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THE RESEARCH AND EVALUATION AGENDA FOR AISD--1990-91

EXECUTIVE SUMMARY

The Research and Evaluation Agenda for the Austin Independent School District is determint-d
through an interactive process involving the Board of Trustees, the Superintendent, the Evaltation
Advisory Committee, the Superintendent's Cabinet, the staff of special programs, and other A1SD
personnel. Although the activities of the Office of Research and Evaluation (ORE) constantly adjust
to current needs and requests, a set of evaluation plans is prepared at the beginning of each school
year as a means of obtaining agreement among decisionmakers that the proper and most critical
information needs are being addressed. These plans provide the blueprints for the evaluation staff to
follow.

The evaluations and other major projects for 199(191 will focus resources in three major areas.

1. Externally Funded Prvgrams

Twelve evaluations will assess the impact of programs and grants funded by Federal or State
resources beyond the local budget of AISD. The success of students receiving compensatory
education and other special services will be assessed for Chapter 1 Supplementary Reading,
Chapter 1 Schoolwide Projects (Priority Schools), Chapter 1 Migrant Program, Chapter 2
Formula Programs, Pregnancy, Education, and Parenting (PEP) Pilot, Title VII Bilingual
Education Transition Program, School-Community Guidance Center, Project GRAD (Grant
Research About Dropouts), Drug-Free Schools, National Science Foundation (NSF) Grant for
the Science Academy of Austin, and Texas Learning Technology Group (TLTG) Physical
Science and Technology Project. The effer iveness of training provided to teachers through
Title II Mathematics and Science Teacher i raining will also be examined.

2. Syskmwide Achievement Testing

Testing programs mandated by State law and local policy will be coordinated and administered.
These testing programs include the Iowa Tests of Basic Skills (ITBS), Tests of Achievement and
Profitiency (TAP), Metropolitan Readiness Tests (MRT), Texas Assessment of Academic Skills
(TAAS), Computer Literacy Test (CoLT), and advanced placement tests. In addition, the
systemwide testing staff will provide a scoring and reporting service for end-of-basal tests and
TAAS practice tests at the elementary level.

3. Systemwide Evaluation

Data bases containing student, employee, and other District information will be maintained and
used to monitor local policies and mandates such as faculty/staff recruitment goals, dropout
prevention efforts, and programs for limited-English-proficient (LEP) students. Surveys of
employees, students, and parents will be administered. An evaluation of the Project A+
Elementary Technolow Demonstration Schools will be conducted. In addition, information will
be provided in response to State reporting mandates such as the Annual Performance Report,
HB175S (required posting of school district information), Public Education Information Man.
agement System (PEIMS), and the Superintendent's Annual Report. GENeric Evaluation
SYStem (GENESYS) analyses will bc performed as available resources permit from District
data bases on outcome measures such as achievement, behavior, attendance, dropout rates, and
promotion/graduation status for students in identifiable groups such as Mich and Reach, AIM
High, Kealing Magnet Program, Science Academy, Liberal Arts Academy, and others.
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The 1990-91 budget for :he Office of Research and Evaluation reflects a reduction of three and one-
half positions including the Assistant Director compared to three years ago. This has limited the col-
lection and reporting of process (implementation) information, and has limited our ability to analyze
and to explore why student outcomes resulted as they did. We still have strong outcome evaluation

.- especially with the development and refinement of GENESYS, our "generic" evaluation system.

The full Agenda document presents all the programs and requests included for study in 1990-91, the
resources allocated to each, and evaluation plans for the evaluations adopted in the final Agenda.
Twenty-three research and evaluation studies or activities are included in the 1990-91 Agenda. The
Table of Contents lists evaluation plans for 20 of these. Separate plans are not included for Priority
Schools (local), Annual Performance Report/HB1758/PEIMS, and TAAS practice/eriL-of-book test
scoring. Evaluation questions relating to the Priority Schools (local) study are contained in the
Chapter 1 Priority Schools evaluation plan. The other two items are described under the 'Other
Activities" section.

In addition to the evaluations outlined in this document and others that might be added as externally
funded programs are approved, ORE will conduct many other research and evaluation activities not
represented by evaluation plans. These other activities range from conducting an annual study of
overlapping services to students, to assisting elementary school staff in completing the °Effective
Schools Standards Report,' to meeting with school faculties to assist them in planning and staff
development.

New Direction5 for 1990-91

As ORE and its evaluation methodology continue to mature, and as the District experiences a
renewal of interest in using evaluation findings, the following two new directions will influence all
evaluations.

1. Budget Implication,

The Board of Trustees requested during its review of this Agenda that ORE summarize its
findings with budget implications and that -the alternatives for action be matched to those
findings.

2. ExemplaiiSchool Practices

Evaluations will study program outcomes by individual schools in addition to overall
program outcomes. The purpose is to identify schools that have been successful and to
determine what made them successful.
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INTRODUCMON

The Austin Independent School Distnct has made a commitment to research and evaluation for the
past 17 years. The mission of the Office of Research and Evaluation (ORE) is to provide objective,
accurate information to decisionmakers. Thr information can range from an individual student's test
:worts to evaluation reports on instructional programs. Decisionrmakers can be as different as a
parent concerned about a child's achievement and a federal funding agency.

ORE provides an independent perspe,-tive on AISD programs as guaranteed by Administrative
Regulation BL-R (Local) which states that ORE "lias the independence necessary to assure unbiased,
forthright reports." That independence is reinforced by ORE's control over the selection of staff, the
administration of funds, and the content of designs and reports.

The purpose of this volume is to outline the proposed activities on which the Office of Research and
Evaluation will focus in 1990-91. Three key areas will receive special attention this year:

Externally Funded Programs
Systemwide Achievement Testing
Systemwide Evaluation

Setting the Agenda

The process for setti9g the 1990-9: Agenda is outlined below.

June-October 1990 ORE reports from 1989-90 are reviewed by staff, Cabinet,
Board.

June-October 1990 Funding of external programs and grants is determined.
August 1990 Local budget resources are approved.

September-October 1990 Draft Agenda is prepared and reviewed.
September 1-October 9 Program Staff
September 24 Evaluation Advisory

Committe-e
October 9 Cabinet
October 22 Board of Trustea

November 1990 Final Agenda is prepared based upon review and comment,

7
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A functional change from past years was implemented for the third year. Instead of receiving a pol-
ished Agenda after full review by other audiences, the Board of Trustees reviewed a draft Agenda
earlier. This made the final Agenda more responsive to the suggestions of the Superintendent, Cabi-
net, and Board of Trustees while maintaining the in-depth review by the program staff. Figure 1 on
page 3 is a chart of Agenda items that have been reviewed. Attachment A describes each in terms of:

Mandate: Required by School Board Policy?

Required by State (law or SBOE rule)?

Required by external funding agents
(State/Federal)?

Requested by Board?

Requested by Superintendent/Cabinet?

Recue..ted by division/departments/schools?

E-lluation need identified by ORE?

Evaluability: Process Evaluation (implementation):

Possible?

Recommended by ORE?

Product Evaluation (achievement /attendance/behavior/other):

Possible?

Recommended by ORE?

Utility: Does it provide new/useful Information?

Is there potential for findings being used:

Budgetary?

Instructional?

Can data be provided when needed?

2
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Figure 1

ORE AGENDA-SETTING PROCESS 1990-91
Agenda Items for Which Resources Are Available

ProgramlEvaluation Activity

Faculty/Staff Recruitment Plan

Priority Schools (Local)

Dropout Prevention (Local)

Districtwide Employee, Student, and
Pare Surveys

Systemwide Testing

Programs for LEP Students

Annual Performance Report/
HI31758/PEIMS

Chapter 1 Supplementary

Chapter 1 Priority Schools

Chapter 1 Migrant

CAapter 2

Pregnancy, Education, and Parenting

Title VII Bilingual Education Transition
Program

School-Community Guidance Center

Project GRAD (Grant Research
About Dropouts)

Drug-Free Schools

National Science Foundation (Science
Academy of Austin)

Mandate

Required by School I3iiard policy

Required by School Board policy

Required by School Board policy
Required by State (law or SBOE rule)
Requested by Superintendent/Cabinet
Requested by divisions/depts./schools
Evaluation need identified by ORE

Required by School Board policy
Requested by Superintendent/Cabinet
Requested by divisions/depts. /schools

Required hy School Board policy
Required by State (law or SHOE rule)

Required by State (law or SHOE rule)

Required by State (law Of SHOE rule)

Required by external funding ageits

Required by external funding agents

Required by menial funding agents

Required by eXter1131 funding agents

Required by external funding agents

Required hy external funding agents

Required by external funding agents

Required by external fundini, agents

Required by external funding agents

Acquired hy external funding agents

3
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ProgrumlEvaluatioa Activity

Title 11 Mathematics and Science
Teacher Training

TLTG Physical Science and Technology
Project

Project A+ Elementary Technology
Demo stratkiw Schee As

GENeric Evaluation SYStem
(GENESYS)

Historical Student Retention in Grade

Mandate

Required by external funding agents

Required by external funding agents

Required by external funding agents
Requested by Superintendent/Cabinet
Requested by disisions depts./schools

Requested by Superinteadent/ Cabinet
Requested by divisions/depts./schools
EW.iation need identified by ORE

Requested by Superintendent/Cabinet
Requested by divisions/depts./schools
Evaluation need identified by ORE

TAAS Practice and End-of-Book Requested hy divisions/depts./schools
Test Scoring

Ncw Directions for 1990-91

As ORE and its evaluation methodology continue to mature, and as the District experiences a
renewal of interest in using evaluation findings, the following two new directions will influence all
evaluations.

1. fludget Implications

The Board of Trustees rz.quested during its review of this Agenda that ORE summarize its
findings with budget implications and that the alternatives for action be matched to those
findings.

2. giceutplarv School Practices

Evaluations will study program outcomes by individual schools in addition to overall
program outcomes. Thc purpose is to idertify schools that have been successful and to
determine what made them successful.

4
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After reviewing these factors, we have selected the 23 items on the chart to include on the 1990-91

Agenda, based upon available ORE resources.

The two charts in Figure 2 below represent the distribution of resources, in tcrms of dollars, allocated
to externally and locally funded activities.

FIGURE 2

LOCAL BUDGET $535,569 (51%)

SNSTEMWIDE TESTING 51%

ACCREDITATION 2%

A. 8%

RETENTION 1%

OTHER ACTIVITIES 7%
1-Ac/sTAFF

DROPOUTS 9%

TLTG

GRANT SuPRv/
NEEDS ASSESSMENT

LEP 3%
APR/PEtmS/He 1758 1%

GLNESYS

EXTERNAL BUDGET $522,448 (49%)

CHAPTER 1 48%

DROPOUTS/GRAD 12%

MIGRANT 7%
CHAPTER 2 7%

5 1 1
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HIGHLIGHTS

The 1990-91 Agenda will reflect the following important activities for ORE

Addition of an evaluation of the Project A+ Elementary Technology Demonstiation
Schools

Addition of an anonymous survey of middle school students

Continuing priority given to providing requested information in an accurate and
timely fashion

amtinued implementation of a survey management system to provide longitudinal,
campus-level summaries of school climate and other important factors from the
perspectives of students, parents, professionals, and administrators

Continuing allocation of local resources to focus on the dropout issue

Increased data collection/analyses in the Chapter 1, Chapter 1 Migrant, and Chapte. 2
evaluations mandated by new Federal reporting requirements

Continuing refinement of the GENeric aaluation SYStem (GENESYS) to provide
standardized outcome information to decisionmakers and program staff on a large number
and variety of programs and groups

Coordinating testing activities related to the first-y& r administration of the Texas
Assessment of Academic Skills (TAAS). The change w the TAAS will also include
changes in practice tests used in elementary schools throughout thc year.

Continuing effort to increase efficiency within current budget resounes by fuller use of
existing District data bases and by maximizing the utility of PC resources through the use
of the latest technolog such as presentation graphics, desktop publishing, and local arca
networks (LAN's)

Continuing dialogue with the Texas Education Agency to in,luence the test selection
process such that the norm-referenced test mandated for use across the State will best fit
the District's nexts for student assessment

Monitoring the District's "vital signs,' i.e., the key statistics that reflect the instructional
"health" of the system, which include attendance, discipline, grades, the dropout rate,
and performance on the Exit-Level TAAS

Continuing focus of the remainir4 laal resources on maintaining data bases for student,
employee, and school information, and the generation of summary reports from them

6
1 2
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OTHER ACTIVITIES

Not all ORE activities are directly related to the production of a particular report or other r.,,blica-

tion. These activities are "thvisible" to most observers of the District scene and must be acknowl-

edged if the full picture of ORE is to be presented in the Agenda.

The Systeniwide Testing Program is in some ways the most visible of the ORE components because

every teacher, student, and parent of the District interacts with its products, yet the range of activities

undertaken by the staff is probably poorly understood. In addition to coordinating the administration

of the Iowa Tests of Basic Skills (ITBS), the Tests ofAchievement and Proficiency (TAP), the

Metropolitan Readiness Te31.5 (MRT), the Texas Educational Assessment of Minimum Skills

(TEAMS), and the Texas Assessment of Academic Skills (TAAS), Systemwide Testing scores the

MRT, ITBS, and TAP and provides standard ana requested analyses of all tests given. The tests and

activities with which the Systemwide Testing staff will be involved in 1990-91 are listed below:

Achievement Tests

Metropolitan Readiness Tests (MRT)
Iowa Tests of Basic Skills (ITBS)
Tests of Achievement and Proficiency (TAP)
Texas Assessment of Academic 7.1cills (TAAS)

Texas Educational Assessment of Minimum Skills (TEAMS)

Other Tests

Cmputer Literacy Test (CoLT)
Advanced Placement Tests
Preliminary Scholastic Aptitude Test (PsAD
Scholastic Aptitude Test (SAT)
American College Testing Program (ACT)

Other Activities

Scoring of TAAS Practice Tests
Scoring of End-of-Basal Tests
Coordinating National Assessment of Educational Progress Testing

Communicating with Elementary and Secondary Education to disseminate TAAS objectives,

measurement specifications, and test administration procedures

All other components ofORE also engage in activities which are not reflected directly in evaluation

reports. For example, the Chapter 1 and Chapter 2 evaluations devote considerable resources each

spring to providing information necessary fot the development of the project application for the

following year. Other activities are less directly related to the local programs being evaluated. These

activities often ai se from an information need of the Board ofTrustees, the Superintendent, or the

Cabinet. Being able to respond to the requests quickly and accurately is one of the most important

assets that ORE brings to the District. That ability is derived in part from the fact that tlie data

collection of the mandated projects has allowed ORE to develop a oomputeriz td fund of information

that can be drawn upon for many different uses.

7 3
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Other examples of the variety of activities which do not lead directly to evaluation reports but
contribute to improvement can be found in the following list.

Working with Elemer.ir.y and Secondary Education to implement advanced placement
tests and procedures

Maintaining the computerized data base on Limited-English-Proficient (LEP)/
Language-Other-than-English (LOTE) studcnts and providing information to central
and school staffs as well as TEA

Improving the utility of achievement reports provided to instructional staff

Refining dropout record keeping and at-risk identification to meet new State reporting
requirements

Contributing to the coordination of districtwide data collection and reporting by partici-
pation on the Information Services Committee

Working with the other offices in the Department of Management Information to
improve the flow of information to and from the campuses

Monitoring activities associated with the School-Based Improvement (SB1) initiative

Maintaining an on-line data base of school characteristics for use by campus personnel

Conducting needs assessments

Working as committee members on District projects such as Momentum Teams for
Project A+

Working with other AISD central offices, including Intergovernmental Relations, Ele-
mentary Education, and Secondary Education, to assist in the acquisition of federal and
state grants for special student programs such as Title II Math/Science, Title VII, and
Drug-Free Schools

Working with the Evaluation Advisory Committee (EAC) composed of teachers, princi-
pals, university profeisors, and lay citizens charged with the oversight of ORE's activities

Working on a sy,tematic approach to providing information in order to move toward an
'information on demand' environment

Providing staff development assistance to campuses, departments, principal groups, and
other school district staff

Preparing of the Effective Schools Standards Reports and other profiles for all elemen-
tary and secondary campuses

Providing review of TEA studies in the formative stages

Conducti4 a study of multiple (overlapping) services to students

I

8
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Completing TEA studies mandated by the Legislature

Maintaining data files of students in major special programs

Providing information for analysis by external, non-AISD researchers

Contributing to educational improvement through participation in or sharing informa-
tion with statewide and national organization_ Met address issues that impact AISD
(i.e., Joint Urban Evaluation Council, statewide Student Assessment Advisory Commit-
tee, National Association of Test Directors, Directors of Research and Evaluation,
Southwest Educational Research Association, American Educational Research Associa-
tion, Annual Texas sting Conference, Texas Association of School Boards, National
Dropout Prevention Network, etc.)

Sending requested copies of ORE reports and papers to interested persons worldwide.
During 1989-90, a total of 174 requests were made for copics of 78 ORE reports and 219
requests for copies of 28 different papers presented at the meetings of the American
Educational Research Association

Responding to requests fer information from AISD staff and others, both in the local
community and across the country

Serving as a liaison with TEA to receive, interpret, and implement rules and regulations
regarding student assessment

Consulting with staff on planning for next school year

Working with Secondary Education to develop a "school profile' of management infor-
mation for each secondary campus

Working with other offices in the Department of Management Information to produce a
notebook in June for each elementary and secondary campus containing a wide range of
data from the school year

Providing information in response to State-reporting mandates such as the Annual
Performance Report (APR), HB 1758 (required posting of school district information),
and the Public Education Information Management System (PEIMS)

Preparing information for and ccintributing to the Congressionally mandated Coopera-
tive Education Data Collection and Reporting Standards (CEDCARS) which will be
national standards for the conduct of research and evaluation

. Producing school profiles, detailed achievement reports by grade, test, and ethnic group
for each campus

9
1 5
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EC1A CHAPTER 1

EVALUATION PLAN

Contact Person;

Catherine Christner, Ph.D.

PROGRAM DESCRIPTION

The Chapter 1 Program is a continuing program sup-
ported by funds from thc Department of Education under

the Elementary Consolidation and Improvement Act
(ECIA). The purpose of Chapter 1 is to provide for the
learning needs of educationally disadvantaged students in

school attendance areas having high concentrations of
children from low-income families. Chapter 1 provides
supplemental assistance to the regular school program.
AISD's funding from Chapter 1 for 1990-91 is S4,900,374.

Participation of schools in A1SD's Chapter I Program is
determined by economic criteria. Schools which have a
higher concentration of low-income families than the
District average arc eligible to receive Chapter 1 services.
The schools arc then ranked by the percent of low-income
students who reside in their attendance areas. Then based

upon the amount of Chapter 1 resources, services arc
provided to those schools with the highest percent of low-
income families on down until the resources are ex-

hausted. Standardized test results arc then used to deter-
mine how many students to serve at each school. Partici-
pants z:re identified by ranking the students at each school
and selecting those with the greatest need (Le., lowest

reading percentile score).

Full-Day Prekindergarten
The State funds half-day prekindergarten for all low-

income and limited-English-proficient (LEP) students. In
the eight Chapter 1 supplementary schools, the Walnut
Creek Schoolwide Project, and the 16 Szhoolwide
Project/Priority Schools, Chapter I will fund the after-

noon session, to allow students eligible for Chapter I in
these schools to have a full-day prekindergarten experi-

ence.

Chapter 1 Supplementary Reading Instruction

Component
The main objective of this instructional component is to
improve Chapter 1 students' reading skills. This compo-
nent is supplementary to and coordinated with the
District's basic reading pro,Jam. Its primary purpose is to
provide additional assistance to students deficient in
language and/or reading skills. During the 1990-91 school

year, Chapter 1 services will he provided to eligible
students in this manner in eight elementary schools.
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Program
Description
continued

Schoolvvide Projects/Priority Schools
In a Schoolwide Project, Chapter 1 funds are combined
with local funds t 3 lower the pupil-teacher ratio, and
Chapter 1 instruction is no longer distinguishable from
regular instruction. All students in the school are consid-
ered to be served by Chapter 1. Chapter 1 is funding
schoolwide projects at 15 of the 16 Priority Schools for
1990-91. Although not a District-funded Priority School,
Walnut Creek is a Chapter 1 Schoolwide project with a
lower pupil teacher ratio.

Parental Involvement
Chapter 1 staff and parents decided to consult with each
other through Chapter 1 Districtwide Parental Advisory
Council (PAC) meetings several times during the 1990-91
school year. In this manner, parents can advise the District
in the planning and the operation of the programs, as well
as receive up-to-date information and training on areas of
interesthelping their children with reading at home, etc.

Nonpublic Schools
A computer-assisted instruction laboratory, Prescription
Learning, is provided to one nonpublic school. This school
provides Chapter 1 service to low-achieving students who
reside in the attendance areas of Chapter 1 public schools.
Qualified students receive instruction in reading and/or
mathematics.

Institutions for the Neglected or Delinquent
Chapter 1 funds are provided to six institutions for ne-
glected or delinquent students to fund support services for
students with emotional, psychological, and behavioral
problems.

This plan contains summary information from the ECIA
Chapter 1/Chapter 1 Migrant 1990-91 Evaluation Design
(ORE Publication 90.02).

A-2

1 7
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Should the Prekindergarten Component be modified?
If so, how?

The evaluation questions for the current year's prekindergarten (pre-K) program are
in the evaluation outline for the Priority Schools.

EVALUATION QUESTIONS

What have been the long-term
longitudinal effects of participa-
tion in AISD'-0 prekindergarten
programs? How do they com-
pare with similar students who
did not participate in pre-K:

On achievement test scores?
On special education
placement?
On Chapter 1 eligibility?
On retention?
On LEP status?

INFORMATION SOURCES

Prekindergarten File
(ongoing)

Iowa Tests of Basic Skills (I 7BS) (April)
Special Education File (oligoing)

Chapter 1 File (ongoing)
District Records (ongoing)
LANG File (ongoing)

JoLILLA

A-3
S
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Decon
Question

2

Should AISD change the structures and approaches tradi-
tionally used in Chapter 1?

EVALUATION QUESTIONS

2-1. Were the objectives of the
Chapter 1 Supplementary
Reading Instruction Component
met?

2-2. How do studcnts in grades 3 and
5 who were served by Chapter 1
compare on TAAS scores with
similar students as a whole?

2-3. How did the TAAS achievement
of Chapter 1-served students in
1990-91 compare with the
achievement of other low
achieving students not served by
Chapter 1.

2-4. What percentage of Chapter 1
students become eligible for the
1991-92 Chapter 1 Program
based on their spring 91 ITBS
scores? How did this compare to
last year?

2-5. What percentage of former
Chapter 1 students reenter or
exit the program in following
years?

2-6. Were there by-campus differ-
ences in the achievement gains
of Chapter 1 students?

2-7. How do the achievement gains
made by Chapter 1 students
compare with gains by Chapter 1
Migrant students?

INFORMATION SOURCES

Iowa Tests of Basic Skills
(ITBS) (April)
Record of Student Service
(ROSS) (ongoing)

Texas Assessment of
Academic Skills (TAAS)
(Oct. 1990)

TAAS (Oct. 1990)

ROSS (ongoing)
ITBS (April)

Chapter 1 File (ongoing)
ITBS (April)

ROSS (ongoing)
MS (April)

ROSS (ongoing)
Migrant File (ongoing)
ITBS (April)
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Decision
Question

2

Should AISD change the structure and approaches tradi-
tionally used in Chapter 1?

EVALUATION QUESTIONS

2-8. How successful was implementa-
tion of the Chapter 1/Chapter 1
Migrant Instructional Programs?

What concerns/strengths
were identified by Chapter 1/
Chapter 1 Migrant Teachers'?

What concerns/strengths
were identified by Chapter 1/
Chapter 1 Migrant
administrative staff?

2-9. What schools (by grade and
subject area) participated in
Rainbow Kits? At each school,
who was responsible for distribu-
tion? What was funded by
Chapter 1? How were thc kits
used? What evidence is there of
the kits effectiveness?

2-10. How successful was the imple-
mentation of the Chapter 1
Schoolwide Project at Walnut
Creek?

2-11. What is the average cost of the
program per estimated student
contact hour?

2-12. How successful have the Chapter
1 Programs been in improving
students achievement levels
longitudinally?

INFORMATION SOURCES

Teacher Survey (spring)

Administrative Staff
Interview (spring)

Administrative Staff
Interview (spring)

Principal Interview (spring)
Administrative Staff Inter-
view (spring)
Teacher Interview (spring)

RC ' 4', (ongoing)
Chapter 1 Application for
Funding (August)

ITBS (April)
Longitudinal Chapter 1 File
(ongoing)

A-5
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Decision
Question

3

Should Chapter 1 change the way students and schools are
selected?

EVALUATION QUESTIONS INFORMATION SOURCES

3-1 How many studcnts were served ROSS (ongoing)
at each grade level by gender,
ethnicity, and type of service
(tcam teaching, pullout, or
both)?

3-2. How many students were special Special Test File (ongoing)
tested? Why? Did students
tested differ hy grade, ethnicity,
or gender?

3-3. What percentage of Chapter 1- ROSS (ongoing)
eligible students are low- Cafeteria File (January)
income?

3-4. What number and percentage of Overlap Study (December)
students eligible for Chapter 1
service received supplementary
instruction from a;lot her source?

3-5. What percentage of eligible
students are served by
Chapter 1? What percentage of
eligible LEP students are served
by Chapter 1? How does this
compare with last year's figure?
Is there by-campus variation in
the percentage of eligible
students served?

ROSS (ongoing)
LANG (spring)
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Question

4
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What other programs/labs operate in the Cbapter 1 Schools?

EVALUATION QUESTIONS

4-1. What CAI labs are on Chapter 1
campuses?

4-2. What other special programs /
labs operate in the Chapter 1
schools?

4-3. What evidence is there of
program/lab effectiveness?

Decision
Question

5

INFORMATION SOURCES

Coordinator Interview (fall)

Coordinator Interview (fall)

Coordinator Interview (fall)
ITBS (April)
Lab survey (spring)

Should the Parental Involvement Component be
modified? If so, how?

5-1. Were the component's objectives
met?

5-2. How many Chapter 1 Dis-
trictwide PAC meetings and
training sessions were held
between Aug. 27, 1990 and May
31, 1991?

5-3. Did more Chapter 1 parents
attend Districtwide PAC meet-
ings during 1990-91 than they
did during 1989-90?

5-4. How successful was the
implementation of the Parental
Involvement Component?

What concerns/strengths
were identified by Chapter 1
staff?

PAC Records (ongoing)
Administrative Staff
Interview (spring)

PAC Records (ongoing)

PAC Records (ongoing)

Administrative Staff
Interview (spring).
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Decision
Question

6

Should the Chapter 1 Nonpublic Schools Component be
modified? If so, how?

EVALUATION QUESTIONS

6-1. Were the component's objectives
met?

6-2 How many students were served
by the Chapter 1 nonpublic
schools by age, grade, gender,
and ethnicity?

6-3. What evidence is there that
nonpublic school students
receiving Chapter 1 service made
achievement gains?

6-4. How successful was the imple-
mentation of this component?

What concerns/strengths
were identified by Chapter I
staff?

INFORMATION SOURCES

Chapter 1 Service Report
for Nonpublic Schools
(spring)

Chapter 1 Service Report
for Nonpublic Schools
(spring)

Chapter 1 Service Report
for Nonpublic Schools
(spring)

Administrative Staff
Interview (spring)
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Decision
Question

7

Should the Chapter 1 Component for Institutions for
Neglected or Delinquent (N or D) "Youth be modified? If
so, how?

EVALUATION QUESTIONS

7-1. Were the component's objectives
met?

7-2. How many students were served
by the Chapter 1 N or Ds--by
age, gender, grade, and ethnic-
ity?

7-3. What are the goals and objec-
tives of Chapter 1 services at
these institutic As?

How successful were these
institutions in achieving their
goals?

How successful were the
served N or D students?

7-4. How successful was the
implementation of this
component?

INFORMATION SOURCES

Chapter 1 N or D Service
Report (spring)

Chapter 1 N or D Service
Report (spring)

Interviews with the
administrative staff of N or
Ds (fall, spring)

Administrative Staff
Interview (spring)
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information'
Needs

Needs Assessment for the 1991-92 Chapter 1 Application

EVALUATION QUESTIONS

1. What percentage of the
students residing in each AISD
attendance area are from low-
income families?

2. How many students in each
school scored below selected
percentile points on the ITBS?

3. How many students would be
eligible for Chapter 1 services
for various combinations of
criteria for campus and student
eligibility?

Information
Needs

INFORMATION SOURCES

Student Master File
(ongoing)
Cafeteria File (ongoing)

Student Master File
(ongoing)
ITBS (April)

ITBS (April)

Annual Program Documentation for the Texas
Education Agency

EVALUATION QUESTIONS

1. How many students were served
(by grade, gender, ethnicity, and
age) by Chapter 1, including
service at nonpublic schools and
at N or Ds?

What were the achievement
gains for students served by
Chapter 1 during 1990-91 in
Normal Curve Equivalents
(NCE)?

INFORMATION SOURCES

ROSS (ongoing)
Chapter 1 Service Report
for Nonpublic Schools
(spring)
Chapter 1 N or D Service
Report (spring)

ROSS (ongoing)
ITBS (April)
Chapter 1 Service Report
for Nonpublic Schools
(spring)

A IO
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Information
Needs

Annual Program Documentation for the Texas
Education Agency

EVALUATION QUESTIONS INFORMATION SOURCES

3. How do achievement gains from
1989 to 1990 compare for stu.
dents served by Chapter 1 in
1988-89 (but not 1989-90) with
students served by Chapter 1 in
both 1988-89 and 1989-90 in
NCEs?

4. What were the achievement
gains tor students served by
Chapter 1 (supplementary and
SWP's) in NCEs by grade and by
campus?

5. For those Chapter 1 campuses
with one or more grade levels
below the expected gains, what
were their campus improvement
plans?

6. How many students served by
Chapter 1 (supplementary and
SWP's) were retained, by grade.

7. How many students served by
Chapter 1 (supplementary and
SWPs) were also served by
Special Education (by handicap-
ping condition)?

ROSS (ongoing)
ITBS (April)

ROSS (ongoing)
FIBS (April)

Campus Improvement Plans
(fall)

Student Master File (June)

Overlap Study (Dec.)
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PRIORITY SCHOOLS

EVALUATION PLAN

Contact Person:

Catherine Christner, Ph.D.

PROGRAM DESCRIPTION

In the spring of 1986, when the School Board approved a
new student assignment plan for 1987-88, 16 predomi-
nantly minority elementary schools were created. In ordcr
to assure that students in these schools received a quality
education, the Division of Elementary Education devel-
oped A Plan for Educational Ewellence, with the advice
of a committee of teachers, principals, and other adminis-
trators. The plan is based on the characteristics of
effective schools. There are 10 components that make up
the plan:

Exemplary Leadership and Master Teachers
Effective Instruction

* Full-Day Prekindergarten
Reduced Pupil-Teacher Ratio
Additional Personnel and Support Services
Multicultural Education

* Strong Parental-Community Involvement
Staff Development
Building/Grounds

* Accountability

1990-91 represents the fourth year of implementation of
the Priority Schools. The evaluation plan is organized
with one decision question and a set of evaluation ques-
tions for each component. This plan represents a combi-
nation of both outcome and process measures with a focus
on outcome variables.
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Should the Exemplary Leadership and Master Teachers
Component be continued as it is or be modified?

EVA1.UATION QUESTIONS INFORMATION SOURCES

How did the school climate of
the Priority Schools compare to
the school climate at the other
elementary schools?

1-2. Did principals work with their
staffs and communities to
establish a mission for their
schools? Was the mission
communicated to staff and
parents?

1-3. How many teachers at the
Priority Schools were bilingually
or ESL certified?

1-4. How did the teacher absentee
rate at the Priority Schools
compare to the rate for other
elementary schools?

1.5. How did the absentee rate for
the teachers at the Priority
Schools compare with the same
teachers' absentee rate in 1989-
90?

1-6, How did the teacher transfer
request rate for the Priority
Schools compare with the
transfer request rate in the rest
of the District?

Teacher Survey (spring)

Teacher Survey (spring)
Principal Interview (spring)
Parent Survey (March)

En:ployee Mastcr Record
(EMR) File (ongoing)

EMR File (ongoing)

EMR File (ongoing)

EMR File (ongoing)

B-2
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Decision
Question

I
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Should the Exemplary Leadership and Master Teachers
Component be continued as it is or be modified?

EVALUATION QUESTIONS INFORMATION SOURCES

1-7. What was the cthnic composi-
tion of teachers assigned to the
schools?

EMR File (ongoing)

1-8. How experienced were teachers
assigned to the Priority Schools?

EMP. File (ongoing)

How did this compare with othcr
elementary schools?

1-9. What degrees were held by EMR File (ongoing)
.cachers assigned to the Priority
Schools?



Decisio4
Question

2

90.07

Should the Effective Instruction Component be continued
as it is or be modified?

EVALUATION QUESTIONS

2-1. What achievement levels did
students make in 1990-91? What
gains did they make from 1986-
87? From 1987-88? From 1988-
89? From 1989-90? By gradc?
By ethnicity? By campus? By
income status?

2-2. How did the gains of these
students made this year compare
with their gains made last year?
With the average elementary
districtwide gains? With pre-
dicted gains?

2-3. What effect did lowering the
pupil-teacher ratio have on
students' achievement?

2-4. How did the Priority Schools
individually and as a group
perform on the Effective School
Standards Report? How do
these figures compare to 1987-
88, 1988-89, 1989-90?

2-5. What TAAS mastery was shown
by grade level? By LEP stu-
dents? By campus? By ethnic-
ity?

2-6. How did these mastery percent-
ages compare to AISD as a
whole? To the State?

INFORMATION SOURCES

Iowa Tests of Basic Skills
(ITBS) (April)

Report of School Effective-
ness (ROSE) (May)
ITBS (April)

ITBS (April)
Attendance File (ATND)
(ongoing)
ROSE (May)

EMR File (ongoing)
ATND (ongoing)
ITBS (April)
Texas Assessment of
Academic Skills (TAAS)
(Oct.)

TAAS (Oct.)
Language File (LANG)
(ongoing)

TAAS (Oct)
State Averages (June)

B-4
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Decision
Question

2

Should the Effective Instruction Component be continued
as it is or be modifed?

EVALUATION QUESTIONS

2-7. What TAAS mastery levels did
this year's grades 3 and 5
students show? How do these
compare with the TEAMS
mastery levels for previous
years? By campus?

2-8. What percentage of LEP grade 3
students tested in Spanish
mastered the TAAS? Compared
to AISD? Compared to the
State?

2-9. What special programs were in
place at these campuses?

2-10. How many special education
students by handicapping
condition were served?

2-11. What computer labs were in
place at these campuses? What
were the criteria for service?
What other special programs
were in place (i.e., A+, EMG,
etc.)?

2-12. How many LEP students were
enrolled in the Priority Schools
during the 1989-90 school year?

2-13. How many students participated
in AIM High at grades 2-6?
How does this compare with
other elementary campuses?

INFORMATION SOURCES

TAAS (Oct.)
Texas Assessment of
Minimum Skills (TEAMS)
(1990)

TAAS (Spanish) (Oct.)
State Averages (June)

Overlap Study (December)

Special Education Manage-
ment System (SEMS)
(ongoing)

Principal Interview (spring)
Coordinator Interview
(Spring)

LANG File (ongoing)

AIM High File (ongoing)
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Dethion
Question

2

Should the Effective Instruction Component be continued
as it is or be modified?

EVALUATION QUESTIONS

2-14. How was the gifted/talented
program implemented at each
campus? What changes were
made from 1989-90? Were any
problems with grouping or other
areas encountered?

2-15. What were the student atten-
dance rates? How did this
compare by campus and with the
District? Haw did student's
attendance rates this year
compare with their attendance
rates last year?

2-16. What discipline incidents were
processed? By campus? How did
this compare with the district-
wide rates? How do students'
processed discipline incidences
compare this year with their
incidences processed last year?

2-17. What were the promotion/
retentionfplacement rates for
each of the Priority Schools?
How does this compare with
other AISD elementary schools?

2-18. How many meetings did the 16
principals have over the school
year? What were the agendas of
these meetings?

INFORMATION SOURCES

Principal Interview (spring)
Teacher Survey (spring)
Gifted/Talented Coordina-
tor-Interview(spring)

ATND File
(ongoing)

Discipline File (ongoing)

Student Master File (June)

Meeting Agendas (June)
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Question

2

1

ii

90. 0 7

Should the Effective Instruction Component be continued as
it is or be modified?

EVALUATION QUESTIONS

2-19. How did principals work with
their staffs to emphasize and
focus on maintaining their gains
in the fourth year? How were
new teachers trained/oriented?

2-20. What percent of the day did
teachers use whole class instruc-
tion? Heterogeneous grouping?
Homogeneous grouping?
Personalized/individualized
instruction?

2-21. How often did regrouping
occur? Did this differ by grade?
By campus?

2-22. How was the LAMP imple-
mented? Were all the neeited
materials available when
needed? What were the
strengths of the implementa-
tion? What areas were in need
of improvement? Is there
evidence of program effective-
ness?

2-23. How was on-grade instruction
implemented at each school?
How was on-grade level instruc-
tion incorporated into the
LAMP? Were there differences
by grade? By campus? ls there
evidence of program effective-
ness?

INFORMATION SOURCES

Principal Interview (spring)
Teacher Survey (spring)

Teacher Survey (spring)
Principal Interview (spring)

Teacher Survey (spring)
Principal Interview (spring)

Principal Interview (spring)
Teacher Survey (spring)
Coordinator Interview
(spring)

Principal Interview (spring)
Teacher Survey (spring)
Coordinator interview
(spring)

B-7
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Decision
Question

3

Should the Full-Day Prekindergai ten Component be
continued as it is or be modified?

EVALUATION QUESTIONS

3-1. How many students were served
by the regular, bilingual, and
ESL prekindergarten classes?
By age, gender, ethnicity, and
schools? By full-day and hal:-
clay class?

3-2. What was thc average number of
days of instruction received by
prekindergarten students? Did
this vary by type of class? By
full-day/half-day?

3-3. How did the pre- to posttest
gains made on the PPVT-R by
pre-K students compare to the
national norm? To previous
years? Across the three types of
classes? Across varying pretest
levels?

3-4. How did the pre- to posttest
gains made on the PPVT-R by
students compare in thc full-day
and half-day classes?

3-5. For Spanish monolingual LEP A
and B students who took the
Spanish TV1P and the English
PPVT-R, how did pre- to
posttest gains compare?

3-6. What were the strengths and the
areas in need of improvement in
the implementation of the pre-K
component?

INFORMATION SOURCES

ATND (ongoing)
Student Demographic File
(STUD) (ongoing)

ATND (ongoing)

Peabody Picture Vocabulary
Test-Revised (PPVT-R)
(Sept., Oct., April, May)

PPVT-R (Sept., Oct., April,
May)

Test dc Vocabulario en
Imagenes Peabody (TV1P)
(Sept., Oct., April, May)
PPVT-R (Sept., Oct., April,
May)
LANG File (ongoing)

Teacher Survey (spring)
Coordinator Interview
(spring)
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Should the Full-Day Prekindergarten Component be
continued as it is or be modified?

EVALUATION QUESTIONS INFORMATION SOURCES

3-7. What were the certification and
experience levels of the pre-K
teachers?

3-8. What arc the most appropriate
measures of achievement for
prekindergarteners?

Decision
Questioii

4

EMR File (ongoing)

Search (ongoing)

Should the Reduced Pupil-Teacher Ratio (PTR)
Component be continued as it is or be modified?

4-1. What PTR was achieved at each
grade level at each campus? Did
this match the prescribed levels?

4-2. What emphases (training, etc.)
occurred at the campust. s to help
teachers make the most in-
structionally of the lowered
PTR?

District Records (May)

Principal Interview (spring)
Coordinator Interview (fall)
Teacher Survey (spring)
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Decion
Question

5

Should the Additional Personnel Component be
continued as it is or be modified?

EVALUATION QUESTIONS

5-1. If any innovative funds were
carried over to the 1990-91
school year, for what were the
funds used?

5-2. How were the 1990-91 innova-
tive funds used?

Decision
Question

6
1

INFORMATION SOURCES

Principal Interview (spring)
Finance Records (May)

Principal Interview (spring)
Finance Records (May)

Should the Multicultural Education Component be
continued as it is or be modified?

6-1. What activities (how many and
what type9 were conducted at
the schools to recognize and
honor the students' own cultural
herivages and to honor the
contributions of Blacks and
Hispania to society?

6-2. What multicultural activities
(how many and what types) took
place at the school within the
regular instructional program?
What activities were held to
recognize other cultural heri-
tages? What other cultures were
recopized and how many
activities were held?

6-3. What multicultural activities
took place across schools
(number and type)? With other
Priority Schools? With non-
Priority SchooLs?

Principal Interview (spring)
Teacher Survey (spring)
Coordinator Interview
(spring)

Principal Interview (spring)
Teacher Survey (spring)
Coordinator Interview
(spring)

Supervising Principal
Interview (spring)
Principal Interview (spring)
Teacher Survey (spring)
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Should the Strong Parental-Community Involvement
Component be continued as it is or be modified?

EVALUATION QUESTIONS

7-1. What activities occurred at each
campus to involve parents and
community members?

7-2. What are the most innovative
activities the schools imple-
mented in this area?

7-3. How many adopters did each
campus have? What did adopt-
ers provide? Were there changes
from 1989-90?

7-4. What were the strengths and the
areas in need of improvement in
the implementation of this
component?

7-5. What do parents think of their
child's school situation?

INFORMATION SOURCES

Parent Training Specialist
(PTS) Survey (spring)
Principal Interview (spring)

PIS Survey (spring)
Principal Interview (spring)

Adopt-A-School Records
(Junc)

Principal Interview (spring)
PTS Survey (spring)
Parent Survey (March)

Parent Survey (March)
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Decision
Question

8

8-1.

Should the Staff Development Component be contin-
ued as it is or be modified?

EVALUATION QUESTIONS

What staff development activi-
ties wcre offered at the campus
level?

8-2. Did teachers perceive the staff
development offered as increas-
ing their effectiveness as teach-
ers?

8-3. Did principals and the support
staffs perceive the staff develop-
ment offered as increasing their
effectiveness?

8-4. How closely did the staff devel-
opment offered match the
perceived needs at each campus?

INFORM/9TION SOURCES

Supervising Principal
Interview (spring)
Principal Interview (spring)

Teacher Survey (spring)

Administrator Survey
(spring)
Support Staff Survey
(spring)

Teacher Survey (spring)

B-I2
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Decision .

Vitegion
9

Should the Building and Grounds Component be
continued as it is or be modified?

EVALUATION QUESTIONS

9-1. Were any portables built or
moved to the Priority Schools
for the 1990-91 school year?

9-2. Did any major construction or
repair projects occur at the
Priority Schools for the 1990-91
school year?

Decision
Question

10

INFORMATION SOURCES

Construction Management
Records (June)

Construction Management
Records (Junc)

Should the Accountability Component be continued as it
is or be modified?

10-1. What evaluation plan was in
place?

10-2. Was an evaluation report
published?

10-3. How many meetings did the
monitoring committee hold?
What have been the agendas?

10-4. What schools were the most
successful? What schools were
the least successful? What
characterized the most successful
schools? What characterized the
least successful schools?

Office of Research and
Evaluation (ORE)
(October)

ORE (Augu,t)

Monitoring Commit,ce
Records (June)

ITBS (April)
TAAS (October)
Effective School Standards
Repon (June)
Supervising Principal
Interview (spring)
Coordinator Interview (fall)
Principal Interview (spring)
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Should the Accountability Component be continued as
it is or be modified?

EVALUATION QUESTIONS INFORMATION SOURCES

10-5. Did the Friority Schools meet
the State Board goals for
schools?

Did each school's overai!
performance increase an
average of 8 percentile
points on the ITBS relative
to the national norm?

Did the percentage of
students scoring 10% or
more above the minimum
TAAS passing score rise by
1 percentage point?

Did 40% of the students
passing the TEAMS meet
the State Board standards
for meeting mastery of
higher order thinking skills?

10-6. How did the supervising princi-
pals assist and monitor each
school's goals-setting process?

10-7. What expectations were commu-
nicated in writing to the princi-
pals on the implementation of
the components?

1TBS (April)
TAAS (Oct.)

Supervising Principal
Interview (spring)

Instructional Memoranda
(ongoing)

10-8. What was the allocated cost of AISD Budget (August)
each component?

B-14
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ECIA CHAPTER 1
MIGRANT

EVALUATION PLAN

Contact Person:

Catherine Christner, Ph.D.

PROGRAM DESCRIPTIO1J

Definition
The Chapter 1 Migrant Program is a federally funded
project designed !, meet the unique needs of the District's
migrant studt.nts. +loth currently migratory and formerly
migratory chilui,..s may be served by the Migrant Program.
A currently Wgratory child is one (a) whose parent or
guardian is a migratory agricultural workcr or migratory
fisher; and (h) who has moved within the past 12 months
from one school district to another to enable the child, the
child's guardian, or a member of thc child's immediate
family to obtain temporary or seasonal employment in an
agricultural or fishing activity. Students who rcmain in
the District following their year of current eligibility are
considered formerly migratory students for a period of five
years. Currently and formerly migratory students are
eligible for the same program services. For 1990-91 the
funding level decreased to S323,621.

The activities of the Migrant Program are centered
around:

Recruitment of students and parental involvement,
Art instructional program for first grade through
high school students, and
Health support services.

Recruitment and Parental Involvement
In order to be eligible for thc services provided by the
Migrant Program, the parents (guardians) of the student
have to complete 7crtificate of Eligitilitv/ldentification.
Home visits to parents are made throughout the year as
ncw migrant students arc located and identified. When
the Eligibility/Identification forms arc completed, they arc
sent by the MSRTS Clerk to the Region XIII Education
Service Center for entry into the MSRTS data bank in
Little Rock, Arkansas.

Thc Chapter 1 Migrant legislation requires that staff
coasult parents in planning, operating, and evaluating the
program. Thc Migrant legislation also requires a Dis-
trictwide Parental Advisory Council (PAC). In this
manner parents can advise the District in its planning and
operation of the program, as well as receive up-to-date
information and training on areas of interest--helping
children with reading and mathematics at home, etc.

C-I
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Program
Description
continued

Instructional Program

Grades 1-6

The instructional emphasis at these grade levels is supple-
mentary oral/written communication skills in coordination
with the regular school curriculum.

Grades 7-12

The instructional emphasis at these grade levels is supple-
mentary communication skills in coordination with the
regular school curriculum.

Health Services

The Migrant Program provides health benefits to migrant
students who are in need of them. The half-timc Migrant
Program Nurse screens and examines the migrant students
with a focus on currently migratory students.

This plan contains summary information from the ECIA
Chapter 1/Chapter 1 Migrant 1990-91 Evaluation Design
(ORE Publication 90.02).

C-2
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Question
1

Should the Chapter 1 Migrant Supplementary Reading
Instruction Component be modified? If so, how?

EVALUATION QUESTIONS

1-1. Were the achievement objectives
met at

Grades 1-6?
Grades 7-8?
Grades 9-12?

1-2. How do the gains/achievement
scores made this year by Migrant
students in grades 1-12 compare
with the gains/achievement
scores in 1989-90?

1-3. What have been the long-term
effects of participation in the
Migrant Supplementary Reading
Instruction Component on
migrant students' achievement?

1-4. How do the achievement gains
made by Chapter 1 Migrant
students compare with gains by
Chapter 1 students?

1-5. How successful was the imple-
mentation of the Supplementary
Reading Instruction Compo-
nent?

What concerns/strengths
were identified by Chapter 1
Migrant teachers?

What concerns/strengths
were identified by Chapter 1
Migrant staff?

INFORMATION SOURCES

. ITBS (April)
. Tests of Achievement and

Profciency (TAP) (May)

ITBS (April)
TAP (May)

Migrant Student Master File
(ongoing)

Record of Student Services
(ROSS) (ongoing)
Migrant File (ongoing)
ITBS (spring)

. Chapter 1/Chapter 1 Migrant Teachr
Survey (spring)

, Administrative Staff Interview (spring)
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Question
1

Should Chapter 1 Migrant Supplementary Reading Instruc-
tion Component be modified? If so, how?

EVALUATION QUESTIONS INFORMATION SOURCES

1-6. How many 1-12 students did
Migrant teachers and tutors
serve?

1-7. What percentage of migrant
studcnts (1-6, 7-8, 9-12) served
by a Migrant teacher were
served by each instructional
method (lab, team teaching,
special class, and other)? How
does this compare with 1989-90?

1-8. What number and pereentage of
migrant students received
supplementary instruction from
another source?

1-9. What is the average cost of the
program per estimated student
contact hour?

1-10. How many students were served
by the Migrant Program by age,
gender, grade, and e.anicity?

How were the elementary
Migrant instructional funds
spent?

ROSS (ongoing)

. ROSS (ongoing)

Overlap Study (Dec)

ROSS (ongoing)
Migrant Application for
Funding (August)

ROSS (owing)

- Administrative Staff
Intervizw (spring)

C-4
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Decision
Question

2

Should the Health Services Component be modified?
If so, how?

EVALUATION QUESTIONS INFORMATION SOURCES

2-1. Were the component's objectives
met?

2-2. What services did migrant
students receive?

2-3. How many migrant students (by
grade, gender, and ethnicity)
were served by the Migrant
Nurse?

2-4. How successful was the implem-
entation of the Health Services
Component?

What concerns/strengths
were identified by program
staff?

Migrant Health Services
(ongoing)

Migrant Health Services
Form (ongoing)
Migrant Student Master File
(ongoing)

Migrant Health Services
Form (ongoing)

. Administrative Staff Inter-
view (spring)

C-5
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Decision
Question

3

Should the Parental Involvement Component be modified?
If so, how?

EVALUATION QUESTIONS

3-1. Were the component's objectivcs
met?

3-2. How many Migrant Districtwide
PAC meetings and training
sessions were held between
August 27, 1990 and May 31,
1991?

3-3. Did more migrant parents attend
Districtwide PAC meetings
during 1990-91 than during
1989-90?

3-4. How successful was the imple-
mentation of the Parental In-
volvement Component?

What concerns/strengths
were identified by program
staff?

Decision
Question

4

INFORMATION SOURCES

PAC Records (ongoing)
Administrative Staff
Interview (spring)

PAC Records (ongoing)

PAC Records (ongoing)

Administrative Staff Interview
(spring)

Should the Migrant Student Record Transfer System
(MSRTS) Component be modified? If so, how?

EVALUATION QUESTIONS

4-1. Were the component's objective
met?

INFORMATION SOURCES

MSRTS Records Review
(ongoing)

1,31, Lei
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[Information I
Need

TEA Report - 1990-91 School Year

EVALUATION QUESTIONS

1. What is the total number of
eligible migrant students identi-
fied

Regular term?
Summer term?

2. How many migrant students
participated in gifted and
talented programs

. Regular term?

. Summer term?

3. How many migrant seniors
graduated

Regular term?
. Summer term?

4. How many migrant students in
grades 2-12 (by grade) who werc
served by a Migrant teacher had
pretest scores in 1989-90 and
posttest scores in the 1990-91
school year?

5. For the students in Question 4
what was their pretest NCE
average by grade for 1989-90?

6. For the students in Question 4,
what was their posttest NCE
average by grade for 1990-91?

7. For those students in Question
4, what was their NCE average
gain/loss by grade for 1990-91?

INFORMATION SOURCES

Migrant Student Master File
(ongoing)

Gifted & Talented Records
(ongoing)

Student Master File
(ongoing)
Migrant Student Master File
(ongoing)

ITBS (spring)
TAP (spring)

TAP (spring)
. 1TBS (spring)

ITBS (spring)
TAP (spring)

. lTBS (spring)
TAP (spring)
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IInformation
Need

TEA Report - 1990-91 School Year

EVALUATION QUESTIONS INFORMATION SOURCES

S. For those students in Question
4, who were served by a Migrant
teacher in 1990-91 and who have
a test (spring) score, what was
their NCE average by grade for
1990-91?

9. For those studerds in Question
8, what was their NCE gain/loss
by grade for 1990-91?

10. For those students in Question
4, who were not served by a
Migrant teacher and who have a
1990-91 t save, what was
their NCE gain/loss by grade for
1990-91?

11. For those students in Question
8, what was their NCE gain/loss
by grade for 1990-91?

. ITBS (spring)

. TAP (spring)

. ITBS (spring)

. TAP (spring)

ITBS (spring)
. TAP (spring)

. ITBS (spring)
. TAP (spring)

12. What is the average number of Secondary Student Grade
essential elements presented to Reporting File (SSGR)
migrant students in summer (summer)
school?

13. What is the average number of
essential elements mastered by
secondary migrant students
during summer school?

. SSOR (summer)
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[Information!
Need

Needs Assessment

EVALUATION QUESTIONS

1. How many migrant students will
be enrolled in each school (by
grade) in the 1991-92 academic
year?

2. What is the achievement level of
migrant students by school and
by grade?

3. What compensatory programs
served migrant students at each
grade for each school? How
many migrant students were
served by each?

INFORMATION SOURCES

Migrant Student Master File
(ongoing)

Migrant Student Master File
(ongoing)
ITBS (April)
TAP (May)

Overlap Study (December)



90.07

CHAPTER 2
FORMULA

EVALUATION PLAN

Contact Person:

Nancy Baenen

PROGRAM DESCRIPTION

Chapter 2 Formula is authorized through the Ekmenuay and
Secondary Education Act of 1965 (ESEA)) as amended by
P.L. 100-297 in 1988. States earn Chapter 2 funds based on
their school-age poplation. States, in turn, allocate at least
80% of these funds to local school districts based on enroll-
ment.

Chapter 2 funds can support programs or services in several
categories. The categories, and AISD programs in each, are
shown below.

At-Risk Students
Elementary computer-assisted instruction labs--Blanton
Wicat lab, Read Bridge lab, and Blackshear Writing to
Read lab
Extracurricular transportation
Comprehensive Competencies Program at Johnston High
School
Rainbow Kits

Staff Development
Spanish Academy
Middle school advisory curriculum

Innovative Projects
Pre-K supplements
Technology education
Multicultural/special purpose buses

Personal FAcellence
Academic Decathlon

Instructional Materials
Library resources
Private schools

In 1990-91, the Austin Independent School District (AISD)
will receive about $575,000 through Chapter 2 (plus funds
rolled forward from 1989-90). Funds allocated per compo-
nent vary considerably, from over $100,000 for extracurricu-
lar transponation to about $5,000 for middle school training.
In addition to the components listed above, some funds are
used for evaluation and management of Chapter 2. Evalua-
tion information will be provided through the half-time
Chapter 2 rescirch analyst.
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Educational
issue

1,
ACADEMIC DECATHLON: Is this program contributing to
academic excellence at the secondary level in AISD? Should the
program be continued in its present form?

EVALUATION QUESTIONS

What is the Academic Decathlon?
WWch schools were active in the
program? How many staff were
involved? How many students
were recruited , practiced, and
participated? What was student
representation in terms of ethnic-
ity,, sex, and grade? What was the
cost per student?

1-2. Did the program function
smoothly? Were recruitment
efforts successful?

1-3. Was the Decathlon effective in
promoting academic excellence?

INFORMATION SOURCES

Program Records (February)
Survey Program Coaches

Survey Program Coaches
Interview Coordinator
Districtwide Staff Surveys
(February)

Districtwide Surveys
Interview Program
Comdinator
Medals Won
(February, April)

D-2
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Educational
Issue

2

ELEMENTARY COMPUTER LABS: Are these labs contribut-
ing to the educational experience and academic performance of
at-risk students at Blanton, Read, and Blackshear? Do these labs
represent viable models for other elementary schools in AISD?

EVALUATION QUESTIONS

2-1. What was the nature of each lab?
What subject areas were covered?
What did Chapter 2 provide for the
labs? At what cost (overall and
per student)?

2-2. What were tL duties of the aides?
When was service first provided
to students in each lab? How were
lessons in the labs coordinated
with those of the classroon' How
often were studems taught in the
labs? How long were sessions?

2-3. Which students went to the labs?
How many were served per grade?
By ethnicity?

2-4. Were the labs effective in improv-
ing students' academic perfor-
mance in the classroom?

2-5. Were the labs effective in improv-
ing students' achievement scores
beyond what could be predicted
for them?

INFORMATION SOURCES

Survey, Interview of Princi-
pal/Aide (Decanber)
Grams Achninistrator Records
(May)

Survey/Interview of Principal/
Aide (December)

Survey/Interview of Principal./
Aide (December)
Rosters
GENESYS (April, June)

Districtwide Staff Surveys
Staff Interview (April)

GENESYS, ROSE
(June)



Educational
Issue

3

90.07

COMPREHENSIVE COMPETENCIES PROGRAM (CCP) AT
JOHNSTON: Is this lab contributing to the academic perfor-
mance of high-risk students at Johnston? Is it reducing the
likelihood that participants will drop out? Does the lab represent
a viable model for other AISD secondary schools?

EVALUATION QUESTIONS

3-1. What does the Johnston Computer
Lab provide? Wrist types of
students are eligible? How long
are students generally served?
What did Chapter 2 fund? At what
cost (per student)?

3-2. What are the duties of the Manage-
ment Information Specialist (MIS)
and teacher? How do duties relate
to dropout prevention? How is the
coursework in the lab cocrdinated
with other classes?

3-3. How were students selected for the
lab? In 1990-91, how many
enrolled overall? How many
enrolled by the end of the fust six
weeks of each semester? How
many enrolled thereafter? How
many students left the lab during
each semester?

3-4. What were the characteristics of
students enrolled by the end of the
first six weeks of each semester?
Of all students?

Sex
Ethnicity
Age
LEP
Dropout risk
Pregnancy status
Grade
Other?

INFORMATION SOURCES

Staff Interview (November)

Staff Interview (Novemoer)

Staff Interview (November)
Program Records
Student Grade Report (SGR)
File
GENESYS
(February and June)

GENESYS
(Febnuiry and June)

D-4
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Issue 3
Continued

90.07

EVALUATION QUESTIONS

3-5. How many students enrolled in the
lab in 1990-91 dropped out by the
end of the fifth six weeks of
1990-91? How many students
enrolled in CCP in 1989-90 were
still in school as of the fifth six
weeks of 1990-91?

3-6. How many spring, 1990 and fall,
1990 CCP students dropped out by
the end of the semester of service
compared to what was predicted
for these groups?

3-7. Does the CCP Lab improve
students':

Credits earned
GrrOe porat average
Attendance
Discipline referrals?

What changes occurred for these
variables the semesters before,
during, and after CCP
participation ?

3-8. Did students perform well in the
lab courses? How many had
passing grades but excessive
absences (NG's)?

3-9. Was the lab viewed as effective in
decreasing the risk of dropping out
by students and staff/

INFORMA770N SOURCES

Dropout File (June)
GENESYS (June)

Dropout File
(March)

GENESYS
(February)

Program Records

(FebruarY)

Staff Interviews
Student Survey/Interview
Distrietwide Staff Surveys
(January, April)
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4

90.07

EXTRACURRICULAR TRANSPORTATION: To what extent
does this service enable students to participate in extracurricular
activities?

EVALUATION QUESTIONS

4-1. How many bus runs were paid for
with Chapter 2 funds? How many
individual students rode the bus?
What was the cog per student?

4-2. Did the provision of extracurricu-
lar transportation give reassigned
students an opportunity to partici-
pate in extracurricular activities?

4-3. How often did reassigned students
use this transportation? For what
activities were the buses used?

INFORMATION SOURCES

Program Records
(Febniary, June)
Districtwide Staff Surveys
(April)

Districtwicle Staff Surveys
(April)
Student Survey
(December)

Districtwide Staff Surveys
(April)
Student Survey
(Decemba)

D-6
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Issue
5

LIBRARY RESOURCES: Were the materials found to be use-
ful? Are more needed?

EVALUATION QUESTIONS INFORMATION SOURCES

5-1. What types of materials were
purchased with Chapter 2 funds?
How were funds allocated to
schools? Within schools?

Staff Interview
(April)

5-2. How many students were impacted Gnuns Administrator Records
by the materials by grade span? Student Records Counts
At what cost (overall and per (April)
student)?

5-3. Were materials viewed as
effective in improving students'
and staffs access to reference
materials?

Districtwide Staff Surveys
(April)
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Educational
Issue

6

MIDDLE SCHOOLS ADVISORY CURRICULUM: Was the
curriculum provided helpful in implementing middle school
advisory/homerooms programs?

EVALUATION QUESTIONS

6-1 What curriculum was developed?
What topics way covered?

6-2. Who used the curriculum?

6-3. Was curriculum viewed as useful
and effective? Should AISD
continue to produce curriculum fax
the homeroom/advisory program?

INFORMATION SOURCES

Staff Interview (May)

Staff Interview/Survey
Program Records (May)

Staff Interview/Survey
Districtwide Staff Surveys
(April)
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7

90.07

PRE-K SUPPLEMENTS: Was pre-K helpful to
those served? Was the full-day program more
effective than a half-day program would have
been? Should the supplemental half day continue
to be provided?

EVALUATION QUESTIONS INFORMATION SOURCES

7-1. Which schools received supple-
mental half-day pre-K through
Chapter 2? Were units low-
income, bilingual, or English-as-a-
Second Language?

7-2. How many students were served?
What were their characteristics
(e.g., ethnicity, sex, LEP)?

7-3. What were students' gains on the
Peabody Picture Vocabulary Test
(PPVT-R) from fall (pre) to spring
(post)? Was the extra half day of
pre-K effective in increasing
vocabulary gains beyond those
seen for half day students? How
did gains compare to previous
years? To AISD full-day pre-K
students overall?

74. Was the extra half day of pre-K
viewed as helpful and effective by
staff?

Staff Interview
(September)

Program Records
((ctober and May)

PPVT-R (June)

Districtwide Staff Surveys
(April)

D-9
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Educational
Issut

8

PRIVATE SCHOOLS: Were funds viewed as helpful by
participating campuses?

EVALUATION QUESTIONS INFORMATION SOURCES

8-1. How were private schools notified
of their eligibility fa. Chapter 2
funds? How many were notified?
How many elected to participate?

Grants Administrator
Interview (Febniary)

8-2. What was the Chapter 2 allocation Private School Stuvey
for private schools? How many Grants Administrator Records
students were impixted by grade? (March)
What was the cost per student
impacted?

8-3. How were Chapter 2 funds
utili7zd? How did private schools
rate the effectiveness of the
materials, equipment, or library
resources purchased with
Chapter 2 funds?

Private School Survey
(March)

D-I 0
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Issue
9

90.07

RAINBOW KITS: Were the Rainbow Kits
effective in helping at-risk students by increasing
parent involvement in their education?

EVALUATION QUESTIONS

9-1. What are Rainbow Kits? What
was the Chapter 2 allocation to
Rainbow Kits? How many
students were impacted? By
grade? How many schools
panicipated? What was the cost
per student impacted?

9-2. How were Rainbow Kits used?
How was the material coordinated
with classroom curriculum and
wtivities? How were kits distrib-
uted? What follow-up was done
on use by families?

9-3. How effective were Rainbow Kits
in increasing parent involvement?
How many parents completed
activities? How many activities
did they complete?

INFORMAnoy SOURCES

Grants Administrator Records
( December)

Grants Administrator
Interview (March)
Dirtrictwide Staff Surveys
School or Central Coordinator
Interviews (April)

Grants Adm inistrator
Interview (March)

Districtwide Staff Surveys,
Interviews or Parent Survey
(April)
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Educational
Issue

10

MULTICULTURAL/SPECIAL PURPOSE BUSES: Did these
buses improve multicultural awareness and parent involvement?
Did service improve the educational experiences of high-risk
students?

INFORMATION NEEDS

10-1. How were the multicultural/
special purpose buses utilized?
How many students and parents
used the services? By grade level?

10-2. Was the use of funds considered
effective in improving multi-
cultural awareness and parent
involvement?

INFORMATION SOURCES

Survey of Program
Coordinator (May)
User Survey (June)

Districtwide Staff Surveys
(April)
User Survey (May)
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Educational
Issue

11

TECHNOLOGY EDUCATION: What contribution did
technology education make to improving the education of
secondary students?

EVALUATION QUESTIONS INFORMATION SOURCES

11-1. How were technology funds Staff Interview (March)
utilized? How much was allocated Grants Administrator Records
in Chapter 2 funds? (June)

I 1-2. How many students and staff
were impacted by these funds?
What was the cost per student?

11-3. Were technology education funds
seen as effective? Districtwide Survey (April)

Student Reccrd Counts
Grants Administrator Records
(February, June)

Staff Interview (March)
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Educational
Issue

12

SPANISH ACADEMY: Does the provision of this training
improve students' educational experience by enabling staff to
deal more effectively with Spanish speakers?

EVALUATION QUESTIONS

12-1. What does the Spanish Academy
provide? At what cost to
Chapter 2? At what cost per
participant?

12-2. How many courses were offered?
How many A1SD personnel
attended a Spanish Academy
course? What positions did they
hold? To what grade levels were
staff assigned?

12-3. Did participants and staff view the
course as helpful? effective? Did
participation help staff communi-
cate with Spanish-speaking
students, parents, community
members, and other staff?

INFORMATION SOURCES

Staff Interview

Applications
Enrollment Form
(January and June)
Rosters

Fall Course Evaluation
(FebruarY)
Staff Survey/lnterview
(May)

D-14
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[14formatkm I
Needs

INFORMATION QUESTIONS INFORMATION SOURCES

1. Texas Education Agency Report-
1990-91?

How many students were
served?
By grade?
Were the programs considered
effective?

2. Needs Assessment for 1991-92:
What are the miorities for Chapter
2 funds? What was viewed as
effective in 1990-91?

All (June)

Districtwide Staff Surveys
Parent Survey
Parent Advisory Council
Meetings (March)

D-15

C 4



90 .07

PREGNANCY,
EDUCATION, AND
PARENTING (PEP)

PILOT

EVALUATION PLAN

Contact Person:

Nancy Baenen

PROGRAM DESCRIPTION

The Texas legislature authorized pilot wojects for teenage
parents (and other high-risk groups) through Senate Bill 417
(see 'MC 21.114). The Austin Independent School District
(A1SD) was awarded a grant in January, 1990 to establish a
program for middle-school-grade students who were pregnant
or parents. The program actually served stodents in grades 8
and 9 in 1989-90 because Robbins cities not serve grade 7. In
addition, infants had to be under 12 months old as ci May,
1990 for licensing reasons. Staff included a full-time teacher/
manager, part-time nurse, and child care workers. The total
amount of funding was $205,354.

The grant was renewed for 1990-91 with a tentative
allocatien of $246,341. Some changes %sere made based on
experiences in spring, 1990. The grant was amended to
accommodate continuing student.% toddlers are now eligible
as well as infants for child care. A full-time project manager
and counselor are to be hired instead of one teacher/manager,
more child care aides are to be hired as well (four full time
and four part-time). Tutoring funds were cut it is hoped
students can be assigned student tutors through the PAL
program. This will be the first full year of operation far the
grant, which nms through August 31, 1991. Further state
funding is not expected.

PEP supplements services provided for teenage parents
through the Teenage Parent Program (TAPP). Students can
participate in TAPP though the senwster in which their child
is born, but there has not been a middleijunier high school
program to provide on-site day care and support services for
these students previously. Two high schools, Johnston and
Travis, offer child care for students in grades 9-12.

PEP is designed to provide maximum academic and support
services to student-parents, including day care for approxi-
mately 25 infants and toddlers, occupational information,
counseling, tutoring, social services (through community
agencies) and nursing. PEP hopes to improve these parenting
students':

School auendance;
Academic skills in reading, writing, mathematics, and
critical thinking;
Knowledge and skills in child development, parenting,
home and family living, nutrition and individual and
family health;
Health through nursing interventions (along with the
health of their infants).

E- I
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[Educational
Issue

90.07

Was PEP implemented as planned? Were any changes made
beneficial?

EVALUATION QUESTIONS

Facility

What renovations were made to
the infant center? When were the
children of student-parents first
served?

Service Counts:

1 2. How were students recruited?
Approximately how many male
and female students were eligible
for PEP?

1-3. How many studenti who were
pregnant or parents enrolled in
PEP? When? What were students
PEIMS numbers? How many of
those eligible declined?

1-4. How many students signed up kw
and enrolled in summer school?
How many completed summer
school?

1-5. What were the characteristics of
student-parents who enrolled by:

Sex
Grade
Age
Ethnicity
Free-lunch status
Limited-English-proficiency
(LEP) Malls
Pregnancy status (pre- or post-
delivery)
Dropout status (recovered)
Marital status
Number of Children

INFORMATION SOURCES

Program Records (December)

Waiting List
Staff Interviews
Student Survey
Referrals (March)

Enrolhnent Fonn
Referrals
Waiting Lists
(October, May)

Program Records (June, July)

GENeric Evaluation SYStern
(GENESYS)

Enrollment Form

Secondary Student Longitudi-
nal File (SSLF) Enrollment
Form (July)
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Educational
Issue I

Continued

90.07

EVALUATION QUESTIONS

1-6. How many children were served
by child care? By age (year of
birth), ethnicity, sex, and handi-
capping condition? About how
many hours per week was child
care provided? How often did
children attend?

1-7. How many hours per week (on the
average) did students receive the
following types of instruction?
When did such instruction begin?

Required
Vocational
Supplemental computer-
assisted instruction (CAI)
Tutorial
Other

Did students take home any
materials?

1-8. What type of support services
were provided to students? About
how many hours per week?

Social work
Individual counseling
Peer counseling
Self-help groups
Career counseling
Job readiness counseling
Crisis counseling
Transportation

INFORMATION SOURCES

Enrollment Form
Attendance Records
(May, July)

Program Records

CAI Log

Tutorial Log
(December, July)

Program Records
(December, July)
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Educational
Issue 1

Continued
1

EVALUATION QUESTIONS INFORMATION SOURCES

1-9. How many parents, other relatives
in the homes, or fathers of student-
parents ("significant others") were
involved in PEP? How were they
involved? How frequently?

Notification of eligibility
Om house
Conference with staff
Counseling
Social work
Training
Directed or structured activities
with students
Take-home materials
School task forces or commit-
tees
Other

1-10. What training (if any) was pro-
vided to the "significant others" of
student-parents? To student-
parents outside school hours?

1-11. How many students used buses
paid for through the pilot for
summer school?

Work Preparation:

1-12. What work-related training or
career exploration activities were
provided to student-parents? How
many were involved?

Program Records
(May. July)

Program Records
(Agenda) (Iuly)

Program Records
(July)

Program Records
Staff Interview
(December. May, July)
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Issue I

Continued

90.07

EVALUATION QUES77ONS INFORMATION SOURCES

1-13. How many suident-parents who
were 16 or over were employed
upon entry to the irogram? How
many were placed in a job through
the wogram (by the end of the
semester and the end of the
summer session)? How many
were placed through the Texas
Employment Commission (TEC)?

Public Assistance:

1-14. How many students were receiv-
ing various community services
upon program entry? At the end
of the year? What methods did
staff use to increase student access
to comm lity resources? What
as *lance is available to these
students throegh:

AFDC supplement
Women, Infant, and Children
(WIC) supplement
Attorney General's office
Clinic cards
Food stamps?

1-15. How many students use public
health clinics for prenatal, postna-
tal, immunizations, and other
reasons?

1-16. How many children of students
use public health clinics for well-
baby care, sick-baby care, immu-
nizations, and other reasons?

".1InmIlk

Enrollment Fonn
(October, May 30, July)

Program Records
Enrollment Fonn
(October, May 30, July)

Enrollment Form
(October, May 30)

Enrollment Form
(October, May 30)

E-5
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Issuf I

Contuued

90.07

EVALUATION QUESTIONS INFORMATION SOURCES

Staff:

1-17. How many staff were involved
directly in PEP by funding source
(pilot or local funds)? How many
FfE's (full-time equivalents) did
staff represent? What changes in
staffing were made compared to
1989-90? When were pilot staff
hired?

Administrators
Teachers (by certification,
years of experience in
education)
Teacher aides
Curriculum specialists
Counselors
Social Workers
Registered nurses
Child care staff
Bus drivers
Other (specify)

1-18. How many case manager's (pro-
vided through the pilot and A1SD)
were assigned to the program?
What were their duties? What was
the staff:student ratio?

1-19. What training was provided to the
staff (dates, topics, number
sessions, number attending,
hours)? Was AAT credit
approved?

1-20. What was the certification and
years of experience of teachers
working with PEP students?

Program Records
(February, June)

Personnel File

Program Records
(February, June)

Training Form
(February, June)

Program Records
Personnel Files (February)

E-45
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Educational
Issue 1

Continued

EVALUATION QUESTIONS INFORMATION SOURCES

Community Support:

1-21. What businesses/agencies/
organizations/visiting physicians
or medical staff were involved in
the program (number and names)?
How?

Medical/clinic services
Child care services
Transpottation
Counseling
Case management
Donations of equipment
Cash donations
Advisory services
Human resources (time/labor)
Testing
Other

1-22. How many volunteer organiza-
tions supported PEP? How many
volunteers were:

University students,
University faculty/staff,
Community members,
Students,
Parents,
Other?

Outside Agency Log
(January, June)

Outside Agency Log
(January, June)
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[Educational
Issue I

Continued

EVALUATION QUESTIONS

Services to Students:

1-23. What services were provided to
students? What materials,
methods, and techniques were
used to encourage academic
achievement and graduation?
How many tutorial sessions were
provided?

1-24. How were PEP and regular AISD
health services coordinated?

1-25. How were PEP and regular AISD
general and vocational courses and
services coordinated?

INFORMATION SOURCES

Program Records
Staff Interviews
(May 30, July)

Tutorial Log
(January, July)

Staff Interview

(April)

Staff Interview
(April)
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Educational
Issue

2

How effective was PEP? Should the program continue as is or be
modified, or discontinued? Should it be recommended for
replication in other districts?

EVALUATION QUESTIONS

2-1. Were the following program
objectives met?

To provide support services for
midalefjunior high school
parenting students?

To provide child care services
for parenting students in a
school setting?

To improve school attendance
of parenting students between
1989-90 and 1990-91?
Compare to student-parents in
TAPP in the same grades?

To improve parenting students'
academic skills in eading,
writing, mathematics, and
critical thinking, especially as
reflected in grades and credits?

To improve parenting students'
knowledge and gills in child
development, parenting, home
and family living, nutrition,
and family health?

To improve parenting students'
health, as well as their babies'
health, through nursing
interventions?

To provide employability and
occupational information for
middle school/junior high
parenting students?

To provide required staff
development for project
personnel?

INFORMATION SOURCES

Enrollment Forms
Staff Interviews
Program records
Outside Agency Log
(October, May, July)

Program Records
Enrollment Forms
(February, July)

GENES YS (July)

Student Report Cards
Staff Interviews
Student Survey (May)
GENESYS
(January, May)

Student Survey (May)
Student Report Cards
(January, May)

Enrollment Form
Program Records on Nursing
(May, July)

Program Records
(see EQ 1-8, 1-12, 1-13)

(may)

Program Records
(see EQ 1-19)

(May)

E-9
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Issue 2
Continued

90.07

EVALUATION QUESTIONS

To coordinate with local
agencies offering programs for
pregnant and parenting
students?

To provide an end-of-year
evaluation report?

2-2. How many studern-parents left
PEP after enrolling? Why?

Services declined
Withdrawal from AISD
No longer eligible
Successfully exited
Dropped out of school
Entered GED Program

2-3. Was PEP able to keep students in
school? What was the dropout
rate for students while in the
program? Did any students leave
the pilot but latex return? Does the
PEP dropout rate compare
favorably to that for TAPP for
students in the =me grade?

2-4. Were any students suspended or
expelled while in the program?
How does this rate compare to
TAPP?

2-5. Did any students become pregnant
while participating in the pilot?

INFORMATION SOURCES

Program Records
(Advisory committee list,
meeting agenda, attendance
mats)
(see EQ 1-21, 1-22)
(May. July)

Evaluation Report
(August, November)

Enrollment Form
SSLF
(February, June)

SSLF
GENESYS
(February, July)

Program Records
Office of Student Affairs Fite
(June)

Enrollment Form
Staff Interview (May)
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Continued
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EVALUATION QUESTIONS INFORMATION SOURCES

2-6. How many ninth graders enrolled
had passed the TEAMS? Were
students who failed one or more
sections assigned to courses,
tutoring, or other activities which
might improve these skills? Was
any preparation for TAAS
provided? How did those tested
on TAAS perform? Compared to
AISD overall?

2-7. Did students make satisfactory
academic progress? How many
were promoted or placed in the
next grade? Did any graduate or
obtain a GED? How many
courses did they take? How many
courses did they pass and fail?
How many credits did students
earn (half credits for grades 9-12)?
What was their grade point
average? Compared to 1989-90?
Compared to TAPP? How many
summer school credits (if avail-
able) were earned?

2-8. What was the enrollment status of
students 12 weeks after leaving the
program?

2-9. Did the program help students
become more productive citizens?

TEAMS File
TAAS File
Program Records
Staff Interviews
(January)

GENESYS
(July)

Program Records
Enrollment Form
SSLF
(September, Ongoing)

Data from other EQ's:
Dropout (SSLF),
Attendance (ATND),
Career preparation,
Grades (SSGR),
Student Survey/Interview,
Staff Interview

E-11
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EVALUATION QUESTIONS

2-10. What were the stan-up and on-
going costs of the project in terms
of time, facilities, training, and
evaluation?

2-11. What problems were encountered
with the program? What recom-
mendations were made for
improvement?

2-1/ Could and should the program be
replicated in other sites? What
were the unique charactaistics of
the district, students, ant: re-
sources? Can the program
continue in AISD with local
funding? In what form?

2-13. Was the program considered
effective? What program aspects
seemed most effective? Were
staffing and other changes
considered beneficial?

INFORMATION SOURCES

Program Records
Finance Records
Staff Interviews
(June)

Staff Interviews
(July)

All sources
(June)

All sources
(June)

E-12
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[14formation 1
Needs

INFORMATION NEEDS

1. How many straknts in AISD are
pregnant or student-parents?
By grade level?

2. What programs have been
successful nationally in irducing
pregnancy rates?

3. What programs have been
successful nationally in helping
student-parents succeed in school
and graduate?

4. What were the reading and
mathematics NCE scores of PEP
students tested both in 1989-90
and 1990-91 with either the TAP
or ITBS (same test both years)?
How did these scores compare to
those of same-grade students in
TAPP at SL John's?

INFORMATION SOURCES

Travis County Health
Department
High School Student Survey
(March)

Literature Review
Program Staff
(May)

Literature Review
Program Staff
(May)

ITBS
TAP
NCE Conversion Chart
(July)
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TITLE VII

EVALUATION PLAN

Contact Persons:

David Wilkinson
Roxane Smyer

PROGRAM DESCRIPTION

AISD has received a new three-year grant for the rale VII
program. The program is directed at limited-English-
proficient (LEP) stuikrus at three high school campuses,
Austin, Lanier, and Reagan. Increasing numbers of immi-
grants are enrolling at these three schools. All language
backgrounds are eligible for the program, but Spanish is the
primary language spoken by most immigrant students.
Students targeted for the program, in addition to being LEP
are also newcomers to the United States. For the puiposes of
the program, a newcomer is defined as a student who has
been in the United States for a year or less. The newcomer
students typically have little or interrupted schooling in their
countries of origin and are, in some cases, illiterate.

Title VII hopes to improve the English language proficiency
and achievement skills of these targeted newcomer Spanish-
speaking, LEP students. The program will provide a shel-
tered environment for these students. Class sizes will be
small--approximately- 1042 suidents. The students will
receive four hours of intensive English instruction each day
(to include listening, reading, writing, grammar, and vocabu-
lary). In addition to the English classes, students are enrolled
in a physical education class and two hours of content classes
of native language instruction or a combingion of both.
Thew is one teacher and one teacher aide at each campus.
The program students will be put into regular ESL classes at
the end of the year. Approximately 75 students will be
served by the program.

F-1



90.07

Key
issue

1

Should the Title VII Program be continued as it is,
modified, or discontinued?

EVALUATION QUESTIONS

What were the characteristics of
the Title VII students in terms of:

N..imber of students served?
Length of time in the
United States?
Countries of origin?
Urban or rural setting?
Amount of schooling in their
home country?
Percentage overage for grade?

1-2. What were the raw score English
proficiency gains, on the average,
for Title VII students?

1-3. What was the grade point average
for program students? What was
the grade point average for
program students in classes other
than ESL classes? What was the
average number of credits earned
by program students?

1-4. What did Title VII students think
of the program? Did the students
feel welcome tn their schools?
Were program students more
confident about staying in school
as a result of Title VII? Did the
aide help the students? How did
the aide interact?

1-5. How many teachers attended the
workshops sponsored by the Title
VII program? What did teachers
think of these workshops?

INFORMATION SOURCES

Program Records
Teacher Intake Interviews

English Language Assessment
Battery (LAB)

Student Grade Report File
(SGR)
Office of Research and
Evaluation Gerxrie Research
Evaluation System
(GENESYS)

Student Survey (March)

Attendance Records
Evaluation Forms

F-2
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EVALUATION QUESTIONS

1-6. To what extent did aides use Title
VII funds available to attend
college? What courses did
teachers take?

1-7. How many Title VII parents
attended the parenting workshops
sponsored by the Title VII
program?. What was their op;Mon
of each workshop?

1-8. What concerns/strengths about the
implementation of the program
were identified by:

Program administrators?
ilrogram teachers?
Program teacher aides?

1-9. What was the 1990-91 budget for
Title VII? What did the funds
provide? What was the cost per
student?

1-10. How effective was the aide as a
part of the Title VII program?

How did Title VII students
perform on academic measures of
success compared to similar LEP
students?

,

INFORMATION SOURCES

Budget Expenditures
Staff Interviews

Staff Interviews
Attendance Records
Workshop Evaluation Forms

Staff Interviews

Title VII Budget
Program Records

Administrator Interviews
Project Reconls

GENESYS

F-3
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SCHOOL-COMMUMTY
GUIDANCE CENTER

EVALUATION PLAN

Contact Person:

Lydia Williams-Robertson

PROGRAM DESCRIPTION

This evaluation plan is a pieliminary one because the 1990-91
grant application is currently being processed by the Texas
Education Agency. The plan will be finalized when the
application is approved.

The School-Community Guidance Center (SCGC) provides
support services for students attending the alternative
Learning Center (ALC) and Gardner-Bens House (GBH)
because of delinquent behavior or contact with the juvenile
justice system. Three project specialists serve as liaisons
between AISD, students, and community agencies. Two
provide counseling and tutoring services at the ALC; one
provides educational services at GBH.

In 1990-91 the ALC will be implementing a behavior change
program including:

A modified referral process, providing home school with
alternatives to removal of those students committing non -
dangerous offenses.
A levei system in which a student's length of stay at the
ALC will be contingent upon meeting a specific set of
behavioral criteria for a specific number of days.
Joint programming with the Travis County Juvenile
Court, to provide services for those students who can be
served neither in a regular, nor in an alternative setting.

This evaluation will study short- and long-term effects of the
program. In addition to looking at the characteristics of the
students, the evaluation will examine their attendance rates,
school performance, recidivism, contacts with juvenile justice
authorities, follow-up contacts, and dropuut rates, as well as
the new behavioral components. Evaluation resources
include one half-time evaluation associate funded by the
grant, with supervision provided by the Systemwide Evalua-
tion evaluates-.

G-1
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Decision
Question

1

Should changes be made in the way students are identified or
placed in the SCGC program?

Date needed: June, 1991

EVALUATION QUESTIONS

D1-1. How rrgny students were assigned
to the 3( at the ALC? How
many ed at GBH?

DI-2. What were che characteristics of
SCGC ituder.ts:

By exade?
By chnicit, ?
By age?
By gender?
By offense
By income status?

D1-3. How many students had previous
referrals to the ALC?

D1-4. From which schools were students
referred to the ALC? How many
students were referred from each
school?

D1-5. For what offenses were students
referred to the SCGC? How do
offenses this year compare to the
previous year?

D1-6. How many ALC students were
referred, at least in part, because of
contact with juvenile justice
system authorities?

D1-7. What was the cost of the program?

INFORMATION SOURCES

Student Referral Forms
GBH Logs
Staff Interviews

Student Referral Logs
GBH Logs

Student Referral Forms
GBH Logs

Student Referral Forms

Student Referral Forms
GBH Logs

Student Referral Forms

Budget Records
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Flecision
Question

2

How can the School-Community Guidance Center's focus on
improving problem behaviors 'x enhanced?

Date needed: June, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

D2-1. What services did the SCGC Staff Interviews
program staff provide? Activity Logs

D2-2. What training did the program
staff receive? What recommenda-
tions did the staff offer for
improvement of the SCGC?

D2-3. What behavioral programs wen-
implemented at the ALC? How
effective were they in improving
student academic performance?
Decreasing disruptive behavior?
Decreasing contact with the
juvfmile justice system?

D2-4. What services were provided for
summer school students? How
many students were serv,-.4?

D2-5. Which agencies outside AISD
wem used as resources for
students who netded further
assistance? How many students
were referred?

D2-6. How many students had further
contact with GBH after enrollment
in the ALC?

D2-7. How many ALC students dropped
out of school during the semester
of enrollment? How does this
figure compare to last ;ties ?
How does it compare to AISD's
overall dropout rate?

Staff Interviews
Activity Logs

Program Reconis
Attitude Scale
Staff Interviews

Staff Interviews
Summer School Activity Logs

Activity Logs
Staff Interviews
Student Referral Forms

GBH Logs

District Files
AISD's Dropout Report

4.11==P,
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Decision
Question 2
Continued

EVALUATION QUESTIONS

D2-8. When students exited from the
ALC, how many:
a) Returned to campus?
h) Transfened to another

alternative program?
c) Graduated?
d) Were expelled?
e) Moved out of AlSD?
f) Were commiued to another

institution?
g) Dropped out of school?
h) Remained at the ALC?

D2-9. What are student opinions about
the programs? Employee
opinions?

INFORMATION SOURCES

Student Referral Forms
Project Specialist Follow-up

Student Survey
Employee Survey

G-4
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How effective are AISD's ani SCGC's follow-up services in
helping students readjust to their home campuses? (Students
enrolled spring, 1990 and fall, 1990).

EVALUATION QUESTIONS

Date needed: June, 1991

INFORMATION SOURCES

D3-1. What follow-up services were Staff Interview
provided by SCGC stafr 3y the District Survey
home schools?

D3-2. Twelve weeks after exiting from
the ALC in spring and fall, 1990
how many students were:
a) At their home schools?
b) Enrolled in another program?
c) Expelled?
d) Moved out of A1SD?
e) Commiued to another

institution?
f) Dropped out of school?
g) Returned to ALC?

D3-3. Of the students still in school 12
weeks after exiting from the ALC,
was their attendance better, worse,
or unchanged?

D3-4. What was the school performance
of all enrolled students before,
during, and after enrollment in the
ALC? (Spring and fall, 1989)

D3-5. Of the students still in school 12
weeks after exiting fran the ALC,
was their school performance
better, worse, or unchanged?

D3-6. What was the status (in school or
dropout) at the end of the 1990-91
school yew of students who were
enrolled at the ALC any semester
since spring, 1986?

Follow-up Forms

Attendance File

GENeric Evaluation SYStem
(GENESYS)

GENeric Evaluation SYStem
(GENESYS)

Seaniary Student
Longitudinal File

G-5
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PROJECT GRAD
(Grant Research About

Dropouts)

EVALUATION PLAN

Contact Persons:

Linda Frazer
Bridget Stewart

PROGRAM DESCRIPTION

In 1988 federal funds were obtained through the School
Dropout Demonstration Assistance Program to augment
the District's dropout prevention efforts through the use
of dropout intervention specialists and through an
enhanced evaluation capability to improve the identifica-
tion of at-risk studebts and to evaluate a variety of drop-
out prevention programs. The School Dropout Demon-
stration Assistance Program began operating in 1988-89
as Project GRAD (Grant Research About Dropouts), and
is now in its third year. The program has three goals:

To provide A1SD schools with an increased capacity
to keep students in school by piloting the use of
dropout intervention specialists. The specialists will
work with a targeted population of at-risk students by
providing academic and personal counseling assis-
tance. Currently, AISD has at-risk coordinators at
each campus who identify and work with at-risk
students. The specialists are additional personnel
who will provide more intensive assistance to stu-
dents.
To examine and improve the procedures for identify-
ing at-risk students and using the available informa-
tion to make appropriate intervention decision:, with
the students.
To enhance both the understanding of the effective-
ness of several of the District's ongoing programs and
our capacity to conduct evaluations of similar pro-
grams in the future.

While a variety of questions is included in this plan, thc
evaluation of Project GRAD for 1990-91 will focus on
three areas:

The effectiveness of the efforts of the dropout inter-
vention specialists,
Improving the identification of at-risk students with
an emphasis on better information reporting leading
to better intervention strategies, and
Learning about the effectiveness of various dropout
intervention programs.

H-1
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Program
Descnption
Continued

The secondary programs and projects to be examined are:

Academic Incentive Program (AIP)
Alternative Learning Center (Behavioral)
Alternative Learning Center (Overage)
Block Project
Communities in Schools (CIS)
Coordinated Vocational Academic Education (CVAE)
Evening School
Hispanic Student Scholarship Initiative (FISSI)
Intervention Specialists
Mentor
Peer and Assistance Leadership (PAL)
Practical, Eftective, Appropriate Knowledge (PEAK)
Project Touch
Renaissance
Robbins
Teen Parents Center
Transitional Academic Program (TAP)
Work Incentive Program (WIN)
Zenith Diploma

H-2
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Issue
1

1

Should the Dropout Intervention Specialists component of
Project GRAD be continued as presently implemented, be
modified, or be discontinued? Should local or external funds
be sought to fund continuation of this component?

Dates needed: January, 1991 and August, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

Did the dropout rate decline as a
result of the efforts of the
intervention specialists?

1-2. Were the intervention specialists
successful in getting dropouts to
return to school?

1-3. What activities contributed to
the success of the intervention
specialists?

Project Records
Six Weeks Dropout Files
Staff Interviews

Project Records
Six Weeks Dropout Files

Project Records
Staff Interviews

11-3 bc S



90.07
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Education
Issue

2

Should the At-Risk Identificatio zomponent of Project GRAD
be continued as presently implemented, be modified, or be
discontinued? Should local or external funds be sought to
fund continuation of this component?

Dates needed: January, 1991 and August, 1991

EVALUATION QUESTIONS

2-1. Are we identifying the students
who are really at risk? If not,
how can we better identify them?

2-2. Which of the State criteria for
being at risk, and in what
combination, are most predictive
of dropping out in AISD?

2-3. What other factors predict being
at-risk for dropping out?

2-4. Are the students effectively
matched with available dropout
prevention programs?

INFORMATION SOURCES

Longitudinal Dropout File
At-Risk File
Home/School Services File

Longitbeinal Dropout File
At-Risk File

Dropout File
District Data Files

Student Survey
Program Records
Student Master File (SMF)

11-4



90.07

Education
Issue

3

Should the dropout prevention programs and projects in
A1SD be continued as presently implemented, be modified,
or be discontinued? Should additional local or external funds
be sought?

Dates needed: January, 1991 and August, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

3-1. What were the characteristics (i.e.
grade, ethnicity, sex, achievement,
attendance, discipline rates, and
grades/credits,) of the students
served by the dropout prevention
and intervention programs?

3-2. What were the 1989-90 dropout
rates for participants in dropout
prevention programs?

GENESYS

GENESYS
Dropout Files
Program Ref_ords
SMF

3-3. Which dropout prevention GENESYS
programs art, effective? Which Staff Interviews
are ineffective? Program Records

SMF

3-4. Which schools are the most
effective in lowering their dropout
rate? Why?

GENESYS
Staff Interviews
Program Records
SMF
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DRUG-FREE
SCHOOLS

EVALUATION PLAN

Contact Persons:

Roxane Smyer-
David Wilkinson

PROGRAM DESCRIPTION

This evaluation plan is preliminary because the 1990-91 grant
application is now being processed by the Texas Education
Agency. The plan will be finalized when the application is
approved. This will be the fourth year that AISD has
received these grant monies. The grant provides a full-time
evaluation associate.

AISD receives federal funds under the terms of the Drug-Free
Schools and Communities (DFSC) Act of 1986 (P.L. 99-570)
for the purpose of supplementing District efforts to eliminate
abuse of drugs or alcohol from school campuses. AISD's
efforts for drug and alcohol abuse prevention are coordinated
through the Prevention and Remediation in Drug Education
(PRIDE) program. Other District elms are placed within
this broad umbrella. PRIDE consists of curriculum materials,
presentation, and school activities aimed at drug abuse
prevention. Funds are also used for suppmt gmups, coun-
selor training, and consultants perfcrming specialized
functions. DFSC monies provick substantial funding for two
special piograms, Peer Assistance Leadership (PAL) and
Drug Abuse Resistance Education (DARE).

Peer Assistance Leadership (PAL) uses trained second-
ary students to help other students deal effectively with
problems that impede success in school, including drugs
or alcohol.
Drug Abuse Resistance Education (DARE) is a 17-week
educational program that represents a joint effort by
AISD and the Austin Police Department to teach fifth
and some sixth graders about the harmful effects of drugs
and alcohol. This year DARE has expanded to the
seventh-grade level with a ten-week curriculum. DARE,
taught by police officers, focuses on cognitive and
behavioral skills that amble students to resist involve-
ment with drugs and slcohol. AISD coordination is
provided through the Office of Student Affairs (OSA).

In addition, DFSC monies flow to these AISD offices and
departments: the Office Student Suppc Services (OSSS),
Elementary awl Secondary Education. Numerous A1SD
administrators and staff are involved in the implementation of
grant-funded activities. There is outside involvement from
students and parents, medical and health prceessionals, and
various relevant community agencies, including the Austin
Police Department and other law eufcrament agencies.
Many of those involved in one or more of the Drug-Free
Schools Programs work on a voluntary basis.

1-1
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Key
Issue

Should Drug-Free School funds continue to be used in the same
way or should use be modified?

EVALUATION QUESTIONS

Are program administrators
satisfied with AISD's drug- and
alcohol-related programs? What
changes are advisable in AISD's
efforts in 1990-91, especially in
the use of DFSC funds?

1-2. How effective do parents, stu-
dents, and teachers indicate AISD
is in fighting the pnablems of drug
and alcohol abuse among stu-
dents?

1-3. Compared to other school issues,
how do drug and alcohol use rank
as problems in AISD?

1-4. What is the incidence of drug- or
alcohol-related offenses among
AISD suidents in 1989-90, as
compared to previous years?
What percentage of students report
knowing others who use drugs or
alcohol? What percentage of
students repnrt using illegal drugs
and alcohoL

1-5. What is the nature of drug and
alcohol use among students
nationally and in Texas?

INFORMATION SOURCES

Administrator Interview

Districtwide Parent Survey
Districtwide Student Survey
Distrietwide Teacher/
Administrator Survey

Districtwide Teacher/
Administrator Survey
Districtwide Student Survey

Office of Student Ai r.;),-
(OSA) File
Districtwide Student Survey
Districtwide Teacher/
Administrator Survey
Student Use Survey

National Surveys
Texas Surveys
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Key
Issue

2

Are the materials, training, and curriculum provided for AISD's
drug and alcohol abuse prevention efforts adequate?

EVALUATION QUESTIONS

2-1. What materials were purchased for
the Drug-Free Schools Program:
a) At the elementary level?
b) At the secondary level?

2-2. What distribution methods were
used? How many times were
materials used a. the elementary
and secondary levels?

2-3. What materials are included in a
PRIDE Tub? What did the
teachers find most useful? How
often did teachers use these
materials in their classrooms?

2-4. Was adequate training provided to
familiarize teachers with materials
and curriculum and their proper
usage?

2-5. What materials were purchased for
the Central Resouire Library?
How often were they used?
What did the Central Resource
Library consist of?

2-6. What types of counselor Graining
wem provided?

2-7, How many counselors were
trained?

2-8. What materials were purchased for
counselor training?

2-9. What did counselors think of the
training they received?

INFORMATION SOURCES

Budget

Materials Check-out Rmord
Administrator Interview

Budget
Teac her Interviews

Teacher Interviews
Districtwide Teacher/
Administrator Suivey

Purchase Records
Material Checkout Record

Administrator Interview

Administrator Interview

Purchase Records

Staff Development
Evaluation Forms

1-3
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Key
Issue

3
1

How does PRIDE contribute to AISD's goal of Drug-Free Schools?

EVALUATION QUESTIONS

3-1. What is PRIDE?

3-2. How were DFSC funds used for
PRIDE?

3-3. Who was served by PRIDE, and
how?

3-4. How was PRIDE implement in

AISD? To what extent were
parents involved?

3-5. Is PRIDE considered helpful?

3-6. Were PRIDE materials and
training adequate?

3-7. What materials were purchased for
the PRIDE library? How often
were they used?

3-8. How many campuses staged a
presentation of "Plays for Living"?

3-9. What did participants think about
the PRIDE conference?

INFORMATION SOURCFS

Project Records
Administrator Interview

External Budget
Administrator Inters

PRIDE Activities Reports

PRIDE Activitits Reports

Districtwidc Teacher/
Administrator Survey

Districtwide Teacher/
Administrator Survey

Purchase Records
Materials Check-out Record

PRIDE Administrator Records

Conference Evaluation Form
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Key
issue

4

How does DARE contribute to AISD's goal of Drug-Free Schools?

EVALUATION QUESTIONS

4-1. What is DARE?

4-2. How were DFSC funds used for
DARE?

4-3. How many schools and how many
students were served by DARE?

4-4. Was DARE implemented as
planned? What seemed most
effective? What could be
improved?

4-5. What did staff think of DARE?

4-6. What did students think of DARE?
Did students show increased
knowledge of drug- and alcohol-
related issues as a result of
DARE?

4-7. Are students more likely to resist
negative peer influences after
participation in DARE?

4-8. What is the continuing effect of
participation in the DARE
program for those students who
received the program in 1987-88
and a comparison group from the
same attendance area who dit1 not
on:
a) Absenteeism?
b) Achievement?
c) Incidence of drug and

alcohol-related discipline
offenses?

4-9. Did fifth-grade students regard
DARE differently than seventh-
grade students?

INFORMATION SOURCES

Project Records
Administrator Interview

External Budget
Program Records

Attendance Files
Officer Records

Instructor Interview

Districtwide Teacher/
Administrator Survey

DARE Student Survey

DARE Student Survey

DARE Student Database
Iowa Tests of Basic Skills
(ITBS) File
OSA (Discipline) File

DARE Student Survey
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Key
Issue

5

How does PAL contribute to AISD's goal of Drug-Free Schools?

EVALUATION QUESTIONS

5-1. What is PAL?

5-2. How were DFSC funds utilized in
1989-90?

5-3. Who was served by PAL, and
how? How many students were
served for drug- or alcohol-related
problems?

5-4. What training do PAL students
receive which is specifically
related to dnig use? How many
students were enrolled in PAL
classes at each campul3?

5-5. Do students and teachers feel that
PAL is an effective way to prevent
drug abuse problems?

5-6. What is the effect of participation
in the PAL program for those
students who received the program
in 1990-91 on:
a) Achievement?
b) Attendance?
c) Grades/Credits?
d) Dropping out?
e) Retention?

INFORMATION SOURCES

Administrator Interview

External Budget
Administrator Interview

PAL Coordinator Records

Administrator Interview
Sponsor Monthly Reports
Enrollment Records

Districtwide Student Survey

GENESYS
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Key
Issue

6
1

How do the grant-funded components of the Office of Student
Support Services (OSSS) contribute to AISD's goal of Drug-Free
Schools?

EVALUATION QUESTIONS INFORMATION SOURCES

6-1. What services/training were
provided by the DFSC grant
through OSSS?

6-2. What services were provided by
the OSSS intern funded through
the DFSC grunt?

Budget
Administrator Interview

Administrator Interview
OSSS Records

6-3. At the sliools served, what did OSSS Evaluation Forms
staff thilk about the OSSS intern?

6-4. What services did consultants Administrator Interview
provide? OSSS Records

6-5. What support groups functioned in
the schools? How many students
were served?

OSSS Records
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THE NATIONAL
SCIENCE FOUNDATION

(NSF) GRANT
FOR THE

SCIENCE ACADEMY
OF AUSTIN

EVALUATION PLAN

Contact Person:

Lydia Williams-Robertson

PROGRAM DESCRPTION

The Austin Science and Mathematics Consonium, ftuided by
a four-year grant from the National Science Foundmion
(NSF), will be implemented in AISD within the framework of
an innovative phrtnership entitled Project A+ launch...Ai in the
spring of 1989 by the IBM Corporation and AISD. The
Consortium has two basic goals:

To improve the skills of teachers (K-12) in science and
mathematics through more effective and comprehensive
application ci technology tools available but
underutilized in today's classrooms, and
To increase student learning snd performance in science
concepts through more holistic, interdisciplinary ap-
proacl'es to teaching and expanded opportunities to apply
concepts in real wityld settings.

To address these goals, the project is divided into four
components:

Curriculum Development: The Biological Sciences
Curriculum Study (BSCS) Science For Living curricu-
lum will be piloted at two AISD schools and evaluated
for use throughout the District as an integrated science,
technology and health curriculum. In addition, an
interdisciplinary curriculum development process will be
developed and piloted in the design of two Science
Academy courses ("Planet Earth" and Physics/Technol-
ogy). It will incorporate cooperative learning strategies
and will serve as a model for the development of other
interdisciplinary courses.

Staff Development: Beginning in the summer of 1991,
several training institutes are planned for selected
teachers to receive training in technology and curriculum
development

Technology
Three two-week training institutes will be held each
summer to train teachers to integrate technology in
their classrooms. Supplemental training will be
prcvided by private sector participants, and follow-up
activities will take place during the school year.

BSCS Training Institute:
A summer teacher preparation institute will be held at
the BSCS pilot sites for the first two years to train
participating teachers in using the BSCS Science For
Living curriculum.

1-1
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Prvgram
Description
continued

River Watch Institute:
Ten teachers (K-12) will be recruited to attend a
summer institute to learn fiver monitoring techniques
and environmental action planning.

Student Participation: During the 1991-92 academic
year, Science Academy students will conduct classes at
elementary schools, teaching those classes whose
teachers have attended one of the summer institutes, or
who are using the new elementary environmenIal units
developed and piloted through this grant. Also in 1991-
92, students whose teachers attended the River Watch
Institute will form monitoring teams and will carry out
river monitoring and environmental action planning
throughout the year, and will communicate by computer
with students in Michigan, using the River Watch
Network curriculum. The student participation compo-
nent will not be included in this evaluation plan, because
student participation will not begin until 1991-92. It
will, however, be included in subsequent evaluRcion
plans.

Private Sector Involvement: Participants from the
private sector will be extensively in, !ved in all aspects
of the grant

Mentors from the private sector will be paired with
those teachers integrating technology in their classes
for the first time.

Scientists, technologists, and engineers from the
private sector will teach at the summer institutes, and
participate in follow-up activities.

A curriculum advisory team will be formed with
repres:Matives from local corporations, Lower
Colorado River Authority (LCRA), and University of
Texas at Austin faculty to assist the cuniculum
coonlinator in the ckvelopment of two new courses:
"Planet Earth" and Physics/Technology.

1-2
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Decision
Question

1

DI -1.

Should the Curriculum Development component be modified or
continued as is?

Date needed: September, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

Which schools were selected as
pilot sites utili7ing the BSCS
Science for Living curriculum?
How were they selected? What
was the composition of each in
terms of ethnicity? Gender?

D1-2. How was the Science for Living
curriculum rated by participating
teachers?

D1-3. How was the curriculum develop-
ment process piloted in the design
of the "Planet Earth" and Physics/
Technology courses? Who
participated in the advisory
corn ml Lice?

Program Records
AISD Files

Teacher Survey

Program Records
Administrator Interview
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Decision Should the Staff Development component be modified or con-
Question tinued as is?

2

Date needed: September, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

D2-1. Who participated in planning the
Technology Institute? How was
the content of the workshops
selected? What topics were
selected? What criteria were used
to select teachers to attend?

D2-2. How many teachers attended the
Technology Institute? What were
their characteristics in terns of
gender? Ethnicity? Grade taught?

D2-3. How did teachers rate the training
they received at the Technology
Institute? Did teachers increase
their itilization of technology in
teaching science and mathematics
after the training? If so, how did
this impact their skills in teaching
science and mathematics?

D24. What criteria were used to select
teachers to attend the BSCS
Training Institute? How many
were selected? What were thcir
characteristics in terms of gender?
Ethnicity? Grade taught?

D2-5. How did the teachers rate the
training they received at the BSCS
Training Institute? Of what value
WaS the training? How did the
teachers plan to integrate the
BSCS curriculum in their
classrooms?

Program Records
Administrator Interview

Program Records

Teacher Survey

Program Records

Teacher Survey
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Decision
Question 2
Continued,

90.07

EVALUATION QUESTIONS INFORMATION SOURCES

D2-6. How were Wachers selected to
attend the River Watch Institute?
How many teachers attended?
What were their characteristics in
terms of gender? Ethnicity?
Grade taught?

D2-7. How did participating teachers rate
the training they received at the
River Watch Institute? How did
attending the Institute impact their
awareness of environmental
issues? Did the teachers plan to
continue their river monitoring
activities throughout the year?

Program Records
Administratix Interview

Teacher Survey

J-5
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Decision
Question

3

Should Private Sector Involvement be modified or continued
as is?

Date needed: September, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

D3-1. How were linkages developed
among teachers, students,
university faculty, and private
sector leaders which were directed
toward beuer teaching and
learning?

D3-2. How many private sector
participants were there? From

which companies?

Program Records
Administrator If iterview

Program Records
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TITLE II
MATHEMATICS

AND
SCIENCE

TEACHER TRAINING

EVALUATION PLAN

Contact Person:

Paula Marable

PROGRAM DESCRIPTION

Elementary and Secondary Education Act (ESEA) Title II
is a 12 month project for the improvement of mathematics
and science teaching in grades pre-K through 12 and was
designed to serve all elementary and secondary mathemat-
ics and science teachers in the Ausan Independent School
District. Its purpose is two-fold:

(1) To provide for teacher training for grades pre-K
through 12, and

(2) To develop scopes and sequences for elementary
and secondary science, grades pre-K through 6
and grades 7 and 9.

All 65,090 students and 2,556 elementary and secondary
mathematics and science teachers in the District are to be
served. From July 1990, to June 1991, Title II funds are to
provide:

Staff development workshops to acquaint teachers
with the latest developments in instructional
techniques arid materials in their field,

Consultants to develop science scopes and se-
quences to establish a formalized science curricu-
lum throughout the District,

Funds for teachers to attend professional conven-
tions to provide for teacher involvement within
their profession,

Materials to accompany training in new methods of
instruction, and

Tuition/stipends for teachers to attend staff devel-
opment workshops.

K-1 )
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bat11

1-2_

Did elementary and secondary teachers of mathematics and
science receive effective training?

Date Needed: June, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

When and where did the staff Administrator Interviews
development workshops occur? Project Records
How many were offered? How WorkshopRosters
many teachers participated?
How many trainers were in-
volved?

Teachers received training in
what areas, on what topics, with
what materials?

1-3. How did teachers think thc
training would change their
instructional methods?

1-4. How did teachers report that
they would put the training into
practice?

1-5. How many teachers attended the
professional conventions? What
were the evaluations of the
conventions?

Workshop Questionnaires

Workshop Questionnaires

Workshop Questionnaries

Administrative Interviews
Project Records
Convention Questionnaires

K-2
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Did elementary and secondary mathematics and science
2 teachers receive effective materials?

Issue

Date Needed: June, 1991

EVALUATION QUESTIONS

2-1. What materials were purchased?

2-2. What distribution method was
used? How many times were the
materials used?

2-3. How often did the teachers use the
materials in their classrooms?

2-4. Were the materials compatible with
the training given?

2-5. Were the new materials effective in
improving mathematics and science
instruction?

INFORMATION SOURCES

Financial Records
Administrator Interviews

Material Check-out Records
Administrator Ir,terviews

Teacher Questionnaires

Teacher Questionnaires

Teacher Questionnaires
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Key
Issue

3

Was a scope and sequence developed for secondary science,
grades 7 and 9, and for elementary science, grades pre-K
through 6?

Date Needed: June, 1991

EV.4LUATION QUESTIONS

3-1. Who developed the scopes and
sequences?

3-2. What are the components of the
scopes and sequences?

3-3. What purpose will the scopes
and sequences serve?

3-4. When will the scopes and
sequences be introduced into the
classroom and with what stu-
dents?

INFORMATION SOURCES

Administrator Interviews
Financial Records

Administrative Interviews

Administrative Interviews

Administrative Interviews

K-4
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issue Were the elementary Gifted & Talented materials effective in

4 improving gifted and talented instruction?

Date Needed: June, 1991

EVALUATION QUESTIONS

4-1. What materials were purchased?
How were they distributed?
How often were the materials
used?

4-2. How were the materials rated by
the teachers?

4-3. Were teachers trained on how to
use the materials?

4-4. Did teachers make a change in
their teaching strategies because
of the new materials.'

4-5. Were the new materials effective
in improving gifted and talented
instruction?

INFORMATION SOURCES

Administrator Intervims
Financial Records
Material Check-out Records

Teacher Questionnaires

Administrator Interviews

Teacher Questionnaires

Teacher Questionnaires

K-5
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TUG
PHYSICAL SCIENCE
AND TECHNOLOGY

PROJECT

EVALUATION PLAN

Contact Person:

David Wilkinson

PROGRAM DESCRIPTION

The AISD 11.TO Physical Science and Technology
Project is a technology-based physical science curriculum
targeting students at risk of dropping out. The project's
major objectives are:

To decrease the dropout rate at Robbins Secondary
School,
To increase students' science achievement,
To increase students' positive attitudes towards
science and technology,
To increase teachers' use of technology-oriented
instruction programs.

The Texas Learning Technology Group (TLTG) Physical
Science Program will be the central focus of the program.
The TLTG instructional program offers an innovative
approach to iilcrease students' in-depth undeistanding of
physical science concepts, and increase students' interest
in science. The program will be conducted at Robbins
Secondary School during the 1990-91 school year. In
1988-89, 85.8% of Robils' student population was
identified as `at risk," compared to 46.1% of AISD
students overall. Robbins offers students an alternative
education plan that utilizes a contract system. Students
are responsible for working individually at their own pace
to accomplish the activities necessary for each course of
study. A typical science class at Robbins has 13-15
students who are enrolled in different courses. There is an
average of seven Physical Scietice students during each
period. The individualization of the TLTG program
should make the curriculum more useful and accessible to
the students. Students will be working cooperatively, 2-3
to a computer station.

Robbins uses a contract system which specified the
activities that must be completed in each unit of study.
Documentation of TLTO implementation will be pro-
vided by the student contracts. The TLTO teacher will
provide a set of contracts that are correlated wah the
TLTO Physical Science Program and state-adopted
textbook. In addition, ancillary notes and recommenda-
tions will be recorded in the teachert guide. These notes
will be summarized into a handbook for distribution.

Inservice training will be provided for the TLTO teachers
during the school year. In fall, 1990, the TLTO teachers
will present a workshop to interested AISD imam The
development of enrichment activities in the program will
be strongly addressed. This includes the electronic net-
working of TLTO learning centers..

L-1
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Key
Issue

1

How effective is a technology-based physical
science curriculum in improving the achieve-
ment in and attitude toward science of at-risk
students?

Date Needed: June, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

1-1. Did the project meet its objec-
tives?

1-1 What were the educational
activities undertaken in the
prt ject?

1-3. Did the program students'
science achievement improve
over the previous year?

1-4. Did the program students'
science achievement differ from
that of Robbins students in
previous years? From the
District average?

1-5. Were students more knowledge-
able about technology in their
environment after participation
in the program?

1-6. Did program students evince
better attitudes toward science
after participation in the proj-
ect?

1-7. Did program students evince
better attitudes toward technol-
ogy as a means for delivering
instruction after being in the
project?

Program Records
Interviews with Program
Staff
Other Assessments as
Below
(April-May, 1991)

Program Records
Site visits
Interviews with Program
Staff
(Apri!-May, 1991)

Tests of Achievement and
Proficiency (TAP) Science
Test (April, 1991)

TAP Files
(April, 1991)

Technology Test
(May, 1991)

Studcnt Attitude Survey
(May, 1991)

Student Attitude Survey
(May, 1991)
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Key
Issue

1 I

EVALUATION QUESTIONS

14. Did program students take more
and higher level science courses
than Robbins students had in
previous years?

1-9. Did the dropout rate at Robbins
decline?

1-10 Did teachrrs' willingness to
employ technology in their
instruction increase through
participation in the project?

What factors need to be present
to expand the program to other
schools?

INFORMATION SOURCES

Student Grade Reporting
(SGR) File
(April, 1991)

Fifth Six-Weeks Dropout
Report
District Records
(May, 1991)

Teacher Survey
(April, 1991)

Interviews with Program
Staff
(May, 1991)

t
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FACULTY/STAFF
RECRUITMENT

PLAN

EVALUATION PLAN

Contact Persons:

Lauren Moede
David Wilkinson

PROGRAM DESCRIPTION

On August 28, 1989, the Board of Trustees adopted
the recommendations of the Tri-Ethnic Task Force
and directed that they be incorporated into AISD
policy. Among the recommendations was an adjust-
ment to the District's recruitment goal established
in 1982. The reamtmendation reads as follows:

Adjust AISD recruitment and promotion goals to
reflect the State of Texas available work force in
order to ensure that AISD continues to provide
equal employment opportunities.

In the Department of Personnel, this recommenda-
tion is understood to refer to the most recent state-
wide percentages of persons currently working in
education in Tmas. These numbers are based on chita
from the Texas Education Agency's Personnel Roster.
Figures for 1988-89 are reported in the 1989-90
Faculty/Staff Recruitment Report (ORE Publication
No. 89.25). For professionals, the available work force
in Texas (based on 1988-89 statewide percentages) is:
Black, 9.4%; Hispanic, 12.6%; and Other, 78.0%.
Among administrators, 1988-89 statewide percentages
are: Black, 8.7%; Hispanic, 14.6%; and Other, 76.7%.

The District's progress toward these goals will be
monitored.

M-I ;L. A-.
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Key
Issue Is AISD meeting its affirmative faculty/staff recruitment and

employment goals?

1-2.

Date Needed: March, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

Is the District making progress
in its efforts toward meeting
FSR long-term goals?

a. What is the ethnic break-
down of the A1SD:

. Professional pcpulation?

. Administrative population?

b. What is the sex breakdown of
the A1SD:
Professional population?
Administrative population?

How does AISD compare with
Texas as a whole in terms of
ethnic and sex distaution?

a. What is the ethnic break
down of the Texas and U.S.:

. Professional population?

. Administrative population?

b. What is the sex breakdown of
the Texas:

. Professional population?

. Administrative population?

1-3. Is the District meeting its recruit-
ment and hiring goals?

a. What is the ethnic break-
down of the AISD newly
hired:

. Professionals?

. Administrators?

AISD Personnel Records

AISD Personnel Records

Texas Education Agency
(TEA) Records
Reference Materials

TEA Records

A1SD Personnel Records

M-2
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I
Issue

2,

90.07

EVALUATION QUESTIONS

b. What is the number and
percentage of student
teachers in AISD by ethnic-
ity?

c. What efforts exist in AISD to
interest students in teaching
(e.g., Future Teacher Clubs,
National Science Founda-
tion efforts)?

1-4. What are the characteristics of
the Texas teacher pool? What
are the passing rates by ethnicity
for the:

Texas Academic Skills
Program (TASP) test, and
the

Examination for Certifica-
tion of Educators in Texas
(Ex-CE I)?

1-5. What is the District doing to
recruit and retain minority
professional and administrator
applicants?

1-6. How many AISD high school
students express an interest in
teaching as a career? By ethnic-
ity?

INFORMATION SOURCES

Office of Student Teaching
Ethnicity Report

Office of Student Teaching--
Secondary Staff Develop-
ment
Personnel Director Inter-
view
School Club Sponsors

TEA Records

Personnel Director
Interview

Districtwide Student Survey
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DROPOUT PREVENTION

EVALUATION PLAN

Contact 7erson:

Linda Frazer

PROGRAM DESCRIPTION

The Austin Independent School District has many activi-
ties and programs which directly or indirectly are intended
to reduce the dropout rate or keep the rate from increas-
ing. This evaluation plan assesses the dropout rate for
AISD.

N-I
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1

90.07

Should the District modify its activities intended to reduce the
dropout rate?

Date Needed: January, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

Is the dropout rate changing? If . Dropout File
so, why?

1-2. What has been the history of
increases/decreases in annual
dropout rates since 1983-84?
a) by ethnicity?
b) by grade?
c) by sex?

1-3. What was the annual dropout
rate at grades 7-12:
a) by ethnicity?
b) by grade?
c) by school?
d) by sex?

1-4. Is AISD's dropout rate better or
worse than other disricts' rate?

1-5. Which schools are effective in
lowering their dropout rates?
Why are they effective?

1-6. What are the dropout rates for
students who were first in ninth
grades in 1983-84, in 1984-85, in
1985-86, in 1986-87, in 1987-88,
in 1988-89, and in 1989-90 as of
the fall of 1990:
a) by ethnicity?
b) by sex?

Dropout File

Dropout File

Dropout File
State Dropout Report

Dropout File

Dropout File

N-2 I C
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Continued

90.07

1-7. What art the dropout rates for
students who were first in
seventh grades in 1984-85, in
1985-86, in 1986-87, in 1987-88,
in 198849, and in 1989-90 as of
the fall of 1990:
a) by ethnicity?
1.9 by sex?

Dropout File

1-8. What is the dropout rate Dropout File
for: Language File (LANG)
a) LEP students? Special Education File
b) Special education students?
c) Students from low income

familia?

1-9. What percentage of
dropouts are:
a) LEP students?
b) Special education students?
c) Students from low income

families?

Dropout File
LANG
Speciai Education File

117
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DISTRICTWIDE
SURVEYS

(Employee, Student and Parent)

EVALUATION PLAN

Contact Persons:

Sedra Spano
David Wilkinson

Catherine Christner, Ph.D.

PROGRAM DESCRIPTION

Districtwide surveys are an efficient way to meet a number
of AISD data needs. Surveys:

Satisfy the requirement for an annual survey of
professionals on job satisfaction and other issues of
districtwide importance (the requirement is based on
a consultation agreement with the Austin Association
of Teachers in 1987-88).
Meet the needs of A1SD decision makers for input
from students, parents, professionals, and administra-
tors on issues of general concern to the District, such
as quality of education, biggest school problems, and
school climate.
Serve as a source of information about specilic AISD
programs, services, and policies (e.g., Priority Schools,
extracurricular transportation, and no pass/no play).
Meet data collection needs of multiple project
evaluations by gathering information on program
implementation, effectiveness, and needs (from
students, professionals, and administrators).
Provide vocational counselors with information about
the vocational course interests and job needs of
students.
Reduce paperwork, save staff time, and improve
coordination by collecting data through one survey
process rather than through a number of separate
surveys.

Employee surveys have been conducted annually since
1979-80. Student surveys have been conducted annually
since 1983-84. A districtwide survey of elementary parents
(the first of this scope) was conducted in 1987-88. A
secondary parent survey was added the following year.

In 1989-90, a record 73,793 surveys were distributed. Sur-
veying this many persons while trying to minimize their
paperwork burden has been made possible by a sophisti-
cated computerized system which allows sampling such
that each respondent receives a limited number of the
total items. For example, each teacher received no more
than 24 of the 280 confidential items asked in 1989-90.
Likewise, survey responses to 93 items were gathered from
over 13,000 students, but each student received no more
than 24 items.

S
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Prvgrans
Description
Continued

Tapping the viewpoints of those who work for, and are
saved by, AISD continues to grow in importance. The
anonymous survey hens which are directed to profession-
als to gauge their job satisfaction wit: ..7.17.tivie to be ad-
ministered in the spring. The confidential items submitted
to staff to elicit views on a broader range of topics will also
continue to be administered in the spring (1991).

The student survey, which has traditionally been the vehicle
for obtaining vocational course preference information
from high school students (grades 9-12), has grown over
the years to include other topics of concern to secondary
education personnel.

For the third consecutive year, parents will be surveyed at
both the elementary and secondary levels about issues of
districtwide interest, e.g., quality of education in AISD,
school climate, and effective schools.

A portion of the time of the Chaptel 1 staff will be devoted
to coordinating the elementary parent survey (as part of
the Priority Schools evaluation). A portion of the Sys-
temwide Evaluation staff's time will be devoted to assisting
with the elementary survey and conducting the secondary
parent survey. The elementary parent survey will be
computer-generated again this year, computer programmer
resources are therefore essential.

Student survey items will be solicited from appropriate
staff later this fall. Some items from last year will remain
intact; however, it is anticipated that some topics and items
will be different, e.g., the item related to drug and alcohol
abuse. Items for the confidential portion of the employee
survey will be finalized this spring, with input provided by
appropriate staff.

A portion of the time of the Systemwide Evaluation
evaluation associate will be devoted to the survey effort,
among other tasks. General supervision will be provided
by the Systemwide Evaluation evaluator. Computer pro-
grammer resources will also be essential.

The basic evaluation questions to be addressed will remain
the same as last year but many specific topics and items are
likely to be different. The examples provided on the next
page represent topics covered last year plus some that are
anticipated for 1990-91.

Information sources for all questions are the staff, student,
and parent surveys.
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Key
Issue

Should AISD programs, policies, and procedures be
continued as they are or be modified?

Date needed: May, 1991

EVALUATION QUESTIONS

1-1. What are the opinions of AISD
professionals in areas relating to
school/climate effectiveness?

1-2. What are AISD students'
opinions regarding vocational
course interests and job needs?

1-3. What are AISD students'
opinions regarding topics of
general interest? Examples:

No pass/no play
Quality of school educaticn
School climate
AISD's greatest strengths
The biggest problems for
schools

Date needed: December, 1990

1-4. What are AISD parents' opin-
ions regarding topics of general
interest? Examples:

Quality of school education
School climate
AISD's greatest strengths
The biggest problems for
schools.

Date needed: March, 1991

1-5. What do middle/junior high
school students report about
their involvement with drugs and
alcohol and about other matters

pregnancYr

Date needed: January, 1991

1-6, What are AISD staffs opinions
on issues of general interest dis-
trictwide? Examples:

Quality of school education
School climate
AISD strengths and prob-
lems
AISD-funded programs,
services, and policies (e.g.,
A+, Priority Schools, AIM
High, No pass/no play,
secondary honors, elemen-
tary management, paper-
work, LAMP, dropouts,
Adopt-A School, Cable TV,
proi ams for LEP students,
TAAS).

1-7. Do project staff and AISD staff
overall believe grant-funded
programs are effective? What
needs can be identified? Ex-
amples:

Chapter 1/Chapter 1
Migrant (including Priority
Schools)
Title VII
Chapter 2 (Elementary
Computer Labs, Technolgoy
Education, Extracurricular
Transportation, etc.)
School/Community Guid-
ance Center
Drug-Free Schools
National Science Founda-
tion

Date needed: May, 1991
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STUDENT
ACHIEVEMENT

TECHMCAL REPORT

Contact Person:

Evangelina Mangino

INTRODUCI'ION

The Systemwide Testing Program coordinates the administra-
tion and processing of achievement tests and thc distribution
of their results. The program is also designed to assist AISD
administrators, teachers, students, and parents in the use of
achievement data in the following areas.

To investigate the overall impact of AISD's programs on
majority and minority stuck:fit achievement at the District
and campus levels,
To identify students eligible for remedial and enrichment
programs, as well as the regular instructional programs,
To provide achievemera data used for the evaluation of
remedial and enrichment programs, as well as the regular
instructional programs,
To repeat basic information on student achievement to
the School Board and the general inklic,
To maintain Texas Assessment of Academic Skills
(TAAS) Exit-Level and Texas Educational Assessment
of Minimum Skills (rEAMS) Exit-Level files to deter-
mine students' status for high school graduation,
To identify and respond to achievemart-related informa-
tion and resource needs of the School Board, campus and
central office administrators, teachers, counsektrs, and
parents, and
To identify schools pei forming higher and lower than
schools with similar populations.

In addition to the coordination of tests and report of their
results, the systemwide testing program participates in the
following activities:

TAAS practice tests scoring services,
End-of-book testing for elememary students
Assisting TEA with the field tests as required by State
law. and
Assist on the State Assessment and the National Assess-
ment of Educational Progress (NAEP).

A major effort for the Systemwide Testing Program will be to
make the TEAMS to the TAAS uansitiem which is taking
effect in the 1990-91 school year.

P-1
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Decision
Question Should the District modify its 1991-92 plan for improvement in

basic skills achievement based on TAAS results?

EVALUATION QUES17ON 1

Is AISD's instructional program successfully teaching students the skills required
to masta the TAAS objectives?

What percentage of students
mastered the TAAS test in
mathematics, reading, and writing
in grades 3, 5, 7, and 9 at the
"minimum skills: "academic
skills," and "academic
recognition" levels:
a) By sex?
b) By ethnicity?
c) By low-income status?
d) By LEP status?

1-2. How do the three mastery levels in
A1SD compare with the State
mastery results?

1-3. How did AISD students (total and
by ethnicity, income status, and
LEP status) perform on the
TAAS, grades 3, 5, 7, and 9:
a) Compared to other urban

districts?
b) Compared to other Texas

school districts?
c) Compared to the State aver-

ages?

I -4. How did students perform at each
campes?

1-5. What percentage of AISD LE?
and Special Education students
were tested on the TAAS?

1-6, How many schools were identified
as low-achieving campuses by
MA and how does this compare
with:
a) Other urban districts?
b) Previous years?

INFORMATION SOURCES

Texas Assessment of Aca-
demic Skills (TAAS) File
(2/1)91)

TAAS File
TAAS State Report

TAAS File
Joint Urban Evaluation
Council (JUEC) TAAS
Summary

TAAS File

TAAS File

TEA List of Low-Achieving
Campuses

P-2
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Question
2

Should the District modify its instructional strategies for
preparing students to master the Exit-Level TAAS?

EVALUATION QUESTION 2

Is AISD's instmcdonal program successfully teaching students the skills required
to master the TAAS objectives?

2-1. How many and what percentage of
the seniors with all other require-
ments for graduatim completed
were denied a diploma as a result
of not mastering the Exit-Level
TEAMS or TAAS?

2-2. How many and what percentage of
eleventh-grade students met the
mastery criteria on the Exit-Level
TAAS:
a) At the first admini:nation?
b) At the retesting?
c) Overall?

2-3. How did eleventh graders perform
on the Exit-Level TAAS:
a) By sex?
b) By ethnicity?
c) By low-income status?
d) By LEP status?

2-4. How did eleventh graders perform
on the wriLing sample?

2-5. How did AISD students (total and
by ethnicity,, income status, and
LEP status) perform on the Exit-
Level TAAS:
a) Compared to other

urban disuicts?
b) Compared to other

Texas school districts?
c) Compared to the State

averages?

2-6. How did students perform at each
campus?

INFORMATION SOURCES

'AAS File
k2/1/91 & 5/15,91)
Graduate File (7/15/91)
TEAMS File

TAAS File
(2/1/91 & 5/15/91)

TAAS File
Lunch File
LANG File

TAAS File

TAAS File
Texas Education Agency
(TEA) Data Tapes
TAAS State Report

TAAS Ftle

P-3
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Decision
Question

3

Should the Dist.ict modify its plans for improvement in basic
skills achieveme:lt based on norm-referenced test results (i.e.,
TITS and TAP)?

EVALUATION QUESTION 3

Is AISD's instructional program successfully teaching students the skills required
to compete successfully with students nationwide?

INFORMATION SOURCES

3-1. How did AISD's 1990-91 student
achievemem compare, by
ethnicity, to the students:
a) In the nationwide norming

sample?
b) In the urban district forming

sample?

3-2. What percentage of the students in
each ethnic group scored in the
highest and lowest ranges of the
1TBS and TAP?

3-3. How large were the achievement
gains made by AISD students in
1990-91, by ethnicity?

3-4. How did AISD's 1990-91 student
achievement ccnipare, by
ethnicity, to the achievement of
students in 1-12 across the last
three years?

3-5. What were the achievement levels
of AISD students, by ethnicity,
who qualified for a free or
reduced-priced meal:
a) In 1990-91?
b) Compared to the achievement

of low-income student from
previous years?

3-6. Which schools showed achieve-
ment in reading and mathamitics
higher or lower than schools with
similar populitions?

3-7. What are the mean grade equiva-
lem (GE) achievement gains of
LEP students able to be tested in
English in 1990-91?

Iowa Tests of Basic Skills
(ITBS) File (5/14/91)
Tests of Achievement and
Proficiency (TAP) (5/14/91)

ITBS File
TAP File

ITBS File
TAP File

ITBS File
TAP File

Lunch File
ITBS File
TAP File

ITBS File
TAP File
Report on School Effective-
r/Ca4

Iowa Tests of Basic Skills
(ITBS)
Tests of Achievement and
Proficiency (TAP)

P-4
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hiformation
Needs

INFORMATION QUESTIONS INFORMATION SOURCES

i-1 How did the AISD 1990-91
graduates who took the SAT
compere with other students
nationwide:
a) In reading and math?
b) In participation rates?
c) In previous years?

1-2. Who in AISD in 1990-91 received
achievement results from the
following tests:
a) Metropolitan Readiness Tests?
b) ITBS?
c) TAP?
d) TEAMS?
e) Placement Tests?

1-3. What questions were asked in
1990-91 by the School Board, the
Superintendent, and central and
campus administrators? What
answer or action was taken with
each question?

1-4. What percentage of I.,EP students
were not tested with English
TAAS because they were:
a) Exempt?
b) Tested in Spanish?

1-5. How does the percentage of LEP
students exempted and tested in
Spanish compare to the percent-
ages of the urban districts?

Scholastic Aptitude Test
(SAT) Report

ORE Distribution of
Reports List

ORE Documentation

TAAS File
LANG File

TAAS File
JUEC TAAS Summary

P-5
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INFORMATION QUESTIONS INFORMATION SOURCES

1-6. Special Education testing status of
AISD students.

16-1. What percentage of students are
exempt from testing:
a) On the 1TBS and TAP?
b) On the TAAS?

16-2. How does the percentage ex-
empted on TAAS compare with
other urban districts?

16-3. How did the number of special
education students tested or
exempted in 1990-91 compare to
previous years?

16-4. How many and what percentage of
students graduated with a special
education exemption on the Exit-
Level TEAMS or TAAS:
a) By handicapping condition?
b) By number of hours per day of

special education instruction?

1-7. How did AISD students perform
on placement tests (e.g., COLT,
Advanded Placement ) in 1990-91?

1-8. What procedures were set up for
coordinating and administering
advanced placement tests in
1990-91? Do they need to
be revised?

1-9. How many schools are using ORE
scoring services for the Region
XIII TAAS practice tests?

ITBS File
TAP File
TAAS Flle

TAAS File
ILJEC Summary File

ITBS File
TAP File
TAAS File

TEAMS & TAAS File
Graduate File

Computer Literacy Test
(COLT) File
Advanced Placement Test File

ORE Documentation

Practice TAAS Test File

P-6
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PROGRAM DESCRIPTION

Texas law requires L!,at all students with a language other
than English (LOTE) be processed to determine their
English proficiency. Those identified as limited English
proficient (LEP) must be provided one of two basic
programs:

Transitional Bilingual Education (TBE) a program of
dual-language instruction, including a state-required
minimum of 45 minutes of English-as-a-Second-
Langrage (ESL) instruction, provided to students
with Spanish, Vietnamese, and Korean language back-
grounds, and

English as a Second Language (ESL), a program of
specialized instruction in English provided to students
whose parents refuse dual-language instruction and to
other LEP students not receiving bilingual education

Some LEP students are served by special education only
or through modified methods of instruction.

In 1989-90, by agreement with the Texas Education
Agency, another option was made available only for those
Hispanic students who were classified as C (bilingual), D
(English dominant), or E (English monolingual) as of
May, 1989. These "old" CDE students may be assigned
through their Language Proficiency Assessment Commit-
tees (LPACs) to the Language Arts Mastery Process
(LAMP), an oral language development program con-
ducted in English. This is not an option for newly identi-
fied C, D, or E students.

A portion of one ev2luation associate's time will be
devoted to monitoring the progress of LEP students,
especially in terms of English achievement. Last year
(1989-90), the monitoring of LEP C, D, and E students
was another component of the evaluation. This year those
students will continue to be tracked. As resources allow,
management information will also be provided through
the computerized file of all LOTE students in the District.
Supervision will be provided by the Systemwide Evalu-
ation evaluator.

Other evaluation plans including questions related to LEP
students are Priority Schools, Chapter 1/Chapter 1
Migrant, Dropout Prevention, Retention, Title VII, and
Systemwide Toting. Evaluation findings about LEP
students will be presented in the final evaluation reports
for these projects.

(2.1 127
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Are limited-English-proficient (LEP) students
receiving an instructional program appropriate
to their needs?

Date Needed: June, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

Findings from Evaluation Questions 1-1 through 1-5 will be reported in
the final report on student achievement for 1990-91.

What percentage of AISD LEP
students tested in English
showed mastery of the TAAS by
grade? Compared to the State
average? Compared to past
years?

1-2. What percentage of AISD LEP
students were tested in English
and Spanish on the TAAS by
grade?

1-3. What percentage of AISD LEP
third graders tested in Spanish
mastered the TAAS? Compared
to the State average? Compared
to past years?

1-4. How do AlSD's LEP mastery
rates compare to the rates for
LEP students in the other
"Big 8" districts?

1-5. What are the mean grade
equivalent (GE) achievement
gains of LEP students able to be
tested in English in 1990-91 and
1989-90? By grade? By lan-
guage? By dominance?

TAAS (English)

TAAS (English)
TAAS (Spanish)

TAAS (English)
TAAS (Spanish)

TAAS (English)
TAAS (Spanish)

1.2nguage (LANG) File
Iowa Tests of Basic Skills
(ITBS)
Tests of Achievement and
Proficiency (TAP)
Report of School Effective-
ness (ROSE)
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Ltcuel
Cot tinued Findings from evaluation question 1-6 will bc reported in the

final report on AISD dropouts for 1990-91.

EVALUATION QL ESTIONS

1-6. How many LEP studelti.s drop
out? Compared to other AISD
students? How many LEP
students are identified as "high-
risk"?

INFORMATION SOURCES

Office of Research and
Evaluation GENeric Evalu-
ation SYStem (GENESYS)

Findings from evaluation question 1-7 will be reported in the GENESYS final report.

1-7. How did the LEP students being
served compare to the LEP
students with a parent denial of
service in terms of:

Achievsment?
Attendance?
Discipline rates?
Grades?
Retention rates?
Dropout rates?

GENESYS

Findings from evaluation question 1-8 will be reported in the final report on retention.

1-8. How many LEP students were
retained in 1990-91, by gradc
level?

1-9. What is the lure of AISD's
LEP population?

By grade?
By school?
By language?
By dominance?
By parent denial status?
By program (e.g., TBE, ESL,
LAMP)?
RY age?
By special education status?
By discipline status?
By attendance?
By dropout status?
By retention stair
By length of servh.:1
By compensatory education
status?
By gifted/talented status?

Retention File
Student Grade Reporting
(SGR) File

LANG
-October count
-.lune count

GENESYS
Gifted/Talented File
Overlap Study File
Imniigrant File
Big File

Q-3
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EVALUATION QUESTIONS INFORMATION SOURCES

1-10. What is the impact of the revised Employee Survey
guidelines for identifying LEP GENESYS
students on the number of LANG File
students assigned to each
language dominance category?

1 - 1 2.

What changes, if any, have
occurred in the District's
programs for LEP
students?

How many "old" CDE students
were placed in bilingual, ESL., or
LAMP? How many.
. Changed programs?
. Changed dominance?
. Exited?

1-13. What was the performance of
students identified as 'not
LEr in 1989-90 who would
have been LEP in 1988-89:
. As of spring, 1990?
. As of spring, 1991?

1-14. What compensatory services
were provided to students
identified as "not LEP but who
are 'educationally disadvan-
taged'?

1-15. How many bilingual transfers
were there in 1990-91? From
what schools? For what
languages?

LANG File

Annual Reviews
I..ANG File

. GENESYS
. Annual Reviews

LANG File
Overlap Study File

Transfer File

1-16. What was the cost of Budget Records
transferring students to bilingual - Personnel Administrator
centers in relation to the cost of Interview
hiring additional teachers?

Q-4 I :n i
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INFORMATION QUESTIONS INFORMATION SOURCES

Which LEP students are eligible
to exit based on achievement and
proficiency test scores? How
many LEP students exited in
1990-91? What was their
average number of years in LEP
programs?

1-2. How many students reentered
LEP programs in 1990-91?

1-3. How many 1990-91 graduates
were LEP or formerly LEP?

1-4. How many certified bilingual
teachers are not teaching
bilingual students? ESL-
endorsed teachers not teaching
ESL?

1-5. Under what conditions are
bilingual certified and ESL-
endorsed teachers teaching?

How many students do they
have?
What are the students'
language dominances?
How many students are
nonliterate?
How many preparations do
they have?
How interested are teachers
in transferring?
How many have split grade
assignments?

. Annual Reviews
LANG File

- LANG File

GRAD File
LANG File

Teacher Survey

Teacher Survey

0-5
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GENERIC
EVALUATION SYSTEM

(GENESYS)

EVALUATION PLAN

Contact Pen=
David Wilkinson

PROGRAM DESCRIPTION

GENESYS is a GENeric Evaluation System.

GENESYS Is a method of streamlining data collection
and evaluation through use of computer technology.
From its first year in 1973, the Office of Research and
Evaluation (ORE) has been challenged to evaluate a
multitude of diverse programs with limited resources. By
standardizing methods and information provided to
persons requesting data, GENESYS makes it possible to
evaluate a much larger number and variety of programs
than would ordinarily be possible. GENESYS gathers
and reports the following standard information on
specified groups of students:

Student characteristics

Achievement

Attendance

Discipline

GradesMedits

Dro?outs

Ketainees

GENESYS can be run for any group identifiable through
a computer file. Since 1988-89, the first year in which it
was run, GENESYS has included a wide variety of
elementary, secondary, and K-12 programs. The programs
likely to be included in 1990-91 are listed below. Addi-
tional groups will probably be identified during the course
of the year for which information will be required.

Frojected 1990-91 GENESY Groups

K-12

Bilingual/ESL Programs
Communities in Schools (CLS)
Drug Abuse Resistance Education (DARE)
Peer Assistance Leadership (PAL)
Project Mentor

R-1 / 9 0
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Program
Description

continued

Elementary

AIM (Ability, Interest, Motivation) High
Blackshear Computer Lab
Blanton WICAT Computer Lab
Project Teach and Reach
Read Bridge Computer Lab

Secondary

Alternative Learning Center (ALC)
Academic Incentive Program (AIP)
Coordinated Vocational Academic Education
(CVAE)
Dropouts
Evening School
Johnston Computer Lab (JCL)
Kea ling Magnet
Liberal Arts Academy
Practical Effective Application of Knowledge
(PEAK)
Pregnancy, Parenting, and Education (PEP)
Pilot
Project GRAD (Grant Research About Drop
ouu)
Robbins Secondary School
Science Academy
Secondary Honors Program
Sixth Graders
Title VII
Transitional Academic Program (TAP)
Work Incentive (WIN) Program
Zenith Program

Given a file of those students involved in a program, group,
or innovation, GENESYS provides outcome information
for the following variables:

Group characteristics: Number served by grade,
ethnicity, sec low income, LEP, overage for grade,
special education, and gifted/talented;
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Program
Description
continued

AstiamplEgidajr mgiasig: ITBS, TAP, TAAS,
ane.4 ROSE regression trend information;

Attendance. Discipline. Grades/Credits: four semes-
ters;

Dropouts and Retainees: Counts as of the end of the
fifth six weeits for dropouts and potential retainees as
of the end of May.

For each group, three standard listings arc produced:

The GENESYS frotram Summary summarizes
information on the group's overall performance on all
variables.

The Executive Summary summarizes findings in
narrative form and compares the group's data to
appropriate districtwide groups.

GENESYS Data by Student provides a listing of this
infcrmation by individual student (as applicable) for
review and reference.

1Nvo optional printouts can be requested by the user:

Cross-Program Comparison Chans provide a sum-
mary of statistics across multiple programs designated
by the user.

INvo-Way Crosstabulation Tables provide a greater
level of detail about selected variables than that
provided in the evaluation summary.

Information sources for all of the following questions are 0- e
computer files accessed by GENESYS.
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Key

1

Issue
1

What do outcome data from AISD computer files
indicate about the status of students in special
programs or other identifiable groups?

Date Needed: July, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

What were the demographic
characteristics (number served,
ethnicity, sex, etc.) of the
students in the special programs
or identified groups?

1-2. What wcrc the attendance rates
for students in the special
programs or identified groups?

1-3. How many discipline incidents
occurred among students in the
special programs or identified
groups?

1-4. What were the grade point
averages (GPA's) earned by
students in the special programs
or identified groups?

1-5. How many course credits were
earned by the students in the
special programs or identified
groups?

1-6. How many Fs and NG's (no
grades) were received by the
students in the special programs
or identified groups?

1-7. What were the dropout rates for
students in the special programs
or identified groups?

. Computer Files

. Computer Files

. Computer Files

. Computer Files

. Computer Files

. Computer Files

. Computer Files



91107

Key
Issue

1 1

EVALUATION QUESTIONS INFORMATION SOURCES

1-8. How many students in the
special programs or identified
groups were retained?

1-9. What were the achievement
levels of the students in the
special programs or identified
groups?

. Computer Files

Computer Files

R-5
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HISTORICAL
STUDENT

RETENTION
IN GRADE

EVALUATION PLAN

Contact Person:

Vince Paredes

PROGRAM DESCRIPTION

The Historical Student Retention in Grade report contains
data comerning the number of students that repeat a grade
level. It is a compilation of retention statistics over time.
The report is produced twice yearly, once after the :aid of the
school year (potential retainees are added to the rev% nd
once after the beginning of the next school year (act -31
retainees are added to the report). The most recent analysis,
in the form of tables and graphs, is included in the report.
This analysis uses the most recent data as well as longi:udinal
retention statistics.

S-1
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Issue
1

What does information from District computer files indicate
about trends and policies concerning the retention of /USD
students?

EVALUATION QUESTIONS

What are the most recent reteni;on
rates given by grade and by
particular grade spans?

1-2. How do the most recent retention
results compare with past years?

1-3. What are the present and past
statistics concerning end-of-year
potential retainees as a percentage
of:

a) Average daily membership for
the yew,

b) End-of-year membership?

1-4. What are the present and past
statistics concerning beginninr-of-
year actual .etainees as a
percentage

a) Average daily membership for
the ixevious year,

b) End-of-year membership for
the previous year, and

c) Fall enrollment?

1-5. How many LEP students were
retained in 1990-91, by grade
kve1?

1-6. What is the attitude of teachers
toward retention?

INFORMATION SOURCES

Student Master File
Average Daily Membership
File

AISD computer files

Student Master File
Elementary Potential Retainee
File
Student Grade Reporting
(SGR) File

AISD computer files

Elementary Potential Retainee
File
SGR File

Teacher vey

S-2
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PROJECT A+
ELEMENTARY TECHNOLOGY

DEMONSTRATION SCHOOLS

EVALUATION PLAN

Contact Persons:

Linda Frazer
Paula Marable

PROGRAM DESCRIPTION

In a study conducted between 1985 and 1989 in the Austin
Independent School District (AISD), 27.5% of the 9th
graders in 1985 dropped out before graduation. These
numbers parallel data at the national level.

One factor that many dropouts have in common Ls that they
are overage for their grade level. In most cases they are
overage from being retained at an earlier pude level. The
results of a research mudy in AISD state that 33% of all
overage students in grade 9-12 drop out each year.

In many cases students that are overage in high school were
retained at the elementary level. Presently, 183% of the
elementary students in AISD are overage by at least one
year which places them at-risk for being dropouts. It is
clear that a major emphasis must be made at the elemen-
tary level to get and keep students on grade level.

Preventing students from falling behind and having to
repeat grades is predicted to lead to a :;ignificant decline in
the dropout rate. Therefore, keeping students on grade
level academically in elementary schools should become a
major priority for this District.

The primary purpose of this AISD/IBM A+ Project is to
demonstrate the effectiveness of technology in accelerating
the learning of low achieving at-risk elementary students
and enhancing the education of high achieving students so
that the overall Project A+ goal is realizedall students
functioning successfully at or beyond appropriate grade
level.

IBM became involved in Project A+, which is part of its
nationwide efforts to improve education, through its
participation in the Washington-based Business
Roundtable. The Roundtable, an association in which the
200 largest corporations examine public policy issues, nas
decided to focus on working in the field of education.
Project A+, a partnership between IBM and AISD, is a
tong-term effort to make AISD a world-class school
district

T-1
1 !4
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Nogram
Description
continued

Three Austin elementary schools (Andrews, Patton, and
Langford) will receive S4.4 million worth of computer
equipment and software from the IBM Corp. This is the
largest grant the company has made to a school district and
the grant is the largest received in AISD history.

Apple Inc. has chosen to be a participant in this technology
plan for elementary schools and has donated S74,700 to
AISD. Galindo Elementaty will be the Apple school. The
four elementary schools participating in the project were
selected from over 40 schools that applied.

The evaluation of Project A+, while taking into account
the ongoing nature of the program and the short duration
of its implementation, will focus on the effectiveness of the
program to date and those aspects of it which might be
replicated at other schools.

T-2
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Key Issue: How effective is the technology plan for elementary schools
in improving the achievement of all students and reducing
the risk for students at risk of dropping out of school?

Was the plan implemented as designed?

Date Needed: June, 1991

EVALUATION QUESTIONS

1-1. What was the plan for implementation?

1-2. Were there changes to the plan?

1-3. Was any supplementary technology
(i.e., laser disks, multi-media, etc.)
added to the project?

1-4. What implementation problems were
encountered? What recommendations
were made for improvement?

1-5. What were the characteristics of
the students and the schools?

1-6. What were the educational activities
undertaken in the project?

1-7. How much time per week (on the
average) did students receive
instruction on the computers?

o Overall
o By subject
o By school
o By grade
o By grade by subject

What factors led to differential
participation?
When did instruction begin at each school?

1-8. How many parents were involved?
How were parents involved?

INFORMATION SOURCES

Detailed plan

Staff Interviews

Staff Interviews

Staff Interviews

GENESYS

Staff Interviews
Site Visits

To Be Determined
with IBM and Apple
School Records
Site Visits

School Records

T-3

141



90.07

Issue
I

Continued
,

EVALUATION QUESTIONS INFORMATION SOURCES

1-9. What training was provided to staff
(dates, topics, number of sessions,
number auending, hours, stipends)?

1-10. Can individual components of the
plan be isolated as effective or
ineffective?

Staff Interviews
School Records

All sources

How effective was the technology plan? Should the pro-
gram continue as is or be modified, or discontinued?
Should it be recommended for replication in other schools?

Date Needed: June, 1991

EVALUATION QUESTIONS INFORMATION SOURCES

2-1. Were the following program
objectives met?

o To accelerate the learning ROSE
ITBS Files

o To accelerate the learning ITBS Files
of low-achieving students?

of all students?

o To enhance the learning
ITBS Filesof high-achieving students?

o To lower the risk of at-risk At Risk Fila
GENESYSstudents?

o To decrease the number of
retained students?

o To provide summer school
for those not on grade level
at the end of second grade?

Staff Interviews

Retention Files

T-4
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Educatimal
Issue

2
Continued

EVALUATION QUESTIONS

2-2, What elements need to be
present to expand the plan to
othcr schools?

2-3. Was the project considered
effective? What aspects secmed
most effective?

2-4. What was the cost per unit of
effectiveness (cost per month of
grade gain per student)? Com-
pared with traditional meth-
ods?

2-5. Did teachers willingness to
employ technology in their in-
struction increase through par-
ticipation in the project? Did
staff consider A+ to be effec-
tive?

INFORMATION SOURCES

Staff Interviews

All Sources

Finance Records
ROSE

Teacher Survey
Principal Interviews
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Issue

3

90.07

-,

How effective was the implementation of telephones in the
classroom? Should it be recommended for implementa-
tion in other schools?

Date Needed: June, 1991

EVA LUATION QUESTIONS INFORMATION SOURCES

3-1. What was the plan for implementation? Staff Interviews

3-2. Were there changes to the plan? Staff Interviews
Monitoring Reports

3-3. Could/should telephones be added to
classrooms on other campuses?

Staff Interviews

3-4. What is the cost per campus of implementing
telephones in each classroom?

Finance Records

,

T-6
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DISTRIBUTION
FR EP OR TS

ITBS
Individual Student Reports

Elementary,
Grades 1-6,

Spring Administration
All ITBS materials and reports are sent directly to the principal at each school.

Report Number of Copies and Recipient

Alpha Listing
Grades 1-6

Percentile Rank Order
Grades 1-6

Reading Comprehension
Language Total
Mathematics Total

Student Score Label (gummed)
Includes GE and percentiles

Achievement Brochure
Personalized for each
student (includes their percentiles
scores)

Alpha listing of fifth and sixth
graders assigned to middle schools
and junior highs

Classroom Summaries
Delivered the beginning of next
fall

Rank Order Listing of fifth and
sixth graders

Assigned by their campus for
next year

Reading Comprehension
Language Total
Mathematics Total

2 Schools
1 Supervisor of Psychological

Services
3 Total

2 Schools

1 Schools
(for measurement data card)

1 Schools
(for parents)

2 Schools
(MiddleiJunior High)

Upon Request

2 Middle/Junior high schools

146
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DISTRIBUTION
0 FR EPOR TS

ITB S
Elementary,
(Continued)

All ITBS materials and reports are sem directly to the principal at each school.

Report Number of Copies and Recipient
. -

Alphabetic Listing of Special
Education Students

Inclucks scores of all special
education students tested (validly
and for experience only)

Individual Student Report
This is generated for each special
education student

Alphabetic Listing of Anditorially
Handicapped (AH) Students

Includes scores of all auditorially
handicapped students tested
(validly and for experience only)

Alphabetic Listing of Visually
Handicapped (VH) Students

Includes scores of all visually
handicapped students tested
(validly and for experience only)

2 Special Education
Coordinators

1 Special Education
Coordinator

1 Supervisor, Regional Day
School for the Deaf

1 VH Teacher

11-3 1 ,1 7
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DISTRIBUTION
OFR EPORTS

1TBS
Individual Student Reports

Middle School and Junior High,
Grades 6-8,

Spring Administration
All ITBS materials and reporu are sent directly to the principal at each school.

'Report Number of Copies and Recipient

Alpha Listing
Listed by school and grade

Percentile Rank Order
Grades 6-8

Reading Comprehension
Language Total
Mathematics Total

Classroom Summary Analysis
This program is run in school,
grade, and period of day ceder.
It is delivered at the end of the
spring semester and at the begin-
ning of the next fall and spring
semesters.

Student Score Labels (gummed)
The school receives two copies:
one for measurement data card and
one for the permanent report card.

Achievement Brochure
Personalized for each
student (includes their
percemiles scores)

Alphabetic Listing of Eighth
Graders

This list is sorted by the schools
these sturiczas will attend the next

4 Schools
(2 miginals, 2 carbons)

I Supervisor of
Psychological Services

5 Total

2 Schools

Available upon request
from Data Services

2 Sc hools

I Schools (for parents)

2 High Schools

11-4
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DISTRIBUTION
OFR EPOR TS

ITBS
Middle School and Junior High,

(Continued)

All ITBS mateiials and reports are sent directly to the principal at each school.

Report Number of Copies and Redpient
.._

Rank Order Listing of Fifth and
Sixth Graders

This list is sorted by the schools
these students will auend the next
fall.

Reading Comprehension
Language Total
Mathematics Total

Alphabetic Listing of Special
Education Students

Includes scores of all special
education students tested (validly
and for experience only)

Alphabetic Listing of Non-Public
School Students

Includes scores for eighth graders
not attending an AISD school.

Score Labels
(gummed, brown and white)

These labels are used to give
permanent score records to the
nonpublic schools,

Alphabetic Listing of Previous
Year's Fourth- and Fifth-Grade
Scores

This listing is for students assigned
to middle srhools and junior high
campuses for the next fall.

Individual Student Report
This report is genaated for all
special education students.

2 Middle/Junior High
Schools

1 Schools
2 Special Education

Coordinators
3 Total

4 Secondary Instructional
Coordinators

1 Schools
5 Total

1 Schools

4 Schools

1 Special Education
Coordinator

U-5
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ITBS
Middle School and Junior High,

(Continued)

ALUMS materials and reports are sent directly to the principal at each school.

Report Number of Copies and Recipient

Alphabetic Listing of Auditorially
Handicapped (AH) Special Educa-
tion Students

Includes scores of all auditorially
handicapped gudents tested
(validly and for experience only)

Alphabetic Listing of Visually
Handicapped (VH) Students

includes scores of all visually
handicapped students tested
(validly and for experience only)

1 Supervisor, Regional Day
School for the Deaf

1 VH Teacher

U-6

r5fi I



1

90.07

DISTRIBUTION
OFR EPOR TS

TAP
Individual Student Reports

High Schools,
Grades 9-12,

Spring Administration
All ITBS materials and rem-mare sent directly to the principal at each school.

Report Number of Copies and Recipient

Student Score Label
(blue and white gummed)

Individual student scores,
alphabetic by school by grade.

Achievement Brochure
Personalized for each
student (includes their
percentiles scores)

Alphabetic Listing of Individual
Student Scores

This report is generated by school
by grade.

Percentile Rank Order
Grades 9-12

Reading Comprehension
Written Expression
Mathematics

Alphabetic Listing of Special
Education Students

Includes scores of all special
education students tested (validly
and for experience only)

Fall Classroom Summaries
This report is generated by period,
by teacher.

Spring Classroom Summaries
This report is generated by period,
by teaches.

Schools:
1 Registrar
1 Measurement Data Card
1 Total

1 Schools (for students)

3 Schools
1 Supervisor of

Psychological Services
4 Total

2 School.

2 Special Education
Coordinators

Upon request by school

Upon request by school

U-7
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TAP
High Schools,

(Continued)

All TTBS materials and reports are sent directly to the principal at each school.

Report Number of Copies and Recipient

Individual Student Report for all
Special Education Students

Letter size document

Alphabetic Listing of Auditorially
Handicapped (AH) Special Educa-
tion Students

Includes scores of all auditorially
handicapped students tested
(validly and f9r experience only)

Alphabetic Listing of Visually
Handicapped (VII) Students

Includes scores of all visually
handicapped students tested
(validly and for experience only)

1 Schools

1 Supervisor, Regional Day
School for the Deaf

I VH Teacher

AM!

U-8
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ITB S frA P
School and District Summary Reports

Elementary and Secondary,
Grades 1-12,

Spring Administration
All TTBS materials and repons are sem directly to the principal at each school.

Report Number a Copies and Recipient

School Achievement Profiles

*District Achievement Profiks

Districtwide Frequency Distribution
by Grade by Subtest

* These reports are not distributed to
ANYONE until the final reports are
distributed to the School Board.

1 Schools
9 Profiles volumes

10 Total

200-300 Final Report/
Profiles Volume

1 ORE

U-9
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L.

TAAS
Individual Student Reports
Elementary and Secondary,
Grades 1, 3, 5, 7, 9, and 11

October Administration
All TAAS materials and reports are sent directly to the principal at each school.

Report Number of Copies and Recipient

Confidential Student Report
(Provided by MA)

Student Score Labels (gummed)
Indicates individual student scores,
alphabetic listing by school by
grade for measurement data cards
(Provided by TEA)

Alphabetic Listing of Individual
Student Scores

This report is delivered by school
by grade for valid (produced by
TEA) and experience only
(produced by ORE)

Fall Classroom Summaries
Grades 4. 6, 8, and 10

1 Schools
I Parents
1 Permanent Folder
3 Total

1 Schools
(2 copies for Grade 11)

3 Schools

Upon request from
Data Services

U-10
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TAAS
School and District Summary Reports

Elementary and Secondary,
Grades 1, 3, 5, 7, 9, and 11

October Administration
All TAAS materials and reports are sent directly to the wincipal at each school.

Report Number of Copies and Recipient
-

School Summary Report
(Provided by TEA)

District Summary Report
(Provided by TEA)

Districtwide Frequency Distribution
by Grade by Subtest

Alphabetic Listing of Students
Required to Take the Exit-Level
TAAS

(Produced by ORE prior to testing)

Mastery Report by Objective
Grades l I and l2
(Produced by ORE)

Class Summar, by Objective
At the beginning of each sanestez by
teacher by period (produced by ORE)

3 Schools
Instructional
Coordinators

I Associate Superintendent
of Instructicm

I Assistant Superintendent of
Elementary Education or
Assistant Superintendent of
Secondary Education
ORE
Total

Final Report/
Achievement Profiles

3 Instructional
Coordinators

1 Associate Superintendent
of Instruction

I Assistant Superintendent of
Elementary Education or
Assistant Superintendent of
Secondary Education

1 ORE
6 Total

I ORE

2 Schools

3 Schools
7 Instructional Coordinsuors
1 Supervising Principals
7 Total

Upon request from
Data Services

These nepotu ere oat thstribtned to
ANYONE until the tins] teporu sts
distributed to the School Bout

U-11
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ITBSfrAIVTAAS
Special Education Coordinators Reports

Elementary and Secondary,
Grades 1-12

Fall and Spring Administrations

_

Report Number a Copks and Recipient Grade

Alphabetk Listing of Special
Education Students

Includes 5COres of all special
education students tested (validly
and for experience only)

Alphabetic Listing of TAAS Scores
These are students whose scores
are coded invalid special
education exemption by tle ARD.

2 Special Education
Coordinators

2 Special Education
Coordinators

1-12

1, 3, 5, 7,
9, 11

I ' 1
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Other Tests
School and District Summary Reports

Elementary and Secondary,
Grades 1-12

Differing Administrations

Report Number of Copies and Recipient

Computer Literacy Test (CoLT)
Alphabetic listing of students and
their scores by current and
destination schools.

Computer Literacy Test (CoLT)
Rank order of students and their
scores by current and destination
schools.

TAAS Practice Tests
Class summaries

End of Basal Tests
Class summaries
Individual Skills Analysis

Rank-Order Listing of Black
Students

This list includes Black students at
Teach and Reach campuses
scoring at or below the 50th
percentile in reading and math-
ematics on the spring ITBS, by
school (fall).

By Schools:
2 Schools Where Tested

Straight Alpha:
14 Schools

1 ORE
15 Total

By Schools:
2 Schools Where Tested
2 Total

Straight Alpha:
14 Schools

1 ORE
15 Total

2 Schools

Schools
2 Class Summaries
l Individual Skills Analysis

1 Teach and Reach teacher

U-13 'I 1
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Other Tests
Elementary and Secondary,

(Continued)

Report Number of Copies and Recipient

Classroom Norms Analysis
This report lists Teach and Reach
students served in reading and
mathematics, by teacher and
grade.

Customized Reports

1 Teach and Reach teacher

Upon request

U-14
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Microfiche Production Schedule
1990-91

Test Report Target Date

ITBS
(Elementary and
Middle/Junior High)**

TAP
(Senior High)**

TAAS
(Elementary,
Middle/Junior High,
Senior High)

**One extra set of secondary alphabetic
listings is produced for the Science
Academy.

Districtwide alpha listing of
individual student scores, grades
1-8 -- including special education
students tested validly or for
experience only

Districtwide alpha listing of
individual student saxes, grades
9-12 -- including special education
students tested validly or for
experience only

Districtwide alpha listing of
individual student scores

May 30

June 14

June 14

U-15
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Chapter 1/Chapter 1 Migrant
School Staff Reports

Report Number of Copies and Recipient

Chapter 1/Chapter 1 Migrant
Roster and ROSS Forms

These are sent in August and
every six weeks.

Chapter 1/Chapter 1 Migrant Final
Reports

These reports are distributed in
August.

Pre-K Test Results
These results are sent in November
and May..

Other Analyses
Other reports and computer
generated reports sent upon
request

NCE Gains
This information is sent out in
August.

Effective Schools Standards
Reports

This report is available and sent
in June.

All Chapter 1 and Chapter 1
Migrant teachers

All Chapter 1 and Chapter 1
Migrant teachers

Pre-K teachers

Program staff or Division of
Elementary Education

Chapter 1 and Priority Schooi
Principals

All Elementary Principals

U-16
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S t u dent Survey
Staff Reports

Report Number of Copies and Recipient

Vocational Course Listing
List of students vocational course
choices for each high school.

Summary of Vocational Responses
Summary results of student
responses to the vocational items
for cach high school.

List of Vocational Course Choices
in Coop

List of own and other students'
vocational course choices for
students interested in coop, for
each high school

List of all Survey Items and Results
List of all survey items and results
by campus

2 Vocational Counselors

2 Vocational Counselors

1 Set Vocational Counselors

1 Principals

1./-17
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Employee Survey
Staff Reports

Report

Summary Results of Items by Topic
Summary results of teacher,
administrator, and other profes-
sional responses to survey items
by topic

List of School Climate/Effectiveness
Items

List of school climate/effective-
ness items and results by campus

Number of Copies and Recipient

1 Originator of the Items
(including evaluators,
evaluation associates, and
central office administra-
tors)

Principals
Assistant Superintendent
of Elementary Education
Assistant Superintendent
of Secondary Education
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DISTRIBUTION
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Parent Survey
Staff Reports

Report Number of Copies and Redpient

Summary of Elementary Parent
Responses

Summary results of elementary
parent responses to items

Summary of Secondary Parent
Responses

Summary results of secondary
parent responses to survey items

1 Principals
1 Assistant Superintendent

of Elementary Education

1 Assistant Superintendent
of Secondary Education

U-19 I r;
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Dropout Prevention
School Reports

1990-91

Report Number of Copies and Recipient Production 1
Date j

New Students' Attendance By school: One week

Listing of students who are 1 Elementary and Secondary before school

scheduled to attend schools other Principals oPens

than the one they attended the 1 Intervention Specialists

previous year with number and 1 Elementary Counselors

parent of days absent during the 5 Secondary Counselors

previous school year and during 1 Elementary and Secondary

the 6th six-weeks period each Dropout Prevention

year. Coordinators
1 Elementary Supervising

Principals
Complete Set to District Dropout

Prevention Coordinator
(Elementary and S!condary)

Possible No Shows By school: End of

Listing of students who are 1 Elementary and Secondary second week

scheduled to attend school who Dropout Prevention of school

have not yet attended with home Coordinators

address. 1 Elementary and Secondary
Principals

1 Registrars
1 Intervention S7ecialists
1 Set Grades 9-12 Director High

SCh001 Programs and Services
1 Elementary Supervising

Principals
1 Set Grades 7-8 Directce Middle

School/Junior High Programs
and Services

Complete Set to District Dropout
Prevention Coordinator

U-20
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Dropout Prevention
School Reports

1990-91
(Continued)

Report Number of Copies and Redpient Production
Date

Information for Assessing Dropout
Risk

Listing of students in grades 1-12
with information of possible use in
assessing dropout risk.

Students at Risk for Dropping Out
Listing of students in grades 7-12
identified by State criteria as at
risk of dropping out of school.
Similar list provided for grades
K-6.

By school:
1 Elementary and Secondary

Dropout Prevention
Coordinators

1 Elementary and Secondary
Principals

1 Intervention Specialists
1 Elementary Supervising

Principals
1 Elementary Counselors
3 Secondary Counselors
1 Set Grades 9-12 Director High

School Programs and Services
1 Set Grades 7-8 Director Middle

School/Junior High Programs
and Services

C Tnplete Set to District Dropout
Prevention Coordinator

By school:
1 Elementary and Secondary

Dropout Prevention
Coordinators

1 Elementary and Secondary
Principtds

1 Intervention Specialists
5 Counselors
1 Elementary Supervising

Principals
Complete Set to District Dropout

Prevention Coordinator
1 Set Grades 1-6 Assistant

Superintendent for Elementary
Education

1 Set Grades 9-12 Director High
School Programs and Services

1 Set Grsies 7-8 Director Middle
School/Junior High Programs
and Services

Complete Set to Supervisor

°cobra

November

U-21
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Dropout Prevention
Secondary School Reports

1990-91

Report Number of Copies and Recipient Production
Date

Preliminary Report of Students at
Risk for Dropping Out

Listing of students in grades 7-12
identified by State criteria as at
risk for dropping out of school.

Preliminary Report of High Risk
Students

Listing of enrolled students grades
7-12 who are in the six categories
which are most associated with
dropouts in previous years.

By school:
1 Secondary Dropout Prevention

Coordinators
1 Secondary Principals
1 Intervention Specialists
5 Cotmsekrs
Complete Set to District Dropout

Prevention Coordinator
1 Set Grades 9-12 Director High

School Programs and Services
l Set Grades 7-8 Director Middle/

Junior High Programs and
Services

Complete Set to Supervisor Vision
and Hearing Testing

By school:
1 Secondary Principals
1 Secondary Dropout Prevention

Coordinators
1 Intervention Specialists
5 Colmsekirs
1 Set Grades 9-12 Director High

School Programs and Services
1 Set Grades 7-8 Director Middle

Schoolthmior High Programs
and Services

Complete Set to District Dropout
Prevention Coordinator

Complete Set to Vocational
Education Supervisor

One week
before school

°Pens

September

U-22
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,
Dropout Prevention

Secondary School Reports
1990-91

(Continued)

Report Number of Copies Nci Recipient Production
Date

High Risk Students
Listing of enrolled students grades
7-12 who are in the six categories
which are most associated witii
dropouts in previous years.

Parent Notification Attachment
Listing of TEA criteria marked for
each criterion that applies to an
individual student. Mathematics
and reading grade equivalents also
included.

Six Weeks Dropout Report
Listing of students who appear to
be dropouts consistent with the
state dropout definition at the end
of each six weeks.

By school:
1 Secondary Principals
1 Secondary Dropout Prevention

CoordMatars
1 Intervention Specialists
5 Counselors
1 Set Grades 9-12 Director High

School Programs and Services
1 Set Grades 7-8 Director Middle

School/Junior High Programs
and Services

Complete Set to District Dropout
Prevention Coordinator

Complete Set to Vocational
Education Supervisor

By school:
1 For Parents of Each At-Risk

S tudent

By school:
1 Secondary Dropout Prevention

Coordinators
1 Secondary Principals
1 Registrars
I Intervention Specialists
Complete Set to District Dropout

Prevention Coordinator
1 Set Grades 9-12 Director High

School Programs and Services
1 Set Grades 7-8 Director Middle

Schoolthmkw High Programs
and Services

5 Counsekws

November

November

End of each
six weeks
period

U-23
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Dropout Summary
Secondary School Reports

1990-91
(Continued)

Report
L

Number of Copies and Recipient Producti°n
Date

Six-Week Dropout Report to
Cabinet

Listing of secondary schools with
cumulative dropout rate for each
six weeks period with comparison
to previous years' rates.

Annual Dropout Report
Yearly report of school Year and
annual dropout rates by high
school and junior high, by sex, by
ethnicity, by grade, and includes
longitudinal rates for first-time 9th
graders and first-time 7th graders.

Public Education Information
Management System (PEIMS)

Previous year's c' t numbers
by campus, gra& - ethnicity

School Characteristics and Ranks
(SCAR)

Dropout Secticm

June Principals' Notebook
Dropout Section

Cabinet
Assistant Superintendent for

Secondary Education
District Dropout Prevention

Coordinator
Director High School Programs and

Services
Directce Middle School/Junior

High Programs and Services
1 Secondary Principals
1 Intervention Specialists
1 Dropout Prevention

Coordinators

1 Superintendent
1 Members, Board of Trustees
1 Members, Cabinet
1 Secondary Principals
1 Dropout Prevention Coordinator
1 Intervention Specialists
5 Counselors
Director High School Programs and

Services
Director Middle School/Junior

High Programs and Se/vices
1 Secondary Librarians

1 TEA

File

1 Secondary Principals
1 Elementary Principals

End of each
six weeks
period

December

October

November,
May, July

June

11-24
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Dropout Prevention
Secondary School Reports

1990-91
(Continued)

,
Report Number of Copies and Redpient Production

Date

Annual Performance Report
Dropout Section

Feedbacks
Final Report overviews and/or
intaim reports

1 Superintendent
1 Members, Board of Trustees
1 Members, Cabinet
1 Assistant Superintendent for

Secondary Education
1 District Dropout Prevention

Coordinator
1 Director High School Programs

and Services
Director Middle Schoolthmior

High Programs and Services
1 Secondary Principals
1 Elementary Principals
1 Elementary Supervising

Principals
2 Texas Edtration Agency
1 File
1 History Center
1 Press

1 District Dropout Prevention
Coordinator

1 Dropout Prevention
Coordinators

1 Secondary Principals
1 Registrars
1 Intervention Specialists
5 Counsekrs
1 Grades 9-12 Director High

School Programs and Services
1 Grades 7-8 Director Middle

SchooWunior High Programs
and Services

December

1 month after
Final Report
publications
or as needed

U-25
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ORE AGENDA -
SE1TING PROCESS

1990-91

555 HIP I 110
I 1411 I .11

11 I II A

Attachment A

1

Yes = Blank = No or Not Applicable

11/14190

V-1

so 0
'Programs or &Mpg b vitOdi GENESYS summaries ere planned:

Elementary: Project Teach A Reach, AIM High, Elementary Computer Labs
Seconderr Lbend Arts Academy, Keeling Magnet, Sdance

Acaden, , S12111 Graders, TAP, MP, Title VA,
Project GRAD, CVAE, PEAK, Alternative Learning
Center, Robbins, WIN, Zenith, Johnsbn Computer
Lab, Dropouts, Evening School, PEP, Secondary Honors

Both: LEP, PAL, CIS, DARE, Mentor
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