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ABSTRACT

This "feature issue’”™ focuses on integrated leisure
and recreation for developmentally disabled persons and includes
descriptions of innovative leisure/recreation programs which allow
the realization of the concepts of normalization and least
restrictive environment. Brief articles include the following titles
and authors: "Challenging the Stereotypes" by John E. Rynders
(social/leisure activities of 13 developmentally disabled
preadolescents); "Integrated Community Recreation: A Search for
Quality” by Kirsten M. Kuhnly (lists indicators of guality in
integrated recreation programs); "Accessible to All: The Si. Paul
Jewish Community Center" by Linda Heyne; "Empowering the Community:
The Vision and Goal of Two Local ARCs" by Mo Fahnestock and M. Tipton
Ray; "An Experiencve with an Extra 'Kick'" by Caye Nelson {(horseback
riding); "An 'Electrifying Experience‘'" hy Jenny Cameron (electronic
games); "Integration on the Banks of the Mississippi River" by Cheryl
L. Light and others (activities at a Minneapolis special school);
"Linking Lives" Ly M. Tipton Ray and others (ways to facilitate
interactions with care providers and friends); "Wilderness Inquiry:
Integration through Adventure” by Greg Lais; "Br.nging People
Together in QOutdoor Education'" by Leo H. McAvoy and others; "Special
Clympics Campaign Expands 'World of Winners'" by Sheila Dinn and
others; "Tony and Aaron: A Mother's Hopes for Her Sons" by Mary
Ulrich; "Parents as Advocates® by Susan Hamre— Nietupski and others;
"Meeling Your Child’'s Individual Needs in an Integrated Recreation
Program" by Stuart J. Schleien and others. Eight suggested readings
are listed as well as manufacturers of modified recreation equipment.
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Catch the Vision... piograms have tvpically ottered o highly restricted runge of
H - options such as a handicapped-only camp -- often labeled with a
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during summer vacation. Even some progressive community
R H recreation settings separate persons with disabilities from those
ec reatl 0 n without, or offer integration experiences churacterized by
hierarchical refationships ("I'm the teacher, you're the pupil.”)

8 While special programs often benetit
those they serve. their continucd
dominance does create difticultios
when it comes 10 promoting success-
ful community integration.

There is a compelling need to
upgrade the scope of programming
and of research and development in
the area of integrated community
letsure/recreation services. This
issue of IMPACT explores a wide
range of innovative leisure/recreation
programs currently serving people
with developmental disabilities.
These programs provide evidence
that individuals with disabilities not
only benefit greatly from community
recreation, but also that their pres-
ence in integrated programs makes
an important contribution to the
expericnces of participants who do
not have disabilities. It's through
integrated lesure/recreation activitics
that many of the ideals implied by
the concepts of normaltzation and
least restrictive environment can be
realized.s
Lt ' Participants in an integrated outdoor adventure offered o The Editors
setting for overcoming these problems by Wilderness Inquiry. Story on page §.
through fostering competence. auton-
omy., and confidence. as well as improved sovial interactions

Letsure and recreation activities
are an important part of American life.
They promote physical health. social
interaction, skills development, and
self-esteem, Untortunately. these
activities have historically received
relatively Tow priority in programs for
persons with developmental disabili-
ties. This longstanding neglect is
distressing because appropriate
paticipation in leisure/recreation
activities 1s associated with develop-
ment of collateral skills important in
daily life. such as independent living
and work shills. The possession of
these skills can play an iinportant role
in the suceesstul community adiust-
ment of individuals with disabilities.

individuals with disabifities often
form negative self-concepts and Jow
expectations for themselves as a resuldt
of society's desatuation of their contri-
butions, This creates probiems other
than those directly refated to their
disabling conditions. Participation in
commumty based integrated leisure/
recreation activities otfers a natural

with peers who do not have disabilities. It has been demon- CONTENTS
strated that such participtation can contribute to a reduction in Challenging Stereotypes 2
maladaptive behavior patterns that can interfere with successtul Promising Practices 3
community integration of persons with disabilities. Integrated Outdoor EQucation ... 8
There has been a substantial gap between services needed National Programs i0
and those avatlable for children and udults with desclopmental Catch the Vision Poto ESSAY eeeeerreome 12
disabifities, For example, recreation prograrss otfered tor Parent Perspectives 14
school-age children with disabilities have often focused ona Resources 18
very small set of activities -~ sueh ax arts and crafts - hmiting Calendar 19

future access to community opportunities, Similarty, summet

Minnesota. Dedicated to improving cominunity services and social suppaorts for persons with developmental disabilities and their famzlms
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2 Challenging Stereorvpes

Challenging the Stereotypes

Adolescents with Down syndrome
have often been portrayed as having poor
muscie tone and being clumsy and over-
weight. Moreecer, their participation rate in
physically active pursuity is reported as
fow. Currently. however, children with
Down syndrome are living at home (instead
of in institutionsy and have a larger variety
of communily recreation opportunities
avatlable to them. Hence. the question can
b asked: Can the sterotypes be challenged?

A few vears ago, researchers at the
University of Minnesota examined the rec-
reation reperteire of a group of adofescents
with Down svindrome who were reared at
home and who had participated in an carly
cducation program (Projeci EDGE) from
birth. Interviews with EDGE participanty’
patrents at the time the chiddren were around
P years of age revealed o gratifving variety
and richness in their recreation interests and
achievements isee table at righty, The
findings do not. of course. prove that carly
cducation causes higher than expevied rec-
reation attainments. However, they do
suggest that children with Down svndrome
who receive a stimufating home and com-
munity eny ironment throughout therr
growing up vears prove capable of chal-
fenging the old sterotvpes. In the Yuture, as
community recreation programs become
more available and integrated. perhaps the
sterotypes can be completely shattered, o

dokim FRyvnders is Professor of Educa
tieniad Pavcliology, Special Education
Progeams. af the Universiy of Minnesoia
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by Johrt &. Rynders

Social/Leisure Activity Development of Preiect EDGE Participants
(at Around 11 Years of Age)

Child

H

Participation in Qutdoor
and/or Organized Activities

Swimming, shiing. basketball, running.
Brownie. member of school basketball
and softhall teams.

Water play. riding snowmobile, Scouts,
outings with social ¢lub tor citizens
with mental retardation,

Biking. community softball team,
Special Olvmpics.

Jogging. swimming. bowling league.

Swimming. participates in school
wrestling, floor hockeyv. Special
Obympices, ook golt and ssimming
lessons at YMCAL

Swimming amd camping. softball tcam
at sehool. Special Oly mpies.

Softbail, shiding, skhnng thut doesn’t
Iike outdoor activities vers muchy,
Special Olympices, Christian soctat club.

Shimg, shating, jogging. campiog,
Spectal Olympics. Camp Fire Garls.
ushering at children's theatre.

SKkimg. softhall. camping. tieyching.
Special Ohympics, Boy Scouts. YMCOAL

Camping, swiming, biking. roflerskiting.

Camping. biovchog, swimnung, 3-11
Spectal Olympies.

Swimming, fishing. minnature golt,
participates i Total Teens group for
games and socralizing.

Fishing, camping. biking. skiing. baschall,
bashetball. knwn games, riding motorescles,
weight lifting and body building. social
group tor adutts with handicaps.

~

Special Interests
and Hobbies

Computer graphics,
painting and draw ing.
I tening to music,

Avid wrestling tan,
enjoys soctal dancing.

Latch-hook rug making,
chotr member.

Woodworking, plass guitin
and harmonica. loves art.

Collects basebudt and
football cards. foves to
read sports page of paper.

Reading and bstening to
music.
Creative crafis. Legos,

drawing.

Caring for small chilidren,
tvping. loves pranoe lessons
and writing stories.

Bowling. reading, video
games. draw g, dancing.

Listening to music.
Listening to nusic.
Listening 1o music.
painting, dancing (enrotled
i tadlet class cooking.

Wergns hifting, exercistng,
cajoys listening to music.
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Integrated Community Recreation: A Search for Quality

Quality - - whether in a produdct we
buy or in a service we use - - is something
evervone deserves and scehs. When
purchasing a car. for instance. we may
rescarch its quality i a guide such as
Consumer's Reporr_ trying to find the best
available product that meets our needs.
But, what constitutes an excmplary recrea
tion program for a person with develop-
mental disabilities? Are there indicators
that a parent, care provider or consumer
can look tor? Are there trats that service
providers can strive to include in their
programs?

When someone is seeking an exem-
plary community recreation program there
often 1sp't much to go on but word of

mouth. In our research at the University of

Minnesoti. we have developed a defimtion
of exemplary community feisure/recreation

services and identified indicators of quality.

focusing on the fevel of commitment to in-
tegration {sce box at right). These criferia
should be regarded as prefimunary: they
will be developed turther over the neat
three yvears through local, state. and
national community leisure/recreation
SCIVICES sUTVEeys,

In our rescarch, we've tsed the tolfow-
ing definition of an exemplary communtty
letsure/recreation service: "Exemplary
services address the leisure/recreation
needs of the entire community. including
children and adults with and without dis-
abilities. through innovative and creative
programs that enhance soctal interactions.,
increase skills, and improve the quality of
lite of all participants.” The following
hierarchy of assumptions was used in the
development of this definition:

& Integration is a basic human right.
retlecting our soctety's fongstanding
belief in democratic ideads.

s The community is generally the “least
restrictive environment” for leisure/
recreation participation.

» Administrators of community leisure/
recreation agencies must play a major
role in influencing staft attiiudes and
designing the program.

m Staft must reflect a strong beliet in
integration’s importance or those without

@' abilities will reject the program.

ERIC
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by Kirsten M. Kuhnly

a Believing in mtegration and participating
in a good integrated activity will posi-
tively change the attitudes of persons
without disabilities in the recreation
domain. These attitude changes will
generalize to other arcas of their hives.

From the definition and assumptions
has come the preliminary set of quadity
indicators. These indicators offer direction

for those seching to provide exemplary pro-
grams, and ofter an evaluation ool for con-

sumers selecting programs.

As consuners of products such as
cars we seek the highest quality item that
tits our needs. Products not in line with
consumers’ needs do not setl. When it
comes (o letsure/recreation services for
persons with developmental disabiditics,
consunters of those programs mast also
msist on g quality product. Thes must not,
and need not. settle tor fess. ¢
Kirsten Kuhnlv is Graduate Rescaedch
Assistant in the Division of Recreation,
Park and Leisure Studies. University of
Minnesota.

Indicators of Quality in Integrated Recreation Programs

B Administration

Q Siatement of mission/philosophy reflects belief in integration.

J Staff hiring criteria give credit for education and/or experience reflecting integration.

(3 Adherence to laws and legislation pertaining to serving persons with developmental
disabilities in least restrictive recreation environments.

O Staff training priorities emphasize continuing education in topical areas such as
innovations and techiques in integration. use of community-based consultants, etc.

{2 Documentation of integrated services/interventions provided and their effects on

participants is recorded systematically.

B Nature of Program

(2 Offers integrated programs or segregated-integrated programs (allows for choice).
Q Provides flexible programs that allow for ongoing modificationsfadaptations (allows

for partial participation, if needed).

Q Program goals reflect an integration emphasis, for example, heterogeneous activity
provisions, friend-oriented interaction modes. etc.

/B Actlvities

QO Are chronologically age-appropriate.
O Are functional and lifelong.

{1 Allow for participant choice.

(3 Are generalizable across time and environments.
Q Allow for personal challenge (dignity of risk).

B Environmental/Logistical Considerations

(2 Physically accessible and easily allow for modifications.

oJ Offered 2t a convenient and appropriate time for those whom program is to serve.
U Cost is reasonable and sponsorships are available.

B Techniques and Methods

O Ongoing assesssnent and evaluation of particizanr:s' leisure needs, preferences, skills,

and enjoyment.

Q Judicious inclusion of parents/care providers and consumers in assessments and

evaluations.

Q Integration techniques such as task analysis, environmental analysis, partial partici-
pation, and companionship training are utilized regularly.

O Ongoing program evaluation to make needed adaptations and modifications.

O Appropriate use of paid, or preferably nonpaid, leisure partners (friends, peers).
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4 Promising Practices

Accessible to All: The St. Pau

by Linda

[n the spring of 1984, the Jewish Community Center of the
Greater St Paut Arca called an open mecting of parents of
children with disabilities to determine the recreational needs of
their children and how the Center might

| Jewish Community Center
Heyne

gain contidence and a greater sense of self-worth. They fearn
what 1t is like to belong to a larger whole. The Conter Bias
becoine their place to comie to recreate with ther friends. The
children without disabilities also benetit

best respond to them. At that meeting,
parents agreed that there were opportuin-
ties in the community for their children to
participate in segregated recreational pro-
grams. What parents wanted for their
children were integrated options. Now,
five years later, the Center annually
serves 45 children and vouth with dis-
abilities between the ages of 6 months
and 21 vears in a variety of integrated
soctal and recreational progriams,

All age-appropriate Center progrims \ : N
are open for integration. These include Marissa Kristal, Katie
aguatios. gymmnastios. after-school dayeare,
theatre productions, dance classes, wood-
working, summer day camp, and many others. For youngsters
with disabilities, integiation at the Center offers opportunities to
develop friendships with children who don't have disabilities, to
fearn new recreation skills, to increase independence. and 1o
build motor coordination and physical fitness. Through mean-
ingful participation in activities, the children with disabilitios

DeGroat (1 to r) share the excitement af the
JOC s integrated day camp.

fromy itegration. They feam about
handicapping conditions, gain regular
exposure to persons with disabilities, and
have ongong opportumtics to neract
with children with disabilitics.
Integration s facilituted through
parent-child intahe inferviews, statf
traming, one-on-one assistance from ad-
vocates. sensitization oricatations for the
peers without disabilities, and close
monttoring throughout programs,
Parents welcome the carctul adtention
the children receive through integrated
progranming. particularly in bght of the
growth and leaming they obscerve.

Atter vears of "hnocking on door. " to fight tor services tor
their children with disabilitios. parents express ther delight in
beiny able to come to the Center and find adl the supports that
their children need. «

3

)

Cohen, and Lasha

Linda Hevne s Specral Needs Coordiaton for the Jew i
Community Conter of the Greater St Paud Area.

Empowering the Community: The Vision and Goal of Two Local ARCs
by Mo Fahnestock and M.Tipton Ray

= An |l-year-old boy with severe disabilities makes his first
neighborhood friends during an integrated recreation program.

s Four children with disabilities join two differen’ .-ball
leagues in their neighborhoods and participate successfully
using the technical assistance and onsite support offered by the
ARC.

s A Girl Scout council begins a councilwide education project
to enhance the integrated opportunities available to girls re-
gardless of their ability levels.

» A special education department, community education
department, and park and recreation department begin to
collaborate with an ARC Integration Facilitator on promoting
and supporting integrated recreation opportunities within
cxisting community programs.

s Parent-teacher groups receive ARC workshops on how to
provide integrated options in community recreation settings.

Empowering self-advocates, parents and the community
at large to enhance the lives of persons with developmental
disabilities is the mission of ARC-Suburban and the

ARC-S8t. Paul. These agencies have developed directives and
programs focused on empowerment. Three components make
up the empowerment process, with ARC involvement
targeting a different part of the leisure provision network for
each.

The first component i pmvision of one-to-one integra-
tion facilitation assistance. It may include an assessment of an
individual's leisure interests, an environmental assessment,
communication with the program provided. and the building
of pertinent supports and adaptive equipment. The second
component is provision of technical assistance and training to
providers of recreation programs. Inservice training. informa-
iion services, and a professional irterest group dedicated to
integrated recreation are offered. The third component is pro-
vision of information and referral services to parents, self
advocates and r .reational providers.

Through this empowerment process, ARC programs are
creating positive change, enriching the lives of many people
in their communities. *

Mo Fahnestock is Imegration Facilitator at ARC-Suburban in
the MinneapclisiSt. Paul area. M. Tipton Ray is Integration
Facilitator at ARC-St. Paul.
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An Experience with an Extra "Kick"
by Caye Nelson

It all started about 14 vears ago when a group of teachers
and parents wanted to offer children with disabilities opy »rtun
ties to experience the feeling of belonging, the pride of accom-
plishment. the empower-
ment of decision-making,
and the rewards of
socializing with a variety
of people. They ap-
proached the Ramsey
County Extension
Service's 4-H program
with their ideas. The
result was a J-H program
that pairs teens without
handicaps with teens who
have disabilities ina
supportive learning rela-
tionship built around
horseback riding.
Through the itegrated
riding program. riders
with disabilitios are
taught basic riding skills
while their peers without disabilines learn how to lead the horses
and assist their partners as needed. Specially tramed horses -
custonied to wheelchars, crutches, and a special mounting ramp
are used.

Several benefits of the cxperience have become evident. In
addition to offering physical exercise to the riders, the activ ity
also ofters them the exhilaration of bemng astride a farge.
powertul animal and controlling its movements. Through the
program, participants experience growth m self-concept. social
competence, and mutual hking.

The rewards of the program for the participants with
disabilities are perhaps most clearly presented in the words and
accomplishments of riders such as Kars Shetdon, Karr s a 13-
vear-old who has a spinal discase that has put her ina wheel-
chair: but that doesn't keep her from riding. "1 really like riding
horses.” she say s, "It teels good to set my mind te itand be able
to do it And s fun 1o be able 1o do something that people didu’t
think T could do.” Kart has ridden in demonstration horse shows
for riders with handicaps and won @ ribbon in one of them. She
says she lihes trotting best. "Sometimes | eel like P going to
falt oft when I trot. but I don't. Know g Fean do this makes me
feel like | can do other things too.”

Parents of children with disabilitics comment treguently that
they have never seen therr child as antmated as when she or he is
on a horse and riding as independently as possible. This s an
eatra "Kick” for the parents and childien..and perhaps even tor
the horses, oo,

Cave Nebsen is the former 4-tf Directer il the Kanisey Ceounty
Extension Services. in St Pand. Minnesora

Q
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An "Electrifying" Experience

by Jenny Cameron

MeadowLihe Elementary School in suburban Minneapelhis s
a regular school with two classes tor children with severe cogni-
tive, physical and sensory handicaps, It has atradition of
creating programs that pair children with and without disabilities
for recreation activities, One such program introduced clec:
tronic ganes as g vehicle o promote interaction between the
children. The goals of the program were o teach age-approprt-
ate leisure skills to two students with severe multiple handicaps.
and to promote social and cooperative play skills between
students with and without disabilities. Both of the students with
disabilities were nonverbal, nonambuliatony . and tunctioned in
the severe range of mental retardation.

The recreation program was a success, The students with
disabilities increased their skills on three electronic games (Toss
Across, Flash, and Simony and abso learned to play more appro-
priately during the games. Furthermore, social interactions
between students with and without disabilities became more tre-
Juent, both during the instructional period of the program and
during the free play period in the classroom. Following program
sessions the children without disabilities were given a choice to
return to their regularly scheduled program (recess). or to remain

with their new friends. Consistently, they chose to remuin and
play with their friends. In fact. both of the students without
handicaps askhed the speciad education teacher where ther new
friends v ed. expressing a desire to play with then atter school.

The progrim’s success can be attributed to the mtegration
strategies that were implemented. These meladed the use of
three task analyses, an error correction procedute. the use of
behavior-specitic posiiive feedback. and networking between the
therapeatic recreation spectalist, classroom teachers, and parentss
care providers. Also, the children with disabilines recenved
additional training on the games from their parents at home. This
was done to encourage gencralization and sShill maintenance. In
addition. they were given an opportunity to go to i focal conyu-
nity center to try out their new skills,

Asaresalt of this program’s success withosts st studens,
those involved are cager to find other ways to bring children
with and without handicaps together for mutual benefit. e

Jenny Cameron 1y Divector of Therapeutic Kecreation at
Havimer Restdences. e Minneapolis.
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Integration on the Banks of the Mississippi River

by Cheryl L. Light. Laurelie Pearson, Colleen Baumtrog. and Howard Miller

Michaet Dowling School. named after a man who became
disabled in a blizzard in the late T800's, was started in 1920 10
serve children with physical and developmental disabilities.

The school, which in 1924 moved into a new bhuilding on the
banks of the Mississippi River in Minneapolis. has a long history
of innovative integrated programming beginning with its
“reverse mainstreaming” efforts in the 1960's and continung w
its present integrated environmental education program.

The first integration attempts at Dowling School were
initiated in the late 1960's when
regular education students from Y
another school were invited to
participate in activities with the
Dowling students, This "reverse
mainstreaming” program continued
until the mid-1970°s when a small
group of Dowling students began
attending a nearby elementary
school for half the day. This half-
tinke nuHnstreaming program
became a very important compo-
nent of the Dowling program and
continued through 1987,

In 1987, Dowling Urban En-
viropmentad Learning Center came

-"\n 'k‘ ,M;Y ‘.}‘ - " !
Jome il wis
Y i}

~

-

program catled "Nature's Process™ was designed to teach
students with and without disabilities about their environment
through numerous enjoyable activities focusing on the concepts
of eyeles and recycling in urban environments. Students study
pollution, conservation. and sources of energy, among other top-
ies. through making and mantpulating objects such as wind
energy pinwhecels and kites made from discarded materials,
Another program, "Acting Together”, asked the questions:
Can children witn disabilities demonstrate creativity during
N LE playful drama activities with
SN children who do not have dis-

in an integrated fashion cause
children from regular education
classes 1o see peers with disabili-
ties more positively? The results
of "Acting Together.” a collabo-
rative research project between
Dowling School and the Univer-
sity of Minnesota, indicate that
these questions can be answered
affirmatively.

“Acting Together” involved
24 Dowling students from the
regular fitth grade classes and

o existence as a totally inte-

grated environmentally -based elementary school program within
the Minneapolis Public Schools, Emvironmental education and
integration were identificd as major. dual areas of enmiphitas,
During the first year of the new school program. adiministrative
statf began preparing both teachers and students tor integration,
Regular education students were taught how to communicate and
be friends with students with disabilities through the use of the
“Special Friends Program™. which was developed by Luanna
Meyer at Syracuse University and her associates at the Univer-
sity of Hawati. Teachers received instruction on how to muke
integration work i heir classrooms. Following these nitial
activities. cach special education class was parred with a regular
educagon classroom. This is when integrated participation
became part of the routine at Dowling.

Having made connections with area nawre centers and other
sttes appropriate to the curriculum, Dowling coordinated ficld
trips and an occasional overnight camping expertence to these
area sites for students i grades three through six. Although a
considerable amount of staff assistance is required for out-of -
school events, Dowling students with disabifities have becomwe
an integral part of the regular program and every effort s made
to include them in dese act =8 Ongoing integration etforts
include developing istruct. units related to environmental
education for cach grade level mcach curricutum area: the units
are designed to sccommaodate students of varving abilities.

Cooperative efforts have made it possible tor Dowling
School to provide additional integration opportunitios for their
students. For esample, a 12-week environmentiad education

from special classes (fifth grade
age-equivalent) randomly assigned to one of two conditions.
Group ene was involved in theatre games (originally developed
by Viala Spoliny. and group two played cooperative games
during the 12-week program ta set of games based on New
Games). Observers, watching the interactions of children in the
two groups, recorded information about the direction and type of
social interactions. Attitudinal data were gathered using
tricnds-sort developed for the project. Resuldts indicated that
students with disabilities in the "Acting” group were targeted
more frequently for social interaction, and were pereeived as
being better fricnds, than was the case in the "Cooperative”
games group. though both groups showed increased positive
soctal interaction,

Overall, ihe Dowling program has been vers successtul in
factlitating cooperative interactions between students with and
without disabtlities, in providing special education students with
appropriate peer maodels. and in promoting environmental
fearming. Michae! Dowhing's fegacy has served students with
disabilities well throughout the 20th century. adapting to chang-
ing pereeptions of their needs and abilities. It is now preparing
them tor tite in the communities of the year 2000 and beyvond.

Chent L Leght s Gradiate Keseaveh Assistant i the Dvision
of Recreation. Parks and [ enwre Stiddies. University of Minne-
sota. Lawrcdte Pearson iy« Science Specialist at Dinwling
Schend. Colleen Bamtrog (s an Integration Specialist for the
Minreapolis Public Schools. Howard Miller is the Director of
Ponttund Revidence tn Minneapolts,

abilities? Could putting on a play

ERIC
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Linking Lives

by M. Tipton Ray, Brian Abery. Paris DePaepe. Jennifer Cameron and Rick Green

In order to live as iudependently as possible, adults with
severe/multiple disabilities need 1o be able to count on the help
of adults without disabilities in the community. Care providers,
friends, emplovers. coworkers, parents, siblings, and others
become a circle of friends and. on occasion, a human safety net.
Through their assistance and support, these groups play a vital
role in the social integration of individuals with disabihities into
their communities. This article focuses on how to facilitate the
helpfulness of two of these groups: care providers and triends.

B Care Providers

Care providers play a vital role in assisting adults with
developmental disabilities to successfully access their communi-
ties. In fact, residents of community homes often depend on
care providers 1o assist them in making day-to-day choices about
recreational opportunities. Consequently, care providers must
begin to deepen their understanding of their roles and responsi-
bilities as guides to community experiences. To do socthey can
work collaboratively with recreation program planners to
integrate clients into existing community offerings. Forex-
ample. they can design strategies to enhance client patticipation
assist recreation directors and activity instructors to conduct
program assessments ( ¢.g.. environmental analysis inventorics),
serve on advisory councils, assist with inservice traming of Staff,
and recruit volunteers to serve as co-participants,

To be effective guides. care providers should recetve
inservice training on the following topics: ta) benefits ot
community integration through recreation. (b) commumty
leisure service systems. (¢) mtegriation technigues that enhance
service accesstbility and client participation. (d) barriers 1o
integration and effective ways to overcome them. and (¢} wavs
to ensure that integration remains a community priority through
apency networking and individual advocacy. Facilitating
opportunities for persons with disabilitics to enjoy their tree tinwe
through integrated community experiences compliments the
physical integration they have achieved. Care providers are i a
ey position to tacilitate this social integration. to be guides so
that persons with disabilities become active participants in their
conymunities.

An illustration of how care providers can become betier
integration facilitators can be found in the Hammer Residences
Technical Assistance Project. Hammer Residences is a Minnes
polis agency that provides home services to adults with develop-
mental disabilities. The project offers support to Hammer in de-
veloping a system that offers technical assistance to staff
working directly with clients in living environments. The
project is based on the beliet that it adults with developmental
disabilities are to use the community and develop independent
letsure lifestyles, the following components must be present in
an ageney such as Hammer: (a) the mission of the agency must
reflect a commitment to integration and normalizetion; (hy the
administration must support both the devclopment of progrium-

ming expertise by agency statf and their ongoing etforts o
provide quality intervention: (¢) consultants should be used to
provide training to the ageney program managers, thus allowing
these individuals to provide technical assistance 1o the direct
care statt with whom they work: and (d) atl staft should recene
training related to goal writing and program implementation.

Traditional technical assistance models typically consistof
periodic inservice sessions or workshops: in addition, external
consultants are sometimes brought in onan “as needed” basis 1o
provide assistance related to client programming. In contrast to
this typical model. the alternative technical assistance delivery
model used in this project was designed to empower the agency
staft by building programming expertise within the agency.
Thus, the focus is on the ageney changing and thereby intluenc.
ing the adults that are served by the agency. 1f successtul, this
alternative service delivery model will result in the agency
shifting away from rehance on oxternal sources of help and will
promote consistency and ongoing continuity in programnung,

At this point. it is too carly to talk about summative out-
comes f the project. However, from a formative standpoint, 4
nuniber of observed changes in staff attitudes and performance
indicate a successtul program. Direct care staff, having received
training and assistance through their own program manager
rather than from an outside consultant, bave demonstrated
increases in respect tor and contidence in their team feader.
Goal writing skills of program managers have improved.
resalting in 4 more efficient and consistent delivery of recrea-
tion/leisure progranis for residents. Staftf members have demon-
strated a reneved sense of teamwork, possibly as a resuls of their
renewed contidence in feadership and their own mot aoon. Im-
provements in staft seryices are apparent and. hopetully, are
indicators of fong-term success.

B Friends

Opportunities for voung adults with disabilities to develop
and maintain a network of triends are often quite hmited.
Factors inherent in the impairment atselt (e g, hmited oral com-
munication skills) and those of a societal nature (e, spectalized
educational programs that require o child to attend a school fur
trom hisfher own neighborhood) often make the estabhshment
and maintenance of friendships problematic. The purpose of the
Secial Network Rescarch Project. a three-veur cooperative eftort
between the University of Minnesora's Institute on Commuimty
Integration and a number of tocal school districts, is 1o assess the
nature of the Tormal and informal social networks of young
adults with a variety of handicaps and the barriers that interlere
with the development of such relationships. The research projedt
has recently completed an initial description of the social
networks of approximately 200 students with disabilines und a
comparison group of students with disabilities,

The basic tenet of this systems-hased intervention striategy s

Lonkhing Laves, connnned on page |7
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Wilderness Inquiry: Integration Througn Adventure

Wheelchairs, dogsleds, and canoes
may seem to have hitle in common, but
they are seen together with increasing
frequency throughout the forests and
other wild areas of North America, The
refatively new ticld of integrated
wilderness programming/travel holds great
promise as a means to effect personal
growth and posttive change in tifestyles
for anyone, but esp 2cially for people
with disabilities.

One of the feading organizations in
the field of integrated outdoor adventures
is a non-profit group based in Minneapolis
called Wildemess Inguiry. Founded in
1978, Wilderness Inguiry conducts canov,
Kavea, and dogsled trips with persons of
< arving abilities, including people with
serious phvsical. cognitive. or emotional
disabilities.,

Twao features distinguinh integrated
wildemess programs tfrom other types of
adventare programs. First. rhey wse
wilderness as a medium to effect change
in personal characteristios such as selt-
esteen. independent living skifls, attitudes
toward rish and pereetved level of
capability. These overall goals are not
unlike those of many conventional
therapeutic programs. Second. these
programs include a heterogencous min of
people. For example, a typical Wilderness
Inquiry group includes two people who
use wheelchairs, one who uses crutches,
and two people with sensory imparrments

by Greg Lais

or other disabilities. Also
included are people without
disabilities, Instead of segregat-
g people according to type of
disability or age. these groups
include a broad mix coming
together to share an mtegrated
CAPCTICNCe.

Water based activities such
as canoeing or kayaking are
ideally sutted for persons with
mobility imparments sinee
those who push theirown
wheelcharrs generalthy have
enough upper body strength to
paddic one of these eraft. Even
it they cannot paddie. they can
still participate on the trip by
riding 1 the canoe, hayvak, or
raft. The greatest physical
challenge facing most partict-
pants with disabilities in these
activines is balance. Usually.
balance problems can be reme-
died with simple adaptations,
such as a backboard or other gear specially
adapted by Wilderness Inguiry.

In addition 1o the many social benefits
of integrated adventures, securing a nix
the abilities of participants also solves
certuin fogistcal problems. For example.
people with balance problemns often ream
up with others who are using wheelchars
in crossing traths and portages. The
wheelchar provides i stable base of

Aruitoxt provided by Eic:
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support tor persons with balance prob-
fems, while they, in turn, provide an extra
boost of physical power to get over rough
terrain. These symbiotic helping relation-
ships are continousty encouraged on our
outdoor adventure trips. The ey ingredi-
RIS 1O MICCESS dre cooperation. trust, and
allowing enough time for a Gk to be
completed

The types of outdoor activitres tha
oceur tn Wilderness Inquiry allow inte-
grated wildemess programs to achieve
their goal of promoting social and physicud
in egration. Group members are not
separated by their abtlity levels, but are

joined in and by thetr desire to experience

the wilderness. Hard work and determina-
tion are often asociated with outdoor
travel, but they are balanced by the beauty
solttude.and confidence gained in feam-
ing that one can enjov and reap the
benefits inherent i the natural environ-
ment.e

Ciree Las iy the Director of Wilderness
tnquiry, locared in Minneapelis.
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Bringing People Together in Qutdoor Education

by Leo H. McAvoy, Debra Hornfeldt and Stuart J. Schleien

Outdoor education is generally
defined as a process whereby participants
develop an understanding and appreciation
of the natural environment and a recogni-
tion that such an understanding contributes
to their general quality of life. Outdoor
education method: include a wide aray of
activities ranging from lessons on the

physics of fifting a canoe to the acquisition

of cross-country skitng skills, Qutdoor
education programs are sponsored by i
variety of agencies including schools:
municipal. national, sate and regional
parks: other natural resource agencies; and
non-profit organizations such as tounda-
trons, camps and social service agencies.
There is a need to integrate children
with developmental disabilities. including
individuals with severe disabilities, into
these outdoor educition programs.
Children and vouth with developmental
disabilities typreally have ditficulty n
vartous areas of datly hving, including
interacting with peersin a soctally accept-
able manner, interacting with authority
tigures i a consistently acceptable and
personally productive fashion. aceepting
themselves as individuals worthy ot
respect and human dignity. and participat-
ing in constructive psychomotor, cognitive
and affective leaming activities without
inordinate frustration, conflict and fuilure.
One way that outdoor education helps in
dealing with these problems is by
offering a stimulating learning environ-
ment with a high degree of predictability
due to 4 low density or human population.
low levels of noise and movement, and
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stow rate of change. Unfortunately, there
are few integrated outdoor education
programs curremly in evistence.

One project that has sought to remedy
that situation is the Therapeutic Recrea-
ton/Outdoor Education Integration grant
project. The three-year project. awarded
to the University of Minnesota by the US.
Department ot
Education, focused
on development of
megration strategics
that enable children
with developmentat
disabilities to partici-
pate in outdoor
cducation programs,
The project trained
graduate and under-
graduate students to
be outdoor education
infegration specidists
who could implement
those strategies.
Perhaps the most unique aspect of this
i was that all applied training.

I out through existing outdoor edu-
. Programs in community and school
Sttings. These ongoing community
program sites in the Minneapolis area
imcluded Dowlhing Urban Environmental
Learning Center. Hennepin County Parks,
Woodkike Nature Center. and Wilder
Forest.

The outcomes of the project meluded
the following:

B Students and protessional service pro-
viders acguired experience and know ledge
on how to provide a broader range of
mtegrated outdoor educatton activities to
individuwals of varving abilities,

B The qguality. scope. and extent of
outdoor education tucilities and programs
serving children, youth, and aduits with
disabilittes in Minnesota improved.

B Clearer guidelines emerged for bringing
participants with and without disabilities
together as peers and triends i outdoor
cduciation settings.

BEST COPY AVAILABLE

ium devyclopment, and rescarch was

Together: Integrating Persons of Varying
Abilitigs Into Outdoor Education Centers
wis developed. *

Qutdoor activities present a multitude
ot opportunities for all people to enhance
their quality of fite. Through integrated
outdoor education programs, new worlds
can open up to partictpants with and
without disabifities. As thes develop a
greater understunding and enjoyment of
nature they feel more at home in the

outdoors. As they develop recreation
skitls they're able 1o experience the
satisfaction of outdoor eaercise. And. as
they form refationships with other pro-
gram participants they reap the rewards of
being part ol a diserse commaunity,

*The manual is currently being disseminated
to outdoor education agencies and is avail-
able through Leo H, McAvoy, PhD.,
University of Minnesota, School of Physical
Fducation and Recreation, 1900 University
Ave. S EL Minneapolis, MN 884858,

Leall MoAvoy and Stuart 1. Schleien are
Asaciate Professors i the School of
Plvsical Education and Recreation,
nnversiey of Minnesora Debra Hovenfeledr
/s Special Bducation Errector ar Belwin
Outdaor Ediecatson Lab e St Pand.
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New TASH Committee Promotes
Leisure/Recreation Opportunities

Within the past decade eisure and recreation services for mdividuals with severe
handicaps have received increased attention. The passage of P94 142 and it
amendments, the Developmental Disabilities Actof 1987, and recent federal regulations
for rehabilitative services, indicate the need tor meaningtul community- based recreatton
and Ieistre options for all persons. As an increasing number of individuals with
disabilitios arc living in community settings, it is necessary for them to have appropriate
feisure and socit! shitls that will enhance their conununity adjustment. The Association
tor Persons with Severe Handicaps CTASH) has responded to this need by torming a
national level Leisure and Recreation Commitiee to promote feisure and recreatton op-
portunitics for persons with severe disabilities.

Through the use of publications. new sletter articles, conterence presentations, and
research and development activities, the comnuttee will promete leisure/recreation
options for persons with disabilities that turther individual growth in several areas.
including the following:  Gu development of functional Teisure shills that are enjoyable
and age -appropriate: (by strepgthening of choice-making skillvo oy enhancing of
integration into community hfc through constructive and enjoyable use of diseretionary
time. activities for physical finess, and social interactions with peers who don't have
disabilities: and (dy building of triendships and interpersonal refationships with age
peers and others in the communty.

The committee will share demonstrittion outcomes and research findigs concemn-
ing integrated leisure activities with the membership. including fimubies/care providers,
recreation professionals, teachers and others. in an etfort to turther these goals, The
comumittee will promote cooperation between providers to support rescarch and
development of eftective recreation programming in home, community, and school
settings with children, adolescents and adults who have severe disabilities.

Five subcommittees have been established to accomplish these gouds:

R Model Program Development and Best Professional Practices. Facilitator:
Larry Carmichael. University of Vermiont. Other Members: Mary Falvey. Californi
State University. Los Angeles: Sherril Moon, Virgima Commonwealth Uniiversity:
Chad Thom. Mctropolitan School District, Madison, Wisconsin.

B Preservice/Inservice Training: Parent/Careprovider, Staff.

Facilitator: M. Tipton Ray. ARC-St. Paul. Minnesota. Other Members: Mary Falvey,
California State University. Los Angeles: Sherril Moon. Virginia Commonwealth Uni
versity: Mary Ulrich. Parent.

&/ Com.aunity Leisure Service Delivery Systems: Scouts, Special Oly mpics.
YMCAs. Faalitator: Stuart J. Schleien, University of Mimnesotr. Other Members:
Larry Carmichael. University of Vermont: Patricia Krebs. Spectal Olympics
International: John E. Rynders. University of Minnesota; Marti Spell. Univeraty of
Virginia, TASH: Chad Them. Mctropofitan School District. Madison, Wisconsim,

W 1989 TASH Conference.

Facilitator: Sue Hamre-Nietupski. Towa State University. Other Members: John F.
Rynders. University of Minnesota: Marti Snell. University of Virgmia, TASH: Mary
Ulrich. Parent.

R TASH Leisare/Recreation Publications and Dissemination.

Facilitator: John Dattilo, Pennsy vania State University. Other Members, Theresa
Mustonen. University of Minnesota tdoctoral stedenti: Stuart ] Schleien. Unnversity
of Minnesota.

Conributed by Stuart Schicien, Chateperson, TASH Levsure and Recreation Commiticee,
and Assoctate Professor. School of Phvsical Educatten aid Recrearion, University of
Minnesota.
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ARC-US Facilitates
Integration Awareness

A recent sunves of Association for
Retirded Citizens of the United States
(ARC-US) families found that triendship/
caring and recreation were among the
major needs cited tor the tamily member
with mental retardation. Though nearly
halt of the ARCS 1300 chapters offer
recreation programs, most children and
adults with mental retardation depend on
thetr tamilios for social activitios. In
many caser, they are unaware o reerei-
tion/letsure resousces avatlable to them in
the community, and in others, they have
not learned to properly use these outlets.,
While successtul models of integrated ree-
reation have been created. they have not
been widely ioplemented,

To il this void, ARC-US. in collabo-
ration with the Uni cr\it_\' of Minnesota
and National 4-H., is developimg a hand-
book entitled. Together Successtully:
Integrating Ce nmumm_; Activites for
People With and Without Disabilities. The
handbook includes: (a) step-by-step
directions on how to plan, implement and
cvaluate integrated programs: (by deserip-
tons of successtul integrated programs in
schools, recreation services, youth serving
agencies, camps, etes and () activity
plans that mclude instructional steps and
technigues to prepare the environment.
The handbook is currenthy bemg field
tested by ARC chapters. A tinal publica-
fion will be disseminated to ARC and 4-H
chapters tor use in communitios i carly
TOU),

ARC actively promotes integrition in
the community, including mtegration in
recreational actis ities. Hs support tor
mtegrated recreation is demonstrated not
only by development of the new hand-
bouh, but abso by actions such as its
distribution to over 300 farge television
mutrhets of a public senvice announcement
depicting integrated recreatton, and the
annual awarding ot its two nationad recog-

nitions tor organizations demonstrating
eaeellence moyear round, comprehensive
recreattonal services tor people with
mental retardition. o

Contributed by Sharon Davis, [Derector
of Revewrc, ARC-ES
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Special Olympics Campaign Expands "World of Winners"

In 1987, Special Olympies faunched @ major campaign (o
offer sports opportunities to twice as many athletes by 1991
The "Join the World of Winners” outreach began with the simple
premise that Special Olyimpies was not reaching enough eligible
individaals. Experts in the ticlds of education, recreation. soctal
services and mental retardation were consulted to develop a it
of target murkets -+ schools, community recreation agencies,
adults in work sctungs, familics and current athletes -+ and
strategics to reach those markets. Individuals within those target
markets wore ashed 1o recruit other famities and cligibfe peers,
Aa important part of this process was discovermg and ackhnow i
edging the reasons that Special Olympies had not been imple-
miented in some schools and communities. With these steps
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taken, Special Olvmpics was ready to la e its campaign --
ready to enter its third decade with @ new maturity, ancw o

The resudts of tis effort are several dynanic programs that
share two nxjor goalbs: nereasing the chances tor people with
mentad retardation to be integrated with their peers who do not
have handicaps, and cypunding the sports opportunttios for tidi-
vidhizads at both ends of the ability spectrum.

One of these mitiatives is the Motor Activities Trainmg Pro-
wram (MATP) through swhich people with severe handicaps are
trained in motor skills and recreational activities, Unlihe Specnal
Olvymipics sports programs, the MATP cmphastzes trimming and
participation rather than competition. After 0 to 8 weeks of train-
ing. MATP participants may take part in a Special Olympies
training day . during which their accomphishmients are recog-
nized. The MATP has been developed by physical educators,
physical therapists and therapeutic recreation specialists, and can
be implemented with the Spectar QOlympics Motor Activities
Training Program Guide. Training schools are held o prepare
those interested in trning @ MATP participant,

Another new program is the Special Olympios Unified
Snorts Program. which ofters o unique opportunsty (o peaple
with mental retardation: that of competing on teams made up of
equal numbers of Special Olvmpics athletes and non-Special
Nlympics athletes. Beginning with ficld tests in 1987, Unified
Sports programs i1 softball, basketball, bowling . soccer and
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volleyball have been faunched around the country, and have
tahen their communities by storm. From softball leagues in the
community to high school iterscholastic bowling teamns,
Unified Sports teains have brought the phy sical wnd social
benefits of sports integration to all partivipants. ity first two
yvears are any indication, Unificd Sports will continue to grow as
a valuable opportunity tor those Special Olvmpics athletes with
the skl and desire to take on new chatlenges,

To better reach schools. Spectal Olympies has ereated a
maoded program through which a variety of sports options
ancluding Unitied Sportsy are avalable to students with mental
retardation. First faunched in Milwaakee, Wisconsin, und three
Greater Harrisburg, Pennsy vanta, school districts, the Large
School District Program makes Spectad Oly mpres i part of the
cnisting interschosastic sports program through Umificd Sports,
Sports Partnerships and Partners Clubs. Sports Partnerships
involve athfetes with mental retardation training and competing
dlongside ther vaesity and jumor varsity teams, Partners Clabs
provide a setting through which students without mental
retardation tram students with special needs for sports competi-
tion on a regular basis. Partners abso spend additional tume to-
gether cnjoyving social and recreational cctivities.

Another new program. Liunched i the spring ot TORY9 st
firstintegrated Special Olvmpies bocce program. Boeee 18 an
unfamiliar spoct to many Amcncans, but is extremely popular m
Haly where it s played by people of all ages. The program.
which was suceesstully introduced in the U8, by a team of re-
searchers at the Universty of Minnesoti. was inituted because
of the belief that the need tor mtegrated recrcation and sports
activities will grow as more people with developmental disabili-

ties Jeave regional treatment centers and move into communities.
The integrated bovce program resulied in improvements in motor
and social skt among the participants both with and without
disabilities and changed the attitudes of many participants
without disabilines by offering opportunities to recognize
sinufarttios and strengths, rather than focusing on ditterences in
the nlayers,

Wenners, contnneed on page 18
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14 Parent Perspectives

Tony and Aaron: A Mother's Hopes for Her Sons
by Mary Ulrich

This summer. my 13-year ofd son Tony ..

B .. went 1o 2 weeks of Boy Scout camp, an experience that
included a hike on the Appalachian Trail.

B ._had to choose between participating in two sports: he decided
he liked baseball betrer than soccer. In August, however, he feft
both as he began training tor the school cross-country team

B ..was active in a neighborhood network that includes a Nin-
tendo Exchange Club. His friends called him the minute he
arrived home from school. At least once a week he stayed at
friend’s or cousin’s house.

W _had a season's pass 1o a nearby amusement park. and
because he can use public transportation independently, spent at
feast one day cach week there.

The days of summer flew by tor Tony. His major frustrations
were either the fack of time for pursuing afl of his interests, or his
mom's suggesting that he do something "dumb” like reading a
book or practicing his clarinet,

Tony's brother Aaron, age 14, went totwo weeks ot cial
camp this summer (with some integrated opportunities). Auron’s
major summer/weekend/vacation activity is watching Tony play
baseball, play Nintendo ... and riding plices with Tony and his
fricnds. Adron also has @ pass to the anwusement park, but can
only go with an adult (who so far is his mother). Aaron spent all
of Suturday and Sunday mornings pacing the front hall saying
“bus, bus; ready. set. go.” When the bus didn't come, he some-
times licked on the front window, bit his hands and put on his
coat and backpack. Aaron was on the waiting list for & short
Easter Scals sponsored program m August. the only other
community recreation opportunity available to him - our rural
county.

As T eontrast the lives of my two boys. Fean't help thinking

W _perhaps | wouldn't feel Aaron's isolation and fuck of contact
with any triends or same-age peers if Tony had fewer friends.

W ..perhaps 1 wouldn't worry about Aaron's behaviors. physical
condition, weight and stamina it he were occastonally an active
participant. rather than always an observer.

B _.perhaps the hours and hours of inaction would nat aceur it
Aaron had better shills or could entertain himiself.

® _perhaps our tamily will adjust eventually to the sadness tand
stress ) we feel knowing Aaron's only opportunitics come from
mom. dud or brother - - and realizing it may always be that way.

B . perhaps we wouldn't teel so trapped i we could get respite
regularly.

B .. perhaps we'll become accustomed to wearing a key around
our necks so that the door can he Joched with a deadbolt
everytime someone goes out or comies it (otherwine Aaron will
run into the street or enter neighbors” homes ).
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B ._porhaps we'll resign ourselves to our community’™s "special”
camps and “special” recreation programs, which effectively
exclude Aaron from almost everything that is typical. regular,
casiy available and low cost. Perhaps hope will sustain us that
someday a "community support” agency professional from
somewhere, anywhere, could adapt. modity and begin to open
community activities for Aaron and others.

B _perhaps our prayer will be answered that some child sround
Aaron's age will care ¢nough to help bim join a circle of friends.
Just onee, even once.

B ._.perhaps .. oh perhaps . some wondertul person will believe
that a community is more than a group of houses, businesses,
and people.  Agency professionals must become bridge builders
in the commuunity.  Families in which a child has a disability
need the same supports regular families have.

The tragedy of having a child with a disability has nothing
to do with a syndrome, impatrment or discase. Words such as
aatism, CPLand mental retardation are just descriptors the same
way hair color, height, race, sex and personality are desciptors,
Children don't start out lite knowing they are ditterent. The
tragedy is the reaction of famihes, neighbors and society. which
emphasize differences.

The contlict for people with disabilities and for theiwr
families comes when the community linits opportunities and
restricts individuals' choices (e.g.. Handicap Swini s Tuesday:
1:30-2:30 p.moy. It doesn't matter that the imiting of opportuni-
ties appears to have a good rationale or charitable intentions.
Segregation limits frecdom. limits chotces, linits development,
“Special” mewns segregated.

One hot July day fast summer, Tony and his fricnds stopped
by our house to make some peanut butter and jelly sandwiches
for a picnic. Unexpeciedly, one of the boys asked it Aaron
wanted to come along. Five minutes later, all the kids were
faughing, talking and riding the'r bikes 1o the park. One red-
haired hid named Aaron was riding on a bike in tandem. In about
one-halt hour the picmie ended and they brought Aaron back:
that was the highlight of Aaron’s whole sumimer. That moment
for Airon was sort of like the experience of a serious ice skater,
olympic gymnist, actor, or musician who practices day after day
hoping to "bring it all together” for one magic performance or
"hig break.” Tt was & "victory” -- a spontancous, normalized
recreation experience. without his mem! Ahhh (smife-sigh).
And now . back to work. But. 1 rrhaps, just perhaps... those
wondertul, typical neighborhood kids will grow up more fully,
with the vision for and the experience of community integration
and freedom. They are the pext generation of soccer coaches.
swim instructors, church/synagogue group and scout leaders.
The change has begun, «

Mary Ulrich is the mother of Aaron and Tony. and a member of
the TASH Leisure amd Recreation Committee. She lives in Weast
Chester, i,
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Parents as Advocates

by Susan Hamre-Nietupski, John Nietupski, Lynn Krajewski,
Barbara Opheim, Donna Ostercamp. and Karen Sensor

It has been almost 15 years since the passage of federal and
state laws providing the right to education in the least restrictive
cnvironment for all children with handicops. Yet. parents siill
frequently fined that they must "fight the system” in order to
secure an integrated education, especially for children with
moderate/severe handicups. It parents persist in asking for
mtegration, they often are torced to choose beiween a segregated
school or recreation program with all 1ts services and an existing
integrated program in which such services may not be available
and/or the curriculum is inappropriate. When this occurs, parents
are placed in the difficult position of choosing between what
they are told is a quality. though segregated, program and an
integrated program of lower quality.

Rather than forcing parents to make these cholees, districts
should strive to provide quality services in integrated settings.
Unfortunately. as many parents know. such a view is not shared
in all school districts. It may be necessary, then. for parents to

Parents not only make effective
advocates, they have the potential to
become the best advocates...

join together as advocates, or enlist the support of other advo-
cates, to secuie the option of a quality imegrated education or
recreation program in a regular public school or community
recreation agency. As Des Jardins has said so vell, "Parents not
only make effective advocates. they have the potential to become
the best advocates -- because they have the sense of urgeney
needed to motivate them o do what is necessary 1o move
burcaucracies, and they can identity with other parents because
they have been there.” In this article. methods we have used 10
secure quality integrated education and recrection services are
discussed. These methods are based on our eaperiences as
parents and advocates who have been workin: together for over
four vears toward integration. We recommend that these
methods be used in combination and over an aatended period of
time, in whatever order is best for a particula situation. A
sammiary of these methads follows.

B Form a group. An important step in advccating for change s
forming a group of individuals with «imifar concerns. Group s1z¢
is not as important as is the commitment of villing members,
since advocacy for change can be time consuming and frustrat-
ing. Plan to meet on a regular basis with a specific agenda. And.
agree on an amount of time to spend on agenda ttems so cach
meeting “stays on track”. Initially. the group should decide on a
small number of common goals to complete within a spectfied
time period. Pertodically . review progress noade toward mecting
these goals. When initial goals are met. new ones need to be set
in order to maintain momentum. At this poiat, the group should
continue meeting, but possibly fess frequently. Look tor other
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advocates/interested persons to meet with the group. For
example. it the group is comprised of mostly parents, consider
ashing others such as university faculty. teachers. therapeutic
recreation specialists, interested relatives and interested citizens
to join. Such persons ofter new perspectives and can serve as
eSOUrCes,

B Be informed. Obtain accurate information on the legal rights
of individuals with disabilities and therr parents: this s avatlable
from advocacy organizations such as the Association for
Retarded Citizens - United States (ARC-US). The Assoctation
for Persons with Severe Handicaps (TASH). the National
Therapeutic Recreation Society (NTRS) or from a legal advisor
with expertise in the arca of disability rights. Also, obtain
accurate information about successful methods of integrating
children with moderate/severe handicaps through current books
and journals.

B Keep others informed. Provide readauble, accurate informa-
tion to other persons needing to make informed decistons: this
would include other parents. regular and spectid education
school principals and statt, therapeutic reereation spectalists and
community recreation persornel. focal district and regional
education administrators, board of education members, and
influential persons in the media. Consider writing a brief, casy -
to-read position paper on why integrated options should be
provided in your community. including examples of how
integrated options can work successtully. Consider presentations

to meetings of other related groups such as local/staie chapters of

ARC-US, TASH, NTRS. or your local PTA. Plan to present 1o
focad civie groups such as Kiwanis/Lions/Rotary clubs and to
church and synagogue groups. Presentations should focus on
what mtegration is and is not. its methods, present and tuture
goals, and on answering guestions. Visual wids such as slides
showing students with moderate/sesere handicaps who already
are integrated (possibly in g different districty interacting with
peers who don't have handicaps can be very effective,

B Influence policies on integratios. Key change agents, such as
board of education members. often have fittle information on the
mtegration possibilities tor studen's with moderate/severe
handicaps. Increase board membois” awareness by contacting
them personally, providing verbi o as well as written informauon,
Some boards of education and s-mifar bodies have only recently
begun to draft integration policies. Kinow when boards of
cducation and park and recreation boards meet and what agenda
items are scheduled for a particular meeting. Be prepared to

posstble to influence a board's earty drafts of written policies by
vocalizing your position during heartnov/micetings. Be awaie that
it may be necessary (o sign upan sdvance to speal at meetings,
espectatly at the state fevel. When boards are writing/rewriting
Advocates, contiwed on pave |7
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fc Parent Perspectives

Meeting Your Child's Individual Needs

in an Integrated Recreatior Program
by Stuart J. Schieien, Cheryt K. Baldwin. and Cheryl L. Light

Atter you. as a parent, have been successful in advocating
for an int2grated recreation program for your child (see”Parents
as Advocates™ article on page 15 of this issue ) the advocacy
task is not completed. You will need to make certamn that the in-
tegrated program to which yvou have gained access canmeet the
individual needs of vour child. The following cight questions
can assist you in evaluating integrated recreation programs and
in selecting ones that promote the devefopment of your child's
carrent and tuture recreation skills.

QUESTION 1: Are the program's recreational activities
consisteny with my child’s current skill level?

Any sou.d reereation program should begin with an
extensive asses. ment, This tasessment should wdentity the
“miatch” (or lach < match) between your chitd's proficiency and
physical characteris. os, and the appropriateness and relevancs
of planned activities. Ultimately, it wili become a "guide” for
developing i complete and cusiomized recreation and sociuliza-
tion prograia for your child

QUESTION 2: Are my child's tand our family's) recrea-
tional preferences being considered?

Betore a recreation program is started. an attempt should be
made 1o assess whether the planned activitios are ones that your
child and family presently enjoy. and whether your child would
enjoy them in the future if he/she had at feast some of the skills
necessary for participation. Additionally. your child is more
likely to play appropriately with materials that he/she preters,
Professionals need to monitor preferences sinee they can be an
nmportant source of maotivation.

QUESTION 3: Are selected activities both hmportant
and age-appropriate?

Your child's recreational program should inchude relevant
activities that will be usetul and renuin chronologically age-
appropriate throughout his/her Hietime. For example, activities
such as making a sandwich or playing pinball wil remain usetul
and appropriate throughout one's htctime.

QUESTION 4: Do the recreational activities contribute
to skill development in other areas?

[deally. the activities selected for your child should enhance
the development of other shills that are desirable and compli-
mentary. Recreational activities can provide an ideal medium for
expanding social, behavioral, communication. problem solving.
vocational, and motor skifls.

Q

RIC

Aruitoxt provided by Eic:

QUESTION 5: Are new recreational and social skills
taught systematically?

Factlitaung involvement in recreational and soctal activities
that are new for your child will usually require sy stematic skill
training. Components of systemutic instruction include careful
observation, task analvsis, prompting and correction procedtires,
and positive reinforcemeni strategies. Parents and care providers
can become involved in this process by using similar instruc-
tional procedures when their child participates at home.

QUESTION 6: Are effective activity adaptations being
used?

Modifying activitios and materials can increase independ-
cnce and provide for a wider selection of accessible recreational
and social pursuits, However, when modifying an activity it is
always important to keep the activities and materials as nornl-
ized and standardized as possible. A fittle creativity and imnovae
tion can simplify the adaptation process.

QUESTION 7: Are my child's recreational and social
skills being enhanced and mainiained over time?

It your child is not provided the ovportunity to use newly
acquired skills outside of the training environment, itis unfikely
that those skills will be maintained. It is critical that participation
in the targeted activity (e.g. swimming in the schools pool) be
encouraged ina variety of environments (e.g. YMCA, home
poolt and with as many different people as possible (e friends,
family members, peers from school ).

QUESTION 8: 1s my child being integrated into existing
connnunity recreation programs?

Participation in existing community recreation and social
programs, can greatly enhance the overall normalization process.
Asa participant i community-based programs., your child hus
an opportunity to interact with peers without disabilitios and
with aduits in the community. Support should be provided for
locating appropriate, architecturally and programmatically
accessible programs, Often, a care provider or advocate can
attend a program with a child for additional support and op-site
istruction. We have leamned that it integrated programs are
carctully planned and monitored. individuals of all ability fevels
can have successtul experienpees in community recreation.

Stuart Schieten s Associate Professor i the Selool of Physical
Fucation and Recreation at the University of Minneseta.
Chervt Batdwin and Cheryl Light are Graduate Rescarch
Assistanty inthe University of Memnesota's [2eoiseont oy
Kecreation, Park and Leiare Stidies
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Linking Lives, continued from poge 7

that one must take into consideration all aspeets of an individ-
ual's environment, and the interaction of all aspects, in order to
maximize the effectiveness of interventions. Based on this
phitosophy. individualized intervention plans are being devel-
oped for 42 of the young adults participating in the project. The
basic aim of these plans is 10 increase opportunities for young
adults with handicaps to engage inintegrated social activities in
the conamunity. Commurity-based interventions have been de-
valoped through the establishment of cooperative relationships
with existing human service agencies. For example. the project
is currently studving the etfectiveness of a jointly sponsored
program that concentrates on fucilitating the development of
decision-making. self-advocacy. and assertiveness shills of
young adults with handicaps with the goal of enhancing their
ability to engage independently in integrated socud-leisure
activities. Other interventions involve providing families with
more adequate knowledge of commuunity resources in this area
through the distribution of 4 soctal and recreational resource
manual and affording them person-to-person traming opportuni-
ties that will enhance their effectiveness in accessing integrated
“aereational programs.

An example of how peers can be brought together for both
friendship promotion and leisure skill aevelopment was the
Integrated Horticulture Project conducted in a wilderness
camping arca near St. Paul, Minsesotas known as Wilder Forest,
This study integrated adubts with severe inteltectual disabilities

with adults who have mild intellectual disabilities: this was an
ununagal arrangement since nearly atl of the integration rescarch
efforts to date involving people with severe disabilities have
incorporated persons without disabilities as peer panners, For
part of e project, participants with severe disabilities leamed
how to perform yvocationally useful horticulture tasks, such as
planting sceds, transplanting seedlings, and repotting house-
plants. Following these shill building activities participants
with severe disabilities were paired with participants with mild
disabilities to prepais and eat a meal (pizga, tor exampier on a
cooperatively structured bosis. Results of the project showed
that participants with severe disabitities improved their horticul-
ture skills, sometimes by as much as S0-75% compartng baseline
to maintenancs perforteance. Furthermore, participants with
mild disabilities become nore effective in their "triendly
weaching” roles as revealed in increases insocial imteraction.

A safety nocof care providers. A cirele of friends. These
are two of the basic elements that can make or break the chances
of achieving a successtul ife in the community tor people with
severe disabilitios. »

M. Tipton Rav s Inteeratten Facilitator with ARC-St Paul.
Bricun Abery s Project Coordinator for the Sectal Netw ork
Profect m the Insartete on Comumennity Integration, Cniversity of
Minnesota. Paris DePacpe and Rick Green are Graduate Re-
searcft Assistants in the Institute on Community niegration.
Jenniter Cameron s Director of Therapeuntic Recreation ar
Hammer Residences. ine. Minneapolis,

Advocates, continaed from page 15

policies. they frequently set up committees to write the policies
and report back to the board: yolunteer to serve on such commit-
tees to be sure your position is considered.

®m Work with the media. The media often presents tradittonad
“status quo” information about persons with disabilities and the
integration issue. Persons representing the iedii need 1o be
made aware of new informiation about cducational and recrea-
tional alternatives. Intluence media presentations onan ongoing
basis, visiting influential persons such as TV/radio station
managens and newspaper exccutive editors to share information
about the integration issuc. Provide medu representatives with a
list of resource persons whom you know are both know fedgeable
and supportive of integration, Since others,such as school
ofticials, board of education and park and recreation board
members. usuatly hase an easier route to media contact, it s
crucial that the media also histen to your position.

Meet frequently with influential school and community
recreation administrators. Initiate mectings with influeniial ad-
ministrators {rom the local school district, regional educstion
agency. and municipal park and recreation board. preferably
those who make policy and programuming decisions involving
persons with disabilities. Constructively, but firmly. present your
group’s goals for integrated options, then cooperatively discuss
effective ways to meet those goals, Continue 1o inttite contacts
i order to have discussions in the future,

B Influence others in the school and community recreation
svetem, Many school districts and recreation departments hione

consumer advocacy boards composed of a variety of “consun-
ersondduding parents and other advocates. One or more group
members should volunteer to serve on such 4 board to provide
positive input on mtegration. Work to mform and influence other
persons who actually report to influential administrators., for
evample, the school to-parent fiison coordinator(sy or area
SUPETVISOT S ),

B Work with other adyocacy associations, Group members
may abieady be involved inorganizations such as the ARC-US.
TASH.NTRS. or other spectfic disability support groups that
abso are advocating tor rights for persons with disabilities,
Members of sour group nnght serve on commitives of other
advocacy groups. Its connmon. for example. for o local/iegronal
ARC-US chapter to has e an education oF recreation comniittee:
membership on such commitiees could mtluence policy post:
tons and actions on e gration issuces.

As i most advocacy efforts. the tash of securing quality
itegrated options tor persons with moderate/severe handicap is
¢ lengthy process and can be discouraging at times. [t s
therefore essential 1o use methods such as those suggested here
continuousty, over time. The future results will prove well
werth the effert - seemg young adults with modente/severe
handicaps living, workmg and spending their leisure time
integrated into communities with peers without handicaps. »

Neeseert Hamre - Nietupshke and Jolin Nietepshe aie Associate
Preafessors in the Department of Speciad Edwecanon, lowa State
Unnversiy. Lynn Krajewshe . Barbara Opheine  Daonnia (ster-
canip catd Kasen Sensor aie pareiits.
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I8 Resources

Suggested Reading
on Integrated Leisure/Recreation

B Bender. M. Brannan S..and Verhoven, P984, Lebure education tor the
handicapped: Curriculum goals, activities, and resources. Sanc Diego: Coasege-Hill

Press.

Bloomington. IN: Indwmna University.

B Mussclwhite, C.R. (1986). Adaptive pl for specal needs children: Strategies 10
enhance communication and learning. San Dicgo: College-Hill Press.

B Robb, G.. Havens, M., and Witmaun, J. (1983, Special education ... naturally.

B Rynders, 1. and Schicien, 8. (n press), Together sugceasfully: Integriating

community activities tor persons with and without disabilities. Arlington. TX:

Association for Retarded Cutizens -United States and Nettonat 4-H.

® Schlcien. S. and Ray, M.T. ([988). Community, recrcation and persons with

disabilitics: Strateyics for integration, Baltimore: Paul H. Brookes Publishing Co.

M Wehman, P, and Schicien. S, (1981 Leisure programs for handicapped persons:
Adaptations, technigues, and curriculum,

| Wilcox. B.. and Bellamy, G.T. (1987). The activitios catilog: An alternating

Austin, TX: PRO-ED.

curriculum for youth and adults with severe disabilities. Baltimore: Paut H,

Brookes Publishing Co.

B Wuerch. B, and Voeltrs, L. (1982, Longitudinal teisure skifis for severcly
handicapped Jearners: The Hoonanea curricufum component, Baltimore: Paul H.

Brookes Publishing Co.
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For 20 years Spectal Otvmpies has
ween people of all ages with mental
retardation grow inselt.esteem and
confidence while tiproving their phy sical
fitness. coordination and life skills.
special Olymipics athletes have run the
Boston Marathon: competed in the Penn
Reliavs, National Sports Festival, Calgary
and Scoul Olvinpics: clocked an 1
second 100 meter dash: skated oxhibitions
at the national figure skating champion-
ships; and upstaged major speakers at
mtional conventions, Internationally .
Special Olvmipies has grown by a process
of spontancous combustion, overconing
political, economic. religious and geo-
graphical barriers to spread to nearly 80
countrics and every continent. From
Nepal 1o Nebraska, Poland to Pittsburgh.,

¢ ecial Olympices athletes are telling their
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own stories and showing the world that
their potential far exceeds anyone's
expectations, With spirit and shill, they
are uniting the world bit by bit, winning
over believers through active imvolvement
in their communitios. schools, work
places, and homes. o

Contribured by Sheda Dinn, Pubiic Aliairs
Coordinator, Special Qlvmpics: Pat
Krebs, Direetar of Tramming, Special
(vmipics fnternational: and Naney Muat,
Graduate Researcly Assistant, Ihvi onof
Recreation, Paiks, and Leisure Stie ., s,

Umversity of Minnesota,

Manufacmrgrs of
Modified Recreation
Equipment

8 Childcraft Education Company
20 Kilmar Road, Edison, NJ 08817
201-572-6100

W Constructive Playthings
1227 E. 119th Street,
Grandview, MO 64030
815-761-5900

® Developmental Leaming Materials
and Teaching Resources
P.O. Box 2000, Allen, TX 75002
214-727-3346

B Discovery Toys
619 Atlantic Hill Drive,
Exgan, MN §5123
612-454-7326

@ Flaghouse, Inc.
150 N. Macquesten Parkway,
Mt Vemon, NY 10550
914-699-1900

B Fred Sammons, Inc.

Bex 32, Brookfield. IL. 60513
800-323-5547

3 J.A. Preston Corporation
60 !’age Road, Ciifton, NJ 07012
800-631-7277

i Salco Toys
R.R. 1, Box 59,
Nerstrand, MN 55053
537-645-8720

Skill Development Equipment Co.
P.O. Box 6300, Anaheim, CA 92807
714-524-8750

B Sportime
2905 E. Amwifer Road,
Atlanta, GA 30360
800-241-9884

M@ Theraplay Products
P.C.A. Industries, Inc.,
2924 40th Avenue,
Long Island City, NY 11101
718-784-7070
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Coming Events

¢ October §-7, 1989, Associativi: Tor Retarded Citizens of the United States Annual Convention.
San Antonio, Texas, For informi o n write ARC. National Headguarters. ” O 6109, Arlington. TX 76005,

¢ October 13-15. 17th Annual ~ational Down Syndrome Congress Convention. Denver. For information
call 890-232-6372.

€ October 19-20. Integrated Education: Realizing the Vision. Minneapolis. Sponsored by the Institute on
Community Integration at the University of Minnesota, Minnesota Department of Education, and Minnesota
Association for Persons with Severe Handicaps. For information call Denise at 612-625-2061.

¢ October 19-23, 1939. National Recreation and Park Association National Congress. San Antonio,
Texas. For information call 903-820-494().

€ December 7-9, 1989. The Association for Persons with Severe Handicaps 16th Annual Conference,
San Francisco. For information call 206-523-8446.

€ March 28-30, 1990. Governor's Council on Deselopmental Disabilities Family Support ¢ onference.

Athens. Georgia.

b

€ March 28-31, 1990. American Alliance for Physical Education, Recreation, Health and Dance lf
National Convention. New Orlcans. g

& May 16-18, 1990. Mid-Eastern Symposium on Therap.utic Recreation.  Occan City. Marviand. I

€ May 27-31, 1990. American Association on Mental Retardation 114th Annual Meeting. Atlanta. For r
information call 800-424-3688.

€ july 12-14, 1990. International Conference on Sport, K ecreation, Fitness and Health for Mentally
Handicapped People. Vancouver. British Columbia.

¢ July 19-27, 1991. International Summer Special Olvipics - ‘ames. Minneapolis/St. Paul. For informa ;
tion call 202-628-3630). '

€ November 17-21, 1991, Eighth International Symposium on “dapted Physical Activity., Miami. ;
Florida.
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m A new vision of recreation/leisure options for adults
and children with developmental disabilities. |

m Survey results challenging the stereotypes about
recreation interests and abilities of pcople with Down
syndrome.

s Characteristics of quality integrated recreation
programs.

B Profiles of local and national integrated recreation
programs.

m The roles of parents, care providers, friends, and
others in making social integration a reality for people
with disabilities.

m A mother’s hopes for her son with disabilities.
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action.

m Resources for integrated recreation information and
equipment.
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