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Abstract

The purpose of this seven-month study was to evaluate 8 parent education program designed
to inform parents of second- and fourth-graders about the writing process and the teaching of
writing A secondary goal was to evaluate the effect of teaching writing as a process upon the
children’s atitudes toward writing. The participants (37 parents, 15 second-graders, and 17
rourth-graders) responded to two attitude instrdments ( one forparents; one for children) as
pre- and post-program measures. Two writing workshops for parents were offered 1n the
evening while the children participated 1n writing workshops during the school day
Newsletters summarizing the main points of the workshops were sent home to reach those who
couldn’t attend. Both parents and children wrote original pieces which were published and
shared at a "Celebrate Writing” night.

The pre- and post-surveyz showed no big changes in the parents’ attitudes; it appears they
wer e knowledgeable an? hss positive attitudes toward the process approach from the start.
There were changes noted for the children. The second-graders showed a significant gain 1n
their willingness to revise, select their own topics, and write letters, journals, and stor ies.
The fourth-graoers reportec evising more often and were more interestad in writing stories
and “notes.” Recommendations for teachers, administrators, and parents are offered.
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CHAPTER 1§

The Problem

According to researcher and author, Lucy Calkins,
*Human beings have a deep need to represent their experience
through writing" (i986, p. 3). Donald Graves’s research of
children entering school confirms Calkins’s assertion. He
found that 90% of the children believed they could write
(1983, p. 184>, However, in the past, we, the authors of
this study, did not observe a positive attitude toward
writing in many of our second and fourth grade students. It
was more common for us to hear, ', don’t know what to write"
or "Do we hafta?" when a writing lesxon began. In our
search for a better way to teach writing, we learned about
the process of writing from the works of Graves, Calkins and
others.

One of the purposes of this project is to study the
attitudes of children and their parents toward writing.
Parents are included in this study because we believe
students bring many family experiences and attitudes to

school and use these as a basis for new learning. We 2lso

find that parents usually are eager to learn how they can

help their children succeed in school.




Statement of the Problem

This project was designed to i1nform parents about the
writing process and the teaching of writing. The problem to
be addressed is whether an education program affected the
attitudes of parents toward writing and the teaching of
writing. Another objective was also to learn whether
children’s attitudes toward writing change because Af the1ir
participation 1n & writing workshop. Specifically, we
sought answer these questions:

Will the attitudes of parents toward their uses of
witing change?

Will parent attitudes toward the teaching of writing
change?

Will parent perceptions of their children’s writing
change?

How will parents evaluate the components of the parent
education program?

Will the student attitudes toward their uses of writing
change?

Will the attitudes of students toward the writing

process change?
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Defir1tions

For the purpose of this study, the terms listed below

are defined as follows:

) Audijence- A group of readers for which a piece of
writing is intended.
2, Author’s Day- A specific day when students’ published
stories and poems are presented to an invited

audience of parents, teachers and/or peers.

)
Y

Gonference~ Usually, a one-to-one dialogue between a
writer and the teacher or another student.
The responder’s role is to listen, tell what
was learned, and then ask questions, if
necessary. A conference may also be conducted
during a whole class meeting.

4, Teacher~led instryction- The teacher makes all

decisions on how and when the learning will take
place.

5. Writing Workghop-an environment organized to
support writers as they make decisions about their

writing.




Limitations

There are a number of limitations to this ctudy. The
studs 1€ limited tc one zecond grade and one fourth ar ade
class 1n a suburban-rural community i1n northwest New Jersev;
therefore, the sample si1ze 18 relatively small. There are
15 second graders and 17 fourth graders for a total of 20
families. (Two families have both a second and a fourth
grader participating 1n the study.) Results are generalized
only to samples drawn from similar populations.

It was difficult to ascertain the effect of the "wo
major components of the parent education program, the
workshops and the newsletters. A little more than half of
the families attended one or both of the parvnt workshops.
Fourteen families attended the first in October with five of
the original group and two new families attending the second
in February. Although the newsletters were sent home to
inform those who didn’t attend, there was no way of knowing
whether or not the parents read them. These factors affect
the internal validity of this study.

It was difficult to determine whether the results of
the surveys administered to the parents and the children
represented their “true" feelings or those they expected the

teachers wanted to hear. Another difficulty was determining




whe *her the children Correctly comprehended the survev
questions,

Signiticance of the Study

We expect that many of the parents’ experiences with
learning to write i1ncluded mostly teacher-led i1nstruction.
In the past, the teacher usually chose the topic and
assi1gned 1t on Mondar. The final copy was due on Wednesday.
The teacher then collected the completed papers, marked and
returned them on Friday. Progress was reflected in the .
increasing and decreasing numb;rs of red marks on the paper.
Often adults refer to the frustrations and negative feelings
they have toward writing as a result of these experiences.

For this reason 1t 18 of particular i1mportance that our
students and parents are given opportunities to learn the
process of writing. The parents’ attitudes and experiences
with the writing process hope illy will affect how they
think about writing and how they will help their children 1in
the future. The students’ attitudes toward writing will
affect how and when they may use writing i1n all areas of

their lives.




CHAPTER 2

Feview of Literature

This projyect 1s concerned with the attitudes of parents
and their children toward writing. We begin with a review
of the literature that pertains to writing and the teaching

of writing.

The Writing Frocess

Lucy CalKins describes the writing process as a
‘dialogue between the writer and the emerging text" (1986,
p.19). She emphasizes that the writing process does not
consist of discrete steps (1986). Graves (1983) explains
thi1s process as the writer moving back and forth between the

14

stages "unti]l the words match that i1nner ’“yes’ feeling® (p.
220).

While writing may not be done 1n a step-by-step manner,
there are stages to the process. Atwell (1987), Graves
(1983), Calkins (1986) designate the beginning or
pre-writing stage of writing as a rehearsal. It can 1nclude
such activities as daydreaming, sketching, doodling, making
lists of words, outlining, readiny, conversing, or even

writing lines as a foi1l to further rehearsal® (Graves, 1983,

p. 221).,
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Graves (198X calls the next stage of the writing
ccess "compcosing.”  Atwell (1967 and Calkins 71985 refer

this stage of placing words on paper ac “drzfting."” The

writer may continue to draft or compose until a Tinal copy
1 completed or publizhad,

At the revizicn stage the writer reviews what has been
written and decides wh2re the writing will go next.. It 13
during this stage that the writer alternates between being a
reader and a writer (Calkins, 1986). Information may be
added, deleted, or simply moved around.

Editing 1s the last stage before publication or
completion of a final draft., This 16 when the writer
prepares the text for other readers. UWriters edit "to
prevent errors or awkwardness that will distract rexders and

intervere with meaning™ (Atwell, 1987, p. 106).

In her book The Art of Teaching Writing, Lucy Calkins

etresses the 1mportance of recognizing the ctudent’s
ownership and responsibilty for his or her writing (1986).
Donald Graves agrees and adds that children learn when they
have opportunities to make decisions about their writing
(1983>. Both Nancr Atwell and Lucy Calkins use Donald
Graves’s 1dea of a workshop for writers, much like that of

an art studio (Graves, 1983). A w'tting workshop provides

10




149,

a predictable environment 1n which writerz’ suppliec, such
paper, pencs. penciles, books, etc. ang procedures are readilv
avatlable tc students (~twell, 1987: Calkias, 19863 Graves,
19&3) .

Writing workshops oftern begin with a meeting oY the
entire class, during which time the teacher prvosent: &
mini-lecson (Calkine, 13858, p.25), <Calkins developed the
five minute mini-lesson to provide “"ways to add i1nformatior
to the class pot" (1986, p. 170). A mini-lesson might
include: a writing tip, a revision strategy, a new classroom
procedure, or an example of good writing.

After a mini~-lesson, students are given the time to
draftt, revise, edit, and confer with their peers and/or the
teacher (Calkins, 1986)., The writing workshop usually ends
with a whole class meeting (Atwell, 1987; Calkins, 1986}
Graves. 1983)., This 1s the time for individuals to share
writing prcblems or triumphs.

Writers need an audience (Atwell, 1987; Calkins, 1986;
Graves, 1983). Atwell +1987), Calkins (1986), and Graves
(1983) recommend writing conferences be conducted between
student and teacher, student and student as a means of
helping children discover what they don't yet know and build
on what they do know about their writing. Both Calkins
(1986, p.Z1 > and Grawes (1983, p. 8! point to the writing

conference ac the heart of teaching writing as a process.

ERIC -1




Researchers find that publishing 1s crucial te the

develcopment of roung writers {(mtwell, 13987; Calkins, 198¢;

Grave

w

193%; Routman 133%). When studentz publish their
writing, they have oppartunities to zhare their texts with
an aucience other than the teacher. w@“nother benefit of
publishing 1: that young writers begin tc perceive
themseives as authors. Teacher: can reinforce this i1dea of
"l am & writer" by treating student authored bocks the same
as books written by professional writerz (Graves, 1983;
Routman, 1988).

In many of the classrooms that Calkins visited, writing
was celebrated on an "Author’s Day" (139&5). She recommended
that Author’s Day be held frequently and regularly. Atwell
likewise advocates frequent but also on-going publizhing
(1987). Atwell discovered 18 ways that her students “"have
gone public”, such as: class magazines, submissions to local
newepapers, petitions, and writing contests (p. 265-266),

From Reggie Routman's experiences as a professional
writer and as a teacher of writing, 1t is her belief that
"1¥ students feel valued, encouraged, and supported, they
will take on all that is necesszary to develop their natural

writing abilities" (1388, p. 118).

12




Children’s Attitudes Towards Writing

“hildren have alwayes been creative i1n the wars they
express themselves 1n writing. Walls, desk, tables and
paper may be used as a surface for experimentation with
p~ne, pencils, magic markers, chalk, and crayons. From the
crude drawings of the caveman up to the present time,
stories have been written i1n unique ways., (Calkins, 13986}
Graves, 1983».

Students come to =school with the perception that tgoy
can write, After all, haven’t they been writing at home?
Often the emphasic in school is put on the correctness of
the work and not the creative flow of words (Graves, 1983),
When first—-grade children begin writing they are concerned
with spelling. The teacher can put those fears to rest by
encouraging them to write freely and use invented spelling.
In an atmosphere that encourages risk taking and allows the
children to make mistakes, students feel comfortable with
writing., Even at first grade level! You can use group
sharing which provides a meaningful audience for the authors
(Hauser, 1982).

The anxiety over writing ability i1nterferes with

learning. Studies have shown that by acquainting students
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with the writing process »ou not only reduce writing
apprehensicn but can produce gcod wraiting by all students
(Smith, 1934,

Writing journals helps to keep writing flowing and 15 a
good wax to encourage positive dialogue between teachers and
ctudents ‘Twar, 1984), » cstudy conducted with fifth grade
students found that journal writing gives students the
freedom to write 1n an unthreatening atmosphere.

Research done by Lucy Calkins and Donald Graves confirm
the changes 1n both the teachers and the students attitude
towards writing as a result of the writing process (1986,
1983>. Children’s attitudes about writing and themselves
change as they begin to view themselves as writers. They
become experts on what they Know. A sense of community is
developed as children write and share their 1deas (Church,
198%5).

Wri1ting workshop provides that personal touch which
2allows the children to write about what 15 real and alive to
them (Calkins, 1986)., It is in thi1s positive atmosphere
that the writing workshop begins. The teacher becomes a
facilitator, resource guide, listener, encourager rather

than an arbitrator of corrcctness, a grader, and as_.igner of

14
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value, a judge, Jur>, or prosecutor (Bennett, 1981). A
climate of trust 1n classrocoms must be created and
developed, Kz teachers rezpond positivel s to students’
writing, this will motivzte children to write more. (1986).
Support Tor establizhing an atmosphere of trust 15 reflected
1n studies conducted 1n ninth grade on students’' attitudes
towards writing and peer conferences. The researchers’
findings showed that experimental groups showed more
positive attitudes toward writing than did comparison
groups. A suggestion for writing teachers would be to use
peer evaluation groups to develop positive attitudes towards
writing (Kasira, Tolleson and Gilbert 1987 ).

Donald Graves 1n Writing: Teachers And Children At Work

set uo principles which are important 1n creating a
classiroom climate which will be reflected in children’s
attitudes and the manner in which they respond to writ:ing
si1tuations. Time is essential to teaching writing. Teachers
are urged to provide students with the time to write
regularly and on a predictable schedule (Atwell, 1987 ,
Calkins, 1986, Graves, 1983, Routman, 1988). This gives
writer’s an opportunity to anticipate writing and plan

accordingly (Calkins, 198&, p.l5).

15




Children are given the responsibilit,/ i1n choozing their
topi1c while diszcovering their subject and 1nformation
(Graves, 1983 p. 172, Any misunderstanding that writing
workehop 1s a free-tor-all must be dispelled. #s Donald
Graves statez 1t 1c ecssential for the teacher to set up firm
guidelines. A “ecw suggestions are given: Please do not
disturb while I'm writing. You talk rour tepic over with
your neighbor. This 1s the time for everyone to write.

Only twc or three may share their pieces. Give your full
attention to the person speaking. Writing is kept 1n your
own personal folder 1n a special place. Tomorrow is another
day for sharing our viork, yours and mxne“( P. 1?7).

Educators using the writing process agree on the built-
in structure. Once again Lucy Calkins sums up this idea
with, " HOw we structure the workshop is less
important than tnat we structure 1t ," (p, 26), It is
through this workshop approach that students learn to
interact with their own writing and build up their
confidence (p.21).

An attitude study was conducted on writng i1n the Oak
Ridge Schovl District in Tennessee over a three year period

(Krendl, 1987). The study evaluated writing samples from

16




30 students 1n grades three through twelwe. 4t the end of
each -ear questionaires were sent to parents, studentz and
teacherz about writing attitudez., Rezults from the student
survey show an 1ncrease over the second and third vear 1in
studentZ 1interest 1in learning abasut writing. Their level
of confidence 1n writing had 1ncreased substantially and
they telt more comfortable about writing., Students at each
grade level were better writers than were previous studentes
at that grade level. Lucy Calkins and Donald Graves 1in
their research found that the writing process i1nstilled
confidence and self esteem in their students. Also,
students exposed to the writing process enjoy writing and
have more confidence 1n their writing ability (Hernandez,
1987) .

Research indicates teaching writing as a process has a

very positive influence on young writers,

Parent Involvement

There is growing support for recognition of the
parents’ role as coeducators and the integral part they play
in a child’s education (Graves, 1983; Henderson, 1988;
Petit, 1980; Potter, 1989; Rasinski & Fredericks, 1989;

Routman, 1988). Potter (1989) points to the fact that 1t is

17
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the parent who is the child's first and most consiztent
teacher throughcut the child’e lifetime. However, he
emphacizes the concept of parent: as "coeducators" because

*education cannct be l2ft to the parent any more than it can

(1)

be left to the teacher" (p.,z3),

The recsults of a stud~ completed by» the National
Committeee for Citizens i1n Education (NZICE) i1n 1981 and
updated in 1987 provides evidence about the i1mportance of
parent involvement (cited i1n Henderson, 1989). According to
these studies, student achieveﬁent improved and continued to
improve whenever parents helped their child-en (Henderson,
1988)., "For example, low—-income and mincority graduates of
preschool programs with high levels of parent involvement
are still outperforming their peers when they reach high
school® (Henderson, 1989, p. 149>, Henderson concluded that
the family, not the school, had the most profound effect on
the attitudes of students toward achievement,

On the other hand, Potter (198%) contends that anyone
who works with children affects both the children and their
families, Potter 1s not alone when he advicze:z teachers to
accept the responcsibility of working with parents and, in
fact, to make it a high priority (Graves, 1983; Henderson,

1988; Rasinski & Fredericks, 1989; Routman,1988). 1If

18




teachers are to accept this challenge, then the nez~t step 12
to find the ms3-= arnd meancs to gain parent tnucluemant.,
Fegre Foutman L {2%3Y, 1n the earl> pajes ot her book.,

Transiticong, made 2 commitment to commuricate with parents

regulzrl. and invy ted them to be part of the educational
process. the statea her belief 1n the rights and need of
parents to b2 tnuslved 1n thear ch1ld’z education. Her
commi tment to this goal began at the start of the school

year when che established an environment that encouraged

collaboration between parents and teachers ac educational
partners. There were individual parent meetings as well as
requests for parent volunteers to work with young writers 1n
the clazzroom. In addition, she provided parents with an
explanation of her goals and objectives for teaching
writing.

Rasineki1 and Fredericks (;989) suggest specific
guxdelxﬁes for beginning a parent involvement program:

1. Involve parents from planning tco implementaticn.

7. Involve other school personnel.

3. Ensure that there is leadership and that it 1s
shared with parents as well as teschers and other
school personal.

4. Plan for the long term.

5, Evaluate the program periodically. p.25)

David Petit (cited in Potter, 1930) suggests that there

are three levels of parent participation. The first he

33
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calls *“monitoring" 13 accomplished through on2 to one
encounters with the teach2r by means of notes, conferencec,
and 1nformal convercationz, Likewise, Graves V1983)

concic 'rs these opportunities for teachers and parents to
share 1nformation about the child. Graves also contends
that the more the teacher <hares, the more information and
support will be prowvided by the garent (p. 113).

It 15 at the second lewvel that Petit ( -ited 1n Potter,
1980) makes a variety of suggestions to "inform® parents of
organizational procedures, policies, goals, and classroom
actvities., Parents can be 1nformed through bulletin boards,
reporting, parent-teacher conferences, home visits by
teachers, or written communications, such as newsletters,
calendars, class notes, and the like.

For example, when Kay Collas (1987), a junior primary
teacher in Australia, and her coll. agues began teaching
writing as a process, they were ever mindful 2f the parents’
high academic expectations for their children. The teachers
were concerned with the reactions of parents to the
children’s use of invented spelling as well as their
expectations of the estgbli@hgd traditional teaching
me thods., Because the teachers knew parents needed to be

informed and reacssured about the change from the familiar

20
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teacher—-led instruction to a child-centered approsch, theyr
neld parent meerings to present zng discuss the reasong for
the change.

Two Years later, parent egucarion continued to be an
on-3oi1ng facet of the lanqQuage arts program. According to
Collas, 1t was through class meetings and i1ndividual
interviews that oarents receivea the i1nformation and help
they needed to understand their child’s activities 1n
cchool. At those times, parente had opportunities to ask
questions and express concerns. No parent attitude survey
was adminisiered. However, the author asserts that 1t was
the children’s enthusiasm and progress in reading and
writing that reassured the parents (p. 176).

At the third or “participation” level, Petit (cited 1n
Potter, 1988) sugjests that both parent and teacher must
feel confident. At this stage the parent 1s i1nvited into
the classroom. "From there, parents’ knowledge and skills
can be extended by a process that may include observation by
parents, the instruction of parents., parents’ practical
assistance in orgQanizing and implementing programs and/or
parents participating in planning" tcited 1n Potter, p.82).

Aaccording to Donald Graves (19%83) one of f'e five

common questions that parents ask abtout writing 1s how they

21



can help their children at herme, He bases hi:z

recommendaticn on Mary Ellen Giracohbe’'s expericncesz = a
Tirzt grade texcher in Atvinzon, MNew Hampshire., It 1¢ her
contention that parentcs zhcould help with the writing program

during the cchool ds,. Girazobb

[

maintaine that this ic an
opportunity for parentcs to observe the teacher conducting
conterences. With the teacher as s model, parents learn how.
to respond to their children's writing 1n a way that 1s
consistent with what 1s done 1n school (P.31%).

Reggie Routman (1988), like Mary Ellen Giacobbe,
prefers to have parents work in the classroom during writing
time. She too felt that this gQave parents an opportunity to
understand what was done i1n school and allowed them to carry
this knowledge back home. As volunteers, parents were
trained to publish the children’s writings and to give
one-to-one guidance and :instruction, Of particular i1nterest
was the author’s 1nclusion of parent reactions to working
with children and their writing.

According to parent volunteer, Karan Shelley, "’'My
experience with publiching children’s books has transformed
the way I regard volunteer work, adult-child projects, and

cstudent-teacher relationchips’" (p., 110),

22




Parent volunteer, Mari1anne Scopkc’'¢ reaction, to her
fircst grader’c learning to write was, " I have learnedg so
much about the writing process from Mike s work. He
1llustrates how much a child has to <ay 1f he 1= given a way
to do 1t even wheén hiz contrzl of the mechanicz 1s8 shaky *
p. 1122,

While Routman Knew the progress the children made since
she began teaching writing as a procesi:, she also sought
parent reactions to the program. At the back of each
thi1ld’s published book, Routman provided a page fcr written
comments by parents and classmates. Once aga:in she
demonstrated her belief that it is the school’s job "...to
bring these families i1nto the educaticnal system by makKing
them feel they are a welcome and necessary part of the
learning process® (1988, p.160).

The literature reviewed clearly establishes a
connection between teaching writing as a process and
children’s attitudes toward writing. The literature alsc
calls for a partnership of the school and the community.
Therefore, because most parents are unaware of how we teach
their children the writing process, there 1s 3 need to

carefully plan a parent participation program, 1t 1s

23




evident that we, the teachers, ctiould wel:zome parente to

participate 1n their child’s learning process.
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CHAPTER 3

Methods and Procedures

The purpose of this study was to eva.uate a program
designed to inform parents about the writing process and the
teaching of writing. A secondary goal was to evaluate the
effect of teaching writing as a process on their ch:ildren’s
attitudes towards writing. lnvolving parents 1n a writing
workshop provided a hands-on way to show them how the
writing process 1t taught to their children, Sending home
newsletters explaining the process with samples of
children’s writing used as examples of drafts at different
wtages was also part of the Parent Eval ation Program (PEP).
The second and fcurth grade children were exposed to writing

workshop regularly throughout the school year.

tti n
Rockawav Township is a suburban commurity located in
nor thwestern Morris County, New Jersey. Only forty-five
minutes from New York City, the district offers its 20,000
residents close proximity to the cultural and other
attractions of the metropolis as well as the benefits of

country living.
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The area provides many recreational facilities. .The
lakes and streams are popular with swimming, beceting, and
fishing enthusiasts. Campers and hunters «re attracted by
the extensive wooded areas. Tne nearby ski slopes provide
excellent facilities for skiing fans.

Approximately 2100 students are enrolled in the
district’s six schools., Five schools are organized as
elementary schools, including kindergarten through sixth
grade. The one middle school houses grades seven and eight.
Students in grades nine through twelve attend one of the two
regional high schools operated by the Morris Hills Regional
High School District. For state monitoring purposes,
demographically the district is considered Suburban-Rural
(SR) and being rapidly developed but still with large tracts
of open land available for development. The District Factor
Grouping (A-J) designation of the community indicating the
Socio-Economic Status is H which puts it among the more
atfluent a‘eas. The district currently spends $6,333.26

annually per pupil.,
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Populatjon

The population 1n this study was the second and fourth
grade classes 1n one elementary school in this district.
The second grades are seif contained classrooms with
he terogeriecus grouping. In the fourth grades, while the
students are grouped homogeneously for math and reading,
they are grouped heterogeneously for homeroom, science,

social studies, spelling, and language arts.

Subjects

The total group consisted of 135 second gracde students,
17 fourth grade students, and their parents. The student
sample was comprisecd of 135 females and 17 males. The parent
sample included 13 males and 24 females, for whom complete
data were collected. See tables 1 and 2 for distribution of

subjects.
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Table 1

Dicstribution of Subjects: Parents

N= 37
Fathers Mothers Total
Grade Z S 14 19
Grade 4 8 10 18
‘Total 13 24 37
Table 2

Distribution of Subjects: Children

N= 32
Boyrs Girls Total
Grade 2 9 () 15
Grade 4 8 9 17
Total 1?7 15 32
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Instruments

The 1nstruments used 1n this evaluation study were two
attiiude scales (parents’ and children’s) and a post~program

form for parents to evaluate program components.

Attitude Surveyw

To assess attitudes toward writing, twc scales (one for
parents and one for chxldreq)were adapted from two
instruments located in the literature: the Emig-King,
(1977) Writing Attitude Scales for Students and Teachers
and the Writing Apprehension Test (Selfe, C, 1986).

Emig-King Writing Atti tude Scaie for Students (E. K.
WASS) contains forty 1tems used with high school students
and the Teacher Attitude Scale (E. K. WAST) contains fifty
items used with high school teachers. Items are grouped
into three categories: preference for writing, perception
of writing and process of writing (Emig-King, 1977).

The original scale was used in a 1977-1978 study of the
New Jersey Writing Project. Sixteen hundred students
participated in this study. The E. K. WAST was validated by
graduate students majoring i1n English education and
secondary teachers of English. Experts who reviewed the E.
K. WAST in the Researc” Instruments Project monograph,
Measures for Research and Evaluation in the Enqlish Lanquage
Arts, Uolume 2, attest to its reliability and validity.

Writing Apprehension Test 15 a twenty-six item test
which includes statements about writing anxiety that may be
clustered into three groupings: !- students’ confidence in
the process and product of composing; Z- studentcs’ attitudes
toward the evaluation of writing; and 3- students’ enjorment
of writing. It has been used widely to assess change 1n
older students’ attitudes toward writing (Selfe, 1986;
Feeley, 1987).
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arent Attitude Scale (PAS) items were taken from the

Emig~king Writing Attitude Scale for Teachers and the
Writing Apprehencion Test. Our PAS corsisted of
thirty—seven 1tems compared to the fiTty 1tems on the
E.K.WAST and twenty-s51x on the WAT. Items were written 1n
language more suitable for adults and grouped i1nto four
categories: attitude toward the use of writing, percepticn
of self as a writer, perception of how writing should be
taught, and perception of their child’s writing. Eighteen
1tems were taken from E.K. WAST, and seven items came from
the WAT., A four point scale of Almost always = 4; Often =
3; Sometimes = 2; and Almost never = | was used in
fiquring the mean and standard deviation for each item in
each cluster (see Appendix A).,

Student Attitude Scale (SAS) was adapted for use with

elementary school children. For our purpose the forty 1tems
on the Emig-King Writing Attitude Scale for Students were
consolidated into 14 1tems with nine 1tems reworded so that
young children would understand them. This Student Attitude
Scale was clustered 1nto two categories: students’
attitudes toward uses of writing and attitudes toward the

writing process (see Appendix B).
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Program Evaluation Form (PEF

This appraicsal survey was used to evaluate our etforts
to inform parents about our writing program. Parents
commented on the usefulness of the writing workshops and
newsletters again responding on a four point scale: Parents
were acked 1f they found each component to be Uery helpful =
4; Helpful = 3; Some help = Z; Of no help = 1. (see
Appendix C).

Proce 'ures

This study was conducted from October 1983, to April
1990. The Student Attitude Surveys were administered by the
classroom teachers to the second and fourth grade students
in September as a pre-program measure. Each item was read
orally by the teacher to the second grace students while the
four th araders responded independently. An overview of the
writing program was presented to the parents at
back-to-school night. Parents were given the Parent
Attitude Surveys at this time. 3ome parents filled them out
that night while others returnec them at a later date.
Twenty-one fourth grade parents and nineteen second grade

parents returned the pre-surveys in the tall.
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Parents were 1nvited to attend a second workshop 1n

February (see Appendix F)>. On the evening of February 13,

1990 they came with their drafts, learned the art of
conferencing, and shared 1deas with each other. After this
workshop we asked them to complete their pieces and return
them to us by March 1, 1990, Editing and typing would be
completed by the teachers., OQur objective was toc have an
edited piece published 1n our parents’ collection.

April 3, 1990, our Celebrate Writing Program was a red
letter evening not only for stﬁdents but for parents as
well. Thirty—-two students read their pieces to an audience
of about {00 people. Fourteen participants 1n the parents

writing workshop tiniched their final drafts. These parents

experienced the joy of authorship when they received their

book of published stories called A Super Selection of

Stories. "Star Wars", "Help Wanted", and "No Pets Allowed"
were a few of the titles in the parent book.

At the celebration, parents were asked to complete the
atti tude surveys again as a post-program measure, They also
completed the Program Evaluation forms. A total of
forty-eight parent forms were returned i1n April. Students
completed their post-program attitude survey 1n school on

Apri1l 4, 1990,
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Treatment of the Data

Since the items ir the two (parent and children)
attitude scales were not glustered by statistical procedures
but rather by the investigators, based on coneensus, cluster
means were not computed. Instead, means and ctandard
deviations for each 1tem 1n each clucter were generated and
tabled to answer descriptively Qquestions raised 1n Chapter
5.

>
As for the Program Evaluation form, means and standard

deviations for the parent jirogram components were generated

and labeled so that they might be discucsed descriptively.
Summar

This chapter described the methods and procedures used
to evaluate a program designed to i1nform parents about
writing and the writing process. A secondary goal was to
evaluate the effect of teaching writing as a process on
their children’s attitudes towards writing. Setting and
sample, the instruments that were used and procedures were

discussed.
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CHAPTER FUOUF

FRecsul ts

The purpose Of this prcyect was to study the attitudes
of cecond and fourth grade children and their pargnts toward
writing, betcre and stter learning about writing through &
process approach. 5Speciftically, we sought to learn @hether
a parent education program would affect the attitudes of
parents toward the uses of writing, the teaching of writing,
and thetr children's writing. We also wanted to learn
whe ther the attitudes of students toward the uses of writing
and the writing procecs would change after participating 1n
at least three writing workshops a week.

The parents were i1nvited to attend two parent writing
workshope and received three newsletters that reviewed what
had occurrea at the workshops, as well as suggested wars
parents might encourage writing at home. By March, the
children and some »f the parents had completed drafts that
were ready to publish, In April, an Authcr’s Day was held

to celebrate their writing.
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Tc learn whether attitudes toward the writing process
and the uses oTf writing changed, the chldren and parents
were asked to complete attitude surveys 1n September, 1989
and again 1i1n April, 1920, The parent survey also included
questions on how the parent perceived hi1s/hér child’s
writing and how writing should be taught. 1In addition, the
parents were asked to evaluate tiue workshops and the
newsletters. The answers were rated on a four-point scale.

To assess any changes in the attitudes of the children
and parents, the mean and standard deviations for each
question of the pre-program surveys and the post-program
surveys were calculated. Related items then were grouped
and categorized and reported i1n tables so that comparisions

could be made. The results will be discussed under two

broad headings: Children’s Att1itudes a&nd Parent’s Attltudes.

Results and Discussion: Children’s Responses

The children’s perceptions of their uses of writing and
the writing process will be reported and discussed by the

two grade levels.,
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Attitudes toward tises of Writing

Second Grade. As seen 1n Table 3, second graders made

significant changes in their uses of writing. While there
remalns a question as to whether the majority of second
araders understood the 1tem that asked about Keeping a
Journal at home, 1t 12 obvious that they were affected by
the daily use of journals i1n school 3ince they went from 1.4
(Almost never) to 3. O (Often) on this item. They learned
what a jJournal 1s and how to use ft. [n addition, some oOf
the children kept notes about theair weekend activities,
brought them to school on Mondays, and recorded this
information in their journzls .

The 1ncreased i1nterest 1n letter (2.5) and story
writing (2.5) may also be linked to in-school activities.
Man; letters and thank you notes were written and sent to a
varivty of people for various reasons. The audiences
included pen pals, family members, and classroom guests,
This effort to provide an audience Other than the teacher 1s
supported by the findings of researchers Atwell (1387),

Calkins (1986), and Graves (1983).
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Table 3

Attitudes toward Uses of Writing: Second Grade Students

N=15
Pre-Program Post-Program
Mean SsD Mean SD
I write letters... 1.9 (.74) 2.5 (.92)
I write stories... 2.0 (1.1) 2.5 S (1.1)
Writing helps me learn 3.4 (.86) 3.6 (.63)
Writing helps me express
my feelings 3.1 (.96) 3.5 (.74)
Like to write rather
than read 2.7 (1.3) 2.1 (1.0)
Leave notes,.. 2.1 (1.2) 2.3 (1.1)
Keep a journal... 1.4 (.91) 3.0 (1.2)

- - - A D - - - - - - - — g Gt - - — - - . - = -

(Almost always = 4; Often = 3; Sometimes = 2; Almost never = 1)
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These second graders had many opportunities to chocse
their own topice for stories. In addition three students
wrote stories at home and brought them to school.

While the second graders recognized both before (3.1)
and after (3.5) that writing helped them to express their
feelings, 1t 15 difficult to know for sure why they
indicated a tecss positive view toward writing than reading
1in April (2.1) than 1n September (2.7). One possible
explanation 1s that by this time of the year reading had
become “easy" for them. Leisure reading was encouraged both
in school and at home and most of the chi:ldren became
independent readers, One hypothesis 135 that they simply may

be enjoring their success.
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Fourth Grade. The fourth graderc’ largest positive change,

as cshown i1n Table 4, was the increase of notes left for
tfamily and friends which went from 2.4 (Sometimes) to 3.¢
(Often). Use of all other item moved in the expected
direction: letters (1.8-2.1), stories (2.1-2.7), to learn
(2.4-2.9) to express feelings (2.3-2.8). The fourth
graders’ 1ncreased use Of writing supports Calkin’s findings
(1986) that children need to choose their form, audience,
and subject in order to make writing a personal task (p. 6).
The 1ncrease reaffirms the previously cited research
(Atwell, 1987; Calkins, 1986; Graves, 1983) which stated
that writers need an audience other than a teacher.
Furthermore, for ceveral months the fourth graders
drafted, revised, edited, 1llustrated and finally published
their own picture books for kindergartners. The increased
interest in writing stories by the fourth graders supports
the research completed by Atwell (1987), Calkins (1986),
Graves (1983), and Routman (1988) who found the act of
publishing to be crucial to the development of young writers

and their perception of themselves as writers.
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Attitudes toward Uses of Writing Fourth Grade Students

Table 4

N=17

40,

I write letters...
I write stories...
Writing helps me learn

Writing helps me express
my feelings

Like to write rather
than read

Leave notes...

Keep a journal...

(Almost always = 4; Often

Mean SD
1.8 (.78)
2.1 (.86)
2.4 (.94)
2.3 (1.2)
2.0 (1.1)
2.4 (.94)
2.5 (1.5)

4]

2.4

3.0

1.9
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The ‘fourth graders wrote 1n personal j;ournal- i1n school
dailv., Thig¢ study provides no evidence to explain the
reason for a decrease i1n the use of personal journals at
home by the end of the studv. It 1s possible that there was
more 1nterest 1n using a journal earller i1n the Year because

1t was a new experience for many of the students.

Attitudes toward the Writing Process

In this section, the perceptions of the children toward
the writing process will be reported and discussed by the

two grade levels.

Second Grade. According to Table 5, the most significant
changes made by the second graders were in their attitudes
toward making revisions and choosing their own topics; ‘they
wenk tfrom a consistent 1.0 (Almost never) fcr revising and
cselecting their topics to 3.4 and 3.9 (Almost always)
respectively.

It 15 very likely that at the beginning of second
grade, most of the children, 1f not all, had no knowledge of
the words “revise" or "topics.” For this reason, it is
poss1ble that they replied "Almos* never" when asked their
attitude toward revicion and choosing topics. The
post-program results, however, suggest the writing workshops
had a positive 1nfluence on second graders’ understanding of

revision and choice cof topics.
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The children’s positive responsecs to selection of their
own topice agreec< with Calkins’s research +1986). CalkKins
found 1t 12 escsential for children to write about what 1s
important to them. It 18, she say¥s, through thece choices
that children achieve ownership and responsibility for their
writing (p.6..

The second graderc did not like what they wrote 1n
April (3.2> as much as they had at the beginning of the
study (4.0) and were less willing to share their writing 1in
clas;. It 1s difficult to asc;rtaxn the speci1fic reasons
for these changes since this result 15 the opposite of the
behavior which was observed in the classroom. By April 1t
was more usual for most of the class to eagerly volunteer to
read their stories.

While there was an i1ndication of some lessening of
their perception of the teacher as the most important reader
(3.6-3.3), the majority of second graders continued to
perceilve the teacher as %the most important reader. This 1s
probably an extension of the teacher’s authority i1n all

other areas of the curricul)um.

43




43.

Table §

Attitude toward the Writing Process: Second Grade Students

N=15
Pre-Program Post-Program
Mean SD Mean sD
I revise... 1.0 (.00) 3.4 ' (.63)
Like topics I choose... 1.0 (.00) 3.9 (.35)
Teacher most important 3.6 (.63) 3.3 (.88)
reader
Share writing with family
and friends 2.9 (1.1) 3.1 (.96)
In class, like to share 3.0 (1.0) 2.6 (.99)
Should learn to write sen-
tences before stories 3.3 (1.2) 3.3 (1.0)
Like what I write 4.0 (1.0) 3.2 (.94)
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Fourth Graders. s shown in Table ©, the most signifcant

changes noted tor the fourth graders were their i1ncreased
tnterest 1n sharing their writing with others (from
Sometimes to Often) and their decreazed dependence on the

teacher as the most 1mportant reader (Qften to Sometimes).

These changes suggest an acquisition ¢f an improved level of
self~confidence. These findings agree with the research
compiled by Krendl (19875, Calkins (1986), and Graves
(1983). They toc found that the writing process i1nstilled
confidence and self-esteem in their students.

The results show these fourth graders revised more
often by the end of the stud, (2.0 or Sometimes to 3.5 Often
+). According to Donald Graves’s findings (1983), children
learn when they have opportunities to make decisions about
their writing. His research supports thie positive change
about revision.

Only one item showed some decrease, but still stayed 1in
the Often range (3.4-3.0). It was the one that asked the
fourth graders whether they liked the topics that they chose
for themselves. This slightly more negative attitude toward
choosing their own topics, may be the result of these
children recognizing that not every topic leads to the

csatisfaction of a published piece of writing.
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Table 6

Attitudes toward the Writing Process:

N=17

Fourth Grade Students

Pre-Program

Mean

I revise... 2.0
Like topics I choose... 3.4
Teacher most important

reader 3.0
Share writing with family

and friends 2,7
In class, like to share 2.6

Should learn to write sen- 1.9
tences before stories

Like what I write 3.1

(1.2)
(.93)

(.87)

(.98)
(1.1)
(1.2)

Post-Program
Mean SD
3.5 (1.0)
3.0 t1.2)
2.7 (.85)
3.2 (.81)
3.2 (.97)
3.2 (1.0)
3.2 (.90)
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Results and Discucsion: Parentc’ Responces

In this cection, the recults of the pre- and post-
program surveys complsted by the parents will be reported
and discussed under the clusters i1ntc which the 1tems were
grouped. Also, the post-program evaluation cf the
components done by the parents will be reported. Since
there were no appreciable differences between the responses
of the second and fcocurth grade parents, the means of both
parents’ scores on the items will be discussed together.
(Complete tables for each grade level for each cluster may

be found 1n Appendix G.>

Parents’ Uses of Writing

Table 7 contains composite means ( pre—~ and post-
program and grade level) on the parents’ responses about
their uses of writing. Since no big changes were n~ted from
pre— to post- program, only salient across-trials’ and
across-groups’ means appear i1n Table 7 and will be

discussed.
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The most frequent usec that thece parents reported for
writing are nctes to family (3.0+ or Qften+), letterc to
friends and family (2.5 or Sometimes+), and notecs on what 1¢
read (2.0 or Sometimes:s. The least frequent uces that thece
parents reported are letters to public figures (1.9,
ctories/plays/poems (1.6, and jounals (1.5, It appears
that writing 15 used mainly for every day utilitarian
purpoces. Very few use writing to persuade, to reflect on
their own daily routines, or to entertain via literary
modes . |

The parents consistently attested to the importance of

writing 1n peoplecs’ livees by giving high scores of 3.5

(close to Almost always) to the two 1tems “Writing helps me

learn® ard "Writing is i1mportant for express:ng feelings."
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Table 7°

Parents’' Uses of Writing

N=37

Most frequent uses:
Notes to family
Letters to friends, family
Notes on whatis read

Least frequent uses:
Letters to public figures
Stories, plays, p. 2ms
Journals

Responses to selected items:
Writing helps one learn

Important for expressing
feelings

L
ouno

— b
(3, R}

3.5

3.5

Amost always = 4, Often = 3; Sometimes =2:

Almost Never=1

49




49,

Parents’ Perceptionce of Self as Writers

Table 8 repcrts the means for the 1tems i1n the cluster
about perceptions of celf as writers. Again, because all
four means are so similar (cee Apppendix (), composite means
of the means will be used to describe the parents’
perceptions of selected 1tems. Generally, they think well
of themselves as writers since the means for the two 1tems
("1 like what I write" and "I feel confident expressing
ideas 1n writing") hover around the QOften rating (2.9).
Supporting this catisfaction are the low ratings (1.7 or

Almost never+) accorded to 1tems, "l avoid writing” and "My

mind goes blank when ] start to write."
Thete parents see themselves as careful writers since
they “reread" and "revise” what they write Almost always

(3.6 and 3.5 respectively).

Parents’ Perceptions of How Writing Should Be Taught

Table 9 contains the means for the items dealing with
teaching theory and practice. In this case, since change
may be seen between pre- amd post-programs means for
combined second and fourth grade parent scorec., means

combined by grzde lewvel will be reported for aselected :1tems.
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Table 8

Parents' Perception of Self as Writers

N =37
Like what | write 2.9
Confident expressing ideas
in writing 2.9
Avoid writing 1.7
Mind goes blank when | start
towrite 1.7
| reread what | write 3.6
| revise what | write 3.5

Almost always= 3; Often= 3, Sometimes= 3,
Almost never = 1
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For three :1tems, scores moved in the expected

direction: after the program, parents expressed less

preference tor having children write on teacher topics (1.7
to 1.4); they saw lese value 1n formal grammar study (3.1 to

£.7); and they caw cpelling as les:z important (2.3 to 2.0).

From the beginning, thece parentcs chowed considerable
sophisticatica by consicstently giving the 1tem, "Correctness

1s more 1mportant that content," an almost never (1.6)

rating.
Reinforcing the 1mportance these parents accord to

writing was the 3.7 or Almost always rating they gave the

ttem; “"Writing should be an important part of every <ourse.”

Parents’ Perception of Chi1ld’s Writing

Table 10 summ2rizes the means for the items about how
parents perceive their child’s writing. As 1n the last
section, means combined by grade levels will be discussed
for selected 1tems.

While the parents liked what their children wrote
Often+ (3,4) before the program, they became even more
positive about their writing after the program. Almost
always or 3.7 was the post-program mean for "l like wnat my
child writes." This may have been fueled by the very
successful “Celebrate Writing" night held at the close of
the project. Comments from parents were universnlly

positive, e.g. "Interesting and well organized.”
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Table 8

Parents' Perceptions of How Writing Should
Be Taught

N =37

Pre Post

Prefer teacher topics over
student topics 1.7 1.4
Studying grammar formally
helps improve writing 3.1 2.7
Many spelling errors, lower
grade 2.3 2.0
Correctness is more
important than content 1.6 1.6
Writing should be an
important part of every
course 3.7 3.7

Almost always= 4; Often = 3, Sometimes = 2.
Almost never = 1
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According to scores on the itemes "I correct moct errors
1in my child”s writing," parente correct errors only
Sometimes (2.5). Again, parentcs showed how they wvalued
writing by according the 1tem, "Good writers do better in

school,” a 3.3. or Qften+ rating.

FParents’ Evaluation of Program Components

According to Table 11, the parents found the components

ofthe program Helpful to VYery Helpful, with writing workshop

receiving 3.5 and 3.7 ratings and the newsletter a 3.4

rating.

Al though the positive attitudes of parents were clearly
noted in the results of the surveys, 1t was the i1ndividual
comments made by parents that further verified the success
ot the program. The following are some of the comments mads
regarding the writing workshops.

I feel more at ease with my writing and know that 1t
doesn’'t have to be perfect.

Gave me the experience to actually learn how writerec
come up with stories and i1t downn and write...

The background on “he development cof speech/writing 1n
a child, (the stages) was new to me,

1 .11ked the emphacsis on the children and that they are
able to fully express themcelvesz on what they are familiar
with and want to write about.

Enjoyable and stimulating
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Table 10
Parents’ Perceptions of Child's Writing

N =37

Pre Post

Like what my child writes 34 37

Correct most errors in
child’s writing 27 25

Good writers do better
in school 3.2 3.3

Almost aiways= 4, Often = 3; Sometimes = 2,
Almost never = 1




Table 11

Parents® Evaluation of Program Components

N Mean SD
Writing Workshop
Parents of Fourth-Graders 18 3.5 (.53)
Parents of Seccnd-Graders 19 3.7 (.44)
Newsletter
Parents of Fourth-Graders 18 3.4 {.65)
Parents of Second-Graders 19 3.4 (.77)
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The Parents’ responces to the newcletters were alcsce
very suppor tive,
I liked the format and style ac well as excerpts from
the childrer’s writing.

I liked the newsletters; they Kept parents i1nvolved,

Newsletters bept uc pocted on events 1f we micsed a
workshop.

Very i1nformative on the purposes of the workshops.

Good examplecs-1 like to Keep up with what’s going on.

The Parents’ reactions to the Celebrating Writing
during the Author'c Day presentation were especially
signifcant becauce they» reflected an appreciation of the
children’s success. One parent wrote, "l learned about my
con’e hidden talent'”, while another parent observed, "It
was great to see each student had such an enthusiacstic
feeling about writing and sharing."

The comments made by these parents are not unique.
When Reggie Routman (1282) 1ntroduced a parent i1nvclvement
program i1n which parents were encouraged to vicit the
clascroom to obserwe and participate i1n the daily reading
and writing activites, che received similar supportive
reactions, (ne parent wrote, "My experiences with publshing
chidren’s books hatz transformed the way 1 regard vclunteer
worbk, adult-child preojecte, and student-teacher

relationcshipe” wp.ltido,
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Conclusions

Some conclucsione about parents’ and children’s
regcponses are offered.

Parents There wacs great concistency 1n the way the parentcs
recponded to the 37 1temec on the survey over time. Except
for a few 1tems (about fTour), there were no big changes 1n
the parentc’ attitudes and perceptions from pre-—to
pogt-program., This could be because thece parentc were
already quite sophisticated about the writing proceses and
practices. Alzo, perhaps 1t takes more than two workshops,
three newsletters, and one authore’ night to effect further
change. Newertheless, the i1nstrument appears to have great
reliability 1n that parents’ responcsecs, recorded
approximately si1x months apart, were co similiar,

Parents were certainly positive abtout writing in
general, about the program components, and with their
chxldr;n'e writing, specifically.

Childrern The results of the study cshow that the children 1in
both grades increased their 1nterest 1n using writing for
various reasons. The cecond grader:s were most 1nterecsted 1in
beeping Journsls, as well ac writing letters mare
frequently. Meanwhile, the fourth graderc "left notec” more
cften. Ecoth groups alec increaced their interest 1n writing

ctcriec.
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In addition, the children expanded their knowledge of the
writing procecss. UWhile both second and fourth graders
reviced more cften by the end of the ctudy, the second
graderc also enjoyed choosing thelr own topics. RAs the
fourth graders wrote for varied audiences, there was a
decreaze 1n thelr perception of the teacher ac the most
important reader.

The results of this study showed the children used
writing in a variety of ways. These experiences and their
knowledge of the writing process added to their perceptions

of themseluvecs as writers.
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CHAPTER S

Summary

To help parents of second and fourth graders understand
how writing is taught, two writing workshops were offered.
Parents also received three follow-up newsletters which
reviewed the various stages of the writing process. These
newsletters included samples f the children’s writing and
suggested ways that parents might help their children with
their writing. At the end of the project the parents’ and
children’s stories were published, then celebrated at an
Author’s Day presentation, April, 1990.

Both parents and children completed attitude surveys at
the beginning and end of the seven month project. These
surveys yielded information on the attitudes of the children
and parents toward the uses of writing. the writing process,
how they perceived themselves as writers, and 1n the case of

the parents, how they thought writing should be taught.

Conclusicns

The results of the surveys completed by parents of the
second and fourth graders showed little change, but a high

degree of concsistency. This could be as a result of the
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short time frame (seven monthe) between the i1nitial and

final attitude survers. The pre- and post—-program surveys
of the parents revealed positive attitudes toward their
children’s writing. Parents also maintained a positive
perception of themselves as writers. Those items in which
there was evidence of some change cince the 1ntial survey
was administered, (e.g. Writing 18 1mprotant for expressing
feelings), were even more positive by the end of the
project. The parents also rated the writing workshops and
the newsletters as "Helpful" to *VUery Helpful." Their
individual comments reported in the final evaluation of the
program supported these ratings.

The results of the children’s survey were more
dramatic. For example, the second graders 1ndicated that
they revised their writing "Almost never" 1n September, but
by April they revised their writing "Almost always." They
indicated a csimilar change in the:ir attitude toward choosing
their own topics. In addition., the second graders had a
more positive attitude toward writing letters, stories and
keeping & journal by the end of the project.

While the fourth graders’ interests in "using writing"
moved 1n a positive direction, 1t was "writing storiecs" and

"leaving notes" that showed the most cignificant growth.
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With their widened uses of writing came new audiences. For
example, by April, the fourth graders i1ndicated that tney
liked to share their writing with family, friends, and their
classmates "Often" 1i1nctead of only "Sometimes", and by this
time, the teacher became a less important reader than she
was at the beginning of the study.

Like the second graders, the fourth graderc showed
positve growth 1n their ability to revise. By April, they
indicated that they were revising “Often” compared with
"Sometimes" i1n September,

From these resulte it can be concluded that the
attitudes of parents and children toward writing were
positively affected by participation i1n this project. In
addition, the writing workshops and newsletters proved to be
successful because parents found them tnformative and very
helpful, The parents’ willingness to volunteer to help
publish the children’s writing and/or work 1n the classroom
during writing workshops 1n the future wac another benefit
and i1ndication of the positive feelings evoked by the

program,
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Recommendz tions

To Teachers

The study’s resulte 1ndicate the 1mportance of
providing an educational preogram designed to i1nform parents
about the writing process and the teaching of writing.
Theretore, teachers chould recognize the parent ac a
coeducator whc can play an equally itmportant part 1n a
chi1ld’s education. Next, teachers need to plan the parent
involvement program carefully and i1tnclude parent
participation at the early stages of planning. 1f teachers
are to build better relationships betweern home and school,
we must learn the concerns of narents and addr2ss those
issues. Most of all, 1t 1€ 1mportant to let parents know
how important their role 15 1n the educational process of
their child.

If. teachers wish to use the attitude survey included 1in
this :tudy, they may want to ask Tewer questicns. 0One of
the 37 gquestions that should te eliminated askes the parent
to decide whether heszhe would rather spend hic/her time
reading or writing. “Theiyr 1s¢ an 1dentical question
included 1n the children’e attitude survesr which also should
he omitted.)» EPEecauce both the reading and writing processes
uppcort one another, 1t 1¢ ncot necesssre to ask the

respondents 1T the» prefer one over the other.
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At the end of the prciect we found that parents were
willing to volunteer their time to work 1n the clacsroom.
Frcm the literature presented earlier, 1t would seem that
thic 1s the next viable step toward making better

connectioncs btetween home and school.

Te Adminicstrators

Ae the "leaders" 1n the school community, 1t 1¢ of
particular importance that adminicstratore serve ac models
for parentc, teachercs, and children through their expression
in the belief that writing 1¢ an 1mportant part of the
educational process. Toward thic objective, we recommend
that administrators participate 1n the writing workshops
that are conducted for the parents, as did the principal 1in
this study. Hic participation itn the workshop clearly
cshcowed that he supported the efforts to build a better
connection between home and c<chool. When he chared his
wrltxng.durxng the conferencing ceccsion and subsequentl
published hic story alonqg with those by the parents and

teachers, he reinforced hics role ac "leader" 1i1n the

education community.

To the Farents

The literature and the resulte of this study verif, ths
importance of parente acs coeducators. The parent workshors:

not only offered parentz "inside" 1nformation on how

64




54,

teachers taught writing, but the parentcs” participation gave
them an opportunity to support the importance of writing.
The parents 1n thie ctudy, like all parents, were
influential modelz for children. This point was made by &
parent who reported that her son, upon returning home from
the Author"c Day celebration, staved up late that night to
“ead each story i1n the parents’ book. Her reaction to her
con’s 1nterest 1n the parents’ book was, “l] wish | had
finished my story."

From tne positive reactions by participants 1n this
study, it 1s our hope that more parents will be given
opportunities to play active roles 1rn the education of their
children within the school environment. Along with this
invitation must come the willingness of parents to get
involved,

The long-term effects of the 1nuclvement of parents,
teachers, snd adminiztrators as coeducatorce and role models
upcn children who are learning to write 1 not known at thic
time. However, the reculte of this ctudy stronglv suggest
that there were many ternetits for all uho participated and

should encourage other such projecte 1n the future.
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Name

Date

For each item, circle your response.

1.

2.

I write better than I speak.

When I have free time, I
prefer writing to reading.
Studying grammar formally -
helps students improve
their writing.

I accept positions in groups
that involve writing.

I leave notes for
members of my family.

Girls and women enjoy
writing more than boys
and men.

Students who write well
generally do better in
school than those who
don't.

If paper has many mis-
spellings, it should
receive a low grade.

I revise what I've
written,

D

Almost never

Almost never

Sex: F
WRITING ATTITUDE SCALE
POR PARENTS
Almost always Often Sometimes Almost never
S . { -
Almost always Often Sometimes Almost never
L | i
Almost always Often Sometimes Almost never
b ] |
Almost always oﬁten Sometimes Almost never
Almost always Often Sometimes
L |
Almost always Often Sometimes
]
Almost always Ofteu Sometimes Almost never
|
Almost always Often , Sometimes Almost never
l { L 1
Almost always ?jfen Sometimes Almost never
| |
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20'

21.

22.

23.

24.

25,

26.

27.

28.

29.

Doing workbook exercises
helps students improve
their writing.

Someone wno writes well
is more successful in
the world than someone
who doesn't.

I like what my child
writes.

Writing is a very
important way for stu-
dents to express their
feelings.

I write better than
I read.

If a paper is sloppy
in appearance, the
teacher should give
it a lower grade.

I reread what I've
written.

Writing helps one
to learn.

I write letters to my
family and friends.

Correctness is more
important than content
in student writing.

-3
Y—

Almost always

Almost never

Almost never

Almost never

Almost never

Almost never

Almost never

Almost never

Almost never

AlmotiialwaYS

Often Sometimes Almost never
Almcifialways Oﬁten Sometimes
Almost always Oiten Sometimes
Alméif always Oiten Sometimes
Almost always Often Someﬁimes
Almoft always Often Sometimes
Almost always Oﬁten Sometimes
L |
Almoti always Often Sometimes
Almoit always Often Someiimes
Often Sometimes

Almost never
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Date

For each item, circle your response.

I write letters to
my family and trien@s.

I write stories and poems.

I revise what I've written. .

I like topics I choose
myself.

I use writing to help me
learn.

I like what I write.

Writing is a very
important way for

me to express my feelings.

When I have free time, I'd
rather write than read.

I leave notes for my family
and friends. )

..\‘[
Co

?.

WRITING ATTITUDE SCALE
FOR STUDENTS

Almost never

Aldlost never

Almost never

LS

Almost never

Almost never

Almost always Often Sometimes Almost never
L | 1
Almost always Often Sometimes Almost never

L |
Almost always Oiten Sometimes
|
Almost always Often Sometimes
' }
Almost always Often Sometimes
{
Almost always Often Sometimes . Almost never
L !
Almost always Often Sometimes
Almott always Often Sometimes
: |
Almost always Often Sometimes

\3

Almost never
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APPRAISAL SURVEY
BY PARENTS °

DIRECTIONS: Please help us to evaluate our efforts to
fnform parents about our writing program. Clircle the number
that reflects your estimation of each item's helpfulness to
you. .

Very Helpful Helpful Somewhat Helpful Of No Help
4 3 2 -1

Please note the zero (0) indicates "unable to judge."

1. The writing workshops. 4 3 2 1 0

COMMENTS: (what dld you like/dislike?)

2. The newsletters 4 3 2 1 0

COMMENTS: (What did you like/dislike?)

In the future, would you be interested In helping Lo publish
the children's wrliting or work in the classroom wlth students?

Thank you for your participatlon and support of thls proyram.
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7
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.. 4.

A ENEWS & NOTES S~
FROM & WRITING
WORKSHOP

IT'S A LAUNCH
BY

Gerry Wahlers

Dr. Joan Feeley of William Paterson College, along with

Barbara Jones and Gerry Wahlers, second and fourth grade

teachers at the K. D. Malone Schooul, launched the flrst of

two writing workshops for parents on Wednesday, Oct. 18,

1969. The purpose of the workshop was to share with parents

how the writing process is taught, answer questlons about
the process approach, and offer suggestlions on how parents

as coeducators can help thelr children become better

4
wrilers.

This [lro* workshop focused c¢ . how writers gel Lhelr

ldeas or topics for writing. Rather Llhan assiyn a toplc,

the presenters shared how they drew upon Lheir personal

- experiences for i{deas. Thelr toplcs Included: a fanmily pet,

a memorable vacation, a favorite pastime, a speclal

celebratlion, and an untimely investiment in Lhe stockmarkel,

The parents then listed thelr toples. Later, everyonc

sclected one toplc from his cr her llist and wrole for oboul

flve minules
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By the end of the workr'.op parents carried home their
writing folders, a list of toplcs, and the beginning of a

first draft. Wwhen the second writing workshop convenes 1in
February, parents will return with a draft and proceed

through the next writing stages.

Parents who were unable to attend the first workshop
are cordially invited to participate in the second session.

writing folders will be avallable from their child's teacher

during conferences.

The followlng are examples of topics chosen by second

and fourth graders:
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Hatching Children Gain Comtrol over Hritten Language

Did you ever think about how easily and marvelously children
learn to opoak theo longuage of their homes? In the first ycars of
their lives, they go from babbling to saying one- or two-word
utterances that omuse and thrill us adults around them. That first
"Da-* ond "lloma" are proud benchmarks in their development. He
celetratle shen we hear “muk® for "milk"™ ond encourage speech by
saying what we believe they meon, e.g. "Jomie wonts milk?" "Good
boy, her~’s your milk." He don't correct with “Soy milk, m-i-1-k."

[f you con think back, these early approxirations scon approach
standard form. [y three-year-old grandson brian used to call me
"Hama® but, after hearing his mother and father say, °It's Grondma
on the phone,® he has started to coll me "CGrondra.® Hhen he was
two, he osked, "Peese-moy-I-have {one word) pokicie?" tHow he
requests his favorite treat, a "popsicle.” All these changes come
aboui naturaelly, through hearing stondord models and trying out his
own longuage, not through adult corrections.

Uhile we accept these palterns os children first learn oral
language through naturai interaction with language users, wve tend
to expect perfect stondord speliing as children move into using
eritten longuage. Current research on how children develop a9
writers hos shown thot they moue through stages (if we encourage
them) ond "inuent® spellings aos they try to oppreximate how oduits

write down languoge.

Some children begin to write by scribbling ond telling you what
the morks mean. Some begin by drowing pictures that teli their
stories. RAs soon os children know a few fetters (usually those in
their nomes), they moy use these letters to "write” their ideas,
stringing them along o llne with breoks occurring here and there.
figain, they will "read” these strings os though they did stand for
speech sounds. This stage Is called “"pre-phonenmic.”

If young children are exposed to print by being read to ond by
hoving adults tell them shot print in our environment stands for,
they will begin to "invent® spelllings that may track the sound
systea (eorly phonemic stage). They will write beginning sounds,
e.q. "B" for "boby" ond soon odd more consonants, e.g. "cr” for
"cor.” MUe should encourage these early ottempts and ask them to
read whot they hove written. (If they drow plctures to go with
these first tries, it helps us-- ond thea-- to read back!)

80




Appendix £ 77

s they learn to read and experience more direct exposure to
sritten longuage, children will gradually add vouelz to their
apelling, moving into the “later phonemic stage.” Five-year-old
Moarisa wrote about her friend “France” (Frances): “She is peling”
which means "She Is painting.” Ue know because she has drawn her
friend ot an eusel with paintbrush in hand. Uhat does loriza show
us aboul her development? Ue can see thaol she knows some consonant
sounds, “p" end "t," and an ending, "ing." She alsc knows that
there is o vowel ("¢ = "ai") in the word even though she's not

sure shich one!

Soon children are in o tronsitional stage in which their
sriting will contain many stundard spellings along with invented
spellings. To encourags thea to try to srite their thoughls, we
must not stress perfect spelling at draft stages. Rather, we tell
thes to get their thoughts down and then read them back to other
children ond to us. 0ften when they do this, they will amake

corrections or, al least, will circle words that don't "look right”®
to them. If children want to edil pieces for publication (class
books or display), we will help them rewrite drafts so that they

appear as close to standard form as possible for individual

children.

In writing-as-process classrooms, the focus is on the process,
how writers go from g=tting the ideas in their heads down in
written language. He know from research that this is not an easy,
direct, error-free path but rather o time-consuming, circuilous
series of starts and stops, sharings ond revlsions. Therelore, we
have to ollow time for children to write, encourage them to write
about their own experiences because that's what ‘hey really have in
their heads; we have them share their piec s wilh each other and
revise according to the suggestions received. If Lhe piece is
important to the sriter, we will help in ediling it te standard
spelllng and mechanics. Only ot this point is the product In
focur. In this workshop approach, children get plenty of practice
in writing ond grow in their control over eritten language. And
sost regard Lhemselves as writers who love to practice their craft!

Or. Joan T. Feeley
Hilliom Faterson Colleqe
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PJCTURE BOOKS AS A SPRINGBOARD TO WRITING

BY

Barbara Jones

In szcond grade we rompare a hoox to a parade. A parade

te an orderly procession down the street while a story is an

orderly procession of events. For example, the author, Evalinc

¥ess, in the first paragraph of her book Sam, Bangs and Moonshine

heqins with a8 variety of images to spark one's imagination.

“0On & mmatl island, near a large harbor, there once
ltved a fisherman's little daughter (named Samantha,
but always called Sam), who had the reckless hahit

of lying.”
Once the children are aware Of the setting, then the plot
v etna o unfold. The setting of this story {s on an {stand. It

~'¢n e«tahlishen Sam's problem cf lyling.

The auth-, uses the actions of the characters and cvents in
the atory %o develop the nlot until the problem ts solved. The
chiidren can readily tdentify with Sam's problems. They should
ratice that the little white lie. in the beginning do nol hurt

anyone but as the story progresses Thomas pays he price cf

Lam's lylng.

¢
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This event is the turning point of the story. It 1is when

Sam finally realizes the difference betwecen "Real” and

"Moonshine". Sam learns that "Moonshine™ can lcad to scrious

trouble. It almost cost her friend's life.

Through discussion the children begin to rcalize the

author's plan of action, They learn that every book has a

beginning, middle and an end. A story includes characters,

events, plot, sctting, theme and resolution.

Besides reading picture bhooks for cnioyment the children are

exposed to new vocabulary that they can use when writing. In

addition they begin to understand how storics arc written. Thesc

picture books become a wonderful mode) for their own wriling.
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Writing at liome

Read aloud to your children.

Talk to them about their ideas and experiences.

Take an interest in their writing.

Let your child see you write often.

Provide opportunities at aome for y<iur child to write.

Make sure that your child has a comfortable place to write.

Encourage him or her to write for information, free samples and
travel brochures; as well as letters to friends and family. They

cap write messages and thank-you notes.

Many family activities offer opportunities for purposcful
writing.

Celebrate your child's efforts at writing.

Ideas from National Council of Teachers of English
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Table G !

Attitudes Toward the Use cf Writing: Parents of Second Graders

N=19
Pre-Program Post-Program
Mean SD Mean SD

Prefers writing to

reading 1.5 (.77) 1.8 (.71)
Accepts positions that

involve writing 2.5 - (.96) 2.3 (1.1)
Leaves notes for family 2.9 (1.1) <« 3.1 {(.94)
Keeps notes on what is

read 2.0 (1.1) 2.1 {(.96)
Letters to public

figures 1.8 (.90) 2.0 (1.1)
Writes stories, plays,

poems . 1.8 (1.2) 1.5 (.86)
Writing important for

expressing feelings 2.6 (.96) 3.0 (1.0)
Keeps a journal 1.6 (1.0) 1.4 (.71)
Letters to family and

friends 2.5 (1.1) 2.5 (1.2)
Girls/women enjoy more 2.5 (.80) 2.3 (.57)
Good writers more

successful in world 2.9 (.74) 2.6 (.78)
Writing helps one‘learn 3.5 (.61) 3.6 (.60)
Important to students to

express feelings 3.4 (.69) 3.6 (.50)

T D S S W G e S L A M G = TR = S G G T TR WD S ST e e SR G e - e e

(Almost always = 4; Often = 3; Sometimes = 2; Almost ncver = 1)
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Appendix G 83

Table GX

Attitudes Toward the Use of Writing: Parents of Fourth-Graders

N=18
Pre-Program Post-Program
Mean SD Mean SD

Prefers writing to reading 1.5 (.79) 1.7 (.73)
Accepts positions that .

involve writing 2.1 . (1.0) 2.2 (.86)
Leaves notes for family 3.3 (.84) . 3.2 (.65)
Keeps notes on what is

read 2.0 (1.0) 2.3 (1.1)
Letters to public fiqures 1.9 (.96) 2.1 (.87)
Writes stories, plays,

poems 1.3 (.84) 1.4 (.98)
Writing impcrtant for

expressing feelings 2.3 (1.1) 2.4 (1.0)
Keeps a journal 1.7 (.84) 1.6 (.78)
Letters to family and

friends 2.3 (.89) 2.4 (.80)
Girls/women enjoy more 2.4 (.61) 2.3 (1.0)
Good writers more success-

ful in world 2.8 (1.3) 2.9 (1.0)
Writing helps_one‘learn 3.2 (.70) 3.5 (.79)
Important to students to

express feelings 3.4 (.62) 3.6 (.62)
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Table G 3

Perception of Self as Writer: Parents of Second Graders

< N=19
Pre-Program Post-Program
Mean SD Mean SD

Write better than speak 2.5 (.84) 2.3 (.75)
Like what I write 3.0 (.82) 3.0 (.97)
Write better than read 2.3 (1.0) 2.3 (.93)
Would enjoy submitting -

writing to magazines 1.7 (.89) 1.9 (.99)
Confident expressing my

ideas in writing 3.1 (.96) 3.0 (.94)
Like seeing my thoughts

on paper 2.8 (1.1) 2.9 (1.1)
Discussing my writing

is enjoyable 2.2 (1.1) 2.4 (1.2}
1 avoid writing 1.3 (.49) 1.6 (.96)

®

Hind goes blank when

I start writing 1.4 (.50) 1.6 (.76)
Nervous about writing 1.6 (1.0) 1.6 (.77)
T reread my writing 3.8 (.54) 3.6 (.90
I revise my writing 3.6 (.76) 3.7 (.56)
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Table G 4%

Perception of Self as Writer: Parents of Fourth Graders

o N=18
Pre-Program Post-Program
Mean SD Mean SD
Write better than speak 2.7 (.96) 2.8 (.86)
Like what I write 2.7 (.97) 2.8 (.92)
Like to write better
than read 1.9 {.70) 1.7 (.97)
Would enjoy submitting ')
writing to magazines 1.7 {1.0) 1.8 (1.1)
Confident expressing
my ideas in writing 2.7 (1.1) 2.9 (.94)
Like seeing my thoughts
on paper 2.6 (1.0) 2.8 (1.1)
Discussing my writing
is enjoyable 2.0 (1.1) 2.2 (1.0)
I avoid writing 1.9 (.87) 1.9 (.71)
Mind goes blank when
I start writing 1.7 (.81) 2.1 (.87)
Nervous about writing 1.8 (1.0) 2.8 (1.0)
I reread my writing 3.6 (.70) 3.6 (.79)
I revise my wriéing 3.3 (.91) 3.4 (.78)

o —— A wm e wm wn B A G A A G S G G TR A e e I R e W e GRS G G e G G e e G e o S - -
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Table G¥

Perceptions of How Writing Should Be Taught: Parents of Second Graders
->

N=19
Pre-Program Post-Program
Mean SD Mean SD

Should learn to write
sentences before para-
graphs 2.6 (1.1) 2.2 (1.0)
Studying grammar formal-
ly, helps improve writing 3.4 (.77) 3.1 (.88)
wWorkbook exercises help *

improve writing 2.9 (1.1) 2.7 (1.0)
Correctness more im-

portant than content 1.6 (.60) 1.6 (.96)
Many spelling errors,

lower grade 2.3 (.58) 2.0 (.67)
Sloppy appearance,

lower qgrade 2.2 (.65) 2.0 (.70)
Teacher most impor-

tant audience 2.8 (.78) 2.4 (.62)
Prefer teacher topics

over student topics 1.7 (.73) 1.4 (.50)
Writing should be impor-

tant part of most

courses 3.7 (.49) 3.5 (.62)

——--------------—»---—-——--—-—._..--.—-——.———————————o----.—.——--—----_.
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Appendix G 87
Table G- &
Perceptions of How Writing Should Be Taught: Parents of Fourth Graders
N=18
Pre-Program Post-Program
Mean SD Mean SD
Should learn to write
sentences before para-
graphs 2.4 (1.1) 2.2 (.95}
Studying grammar formal- ‘
ly helps improve writing 2.8 (.96) 2.3 (.89)
Workbook exercise helps
improve writing 2.5 (1.1) 2.5 (.99)
Correctness more impor-
tant than content 1.7 (.59) 1.5 (.71)
Many spelling errors,
lower grade 2.3 (1.0) 2.0 (1.0)
Sloppy appearance,
lower grade 2.8 (1.1) 2.2 (1.2)
Teacher most important
audience 2.4 (.62) 2.6 (.98)
Prefer teacher topics
over student topics 1.6 (.61) 1.4 (.51)
Writing should be im-
portant part of most
courses 3.7 (.46) 3.7 (.57)

- - " - - - P S W Y e S G Y S P W S e G A G S SV A e e G G e R G G S G e

(AMmost always = 4; Often = 3; Sometimes = 2; Almost ncver = 1)
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Appendix G

Table G 7

Perceptions of Child's Writing: Parents of Second Graders

N=19
Pre-Program Post-Program
Mean SD Mean SD
Like what child writes 3.2 (.73) 3.8 (.42)
Correct most errors in
child's writing 2.7 {1.1) 2.4 (1.0)
Good write:s do better
in school 3.3 (.81) 3.1 {.83)
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Table G &

Perceptions of Child's erting: Parents of Fourth Graders

N=18
Pre-Program Post-Program
Mean SD Mean SD
Like what child writes 3.6 {.62) 3.6 {(.70)
" Correct most errors in
child's writing 2.6 (.80) . 2.6 (.86)
Good writers do better
in school 3.2 {.81) 1.4 (.86)
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