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'Today's schools
shape tomorrow's
society."

'The chOenge...
t'sto prepare all
students to
pwticipatein
further education
and to become
productive
employees..."

'The curriculum is
the tool drough
which we mast
equip students for
success in a
complex and
changing world."

from the desk of the

Superintendent

Today's schools shape tomorrow's society. In two short
decades, our secondary and elementary students will be the
citizens, scholars, scientists, and leaders determining the destiny
of our country and our world.

The challenge facing educators, then, is to L.Arpare all students
to participate in further ech =lion and to become productive
employees in the workplace. This challenge includes planning
and delivering instruction which results in broad and widespread
achievement of the core curriculum by all students.

The curriculum is the tool tlrough which we must equip students
for success in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participate intelligently in our
derni-zracy, enjoy lifelong learning, and make a living in a
competitive world where the most sought after talents are
learning, thinking, and self-discipline.

In addition to the delivery of a strong curriculum, the challenge
can be met through improved access to educational opportunities,
higher expectations for students, and expanded school-
community-parent partnerships.

Don R. Roberts
Superintendent of Schools

August, 1990



1,t,c, To The Teacher:

'This curriculum
guide represents a
reconciliation of
curriculum and the
limits of time."

"...this document
includes a statement
of philo:ophy and
broad goals...
objectives...scope
and aquence...
instrucdonal
planning guides
which include
teaching activities...
jandJ sample

"Use the guide as a
resource for
instructional
planning and
reference its use in
both lesson plans
and grade books."

This curriculum guide represents a recencitiation of curriculum content
and the limits of time. Its purposes are to promote greater student
achievement through alignment of the written, the tauzli.., and the
tested curriculum; and to promote broader and higher levels of
thinking through objectives, and strategies which integrate content and
cognition.

Teachers and staff have worked to define the curriculum for the Fort
Worth Independent School District. Their efforts have resulted in the
production of this document which includes

a statement of philosophy and broad goals for each content area.
These should help guide curricthr decisions and articulate the
district's aspirations for students as a result of their participating in a
program or programs.
objectives organized around broad content goals or strands.
These define more specific expectations for students in each subject
or course, prekindergarten through Grade 12.
scope and sequence charts which display the core content of a
subject or course and how this content develops over the span of
various instructional levels.
instr-ictional planning guides which include suggested
teaching activities, assessment types, and reteaching and
enrichment ideas.
sample units which show the instructional planning process or the
kind of thinking that teachers engage in as they plan instruction.
bibliographies, annotated lists of school and community
resources, reading lists, and other supplementary materials.

Your role in the successful use of this guide is crucial. Use the guide
as a resource for instructional planning and reference its use in both
lesson plans and grade books. We hope you will join the
collaboration by contributing ideas for activities, assessments, and
units as well as by responding to the appropriateness and utility of this
document. Response forms are included to facilitate this process.

We acknowledge the contributions of curriculum writing teams and
the leadership of program staff without whom this guide would not
have been possible. We appreciate, also, the desktop publishing skills
and expertise of the Office of Curriculum Production and Distribution
in formatting and printing this publication.

Midge Rach, Assistant Superintendent
Instructional Planning and Development

7-1147teX,4,.../

Nancy Timmons, Director
Cuniculum

August, 1990



FORT WORTH INDEPENDENT SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civic, and cultural
responsibilities in a complex and changing society. This
requires the provision of a well-balanced curriculum for all
students that assures mastery of the basic skills of literacy,
mathematics, and critical thinking. In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes lnd skills
that promote menLal, physical, and emotional fitness; economic
and occupational proficiency; an appreciation for the aesthetic;
and lifelong learning.

GOALS

el Goal 1 STUDENT PERFORMANCEAll students will be expected to meet or
exceed stated educational performance standards of high achievement,
master the essential elements, and participate in appropriate school
programs.

Goal 2 CURRICULUM--Offer a well-balanced curriculum in order that students
may realize their learning potential and prepare for productive
lives.

Goal 3 QUALITY TEACHING AND SUI-sRVISIONEnsure effective delivery of
instruction.

Goal 4 ORGANIZATION AND MANAGEMENTProvide organization and management
which will be productive, efficient, and accountable at all levels
of the educational system.

Goal 5 FINANCEProvide adequate and equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT AND COMMUNITY INVOLVEMENTImprove schools oy involving
parents and other members of the community as partners.

Goal 7 INNOVATIONImprove the inntructional program through. the
development a.ld use of alternative delivery methods.

ID Goal 8 COMMUICCATIONSProvide consistent, timely, and effective
communication among all public education entities and personnel.

ix t^f
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SOCIAL STUDIES EDUCATION
GRADES PK-12

We can chart our future clearly and wisely only when we know the pith which
has led to the present.

--Adlai Stevenson (1952)

PHILOSOPHY

he social studies program assumEs responsibility for some of the major
purposes of education: recognizing the diversity of cultural heritage
and improving our society through the preparation of students for

responsible citizenship. This means that the program must produce
individuals who possess a working knowledge of the economic, geographic,
cultural, political, and social factors that make up the human enosystem.
Students must also understand, experience, and gain appreciation for the
principles of democracy rule of law, fair play, the work ethic, and civic
Lesponsibility. Without a conscious effort to teach and learn these things,
a free republic can not endure. Thus, a priority for the social studies
program is to ensure the survival of the United States as a free nation
through the development of enlightened democratic citizens. Social :t.udies
education is, therefore, centrally concerned with the teaching of
citizenship and government.

nlightened citizens have a knowledge of their past. Such knowledge
informs and builds on the strengths of the past and avoids the
repetition cf its errors. Social studies education, then, is ,oncerned

with history. An emphasis on the chronology of history does not negate a
thematic approach to the other social sciences but builds upon the
interrelationships existing among the disciplines.

S;
ocial studies education is likewise concerned with geography. It begins
with place awareness and knowledge of pl/sical characteristics and leads
to awareness of the decision-making proc...ss in reJation to the

environment. Responsible citizenship presumes an ability to participate
effectively at local, state, national, and international levels. Social
sttldies education must prepare students for informed economic decision
making based on the ability to analyze the operations, benefits, and
limitations of our freft enterprise system. Finally, recognizing the multi-
ethnic population of our scciety leads to an awareness of our cultural
diversity. Shared cultural knowledge is important because it is basic to an
understanding of our pluralistic society.

SS -iii
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PHILOSOPHY continued

S;

tudents must be able to understand and function in an ever changing,
complex world of interdependence. They must be prepared to work
creatively, aesthetically, and ethically toward the resolution of

human problems. This ability depends on the nurturing of favorable
attitudes and a general and widespread proficiency in basic intellectual as
well as paxticipatory skills. Social studies education, therefore, is

concerned w -h multi-cultural studies, critical thinking and decision-making
skills, and integrating these skills into the total program.

ii
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SOCIAL STUDIES EDUCAUON
GRADES PK-12

1 RATIONALE AN.. PuRPOSE

The purpose of this guide is to provide teachers a tool for
planning instruction in social studies which is targeted toward
local goals and objectives az well as to the Texas Eeucation
Agency essential elements. This document is not desigmid co be
restrictive; rather, it should assist teachers in making
instructional decisioas which will result in the mastry of
objectives by all students.

This guide has been prepared to serve the social studies program
in the following ways:

Improve curriculum, instructional planning, and decision
making

Provide c-eiteria for the selection of textbooks, supple-
mental instructional materials, and assessments
Communicate curriculum content to educators and the
community

Provide instructional strategies for PK-12 articulation

SS-v



SOCIAL STUDIES EDUCATION
GOALS

The student will:

. Recognize the past, present, and future
consequences and/or implications of geography,
history, economics, politics, and other social
science disciplines on humankind.

. Demonstrate an understanding that peoPle and the
environment are interrelated.

. Demonstrate a global awareness and understanding
of world-wide interdependence.

. Demonstrate an awareness, appreciation, and
acceptance of cultural diversity.

. Demonstrate an awareness and basic understanding
of social problems, concerns, and issues.

. Demonstrate an understanding of aad support for
the democratic process.

7. Assume economic, civic, and cultural responsibil-
ities.

8. Apply problem-solving techniques to real-life
situations.

9. Demon:trate effective communication skills in
order to function in a global society.

10. Integrate and apply concepts from 'arious social
science disciplines.



Social Studies
UNITED STATES HISTORY

OBJECTIVES

THE LEARNER WILL: ESC. ELEMENTS

CONTENT A/V/S**

TEAMS*

A. Strand 1 Emergence of the United States as
a World Power

I. Review, by demonstrating an understanding of,
causes of he !'..merican Revolution and the Civil
War

2. Describe the causes and effects of U. S.
involvement in foreign affairs and international
conflicts (from 1870)

3. Analyze the impact of the U. S. on foreign
policy and international cooperative efforts
(from 1870)

B. Strand 2 Geographic Influences on the
Historical Development of the
United S.ltes

1. Describe how physical features and eco-omic
resources influenced population movements before
1865 and in the decades that followed

2. Explain government land and reJouzce policies,
their historical significance, and their
environmental impact

3. Locate and explain the importance of selected
historical sites and major population centers

4. Identify United States' overseas possessions,
manner of acquisition, and current status

C. Strand 3 Economic Development and Growth
of the United States

1. Explain the impact of the business cycle on the
development of the United States' banking and
monetary systems

2. Analyze the continuing impact of science and
technology on business, industry, and agricul-
ture

1111
*R--Reading

*'Attitudes, Values, and Skills

f
'1

1A, 1B

lA

1B,1C,

4A -M R5,7

R8

2B,2K, R5,7

4M R8

1B-D R5,7
2A,2B, R8,10

2A,2G 4A,4C, R7,8

4F,4J
4K,4M

2D,2F 3B,3C, R5,7

3H,4A, R8

4F,4G,

41,4K
2B,2E 4A,4F, R7,8

4K

2C 4A,4F, R5,7
4G,4I R8

3A,3F 3C,3E, .R6-8

3F,4A,

4M

3B 3G,3H R6-8



THE LEARNER WILL: ESS. ELEMENTS
CONTENT A/V/S

3. Appraise the economic impact of wars on the
United States

3C

4. Describe the development and expansion of Uni-ed 3G
States internal trade to international trade

S. Identify the significance of business and labor 3E,3E

organizations

6. Analyze the changing relationship of government 3H

and the ecromy

D. Strand 4 Social and Cultural Developments
of the United States

1. Identify the contributions of ethnic and racial
groups and_individuals

2. Describe the causes and impact of immigration,
patterns of settlement, and population movements

3. Evaluate social reform movements affecting
majority-miiperity group relations

4. Evaluate the long-term social impact of the
Civil War and Reconstruction

5. Compare the Impact of science/technology
on society with changes reflected in art,
literature; and music

E. Strand 5 Political Development of the
United Itate's

1. Demonstrate an understanding of major documents
related to the political development of the U. S.

2. Identify major political campaigns aad reforms:
their issues, leaders, and effects

3. Determine the relationship between Constitu-
tional developmentS and changes in the t-hree
branches of government

US-2 5

4C

4B, 4E

4D,4F

4A

4G,4H

5B

5A,5C,

5D

5E, 5F

TEAMS

1A-D,2L R5-7
3A-C,3E
3I,4A-C
4F

3A,3B, R5,7
3F-I, R8

4A,4F,

4G,4I,

4K,4M
3A-E, R8

3G,3I,

4A,4B,

4F,4K,

4M

3A-C, R7,8
3E,3F,

3J

1A-C

1A-D
2B,2C,
4A,4B,

4F,4G,

qK,4M
1A-D,

2C
1A-D

4A,4B,

4F,4G,

4K-M

1C,1D,

2A,2C,
2D,2F,

2G,21-1,

1A-D,

2A-L,

4A,4E,

4F,4G,

4K-M
2A-L,

AA,4F,

4L,4M

R5,8

R5-8

114-9

R5,7,

R8

R7-9

R1,10

R5-9

R5,6



U. S. History I
RECOMMENDED COURSE SEQUENCE

Sequential Objeetiycs (Essential Elements) Resources

The following objectives should be taught sequentially as listed.

A. STRAND :

1. Review, by demonstrating an understanding of, causes of the
A melican Revolution and the Civil War. (I A, B; 4A-M)

B. STRAND 2

1. Describe how physical features and econ, nnic resources
influenced population movements before 1865 and in the
decades that followed. (2A, B, G, K; 4M)

D. STRAND 4

-:. Evaluate the long-term social impact of the Civil War and
Reconstruction. (1B-D; 2A,B; 4A)

Land of Promise; Scott, Foresman; 10-12, 17-21
Ri:e of the American Nation, Harcourt; 14-20,

29-32
World Book Encyclopedia, Articles cn Ameri-

can Revolution and Civil War

Land of Promise; Scott, Foresman; 5-6, 8-9, 15-
17, 54-57
World Book Encyclopedia, Articles on Immigra-

tion and Population

Land of Promise; Scott, Foresman; 25-43, 67-79
Rise of the American Nation, Harcourt; 32-70
World Book Encyclopedia, Articles on Civil

War and Reconstruction
Museum of Science and History, Texas Hall

Non-Sequential Objectives (Essential Elements) Resources

The following objectives do not have to be taught sequentially.

A. STRAND I

2. Describe the causes and effects of U. S. involvement in
foreign affairs and international conflicts (from 1870). (1A;
2B, K; 4M)

*3 Analyze the impact of the U. S. on foreign policy and inter-
national cooperative efforts (from 1870). (1B-D; 2A, B)

Land of Promise; Scott, Foresman; 124-125, 130-
131, 140-141, 169-171, 173-177, 279-283,
360, 383-384, 388-389, 498-499, 538
Ris,: of the American Nation, Harcourt; 182,

189-191, 13-201, 210-215, 249-251, 301-
303, 363-364. 367, 370, 387-388

World Book Encyclopedia, Articles on Spanish-
American W!,...r, Open Door, Dollar
Diplomacy, WWI, WWII, Cold.War, and
Viemam War

Land of Promise; Scott, Foresman; 130 132, 136-
138, 140-141, 182-185, 280, 290, 299, 309-
310, 367
Rise of the American Nation, Harcourt; 196,

224, 317, 359-361, 364
World Book Encyclopedia, Articles on Dollar

Diplomacy, Korean War, I ,;tie of Nations,
United Nations

1
i *Certain objectives are taught throughout 19e3course/grade level.



Recommended Course Sequence
Social Studies, U. S. History I (continued)

Non-Sequential Objectives (Essential Elements)

B. STRAND 2

1. Describe how physical featrres and economic resources
influenced population movements before 1865 and in the
decadt.s mat followed. (2A, G; 4A, C, F, .1, K, M)

Resources

2. Explain government larki and resource policies, their historical
significance, and their environmental impact. (2D, F; 3B, C,
H; 4A, F, G, I, K)

. Locate and explain thf; importance of selected historical sites
and major population centers. (2B, E; 4A, F, K)

4. Identify United States' overseas possessions, manna of aquisi-
don, and current status. (2C; 4A, F, i, I)

C. STRAND 3

1. aplain the impact of the business cycle on the ckwelopnient
of the United States' banking and monetary systems.
(3A, C, E, F; 4A, M)

2. Analyze the continuing impact of science and technosogy on
business, industry, and agriculture. (3B, G,

3. Appraise the economic impact of wars on the United States.
(1A-D; 2L; 3A-C, E, I; 4A-C, F)

Land o:Promise; Scott, Foresman; 155, 179, 206,
218-219
Rise of the American Nation, Harcourt; 170,

390, 428

Land of Promise; Scott, Foresman; 152-155, 178,
260, 267
Rise of the American Nation, Harcourt; 76, 80,

89, 171, 272, 282-283, 290
World Book Encyclopedw, Articles on railroads,

land policies, and Indians
Western Co. Oil Museum

Land of Promise; Scott, Foresman; 9, 58, 62, 66,
68, 71, 86, 98, 113, 133, 146, 148, 163, 201,
207, 219-221, 231-232, 239, 245, 343
Rise of the American Nation, Harcourt; 78,

131, 348, 359, 391, 395, 397, 412-413
World Book Encyclopedia, Articles on New

York, Boston, Washington Monument

Land of Promise; Scott, Foresman; 123-142, 290-
294
Rise of the American Nation, Harcourt; 493-

499, 500-505
World Book Encyclopedia, Articles on Alaska,

Hawaii, and Spanish-American War

Land of Protruse; Scott, Foresman; 60-61, 73, 86,
160, 205-206, 226-229, 231-232, 241-242,
267, 302-304
Rise of the American Nation, Harcourt; 121,

215, 280, 301
World Book Encyclopediakrticles on Federal

Reserve and Business Cycle

Land of Promise; Scot:, Foresman; 61-64, 103-
104, 290-294
Rise of the American .Vation, Harcourt; 167-

173, 404-407
World Book Encyctopedia, Ath on Edison,

Bell, etc., Computers and Hydrogen Bomb

Land of Promise; Scott, Foresman; 46-54, 57-61,
193-208, 302-305
Rise of the American Nation, Harcourt; 224-

235, 253-265, 336-353
World Book Encyclopedia, Articles on WWI,

WWII-Civil-War, and-Vietnam

*Certain objectiv, s are taught throughout the course/grade level.
US-4
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Recommended Course Sequence
Social Studies, U. S. History I (condnued)

1

Non-Sequential Objectives (Essential Elements) Resources

4. Describe the development and expansion of United States
internal trade to international trade. (3A, B, F-I; 4A, F, G, I,
K, M)

5. Identify the significance of business and labor organizations.
(3A-E, G, I; 4A, B, F, K, M)

*6. Analyze the changing relationship of government and the
economy. (3A-C, E-F, H, J)

D. STRAND 4

*1. Identify the contributions of ethnic and racial groups and
individuals. (1A-C; 4C)

Land of Promise; Scott, Foresman; 7-9, 110-111,
i27, 130, 136, 150-152, 156, 201-203, 228,
243
Rise of the American Nation, Harcourt; 67, 93-

96, 109-110, 153, 161-163, 212-213, 226-
229, 298-299, 311, 345, 374, 378, 433-435

World Book Encyclopedia, Articles on Trade
and Un;ted States

Land of Promise; Scott, Foresman; 84-89, 115,
146, 151, 160-161, 195, 262, 304, 427
Rise of the American Nation, Harcourt; 67-69,

93-100, 120-128, 130, 145, 151, 225-227,
257, 279-280, 322-323, 338-341, 406-408,
432-433

World Book Encyclopedia, Articles on Labor
and Unions

Land of Promise; Scott, Foresman; 7, 17-18, 28,
50-51, 60-61, 78-79, 85, 96-99, 113-116, 131,
146, 156-157, 163, 200-201, 205-206, 221,
227-230, 346-347, 483-485
Rise of the American Nation, Harcourt; 67-70,

115- 116, 145, 225-230, 238, 254-255, 271-
283, 289, 340-341, 345, 432

World Book Encyclopedia, Articles on Eco-
nomics, laissez-faire, and socialism

Land of Promise; Scott, Foresman; 37, 47-48, 62-
63, 78, 86, 90-93, 113,
207, 220-221, 241, 261,
349, 358, 365, 380-382,

162, 178-179, 206-
264-265, 290, 348-
418-420, 457-458,

533-534
Rise of the American Nation, Harcourt; 44-48,

50-55, 75-76, 87, 98, 105, 113, 130-134,
137-140, 147, 151-152, 184, 216, 227-228,
258-265, 279, 322, 346, 372-373, 393-396,
398, 401-403

World Book Encyclopedia, Articles on U. S.
history (minorities) black, Hispanic, Jews,
women, etc.

2. Describe the causes and impact of immigration, patterns of Land of Promise; Scott, Foresman; 15-17, 54-57,
settlement, and population movements. (1A-D, 2B-C; 4A-B, 62-0, 69-71, 94, 96, 162-163, 179, 197-198,
E-G, K, M) 20C, 206, 218-219, 380-381, 546, 532-553

Rise of the American Nation, Harcourt; 52, 73,
80, 88, 103, 105, 122-123, 126-127, 170,
208-211, 228-229, 244-246, 257, 290, 389-
391, 401, 412, 416-418

World Boo!: Encyclopedia, Articles on Popula-
tion.(U.S.),Itomigration
Demography (U.S.)

er am o ijec Ives are aug roug ou e course/grade level.
US-5 -



Recommended Course Sequence
Social Studies, U. S. History I (continued)

I Ncr.-Sequential Objectives (Essential Elements) Resources

*3. Evaluate social reform movements affecting majority-minority
group relations. (1A-D, 2C, 4D,F)

*5. Compare the impact of science/technology on society with
changes reflected in art, literature, and music. (4A-B, F-H,
K-M)

E. STRAND 5

*1. Demonstrate an understanding of major documents related to
the political development of the U. S. (1A-D; 2A, C-D, F-G;
I-L; 5B)

2. Identify major political campaigns and reforms: their issues,
leaders, and effects. (1A-D, 2A-L; 4A, E-G, K-M; 5A, C-D)

*3. Determine the relationship between Constitutional develop-
ments and changes in the three branches of government. (2A-
L; 4A, F, L-M; 5E-F)

Land of Promise; Scott, Foresman; 19, 76-79, 98,
110, 112-117, 145-149, 194-201, 203, 347-349
Rise of the American Nation. Harcourt; 67-68,

75-76, 146-147, 154-156, 158-159, 160,
162-164

World Book Encyclopedia, Articles on Progres-
sivism, Populism, Women's Rights, Black
Rights, Civil Rights, Hispanic Rights

Land of Promise; Scott, Foresman; 4, 207, 219-
221, 259, 270-272, 330
Rise of the American Nation, Harcourt; 132,

138, 140, 146-147, 206-264, 267
World Book Encyclopedia, Articles on U.S.

(Art), also individual artists (musicians,
writers, poets, painters, architects, sculptors)

Land of Promise; Scott, Foresman; 13-14, 17-18,
135, 180, 185, 263, 309-310, 401-402, 558-
559, 560-579
Rise of the American Nation, Harcourt; 359,

644-645, 647-675
World Book Encyclopedia, Articles on Magna

Charta, Mayflower Compact, Declaration of
Independence, Articles of Confederation,
Constitueon, Bih of Rights, and United
Nations Charter

Land of Promise; Scott, Foresman; 13-22, 26-38,
67-79, 112-120, 123-141, 145-163, 167-! 3
Rise of the Ameritan Nation, Harcourt; 35-55,

57-69, 143-165, 176-221, 223-252, 269-
334, 335-387

World Book Encyclopedia, Articles on individ-
ual parties (Republicar,s, Democrats,
Populists, etc.), politicians (Presidents), and
issues (rights, minorities, constitutional
amendments)

Land of Promise; Scott, Foresman; 13-14, 18, 21,
34, 70, 91, 93, 150, 156-157, 159-160, 180,
201, 246-248, 263-264, 310, 324, 351, 364,
370, 504-505
Rise of the American Nation, Harcourt; 43, 54,

60, 67, 173-174, 227, 276, 280, 286-287,
293, 337, 353-354, 382, 385, 393

I C'

*Certain objectives are taught throughout gle 6course/grade level.



SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND 1: EMERGENCE OF THE UNITED STATES AS A WORLD POWER

OBJECTIVE 1: REVIEW BY DEMONSTRATING AN UNDERSTANDINti OF
CAUSES OF THE AMERICAN REVOLUTION AND THE CIVIL
WAR

TEACHING ACTIVITY: The students will complete a comparison chart that will be used to point ot,t
the political, social, and economic causes of both the American Revolution and the American Civil
War. Students will wquire background information by reading textbook pp. 3-21, by classroom
discussion, and by teacher lecture. Other sources, such as videos, filmstrips, or outside readings
may be used to provide and document factual information.

Each group of from three to five students will use its cumulative knowledge to list the political,
social, and economic causes of the American Revolution and the Civil War.

When the assignment has been completed, each group will present its list of causes to the rest of
the class. The teacher's role is to monitor the responses of the groups by correcting misconcep-
tions and noting tl.at each g-oup adds appropriate causes to its list.

Be sure to point out the similarities between the two events.

Assessmetu: The causes of the American Revolution and the American Civil War all faii into the broad
categories of political, social, and economic differences. From their koowledge of these two pivotal
events in American history, students will write a one- to two-page paper, explaining how each of
these categories caused the American Revolution and the Civil War to begin.

RETEACI'ING ACTIVITY: Students will match the causes of the American Revolution and the
American Civil War in Column A with the proper event and broad category in Column B (student
handout), Students may use their comparison charts and their textbooks as resources.

Assessment: Students will answer one of the following questions in a one-page essay.

I. What role did money play as a cause of the American Revolution and the Civil War?

2. Dissatisfxdon with the current governing politicalbody caused the American Revolution and
the Civil War. Explain.

3, "People revolt or rebel because they see their society differently from other people." Explain
how this statement was true regarding the American Revolution and the Civil War.

EXTENSION: Students will read what Thomas Paine had to say about the causes of the American
Revolution in his pamphlet, Com,lon Sense, and wdl list the reasons that Paine cited for separa-
tion from English rule.

Resources
Textbook,
Land of Promise:
A History of the
United States
From 1865,
Vol. 2.
Student Handout

Filmstrips:
The American
Revolution: Two
Views,
(Kit 973.3 Amer)

The Civil War:
Prelude to
Conflict, National
Geographic
Society, (Kit
973.7 Civ)

Student Handout

Common Sense,
Thomas Paine
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CAUSES OF
THE AMERICAN REVOLUTION AND THE AMERICAN CIVIL WAR

Directions: Match the causes of tile American Revolution and the American Civil War in
Cc lumn A with the coma category in Column B.

COLUMN A

1. Farmers in the South and Industrialists
in the North differed over tariff issues.

2. Slave aristocrats are offended by anti-
slavery movement.

3. 3,000 miles of ocean made effective rule
impossible.

4. A new way of life allows the poor farmer
to rise in social rank, thus challenging the
idea of "old world" aristocracy.

5. Taxation to pay for a past war seemed to be
an undue burden on the citizens.

6. Conflict existed over the reladve powers of
the central government (federalism vs con-
federation).

US-11

COLUMN B

ARP-American Revolution Political

ARS-American Revolution Social

ARE-American Revolution Economic

ACWP-American Civil War Political

ACWS-Ar-erican Civil Wax Social

ACWE-American Civil War Economic

Student Handout
Reteaching Activity (A:1)
SS US History t



SPECIAL EDUCATION

SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND 1: EMERGENCE OF THE UNITED STA TES AS A WORLD POWER

OBJECTIVE 1: REVIEW BY DEMONSTRATING AN UNDERSTANDING OF
CAUSES OF THE AMERICAN REVOLUTION AND THE CIVIL
WAR

TEACHING ACTIVITY: The students will read aloud textbook page 12, "Causes of the American
Revolution," and fill in the comparison chart with the teacher's assistance. The same procedure will
be used for the Civil War, textbook pages 17-21.

Assessment: Students will identify each statement on the student handout as either a cause for the
American Revolution or for the Civil War.

RETEACHLNG ACTIVITY: Students will take their test papers and correct their answers by giving a
page number and paragraph number for the correa answer.

Assessment: Students will list four (4) causes for each of the wars: American Revolution and Civil War.

EXTENSION: Students will write how the American Revolt...ion and the Civil War were similar, e.g.,
Weak leadership.

US-1 3

Resource

Textbook,
Land of Promise:
A History of :he
United States
From 1365,
Vol. 2.
Student Handout

Student Handout



SP,. 7.:IAL EDUCATION

COMPARISON CHART

AMERICAN REVOLUTION

CAUSES:

1.

2.

3.

4.

CIVIL WAR

CAUSES:

1.

2.

3.

4.

2.1

Us-15

Student Handout
Teaching Activity (A:1)
US History I



SPECIAL EDUCATION

CAUSES OF
THE AMERICAN REVOLUTION AND THE AMERICAN CIVIL WAR

Directions: Read the following statements about the American Revolution and the Civil War.
If the statement is about the American Revolution, write AR in the Elnk; if the
statement is about the Civil War, write CW in the blank.

1. Tensions over the French and Indian War

2. Representation in the government

3. Control of settlements in the West

4. Heavy war debts

5. Conflicts over the role of government

6. Issue of slavery

7. Weak british leadership

8. Election of Linzoln

9. Taxes for the English Navy and Army

10. Differences over the tariff policy

Student Handout
Assessment Activity (A:I)
US History I

US-17



SOCIAL STUDIES, UNITED STATES HaFORY I

A. STRAND 1: EMERGENCE OF THE UNITED STATES AS A WORLD POWER

OBJECTIVE 2: DESCRIBE THE CAUSES AND EFFECTS OF U.S. INVOLVE-
MENT IN FOREIGN AFFAIRS AND INTERNATIONAL
CONFLICTS (FROM 1870)

TEACHING ACTIVITY: ...eview textbook information with students and discuss thc =ISM and effects of
the six foreign conflicts studied. Help students, as necessary, to complete the six timelines
showing the causes and effects of each conflict. (Dates marked with * ac included as challenge and
may deserve extra credit.)

Assessment. Students will name the six American foreign conflicts studied and write the causes and effects
of each. Instruct studems to use the following format.

Conflict Causes Effects

1. Spanish-American
War

1. De Lomb Letter

.

3.

1. United States gains an empire
and becomes a world power.

2.

3.

2. Wcr ld War I 1.

.

3.

1.

2.

3.

RETEACHING ACTIVITY. Students will use tirnelines and textbooks as resoirces to develop an oieline
of events preceding (causes) and following (effects) the six wars.

Assessment: Students will draw a set of two cartoons for each of the six wars. One cartoon should show
at least one cause of the war, and the other should show at least one result. Each cartoon should be
labeled to identify the conflict depicted and any indivich:als included in the drawing.

EXTENSION: Recognizing the di Asion of the country over the Vietnam War, Lyndon Johnson
announced he would not seek or accept nomination for re-i4ection. Students will write two letters
to the crlitix of the Fort Worth Star-Telegram that might have appeared after Johnson announced his
decision. One letter should give reasons for supporting the war, and the other for withdrawing from
it.

: C

US-19

Resources

Textbook.
Land of Prom, t"
4 It-clorv '0' qu.
L'n.:ed States
From IN't
Vol. 2. pp. i30-
132. l37418.
440441- 167
181, 220. 227.
231-232. 245.
250. 451-153:
275-299, 303-
304, 487-488:
309311. 319;
307-308. 320-
321, 345. 347.
351-353. 358-
359. 360-367

Rise of the
Amentan Nation,
Vol. 2 (out-of-
adoption)

Films/VCR
tapec- 189fl

World War I
The Twisted
Cross
Amenca in World
War II
Korea. the
Forgotten War
LBJ, (Lawrence
Luckenbilfl
Vietnam, fyas
sews)

Studcnt Ruidoul



TIMELINE: SPANISH-AMERICAN WAR

1 I I I I I I I I I I

1870 1875 1880 1885 1890 1895 1898 1900 1905 1910 1915 1920

Spanish-
American
War

Draw a timeline similar to the one above and place the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that were a result of
that war.

1. Sinking of the Maine

2 . Tiller Amendment

3. De Lôme Letter

4. Weyler commands Cuba.

5. US gains an empire and becomes a
world power.

*Challenge date

6. Mahans publishes The Influence of Sea Power
upon History.

*7. Pulitzer and Hearst publish yellow journalism.

8. War hero Roosevelt becomes president.

9. Platt Amendment

10. Spain is no longe. a world power. .

27
US - 21

Student Handout
Teaching Activity (A:2)
US History I
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TIMELINE: WORLD WAR I

I-- I I I

1895 1900 1905 1910 1915
I I I I

1920 1925 1930 1935 1940

World War I

Draw a timeline similar to the one above and place the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that -yere a result of
that war.

*1. European nations mobilize their huge militaries. 9. Great Depression begins in America.

2. League of ,ations established. *10. Complicated treaty system goes into effect.

*3. Austria threatens to invade Serbia. 11. Germany invades Poland.

4. Unrestricted submarine warfare resumes. 12. America becomes isolationist.

5. Zimmerman Note 13. Germany invades Belgium.

6. Franz Ferdinand assassinated in Sarajevo. *14. Washington Naval Conferences

7 . Hitler comes to power in a political vacuum. *15. Gennan economy destroyed by reparation pay-
ments.

8. Lusitania sunk.

*Challenge dates

111
() f::,
I. C.J

US-23

Student Handout
Teaching Activity (A:2)
US History I



TIMELINE: WORLD WAR II

1920 1925 1930 1935 1940 1945

World War II

1950

Draw a timeline similar to the one above and place the follc Ring events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that were a result of
that war.

1. Germany is diyided. 7. Italy invades Ethiopia.

2. Hitler comes to power in Germany. 8. US occupies Japan.

3. Germany occupies the Rhineland. 9. Pearl Harbor attacked.

4. Japan invades Manchtnia. 10. England practices "appeasement."

5. The US chops an atomic bomb on Hiroshima. *11. Eastern Europe becomes communist.

*6. The Treaty of Versailles leaves hard feelings in 12. Passage of the GI Bill
Europe.

*Challenge dates

US-25

Student Handout
Teaching Activity (A:2)
US History I



TIMELINE: COLD WAR

1930 1940 1950 1960 1970 1980 1990

The Cold War

Draw a timeline similar to the one above and phce the following events above the timeline in chronological
order. Place a "C" before the events that causes the war and an "E" before the events that were a result of
that war. (*Challenge dates)

i The US announces the Truman Doctrine.

2. Berlin blockaded by the Soviets.

3. NATC is born.

4. The Yalta Conference takes place.

*5. The domino theory emerges.

6. US announces the Eisenhowtr Doctrine.

*7. Soviets get the A-Bomb "secrets."

8. "McCarthy:5m" sweeps America.

9. The Korean War

10. The U-2 incident takes place.

11. Stalin dies.

*12. Glasnost and Perestroika in USSR

*13. US Policy of containment

14. The US endorses the Marshall Plan.

15. USSR threatens Greece and Turkey.

16. USSR threatens the Middle East.

*17. The US announces a policy of Massive Retal-
iation and Brinksmanship.

18. The Berlin Wall is built.

19. The Suez Canal crisis

20. The Vietnam War

*21. US and USSR begin policy of detente.

*22. US recognizes existence of USSR.

23. Nazi-Soviet Non-aggression Pact

*24. The nuclear arms race emerges.

25. The space race begins.

US-27

Student Handout
Teaching Activity (A:2)
US History I



TIMELINE: THE KOREAN WAR

1

1930 1935 1940 1945 19501

Korean
War

1955 1960

Draw a timeline similar to the one above and place the following events above the timeline h1chronological
ordrr. Place a "C" before the events that caused the war and an "E" before the events that were a result of
thac war.

1. Chinese volunteers cross the Yalu River. 7. Uneasy peace at the 38th parallel

2. Mao-tse Tung starts revolution. 8. Dwight Eisenhower elected President.

3. Korea divided. *9. MacArthur urges bombing of China.

4. UN sends forces to Korea. 10. South Korea invaded by North Korea.

5. MacArthur fired by Truman. 11. Armistice agreement in Korea.

6. Communist victories in China 12. Soviets walk out of the UN Securiiy Council.

*Challenge date

31,

US- 2 9

Student Handout
Teaching Activity (A:2)
US History I



to
TIMELINE: THE VIETNAM WAR

,

L
I I I I I I

1 'T-
19401 1945 1950 1955 1960 1965 1970

I

1975 1980

Vietnam War

Draw a timeline similar to the one above and place the following events above the timeline in chronological
ordef . Place a "C" before the events that ceitsed the war =Id an "E" before the events that were a result of
that .ar.

*1. French return to Indo-China, promise partial
independence.

*9 Eisenhower sends military advisers to Viet-
nam.

2. Johnson stops US bombing of North Vietnam. 10. Ho Chi Minh establishes a Communist dicta-
torship in North Vietnam.

3. Japanese occupy Indo-China.
11. Johnson announces he won't seek re-election.

*4. Anti-war demonstrations in US.
12. US forces leave Vietnam.

*5. Kennedy expands US-Vietnam involvement.
13. South Vietnam falls to communist forces.

6. The Treaty of VersailLs leaves hard feelings in
F zope. *14. Domino theory takes effect in Indo-China.

7. Diem calls off reunification elections. 15. War-P3wers Resolution is passed limiting
Presidential war-making powers.

8. Paris peace talks.

0 *Challenge dates

US - 31

Student Handout
Teaching Activity (A:2)
US History I



SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND 1: EMERGENCE OF THE UNITED STATES AS A WORLD POWER

OBJECTIVE 3: ANALYZE THE IMPACT OF US FOREIGN POLICY FROM 1870

TEACHING ACTIVITY:
1. Discuss and review material which includes:

a. Washington's Farewell Address advice, the Monroe Doctrine, Manifest Destiny, and early
US expansionism (textbook pp. 124-128)

b. Cause/effect timelines completed, Teaching Activity for Strand 1, Objective 2
c. Examination of maps in textbook pp. 126-128, 138-139, 175, 292, 301, 310, 329, 352,

384, 540-541
2. Help students make generalizations during the discussion about America's changing foreign

policy and changing world leadership role.
a. Use maps in the textbook for reference. (See map pages above.) Monitor students as they

work
b. When the assignment is completed, use transparency maps on the overhead projector,

asking students to fill in the appropriate information Jn the transparencies. Students will
check and correct their own work as transparency !naps are developed.

3. Give students a set of four maps with the information for completing them. (Student Handout)

Assessment: American foreign policy since 1870 has fallen into three general categories: imperialism,
isolationism, and international involvement. Using information from your "Cause/Effect Time-
lines" (Objective 2) and the maps you have just completed, write a minimum two-page essay
analyzing changes in American foreign policy since 1870, and the impact of these changes on
America's role as a world power.

RETEACHIM ACTIVITY:
1. Students will complete the reteaching handodt requiring them to descnbeidefine the 30 terms

listed.
2. Instruct students to use a separate sheet of paper to categorize the terms from Reteaching

Activity 1 under the following headings: US Imperialism, US Isolationism, US International
Involvement. Remind students that a term may appear under more than one heading.

Assessment. students will give an oral report analyzing changes in US foreign policy from 1870 to the
present and will point out at least three locations on a wall map where incidents occurred which
illustrate the explanation.

EXTENSION: United States foreign police since 1945 has had three specific goals:
1. The defense of the United States against attacx
2. The maintenance of world peace (balance of power)
3. The promodon of economic and social welfare abroad

Write a one-page essay discussing .v_o specific means used by the United States in an effort to
accomplish each of these goals.

US-33

Rtsilurs_es

Textbook,
Land of Promise:
A History of the
United States
From 1865.
Vol. 2, pp. 124-
132, 137-138,
440-441, 171-
181, 227, 245,
279, 451-453;
136, 275-293,
488-489, 307-
311, 319-321;
345, 347, 351-
353, 358-359,
3152, 365-367
Rise of the
American
Nation,
Vol. 2 and
America, (out-of-
adoption text-
books)
Bins/VCR
tzpes: 1898
The Age of Inno-
cence
Thoodore
Roosevelt: The
Right Man for
the Time
World War I
55 Days to
Peking
The L.= in World
War II
The Missies of
October
Vietnam: This
Honorable War;
LIU (Lawemce
Luckenbill)
The End of the
Old Order
Korea, The
Forgotten War
Transparency
Student Handouts



US HISTORY: WORLD MAP
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Teaching Activity (A:3)
US History I
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US HISTORY MAPS

Map #I: The United States and Possessions in 3870

DIRECTIONS: On this outline map of the world, locate and label the following:

1. The United States (color green)
2. US Territory of Alaska (color green)
3. US Territory, Midway Island (color green)
4. Oceans, seas, and major gulfs (ex: Gulf of Mexico) (Color bodies of water blue.)

Put a headirg at the top and, at the bottom J.-the page, tide the map "The United States and
Possession.; in 1870."

(NOTE: Use the map in your textbook on page 127 as a ram-Ace for this map and for map
#2.)

Map 42: United States and Possesskins in 1903: The American Empire

DIRECTIONS: On this outline map of the world, locate and label the following:

1. The United States (color yellow)
2. All US possessions in 1903 (color yellow)
3. Put the date of acquisition of each possession under or beside its name
4. Oceans, seas, and major gulfs (Color bodies of water blue.)

Put a heading at the top o, the page and, at the bottom, title the map "United States and
Posssessions in 1903: The American Empire."

Map 4t3: United States Involvement and Isolation: 1917-1939

DIRECTIONS: On this outline map of the world, locate and label the following:

1. Place where the Lusitania was sunk in 1915 (See textbook p. 175.)
2. France, where the Ve:sailles Treaty (1919) and World Peace Pact (1928) were signed (See

pp. 175, 184.)
3. Great Britain, one of the World War I allies (Sf.e pp. I.75, 184.)
4. Switzerland, seat of the League of Nations (Sec pp. 175, 184.)
5. China, zce.ne of the Pankv incident (1937) (See pp. 540-541.)
6. Poland, where World War H officially began (1939) (See pp. 175, 184, 540-541.)
7. South America, object of the Good Neighbor Policy
8. Oceans vms, and major gulfs (Color only bcdies of water blue on this map.)

Put a heading at the top of the page and, at the bottom, title the map "United States Involvement
and Isolation: 1917-1939."

US-37

Student Handout
Teaching Activity (A:3)
US History I



US HISTORY MAPS

Map #4: Hot War and Cold War: US Intornational Involvement Since 1941

DIRECTIONS: On this outline map of the world, hcate and label the fr Av mg:

1. Pearl Harbor, scene of the Japanese attack (1941)
2. Japan, site of atomic explosions (1945)
3. Normandy, France, site of D-Day Invasion (1944)
4. Yalta, scene of the famous "give away" conference (1945) in USSR
5. Berlin, Germany
6. Oceans, seas, and major gulfs (Color bodies of water blue.)

Label the following and mark each with al X as on the textbook map on p. 329.

7. Cuba (1959)
8. Btrlin (1948-61)
9. U-2 shot down (1960)

10. Lebanon (1958)
11. Suez Canal (1956)
12. Iraq (1958)
13. Sputnik lay '^A:1 (1957)
14. Soviet H-b, .io test (1953)
15. Korean War (1950-53)
' 41... Vietnam (1954-75)

Color the Communist Bloc nations red.

Put a heading at the top of the page and, at the bottom of the page, title the map "Hot War and
Cold War: US International Involvement Since 1941."

3 C
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Student Handout
Teaci.ing Activity (A:3)
US History I



go

US FOREIGN POLICY TERMS

Directions: Write a bricf dtscription/defirlition of each of the following terms.

1. imperialism

_

2. Monroe Doctrine

3. Teller Amendment

4. Platt Amendment

5. Open Door Policy

6. Roosevelt Corollary

7. "dollar diplomacy"

../.....

8. Washington's Farewell Address

9. The Monroe Doctrine

10. purchase of Alaska

11. isolationism

12. Wilson's Neutrality Proclamation

13. Fourteen Points

14. League of Nations

15. Munich Pact

gt..41

Student Handout
Reteaching Activity (A:3)
US History I



to US FOREIGN POLICY TERMS

16. US Neutrality Legislation (1935, 1936, 1937)

17. Panay incident

18. Lend-Lease Act

19. Pearl Harbor

20. Yalta Conference

21. tttomic Bomb

22. Cold War

23. containment

24. Marshall Plan

25 iron curtain

26. McCarthyism

27. Korean War

28. Vietnam War

29. Cuban crises, 1959 & 61

30. detdnte

3s
US-43

Student Handout
Reteaching Activity (A:3)
US History I



Social Studies
HONORS UNITED STATES HISTORY I ACT

GOALS]

THE LEARNER WILL:

1. Use the writing process to genera%e multiple paragraph
discourses using the appropriate literary and historical
content.

2. Develop vocabulary and critical thinking skills to improve
reading comprehension of the literary and historical content.

3. Acquire lifelong library skills through the research process.

4. Analyze the impact of the political and economic condition3
or times on the core literature

5. Analyze the impact of social and cultural diversity of the
times on the core literature.

3 r"LA

HUS-1



Social Studies
HONORS UNITED STATES HISTORY I ACT

OBJECTIVES

THE LEARNER WILL:
ESSENIIAL. CBJECT1V ES

ELEMEJTS

1. Analyze hcw people's attitudes affect the role of
economics in American society

2. Analyze the effects of an intolerant society on
politics and culture throughout U.S. history

3. Evaluate the effects of reality on the "American
Dream"

4. Analyze the results of the power struggle that exist
between the individual and the government as well as I
the state and federal government

5. Trace thc development of the Amerscan westward move- 4E

ment and expansion
6. Examine the changing role of the United States as it 1A-C

moved from isolationism to imperialism, emerging as
a dominant world power

7. Recognize and identify the political, social, and 4C,D
cultural contributions of women and other minorities

8. Demonstrate awareness of U.S. geography as well as 2A-G
its relationship to the world

9. Survey intellectual, political, social, and economic 4C-E
trends such as Puritanism, Deism, Nationalism,
Transcendentalism, Romanticism, Naturalism, Realism,
Social/Reform, Darwinism, the role of the Frontier
Thesis

10. Compare and contrast the changing fads and fashions 4C-G
of the American scene

3A-H 1-6

4A-H 1-6

5B,D-F 1-6

BA-F 1-6

4

HUF 2
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SOCIAL STUDIES

PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)
8036 Honors World History Studies IB (W HIST 1A/H)

Fulfillment of four of the following:
85 or higher in.prior social studies or English language arts course
85th percentile or higher on the social studies component of a standardized test
teacher recommendadon
parental approval
student interest

Grade Placement: 9-12

8065 Honors United States History IA ACT (US HIST 1A/H)
8066 Honors United States History IB ACT (US HIST 1B/H)

Fulfillment of four of the following:
85 r higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendadon
parental approval
student interest

Grade Placement: 11

8215 AP United States History Studies IA (US HIST 1A/HP)
8216 AP United States History Studies IB (US HIST 1B/EP)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 10-12

8136 AP American Government and Politics IA (US GOVT 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendadon
parental approval
student interest

Gracie Place:nen- 11-12

8098 AP Economics IA (Macroeconomics) (ECO-FE 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendadon
parental approval
student interest

Grade Placement: 11-12

HUS-3 41 Rev. 1990



8099 AP Economics IB (Microeconomics ) (ECO-FE 1B/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11-12

EXIT PROCEDURES FOR HONORS COURSES

1. At the end of the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 80 or lower to discuss the student's academic
progress. As a result of this conference

the student may be exited from the course and placed in another appropriate course

or

a plan for the improvement of the student's performance in the course will be developed,
ageed to, and imrlemented.

2. Prior to the end of the first six weeks of the course, a student-teacher-parent conference must
be held for students failing to maintain a passing grade of 70. Options to be discussed at the
conference are

exiting the student from the course and placement in another appropriate course

and

developing a plan for the improvement of the student's performance with spe,ific target
dates for progress reports to student and parent.

Any recommendailons to exit students from honors courses after the first six weeks ofinstruction
must be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal.

HUS-4 Rev. 1990



Social Studies
AP'UNITED STATES HISTORY I

OBJECTIVES

THE LEARNER WILL: ESS. ELEMENTS

CONTENT A/V/S*

A. Strand 1 U.S. Political Development

1. Identify and evaluate the significant document? '_om
American history and their contributions or role in
the development of the United States.

2. Examine the major political institutions and the
"Unwritten Constitution."

3. Analyze the political ideas from the ancient world,
Western Europe,and the thirteen colonies that formed
the foundation of the United States system of
government.

4. Compare and contrast the role and function of major
and minnr political parties, and interest groups in
the United States political process.

B. Strand 2 U.S. Economic and Geographic Development

1. Evaluate geographic influences on the historical and
economic development of the United States.

2. Unders_and and apply various functions of the
Americaa economic system.

C. Strand 3 Social, Scientific, and Technological
Development

1. Examine the varied experiences and contributions of
various racial and ethnic groups to the growth and
development of the united States.

2. Evaluate and trace various political, economic,
scientific, technological, and sc ial trends; themes;
or ideas that occur throughout American history.

D. Strand 4 U.S. Foreign Policy and International
Affairs

1. Examine the impact of various wars on the United
States.

2. Trace the growth and development of U.S. foreign
policy as a world power.

*Attitudes, Values, and Skills

4 3
AUS-1

5B 2A -G

5E 2J

5C 2J

5D-5E
5A 2F, 2G
5B, 5C 2K

3D-5D 1B

5F-5G 2H

2A-G 3A, 3C
3B, 4E
3A, 3B 2K-3E,

3F,3G 3A-3F,
3H 3B-3G,

3C-3H,
Si, 4B 3D-3J

4C-H 1A-B
1C-2C

3D, 4A. 4H

3E, 4D 1A-D
5C, 4F
5D,5G
4G

3C

1A-C

1A,2C,
3A-C,

3E,3I,

4A-C,4F
1A-D,2C
3A-C,

3E-31
4A-C,4F



THE LEARNER WILL:
ESS. ELEMENTS

CONTENT A/V/S*

E. Strand 5 Critical Thinking and Problem Solving

1. Compare and contrast America in relationship to
other nations.

1A-C
3G

1A-D

2.

3.

Identify and evaluate the cause and effect relations
within American history.
Apply critical thinking skills, research skills, and
writing skills to problems and issues in American

1A, 4A
4B

4D

1D,

4B,

4K,

4L

41

AF

4M

4.

history.
Relate ideas, themes, and trends of past situations
to the present.

1C,2C

2D

21,

2D,

2L,

4A-M
2H-K
4A-M

4
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AP United States History I
RECOMMENDED COURSE SEQUENCE

Sequential Objectives (Essential Elements) Resources

The following objective should be taught at the beginning of
the course prior to teaching subsequent objectives.

A. STRAND 1

3. Analyze the political ideas from the ancient world,
Western Europe, and the thirteen colonies that formed
the foundation of the United States system of
government. (2F-G,2K, 5A-C)

The American Pageant, 8th ed., Heath, pp. 12-19, 23-25,
26-37, 47-49, 51-52, 69-70, 82, 86-88, 89-106,
127-147, 152-153, 157-160
History of New England; Winthrop, John, "Speech on

Liberty"
Mayflower Compact
Common Sense, Paine, Thomas, "The Declaration of

Independence," "The Federalist Papers," Madison,
Hamiiton, and Jay

Historical Viewpoints, Vol. 1, 5th ed., Harper &
Row, pp. 132-143, 212-242

Magruder's American Government, 1989 ed., Praitice
Hall, pp. 1-16, 26-52

World Book Encyclopedia, Articles on *.lte Declaration
of Independence and the Ccnstitutian

Non-Sequential Objectives
(Essential Elements)

Resources

Tlie following objectives do not have to be taught
sequentially.

A. STRAND 1.

1. Idendfy and evaluate the significant documents from
American history and their contributions or role in
the development of the United States. (2A-G, 5B,5E)

The American Pageant, 8th ed., Heath, pp. 23, 27,
102, 112-13, 115, 118, 131-134, 139, 145,
152-153, 167, 172-174, 180-181,182, 219, 221,
222,
423,
562,
794,

227-228,
430-432,
582, 612,
825, 844,

341, 376-381, 387-388, 399-400,
464-65, 467, 469, 489-490, 501,
659-660, 675-76, 728, 788,
850, 852, 869, 886, 917, i-xxii

Historical Viewpoints, Vol. 1, Harper & Row,
5th ed p.. 212-242, 258-271, 402-419
Vol. 2, pp. 140-161, 180-202, 234-245,
3 6 8-3 8 3

Documents of Amer'can History, Commanger,
H .S .

World Book Encyclopedia, Articles on U.S.
History: Documents, Court Cases, Treaties,
Constitution, Amendments

AUS-3 45 A 1990



Recommended Course Sequence
Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

2. Examine the major political institutions and the
"unwritten constitution." (21, 5C-E)

The American Pageant, 8th ed., Heath,
pp. 157-161, 254-255, 261, 266-268, 486-488

American Political Tradition, Richard
Hofstadter, Ch. I

Magruder's American Government, 1989 ed
Prentice Hall, pp. 178-202

World Book Encyclopedia; articles on Politics
(U.S), Democratic Party, Republican Party

4. Compare and contrast the role and function of major
and mina, ,olitical parties and interest groups in the
United States political process. (2H, 3D-5D, 5F-5G)

The American Pageant, 8th ed., Heath,
pp. 157-161, 234, 254-255, 261, 266-268, 278,
319, 388, 397, 486-488, 592

Magruder's American Government, 1989 ed.,
Prentice Hall, pp. 177-202, 258-288

World Book Encyclopedia, articles on U.S.
Political Parties

B. STRAND 2

1. Evaluate geographic influences on the historical and
economic development of the United States. (2A-G,
3A-C, 4E)

The American Pageant, 8th ed., Heath, pp. 1-19,
21-37, 39-52, 54-64, 74-80, 85-88, 135-140,
153-157, 163-168, 184-194, 197-210, 212-215,
217-221, 224-229, 237-240, 250-266, 270-287,
289-120, 349-367, 371-375, 382-339, 393-395,
400-401, 444-447, 475-477, 485-486, 500,
504-527, 529-537, 556-576, 578-594, 595-613,
515-629, 639-651, 658-664, 666-669, 705-714,
717-718, 722-723, 725-743, 756-760, 774-779,
789-791, 792-809, 820-830, 835-840, 847-850,
852-855, 862-864, 872-876, 882-886, 888,
891-894, 896, 901-904, 925-926, 929-931, 933
Historical Viewpoints, Vol. 1, 5th ed., Harper

and Row; pp. 46-57, 244-257, 360-372,
Vol. 2, 80-87, 128-138, 278-294

Divers Voyages Touching the Discovery of
America...,Hakluyt, Richard

American Primer, Boorstin, Daniel, ed., "The
Report on Manufacturers"

Westward Expansion, Billington, R.A.
Rise of the American Nation, Harcourt, pp. 170,

390, 428
"The Significance of the Frontier in American

History," Turner, T. J.

4 6
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Recommended Course Sequence
Social Studies, AP United States History I (condnued)

Non-Sequential Objectives
(Essential Elements) Resources

2. Understand and apply various functions of the
American Economic System (2K, 3A-H)

The American Pageant, 8th ed., Heath, pp. 133,
154-156, 181, 214-215, 217, 221, 238-239,
251-252, 263, 272-273, 445, 514, 522, 582,
586, 592-593, 725-726, 645, 658-660, 917,
9 2 8-9 29
Rise of the American Nation, Harcourt, pp. 121,

215, 2 8 0, 301
11:storical Viewpcims, Vol. 1, 5th ed., Harper

and Row, pp. 340-347, 348-359, Vol. 2,
pp. 295-366

World Book Encyclopedia, articles on Taxes,
Tariffs, Depression, Free Enterprise,
Business Cycle, Federal Reserve

C. STRAND 3

1. Examine the varied experiences and contributions of
valious racial and ethnic groups to the growth and
development of the United States. (1A-C, 2C, 4C-H)

The American Pageant, 8th ed., Heath, pp. 1-20,
39-53, 54-73, 256-261, 311-332, 343,
349-368, 457-479, 529-555, 556-562, 697-7C1,
714, 792-800, 846, 857, 865-866, 870-872,
93 3-93 7
Rise of the American Nation, Harcourt,

pp. 44-48, 50-55, 75-76, 87, 98, 105, 113,
130-134, 137-140, 147, 151-152, 184, 216,
227-228, 258-265, 279, 322, 346, 372-373,
393-396, 398, 401-403

Historical Viewpoints, Vol. 2, 5th ed., Harper
and Row, pp. 14-58, 80-105, 368-383,
Vol. 1, pp. 2-44

World Book Encyclopedia, Articles on U.S.
history (minorities) African-American,
Hispanic, Jews, etc.

2. Evaluate and trace various political, economic,
scientific, technological, and social trends; themes; or
ideas that occur throughout American History (1A-D,
3D-E, 4A, D, F-G, 5C-D, G)

The American Pageant, 8th ed., Heath, pp. 1-20,
21-38, 39-53, 54-73, 33-88, 89-107, 109-111,
127-148, 149-162, 165-178, 179-190, 190-197,
231-269, 289-310, 311-348, 349-368, 391-413,
457-503,504-555, 556-577, 578-594, 631-672,
697-744, 745-772, 859-920, 921-948
Rise of the American Nation, II( rcourt,

pp. 67-69, 75-76, 93-100, 120-128, 130,
145-147, 151, 154-156, 158-160, 162-164,
167-173, 215, 225-227, 257, 279-280, 301,
322-323, 338-341, 4 04-408, 432-433

Historical Viewpoints, Vol. 1,5th ed., Harper
and Row, pp. 244-257, 340-372
Vol. 2, pp. 60-79, 106-117, 128-202,

3 3 8-3 5 3
World Book Encycloridia, Articles on Civil

Rights, Minority Rights, Women's Rights,
Free Enterprise, Social Reform, Socialism,
Industrialization, Unions

AUS-54
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Recommended Course sequence
Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

D. STRAND 4

1. Examine the imps a of various wars on the United
States (1A, 2C, 3A-C, 3E, 31, 4A-C, 4F)

The American Pageant, 8th ed., Heath, pp. 79,
81-86, 87, 1..:-90, 93, 94-100, 101-106,
113-125, 127-130, 184, 194, 200-210, 281-287,
355, 369, 382, 415-419, 425-437, 443-444,
448-449, 454-455, 601-613, 673-696, 772-818,
819-840, 862-863, 872-875, 879-880,
882-889, 896-897
Rise of the American Nation, Harcourt,

pp. 46-54, 57-61, 193-208, 302-305
Historical Viewpoints, Vol. 1, 5th ed., Harper

and Row, pp. 182-195, 272-285, 373-401,
Vol. 2, pp. 2-13, 203-294, 398-415

World Book Encyclopedia, Articles on the
French and Indian War, American
Revolution, War of 1812, Mexican War,
Civil War, Spanish-American War, WWI,
WWII, Korean War, ard Vietnam

2. Trace the growth and development of U.S. foreign
policy as a world power. (1A-D, 2C, 3A-C
3E-I, 4A-C, 4F)

The American Pageant, 3th ed., Heath,
pp, 164-167, 169-172, 183-189, 201, 203,

224-229, 281-283, 285, 287, 595-596,
603-609, 616, 661-665, 730-731, 772-74,
847-850, 862-864, 882-886, 895.-896,
899-900, 902-904, 912-915, 918-919

Rise of the American Nation, Harcourt, pp. 182,
189-191, 198-201, 210-215, 249-251
301-303, 363-364, 367, 370, 387-388

A Diplomatic History of the American People,
10th ed., Bailey, Thomas, Prentice-Hall

Historical Viewpoints, Vol. 1, 5th ed., Har:n
and Row, pp. 272-285, Vol. 2, pp. 203-294,

3 9 8-4 1 5
World Book Encyclopedia, Articles on American

Foreign Policy

E. STRAND 5

1. Compare and contrast America in relationship to
other nations (1A-D, 3G)

The American Pageant, 8th ed., Heath, pp. 11-12,
82-86, 94, 103-104, 118-119, 122, 136, 166,
190, 202-208, 224-228, '',75, 383, 440-441,
443, 597-598, 626-628, 661-662, 664-665,
682-683, 741, 776, 778, 780-782, 789-790,
793-795, 801-805, 812-815, 848-849
Magruder's American Government, 1989 ed.,

Prentice Hall, pp. 2-11, 17-25, 662-712

AUS-6
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Recommended Course Sequence
Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

2. Identify and evaluate the cause and effect relations
within American history. (1A, D, 4A B, D, F
I, K-M)

The American Pageant, 8th ed., Heath, pp. 54-73,
74-107, 108426, 179496, 197-211, 289-310,
349-456, 504-528, 529-555, 578-672, 673-696,
720-744, 745-771, 772-781, 859-872
Historical Viewpoints, Vol 2, 5th ed., Harper

and Row, pp. 1-58, 180-202, 204-245,
278-294, 296-309, 416-431

3. Apply critical thinking skills, research skills, and
writing skills to problems and issues in American
history. (21, 4A-M)

I The American Pageant, 8th ed., Student Guidebook,
Health
Teacher's Manual for an Advanced Placement

Course in American History, Vol. 1, Duke
University

Advanced Placemen: Examination in American
History, The College Board

4. Relate ideas, themes, and trends of past situations to
the pr..;ent. (1, 2C-D, 2H-L, 4A-M)

The American Pageant, 8th ed., Heath, pp. 921-948
Historical Viewpoints, Vol. 2, 5th ed., Harper

and Row, pp. 367-448
New York Times

Fort Worth Star-Telegram
Newsweek
U.S. News and World Report

AUS-7
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SOCIAL STUDIES

PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)
8036 Honors World History Studies IB (W HIST 1A/H)

Fulfillment of four of the following:
85 or higher in prior social studies or English language arts course
85th percentile or higher on the sccial studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 9-12

8065 Honors United etates History IA ACT (US HIST lAiA)
8066 Honors United States History IB ACT (US HIST 1B/H)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11

410 8215 AP United States History Studies IA (US HIST 1A/HP)
8216 AP United States History Studies IB (US HIST 1B/HP)

Fulfillment of four of the following:
85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 10-12

8136 AP American Government and Politics IA (US GOVT 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th percentile or higher on the social studies component of standardized test
teacher recommennvtion
parental approval
student interest

Grade Placement: 11-12

8098 AP Economics IA (Macroeconomics) (ECO -FE 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course
85th Nrcentile or higher on the social studies component of a standardited test
teacher recommendation
parental approval
student interest

Grade Placement: 11-12

AUS-9 J Rev. . 1990



8099 AP Economics IS (Microeconomics) (ECO-FE 1B/HP)
Fulfillment of four of the following:

85 or higher in prior social stud; -nurse
85th percentile or higher on the social studies component of a standardized test
teacher recommendation
parental approval
student interest

Grade Placement: 11-12

EXIT PROCEDURES FOR HONORS COURSES

1. At the end of the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 80 or lower to discuss the student's academic
progress. As a result of this conference

the student may be exited from the course and placed in another appropriate course

or

a plan for the improviment of the student's performance in the course will be developed,
agreed to, and implemented.

2. Prior to the end of the first six weeks of the course, a student-teacher-pareat conference must
be held for students failing to maintain a passing grade of 70. Options to be discussed at the
conferencc are

exiting the student from the course and placement in another appropriate course

and

developing a plan for the improvement of the student's performance with specific target
dates for progress reports to student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
,st be considered very carefully and are to be made only after a conference which includes

student, teacher, parent, and principal.

AUS-10 Rev. . 1990



ISeeing relationships I

SOCIAL STUDIES TEACHING STRATEGIES
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The study of social studies is intended to help students understand the foxes that shape society
and bind people together in the international community in which we live. The teaching
approach in social studies can be thematic, chronological, or conceptual. Any of chess
approaches lends itself to establishing a relationship between past and present and
implications for the future.

In omer to comprehend the wealth of knowledge within the broad spectrum that is social
studies, students must be taught to process information in ways that maximize their learning.
One way to advance student learning to optim im levels is through the thinlelig/writing
process.

Ps students develop thinking/writing skills -hey will begin to acquire competencies in all
academic levels. Furthermore, talking, wri g, and thinking must be interrelated. Rexford
Brown underscores this philosophy "...higher literacies call for students to analyze, think
critically, evaluate, synthesize information, communicate more effectively, solve problems,
learn how to learn, and in general learn far more actively than traditionally."

Ina

Wcr'u_duag 2o nadmat

Writing to think is a model for teachers to help students. There are six strands to the model: selecting
information, seeing relationships, using b.. bor knowledge, considering alternative points of view, creating and
assessing a plan. and creatinglacknowledging dissonance. By using these processes, students will became
proficient problem solvers through the medium of writing.

The process starts with using a unit or mini-unit social studies objective tc develop a rationale or purpose for the
writing/thinking instructional activities Prior work is given to prepare the stucLnt for the writing assignment.
Subsequent work and assessment are also part of this process.

The follov.ing examples indicate how these writing to think strategies can be implemented using the .sotual .stsuises
content.

[Selecting ijormation I involves choosing relevant and appropriate examples based on a given criterion.

Lead the class to a consensus regarding the qualities of a good citizen. Then view jile footage that
spotlights a particular person. Have the group look for actions that show :hat the person hasidoes not
have these qualities.

involves asking students to look for patterns or trends, to notice a1milanues and
differences; to look for motives, purposes, or causes and effects; to locate events in a chronological er
numerical sequence; or to determine how something (an object, action or, person) relates to the physical
setting in which it is found.

Describe the basic economic needs of an 8-year old Cambodian and an 8-year old United States' citizen.

How did Uncle Tom's Cabin impact slavery in the United States?

TS-1



Given data relative to the Alaskan oil spill at Valdez, what can you conclude about the effect on th,
environment? .

-r,
a-

Use a simulation that involves a dead lock situation. Ark ow a ompromise that is acceptable to both
sides.

I Using prior knowledge] involves using that infonnxion which stud( rh... acquire either through formal or
informal and personal educational experiences.

Using what you have learned abow public and private property, wrke a paragraph .iiat vividly describes
ways that neighborhaod parks are used for recreational purposes.

IConsidering alternative points of viold involves looking at both sides of an issue and acknowledging the
possibility of a point of view different from the one originally held.

Now might a Mexican soldier report the Battle of the Alamo?

Now would a British sea merchant describe the Boston Tea Party?

F.;t1.ig h n d assessing a plani involves developing a problel-solving strategy to address a specific task and
then r,:,.)essing that strategy as one tries to use it. . Fb

JD

Describe the steps that might be involved in a slave's escaping to freedom in the North.

Creatinglacknowledgin. dissonance involves re,ognizing major conflicts of questions in events,
philosophies, rulings, actions, and documents.

Explain why the premise of equauty for all as stated in the Preamble to ,he United Staes Constitution
and the provision that permitted slave trade through 1808-9re inconsistent and in conflict.

)

5';"
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ACTIVITY I

TIEACIEING STRATEGIIIES

DEBATE - Provides practice in all of the communications
Skills: reading, 'writing, speaking, listening, and specially, thinking

PROCEDURE

A. Getting Started - Background Information

1. Define debate - organized argument between knowledgeable people.

2. Give students handouts with the essential terms and procedures.
Video tape of previous debate is desirable.
If not available, directions and explanations must be extremely clear.

*Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon



B . Selecting a Topic

1. Pair up students with a partner.

2. Two sets of partners are put together - thus forming the debate unit.
Appear to do this randor !y but should actua".y place the stronger teams against each
other

3. Students meet in their debate units to accomplish three tasks.
Select a current, interesting, and controversial issue
Write a clear resolution stated in the affirmative
Determine affirmative and negative teams

(Teacher may opt to supply a list of topics in an attempt to speed up process.)

C . Developing the Argument

1. Students begin their research.
Readers' Guide to Periodical Literature is the most useful reference. Other references
should be made available in librarf.
Interviews applicable

2. Students should take careful notes and make sure each item of information is
documented.

3. Allow five days for research process.

4. Partners plan and rehearse their cases together.
Two days can be allowed in class for organizing and preparing the debate speeches.

5. Affirmatives must begin by defining terms and then proceed through each stock issue.

6. Negatives must defend the status quo and attack the contentions of the affirmatives.

7. Partners should keep in mind that the strongest evidence is best presented last.

8. Students should be encouraged to write their speeches in outline form. This will
discourage them from empty reading.

Good eye contact is necessary to be convincing.

9. During the recess, partners discuss ways to refute what thz other side has said.
note taking during other side's arguments
attempt to anticipate opponent's arguments

10. Rebuttals should follow a plan and may be given by one or both partners.
All points made in the constructive speech should be reiterated one by one, following
each by what the opponent said to disapprove it and then given more evidence to
reestablish it.
A good rebuttal should end with a summary and a statement of the debaters' belief in
the soundness of their argument.

5";
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D . Presentation

. Debaters sit at their respecti,,e desks in front of the room.
Face opponents, yet the desks are slanted enough so that the audience can see the
debaters' faces as well.

2. Remind students to speak in loud, clear voices with correct pronunciation and
appropriate expression.

3. Strict formality is upheld: the debaters and their positions are introduced to the
aucHence; an official timekeeper watches the clock and warn debaters nonverbally when
one minute remains.

Only debaters are permitted to speak, except during the recess.

4. A schedule should be drawn up so students know on exactly which day they will
debate.

5. Five judges should be selected from outside the class and allowed some time to
familiarize themselves with the judging form.

6. Only one judge is needed for each debate.
Judge uses the debate form provided, which was devised by the American Forensic
Association.
Post on bulletin board.

E. Assessment

Students can now write a persuasive essay because they have already formulated two
strong thesis statements and collected a set of supporting details.

5 3
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ACTIVITY II.

JUR1-TRIAL TECHNIQUE - Debate technique that is excellent because it can
involve a large number of the- class in active pardeipation. In this technique the class
simulates courtroom procedures to discuss an issue or problem. The procedure seems
to be a simple one, but it requires careful preparation if it is to go smoothly.

PROCEDURE

A. Select an issue or problem to debate. It adds interest if one of the students can act as a
defendant.

B. Select lawyers, researchers, and witnesses for both sides. These groups can be as large as
you wish, but if they are too large, they become cumbersome. The teacher can act as
judge, or better yet, some resp-Insible student can be named for that position. Another
pupil should be selected court :enographer, or recorder, to keep a record of what
transpires. All members of the class who are not lawyers, researchers, witnesses, or
current officials, are the jury.

C. All students should research the ,...)blems. The lawyers and witnesses should get the lacts
from their own research and from that of the other class members.

D. Conduct the trial

1. The lawyers open up with their arguments.

2. Witnesses present thPir evidence.

3. Lawyers questions and cross examine

4. Lawyers from each sidc sum up. Each should point out how the evidence favors
his/her side.

5. The judge sums up, points out errors in the arguments, fallacies, and misstaterneats of
facts.

6. The class, acting as the jury, votes on which side won the argument.

TS-8 59



4)

ESSENTIAL TERMS

Controversial issue: a subject that can be argued and supported from opposing points of
view.

Resolution: (sometimes called the preposition): a statement which defines the nature of the
controversy, is stated in the affirmative, and provides a basis for argument for or against.

Affirmative: the person who upholds the resolution, who argues for a change in what presently
exists.

Negative: the person who argues against the change proposed in the resolution, who upholds
the conditions as they presently exist.

Definition of Terms: a clear explanation of the resolution, defining and limiting ideas; it is the
affirmative teams responsibility, but the negative team must approve.

Evidence: the material offered as proof in an argument; it can be in the form of: (1) quotations
from authorities; (2) examples of actual situations or case histories, or (3) facts and
statistics.

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief
and actions.

Burden of Proof: rests on the affirmative, who must prove that the status quo is unsatisfactory
and that the affirmative way is better, because the affirmath e has a more difficult task, this
side is given the advantages of starting and ending the debate.

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change,
(2) the practicality of the change, (3) the desirability of the change.

Presumption: the assumption that the negative is "right" until proven wrong"

Constructive Speeches: given in the first part of the debate; they present the major arguments
with evidence.

Rebuttals: given in the second part of the debate; the process of rebuilding after attack or
defending from attack.

6)
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ORDER AND TIME RESTRICTIONS FOR DEBATE

PART ONE: Constructive Speeches

First Affirmative
First Negative
Second Negative
L ;cond Affirmative

Recess

PART TWO: Rebuttals

2-5 minutes
2-5 minutes
2-5 minutes
2-5-minutes

Negative 5 minutes
Affirmative 5 minutes

Handout #2

TS-10
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ESSENTIAL ELEMENTS IN SOCIAL STUDIES
ATTITUDES, VALUES, AND SKILLS FOR CITIZENSHIP, GRADES 7-12

(1) Respect for self and others. The student shall be provided opportunities
to:

(A) respect beliefs of other individuals, gr:oups, and cultures;
(B) be aware that some things are valued more in some groups and

cultures than in others;
(C) recognize how societal values affect individual beliefs and

attitudes; and
(D) recognize that individuals must accept the consequences of their

decisions.

(2) Democratic beliefs and personal respoonsibility. The student shall be
provided opportunities to:

(A) respect the principles that underlie the Texas and the United :1,ates
Constitutions, the Bill of Rights, and the Declaration of Indepen-
dence;

(B) consider one's own values as well as those of others when making
political decisions;

(C) value open-mindedness, tolerance o differing opinions, and civic
participation as important aspects of democratic behavior;

(D) respect the laws of one's society and work responsibly to change
laws that one judges to be unjust;

(Ei understand the importance of individual participation in civic
affairs;

(F) understand that lagal rights and protections must be balanced with
civic responsibilities;

(G) recognize the value of compromise in the democratic process;
(H) examine r-hlons that participation and decision making in civic

affairs _,:quire knowledge, time, and personal efforts;
(I) identify legal rights, responsibilities, and protection afforded

juveniles and adults;
(J) support the democratic processes of the republican form of govern-

ment;

(K) support the basic values of American society (e.g., justice,
responsibilities, freedom, respect for the law, diversity, privacy,
private property rights, free enterprise, and voluntary exhange);
and

(L) support the rules and laws of one's school, community, state, and
nation.

(3) Support for the American economic system. The student shall be pzovided
opportunities to:

(A) recognize the contributions of the American economic system to the
standard of living of Americans;

(B) support the role of profit in the American market system;
(C) believe in the right of individuals to acquire use, and dispose of

property;

EEge



(D) support the freedom of consumers to choose how to spend their
income;

(E) recognize that citizens, through legal political activities, can
influence economic decisions make by government;

(F) acknowledge the role of government in regulating unreasonable
restraint on competition by either producers or consumers;

(G) support competition by either producer. w ccnsumers;
(H) support competition as it affects the quantity and quality of goods

and services produced;
(I) recognize that as individuals act in their own economic interest

they may also serve the economic interest of others; and
(J) compare the control and treatment of puLlic and private property.

(4) Application of social studies skills. The student shall be provided
opportunities to:

(A) locate and gather information;
(B) observe for letail;
(C) translate information from one medium to another;
(D) organize and express ideas in written form;
(E) distinguish fact from op'ilion;
(F) analyze information;
(G) draw conclusions;
(H) synthesize information;
(I) develop criteria for making judgments;
(J) use problem-solving skills;
(K) sequence historical data and information;
(L) draw inferences; and
(M) perceive cause-effect relationships.

EE -2



ESSENTIAL ELEMENTS IN SOCIAL STUDIES
UNITED STATES HISTORY

(mom AtCONSTRUCTIO TO THE PRESENT I

(1) Emergence of the United States as a world power. The student shall be

provided opportunities to:

(A) describe the causes and effects of United States involvement in

foreign affairs and in international conflicts;

(B) describe the United States international political, humanitarian,
economic, and military cooperative efforts; and

(C) analyze the foreign policies of the United States and their impact

on the nation.

(2) Geographic influences on the historical development of the United

States. The student shell be provided opportunities to:

(A) describe how pc.pnlation movements and patterns of settlement in the
United States were innuenced by physical features;

(2) identify major United S':.ates population centers and their impor-

tance;

(C) identify former United States overseas possessions and explain
their present status;

(D) describe the national government land policies and their historical
significance;

(E) locate and e at the importance of selected historical sites;

(F) examine the uses, abuses, and preservation of natural resources and
the physical environment of the United States; and

(G) clderstand how geographic patterns of economic resources influenced
the development of the United States.

(3) Economic development and growth of the United States. The student shall

be provided opporcunities to:

(A) understand the developm nt of the United States banking system;

(E) analyze the impact of new developments in science and technology on
business, industry, and agriculture;

I.C) explain the economic impact of various wars on the United States;

(D) explain the development and importance of new business and labor
organizations;

EE-3 , Rev. 1990



United States History (continued)

(B) ident:,.fy sianificant business, industrial, and labor leaders the

United States;

(F) understand the impact of business cycles, deflztion, and inflation

on the United States;

(G) describe the overseas expansion of United States trade; and

(H) analyze the changing relationship of government and the economy.

(4) Social and cultural developments of the United States. The student

shall be provided opportunities to:

(A.) describe the long-term social impact of the Civil War and Recon-

str.ction;

(B) explain the causes for and impact of immigration;

(C) recognize the contributions of ethnic and racial groups and individ-

uals to the growth and development of the United States;

(D) analyze majority-minority group relations;

(E) describe population movements and patterns of settlement;

(F) identify social reform movements, leaders, issues, and results;

(G) analyze the impact of science and technology on social and cultural

lovelopments; and

(H) describe developments in art, music, literature, drama, and ,ther

cultura.i.ly related activities.

(5) Political development of the United States. The studeut shall be pro-

vided opportunities to:

(A) describe the long-term political effects of the Civil War and Recon-

struction;

(B) analyze the major historical documents that relate to the develop-

ment of the United States;

(C) describe major political campaigns, elections, issues, and leaders;

(D) understand major political reform movements, leaders, issues, and

results;

(B) evaluate constitutional developments reflected by amendments and

court interpretations; and

(F) analyze the growth and development of the three branches of federal

government.

EE-4 Rev. 1990



ESSENTIAL ELEMENTS IN SOCIAL STUDIES
AMERICAN CULTURE STUDIES

(1) History and contributions of selected-cultural, racial, and ethnic

groups. The student shall be provided opportunities to:

(A) identify cultural, .acial, and ethnic groups that have settled in

the United States and explain reasons for their immigration;

(B) explain the multicultural nature of the discovery, exploration, and
settlement of the United States;

(C) recognize the contributions of various cultural, racial, and ethnic

groups and individuals to the development and growth of the United

States;

(D) understand the interaction of selected groups with individuals and
groups from va4ous religious, nat:)nal, racial, and ethnic

backgrounds; and

(E) trace the historical origins f selected groups.
1

(2) Cultures of seletted cultural, racial, and ethnic groups. The student

shall be provided opportunities to:

(A) identify special flelebrations and events and explain their
connections with cultural, racial, and ethnic groups;

(B) recognize examFles of cultural borrowing that reflect the
multicultural aspects of the nation;

(C) describe the art, music, literature, drama, and Other culturally
related activities of various groups;

(D) analyze the influences of selected groups on American culture,
particularly in the Southvest;

(E) identify efforts of various groups to maintain cultural identity in
relation to the dominant culture; and

(F) analyze the diverse lifestyles of groups selected for study.

EE-5 Rev. 1990



PHYSICAL AND PSYCHOLOGICAL SAFETY

Social Studies

U. S. and World 'History (W. Hist.)
U. S. Government (Gov.)
Sociology (Ser..)
Psychology (Psy.)
Advanced Social Science

Problems (ASSP)

Home Econom%s Education

Food Science and Nutrition (FSN)
Individual and Family Life (IIL)
Parenting and Child Development (PCD)
Comprehensive Home Economics (CHE)
Advanced Child Deveopment (ACD)
Advanced Food Science & Nutrition (AFSN)
Food Production Managtment & Services

(FPMS)

Science

Introductory Physical Science (IPS)
Physical Science (PS)
Introductory Biology (IB)
Biology I & (B)
Chemistry I & U (C)
Physics I & U (P)

Technical Education

technology Education (TF)
Trade & Industrial Education (T&I)

Health Education

Health I (H)
Health II (H)

67



Practices and Rules
of Safety

Demonstlate practices
rules of safety to avoid
inury and prevent acci-
dents in the home,
school, and community

People Help Each
Other to Be Safe

Discuss ways people
can help e.wh other to
be safe in the home,
school, and community

Civic Responsibil-
ities Toward Safety

Rer.ognize one's civic
responsibilities toward
safety rules and author-
ity figures in home,
school, and community

PHYSICAL SAFETY

SOCIAL
STUDIES

SCIENCE HEALTH
TECHNICAL
EDUCATION

HOME
ECONOMICS

School Safety
Rules (H, IPS,
PS,IB,B.C,P)
Infectious Diseases

(BX13)

School Safety
Rules (H)
Infectious Diseases
(H)

School Safety
Rules (T&I,TE)

,, Home Safety Rules
(CHE,PCD,ACD,
FSN,
Safety Rules in
Employment
(AFSN,FPMS.
ACD)

School Personnel
(IPS,PS,IB,B,C,P)

Family Members
(H)

School Personne
(T&I,TE)

Family Members
(CHE,PCD,ACD,
IFL,AFSN)
Employment
(FPMS)

Respecting and
Supporting Law-
of Society(GOV,
WIEST)

Maintaining a
Healthy Environ-
ment (H)

Support State and
Nadonal Laws
(T&I,TE)

Support State and
National Laws
(CHE,PCD,ACD,
FPMS)

PSYCHOLOGICAL SAFETY

SOCIAL
STUDIES

SCI ENCE HEALTH
TECKNICAL
EDUCATION

HOME
ECONOMICS

Behavior and Con-
sequences

Identify acceptable and
unacceptable behavior
and the consequences of
one's actions

Accepting Con-
sequences of
Decisions(W.
HIST,ASSP,PSY
SOC)

Recognizing Signs
of Abusive
Behavior (H)

Accepting Ccn-
sequences of Deci-
sions and Behavior
(CHE,PCD,ACD,
IFL;AFSN,FPMS)
Developing Self-
awareness and Skn
for Self-Direction
(CHE,ACD,IFL,
FSN1
Fostering Emo-
tional and Social
De:elopment (CHE
PCD,ACD,IFL)

Developing a Posi-
five Self Concept

Demonstrate a positive
attitude toward self

Demonstrating
Respect for Self
and Others (W.
HIST,ASSP,PSY,
S9C2..._a_GO

Demonstrating
Healthy Attitudes
Toward Own
Sexuality (H)

Emotions and Their
Effects

Describe various emo-
dons and their effects
on self, family, and
others

Dealing witn t- cer
P msure (PSY,
SUC)

1

Identifying Warning
Signs of Suicide (H)
Distinguishing
Between Positive
and Negative Atti-
tudes Toward Life(H)
Distinguishing
Among Differem
Kiild_ufl.ove (H)

PPS-2



4)

SOCIAL STUDIES
PHYSICAL AND PSYCHOLOGICAL SAFETY

---
Attitudes/Values/Skills GRADE 12

Recognize that individuals must
accept the consequences of their
decisions

United States Government
Identify the purposes and impact of major political documents on the lives, rights, and
responsibilities of individuals in the United States

Respect the, laws of one's society
and work responsibly to change
laws that one judges to be unjust

Analyze specific Supreme Court decisions and explain how the due process of law
protwts individual rights in the United States

Support the rules and iaws uf one's
school, community, state, and
nation

Distinguish the factors that influence an :ndividuars political beliefs and behavior

Support the concept that good citizenship in the United States is rebted to the
Constitudon system of laws and not to the interpretations of individual leaders

Sociology
Explain aspects of culture including beliefs, mores, traditions, folkways and social
problems

1' r'1 0
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I SCIENCE EDUCATION
PAYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

Demonstrate proper laboratory procedures with emphasis on safety (1P, PS, IB, B, I-113, C, HC,P, HP,
PA, A, ES)

Explains how the body defends itself against infectious diseases. (B)

Relate the impact of AIDS on life in the United States.( B)

Identify causative organisms, transmission sympt,ms, and prevention/treatment of human diseases. (B)

-
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HOME ECONOMICS EDUCATIUN
. PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Food Scicnce and Nutrition

(i.3)(A) Apply principles of consumership. p. 35

(i.3)(C) Relate the effects of work space and equipment on meal preparation. p. 37

(i.3)(D) Apply safety and sanitation procedures in food preparation tasks. pp. 39-45

(i.2)(A) Compare cultural influences on individual and family food options. p. 26



HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Individual and Family Life

(c.1)(A) Explain the basic functions of the family. pp. 1-2

(c.4)(C) Relate the use of commuthty resources to family well-being. pp. 151-152

(c.5)(C) Determine components of responsible parenthood. p. 174

(c.6)(D) Describe domestic violence including causes, prevention, and coping resources. pp. 198-201

(c.2)(E) Investigate laws related to the family. p. 70

(c.3)(A) Summarize reflonsibilities of living as an independent adult. pp. 77-78

(c.6)(A) Discuss potential family problems and crises. pp. 187-189

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 73-76, 78-79

(c.3)(B) Demonstrate cmmunication and conflict resolution skills. pp. 93-96

(c.3)(E) Describe the impact of cuhural background on interpersonal behavior. pp. 105-108

(c.5)(A) Analyze factors affecting the decision to parent. pp. 167-169

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 79-80

PPS-6



HOME ECONOMICS EDUCATION
. PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Parenting rind Child Development

(d.2)(A) Summarize ways to promote physical development of children. pp.32, 34, 37

(d.2)(F) Explain methods of guidance and discipline. pp-54-64

(d.3)(H) Analyze alternadves for child care. pp. 83-84

(d.4)(A) Identify parenting behavior indicative of child abuse tendencies. pp. 87-88

(d.4)(B) Point out parenting behaviors abusive to children. pp. 89-)0

(d.4)(C) Explain ways to meet ne ds of children in crisis. pp.91-97

`d.3)(A) Describe methods of sharing parental responsibilities. p. 68

(d. 3)(I) Outline local, state, and national resources focusing on children. pp. 84-85

(d.1)(A) Summz-ize the responsibilities of human sexuality. pp. 1-5

(d.1)(E) Analyze the impact of marital relatiowhips on the children. p. 17

(d.2)(G) Determine techniques to promote character development. pp. 64-65

(d.8)(B) Project how one's present behavior impacts present goals. pp. 5-6

(d.2)(B) Describe the emotional and social development of children and techniques for fostering
development. pp. 38-44

73
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Ccurse: Comprehensive Home Economics

(b.3)(C) Apply basic clothing construction and/or alteration techniques. pp. 70, 72

(b.7)(B) Relate sanitation and safety to food and nutrition. pp. 143-146

(b.8)(B) Evaluate methods of meeting the safety needs of families. pp. 177-180

(b.1)(1.1) Describe the rights and responsibilities of family members and families. pp. 31-33

(b.2)(D) Summarize forms of child abuse, their causes, and methods of control. pp. 57-59

(b.1)(H) Describe the rights and responsibilities of family members and families. pp. 30-31

(b.8)(A) Summarize ways to promote individual and family health. p. 173-176

(b.1)(C) Analyie factors involved in socially responsible behavior. pp. 11-12

(b.1)(E) Apply strategies for managing peer pressure. pp. 20-22

(b.1)(F) Describe the functions of t./.?, family in meeting personal and societal needs. p. 24

(b.1)(G) Relate personal commitment to family strength and well-being. p. 26

(b.5)(E) Identify the decision-making steps, influences, and implications. pp. 109-112

(b.8)(C) Explain factors affecting individual family health decisions. pp. 180-193

(b.1)(A) Apply techniques to develop self-awareness and skills for self direction. pp. 1-4

(b.1)(B) Describe the physical, social, emotional, and intellectual development of teenagers. p. 4-7

(b.2)(A) Describe the basic needs of children. pp. 40-45

(b.2)(B) Describe the responsibilities of the caregiver in meeting developmental needs of children.
pp. 45-53

(b.2)(C) Explain various methods of management and guidance. pp. 54-56

(b.1) (G) Relate personal commitment to family strength and well-being. p. 29

7
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Child Development

(e.3)(D) Identify developmentally appropriate sex-related .aformation for children of different ages.
pp. 69-70

(e.1)(A) Describe responsibilities of parendng. p.

(e.1)(D) Desr.'-:, responsible behavior in prevention and control of disease. pp. 10-14

(e.2)(C) Identify neonatal care essential to the well-being of the child. p. 29-32

(e.4)(A) Describe guidance methods and factors influencing their effectiveness. p. 75

(e.5)(A) Discuss the effects parent/guardian employment has on the development of the child. p. 93

(e.5)(C) Discuss societal tends impacting children. pp. 103-104

(e.4)(B) Assess society's role in protecting the rights of children. pp. 85-86

(e.5)(B) Identify local, state, and national resources related to children. pp. 93-94

(e.5)(D) Summarize forms, causes, effects, prevention, and treatment of child abuse. pp.119-120

(e.2)(B) Outline the impact of genetics, environment, and mother's health on prenatal development.
pp. 23-24

(e.3)(A) Explain various theories and principles of growth and development. pp. 37-40

(e.3)(B) Describe the interrel Adonships of social, emotional, intellectual, physical, and moral
development of the child. pp. 61-64

(e.3)(F) Point out the impact of pannting/caregiver practices on a child's self-esteem. pp.72-74

7 5'
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HOME ECONOMICS EDUCATYJN
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Food Science and Nutrition

(j.2)(B) Outline safety and sanitation practices considerations for food processing and packaging.
pp. 26-27

(j.1)(E) Assess the safety factors of various intentional and incidental food addidves. pp. 10-13



HOME ECONOMICS EDUCATION
. PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Food Production, Management, and Services

(k.3)(B) Apply safety and sanitation techniques in food handling, preparation, service, storage, and
cleanup.

(k.3)(D) Use large awl small food service equipment as appropriate for prescribed tasks.

(k.3)(A) Apply federal, state, and local sanitation codes for food service establishments.

'77
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TECHNOLOGY EDUCATION
*PHYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

Identify concepts and skills related to safety and safe working conditions. (TE) (T&I)

Demonstrate safe operations and use of selected tools and equipmsnt to avoid injury. (TE) (T&I)

Maintain safe conditions in the laboratory. (TE) (TM)

Select a commercially made product and prepare a mainteaance program for it. (TE) Cr&I)

Investigate appropriate state and federal safety laws. (TE) (T&I)

Prepare safety posters fit. the use of power tolls and equipment. (TE) (T&I)

Demonstrate proper safety procedures. crE) (T&I)

. _
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HEALTH
SAFETY

GRADE 9 GRADE 10 GRADE 11 GRADE 12

Distinguish between positive
and negative attitudes toward
life

Distinguish among different
kinds of iove

Exp !Ain strategies for dealing
with anger

Identify common warning
signs of suicide

Demonstrate healthy attitudes
toward one's own sexuality

Identify and understand signs
of abusive behavior

,

Describe reasons for using, not
using, and quitting alcohol and
tobacco products

PPS-13
79



PHYSICAL SAFETY, GRADES 9-12

PRACTICES AND RULES Ok, SAFETY

School Safety Rules

ACTIVITY: Using materials safety data sheets (MSDS) uansparenciz... of Benedict's
Solution and sodium hydroxide, instruct students how io read and to interpret MSDS
sheets. Have students complete student study guide ghwts by working individually, in
pairs, or in groups on sande acid.

Assessment: Distribute an MSDS sheet on cupric sulfate and have students individually lizt
the following information: a. formula, b. appearance, c. reactivity, d. health hazards,
e. rue hazarrIs, f. special precautions.

(Essential Elements/Activities/Assessments: TE-75.50.5, 75.50.7B, 75.85.6, 75.85.6C)

Home Safetyllules

(Essential Elet..ents/ActivitieVAssessmuns: HE-6.7B, CHE pp. 143-146; b.8B, CRE pp.
177-180; i.3D, FSN pp. 39-45; j. 1E, AF'SN pp. 10-13)

PEOPLE HELP EACH OTHER TO BE SAFE

School Personnel

ACTIVITY: In the annual staff development workshop on the Texas Hazard Communica-
tion Act, teachers will work in groups to interpret and use MSDS to read and interpret
NFPA rhemical labels and to state general safety procedures.

Assessment: Teachers will state the major features of the Tens Hazard Communications
Act znc: provide evidence that the individual components are being implemented in
their individual classrooms and laboratories.

(Essential Elements/Activities/Assessments: TE-7f .50.7A, M-75.85.6)

CIVIC RESPONSIBILITIES TOWARD SAFETY

Respecting and Supporting Laws of Society

(Local Objectives: SS-A.V.S. ID, 2A-2L)

ACTIVITY: As a class, prepare a list of community resource people whom students might
intervidw regarding state and city government. Help students develop questions that
will help them learn respect for law.

R ources
Instructional Community

Assessment: Divide the class into groups of four. Tell members of each group to evaluate
(validate or invalidate) each of the questions about respect for the law and tell why they
selected the pes:on they did.

Suunort StateandAational Lags

(Essential Elements/Activities/Assessments: HE-e.4B, PCD pp. 85-86; TE-75.86.6C)
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e PSYCHOLOGICAL SAFETY

BEHAVIOR AND CONSEQUENCES

Arapiin1 _Canzurasitid-littilirtn5

(Local Objectives: Psychology B.6, 8.7, Sociology B.3)

ACTIVITY: This activity is an opportunity for group members t, "arn more about their
own thoughts and feelings and to prxtice understanding the nioughts and feelings of
others. Hint: The teacher can "prime the group" by preparing one or more members
beforehand to be prmared to be the fust volunteer to tell about their thoughts/feelings.
Group members need to be trained both to Prialyze their feelings and to listen to
others.

PROCEDURE: Seat students in a circle so that each person can see everyone else.
Remind vas:lents of the basic rules.
i. No ppt 6owns, r:_ae callings, etc.
2. Each person has equal opportanity to ill... if they wish
3. No interruptions and no one forced to talk

Keep session short (10-20 min. per topic) and keep the discussion flowing. Do not let one
or two students dominate. At the end of uc sessi ns ask the following type or clo5ure
questions.

1. What did you leam from this session?
2. What did you notice during this session that was of special interest u:, you or that

surprised you?
3. What did you learn about yourself or someone else yon did,;*. know before?
4. How did you feel about sharing such thoughts/feelings?
5. In what way did this experience make you feel good? bad?

TOPICS

1. Something N..tw or Good in My Life
2. Ono of the Nicest Things That Ever Happened to Me
3. Son.zthing I Enjoy Doing That I Do Well
4. Something I Think Is Beautiful
S. A Time I Trusted My Feelings/Instincts
6. A Time I Felt Sad
7. A Time I Was Very Angry
8. A Time I Was Embarrassed
9. Something I Like and Don't Like or About Which I Feel Good and Bad

10. A Time I Helped Someone or Did Something Nice for Someone
11. Remembering a Special Time and What Made It Special (Who Was There?

What Were the Surroundings? What Happened?)

Assessment: Have students answitr the following question: How do feelings oi anger
affect dealing with other people?

Recognizing Signs of A busiyagiavior

0 (Local Objective: H-B.10)

ACTIVITY: Discuss the physical, /erbal, emotional, and se:wal forms of abusive behavior
which a child may experience, as well as the variety of physical and behavioral
symptoms that abused children may exhibit.

PPS-15 8 1
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Psychological Safety, Grades 9-12 (Cont'd)

Assessment: Have students draw three columns on a sheet of paper. Have them label the
three columns "Behavioral," "Emotional," and "Physical." Students are to describe
four signs of abuse in ea...:h of the three columns.

Accepting Consevences of Behavior,

(Essential Elements/Activities/Assessments: HE-e.11), ACD pp. 10-14; b. ID, GE pp. 7-
i0; c.3B, ACD pp. 93-96; d.8B, PCD pp. 5-6)

DEVELOPING A POSITIVE SELF-001,CEPT

flj ,onstrating Respect for Self and Other.

(Local Objectives: Sociology B.2, B3; Psychology B.6)

ACTIVITY: The teacher gives each student three activity sheets (see Handouts #1, 2, 3)
allowing ten minutes for completion. When all of the students have fmished, the
teacher will prompt the studznts share their answers. For example: "Jim, can you
share with the group some of the words you choose for What Are you like. Sue, what
were some important items you identified on "What's Important to You? What items
were not important to you? If rossible, all students should be encouraged to share
their answers.

Assesonent: Have the students write the answers to these questions:
1. List five things that you feel would best describe you as a person.
2. List the items that you had difficulty answering. Why?

ACTIVITY:
1. Distribute one lemon to each student. Direct each student to examine his/he:

lemon carefully by rolling it, squnzing it, fondling it, inspecting it, etc. Ask them
"to get to know their lemon" and select a name for it. Encourage them to identify
in thcir minds the strengths and weaknesses of their lemon.

2. Collect all the lemons and visibly mix them up in front of the group.
3. Spread out all the lemons on a table and ask all students to come forward and

select their original lemon. If conflicts develop over their choices, assist the
parties in reconciling their differences, or simply note the failure to agree and use
that as abasis for later discussion.

Discussion Questions:

1. How many are very sure they reclaimed their original lemon? How do you know?

2. Whet parallels are there between differentiating many lemons and differentiating
many people? What differences are there?

3. Why can't we get to know people just as rapidly as we did the lemons? What role
does the skin play(for lemons and for peppie)2
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Psychological Safety, Grades 9-12 (Cont'd)

Assessment: Have students write answers to the following questions:
1. What principles of human behavior does this bring to light?
2. Why is self-examination usually more difficult than evaluation of others?

Deve1ogin2 Hea Ithy_Atlitudes Toward_ One's Own Sexualitx

(Local Objective H-B.9)

ACTIVITY- Guide students in a discussion on developing self-esteem and taking control
of their own lives when dealing with human sexuality. Have students write a list of
behaviors that relate to the development of a sexual being, such as dating and select-
ing appropriate wearing attire. Discuss with students seme of these behaviors and
whether the behaviors contribute to the development of healthy and positive attitudes.

Assessment: Have students write a sexual profile of shemselves, including the following
mformation: traits which may be considered as unique to themselves, influences thaz
have helped them to develop a positive ;exual self-concept, and steps which they can
take to continue developing healthy attitudes toward their own sexuality. Ask for
volunteers to share their profiles with the class.

Developing Self-Awgreness and Skillslor Self-Direetiort

(Essential Elements/Activities/Assessments: HE-d.2 G, PCD pp. 64-65; b.1A, CHE pp. 1-
4; b-1 B, CHE pp. 4-7; d.2B, PCD pp. 38-44)

EMOTIONS AND THEIR EFFECTS

De.aling_withlter_Pressure

(Local Objectives: Psychology B.6)

ACTIVITY- Most of us have been brought up to believe that it is noi "right" to say nice
things .thout ones self or others. This activity auempts to change that 2ttitude by
having teams of two students share some personal qualities with one another. In this
exercise, each person provides his or her partner with the response to one, two,or all
three of the following suggested dimensions.

1. Two physical attribtees I like in myself
2. Two personality qualities I like in myself
3. One ta?ent or skill I1ike in myself

Explain that each comment must be a positive one. No negative comments are
allowed! (Since most students will not have experienced such a posidve encounter, it
may take some gentle nudging on your pan to get them started.)

V:Tussion Questions:
_

I. On hearing the assignment, how many of you smiled slightly, looked at your
partner, and said, "You go first"?

2. Did you fmd this to be a difficult assignment to start?
3. How do you feel about it now?
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Psychological Safety, Grades 9-12 (Coned)

i

I

1

Assessment: Have students answers to de following questions:
1. What other positive attributes ol( qualities could be included in this activity?
'1. Why is it difficult for us to say tositive things stout ourFelves?

1/4:ta wlACTIVITY: Pass out four 3 x 8 strips o per to each student. Write fo stems on the
board or call out one at a time. Give, lass a very limited amount or time to answer the
four questions (2-3 minutes. 30-45-seconds per question).
1. I feel angry when others
2. 1' *nk my anger is
3. '. Lien others express anger towards me, I
4. I think that the angee of others ,

After all students have answered the questions, haye diem tape answers to their chest,
their backs, their desk, or the wall. Pro.:ess this experience in small groups of 8-10
per group. Appoint group moderators to be sure al have an opportunity for "air
time." During the group process, en6urage students to recognize that people express
anger in different ways, experience the anger of others differently, and have different
feelings and ideas about anger (or any other emotion).

Assessment: Have students answer the following question: How do people express anger
in different ways?

Distinguishing Between Positive and Negative AMudes Toward Life

(Local Objective: H-B.3)

ACTIVITY: Divide the class into two gioups. Have one group develop a list of examples
that indica,: a positive attitude toward life. Have the other group develop a list of
examples that indicate a negative attitude toward life.

Assessment: Have each group present a report to the class. Have students add items to
both lists and discuss those, items where there are differences of opinions.

!Isamu ishing hinong Different Kinds of Love
..,

(Local Objective: H -B.5)

ACTIVITY: Discuss with students tke concept that lor7 can be communicated in many
different ways. Just as love is expressed in many ways, there are also se ieral types of
love. Discuss love for a friend, family love, love in maidage, love of country, and
love for humanity. Emphasize how these types "f love differ from each other.

Assessment: Have students write a one:page report on "The Loves of My Life." Three
types of love must be included in !he report, ag well as an exp..mation as to how cao:1
love is different from the otheri Students ma, .olunteer to share their reports with
the class or iTi small groups.

fosterinamotional and Social Veyelopment

(Essential Elements/Activities/Assessments: HE-b. IB, CHE pp. 4-7; e.3b, ACD pp. 61;
LIB, PCD pp. 38-44)
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WHAT ARE YOU LIKE?

Begin at START and draw a line that connects all of the worth which you think describe you.

0 START

(Handout #1)

seriou' interestin ca)
,---------,4

rnindeu

..........
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I religion 1

WHAT IS IMPORTANT TO YOU? Handout #2

Very Important Somewhat Impatailt Not Important

2. family 1

3. friends 1

4. car 1

5. money 1

6. clothes 1

7. boyfriend or girlfriend 1

8. grades 1

9. what your peers think
think about you 1

10. teacher's opinion of you 1

O 11. your appearance 1

12. popularity 1

13. T. V. 1

14. telephone

15. sports 1

16. pets 1

17. hohiw 1

18. intellect 1

19. health 1

20. weekends i

21. music 1

22. school 1

23. food 1

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5
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NAME
SELF-ESTEEM INVENTORY

Like Me Unlfice

1. I spend a lot of time daydreaming.

2. rm pretty snre of myself.

3. I often wish I were someone else.

4. I'm easy to Re.

5. My parents and I have a lot of fun together.

6. I never worry about anything.

7. I find it very hard to talk in fro it of the class.

8. I wish I were younger.

9. There tire lots of things about myself I'd change if I could

10. I can make up my mind without too much trouble.

11. I'm a lot of fun to be with.

12. I get upset easily at

13. I always do the right thing.

14. I'm proud of my soh,' work.

15. Someone always has to tell me what to do.

16. It takes me a long time to get used to anything new.

17. I'm often sry for the things I do.

18. 1 in popular with kids my own age.

19. My parents usually consider my feelings.

20. I'm never unhappy.

21. r m doing the best work that I can.

22. I give in very easily.

23. I can usually take care of myself.

14. I'm pretty happy.

25. I would rather play with children younger than I am.

26. My parents expect too much of me.

27. I like everyone I know.

28. I like to be called on in class.

29. I understand myself.

0
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Community Resources for Physical and Psychological Safety

1. Agency: All Saints Episcopal Hospital Progran: Presentations
Target Area: 9-12 Contne t Social Services Department

Phone Number: 926-2544
Descriptin: Community education and referral to medical/health resources.

2. Agency: American Heart Association
Target Area: 9

Phone Number: 732-1623
Description: Education to decrease heart disease.

Program: Putting Your Heart into
the Curricalum

Contact Pam Hodges or
Patricia Evans

3. Agency: American Red Cros/ Program: Health Education and Safety
Target Area: 9-12 Contact Grace Palmer

Phone Number: 732-4491
Description: Basic first-aid courses and CPR on any level upon regmest.

4. Agency: Because We Care, Inc. Program: Counseling/Presentations
Target Area: 9-12 Contact Sarah Brooke

Phone Number: 336-8311, ext. 420
Description: Because We Care Specialists Ire based at certain school sites throughout the FWISD. They

pcovide services in education, prevention, intervention, after care to students and their
families. Information and referral counseling related to drug and alcohol abuse.

5. Agency: Bridge Association, Inc.
Target Area: 9-12

Program: Spruce Emergency Youth
Shelter
Teen Talk--Confidential
Counseling 336-TALK

Contact Counselor on duty
Phone Number: 877-4663

Description: Individual, group, and family counseling on a short-term oasis for youth.

6. Agency: Catholic Social Services Program: Presentations/Counseling
Target Area: 9-12 Contact Theresa Rembert

Phone Number: 926-1231
Dgscription: Family Counseling including parent-child, group, and individual. Presentations on self-

esteem, feelings, and other personal issues.

7. Agency: Charter Hospital
Target Area: 9-12

Program: Substance Abuse, Self
Esteem

Contact Joe Milligan or
Kimber Scott

Phone Number: 292-6844
Description: Awareness, education and prevention of chemical abuse. Psychiatric disorders.

PPS-25
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8. Agency: Department of Human Services
Targa Area: 9-12

Program: Presentations
Contact: Any worker who answers the

phone
Phone Number 335-4921 (24 hours)

Description: Accepts and investigates child abuse reports, refers child and family to agencies as needed;
foster care is given, also.

9. Agency: F.A.C.T.S. (Family Assessment, Program: Counseling
Consultation and Therapy Service) Inc. Contact: Leslie R. "Dick" Brockman

Target Arra: 9-12
Phone Number 921-6858/654-FACT (metro)

Description: Counseling to individuals, groups, and families concerning anger control, sex abuse, and
substance abuse.

10. Agency: Fire Department, Fort Worth
Target Area: 9-10

Program: Fight Fire With Care ;
Learn Not to Burn

Contact: George Saahand or I
Cameron Brown

Phone Number: 870-6861
Description: A counseling program called "Fight Fire With Care," in conjunction with the Child Study

Center. Avr:lable for juvenile firesetters ages 2-16. Also a program called "Learn Not to
Burn," used by some schools in their curriculum. The purpose is to educate children about
fire safety.

11. Agency: Fort Worth tire Department Program: Presentations
Target. Area: 9 Contact: Captain Roy Knight

Phone Number. 870-6865
Description: Programs and materials on fire safety and revention of fires in the home.

12. Agency: Fort Worth Girls ( lub
Target Area: 9-12

Program Presentations on Sexual
Abuse and Dealing with
Stress

Contact: Sally De Foor
Phone Number: 926-0226

Description: Preventing Teen Pregnzrey on how to talk to parents about sexuality.

13. Agency: Fort Worth Polite Department Program: Presentation
Target Area: 9 Contact: Officer K. P. Middleton

Phone Number: 870-7153 .

Description: Safety precautions to take when traveling to and from school. Includes dealing with
strangers, bicycle safety, crosswalk safety.

14. Agency: Harris College of Nursing
Target Area: 9-12

Program: Presentation
Contact: Ann Kirkham, Assistant

Professor
Phone Number: 236-7048

Description: SeFual abuse, rape, and how to deal with emotional and psychological abuse.

8
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a J. Agency: March of Dimes Program: Presentations on Safety
illTarget Area: 9-12 Contact: Laurie Lane, Director of

Community Health
Education

Phone Number: 284-2702
Description: Speakers and classroom presentations on health related subjects, i.e. prenatal care, nutrition,

drugs. Free film library. Health career scholarships for qualifying high school seniors
Professional inservice in prenatal area. Limited financial assistance to post-polio patients.

16. Agency: Mental Health Assuiation of
Target Area: 9-12

Program: Effective Learning Materials
Felt Board Stories on
Identifying Feelings

Contact: Carolyn Goodspeed
Phone Number: 335-5405

Description: Information, referral and educational services related to mental health. Programs or: self-
esteen and stress management.

17. Agency: Parenting Guidance Center Program: Effective Parenting
Target Area: 9 Contact Barbara An&-son

Phone Number: 332-6348
332-6399 (Warm line for parents)

Description: Counseling services for parents who desire to develop positive parenting *ills.

18. Agency: ParentIng Guidance Center
Target Area: 9

ProLlarn: Parenting Education Program
- for Schools (PEPS)

Contact: Pam Chevreaiix
Phone Number: 332-6348

Description: Five-day presentation by trained volunteers, covering topics relating to parenting skills and
responsible decision making.

19. Agency: nape CriFic Program of the
Women's 4..enter of Tarrant County

Target Area: 9-12

Program: Counseling and Emotional
&wpm,. for Rape Victims

Contact Susan Loving Harris
Phone Number: 338-1126

Description: Emotional support for youth as they go through the trauma of medical and legal procedures
and informatio:. sharing.

20. Agency: Tarrant Council on Alcoholism Program: Presentation
and Drug Abuse Contact: Kim Kirchoff, Director of

Target Area: 9-12 Education
Pam Dunlop, Assistant
Director

Phoiln Number: 332-6329
Description: Covers opics on developing a positive self-image, effects of peer pressure, knowledge of

drug safety.
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21. Agency: Texas Christian University
Target Area: 9-12

Program: Presentation
Contact: Barbara Brown Herman,

Director, Alcohol and
Drug Education

Phone Number: 921-7100
Descripton: Self-esteem, coping wit!. addictive parents, drug education, nutrition and eating disorders,

communication skills and decision making.

22. Agency: Texas Christian University
Target Area: 9-12

Phone Number: 921-7863
Description: Eating Disorders and Sexual Abuse.

Program: Presentation
Contact: Dr. Harris Klinefelter,

Counseling Center

23. Agency: The Treatment Place Program: Individual Tnera:ly for the

(Parents United) Abused and Abuser

Target Area: 9-12 Contact: Rita Foust
Phone Number: 877-3440 (24 hours)

Description: A counseling service for youth who have been sexually abused. A counseling progam for

the perpetrator.
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e A

Rmurces Fr S Information

Adult Probatioa Department
200'W. Belknap
Fort Worth, Texas
(817) 535-6363
Contact: Lori Baldwiit

V A presentation on probation or the criminal justice system.

- _
Al-Anon-Alateen informatica Service
1203 Lake St.
Fort Worth, Texas
(817) 336-2492

V
-

Services provided .for children of alcoholics.

re,

American Cancer Society
2222 P,Iontgomery St.
Fort Wor,h, Texas
(8171 737-3185
Contact: Loretta

V Presentations are made to meet the needs of the age group with
regards to hmlth education. Films are vik.wed with a question/
answer period following.

American Red Cross-Tarrant County
6640 Camp Bowie
Fort Worth, Texas
(r. '.7) 732-4491
Contact: Grace Palmer

V Classroom presentations on services of the Red Cross,

first aid, and national disaster relief

Amon Carter Museum
I3501 "Amp Bowie
(81/, 738-6811
Fort Worth, Texas
Contact: Anne Farmer, Art Museum

Tour Coordinator

V Tours of Museum's permanent collections and special exhibitions
conducted by trained docents. Can enhance curriculum objectives
in Texas and U.S. History.

Animal Control
(817) 870-7398
Contact: Guy Natalie

V
-

Classroom presentation by offictrs regarding responsible pet
ownership, bite prevention lid adop ;on. Puppet show and VCR
tape included in presentation. Appropriate for grades K-6.

Asian Cultu:al Center
(P.17) 870-11.27
..3ntact Mike Goldberg

V Claw.: .oin presentations on 0.1e hirory and culture of Asian

society.

Fr=Field Trip
S=Speaker Available



Resources FT S I Information

Big Brothers and Sisters of Tarrant County

1209 W. Freeway
(817) 877-4277
Contact: Lanny Hassell

V This agency can provicia information about their program which
'Wows students to learn more about this organization. ALSO con
provide information about a orter in social work.

Black Ar , , ery-PrtAlles in Pride

1000 E. Rosedale
(817) 870-9709

V V Tour or classroompiemation available upon request.

....-.

Botanic Gardens
3220 BotanLI Garden Drive. North
Contxt Clara Wilson, Edueltion Office
(817) 870-7682

V Tours on various topics available. I

Btazau of Engraving and Priming
6850 Blue Mound Rd.
(817) 232-5833
Contact Receptionist

Tour of the federal building to view the procez of printing money.

Resources -.71 S Information

Casa Manana
3101 W. Lancaster
(817) 332-931? or 332-6221
Contact: Katheieen Trorsor, Dona

Shriner, or Daphne Kaplan

V V Special daytime performances (10:00 un.) weekdays and class
presentations for grades K-12. Theatrt Jchool for K-12 with
scholmships available.

....... ---1
Cattleman's Museum
1301 W. 7th SL
Fort Worth, Texas
(817) 332-7064
Contact: Can..1 Williams, Museum/

Foundation Coordinator

V Historical and current day look at the cattle and ranching indirv :se3

in Texas. Films and educational materials also available.

Center for Economic Education
P. 0. Box 5427
'Denton, Texas 76203-5427
Comact Dr. William Witter

V
...-- ..
Resource persons and materials for economics MIK eon.

Child Abuse Prevantion
P. 0. Box 5128 Arlington, Texas 76005
(817) 640-5090
Contact Audra Bennett-- --

V Class presentation on the rrevention cf ctuld abuse and services
available to the community.

4 ;46



Resources FF S Information...
Citron (City Transit Service)
2304 Pine St.
(817) 870-6226
Contact Bobby Dilse

V Tour consists of visiting Citron's property. A bus is provided to
transport the group to and from school.

..........

Comprehensive Crime Prevention
Program
913 Taylor St.
Fort Worth, Texas
(817) 870-6600
Contact Receptionist

V Presentations are available on the following subjects: child safety,
self prnixtion for women, home securit7, and fraud r:r.vention.
Other topics may be reqmsted.

Resources FT S Information

Fort Worth Aviation Dept.
Meacham Field Terminal Building
(817) 624-1127
Contact Jan Till

V Tom of the terminal building. Watch planes take off and land.
Those over 12 years may visit the contml tower. Special tours
may be arranged for older groups who are interested in aviation
related careers.

Fon Worth Boys' Club
2000 Ellis Ave.
Fort Worth, Texas
(817) 624-8405
Contact. Unit Director

V V A wur of the Boys' Club and explanation of the purpose and
services provided.

Fort Worth-Clean City Program
(817) 870-6360
Contact Sally Bannley

V Program for lower elemental), students with audiovisuals.

Fort Worth Chamber of Commerce
700 Throckmorton SL
Fort Worth, Texas
Contact Receptionist
(817) 336-2491

V Speakers available to desaibt- the ways in which the Chamber
attrwts new businesses to the area, as well as the services provided
to existing Fort Worth businesses.

Fort Worth City Hall
1000 Throckrnorton
Fort Worth, Texas
(817) 870-7551
Comact Olivia Rodriguez

V V Tours of City Hall and speakers on a variety of topics in city
govanment.

Fort NY orth Convention and Visitors Bureau

700 Throcbnonon
Fort Worth, Texas
(817) 336-8791
Contact: Diane Wolf

V Slide show and oral presentation on history of Fort Worth and
tourist attraciions.

5



Resources FT S Information

Fort Worth Employment and
Training Dept. "The Working Connwtion"
440 So. Main
Fort Worth, Texas
(817) 870-8790

V Wide range of topics covered regarding employment and training.

Fort Worth-Re Safety Education
1000 Throckmorton
Fort Worth, Texas
(817) 870-6865
Contact: Capt. Roy Knight

V Presemation of film and qumtionlanswer session on rue
prevention and safety.

Fort Worth Girls' Club
1425 8th Ave.
Fort Worth, Texas
(817) 926-0226
Contact: Sally Defore

V Classroom presentation on services provided by organization.

I
Fort Worth ffispanic Chaml:er of
Commerce
2315 N. Main
Fort Worth, Texas
(817) 625-5411
Contact Receptionist

V Speakers available on a variety of topics related to business
opportunities for I-fispanics.

Fort. Worth Metropolitan Black Chamber
of Commerce
2914 E. Rosedale
Fort Worth, Texas
(817) 531-8510

-

V Speakers available ot. a variety of topics related to business
opportunities for Blacks.

Fort Worth Municipal Court
"Teen Court"
1000 Throckmorton
Fort Worth, Texas
(817) 870-8680

V V
1

Available -1 make presunations to classes duri,g which a video
tape is shown followed by a question/answer session. Students
may also serve as volunteers in Teen Court.

Fort Worth Museum of Science and 1-fistory

1501 Montgomery St
Fort Worth, Texas
(817)732-1631
Contact Group Services Office

V One-hour guided tour of museum exhibits. Special emphasis may
be placed on a variety of topics. Toms presented Tuesday through
Friday at 9:30 and 11:00 a.m. Maximum: 60 stuu.nts per tour.

Foit Worth Nature Center
Rt. 10 Box 53
Fort Worth, Texas
(817) 237-1111
Contact: Receptionist

V One-hour guided trail walk uses natural history items such as
skulls and seeds o familiarize students with the natural world.
Specialized programs available on request Students divided
into groups of 10-12. Maximum group size 80.

6



e Resources T S Information

Fort Worth Opera Association
3505 W. Lancaster
Fort Worth, Texas
(817) 731-0833
Contact: Ginger Head

V One-act opera performing trou. Two 3-week performanze

periods, 1 spring, 1 fall, and one-act children's opeza wi;h

questi^n/answer time following. Also with program: make-up

and set assembly demonstration.

Fort Worth Park & Rec. Dept.
ifistoric Log Cabin Village
(817) 926-5881
Contact Receptionist

faudents visit the historic log homes and grist mil!.

Demonstrations of various pioneer crafts and theoperations of

a stone ground milL

Fort Worth Police Dept.
350 W. Belknap
Fort Worth, Texas
(817) 877-8017
Contact: Patrol Captain's Office

A wide variety of topics can be covered dealing with crime

prevention and the work of the police.

Fat Wonh Public Health Dept.
1800 University Dr.
Fort Worth, Texas
(817) 870-7213
Contact ICithy Biemat, Education Dept.

V A tour of the health department. Classroom presentations on a

variety of health matters.

Fort Worth Star-Telegram
400 W. 7th St.
Fort Wonh, Texas
(817) 336-9271
Contact Receptionist, Educational

Services

4./ Tour includes all deparunents of the St-,--Telegram and speakers

describe the processes invoived in gathering and printing the

news.

Fort Worth Symphony Orchesua
4401 Trail lake Dr.
Fort Worth, Teras
(817) 921-2676
Contact: Nancy Buchanan

V A presentation including the following: History of symphony,

description of types of instruments, listening to types of
music, and the inner workings of an orchestra.

Fort Worth-Tarrant County
Young Lawyers Association
Texas Building
(817) 338-4092
Contact Receptionist

V Classroom presentations on law-related topics and law as a

career.

Fort Worth Zoo
(817) 870-7055
Contact: Zoo Education Dept.

Guided tours provide students the opportunity to learn ihe proper

care of animals and meez the people who care for the animals

m a zoo.
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Resources Fr S Information

Genealogy Librarian Fcct Worth
Public Library
300 Taylor St.
Fort Worth, TX
(817) 870-7740

V Speakers and tours to prepare students for genealogical research.

General Motors Corp.
2525 E. Abram
Arlington, Texas
(817) 649-6254
Contact Office of Plant Security

V,, Tours of assembly plant are conducted at no charge Mon-Fri.

General Services Administration
819 Taylor St.
Fort Worth, Texas
(817) 334-2321
Contact Marcelio Banla

V A general discussion on the purpose, function, and general
operation of a government agency; information on how to begin
a career in government service.

Rmurces FT S Information

ilistoric Preservation Council for
Tarrant County
902 S. Jennings Ave.
(1;17) 338-0267
Contact Marty Craddock

V Speakers pcovide information about the preservation
of historical buildings in Tarrant County.

Resources FT S Information

International Training in Communica-
tions "Toastmistress"
(817) 926-7283
Contact: Crystal Ward

V Training in public speaking and speakers available on a variety
of topics. Organized extra-curricular club for high school. For
details in organizing, contact Mary Hem, 923-5382.

Inter Cultura
1810 8th Ave.
Fort Worth, Texas
(817) 3324691
Contact: Nic Holland

V Presentations on world cultures and their interdependence witn each
other. .

8



Resources FT S Information

Kimbell Art Museum
3333 Camp Bowie
Fort Worth, Texas
(817) 738-6811
Contact: Art Museum Coordinator

V Guided tours of the permanent collection and special traveling
exhibitions are offered. A number of tours have been designed
to fulfill essential elements. Slide programs on art elements,
periods, world areas available. Free.
Call Education Department, 332-8451

_

KIYINIKERA Educational Serwces

Department
300 Harty Wmes Blvd.
Darias, Texas 75201
(214)871-1390

V Guide for librarians and classoom teachers of educational program-

ming to be recorded.

KTVT Channel 11 Television
4801 W. Freeway
Fort Worth, Texas
(817) 451-111
Contact Penny Preston

V Classroom visitors to speak on directing the television news cast.

ICCAS Channel 5 TV

3900 Barnett St.
Fort Worth, Texas
Contact Weatherman-Ctannel 5

V Tours of weathez reporting facilities only.

Resources FT S Information

L:ague of Women Voters
101 S. Jennings Ave.
Fort Worth, Texas
(817) 336-1333
Contact Linda Burgess-236-1968 for

V The voting process and national, state, and local candidates am

discussed by classroom speakers.

M

Resources FI' S Information

Modern Art Mumm of Fort Worth
1309 Montgomery
Fort Worth, Texas
(817) 738-9215

Contact Tour Coordinator

V General and special exhibition tours provided. Guided tours offer
students an opportunity to view and discuss various works of
modern art. Two-three weeks advance noece required. Free.

9
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Resources FT S Information

NAACP-National Association for the
Advancement of Colored People
1063 Evans Ave.
Fort Worth, Texas
(817)332-8919
Contact Receptionist

V Speakers available to discuss the current issues and concerns of

Black Americans.

NCNB-TEXAS
Marketing Deparunent
(817) 390-6161
Comet Sarni Roop

V Class presentations on the banking industry.

Noble Planetarium-Museum of
Science and Ilistory
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact Group Services

V Presentations allow students to explore the universe.
Sophisticated multi-media equipment helps create an environment
where each studenfs imagination is stimulated. Topics vary.
Minimum cost per student.

0

Resources FT S Information

Omni Theatre-Fort Worth Museum of
Science and History
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Cartact Grousvices

V Film programs on a variety of scientific and/or cultural topics.
Topics vary according to available film.

P

Rmources FT S Information

Parenting Guidance Center
2928 W. 5th St.
Fort Worth, Texas
(817) 332-6348
Contact Receptionist

V Topics include individual, marital, and family counseling services.
Information available on effective parenting.

.

I 0 i
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Resaames FT S Information

Safety Council of Fort Worth
301 Oakhurst Scenic Drive I

Fort Worth, Texas (817) 831-0641
Contact Rommie Terrell or Jwk Mitchell

V Education programs dealing with accident prevention in the home,
in traffic, in 'he workplace, and in recreational pursuits.

Saint .roseph Hospital
1401 S. Main
Fort Worth, Texas
(817) 336-9371 Ext. 6815
Contact Paula Mitchem

V A wide range of topics presented by individuals cf Speaker's
Bureau. Contact resource person for listing of topics.

Scott William Echington Theatre
3505 W. Lancaster
Fort Worth, Texas (817) 738-6509
Contact Bill Gaeber

7 Discount rates for preview of every show - $3 per student. Tour of
facilities to view play set may also be arranged. Contact Mr.
Garber fai arrangements.

Sid Richardson Collection of Western Art

Museum
309 Main Street
Fort Worth, TX (817'; 332-6554
Contact Jan Brenneman

V Tour of museum's permanent collection includes discussion of art
elements, Western artists such as Remington and Russell, and
19th and early 20th century history and civilization.

Story Patch Players
6706 Camp Bowie
Foa Worth, Texas (817) 738-7549

V Theatrical pmductions for elementary students. Fee charged for

services.

Resources i FT S Information

Tarrant Council on Alcoholism and Drug
Abuse
617 7th Ave. Suite 305
Fort Worth, Texas (817) 332-6329
Contact: Ellen Nelson or Rarnzic Gillespie

V Classroom presentation and video on social problems of alcohol

and &lig abuse.

Tarrara County Association for the Blind
912 W. Broadway
Fort Worth, Texas (817) 332-3341
Comm: Wayne Pound

V V A tour of the workshop for the blind. Observe production lines
and product assembly. Speakers give general ovfxview of
agency services and the disability of blindness.

Tarrant County BI.;.4.1k Historical and

Genealogical Society
1020 E. Hurnbolt
Fort Worth, Texas (817) 332-6049
Contact: Mrs. Lenora Rolla

V Class presentations on Black history and genealogical
methodology.



...
Resources FT S information

Tarrant County District Attorney
200 W. Belknap
Fort Worth, Texas
(817) 334-1116
Contact: Tad Howington

V V Speakers available to give overview of county government and
tours of county offices and counhoese may be arranged.

.

Tarrant County Humane Society
1840 F,. Lancaster
Rat Worta, Texas
(817) 332-5681 or 332-5367
Contact Lynn Bussington

V Film shown about functions of the Humane Society.
Question/answer session concerning abuse, neglect, and
population.

Tarrant County Junior College
1500 Houston St.
Fort Worth, Texas
(817) 877-9212
Contact Nila Barker

V Speakers available on a wide variety of topics. Contact Ms.
Barker for speakers' bureau listing.

Tarrant County Juvenile Retention Center
2701 Kimbo Rd.
Fort Worth; Texas
(817) 834-6311
Contact Receptionist

V V Tour of facilities for limited number of students and guest speakers

available.

Teen Challenge of Fort Worth
747 Samuels Ave.
Fort Worth, Texas
(817) 336-8191
Contact Recepdonist

V A film is shown followed by a discussion and question/answer
session on drug prcvern;on.

Texas Agricultural Extension Service
200 W. Bluff St.
Fort Worth, Texas
(817) 334-1293
Contact: Geneva Smith

V A presentation discussing urban landscapes, gardening,

agribusiness, plant science, etc.

I

Texas Christian University
3825 Hilltop Rd.
Fort Worth, Texas
(817) 921-7490
Contact Charleen McGilvray

V V Tours of spaific subject areas or general tour of campus may be
arranged. Presentations can be made concerning choosing a
college, financial aid for college, and history of TCU.
Contact various de2artments for subject specialists.

TU Electric Service V
115 W. 7th St.
Fort Worth, Texas
(817) 336-9411SEtast2euLe tignig______________

V Tour of power plant for 5th grade and up and electric service
building for 9th grade up. Tours by reservation Monday-Friday.
Free loan of films and programs on energy for K-12. Classroom
speakers are avaiiable upon request. -J
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Resources FT S Information

Texas Employment Commission
301 W. 13th St.
Fort Worth, Texas
(817) 23-5111

V Informadon on choosing an occupation, making contacts in search
of employment, making appointments for interviews ei.c..

Texas Heritage Inc. "Thistle Hill"
1509 Pennsylvania
(817) 336-1212
Contact: Susan Hazker or Danelda Crouse

Volunteers conduct 1/2 how to 1 hour tours of Thistle Hill.
Allows students to view the way of life of the Fort Worth Cattle
barons and tO participate in an architecture-scavenger hunt.
Cost: S1.50per student

Texas Rangers
1250 Copeland Rd.
Fort Worth, Texas
(817) 273-5222
Contact Tatmee Paur

V Local major league baseball club maintains a speakers' bureau.
Will send speakers to classrooms.

Resources FT 13 Informatic.._

TJ.4. Air Forcc-Carswell A.F.B.
Ow 782-7157
Contact Sgt. Becky Robinson

V A drivethru explanation of the Air Force Base, a military dog
demonstration, a base fue station tour, and a tour and explanation
of B-52D and KD 135 Aircraft assigned to Carswell.

V

Resources FT S Information

Vietnam Veteran's Centa
1305 W. Magnolia Ave.
Fort Worth, Texas
(817) 921-3733
Contact Don Waak or Hugh McKay

V Counselors at Vietnam Vet Tenter will speak to classes on their
experiences in and perspectives of Viemam.

Resources FT S Inturmation

Weaver and Tidwell, C.P.A.'s
1500 Sinclair
Fort Worth, Tras
(817) 332-7905

V An informal lecture/response to a question session is piczented.
Also, a personal financial statement slide presentation for book-
keeping classes.

Women's Center of Tarrant County
1723 Hemphill
Fort Worth, Texas
(817) 927-4040
Contact: Mary Blasingame

V Classrocrn presentation on issues affecting women.

13
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FORT WORTH INDEPENDENT SCHOOL DISTRICT

RESOURCES

ADMINiSTRATIVE STAFF

Dr. Don R. Roberts, Superintendent of Schools 878-3707

Mr. Eugene Gutierrez, ASSOCiate Superintendent, Non-Instructional Savices 877-5687

Dr. Morris Holmes, Assoo, .:s Superintendent, Instructional Services 878-3710

Ms. Jo Ann Houston, Assistrnt Superintendent, Personnel Services 878-3721

Dr. Dan Powell, Assistant Superintendent, Elementary and Secondary Education 878-3728

Dr. lvfietgo Ranh, Asristant Superintendent, Instructional Planning and Development 927-1910

Mr. Eldon Ray, Assistant Superintendent, Operations and Construction 625-9883

Mr. Joe Ross, Assistant Superintendor Lommunky, Employee, and Governmental Relations 87? .3725

IX. John Sawyer, Assistant Superintendent, Business and Finance 878-3705

Dr. J. D. Shipp, Assistant Superintendent, Instructional Support 878-3719

OFFICES/DEPARTMENTS

Adopt-A-School 878-3723

Art 927-0458

Athletic 335-1802

Business Transportation 534-3375

Choral and General Music 927-1758

Communications/Information Center 336-2626

Bilingual/ESL 927-0228

Curriculum 927-0845

Production/Distribution 926-2492

Elementary Schools 878-3724

High Schools 878-3734

Middle School 878-3735

Early Childhood Edumtion 921-2823

English/Language Arts Program Director 927-1876

Foreign Language Program Director 927-0528

Gifted and Talented Prognim 927-0609

Health Education Wog= Director 921-265:

Instructional Computing Program Director 921-1774

Instrumental 926-1199

Mathematics 927-1877

Physical Erlucation 921-2811

Professional Development 927-1900

Professional Library and Media 735-4898

Reading 927-0923

Science 927-0731

Social Studies 927-1908

Vomtional and Adult Edtration 878-3743
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PERIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990

American Journal of Education

Appinisnl: Science Books for Young People

Arithmetic Teacher

Bulletin of the Center for Children's Books

Classroom Computer Learning

Counselor Education and Supervision

Educational Leadership

Educatinnal Technology

Elen.entary School Journal

English Journal

Equity and Excellence

Exceptional Children

Executive Educator

Five Owls

Gifted Child Quarterly

Gifted Child Today

Hornboo:::

Instnictor

Phi Delta Kappan

Psychology Today

Reading Teacher

School Science and Mathematics

Science and CHdren

Science Books and Fdms

Science Teacher

Social Education

Social Str

Techtretvis

Jurnal of Counseling and Development

Journal of Izarning Disabilities

lotunal of Physical Education, Recrt Ilion, and Dance

Journal of Reading

Journal of School Hedth

Langiage Arts

Library Journal

Mathematics Teacher

Modern Language Journal

Oasis

ocational Education
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SCHOOL RESOURCES 1989-1990

Title Name Expertise

Eri=ilY '

Assistant Principals

Tachers as Resources

5Recia1Progam Coordinators

Insmazinnst 52:Ilia=

Department Chairperson/
Lead Teacher

Counselors

Librarian

N.Urse

Altendattce Clerk

Financial Clerk

EltadraSaan

Food Service Manager

Fraino President

Other

1 0 9
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IINEMTUCTIONA114 TINIZATIEGIDES

"Many instructional
models have been
developed for educating
our youth. Instructional
methods should provide
opportunities for the
students to organize
their ideas in ways
meaningful to them.
We recognize that a
variety of instrucdonal
methods is appropriate.
Certain methods may be
effective for developing
skills, while another
method may be more
effective for high& level
thought. Variety in
instructional methods
has been shown to be
crucially important."
Grayson H. Wheatley
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E-TEACHINC STRATEGIES
for Cueing THINKING in the CLASSROOM

"Strategy 1"

AIM

Think-Pair-Share

Think-Pair-Share is a multimode discussion cycle in which students listen to a question or presentation, have

time to "think" individually, talk with each oth-st in "pairs" and finally "share" responses with the larger group.

The teacher signals sradents to switch ftom "listen" to "think" to "pair" to "share" by using cues (fig. I.`

Students raise their hands only on signals, not directly after the question or a response. Students may write or

diagram their thoughts. In this activity, teachers also give cues on options for "how" students are to think or

work in pairs. For instance, teachers may cue the students to reach concensus, engage in problem solving, or

assume the role of devil's advocate (fig: 2).

Hand Signals

Limn Think Nr Sham Cube

Cues for

Whcei .Listan - Think - Pair - ShareT.
Cards

ILiam I I Think Par;

Chart

Fig. 1. Cues for Think-Pair-Share

C..(7)0?..
.ensus

Seeldng

Reciprocal Teaching

Devil's Advocate

Thinking aloud
problem solving

Pair Problem sowing

Fig. 2. Think-Pair-Share Structures

Reprinted whit permission of Jay McTighe, Education Specialist, Maryland State Department of Education.
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"Strategy .2"

Reading Reference
Bookmark

While you rtnd
Tel'

yourself what the
author says.

Ask
yourself if what you are

reading makes sense.
Picture

what the author
describes.
Identify

the main ideas.
Predict

what will come next.

If you don't understand
Identify

the problem.
ReuJud.

yourself of what you want
to fmd out.

Look Back.
Look Ahead.
Slow Dawn.

Ask
for help.

Aft..7 you read
Retell

what you read in yaw own
words.

Summarize
the most important ideas.

Ask
rurself questions and

answer them.
Picture

in your mind what the
authm. describe&

Decide
what was especially

interesting or enjoyable,

Ready Reading Refereme

If one analyzes the differences betwftn good and par readers, the

importance of the strategic behaviors that good readers spontaneously
employ before, during, and after their reauing would be obviuus.

The Ready Reading Reference bookmark was developed to summarize
Eutaw/edge about "goad moder" strategies. The bookmark serves as a
tangible instructional tool and a concrete cue for students during

independent reading.

These instructional tools can easily be made for classroom use andadapted

to the appropriate grade.

Reprinted with permission of _lay McTighe, Education Specialisi, Maryland State Department of Education.
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"Strategy 3"

Questioning/Discussion Strategies Bookmark

Teachers can integrate effective questioning and discussion strategies into their daily repertoires by referring to a

"cueing" bookmark which features question starters on one side and discussion strategies on the other. During

classroom discussion, the bookmark reminds teachers to use these promising strategies .

Front Back

Questioning for Quality Thinking

AcknowledgeIdentification and recall of information

who, what, when, where, how ?

Describe

ComprehensionOrganization and selection of facts

and ideas
Tell in your own words.

What is the main idea of

ApplicationUse of facts, rules, principles
Now is an example of

Now is related to

Why is significant?

AnalysisSeparation of a whole into component parts
What are the parts or features of
Classify according to

Outline/diagram/web
How does compare/contrast with
What evidence can you list for

SynthesisCombination of ideas to form a whole
What would you predict/infer from
What ideas can you add to
How would you create/design a new
What might happen if you combined

with
What solutions would you stIggest for

EvaluationDevelopment of opinions, judgments, or
decisions
Do you agree
What do you think about
What is the most important
Prioritize
How would you decide atom;
What criteria would you use to asseas

Strategies to Extend Student Thinking

Remember "wait time I and II"
Pmvides at least three seconds of thinking time
after a question and after a response
Utilize "think-pair-share"
Allow individual thinking time, discussion with a
partner, and then open up the class discussion

Ask "follow-ups"
Why? Du you agee? Can you elaborate?
Tell me more. Can you give an example?
Withold judgment
Respond to student answers in a non-evaluative
fashion
Ask for summary (to promote active
listening)
"Could you please summarize John's point?"
Survey the class
"How many people agree with the author's point of
view?" ("thumbs up, thumbs down")
Allow for student cal/ing
"Richard, will you please call on someone else to

respcndr
Play devil's advocate
Require students to defend their rezoning against
different points of view
Ask students to "unpack their thinking"
"Describe how you arrived at your answer." ("think
aloud')
Call on students randomly
Not just those with raised hands
Student questioning
Let the itudents develop their own questions
Cue student responses
"There is not a single correct answer for this

question. I want you to consider alternatives."

Cueing Bookmark

Source: Language and Learning Improvement Branch, Division of instruction, Maryland State Department of

Education, Mc Tighe, 1985. Reprinted with permission.



" ;trategy 4"

Cognitive Mapping

Cognitive maps are effective tools for helping smdents improve their organizational abilities. These provide a

visual, holistic representation of facts and concepts and their relationships within an organizational framework. They

help students to 1) represent abstract or implicit information in more concrete form 2) depict the relationships

among lam and concepts 3) generate and elaborate ideas; 4) relate new information to prior knowledge and 5) store

and retrieve information. These cognitive mapsbecome blueprints for oral discourse and written composition .

Problem Goal(s) .011

Airemauves Pros( & Conseeoeeeee
Decision(s) Reason(s)

Analogy Link

Story 1 Story 2

Metal_

Thm

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State Department of Education.
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0 "Strategy 5"

Problem-Solving Strategies Wheel

Teachers who wish to improve studentproblem solving can spend classroom time examining Ide solution "process"

along with the fatal answer, model their own strategic reasoning by "thinking aloud," and provide explicit

instrucdon in problem-solving heuristics, using a Problem Solving Strategies Wheel. Teachers should project the

wheel on a transparency or draw a wheel on a large piece of pmerboard, thereby making it an instructional tool that

reminds teachers and students of the strategies of the experts.

Transparency
Reprinted with permission of Jay Mc Tighe, Education Specialist, Maryland State Department of Education.
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GRAPHIC ORGANIZERS
Graphic representadons ate visual illustradons eiverbal statements. Frane resets of questions or categories that are fundamental to undestanding

a given topic. Hen: are shown nine "generic" graphic forms with their conetvondine frames. Also given are examples of topics that could

be represented by each graphic form. These graphia sham at a glance the key pans of ti.e whole and their relations, helping the learner to

comprehend tert and solve problems.

Spider Map
Contlnuum/Scale

Used to ts.tscribe a central idez a thing (a geographic region).

process (meiosis). concept (altruism). or proposition with
suppon (experimental drugs should be available to AIDS vic-

Ora). Key frrme questions: What is the central idea? What

are it; attributes? What are its functions/

Series of Events Chain

Initiating Ewnt

Event 1

Low
High

Used for time lines shaming hiscorical events or ages (grade levels in

school), degrees of something (weight), shades of meaning (Liken scales),

or ratings scales (achievement in school). Key frame questions: What is

being scaled? What are the end points?

Compare/Contrast Mate_

Name 1 Name 2

Attribute, 1

Attribute 2

Attribute 3

Used to show similarities and differences between twv things (people,
places, events, ideas. etc.). Key frame e.:estions: " 'hat things are being

compared/ How are they similar/ How are they different?

Problem

Problem/Solution Outline

Who

What

Why

Event 2

Attempted Results

Solutions
Final Outcome

Solution I. I.

Event 3
2. 2.

Used to describe the stages of something (the life cycle of a
primate); the steps in a linear procedure (how to neutralize
an acid); a sequence of events (ham feudalism led to the
formation of nation states); or the goals. actions. and outccenes
of a historical figure or character in a now( (the use and fall
of Napoleon). Key frame questions: What is the object, pro.
cedure, or initiating event/ What are the stages or steps? How
do they lead to one another/ What is the final outcome?

End Result

Used to represent a problem, attempted solutions, and results (the na .

tional debt). Key fret .e questions: What was the problem? Who had the

problem? Why was it a problem? What attempt: were mzele to solve the

problem? Did those attempts succeed?

30 I I
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0 Graphic Organizers (Coned)

Network Tree

Used to show owl: informatlon (causes of poverty), a hierarchy (types

od. insects), or branching procedures (the circulatory system). Key frame

questions: Wha: is the superordinate category? What are the subordinate
categories? How are they related? How many levels are there?

Human Interaction Outline

Goals

Interactiou

Goals

Person 2

Group 2

Used to show the nature of an interaction between persons or groups
(Euro Penn settlers and Arivrican Indians). Key frame questions: Who are
the Persons or groups? What Mere their goals? Did they conflict or
cooptnue? What NSW the outcome for each person or group?

Remit

Fishbone Map

Used to show the causal interaaioo of a complex event (an
election, a nuclear explosion) or complex phenomenon
(juvenile delinquency, learning disabilities). Key frame ques-
tions: What are the factors that cause X? How do they inter-
relate? Are the factors that cause X the same as those that cause
X to persist?

Cycle

Used to show how a series of events interact to produce a set
of results again aPd again (weather phenomena, cycles of
achievement and failure, the life cycle). Key frame questions:
What are the critical events in the cycle? How are they related?
In what ways are they self-reinforcing?

b

Printed with pezmission of Dr. Beau Fly Jones, North Central Regional Educational Laboratory, 1988.
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WEBBING
WEBBING is a method of bradstorming or generating ideas on a given topic in which
connections among related ideas are shown. By doing a webbing actiy4, a teacher can
determine what the class knows about a certain subject..

PROCESS STEPS:

1 . Choose a major topic.

2 . Divide the topic into subtop:cs.

3 . Show connections between related Ideas.

Sandwiches

Reacting
Spelling Writing,

Lunch

hot lunth

painting

drawing

A t

Lan2ur Arts

,The
Si:hoor Day,

Mathematics
Recess

gans playground

addition

states
communities

Mu ic.,...............
instruments

.4%,...,... singing

Science

N'N> animals
counting p ants

subtraction

Reprinted with Permission from ABC's of Thinking with Caldecott Books. p. 102,
Copyright 1988 Book Lures, Inc.
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DECISION MAKING
DECISION MAKING is a process leading to the seleztion of one of several options
after consideration of facts, ideas, possibla alternatives, probable conseqiences, and
personal values.

PROCESS STEPS:

1 . Identify the problem.

2 . Think of alternative solutions.

3 . Establis criteria for weighing each alternative.

4 . Weigh the alternatives on the basis of the eria.

5 . Choose the alternative which is rated best.

6 . Give reasons for your choice.

CRITERIA

Easy to
make and
take

.....111walf

Good for
you

Tastes
good

Popcorn

Cup
cakes

Apples

Reprinted with Permission from ABC's of Thinking with Caldecot, Books, p.24
Copyright 1988 Book Lures, Mc.



TASK ANALYSIS

T1SK ANALYSIS is a system for breaking down a task into fundamental skills and
subskills. The first step is to define the final performance goal and then to list the
skills necessary to attain that goal This skill is fundamental in problem-solving

activities.

PROCESS STEPS:

I. Define the final performance goal.

2. List the steps and skiiis necessary to reach ttgt goal.

3 Follow the steps to determine if they produce the goal.



GENERALIZATION
A GENERALIZATION is a rule, principla, or formula that governs or explains a

number of relmed siatations.

PROCESS STEPS:

1 . Collecv, 4rganize, and examine the material.

2 . Identify the common characteristics.

3 . Make and state a generalization based on the common
characteristics.

4 . Find other instances in which the generalization is true.

5 . Try to transfer the generalization to other situations or uses.

0
1

- ANALOGY 111Mr,,AINII,

An ANALOGY is a comparison which points out similarities between two things
that might be diffetent in all other respects or eircumstanev..;.
Example: Shoe is to foot as mitten is to (band).

Nose is to smell as c-r is to (hur).

PROCESS STEPS:

1 . Select items that are to be compared.

2 . Identify the common elves in the items.

3 . retermize how the first two items are related.

4. Complete the analogy by choosing the item that relates to the
third item in the same way.

Reprinted with Permission from ABC's of Thinking with Caldecott Books. p. 24
Copyright 1988 Book Luxes, Inc.
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CREATIVE THINKING STRA1.EGIES

FLUENCY
FLUENCY is the ability to produce common responses to a given situation. The
emphasis is on quantity rather than on quality. The intent is to build a large store of
information or material for further, selective use.

PROCESS STEPS:

1. Define the situation and determine the category.
2 . Ask the students for many responses.
3. Follow brainstorming rules.
4 . List all ideas given.

FLEXIBILITY

FLEXIBILITY is the ability to respond in a variety of categories, to group responses
into new uses for familiar objects or situations. Flexibility requires thinking beyond
the usual and obvious to the new and original. In the story of the OX-CART MAN,
who would expect the farmer to sell his boxes, his ox-cart, his ox, a...d the ox's yoke and
harness, walk home, and begin over again? As with flexibility, the best responses
require time to develop. Students need I.,ae to incubate the best ideas.

I ROCESS STEPS:

1 . Identify the information to be used.
2 . Examine the items to be used.
3 . Identify many categories for the material.
4. Respond with new and creative categories or uses.

ORIGINALITY
ORIGINALITY is the ability to generate novel, nontraditional, or uuexpected ideas
and to interpret these ideas in clever, unique products.

PROCESS STEPS:

1. Determine and define the situation.
2 . Ask for original, unique ideas.
3 . Provide products for sharing the original idea.
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ELABORATION -

ELABORATION Ls the process of adding details to an existing product. Introduce the

story by discussing stories of fairies, princesses, knights, kings, and dragons. Help the
students elaborate on the basic design of a dinosaur to create a dragon.

PROCESS STEPS:

1 . Examine the basic idea or object to be changed or improved by

elaboration.
2 . Define the basic idea.
3 . Decide how to add to or expand on the basic idea to make it more

interesting or completr.
4 . Add details .J develop a more interesting or useful idea.

DISCOVERY

,=.

DISCOVERY is a method of teaching the processes of science or problem solving in
which the teacher silently conducts the demonstsation and the students attempt to
determine why what is shown occurs.

PROCESS STEPS:

I . Silently show the demonstration after telling the group to watch
carefully and challenging them to try to determine why what they
see occurs.

2 . Collect observations on the chalkboard.

3 . Have the eass ask questions that can be answered by yes or no in
-der to obtain informc 'on to supplement their observationo

4 . Ask if there are any operatiaraa questions that could be
investigated or other demonstratioas that need to be done in order
to supply more information. Allow time to investigate or to
perform the desired demonstrations.

S . Collect on the chalkboard those poie ts or factors that the class
deems important to the problem solution.

6 . Call for a solution, or multiple solutions, to the problem.
Children should not only present their solutions but also present
supporting evidence from the problem-solving session.

I 0 0
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THE INDEPENDENT STUDY MODEL

product pram?
level-toped

produet
shared

data coffecte
and organized

questions
deveroped

resources
focated

Reprinted with permission from ABC's of Thinldng with Caldecott Books, p. 24.

Copyright 1988, Book Lures, Inc.
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COOPERATIVE LEARNING
Cooperative learning is a systematic model for teaching content while having students

practice skills necessary for effective group work. The basic principles of cooperative

learning are:

1. Face-to-face interaction

2. Individual accountability

3 . Positive interdependence

4. Social skills

. Group processing

Circles of Learning



QUICK COOPERATIVE STARTERS

Learning Partners: Ask the students to turn to a neignbor and ask him/her something about the lesson, to

explain a concept you've just taught, to explain the alsignment, to explain how to do what you've just taught, to

summarize the three most important poi. J of the diwussion, or whatever fir.; the lesson.

Reading Groups: Students read material together and answer the questions. One person is the Reader, another

the Recorder, and the third the Checker (who checks to make certain everyone understands, agrees with, and can

explain the answers). They must come up with three possible answers to each question and circle their favorite one.

When finished, they sign the pa:ler to certify that they all understand, agree on,and can explain the answers.

Bookends: Before a fdm, lecture, or a reading, have students summarize together what they already know about

the sui/ject and come up with questions they have about it. Afterwards, the trios answer questions, discuss new

information, and fornuilate new qpsmions.

Jigsaw: Each person reads and studies part of a selection with a partner, practices teaching the section with a new

paimer (student studying same section from another group), then teaches whs.: he or she has learned to the other

members of the group. Each then quizzes the group members until satisfied diat everyone knows all pans

thoroughly.

Drill Partners: Have students drill each other on the facts they ne...1 to know until they are certain both partners

know and can remember them all. This works for spelling, vocabulary, math, grammar, test review, etc. Give

bonus points on the test if all members score above a certain percentage.

Reading Buddies: In lower grades, have students read their stories t,..1 each other, getting help with words and

discussing content with their partners. In upper grades, have students tell abouttheir books and read their favorite

parts to each other.

Worksheet Checkmates: Have two students, each with different jobs, do one worksheet. The Teacher reads,

then suggests an answer; the Writer either agrees or comes up with another answer. When they both understand and

agree on an answer, the Writer can rite it.

Homework Checkers: Have students compare homework answers, discuss any they have notanswered

similarly, then correct their papers and add the reason they changed an answer. Make certain everyone's answers

agree, then staple the papers together. Grade one paper from each group and give group members that grade.

Test Reviewers: Have students prepare each other for a test. They get bonus points if every group member

scores above a preset level.

Composition Pairs: Student A explains what she/he plans to write to Student B; while Student B takes notes
or makes an outline. Together they plan the opening or the thesis statement. Then Student B explains while
Student A writes. They exchange outlines and use them in writing their papers.

Problem Solvers: Give groups a problem to solve. Each student must contribute part of the solution. Groups
can decide who does what, but they must show where all memberscontributed. Or, they can decide together, but

each must be able to explain how to solve the problem.

Computer Groups: Students work together on the computer. They must agree on the input before it is typed
in. One person is the Keyboard Operator, anoilter the Monitor Reader, a third the Verifier (who collects opinions on
the input from thc other two and makes the final decision). Mies are rotated daily so everyone gets experience at all
three jobs.

40



so
Book Report Pairs: Students interview each other on the books they read, then they report on their partner's

book.

Writing Response Groups: Studer.ts read and respond to each other's papers three times:

I. They mark what they like with a star and put a question mark anywhere there is something they don't understand

or think is weak. Then they discuss the paper as a whole with the writer.

2. They mark problems with grammar usage, snctuation, spelling, or format and discuss it with the author.

3. They proofread the final draft and point out any errors for the authcr to comet.

Teachers can assign questions for students to ar.swerabout their group members' papers to help them focus on

certain problems or skills.

Report Groups: Students research a topic tugeMer. Each one is responsible for checking at least one different

source and writing at least three notecards of infoimation. They write the report together; each person is responsible

for seeing that his/her information is included. For oral reports,each must take a part and help others rehearse until

they are at ease.

Sumwary Pairs: Have students alternat4 reading and orally summariimg paragraphs. One reads and summarizes

while uie other checks the paragraph for accuracy and addsanything left out. They alternate mles with each

ParagraPh

Elaborating and Relating Pairs: Have students elaborate on what they are reading and learning by relating it

to what they already know about the subject. This can be done before and after reading a selection, listening to a

ledture, or seeing a film.

Circles of Learning

'Johnson, D,. W., Johnson, R. T., & Holubee, E. (EDS., 1988), Cooperation in the Classroom (revised ed.).

Edina, MN: Interaction Book Company.

41



PROBLEM-SOLVING
SEQUENCE
by L. S. Shulman

1. Problem sensing, in which a person initially detects, to his discomfort, that some kind of

problem or incongruity exists.

2 . Problem formulating, wherein the person subjectively defines a particular problem and

develops his own anticipated form of solution.

3 . Searching, in which the individual questions, hypothesizes, gathers information, and

occasionally backtracks.

4 . Problem resolving, the final phase in which the person beimmes satisfied that he has

solved the problem or "round out why," thus removing the disequilibrium.

IIIIIMINIMINI

PROBLEM-SOLVING
HEURISTICS

by Stephen Krulik and Jesse Rudnick
. Read

la. Note key words.
lb. Get to know the problem setting.
lc. What is being asked for.
ld. Restate the problem in your own words.

. Explore

2a. Draw a diagram, or construct a model.
2b. Make a chart. Record the data.
2c. Look for patterns.

. Select a Strategy

3a. Experiment
3b. Look for a simpler problem.
3c. Cunjecuue/guess.
3d. Form a tentative hypothesis.
3e. Assume a solution.

. Solve

4a. Carry through your strategy.

. Review and Extend

5a. Verify your answer.
5b. Look for interesting variations on the original problem.

42 1 9 i.. ,,
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INSTRUCTIONAL PLANNING

MODELS

4)

The key to successful teaching is good planning. There is no substitute for it.
Good planning helps create correct discipline, pleasant atmosphere in the class,

and puposeful activity free from dead spots and waste motionin short, good
planning promotes worthwhile learning. No one can teach well for long without

planning well.

Leonard H. Clark

4 3 1 2 9



PLANNING MODEL
-1119171M11101111011YE

Compare and contrast life in Ole vf.nious Ametian Colonies

OBJECTIVES

I. Describe the influence of geography, government,
and religion on the growth and development of
the New England Colonies.

2. Descritv 'le influence of geography, government,
and sign:li,:ant persons and groups on growth and
development of the Middit Colonies.

3. Describe the influence of geo&aphy, economics,
and slavery on growth and development of the
Southern Colonies.

A

. . .

litelArnou Typo I I
Using the sup, label the Middle C,Aonies,
then nujor cities, and bodies of water.

Writing Assignment: Discuss at least Woe
examples of how geogupley affected growth and
developmcm of the Middle Colonies. De sum to
elaborate on your examples.

orrmsnr47ar,7rat
Divide students into six groups. Roes a list of ,
individuals sad troupe whe influenced development
of du Middle Colonies, each group will select a
subject for 'mush and orgsaiu informaibm
callused. Research musts will be presented

(Inforrostiois sups could be reumod on
dust or as mobiles.)

1111r141.7411111
mi I.

i:ri urnm

on;r:ar.rmtrza
Individual Student Projecu
Teacher Observations
lodge:44cm Research
Other products such as murals, tiencliass, and
models



PLANNING. MODEL
IINIT/MAJOR OBJECTIVELompare and contrast life in the American Colonies

I. Describe the influence orgeography, government,
and religion on the growth and development of
the New England Colonies.

*2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonies.

3. Describe the influence of geography, economics,

and slavery on growth and development of the

Southern Colonies.

Using a wall map, locate the Middle Colonies. As
each colooy lt Iceded . ask students to discuss the
following:

Dow did geostapby affect development?
What wen ibe major cities and resources?
Mut groups settled ail tkc colony?
Dcactibe wlut social life was lAe and how it was
influenced by geographic (actors ft g. weather,
DAIWA rest:meek pommy to other colonies)

1 32

INSTRUCTIONAL ACTIVITIES

Divide class into four groups. Assun each group
one of the Middk Colonies. IL in inugme
they are proprietors and must decide oa five laws
ihey will male fur iheu.colonies. Students will
publish ascii' "thaw,: and be able to discuss Ike
retionsk for their thaws and the similuities and
differences among all of the charters.

IninciignilAthYity.11
As the tenches delivers a minilecture, students
will tAt Dotes by completing the maim outline.
Students will discuss say noted suitilasities and
defferences among ihe geography, government, and
sigairsCsal pasons sad groups ea gash colony.
Colonic bco . Govt. Si to J1 ?Mons

OthulnitualionilAciinusi
Field trips to local museums so SimUD. &saute
and original sources
Small Cooperative discussion groups
liner.upted film Uctuique with guided discussion
Review and discussson of Colonise literature

1 3 3
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MODEL FOR EFFECTIVE TEACHING

A LESSON CYCLE

District Curtir;ulum Sequence
Kindergarten - Twelve
including
Essential Elements

2 3
D >-I .-
3 4-1

0 a
2.°
rcla
DO0.--

Next\
Objective

P1 ANN1NG

TT*
State

Otiective
Focus

Closure

r
Explanation

.....

Check
Understanding

Correction
(lieleach)

Monitoring
and

Adjusting

Guided
Practice
Check

Mastery

Extension

Independent
Pra 'ice
Alums
Mastery

TEACHING

.1 '35



MODEL FOR EFFECTIVE TEACIIING

--(

I. Involvement of
learner

2. Summary of
learning:

a. teacher summ

b. student summa
c. student show-

LESSON CYCLE

-->

it FOCUS:

I. Statement of
learning

2. Involvement of
learner

3. Connect learning

to past and pre-

sent learning

EXPLANATION:

1

Techniques:

I. Modeling
2. Examples

3. Definitions

4. Process steps/rules

5. Concepts

711. Techniques:
E-biren ended questions

2. Role-playing

3. Jokes-anecdotes

4. Examples, pictures,

cartoons

5. Inquiring

ICLOSURE:

Check for Understanding:

lreiTMIliTe71est a little.

Use many modalities:

I. Choral response 3. Private

2. Signals response
41. Pandas clues

MONITORING AND
AKIUSliNG:

Choose alternative
modalities if need. 1

to insure learning

)

EXTENSION:

Activities to

1. Enrich learnt 9
2. Promote highe

thinking
about

objective

'INDEPENDENT PRACTICE:

Assess Mastery

Uomework - only after

mastery dimo in
guided practice.

jestf-

4f

Group D .cussion and/or

activity

,"'"-
EIMEEEF ON RETEACH :

1. Go back to same ob ctive
2. Teach in another wa -

use anothLr sodality
3. Use xplanation and

check for understand ig

4. Again use Guided Pre Lice-
move on when mastery
stswn

IGUIDED PRACTICE: CICI MASI RY

Teacher monitored
Praise/Prompt/Leave
--no grading--
1. How much - H4SS Pr ctice

2. How long - Short P actic

3. Now well - to mast ry

Theory: 1

I. Meaningful to objective

2. Modeling - teacher show 6 tell

3. Monitoring - constant gi e feedback

Techniques:

I. Group Restonse

.

2. Individual Response

3. teacher Guided-Group

4. Teacher Guided-Individu
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Teacher's Name (optional)

Name of Guide

TEACHER RESPONSE FORM

School

Your comments and suggestions are needed in order to enhance the quality and usrbility of this curriculum
guide. Please complete the following questionnaire and return to Dr. Naitcy Timmor., Director of
Curriculum by Febrgary 5, 1991.

1. The guide is orAized in an
effective, usable manner.

2. The statement 9,I philosophy
reflects my ideas,wopinions, and
beliefs about the bject matter.

3. The goal statem7nts are broad,
comprehensive 41 e:press the
general aiins and direction of the
course(s).

4. The objectives are clearly stated,
appropriate, and measurable.

5. The suggested mstrychonal
activities and gssessment items
are clearly describtcl, aligned with
objectives, and vgied to accommodate
different abilities and learning styles.

6. The suggested ifistructional units
are helpful in modeling the instruc-
tional planning process.

7. The suggested instructional strategies
section is helpfunn planning for variety
in teaching.

8. The resources%strategies, and plan-
ning section is adequate and helpful.

Agree Disag;ce Comments

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Additional comments/suggestions:

1 36



NOTE: You are invited to submit your ideas, activities, and assessments forpossible inclusion in the
curaculum guides. Your input is welcomed and appreciated. Please include the grade level, subject,
and course objective(s) for each submission.

Check the appropriate item(s)

Teaching Activity

Assessment Item

Enrichment/Reteaching Activity

Unit Plans

Teaching Strategy

Resource

Other ( )

1 3 n,)
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