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"Today's schools
Shape tomorrow's
society."”

"The chullenge...
is to prepare all
students 1o
further education
and to become
productive
employees..."

“The curriculum is
the tool through
which we must
equip students for
success ina
complex and
changing world."

from the desk of the

Superintendent

Today's schools shape tomorrow's society. In two short
decades, our secondary and elementary students will be the
citizens, scholars, scientists, and leaders détermining the destiny
of our country and our world.

The challenge facing educators, then, is to p.epare all swdents
to participate in further ed: sation and to become productive
employees in the workplace. This challenge includes planning
and delivering instruction which results in broad and widespread
achievement of the core curriculum by all students.

The curriculum is the tool through which we must equip students
for success in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participate intelligendy in our
demcaracy, enjoy lifelong learning, and make a living in a
competitive world where the most sought after wlents are
learning, thinking, and self-discipline.

In addition to the delivery of a strong curriculum, the challenge
can be met through improved access to educational opportunities,
higher expectations for students, and expanded school-
community-parent partnerships.

Don R. Roberts
Superintendent of Schools
August, 1990
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"This curriculum
guide represents a
reconciliation of
curriculum and the
limits of time."

"...this document
includes a statement
of philesuphy and
broad goals...
objectives...scope
and sequence...
instruciional
planning guides
which include
teaching activities...
[and] sample
units..."”

"Use the guide as a
resource for
instructioral
planning and
reference its use in
both lesson plans
and grade books."

To The Teacher:

This curriculum guide represents a reccnciliation of curriculum content
and the limits of time. Its purposes are to promote greater studert
achievement through alignment of the written, the taush., and the
tested curriculum; and to promote broader and higher levels of
thinking throagh objectives, and strategies which integrate content and
cognition.

Teachers and staff have worked to detine the curriculum for the Fort
Worth Independent School District. Their efforts have resulted in the
production of this document which includes

+ a statement of philosophy and broad goals for each content area.
These should help guide curricu'ar decisions and articulate the
district's aspirations for students as a result of their participating in a
program Or programs.

+ objectives organized around broad content goals or strands.
These define more specific expectations for students in each subject
or course, prekindergarten through Grade 12.

» scope and sequence charts which display the core content of a
subject or course and how this content develops over the span of
various instructional levels.

+ instrictional planning guides which include suggested
teaching activities, assessment types, and reteaching and
enrichment ideas.

« sample units which show the instructional planning process or the
kind of thinking that teachers engage in as they plan instruction.

+ bibiiographies, annotated lists of school and community
resources, reading lists, and other supplementary materials.

Your role in the successful use of this guide is crucial. Use the guide
as a resource for instructional planning and reference its use in both
lesson plans and grade books. We hope you will jein the
collaboration by coniributing ideas for activities, assessments, and
units as well as by responding to the appropriateness and utility of this
document. Response forms are included to facilitate this process.

We acknowledge the contributions of curricuium writing teams and
the leadership of program staff without whom this guide would not
have been possible. We appreciate, also, the desktop publishing skills
and expertise of the Office of Curriculum Production and Distribution
in formatting and printing this publication.

’
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Midge Rach, Assistant Superintendent ~ Nancy Timmons, Director
Instructional Plarning and Development Curriculum

August, 1990
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. FORT WORTH INDEPENI'ENT SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civiz, and cultural
responsibilities in a complex and changing society. Tnis
requires the provision of a well-balanced curriculum for all
students that assures mastery of the basic skills of literacy,
mathematics, and critical thinking. 1In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes 1nd skills
that promote mental, physical, and emotional fitness; economic
and occupational proficiency; an appreciation €or the aesthetic;
and lifelong learning.

GOALS

’ Goal 1 STUDERT PERFORMANCE--All students will be expected to meet or
exceed stated educational performance standards of high achievement,
master the essential elements, and participate in appropriate school
programs.

Goal 2 CURRICULUM--Offer a well-balanced curriculum in order that students
may realize their learning potential and prepare for productive
lives.

Goal 3 QUALITY TEACHING AND SUFERVISION--Ensure effective delivery of
instruction.

Goal 4 ORGANIZATION AND MANAGEMENT--Provide organization and management
which will be productive, efficient, and accountable at all levels

of the educational system.

Goal § FINANCE--Provide ada2quate and equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT AND COMMUNITY INVOLVEMENT--Improve schools oy involving
parents and other members of the community as partners.

Goal 7 INNOVATION--Improve the instructional program through. the
development a.id use of alternative delivery methods.

e Goal 8 COMMUN“.CATIONS--Provide consistent, timely, and effective
communication among all public education entities and personnel.

ix
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SOCIAL STUDIES EDUCATION
GRADES PK-12

We can chart our future clearly and wisely only when we knaw the path which
has lea to the present.

--Adlai Stevenson (1952)

PHILOSOPHY

he social studies program assumes responsibility for some of the major
T purposes of education: recognizing the diversity of cultural heritage

and improving our society through the preparation of students for
responsible citizenship. This means that the program must produce
individuals who possess a working knowledge of the economic, geographic,
cultural, political, and social factors that make up the human enosystem.
Students must also understand, experierce, and gain appreciation for the
principles of democracy rule of law, fair play, the work ethic, and civic
»esponsibility. Without a conscious effort to teach and learn these things,
a free republic can not endure. Thus, a priority for the social studies
program is to ensure the survival of the Ynited States as a free nation
through the development o enlightened democratic citizens. Socjal r.udies

education is, therefore, centrally concerned with the teaching of
citizenship and government.

nlightened citizens have a knowledge of their past. Such knowledge

informs and builds on the strengths of the past and avoids the

repetition 2f its errors. Social studies education, then, is .oncerned
with history. Jn emphasis on the chronology of history does not negate a
thematic approach to the other social sciences but builds upon the
interrelationships existing among the disciplines.

ocial studies education is likewise concerned with geography. It begins
S with place awareness and knowledge of p! ssical characteristics and leads

to awareness of the decision-making proc.ss in relation to the
environment. Responsible citizenship presumes an ability to participate
effectively at local, state, national, and international levels. Social
studies education must prepare students for informed economic decision
making based on the ability to analyze the operations, benefits, and
limitations of our free anterprise system. Finally, recognizing the multi-
ethnic population of our saciety leads to an awareness of our cultural
diversity. Shared cultural knowledge is important because it is basic to an
understanding of our pluralistic society.

§S-iii
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PHILOSOPHY continued

tudents must be able o understand and function in an ever changing,

complex world of inSerdependence. They must be prepared to work

creatively, aesthetically, and ethically toward the resolution of
human problems. This ability depends on the nurturing of favorable
attitudes and a general and widespread proficiency in basi. intellectual as
well as participatory skills. SociaXl studies education, therefore, is
concerned » ~h multi-cultural studies, critical thinking and decision-making
skills, and integrating these skills incto the total program.

o SS-iv
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SOCIAL STUDIES EDUCATION
° GRADES PK-12

{ RATIONALE AN.. PLRPOSE |

The purpose of this guide is to provide teachers a tool for
planning instruction in social studies which is targeted toward
local goals and objectives ag well as to the Texas Ecucation
Agency essential elements. This document is not designed co be
restrictive; rather, it should assist teachers in making
instructlonal decisions which will result in the mastery of
. objectives by all students.

This guide has been prepared to s2rve the social studies program
in the following ways:

* Improve curriculum, instructional planning, and decision
making

¢ Provide cziteria for the selection of textbooks, supple-
mental instructional materials, and assessments

+ Communicate curriculum content to educators and the
community

* Provide instructional strategies for PK-12 articulation

b omd
&
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SOCIAL STUDIES EDUCATION

GOALS
The student will:

1. Recognize the past, present, and £future
consequences and/or implications of geography,
history, economics, politics, and other social
science disciplines on humankind.

2. Demonstrats an understanding that people and the
environment are interrelated.

3. Demonstrate a global awareness and understanding
of world-wide interdependence.

4. Demonstrate an awareness, appreciation, and
acceptance of cultural diversity.

5. Demonstrate an awareness and basi: anderstanding
of social problems, concerns, and issues.

6. Demonstrate an understanding of aad support for
the democratic process.

7. BAssume economic, civic, and cultural responsibil-
ities.

8. BApply problem-solving techniques to real-life
situations.

9. Demmonstrate effective communication skills 1in
order to function in 2 global society.

10. 1Integrate and apply concepts fromwr rarious social

science disciplines.

SS-vi i
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Social Studies
@ UNITED STATES HISTORY I
- - OBJECTIVES

THE LEARNER WILL: ESC. ELEMENTS TEAMS™*
CONTENT|A/V/S**

A. Strand 1 Emergence o0f the United States as
a World Power

i. Review, by demonstrating an understanding of, 1a,1B 4A-M RS5,7
causes of he American Revolution and the Civil R8
War

2. Describe the causes and effects of U. S. 1A 2B, 2K, R5,7
involvement in foreign affairs and international 4M RS
conflicts (from 1870)

3. Analyze the impact of the U. S. on foreign 1B, 1C, 1B-D R5,7
policy and international cooperative efforts 24,2B, R8,10

(fErom 1870)

B. Strand 2 Geographic Influences on the
Historical Development of the
United S.:tes

e 1. Describe hew physical features and eco-omic 237,2G 4a, 4C, R7,8
resources influenced population movements before 4F, 47
1865 and in the decades that followed 4K, 4M
2. Explain government land and resouzce policies, 2D, 2F 3B, 3C, RS5,7
their historical significance, and their 3H, 44, RS
environmental impact 4F, 4G,
41, 4K
3. Locate and explain the importance of selected 2B, 2E 43, 4F, R7,8
historical sites and major population centers 4K
4. Identify United States' overseas possessions, 2C 4A, 4F, RS, 7
manner of acquisition, and current status 4G, 4I RS

C. Strand 3 Economic Development and Growth
of the United States

1. Explain the impact of the business cycle on the | 3A,3F 3C,3E, |.R6-8

development of the United States' banking and 3F, 44,
monetary systems aM

2. Analyze the continuing impact of science and 3B 3G, 3H R6-8
technology on business, industry, and agricul-
ture

@ *R--Reading
B **Attitudes, Values, and Skills

Fruad,
)-;-a
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THE LEARNER WILL:

ESS. ELEMENTS TEAMS
CONTENT | A/V/S
3. Appraise the economic impact of wars on the 3C 1A-D,2L| RS5-7
United States 3A-C,3E
3I,4A-C,
4F
4. Describe the development and expansion of Uni.ed |3G 34, 3B, RS, 7
States internal trade to international trade 3F-I, R8
¢ 4A, 4F,
4G, 41,
4K, 4M
5. Identify the significance of business and labor |3E,3E 3A-E, R8
organizations 3G, 31,
4A, 43,
4F, 4K,
4M
6. BAnalyze the changing relationship of government |{3H 3a-C, R7,8
and the ec%?omy 3E, 3F,
3J
D. Strand 4 Social and Cultural Developments
of the United States
1. Identify the contributions of ethnic and racial |4C 1a-C RS, 8
groups and.individuals
2. Describe the causes and impact of immigration, 4B, 4E 1A-D R5-8
patterns of settlement, and population movements 2B, 2C,
4A, 4B,
4F, 4G,
4K, 4M
3. Evaluate social reform movements affecting 4D, 4F 1A-D, rR4-9
‘majority-mincrity group relations 2C
4. Evaluate the long-~term social impact of the 4a 1a-D RS, 7,
Civil war ancd Reconstruction R8
5. Compare the impact of science/technclogy 4G, 4H 4A, 45, R7-9
on society with changes reflected in art, 4F, 4G,
literature, and music 4K-M
B. Strand 5 Political Development of the
United “tates
1. Demonstrate an understanding of major documents |5B 1c,1p, R1,10
related to the political development of the U. S| 23, 2C,
2D, 2F,
2G,2I-L
2. 1Identify major political campaigns aad reforms: 5a,5C, |1a-D, RS-9
their issues, leaders, and effects SD 2A-1L,
4A, 4E,
4F, 4G,
4K-M
3. Determine the relationship between Constitu- SE, SF 2A-1L, RS, 6
tional developments and changes in the three 4A,.4F,
branches of government 4L, 4M

; Us-2 15
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U. S. History I
RECOMMENDED COURSE SEQUENCE

| Sequential Objectivcs (Essential Eiements)

Resources

@ -

The following objectives should be taught sequentially as listed.

A. STRAND:

1.

Review, by deinonstrating an understanding of, causes of the
A merican Revolution and the Civil War. (14, B; 4A-M)

STRAND 2

. Describe how physical features and econ imic resources

influenced population movements before 1865 and in the
decades that followed. (2A, B, G, K; 4M)

STRAND 4

Evaluate the long-term social impact of the Civil War and
Reconstruction. (1B-D; 2A,B; 4A)

Land of Promise; Scott, Foresman; 10-12, 17-21
Rize of the American Nation, Harcourt; 14-20,
29-32
World Book Encyclopedia, Articles en Ameri-
can Revolution and Civil War

Land of Promise; Scott, Foresman; 5-6, 8-9, 15-
17, 54-57
World Book Encyclopedia, Asticles on Immigra-
tion and Population

Land of Promise; Scott, Foresman; 25-43, 67-79
Rise of the American Nation, Harcourt; 32-70
World Book Encyclopedia, Articles on Civil

War and Reconstruction
Museum of Science and History, Texas Hall

Non-Sequential Objectives (Essential Elemnents)

Resources

The follewing objzctives do not have to be taught sequentially.

A

2.

*3.

STRAND i

Describe the causes and effects of U. S. involvement in
foreign affairs and international conflicts (from 1870). (1A;
2B8,K;4M)

Analyze the impact of the U. S. on foreign policy and inter-
national cooperative efforts (from 1870). (1B-D; 2A, B)

Land of Promise; Scott, Foresman; 124-125, 130-
131, 140-141, 169-171, 173-177, 279-283,
360, 383-384, 388-389, 498-499, 538
Risc of the American Nation, Harcourt; 182,
189-191, 143-201, 210-215, 249-251, 301-
303, 363-364. 367, 370, 387-388

World Book Enc:clopedia, Atticles on Spanish-
American Wra, Open Door, Dollar
Diplomacy, WWI, WWII, Cold-War, and
Vietaam War

Land of Promise; Scott, Foresman; 130-132, 136-
138, 140-141, 182-185, 280, 290, 299, 309-
310, 367
Rise of the American Nation, Harcourt; 196,
224, 317, 359-361, 364

World Book Encyclopedia, Articles on Dollar
Diplomacy, Korean War,!  1ue of Nations,
United Nations

| o “Certain objectives are tau
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Recommended Course Sequence
Social Studies, U. S. History I (continued)

Non-Sequential Objectives (Essential Elements)

Resources

1.

* 3.

B. STRAND?2

Describe how physical featrres and economic resources
influenced popusation movements before 1865 and in the
decalss taa? followed. (2A,G; 4A,C,F, I, K, M}

. Explain government land and resource policies, their historical

significance, and their environmental impact. (2D, F; 3B, C,
H;4A,F, G, LK)

Losatz and explain the importance of selected historical sites
and major population centers. (2B, E; 4A, F, K)

Identify United States’ overseas possessions, manner of aquisi-
tion, and current status. (2C; 4A, 5, u, )

STRAND 3
Ex.plain the impact of the business cycle on the davelopnient

of the United States' banking and monetary systems.
(3A,C,E,F, 4A, M)

Analyze the continuing impact of science and technoingy on
business, industry, and agriculture. (3B, G, H)

Appraise the econemic impact of wars on the United States.
(1A-D; 2L; 3A-C,E, ; 4A-C, F)

Py
I

Land o Promise; Scott, Foresman; 155, 179, 206,
218-219
Rise of the American Nation, Harcourt; 170,
390, 428

Land of Promise; Scott, Foresman; 152-155, 178,
260, 267
Rise of the Americar Nation, Harcourt; 76, 80,
89, 171, 272, 282-283, 290
World Book Encyclopedia, Articles on railroads,
land policies, and Indians
Western Co. Oil Museum

Land of Promise; Scott, Foresman; 9, 58, 62, 66,
68, 71, 86, 98, 113, 133, 146, 148, 163, 201,
207, 219-221, 231-232, 239, 245, 343
Rise of the American Nation, Harcourt; 78,

131, 348, 359, 391, 395, 397, 412413
World Book Encyclopedia, Articles on New
York, Boston, Washington Monument

Land of Promise; Scott, Foresman; 123-142, 290-
2%
Rise of the American Nation, Harcourt; 493-
499, 500-505
Warld Bvok Encyclopedia, Articles on Alaska,
Hawaii, and Spanish-American War

Land of Promuse; scot:, Foresman; 60-61, 73, 86,
160, 205-204, 226-229, 231-232, 241-242,
267, 302-304
Rise of the American Nation, Harcourt; 121,

215, 280, 301
World Book Encyclopedia, Articles on Federa
Reserve and Business Cycle

Land of Promise; Scot:, Foresman; 61-54, 103-
104, 290-294
Rise of the American Nation, Harcourt; 167-
173, 4064-407
World Book Encyciopedia, Aty 5 on Edison,
Bell, etc., Computers and Hydrogen Bomb

Land of Promise; Scott, Foresman; 46-54, 57-61,
193-208, 302-305
Rise of the American Nation, Harcourt; 224-
235, 253-265. 336-353
World Book Encyclopedia, Articles on WWI,
WWII, Civil War, and Vietnam

Us-4
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Recommended Course Sequence
Social Studies, U. S. History I (continued)

-

Non-Sequential Objectives {Essential Elements)

Resources

Q 4, Describe the development and expansion of United States
internal trade to international trade. (3A, B, F-I: 4A, F, G, I,
K, M)

5. Identify the significance of business and labor organizations.
(3AE, G, ;4A,B,F, K, M)

*6. Analyze the changing relationship of government and the
economy. (3A-C,E-F. H,J])

D. STRAND4

*1. Identify the contributions of ethnic and racial groups and
individuals. (1A-C;4C)

2. Describe the causes and impact of immigration, patterns of
settlement, and population movements. (1A-D, 2B-C; 4A-B,
E-G,K, M)

f—t

n
o

Land of Promise; Scott, Foresman; 7-9, 110-111,
127, 130, 136, 150-152, 156, 201-203, 228,
243
Rise of the American Nation, Harcourt; 67, 93-
96, 109-110, 153, 161-163, 212-213, 226-
229, 298-299, 311, 345, 374, 378, 433-435

World Book Encyclopedia, Articles on Trade
and United States

Land of Promise; Scott, Foresman; 84-89, 115,

146, 151, 160-161, 195, 262, 304, 427

Rise of the American Nation, Harcourt; 67-69,
93-100, 120-128, 130, 145, 151, 225-227,
257, 279-280, 322-323, 338-341, 406-408,
432-433

World Book Encyclopedia, Articles on Labor
and Unions

Land of Promise; Scott, Foresman; 7, 17-18, 28,
50-51, 60-61, 78-79, 85, 96-99, 113-116, 131,
146, 156-157, 163, 200-201, 205-206, 221,
227-230, 346-347, 483-485
Rise of the American Nation, Harcourt; 67-70,
115- 116, 145, 225-230, 238. 254-255, 271-
283, 289, 340-341, 345, 432

World Book Encyclopedia, Articles on Eco-
nomics, laissez-faire, and socialism

Land of Promise; Scott, Foresman; 37, 47-48, 62-
63, 78, 86, 90-93, 113, 162, 178-179, 206-
207, 220-221, 241, 261, 264-265, 290, 348-
349, 358, 365, 380-382, 418-420, 457458,
533-534
Rise of the American Nation, Harcourt; 44-48,
50-55, 75-76, 87, 98, 105, 113, 130-134,
137-140, 147, 151-152, 184, 216, 227-228,
258-265, 279, 322, 346, 372-373, 393-396,
398, 401403

World Book Encyclopedia, Articles on U. S.
history (minorities) black, Hispanic, Jews,
women, etc.

Land of Promise; Scott, Foresman; 15-17, £4-57,
62-€2, 69-71, 94, 96, 162-163, 179, 197-198,
20C, 206, 218-219, 380-381, 546, 532-553
Rise of the American Nation, Harcourt; 52, 73,
80, 88, 103, 105, 122-123, 126-127, 170,
208-211, 228-229, 244-246, 257, 299, 389-
391, 401, 412, 416418

World Boo!: Encyclopedia, Articles on Popula-
tion.(U.S.), Inmigration.(U.S.),-and.

Demography (U.S.)

¥Cerfain objeclives are taught throughout the course/grade Tevel.

« Us-s -
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Recommended Course Sequence
Social Studies, U. S. History I (continued)

Ncs-Sequential Objectives (Essential Elements)

Resources

o *Certain objectives are taught throughout

ERIC

IToxt Provided by ERI

*3.

*S.

*L

*3.

Evaluate social reform movements affecting majority-minority
group relations. (1A-D, 2C, 4D,F)

Compare the impact of science/technology on society with
changes reflected in art, literature, and music. (4A-B, F-H,

K-M)

STRAND 5

Demonstrate an understanding of major documents related to
the political development of the U. S. (1A-D; 24, C-D, F-G;
I-L; 5B)

Idenufy major political campaigns and reforms: their issues,
leaders, and effects. (1A-D, 2A-L; 4A, E-G, K-M; 5A,C-D)

Determine the relationship between Constituticnal develop-
ments and changes in the three branches of govemment. (2A-
L; 4A, F, L-M; 5E-F)

Land of Promise; Scott, Foresman; 19, 76-79, 98,
110, 112-117, 145-149, 194.201, 203, 347-349
Rise of the American Nation. Harcourt; 67-68,
75-76, 146-147, 154-156, 158-159, 160,
162-164

World Book Encyclopedia, Articles on Progres-
sivism, Popuhsm, Women's Rights, Black
Rights, Civi! Rights, Hispanic Rights

Land of Promise; Scott, Foresman; 4, 207, 219-
221, 259, 270-272, 330
Rise of the American Nation, Harcourt; 132,
138, 140, 146-147, 206-264, 267
World Book Encyclopedia, Articles on U.S.
(Anr), also individual artists (musicians,
writers, poets, painters, architects, sculptors)

Land of Promise; Scott, Foresman; 13-14, 17-18,
135, 180, 185, 263, 309-310, 401402, 558-
559, 560-579
Rise of the American Nation, Harcourt; 359,
644-645, 647-675

World Book Encyclopedia, Articles on Magna
Charta, Mayflower Compact, Declaration of
Independence, Articles of Confederation,
Constitui’on, Bik: of Rights, and United
Nations Charter

Land of Promise; Scott, Foresman; 13-22, 26-18,
§7-79, 112-120, 123-141, 145-163, 167-! .5
Rise of the Ameriian Nation, Harcourt; 35-55,
57-69, 143-16S, 176-221, 223-252, 269-
334,335-387

World Book Encyclopedia, Articles on individ-
val parties (Republicars, Demeccrats,
Populists, etc.), politicians (Presidents), and
issues (rights, minorities, constitutional
amendments)

Land of Promise; Scott, Foresman; 13-14, 18, 21,
34, 70, 91, 93, 150, 156-157, 159-160, 180,
201, 246-248, 263-264, 310, 324, 351, 364,
370, 504-505
Rise of the American Nation, Harcourt; 43, 54,

60, 67, 173-174, 227, 276, 280, 286-287,
293, 337, 353-354, 382, 385, 393

10
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SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND i: EMERGENCE OF THE UNITED STATES AS A WORLD POWER

OBJECTIVE 1: REVIEW BY DEMONSTRATING AN UNDERSTANDIMNG OF
CAUSES OF THE AMERICAN REVOLUTION AND THE CIVIL
WAR

TEACHING ACTIVITY: The students will complete a comparison chart that will be used to point out
the political, social, and economic causes of both the American Revolution and the American Civil
War. Students will acquire background information by reading textbook pp. 3-21, by classroom
discussion, and by teacher lecture. Other sources, such as videos, filmstrips, or outside readings
may be used to provide and document factual information.

+ Each group of from three 10 five swdents will use its cumulative knowledge to list the political,
social, and economic causes of the American Revolution and the Civil War.

¢ When the assignment has been completed, each group will present its list of causes to the rest of
the class. The teacher's role is to monitor the responses of the groups by correcting misconcep-
tions and noting tl.at each gioup adds appropriate causes to its List.

¢+ Be sure to point out the similarities between the two events.

Assessment: The causes of the American Revolution and the American Civil War all faii mnto the broad
categories of political, social, and economic differences. From their knowledge of these two pivolal
events in American history, students will write a one- to two-page paper, explaining how each of
these categeries caused the American Revolution and the Civil War to begin.

RETEACFING ACTIVITY: Swdents will match the causes of the American Revolution and the

American Civil War in Column A with the proper event and broad category 1n Column B (student
handout). Students may use their comparison charts and their textbooks as resources.

Assessment: Students will answer one of the following questions in a one-page essay.

1. 'Whatrole did money play a3 a cause of the American Revolution and the Civil War?

2. Dissatisfaztion with the current governing political body caused the American Revolution and

the Civii War. Explain.

“People revolt or rebel because they see their society differently from other people.” Explain
how this statement was true regarding the American Revolution and the Civil War.

EXTENSION: Swdents will read what Thomas Paine had 10 say about the causes of the Amencan

Revolution in his pamphlet, Com. n0n Sense, and will list the reasons that Paine cited for separa-
tion from Englisk rule.

[N

LN
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Resources
Textbook,

Land of Promise:
A History of the
United States
From 1865,

Vol. 2.

Student Handout

Filmstrips:

The American
Revolution: Two
Views,

(Kit 973.3 Amer)

The Civil War:
Prelude 10
Conflict, National
Geographic
Society, (Kit
973.7 Civ)

Student Handout

Common Sense,
Thomas Paine
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COMPARISON CHART

EVENT POLITICAL SOCIAL ECONOMIC
A
M
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E
R
-
C vy
A&
N
L
w
A
R
o Student Handout
;,),_‘_ Teacuing Activity (A:1)

Us-9
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CAUSES OF
' THE AMERICAN REVOLUTION AND THE AMERICAN CIVIL WAR

Directions: Match the causes of tie American Revolution and the American Civil War in
Cclumn A with the cosrect category in Column B.

COLUMN A

— 1. Farmers in the South and Industrialists
in the North differed over tariff issues.

—2. Slave aristocrats are offended by anti-
slavery movement.

—— 3. 3,000 miles of ocean made effective rule
impossible.

4. A new way of life allows the poor farmer
to rise in social rank, thus challenging the
idea of "old world" aristocracy.

5. Taxation to pay for a past war seemed to be
. an undue burden on the citizens.

6. Conflict existed over the relaive powers of
the central government (federalism vs con-
federation).

P
LNCY W)

EMC us-11

COLUMN B

ARP-American Revolution Political
ARS-American Revolution Social
ARE-American Revolution Economic
ACWP-American Civil Wer Political
ACWS-Ar-zrican Civil War Social
ACWE-American Civil War Economic

Student Handout
Reteaching Activity (A:1)
S§S US History 1




SPECIAL EDUCATION

SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND 1: EMERGENCE OF THE UNITED 5TATES AS A WORLD POWER

OBJECTIVE 1: REVIEW BY DEMONSTRATING 4N UNDERSTANDING OF
CAUSES OF THE AMERICAN REVOLUTION AND THE CIVIL
WAR

TEACHING ACTIVITY: The students wiil read aloud textbook page 12, "Causes of the American
Revolution,” and fill in the comparison chart with the teacher's assistance. The same procedure will
be used for the Civil War, textbook pages 17-21.

Assessment: Stadents will identify each statement on the student handout as either a cause for the
American Revolution or for the Civil War.

RETEACHING ACTIVITY: Swdents will take their iest papers and correct their answers by giving a
Page number and paragraph number for the correct. answer.

Assessment: Students will list four (4) causes for each of the wars: American Revolution and Civil War.

EXTENSION: Students will write how the American Revoli.jon and the Civil War were similar, e.g..
Weak ieadership.

l)i‘\
“~ U
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Resources

Textbook,

Land of Promise:
A History of the
United States
From 1865.

vol. 2.

Student Handout

Student Handout




SP. TIAL EDUCATION

COMPARISON CHART

AMERICAN REVGLUTION

CAUSES:

1.

CIVIL WAR
' CAUSES:
1,
2,
3.
4,
| 2.4 Student Handout
£ Teaching -Activity (A:1)

US History I




SPECIAL EDUCATION

CAUSES OF
0 THE AMERICAN REVOLUTION AND THE AMERICAN CIVIL WAR

Directions: Read the following statements about the American Revolution and the Civil War.
If the statement is about the American Revolution, write AR in the tlank; if the
statement is about the Civil War, write CW in the blank.

[S—
.

Tensions over the French and Indian War
Representation in the government
Control of settlements in the West

Heavy war debts

Conflicts over the role of government
Issue of slavery

Weak Dritish leadership

Election of Lincoin

ARRERERE

¥ @ N oA

Taxes for the English Navy and Army

—
(=]

. Differences over the tariff policy

|

;:J Student Handout
Assessment Activity (A:l)
US History I

[MC us-17




SOCIAL STUDIES, UNITED STATES His3TORY I

A, STRAND 1;

OBJECTIVE 2: DESCRIBE THE CAUSES AND €FFECTS OF U.S. INVOLVE-
MENT IN FOREIGN AFFAIRS AND INTERNATIONAL
CONFLICTS (FROM 1870)

TEACHING ACTIVITY: ..¢view textbook information with students and discuss the causes and effects of
the six foreign conflicts studied. Help students, as necessary, to complete the six umelines
showing the causes and effects of cach conflict. (Dates marked with * a'e included as challenge and
may deserve extra credit.)

Assessment. Students will name the six Amencan foreign conflicts studied and write the causcs and effects
of each. Instruct studeats o use the following format.

Conflict Causes Effects
1. Spanish-American 1. De Lome Letter 1. United States gains an empire
War and becomes a world power.
2. 2.
3. 3.
2. Werld Warl 1. 1.
® 2 z
3. 3

RETEACHING ACTIVITY. Students will use timelines and textbooks as sesources 10 develop an owline
of events preceding (causes) and following (effects) the six wars.

Assessment: Students will draw a set of two cartoons for 2ach of the six wars. One cartoon shoutd show
at least one cause of the war, and the other sheuld show at Ieast one result. Each cartoon should be
labeled to identify the ceaflict depicted and any individuals included in the drawing.

EXTENSION: Recognizing the division of the country over the Vietnam War, Lyndon Johnson
announced he would not seek or accept nomination for re-c.cction, Students will wnte two letters
to the editor of the Fort Worth Star-Telegram that might have appeared after Juhnson announced his

decision. One letter should give reasons for supporting the war, and the other for witidrawing from
it

Us-19

EMERGENCE OF THE UNITED STATES AS A WORLD POWER

Res<purces

Textbook,
Land of Proma
A thegary +F he
Un.red Siates
From [%6<
Vol. 2, pp. i30.
132, 1371238,
440-341- 187"
181, 220, 227,
231-232, 245,
250, 451-353;
275-299, 303-
304, 487-188:
309-311, 319;
307-308, 320-
321, 345, 347,
351-353. 358-
359, 360-367

Rise of the
American Nation,
Vol. 2 (out-of-
acopiion)

Films/VCR

tapes 1898
World Warl
The Twisted
Cross

. Amenca in World

War Il

Korea, the
Forgotten War
LBJ, (Lawrence
Luckenbiil)
Vietnam (PBS
seRs)

Student Handout




. TIMELINE: SPANISH-AMERICAN WAR

| | ] | 1 | 1 | | | i

1 1 i i T T I [ 1 i T

1870 1875 1880 1885 1890 1895 1898 1900 1905 1910 1915 1920
Spanish-
American

:+) "

Draw a timeline similar to the one above and place the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that were a result of
that war.

1. Sinking of the Maine 6. Mahans publishes Tke Influence of Sea Power
upon History.
2. Tiller Amendment :

*7. Pulitzer and Hearst publish yellow journalism.
. De Lome Letter

w

8. War hero Roosevelt becomes president.

4. Weyler commands Cuba.
9. Platt Amendment
5. US gains an empire and becomes a
world power. 10. Spain is no longe. a world power. .

*Challenge date

Student Handout
:)7 Teaching Activity (A:2)
~ US History I

Us-21



|
‘ TIMELINE: WORLD WAR I
| I I ! ! i 1 | ]
] i J ] J T i !
1895 1900 1905 1910 1915 1920 1925 1930 1935 1940
World War I

0 Draw a timeline similar to the one above and place the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that ‘vere a result of
that war.

. European nations mobilize their huge militaries. 9. Great Depression begins in America.

. League of " .ations established. *10. Complicated treaty system goes into effect.
*3. Austria threatens to invade Serbia. 11. Germany invades Poland.

4. Unrestricted submarine warfare resumes. 12. America becomes isolationist.

5. Zimmerman Note 13. Germany invades Belgium.
I 6. Franz Ferdinand assassinated in Sarajevo. *14. Washington Naval Conferences
l 7. Hitler comes to power in a political vacuum. ~ *15. Gennan economy destroyed by reparation pay-

ments.
; 8. Lusitania sunk.
|
|
t *Challenge dates
!
e Student Handout

‘ W Teaching Activity (A:2)

US History I

Us-23




1

TIMELINE: WORLD WAR II

i | |

1

i
1920

I | I
1925 1930 1935

!
1940

!
1945

World War I

1950

‘ Draw a timeline similar to the one above and place ihe follc #ing events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that were a result of

that war.
1. Germany is divided. 7.
2. Hitler comes to power i: Germany. 8.
3. Germany occupies the Rhineland. 9.
4. Japan invades Manchu?ria. 10.
5. The US drops an atomic bomb on Hiroshima. *11.

*6.

The Treaty of Versailles leaves hard feelingsin  12.
Europe.

*Challenge dates

'S
‘ 13 9

r" Us-25

Italy mivades Ethiopia.

US occupies Japan.

Pear] Harbor attacked.

England practices "appeasement.”
Eastern Europe becomes communist.

Passage of the GI Biil

Student Handout

Teaching Activity (A:2)
US History I



TIMELINE: COLD WAR

! |

i
1930

I T
1940 1950

J
1960

| 1
1970 1980 1990

The Cold War

Draw a timeline similar to the one above and pl:ce the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" pefore the events that were a result of
that war. (*Challenge dates)

-

g *12.
*13.
14,

. The US announces the Truman Doctrire.
. Berlin blockadzd by the Soviets.

. NATC is born.

. The Yalta Conference takes place.

. The domino theory emerges.

. US annources the Eisenhowar Doctrine.
. Soviets get thc A-Bomb "secrets."”

. "McCarthyism* sweeps America.

. The Korean War

. The U-2 incident takes place.

. Stalin dies.

Glasnost and Perestroika in USSR
US Policy of containment

The US endorses the Marshall Plan.

15.
16.
*17.

18.
19.
20.
*21.
*22.
23.
*24.
23.

USSR threatens Greece and Turkey.
USSR threatens the Middle East.

The US announces a policy of Massive Retal-
iation and Brinksmanship.

The Berlin Wall is built.

The Suez Canzl crisis

The Vietnam War

US and USSR begin policy of deténte.
US recognizes existence or JSSR.
Nazi-Soviet Non-aggression Pact

The nuclear arms race emerges.

The space race begins.

Student Handout
Teaching Activity (A:2)
US History I




‘ TIMELINE: THE KOREAN WAR
l 1 1 l l P
T l T I i 1
1930 1935 1940 1945 1950 1955 1960
Korean

® -

Draw a timeline similar to the one above and place the following events above :he timeline in chronological
ordrr. Place a "C" before the events that caused the war and an "E" before the events that were a result of

thac war.

1. Chinese volunteers cross the Yalu River. 7. Uneasy peace at the 38th parallel

2. Mao-tse Tung starts revolution. 8. Dwight Eisenhower elected President.

3. Korea divided. *9. MacArthur urges bombing of China.

4. UN sends forces to Korea. 10. South Korea invaded by Ncrth Korea.

5. MacArthur fired by Truman. 11. Armistice agreement in Korea.

6. Communist victories in China 12.  Soviets walk out of the UN Security Council.
*Challer: ,;;c date

3 1 Student Handout
< Teaching Activity (A:2)
US History 1

Us-29




R | | ] }

TIMELINE: THE VIETNAM WAR

T T T i
1940| 1945 1550 1955 1960

I l |
1965 1970 1975 1980

Vietnam War

. Draw a timeline similar to the one above and place the following events above the timeline in chronological
order. Place a "C" before the events that caused the war and an "E" before the events that were a result of

that -ar.

*1. French return to Indo-China, promise partial ~ *9.

independence.

2. Johnson stops US bombing of North Vietnam. 10.

3. Japanese occupy Indo-China.

*4. Anti-war demonstrations in US. H
*5. Kennedy expands US-Vietnam involvement. o
6. The Treaty of Versaill:s leaves hard feelings in P
F .rope. *14.
7. Diem calls off reunification elections. 15.

8. Paris peace talks.

0 *Challenge dates
3

13w

Us-31

Eisenhower sends military advisers to Viet-
nam.

Ho Chi Minh establishes a Communist dicta-
torship in North Vietnam.

Johnson announces he won't seek re-election.
US forces leave Vietnam.

South Vietnam falls to communist forces.
Domino theory takes effect in Indo-China.

War-Powers Resolution is passed limiting
Presidential war-making powers.

Student Handout
Teaching Activity (A:2)
US History I



SOCIAL STUDIES, UNITED STATES HISTORY I

A. STRAND 1:

OBJECTIVE 3: ANALYZE THE IMPACT OF US FOREIGN POLICY FROM 1870

TEACHING ACTIVITY:

1.

3

3.

Discuss and review material which incluaes:

a. Washington's Farewell Address advice, the Monroe Doctrine, Manifest Desuny._ and early
US expansionism (textbook pp. 124-128)

b. Cause/effect timelines completed, Teaching Activity for Strand 1, Objective 2

¢. Examination of maps in textbook pp. 126-128, 138-139, 175, 292, 301, 310, 329, 352,
384, 540-541

Help students make generalizations during the discussion about America's changing foreign

policy and changing world leadership role.

a.  Usc maps in the textbook for reference. (See map pages above.) Monitor students as they
work

b.  When the assignment is completed, use transparency maps on the overhead projector,
asking students to fill in the appropriate information on the transparencies. Students will
check and correct their own work as transparency maps are developed.

Give siudents a set of four maps with the information for completing them. (Student Handout)

Assessment: American foreign policy since 1870 has fallen into three general categories: imperjalism,

isolationism, and international involvement. Using information from your "Cause/Effect Time-
lines" (Objective 2) and the maps you have just completed, write a minimum two-page essay
analyzing changes in American foreign policy since 1870, and the impact of these changes on
America's role as a world power.

RETEACHING ACTIVITY:

1. Students will complete the reteaching handout requinng them to descnbe,define the 30 terms
listed.

2. Instruct students to use a separate sheet of paper to categornize the terms from Reteaching

Activity 1 under the following headings: US Imperialism, US Isolationism, US International

Involvement. Remind students that a term may appear under more than one heading.

Assessment. Students will give an oral report analyzing changes in US foreign policy from 1870 to the

present and will point out at least three locations on a wall map where incidents occurred which
illustrate the explanation.

EXTENSION: United States foreign police singe 1945 has had three specific goals:

1. The defense of the United States against attack
2. The maintenance of world peace (balance of power)
3. The promoticn of economic and social we!fare abroad

Wrile a one-page essay discussing twg specific means used by the United States 1n an effort to
accomplish each of these goals.

l) (Y
[N
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Resources

Textbook,

Land of Promise:
A History of the
United States
From 1865.
Vol. 2, pp. 124-
132, 137-138,
440-441, 171-
181, 227, 245,
279, 451-453;
136, 275-293,
488-489, 307-
311, 319-321;
345, 347, 351-
353, 358-359,
3152, 365-367
Rise of the
American
Nation,

Vol.2 and
America, (out-of-
adoption text-
books)

tapes: 1898
The Age of Inno-
cence

Theodore
Roosevelt: The
Right Man for
the Time

World Warl

55 Days to
Peking

The (.< in World
War I

The Missles of
Oclober
Vietnam: This
Honorable War;
LBJ (Lawemce
Luckenbill)

The End of the
Old Order
Korea, The
Forgotten War
Transparcncy
Student Handouts




‘ US HISTORY: WORLD MAP
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3‘2‘ Teaching Activity (A:3)
Q US History I
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‘ US BISTORY MAPS
Map #1: The Unrited States and Possessions in 187(
DIRECTIORN:S: On this outline map of the world, locate and label the following:
1. The United States (color green)
2. US Territory of Alaska (color green)
3. US Territory, Midway Island (color green)
4. Oceans, seas, and major gulfs (ex: Gulf of Mexico) (Color bodies of water blue.)

Put a headir:g at the top and, at the bottom ,.” the page, title the map "The United S:ates and
Possession’s in 1870."

(NOTE: Use the map in your textbook on page 127 as a referc.ice for this map and for map
#2.)
Map #2: United States and Possessigis in 1903: The American Empire
DIRECTIONS: On this outline map of the world, locate and label the following:

The United States (color yellow)

Al TS possessions in 1903 (color yellow)

Put the date of acquisition of each possession under or beside its name
Oceans, seas, and major gulfs (Color bodies of water blue.)

-&UJ_I\J'—-

‘ Put a heading at the top o. the page and, at the bottom, title the map "United States and
Possessions in 1903: The American Empire."

Map #3: United States Involvement and Isolation: 1917-1939
DIRECTIONS: On this outline map of the world, locate and labe! the following:

Place where the Lusitania was sunk in 1915 (See textbook p. 175.)

France, wh8ere the Versailles Treaty (1919) and World Peace Pact (1928) were signed (See
pp. 175, 184.)

Great Britain, one of the World War I allies (S=e pp. 175, 184.)

Switzerland, seat of the League of Nations (Sec pp. 175, 184.)

China, scene of the Papay incident (1937) (See pp. 540-541.)

Poland, where World War II officially began (1939) (See pp. 175, 184, 540-541.)

South America, object of the Good Neighbor Policy

Oceans stas, and major gulfs (Color only bedies of water blue on this map.)

Put a heading at the top of the page and, at the bottom, titlc the map "United States Involvenient
and Isolation: 1917-1939."

3,.\. Student Handout

J Teaching Activity (A:3)
US History I
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US HISTCRY MAPS

Map ~4: Hot Yar and Cold War: US International Invcivement Since 1941
DIRECTIONS: On this outline map of the worid, lxcate and label the fr* >wing:

Pearl Harbor, scene of the Japanese attack (1941)

Japan, site of atomic explosions (1945)

Normandy, France, site of D-Day Invasion (1944)

Yalta, scene of the famous "give away" confereace (1945) in USSR
Berlin, Germany

Oceans, seas, and major gulfs (Color bodies of water blue.)

AN PN —

Label the following and mark each with 21 X as on the textbook map on p. 329,

7. Cuba (1959)

8. PBerlin (1948-61)

9. U-2 shot down (1960)
10. Lebanon (1958)
11. Suez Canal (1956)
12. Iraq (1958)
13. Sputnik lav~ “~d (1957)
14. Soviet H-b. .10 test (1953)
15. Korean War (1950-53)
18, 'Vietnam (1954-75)

O Color the Communist Blcc nations red.

Put a heading at the top of the page and, at the bottom of the page, title the map "Hot War and
Cold War: US International Involvement Since 1941."

QC Student Handout
< . e
Teaci..ng Activity (A:3)
US History I
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US FOREIGN POLICY TERMS

Directions: Write a bricf description/definition of each of the foiiowing terms.

1.

10.

I1.

12.

13.

14.

15.

. Teller Amendment

imperialism

Monroe Doctrine

. Platt Amendment
. Open Door Policy
. Roosevelt Corollary
. "dollar diplomacy"

. Washington's Farewell Address

. The Monroe Doctrine

purchase of Aiaska

isolationism

Wilson's Neutrality Proclamation

Fourteen Points

League of Nations

Munich Pact

Student Handout
Reteaching Activity (A:3)
US History I



16.

17.

18.

19.

20.

21.

22.

23.

24.

26.

217.

28.

29.

30.

US FOREIGN POLICY TERMS

US Neutrality Legislation {1935, 1936, 1937)

Panay incident

Lend-Lease Act

Pearl Harbor

Yalta Conference ___

Atomic Bomb

Cold War

containment

Marshall Plan

iron curtain

McCarthyism

Korean War

Vietnam War

Cuban crises, 1959 & 61

deténte

'
33
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Student Handout
Reteaching Activity (A:3)
US History I



‘ Social Studies
HONORS UNITED STATES HISTORY I ACT

GOALS

THE LEARNER WILL:
1. Use the writing process to genera'e multiple paragraph
discourses using the appropriate literary and historical

content.

2. Develop vocabulary and critical thinking skills to improve
reading comprehension of the literary and historical content.

3. Acquire lifelong librarxy skills through the research process.

4. Analyze the impact of the political and economic conditiorns
or times on the core literature

5. Analyze the impact of social and cultural diversity of the
times on the core literature.

Qn
Q s
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Social Studies

HONCRS UNITED STATES HISTORY I ACT

OBJECTIVES
ESSENTIAL | CBJECTIVES
THE oEARNER WILL: ELEMENTS
LS HISTORY | ENG TIT

1. Analyze hcw people's attitudes affect the role of 3A-4 i-%
economics in amevican society

2. BAnalyze the effects of an intolerant society on 4A-H 1-5
politics and culture throughout U.S. history

3. Evaluate the effecte of reality on the "American 58,D-F 1-%
Drean"

4. Analyze the results of the power struggle that existd SA-F 1-6
between the individual and the government as well as }
the state and federal government

5. Trace thc development of the Amer:can westward move- | 4E 1-%
ment and expansion

6. Examine the changing role of the United States as it | 1A-C 1-6
moved from isolationism to imperialism, emerging as
a dominant world power

7. Recognize and identify the political, social, and 4C,D 1-6
cultural contributions of women and other minorities

8. Demonstrate awareness of U.S5. geography as well as 2a-G 1-6
its relationship to the world

9. Survey intellectual, political, social, and econcmic | 4C-E 1-6
trends such as Puritanism, Deism, Nationalism,
Transcendentalism, Romanticism, Naturalism, Realism,
Social/Reform, Darwinism, the role of the Frontier
Thesis

10. Compare¢ and contrast the changing fads and fashions |4C-G 1-6

of the American scene

47
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SOCIAL STUDIES
@ PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES
HIGH SCHOOL

8035 Honors World History Studies IA (W HIST 1A/H)
8036 Honors World History Studies IB (W HIST 1A/H)
Fulfillment of four of the following:
+ 85 or higher in _prior social studies or English language arts course
+ 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
» parental approval
« student interest
Grade Placement: 9-12

8065 Honors United States History IA ACT (US HIST 1&/H)
8066 Honors United States History IB ACT (US HIST 1B/H)
Fulfillment of four of the following:
» 85 higherin prior social studies course
+ 85th percentile or higher on the social studies component of a standardized test
* teacher recommendation
+ parental approval
+ student interest
Grade Placement: 11

e 8215 AP United States History Studies IA (US HIST 1A/HP)
8216 AP United States History Studies IB (US HIST 1B/#P)

Fulfillment of four of the following:
+ 85 or higher in prior social studies course

85th percentile or higher on the social studies component of a standardized test

teacher recommendation ’

parental approval

student interest

Grade Placement: 10-12

[ ] [ ] [

»

8136 AP American Government and Politics IA (US GOVT 1A/HP)
Fulfillment of four of the following:

o 85 or higher in prior social studies course
85th percentile or higher on the social studies component of a standardized test
teacher reccmmendation
parental approval
* student interest
Grade Placemer* 11-12

8098 AP Economics IA (Macroeconomics) (ECO-FE 1A/HP)
Fulfillment of four of the following:

85 or higher in prior social studies course

85th percentile or higher on the social studies component of a standardized test

teacher recommendation

parental approval
* student interest

Grade Placement: 11-12

Q HUS-3 4i Rev. 1990




8099 AP Economics IB (Microeconomics) (ECO-FE 1B/HP)

Fulfillment of four of the following:

85 or higher in prior social studies course

85th percentile or higher on the social studies component of a standardized test ‘
teacher recommendation
parental approval
student interest
Grade Placement: 11-12

EXIT PROCEDURES FOR EONORS COURSES

1. Atthe end of the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 80 or lower to discuss the student’s academic
progress. As a result of this conference
+ the student may be exited from the course and placed in another appropriate course

or

« aplan for the improvement of the student's performance in the course will be developed,
agreed to, and implemented.

2. Prior to the end of the first six weeks of the course, a student-teacher-parent conference must

be held for students failing to maintain a passing grade of 70. Options to be discussed at the
conference are

o exiting the student from the course and placement in another appropriate course e
and

« developing a plan for the improvement of the student’s performance with spe.ific target
dates for progress reports to student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
must be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal.

45 ®
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Social Studies

@ AP'UNITED STATES HISTORY I
OBJECTIVES

-
-

- THE LEARNER WILL: ,

P ESS. ELEMENTS

('Af

CONTENT | A/V/S*

A. Strand 1 U.S. Political Development

1. Identify and evaluate the significant documents “_om SB 2A-G
American history and their contributions or role in SE 237
the development of the United States.

2. Examine the major political institutions zuad the 5C 23
"Unwritten Constitution." SD-SE

3. Analyze the political ideas from the ancient world, SA 2F, 2G
Western Europe,and the thirteen colonies that formed 5B, 5C{ 2K
the foundation of the United States system of
government .

4. Compare and contrast the role and function of major 3D-5D iB
and miner political parties, and interest groups in SF-5G 2H

the United States political process.

B. Strand 2 U.S. Economic and Geographic Development
@ 1. Evaluate geographic influences on the historical and 2A-G 3a, 3C
economic development of the United States. 3B, 4E
2. Unders.and and apply various functions of the 3A, 3B | 2K-3E,
Americaa economic system. 3F, 3G 3a-3F,
38 3B-3G,
C. Strand 3 Social, Scientific, and fTechnological 3C-3H,
Development ~ 4, 4B} 3D-3J
1. Examine the varied experiences and contributions of 4C-H 1A-B
various racial and ethnic groups to the growth and 1C-2C
development of the United States. 3D, 4A | 4H
2. Evaluate and trace various political, economic, 3E, 4D | 1A-D
scientific, technological, and sc.ial trends; themes; SC, 4F
or ideas that occur throughout American history. SD, 5G
- 4G
D. strand 4 U.S. Foreign Policy and International
Affairs
1. Examine the impact of various wars on the United 3C 13, 2C,
States. 32-C,
2. Trace the growth and development of U.S. foreign 1A-C 3E, 31,
policy as a world power. 4A-C, 4F
1a-D,2C
3A-C,
2e-31
4A-C, 4F

*Attitudes, Values, and Skills

()
[1aN
D
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THE LEARNER WILL:

.

ESS. ELEMENTS

CONTENT | A/V/S*

E. Strand 5 Critical Thinking and Problem Solving

1. Compare and contrast America in relationship to 1A-C 1A-D
other nations. 3G

2. 1Identify and evaluate the cause and effect relations 1la, 4A ip, 4I
within American history. 4B 4B, AF

3. Apply criticzl thinking skills, research skills, and 4D 4K, 4M
writing skills to problems and issues in American 4L
history. 2I, 4A-M

4. Relate ideas, themes, and trends of past situations 1c,2¢C 2D, 2H-K
to the present. 2D 2L, 4a-M

(




AP United States History I
RECOMMENDED COURSE SEQUENCE

. Sequential Objectives (Essential Elements) Resources

The following objective should be taught at the beginning of
the course prior to teaching subsequent objectives.

A. STRAND |

3. Analyze the political ideas from the ancient world, The American Pageant, 8th ed., Heath, pp. 12-19, 23-25,
Western Europe, and the thirteen colonies that formed 26-37, 47-49, 51-52, 69-70, 82, 86-88, 89-106,

the foundation of the United States system of 127-147, 152-153, 157-160
government. (2F-G,2K, 5A-C) History of New England; Winthrop, John, "Speech on
Liberty"

Mayflower Compact

Cormon Sense, Paine, Thomas, "The Declaration of
Independence,” "The Federalist Papers,” Madison,
Hamiiton, and Jay

Historical Viewpoints, Vol. 1, 5th ed., Harper &
Row, pp. 132-143, 212-242

Magruder's Americar. Government, 1989 ed., Prcntice
Hall, pp. 1-16, 26-52

World Book Encyclopedia, Articles on “he Declaration
of Independence and the Cgnstitution

Non-Sequential Objectives Resources

(Essential Elements)

Q Ttie following objectives do nict have to be taught

sequentially.
A. STRAND !
1. Identify and evaluate the significant documents from The American 7 ageant, 8th ed., Heath, pp. 23, 27,
American history and their contributions or role in 102, 112-13, 115, 118, 131-134, 139, 145,
the development of the United States. (2A-G, 5B,5E) 152-153, 167, 172-174, 180-181,182, 219, 221,

222, 227-228, 341, 376-381, 387-388, 399-400,

423, 430-432, 464-65, 467, 469, 489-490, 501,

562, 582, 612, 659-660, 675-76, 728, 788,

794, 825, 844, 850, 852, 869, 886, 917, i-xxii

Historical Viewpoints, Vol. 1, Harper & Row,
5th ed., p_. 212-242, 258-271, 402-419
Vol. 2, pp. 140-161, 180-202, 234-245,
368-383

Documents of Amer'can History, Commanger,

H.S.

World Book Encyclopedia, Articles on U.S.
History: Documents, Coust Cases, Treaties,
Constitution, Amendments

ERIC AUS-3 15 A 1990




B

Recommended Course Sequence
Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

2. Examine the major political institutions and the
"unwritten constitution." (2J, SC-E)

4. Comare 2nd contrast the role and function of major
and minc _olitical parties and interest groups in the
United States political process. (2H, 3D-5D, 5F-5G)

B. STRAND2

1. Evaluate geographic influences on the historical and
economic development of the United States. (2A-G,
3A-C, 4E)

The American Pageant, 8th ed., Heath,

pp. 157-161, 254-255, 261, 266-268, 486-483

American Political Tradition, Richard
Hofstadter, Ch. I

Magruder's American Government, 1939 ed.,
Prentice Hall, pp. 178-202

World Book Encyclopedia; articles on Politics

_ (U.S), Democratic Party, Republican Party

The American Pageant, 8th ed., Heath,
pp. 157-161, 234, 254-255, 261, 266-268, 278,
319, 388, 397, 486-488, 592
Magruder's American Government, 1989 ed.,
Prentice Hall, pp. 177-202, 258-288
World Book Encyclopedia, articles on U.S.
Political Parties

The American Pageant, 8th ed., Heath, pp. 1-19,
21-37, 39-52, 54-64, 74-80, 85-88, 135-140,
153-157, 163-168, 184-194, 197-210, 212-215,
217-221, 224-229, 237-240, 250-266, 270-287,
289-320, 349-367, 371-375, 382-339, 393-395,
400401, 444-447, 475-4717, 485-486, 500,
504-527, 529-537, 556-576, 578-594, 595-613,
§15-629, 639-651, 658-664, 666-669, 705-714,
717-718, 722-723, 725-743, 756-760, 774-779,
789-791, 792-809, 820-830, 835-840, 847-850,
852-355, 862-864, 872-876, 882-886, 888,
891-894, 896, 901-904, 925-926, 929-931, 933
Historical Viewpoirts, Vol. 1, Sth ed., Harper
and Row; pp. 46-57, 244-257, 360-372,
Vol. 2, 80-87, 128-138, 278-294

Divers Voyages Touching the Discovery of
America...,Hakluyt, Richard

American Primer, Boorstin, Daniel, ed., "The
Report on Manufacturers”

Westward Expansion, Billington, R.A.,

Rise of the American Nation, Harcourt, pp. 170,

390, 428

"The Significance of the Frontier in American

History," Turner, T. J.

A 1990




Recommended Courss Sequence
Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

2,

C.

1.

Understand and apply various functions of the
American Economic System (2K, 3A-H)

STRAND 3

Examine the varied experiences and contributions of
vaiious racial and ethnic groups to the growth and
development of the United States. (1A-C, 2C, 4C-H)

Evaluate and trace various political, economic,
scientific, technological, and social trends; themes; or
ideas that occur throughout American History (1A-D,
3D-E, 4A, D, F-G, 5C-D, G)

The American Pageant, 8th ed., Heath, pp. 133,
154-156, 181, 214-215, 217, 221, 238-239,
251-252, 263, 272-273, 445, 514, 522, 582,
586, 592-593, 725-726, 645, 658-660, 917,
928-929
Rise of the American Nation, Harcourt, pp. 121,

215, 280, 301
HRistorical Viewgoints, Vol. 1, Sth ed., Harper
and Row, pp. 340-347, 348-359, Vol. 2,
pp. 295-366
World Book Encyclopedia, articles on Taxes,
Tariffs, Depression, Free Enterprise,
Business Cycle, Federal Reserve

The American Pageant, 8th ed., Heath, pp. 1-20,
39-53, 54-73, 256-261, 311-332, 343,
349-368, 457-479, 529-555, 556-562, 697-7C1,
714, 792-800, 846, 857, 865-866, 870-872,
933-937
Rise of the American Nation, Harcourt,
pp. 44-48, 50-55, 75-76, 87, 98, 105, 113,
130-134, 137-140, 147, 151-152, 184, 216,
227-228, 258-265, 279, 322, 346, 372-373,
393-396, 398, 401-403

Historical Viewpoints, Vol. 2, 5th ed., Harper
and Row, pp. 14-58, 80-105, 368-383,
Vol. 1, pp. 2-44

World Book Encyclopedia, Articles on U.S.
history (minorities) African-American,
Hispanic, Jews, etc.

The American Pageant, 8th ed., Heath, pp. 1-20,
21-38, 39-53, 54-73, 83-88, 89-107, 109-111,
127-148, 149-162, 165-178, 179-190, 190-197,
231-269, 289-310, 311-348, 349-368, 391-413,
457-503,504-555, 556-577, 578-594, 631-672,
697-744, 745-772, 859-920, 921-948
Rise of the American Nation, 1 reourt,

pp. 67-69, 75-76, 93-100, 120-128, 130,
145-147, 151, 154-156, 158-160, 162-164,
167-173, 215, 225-227, 257, 279-280, 301,
322-323, 338-341, 404-408, 432-433
Historical Viewpoints, Vol. 1,5th ed., Harper
and Row, pp. 244-257, 340-372
Vol. 2, pp. 60-79, 106-117, 128-202,
338-353
World Book Encycloredia, Articles on Civil
Rights, Minority Rights, Women's Rights,
Free Enterprise, Social Reform, Socialism,
Industrialization, Unions

AUS~5a yu
{
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Recommended Course Sequence

Social Studies, AP United States History I (continued)

Non-Sequential Objectives
(Essential Elements)

Resources

D. STRAND 4

1. Examine the imp. 5t of various wars on the United
States (1A, 2C, 3A-C, 3E, 3], 4A-C, 4F)

2. Trace the growth and development of U.S. foreign
policy as a world power. (1A-D, 2C, 3A-C
3E-, 4A-C, 4F)

E. STRANDS

1. Compare and contrast America in relationship to
other nations (1A-D, 3G)

The Arierican Pageant, 8th ed., Heath, pp. 79,
§1-86, 87, £.-90, 93, 94-100, 101-106,
113-125, 127-130, 184, 194, 200-210, 281-287,
355, 369, 382, 415-419, 425-437, 443-444,
448-449, 454-455, 601-613, 673-696, 772-818,
819-840, 862-863, 872-875, 879-880,
882-889, 896-897
Rise of the American Nation, Harcourt,
pp. 46-54, 57-61, 193-208, 302-305

Historical Viewpoints, Yol. 1, 5th ed., Harper
and Row, pp. 182-195, 272-285, 373-401,
Vol. 2, pp. 2-13, 203-294, 398-415

World Book Encyclopedia, Articles on the
French and Indian War, American
Revolution, War of 1812, Mexican War,
Civil War, Spanish-American War, WWI,
WWII, Korean War, ard Vietnam

The American Pageant, 3th ed., Heath,
pE. 164-167, 169-172, 183-189, 201, 203,
224-229, 281-283, 285, 287, 595-596,
603-609, 616, 661-665, 730-731, 772-74,
847-850, 862-864, 882-886, 895-896,
899-900, 902-904, 912-915, 918-91%

Rise of the American Nation, Harcourt, pp. 182,
189-191, 198-201, 210-215, 249-251
301-303, 363-364, 367, 270, 387-388

A Diplomatic History of the American People,
10th ed., Bailey, Thomas, Prentice-Hall

Historical Viewpoints, Vol. 1, 5th ed., Har~r
and Row, pp. 272-285, Vol. 2, pp. 203-294,

398-415

World Book Encyclopedia, Articles on American

Foreign Policy

The American Pageant, 8th ed., Heath, pp. 11-12,
82-86, 94, 103-104, 118-115, 122, 136, 166,
190, 202-208, 224-228, 775, 383, 440-441,
443, 597-598, 626-628, 661-662, 664-665,
682-683, 741, 776, 778, 780-782, 789-790,
793-795, 801-805, 812-815, 848-849
Magruder's American Government, 1989 ed.,

Prentice Hall, pp. 2-11, 17-25, 662-712

AUS-6
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Recomnaended Course Sequence
Social Studies, AP United States History I (continued)

Non-Sequentiai Objectives
(Essential Elements)

Resources

2. Identify and evaluate the cause and effect relations
within American history. (1A, D,4A B,D,F
I, K-M)

3. Apply critical thinking skills, research skills, and
writing skills to problems and issues in American
history. (21, 4A-M)

4. Relate ideas, themes, and trends of past situations to
the pr-cent. (1,2C-D, 2H-L, 4A-M)

The American Pageant, 8th ed., Heath, pp. 54-73,
74-107, 108-126, 179-196, 197-211, 289-310,
349-456, 504-528, 529-555, 578-672, 673-696,
720-744, 745-771, 772-781, 859-872
Historical Viewpoints, Vol 2, 5th ed., Harper

and Row, pp. 1-58, 180-202, 204-245,
278-294, 296-309, 416-431

The American Pageant, 8th ed., Student Guidebook,
Health
Teacher's Manual for an Advanced Placement
Course in American History, Vol. 1, Duke
University
Advanced Placemen: Examination in American
History, The College Board

The American Pageant, 8th ed., Heath, pp. 921-948
Historical Viewpoinis, Vol. 2, 5th ed., Harper
and Row, pp. 367-448
New York Times
Fort Worth Star-Telegram
Newsweck
U.S. News and World Report

‘ AUS-7
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SOCIAIL: STUDIES
PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES
HIGH SCHOOL

8035 Honors World History Studies IA (W EHIST 1A/H)
8036 Honors World History Studies IB (W HIST 1A/H)
Fulfillment of four of the following:
« 85 or higher in prior social studies or English language arts course
« 85th percentile or higher on the sccial studies component of a standardized test
* teacher recommendation
+ parental approval
» student interest
Grade Placement: 9-12

8065 Honors United Staczes History IA ACT (US HIST 1A/ 3A)
8066 Honors United 3tates Bistory IB ACT (US HIST 1B/H)

Fulfillment of four of the following:

« 85 or higher in prior social studies course

- 85th percentile or higher on the social studies component of a standardized test

« teacher recommendation

o parental approval

* student interest
Grade Placement: 11

8215 AP United States History Studies IA (US HIST 1A/HP)
8216 AP United States History Studies IB (US HIST 1B/HP)
Fulfillment of four of the following:
« 85 or higher in prior social studies course
« 85th percentile or higher on the social studies component of a standardized test
« teacher recommendation
» parental approval
* student interest
Grade Placement: 10-12

8136 AP American Government znd Politics IA (US GOVT 1A/HP)

Fulfillment of four of the following:
« 85 or higher in prior social studies course
 85th percentile or hlgher on the social studies component of standardized test
« teacher recommenaation
» parental approval
« student interest
Grade Placement: 11-12

8098 AP Economics IA (Macroeconomics) (ECO-FE 1A/HP)
Fulfillment of four of the following:
« 85 or higher in prior social studies course
» 85th pzrcentile or higher on the social studies component of a standardized test
* teacher recommendation
o parental approval
* student interest

Grade Placement: 11-12

Rev.
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8099 AP Economics IB (Microeconomics) (ECO-FE 1B/EP)
Fulfillment of four of the following:

- 85 or higher in prior social stud- * ~nurse ‘
o 85th percentile or higher on the social studies component of a standardized test

« teacher recommendaticn

» parental approval

+ student interest

Grade Placement: 11-12

EXIT PROCEDURES FOR HONORS COURSES

1. Atthe end of the first three weeks of the course, a student-parent-teacher conference must be
held for students with a course average of 80 or lower to discuss the student's academic
progress. As a result of this conference
« the student may be exited from the course and placed in another appropriate course

or

« aplan for the improvument of the student's performance in the course will be developed,
agreed to, and implemented.

2. Prior to the end of the first six weeks of the course, a student-teacher-pareiit conference must
be held for students failing to maintain a passing grade of 70. Options to be discussed at the
conferencc are
« exiting the student from the course and placement in ancther appropriate course ‘
and

» developing a plan for the improvement of the student's performance with specific target
dates for progress reports to student and parent.

Any recommendations to exit students from honors courses after the first six weeks of instruction
m.st be considered very carefully and are to be made only after a conference which includes
student, teacher, parent, and principal. .

51
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SOCITAL STUDIES TEACHING STRATEGIES

2099 IO MG

The study of social studies is intended to help students understand the forces that shape society
and bind people together in the intemnational community in which we live. The teaching
approach in social studies can be thematic, chronological, or conceptual. Any of thess
approaches lends itself to establishing a relationship between past and present and
implications for the {uture.

In order to comprehend the wealth of knowledge within the broad spectrum that is social
studies, students must be taught to process information in ways that maximize their learning,
One way o advance student leamning to optim 'm levels is through the think’ug/writing
process.

As students develop thinking/writing skills ““ey will begin to acquire competencies in all
academic levels. Furthermore, talking, wri 2, and thinking must be interrelated. Rexford
Brown underscores this philosophy "...higher literacies call for students to analyze, think
critically, cvaluate, synthesize information, communicate more effectively, solve problems,
learn how t0 leam, and in general leam far more actively than traditionally.”

Wre.ing to Think

Writing to think is a model for teachers to help students. There are six strands to the model: selecting
information, seeing relationships, using .. ior knowledge, considering alternative points of view, creating and
assessing a plan, and creatinglacknowledging dissonance. By using these processes, students will become
proficient problem solvers through the medium of writing.

The process starts with using a unit or mini-unit social studics objective (¢ develop a rauonale or purpose for the
writing/thinking instructional activities Prior work is given to prepare the stud.nt for the wnung assignment.
Subsequent work and assessment are also part of this process.

The follov.ing examples indicate how these writing to think strategies can be implemented using the souial siudies
content.

Selecting i.formation |involves choosing relevant and appropriate examples based oa a given cnitenion.

Lead the class to a consensus regarding the qualities of a good citizen. Then view file footage that
spotlights a particular person. Have the group look for actions that show :hat the persor hasidoes not
kuve these qualities.

LSeeing relationships linvolves asking students to look for patterns or trends, to nouce sumlantes and
differences; to look for motives, purposes, or causes and effects; to locate events i a chronological oz
numerical sequence; or to dctermine how something (an object, action or, person) relates to the physical
setting in which it is found.

o Describe the basic economic needs of an 8-year old Cambodian and an 8-year old United States’ ciuizen.

How did Uncle Tom’s Cabin impact slavery in the United States?
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Given data relative to the Alaskan oil spill at Valdez, what can you conclude about the effect on the

-

environmemn? :
*%
> ‘
Use a simulation that involves a dead lock situation. Work out a ompromise that is acceptable to both
sides.

| Using prior knowledge |involves using that information which stude . acquure eather through formal or
informal and personal educational experiences.

Using what you have learned about public and private property, write a paragraph . 2at vividiy describes
ways that neighborhoad parks are used for recreational purposes.

LConsidering alternative points of "i“i"_l involves looking at both sides of an 1ssue and acknowledging the
possibility of a point of view different from the one originally held.

How might a Mexican soldier report the Battle of the Alamo?

How would a British sea merchant describe the Bostun Tea Party?

[ Creating aad assessing a plan] involves developing a problc'Q_ solving strategy to address a specific task and
then a.»cssmg that strategy as one tries to use it.

*

Describe the steps that might be involved in a slave's escaping to freedom in the North.

b

Creating/acknowledging dissonance ]involves re.ognizing major conflicts of questions in events,
philosophies, rulings, actions, and documents.

Explain why the premise of equa'ity for all as stated 1n the Preamble to .he Usited Sta‘es Consntution
and the provision that permitted slave trade through 1808 gre inconsistent and in conflict.
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READING AND WRITING TO THINK IN SOCIAL STUDIES
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TEACHING STRATEGIES

ACTIVITY I

DEBATE - Provides practice in all of the communications
Skills: reading, writing, speaking, listening, and specially, thinking

PROCEDURFE
A. Getting Started - Background Information
1. Define debate - organized argument between knowledgeable people.
2. Give students handouts with the essential terms and procedures.

* Video tape of previous debate is desirabie.
* If not available, directions and explanauons must be extremely clear.

*Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon

&
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B. Selecting a Topic

1.
2.

3.

Pair up students with a partner.

Two sets of partners are put together - thus forming the debate unit.
* Appear to do this randor !y but should actua’y place the stronger teams against each
other

Students meet in their debate units to accomplish three tasks.
* Select a current, interesting, and controversial issue

+ Write a clear resolution stated in the affirmative

* Determine affirmative and negative teams

(Teacher may opt to supply a list of topics in an attempt to speed up process.)

C. Developing the Argumient

1.

B

W NN N W

10.

Students begin their research.

* Readers’ Guide to Periodical Literature is the most useful reference. Other references
should be made available in library.

* Interviews applicable

. Students should take careful notes and make sure each item of information is

documented.

. Ailow five days for research process.

Partners plan and reheasse their cases together.
* Two days can be allowed in class for organizing and preparing the debate speeches.

Affirmatives must begin by defining terms and then proceed through each stock issue.
Negatives must defend the status quo and attack the contentions of the affirmatives.

Partners should keep in mind that the strongest evidence is best presented last.

. Students should be encouraged to write their speeches in outline form. This will

discourage them: from empty reading.
+ Good eye contact is necessary to be convincing.

. During the recess, partners discuss ways to refute what tt.> other side has said.

* note taking during other side's arguments
* attempt to anticipate opponent's arguments

Rebuttals should follow a plan and may be given by one or both partners.

* All points made in the constructive speech should be reiterated one by one, following
each by what the orponent said to disapprove it and then given more evidence to
reestablish it.

* A good rebuttal should end with a summary and a statement of the debaters’ belief in
the soundness of their argument.
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. Presentation

Debaters sit at their respective desks in front of the room.
+ Face opponents, yet the desks are slanted enough so that the audience can see the
debaters' faces as well.

Remind students to speak in loud, clear voices with correct pronunciation and
appropriate expression.

. Strict formality is upheld: the debaters and their positions are introduced to the

aucience; an official timekeeper watches the clock and warn debaters nonverbally when
one minute remains. .
+ Only debaters are permitted to speak, except during the recess.

. A schedule should be drawn up so students know on exactly which day they will

debate.

. Five judges should be selected from outside the class and allowed some time to

familiarize themselves with the judging form.

Only one judge is needed for each debate.

+ Judge uses the debate form provided, which was devised by the American Forensic
Association.

* Post on bullctin board.

. Assessment

Students can now write a persuasive essay because they have already formulated two
strong thesis statements and collected a set of supporting details.

*TS-7




ACTIVITY 1L

| JURY-TRIAL TECHNIQUE - Debate technique that is excellent because it can
¥ involve a large number of the class in active participation. In this technique the class
§ simulates courtroom procedures to discuss an issue or problem. The procedure seems
j to be a simple one, but it requires careful preparation if it is to go smoothly.

PROCEDURE e

A. Select an issue or problem to debate. It adds interest if one of the students can act as a
defendant.

B. Select lawyers, researchers, and witnesses for both sides. These groups can be as large as
you wish, but if thzy are too large, they become cumbersome. The teacher can act as
judge, or better yet, some responsible student can be named for that position. Another
pupil should be selected court :enographer, or recorder, to keep a record of what
transpires. All members of the class who are not lawyers, researchers, witnesses, or
current officials, are the jury.

C. All students should research the ,.oblems. The lawyers and witnesses should get the racts
from their own research and from that of the other class members.

D. Conduct the trial

fa—y

. The lawyers open up with their arguments.
Witnesses present their evidence.

Lawyers questions and cross examine

s v

Lawyers from each side sum up. Each should point out how the evidence favors
his/her side.

5. The judge sums ug, points out errors in the arguments, fallacics, and misstateme.ts of @
facts.

6. The class, acting as the jury, votes on which side won the argument.
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ESSENTIAL TERMS

Controversial issue: a subject that can be argued and supported from opposing points of
view.

Resolution: (sometimes called the preposition): a statement which defines the nature of the
controversy, is stated in the affirmative, and provides a basis for argument for or against.

Affirmative: the person who upholds the resolution, who argues for a change in what presently
exists.

Negative: the person who argues against the change proposed in the resolution, who upholds
the conditions as they presently exist.

Definition of Terms: a clear explanation of the resolution, defining and limiting ideas; it is the
affirmative teams responsibility, but the negative team must approve.

Evidence: the material offered as proof in an argument; it can be in the form of: (1) quotations
from authorities; (2) examples of actual situations or case histories, or (3) facts and
statistics.

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief
and actions.

Burden of Proof: rests on the affirmative, who must prove that the status quo is unsatisfactory
and that the affir. native way is better; because the affirmative has a more difficult task, this
side is given the advantages of starting and ending the debate.

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change,
(2) the practicality of the change, (3) the desirability of the change.

Presumption: the assumption that the negative is "right” until proven wrong"
p P & g P g

Constructive Speeches: given in the first part of the debate; they present the major arguments
with evidence.

Rebuttals: given in the second part of the debate; the process of rebuilding after attack or
defending from attack.

& 0 Handout #1
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ORDER AND TIME RESTRICTIONS *OR DEBATE

PART ONE: Constructive Speeches

First Affirmative
First Negative
Second Negative

L. zconc Affirmative

Recess
PART TWO: Rebuttals

Negative
firmative

2-5 minutes
2-5 minutes
2-5 minutes
2-5-minutes

5 minutes
5 minutes

Handout #2




ESSENTIAL ELEMENTS IN SOCIAL STUDIES
0 ATTITUDES, VALUES, AND SKILLS FOR CITIZENSHIP, GRADES 7-12

to:

(A) respect beliefs of other individuals, gwroups, and cultures;

(B) be aware that some things are valued more in some groups and
cultures than in others;

(C) recognize how societal values affect individual beliefs and
attitudes; and

(D) recognize that individuals must accept the consequences of their
decisions.

(2) Democratic bkeliefs and personal respoonsibility. The student shall be
provided opportunities to:

(A) respect the principles that underlie the Texas and the United §.ates
Constitutions, the Bill of Rights, and the Declaration of Indepen-
dence;

(B) consider cne's own values as well as those of others when making
political decisions;

(C) value open-mindedness, tolerance of differing opiniong, and civic
participation as important aspects of democratic behavior;

(D) respect the laws of one's society and work responsibly to change
laws that one judges to be unjust;

(E; understand the importance of individual participation in civic

(1) Respect for self and othexs. The student shall be provided opportunities
J
\
\
|
|
|

affairs;
0 (F) understand that legal rights and protections must be balanced with
civic responsibilities;

(G) recognize the value of compromise in the democratic process;

(H) examine r~ascns that participation and decision making in civic
affairs . equire knowledge, time, and personal efforts;

(I) identify legal rights, responsibilities, and protection afforded
juveniles and adults;

(J) support the democratic processes of the republican form of govern-
ment;

(K) support the basic values of American society (e.g., justice,
responsibilities, freedom, respect for the law, diversity, privacy,
private property rights, free enterprise, and voluntary exchange) ;
and

(L) support the rules and laws of one's school, community, state, and
nation.

(3) Support for the American economic system. The student shall he psovided
opportunities to:

(A) recognize the contributions of the American economic system to the
standard of living of Americans;

(B) support the role of profit in the American market system;

(C) Dbelieve in the right of individuals to acquire use, and dispose of
property;

ERIC EE60

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

(4)

(D)

(E)

(F)

(G)
(H)

(1)

(J)

support the freedom of consumers to choose how to spend their
income;

recognize that citizens, through legal political activities, can
influence economic decisions make by government;

acknowledge the role of government in regulating unreasonable
restraint on competition by either producers or consumers;
support competition by either producers ¢ coasumers;

support competition as it affects the quantity and quality of goods
and services produced;

recognize that as individuals act in their own economic interest
they may also serve the economic interest of others; and

compare the control and treatment of puklic and private property.

Application of social studies skills. The student shall be provided
opportunities to:

(d)
(B)
(C)
(D)
(E)
(F)
(G)
(H)
(1)
(J)
(K)
(L)
M)

locate and gather information;

observe for -detail;

translate information from one medium to another:;
organize and express ideas in written form;
distinguish fact from op aion;

analyze information;

draw conclusions;

synthesize information;

develop criteria for making judgments:

use problem-solving skills;

sequence historical data and information;
draw inferences; and

perceive cause-effect relationships.




ESSENTIAYL ELEMENTS IN SOCIAL STUDIES
UNITED STATES HISTORY
(FROM RECONSTRUCTIO® TO THE PRESENT)

(1) Emergence of the United States as a world power. The student shall be
provided opportunities to:

(A) describe the causes and effects of United States involvement in
foreign affairs and in international conflicts;

(B) describe the United States international political, humanitarian,
economic, and military cooperative efforts; and

(C) analyze the foreign policies of the United States and their impact
on the nation.

(2) Geographic influences on the historical development of the United
States. The studen” shall be provided opportunities to:

(a) describe how pupnlation movements and patterns of settlement in the
United States were influenced by physical features;

(2) identify major United S:ates population centers and their impor-
tance;

(C) identify former United States overseas possessions and explain
their present status;

(D) describe the national government land policies and their historical
significance;

(E) 1locate and e: .ain the importance of selected historical sites;

(F) examine the uses, abuses, and preservation of natural resources and
the physical environment of the United States; and

(G) vuvaderstand how geographic patterns of economic resources influenced
the development of the United States.

(3) Economic development and growth of the United States. The student shall
be provided opporcunities to:

(aA) understand the developm at of the United States banking system:

(B) analyze the impact of new developments in science ancd technology on
business, industry, and agriculture;

/IC) explain the economic impact of various wars on the United States:

(D) explain the development and importance of new business and labor
organizations;
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United States History (continued)

(4)

(5)

(E) identify sienificant business, industrial, and labor leaders uf the
United States:

(F) understand the impact of business cycles, deflitcion, and inflation
on the United States;

(G) describe the coverseas expansion of United States trade; and
(i) analyze the changing relationship of government and the economy.

Social and cultural developments of the United States. The student
shall be provided opportunities xo:

(27 describe the long-term social impact of the Civil War and Recon-
str.acetion;

(B) explain the causes for and impact of immigration;

(C) recognize the contributions of ethnic and racial groups and individ-
uals to the growth and development of the United States;

(D) analyze majority-minority group relations;
(E) describe population movements and patterns of settlement;
(F) identify social reform movements, leaders, issues, and results;

(G) analyze the impact of science and technology on social and cultural
dpovelopments; and

(#) describe developments in art, music, literature, drama, and »ther
culturasly related activities.

Political development of the United States. The studeiit shall be pro-
vided opportunities to:

() describe the long-term political effects of the Civil War and Recon-
struction;

(B) analyze the major historical documents that relate to the develop-
ment of the United States:

(¢) describe major political campaigns, elections, issues, and leaders;

(D) understand major political reform movements, leaders, issues, and
results:;

(E) evaluate constitutional developments reflected by amendments and
court interpretations; and

(F) analyze the growth and development of the three branches of federal
government.
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ESSENTIAL ELEMENTS IN SOCIAL STUDIES
‘ AMERICAN CULTURE STUDIES

(1) History and contributiops of selected.cultural, racial, and ethnic
groups. The student shall be provided opportunities to:

(a) identify cultural, .acial, and ethnic groups that have settled in
the United States and explain reasons for their immigration;

(B) explain the multicultural nature of the discovery, exploration, and
settlement of the United States;

(C) recognize the contributions of various cultural, racial, and ethnic
groups and individuals to the development and growth of the Unaited
States;

Ed

o

(D) understand the interaction of selected groups with individuals and
groups from varjous religious, nat!»nal, racial, and ethnic
backgrounds; and

(E) trace the historical origins .f selected groups.
’

(2) Cultures of seletted cultural, racial, and ethnic groups. The student
shall be provided opportunities to:
" (A) identify special nelebrations ard events and explain their
connections with cultural, racial, and ethnic groups;

(B) recognize exanrles of cultural borrowing that reflect tiie
multicnltural aspects of the nation;

{C) describe the art, music, literature, drama, and other culturally
related activities of various groups;

(D) analyze the influences of selected groups on American Culture,
particularly in the Southwest;

(E) identify efforts of various groups to maintain cultural identity in
relation to the dominant culture; and

P
\
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analyze the diverse lifestyles of groups sSelected for study.
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PHYSICAL AND PSYCHOLOGICAL SAFETY

» Social Studies « Science
U. S. and World History (W. Hist.) Introductory Physical Science (IPS)
U. S. Government (Gov.) Physical Science (PS)
Sociology (Sc-.) Introductory Biology (IB)
Psychology (Psy.; Biology I & IT (B)
Advanced Social Science Chemistry [ & I (C)

Problems (ASSP) Physics 1 & IT (P)
« Home Econom's Education e Technical Education
° Food Science and Nutrition (FSN) Technology Education (TE)

Individual and Family Life (IFL) Trade & Industrial Education (T&I)

Parenting and Child Development (PCD)

Comprehensive Hom? Economics (CHE)

Advanced Child Deveiopment (ACD)

Advanced Food Science & Nutrition (AFSN)

Food Production Managzment & Services
(FPMS)

* Health Education

Health I (H)
Health IT (H)

67
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PHYSICAL SAFETY

SOCIAL TECHNICAL HOME
STUDIES SCIENCE HEALTH EDUCATION | ECONOMICS
Practices and Rules r'
of Safety
l « Demonstrate practices « School Safety « School Safety « School Safety « Home Safety Rules
rules of safety to avoid Rules (H, IPS, Rules (H) Rules (T&1,TE) (CHE,PCD,ACD,
injury and prevent acci- PS,IB,B,C,P) « Infectious Diseases FSN,
dents in the home, s Infectious Diseases | (H) » Safety Rules in
school, and community (B,1B) Employment
(AFSN,FPMS.
ACD)
People Help Each « School Personnel  {» Family Members | «School Personne! !+ Family Members
Other to Be Safe (IPS,PS,IB.B,CP) | B (T&LTE) (CHE,PCD,ACD,
« Discuss ways people IFL,AFSN)
can help each other to * Employment
be safe in the home, (FPMS)
school, and community
Civic Responsibil- |+Respecting and « Maintaining a « Support State and |+ Support State and
ities Toward Safety Supporting Laws Healthy Environ- | National Laws National Laws
» Rer.ognize one's civic of Society(GOV, ment (H) (T&LTE) (CHE,PCD,ACD,
responsibilities toward | W.HIST) FPMS)
safety rules and aurhor-
ity figures in home,
school, and community
PSYCHOLOGICAL SAFETY )
TECRNICAL HOME
STUDIES SCIENCE HEALTH EDUCATION | ECONOMICS
Behavior and Con-
sequences
+ Identify acceptable and } *Accepting Con- « Recognizing Signs « Accepting Ccn-
unacceptable behavior | sequences of of Abusive sequences of Deci-
and the consequences of | Decisions(W. Behavior (H) sions and Behavior
one's actions HIST,ASSP,PSY, (CHE,PCD,ACD,
SO0 IFL, AFSN,FPMS)
Developing a Posi- |« Demonstrating » Denionstrating » Developing Self-
tive Self Concept Respect for Self Healthy Attitudes awareness and Skills
» Demonstrate a positive | and Others (W. Toward Own for Self-Direction
attitude toward self HIST,ASSP,PGY | Sexuality (H) (CHE,ACD,IFL,
SOC,GOV) FSN)
Emotions and Their | «Dealing witn rcer « Identifying Warning « Fostering Emo-
Effects P :ssure (PSY, Signs of Suicide (H) tional and Social
¢ Describe variousemo- | SUC) « Distinguishing De selopment (CHE
tions and their effects Between Positive PCD,ACD,IFL)
on self, family, and ] and Negative Atti-
others ! tudes Toward Life(H)
« Distinguishing
Among Different
Kinds of Love (H) @
0o
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SOCIAL STUDIES
PHYSICAL AND PSYCHOLOGICAL SAFETY

Attitudes/Values/Skills

GRADE 12

+ Recognize that individuals must
accept the consequences of their
decisions

United States Government
+ Identify the purposes and impact of major political documents on the lives, rights, and
responsibilities of individuals in the United States

» Respect the laws of one's society
and work responsibly to change
laws tha* one judges to be unjust

» Analyze specific Supreme Court decisions and explain how the due process of law
protects individual rights in the United States

» Support the rules and iaws of one’s
school, community, state, and
nation

+ Distinguish the factors that influence an individual's political beliefs and behavior

+ Support the concepr that good citizenship in the United States is related to the
Constitution system of laws and not to the interpretations of individval leaders

Socioiogy
+ Explain aspects of culture including beliefs, mores, traditions, folkways and social
problems

63
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. + SCIENCE EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

Demonstrate proper laboratory procedures with emphasis on safety (IP, PS, IB, B, HB, C, HC,P, HP,
PA, A, ES)

Explains how the body defends itself against infectious diseascs. (B)

Relate the impact of AIDS on life in the United States.( B)

-

Identify causative organisms, transmission sympi.ms, and prevention/treatment of human diseases. (B)

~3
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" HOME ECONOMICS EDUCATIUN
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Food Scicnce and Nutrition

(i.3)(A) Apply principles of consumership. p. 35

(i.3)(C) Relate the effects of work space and equipment on meal preparation. p. 37
(i.3)(D) Apply safety and sanitation procedures in food preparation tasks. pp. 39-45
(i.2)(A) Compare cultural influences on individual and family food options. p. 26




HOME ECONOMICS ZDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Individual and Family Life

(c.1)(A) Explain the basic functions of the family. pp. 1-2

(c.4)(C) Relate the use of community resources to family well-being. pp. 151-152

(c.5)(C) Determine components of responsible parenthood. p. 174

(c.6)(D) Describe domestic violznce including causes, prevention, and coping resources. pp. 198-201
(c.2)(E) Investigate laws related to the family. p. 70

(c.3)(A) Summarize resonsibilities of living as an independent adult. pp. 77-78

(c.6)(A) Discuss potential family problems and crises. pp. 187-189

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 73-76, 78-79
(c.3)(B) Dervonstraie ¢ mmunication and conflict resolution skills. pp. 93-96

(c.3)(E) Describe the impact of cultural background on interpersonal behavior. sp. 105-108
(c.5)(A) Analyze factors affecting the decision to parent. pr. 167-169

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 79-80
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" HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

0 Course: Parenting and Child Development
(d.2)(A) Summarize ways to promote physical development of children. pp.32, 34, 37
(d.2)(F) Explain methods of guidance and discipline. pp-54-64
(d.3,(H) Analyze alternatives for child care. pp. 83-84
(d.4)(A) Identify parenting behavior indicative of child abuse tendencies. pp. 87-88
(d.4)(B) Point out parenting behaviors abusive to children. pp. 89-20
(d.4)(C) Explain ways to meet ne ds of children in crisis. pp.91-97
“d.3)(A) Describe methods of sharing parental responsibilities. p. 68
(d. 3)(@) Outline locai, state, and national resources focusing on children. pp. 84-85
(d.1)(A) Summ-~ize the respunsibiliiies of human sexuality. pp. 1-5
(d.1)E) Analyze the impact of marital relationships on the children. p. 17
(d.2)(G) Determine techniques to promote character development. pp. 64-65
@ (d.8)(B) Project hov: one's present behavior impacts present goals. pp. 5-6

(d.2)(B) Describe the emotional and social development of children and techniques for fostering s..-
development. pp. 38-44

[aY
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Ccurse: Comprehensive Home Economics

(b.3)(C) Apply basic clothing construction and/or alteration techniques. pp. 70,72

(b.7)(B) Relate sanication and safety to food and nutrition. pp. 143-146

(b.8)(B) Evaluate methods of meeting the safety needs of families. pp. 177-180

(b.1)(®) Describe the rights and responsibilities of family members and families. pp. 31-33
(b.2)(D) Summarize forms of child abuse, their causes, and methods of control. pp. 57-39
(b.1)(H) Describe the rights and responsibilities of family members and families. pp. 30-31
(b.8)(A) Summarize ways to promote individual and family health. p. 173-176

(b.1)(C) Analyze factors involved in socially responsible behavior. pp. 11-12

(b.1)(E) Apply strategies for managing peer pressure. pp. 20-22

(b.1)(F) Describe the functions of t!,¢ family in meeting personal and societal needs. p. 24
(b.1)(G) Relate personal commitment to family strength and well-being. p. 26

(b.5)(E) Identify the decision-making steps, influences, and implications. pp. 109-112
(b.8)(C) Explain factors affecting individual family health decisions. pp. 180-193

(b.1)(A) Apply techniques to develop self-awareness and skills for self direction. pp. 1-4
(b.1)(B) Describe the physical, social, emotional, and irtellectual development of teenagers. p. 4-7
(b.2)(A) Describe the basic needs of children. pp. 40-45

(b.2)(B) Describe the responsibilities of the caregiver in meeting developmental needs of children.
pp. 45-53

(b.2)(C) Explain various methods of management and guidance. pp. 54-56
(b.1) (G) Relate personal commitment to family strength and well-being. p. 29
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Child Development

fe.3)(D) Identify develoomentally appropriate sex-related .aformation for children of different ages.
pp. 69-70

(e.1)(A) Describe responsibilities of parenting. p. 2

(e.1)(D) Desc=*: responsible behavior in preveniion and control of disease. pp. 10-14

(e.2)(C) Identify neonatal care essential to the well-being of the child. p.29-32

(e.4)(A) Describe guidance methods and factors influencing their effectiveness. p. 75

(e.5)(A) Discuss the effects parent/guardian eraployment has on the development of the child. p. 93
(e.5)(C) Discuss societal tends impacting children. pp. 103-i04

(e.4)(B) Assess society's role in protecting the rights of children. pp. 85-86

(e.5)(B) Identify iocal, state, and national resources related to children. pp. 93-94

(e.5)(D) Summarize forms, causes, effects, prevention, and treatment of child abuse. pp.119-120

e (e.2)(B) Outline the impact of genetics, environment, and mother's health on prenatal development.
pp. 23-24

(e.3)(A) Explain various theories and principles of growth and development. pp. 37-40

(e.3)(B) Describe the interrel .tionships of social, emotional, inteliectual, physical, and moral
development of the child. pp. 61-64

(e.3)(F) Point out the impact of parunting/caregiver vractices on a child's self-esteem. pp.72-74

‘ PPS-9




HOME ECONOMICS EDUCATYON
PHYSICAL AND PSYCHOLOGICAi. SAFETY

Course: Advanced Food Science and Nutrition

(§.2)B) Outline safety and sanitation practices considerations for food processing and packaging.
pp. 26-27

(j.1)E) Assess the safety factors of various intentional and incidental food additives. pp. 10-13

;\}
@
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~ HOME ECONOMICS EDUCATIGN
PHYSICAL AND PSYCHOLOGICAL SAFETY

e Course: Food Produciion, Management, and Services

(k.3)(B) Alpply safety and sanitation techniques in food handling, preparation, servicé,‘ storage, and
cleanup.

(k.3)(D) Use large an-! small food service equipment as appropriate for prescribed tasks.
(k.3)(A) Apply federal, state, and local sanitation codes for food service establishments.

EMC PPS-11




TECHNOLOGY EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Grades 9-12

+ Identify concepts and skills related to safety and safe working conditions. (TE) (T&I)

+ Demonstrate safe operations and ase of selected tools and equipment to avoid injury. (TE) (T&I)

+ Maintain safe conditions in the laboratory. (TE) (T&I)

+ Select a commercially made product and prepare a mainteaance program for it. (TE) (T\&I)

+ Investigate appropriate state and federal safety laws. (TE) (T&I)

+ Prepare safety posters fir the use of power tolls and equipment. (TE) (T&I)

+ Demonstrate proper safety procedures. (TE) (T&I)

o PPS-12




HEALTH
SAFETY

GRADE 9

GRADE 10

GRADE 11

GRADE 12

« Distinguish between positive
and negative attitudes toward
life

+ Distinguish among different
kinds of fove

« Explain strategies for dealing
with anger

+ Identify common waming
signs of suicide

* Demonstrate healthy attitudes
toward one's own sexuality

« Identify and understand signs
of abusive behavior

» Describe reasons for using, not
using, and quitting alcohol and
tobacco products

PPS-13
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PHYSICAL SAFETY, GRADES 5-12

PRACTICES AND RULES O% SAFETY

Reso,

Instructional

1rces
Community

School Safety Rules [
ACTIVITY: Using materials safety data sheets (MSDS) transparencic. of Benedict's
Solution and sodium hydroxide, instruct studeats hew io read and to interpret MSDS

sheets. Have students complete student stedy guide sheets by warking individually, in
pairs, or in groups on sulfuric acid.

Assessment: Distribute an MSDS sheet on cupric sulfate and have studeats individually lict
the following information: a. formula,b. appearance, c. reactivity, d. health hazards,
e. fire hazards, f, special precautions.

(Essential Elements/Activities/Assessmeats: TE-75.50.5, 75.50.7B, 75.85.6, 75.85.6C)
Home SafetyRules

(Essential Eler..ents/Activities/Assesstycats: HE-6.7B, CHE pp. 143-146; b.8B, CHE pp.
177-180;i.3D, FSN pp. 3945; j. IE, AF’5N pp. 10-13)

PEOPLE HELP EACH OTHER TO BE SAFE

School Personnel
ACTIVITY: Inthe annual staff development workshop on the Texas Hazard Communica-

tion Act, teachers will work in groups to interpret and use MSDS to read and interpret
NFPA rhemical labels and to state general safety procedures.

Assessment: Teachers will state the major features of the Texas Hazard Cow.munications
Act zng provide evidence that the individual components are being implemented in
their individual classrooms and laboratories.

(Essential Elements/Activities/Assessments: TE-77.50.7A, TE-75.85.6)

CIVIC RESPONSIBILITIES TOWARD SAFETY

R i 1S fing | { Soci
(Local Objectives: SS-A.V.S. 1D, 2A-2L)

ACTIVITY: Asaclass, prepare a list of community resource people whom students might
interviéw regarding state and city government. Help students develop questions that
will help them leamn respect for law.

Assessment: Divide the class into groups of four. Tell members of each group to evaluate
(validate or invalidate) each of the questions about respect for the law and tell why they
selected the perron they did.

Support State and National Laws

(Essential Elements/Activities/Assessments: HE-e.4B, PCD pp. 85-86; TE-75.86.6C)

10

11

10

13

13
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PSYCHOLOGICAL SAFETY

BEHAVIOR AND CONSEQUENCES . Resources
Inst. actional  |[Community

ine C ( Decisi :
(Local Objectives: Psychology B.6, B.7, Sociology B.3)

&

ACTIVITY: This sctivity is an opportunity for group members t **am more about their | Argus-A division
own thoughts and feelings and to pr.ctice understanding the vioughts and feelingsof | of DLM Commu- | 7
others. Hint: The teacher can "prime the group™ by preparing one or more members | pications-Lifetime | 16
beforchand to be prenared to be the first volunieer to iell about their thoughts/feelings. | (1975)
Group members need to be trained hoth to 2nalyze their feclings and to listen to
others.

PROCEDURE: Seat students in a circle so that each person can see everyone else.
Remind s’ adents of the basic rules.
1. No prt owns, r._ae czilings, elc.
2. Each persor: has equal oppostunity to a.. if they vish
3. No interruptions and no one forced to talk

Keep session short (10-20 min. per topic) and keep the discussion flowing. Do not let one
or two students dominate. At the end of ;= sessi ns ask the following type of closure
questions.

1. What did you learn from this session?

2. What did you notice during this sessicn that was of special interest \0 you or that

' surprised you?
3. Whatdid you learn about yourself or someone else you did.." «now before?
4. Howdid you feel about sharing such thoughts/feelings?
5. In what way did this experience make you feel good? bad?

TOPICS

Something N:w or Good in My Life

One of the Nicest Things That Ever Happened to Me

. Son.cthirg I Enjoy Doing That I Do Well

. Something I Think Is Beautiful

. A Time I Trusted My Feelings/Instincts

. A Time I Felt Sad

. ATime I Was Very Angry

. A Time I Was Embarrassed

. Something J Like and Don't Like or About Which I Feel Good and Bad
. A Time I Helpzd Someone or Did Something Nice for Someore

. Remembering a Special Time and What Made It Special (Who Was There?
What Were the Surroundings? What Happened?)

—

Assessment: Have students answer the following question: How do feelings 4« anger
affect dealing with other people?

R izing Si  Abusive Behavi
(Local Objective: H-B.10)

ACTIVITY: Discuss the physical, serbal, emotional, and sexual forms of abusive behavior | Houghton Mufflin |7

which a child may experience, as well as the variety of physical and behavioral Human Sexuality, 14
symptoms that abused children may exhibit. pp. 1::1-142 19
Q ‘ 22
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Psychological Safety, Grades 9-12 (Cont'd)

Assessment: Have students draw three columns on a sh=et of paper. Have them label the
three columns "Behaviorl,” "Emotional,” and "Physical.” Students are to describe
four signs of abuse in each of the three columns.

g C f Behavi

(Essential Elements/Activities/Assessments: HE-e.lD, ACD pp. 10-14; b. iD, CHE pp. 7-
10; ¢.3B, ACD pp. 93-96; d.8B, PCD pp. 5-6)

DEVELAOPING A POSITIVE SELF-COi.CEPT
Ds onstrating Respect for Self and Others
(Local Objectives: Sociology B.2, B.3; Psychology B.6)

ACTIVITY: The teacher gives each stu-ent three activity sheets (see Handouts #1, 2, 3)
allowing ten minutes for completion. When all of tae students have finished, the
teacher will prompt the students share their answers. For example: "Jim, can you
share with the group some of the words yow choose for What Are you like. Sue, what
were some important items you identified on "What's Important to You? What items
were not important to you? If fossible, all students should be encouraged to share
their answers.

Assessment: Have the students write the answers to thess questions:
1. List five things that you feel would best describe you as a person.
2. List the iteras that you had difficulty answering. Why?

ACTIVITY:

1. Distribute one lemon to each student. Direct each student to examine his/he:
lemon carefully by rolling it, squzezing it, fondling it, inspecting it, etc. Ask them
"to get to know their lzmon” and select a name for it. Encourage them to identify
in their minds the strengths and weaknesses of their lemon.

Collect all the lemons and visibly mix them up in front of the group.

Spread out all the lemons on a table and ask all students to come forward and
select their original lemon. If conflicts develop over their choices, assist the
parties in reconciling their differences, or simply note the failure to agree and use
that as a basis for later discussion.

we

Discussion Questions:
1. How many are very sure they reclaimed their origina! }amon? How do you know?

2. Whatparallels are there between differentiating many lemons and differentiating
many people? *Vhat differences are there?

3. Why can't we get to know people just as rapidly as we did the lemons? What role
does the skin play (for lemons and for people)?

3N

PPS~16 ~
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Psychological Safety, Grades 9-12 (Cont'd)

Assessraent: Have students write answers to the following questions:
1. What principles of human behavior does this bring to light?
2. Why is self-examination usually more difficult than evaluation of others?

D l . ' o (3
(Local Objective H-B.9)
ACTIVITY" Guide students in a discussion on developing self-esteem and taking control

of their own lives when dealing with human sexuality. Have students writc alistof  {Health, Chs. 5 and
behaviors that relate to the development of a sexual being, such as dating and select- {15

Assessment: Have students write a sexual profile of “hemselves, including the following

Developine Self:A 1 Skills for Self-Directi

G(Essemial Elements/Activities/Assessments: HE-d.2 G, PCD pp. 64-65; b.1A, CHE pp. 1-

Dealing with Peer Pressure
(Local Objectives: Psychology B.6)

ACTIVITY" Most of us have been braught up to believe that it is not "right” to say nice

Resources

Instructional  {Community

ing appropriate wearing attire. Discuss with students seme of these behaviors and
whether the behaviors contribute io the development of healthy and positive attitudes.

information: traits which may be considered as unique to themselves, infiuences thac
have helped them to develop a positive sexual self-concept, and steps which they can
take to continue developing healthy attitudes toward their own sexuality. Ask for
volunteers to share their profiles with the class.

4; b-1B, CHE pp. 4-7; d.2B, PCD pp. 38-44)

EMOTIONS AND THEIR EFFECTS

things about one’s self or others. This activity attempts to change that attitude by
having teams of two students share some personal qualitizs with one annther. In this
exercise, each person provides his or her partner with the response to one, two, or all
three of the following suggested dimensions.

1. Two physical atribu’es 1 like in myself
2. Two personality qualities I like in myssIf
3. One ralent or skill 1 Yike in myself

Explain that each comment must be a positive one. No negative comments are
allowed! (Since most students will not have experienced such 2 positive encounter, it
may take some gentle nudging on your past to get them started.)

1. On hearing the assignment, hcw many of you smiled slightly, looked at your
partner, and said, "You go first"?
2. Did you find this to be a difficult assignment to start?

Houghton Mifflin

3. How do you feel about it vow?

RIC PPS-17 83
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Psychological Safety, Grades 9-12 (Cont'd)

-
]

!

\
}

Assessment: Have siudents answers to Llfe following questions: -
1. What other positive attributes of qualities could be included in this «ctivity?
7. Why is it difficult for us to say positive things about ourszlves?

ACTIVITY: Pass out four 3 x 8 strips o%aper to each student. Write fous stems on the
board or call out one ata time. Givelclass a very limited amount of time to answer the
four questions (2-3 minutes. 30-45-seconds per question).

1. Ifeelangry when Others ......oecmmsesessnnes

2. 1 'okmyangeris
3. ' ucnothers express anger towards me, L.......covvesneesns
4, Ithink that the anger 0f Others .yeeeeereeersnsusnsnesnes

After all students have answered the questions, have Jdiem tape answers to their chest,
their backs, their desk, or the wall. Process this experience in small groups of 8-10
per group. Appeint groun moderatozs to be sure al! have an opportunity for "air
time.” During the group process, m%mge students to recognize that people express
anger in different ways, experience the anger of others differently, and have different
feelings and ideas about anger (or any other emotion).

Assessment: Have students answer th;: following question: How do people express anger
in different ways? .

(Luczi Objective: H-B.3)

ACTIVITY: Divide the ciass into two groups. Have one group develop a list of examples
thatindicat> a positive attitude toward life. Have the other group develop a list of
exampies that indicate a negative attitude toward life.

Assessment: Have each group present a report to the class. Have students add items to
both lists and discuss thosz items where there are differences of opinions.

Distinauishi Different Kinds of I
-
(Local Objective: H -B.5)

ACTIVITY: Discuss with students the concept that lov: can be commuricated in many
different ways. Just as love is expressed in many ways, there are also se veral types of
love. Discuss love for a friend, family love, love in ma.riage, love of country, and
love for humanity. Emphasize how these types ~f love differ from each other.

Assessment: Have students write a one-page report cn "The Loves of My Life.” Three
types of love must be included in the report, a< well as an exp.2nation as to how cach
loveis different from the others. Students mu, -olun:eer to share their reports with
the class or i small groups.

Fostering Emotional and Social Beyelopment

(Essential Elements/Activities/Assessments; HE-b.1B, CHE pp. 4-7; e.3b, ACD pp. 61;
«.2B, PCD pp. 38-44)

)
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WHAT ARE YOU LIKE? (Handout #1)

Begin at START and draw a line that connects all of the words which you think describe you.

) Q START

TN : — /_)/.\
(gerioug interesting %
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WHAT IS IMPORTANT T9 YOU? Handout #2

religion Xﬂl?mam 2 3 4 5
family 1 2 3 4 5
friends 1 2 3 4 5
car 1 2 3 4 5
money 1 2 3 4 5
clothes 1 2 3 4 5
boyfriend or girlfriend 1 2 3 4 5 ,
grades 1 2 3 4 5
what your peers think
think about you 1 2 3 4 5
teacher's opinion of you 1 2 3 4 5

. your appearance 1 2 3 4 5
popularity 1 2 3 4 5

. T.V. 1 2 3 4 5
telephone 1 2 3 4 5

. sports 1 2 3 4 5
pets 1 2 3 4 5

. hohbv 1 2 3 4 5

. inteltect 1 2 3 4 5

. kealth 1 2 3 4 5
weekends i 2 3 4 5

. music 1 2 3 4 5

. school 1 2 3 4 5

. food 1 2 3 4 5
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NAME ] Handout # 3
SELF-ESTEEMINVENTORY

Like Me Unlike Me:

. . 1. Ispendalot of time daydreaming.
‘ 2. T'mpretty sure of myself.

I often wish I were someone else.
I'measy to like.

My parents and I have a lot of fun together. - .
I never worry about anything. - .

I find it very hard to talk in fro1t of the class.

. I'wish I were younger.

There :«2 lots of things about myself I'd change if T could
I can make up my mind without too much trcuble.

I'm a lot of fun to be with.

I get upseteasilyathe. 24,

I always do the right thing.

¥'m proud of my sca 1 work.

Someone always has to tel} me what to do.

It takes me a long time to get used to anything new.

I'm often s~y for the things I do.

1 popular with kids my own age.

My parents tsually consider my feelings.

I'mnever unhappy.

I'm doing the best work that I can.

I give in very essily.

I can usually take care of myself.

I'm pretty happy. - —
I would rather play with children younger than I am.
My parents expect too much of me.

I like everyone I know.

Ilike to be called on in class.

&7
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Community Resources for Physical and Psychological Safety

1. Agency: All Saints Episcopal Hospital Progrom:  Presentations
Target Area:  9-12 Contxt:  Social Services Department
Phone Number:  926-2544
Description: Community education and referral to medical/health r2sources.

2. Agency: American Heart Associaticn Program: Putting Your Heart into
Target Area: 9 the Curricalum
Contact:  Pain Hodges or
Pavricia Evans

Phone Number: 732-1623
Description:  Education to decrease heart disease.

3. Agency: American Red Cros? Program: Health Education and Safety
Target Area:  9-12 Contact:  Grace Palmer
Phone Number: 732-4491
Description:  Basic first-aid courses and CPR on any level upon reqprest.

4. Agency: Because We (sre, Inc. Program: Counseling/Presentations
_Target Area:  9-12 Contact:  Sarah Brocke
Phone Number: 336-8311, ext. 420
@ Description:  Because We Care Specialists 'we based at certain school sites throughout the FWISD. They

provide services in education, prevention, intervention, after care to students and their
families. Information and referral counseling related to drug and alcohol abuse.

5. Agency: Bridge Association, Inc. Program:  Spruce Emergency Youth
Target Area:  9-12 Shelter

Teen Talk--Confidential

Counseling 336-TALK

Contact:  Counselor on duty
Phone Number: 877-4663
Description:  Individual, group, 2ad family counseling on a shuet-term vasis for youth.

¢.  Agency: Catholic Social Services Program:  Presentations/Counseling
Target Area:  9-12 Contact:  Theresa Rembert
Phone Number: 926-1231
Description:  Family Counseling including parent-child, group, and individual. Presentatiors on self-
esteem, feelings, and other personal issues,

7. Agency: Charter Hospital Program: Substance Abuse, Seif
Target Area: 9-12 Esteem
Contact:  Joe Milligan or
Kimber Scott
\ @ Phone Number: 292-6844

Description:  Awareness, education and prevention of chemical abuse. Psychiatric disorders.

Q £pPsS-25




10.

11.

12.

13.

14,

Agency: Depariment of Human Services Program: Presentations
Target Area;  9-12 Contact:  Any worker who answers the
phone
Phone Number: 335-4921 (24 hours)
Description: ~ Accepts and investigates child abuse reports, refers child and family to agencies as needed;
foster care is given, also.

Agency: F.A.C.T.S. (Family Assessment, Program: Counseling
Consultation and Therapy Service) Inc.  Contact:  Leslie R. "Dick” Brockman
Target Area:  9-12
Phone Nuraber:  921-6858/654-FACT (metro)
Description:  Counseling to individuals, groups, and families concerning anger control, sex abuse, and

substance abuse.
!l
Agency: Fire Department, Fort Worth Program:  Fight Fire With Care !
Target Area:  9-10 Learn Not to Burn
Contact:  George Sirahand or
Cameron Brown

Phone Number: 870-6861
Description: A counseling program called "Fight Fire With Care,” in conjunction with the Child Study
Cenier. Avqiable for juvenile firesetters ages 2-16. Also a program called "Learn Not to
Burn," used by some schocls in their curriculum. The purpose is to edecate children about
fire safety.

Agency: Fort Wortk rire Department Program: Presentations

Target Area: 9 Contect:  Capiain Roy Knight
Phone Number:  870-6865 ]

Description:  Programs and materials on fire safety and -evention of fires in the home.

Agency: Fort Worth Girls ( iub Prograr  Presentations on Sexual
Target Area:  9-12 Abuse and Dealing with
Stress

Contact:  Sally De Foor
Phone Number: 926-0226
Description:  Preventing Teea Pregnanrcy on how to talk to pareuts abou? sexuality.

Agency: Fort Worth Police Department Program: Presentation
Target Area: 9 Coatact:  Officer K. P. Middleton
Phone Number: 870-7153
Description: ~ Safety precautions to take when traveling to and from schooi. Includes dealing with
strangers, bicycle safety, crosswalk safety.

Agency: Harris College of Nursing Program: Presentation
Target Area:  9-12 Coniact:  Ann Kirkham, Assistant
Professor

Phone Number: 236-7048
Description:  Sexual abuse, rape, and how to deal w.th emotional and psychological abuse.

&6
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2.

16.

17.

18.

19.

20.

Agency: March of Dimes Program: Presentations on Safety
Target Area:  9-12 Contact:  Laurie Lane, Director of
Community Health
Education
Phone Number: 284-2702
Description: ~ Speakers and classroom presentations on health related subjects, i.e. prenatal care, nutrition,
drugs. Free film library. Health career scholarships for qualifying high school seniors
Professional inservice in prenatal area. Limited financial assistance to post-polio patients.

Agency: Mental Heslth Association of Program: Effective Learning Materials
Target Area:  9-12 Felt Board Stories on
Identifving Feelings

Contact:  Carolyn Goodspeed
Phone Number: 335-5405

Description:  Information, referral and educational services related to mentzl health. Programs on self-
esteen and stress management.

Agency: Parenting Guidance Center Program: Effective Parenting
Target Area: 9 Contact:  Rarbara Andeson
Phone Number: 332-6348
332-6399 {(Warm line for parents)
Description:  Counseling services for parents who desire to develop positive parenting skills.

Agency: Parenting Guidance Center Prog ;am:  Parenting Education Program
Target Area: 9 - for Schools (PEPS)
Contact  Pam Chevreaux
Phone Number: 332-6348
Description:  Five-ay presentation by trained volunteers, covering topics relating to parenting skills and
responsible decision making.

Agency: Rape Crisis Program of the Program: Counseling and Emotional
Women's enter of Tarrant County Suppo:. for Rape Victims
Target Area:  9-12 Contact:  Susan Loving Harris
Phone Number: 338-1126
Description:  Emotional support for youth as they go through the trauma of medical and legai procedures
and informatio:. sharing,

Agency: Tarrant Council on Alcoholism Program: Presentation
and Drug Abuse Contact  Kim Kirchoff, Director of
Target Area:  9-12 ' Education
Pam Dunlop, Assistant
Director

Phois Number:  332-6329
Description: ~ Covers tapics on developing a positive self-image, effects of peer pressure, knowledge of
drug safety.
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21.

22.

23.

Agency: Texas Christian University Program:

Target Area:  9-12 Contact:

Phone Number: 921-7100

Presentation

Barbara Brown Herman,
Director, Alcohol and
Drug Education

Descripton:  Self-esteem, coping with addictive parents, drug education, nutrition and eating disorders,

communication skills and decision making.

Agency: Texas Christian University Program:

Target Area:  9-12 Contact:

Phone Number: 921-7863
Description:  Eating Disorders and Sexual Abuse.

Agency: The Treatment Place Program:

(Parents United)
Target Area:  9-12 Contact:
Phone Number: 877-3440 (24 hours)

Presentation
Dr. Harris Ktinefelter,
Counseling Center

Individual Therany for the
Abused and Abuser
Rita Foust

Description: A counseling service for youth who have been sexually abused. A counseling program for

the perpetrator.

Q-
“a
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Resources Information

Adul¢ Probation Department A presentation on probation or the criminal justice system.
200°'W. Belknap
Fort Worth, Tsxas
(817) 535-6363
Contact: Lori Baldwi«
Al-Anocn-Alateen Information Service Services provided for children of alcoholics.
1203 Lake St.
Fort Worth, Texas
(817) 336-2492
American Cancer Society Presentations are made to meet the needs of the age group with
2222 rfontgomiery St. regards to health education. Films are viéwed with a question/
Fort Worth, Texas answar period following.
(817 737-3185
Contact: Loretta
American Red Cross-Tarrant County Classroom presentations on services of the Red Cross,
6640 Camp Bowie - first aid, and national disaster relief
Fort Worth, Texas
(£27) 7324491
Contact: Grace Palmer
Amon Carter Museum Tours of Museum's permanent collections and special exhibitions
3501 “7amp Bowie conducted by trained docents. Can enliance curriculum objectives
(817, 738-6811 in Texas and U.S. History.
Fort Worth, Texas
Contact: Anne Farmer, Art Museum

Tour Coordinator
Animal Control Classroom presentation by officess rerarding responsible pet
(817) 870-7398 ownership, bite prevention °nd adop ‘on. Puppci show and VCR
Contact: Guy Natziie tape included in presentatien. Appropriate for grades K-6.
Asian Cultural Center Clasz:..om presentations on thie history and culture of Asian
(817) 870-1127 suciety.

Coatact: Mike Goldberg

FT=Fie!d Trip
S=Speaker Available




L
Resources FY1 S Information
Big Brothers and Sisters of Tarrant County /| This agency can provice information about their program which
1209 W. Freeway ~llows students to learn more about this orgarization. Also con
(817) 8774277 provide information about a vareer in social work.
Contact: Lanny Hasszll
Black Ar- - *silery-Prostes in Pride v’ | v/] Tour or classroom mesentation available upon request.
1000 E. Roswgale
(817) 8709705
Botanic Gardens v/ Tours on various topics available.
3220 Botani; Garden Drive, North
Conwxt: Clara Wilson, Eduction Office
(817) 870-7682
Buweau of Engruving and Prindng v Tour of the federal building to view the process of printing money.
6850 Blue Mound Rd.
(817) 232-5833 .
Contact: Receotionist J
C
1
Resources w8 Information
Casa Manana v’ | v | Special daytime performances (10:00 2m.) weekdays and class
3101 W. Lancaster presentations for grades K-12. Theatre schoel for K-12 with
(817) 332-92172 or 332-6221 scholasships available.
Contact: Katleicen Tronsor, Dona
Shriner, or Daphne Kaplan
Cattleman’s Museum v Historical and current day look at the cattle and ranching indus ies
1301 W. 7th St. in Texas. Films and educational materials also available.
Fort Worth, Texas
(817) 332-7064
Contact: Can,! Williams, Museum/
Foundation Cooxdinator
Center for Ecocaomic Education /| Resource persons and materials for economics edus »’on.
P. O. Box 5427
Lenton, Texas 76203-5427
Contact Dr. William Witter
Child Abuse Prevantion | Class presentation on the prevention cf chuld abuse and services
P. O. Box 5128 Arlington, T'exas 76005 available to the community.
(817) 640-3090
Contact: Audra Bennett




Contact: Receptionist

Resources FT Information
Citran (City Transit Service) v/ Tour consists of visiting Citran's property. A bus is provided to
2304 Pine St. transport the group to and from school.
(817) 8710-6226
Contact: Bobby Dike
Comprehensive Crime Prevention Presentations are available on the following subjects: child safety,
Program self prmiaction for women, home security, and fraud pevention.
913 Taylor St. Other topics may be requested.
Fort Worth, Texas
(817) 870-6600

F
Resources FT Information
Fort Worth Aviation Dept. v Tour of the terminal building. Watch planes take off and land.
Meacham Field Terminal Building Those over 12 years may visit the control tower. Special tours
(817) 624-1127 may be arranged for older groups who are interested in aviation
Contact: Jan Till related careers.
Fort Worth Boys' Club v A wur of the Boys' Club and explanation of the purpose and

2000 Ellis Ave.

Fort Worth, Texas
(817} 624-8403
Contact. Unit Director

services provided.

Fort Wonh-Clean City Program
(817} 8706360
Contact: Sally Baninley

Program for lowwer elementary students with audiovisuals.

Fort Worth Chamber of Cammerce Speakers available to describe the ways in which the Chamber
700 Tkrockmorton St attracts new businesses to the area, as well as the services proviced
Fort Worth, Texas 10 existing Fort Worth businesses.

Contact: Receptionist

(817) 3352491

Fort Worth City Hall v Tours of City #all and speaker< on a variety of topics in city
1000 Throckmorton government.

Fort Worth, Texas

(817) 870-7551

Contact: Olivia Rodriguez

Fort Worth Convention and Visitors Bureau

700 Throckmorton
Fort Weorth, Texas
(817) 336-8791
Contact: Diane Wolf

Slide show and oral presentation on history of Fort Worth and
tourist attractions.




Resgurces

Information

Fort Worth Employmext znd

Training Dept. "The Working Connection”
440 So. Main .

Fort Worth, Texas

(817) 870-8790

Wide range of topics covered regarding employment and training.

Fort Worth-Fire Safety Education
1000 Throckmertca

Fort Worth, Texas

(817) 870-6865

Contact: Capt. Roy Knight

Presentation of film and question/answer session on fire
prevention and safety.

Fort Worth Girls' Club
1425 8th Ave.

Fort Worth, Texas
(817) 926-0226
Contact: Sally Defore

Classroom presentation on services provided by organization.

Fort Worth Hispanic Chamber of
Commerce

2315 N. Main

Fort Worth, Texas

(817) 625-5411

Contact: Receptionist

Speakers available on a variety of topics related to business
opportunities for Hispanics.

Fort Worth Metropolitan Black Chamber
of Commerce

2914 E. Rosedale

Fort Worth, Texas

(817) 531-3510

Speakers aailable o, a variety of topics related © business
opportunities for Blacks.

Fort Worth Municipa! Court
"Teen Court”

1000 Throckmorton

Fort Worth, Texas

(817) 870-8680

Available "2 make preszntations to classes during which a video
tape is shown followed by a question/answer session. Students
may also serve as volunteers in Teen Court.

Fort Worth Museuam of Science and History

1501 Montgomery St.

Fort Worth, Texas
(817)732-1631

Contact: Group Services Office

One-hour guided tour of museum exhibits. Special emphasis may
e placed on a variety of topics. Tours presented Tuesday through
Friday at 9:30 and 11:00 a.m. Maximum: 60 shiuwats per tour.

Foit Worth Nature Center
Rt. 10 Box 53

Fort Worth, Texas

(817) 237-1111

Contace Receptionist

One-hour guided trail walk uses natural history items such as
skulls and seeds o familiarize students with the natural world.
Specialized programs available on request. Students divided
into groups of 10-12. Maximum group size 80.




Contact: Zoo Education Dept.

Resources Information

Fort Worth Opera Association One-act opera performing troupe. Two 3-week performaace
3505 W. Lancaster periods, 1 spring, 1 fall, and one-act children’s opeca with
Fort Worth, Texas quest--n/answer time following. Also with program: make-up
(817) 7310833 and set assembly demonstration.
Contact: Ginger Head
Fort Worth Park & Rec. Dept. Students visit the historic log homes and grist mill.
Historic Log Cabin Village Demonstrations of various pioneer crafts and the op<rations of
(817) 926-5881 a stonz ground mill,
Contact: Receptionist
Fort Worth Police Dept. A wide variety of topics can be covered dealing with crime
350 W. Belknap prevention and the work of the poiice.
Fort Worth, Texas
(817) 8778017
Contact: Patrol Captain's Office
Foit Worth Public Health Dept. A tour of the health department. Classroom presentations ona
1800 University Dr. variety of heaith matters.
Fort Worth, Texas
(817) 870-7213
Contact: Kz:hy Biemat, Education Dept.
Fort Worth Star-Telegram Tour includes all departments of the Si..~Telegram and speakers
400 W. Tth St. describe the processes invoived in gathering and printing the
Fort Worth, Texas news.
(817) 336-9271
Contact: Receptionist, Educational

Services
Fort Worth Symphony Orchestra A presentation including the following: History of symphony,
4401 Trail Lake Dr. descriptioa of types of instruments, listening to types of
Fort Worth, Texas music, and the inner workings of an orchestra.
(817) 921-2676
Contact: Nancy Buchanan
Fort Worth-Tarrant County Classroom presentations on law-related topics and law as a
Young Lawyers Association career.
Texas Building
(817) 338-4092
Contact: Receptionist
Fort Worth Zoo Guided tours provide students the opportunity to leam the proper
(817) 870-7055

care of animals and mee: the people who care for the animals
in a zoo. ’

-
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Resources

Information

Genealogy Librarian Fort Worth
Public Library

300 Taylor St.

Fort Worth, TX

(817) 870-7740

Speakers and tours to prepare students for genealogical research.

General Motors Corp.

2525 £, Abram

Arlington, Texas

(817) 649-6254

Contact: Office of Plant Security

Tours of assembly plant are conducted at no charge Mon-Fri.

General Services Administration
819 Taylor St.

Fort Worth, Texas

(817) 334-2321

Contact: Marcelio Banks

A gcneral discussion cn the purpose, function, and general
operation of a government agency; information on how to begin
acareer in government service,

H
Resources FT Information
Historic Preservation Council for Speakers provide information about the preservation
Tarrant County of historical buildings in Tarrant County.
902 S. Jennings Ave.
{©617) 3380267

Contact: Marty Craddock

Resources

Information

Intemational Training in Communica-

tions "Toastmistress”
(817) 926-2283
Contzct: Crystal Ward

Training in public speaking and speakers avaiiable on a variety
of topics. Organized extra-cuwricular club for high school. For
details in organizing, contact Mary Hem, 923-5382.

Inter Cultura

1810 8th Ave.

Fort Worth, Texas

(817) 3324691

Contact: Nicky Holland

Presentations on world cultures and their interdependence wiut each
other.

2




Resources Information
Kimbell Art Museum Guided tours of the permanent collection and special traveling
3333 Camp Bowie exhibitions arz offered. A number of tours have been designed
Fort Worth, Texas to fulfill essential elements. Slide programs on art elements,
(817) 738-6811 periads, world arcas available. Free.
Contact: Art Museum Ccordinafor Call Education Department, 332-8451
KDTN/KERA Educational Services Guide for librarians and classroom teachers of educational program-
Department mirg to be recorded.
300 Harry Hines Blvd.
Daiias, Texas 75201
(214)871-1390
KTVT Channel 11 Television Classroom visitors to speak on directing the television news cast.
4801 W. Freeway
Fort Worth, Taxas
(817 451-111
Contact: Penny Preston
KXAS Channel 5 TV Tours of weathes reporting facilities only.
3500 Bamnett St.
Fort Worth, Texas

Contact Weatherman-Ctannel 5

L

Resources Information
League of Women Voters The voting process and national, state, and local candidates are
101 S. Jennings Ave. discussed by <lassroom speakers.
Fort Worth, Texas .
(817) 336-1333
Contact: Linda Burgess-236-1958 for

Speaker’s Bureau
M

Resources Information
Modern Art Mus:um of Fort Worth General and special exhibition tours provided. Guided tours offer
1309 Montgomery students an opportunity to view and discuss various works of
Fost Worth, Texas modem art. Two-three weeks advance notice required. Free.
(817) 738-9215

Contact Tour Coordinator

i
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Resources Information
NAACP-National Association for the Speakers available to discuss the current issues and concems of
Advancement of Colored Pecple Black Americans.
1063 Evans Ave.
Fort Worth, Texas
(817)332-8919
Contact: Receptionist
NCNB-TEXAS Class presentations on the banking industry.
Marketing Department
(817) 390-6161
Cceatact: Sami Roop
Noble Planetarium-Museum of Presentations allow students to explore the universe.
Science and History Sophisticated multi-media equipment helps create an enviromnent
1501 Montgomery St. where each student's imagination is stimulated. Topics vary.
Fort Worth, Texas Minimum cost per student.
(817) 732-1631

Contact: Group Services

Resources

Information

Omni Theatre-Fort Worth Museum of
Science and History

1501 Montgomery St.

Fort Worth, Texas

(817) 732-1631

Centact: Group Services

Film programs on a variety of scientific and/or cultural topics.
Topics vary according to available film.

P
Resources Information
Parenting Guidance Center Topics include individual, marital, and family counseling services.
2928 W, 5th St Information available on effective parenting.
Fort Worth, Texas

(817) 332-6348
Contact: Receptionist




Resouaces S Information
Safety Council of Fort Worth + | Education programs dealing with accident prevention in the home,
391 Qakhurst Scenic Drive in traffic, in *he workplace, and in recreational pursuits.
Fort Worth, Texas (817) 831-0641
Contact: Rommie Terrell or Jack Mitchell
Saint oseph Hospital v/ | A wide range of topics presented by indrviduals of Speaker's
1401 S. Main Bureau. Contact resource person for listing of topics.
Fort Worth, Texas
(817) 336-9371 Ext. 6815
Contact: Paula Mitchem
Scott William Edrington Theatre Discount rates for preview of every show - $3 per student. Tour of]
3505 W. Lancaster facilities to view play set may also be arranged. Contact Mr.
Fort Worth, Texas (817) 738-6509 Garber for arrangements.
Contact: Bill Ga:ber
Sid Richardson Collection of Westem Art Tour of museum's permanent coliection includes discussion of art
Museum elements, Westem artists such as Remington and Russeii, and
309 Main Street 19th and early 20th century history and civilization.
Fort Worth, TX (817 332-6554
Contact: Jan Brenneman
Story Paich Players v/ | Theatrical productions for elementary students. Fee charged for
6706 Camp Bowie services.
Foit Worth, Texas (817) 738-7549

T
Resources S Information

Tarrant Council on Alcoholism and Drug
Abuse

617 7tk Ave. Suite 305

Fort Worth, Texas (817) 332-6329
Contact: Ellen Nelson or Ramzic Gillespie

Classroom presentation and video on social problems of alcohol
and drug abuse.

Tarrant County Association for the Blind

A tour of the workshop for the blind, Observe production lines

912 W. Broadway and product assembly. Speakers give general overview of
Fort Worth, Texas (817) 332-3341 agency services and the disability of blindness.

Contact: Wayne Pound

Tarrant County Blzck Historical and v/ |Class presentations on Black history and genealogical
Genealogical Scciety methodology.

1020 E. Humbolt

rort Worth, Texas (817) 332-6049

Contact: Mrs. Lenora Rolla




Resources FT Information
Tarrant County District Attorney v/ Speakers available to give overview of county government and
200 W, Belknap tours of county offices and courthovss may be arranged.
Fort Worth, Texas
(817) 334-1116
Contact: Tad Howington
Tarrant County Humane Society Film shown about functions of the Humane Society.
1840 E. Lancaster Guestion/answer session concerning abuse, neglect, and
Fort Worta, Texas population.
(817) 332-5681 or 332-5367
Contact: Lynn Bussiugton
Tarrant County Junior College Speakers available on a wide variety of topics. Contact Ms.
1500 Houston St. Barker for speakes’ bureau listing.
Fort Worth, Texas
(817) 8779212
Contact: Nila Barker
Tarrant County Juvenile Retention Center v Tour of facilities for limited number of students and guest speakers
2701 Kimbo Rd. available,
Fort Worth, Texas
(817) 834-6311
Contact: Receptionist
Teen Chalienge of Fort Worth A film is shown followed by a discussion and question/answer
747 Samuels Ave. session on drug prevention.
Fort Worth, Texas
(817) 336-8191
Contact: Receptionist
Texas Agricultural Extensson Service A presentation discussing urban landscapes, gardening, '
200 W. Bluff St. agribusiness, plant science, etc.
Fort Worth, Texas
(817) 334-1293
Contact: Geneva Smith
Texas Christian Uriiversity v Tours of specific subject areas or general tour of campus may be
3825 Hilltop Rd. arranged. Presentations can be made concerning choosing a
Fort Worth, Texas college, financial aid for college, and history of TCU.
(817) 921-7490 Contact various dejartments for subject specialists.
Contact: Charleen McGilvray
TU Electric Service v’ Tour of power plant for Sth grade and up and electric service
115 W. Tth St. building for 9th grade up. Tours by reservation Monday-Friday.
Fort Worth, Texas Frea loan of films and programs on energy for K-12. Classroom
(817) 336-9411 speakers are avaiiable upon request.
Contact; Receptignist




Resources FT |S Information
Texas Employment Commission v/ | Informarion on choosing an occupation, making contacts in search
301 W. 13th St. of employment, making appointments for interviews eic.
Fort Worth, Texas
(817) 235-5111
Texas Heritage Inc. "Thistle Hill” v Volunteers conduct 1/2 hour to 1 hour tours of Thistle Hill.
1509 Pennsylvania Allows students to view the way of life of the Fort Worth Caztle
(817) 336-1212 barons and :0 participate in an architecture-scavenger hunt.
Contact: Susan Hacker or Danelda Crouse Cost: S1.5)per student
Texas Rangers v | Local major league baseball club maintains a speakers' bureau.
1250 Copeland Rd. Will send speakers to ciassrooms.
Fort Worth, Texas
(817) 273-5222
Contact: Taunce Paur
U
Resources FT 5 Informatic..
sS. Air Force-Carswell A.F.B. v A drive-thru explanation of the Air Force Base, a military dog
REDH 7827157 demonstration, a base fire station tour, and a tour and explanation
Contact: Sgt. Becky Robinson of B-52D and KD 135 Aircraft assigned to Carswell.
\'’
Resources FT|S Information
Vietnam Veteran's Center v’ | Counselors at Vietam Vet Tenter will speak to classes on their
1305 W. Magnolia Ave. experiences in and perspectives of Viemarm.
Fort Worth, Texas
(817) 921-3733
Contact: Don Waak or Hugh McKay
W
Rescurces FT| S Inf.,rmation
Weaver and Tidwell, CP.A.'s +/ | Aninformal lecture/response to a question session is prcsented.
1500 Sinclair Also, a personal financial statement slide presentation for book-
Fort Worth, Texas keeping classes.
(817) 332-7905
Women's Center of Tarrant County v’ | Classrocra presentation on issues affecting women.
1723 Hemphill
Fort Worth, Texas
(817) 927-4040
Contact: Mary Blasingame

13
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FORT WORTH INDEPENDENT SCHOOL DISTRICT

RESOURCES

ADMINISTRATIVE STAFF

Dr. Don R. Robexts, Superintendent 0f SCROOLS ..vvceeveriessreeeeiuniemiinininiininne s 878-3707
Mr. Eugene Gutierrez, Assaciate Superintzndent, Non-Instructional SCIviCes ..e.eeresaeesmescssnsnnsnsanaanss 877-9687
Dr. Morris Holmes, Assoc. 2 Superintendent, Instructional SEIvIiCes .....ceueiueureemmesiisssneeninieiiceann 878-3719
Ms. Jo Ana Houston, Assistent Superintendent, Personnel SErvices .ooeeevininiianannnnneseiniaenenen 878-3721
Dr. Dan Powell, Assistant Superintendent, Elementary and Secondary EQucation .......oooeveeniecnssssnnen 878-3728
Dr. Micge Rach, Assistant Superintendent, Instructional Planning and Development ........c.covereene vuene 927-1910
Mr. Eldon Ray, Assistant Superintendent, Operations and CORSITUCHON ...eviveerssesssenssennnsssaneniss wosee 625-9883
Mz Joe Ross, Assistant Superintendent. Lommunity, Employee, 2nd Governmental Relations ......... vees 8793725
Dr. John Sawyer, Assistant Supesintendent, Business and FIRANCE ....coovveimiiiiinninnnnnnnssssssiiesnecn 878-3705
Dr. 5. D. Shipp, Assistant Superintendent, Instructional SUPPOIt «.eccuveeisssniiessnnsessinsannessseeanensann, 878-3719
OFFICES/DEPARTMENTS

AGOPE-A-SCHOOL 1uveuurnerrnsstiestisisstsssass st e st e s bt sae bt s e S e ssae st s e e e 878-3723
AL oeeeeeeeeeesssssasrssanssasssssssssssssens srevnnssssenasststtasetennssarssseesasaaettrnnasatinesttassenttnsatananan 927-0458
Athletic ..... SO UUUUCUUUIR P PP PP PPPOTTISPTISTITTELS 335-18C2
Business TranSPOTIAON «..euueeeeseeresssneesssneiessssnsemsessssessstaesssssnessssneessssssnesassnesasssstssntasson 534-3375
Choral and GEneral MUSIC ..cevvueeuerrreeeens corerereessssssssmsesssssssssssssssnssssesssssasssssessesssssssssanssssses 927-1748
Communications/INfOrMAtoN CENLET «.evuuererrerreenreessssssesssemtasesisimassestaemsrosssne sresssesssaisossascnane 336-2626
BIlINGUAIESL ...veeeveersuereseostesssesssnmssennsnssssesssesssnsssss et tassnsssns senesans sranssssatnassattistcossssians 927-0228
CLITICUIUIM «nvuvereeeereeesnnsssesecsesseeessrssseasssnssenassronsssssssssssstosssnsssnas sassttassssessasssrassenssansomn 927-0845
ProduCtiON/DISIIDUHON cevveeuerueeerereessereesermermssrrsssssreesssirssserressasess rassstasssssessessannssrsasanaassss 926-2492
E1CMENtAry SCHOOLS c.vuvveeecerssrmmmneeirsssnrsssssnn sesesaess st tisssarerie s sesssan s s s sa s aa s s st bbb e et 878-3724
High SChOOLS .eevveerneniiresisieersnnnnnssnnnnnnenee Ceveeenssssenssstteenasenrenersasiusterasanstisstitntonsierensans 878-3734
IVIEAAIE SCROOL «.evveeeereeeiereesresecsrernnnsersesensrasessosssessstessserssssastens Sattoostsnsssses sansssnassssnsonss 878-3735
Early Childhood EQUCAtOM. ..ceveiuuerenesisssieriessinnnnns sessesnnsosssassssnasssnannessesasssnssssssssessssan 921-2823
English/Language ArtS Prmigram DIfCCUir ..cuuueierrrineessssssnisssnsieinteesiiiesesiinnnssssssnssnsnssanse s 927-1876
Foreign Language Prograrit DIfCCIOr «..ueeumrieriereeriarensnnnnteisssssssiiisiiiiiinestssessssaneananessssssssssne s 927-0528
Gifted and Talented PIOZIIM ceeevveereeiesssssissnusesnenmiiisisiissssssnanes seenssssssssessssassassmessntannnnsannas 927-0609
Health Education Program DIfECION ....ceeueeeseseeunssiiiesisiimiiimiisessnsstisiisssntsnitasasissssessassssaanns 921-265:1
Instructional Computing PrOgram DIfeCIOr....eueiureerrrunensnnnnnesnss saonstiicasssssssssssessnnnanannesssnnsases 921-1774
I ISTUITIENAL o e eemeenerasesenresessessmmenessesesessresessssassssssastsesseserssssstosssesoosssreesestsssrestassesenesees 926-1199
MALRCITIALIES <. eeueeevenernessrossesssessssarssanseassesnsssnnssonssresssssssssass seesnasssansssesssensstnsnanssassssasass 927-1877
Physical EGUCALION .eveviearuusesrirsmmmesnaneeerimiinessniriisssessnnnnesisssssssnsntieissannssssensanesssssssssnssss 921-2811
Professional DevelDPmMENL ... .ccceeeiieeereneiiiineiiiieanmnaassessiiiiessanaanstonieni tsesnansansessissssentsannasanes 927-190Q
Professional Library and Media ....ccooeeeniiiiiiriinininiiinncnriinneeccsnnnannn.. Ceeseresteseeesrasnenstasensrrnssrnes 735-4898
LT S USRS EIT TR EETER 927-0923
SCICIICE cuerevvennreennssemsessssreeeenssssnsssmeeeensarsesssmeennsstsasssssesssssesasstonsenstssstaetnessteasarmesssensssos 627-0731
SOCIA SLUGIES vuvvenererenerereirenusrasesaserresersenessssmrnsstoasssssssastneasssasestssassasmessetosenneanasttasssnasss 927-1908
Vocational and Adult EAUation c.veeveeseeerensseeeeereeasesesisimisesssees sones ssssssnessasssassanernsnsrassressse 878-3743

nltC



PXRIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990

American Journal of Education Reading Teaches
Appraisal: Science Books for Young Peuple School Science and Mathematics

Science and Children

Arithmetic Teacher

Bulletin of the Center for Children's Books Science Books and Films

Classroom Computer Leaming Science Teacher

Counselor Education and Supervision Social Education

Educational Leadership Social Sir “'es

Educatinnal Technology Techtrends

Elementary School Journal Joumal of Counseling ad Development
English Journal Journal of Learning Disabilities

Equity and Excellence Journal of Physical Education, Recre «tion, and Dance
Exceptional Children Journal of Reading

Executive Educator Journal of School Health

Five Owls Langiage Arts

Gifted Child Quarterly Library Joumal

Gifted Child Today Mathematics Teacher

Hommboo: Moderm Language Journal

Instructor Oasis

Phi Delta Kappan Vocational Education

Psychology Today

18
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SCHOOL RESOURCES 1989-1990

Title WName Expertise

Instructional Special

Department Chairperson/
_Lead Teacher

Counselors

Librari

Nuse

Attendance Clerk

Financial Clerk

Head Custodian

Food Service Manager

PTA/PTO President

Other




INSTRUCTIONAL STRATEGIES

"Many instructional
models have been

developed for educating

our youth. Instructional S S S .

methods should provide C o e &
oprortunities for the fswdents~' ‘Gen‘erally" ‘\'Hérﬁembér: ' (é"
students to organize R o . ("5\’
their ideas in ways . --:Io%ot‘whatﬂxeysREAD o ®
meaningful to them. = "izo%oﬁwha:mcym é‘)

We recognize that a © - 30%of whatthey SEE -

variety of instructional 1 "40% of whirthey HEAR & SEE - ‘

methods is appropriate. . . 70%ofwhatthéySAY - - '

Certain methods may be t "‘%%“oiwmmrySAYasmcyDo 4 .

effectivs for developing ’ DN . ,

skills, while another
method may be more
effective for higher level

thought. Variety in
instructional methods § ;}

has been shown to be

crucially important.”
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—TEACHINC STRATEGIES—-

for Cucing THINKING in the CLASSROOM

"Strategy 1"
‘i hink-Pair-Share

Think-Paic-Share is a multimode discussion cycle in which students listento a question or presentation, have
time to "think" individually, talk with each oth°r in "pairs” and finally "share" responses with the larger group.
The ieacher signals stadents to switch from "listen” to "think" to "pair” to "share" by using cues (fig. I’

Students raise their hands only on signals, not directly after the question or a response. Students may write or
diagram their thoughts. In this activity, teachers also give cues on options for "how" students are to think or

work in pairs. For instance, teachers may cue the students to reach concensus, engage in problem solving, of
assume the role of devil's advocate (fig:2).

Hand Signals
o &AM
Listen Think  Pair Share Cube
LY

Cues for L )
Listen - Think - Pair - Share' Devil's Advocate

Wheel -
c‘au « -
 Listen § O—-.
Think & Thinking aload
far

roblem solvi
= o6
- —

Cands Pair Problem Solving
Fig. 2. Think-Pair-Share Structures

=23

|
L

Fig. 1. Cues for Think-Pair-Share

Reprinted witi permission of Jay McTighe, Education Specialist, Maryland State Department of Education.
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"Strategy 2" Ready Reading Reference

I£ one analyzes the differences between good and pone readers, the
importauce of the strategic behavicrs that goed readers spontaneously

Reading Reference !
employ before, during, and after their reaging would be obviuus.

Bookmark

The Ready Reading Reference bookmark was developed to summarize
knowledge about "good reader” strategies. The bookmark serves as a
tangible instructional tool and a concrete cue for students during

independent reading.

These instructional tools can easily be made for classroom use and adapted
to the appropriate grade.

While you read-
Tel’®
yourself what the
author says.

Ask
yourself if what you are
reading makes senst.

Picture
what the author
describes.
Identify
the main ideas.
Predict
what will come next.

If you don't understand--
Identify
the problem.
_ Rew.ind

E yourself of what yoa want

to find out.

Look Back.
Look Aliead.
Slow Duywn.

Ask
for help,

Afver you read-
: Retell
$ what you read in your own 3
: words, :
Summarize
the most important ideas. 3
Ask
=ourself questions and
answer them.
Picture
in your mind what the
author described.
Decide
what w.s especially
interesting or enjoyable,

‘Reprinted with permission of Jay McTighe, Education Specialis, Maryland State Department of Education.




"Strategy 3"

Questioning/Discussion Strategies Bookmark

Teachers can integrats effective questioning and discussion strategies into their daily repertoires by referring to a
"cueing” bookmark which features question starters on one side and discussion strategies on the other. During
classroom discussion, the bookmark reminds tzachers to use these promising strategies .

Front

Questioning for Quality Thinking

Acknowledge—Identification and recall of information
who, what, when, where, how ? -
Describe

Comprehension—Organization and selection of facts
and ideas

Tell___ i your own words.
What is the main idea of ?
Application—Use of facts, rules, principles

Now is an example of ?
Now is related to ?
Whyis _: significant?
Analysis—Separation of a whole into component parts
What are the parts or features of 7
Classify according to
Outline/diagram/web, .
How does ____ compare/contrast with ?
What eviderce can you list for ?

Synthesis—Combination of ideas to form a whole
What would you predict/infer from

‘What ideas can you add to ?
How would you create/design a new ?
What might happen if you combined

with ?
What solutions would you suggest for ?

Evaiuation—Development of opinions, judgments, or
decisions

Do you agree ?

‘What do you think about ?
‘What is the most important ?
Prioritize .
How would you decide atou: ?
‘What criteria would you use to assess 2

‘Back
Strategies to Extend Student Thinking

« Remember "wait time I and II"
Provides at least three seconds of thinking time
after a question and after a response
o Utilize "think-pair-share"”
Allow individual thinking time, discussion with a
partner, and then open up the class discussion
e Ask "foliow-ups"
Why? Du you agree? Can you elaborate?
Tell me more. Can you give an example?
» Withold judgment
Respoad to student answers in a non-evaluative
fashion
« Ask for summary (to promote active
listening)
“Could you please summarize John's poini?”
Survey the class
“How many people agree with the author’s point of
view?" (“thumbs up, thumbs down")
+ Allow for student calling
“Richard, will you please call on someone else to

Play devil's advocate

Require students to defend their reasoning against
different points of view

« Ask studeats to “unpack their thinking”
“Describe how you amrived at your answer.” (*‘think
aloud™)

Call on students randomly

Not just those with raised hands

Student questioning

Let the -siudents develop their own questions

Cue student responses

“There is not a single correct answer for this
question. I want you to consider alternatives.”

Cueing Bookmark

Source: Language and Learning Improvement Branct, Division of Instruction, Maryland State Department of

Education, Mc Tighe, 1585. Reprinted with permission.
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"YUtrategy 4"
Cognitive Mapping

Cognitive maps are effective tools for helping students improve their organizational abilities. These provide
visual, holistic representation of facts and concepts and their relationships within an organizational framework. They
help students to 1) represent abstract or implicit information in more concrete form 2) depict the relationships
among facts and concepts 3) generate and elaborate ideas; 4) relate new information to prior knowledge and 5) store

and retrieve information. These cognitive maps become blueprints for oral discourse and written cotnposition .

EVENT ] > EVENT
CHARATTER
TRAIT <" TRAIT
EVE
Problem Goal(s)
Altemanves Pros@ & Cons> —
D : .
S : Analogy Link
- __C
S L 2
=) Story 1 Story
@ F x
) sl =
Decision(s) Reason(s) g Toeme o E
‘ Theme
_Theres

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State Department of Education.
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"Strategy 5"
Problem-Solving Strategics Wheel

Teachers who wish to improve student problem solving can spend classroom time examining e solution "process”
along with the final answer, model their own strategic reasoning by "thinking aloud,” and provide explicit
instruction in problem-solving heuristics, using a Problem Solving Strategies Wheel. Teachess should project the
wheel on a transparency or draw a wheel on a large piece of posterboard, thereby making it an instructional tool that

reminds teachers and studeats of the strategies of the expexts.

Reprinted with permission of Jay McTiglie, Education Specialist, Maryland State Department of Education.
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GRAPHIC ORGANIZERS

Graphic

asimmphmmﬂwnnim"smeﬁd'mph

are visual illustrations of verbal satements. Fraunes are sets of questicns or categories that are fundamental to unde.standing
ic forms with their correcponding frames. Also given are examples of topics that could

be represented by each graphic form. These graphics show at a glance the key paits of it whole and their relations, helping the learner 1o

comprehend tert and solve problems.

Spider Map

N

e

Used to uscribe a central idea: a thing (a geographic region),
process (meiosis), concept (altruism), of proposition with
support (experimental drugs shouid be available to AIDS vic-
vms). Key frame guestions: What is the central ideal What
are its attributes? What are its functionst

Series of Events Chain

Initiating Event

Event 1

!
v

Event 2

fFinal Outcome

Event 3

=
l

Used to describe the stages of something (the life cycle of a
primate); the steps in a linear procedure (how to neutralize
2n acid); a sequence of events (how feudalism led to the
formation of nation states); or the goals, actions, and outcornes
of a historical figure or character in a novel (th2 1ise and fall
of Napoleon), Vey frame questions: What 1s the object, pro-
cedure, or initiating event? What are the stages of steps! How
do they lead to one anothert What is the final outcomet

| .
low High

Used for time lines showing hiscorical events or ages (grade levels in
s«chool), degrees of something (weight, shades of meaning (Likert scales),
or ratings scales (achievement in school). Key frame questions: What 1s

J

|

|

Continuum/Scale
being scaled? What are the end pointst
1

Compare/Contrast Matrl..
Name 1 Name 2
Attribute, 1
Attribute 2 |
|
Attribute 3 |
C

Used to show similarities and differences between two things (people,
places. events, ideas. etc.), Key frame ¢.-estions: ** ‘hat things are being
compared? How are they similart How are they different?

Problem/Solution Outline
who
what
Prublem
Why L
Antempted Results
Solutions
Soluticn 1 1
2 2
End Result

Used to represent a problem, attempted solutions, and results (the na-
tional debt). Key fra .e questions: What was the problem? Who had the
problem? Why was it a problem? What artempt.. were made to solve the
problem? Did those attempts succeed? '

a
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G Graphic Organizers (Cont'd)

Network Tree

Used to show caus; information (causes of poverty), a hierarchy ltypes
of insects), or branching procedures (the circulatory system). Key frame
questions: Whas is the superordinate category? What are the subordinate
categories? Haw are they related! How many levels are there?

Q Human Interaction Outiine
Goals Goals
Person 1 Person 2
Group 1 , Group 2
Interactiors
Action _)— Reaction
Adtion 4/4) Reaction |
- Reaction 2

Qutcomas \ Outcomes
Percon 1 Person 2
Group | Group 2

Used to show the nature of an interaction between persons or groups
(European settlers and American Indians), Key frame questions: Who are
the persons or groupst What were their goals? Did they conflict or
cooperate? What was the outcome for each person of groupl

A

Used to show the causal interaction of a complex event (an
election, a nuclear explosion) or complex phenomenor
(juvenile delinquency, learming disabilines). Key frame ques-
tions: What are the factors that cause Xt How do they inter-
relatel Are the factors that cause X the same as those that cause
X to persistl

Cycle

Used to show how 2 series of events interact to produce a set
of results again and again (weather phenomena, cycles of
achievement and failure, the life cycle). Kuy frame questions:
What are the critical events in the cyclel How are they related?
In what ways are they self-reinforcing?

Printed with permission of Dr. Beau Fly Jones, North Central Regional Educational Laboratory, 1988.
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WEBBING

WEBBING is a methed of brain'storming or generating ideas on a given topic ir which
connections among related ideas are shown. By doing a webbing acus.ly, a teacher can
determine what the class knows about a certain subject.

PROCESS STEPS:
1. Choose a major topic.

2. Divide the topic into subtopics.

3. Show connections between related ideas.

Reaaing
Spelling Writing

Sandwiches
~ ,,/”’

Lunch | i
communities
: states

hot lunch e .
'Th&‘u : Musi
painting Sithool Day’ L3le
. LD \instr‘uments

Art/.]—' “‘\ singing

cience
drawing Mathematics
Recess . animals
counting plants

gaxé playground

addition

subtraction

Reprinted with Permission from ABC'’s of Thinking with Caldecott Books, p. 102,
Copyright 1988 Book Lures, Inc.
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o DECISION MAKING

DECISION MAKING is a process leading to the selection of one of several options )
after consideration of facts, ideas, possiole alternatives, probable consegunces, and
personal values.

PROCESS STEPS:

1. [Identify the problem.

2. Think of alternative sclutions.

3. Establis criteria for weighing each alternative.

4. Weigh the alternatives on the basis of the eria.

5. Choose the alternative which is rated best.

6. Give reasons for your choice.

CRITERIA
Easy to
‘ mislge and Good for Tastes
S take you good
0
L
U Popcorn
T
X
Cup
0 cakes
N
S
Apples
>
g Reprinted with Permission from ABC's of Thinking with Caldecots Books, p. 24
Copyright 1988 Book. Lures, Inc.
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TASK ANALYSIS

TASK ANALYSIS is a system for breaking down a task into fundamental skills and
subskills, The first step is to define the final performance goal and then to list the
skills necessary to atain that goal. This skill is fundamental in problem-solving
activities.

PROCESS STEPS:

1. Define the final performance goal.

2. List the steps and skills necessary to reach tkat goal.

3. Follow the steps to determine if they produce the goal.

LALRS.
¥

ARBAILIALILININGLS u\‘\*\'.&'ﬁ\'uk‘b\.'ok‘\'»\‘uQ&‘\‘\fﬁ\f\*k‘u\‘\*&‘uS'.&'B

] 3
BRAINSTORMING

The Goal of Brainstorming is to: §
1. PRODUCE MANY RESPONSES
2. ACCEPT ALL RESPONSES
3. WITHHOLD PRAISE OR JUDGMENT OF ANY
SINGLE RESPONSE GIVEN

4. PROVIDE AN ACCEPTING ATMOSPHERE
5. HITCHHIKE ON EACH OTHER'S IDEAS
6. AIM FOR QUANTITY—NOT ALL RESPONSES WILL
BE OF HIGK QUALITY

P Al ol B AL LRI EREILALAEASPEIEPEPEPIDENEPEREPEPELEIEDESEISPEPEPEPEPEPESEISPEPEPEPENEPE2EDESTe
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@ — GENERALIZATION

A GENERALIZATION is a rule, principlz, or formula that govems or explains a
number of relsted siosations.

1.

2.

PROCESS STEPS:

Collecy, .rganize, and examine the material.
Identify the common characteristics.

Make and state a generalization based on the comimon
characteristics. .

Find other instances in which the generalization is true.

Try to transfer the generalization to other situations or uses.

ANALOGY

‘ An ANALOGY is z comparison which points out sirpifaritics between two things

1.

that might be different in all other respects or circumstances.
Example: Shoe is to foot as mitten is to (hand).
Nos= is to smell as e~ris to (headr).

PROCESS STEPS:

Select items that are to be compared.
Identify the common clces in ihe items.
Determize how the first two items are related.

Complete the analogy by choosing the item that relates to the
taird item in the same way.

Reprinted with Permission from ABC's of Thinking with Caldecott Books, p. 24

Copyright 1988 Book Lures, Inc.




—— CREATIVE THINKING STRATEGIES — PN

FLUENCY

FLUENCY is the ability *o produce common responses to a given situation. The
emphasis is on quantity rather than on quality. The intent is to build a large store of
information or material for further, selective use.

PROCESS STEPS:

1. Define the situation and determine the category.
2. Ask the students for many responses.

3. Follow brainstorming rules.

4. List all ideas given.

FLEXIBILITY

FLEXIBILITY is the ability to respond in a variety of categories, t0 group responses
into new uses for familiar objects or situations. Flexibility requires thinking beyond
the usual and obvious to the new and original. In the story of the OX-CART MAN,
who would expect the farmer to sell his boxes, his ox-cart, his ox, a..d the ox's yoke and
hamess, walk home, and begin over again? As with flexibility, the best responses
require time to develop. Students need L+e to incubate the best ideas.

1 ROCESS STEPS: 9

1. Identify the information to be used.

2. Examine the items to be used.

3. Identify many categories for the material.

4. Respond with new and creative categories or uses.

ORIGINALITY

ORIGINALITY is the ability to generate novel, nontraditional, or uaexpected ideas
and to interpret these ideas in clever, unique products.

PROCESS STEPS:
1. Determine and define the situation.

2. Ask for original, unique ideas.
3. Provide products for sharing the original idea.

G

-
&Y
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ELABORATION

ELABORATION s the process of adding details to an existing product. Introduce the
story by discussing stories of fairies, princesses, knights, kings, and dragons. Help the
students elaborate on the basic design of a dinosaur to create a dragon.

PROCESS STEPS:

1.

Examine the basic idea or object to be changed or improved by
elaboration.

Define the basic idea.

Decide how to add to or expand on the basic idea to make it more
interesting or complete.

Add details ., develop a more interesting or useful idea.

DISCOVERY

DISCOVERY is a method of teaching the processes of science or problem solving in
which the teacher silently conducts the demonstration and the students attempt to
determine why what is shown occurs.

1.

PROCESS STEPS:

Silently show the demonstration after telling the group to watch
carefully and challenging them to try to determine why what they
see occurs.

Collect observations on the chalkboard.

Have the ciass ask questions that can be answered by yes or no in
-~der to obtain inform: ‘on to supplement their observatione

Ask if there are amy operatioua! questions that could be
investigated or other demonstratioas that meed to be donme in order
to supply more information. Allow time to investigate or to
perform the desired demonstrations.

Collect on the chalkboard those poirzis or factors that the class
deems important to the problem solution.

Call for a solution, or muitiple solutions, to the problemn.
Children should not only present their solutions but also present
supporting evidence from the problem-solving session.

k amk
-
A >
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THE INDEPENBENT STUDY MODEL

se[ectin |
\_ é4topic

prod‘uct;[;n\t

developed

.sy
evaluated /

questions

developed

v ocfuc
shared )/

resources

data collecte .
N\ located

and organized, “

Reprinted with permission from ABC's of Thinking with Caldecott Books, p. 24.
Copyright 1988, Book Lures, Inc.
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— COOPERATIVE LEARNING 7]

Cooperative leaming is a systematic model for teaching content while having students
practice skills necessary for effective group work. The basic principles of cooperative
_leaming are:

1. Face-to-face interaction

2. Individual accountability

3. Positive interdependence

4. Social skills

§. Group processing

Circles of Learning

12!
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QUuiICK COOPERATIVE STARTERS

Learning Partners: Ask the students to tum to a neignbor and ask him/het something about th:c lesson, to
explain a concept you've just taught, to explain the assignment, to explain hov/ to do what you've just taught, to
_ summarize the three most important poi* . of the discussion, or whatever firs the lesson.

Reading Groups: Students read material together and answer the questions. One person is the Reader, another
the Recorder, and the third the Checker (who checks to make certain everyone understands, agrees with, and can
exviair: the answers). They must come up with three possible answers to each question and circle their favorite one.
“when finished, they sign the pa>er to certify that they all understand, agree on, and can explain the answers.

Boakends: Before 2 film, lecture, or a reading, have students summarize together what they already know about
the subject and come up with questions they have about it. Afterwards, the trios answer questions, discuss new
information, and formulate new qrcauons.

Jigsaw: Each person reads and studies part of a selection with a parmer, practices teaching the section with a new
partner (student smdying same section from another group), then teaches wha: he or she has learned to the other
members of the group. Each then quizzes the group members until satisfied t:at everyone knows all parts
thoroughly.

Drill Partners: Have students drill each other on the facts they nezd to know until they are certain both partners
know and can remember them all. This works for spelling, vocabulary, math, grammar, test review, etc. Give
bonus points on the test if all members score above a certain percentage.

Reading Buddies: In lower grades, have students read their stories i each other, getting help with words and
discussing content with their parmers. In upper grades, have students tell about their books and read their favorite
parts to cach other.

Worksheet Checkmates: Have two students, each with different jobs, do one worksheet. The Teacher reads,
then suggests an answer; the Writer either agrees or comes up with another answer. When they both understand and
agree on an answer, the Writer can write it.

Homework Checkers: Have smdents compare homework answers, discuss any they have not answered
similarly, then comrect their papers and add the reason they changed an answer. Make certain everyone's answers
agree, then staple the papers together. Grade one paper from each group and give group members that grade.

Test Reviewers: Have students prepare each other for a test. They get bonus points if every group member
scores above a preset level.

Composition Pairs: Student A explaisis what she/he plans to write to Student B; while Student B takes notes
or makes an outline. Together they plan the opening or the thesis statement. Then Student B explains while
Student A writes. They exchange outlines and use them in writing their papers.

Problem Solvers: Give groups a problem to solve. Each student must contribute part of the solution. Groups
can decide who does what, but they must show where all members contributed. Or, they can decide together, but
each must be able to explain how to solve the problem.

Computer Groups: Students work together on the computer. They must agree on the input before it is typed
in. One person is the Keybcard Operator, anoiner the Monitor Reader, a third the Verifier (who collects opinions on
the input from the other two and makes the final decision). Koles are rotated daily so everyore geis experience at all
three jobs.

¢« -
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Book Report Pairs: Studeats interview each other on the books they read, then they report on their partner's
book.

Writing Response Groups: Studer.s read and respond to each other’s papers three times:

1. They mark what they like with a star and puta question mark anywhere there is something they doa't understand
or think is weak. Then they discuss the paper as a whole with the writer.

2. They mark problems with grammar usage, owctuation, spelling, or format and discuss it with the author.
3. They proofread the final draft and point out any errors for the author to correct.

Teachers can assign questions for students to arswer zbout their group members' papers to help them focus on
certain problems or skills.

Report Groups: Students research a topic wgetrer. Each one is responsible for checking at least one different
source and writing at least thres notecards of information. They write the report together; each person is responsible
for seeing that his/her information is included. For oral repots, each must take a part and help others rehearse until
they are at ease.

Sumivary Pairs: Have students alternay; reading and orally summarizing paragraphs. One reads and summarizes
while ths uther checks the paragraph foz accuracy and adds anything left out. They alternate roles with each

paragraph.

Elaborating and Relating Pairs: Have studeats elaborate on what they are reading and leaming by relating it
to what they already know about the subject. This can be done before and after reading a selection, listening to a
lecture, of seeing a film.

Circles of Learning

johnson, D,. W., Johnson, R. T., & Holubee, E. (EDS., 1988), Cooperation in the Classroom (revised ed.).
Edina, MN: Interaction Book Company.
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PROBLEM-SOLVING

SEQUENCE
by L. S. Shulman

Problem sensing, in which a person initially detects, to his discomfort, that some kind of
problem or incongruity exists.

Problem formulating, wherein the person subjectively defines a particular problem and
develops his own anticipated form of solution.

Searching, in which the individual questions, hypothesizes, gathers information, and
occasionally backtracks.

Problem resolving, the final phase in which the person becomes satisfied that he has
solved the; problem or “found out why,” thus removing the disequilibrium.

PROBLEM-SOLVING

HEURISTICS
by Stephen Krulik and Jesse Rudnick

Read

la. Note key words.

1b. Get to know the problem setting.

lc. What is being asked for.

1d. Restate the prublem in your own words.

Explore

2a. Draw a diagram, or construct 2 model.
2b. Make 3 chart. Record the data.
2c. Look for pattemns.

Select a Strategy

3a. Experiment

3b. Look for a simpler problem.
3c. Cunjectiure/guess.

3d. Form a tentative hypothesis.
3e. Assume a solution.

Solve

4a, Carry through your strategy.

Review and Extend

Sa. Verify your answer.
Sb. Look for interesting variations on the original problem.

.
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® INSTRUCTIONAL PLANNING
MODELS

The key to successful teaching is good planning. There is no substitute for it.
Good planning helps create correct discipline, pleasant atmosphere in the class,
and puposeful activity free from dead spots and waste motion—in short, good
planning promotes worthwhile learning. No one can teach well for long without
planning well.

—Leonard H. Clark




PLANNIN MODEL

UNIT/MAIOK OBJECTIVE oA
Compare and contrast life in tue various American Colonies |
OBIECTIVES i

1. Describe the influence of gcogfaphy, government,
and religion on the growth and development of
the New England Colonies.

ri’.. Describe e influence of geography, government,
and sign’ficant persons and groups on growth and
development of the Middie Colonies.

3. Describe the influence of geog.aphy, economics,
and slavery on growth and development of the

Southern Colonics.
L - ASSESSMENT TYPES ‘ : }
Using the map, label ke Middle Crjonies, Wriling Assigament: Discuss at least three ll)inde studeots into six groups, From alit of | « Individual Studcat Projocts
thes major cilics, and Dodies of watet. examples of bow geography effected growth and individuals sad groups whe influcaced developmeal o Tescher Obscrvations
developmenl of the Middle Colonies. Be sure to uf ihe Middls Coloaies, each group will sclect a * lndepeident Research
claborate oa your examples. subject for rescarch and organize the informalive +» Other products such a8 murals, timclines, and
collected  Reseasch sepocts will be prescuted models
ueally. (Information saps could be ?uuued on
fs —_— charts or as mobiles.)
~ A . IE
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PLANNING MODEL

UNIT/MAJOR OBIECTIVE
Compare and zontrast life in the American Colonies

OBIECTIVES
1. Describe the influence of geography, government,

and religion on the growth and development of
the New England Colonies.

*2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonies.

3. Describe the influence of geography, economics,
and slavery on growth and development of the
Southem Colonies.

Y

1

)

INSTRUCTIONAL ACTlVlTIES*

v

i1 1

Uting a wall map, kocate the Middle Colonics. As

cach coloay 18 kcated, ask students (o discuss the

following:

« How did geography affect development?

o What wese the mujoe cities and sesousces?

+ What goups settled in the colony?

+ Descnbe what social life was lixe and how it was
influenced by geographic factors (e g, weather,
nawral scavuices, proumily to other colonies)

Divide class into fous groups. Atien cach group
one of the Middie Colonies. 1. m imagine
they are psoprictors 20d must dotide 00 five laws
they will made for theu. colonies. Studcats will
publish wcir “charters™ and be sble to discuns the
retivasle fos their chastes and the nmilaritics sud
differences among afl of the chastess,

ucticadd Activily K3

[I%:nlbt teacher delvers 3 mini-lecture, ttudents
will take potes by completing the muatnx outlise.
Students will discuss sy noted siziluities s0d
differences among tha geography, government, sud)
significant persons sad groups ia cach colony.
[Colanicy Geog. § Govl JSig (soupjoig Fefions

PA

-
L

« Ficld trips to locel mutcums (0 examise astifscts
and origiae sources

+ Small cooperative discuisioa groups

* Intkeraupled film ‘echuique with guided discustion

* Review aod discusaion of Coloaias literature

ERIC

”
b
(O]
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MODEL FOR EFFECTIVE TEACHING
A LESSON CYCLE

District Curriculum Sequence
Kindergarten - Twelve
including

Essential Elements Expinnation

"~ Check
Understanding

Slate ! Guided

b)) Ol;‘ectlve Practice
ocus Check

Monitoring ” Mastery

Corrzaction
(Releach)

E -
~3

and
Adjusting

v
independent

Closure |¢mommense—=y prg ‘ice °
Asszss
Mastery

Task
Analysis

\
\

(Cbjective)

CURRICULUM

Extension

135
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MODEL FOR EFFECTIVE TEACHING

LESSON CYGLE

EXPLAHATION:

Techniques:
,___) 1. Hodeling
2, Examples

3.
4. Process steps/rules
s.

f2finitions

foncepts

£ FOCuS:

V. Statement of
12aralag

2. lavolvesent of
learaer

3. Connrct learaing
to past and pre-
seat learning

Techniques:
x 1. Upen ended questions

2. Role-playing

3. Jokes-anecdoies

4. Examples, piclures,
cartoons

5. Ingquiring

CLOSURE:

2. Susmary of /

). Involvesment of

learaer

Check for Understanding:
Teacha
Use many modalities:

V. €horal response 3. Private
2. Signals

ttie.

HONITORING AND
ABSUSYIAG:
Choose alternative

modalities if need:
to tnsure learning

N4

Test & Vvittle.

response
4, Random ques

i)

Teacher monitored
Praise/Proapi/iLcave
--no grading--

1. llow much - Hass Prictice
2. How long - Short Plactic
3. How well - to mastjry

Theory:

1. Heanlingful to ohjective
2. Hodeling - teacher show
3. Honitoring - constant gl

Techniques:‘

1. Group Reslionse
2. Individual Response
3. leacher Guided-Group
4. Teacher Guided-Individud

use another modality

3. Use exnlanation and
check for vaderstanduig

4. Again use Gulded Pradiice-

sove on when sastery,

GUIDED PRACTICE: CHECKE MASTIRY

8 teld
e feadback

§MDEPENDEMT PRACIICE:

Yearning:
3. teicher sumdagy
b. student s 'y
c, student show-

EXTENSION:

Activities to
1. Enrlch learnt
2. Promote highe

thinking

JAssess Hastery
Hozework - only after
saslery d2mo in
gulded practice.
stz -

' Group D¥.cussion andfor
activity

about

objective

®




TEACHER RESPONSE FORM

Teacher's Name (optional) School

Name of Guide

{

Your comments and suﬁgestions are needed in order to enhance the quality and usebility of this curriculum
guide. Please complete the following questionnaire and return to Dr. Naucy Timmoz<, Director of
Curriculum by February 5, 1991.

-

Agree - Disagrce Comments

1. The guide is orgfhized in an 1 2 3 4 5
effective, usable manner.

-
)
w
»
¥

2. The statement g‘f philosophy
reflects my ideas, opinions, and
beliefs about the sgbject matter.

3. The goal state ts are broad, 1 2 3 4 5
comprehensive arll express the
general aims and direction of the
course(s).

4. The objectives are clearly stated, 1 2 3 4 5
e appropriate, and measurable.

5. The suggested instri‘ctional 1 2 3 4 5
activities and assessment items
are clearly describzsd, aligned with
objectives, and vagied to accommodate
different abilities and learning styles.

6. The suggested iflstructional units 1 2 3 4 5
are helpful in modeling the instruc-
tional planning process.

7. The suggested inistructional strategies 1 2 3 4 5§
section is helpfulin planning for variety
inteaching.

8. The resources®strategies, and plan- 1 2 3 4 5
ning section is adequate and helpful.

7
Additional comments/suggestions:

-




NOTE: You are invited to submit your ideas, activities, and assessments for possible inclusion in the
curaculum guides. Your input is welcomed and appreciated. Please include the grade level, subject,
and course objective(s) for each submission.

Check the appropriate item(s)

Teaching Activity

Assessment Item
Enrichment/Reteaching Activity
Unit Plans

——

Teaching Strategy
Resource

Other ( )
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