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Social Studies 16

Teacher Resource Manual

INTERIM 1990

NOTE:

This publication is a support document. The advice and
direction offered is suggester only. Consult the Program of
studies/Curriculum Guide to identify the prescriptive
contents of the Social Studies 16 program.
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INTRODUCLTION

OVERVIEW

This Teacher Resource Manual has been developed to assist classroom teachers to implement the
Integrated Occupational Social Studies 16 pragram. it contains:

e additional information about the goals and objectives of th2 curriculum
o thematic contexts for the delivery of prescribed knowledge, skills and attitudes

e suggestions for planning and implementing the program, includii.g:
- instructional strategies
- sequenced activities
- correlations of learning resources witt: activities
~ resource suggestions

e activities and background information designed to develop further facility in ac.ag process,
communicaticn and participation skills and inquiry strategies

e sugyestions for integrating social studies instruction with essertial life skills and other subject
areas

® suggestions for using community resources throughout the soc.al studies program.

Teachers are encouraged to use this manual as a practical planning and instructional tool to support
the Program of Studies/Curriculum Guide. The activities and teaching strategies outlined in this
document are not all-inclusive, rather, they are presented to provide ideas and guidelines to promote
development of the learning objectives. The suggestions may be used as presented, modified, or
supplemented with locally developed materials. Teachers are encouraged to determine the abilities
and needs of students and plan for instruaction accordingly.

The Table of Contents outlines the materials avz lable within the tabbed sections. A binder format
was zhosen to enable teachers to add instructional strategies, samples of student work and ideas for
activities throughout the year. During cooperative planning sessions, pages or secticns tnay be easily
removed and shared with other Integrated Occupational Program teachers.

TIME ALLOCATION

Social Studies 16 is a three-credit course. Time is to be allocated to reflect the needs of individual
students. Required knowlerge, skills and attitudes are designated 80% of the instructional time. The
remaining 20% represents *ne elective component to be used fo* remediatiun or reinforcement, or to
enrich and extend the program by providing oppertunities to introduce new topics (e.g., locally
developed tnemes) or expand topics in keeping with student interest.
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Recommended time allocation for the themes is illustrated in the following chart. These
recommendations are intended to ensure that the prescribed nowledge, skills and attitudes
outlined in the Program of Studies/Curriculum Guide are adeJuately addressed. Teachers are
encouraged to integrate current affai-s within the themes and to adjust time according to local
circumstances.

THEMES AND RELATED i ELECTIVE RECOMMENDED
CURRENT AVFAIRS ! COMPONENT TIME
! ALLOCATION
H
H R
| E
Theme A: Being aCitizen | ! 13
E F
L
4 4
! €
1 M
i E
ThemeB: You and the Law E N 13
]
: ‘
1 N
| R
l ¢
Theme C: Careers-Your E " 173
Employability i £
L
i

The themes are also presented in the Program of Studies/Curriculum Guide (pp. 33 to 62). Teachers
are encouraged to organize for instruction using this Teacher Resource Manual, the Program of
Studies/Curriculum Guide, the basic student resource, and a variety of print and non-print school
and community resources.

Learning resources specific to each thematic unit are listed on the initial pages of each section.
Teachers are encouraged to peruse the lists and allow sufficient time to request and receive
materials.




& ORGANIZATION OF THE TEACHER RESOURCE MANUAL Theme A: }
Bei
This manual has been organized to provide ready access to the theme and Cietlirz‘g:

skilldimensions of the Integrated Occupational Social Studies 16 Program.
THEMES

The top three tabs on the right indicate the THEMES. Using the thematic
approach facilitates the integration of the knowledge, skill and attitude
dimensions of social studies within relevant contexts.

The division of content into knowledge, skill and attitude objectives is not
intended to provide an organizational modeal for teaching the topic.
However, a thematic focus based on a topic, issue or concern provides the
applications and tasks in which knowledge, skills and sttitude, are combined
into meaningful activities. Flexihility in selecting an designing an
instructional organization for the topic is intended to accommodate the
needs of students, maximize the use of available resources and allow for
coordination of instructional planning. The thematic approach emphasizes
the fact that knowledge, skill and attitude objectives are to be addressed Theme C:
simultaneously. The themes in Social Studies 16 are: Being a Citizen, You )

and the Law, aind Careers — Your Employability. g::;lec:;a_brl?tl;r :}

Theme B:
You and }
< thetaw

vnwm<miL—

Specific resources relevant to the knowledge, skills and attitudes addressed —
within each theme are referenced.

SKILLS

‘ The remaining four tabs aiong the right-hand side of this manual provide B s

learning strategies, background information and student activities to assis Process )
teachers when developing students’ social studies SKILLS. The skills section is
referenced throughout the thematic units to enhance the suggested
activities and strategies. Knowledge, skills and attitudes are interrelated
and are to be addressed simultaneously. On occasion, teachers may find it
necessary to interrt pt the process of theme teaching and focus on direct skill
instruction. The skills section of this manual provides assistance to
accommodate the need for discrete skills instruction.

Com munication_}

USE OF THE TEACHER RESOURCE MANUAL

This Teacher Resource Manual is comprised of two parts: THEMES and
SKILLS. Concurrent use of the two sections will ensure that all of the
prescribed social studies knowledge, skills and attitudes are addressed during
the school term.

nr-—xw

The THEMES are the initial starting points for teaching, and the suggested - T
activities within these themes will direct teachers to the SKILLS section. Participauon N 4
Teachers are encouraged to select and use the referenced items from the -
skills section in keeping with the zbilities, needs and interests of students.

Inquiry
Strategies

iv




LEARNING RESOURCES FOR SOCIAL STUDIES 16

BASIC STUDENT RESOURCE

The resource histed below has been identified as meeting the majority of the goals and objectives
of the Sorial Studies 16 curriculura.

Regehr, Henry, Norman Sheffe, and Robert Thompson. Canadians in the Twentieth Century.
Toronto, Ontario: McGraw-Hill Ryerson Ltd., 1987.

Teachers are encouraged to review resources used in other high school social studies programs.
Sections of these resources may be suitable for Social Studies 15, based upon their curricular
reference and tne approp. iateness of their readability levels. The use of the following resources
may assist those jurisdictions where Sociai Studies 16 classes are combined with regular classes.

Bain, Colin, M., and Vida R. Bain. Multicuitur~'..m: Canada’s People. Canadiana Scrapbook Series,
Prentice-Hali Canada Inc., 1987.

Bartlett Gillhan, and Janice Galivan. Canada: History in «he Making. Toronto, Ontario: John
Wiley and Sons, 1987.

Bondy, Robert, J. Canada. Windows on the World. Canadiana Scrapbook Series, Prentice-Hall
Canada Inc., 1983.

Teacher and student resources used in Social Studies 13 may assist teachers when preparing for
program delivery. Resources available for Distance Education, Alberta Education, may also be
usetul and suitable for the 1.O.P. dassroom. Tez_.hers are encouraged to peruse and select print
and non-print maternials from Native Library Resources for Elementary, Junior a:id Senior High
Schools, Third Edition, Alberta Education, in keeping with local circumstances.

TECHNOLOGY AND MEDIA

Technology plays an important role in socal studies classrooms. Computers, calculators, videotape
equipment, cassette recorders and other hardware may be used to meet students’ needs. The
computer provides opportunities to teach coacepts in history, economics, geography and political
sci2nce through the use of computer gamee. Computer programs can k2 used for drill in specific
skills or to provide individualized instruction. Word processing programs will be useful to students
when wniting, editing and reporting information. Instructional television proyrams can extend
studenis’ knowledge of other countries, istorical fiction and woild issues. Traditional media such
as films, filmstrips, and tapes or records may create actual events an< assist students whose
learning styles are not textbook oriented.

The integration of technology and media in the social studies program will assist in meeting the
educational needs of all students. Students must understanu the concepts, the potential irtpact
and the uses of technologies, such as electronic communications and computer networking.

Students must be assisted to become critical viewers/readers/listeners of telzvision, magaz.nes,
newspapers, films, .ock videos and other print;electronic media. The classroom should provide
opportunities for students to analyze med:a and the impact of media on their own lives and on
society. E£ducators need to teach students the critical viewing, listening and reading sxills, 2nd
related attituacs that will enable the.. to become selective and discrimir.ating in their habits.




COMPUTER COURSEWARE

Consult the librarian for information regarding software within the school, to locate approprnata
catalogues and schedule time to preview new social studies programs as they become available.
Teachers are encouraged to preview and se‘ect for classroom use word processing and other
software in keeping with the abilities, needs and interests of students.

A pructical resource to assist teachers to gain iasight about the implementation of word processing
programs in classrooms is:

The Writing Process Using the Word Processor, Instructor’s Manual. Alberta Education, Curriculum
Branch, December, 1988.

ACCESS NETWORK

ACCESS offers a variety of resources and servic. 5 to teachers. For nominal dubbing and videotape
fees, teachers may have ACCESS aucio and video library tapes copied. ACCESS also offers a service
called "Night Qwl Dubbing" which allows educators to videotape !ate night educational programs
directly from their own television sets.

ACCESS publishes both an Audio-Visual Catalogue and a comprehensive schedule of programming,
which are available on request. For additiona! information, centact ACCESS NETWGRK, Media
Resource Centre, 295 Midpark Way S.E., Calgary, Alberta, T2X 2A8 (from outside of Calgary,
telephone toll free, 1-800-352-8293; in Calgary, telephone 256-1100).

REGIONAL RESOURCE LiBRARIES

Films and videos are available for loan through the five resource !ibraries hsted below. Ir. some
in>tances, computer software is also loaned. Catalogues of holdings are available upon request.

Zone| Zone One Regional Film Centre
P.0.Box 6536710020 - 101 Street
Peace River, Alberta
T8S 1S3
Telephone: 624-2178

Zones|i and ili Central Alberta Media Service (CAMS)
c/o Sherwood Park Catholic School District
2017 Bren.wood Boulevard
Sherwood Park, Alberta
T8BAOX2
Telephone: 464-5540/467-8896

ZonelV Alberta Central Regional Education Services (ACRES)
County of Lacombe
Box 3220/5140 - 49 Street
Lacombe, Alberta
TOC 150
Telephone: 782-5730




ZoneV South Central Alberta Filin Federation (SCAFF)
Westmount School
Box 30/Wheatland Trail
Strathmore, Alberta
TO0J 2HO
Telephone: 934-5028

Zone VI Southern Alberta Regional Film Centre (SARFC)
McNally School
P.0.Box 845
Lethbridge, Alberta
T1)328
Telephone: 320-7807

OTHER LEARNING RESOURCES

Teachers are encouraged to use a variety of materials in the classroom to enhance student
development. The following resources have been identified as potentially useful for the integrated
Occupational Social Studies 16 Program. These materials have not been evaluated by Alberta
Education and their listing is not to be construed as an explicit or implicit departmental approval for
use. The list is provided as a service only to assist loca. jurisdictions The readability levels of the
resources listed are appropriate for the majority of students who are in the Integrated Occupational
Program. The responsibility for evaluating these resources prior to selection rests with the local
jurisdiction.

Note. Some of the resources listed are available through the Learning Resou:rces Di.ributing
Centre, Alberta Education. Teachers are encouraged to peruse the Buyers Guide and Buyers
Guide Supplements.

BOOKS/PAMPHLETS

Alberta Zonsumer and Corporate Affairs (Many of the following resourc:s are available in class sets,
free, upon request. Several are suggested resources for Mathematics 16.)

Booklets:  Consumer Complaints
Moving Out
Taking Li.arge of Your Money
Unfair Trade Practices.

|
Tip Sheets: Direct Sales |
Mail Order Buying !
Purchasing Time - Sharing |
Shop Around |
Legal Remedies of Credit Granters in Alberta. }

ConsumerTalk: Aseries of tabloid-style resources focussing on consumerism in Alberta.

Alberta Education. Freedom and Control in Canada. How Much of Each?. Kanata Kit 10. Student
Booklet. Eamonton, Alberta, 1979.

Alberta Education. Native Library Resources for Elementary, Junior and Senior High Schools, Third
Edition. The Native Education Project, 1990.

Anderson, Sheridan. Introducing Canada. Portal Press, Port Moody, B.C., 1988.
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Bland, J. Choosing a Job You’ll Like {30 copy masters). J. Weston Walsh Publishers, Portland, Maine,
1984.

Crewe, James R., Jenifer A. Ludbrook, and Daniel Francis, Living in North America. D.C. Heath
Canada, Ltd., Toronto, Ontario, 1986.

Elrick, Thomas r. Forms in Your Life: A Stude.it Workbook and Guide to Everyday Forms. D.Z. Heath
Canada Ltd., 1986. (A suggested resource for Mathematics 16.)

Evans, Allan S., and T.R. Martinello. Canada’s Century. McGr-v-Hill Ryerson Limited, Toronto,
Ontario, 1978.

Garmon, E. Thomas, and Sidney W. Eckert. The Consumer’s World - Economic Issues and Money
Management. 2nd Edition. McGraw-Hill Ryerson Limited, Montreal, Quebec, 1979.

Hux, Allan, and Fred Jarman. Canada: A Growing Concern. Globe/Modern Curriculum Press,
Toronto, Ontario, 1981.

Jarman, Fredetick E. In Pursuit of Justice. Issues in Canadian Law. Wilzy Publishers of Canada, Ltd.,
Toronto, Ontario, 1976.

Kirbyson, Ronald C. In Search of Canada. Prentice-Hall of Canada, Ltd., Scarborough, Ontario, 1977.

Ontario Ministry of Education. Media Literacy Resource Guide, Intermediate and Senior Divisions.
1989.

Pyrczuak, Fred. Survival Skills in the “Woild of Work. ). Weston Walsh Publishing, Portland, Maine,
1978.

Ryder Verdene. Contemporary Living. The Goodheart-Wilcox Company, Inc., South Holland, lllinois,
1985. (This text supports the Personal Living 10 course.)

Trimble, W. Understanding the Canadian Economy. 6th Edition. Copp Clark Pitman, Toronto,
Ontario, 1975. (This text supports the Economics 20 course.)

University of Alberta. Under 18: You and the Law. Student Legal Services, Edmonton, Alberta, 1987.
Warmke, Roman F., Eugene D. Wyllie, and B.E. Sallans. Consumer Decision Making - Guides to Better
Living. South-Western Publishing Co., Cincinnati, OH, 1972.

PERIODICALS

Canada and tire World is A magazine designed for students reading at Grades 8-11 sevels. It is

published monthly between September and May. R/L Taylor Publishing Consultants Ltd., Box 70u4,
Oakville, Ontario, L6J 615, (416) 338-3394.

Canadian Consumer is published monthly and is available through the Canadian Consumer
Incorporation, Box 9300, Ottawa, Ontario, K1G 3T9.

Canadian Geographic magazine is published bi-monthly and is available through the Royal Canadian
GeographicSociety, 39 McArthur Avenue, Vanier, Ontario, K1L 8L7.

-t
£

<
2




Consumer Talk is a set of eight consumer information sheets presented in tabloid/newspaper format
and intended for high school students. Class sets may be obtained free of wnarge from Alberta
Consumer and Corporate Affairs regional and district offices and from Box 1616, Edmonton, Alberta,
TSJ 2N9.

National Geograph _is published monthly by the National Geographic Society, 17th and MSTS., N.W.,
Washington, D.C. 20036, or P.O. Box 2174, Washington, D.C. 20013.

News for You magazine is for adults and older teens and features articles on current affairs, sports,
people, legal rights and consumer tips. New Reader Press, 1320 Jamesville Avenue, Syracuse, NY
13210, 1-800-448-8878).

Scholastic Voice magazine is for students in Grades 8-12, but it is written at the Grades 5-9 reading
levels. Eacti magazine may include essays, news articles, poems, short stories, TV scripts, sports news,
cartoons, jol.es, a variety of word games and other features designed to motivate students in English.
Scholastic Voice is published 24 times a year and may be ordered from Scholastic Classroom
Magazines, Scholastic-TAB Publications .td., 123 Newkirk Rd., Richmona Hill, Ontario, Canada L4C
3GS.

Western Producer, published weekly, Western Producer Publishing, P.0.Box 2500, Saskatoon,
S7K 2C4.

FILMS AND VIDEOTAPES

Various films and videotapes are listed in respective sections ¢f this Teachér Resource Manual. Many
of the suggested films and videotapes are available through Regiona! Re<aurce Libraries.

Additional sources of films and videotapes may include:

University of Alberta, Education Library

ACCESS

AADAC

Edmonton Public Library

Government Agencies, e.g., Alberta Social Services, Family and Community Support Services
Alberta Education

Legal Resource Centre, University of A'berta.

® O o © © © O

KITS

Media and Society, NFB, 150 Kent Street, Suite 642, Ottawa, K1A OM9, 1989. A Teacher Resource
Handbook and two videc cassettes with 20 titles grouped as follows. Advertising and Consumerism,
Images of Women; Cultural Identity; and Sovereinty, Power, Politics and Ideology.

SCHOOL LIBRARY

Conference with your librarian before studying each theme. The librarian may be able to assist in
locating appropriate books, newspaper articles, kits, videotapes, pictu e sets, journals and films. /.
valuable book on statisucs, which can be found in most libraries is the £/berta Statistical Resource.

STUDENT SERVICES
High schools often have a student counselling service area where students and teach.ers may obtain

material. The counsellors themselves may be willing to visit the classroom to present information on
pertinent topics to the students.




CLASSRCOM ENVIRONMENTS:
EMOTIONAL AND PHYSiCAL SAFETY

In keeping with the wide range of phyzsical, social and emotional development among adolescents,
social studies activities must be carefully planned with emotional and physical safety in mind.
Teachers may be held liable for negligence of safety policie:, regulations and practices.

EMOTIONAL SAFE]Y

To ensure the emotional safety of students, teachers must:

@ use common sense

o model behaviour that.demonstrates: a) a positive attitude toward emotional safety, b) respect
for individual differences, and ¢} concern for physic il and emotional safety of self and others

e be prepared to consult with appropriate persons when students make sensitive disclosures
(guidance counsellor, parent, administrator, social services)

e be prepared to debrief students following activities leading to emotional disclosures and/or
stress.

SENSITIVE ACTIVITIES

A child may be . . . emotionally injured if he or she is exposed to improper criticism, threats,
humiliation, accusations, or expectations. (Information on The Child Welfare Act (Alberta) and
The Young Offenders Act (Canada) for Educators, Parents, and Students.)

Teachers maust carefully assess planned acuvities with student emotional safety in mind and should
never force students to participate in activities that are genuinely, emotionaliy threatening to them.
This sensitivity must be particularly acute early in the year when students may be more unsure of
themselves, their teachers and their peers.

DISCLOSURES

Students may disclose elements of their personal lives that appear to put them and the teacher in
jeopardy This information might be revealed in the form of journal/logbook entries, tehavioural
preoccupations, or personal confidences.

LEGAL OBLIGATIONS
Teachers must understand lega! obligations in order to respond appropriately to these situatior..

“The Code of Professional Conduct” states that:
“The teacher treats pupils with dignity and respect and is considerate of their circumstances.”

"The teacher may not divulge information about a pupil received in confidence or in the course
of professional dutie- except as required by law er “.here, in the judgement of the teacher, to
do so is in the best interest of the pupil." (The Alberta Teachers’ Association Members’
Handbook)
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The Provincial Child Welfare Act states that anyone:

". .. who has reasonabiz and probable grounds to believe that a c'uld is in need of protective
services shall forthwith report the matter to a director . . .” of Alberta Social %ervices.
(Information on The Child Welfare Act - Alberta Education.)

Also, anyone who does not report the matter to a director of social services:

", .. is guilty of an offence and liable to a fine of not more than $2,000.00 and in default of
vayment, to imprisonment for a term of not more than 6 months."”

"Also, the Act provides that any director of Alberta Social Services, who has grounds to believe
that a professional - such as a teacher - did nct report a child in need of protective services, is
obliged {0 advise the proper governing body cf the occupation or profession.” (nformation on
The Child Welfare Act.)

Localdistricts will have add.tional policies and protocol regarding the reporting of sensitive matters.
2HVYSICAL SAFETY

To ensure the physical safety of studeits, teachers must:

® Uuse COMMON sense

© model behaviour that demonstrates. a) a positive attitude toward physical safety, by respect for
the physical e.ivironment, and ¢) concern for the physical and emotional safety of self and others

o prominently post local emergency telephons numbers adjacent to the telephone(s)

e encurethatstudents are supervised at all times

o become familiar with the healt' safety and fire regulations of the district and province and
continually practise and reinforce them

® beccme cognizant of and cemply with school and «  .rict policies regarding accident reporting

@ instruct all students about hazards involv_ in each activity at the outset and reinforce
continually

e think ahead - plan carefully in order to ensure that activities are aporopriate to the available
space and clas size

e regularly check all equipment ir: ure,

Physical safety ic not just. a series of precautic as to take at the baginning of the year, or a series of
rules to post in the work 2rea. Safety is a state of mind; something that is learned and never
forgotten. Those people who are careful and always "thinic safe” will rarely injure themselvas
while they work. Good safety habits need to be learned early, rein‘orced often and remembered
always.

WGRKPLACE HAZARDOUS MATERIALS INFORMATION SYSTEM

The Workplace Hazardous Materials Information System (WHMIS) is a hazard communications
program designed to protect workers across Canada from injurie. and illnesses caused by exposure
to chemicals. The program uses fede:al and provincial legisla.ion to ensure the labelling of
hazardous materials, the provision of material safety data sheets by suppliers of hazardous materials
and worker education/instruction programs.

Posters, booklets and pamph'ets that describe features of WHMIS are available free of charge from
the nearest Regional Office of Alberta Occupational Health and Safety.

Other resource materials on WHMIS include a videotzpe WHMIS. Working for You and a reference
manual WHMIS Core Material: A Resource Maziual for the Application and Implementation of
WHMIS (1989 Revised Edition). These materials can be ordered through the Alberta Association of
Safety Personnel/Canadian Society of Safety Engineers Provincial Body, P.O. Box 262, Main Post
Office, Edmonton, Alberta, T5] 2J1.
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EVALUATION

Evaluation in Integrated Occupational Program courses should be based on a
diagnostic/developmental approach. Teachers are encouraged to determine the current
performance level of each student and orgznize for instruction accordingly. Various diagnostic
programs, such as Diagnostic Learning and Communication Processes Program {1990) are available
through Alberta Education, Learning Resources Distributing Centre (LRDC).

Evaluation methods should relate directly to specific course components and promote student
growth. Teachers are encouraged to evaluate student progress relative to knowledge, skills and
attitudes throughout the year using a variety of instruments and techniques.

EVALUATING KNOWLEDGE

Students need to be able to demonstrate an understanding of concepts, generalizations and key
understandings based on factual information. Student ability to recognize and memorize factual
content must be balanced with student ability to apply information. Knowledge can be evaluated
by observing students as they solve problems, make decisions, hold discussions, write paragraphs
and reports, complete tests and present information orally. Assessing student knowledge-based
outcomes will provide information to teachers, parents and students relating to individual
achievement. A varie*v of question types/levels should be used when evaluating student
performance. (See Process, "Questioning Strategies" and "SCORER. Test-Taking Strategies".)

EVALUATING SKILLS

Students use many different skills every day in various situations. The teacher has numerous
opportunities for evaluation by observing students using knowledge n a variety of activities,
including research activities and inquiry strategies as well as informal testing situations. An effective
method of evaluating skill development is to place the studerit in a situation that requires the use of
a skill, and then to evaluate his or her performance. Checklists and samples of students’ work are
useful ways to assess skill development.

EVALUATING ATTITUDES

Evaluation of students’ attitudes should be based on thewr growth in relation to the attitude
objectives of the course. Direct observation of student behaviour and evaluation of oral and written
responses to questions are two main approaches to evaluating attitudes. Information about
attitudes can be collected by using an attitude scale that contains a series of positive or negative
statements about a topic or issue. Observing student behaviour in a variety of situations, such as
informal discussion and student self-evaluation may be used to appraise student attitudes.
Checklists and anecdotal records are useful for recording attitude develosment. Record keeping
helps teachers to compare attitudes held by students at the beginning and at the end of the unit or
year. Students’ performance on attitude objectives should not be included in the summative
evaluation used to calculate grades; rather, reporting shou!d be descriptive. Further, to avoid
misunderstandings, teachers are encouraged to present data on attitude development during
student-teacher or student/parent-teacher conferences.

EVALUATION CRITERIA

Teachers are encouraged to use the following criteria to design evaluation strategies, as well as the
overall evaluation plan for each topic and each student. Fvaluation strategies should.
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be constructive

be a continual process

include diagnostic, formative and suramative measures

be purposeful and connected to the teacher's and the course objectives

encompass the full range of social studies objectives (knowledge, skills, attitudes)

be a cooperative process involving active involvement of students and teachers in identifying

objectives

evaluation should include a variety of techniques for obtaining information, e.g., observations,

informal and formal tests, parent and pupil conferences, checklists, written assignments

e maintaining records to provide sufficient information for decision making

e inform parents and students of the goals and objectives of the caourse, the criteria used to
evaluate and the methods of evaluaticn

e nclude judgments about the relationship between personal teaching style, instructional
resources and student achievement

e comply with local accreditation policies.

e o 6 06 ¢ 0O

The following categories briefly descnbe evaluation methods. The listis notinclusive, rather, it may
serve to guide the evaluation process.

INSTRUMENTS AND

TECHNIQUES COMMENTS OR DESCRIPTIONS

ANECDOTAL RECORDS | A continuous log or diary of student prog .ss in written form. Asa
de ailed record of specific observations, anecdotal records provide
useful data for analysis and interpretation..

¥ CHECKLISTS Checklists serve to record performance levels in a variety of
activities/situations, such as the completion of tasks associated with
specific criteria and partizipation in greup/individual activities.
Checklists may be useful for peer, teacher and self-evaluation.

' INTERVIEWS AND Student/teacher conferences may be used to move the student toward
n CONFERENCES increased self-direction; to review an activity, unit or test, and to
acquire student perceptions about progress, etc.

MtDIA Teachers may tape-record tests to evaluate student listening skills and
knowledge. Students may use tape-recordings to respend in a testing
situation. Student performance may be videotaped for evaluation
purposes.

OBSERVATION Observing student behaviour in order to rec. -d performance ona
checklist or to record data for an anecdotal veport is a usefui evaluation
technique. The focus is usually an individual student or a select number
of students undertaking an activity over a given time frame.
Observation can include student responses to questions, use of time
and materials, and participation in discussions and group activities.

SAMPLES OF STUDENT | Samples of student work are collected and qualitative differences in

WORK student work over time are assessed using written work, reports, maps,
tests, etc.

SELF- AND PEER Peer evaluation is used primarily when assessing other students'’

EVALUATION participation skills in group activities. Self-evaluation can be used in

relation to activities and assignments as well as group work. There
should be follow-up to self-evaluation, such as a conference with the
teacher.
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INSTRUMENTS AND

COMMENTS OR CGSCRIPTIONS

TECHNIQUES
SPECIFIC Group activities, such as role playing, simulation games and pane:
ASSIGNMENTS discussions.

Speaking activities, such as oral presentations, interviews and debates.
Displaying/demonstrating activities, such as artwork, charts, graphs,
tables and maps.

Written assignments, such as paragraphs, reports and position papers.

QUESTIONNA.IRES AND
INVENTORIES

Questionnaires may include true/false, multiple choice, key-list,
matching and/or sentence completion questions.

inventories provide checklists which may be related to the student’s
interests and attitudes.

The choices provided to the stem of the question are scaled in terms of
degree of favourableness or acceptability. Examples of useful
inventory choices include:

The Likert Scale - a 5-point key which may be used in connection with
any attitut.e statement. Examples of the key are: strongly approve,
approve, undecided, disapprove or strongly disapprove. A summed
score may be established by weighting the responses to each statement
from 5 for strongly approve to 1 for -trongly disapprove.

The Semantic Differential - uses descrigtive words to indicate possible
responses to an attitudinal object. The response indizates the direction
and intensity of the student's beliefs from + 3 (very favourable)
through 0 (very unfavourable).

Rank Order - a group of three or more items is presented which the
student arranges in order of preference. This type of item is a cross
between matching and key-list questions.

TESTS

Obijective tests - matching, fill-in-the-blank, true/false, multiple choice,
key-list questions.

Free response tests — sentence answers. paragraphs, essays.

Testing should be balanced with other evaluation instruments and
techniques when determining marks for reporting purposes.

Tes's should be scheduled. Unscheduled tests may be used for

diagnostic purposes rather than for grades or report card marks.




SCOPE AND SEQUENCE:
SOCIAL STUDIES 16

Primary goals of the Integrated Occupational Social Studies 16 Program a2 to enhance students’

self-esteem and provide opportunities for students to develop into responsible citizens. A

responsible citizen is one who is knowledgeable, purposeful and makes responsible choices.

Responsible citizenship includes:

e understanding the role, rights and respc~-ibilities of a citizen in a democratic society and a
citizen in the global community (knowledge)

o participating censtructively in the democratic process by making rationai decisions (skills)

e respecting the dignity and worth of self and others (attitudes).

Achieving competence in social studies is a developmental process acquired as skills and related
knowledge and attitudes are refined and expanded over time. XKnowledge, skill and attitude
objectives are interrelated and should be addressed simultaneously.

The scope and sequence chart provides an overview of the knowledge, skill and attitude objectives
to be developmentally and simultaneously addressed in Social Studies 16. Flexibility in organizing
prescribed knowledge, skills and attitudes in keeping with student abilities, interests and needs,
and available resources is encouraged. Current affairs are to be addressed throughout the year as
they apply to the kncwledge, skills and attitudes under study.

KNOWLEDGE OBJECTIVES

Knowledge objectives are listed in the scope and sequence chart as generalizations and key
undersitandings. Related concepts, facts and content are incorporated into the learning objectives
which are shaded in the Program of Studies/Curriculum Guide. Knowledge objectives for social
studies topics are organized through generalizations and key understandings, concepts, and
related facts and content. A generalization is a rule or principle that shows relationships between
two or more concepts. A keyunderstanding is a statement of a major understanding related to the
content of the unit. A concept is anidea or meaning represented by a word, term or other symbol
that stands for a class or group of things. Facts are parts of information that apply to specific
situations, for example, specific statements about people, things, events or ideas. Knowledge
objectives are organized _cording to the following themes:

o Theme A: Being aCitizen

e ThemeB: Youand the Law

o Theme C: Careers - Your Employability.

SKILL OBJI:CTIVES

Skill objectives are listed in the scope and sequence chart following the knowledge objectives.
Process, communication and participation skuls and inquiry stiategies are interdependent and may
be taught within the suggested themes outlined in this document and the Program of
Studies/Curricvlum Guide, or within locally developed themes. The thematic structure facilitates
interdependency, resulting in an integrated social studies program. A chart illustrating the skill- to
be developed and reinforced at each grade level follows the scope and sequence chart.

Students differ in the rate at which they acquire skills. Successful sequencing involves altering and
adjusting learning tasks to suit the individual student’s needs, interests and growth patterns. The
sequence should begin with the present perfc.inance of the stucent, lead to the diagnosis of
problem areas and focus on promoting social studies growth.
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The skills to be developmentally addressed at each grade level throughout the social studies
program anc integrated with kiid>wledge and attitude objectives, are organized as follows:

PROCESS SKILLS: Process skills enable the lea. ar tc gather, organize, appraise and apply
information and ideas. Students will be expectea to locate, interpret, organize, analyze,
synthesize and evaluate information.

COMMUNICATION SKILLS. Communication in social studies invelves expressing and presenting
information and ideas. Stuuents will be expected to use saeaking and writing skills to convey
information and express ideas, thoughts and feelings.

PARTICIPATION SKILLS. Participation skills enable the {earner to apply process and commur: 'cation
skills to interact with others. Students will be expected to recugi.ize the purpose of group activitie.
and enhance the purpose through appropriate use of participation skills.

INQUIRY STRATEGIES: enable the learner to use process, communication and part”™ pation skills to
answer questions, solve problems and make decisions. Students will be expected to:

® use critical/creative thinking to solve problems, make decisions and answer questions

e examine the processes whereby decisions affecting themselves and society are made

© use appropriate inquiry models to answer questions, solve probiems and make decisions.

ATTITUDE OBJE.TIVES

Attitude objectives follow the skill objectives and are listed relative to the three topics o7 the
program. Students should participate in activities that help develop positive attitudes toward one
another and society, and encourage the examination of the persnectives of others.

The attitude objectives describe a way of thinking, feeling or acting and are developed through a
variety of learning experiences that encompass knowledge and skiit objectives. These experiences
include participation in specific activities, the develcpment of pgsitive attitudes toward one
another and learning in an atmosphere of free and open inquiry. Attitude okjectives should
receive continuous and informal evaluation.

The development cf the positive attitudes needed for responsible citizenship is a gradual and

ongoing precess. The attitude objectives for social studies, which students should develop,

include:

- positive attitudes about learning

—~ positive and reaiistic attitudes about one’s self

- attitudes of respect, tolerance and understanding toward individuals, groups and cultures in
Jne's community and in other communities (local, regional, national, global)

- positive attitudes about democracy, aduding an appreciation of the rights, privileges and
responsibilities of <itizenship

- a? attli)tude of responsibility toward the environment and community (local, regional, national,
global).

Teachers are encouraged tc refer to the Program of Studies/Curriculum Guide. The thematic
approach presented in this document and in the Program of Studies,Curriculum Guide provides the
integration of social stivdies knowledge, skills and attitudes.

The Incegrated Occupational Social Studies 16 Program focussas on expanding the a.plication cf
skill,, developing attitudes and acquiring knowledge introduced in preceding grades within new
contexts.




SOCIAL STUDIES 16: KNOWLEDGE OBJECTIVES

The generalizations and key understandings, concepts and facts iisted in this topic are presented as an
outline of the required content and help to organize the knowledge objectives. The generalizations and
key understandings are the most important knowledge objectives. The concepts, related facts and content
should be developed and used to facili.ate an understanding of the generalizations and key understandings.

GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEME A: BEING A CITIZEN

Students will be expected to
understand that:

e politics are a feature of everyday
life

e thereare avariety of means used to
resolve disagreements in a
democratic society

® the formalstructure of the
Canadian government contributes
to the decision-making process in
Canada

Students will be
expected to develop an
understanding of the
following concepts:

decision making
organization

conflict
cooperation
justice

democracy
responsible

government
federal system
party system
rule of law

Students will be expected to use the
related facts and content to develop the
generalizations, key understanding and
concepts:

Examples of consensus, arbitration,
influence, negotiation, appeals and
compromise related to:

e penr.onal decision-making strategies
used at home, atschool, in the
workpiace and in the community

e (cision-making strategies used by
family members, friends, teachers,
employers

e decision-making strategies used by
familiar organizations
- Students’ Union
- workplace
- school, school board
- municipal government.

Levels of government ano major
responsibilities

- federal

-~ provincial

- municipal.

History as it relates to the development
of decision-making processesin
Canada, and may include:

- constitutional monarchy

- representative government

- signific="tindividuals and groups.

Branches of government
- exacutive

- legislative

- judicial.

Passage of a recent/current bill; e.g.,
seat belt law.

Major political parties

-~ New Democratic Party

~ Liberal Party

- Progressive Conservative Party.

DN
(V)
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GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEME A (continued)

e citizens can be involved and
participate in society

e thereare manyways to participate

in and influence the political

decision-making process in Canada

e one can compare Canadian politics

and governmentwith other
countries by studying current
affairs.

THEML B: YOU AND THE LAW

Students will be expected to
understand that:

citizenship in a dernocratic society is
based upon individuals and groups
recognizing and exercising rights
and responsibilities

laws of a ceuntry relate to the
needs, rights and responsibilities of
individuals and society

rights and responsibilities continue
to change and specific rights and
responsibilities are associated with
aspects of Canadian society such as
marriage, divorce, contracts

current affairs presented in the
media may provide insight into the
rights, responsibilities and
privileges of self and others.

participatory
citizenship

power
i1. tuence

Students will be
expected to develop an
understanding of the
following concepts:

responsibilities
rights
dissrimination
prejudice
tolerance

Examples of community participation
opportunities:

e Volunteerism

e Crimestoppers

e Rural/Neighbourhood Watch

e Block Parent Associations

e Service groups/organizations.

Examples of citizen input/influence:

o individual/special interest group
lobbying th- 'ugh letters,
telephone ., demonstrations,
petitions

e picbiscites.

Role of media in influencing
individual/government decision-
making processes.

Students will be expected to use the
related facts and content to develop

the generalizations, key understanding
and concepts:

Examples of familiar laws and
regulations associated with schooi,
workplace and community; e.g., traffic
laws, iliegal substarie laws, laws
associated with dscrimination at the
workplace; regulations at the
workplace dealing with hours, wages,
safety standards, etc.

Def.ne/distinguish between laws,
regulations and privileges.

Relevant sections ~f/information

related to:

e Canadian Charter of Rights and
Freedoms

o Individual Rights Protection Act

e Alberta Human Rights Commission

¢ legal system.

Legal/Human Rights organizationsin
the community.
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GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEMEB (cuntinued)

THEME C: CAREERS - YOUR
EMPLOYABILITY

Students will be expected to
understand that:

e learningisa lifelong process and
may involve on-site training,
urpgrading and retraining

® a positive, realistic self-imare will
contribute to employment success

e knowledge, skills and attitudes
learned ‘1 5chool can be transferred
and appiivd to the working world

e rights, responsibilitics and laws
relate to the workplace, employees
and employers

e employment patterns continue to
change due to a variety of
circumstances

e thereare personal and social
benefits of employment

e effective management of one's
earnings may contribute to quality
of life

@ becoming increasingly aware of
current affairs may help prepare
individuals to select employment/
career opportunities.

Students will be
expected to develop an
understanding of the
following conc.pte.

employability
upgrading
retraining

jobs

careers

uniens

personal econamics

Case study using a current/recent issue
about one of the following:

children’s rights

disabled persons rights

cultural minority rights

abvoriginal rights

women'’s rinhts

language rights.

Students will be expected to use: the
related facts and content to develop the
generalizations, key understanding and
concepts:

Personal knowledge, skills and
attitudes suitable for empleyment.

Knowledge, skilis and attitudes
required for specificemployment
opportunities within the community,
province and country.

Community employment opportunities
within the eight clusters of the
Occupational Component.

Continuing educution opportunities in
the community ana at the workplace.

Information about:

~ lawsin the workplace

~ rights of employees/employers
(e.g., unions, etc.)

~ responsibilities of employees/
employers.

Community employment information
sources:

- Warkza:<' Compensation Board
Alberta Coreer Centres

~ Community Colleges
print/non-print media.
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SKILL OBJECTIVES

Process, communication and participatiun skills are interrelated and integrated with knov.ledge and
atti*ade objectives in this Tescher Resource Manual and the Program of Studies/Curriculum Guide.
Skills are interrelated and are to be addressed simultaneously.

PROCESS SKILLS: Students will be expr2cted to develop the ability to:

gatber, identify and use relevant information from pr...t and non grintsources, e.g., riewspapers,
periodicals, television programs, *™s,.nterviews

distinguish between fact and opinion

analyze and evaluate a variety of solutions to a problem or ar. issue

organize information/material in preparation for a specific task, e.g., reporting a school news
event, summarizing a government decision, activity, making notes for an oral presentation.

COMMUNICATION SKILLS: Students will be expected to develop the ability to:

speak effectively in presenting a point of view

discuss issues by identifying key points and supporting details

convey information and express ideas using a visual format. e.g., demonstrations, charts, graphs,
video

complete a short written assignment, individually or in a group, which may include reporting on
an employment “pportunity of interest, summarizing a racent news event, defending a personal
peosition.

PARTICIPATION SKILLS: Students will be expected to develop the ability to.

interact and worl. effactively with others in a variety of group settings
participate in group decision making and problem solving.

INQUIRY STRATEGIES: Students will be expe.ted to:

develop further the critica! and creative thinking skills necessary f¢ responsible wtizenship
make decisions, consider alternatives and su pcrt their choices

examine the processes whereby decisions affecting themselves and society are made

use appropriate inquiry models to answer questions, solve problems and resolve issues.

ATTITUDE OBJECTIVES

The development of positive atti udes needed for responsible citizenship 1s a gradual and ongoing
process. Knowledge, skill and attitude objectives are interrelated and ‘“.ould be addressed
simultaneously. Students are expected to:

® O ® o 0 O

develop an appreciation of the responsit *lities inherent in the democratic way of life

develop a willingness to accept responsiburity for the consequences of one's actions

develop an appreciation of and respect for the rights of self and othars

value peaceful resolution of conflict

respect the rights of others to hold opinios different from one's own

develop an appreciation of the fact that citizenship involves participation in the commumity and
the nation

continue to develop an apprecistion for enhancing knowledge, skills and attitudes to meet
employment requirements in our changing society.
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SOCIAL STUDIES 16-26 o
SKILL DEVELOPMENT CHART

The program of studies identifies the skills that should be emphasized in each topic. The purpose of
the Social Studies 16-26 Skill Development Chart is to identify the specific skills to be developed and
reinforced, and to indicate where most students are expected to be regarding skills at each grade

level.

The Social Studie, Skill Development Chart suggests a general plan for continuity in skill development
for Social Studies 16-26 that builds upon skills introduced and developed in the junior high school
program. The chart provides a suggested placement of each skill; however, the format does not
reflect how students learn or how the skills should be taught. The teacher determines the actual
introduction of a skill based on the needs and nature of the learner. It is expected that the teacher
will develop the skills in an integrated fashion so that the interrelationships between and among
these skills wis be understood and applied by students. Most of the skills are a shared responsibility
of social studies and other subject areas and may be introduced, developed or reinforced in other
subjects as well. The categories of skills are as follows:

PROCESS SKILLS - skills that enable one to acquire, evaluate and use information, such as
LOCATING, INTERPRETING, ORGANIZING, ANALYZING, SYNTHESIZING, EJALUATING.

COMMUNICATION SKILLS - skills that enable one to express and present information and ideas
through ORAL, VISUAL, and WRITTEN language. ‘

PARTICIPATION SKILLS - skills that enable one to interact with others and include INTERPERSONAL
RELATIONS, GROUP PARTICIPATION and SOCIAL AND POLITICAL PARTICIPATION.

INQUIRY STRATEGIES - combinations of skills that enable one to answer questions, solve.problems
and make decisions, and involve CRITICAL THINKING, CREATIVE THINKING, PROBLEM SOLVING,
DF ZISION MAKING and SOCIAL INQUIRY PROCESS.

SKILL OBJECTIVES

The skill objectives are grouped intc categories for organizational purposes, however, some of the
skills may fit into more than cne category. The skills are not intended to be developed separately or
sequentially as illustrated but are to be developed in conjunction with the knowledge and attitude
objectives.

Skills are best taught in the context of use rather than in isolation, and are best learned by students
practising them. It s important that students be provided regular opportunities to practise skills in a
variety of contexts. In a few instances, appropriate resources may not be available (e.g., access to
computer networks) and skill expectations and developm -t expectations must be adjusted
accordingly.

The skills organization is similar to the format in ine junior high prog~am, but the wording and
presentation of the specific skills have been changend to reflect the expectations of the Integrated
Occupational Program. This chart also includes inquiry strategies and suggestions for developing
critical and creative thinking. c
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‘ SOCIAL STUDIES 16 SOCIAL STUDIES 26

PROCESS SKILLS

Locates reference materials in the library as sources of information:

e ldentifies possible sources and locations of information.*

e Uses the library catalogue tolocate references related to a topic.

e Locates materials, using the Dewey Decimal System.

© Uses periodical indexes such as the

Canadian Periodical Index to locate
information.

@ Uses social science references incl. ing atlases, almanacs, encyclopedias, yearbook., and

dictionaries, to obtain information.

Uses reference materials to find information:

e Uses title, table of contents, index, glossary and appendix to find useful information.

e Uses chapter and section headings, topic sentences and summaries to identify
informaticn.

e locatesinformation in references, using volume letters, key words and indexes.

e Selects passages pertinent to the topic being studied.

Uses newspapers, periodicals and pamphlets as sources of information for a study:
® Becomesaware of the wide range of periodical material as sources of information. .
' o Selects important news items pertinent to topics of study. -
e Organizes periodical material to
support class activities.

Reads to acquire information:

Reads materials to get literal meaning of text.
Adjusts rate of reading to suit material and purpose.
Identifies relevant te .as and information.

Uses context clues to gain meaning.

Reads for a variety of purposes.

Differentiates between main and related ideas.

e Recognizes relationships including
sequence, cause, effect, space, place
and time.

e |Interprets what is read by drawing
inferences.

e Summarizes information in order to fulfil one’s purpose.
® Selects information in order to fulfil
one's purpose.

Listens and observes to acquire information:
e listensand observes with a purpaose.

o Identifies a speaker’s purpose.

o Identities key ideas in a presentation.

* Statements that extend across both the 16 and 26 columns are to be introduced and
developed atthe 16-level, and reinforced and applied within new contexts at the 26-level.
21
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SOCIAL STUDIES 16 SOCIAL STUDIES 26

PROCESS SKILLS (continued)

¢ Relates information gained through
listening and observing, to information
gained from other sources.
e Reserves judgment until a presentation has been heard or observed.
e Notes ideas while listening to and
observing a presentation.

Gathers information from field studies and interviews:

e lIdentifies the purpose of field study or interview.

Plans procedures, rules of conduct, questions, and determines information to be gained.
Develops effective interviewing procedures including the use of appropriate questions.
Records, summarizes and organizesinformation obtained.

L NI

Gathers information using computers, telephone and television information networks:
¢ Operates a computer to enter and retrieve information from a variety of sources.

@ Accesses information through
networks, data banks, and on-line
sources.

e Usesword processing programs to organize information.

Interprets information:
e Translates written and printed materials into terms meaningful to oneself.
Selects main ideas, key points and supporting points.
Classifies data by topic.
Identifies and states the central issue in a topicin one's own words.
o® Predicts outcomes 2d on factual
dat_a{.

Recognizes cause and effect of relationships.

Notes trends and predicts what might happen.

Recognizes there are various interpretations of data:—

Translates data by presenting information in different forms, such as maps, time lines or
diagrams.

Interprets graphs, charts, tables and diagrams:
e Obtainsinformation from a wide variety of graphs, such as line, multiple line, horizontal
bar, vertical bar and divided cirle.
e interpretsgraphs, charts and tables presented in course materials.
e Identifies relationships among data presented in graphs, charts and tables.
e Relates data obtained ¢rom graphs,

charts, tables and diagrams to other
data.

Interprets pictures, photograpi 3 and cartoons:

¢ Recognizes cartoons and pictures as sources of information.
C.termines main idea¢ end identifies detail in pictorial material.
Uses picture clues, titles and captions to aid comprehension.
interprets the point of view expressed in cartoons.
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PROCESS SKILLS (continued)

Interprets visual materials such as art, television, film and drama:
@ Uses visual materials as sources of information.

o Describes the content of material.

e Determines the main and related ideas in visual matarial.

¢ Identifies the purpose and message of visual communication.

Interprets maps, alobes and air photos:
¢ Uses avariety of maps for a variety of purposes.
o Interprets and uses map legends and map symbols on a variety of maps.
® Recognizes features shown on contour
maps and air photos.
¢ Recognizes that relief drawing, colour
relief, and contour lines represents the
characteristics of an area.
¢ Orients oneself to the relative location of places and direction from place to place.
Determines distance and compares distances on maps by using different scales.
o Locates places and features using a grid system suct as latitude and longitude or letter
key systems.

e Lllses geographic terminology to
describe physical features and
geographic features.

e Reads and interprets information from
specialized maps such as thematic maps
and distribution maps.

!dentifies and interprets patterns and relationships among geographic data.
© Recognizes relauonships among locations of cities, water bodies, continents and
countries.

@ Interprets relationships of data relative
to locations of settlements, natural
resources, industties, trade, etc.

e Uses sequences of maps to show
change; e.g., boundaries, nopulation
shifts, historical developments.

e Constructs simple maps of an area to
show geographic relationships.

Understands time and chronology:

¢ Identifies an event as part of a chronological series of happenings.

Arranges related events and ideas in chronological order.

Organizes historical information by making simple time lines and flow charts.
Identifies immediate ciuses and underlying causes of historical avents.
Identifies relationships among historical events.

Qrganizes information:

¢ Selectsrelevant factual data for a particular purpose.

© Records information in note form to show organization of ideas.

o Makes an outline of a topic from material read, heard or viewed from multiple sources
of data.
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PROCESS SKILLS (continued)

Organizes material to answer questions from material heard, viewec or read.
Sorts information into categories according to specific criteria.

Composes headings or titles for information summarized.

Compiles a table of contents to show order.

Organizes data in visual form - tables, graphs andcharts.

Analyzes information:
e Compares accourits to see if they are identical, similar, related or unrelated.
e Distinguishes between fact and fiction, fact and opinicn, and fact and value.
@ Detects bias or propaganda in data
presented.
o Identifies point of view or perspective.
& Recognizes the authority and expertise
of sources.
e Examines arguments for consistency
and contradiction.
@ Determines whether evidence assembled is accurate and relevant to a topic.
e Recognizes underlying assumptions of a
statement or position.
¢ Determinesvalues underlying a position.
e Applies appropriate modals such as diagramming, webbing, concept maps, retrieval
charts and flow charts to analyze data.

Synthesizes information:
e Summarizes material presented.
e Restates major ideas of a topicin concise form.
e Drawsinferences from data.
Develops concepts from descriptive data.
Draws generalizations by recognizing relationships between concepts.
Relates significant ideas to support a point of view.
Formulates opinion based on critical examination of information.
Proposes a new plan of action or operation.
Develops information in visual forms such as charts, graphs, diagrams or models to
support a point.
o Formulatesalternative answers, solutions, conclusions or decisions to a problem.

Evaluates information:
¢ Evaluates the desirability and feasibility o7 alternative solutions, decisions or actions.
¢ Evaluates the process used to arrive at an answer, solution, conclusion or decision.
o Considers which source of information
is more acceptable and why.
o Evaluates the adequacy of information
about an issue.
& Recognizes the reliability and validity of
information - source, objectivity,
accuracy, currency, consistency.
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|

COMMUNICATION SKILLS

ORAL

o Develops and uses vocabulary appropriate ta course content.

e Speaks to the topicin discussion.

® Defends point of view through oral presentation.

o Expresses ideas with confidence.

o crpresses thoughts clearly in oral form, to
an increasing variety of audiences, for a
variaty of pusposes.

o Communicates effectively in a variety of
situations - group, panel, formal debate,
seminar, forum.

¢ Delivers information in oral presentations
with the aid of prepared notes.

e Develops facility in communicating orally
through audio and visual media.

VISUAL

e Selectsand uses an appropriate medium for presenting ideas.

e Constructs appropriate visual aids such as maps, charts, graphs, pictures, illustrations and
time lines, tosupport ideas.

o Produces and displays information using a variety of me:ihods, such as models, murals,
collages, dioramas, artwork, cartoons, films, slides and videotapes to show
understan ing.

WRITTEN

e Writesideasin correct sentencesin one's own words.

o Expressesideasin clear, coherent paragraphs.

e Writes multiple paragraph compositions
about a topic.

e Uses various methods for developing a piece of writing such as reasons, examples,
sequencing and comparisons.

o Writesshortreports and research papers.

e Writes independently to express one's
views.

® Writes to support a position, using factual
details or other methods of support such as
examples and quoting authorities.

e Selects role, audience, format, topic and verb forms to express ideas for various
purposes.

e Revises and edits writtenvork to achieve one's purpose.

e Credits quoted and paraphrased material in
writing - footnotes.

o Prepares a bibliography of sources used in
research.

e Maintains well-written notebooks and class records.
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PARTICIPATION SKILLS

INTERPERSONAL RELATIONS

o Shows respect for the rights and opinions of others.

o Interacts with others in accordance with social rules.

o Demonstrates willingness and ability Lo interact with others.

e Responds volunterily to the needs of others in distress.

¢ Offers encouragement and approval to others.

e Resolves conflict through compromise and co-operation.

o Demonstrates the ability ‘o disagree in an acceptable manner.

¢ Dispiays self-confidence and self-control.

o Develops independent work habits.

o Works independently and effectively.

o Seeks helo when required.

GROUP PARTICIPATION

o  Works effectively with othersin a variety of group settings.

e Participatesin setting goals, rules and guidelines for group work.

o Cemonstrates an ability to follow group rules, keep to the task and abide by group
decisions.

o Accepts the role of leader or follower, as the situation requires.

¢ Contributes to gro tp processes by providing supporting ideas, extending ideas,
paraphrasing ideas i +’ working toward consensus.

o Makes meaningful .itributions to discussion and group work.

o Participate as a ¢ sup member in organizing and planning activities and in making
decisions.

o Participates in persuading, compromising, debating and negotiating to resolve conflicts
and differences.

o Distinguishes between work that can be done efficiently by individuals and that which

calls for group effort.
o ldentifies, develops and applies leadership
abilities.

SOCIAL AND POLITICAL PARTICIPATION

Keeps informed on issues that affect society.
Identifies situations in which social action is required.
Becomes involved in social and political processes.

o Influences those in positions of power, to

achieve social improvements,

Exercises the responsibilities, obligations and duties inherent in a democratic way of life.
Develops the personal commitment necessary for responsible community involvement.
Employs public and private services to assist in solving individual or community
problems.
Develops self-direction and self-discipline required to achieve goals.
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INQUIRY STRATEGIES

CRITICAL THINKING
e Distinguishes between facts and values.
e Determines reliability of data.
e Determines the accuracy of data.
Distinguishes between relevant and irrelevant information.
o Detects bias in materials.
Considers personal vaiues as a guide to decision making.
Examines and assesses a variety ef viewpoints on issues before forming an opinion.
Examines evidence and considers alternatives before making a decision.
Identifies, uses and evaluates various approaches to solve problems.

L N N A 4

CREATIVE THINKING
e Brainstorms to collect novel and v ide-ranging ideas.
e Visualizes a unique way of performing a
task.
e Predicts a trend in society.
e Develops an analogy to show relationships
in anew light.
@ Produces a model to demonstrate learning.
e Statesintuitive thoughts that mav reveal new insights.
e Developsinnovative approaches in learning.
o Demonstrates independence of thought.

PROBLEM SOLVING

e Defines a problem/question.

e Develops questions or hypotheses to quide research.
e Gathers, organizes and interprets information.

o Develops a conclusion/solution.

DECISION MAKING

Identifies an issue.

Identifies possible alternatives.

Devises a plan for research.

Gathers, organizes and interprets information.

E-aluates alternatives, using collected information.

Makes a decision, plan or takes action consistent with position held if desirable or
feasible.

Evaluates the action plan and the decision-making process.

e e 0 0

SOCIAL INQUIRY PROCESS

Identifies and focusses on the issue.
Establishes research questions and procedures.
Gathers and organizesdata.

Analyzes and evaluates data.

Synthesizes data.

Resolves the issue (postpones taking action).
Applies the decision.

Evaluates the decision 7.nd procass.




THEME A: BEING A CITIZEN

OVERVIEW

Responsible citizenship involves the ability to make knowledgeable, purposeful decisions, make

responsible choices, respect the dignity and worth of self and others, and recognize that Canada is

part of the global community. Knowledge about the structure of the Canadian government and

decision-making processes will assist one to become involved and participate in society. Te..chers are

encouraged to use this initial thematic unit to:

e develop a positive, open learning environment

e provide opportunities fcr students to become familiar v (.h classmates and the learning
environment

e establish classroom procedures.

PURPOSE: The purpoze of this thematic unit is to enable students to:

# understand the Canadian political system and governinent decision-making
precesses
identify ways one may participate in Canadian decision-making processes
understand political points of view
recognize and apply conflict resolution strategies
identify people, groups and events in Canadian history that have influenced
decision-making processes in Canada.

Current affairs are to be included to enhance the knowledge, skills and attitudes addressed within
this thematic unit. Geography as it applies to current events and the promotion of global awareness,
is included.

Social studies at the Grades 8 and 9 levels focussas on self, family and community. Social Studies 16
and 6 extend that focus to include understanding at the provincial, national and global levels.
Teachers are encouraged, however, to initiate understanding using student experiences. Relating
knowiedge, skills and attitudes to student's lives and building upon those personal experiences will
enhance student ability to recognize how course content applies to the family, workplace,
community, provisice, country and world.

Work-
l\ Self II p|ace
\ /

N Community

W

COOPERATIVE PLANNING among teachers is necessary to ensure the integration of skills, strategies
and attitudes, and consistency of expectations. Continuous joint pla, ning at the local level will
facilitate the enhancement, rather than the duplication of the knowledge, skills and attitudes
students are expected to acquire.
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COMMUNITY PARTNERSHIP opportunities exist within this thematic unit and will include:

e bringing the community to tke classrcom by inviting local personnel to discuss/present specific
issues relating to participatory citizenship

e taking the classroom to the community through field trips tc government agencies, businesses,
community organizations, etc.

Specific community partnership activities are suggested at the end of tais thematic unit.

LEARNING OBJECTIVES

Knowledge, skill and attitude objectives are interrelated and, therefore. should not be addressed
separatcly or sequentially. The achievement of any one objactive is directly related to the
achievem=nt of another, hence, they should be pursued simultaneously.

XKNOWLEDGE OBJECTIVES

The generalizations ana key understandings, concepts and facts listed in this thematic unit are
presentzd as an outline of the required content and help to organize the knowledge objectives.
The genetalizations and key understandings are the most important knowledge objectives.
Concepts, related facts and content are to be developed and used to facilitate an understanding
of the generalizations and key understandings.

GENERALIZATIONS AND KEY
UNDERSTANDINGS CONCEPTS RELATED FACTS AND CONTENT

Students will be
expected to

develop an Students will be expected to use the
understanding of | related facts and content to develop the
Students will be expected to the following generalizations, key understanding and
understand that: concepts: concepts:
& politics are a feature of decision making | Examples of consensus, arbitration,
everyday life organization negotiation, appeals and compromise
related to:
o therearea variety of means conflict s personal decision-making strategies
used to resolve disagreements | cooperation used at hore, at school, in the
in ademocratic society justice workplace and in the community

e decision-making strategies used by
family members, fiiends, teachers,
employers

o decision-making strategies used by
familiar organizations
- studsintdunjon
- workplace
- school, school board
- municipal government.
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the pclitical decision-making
precess in Canada

one can better understand
Canadian politics and
government by studying
current affairs

GENERALIZATIONS AND KEY . ,
UNDERSTANDINGS CONZEPTS RELZTED FACTS AND CONTENT
o the formal structure of the democracy Levels of government and major
Canadian government responsible responsibilities
contributes to the decision- government |- federal
making process in Canada federal system - provincial
party system - municipal.
rule of law
History as it relates to the development
of decision-making processesin
Canada, which may include:
~ constitutional monarchy
-~ representative government
- significantindividuals and groups.
Branches of government
- executive
-~ legislative
- judidial.
Passage of a recent/current bill; e.g.,
seat beltlaw.
Majorpe¢ il parties
~ Liberal Party
-~ New Democratic Party
~ Progressive Conservative Party
- Reform Party.
@ citizens' . .involves participatory Examples of community participation
participating in society citizenship opportunities:
@ Volunteerism
@ therearemanywaysto power e Crime stoppeis
participate in and influence influence F ..al/Neighbourhood Watch

.
e Block Parent Associations
e Service groups/organizations.

Examples of citizen input/influence:

e individual/special interest group
lobbying through letters,
telephone calls, demonstrations,
petitions

e plebiscites.

Role of media in influencing
individual/government decision-
making processes.
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SKILL OBJECTIVES

The skills component of the program enables students to develop and apply process,
communication and participation skills, as well as inquiry strategies.

Social studies skills are integrated in the suggested activities listed in this thematic unit.
Throughout this unit, students will be expected to develop the ability to use:

PROCESS SKILLS to:
o gather, identify and use relevant information from print and non-print scurces

e distinguish between fact and opinion.

COMMUNICATION SKILLS to: ) ) )
o discuss issues by identifying key points and supporting details
e conveyinformation and express ideas using a visual format.

PARTICIPATION SKILLS to:
e interact and work effectively with ott ers in a variety of group settings
e participate in group decision making and problem solving.

INQUIRY STRATZGIES to:
e develop further the critical and creative thinking skills necessary for responsibie
citizenship.

ATTITUDE OBJECTIVES

The attitude objectives of the orogram relate to ways of thinking, feeling or behaving and
are developed through a variety of learning experiences that encompass knowledge and skill
objectives. The development of positive attitudes needed for responsible citizenship is a
gradual and ongoing process. Throughout this thematic unit, students will be expected to:

e develop an appreciation of the neced for discussion, cooperation and - mpromise to
resolve conflicts and make decisior:s

e value g2aceful resoluxion of conflict

e respect the rights of others to have political views and opinions different from one’s own

o develop an appreciction of the fact that citizenship involves awareness of and
participation in the cornmunity, province, nation and world.
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ELEMENTS OF A DAILY LESSON PLAN
1. Generalization or Key Understanding
Topic

Purpose or Main Ildea

> w o

Lesson Objectives
a. Concepts

b. Skills

c. Attituces

5. Learning Resources

6. Methodology
a. Opening Activities
b. Levelopmental Activities
¢. Ciusing Activities

7. Assignment
8. Time

9. Evawation

A daily lesson plan is similar in structure to a unit plan. Some unit plans may be in the form of
plans for daily instruction. The daily lesson cbjectives explain the purpose of the lesson by stating
what is to be accomplished. The methodology presents a step-by-step outline of the procedures
the teacher will use to meet the objectives and how the iearning resources are to be used. The
assignment and evaluation have several purposes, such as to give students opportunities to apply
the concepts, skills and attitudes, to allow the teacher to give individual help and to provide
opportunities for teachers and students to assess what has been learned.

The amount of information in a da..y lesson plan will vary according to the activities planned.

Students should be informed of the purpose of every lesson. Teachers are encouraged to write the
purpose or objectives on the chalkboard.

DAILY LESSON PLAN SAMPLE
Generalization or Key Understanding:
Topic:
Purpose/Main ldea: Date:
Lesson Learning Methodology | Time
Objectives | Resources/Materials | Strategies/Activities (Minutes)
Concept: Opener: 5-10 min.
Skiils: Development: 20-40 min.
Attitudes: Closure: 5-10 min.

Evaluation: 5+ min. (will vary according to the nature, format and focus of evaluation)
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LEARNING RESOURCES

e Sections from the basic student resource, Canadians in the Twentieth Century, that may enhance
student development include thy following. Specific pages from the student resources are
referenced in the suggested activities.

Chapter8:  "The Seventies and Beyond*, pp. 215-250.
Chapter9:  "Toward the Twenty-First Century”, pp. 252-260.
Chapter 10: "The Government* of Canada", pp. 262-288.

e Social Studies 16 Frogram of Stua'es/Curriculum Guide preamble and Theme A. Being a Citizen
provide additional assistance to teachers when rlating course content to real life experiences,
applications across the curriculum and community partnerships.

e Printand non-print resources used in Social Studies 13, Topic B, may assst teachers when planning
for instruction.

The learing resources listed below have been identified as potentially useful for Social Stedies 16.
Except where desigrated, these titles have not been evaluated by A'berta Education and their listing
is not to be construed as an explicit or implicit departmental approval for use. These titles are
provided as a service only to assist local jurisdictions in identifying potentially useful learning
resources. The responsibility for evaluation of these resources prior to selection rests with the local
jurisdiction.
FILMS/VIDEOTAPES (Many of the materials listed are available through regional recource librarics,
see pp. 5 and 6. Teachers are encouraged to peruse and select for classroom use
avariety of materials.)

s Canadian Government and Politics: Political Parties, ACCESS, 1984.
e Canadian Government and Politics: Pressure Gioups and the Media, ACCESS, 1984.

PAINT MATERIAL

A supply of periodicals relating t .ocial studies would be uszful to supplement this unit, such as ivews
for You and Canada and the World.

ORGANIZATIONS/AGENCIES

Teachers are encouraged to use print and non-print materials available through commun:
resources, cuch 2s government offices, businesses, etc. (See pp. 6 and 7.)

SUGGESTED ACTIVITIES

1. Provide opportunities for students to organ.. their notebooks into sections, such as notes,
assignment/homework schedule, vocabulary, journal, tests and review, etc.

2 Distribute copies of “Previewing a Resource” (see Proces:) and provide opportunities fer students
individualiy or in _roups to become familiar with the print resources to be used throughout this
thematic unit, such as the basic student resource, periodicals and newspapers. (Conference with
the English 16 teacher and/or refer to the English 16 Teacher Resource Manual, Theme C. Media
Madness and Reading Strand, Yor additional suggestions related % resource familiarity. See also
Process, "Reading Rates".)
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3. Provide opportunities for students to become comfortable in the classroom environment and
familiar with the teacher and classmates through activities that promote success, active
involvement and interaction. A combination of individual, partner, small group and whole class
activities may be included. Teachers may refer to the SKILLS section, Participation, for additional
assistance during nitial planning stages (e.g., Participation, "Sociograms”, "Self-Evaluation in
Group Discussions”, “Non-Verbal Cues” and “Deazling with Anger").

a.

Distribute appropriate paper or folders to enable students to begin a social studies
folder/portfolio. Students will contribute assignments, tests, news articles, maps, etc.,
throughout the year. Arrange a specific she'f or file cabinet drawer for folder storage. (See
Process, "Student Evaluation Record".)

Write the title of the thematic unit on poster paper. Have students brainstorm their ideas on
what "Being a Citizen" means to them. Record and post their responses. Provide
opgortunities for students to refer to, add to and/or modify their responses throughout this
unit.

Remind students that being a responsible citizen involves knowledge about the geography of
Canada and other countries. Have provincial, national and world maps posted in the
classroom and atlases available to students. Provide opportunities for students to use current
issues in the news and :mplete related provincial, national or global mapping activities
individually orin pairs. (See Process, "Mapping Activities* and "Current Affairs".)

Have students map the school, a business section of the community, the area in which they
live, etc., using symbols, legends, a grid system and an appropriate scale. (See Process,
“Mapping Activities".)

Organize a class walk throughout the community adjacent to the school. Provide

opportunities for students to reflect on their impressions of the community through a variety

of activities.

e Have students draw and paint an abstract or real life mural of the area.

e Have students develop small group collages portraying the social geography of the area.

e Encourage students to develop a visual presentation of the community to be displayed in
the school or in a community shopping centre, senior citizens centre, hospital, nursing
home, et-.

Provide opportunities for students to .dentify and locate human and other resources within

the school and community that may provide ir.formation relative to the knowledge objectives

addressed in this thematic unit (i.e., newspapers, telephone books, community biliboards,
local radio/television services, government offices).

e Have students write or telephone representatives of community resources to request
information that may be relevant to this thematic unit, =2.qg., representatives of political
parties, branches of the government and government-related organizations. (See
Writing, "Computers in the Writing Process".)

Have students apply prot...m-solving/decision-making strategies to organize the classroom,
determine bulletin board topics and organize displays, i.e., sections of the bulletin board for
current events, maps, relevant posters, student original work, 2 social studies resource centre,
etc. (See Inquiry, “Inquiry Models", A Problem-Solving/Decision-Making Framewvurk for
1.0.P." and "Dealing with Anger".)
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h. Provide npportunities for students to becomo familizr with classmates and develop
interpersonal skills through discussion. Current issues and events focused on the school or ‘
reported in the media will provide topics for discussion. (See Participation, “Cooperative
Learning”, "Instruction In and About Small Group Discussions”, “Non-Verbal Cues®,
"Discussion Gambits* and Process, "Current Affairs".)

e Have students use a problem-solving model to identify a current issue, and brainstorm
and develop alternative strategies for resolving the istue. Have students compare
alternative resolution strategies with classmates and with the strategy identified in the
media. (See Inquiry, “Inquiry Models", etc.)

o Have students evaluate personal performance in discussion .ituations throughout the
term. (See Participation, “Self-Evaluation in Group Discussions” and "Listening Survey".)

4. Provide oppertunities for students to become actively involved in making classroom: decisions.
(See Inguiry, "Sample: A Model for Making Decisicns.”) Guide the decision-making processes to
include the following five strategies:

arbitration - process whereby disputing parties present their points-of-view to an impartial
individual who makes a decision

consensus - processinvolving general agreement

appeals - process of presenting a dispute to a higher authority; e.g., hlgher court

negotiation - process of settling a dispute through discussion

compromise - process in which each s*e in a dispute makes concessions.

a. Have students develop a set of classroom rules, organize a field trip, develop a schedule for
the computer or make decisions about community issues using one or all of the five strategies
listed. Topics may include:

- waste disposal
- public transit services

- gassline prices
- recreation facilities and events
- parking facilities at school.

b. Write the definiticns of the five decis.on-making strategies listed above on index cards.
(Note. Teachers may expand the definitions provided.) Have students organize themselves
into five groups and distribute a card to each group. Have each group use the strategy on
their card to make a decision about an issue.

e Provide opportunities for groups to discuss the positive and negative factors of each
strategy. Have one member of each group report on the process involved in using the
strategy and the positive and negative factors. Have classmates make notes on the report
and initiate di+ Jssion about each strategy. (See Process, “Note-Taking Strategies"”.)

e Have each group develop a role playing activity to present to classmates in which the
appropriate decision-making strategy is the focus of the activity.

c. Provide opportunities for students to share examples of decision-making strategies used 2*
home and at the workplace. Have students determine whether arbitration, consensus,
appeals, negotiation and compromise occurred in the examples. (See Inquiry, “Sample. A
Model for Making Decisions".)

d. Have students attend a formal meeting of an organization, su  as the Students’ Union,
school board or a meeting at the workplace. Have students observe, take brief notes and
record activities involving arbitration, consensus, appeals, negotiation and compromise.
Provide opportunities for students to share information with classmates in writing or orally.
(See Process, "Note-Taking Strategies" and "Organizing for Writing and Speaking".) ‘
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Initiate a discussion with students about individual control/lack of control uring the decision-
makino ~rocess. Have students make two columns in their notebooks and label them as indicated
in the n. stration below. Have students brainstorm in groups or as a total class and list situations
in the appropriate columns. Provide opportunities for students to discuss an:. compare columns
with classmates. Have students place the'r lists in their foldars for future referznce.

e.g.,

1 have nol/little control over these  have total/a great deal of control over
situations (I feel powerless) these situations (I feel powerful)
courses offered at school spending personal income

use of family car hairstyle, length, colour

employment opportunities in community career selection

Have students select a situation over which they believe they have little control, such as “use of
the family car". Ask the class to outline an ideal situation in which all involved parties are
satisfied with the decision. Direct student responses to narallel a decision-making model, such as
the model outlined below. (See Inquiry, "Sample: A Model for Makiny Decisions", "Inquiry
Models" and "Inquiry and Social Studies Skills".)

DECISION-MAKING MODEL SAMPLE ISSUE: FAMILY CAR USE

Understand the Issue

Identify the issue. o How can | obtain increased use of
the family car?

e lam 17 yearsold.
e | havedriven well for three years.
e | have takendrivereducation.

e Reviewwnatisknown.

Develop and Carry OutaPlan

e Identify possible alternatives. o Ask to have the car whenever |
wantit.
© Take the car without asking.
¢ Gather, organize and interpret e Wait until parents decide to
information increase time.
(identify consequences). e Ask to have the car for a specific
activity.
e Make adecision. ¢ Decide to ask parents for the

family car to take to the basketball
game Thursday night.

Apply the Decision and Review

e Acton the decision. ® Ask parents for the use of the car
on Thursday, supporting your
request with information

gathered.
e Evaluate the apﬁrqpriateness of the e What other decision or method
decision througn time. may have resulted in equal, or
greater success?

@ What procedure should be used to
acquire additional time with the
family car?
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Administer to students “External Versus Internal Locus of Control” questionnaires (see inquiry)
or. severa occasions throughout the term and have students score their responses. Use the
irstructions and scoring information, and discuss the significance of student scores.
i.e., Students who score high for "external locus” believe that they lack control over decisicns
and, therefore, lack_responsibility for decisions and their lives.
Students who score high for "internal locus” believe that they have control over decisions,
and, therefore, assume responsibility for decisions and their lives.

Provide opportunities for students to apply decision-making processes used in government.

a. Obtaina "Canadaat the Polls” simulation kit and conduct a classroom election (available in
English or French. To order, call toll-free 1-800-267-2380C, or write Elections Canada, 440
Coventry Road, Ottawa, Ontario, Canada, K1A 0M6).

b. Have studr 1ts select a political party, groun themselves according to selection, or have
students select and debate a current issue, attempt to pass a bill through the House of
Commons, conduct a political campaign, etc.

Inform students that individuals and groups have participated in and influenced the political
decision-making process in Canada. Use Resource 1: A Brief Overview of the Political History
of Alberta and provide opportunities for students to gather and report historical information
related to the establishment of Canada’s present federal system of government. (See Process,

“Note-Taking Strategies", “Organizing for Writing and Speaking"“, etc., and Communication,

“I-Search Report”, "Computers and the \Writing Process”, "A Checklist for Assessing Writing"
and "A Sequence of Speeches".)

Note,  Students may experience difficulty relating to Csnadian historical events and history
ingeneral. Teachersare encouraged to use a variety of strategies to enhance student
understanding and appreciation of history, such as:

@ relate Canadian historical events to current events and issues

? relate Canadian historical avents to students’ current activities

e provide opportunities for students to examine the history of phenomena directly
related to them, such as the history of the school, their family, rock music, music-
related technclogy, tefev*-ion, film, videos, fashion, a specific sport

e useatimeline approach

® usevisual media such ..; films, fil:nstrips, picture sets, etc.

a. Refer to "Introduction”, Canadians in the Twentieth Century, pp. 1-4 aua have students
complete the activity. Assist students to recognize that similar prucedures may be
followed when answering questions and solving aroblems, whether one is an historian, a
detective, or a student. Generate with students a problem-solving model and post on the
classroom waii 25 a visual reminder to students of strategies that may be used when
gathering and reporting information.

b. Havestudentsind idually or in small groups select an historical topic, individual, or group
to research and report to classmates through a written, oral and/or a visual presentation.
(Teachers are encouraged to refer to materials in the Process, Communication and Inquiry
generic sectior:s when planning research activities.)

Note.  Students may require varying degrees of aszistance during an initial research/report
activity. Encourage independence, yet be prepared to provide assistance and
encouragement throughout the process. Conference with the Englist; 15 teacher for
additional information.
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Have students develop a research plan using process, communication and
participation skills. (See Resoutce 2: Research Work Plan.)

Students wiil use:

PROCESS SKILLS to locate, gather, organize, interpret, analyze, synthesize and
evaluate information and strategies.

COMMUNICATION SKILLS to exnress and present information and ideas through oral,
visual and written language.

PARTICIPATION SKILLS to interact with others when developing group materials.

Refer to the respective generic sections for additional suggestions and activities that
will assist in the reporting process, such as Inquiry, "Reading Pates", "Note-Taking
Strategies”; Communication, "Vocabulary for Organizing, Speaking and Writing", "A
Sequence of Speeches”, "The Writing Process”, "Writing a Report", “|-Search

Report”, "A Biographical Report”, "Computers and the Writing Process”, "Peer

Feedback"; Participation, "Cooperative Learning"”, “Instruction In and About Small
Group Discussions”.

Provide opportunities for students to gather information using library resources such
as periodicals, reference books, encyclopedias, atlases, audio-visual materials
Encourage students to use a variety of methods to gather information including
writing letters, interviewing and surveying.

Assist students to select and/or develop a strategy for organizing information. (See
Process "Organizing for Writing and Speaking” and Inquiry, "Semantic Webs and
Maps".)

‘he following topics and page numbers from Canadians in the Twentieth Century
may be useful to initiate research/report activities.

Topic

Page Numbers

Working Conditions

11-15,66-67, 108-114

Political Leaders

- Laurier 21-30

- Bennett 114-118

-  Trudeau 217-228, 245

- Mulroney 252-253

Women 51-52, 85-90, 230-233
Automabiles 77-78,170-172
Teenagers 81, 184-189, 192-198, 228-230
Entertainment 82, 199

Political Parties 118-123

Television 193

Native People 233
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10.

1.

12.

13.

o During the development of the research plan, students will have determined the
reporting mode; i.e., a written report, an oral presentation, a visual presentation, an
oral/visual presentation, a dramatization, a deémonstration, a poem, etc. Provide
opportunities for students to organize for reporting and report their information.

e Teachers are encouraged to make use of checklists and peer response sheets when
classmates are reporting (see Communication, "Peer Response Sheet", “Viewing
Response Sheet", “A Checklist for Assessing Writing" and "Peer Feedback".)

o Refer to Resource 3: The Famous Five and have students use this information to
initiate a case study or biographi al report about women in Alberta politics. (See
Communication, "A Biographical Report".)

Encourage students to watch television newscasts and read current news items in the
newspapers. Select a current piece of legislation of interest to students and use Process,
"Questioning Strategies® and Participation, “Forming Questioning Chains" to model and/or
elicit questions, such as:

® O 6 e

What level of government is attempting to pass this legislation?

Will it atfect all levels of government? How?

Will this legislation influence our lives? How?

What institutions in our society will be influenced by this legislation?

Give your opinion regarding positive or negative results of this legislation.

Distribute and have students complete Resource 4 a, a pre-test or use Resource 4 to initiate
discussion about the responsibilities and powers of “he three levels of government. Have
students file responses in their folder. Administer the resource as part of the evaluation
process at a later date and have students compare results.

Refer to Resource 5 and use t* e information to assist students to underst. d the importance

of the levels of governments and their respective responsibilities. Have students relate

government responsibilities to personal home/school responsibilities.

o Encourage students to bring to class media items and categorize the issue accordir to
the level of government responsible.

Refer to Resource & and provide opportunities for students individually or in small groups to
complete the activity.

Encourage students to view, read and listen to the media and bring to class information
about federal and provincial political parties and their points of view on currentissues. Have
students chart and discuss gathered information.

Provide opportunities for students to present personal opinions about current issues orally
or in writing. (See Communication, "A Sequence of Speeches" and "An Opinion Report".)

View a film or videotape, such as "Canadian Government and Political Parties" and use the
information to reinforce the concepts of party systems and representative government. Also,
discuss the importance of diff..rent viewpoints in making political decisions.
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INTEGRATION ACROSS THE CURRICULUM

MATHEMATICS

l e Have students hold plebiscites periodically to determine perveptions abou* their program, their
school, or their community. Examples:

- Areyour present courses challenging you? Yes . No
- More community partnerships would increase
' the value of my program. Agree Disagree

Provide opporttinities for students to graph and/or chart results.

ENGLISH

o Have students compose letters to the leaders or representatives of political parties asking fou
information about party views on society and economics. Compare.

e Discuss the influence persuasive language used by politic'ans and media may have o~ decisions
made by individuals. (See English 16 Teacher Resource Manual, Theme C: Media Madness.)

e View the videotape. "Canadian Government: Pressure Groups and the Media". Discuss the
influence the media may have on society.

o Invite an MLA to discuss the process involved in instituting legislation (e.g., seat belt legislation).

e invite the Ombudsman to discuss his ort er role in the provincial government.

CCMMUNITY PARTNERSHIPS

e View and analyze current new: programs such as “Fifth Estate” and "W-5". Focus on the social,
economic, and political viewpoints and the influence of these on decision raking.

” ¢ Invite a member of each political party (PC, NDP, Liberal, Reform, etr.) to take part in < panel
discussion about a current issue; e.g., abortion, new tax laws, capital punishment, provincal
autonomy, labour laws, children’s rights.

o Interview community members to establish their perceptions of the viewpoints of the pol.tical
parties on major issues such as:
-~ capital punishment

- abortion

- freetrade

- day-care

- government control over industry
- taxlaws

- labour.

o Ask students to interview various teachers or co-workers regarding decision making processes.
Begin this activity with a brainstorming exercise in which the class contributes potential
questions.

o Invite guest employers and employees to discuss decision-making processes within their
workplaces.

o Attend a political rally, school meeting, town/city meeting, etc., to increase student awareness of
democratic decision making. Discuss the positive aspects, negative aspects and interesting parts
of the meeting. (See Process, “de Bono's Tools for Teaching Thinking", PMI.)

o Elect a room representative to attend students’ union meetings and report to the class on
upcoming activities, etc. Follow election procedures involving: nominating candidates,
organizing a campaign, delivering speeches, voting and counting, and evaluating the procedure
and success of the winning candidate.
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Resource 1

A BRIEF OVERVIEW OF THE POLITICAL HISTORY OF ALBERTA

A 1897 -

1891 -

i890 -

Late 1880's
1888

Mid 1880's

1884 -~

1783 -

1881 -

1872 -

1869 -

1867 -~

COLUMN 1: 1867 - 1897

Yukon Gold Rush Edmonton
became similar in size to Calgary.
Responsible government approved
by Ottawa.

N.W.T. Legistiative Assembly
received power similar to the
provinces {(under the 1912 BNA Act).
F.W.G. Haultain apoointed premier.

CPR track linking Calgary to
Edmonton.

Calgary was dominant commercial
centre.

Worldwiae depression.

North-West Territories Legislative
Assembly established, 22 elected
members (7 from Alberta).

North-West Mounted Police
established Fort Edmonton and Fort
Calgary.

Rancting grew — Cochrane Ranch
Company, North-West Cattle
Company, Cypress Cattle Company.

Natural gas discovered in Medicine
Hat; coal mined in Crowsnest Pass,
sawmills.

Frank Oliver became first Alberta
representative on Council. District
of Edmonton established.

Population of Alberta - 6000 native
Indians, 1500 whites and Metis.

Dominion Act - free quarter of land
to hemesteaders.

North-West Territories Act -
Transfer of government to Canada.
William McDougall appointed
Lieutenant-Governor, Council of 7
to 15 people.

Alberta was part of North-West
Territories controlled by Hudsor's
Bay Company. Fur trade with
Native Indians and Metis.

19114

1912

191y

1909

1906

1905

1901

4

&

COLUMN 2: 1901- 1914

Outbreak of WwW1,

September 3, Legislature Building
officially opened.

Arthur Sifton replaced Rutherford
after he resigned over monies
guaranteed to railroads.

A.C. Rutherford won Alberta’s
second election (Liberal, 37 of 41
seats).

United Farmers of Alberta Party
organized.

March 15, Alberta’s first Legislative
Assembly, McKay Avenue School,
Edmonton. Made decisions about
speed limits for motor vehicles (20
m.p.h.), the creation of the
University of Alberta, Edimonton as
capital city and specific site of
Legislature Buildir 3.

Nov. 9, Alberta’s first provincial
election. A.C. Rutherford becomes
Premier (Liberal, 23 of 25 seats).
Edmonton, Banff, Caleary, Red Deer
and others competed for provincial
capital.

Alberta and Saskatchewan became
provinces when Sir W. Laurier, Prime
Minister, passed the Alberta Act and
Saskatchewan Act.

Alberta population 73,022,
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1943 -
1968

1947

1943

1935

1926

1922

1921

1917

1916

COLUMN 3: 1916- 1943

"The Manning Years" - Six successive
election victories (Social Credit
Party)

- economic growth (oil)

- efficient management

- population increase to 1.6 million

- Calgary is centre of oil industry

- hospitals, senior citizens lodges,
provincial buildings, schools
developed.

Qil discovered in Leduc.

Aberhart’s death resulted in Manning
becoming Premier.

W. Aberhart elected Premier (Social
Credit Party).

J.E. Brownlr2 became Premier (UFA, 43
of 61 seats;. Brownlee resigned over
seduction of secretary.

William Aberhart and Ernest Manning
organized Social Cradit party and
promised $25.00 per month credit
during the depression.

Radio arrived in Alberta.

Robert Greenfield, farmer, led United
Farmers of Alberta Party to victory
(UFA, 39 of 61 seats).

Siften elected and resigned shortly
after and was replaced by Charles
Stewart. Women elected to serve as
Members of the Legiclature (first time
in Canadian or British Assembly).

Women in Alberta given the right to
vote due to lobbying of Nellie
McClung, Emily Murphy, Louise
McKinney, Irene Parlby and Henrietta
Muir Edwards.

1988

1986

1985

1971

1968 -
1971

March. P.C. won election. (Seats -
P.C.539,N.D.P. 16, Liberal 8.)

Don Getty failed to win in his riding,
but regained a seat through a by-
election in Stettler.

Progressive Conservative Party won
election (Seats: P.C. 61, N.D.P. 16,
Liberal 4, Representatives 2.}

Lougheed retired, replaced by Don
Getty.

Pever Lougheed (P.C.) defeated
Manning’s successor, Harry Strem.
Premier for 15 years.

Social Credit Party led by Harry
Strom after Manning's death.

COLUMN 4: 1568 - 1988

became involved in national
affairs ~ constitutiona! and
economical

initiated Alberta Heritage
Savings and Trust Fund

organized health, social service
programs

appointed first treaty Indian,
Ralph Steinhauer, and first
female, Helen Hunley, as
Lieutenant-Governors

promoted diversity - oil, gas,
agriculture.
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Resource 2 . ‘

RESEARCH WORK PLAN

The work plan may be used when students are involved in individual or group reporting activities.

Topic Date: Completion Date:

Step A: Locate ard Gather Inform~tion

1. Select sources and methods.
e.g., Sources-telephone book, library, related institutions, employees, government agencies,
newspapers, journals, broks, televisizn, radio.
Methods of gathering information - perscnal interviews, field 4ips, telephone calls,
surveys, writing letters of request.
2. Determine the tasks of each group member in order to complete Step A.

Step B: Organize Information

1. Make notes on gathered information
- paraphrase
- identily key words, mainideas.

2. Cluster information for a clear presentation
- outline format ‘
- semanticweb.

3. Develop or locate visuals (graphs, charts, films, pictures, etc.).

Step C: Prepare for Presentation

Determine who will presentand time frame for the presentation.
Determine presentation format.

Select appropriate visuals.

Anticipate questions and prepare answers.

PN

Step D: Present Information and Answer Questions

Presentation modes may include:
- writtenreport

oral presentation
demonstration

oral/visual presentation.

Step E: Evaluate

1. Determine who will evaluate:
- self, peer and/or teacher.
2. Determine what will be evaluated:
- content, organization, group work plan, visuals, interaction.
3. Determine evaluation format/instrumant.
4. Determine method of providing evaluation feedback.

See Communication and Partic.pation in the skills section of this document for additional activities
and strategies.
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Resource 3
THE FAMOUS FIVE

Purpose: Toinvestigate how five Alberta women influenced decision-making processes in Canada.

The BNA Act, 1867, did not recognize women as "persons”. Until 1929, "persons” in Canadiari Law
referred only tom' .. Therefore, women could not become members of the Senate. Some individuals
in Canada were challenging decisions made that allowed women to run for elected office and
hecome judges in Canadian and provincial courts. In 1917, Alberta provided the opportunity for
women to run as MLAs for the first time in Canadian or British history.

Five Alberta women *-ere determined to change Canadian Law to allow women to be recognized as
persons in Canada ana, thus, become members of the Senate - Emily Murphy, Nellie McClung, Irene
Parlby, Louise McKinney ana Henrietta Muir Edward, initiated legal action intended to amend the
interpretation of “persons” to include women.

The Supreme Court of Canada ruled against the change, stating that the BNA Act was to be
interpreted and judged by the standards of the age in which it was passed.

The "Famous Five" appealed the decision with the assistance of financial support from the Alberta
government. The appeal is recognized as the "Person’s Case" and the judge ruled fcr the change. He
stated that an act must be interpreted and judged in reference to the present. Therefore, since 1929,
“persons” in Canadian Law means men and women.

The Famous Five included:

Emily Murphy - one of the first women in the British Empire to be appointed a
magistrate
- wrote two books: Janey Canuk of the West (semi-autobiographical)
and The Black Candle (drug traffic)
- Emily Murphy Park in Edmonton is named after her.

Nellie McClung - one of the original suffragettes who initiatad legislation allowing
women the votein Canada
- elected to the Alberta legislaturein 1921,

Irene Parlby - lived in Alix, Alberta
- founded the United Farm Women of Alberta
- became Canada's second female cabinet minister in 1921.

Louise McKinney - ateacherin Claresholm, Alberta
- becameanMLAin 1917.

Henrietta Muir Edwards - lived in Calgary
- wrote The Legal Status of Canauian Women
- organized the forerunner to the YWCA
- anartist who specialized in miniature paintings on China.

45 5}
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Resource 4

LEVEL OF GOVERNMENT AND LAW LEGISLATION

Use a checkmark to indicate which level of government is responsible for the following:

Municipal

Provincial

Federal

1. Fish and Wildlife

2. HealthCare

3. Natives

4. Public Education

5. Alcohol

6. Universities

7. Drug Laws

8. Language

9. R.C.M.P,

10. Driving Laws

11. Parks System

12. Road Building

13. Petlaws

14. City Police

15. Immigration

16. Human Rights

17. Traffic

18. Murder Trial

19. Railways

20. Telephone

92
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criminal law and
procedure

divorce

old age pensions

» family allowances

national defense
foreign affairs

penitentiaries

provincial reformatory
prisons

ail local and private
matters

nature in the province

municipal institutions
the Province ~f Alberta
has delegated some law-
making power to
municipal councils

Resource 5
DIVISICN OF POWER IN CANADA
CONSTITUTION ACT, 1867
FEDERAL POWERS PROVINCIAL POWERS MUNICYPAL POWERS |
trade and commerce direct taxation for e property taxes
unemployment insurance provincial purposes e school taxes
taxation (any mode) property and civil rights e police departments
postalservice licensing ¢ firedepartments
navigation and shipping solemnization of marriage e sanitation
fisheries provincial courts e public ransportation
banking civil procedure e roads and streets
patents and copyright natural resources & parks
{indian Affairs labour and trade unions e water and electric power,
citizenship education etc.
hospitals
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Resource 6
CULMINATING ACTIVITY: SOVERNMENT STRUCTURE AND FUNCTIONS

Purpose: The purpose of this activity is to enable students to:

use inquiry strategies and creative thinking skills
apply communication and participation skills
become responsible citizens

select and use historical or current events.

Objectives: The learner will be expected to:

demonstrate the use of a decision-making model to determine a course nf action on an issue
synthesize kncwledge of government and politics

demonstrate his or her understanding of government and politics

develop and demonstrate communication and participation skills

relate current/historical ev- nts to the study of government and politics

use creative thinking skills

de: elop an attitude of appreciation for the importance of awareness and invelvement cn the
part of citizens in a democracy.

Time Required: This activity is designed for 2-3 class periods. Time shouid be extended if a research
comporent is included. ‘

Activity: The activity is group-based. Students will prepare a pusition on an issue and determine an

appropriate means for taking political action. (See Participation, “Ccoperative Learning”.)

Note. Students vyl have acquired knowledge about basic aspects of the structure and function of
the federal government, kave some knowledge of political processes «nd be familiar with 2
decision-making model.

Students should be organized into groups of three ot four.

1. Each group s responsible for determining an issue. Issues may be based on current events or
historical situations.

e.g., e Shouldstciesremain oper: for Sunday shopping?
e Wasthe government justifiea in passing seat belt{zgi:'ation?
e Howdid the railroads influence the Canadian west?

2. Each group s responsible for identifying and using a decision-making process or model to
establish a position o action planon the issue.

3. Aresearch component may be involved at this point.

CR
Mo,
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4. Each group is required to determine one aspect of the political process by which action could be

taken.
e.g.. o Thepartyinpower could propose legislaxicn.
e The opposition in pariiament could debate against a proposed legislation.
@ Aninterest group could take action to present their position.
e The media could edit the story and present it to readers (viewers, listeners).
e Aconcerned citizen could take appropriate action, such as write a letter, demonstrate

or campaign.

5. Provide opportunities for students to prepare for “political action” and demonstrate the action.
Teachers are encouraged to guide students, but also allow for student choice.

The “political action” component constitutes the preparation and presentation of materials
appropriate to the issue and selected aspect of the political process. For example, a speech that
represents the introduction of a Bill in the House of Commons could be written and presented.

This activity provides opportunities for students to demonstrate understanding and skills, and
accommodates individual differences in terms of interest and creative expression.

Evaluation: The five components of this activity may be evaluated: the issue, the decision-making
process, the research, the aspect of the political process and the political action.

The way in which each component and student is 2valuated, and th- ..1arks assigned to each, are best
determined by the individual teacher.

14
(W
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THEME B: YOU AND THE LAW

OVERVIEW

Participatory citizenship involves the individual’s ability to recognize and ex. .ghts, privileges
and responsibilities. Students will recognize that responsibilities relate di.cctly to rnights and
privileges and that specific laws are designed to reduce discrimination, prejudice and intolerance.
Students will examine human rights and some related laws, and complete a case study about the
rights of members of a minority group.

PURPOSE: The purpose of this thematic unit is to enhance student ability to:
¢ re:ognize and understand basic human rights
e recognize the relationship between the needs of individuals and the needs
of society
e respact the worth of self and oters
e relate laws to the rights and responsibilities of inc viduals and society.

Students will answer the following questions in this thematic unit:

e What are basic human rights?

e Whatresponsibilities are associated with some basic human rights?

e How do rights and responsibilities relate to specific laws?

o What changes have occurred in Canada and the province that relate to basic human rights?
e What are privileges and how do they relate to rights, responsibilities and laws?

¢ What can individuals do to reduce personal and community human rights infringements, such as
discrimination and prejudice?

COOPERATIVE PLANNING will facilitate integration of knowledge, skills and attitudes across the
curric.'um. Joint teacher planning will also ensure reinforcement of problem-solving and decision-
making strategies and consistency of expectations.

COMMUNITY PARTNERSHIP opportunities exist throughout this thematic unit. Teachers are
encouraged to:

e bring the community into the classroom using guest speakers, newspapers, periodicals, films,
videotapes, government/business publications, etc.

e take the classroom to tne community through visits to provincial courts, social services, work
experience, etc.
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Although schools do not have sole responsibility for developing ethical and moral characteristics in
students, educators influence student thinking and play a significant role in support of cther

institutions in society.

Development of the following ethical and moral characteristics are

emphasized . this thematic unit. The following list* is not defiritive, but may assist to develop
posiive attitudes toward tolerance and understanding.

commitment to
democratic ideals

fairness -
forgiveness -
heonesty -
kindness -
loyalty -
respectfulness -

responsibility -

Students are expected 1. display increased:

displays behaviour consistent with the principles inherent in the social,
legal and political institutions of this country

behaves in an open, consistent and equitable manner

is conciliatory, excusing; ceases to feel resentment toward someone
is truthful, sincere, possessing integrity; free from fraud or deception
is generous, compassionate, understanding, considerate

is dependable, faithful; devoted to friends, family and country

has respect for the opinions and rights of others, and for property

accepts responsibility for own actions; discharges duties in a satisfactory
manner

tolerance - is sensitive to other points of view, but able to reject extreme or unethical
positions; free from undue bias and prejudice.
LEARNING OBJECTIVES

The learning objeciives of this thematic unit are listed in the chart on the following page. T.achers
are encouraged to identify current abilities and needs of students and organize for instruction

ac~ordingly.

Knowledge, skill and attitude objectives should not be addressed separately or sequentially. The
achievement of any one objective is directly related to the achievement of another, hence, they
should be pursued simultaneously.

* Guide to Education, Senior High School Handbook, 1990-91, p. 8.
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KNOWLEDGE OBJECTIVES

The generalizations and kev understandings, concepts and facts listad withir: this topic are prese, *ed as an
outline of the required wontent and help to organize the knowledge cbjectives. The gencralizations and
key understandings are the most impor:ant knowledge objectives. The concepts, related facts and content
areto bedeveloped and used to facnﬁtate an understanding of the generalizations and key understandings.

. GENERALIZATIONS AND KEY = l -
CONCEPTS RELATED FACTS AND CONTENT
UNDERSTANDINGS P H
Students will be expected to TStudentswill be expected to use the related facts and
Students will be expected to understand develop an understanding .~ ¢ content to develop the generalizations, key
that: w oes  n- " |thefollowing concepts: understanding and concepts:
la
e cruizenship in a democratic society 1s responsibilities Examples of famuliar laws and regulations associated with
based upon individuals and groups rights schoe! workplace and conimuaity; e.g., traffic laws,
recognizing and exerasing rightsand | discimination illegat substance laws, laws associated with
responsibili.ies prejudice discrimination at the workplace; regulations at the
e lawsof a country relate to the needs, tolerance workplace dealing with hours, ~ages, safety <tandards,
rights and responsibilities of individuals etc.
and society Define/distinguish between laws, regulations and
e rightsand responsibilities continue to privileges.
change and specific rights and Relevant sections of/or information related to:
responsibilities are associated with e Canadian Charter of Rights and Freedoms
aspectsof Canadian society such as e Individual Rights Protection Act
marriage, divorce, contracts e Alberta Human Rights Commission
o  current affairs presented in the media e legal system.
may provide insightinto the rights, Legal/human rights organizations tn the community.
responsibilities and privile ges of self Case study, using a current/recent issue about one of the
and others following:
e children’srights
e disabled persons’ rights
e  cultural minority rights
e aboriginal rights
e women'srights
e languagerights.

SKILL OBJECTIVES

The skills component of the program enables students to develop and apply process, communicetion and
partiapation skills, as well as inquiry strategies. Social studies skills are integrated in the suggested
agtalwtxes listed in this thematic unit. Throughout this unit, students will be expected to develop the
ability to use:

PROCESS SKILLS to:

e gather, identify and use relevant information from various sources
o analyze and evaluate a variety of solutions to a problem

e organize information/material in preparation for a specific task.

COMMUNICATION SKILLS to: )
e speak effectively in presenting a point of view.

PARTICIPATION SKILLS to:
e interact and work effectively with others in a variety of group settings.

INQUIRY STRATEGIES to:
e examine the processes whereby decisions affecting themselves and socicty are made
e use appropriate inquiry models.

ATTITUDE OBJECTIVES

The attitude objectives >f the program relate & wa%s of thinking, feeling or behaving and are
deveinped through a variety of learning experiences that encompass knowledge and skill objecu.es.
The developmen. of positive attitudes needed for responsible citizenship s a gradual and ongoing
process. Throughout this thematic unit, students will be expected to:

e developan arprer.iation of the responsibilities inherent in the democratic way of life

o develop a willingniess to accept responsibility for the consequences of one’s actions

e develop an appreciation of and a respect for the rights of self and others.

Q
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~EARN:.5 RESOURCES

e Sections from the basic student resource, Canadians in the Twentieth Century, that will enaance ’
the leatning objectives are:

Chapter 10: "The Government of Canada", pp. 230-239.
Chapter11:  "The Law and You", pp. 289-321.

e Social Studies 16 Program of Studies/Curriculum Guide preamble and Theme B: You and the Law
will assist teachers when relating content to life skills, applications across the curriculum and
community partrerships.

e Teachers are encouraged to obtain copies of the followi..g to enhance student development.

The Canadian Charter of Rights and Freedoms - A Guide for Students and The Canadizn Charter
of Rights and Freedoms - Teacher'; Manual, Secretary of State, Government of Canada.

Human Rights in Alberta. Alberta Human Rights Commission.

o Selections from the generic SKILLS section of this Teacher Resource Manual are referenced
throughout this thematic unit to enhance student development.

OTHER RESOURCE MATERIALS

PRINTRESOURCES

Alladin, Ibrahim. "Teaching for Global Awareness”, The ATA Maaqazine. 69, 4, May/June 1989. (This ‘
issue conta.ns a variety of articles suitable for this them:e.)

Anderson, Bonnie S., and Judith P. Zinsser. A History of Their Own: Women in Europe from
Prehistory to the Present (2 volumes). New York: Harper and Row, 1988-89.

Armstrong, Sally "Discrimination. What's Gone Wrong with Human Rights in Canada?", Canadian
Living, October 31, 1987.

Atlinson, Paul. "What's the State of Our Constit.tion?", Resource News, December, 1986.
Ferguson, Margaret. "Chartering the Future”, Resource News, December, 1986.

Flaherty, Peter. "History and/or Her Story: One Man’s Thoughts on Learning and Teaching Women's
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NON-PRINTRESOURCES (Many of the materials listed are available through regional resource
libraries, see p. 6.)

A Day in the Night of Jonathan Mole (film). NFB

After the Big One — Nuclear War on the Prairies (video). NFB

Bill Cosby on Prejudica (film). ITE

Dene Nation (film). RF

Human Rights, Human Wrongs (video). Canadian Living, P.O. Box 220, Oakuville, Ontario, L6] SAZ.
Human Rights Video Series. NFB:

- Partl, Human Rights Are Your Rights

- Partll, Qur Freedoms: Myths and Realities

~ Part lll, A Struggle forIndependence
- PartlV, Standing Up for Your Rights

National Geographic Specials: Rushiman of the Kalahari (video). NGS
New Canadians (video). BFP

The Newcomers: Prologue (Native Peoples) (video). IMP

North American Indian Legends, (film). HRW

Q ORGANIZATIONS/AGENCIES (Telephone numbers and addresses may be located in telephone
directories.)

Alberta Cunsumer and Corporate Affairs

Alberta Human Rights Commission

Alberta Teachers’ Association, Global Education Project

Alberta Social Servizes: Prevention of Family Violence, Sexual Assault Centre, Probation Offices

Alberta Status of Women Action Committee

Canadian Advisory Council on the Status of Women

Canadian Committee on Women's History, National Archives of Canada, Room 326, 395 Wellington
Street, Ottawa, Ontario, K1A ON3

Canadian Council on Children and Youth

Child Abuse Hotline Zn 1234

Crisis Line

Dial-a-Law, Calgary

Local Family and Community Support Services

University of Alberta: Legal Aid Services, Legal Resource Centre

Copies of or excerpts from various Acts may be useful, such as the Child Welfare Act, Divorce Aa,
Young Offenders Act, and the School Act.

SUGGESTED ACTIVITIES

1. Introduce .his thematic unit using a variety of activities decigned to enhance student
understanding of basic human rights, responsibilities and privileges.
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Neote: The following activities provide opportunities for students to make group decisions using

strategies, such as:
- majority rule, consensus, arbitration, compromise, negotiation, appeals, etc. (See

Theme A, Activity 4.)
- develop a set of rules and recognize the importance of rules to the successful

completion of a game/activity.

Refer to the Participation section for background information about group work, interpersonal
development, cooperative learning, dealing witt. anger, etc.

a.

Have students organize themselves into groups of three or four. Distribute to each group a

deck of cards and have students develop an original card game and write down the game

rules. Remind students that the ruies for the game must be thorough and clear Provide

opportunities for each group to share with classmates the game and the process use1 to make

group decisions.

e Teachers may provide each group with games materials that differ from those of other
groups, such as a computer disk, a game board, a set of dice or a piece of physical
education equipment.

Initiate discussion about the rules and procedures required to develop a new game and the
need for rules and procedures to establish the guidelines for the game.

l'ave students relate the decision-making strategy to the rights of individuals within the

group. Use the following to enhance discussion:

- Did everyone have an opportunity to contribute to the discussion?

- Was the contribution of each member listened to and respected?

- If voting was part of the decision-making strategy, was private voting Jsed and did each
member’s vote count equally?

Provide opportunities for students to determine a method of monitoring the game and
dezling with individuals who fail to follow the rules. Relate the monitoring system to
Canada's judicial and policing systems. (See Canadians in the Twentieth Century, pp. 301-
315.)

Provide opportunities for students to identify and discuss responsibilities of:

- group members: to listen to others, to respect the opinion of others, to wait one's turn
before speaking, and to contribute knowledgeably to the group

- group leaders: to listen, to paraphrase/clarify, to keep discussion on task, to provide
every member with opportunities to contribute, and to resolve conflicts

- game players: to follow the rufes, to respect the rights of others, and to resolve conflicts
appropriately.

Refer to self- and peer-evaluation forms in the Skills section and provide opportunities for
students to evaluate participation in group situations.
e.g., Process, "Listening Response Sheet"”
Participation, "Self-Evaluation in Group Discussions”, "Listening Survey", "Verbal
Non-Listening"”, etc.

Assist students to define and differentiate between rights and privileges. Make & class chart
of general rights and privileges.
e Rights - asetof laws bated on basic b an needs in a democracy; physical, safety
and emotional needs
- ajust claim; legally, morally or traditionally.
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b.

e Privilege - an advantage not enjoyed by everyone
- nota basic right, but an addition; a want rather than a need.

Encourage each student to compile a chart of rights or privileges for family memkbkers.
Compare the individual student charts. Students may find that their rights are fairly similar,
whereas privileges may differ greatly within the family. Discuss reasons for their
inconsistencie:.

RIGHTS PRIVILEGES

puommmme

Mom

Dad

Brother(s)

Sister(s)

Self

Grandparents

Assi<t students to recognize that rights and privileges are accompanied by responsibilities.
e.q., Individuals have the right to select and nlay music, but the responsibility to play it so as

not to c*sturb others.

a. Have students use brainstorming, interviews, atc., to complete a chart outlining individual
rights, privileges and responsibilities associatec with various activities. (Refer to Canadians in
the Twentizth Century, pp. 286-287.)

RIGHTS PRIVILEGES RESPONSIBILITIES

Freedom of speech Forming and stating a personal  Expressing opinions that are

opinion not discriminatory

Use of public property Using public recreational areas  Cleaning up after oneself in

publicrecreational areas

Security of property Renting an apartment or house  Taking appropriate

according to personal needs precautions to secure
and preference residence; e.g., locks, alarm
system

Ownership Purchasing and driving an Driving the vehicle accerding

automobile suited to personail to laws and regulations
needs and preference

b. Prov.de opportunities for students in small groups tc develop posters illustrating rights,
privileges and responsibilities. {(See Participation, "Cooperative Learning"”, “Instructionin and
About Small Group Discussions” and "Sociograms*.)

c. Provide opportunities for students to view a film about law {e.g., "Trouble with the Law").

Have students discuss the importance of the rights of the individual ard the rights of scciety
when making and enforcing laws.
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d. Provide opportunities for swudents to gather relevant data and discuss, present, or debate
issues relating to. "“Which is more important, rights of the individuals or rights of society?”
Use specific topics, such as:

RIGHTS OF INDIVIDUALS VERSeS  RIGHTS OF SOCIETY

Right to smoke vs. Right to clean air
Right te drive vs. Right to quiet and safe streets
Right to dress according to vs. Right to prohibit entrance of
personal taste inappropriately dressed patron to restaurant

e. Have students select a specific topic and write an opinion report {see Communication, “"An
Opinion Report") basad on individual vs. soci2tal rights.
@ Refer to items in the Inquiry Strategies section, such_ as “Critical/Creative Thinkina
Strategies"”, "Semantic Webs and Maps" and “Teaching a Thinking Strategy”, and provide
opportunities for students to apply various strategies to current issues and various tasks.

4. Usz a variety of strategies that will initiate student thinking and enhance student understanding
.aws and the influence of laws on their lives and the lives of others. {See Inquiry, “Inquiry and
Social Studies Skills".)

a. Have students brainstorm "rules” that apply at home or at school and record these on an
overhead or the chalkboard.
e.g., School Rules
Students are required to:
- attend school regularly
-~ telephoneif they cannot attend
- complete homework
- listento the teacher
- cometo class on time
- pay school fees
- walkin hallways
- take courses required for Certificate of Achievement.

b. Have students distinguish the rules relating to legislation (laws) and the rules that are based
onschool policies and regulations.

Legislation achool Policies/Requlation
Children are required by law to: School policies and regulations require students to:
- attend school until the age of 16 - complete homework
- take appropriate courses to receive -~ telephone if unable to attend class
a Certificate of Achievement listen to the teacher

¢. Provide opportunities for students to discuss and define iaws and reguiations.

LAWS: Rules established and enforced by a government.

e Students arerequired by law to attend school until the age of 16 years.

o Students are required by law to take specific courses and earn a minimum nember of 80
credits in order to receive a Certificate of Achievement.

"
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REGULAT'ONS. Rules regarding acceptable behaviour, which are established by authority to
control or direct conduct.
e Schools or school {urisdictions may establish regulations such as:
- students, parents, or guardians are required to telephone the school when a student
is absent
- students are required to come to class on time
- students are required to respect property and the rights of others.

Refer to "Life Without Laws", Canadians in the Twentieth Century, p. 290. Use this selection

to initiate brainstorming and discussion about life without laws.

o Provide opportunities for students to read stories, view films and discuss societies without
laws or with laws that are different from our laws (e.g., Lord of the Flies (film/novel), The
Desperate People, (novel), Dene Nation (film).

e Have students write stories about societies without laws or with laws different from ou:
present laws. (See Communication, "RAFTS", "Semantic Webs and Maps".)

Provide opportunities for students, individually or in smail groups, to develop a cartoon, joke
or riddle focussing on life without laws.

Encourage students to bring to class current media articles relating to laws, and initiate
discussion or writing activities about the focus of the arti_ie. (See Process, "Current Affairs".)

Refer to Social Studies 16, Program of Studies/Curriculum Guide, Attitude Objectives, (p. 35)
and Canadians in the Twentieth Cen:ury, "Some Canadian Laws" and "Our Laws and Our
Values" (p. 291). Assist students to becume aware of the relationships among laws, values
and attitudes. Encourage students to realize that laws may change as the attitudes and
values of society change, but that basic rights rarely change. Review recent laws and the
values/attitudes that have influanced the laws:
e.g., non-smoking laws
abortion law
pollution and waste disposal laws.
o Have students make a flow chart of the government institutions involved in making and
enforcing laws.
e Provide opportunities for students to select a recently passed or pending law and role play
the various stages involved in passing legislation and enforcing the law.

Laws and regulations may change in response to changing values, and individuals may have
difficulty accepting changes. Encourage students to survey parents, guardians or community
members to gather information about changes that have occurred since they were teenagers.
Topics may include:

- clothing

- recreational activities

~ vehicles

- privileges/freedoms

~ schools, educational expectations

- attitudes toward minority, cultural groups, women, disabled individuals , etc.

- food and food preparation

- technology- household appliances, werkplace innovations.
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e Encourage students to have survey participants provide their opinions about the changes.

e.g.,
Opinions
Change Examples No Opinion
Approve Do not Approve
Clothing [e skirt lengthsvary
e acceptability of
males and females
wearing jeans J

e Distribute a familiar game to each group, have students change several rules/procedures
and play the game. (See Inquiry, “Sample: A Model for Making Decisions®.) Initiate
discussion, using the following:

- How did the group decide upon the rule/procedure changes (majority rule,
arbitration, negotiation, consensus, ccmpromise)?

- Did you have difficulty apglying the new rules/procedures?

- What decision-making model was used?

f.  Have students write their views on the need for laws in their journals (see Communication,
*Journal Writing").

6. a. Refer to Chapter 11, Canadians in the Twentieth Century. Read and discuss with students the
case studies presented in the resource.
e Use an appropriate strategy, such as a flow chart, to outline the procedures from arrest to
the sentencing of an individual accused of breaking criminal law, civil law.
e Encourage students to follow a criminal case portrayed iri the media. Identify each stage
and the individuals/groups involved during thie legal process. (See Resources 1 and 2.)

b. Refer to Canadiar. .- t'1e Twentieth Century (p. 298), and The Young Offenders Act and assist
students to become aware of the rightsz . re~ponsibilities of young offenders.

¢. Have students organize themselves into two groups and assign each group a case based on
criminal law, civil law, or family law. Provide opportunities for students to role play a case
beginning with the arrest through to the judge's decision. Inciude an appeal if possible.
Students would role play the defendants, plaintiffs, court reporters, lawyers, judge, members
of the media, police officers, etc. (See Resources 1,2and 3.)
o Videotape the scenarios for future classroom use and place them in the library for general
school use. Invite another class to view the videotapes and ask questions, which students
would answer in their “roles”.

7. Provide students with a brief history of the Canadian Co: titution and its purpose (available in
“Human Rights in Alberta”, Alberta Human Rights Commission). Introduce the Canadian Charter
of Rights and Freedoms and discuss its relevancy to Canadians.

Canadian Constitution - framework of law on which a government is built.

Canadian Charter of Rights and Freedoms is a section of the constitution containing clauses that
list the rights and freedoms of ordinary people.

e Discuss the ¢ .nsequences of removing specific rights and freedoms from the charter.
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10.

1.

Have groups of students select, research and present a human rights issue to the class. The
following social groups may be considered:
- women
- children
- Native Canadians
- handicapped individuals
immigrants
- juveniles
minority language/cultural groups.

Topics could include sexual harassment, stereotyping, discrimiration, empisyce/er ployer
rights, minonty groups and employment, recent changes regarding human rights and
interesting cases portrayed in the media. Make use of the Alberta Human Rights Commission,
school library and other resources for research information. (See Process, "Vocabulary for
Organizing, Speaking and Writing", "Organizing for Writing and Speaking", and
Communication, "The Writing Process” and "Writing a Report".)

. a. View the first six minutes uf "Bill Cosby on Prejudice”. impress upon students that Cosby is

acting the part of a bigot. Assist students todefine "bigot" and "minority group".
e Have students note how the music and lighting change as Cosby’s character refers to
¢ach minority group and discuss the effects of these changes on the viewer.
e Use the following to enhance student understanding:
- What positive statements did this character make about the first minority group?
What negative statements were made?
What does the character say should happen to people of this racial/religious group?
What does he say about bloodshed and violence?

b. View the remainder of the film and initiate activities relating to tolerance, understandiig,
and reducing prejudice.

a. View a film {e.q., "Dene Nation" or “A Day in the Night of Jonathan Maie") or reac a story
(e.g., "Touch the Earth. A Self-Portrait of Indian Exister te") and discuss concepts, such as
discrimination, prejudice, minority rights. Relate the discussion to the Charter of Rights and
Freedoms, and Aboriginal Rights.

b. Select avideo or film from the list developed by the Native Education Project (see p. 5). View
with students and initiate related activities.

Increase student understanding of discrimination through a ssimulation, suca as the following.

Note. Schedule sufficient time to complete this entire activity during one session. The
debriefing is essential as students will become fairly emotional and must be given time
to "cool down" before the next class. Modify the scenario as required to suit local
circumstances.

Tell the students that you (the school or the community) hiave a probiem to solve and would like
their views. You also want them to vote on the issue.

Problem. A rock group (select a current group) is willing to come to the school/communty
centre to give a concert promoting their new album. However, because they had difficulties
with a particular group of people (see note on following page) at their last concert, they witl not
allow individuals who belong to that group of people to attend. (This group staned fighting,
causing a minor riot. They also broke some expensive equipment.) If any member of this group
enters or attempts to enter the facility, the band will immediately pack up and leave.

A
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*Note: Decide on the excluded "group of peopic” relevant to your community. Do not
identify an existing minority group. Inzlude a combination of relatively "popular” and
"unpopular” students. Adjust the scerario 3s required to accommodate loc.!
circumstances. Examples of the group ¢« people may include: people over 58" tall;
blue-eyed blondes, students whose parents are employed out of town, students whose
first or last names begin with S, B, T, M and K, etc.

Students may have some questions such as, "'NVhere else are they playing?" and "Can’'t we sneak

people in?" and "How will they know?" (Bands h=ve "scouts".) Allow students to discuss the

issue and then take a private pencil/paper vote on the question. “Should we allow this rock
group in our school/community centre to give a concert?” Yes /No.

Count theresponses and discuss the results.
Debrief by asking questions, such as:

o When making your decision, how did you feel about:
- theband?
- the minority group?
- yourself?
e Howdid/would you feel if you were part of the excluded group? (See Participation, “| Feel"
S:atements.)
» Did your feelings change after hearing the results of the class ote?

12. a. Obtain a recording of “Walk a Mile in My Shoes". Have students write a brief paragraph
illustrating what the <ong means to them. (See Communication, "The Writing Process" and

“"Computers and the \/riting Process".) 0

b. Refer to Resourze 4, and provide opportunities Tor students to discuss the message and
relate to the message, using relevant personal exper.ences.

13. a. ncourage students to bring news articles about discrimination, minority groups, etc. Use
these to initiate discussion about individual/group rights.

b. Have students identify provincial, national and international organizations that focus on
enhancing individual rights; e.g., Alberta Human Ri_hts Commission, Amnesty
International. Epzourage siudents to bring to class clippings for discussion and placement
on a bulletin board display.

¢. Encourage students to bring to class illustrations, cartoons, articles, etc., that relate to
understanding and accepting others. Discuss and place on the bulletin board.

d. Provide opportunities for students to brainstorm and organize cctivities designed to
increase toler. nce and understanding in the school or comrupity:
e.g., poster campaign
multicultural week
guest speakers
audio-visual production
letters or articles in local newspapers.

14%. Vo enhance student understanding of rights and responsibilities, have students complete

problem-solving activities, using comparative and contiastive maps similar to the following
example. (See Ptocess, "de Bono’s Tools for Teaching Thinking" and "Thinking Strategies”.) O
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if...?

You observe a person being
physically assaulted. What

{IGNORE THE SITUATION,
THEREFORE

| ATTEMPT TO STOP THE
ASSAULT OR GETHELP,
THEREFORE

| would be safe

I may be attacked tomorrow
by the same person

I would not become involved

The person being attacked

with police may be killed

a. Additional situations may include:
What if:
| failed to drive the car responsibly?
! told a sexist joke?
| failed to vote in an election?
I'began using drugs on a regular basis?

b. Refer to and use Resource 5 to provide opportunities for students to apply a vanety of
problem-solving strategies.

15. Use & variety of materials to initiate activities relating to marriage, divorce and common-law
retationships.

Note: Teachers ar» encouraged to focus on the rights and responsibilities of partners in the
relationships and to extend the knowledge, skills and attitudes related to these tog:.s
according to student interes=,

a. Have students read "Family Law" and "Marriage", You and the Law, and/or view a
videotape, such as "Make Believe Marriage". Initiate discussion about social, emotional and
finandial respon-ibilities and changes that occur within .ne marriage.

b. Encourage students to interview or survey their parents/guardians to determine distribution
and change of responsibilities, etc. The following chart may be useful in this activity.

Note. Delete, adu t5 and/or modify this sample form to reflect an awareness of and sensitivity
to community/student circumstances. (See Classroom Environments. Er nal 2nd
Physical Safety, pp. 9and 10.)
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1. Who is responsible for the following tasks? ‘

Mother Father Children

Cookingmeals .......coovnviiiiiiniieininenenes
Shoppingforfood .........coiviiiiiiiiiiiiint
Takingcareofcar .....covviiiiiiiiiiiiniiiininnn
Takingcareoryard .......coiiiiiiiiinenneacennes
Payingbills .....cooviniiiiiiiiii i
Washing/dryingdishes ...........ccooiiiiieiaee
Major household purchase ............coccieiiaiaes
Takingoutgarbage ...........ciiiiiiiiiiiiiann
17 4 Ve 1 42 O
Main finrancial contributer ..........ooiiiiiiiiet
Cleaninghouse ........ccvieiriiinenneeneneronas
Decisions regarding chlldren dating ................

Have the above responsibilities ever changed throughout the marriage?

What may have caused the change (e.g., birth of a child, wife working outside the home)?
What year were you married?

How old were you when you married? ____under20 ____21-25 ____26-30 ____ other
Had you held a job before you were married?

Had you lived on your own before you were married? ‘

N oo n ok wN

e Tabulate and analyze the results of the interviews or surveys. Draw graphs to illustrate
the data. Discuss the data in relationship to the internal and external influences that
may change commitment, behaviour and emotions within a marriage.

s Extend the activity to include grandparents. Then compare grandparent/parent
responses. Graph and discuss.

¢. Managina money is a marital responsibility.
Note: Personal economics are addressed furtherin Theme C.

Shopping wisely involves being aware of manufacturer, retail/outlet and consumer
responsibilities associated with products. Encourage students to bring to class samples of
product warranties and guarantees. Determine whether the retail sutlet or the
manufacturer is responsible for honouring the claim. (See Resousce 6.)
o Havestudents listche responsibilities of the consumer.
e Obtain warranty statements from car manufacturers and/or dealers. Compare the items
covered, time duraticn, inclusion of labour, location of warranty service.
e Have students in smal' groups "invent" a product, develop an advertising campaign,
«rite a detailed warr. ty and "sell" their product. The product could be sold using the
following methods:
- retail outlets
- door-to-doorsales
- mailoruers
- telephonesales
- television/radio sales.

-

[N
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Payment may be accepted by the following:

- cash
- creditcard
- contracts.

e Provide opportunities for students to present their products, advertising campaigns and
acceptable methods of payment at a "Sales Convention”. Invite guests, such at teachers,
other classes, school administrators, parents, etc. Videotape the presentations for
interest or evaluation purposes.

o Refe/ to Resource 7 and provide opportunities for students to visit retail outlets and
complete the activities. Have students compare information and draw conclusions
and/or make generalizations relating to information gathered. Teachers are
encouraged to assign a specific category to each student group, such as retail outlets
that focus on women's ¢lothing, men’s clothing, sporting goods, sutomobiles,
householc goods, etc.

Provide opportunities for students to role play marital situations. Have students organize
themselves into puirs, select a problem or issue, apply a problem-solving model and role play
the scenario. (See Inquiry, "Inquiry Models” and “A Problem-Solving/Decision-Making
Framework forl.0.P.".)

e Videotape these scenarios for future reference and/or library use.

Have students determine what is important/unimportant in a relationship by providing
opportunities for 3airs or small groups of students to develop marriage contracts. Share and
compare the-cortracts through discussion.

16. Provide opportunities for students to enhance their knowledge relative to physical and sexual
abuse. Note: Physical and sexual abuse are included in CALM 20. Teachers are encouraged to
confererice with CALM 20 teachers and use this section to reinforce social studies skills and
attitudes in keeping with student interest.

a.

Have students organize themselves into small groups and brainstorm questions about

physical or sexual abuse. Provide opportunities for students to gather data designed to

answer some or all of their questions. (See Process, "Note-Taking Strategies".)

Questions may include:

- What constitutes physical abuse?

- Who are the abusers? Why do they abuse?”

- Who are the victims?

- Howdo sorial agencies assist the victim?

- Who helps the abuser and how?

- Whatare the laws protecting the victim?

e Teachers may have groups contribute their questions to a class list. Each group would
select one or-two questions.to.research and report to classmates.

Have each group develop a poster designed to enhance awareness of various aspects of
physical/sexual abuse, such as prevention, helping organizations, identification of victims.
Post these throughout the school. (See Community Partnerships, p. 67.)

Have students identify movies and t2levision programs that are excessively violent and

initiate discussion about the influence viewing violence may nave on individuals and society.

The following may be useful:

- Do television programs/movies accurately portray life in your community? Anyw’ ere in
the world?

- Do you believe that the violence on television and in movies causes people to accept
violentb haviour? Behave violently?

- How can one reduce the amount of violence on television? In movies?
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d. Provide opportunities tor students to organize a school-wide awareness day or week which
would focus on reducing violence in general, or specificaily famu.y violence, sexual abuse or
physical abuse. Students may develop a pcster campaign, invite speakers from the
community, show related films, invite drama classes to present plays, involve local media,
etc.

e. Have studentsidentify ways individuals and society may reduce violent, abusive behaviour.
e Have students identify and list community organizations designed to assist violent or
abusive individuals and their families.

f. Provide opportunity for students to recognize that many factors influence the behaviour of
individuals. Have students identify additional factors such as poverty, drugs, alcohol,
unemployment and peer influence) that may encourage violent, abusive behaviour.

Note: Abusive behaviour often "runs in families". It is not hereditary; rather, abuse is a
learned behaviour. Children who were raised by abusive parents often become
abusive parents, even though they themse "ves suifered by beii.g the victims of
abuse. These children have learned from their role models (their parents) that abuse
is the only way to control behaviour.

17. a. Refer to Resource 5 and complete the sampl« artivity, using a problem-s. .ving model.

b. Have students organize themselves into small groups and provide each group with a
situation (Resource 5, Situations B through E). Have studwnts use a proble.a-solving strategy
to resolve the situation and present their resolution to classmates.

c. Provide opportunities for ;tudent groups to generate and resolv2 acuitional situations.

d. Have studentsindividually resolve a situation in written form to be evaluated by peers or the
teacher. (See Communication, "Peer Feedbad " and "Peer Resp.)nse Sheet".)

INTEGRATION ACROSS THE CURRICULUM

ENGLISH

¢  Havestudents write a letter or make a telepi.one call to the Alberta Human Rights Commission
requesting materials relating to the Canadian Charter of Rights and Freedoms, the Young
Offende:” Act and Humian Rights in Alberta.
o  Obtain and read to students a short story about Native Canadians (e.g., W.P. Kinsella's,
"Panache”, or selections from the Native Education Project, Alberta Education).
Note: If Kinsella is selected you may wish to modify or omit some paragraphs or phrases.
Clarify for students that Kinsella often amplifies the stereotypic drunken, irresponsible
Indian and the bumvling, ignorant, forceful white man, in an attempt to humour the
reader. Initiate discussion to determine what students may think of using prejudice and
stereotyping as a ploy to promote humour. (Some people take it seriously and are
gravely offended by Kinsella, others understand his tactics and find his stories amusing.)
e  Have students write opinion repc:is or journal entries (see Communication, "An Opinion
Report”) about various issues raised in this thematic unit, such as:
- What do you think should be the penalties for physical/sexual abuse?
- Should vinlent programs be removed from television?
- What do you think should be the penalties for discrimination?
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Provide opportunities for students to peer- or self-edit original material for social studies, and
organize social studies writing using computer software.

Refer to the media sections of the English 16 course and complete activities that focus on sexual
stereotyping, racial/culture stereotyj)ing, advertising, etc.

MATHEMATICS

e

Trends appear to indicate that more females than males obtain custody of L 1e children of a
marriage. Research reasons for this and obtain-actual data. Gather dat. from ten and twenty
years ago. Graph and compare.

Obtain information on single parents and yearly incomes from the latest census year. Compare
the results with two-parent families. If possible, sub-divide further into unskilled, semi-skilled
and professional careers. Graph this data and compare.

Provide opportunities for students to gather and graph data relating to various issues addressed
throughout this thematic unit; e.g., distribution of minoricy groups in Alberta, Canada.

Obtain Jdata regarding tax money spent on social agencies crganized to help victims of
phvsical/sexual abuse. Graph this information and prepare for discussion.

COMMUNITY PARTNERSHIPS

Organize a school awareness day or week focussing on prevention of prejudice, disczimination,
physical/sexual 2buse, etc. Include a poster campaign, guest speakers, films, videotapes.

invite a lawver or representative of the Human Rights Commission to discuss penalties for
discrimination, the responsibilities of an individual who observes discrimination, and how to
report an offencer.

Invite a police officer to discuss the role of the police in enforcing laws. Other discussion *2pics
may include:

- arrest

- search warrants

- internal investigation

- court appearances

- adayinthelife of a police officer

- difference/similarities among a local police force and the R.C.M.P.

- careersin the police force

- training

- femalesonthe force.

Visit a Youth Detent.an Centre or a provincial prison. Arrangements may be made to interview
the supervisor and some inmates. Prepare students by br: storming a seras of questions.
Questions relating to cha: ,es in rights and responsibilities of people in cor.ection institutes
should be included.

Visit a courthouse and have students attend a hearing relative to each type of law;

e.g., criminal, family, civil, youth.

"vite the school superintendent for your area, or a representative, to discuss laws and regulations
relating to education and schools;

e.g., compulsory attendance laws.

Invite a member of the police force involved in the "Crime Stoppers” program and discuss the
influence it has on crime and citizen participation.

Invite a mer.: zr of the police force to discuss crime prevention programs;

eg., the “"LadyBeware" program discusses the responsibilities of females relative to assault.

Mreg
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Invite a representative of AADAC to discuss prevention programs and social and individual
responsibility;

e.q., alcohol and drug abuse prevention programs.

Invite a social worker or health unit nurse to present the "Say 'No' Program" to students. The
goals+ fthis program are to help students become aware:

of situations of sexual abuse

of symptoms of sexual abuse in children (e.g., behaviour changes such as withdrawai, bed
wetting, not wanting to go to sleep, aggressive behaviour)

that children are the victims of sexual abuse and the abuser is the guilty party

that children show love and gain attention by hugging and kissing. In return, they want love,
not sex

of agencies that will assist, and procedures to contact them

of the penalties in law of physical/sexual abuse

of the physical, emotional, social damages of sexual abuse to children

that parents must constantly be alert to the signs of sexual abuse, because children will often
not tell.

Ask students to interview their parents to learn about chariges in responsibilities they may have
encountered throughout their marriage.
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Reasource 1

PROVINCIAL COURTS

Supreme Court _f Canada

T

Court of Appeal of Alberta | g—

Court of Queen’s Bench of Albe Surrogate Court of Alberta
] !
f
Small || criminal || Family Youth
Claims || pivisian || Division || Division
Division - T Tt :
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Resource 2

CIVIL COURT SYSTEM

Court of Appeal of Alberta

A

Court of Queen’s Bench of Alberta

e All Ciil Matters
o Special Statutes
o Special Remec.2s
o Smalt Claims

Provincial Court - Small f;laims Division

» Damages up to $2,000.00
» Debts up to $2,000.00
s Wages

75
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‘ Resourze 3

DOMESTIC RELATIONS COURT SYSTEM

Court of Appeal of Alberta

Court of Queein’s Bench of Alberta

e Divorce
- Rastraining Order
- Custody
- Maintenance
@ Property Settlements
@ @ Permanent Wardship

e Adoptions

Criminal Division Family Division Youth Division

© PeaceBond ® Maintenance e Neglected Children
e Custody/Access (remporary) We dship
e Young Offenders

ey
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Resource 4

SHOES

SORRY FiLry,
CANT PGQURE ;{17-

THIS proBLEM
p. ALL a

I wiowmt. ...,

OKAY.... BUT WWAT yag

THAT Q0T Tg po Wit
N SOCAL STUOLWES
PROBLEM 7?

‘ - ‘
L PORT XNoW, gy my mom sAvS

T w%\al.b UNDERSITPND YouR PPOBLEMS
BEWER .t WAS (N YOUR SWOES.
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Resource 5
PROBLEM-SOLVING STR/Z TEGIES

Purpose: To apply problem-solving stra gies to resolve a variety of situations.

Situation A: Bill ‘went drinking with friends Friday night. He got involved in a fight and
was icked out of the bar. He went home, still angry, and argued with nis
wife, Brenda. He swung his fist at her, and although she tried to get awzy, it
struck her across her head. As she fell, she hit her head on the kitchen
counter. When Brenda regained consciousness, her head ached and she was
bleeding. Bill had gnne to bed. What could happen? Resolve the situation
using a problem-solving strategy. (See Inquiry.)

SAMPLE RESPONSES

Bill may
repeat this

Bill will not
learn that what
he did was wrong

Brenda would
lose self-esteem

Brenda ¢ould go to bed and
forget that it ever happened

Bili may do
this to someone
else

Bill would not
receive needed
help

Bilt will not
learn it was
wrong

Brenda could leave Bill

Brendawould
be informed of
her rights

Brenda would
receive emotiona
support

Bill would receive
help and change
his behaviour

Brenda could call an abuse
hotline and get help

P7 fad
O
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Situation B:

Situation C:

Situation D:

Situation E:

Jerry and Dave never liked each other. One day, Jerry appeared at school with
ablack eye, claiming Dave had hit him. Dave is arrested. What could happen?
Use a problem-solving strategy to resolve the issue.

Shelly's mother started yelling at her for not finishing the dishes. Shelly
become angry, too, and swore at her mother. Shelly's mother picked up the
first thing available, a rolling pin, and hit Skelly on her shoulders several
times. Shelly finally got away. Shelly’s mother claimed later that the attack
was provoked and she was disciplining Shelly. What could happen? Use a
problem-solving strategy to resclve the issue.

You ave in a ¢tore and hear a two-year-old child screaming. You see that his
mo:her is hitting nim on tlie back repeatedly. When she sees you she stops
and continues searching for an item on the shelf. You look more closely at the
child and sce bruises on his arms, legs and face. What could happen? Use a
problem-solving strategy to resolve the issue.

Your friend runs to your house and says her brother just beat her up. What
could happen? Use a problem-solving strategy to resolve the issue.

Provide opportunities for students to generate and resolve additional situations.
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‘ Resource §

WARRANTY WISE

e What product is covered?

e Isthe entire product covered or only certain parts?
o Are both parts and labour covered?

e What is not covered?

e What is the product juaranteed against?

‘ e What is promised by the guarantor?

e How is the guarantor’s liability limited?

e Towhom is the guarantee made?

o What inust the buyei do to benefit from ;e guarantee? What conditions
must he fulfil?

e Who is behind the guarantee? Where is he located?
o Who proviues service and repairs under the guarantee?
e How long is the guarantee in effect?

e Isthisagood warranty?

Qr
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Resource 7

STORE VISIT

Group

Members of Group:

Merchanoise Category

1. Does the store have a guarantee that covers all merchandise sold?

Name cf Store

Yes/No

Guarantee Statement

2. Does the store have a merchandise return policy?

Naime of Store Yes/No Palicy, Conditions
1.
2.
3.
a,
5.
6. _J
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@

3. Does the store use git nicks to encourage suying (e.g., sales, aggressive cleks, attractive

displays)?

Name of Store

Yes/No

Gimmick

Complete the chart as accurately as possible.

Name of Store

item

Manufacturerand
Location

v -~ _ O 2 . /]

Guarantee/Warraniy
Statement (in brief)

LY ]
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THEME C: CAREERS - YOUR
EMPLOYABILITY

OVERVIEW

Integrated Occupational Program, students may--have- Seen introduced- to- careers through
Careerwatch 8 and 9 and community partnerships. Many students have been or are employed either
on full-time summer bases or part-time arrangements while attending school. Theme C. Careers -
Your Emnloyability is designed to <nhance students’ understanding of themselves, the workplace,
behaviours necessary for successful employment and appropriate career selection scrategies.
Although it is desirable that all 1.0.P. students complete the total program, some may leave schooi
and enter the work force after Grade 10. Students shoula exit *his component of Social Studies 16
with a knowledge, skill and attitude background that will enable them to enter the workplace with
maximum onpportunity for success. The skills developed and reinforced in this unit will also enhance
students’ ¢« amunity partnership field experiences.

This thematic unit, along with column 4 of the Program of Studies/Curriculum Guide, offers
suggestions and ideas for student activities relative to career preparation and selection. Teachers are
encouraged to modify these suggestinns a. .ording to the needs and interests of their students and
the resources within the community. Obtaining appropriate materials (as indicated under Learning
".asources) several weeks prior to beginning this unit is advisable.

PURPOSE. The purpose of this thematic unit is to provide opportunities for students to.
o share emp.,uymer: expariences

identify knowledge, skiiis and attitudes required for employment

evzluate personal knowledge, skills and attitudes relat-ve to employment

identify and apply upgrading strategies/resources

identify community employment opportunities

evaluate personal career-related goals

identify and apply money-management strategies.

Topics addressed in this thematic usit include:

self-assessment of employable <kills and knowledge

formal and informal training/education required for successful employment
employment interests and opportunities

employment rewards

personal economics

- budgeting

- investing

- using credit

e consumerism and advertising

@ mapping skills to locate employment opportunities and information sources.

® & 06 006

INTEGRATION ACROSS THE 'JRRICULUM will reinforce the knowledge, skiils and attitudes that
students will be Zcveloping throughout this theme. Conferencing with English 16 and Occupations
16 teachers will greatly assist the planning process.
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Integration of current events through the use of news items from television, newspapers and journals
is encouraged. (See Process, “Current Affairs".) Issues relating to changes in bank interest rates,
transportation of goods, current and fi ture employment opportunities, the value of the Canadian
dollar and consumer protection laws may be included.

COMMUNITY PARTNERSHIP activities are essential to the success of this unit. Students will gather
information from employees and employers about career selection, employee/employer
expectations, the importance of job satisfaction, and other issues. Visiting a varietv of employment
sitesrelative to abilities and future plans of students will also prove valuable.

Guiding students into appropriate and realistic career choices based upon their abilities and interests
is essential. It would be inappropriate to invite a doctor into the classroom to discuss his or her career.
More appropriate choices might include a registered nursing assistant, an assistant lab technician, or
a ward aide. Similarly, a field trip to a pipeline manufacturing company would be more appropriate
than avisit to a large law firm.

Guest speakers fror, or classroom visits 0, lending institutions, retail outlets, Alberta Consumer and
Corporate Affairs and the Better Business Bureau could be used in the community partnership
component of this unit.

LEARNING OBIJECTIVES

Knowledge, skill and attitude objectives should not be addressel separately or sequentially. The
achievement of any one objective is directly related to the achievement of another; hence, they
should be pursued simultaneously.

KNOWLEDGE OBJECTIVES

The generalizations and key understandings, concepts anc facts listed in this topic are
presented as an outline of the required content and help organize the knowledge objectives.
The generalizations and key u:zderstandings are the most impcrtant knowledge objectives. The
concepts, related facts and content should be developed and used to faci'itate comprehension
of the generalizations and key understandings.

GENERALIZATIONS AND KEY oo = - ¥
UNDERSTANDINGS CONCFTS RELATED FACTS AND COLTENT

Students will be
expected to

develop an Students will be expected to use the
understanding of | related facts and content to develop the
Students will be expected to the following generalizations, key undersianding and
understand that: concepts: concepts:
@ apositive, realisticself-image | employability Personal knowledge, skills and attitudes
will contribute to employment | upgyradiig suitable for employment.
success retraining
) jobs Knowledge, skills and attitudes
e learninyis alifelong process careers required for specificemploym2nt
and may involve on-site personal opportunities within the community,
training, upgrading and economics province and country.
retraining using personal/ employee/

community resources, and that emdployer rights | Community enployment opportunities
knowledge, skills and attitudes { an within the cight clusters of the

learned in school can be responsibilities | Occupationai component.

transferred and apglied to the } unions
working world
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. GENERALIZATIONS AND KEY CONCEPTS RELATED FACTS AND CONTENT

UNDERSTANDINGS
o the. are personal and sacial Continuing education opportunities in
bunerits of employment the community and at the workplace.
o effective ~anagement cfone’s Infermation about:
earn.ngs may contribute to - laws in the workplace
quality of life - rights of emnloyees/employers
(e.g.,.unions)
o employment patterrs continue - tesponsibilities of employees/
to change due to a variety of employers

dircumstances
Community employment information
o becomingincr  .agly aware sourcos:
of current affairs may help Workers’ Compensation Board
prepare individuals to select Alberta Career Centres
employinent opportunities Community Colleges
print/non-print media.

o rights, responsibilities and laws
relate to the workplace,
employees and employers. ‘ |

SKILL OBIECTIVES

The skills component of the program enables students to develop and apply process,
communication and participation skills, as well as inquiry strategies.

Social studies skiils are integrated in t.e suggested activities listed in this thematic unit,
throughout which, students will be expectea to deverop the ability to use:

PROCESS SKILLS to:
e organize information/material in preparation for a specific task.

COMMUNICATION SKILLS to:
e complete a short, written assignment individually or in a group.

PARTICIPATION SKILLS to: .
e interact and work effectively with others in a variety of group settings.

INQU! .Y STRATEGIES to:
o make decisions, consider alternatives and suppcrt their choices.

ATIFUDE OBJECTIVES

The attitude objectives of the prograin relate to ways of thinking, feeling or behaving and
are developed through a variety of learning experienc.: that encomgass knowledge and skill
objectives. The development of positive attitudes needed for resnons’ble citizensh’n is a
gradual and ongoing process. Throughout this thematic u..it, studets will be expected to*

e appreciate the contribution and value ¢f work to self and society

o develop a commitment to continue to enhance social, emotional, ethical, physical and
intellectual personar growth

e appreciate the quality of perfo:mance and products of self and others

e continue to de.clop an anpreciation for enha.cing knowledge, skills and attitudes to
meet employment requirements in our changing society.
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LEARNING R:SOURCES

e Soucial Studies 16 Program of Studies/Curriculum Guide preamble and Theme C, Careers: Your
Employ ability will assist teachers when planniag for instruction.

Teachers are encouraged to make extensive use of community resources throughout this theme.

Selections from the generic SKILLS section of thic Teacher Resource Manual are referenced
th.oughout this thematic unit to enhance student development.

OTHER RESOURCE MATERIALS

PRINT RESOURCES

The following publications are available from Alberta Education, Learning Re:.ource Distributing
Centre, Edmoaton, Alverta:

-~ Alberta Carcer Develc mentand Emplo .2ant. Job Seekers’ Handbook. Edmonton, 1986.

- Alberta Career Development and Employment. So You‘ve Left School. .. What Now?, 1986.

-~ Alberta Education, fe!f-Assessment: A Guide for Alberta High Schnol Students.

Alberta Consumur &nd Corporate Affairs. Tip Sheets and Consumer Talk.

Duncan, Barry. Mass Media and Popular Culture. Harcour. B.ace Jovanovich, Toronto, Ontario, 1988.

Elrick, Thomas F. Forms of Your Life. A Student Workbook. (A recommended publication for
Mathematirs 16.) o

Holland, Jonn L., *The Occupation Finder, for Use with the Self-Directed Search”, Canadian Edition.
Guidance Centre, University of Toronto, 1986.

Johnson Ron and Jan Bone. Understandira Film (31d Edition). Copp Clark Pitman Ltd., Toronto,
Ontario, 1986.

Kimbrell, Grady 2 ~d Ben S. \Vineyard. Entering the World of Work. Bennett ar.d McKnight, Glencoe2
Publishing Co., California, 1983.

untario Ministry of Education. Media Lite. acy Resource Guide, Intermediate ana Senior Divisions,
1989.

Ontario Teacher's Federation. Meaia Literacy Resourc . Suide. Ministry of Education, 1987.
Masterman, i.en. Teaching About Television. Macmillan Press (Gage), Toronto, Ontario, 1980.
Masterman, Len. Teaching the Media. Macmillan Press (Gage), Toronto, Ontario, 1985.

M.Luhan, Marshall. Understanding Medi.. M Graw-Hill Ryerson Limited, Toront ., Ontario, 1964.
National Film Board of Canada. Blinkity Blank. A newsletter about film for and by teachers.

Pungente, Father John J. Gett/ng Started on Media Education. Jesuit Commun:cation Centre, #500,
10 St. Mary Street, Tororio, Untariz, M4Y 1F9, 1985. O

46
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NON-PRINT RESOURCES  (Many of the films and videotapes listed are available through prc sincial
resource libraries.)

Dreams, Thoughts, Decisions, Parts 1 and 2
How a Ca.cer Develops

Survival After High School

On the Level: What's Next?

TheWorld of Work

Thenterview Film .

Job Interview: Fium A - Large Business

Job Interview: Film B - Small Business
Destination: Careers

Working Series

Your Credit Is Good: A Film About Paying Later
Your Credit Is Good, Unfortunately
Consumer Skills: Buying on Credit
Resources for the Consumer

KiTS

Media and Society. NFB, 150 Kent S*reet, Suite 642, Ottawa, Ontario, K1A 0M9, 1989. A Teacher
Resource Handbook and two videocassettes with 20 titles grouped as follows. Advertising and
Consumeris 1, Irages of Women, Cultural Identity and Sovereignty, Power, Pelitics and Ideology.

Getting a Job Series. Hampden Publications, Inc., Balta, Md., 1979. (F' e colour filmstnps, five tape
cassettes.)

On-the-Job Survival Skills. Pleasanusille Media, Suite HW, P.O. Box 415, Pleasantville, N.Y. 10570,
1982. (Two colour filmstrips, two tape cassettes.)

COMPUTERS

Choices. CSA Careerware, 955 Green Valley Creszent, Ottawa, Ontasnio, K2C 3V4, 1-800-267-7010,
1987. {Junior and senior editions.) St.dents will req:ire a minimum of three hours to complete a
personal program. Assistance from a teacher/counsellor who is trained in the Choices program will
also be required.

ORGANIZATIONS/AGENCIES

Refer to telephone directories for current addressec and telephone numbers.

Career D wealopment and Employment
Publications: - 77;: Fasy-to-Read Career Planning Guide
- Stay Ahead witha (. dA‘*tit. ‘2

Alberta Consumer and Corporate Affairs

Alberta Human Rights Commic n
Pukications: Equal Opportun.ties in Employment
Human Rights in Alberta

Employment and Immigration Canada
Hire-a-5tudent

School libraries and student service centres.
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SUGGESTED ACTIVITIES ’

1. a. Provide opportunities for students .o list career goals. Guide student thinking by asking
questions, such as:
- What might you be doing 5, 10, 15 years from now?
-  Where would you like to be working 5, 19, 15 years from now?
~ How would your job have changed?
- How might you have changed?
~  What mightyou be earning 5, 10, 15 years from now?
@ Have students add their goals list to their folder and refer to this list at the end of the
thematic unit and discuss possible changes.

b. Ask students to list c.reer choices in which tney believe they are interested. Have students
place these in their social studies folders. Repeat this activity at the end of this study and have
students compare their lists.

c. Distribute cones of employment classified advertising sezaons of local newspapers, have
students list and/o; clip specific employment opportunities of personal interest and retain in
their folders for future reference.

2. a. Obtain a class set of Self-Assessment: A Guide for Alberta High School Students (see p. 82).
Review the decisizn-making process outlined in the model on page 1.
e Provide opportunities for students te coraplete self-assessments to gain a better
understanding of the.s elves.

b. Ask students to describe t* .aselves (in point form, on paper) or have students interview each

other to obtain a descripiion. The following may assist. ‘
Describe -- howyouloa:i

- whatyoudo

- vour likes and dislikes

- yourinterests.

e Explain tha" this activity provides a brief self-assessment (define seif-assessment).
Reinforce the fact that self-knowledge is extremely importart wi en selecting a career.
Inform students that they will learn more about themselves and the workplace 3 .ring this
unit.

Understanding | Knowing the
Yourself World of Work

Making Iinformed
Career Decisions

3. Administer an Interest inventory Test, such .5 Kirder et al., The Easy-to-Read Career Planning
Guide, pp. 1-16, or Kimbrell and Vineyard, pp. 131-156, 179-204. (Sce p. 82)) Have students
correlate their results and assist them to analyze their responses.

Note: Remind students that tests of this nature provide only partial indicators of who they are
and whut they can do. Completing several differernt types of tests may iead to a more accurate
description of oneself.

a. Discuss the main componants of self-assessment and the impertance of considering interests
when selecting a career. Ask students to list their interests.
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b. Have students underline or circle czreers from their interest inventory list that may appeal to
‘ them and dlassify their selections according to the eight .O.P. occupational clusters.

¢. Provide npportunities for students to gather data relative to several of their career selections.
(See Process, “Note-Taking Strategies" and "Organizing for Writing".) Encourage students to
use newspapers, libraries, employment centres, studant services, etc. Have students place
gathered' 4ata in their social studies folder for future reference.

d. Have stucents presentinformation about career selections to classmates. Encourage students
to develop posters, graphs and other visual materials for their presen :atiors. (See Inquiry,
“Critical/Creative Thinking Strategies”, "Linking Social Studies and Thinking", "Thinking
Strategies” and items from Communication and Process.) Presentations may include:

- name of position

~ main duties or job expectations

- employer's name

- private/public ownership

- opportunities for horizontal or vertical mobility
- hours, wages, benefits, working conditions

- knowledge, skills and attitudes required

- training required

- training available through employer.

e. Have students make generalizations about @mployment, personal attributes, «nterests or
education. (See Process, "Generalizations in Social Studies” and Generalizations an. Key
Understandings, pp- 80-81.)

a chart or chalkb..et3. Have students circle responses that relate to skills, place boxes around
responses relating to attitudes, and wnderline responses relati..g to knowledge. Students could
copy the material in their "otebook in three columns. (Refer to Job Seekers’ Handbook.)

‘ 4. Provide opportunities for students to brainstorm meanings of "embloyable". Write responses on

5. Ask astudent to suggestajob, preferably one he or she has had in the past. Make a tkree-column
list for that job, using the following illustration as a model. Discuss and repeat, using other
employment examgles.

jos: BABY-SITTING

SKILLS ATTITUDES KNOWLEDGE
- guide playing activities - appreciate children - emergency procedures
- watch as they cross the - enjoy preparing food - what may make a baby cry
street - appreciate the money (hvnger, wet diapers)
- stop fights - willing to learn new things |- when to put children to
- changediapers bed
- prepare snacks

6. a. Askstudents to list the demands of a familiar job and vvrite their responses on the board. Call
individual students to circle physical demands and underline mental demands. Discuss the
differences.

&5
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View a film relating to employment, such as “Entering the World of Work" (see p. 82). Ask
students to féld a page of notepaper in half lengthwise and write PHYSICAL DEMANDS on
one side, MENTAL DEMANDS on the other. As students view the film, they will record
demands in the appropriate columns. Provide opportunities for students to compare lists
through discussion.

Obtain the kit On-the-Job Survival Skills (see p. 83). Before viewing, ask students to define
formal and infermal learning. Have students list the formal and informal lear.ing that is
taking place while viewing the filrastrip.

o Provide opportunities for students to identify formal learning and retraining
opportunities available within the community (e.g., Further Education Council,
community colleges).

Have students interview an employae in an area of inte;est in order to gather information
aboutinformal learning and thz2 unwritten rules of the workplace.

Refer to Process, "Questicning Strategies” and Participation, "Forming Questioning Chains"
and enhance student understanding of forrnal and informal learning by modell.ng questions,
encouraging them to ask questions and having students research questions, such as:

- Howdoes an employee learn about the behaviours that are informally learned?

-~ Canyou be fired if you do notlearn informal rules?

Provide opportunities for students to share some examples of informally learned behaviours
at the workplace and explain how these were learned.

Provide opportunities for students to gather information on specific topics relating to
employee/employer rights and responsibilities in employment situations of individual
interest Topics could include:

- unions

-  VWorkers' Compensation Board

- Unemployment Insurance Commission.

Have students complete a Canadian research praject focussing 2n the history of the
following:

CANADIANS IN THE TWENTIETH CLNTURY
REFERENCES

Unions 68, 120

Child Labour Laws 11

Women in the L.abour Force 9, 51,385, 230

Unemployment 66, 108
The Depression 103-103

Working Conditions 110

Prov.de opportunitie- for students to identify and locate employment information sourwes in
the community.
e Have students identify volunteer opportunities and discuss advantages of volunteerism.

Have students use telephione directories to find the telephone numbers of organizations that
will assistin firding available jobs (e.g., career centres, government agencies, Hire-a-Stucent).

G
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1.

12.

Present** following problem and have students work in groups to develop strategies for
finding solutions. (See Inquiry, "Inquiry Models" and "A Problem-Solving/Decision-
Making Model for .0.P.".)

Problem: You are new to the area and need a job. What are some strategies you may
use to obtain information about jobs?

In small groups, have students brainstorm the new businesses that have located in their
communities and categorize them into the eight |.0.P. occupational clusters.

Discuss the influences these new businesses may have on the city/town aad the adjacent
areas (e.g., employment opportunities, newer or less expensive products, greater selection
of products).

Provide opportunities for each student to gather information about chanaes that have
taken place in specific jobs of intercst. (See Process, "Vocabulary for Organizi.g, Speaking
and Writing", "Note-Taking Strategies" and "Reading Rates".) Encourage studerts to use
libraries, student services, government career centres, newspapers and interviews.
e.qg., Typewriters have been replaced by computersin many offices.
Janitorial/matntenance equipment and raaterials require upgrading.
Hairdressers must continue t. learn about new styling techniques, solutions and
materials.

Have students report their findings to classmates in writing or through an oral
presentation. (See Communication, "A Sequence of Speeches”, "The Writing Process"”,
"Writing a Report”, "Computers and the Writing Process".)

e Distribute "Speech Evaluation Guides" (Communication) to students and hav. students
evaluate peer performance while presenting. Share the evaluations privately with
students, emphasizing strengths.

o Distribute "Peer Response Sheets" (Communication) to students and have students
self- or peer-eval.:ate writing. (See Communication, "P2er Feedback".)

Provide opportunities for students to define the phrase "career ladcer" and share their
definitions. Using these individual responses, create a class definition of the phrase.

Introduce students to the terms vertic  and horizontal movement.

Vertical movement. Experiences and training lead from one job t2 a job directly above
and related to the present job, and often result in an increase in responsibilities, benefits,
etc.

Supervisor of janitors in all schools.
Supervisor of janitors within the school.
Full-time janitor of a school.

Part-time janitor of a school

J

Horizontal movement: Eaperience and training iead from ore job to another ..u:the
seme or similar benefits, responsibilities, hours, etc.

| - r ]
0 T |
© Chambermaid e Wardaidein e Laundrymaidina
in a hotel a hospital senior citizens centre
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13.

14.

15.

16.

17.

Note: !t is important that students perceive that one type of movement is not necessarily

b.

better than another. Some students will experience only horizontal job movements.

Assist students to recognize that employment selection and vertical and horizontal job
movement relate to personal goals and employment satisfaction.

Have students develop an evaluation form that would be appropriate to their employment
experiences. Remind students that evaluation will encompass three areas: knowledge,
skills and attitudes.
i.e., KNOWLEDGE -What|learned.

SKILLS - What | did.

ATTITUDES - How | felt.

Provide opportunities for students to modify and use the evaluation for self-appraisal
purpose.. Have their employment supervisor use the instrument to appraise performance
at the work site.

Provide opportunities for students to self- and peer-evaluate employment performance.
(See Communication, "Peer Feedback".) Pair students and have each member of the pair
visit the work site with an evaluation form and appraise their partner’s performance.

Have student pairs videotape their respective community partnership work experiences to
share with dassmates, view for self-evaluation purposes, include as an employment
resource in the school library, etc.

Have students share these visuals as part of an employment experience presentation.

Provide opportunities for students to produce a media campaign designed to inform peers
about a community partnership/work experience (e.g., posters, videotapes, photographs,
newsletters, television commercials).

a.

Have students identify entrepreneurial opportunities within the community and examine
personal characteristic. and external conditions necessary ror successful entrepreneurships.

Have students relate personal characteristics and interests to entreprenc. sial
opportunities.

Have students generate and r2search a variety of questions related to personal

employment preparation and selection, such as:

- Do you believe that the job you had during your work exnerience will be exactly the
same 5 years in the future? 10 years? 15 years? Explain.

- Shauld people be preparing themselves for one job, or for the ability to work in several
employment situations?

- What influence may world events have on the community partnership employment
experience? What influence may world events have on the future?

(See Process and Communication.)
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18

19.

20.

21,

Employment provides internal and external rewards. Have students brainstorm and list
rewards of employment.

e.g.,
Internal Rewards External Rewards

personal satisfaction money

self-esteem recognition

self-gratification appreciation

expansion of knowledge base health care benefits

holidays

a. Have students debate-the-importance of -internal vs. -external rewards and discuss the

results.

Debate Proéedures:

- Havestudents organize themselves into two groups according to what they believe.

- Have each group democratically select a speaker.

~ Debate the issue using debate format wherein each speaker presents the issue and
information supporting the point of view, answers questions, ¢ ives a rebuttal speech
and asks questions of the opponents.

Provide opportunities for students to write personal opinions about external and internal
employment rewards (see Communication):
e.g., journalwriting

brief paragraphs

letters to peers, newspapers.

Have students re ate . arsonal goals to communi‘y partnership experiences at the work site,
using a writing assignment. (See Communication, "Tae Writing Process”, “Computers and
the Writing Process".)

Provide opportunities for students to write and share narrative, about employment in the
future. (See Communication, "The Writing Process” and Inqguiry, "Semantic Webs and
Maps", “Critical/Creative Thinking Strategies”.)

Refer to Theme A, Resource 2: Re<earch Work Plan. Provide opportunities fo, students to
increase knowledge about employment by gathering information about specific
jobs/careers of interest, writing reports and sharing information with ciassmates. (See
Process, "Organizing for Writing and Speaking" and Communication, "I-Search Report”,
"Computers and the Writing Process”.)

Have students peer and/or self-edit reports. (See Communication, "A Checklist for
Assessing Writing", "Pe2r Feedback", "Peer Response Sheet" and “A Sequence of
Speeches".)

Use Resource 1. Interviews and provide opportunities for studen*s to prepare for employment
interviews through role play activities.

Note: Conference with English 16 teachers ta Bnsure reinforcement, rather than repet) .on of

activities.
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22,

23.

24,

Distribute a variety of urban and rural newspapars. Have students compare similarities and
difterences among the urban and rura! employment classified sections of the newspapers.
Have students develop generalizations relating to differences and similarities. (See Prncess,
"Generalizations in Social Studies".)

a.

Have students gather information about wages of jobs of interest and compare their
findings with those of other students.

Provide opportunities fo- <tudents to develop perso.ial budgets based on their findings

about wages.

® Assist students to recognize the impertance of comparative shopping, saving a
percentage of one's income and investing money in R.R.S.P.'s, etc.

Provide opportunities for students to recognize the irfluence that advertising has on the
consumer. (See Resource 2: Advertising.)

Note: Media literacy skills are included in the 1.0.P. English language arts program.
Conference with the English 16 teacher to reinforce and enhance student development of
media literacy skills.

Refer to Resource 3: !egislation for the Consum?r, Resource 4: Consumer Help, Consumer
Talk newsletters (p. 82) and other medix sources to enhance student knowledge about
consu merism and agencies that are designed to assist consumers.

Encourage students to view and bring to class samples of advertising. Have students
identify sales gimmicks, such as: free items, two items for the price of one, closing-out
sales, moving sales, use of famous people. (See Process, "Propaganda Techniques"”.)

Refer to Resource 5: Creuit, and use a variety of other resources to enhance student
understanding of the advantages and disadvantages of credit and credit card use.

Refer to Resource 6: Cash vs. fredit Card Use (Sample) and Resou.ce 7: Student Form:
Cash vs. Credit Card Use, and have students complete the forms using an item they wish to
purchase.

e Provide opportunities for students to compare and discuss their calculations and
interest rates.

e Have students identify examples and discuss credit card advertisements in the media.
Encourage students to focus on gimmicks and manipulative devices used in advertising
campaigns. (See English 16 Program of Studies/Curriculum Guide and Teacher
Resource Manual.)

e Provide opportunities for students i1 small yroups to develop advertising ¢campaigns
expressing their views on:

advertising ir general

advertiser.aents of specific products

comparative shopping

consumer caution

appropriate and inappropriate advertising methods

manipulatives used in advertising, such as music, camera angle, lighting, colours

gimmicks used in advertising, such as famous people, sales, impcrtant events.

J4
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25.

f. Have students gather and report information about the influence of advertising on the
consumer, using specific topics, such as:
- television o7 radio commercials

using music, lighting or colours to influence the buyer

television and politics

- advertising and sex stereotypir3.

g. Distribute copies of urban ana rural newspapers to students and have them compare
prroducts and the nature, farmat, etc., of advertisements.
e Have students make generalizations about their observations.
(See Process, "Generaliz»tic in Social Studies”.)

Provide opportunities for students to complete rapping activities <hat will enable them to
locate employment opportunities and information sources within immediate and adjacent
communities. (See Process; "Mapping Activities".)

a. Have students gather and use city, town and municipal district maps, and locate specific
addresses. ’

b. Have stud: nts locate sections of rural/urban communities, such as:
- residential
- recreational
- retail, business
—~ industrial
- satelli:e communities.

¢. Have students locate, on maps, comparies, businesses, etc., that offer employment
oppor unities of interest.
e Have students identify public and private transportation routes from their residence to
avariety of places of business.

d. Provige op~ortunities for students to organize field trips designed to enhance student
ability to vocate specific addresses, use public t ansportation, identify various sections, etc.
Inciude neighbouring communities where students may seek future employment.

INTEGRATION ACROSS THE CURRICULUM

ENGLiSH

Have students write a letter to the mayor expressing concerns regarding new businesses in the
cammunity, the closing or relocating of others, and additional rel. ted issues.

Write the Provincial Treasurer to obtain figures relating to incent’ es fo. new businesses.

Ack studen*s to research and write about a career and develop arésumé.

Have stude:scs select and research a job that rated high on their interest inventory. Students will
write - brief description of the job to present to the class, or role play the job and have <lassma’*
try to identify it.

Have students review communication skills needed to acquire and retain employment.

Have students identify and share information about comm*nicatior; skills a. . the situations they
used in the workplace or community partnership site.

Have students write a humorous narra*ive or draw a cartoon about someone who had difficulty
keeping ajob. Read/display these to the class. Have students make posters relating to their story
and post these in the classroom.
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MATHEMATICS

e Obtain data, znrough libra y resources of student cervices, reiating to apprentice/non-apprentice
employment ¢,pportunities. Provide opportunities for students to graph, compare and discuss
data.

e Review calculating interest on various purchases. Confer with Mathematics 16 teacher to
determine student background. _

e Provide opportunities for students to share mathematics -“ills and strategies needed for their
specific community partnership experiences.

OCCUPATIONAL COURSES

e Encourage studen. . recognize the transferability of knowledge, skills and attitudes from the
occupational courses to the work site.

e Havestviients examine the impact of technology on career preparation.

e Invite a bank manager or repr *sentative to discuss careers in banking services.

COMMUNITY PARTNERSHIPS

[\]

Arrange opportunities for students to assist the school career counsellor to organize a ‘Career
Day' at the school. Plan, organize and evaluate accord.ag to a democratic decision-making
model/strawegy.

Have students survey or interview community members about physical and mental demands or.
their jobs. Analyze, graph and discuss the resuiting data.

Invite the school counsellor to discuss the importance of selectinn a career that the individual wi!!
find interesting and challenging.

Invite a representati se of hire-a-Student, Canada Llanpower, a personnel officer or arn individual
from the Alberta €~ :er Centre to the school. Extend your invitation to other classes. The
presentation may foc s on employable skills and attitudes.

Invite employers to discuss qualities, characteri...cs »nd behaviours of their most successful
employees.

Ask students to intervievwy a manager of a large business nr aepartment store and make a list of all

the jobs related to the business. Have students bring this list to class and categorize positit s
relative to vertical and berizontal movement.

Have students develop a bulletin board display to post listings of avauable johs within the
¢ommunity, and sources of career information.

Invite a payroll cierk or manager to diccuss empioyrnent benefits.

insite a representative of an emplcyment union to discuss unions. contracts, negotiations,
employee/employer rigt.ts and provide examples of negotiations and resuits.

E~courage students to gither informa®in 1 about various jobs within the community, or in which
they are interested, to determine the amount and nature of ccntinuous learning associated with
that job.

Have students purchase an item to be used in the classroom, such as a stereo system. Students
may select 2n item and decide whether to pay cash or use credin. Have students calculate credit
buying.

Students could sponsor a food sale of their choice (e.g., pastries, hot dogs, popcorn). Have
students review and use democratic dacision-making strategies to organize this event.

Decisions to be made:

-  What tosell

- Whentoseli

-  Who sells, scheduling

- What to charge

- Where to buy joods

- Brandsto buy

Have students calculate profits. a
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Resource 1
INTERVIEWS

Interview Tips:

e bepunctual

e dress appropriately

o concentrate on what the employer asks
o respond in a businesslike manner.

COMMON INTERY *ELV QUESTIONS

Anticipate questions that you may be asked to assist you to clarify your thinking and prepare concise,
well thought out answers. Be prepared for a variety of questions, such as:

Tel! us about yourself.

Why are you interested in this position?

Whatis your understanding about the nature of the job and the company?

What qualifications and experience do you have that make you feel you zan do this job
successfully?

What are your strong points? Weak points?

What are your future career pians?

How do you spend your spare time? Briefly o' line your extracurricular activities.
Do you like schoc!? What courses do you like the most? The least? Why?

What jobs have you held? How were they obtained, and why did you leave them?
Do you prefer working with others or by yourself?

A-e you available for shiftwork?

Are you willing to work overtime if necessary?

May we contact your references?

Do you have any questions about the position?

QUESTIONS STUDENTS COULD ASK DURING AN INTERVIEW

1. Specificquestions related to:
e orientation and training
o typeof work, duties and responsibilities
e hours and location o the job
e opportunities foradvancement
@ company policy and procedures.

2. If you feel that everything has been covered, a useful question might be, "Will | have the
opportunity to learn to operate any new machinery or uevelop new skills?" However, be careful
how you phrase this. Saying something like "Will | have to learn anything new?" sounds
negative.

3. Thereis nc hard or fast rule with respect to questions about money. Some employers will ac...se
you to wait until the job is offered, whereas others say it is necessary to discuss salary at the
interview. However, you must be sure to word quastions carefully so you don’t leave the
impression that money is the main reason you want the job.
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Resource 2
ADVERTISING

Advertising affects the lives of everyone. People raust be aware of the positive and negative ways
advertising influences decision-making procasses.

ADVANTAGES OF ADVERTISING
Advertising may:

introduce one to new products

suggest new uses for existing products

assist with the production costs of magazines, newspapers, television and radio programs
contribute to healthy busiress competition by alerting consumers to the availability of goods and
services

provide a vital role in public service campaigns

e createan increased demand for products, which may result in reduced per unit costs.

DISADVANTAGES OF ADVERTISING
Conversely, advertising may:

add to the cost of product distribution

be misleading and thus misinform rather than inform the public

create confi- ion betweenwhat one needs, and what one wants

make the market too competitive for small companias to enter or to continue their existence.

TECHNIQUES OF PERSUASION

Most ads tend to create myths, images and personalities for products, and make promises to the
purchaser. Advertisers use numerous manipulative techniques winch appeal to one's emotions. A
media literate consumer can see through these techr.. .es or look beyond the superficial images and
evaluate the products on more realistic levels.

Emotional Appeals rely on personal feelings, such as love, friendship and fear. Emotional
advertisements may include:

family environment- happy family scenes sel products

motherhood - the conscientious, warr» mother knows what's best for her loved ones
feeling good — you owe it to yourself to buy the product

sympathy - if you can relate to the situation, you'll buy the product

belonging - if you use the produce, you'll be accepted and loved

identify - the ad uses the languaae of its target audience

music— a catchy jingle sets the mood and is easily identifiable

borrowed interest— babies, sex, animals and status are used to attract attention to the ad
scare tactics - if you don’t buy the product, something bad will happen to you
people-to-people - ads use characters with whom you can relate, or use celebrities to add
glamour.

W
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Evasive Words are used to avoid making forthright statements. They tend to leave a positive
‘ impression without adding clarity. Evasive wordsinclude:

helps ~ "Helps prevent, helps fight."”

like - “Cleans like a white tornado."

virtually- *Virtually stain free."

thelookor the feel of - “The look and feel of fine leather.”

Claims are stztements about products that create the illusion of a benefit without meaning anything.
Claim statements may include:

¢ thequestion claim ~ "Fluffy shampoo. Wha% could be more natural?”

e thepseudo-scientific claim - "Super Qil with XYZ."

o theunrelated claim - “The fabricsoftenervvith the smell of April freshness.”

@ thenoninformative claim ~ "Twice as much of the pain reliever doctors recommend most."
e theassertive claim - "It's thereaf thing."

FIGHTING BACK

The advertised claims that are made for a product must be true. If a seller makes claims about
performance characteristics, price, warranties, or other aspects of the product, they must be factual or
he orshe may be in contravention of the Unfair Trade Practices Act or the Competition Act.

If you see an advertisement which you think is misleading, make a complaint to either provincial or
federal departments of C~nsumer and Corporate Affairs.

‘ If you see an advertisementyc 4 find offensive, complain to the Advertising Standar  Council.

Take the responsibility to evaluate ads. When ycu separate the persuasive techniques from the
factual information, you will be a better and wiser consumer.

The following provide brief descriptions of misleading advertising and deceptive marketing practices
to which complaints most frequently relate.

Misleading Representation - Advertisements sometimes claim a “sale price”, (e.g., 40% off).
However, they have inflated or misrepresented the reqular price. Any misleading representation as
to the price at which a product is ordinarily sold is prohibited.

Double Ticketing -~ Where two or more prices are clearly shown on a product, its container or
wrapper, the product must be supplied at the lower price. This provision does not actually prohibit
the existence of two or more prices, but requires that the product be offered for sale at the lowest
price offered.

Bait and Switch Selling - Any advertisement of a product ata bargain price, which the advertiser does
not have availakle for sale in a reasonable quantity, is prohibited. The advertiser, however, will not
be liable when he can establish that:

¢ thenon-availability of the product was due to circumstances beyond control
the quantity of the product was.reasonable
Q @ thecustomer was offered a rain check when supplies were exhausted.

PROTECT YOURSELF

LS
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Promotional Contasts — Any contest that does not disclose the number and approximate value of
prizes or important information relating to the chances of winning in the contest; that does not

select participants or distribute prizes on the basis of skill or on a random basis; or in which the

distribution of prizes is delayed, is prohibited.

Other misleading advertising and deceptive marketing practices relate to performan.a claims,
warranties, tests and testimonials, and pyramid and referral selling schemes.

Reference

Alberta Consumer and Corporate Affairs. Q
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Resource 3
LEGISLATION FOR THE CONSUMER

ALBERTA

The Unfair Trade Practices Act became law in Alberta onJanuary 1, 1976. The purpose of this law is to
prevent unfair trade practices ¢ nd help consumers to recover any losses caused by such practices.
Suppliers must maintain a truthful standard of conduct when seliing goods and services. Goods refers

to items that may be used by an individual primarily for personal, family or household purposes. Real
estate is not included in this Act.

Four types of services are included in the Act.

a) Services thatmaintainor repair goods or private dwellings

b) Services involving the use of social, recreational, or physical fitness facilities
¢) Moving, hauling and storage services

d) Someinstructional and educational services,

The Act identifies three major transactions as being s0 objectionable that a court may declare the
entire transaction unfair and award damages for loss. These three transactions are:

1. Subjecting the consumer to undue press-ire, by the supplier, to enter into a transaction.

2. Involving a consumer in a transaction wherein the supplier takes advantage of the consumer’s
inability to understard the nature of the transaction.

3. Involving a consumer in a transaction in which a major defect exists in the goods or service, so the
consumer does not receive the expected value.

The Act also attempts to prevent unfair transactions before they occur, by covering representation or
conduct that deceives or misleads the consumer.

Consumer responsibility may prevent the need for the Act, such as understanding the claims made by
salespeople; having these claims written down; reading a contract before signing; and keeping sales
bills, contracts, warranties, instructions and cancelled cheques.

FEDERAL

There are several statutes which make it a criminal offence for a merchant to engage in misleading
aavertising. The most important one is the Competition Act which 1s administered by Consumer and
Corporate Affairs Canada. This Act makes it an offence for a business to advertise in a deceptive
raanner. Since a contravention of the Competition Act is a criniinal offence, each element in the
charge laid unde: it must be proven beyond a reasonable doubt. Censequently, a very careful
investigation must be undertaken. If a company is convicted under the Act, fines and imprisonment
may result. However, a consumer who has been disadvantaged by advertising cannot expect to be
compensated as a result of a conviction.
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Other federal statutes which make misleading advertising a criminal offence include:

e Consumer Packaging and Labelling Act ‘
This Act, which is administered by Consumer and Corporate Affairs Canada, makes it an offence

toinclude false statements on product labels.

e Food and Drug Act
This Act, which is administeied by Health and Welfare Ca::ada, makes it ais offence to-publish
misleading advertisements about food or drugs.

Reference

Alberta Consumer and Corporate Affairs. ‘

98 Theme C: Careerr  four Employability




Resource 4

CONSUMER HELP

Many agencies provide halp for zonsurners. Provide opportunities for students to telephone or write
various agencies requesting materials for classroom use.

10.

1.

. Federal Department of

Consumer and
Corporate Affairs

. Canadian Radio-

Television and
Telecommunications
Commission

. Health Protection

Branch, Department of
Health and Welfare

. Alberta Consumer and

Corporate Affairs

. Consumers’

Association of Canada

. Canada Department of

Agriculture

. Canadian Standards

Association

. Better Business Bureau

. Legal Aid Society ot

Alberta

Lawyer Referral Service

Small Claims Court

Concerned with misleading advertising, packaging and
labelling, weights and measures, product safety, bankruptcy,
patents, copyrights and trade marks.

Regulates and supervises all aspects of the Canadian
broadcasting system; handles all applications for commercial
radio and television licenses, and implements *1e policies of
tive Broadcast Act.

Responsible for the safety of food, drugs, cosmetics, medical
aevices, and ractiation emitting devices; they inspect food
processing plants and enforce the Food und Drugs Act and
Regulations.

Provides consumer education and information about the
marketplace including topics like credit, retail contracts,
landlord and tenant matters, and buying a used car. Also
provides financial counselling and will help you solve
consumer problems.

A private organization which studies consumer problems and
makes recommendations to government and industry;
conducts market and product research which is reported in
their magazine.

Provides marketing advice and assistance to producers of
livestock and crops; grades and inspects fruit, vegetables,
dairy products, poultry, meat, honey, and maple products.
Monitors products to ensure that they meet basic safety and
performance ‘iteria. If the standards are met, a CSA
certification mark is applied to the product.

A business organization that fosters self-requlation and fair
competition in the marketplace.

Provides legal services at a reduced cost for people who could
otherwise not afford a lawyer. The cost of the service is based
on ability to pay.

Helps consumers find cut if they have a legal case, helps them
find a lawyer who specializes in a certain area or who speaks a
particular language. The agency gives the name of three
lawyers. You can arrange to see each one. The charge is
$25.00 for the first half-hour of each appointment.

A division of the court system that handles civil suits, inc/uding
consumer problerns. You car claim for a debt or damages of
$2,000.00 or less. You do not require a lawyer. The fee to file
a claim ranges from $10.00 to $20.00.
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Resource 5

CREDIT

ADVANTAGES OF CREDIT

e allowsconsumer immediate possession of goods

e enables consumer to take advantage of bargains

e consumer doesn’t need to carry large amounts of cash

o statements allow consumers to keep spending records

e consumer writes fewer cheques

® may increase jcbs

e mav increasa volume of goods purchased, therefore reducing prices of goods.

DISADVANTAGES OF CREDIT

e gives consumer a false feeling of wealth

e products may not last as long as payments

e interest rates; credit costs the consumer

e consumer may engage in imoulse buying; decline in self-discipline

o limits customer choice to businesses where credit is established, or credit cards accepted

e reduces future financial flexibility

o business may pass ciedit card expenses to the customer.

CREDIT GUIDELINES

¢ No item should be purchased with a credit card if it will be “used up" before consumer is finished
paying for it.

e Vacations, emergencies, cars, television and stereos may be suitable commodities to purchase
using a credit card.

e B aware of the amountowing on credit cards and the amount of interest you are pay.ng.

e Credit costs. The more cards being used, the more interest paid.

e Ask yourself: "Do | really need this item. Is the equipment or satisfaction | receive from the
product worth the additional in:erest rates?”

o Find out the procedures to follow if card is lost or stolen.

Note: A sale item may not be such a great saving if ore uses a credit card. Money saved by taking
advantage of a sale may be spent on credit card inferest rates.

ALTERNATIVES TO CREDIT CARD USE

® o0 00

save the money and wait

use only the money you have and buy a less expensive item
buy seconsihand

make or build yourself

do without the item.
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Resource 6
CASH vs. CREDIT CARD USE (SAMPLE)

Picture

and Nane
of Purchase

Price of Item Us

inq Credit Card

Card used:

Cash price: $800.00
Annual interest: 18%

-

Monthly payments: $200.00 ($800.00 + 4 months = $200.00)

First Month:

Second Month:

Third Month:

Fourth Month:

Balance: $800.00
Interest: +$1S.20
Total Balance:

Monthly Payment.:

Balance: $619.20
Interest: + $14.40
Total Balance:

Monthly Payment:

Balance $433.60
Interest: -$12.00
Total Balance:

Monthly Payment:

Balance: $245.60
Interest: + $7.20
Total Balance:

Monthly Payment:

$819.20
-$200.00

$633.60
-$200.00

$445.60
-$200.00

$252.80
~$200.00

New Balance: $619.20

New Balancn: $433.60

New Balance: $245.60

New Balance: $52.80

Total cost uf purchase using credit card = $800.00 + 52.80 = $852.80
= $52.80

Total interest
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?{esource 7
STUDENT FORM: CASH vs. CREDIT CARD USE

Picture
and Name Cash price:
of Purchase

Price of Item Using Credit Card

Card used:

Monthly payments:

First Menth:  Balance:
Interest: +
Total Balance:
Monthly Payment:

L)

Mew Balance: $

Secord Month:Balance:
Interest: +
Total Balance:
Monthly Payment:

o

New Balance: $

Third Month: Balance
Interest: +
Total Balance: $ )
Monthly Payment:

NewBalance: $

Fourth Month: Balance:
Interest: +
Total Balance: $
Monthly Payment:

New Balance: §

Total cost of purchase using credit card:

Calculations:

Cost of using creuit card (interest):
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Process

SOCIAL STUDIES SKILLS: PROCESS SKILLS

PROCESS SKILLS

Skilis that enable one to acquire, evaluate
and use information and ideas:

- locating, interpreting, organizing

- analyzing, synthesizing, evaluating.

PAPRTICIPATIOM SKILLS

COMMURNICATION SKILLS

Skills that enable one to interact
with others, and involve:
- interpersonal relations
~ group participation

~ social and political
participation.

Skills that enable one to present
information and ideas through oral,
visua! and written expression.

Process




Process

PREVIEWING A RESOURCE

OVERVIEW

To foster students’ success, study skills should be taught, modelled and reinforced throughout the
course. This activity is desigined to review skills in reading a resource. Students will preview a
resource to identify information availsale and the usefulness of the information. Students will
practise skills in locating and organizing information. This activity can be extended with a review of,
or instruction in, note-taking methods. (See Process, “Note-taking Strate)ies”, "Organizing for
Writing and Speaking” and "Reading Rates".)

PROCEDURE

@ Pruvide students with an overview of the sections of a resource, such as the following.

PREVIEWING A RESOURCE
1. What type of resource is this?
- textbook
- library resource book.
2. Title:

a. Whatisthetitle?
b. Isthereasubtitle?
¢. Predict the kinds of topics this resource may cover.

3. Front of Resource:
a. Which of the following are incdluded?
- Preface
- Foreword
- Introduction
~ Information specifically for the student
b. Look at the Table of Contents. List four topics this resource will cover.

4. Back of Resource:
Which of the following are included?

a. Bibliography
b. Epilogur P

¢. Glossary

d. Index

e. Appendix

5. Sample Chapter-look at one chapter in the resource.
Which of the following are included in each chapter?

Headings - list three

Introduction

Objectives for the chapter

Summary or conclusien

Exercises or review questions

Vocabulary list

Charts, grophs, pictures, etc.

Words i :.alics, boldface type, highlighted sections (what would these techniques be

rieantto indicate?)

STempanow
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o Initiate discussion on the various features in the resource and what help or use they could be to
the studunt. Discussion should conclude with students identifying several ways in which the
resource could help them personally.

e Provide opportunity for students to comment on whether they think the resource is a good
choice, why they believe it is/is not a good resource, and whether they think it will be helpful to
peers.

3 Follow this activity with a review of good note-taking strategies, using the resource as the basis
for the notes.

e Throughout the course, reinforce applications of previewing, surveying, skimming, scanning and
other studying sttategies, as students use individual chapters in the resource.

EVALUATION:

Informally evaluate the accuracy of students’ preview worksheets through
discussion and self-correction.

Have students exchange worksheets and peer evaluate.

Provide opportunities for students to compzre worksheets in pairs or small
groups.

Have students hand in their sheets for teacher formal evaiuation.

Note. The overview may be adjusted to be used with magazines, newsy.p2rs and audio-visual
materials.
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Frocess: Reading

RESOURCE SURVEY

NAME" DATE-

1. Suggest a different title for the selection you have just read. Capture the sequence of the
selection in your title and keep it short.

2. Twokey ideas or cuceptsin this selectionare:
e

©

3. Three details or facts you would like te remeniber from this selection are:

4. What did you find especially interesting or surprising in this selection?

5. Indicate any words, sentences, or paragraphs in the selection you would like to discuss in ‘
class:
Page: Word/sentence line/paragraph number:
Page: Word/sentence line/paragraph number:
Page: Word/sentence line/paragraph number:
Page: Word/sentence line/paragraph number:

6. If the author of this selection were available to you, what questions would you ask or what
comments would you make to him or her?

~d

What, if any, mental images did you form while you were reading this se!ection?

8. Katethisselection by markingan X on thelines at the points thatindicate your perceptions.

Very Interesting Not Very Interesting
Very Easy to Read Not Very Easy to Read
Very Informative Not Very Informative C
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Process: Gathering Information Through Listening

MODELS FOR LISTENING

Students may require formal guidance and practice to develop listening skills. The following listening

models may be used to:

® assist teachers to determne student ccmprehension of oral presentations and listening skills
development

e assiststudents to self-menitor listening skills development

@ assist presenters to increase presentation effectiveness.

Students, teachers, and guest speakers may use the four presentation types addressed below.

e Sequence of events-- *slling an eyewitness account, a story or a personal experieiice.

e Cause and effect -identifying consequences, focussing sp=cifically on the causes and effects of a
situation.

e Factand opinion -stating and supporting an opinion with facts, clearly differentiating between
fact and opinion.

e Demonstration ~informing and/or instructing about a familiar activity.

The following models may be modified or expanded upon by tke teacher, as determined by the needs
of the students and the nature of the presentation.

SEQUENCE OF EVENTS

Presentation title: Name of presenter:

Presentation type (circle one). retelling an eyewitness account, retelling a story or a movie,
retelling a personal experience

1. List two people/characts.s involved.
2. Briefly describe the setting (time/place) of this sequence of events.
3. List three events in this presentation.

Event 1:
Event 2:
Event3:

4. Briefly tell the conclusion of this sequence of events.

5. What was unusual/interesting about this presentation?

6. Write a question you would like t> ask the speaker about the sequence of events presented (to
| clarify a point, to expand information).

Process




CAUSE AND EFFECT

Presentation title:

Name of presenter:

1. Complete the following chart as the speaker presents.
e Cause - areason for an event occurring; somethirig that makes an eventhappen.
o Effect-aresult; an event; something that happens for certain reasons.

CAUSE

-

Causat

EFFECT

1a
1b

1c

Cause2

23
2b
2¢

Cause3

3a
3b
3¢

2. Listtwo people, characters, countries, organizations, et. , involved.

3. Brieflydescribe the setting («me/place).

4, State the main idea of this presentation.

5. Briefly tell the conclusion of this cause and effect presentation.
6. Whatwas unusual/interesting about this presentation?

7. Statea question you would like to ask the speaker about the presentation (tu clarify a point,
y

to expand information).

8. Circ'e the positive effects listed on the chart above and be prepared to discuss the positive and

negative effects.

9. Ideatify problem-solving strategies that may decrease the number of negative effects.

ot
f TS
oo
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FACT AND OPINION
Presentation title: Name of piesenter:
1.

2.

Whatis the mair. idea (fact) of this presentation?
a. State the opinion(s) expressed by the speaker.

b. Is(are) the cpinion(s) expressed by the speaker perscnal or the opinion(s) of another
individuai?

List supporting details for the opinion(s).
Give an example of one supporting aetail that was r.ot fatiual.
Think ot a supporting detail that was not expressed by the speaker.

State a questiun you would like to ask the speaker about the presentation (to clarify a point, to
exnand information).

Do you agree or disagree with the opinion{s) expressed by the speaker?

DEMONSTRATION

Presentation title: ‘ Name of presenter:

1.

Whatis the main 1dea of tk.is presentation?

List three phrases/statements made by the presentar that added to the demonstration.
List the aids used by thz presenter during the demonstration.

Write a statement that the presenter could have used in the demonstration. ‘
State two facts presented that you found interesting or that were new to you.

Write a question that you would like to ask the preseniter about the demonstration.

e
Y
(W)
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Process: Listening

LISTENING CHART

Complete this chart as you listen to presentations in class.

Name: Date:

Speaker's name/position:

Topic

Location of presentation:

Speaker’s purpose:

Ifapplicable, list examples of the following:

e facts

e emotional language

language indicating bias

propaganda devices

e opinions

Noteworthy features of the presentation:

Your opinion/reaction to the presentation and one supporting detail:

Process




Jrocess: Gathering Information Through Listening

LISTENING RESPONSE SHEET

Name:

Date:

Title of the presentztion:

Name of presenter:

1. Whatdid you like best about this presentation?

2. Whatwas the main idea of the presentation?

3. Whoistheintended audience?

4. Whatfeeling - were expressed by the presenter?

5. Whatwould you like to know more about?

6. Complete the PMI chart below by listing positive, negative ard interesting points about the

presentation.

P
Plus

Minus

{
Interesting

7. Howwould you improve this presentation?

115
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Process: Gathering Information Through Listening

READING RATES

Students with reading difficulties lack fieaibility in their reading rates and often display silent reading
rates of approximately 200 w.p.m. Average readers process print at approximately 300 w.p.m., skim
at 600-800 w.p.m. and scan for information at 1000+ w.p.m.! Students must become increasingly
able to evaluate the reading task and adjust their reading rates accordingly. To illustrate, reading
rates will differ when completing the following activities:

locating a phone number in the phone book

locating the time and channel of aTV program in the TV guide
perusing the newspaper to get an overview of the news
reading a news story for detail

reading for subject-related information

reading math problems.

A combination of the three strategies of skimming, scanning and intensive reading may be required
whzan completing some tasks, such as locating specificinformation in a book chapter or a newspaper.

SKIMMING
The purpose of skimming is to obtain an impression or general overview of the content.

o preview skimming - to obtain the main idea of the material and the author’s organizational
style. The material may be read intensively later.

e overview skimming - to read shortened, simplified or interpreted versions, rather than the
original material in order to save time, etc.

e review skimming -to re-read and re-evaluate material; a valuable study skill.

SCTANNING

The pu. pose of scanning is to locate specific points or answers to questions. Students should look for:

graphs

tables

illustrations

headings and sub-headirgs

words/phrases appearing in boldface or italics
specificwords or phrases to loczte information
shading or screening of information.

e © 0 & 6 0O

INTENSIVE READING

The purpose of intensive reading is to master the reading content.

1. Aliey, Gordon, and Donald Deshler. Tec:hing the Learning Disabled Adolescent. Strategies and
Methods. Love Publishing Company, Denver. 1979, p. 83.

10 1;6
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Process: Reading

PROPAGANDA TECHNIQUES

Individuals are influenced by other individuals and groups (group pressure). The mass media -
television, radio, newspapers, manazines and books - also irfluence and inform individuals. The
information one receives can be inaccurate and/or misleading.

Propaganda is the art of persuasion. It is the sy.temztic effort to spread opinions or beliefs, often by
distortic 1 and deception. (The information may nct present two sides and/or avoids examining the
evidence.)

Experts in propaganda use these methods to spread opinions and beliefs. Advertising is one field
where propaganda is sometimes used. As well, individuals often use some of these techniques in
everyday conversation.

Some common propaganda techniques are as follows:

1. Bandwagon -~ Everyone hasone! Everyoneisdoingit! etc.
2. Ca.dStacking -~ Presents ~he good or unique factors or presents the wor.t possible
case.
Glittering Generalities - Describessomething i very favourable terms.
Name Calling - Uses negative words to describe or label someone or something.
Plain Folks - Emphasizes the attachment to the average/common citizen or
majority.
6. Testimonial -~ Uses well-known or respected person to say that the idea or

productis good.

7. Transfer - Carries the authiority or prestige of something respected over to
something else in order to make it respected as well. This may
involve the use of symbols to accomplish a purpose for which they
were notintended.

C cher techniques of persuasion us g misleading arguments include the fallowing:

1. AdHominem ~ Attacks or accepts an idea on the basis of who said it rather than on
the idea’s own merits.

2. Appeals to Emotion - Uses information to arouse feelings.

2. Appeals to the Past - Uses tradition.

4. Cliché - Uses timeworn expressions or ideac.

5. cither-or - Limits choice to two or a few when there are many.

6. Ethnocentricity - Uses own culture to judge other cultures.

7. Euphemism - Uses mild or indirect expression instead of one that is harsh or

unpleasantly direct.

8. |Improper Comparisons

Compares unlike things.
157
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.. lrrelevant Proof -

10. Jargon -

i1. Leading Questions and

Statements
12. Omission -
13. Qut-of-Context -

14. Qver-Simplification -

15. Poor Analogy -

16. Poor Underlying -
Assumptions

17. Post Hoc Fallacy -

18. Sin.le Cause Fallacy

19. Statistical Fallacies

Uses eviderice that has nothing to do with the subject.

Uses unintelligible or meaningless words to impress rather than to
communicate.

Uses state,nents and questions to lead to incorrect conclusions (the
way it wag said "context” leads elsewhere).

Withhoids facts to make faulty conclusion.

Lifts statement out of entirety in order to suggest a different
meaning.

Distorts o1 deceives Ly giving too simple a reascn or explanation.
Compares dissimilar objects, people or events.

Bases argument on weak stated or unstated assumptions.

If one event follows another event, then the first event caused the
second one ("post hoc ergo propter hoc" - after this, therefore
because of this).

Singles out a particular contributory cause and treat: it as if it were
the only cause (or the only one worth mentioning).

Uses statistics to confuse people with misinformatiori.

Inaccurate samples: size of sample, representativeness, tiie questior - and the questioner.
Short-term statistics: used to make long-term claims.

Rates and total numbers: notdistinguishing between the two.

Averages. not distinguishing between median (the middle figure) and the mean (arithmetic

average).

Gross statistics: confuses by equating total amounts with individual characteristics.

Graphs: creates illusions by “sloping the trend line"; uses the “Big Figure" to make change
greater than it actually is; deceives by using unmarked axes.

Percents: uses percents to prop up a weak argument.

20. Stereotype -
21. Straw Man -

22 Weak Generalization

Uses over-simplified mental picture of a person, place, idea or
event.

Claims that an opponent, real or imagir.ary, said something that he
orshe didn'tsay, which makes the opponent laok foolish.

Presents generalization from single example or lack of evidence.
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Process: Studying Skills

SCORER: TEST-TAKING STRATEGY

This strategy is designed to aid students to approach test taking systematically.

1. 5~

a.
b.

C.

2. C-
3. O-

a.

b.

c.

d.

€.

4. R-

5. E-

d.

b.

6. R~

a.

b.

C

d.

SCHEDULE your time. The student must think of:

" How many questions are there?

What are the weightings of the various questions?

Which questions are easy? Difficult? Quick to answer? The time needed to complete each
section should then be estimated (e.g., a multiple choice test of 120 questions with a one
hour time limitis: 60 /120 = .5 minutes per question).

CLUE words. Most exam questions have bizit-in claes. Use them.

OMIT the difficult questions. The following procedure is suggesied to aid swudents in this
step.

Move quickly through the test for the initial pass.

When a question appears easy or you're certain of the answer, answer it.

Skip those questions on the first pass which appear difficult. When a question is mis;¢ ‘, mark
the margin with asymbol ( + or /) to show that you need to come back to it.

When the easy and certain questions are answered, return to those skipped and marked with
a symbol, and try again.

If you still are unable to answer on tne second pass, mark the questions 2 by changing the
"+"toa"++"or/to"//". Keep gring.

READ the directions for the entire test and for each test question ve. y carefully.

ESTIMATE your answers. This could have two meanings, according to the type of test
question:

Those involving calculations or problem solving - roughly estimate the 'ball park' figure.
Multiple choice - take an educated 'guesstimate’ at a possible answer if you are unable to
answer the question on the third pass. Never leave questions unanswered unless you will be
penalized for wrong answers.

REVIEW

Use every minute available to you. Return to the double checked (++ or /¢) difficult
questions first. Look for new clue words and hints. Next, review the single checked questions
(+ or /), and finally tb- unchecked ones, if there is time.

Only change answers if you have a good reason to do so.

Be sureall questions are answered.

Make certain that your name is printed on all separate sheets.

Adapted from SPELT. A Strategies Programme for Effective Learning/Thinking. Inservice Edition

(SPELT Internaticnal, Ltd.), pp. 162-163. Copyright 1987 by R. Mulcahy, K. Marfo, D. Peat and J.
Andrews. Reprinted by permission.

3 1716

Process




Allor Never: In true-false questions, these words usually indicate a false answer.
Usually or Sometimes: In true-false questions, they usuzily indicate a correct answer.

The following terms are frequently used on tests and should be reviewed to ensure that all
students know their meaning,

Compare

Contrast

Criticize

! Define

Diaaram
Discuss
Enumerate
Evaluate
Explain
fllustrate
Inteipret
Justify

List
QOutline
Prove
Relate
Review
State
Summarize

Trace

TEST-TAKING CLUE WORDS

Look at two or more things and find how they are alike.

The opposite of compare. Look at two or me™ things and see how they are
differant.

Look at something and write about its worth. What might be wrong wi’« it?
Give a clear meaning.

Make a drawing or a chart and label all the parts.

Explain the good and bad points of something.

Answer in an outline form; list all the facts point by point.

Similar to Jiscussing_ but more emphasis is on individual opinions.

Tell how and why something happened.

Suppcrt the written/spoken answer with a w.awing or chart.

Give a personal opinion as to how and why something happened.

Prove a personal answer by providing evidence.

Put the answer dwn point by point.

List the inajor and minor points.

Present evidence to justify the answer.

Emphasize points which are similar/differentand describe them in writing.
Examine the major pcints of the problem critically.

Write about the main points omitting any details. Be brief.

Precent the main points only.

Start at the beginning of an event and follow its progress through to the end,
describing major points along the way.

120
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Process

TIME MANAGEMENT

Effective time management will contribute to academ.c success and is a ski'' necessary for vaily living.
The following activity will assist students to:

o develop further awarenass of personal use of time
e organiza personal time more effectively.

Have students list activities and corresponding times for one evening, as illustrated below.

ACTIVITY TIME TIME IN MINUTES

Return from school 4:30

Snack 4:30-4:45 15 min.

Play bali 4:45-6:00 75 min.

Eat supper, do household chores 6:00-7:15 75 min.
‘ Watch TV 7:15-8:30 75 min.

Homework/studying 8:30-9:15 45 min.

Bathe, wash, etc. 9:15-9:30 15 min.

Listen to music 9:30-10:00 30 min.

8ed 10:00

Have students determine the listed activities which may be inflexible or beyond their control, such as
mealtimes and household chores, and those which may be flexible such as watching TV and
completing homework. The following table may be used as an example and is based on tt.e above
sample schedule.

122
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DAILY SCHEDULE
Total hours/min.
Inflexible time; e.g., 1 hr. 5 min.
chores, meals etc.
Flexible tin. -.g., 4 hrs. 15 min.
Entertainment
- participating in
sports t hr. 15 min.
- watching TV 1 hr. 30 min.
Personal care 30 min.
- bathing
- haircare R §
Homework 30 min.
Studying 15 min.
Snack 15 min.
TOTALTIME: 5 hrs. 50 min.

Have students refer 0 their p..sonal time chart/daily schedule «~d complete the following activities.

e Calculate the percentage of total time devoted tc activities during flexible time such as
entertainment, homework and studying.

e Compare homework/studying time to other components of flexible time.

e Discuss the accuracy of placing homework/studying time under inflexible time rather than as a
component of flexible time. -

Instruct students to develor a weekly studying schedule. Both humework and studying should be
included in their schedules.

Some students will <cudy by reviewing the new material from each class on a daily basis, while others
may select one subject per evening to study.

Remind student*s that .xmpleting homework and studying duily may decrease the time students will
need to spend studying prior to an examina‘ion and will increase success.




Process

QUESTIONING STRATEGIES

Student use of appropriate questioni. g strategies will enhance comprehension, problem solving,
decision making and critical/creative thinking. Student ability to process information will be
enhanced through generating, asking and answering questions.

Effective questions often include questions from both the cognitive (processing information) and
affective (interests, attitudes) domains. Questions should be used to motivate, instruct or evaluate.
Questioning strategies used by teachers may serve as models, but students should receive instruction
on how to ask and answer their own questions.

Teachers are encouraged to model and promote student use of a variety of types of questions. Four
leveis of questions may be used and placed on a continuum moving from closed to open questions.
The four levels of questions include:

o MEMORY LEVEL questions require one to recall factual information (definitions, time, place) and
are closed questions because there can be only one correct answer.

e CONVERGENT LEVEL questions require the individual to -ecall and organize facts or ideas into
one’s own words, displaying ability to recognize relationships. Conve jent questions are closed
because one correct answer exists but answer need not be rote memory.

¢ DIVERGENT LEVEL questions require original and crec ‘ve responses by combining facts and ideas
in order to d aw conclusions (synthesizing and inferring). They are open questions as there mav
be more than one correct answer, but answers are based on accurate information.

e EVALUATIVE LEVEL questions call for judgment and choice based on evidence and values.
Evaluative questions are open as there are no incorrect answers, only opinions or choices.

Questioning strategies enable students to recall, comprehend, apply, analyzs, synthesize and
evaluate. Students should be aware that the question type used is related directly to the :nformation
required. Question types at each level are important and one will often use all levels to generate,
clarify, organize and increase information and ideas.

Teachers may directly teach questioning strategies using various methods, including.

1 Introduce a question level/type to students, provide opportunities for students to use the
question type, encourage students to make note of when they use the ques.ion type and have
stur' *nts share information with classmates. Focus on one question type for a period of time (e.g.,
one week) and repeat the activities with consecutive questioning strategies. Conclude direct
teaching of question leve!s/typ.. by having students separate themselves into two groups. One
group will observe and record question types used while the other group dis.usses an issue,
current-event, etc. Reverse roles and repeat.

Have students graph or cnart the question types used during the discussion and provide

opportunities for discussion f the results. Assist students 0 realize that the use of all question
levels and types will enhance understanding.
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2. Write a topic or a question on the chalkboard and tell students to form an opinion about the
topic or answer the question. Ask students what they need tc know before they can form an

opinion, or answer the question and record their responses.

e.g., Topic

Automobhile insurance rates

Question: What do you need to know to pass Friday’s quiz?

Have students categorize the questions according to the levels/types listed on the chart.

The following list is intended to assist teachers in constructing questions for classroom discussion,
activities, assignments and examinations. Types of questions can be adjusted to the learning styles

and abilities ¢ ¢ students.

Separating information into

basic parts so that its

organizational structure can

be understood

- identifying elements,
relationships.

Compare Contrast
(similariti- ‘differenczs)
Differentiate
Distinguish

Examine

Identify parts

Infer

Qutline (no format
given)

Separate

Levels/Types Key Words Examples
REMEMBERING KNOWLEDGE | Define How...?
(recalling, recognizing) Describe What...?
Identify When...?
Recalling or recognizing Label Where...?
information from memory. | List Which...?
Locate Whe...?
Match Why...?
Name Locate various sot rces of information.
Record
COMPREHENSION Explain Recognize the main idea.
(translating, interpreting, Outline Explain whatis meant.
extrapolating) Paraphrase Explain in your own words.
Rephrase Give an example.
Understanding the meaniing { Restate Condense this paragraph.
of information. Reword State in one word.
Changing informationfrom | Translate What p-rt doesn’t fit.
one form to another.
Discovering relationships.
APPLICATION Apply Select the statements that best apply.
(organizing) Change Tell how, when, where, why.
Demonstrate Tell what would happen.
Using learning, information | llustrate What would happenif...?
in new situations. Manipulate What would result...?
Select This appliesto...
Use Does this mean...?
ANALYSIS Analyze What relationship exists between . ..?
(taking part) Categorize Analyze cost, benefits and consequences.
Classify What motive is there. ..?

Whatis the point of view of ...?
What is the theme, mainidea,
subordinate idea?

Distinguish fact from opinion.
What is relevant and non-relevant
information?

What inconsistencies ... .?

What persuasive technique...?
What does the author believe,
assume...?

1g4
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Levels/Types Key Words Examples
SYNTHESIS Combine Formulate hypothesis or question.
(putting together) Compose Plan an alternative course of action.

Conclude Draw conclusion based on observations.
Combining partsinto new or | Construct Whatif...?
original pattern. Crate Howwould...?
Creativity. Design Howcan...?
Develop Howcould...?
Formulate {f this. .. then what?
Imagine How else would you . ..?
Invent State a rule.
Make What would you predict...?
Plan
Predict
Produce
Suggest
Summarize
EVALUATION Assess Do you agre¢?
(judging) Choose Give your opinion.
Compara (pros/cons) What do you think of . ..?
Judging whether or not Debate Which do you prefer?
something is acceptable to Decide Which is better?
unacceptable according to Evaluate Would itbe betterif ...?
define standards. Judge Judge bias, emotion, motivation.
Justify The best. ..
Prioritize/Rank Theworst...
Rate If... then...
Recommend
£y r~
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Process: Gathering Information Using Notes

NOTE-TAKING STRATEGIES

THE CORNELL SYSTEM.

The Cornell System?.2 is based on 5 R’s - Record, Reduce, Recite, Reflect and Review. The Cornell
System is illustrated below. The Cornell note-taking system will assist students in organizing facts and
ideas and identifying key words and phrasss.

Record - Record notes on the longer right-hand side of the page. Use consistent 5R’s
abbreviations. Write on every second line, which will allow you to make
additions later. Record

Reduce

Reduce - After class, reduce notes to key words, which are written in the left-hand Recite

summary column. Feflect
Review

Recite - Test yourself (out loud or silently) by folding the page so that only the
key word summary is exposed. l'se these key words as cues to help
retrieve the information written on the right-hand side of the page. This
ideally should be done within 24 hours of the original note taking.

Reflect - Manipulate the ideas contained in the notes. Think of ways the
information in the notes links with what you already know. Draw ’
diagrams.

Review - Self-test at least once a week for the next four weeks, and then regularly

until exam time.

NOTE-TAKING APPLICATIONS
A variety of note-taking strategies using the 5 R’s may be applied when:

e note-taking from oral lectures, films, filmstrips, textbooks, or supplemental materials.
e integrating note-taking with a studying technique.

Encourage student, to use mnemonic strategies to facilitate remembering and retrieval of the key
words written in the left-hand margin.

1. Pauk, Walter. Perce’ving Structure. How Are the Ideas Organized? Skills At a Time Series.
Providence, RIl. Jamestown Publishers, 1985,

2. Pauk,Walter. How to Study in College. 2nd e J. Boston, MS. Houghton Mifflin, 1974, O
(94 1:8
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Process

ORGANIZING FOR WRITING AND SPEAKING

Semantic webs or maps and comparative/contrastive maps can also be used as prewriting activities.

Two configurations, .vhich will assist students to organize facts and ideas in preparation for forming
znoutline are illustrated below.

SEMANTIC WEB/DESCRIPTIVE MAP

supporting
detail

Issue/

Problem

COMPARATIVE AND CONTPRASTIVE MAP

1SSUE/PROBLEM

pros cons

Q 21 127
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VAN

SEQUENTIAL MAP
(time order)

_

]

L

N

|

This "map" configuration may be used to visually display:

e thesteps in following instructions (e.g., following a recipe)

o the chronological order of a sequence of events (e.g., reporting an accident, a n2ws event, an
eventin history).

Process
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Process: Speaking and Writing

VOCABULARY FOR ORGANIZING, SPEAKING AND WRITING

SIMPLE ENUMERATION

first

to begin with
second

also

too
furthermore
moreover
besides

again

in addition
next

then

most important
equally important

GENERALIZATION PLUS
EXAMPLE

for example
for instance
in other words

TIME OR SEQUENCE

first

second

next

finally

on (date)

as

when

now

before

later
after(wards)
not long after
following

in the meantime

similarly

finally while
last soon
in fact subsequently
at last
after ashort time
CAUSE AND EFFECT COMPARISON - CONTRAST
accordingly at the same time
as aresult although
because but
consequently however
hence conversely
since in spite of
despite
therefore on the other hand
for this reason nevertheless
thisled to notwithstanding
so that aswell as
nevertheless notonly...butalso
if...then either...or
thus while
the conclusion unless
on account of in c°mtpa’t'5°”
- in contras
owing to still
yet
on the contrary
likewise

Process




Process: Locating, Interpreting, Organizing, Analyzing, Synthesizing, Evaluating

—r.

CURRENT AFFAIRS

The study of current news events is inhercnt to a socal studies program. Thematic units provide
opportunities to include the study of current news items as they relate to the prescribed knowledge,
skills and attitudes of the sociai studies courses. Teachers are encouraged to address current affairs
on an ongoing basis throughout tne school year. A supply of media material should be available o
students and students should be encouraged to bring appropriate media items from home, the
workplace and the community. A variety of media sources may be employed including.

local, rural/urban, provincial, national newsg. :pers
magarines, pamphlets, booklets

television and radio news broadcasts and programs
public and private institutions, such as libraries, schools, health care agencies, travel agencias,

Relating current world issues to the contexts of the social studies program will enhance student
learning. The following exan.ple illustrates the relationships among current affairs and the contexts
of world, country, province, community, family and self.

EXAMPLE

Current Event: Lack of rainfall results in low crop yield in the United States.

Centexts

World
!

Country
(Canada)

l

Province
(Alberta)

l

Community
!

Family

!
Self

Censequences

Decrease in wheat from the United States on the world market.

Increase in demand for Canadian wheat.

Increase in revenue from agriculture which may result in additional

support for government services, such as health care, education, ec.

Increase in personal income for people in the farming industry - iy
resultin increased sales and, thus, economic stability for locai re. ail
outlets.

Increase in spending flexibility and purchasing power; increase in
government services.

Present: increase in allowance

Future: increase in agriculture - related employment opportunities.
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SUGGESTED ACTIVITIES

The following activities may be adapted and us. 2 in Social Studies 16 and 26 thematic u.~::s.

NEWS SOURCES

-
t

Have students locate current news information sources, such as newspapers, television, radio,
billboards, magazines, etc.

2. Have students examine, analyze and/or compare the format and/or layout of:
- local, rural/urban, provincial, national newspapers
- various journals (e.g., Alberta Report, Canada snd the World, Canadian Geographic)
- television programs (e.g., 60 minutes, W5, 45 ..3., The Fifth Estate)
- radio news b ‘oadcasts.
3. a. Provide opportunities {or students to compare the founai used when writing or reporting
specific news events from a variety of sources:
e.g., main idea and supporting details
fact and opinion
use of visuals, such as diagrams, photographs, charts.
b. Have students analyze and/or compare editorials from television, radio, journzl and
newspaper sources.

4. Encourage lc.ents to investigate the use of visuals in reporting by referring to the following.

- Isthe visual clear?

- Does thevisua' enhance the broadcast?

- Doesit clarify the news jtem?

-~ Would thereportbe equall* clear without the visual?

- Describe the visual.

® Provide opportunities for students to summarize verbally and/or in writing visuals «.ed when
reporting.

5 Provide opportunities for students to write, tape record, present, summarize, demonstrate and/or
videotape individual and/or group news reports throughout the year. Students often enjoy role
playing news/sports broadcasters.

6. Schedule a television for the classroom in order to view and analyze news programs presented
Jduring the day. Initiate discussions about format, accuracy, fact/opinion, clarity, visuals, depth,
etc.

7. Have students examine the reliability of news sources.

NEWS AND GEOGRAPHY

1. Placealargewo 'map on the bulletin board. Have students contribute news items and identify

the location of the event on the world map throughout the year.

® Encourage students to clip from prin’ sources and/or summarize news items to atta.h to the
bulletin board adjacent to the map. Run string from the clipping/summary to the
geographical location.
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Distribute world maps to students to locate areas in the news.

e Have students £lace on maps main water bodies, directions, equator, tropics, prime meridian,
kemispheres, continents, etc.

e Provide opporeunities for students to use latitudes and longitudes to find absolute location of
placesin the news.

Provide students with a variety of atlas activities:

- to become familiar with the information contained . 1 an atlas

- to read various types of maps; e.g., political, population distribution, lanc .rm and climate
maps

- toread and interpret visuals, suck as graphs, charts, legends, diagrams

- touse latitudes and longitudes to {ind absolute locations.

Have students compare various world representations such as globes and maps.

Provide opportunities for students to estimate a.id/or calculate distances from their community
to areas in the news using scales.

Have students compare time zones, climate, vegetation, natural resources, population,
transportation routes, etc., of areas in the news.

NEWS ITEMS

1.

Establish current everts files that pertain to the topics of the <ocial studies .rogram. Encourage
students to contribute relevant news items as they occur for future reference. Remind students
to date and name the source of the: articles.

Initiate discussion by asking students to share information about current news issues. riave
students distinguish between municipal/local, provincial, national and international news.

Have students identify the main issues or problems in news items and describe or hypothesize
factors contributing to the news event, such as economy, politics, religion, climate, natural
disasters, etc.

Have students use cntical/creative thinking and problem-solving/decision-making stratey.es to
develop alternative strategies to resolve problems/issues presented in current news items.

Provide students with a current news headline and/or outline summary and have students write

or present a factual news article based on the infermation.

o Have students write or present an editorial based on the information.

o Have students apply an alternative strategy to tne problem/issue and discuss the process and
results.

Encourage students to recognize the influences of newsworthy events on self, community,
province, country and world.

Conduct an opinion pole related to a current news issue within the school or community.
Analyze and discuss the results.
e Present the information to otherstudents using charts, graphs, etc.

Encourage students to attend and report school and community events.
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Process: Interpreting

MAPPING ACTIVITIES

1. Provide opportunities for students to examine and discuss the structure and purpose of a globe.

A globe - isarepresentation of earth, and therefore, is spherical
- hasimaginary lines called latitudes and longitudes used to locate places.

Latitudes are parallel lines that divide the globe horizontally. Latitudes never meet and are
sometimes called parallels. The equator is 0° latitude and separates the globe into northern and
southern hemisptieres.

The Trapic of Cancer and Tropic of Capricorn represent the boundaries of direct sunlight, i.e,.
where rays from the sun will touch thesurface of the earth at 90° angles.

N
1‘ The Tropic of Cancer is 23.5°N
\ The Tropic of Capricornis 23.5° ¢

. The North Poleis90°N
Northern Hemisphere The South Pole is 90° S

Have students use a globe to:
i
23.5° N Tropic of Cancer

e =~ mpare size and number of land
masses and water bodies in the

— northern and southern
hemispheres

v identify continents, countries,
oceans, etc., in the northern and
southern hemispheres

e identify countries intersected by
the equator and tropics

o identify other latitudes; e.g., the
49th parallel separates Canada
from the U.S.A.

Rays from

0° Equator
=gator the Sun

23.5°S Tropic of Capricorn

Southern Hemisphere

Longitudes are imaginary lines tha. divide the globe vertically. Longitudes are sometimes called
meridians and meet at the poles. Longitudes divide the globe into eastern ar-! wustern
hemispheres. The Prime Meridian is 0° longitude and intersects Greenwich, England. The
longitude with the highest value is 180° and is on the opposite zide of the globe to the prime
meridian.
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90iw 6

|

North Pole

30°w  10°  30°F 60°§ 9p°E

South Pole

the continent to be found at 25°S 130°E

the country located at 50°N 90°E
the water body located at0° 80°E
the continent located at 40°N 100° W.

Have students use a globe to:

locate 0° and 180° longitude, and the
international date line
compare the size and number of land
masses and water bodies in the eastern and
western hemispheres
identify continents, countries, oceans, etc.,
in the eastern and western hemispheres
name the continents and countries
intersected by the prime meridian
identify other longitudes;
e.g., 120° W separates Alberta from
British Columbia
40° E roughly separates Europe from
Asia.

2 Provide opportunities for students to use latitudes and longitudes to find the locations of
various places on the globe, such as:

3. Use atlas s and other resources and provide opportunities for students to compare
representations of earth, such as globes and various map projections:

e.g., Mercator, Lambert and polar equal-area
o Sketch the continents on a mandarin orange and have students view the sketch. Peel the
orange in one piece ai:d lay the peel on a flatsurface. Have:: dents observe and discuss the
distortinns in size, shape and/or direction.
* Have students discuss the difficulties that arise when cartographers attempt to represent the
giooe 2n a flat surface.
¢ Assist students to recognize and chart the advantages and disadvantages of various
represcittations of the globe.
e.g.,
Advantages Disadvantages
Mercator
lambert
Polar Equal Area
134
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Process: Synthesizing

’ ’

GENERALIZAT!'ONS IN SOCIAL STUDIES

[

Facts and concepts can be used to form general state.aents that are nonspecific and have broad
applicability. These general statements are called generalizations. Assist students to develop
generalizations in social studies and to apply knowledge about generalizations to other subject areas,
athome, in the workplace and in the community.

The followingillustrates the relationships among facts, concepts and generalizations.

FACTS _—> CONCEPTS ———»  GENERALIZATIONS
Details, statistics and/or A term, phrase or symbol A statement that combines
data related to specific that represents a class or a broad mass of related
situations. group of ideas or information, expresses a
information. relationship between two

or more concepts and often
concain qualifiers.

F \
‘ GENERALIZATIONS
CONCEPTS
L4
/ FACTS
e.g.,
FACTS CONCEPTS 7 GENEXALIZATION

e Canadaisknown o diversity e Many factors contribute to

internationally as a e unity Canadian identity.

producer of oil o pluralism
e Canada consists of pecple e regionalism

from many cultural

backgrounds; e.g., Native,

German, French

135
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FACTS CONCEPTS GENERALIZATION
e awareness of personal e personal/interpersonal e Responsible citizenship
feelings helps one to deveiopment involves person.i and
understand others e citizenship interpersonal awarene...
e develoging communication
skills will enhance
interaction
e relating to others wil
increase tolerance
1. Provide opportunities for students to form generalizations throughout the program.
2. Use critical/creative thinking strategies to relate facts, concepts and generalizations;
e.g., SEMANTICWEBBING
Forests Fossil Fuels Soil
Natural
Highways Resources Rural

4

Air

Transportation )g—]

MANY FACTORS INFLUENCE
INDUSTRY IN ALBETA

Population

Distributic. Urban

Rail
. Age
Physical Features
and Climate
Mountains I _ Continental
Waterh2dies  climate
3. Have students evaluate their gereralizations to determine whether they are logical and relate

to the facts and c¢ .eepts.

30
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Process

STUDENT EVALUATION RECORD

Name:

Block: Teacher:

Purpose:  Torecord and monitor persoual progress throughout the term.

ASSIGNMENTS AND HOMEWORK

Title/Topic Date Mark Title/Topic Date Mark

O ESSAYS AND PROJECTS )

Title/Topic Date Mark Title/Topic Date Mark
TESTS AND GUIZZES

Title: Topic Date Mark Title/Topic Date Mark

r\
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CLASS PARTICIPATION ’

Participation in classroom activities is a very important part of socal studies. Evaluate performance
on several occasions throughout the term. Indicate the evaluator by placing one of the following
in the appropriate box.

Evaluator Performance
S = self-evaluation M = rmature
P = peerevaluation A = adequate
T = teacher evaluation N = needs attention
ESSAYS AND PROJECTS
Assiant t
STUDY SKILLS Evaluator Performance per Assignmen

11213 |45 6|7|8 ]9

Maintains a well-organized set of notes.

Completes assignments on time.

Presents neat and well-organized
assignments.

Attempts to improve assignments that
require revision.

Arrives in class with required materials.
PARTICIPATION SKILLS ‘

Volunteers answers to questions.

Works well in groups.

Uses class time efficiently.

Participates in class discussion.

Displays respect for self and others.

Sodial studies requires student participation and one must attend in order to take part in classroom
activities. Cor Slete the calendar by placing the dates of school days in the blocks. Use an "X" to
indicate days you were absent from school.

September

October

November

December

January

)
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Communication

SOCIAL STUSIES SKILLS: COMMUNICATION SKILLS

PROCESS SKILLS

Skills that enable one to acquire, evaluate
and use informaticn and ideas:

- locating, interpreting, organizing

- analyzing, synthesizing, evaluating.

PARTICIPATION SKILLS

COMMUNICATION SKILLS

Skills that enable one to interact
with others, and involve:
- interpersonal relations
- group participation

- social and political
participation.

Skills that enable one to present
information and ideas through oral,
visual and written expression.
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Communication: Speaking

A. SEQUENCE OF SPEECHES

It is important for students to become self-confident about their oral language abilities. Many
students will make their livelihood in the service industries where frequent oral language exchanges
will be necessary. Employers value people who communicate effectively and with ease.

Planned speeches may be included in the social studies program. As stucents advance from Grade 8
to Grade 11, speeches should progress from self-centred topics to the critical analysis of an issue and
the time element should increase.

Speech 3
(2-3 minutes)

Speech 4
(3 minutes)

Speech 1
(1-2 minutes)

Speech 2
(2 minutes)

Suggested topics: Suggested topics: Suggested topics: Suggested topics:

e Anembarrassing e Ademonstrationon e Abook presentation e Areportonan

moment
What t willbedoing

something | do well
(e.g., apply makeup,

A film you should (or
should not) see

interview with
someone in the

tenyears from now curl a friend’s hair, © ATVprogram you may woriplace (e.g., job
The hardest thing I've shoot basketballs, enjoy shadowing assignment)
everdone sketch <ars)

Objectives: Objectives: Objectives: Objectives.

o tobecome aware of e to become less o toshowinsightintothe | @ toorganize thocghts

the audience

to learn simple
strategies for preparing
a presentation (e g.,
notes on incex cards)
toovercome
nervousness

de :ndent onnotes

o todevelop .
metacommunication
skills (e.g., monitoring | »
what the audience
expects from the
speech)

e tobecome increasingly
fluentin speaking
before an audience

e to learn the value of
gestures and body
movements

e tolearn the
appropriate use of
props and visual aids

characters

to suramarize and give
main ideas

to share a personal
opinion or judgment
with an audience

into a sequence

e totransmitinformation
gained from another
sourle

o tomake anevaluation
of the quality and
authenticity of the
information
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TEACHING STRATEGIES

Teachers must prepare students for delivering formal speeches using a variety of preliminary ctivities
which will sezve to develop speaking abilities at an appropriate pace for each student. The fullowing
suggestions may assist teachers when planning instruction designed tod velop speaking abilities:

classdiscussions

peer discussions in pairs

individual question/answer secsions or discussions with the teacher
discussions in small groups

reading and/or presenting to the teacher, peer or a small group

a group presentation where each member presents a section.

® ® 00380

Preparing for making speeches shouid involve coaching the students on using notes or cards and
rehearsing the speech. Writing the speech involves organizing the information. Strategies useful to
students in the preparation phase include:

e writing an exciting or interesting opening sentence to attract the attention of the audience
e developing a thorough dascription/explanation of the selected topic
e concluding the presentation.

On occasicn, have students evaluate each other to test listening skills and to provide constr active
criticism using the “Speech Evaluation Guide" which follows. Overuse or poorly timed peer
evaluations may intimidate rather than encourage the student who is uncomfortable «ith orzi
presentations.

As students gain confidence in their speech-making abilities, teachers may wish to time the speecnes
" " [1] llerll’

and tu appoint someone to record the number of speech disfluencies (e.g., "you know", "um®,
"like®, "ah").

To develop organization skills and self-confidence further, opportunities could be prc.'ded f r
students *o present impromptu speeches. Initiate these 50 t¢ 90 second presentations using tcpics
familiar to students and/or topics that will allow students to defend an opirion, such as

o "Whylike skating/skiing/swimming..."

o "My favourite personis..."
e "Thelegal age for driving a motorbike should be lowered because .. ."
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Communicaticn: Speaking

SPEECH EVALUATION GUIDE

Name:

Topi::

1. Thespeakerwas adequately prepared.

Comment:

Date:

<
)
w

2. There was a definite introduction, body and conclusion

to the presentation.

Comment:

3. Thespeaker made eye contact with the
audience.

Comment:

4. Thespeakerwas able to control nervousness.

Comnr.ent:

5. Thespeech was audible and clear to all listeners.

Comment:

6. Thespeakerused notes/cards in a way that did not
interfere with the main purpose of the speech.

Comment:

Identify and comment on the speaker’s strongest point.

Needs Improvement

Give two specific suggestions for improvement.
1.

Communxition
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Communication: Writing

THE WRITING PROCESS

The WRITING PROCESS is recursive, rather than linear. WRNING INVOLVES CONTINUOUS MOVEMENT
BETWEEN AND AMONG THE VARIOUS STAGES IN THE PROCESS.
e.g.,, When revising a paragraph, the writer may return to the prawriting stage for new ideas and/or

directions.
Writing
Prewritng  |[«—»  WRITINGPROCESS  |¢«—» P’°§£i’§z:'“9
A [
A4 B
PUbllShlng Revising

The WRITING PROCESS will include the following:

PREWRITING ACTIVITIES

1. Generate ideas

brainstorm
use semantic webs and maps
read, discuss, ask, view, listen.

2. Organize information

identify the audience

identify a subject, topic, main idea

apply various strategies to generate and organize information, such as discussing, re .ding,
viewing; completing semantic webs and maps, charts, lists, etc.

recognize personal feelings about the subject, topic, main idea

determine the purpose of writing

write a thesis statemant.

The thesis statement (topic sentenc?) introduces the subject, interests the reader, suggests what
details will follow and provides the writer's point of view.

discard details that are not relevant to the thesis statement
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e determine a focus and use the remaining information to enhance that focus.
e.g., Focus on life experiences anc use personality characteristics and physical details to add
interest or to support the main focus. ‘

WRITING ACTIVITIES

Students will write several drafts which will be self, peer and teacher edited. Teachers must prepare
students for peer evaluation by clarifying the focus sf the evaluation and by having peers provide
constructive criticism and positive comments. (See Cormmunication, "Peer Feedback".)

Teachers should model editing behaviour with individual students and/or with the entire class before
using a peer editing strategy.

Students will:

e introduce the topicin a brief and interesting fashion

e expand on the topic, provide facts and supporting details in one or two body paragraphs
e conclude the paragraph/report by summarizing the topic and point of view.

REVISING ACTIVITIES

Students will revise their writing following self, peer and teacher appraisal. Various strategies may be
used when revising material:

e read aloud to self or a classmate

read, record and play back writing

delete, rearrange, modify and add words, sentences and paragraphs
return to prewriting activities and ideas when necessary

ask the following questions:

- Is the thesis statement thorough and clear?

- Isthe point of view expressed clearly?

- Arethe facts true and do they relzte to the thesis statement?

- Are the facts supported by appropriate and relevant details?

- What should be increased, decreased, removed?

- What is good? Needs improvement?

- Does the conclusion sum up the topic and paint of view?

o %00

PROOFREADING/EDITING ACTIVITISS

Students will proofread;edit personal writing and, when they are comfortable, include peers in
proofreading/editing stages.

Students wvill:
e check grammar, spelling, punctuation, sentence structure
e use a dictionary, thesaurus, handbook, etc.

PUBLISHING

Students will write or use a word precessor to print a final copy.
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Communication: Writing

WRITING A REPORT

Purpose: To write a research report based on gathered information.
Use the followingto: e organize your report

e self-evaluate performance

e obtain peer and/or teacher feedback.
Self Performance:
Peer
Teacher

S
P
T

Evaluator: Very Good
Satisfactory

Needs Improvement

VG
S
NI

Evaluator | Performance

Comments

Generates ideas through prewriting
activities, such as brainstorming, discussing,
personal experience and incidental reading.

Selects a topic based on audience and
parpose, such as interest, assignment, etc.

Gathers data from a variety of sources using
numerous methods.
Sources - libraries, community members,
media.
Methods - surveys, interviews, guest
speakers.

Organizes data using a suitable strategy
such as outlining, semantic webbing and

mapping.

Writes a draft with an appropriate
introduction, develops the topic using
personal experience, examples, supporting
details and develops a suitable ending.
Uses a word processing program (if
available).

Edits the draft using self-editing strategies,
peer/teacher input, discussion with peers
and teacher.

Writes a polished report based on edits.
Writes on one side of the page, using
double spacing. Selects an appropriate
title.

Evaluates the product and process by re-
examining the procedures and the resulting
product.

Communxation




Communication: Writing

JOURNAL WRITING

Many approaches to the journal writing component of the social studies program are possiole. A
prime benefit may be that journal writing encourages an expression of the student’s own thoughts.
Journals also promote writing for purposes other than evaluauon by the teacher. Thus, journal
writing may be seen as a non-threatening activity. Journals are generally not evaluated, 2lthough
teachers may wish to expand the use of journals as learning tools by offering specific, non-
threatening suggestions. Computers and word processing programs may be used by students for
journial writing.

Although writing journals is an appropriate learning activity, teachers are cautioned against
overusing journals. Determine the extent of journal use in other classes and plan journal writing
accordingly.

SUGGESTIONS FOR JOURNAL WRITING

encourage students to use a loose-leaf binder

partake in %his activity and share entries with the class

use journai writing to stimulate discussion, t:- brainstorm and to build a trusui._, atmosphere
forsharing

read them to gain insights into students’ thinking. their concerns, problems, fears, joys,
anxiciies and their thoughts about other subjects

give feedback, but avoid evaluative statements about the writing iself. what matters is the
attempt to write, and the expressing of ideas and thoughts

journals are not for everyone ... but you may only find that out by trying.

TITLES AND TOPICS FOR JOURNAL WRITING

My Occupations Log - comments and descriptions of projects

- new words/technical vocabulary

~ sketches, diagrams, explanations, questions
Science Journal ~ definitions of terms

~ notes on observations
~ notes on concepts not understuod
TV Viewing journal - schedule for viewing
~ programs watched and reasons why
~ summarize a TV movie enjoyed recently
~ summarize events of a serial program and v <e predictions

e Social Studies Journal ~ ctudents’ reactions to controversial issues in tne news:
- elections
~ laws
~ travel
o Interpersonal a form ¢ diary summarizing experiences at home, with friends
DevelopmentJournal and in the community.
References

Fulwiler, Toby. "Journals Across the Disciplines.” English Journal, Vol. 69, 9, December 1980, pp. 14-

19.

Alberta Educat,on, Curriculum Branch. The Writing Process Using the Word “rocessor, 1988.
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Communication: Writing

RAFTS

During the prewriting activity, students need to focus on the writing variables. The structure of a
RAFTS assignment can help students make decisions regarding the purpose, form, audience and tone
of their writing. Teachers are encouraged to construct assignments for the students and show
students how to brainstorm possibilities for writing.

The RAFTS assignment provides students with:

R - arole from which to do the writing. The role may be as intimate as self or as remote as an
inanimate object. The developmental readiness of the learner is an important consideration
as some students have difficulty assuming roles that exist outside their realm of real or
vicarious experiences.

A - an audience for whom the writing is intended. Students need to write for audiences other
than the teacher. Variation in audience provides for diversity in the form and level of
language used.

F - a format in which to write. Students need to experiment with a variety of formats which
may range from lists to reports.

T - atopicabout which to write. Topics need to relate to the role and audience selected.

S - astrong verb which aids the s.dent in vocabulary selectivn and setting the tone of the
writing.

ASSIGNMENT FORMAT
Asarole, to an audience, write a format about a topic using a strong verb.

e.g. As a river, to the MLA, write a letter about industrial pollution that condemns ineffective
pollution laws.

Students or teachers may alter the order to the RAFTS variables.

SAMPLE VARIABLES FOR RAFTS

Role Audience Format Topic Strong Verb
robot scientists speach technology advising

self self diary weekend informing
saif Premier cartoon political issuc complaining
motorcycle young people song accidents warning
Resource

Alberta Education, Curriculum Branch. The Writing Process Using the Word Processor, 1988.
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Communication: Writing

| o

Purpose: To write a biographical sketch about a member of your family, someone you know well or
someone you admire.

A BIOGRAPHICAL REPORT

The WRITING PROCESS is not linear. Writing involves continuous movement between and amcnag

the various stages in the process.
e.g., When revising a paragranh, the writer may return to the prewriting stage for new ideas
and/or directions.

Writing l
Proofreadi
Prewriting |4 »!  WRITING PROCESS | » Ed'i:"ing"g
A A
Y A\ 4

Publishing Revising ‘

The WRITING PROCESS will include the following:

PREWRITING ACTIVITIES

1.  Generate ideas
e brainstorm
¢ usesemanticwebs and maps
e read, discuss, ask, view, listen.

2. Organize information
o identify the audience
e identifya subject, topic, mainidea
o apply various strategies to generate and organize information, such as discussing, viewing,
reading; completing semantic webs and maps, charts, lists, etc.

g:g.;

Personality

Characteristics Life Experie.. 2s

Physical Traits
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recognize persona! fezlings about the subject, topic, main idea
determine the purpose of writing
write a thesis statement.

The thesis statement (topic sentence) introduces the subject, interests the reader, suggests what

details will fcllow and provides the writer's point of view.

e.q., The person | admire most is David Suzuki, whe continuously expresses his concern about
Canadian and world environments.

e discard details that are irrelevant to the thesis statement
e determine a focus and use the remaining information to enhance that fozu~
e.g., Focus on life experiences and use personality characteristics and physical details to
add interest and/cr to support the main focus.

- Nellie McClung's strong personality, sense of humour and quick wit enabled ner
to convince the male-dominated Canadian government that women were more
than simply "soft and sentimental”. (The focus is life experiences; personality
cliaracteristics are used to enhance the focus.)

WRITING ACTIVITIES

Students will wr* . several drafts which wiil be self, peer and te. cher edited. Teachers must prepare
students for peer evaluation by clarifying the focus of the eva.wation and by having peers provide
constructive criticism and positive comments. (See Communication, “Peer Feedback".)

Teachers should model eaiting behaviour with individ .al students and/or with the entire class before
using a peer editing strategy.

’ Students will:

e introduce the topicin a brief and inte.esting fashion
e expand on the topic, provide fz:ts and supporting details in one or two body paragraphs
e conclude the paragraph/report by summarizing the topic and point of view.

REVISING ACTIVITIES

Students will revise their writing following self, peer and teacher appraisal. Various strategies may be
used when revising material:

e readaloud toself ora classmate

read, record and playback writing using a tape recorder

delete, rearrange, modify and add words, sertences and paragraphs
return to prewriting activities and ideas when necessary

ask the following questions:

- Isthe thesis statement thorough and clear?

- Isthe point of view expressed clearly?

~  Are the facts true and do they relate to the thesis statement?

- Arethefacts supported by appropriate and relevant details?

- Whatshould be \ncreased, decreased, removed?

- Whatis good? What needs improvement?

- Does the conclusion sum up the topic and point of view?

e ¢ 00
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PROOFREADING/EDITING ACTIVITIES

Students will proofread/edit personal writing and, when they are comfortable, include peers i
proofreading/editing stages.

Students will:
o check grammar, spelling, punctuati.n, sentence structure
e use adictionary, thesaurus, handbook, etc.

PUBLISHING

Students will write or use a word processor to print a final copy.

157
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Communication: Writing

AN OPINION REPORT

Purpose: To write a paragraph/essay expressing a personal opinion about a person or issue.

The WRITING PROCESS is not linear. Writing involves continuous movement between and among

the various stages in the process.

e.g., \When revising a paragraph, the writer may return to the prewriting stage for new ideas

and/or direction.

Writing

Prewriting <

A 4

WRITING PROCESS

Proofreading

A

A 4

A

l

A

Editing

Publishing

Revising

The WRITING PROCESS will include the following:

PREWRITING ACTIVITIES

1. Generate ideas
e brainstorm

e usesemantic webs and maps
o read, discuss, ask, view, listen.

2. Organize information
e identify the audience

e identify a subject, topic, m»in idea
e apply various strategies to generate and organize information, such as discussing, viewin ,
reading; completing semantic webs and maps, charts, lists, etc.

e.g.,

My Opinion

Others’ Opinions
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The thesis statement (topic sentence) introduces the subject, interests the reader, suggests what
details will follow and provides the writer’s point of view.
e.g., Technology has increased the quality of life for most, but not all, Canadians.

We are not Canadians, we are Northern Americans!

e discard details that are irrelevant to the thesis statement
o determine a focus and use the remaining information to er .2 that focus.

WRITING ACTIVITIES

students will write several drafts which will be self, peer and teacher edited. Teachers must prepare
students for peer evaluation by clarifving the focus of the evaluation and by having peers provide
constructive criticism and positive comments. (See Communication, "Peer Feedback".)

Teachers should model editing behaviour with individual students and/or with the entire class before
using a peer editing strategy.

Students will:

e introduce the topicin a brief and interesting fashion

e expand on the topic, provide facts and supporting details in one or two body paragraphs
e canclude the paragraph/report by summarizing the topic and point of view.

REVISING ACTIVITIES

Students will revise their writing following self, peer and teacher appraisal. Various strategies may be
used when revising material:

e read aloud to self or a classmate

read, record and play back writing, using a tape recorder

delete, rearrange, modify and add words, sentences and paragraphs
return to prewriting activities ar.d ideas when necessary

ask the following questions:

~ Isthe thesis statement thorough and clear?

~ Is the point of view expressed clearly?

- Are the facts true and do they relate to the thesis statement?

- Are the facts supported by appropriate and relevant details?

~  What should be increased, decreased, removed?

- Whatis good? What needs improvement?

- Does the conclusion sum up the topicand point of view?

PROOFREADING/EDITING ACTIVITIES

Students will proofread/edit personal writing and, when they are comfortable, include peers in
proofreading/editing stages.

Students will:

e check grammar, spelling, punctuation, sentence structure
e use adictionary, thesaurus, handbook, etc.

PUBLISHING

Students will write or use a word processor to print a final copy.
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Communication: Writing

I-SEARCH REPORT

In developing research skills, students may need assistance such as locating and gathering
information, analyzing and evaluating the truthfulness of information, synthesizing information
from a variety of sources and extracting needed information. A thoughtlessly assigned research
project may become a lesson in plagiarism rather than a useful learning activity.

Students can saccessfully research and report information. A logical starting point is to have students
engage in an "I-Search Report"” where the information must come directly to the student through
activities such as interviewing or experiencing (e.g., spending a day in a wheelchair ana reporting to
c..ssmates). The "I-Search Report" may require extensive time for both in-class and out-of-class
activities. A time span of four to six weeks would be appropriate. Students should follow the steps
below increating an “I-Search Report”. (See Communication, Writing, "Writing Process”.)

1. Selecta topic. Brainstorm/list several issues/topics/people you are curious aoout. Select
one for the "I-Search Report".

2. Narrow the topic. List questions you want answered about the topic.

3. Determine what you already know and what you really need to know by making a chart.

WHAT | KNOW WHAT | NEED TO KNOW

TR R L A BT T R SR

4. Confer with your classmates and brainstorm for sources of intormation on your chosen topic. Tell
your group “.ow you became interested ir the topic =nd what you need to know. Ask them for
help - tips, names, addresses, phone numbers of experts, whatever.

5. Extend your list of possible sources of information. Find experts or authorities, films, tapes,
newspapers, magazines, etc.

6. Before you interview people about your topic, determine the most appropriate way to approach
them — through an introduction or directly? By telephone/latter?

7. Schedule an interview time that is suitabie to them.

Prepare interview questions prior to the interview to avoid questions that would provide "yes" or
"no" answers. (See Participation.)

8. Know something about the topic before you interview. Approach your interview positively.
Avoid "I'm sorry to bother you. | know you're a very busy person and don't have time tc talk to
little people like me. ..." Authorities are usually busy or they wouldn’t have become experts.
Ot 2n they enjoy helping others because 1t prcvides the opportunity to talk about the work they
love.
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10.

1.

12

If you are coricerned that experts may not have time to spare, begin by as»ing them where you
migm look for information and advice on your topic. You have piovided them with the
opportunity to refer you to other people or locations to obtain information if their time is
restricted.

Takes notes by jotting down any pertinentinformation you obtain from the interview.

Test and compare the statements of e. verts. Determine whether the expert is rated highly by
peers, whether the company or inst.. .tion is reputable and whether the facts and details
support each other.

Consult both first-hand sources {people whe talk to you about what they're doing, or objects
and events you observe on your own) and second-hand sources (bocks, magazines, newspapers,
or people who tell you about what others have done). Remember that experts are pe s who
know a great deal about something and they need not hold an official position or b%ertain

o

age. ik

FORMAT FOR AN I-SEARCH REPORT

An |-search report may be organized in four parts azcording to the events that occurred during your
search.

1.

2.

3.

4.

What| knew/did not know about my topic before | began the report.

Why | am writing this report {because the information will influence the individual’s life rather
than because the report was assigned).

Where | searched for information and the information | obtained.

What|learned and what | still need to know.

The "|-Search Report" may be written in a formal or informal manner.

Reference

Macrorie, Ken. Search Writing. Boynton/Cook Publishing Inc., 1984, pp. 62-65.
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Communication: Writing

COMPUTERS AND THE WRITING PROCESS

Computers and word processing programs can be used in the classroom to enhance students’
prewriting, writing and post-writing performances. Computer assisted activities could include.

e daily/weeklyjournals @ letters
® paragraphs e special occasion cards
e réperts o personal dictionaries
@ stories ® poetry.

7

The WRITING PROCESS is not linear. Writing involves continuous movement between and among the
various stages in the procass.
e.g., When revising, the writer may return to the prewriting stage for new ideas and/or direction.

Writing
Proofroadi
Prewriting [+— WRITING PROCESS «—> ’0522;;2'09
® U
\ 4 v
Publishing Revising

The following illustrates computer/word processing program use in the language arts classroom.

Prewriting | «—» Writing | «———» I—;OSt-ertmg
e Brainstorm/recall ¢ Use computer functions to e Write a final draft
topics, vocabulary, . organize and sequence focussing on correctness
descriptive phrases, material generated during and precision.
facts, details, the prewriting activity. e Printand share final
generalizations. o Write firstdraft. copy with several
o Identify.the e Editindividually or by 2udiencesincluding
audience. conferring with peers, peers, teachers,
teachers. administrators and the
@ Revise, using the computer school newspaper.

functions of inserting,
deleting or moving.
¢ Editas needed.

Reference

./
O Alberta Education, Curriculum Branch. The Writing Process Using te Word Processor, 1988.
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Communication: Writing

A CHECKLIST FOR ASSESSING WRITING

Purpose: 7o self-assess writing or assess the writing of others,

Topic/Title:

Date:

Author:

Assessor.:

Use checkmarks (v ) to respond to the following statements.

What | like most about this piece of written work is that the author has:
Ideas and Organization Expression and Mechanics
o selected an appropriate title _ chosen words carefully
o stated the purpose of the writing - specific -
cleary _ - concrete/abstract -
e demonstrated control of the subject _ ~ colourful, descriptive, imaginative _____
o "demonstrated that he/she knows - vocabulary variety -
the audience - - sensitive to the reader -
e chosen an organizational pattern to included setitence variety o
suit the purpose - avoided shiftsin
e used vocabulary that fits the - personal pronoun use
organizational pattern o - verb tense
@ written a clear concise topic sentence maintained agreement of person,
e provided concrete supporting details number and genderin
and examples - - subject and verb
e used transitional devices between - verb tense
sentences to enhance the flow and used correct punctuation
sequencing of ideas o - comma, period, question mark —
e remained on topic . - exclamation, quotation marks _
e developed ideas further by including avoided spelling mistakes in
appropriate pictures, charts or - predictable words o
diagrams and effectively describes - unpredictable words -
these - reflected pride/care for work by
o concluded by recalling the main point turning in work tiictis tidy, legible
and summarizing _
Comments:

Communication




Communication: Expression

PEER FEEDBACK

The intent of providing opportunities for peer feedback is to enhance student learning, Students
must be prepared to give and receive feedback appropriately. Feedoack will include positive
statements and constructive criticism.

Teachers are encouraged to use a variety of strategies designed to provide an er-ironment conducive
to giving and receiving peer feedback. Students must recognize the purpose o. the activity and must
be aware of and sensitive to the feelings of others. (See "Safe Classroom Environments:
Emotional/Physical", pp. 7-8, and "Evaluation" in the preamble to this document, pp. 9-10.)

The following may prove useful when planning for peer feedback activities.

FEEDBACK WILL

e Contain a balance of positive comments and constructive criticisms.

e  Contribute specific examples of positive behaviours and constructive criticisms.

e.g., Jason, | liked the way you nodded your head and smiled when you were listening to

Sharon.
Jessica, you have some intere: ting ideas and vou express them well. Next time, wait until
other people stop talking before you share your ideas.

If you put this sentence after this one, Bobby, would the meaning be clearer?

o rocus on a maximum of three skills and/or behaviours, such as non-verbal communication,
participation, on-task behaviour, sentence structure, paragraphs, etc.

o Provide examples of appropriate behaviours rather than listing inappropriate behaviours.

e.g., Instead of saying: Consider saying:
Don'tinterrupt. Listen to everyone. We all have something important
to contribute.
Youdidn't remain on topic. That is a great topic to discuss. If your discussion gets

off topic, write down the new topic for later reference
and continue with the present topic.

e Provide opportunities for students to contribute suggestions about strategies to encourage

appropriate behaviours.

e.g., If the discussion has wandered from the topic, ask students for strategies that may be
used by group members to remain on topic.
If a student is not participating, ack students to contribute strategies designed to include
everyone,
If a paragraph does not focus clearly on the thesis statement, ask the student to suggest
ways to adjust the writing to support the thesis statement.
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TEACHING STRATEGIES
MODEL FEEDBACK BEHAVIOUR
Provide feedback:

e tothe entire class after completing a group activity, such as analyzing a community partnership
experience 4

e to small groups after completing a group project, discussion, etc.
e toindividual students about participation in groups, written work, etc.
COMPARE STUDENT AND TEACHER FEEDBACK

After compleuny a community partnership or other class activity, student and teacher evaluations

may be compared.

e.g., Evaluate a visit to a newspaper office, a classroom presentation by a community member, a film,
a newspaper article.

IDENTIFY AND DEFINE THE FOCUS OF THE FEEDBACK

Identify the focus of an evaluation and prov.de opportunities for students to obtain a thorough

understanding of the focus.

e.g., Tne intent of the feedback may be to focus on whether the supporting details relate to the facts
and the thesis statement. Provide practice for students to enhance their knowledge about thesis
statements, facts and supporting details.

USE VARIOUS FEEDBACK TECHNIQUES AND TOOLS (See "Evaluation” in the preamble to this
document, po. 9-10.)
e.g., de Bono's PMI

Plus Minus Interesting

Comparative and Contrastive Maps

TOPIC

[_ ON ONE HAND ON THE OTHER HAND

PROVIDE OPPORTUNITIES FOR STUDENTS TO RESFOND TO THE WORK OF PEERS

Initial activities should have students working with a self selected partner and have one feedLack
focus.

As students become increasingly comfortable and feedback less threatening, the teacher may pair
students on occasion, the focus may increase to two or three skills and/or behaviours, and the subject
of the evaluation may vary.
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Communication: \Writing

PEER RESPONSE SHEET
Name: Date:
Title:
Name of Author:

1. Whatdc youlike best about this item?

2. Whatis the msin idea of the item?

3. Whois the intended audience?

4. What feelings were expressed by the author?

5. What would you like to know more about?

6. Complete the COPS chart below to evaluate the work.

C o p
Capitalization Overall Appearance Punctuation

S
Spelling

7. Express your opinion about the item.
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Comraunication: Viewing

VIEWING RESPONSE SHEET

Name:

Date:

Title of the Visual:

Name of Author/Movie Company/Series:

1.  Whatdid you like best about this item?

2.  Whatwas the main idea of the item?

3.  Whowas the intended audience?

4. What feelings were expressed by the visual? ‘

5.  What would you like to know more about?

6. Complete the PMI chart below.

Plus

M ]
Minus Interesting

7. Express your opinion about this visual.

L1690
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Participation

SOCIAL STUDIES SKILLS: PARTICIPATION SKILLS

PROCESS SKILLS

Skills that enable one to acquire, evaluate
and use information and ideas:

- locating, interpreting, organizing

- analyzing, synthesizing, evaluating.

PARTICIPATION SKILLS

COMMUNICATION SKILLS

Skills that enable one te interact
with others, and involve:
- interpersonal relations
-~ group participation

~ social and political
participation.

Skills that enable one to present
information and ideasth  gh oral,
visua!l and written expres. an.

1 1 6 1 Particpation




Participation

COOPERATIVE LEARNING

Cooperative learning is a teaching-learning strategy that encourages and requ.. s siudants to work
tog.:herin order to achieve common goals. Teachers provide a situation that is structu.ed so that
students are dependent upon each other to complete a learning task.

Note.  The degree of success achieved through cooperative learning strategies depends upon
effective and continuous teacher, peer and self-evaluation, the nature and interpeisonal
maturity of students and the focus of the activity. Teachers are encouraged to select
teaching strategies in keeping with abilities and needs of s* udents.

Thebasic elements of cooperative learning are:

e positive interdependence of group members
- commongoals
~ division of labour
~ sharing materials, information and resources
~ individual/group rewards
@ directinteraction among group members
e individual accountability for completing and mastering assigned material
¢ interpersonal and small group skills development.

Teachers ai1e encouraged 1a review a variety cf related matenals in order to enhance understanding
of coore:ative learning and i elated classroom strategies. The following may be of assistance.

Johnson, David W., Roger T. Johnson, and Edythe Johnson Holubec. Circles of Learninyg.
Cooperation in the Classroom. Interactior. Book Company, 7208 Cornelia Drive, Edina, MA, June
1986.

Johnson, David W., Roger T. Johnson, and Edythe Johnson Holubec. Cooperation in the Classroom.
Revised. Interaction Book Company, 7208 Cornelia Drive, Edina, MA, 1988.

COOPERATIVE LEARNING STRATEGY: TEAM PLAN

The team plan strategy will provicde opportunities for students to cover course material while
enhancing personal and interpersonal skills. The teacher is a coach, director, monitor, rather than a
supplier of information. Cooperation is crucial because incividual and group success requires the
combined efforts of each member. Students are responsible for their own learning and the learning
of their peers

e Organize students into "team groups" of two to four members (see Participation, "Sociograms™).

e Have each student become responsible for a section of the total task;

e.g., gathering data for a visual, answering questions, completing one part of a case study
investigation.

e Have students who are responsible for the same tasks reorganize into "specialty squads”. The
“specialty squads” will enable students to master the topic through discussion, note-taking, etc.
Students will develop a plan to present the information to their “team group”.

e Use a variety of methods and sources to evaluate student, individua! and group performance.
(See "Evaluation” in the preamble to this document, pp. 9-10.) Marks should be based on the
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"team oroup". -
e Students return to the "team group™ 10 review and reflect on how much they have learned and

' average of an individual’s grade and the averag? of grades obtained by the 1:mainder of the
on how well they worked together.

COOPERATIVE LEARNING STRATEGY: PARAPHRASING

Provide opportunities for students to paraphrase in pairs in order to promote group effectiveness.
When paraphrasing, the receiver may:

e restate the sender’s message and feelings (not mimic or parrot)
prefaca statements using nhrases, such as

~ you think, feel, balieve that...

~ your positionis. ..

avoid any indication of approval/disapproval

be accurate

avoid adding or removing information

try to put yourself in sender’s position.
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Participation: Discussing

INSTRULTION IN AMD ABOUT SMALL GROUP DISCUSSIONS

e —

Students may require assistance to develop appropriate discussion skills. For example, they m~ ack
experiences and/or skills necessary to recognize nuances of tone and mood in the facial expt. .on¢
and speech of others. Students will benefit from a variety of discussion experiences designed ‘0
enhance the flow of interaction, such as speaking, listening, questioning, scknowledging ar.d
additional listeniny. (See additional discussion strategies and activities which follow in this
document.)

SETTING RULES

Members of discussion groups may increase their involvement if they feel they have some ownershig
of the rules. Have student generate discussion rules and post these as reminders. Ensure that
everyone understands the rules. Rules inay change according to the goals of the gro*ip.

GROUP SIZE AND SEATING ARRANGEMERTS

Small groups of four or five are ideally suitec to discussion. # circle formation permits all members to
participate equally.

MAKING DECISIONS

Reinforce the process by which deasions will be made. consensus, majority vote, compromise,
minority control, expert or authotity in the group. The strongest decisions are those arrived 2t "y
group consensus, yet consensus is often difficult to achieve.

ROLES

Students may require assistance when determining their roles and functions in the group (e.g., a
recordei tak 2s notes, a chairperson kenps the discussion on-track and encourages all members to
become involved}. The natural leader of the group may need assistance to avoid replacing the
appointad leader. Teachers may assign roles for initial discussion 2xperiences.

GROUP GOAL

Clanfy for students the speatic goal of the group d'scussion and rncourage them to use strategies
des.gned for keeping the discussion directed at reaching the goal (e.g., calling attenticn to and
recording major ideas),

EVALUATION

Provide opportunities for students to self-evaluate. Peer evaluation may follow when students
understand fully the purpose and fozus of peer appraisal. Teachers may irc il Gusarve group
iateraction focusing on partiapation, on-task behaviour, communicatien skinis, etc. Debriefing will
include positive behaviours and constructive criticism, (See Communication, “Peer f<edback™ and
“Evzluation” in the preamble te this document, pp. 9-10.)
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‘ GROUP PROCESS SKILLS

The following tasks may require direct teaching:

® asking probing guestions asking for opinions, information and
¢ intervening if a member becomes suggestions from others
disruptive offaring opinions, information and suggestions
@ calling attention to major ideas correcting others
e keepingtime asking for clarification
e remaining on topic releasing tension in the group
working as a unit.

1 8 J Particpation
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Participation: Discussing 0

NON-VERBAL CUES

The following activity is to be completed while students are grouped in pairs and sitting throughout
the classrocm. Students are to face each other, about one metre apart with nothing between them,
and nothing in their hands to distract them. Some students will be comfortable on the floor whii2
others will adjust their position to remain in their desks. Teachers may assign partners to increase
class cohesizeness, cooperation, etc. (See Participation, "Socingrams"”.)

PART A: LACK OF RESPONSE

Reverse the above to allow 'B' to be the tape-recorder and 'A’ to discuss a topic.

One student will be ‘A, the other will be 'B'.

Ask ‘A’ to role play being a tape-recorder which means 'A’ does not respond to 'B’ in any way but,
rather, just sits without moving.

Assign ‘B a topic and permit 30-45 seconds for ‘B' to talk about the topic (e.g., "My favourite

memory", "My favourite TV program”).

Cal! "stop” and ask 'A’ to "play back" the recorded message as closely as possible to the original.

Debrief students after this section by asking questions similar to the following.

How did you feel when you were the tape recorder?

How did you feel when you were the speaker? .

Did you want to continue speaking when you had no response from the listener?

PART B: POSITIVE, NON-VERBAL RESPCNSES

Have students ozganiz 2 themselves into pairs and select an'A’ and a 'B".

Ask 'A’ to role play the "attentive listener” and to use appropriate non-verbal skills while

Assign a topic to ‘B’ and ask these studants to talk for 30 seconds. {Topics may include "My
favourite weekend activity”, "Why | like (name or sport)”, or "My favourite food".)

After .ompleting the activity, raverse the roles, assign a new wopic and continue for another 30
seconds. Jur.ng the activity, walk around the classroom, model and acknowledge positive non-
verbal cues (non-verbally).

Teachers may wish to praise student behaviour, after the first group of students have practised
listening skills, to direct and reinforce the purpose of the activity.
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appeared to be listening attentively. Ask students to identify and/or display some of the non-

‘ e Debriefing should be positive. Have students discuss their willingness to talk when their partners

verbal cues used by their partners.

Teachers may select a pair who displayed good use of non-verbal skills te perform for class
observations.

PART C: NEGATIVE, NON-VERBAL RESPONSES

Parts B and C are interchangeable; e.g., teachers may choose to cor slete Part C with the pupils
before PartB.

{ .

Students are again in pairs.

Instruct the 'A' group to display negative, n..-verbal behaviours while the '8' group m.embers
talk. Students must remain in their places.

Assign 'B' a topic{e.g., "If Ihad a million dollars* or “Where | would like to live™).
Allow '8' 30 seconds to talk, and then reverse roles.

Some negative non-verbal behaviours may include.

- avoiding eye-contact

- turning the body away

- manipulating a pen, pencil, etc., with the hands

- siwhing

- rolling the eyes up.

Ask students to describe their feeline = when they were the speaker/the listener.

Compare/conirast the students’ feelings and willingness to talk in activities 'A’' through 'C'.

Reinforce the above activities by asking students to observe and to share non-veibal hehaviours
used at home, on television, when speaking to friends, and/or at the workplace.

Continue to provide opportunities for students to apply appropriate non-verbal listening skills
7 through a variety of discussion activities.
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Participation: Discussing

DISCUSSION GAMBITS

Students may require additionai assistance_to develop and ap;-ly communication strategies in
discussions, change the topic, get others in the group to participate, argue a point, disagree, and/or
call closure. They may need instruction in using discussion gambits. Following are some useful tools
for discussions.

GAMBIT EXAMPLES

Interrupting May I make a comment on that?
May | add something?
May ! ask a question?

Steering the discussion Let's getback to...
Where wais 1?
What were we talking about?

Offering an opinion or a guess I'dsay....
Ithink....
Coulditbe....

Offering a well-grounded opinion I'm pretty sure. ...

I'm almost positive. . ..

Taking a stand | personally feel. ..
Personally, 1 believe.. ..

Asking for suggestions What would you do?
What do you think?

Offering suggestions Thave anidea....

Restating somerne else’s point What you're sayine is. . ..

You're simply saying. ...
You mean then....

Correcting oneself Don't get me wrong. . ..
What Imean is....
v/hat I'm trying tosay is....
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e GAMBIT EXAMPLES

Giving examples To giveyou an idea. ...
Forinstance....
To illustrate my point. ...

Summarizing and concluding Soinshort....

Tosumup....

In a nutshell.. ..

To make a long story short... .

Agreeing with or correcting someone That'sright

Exactly!

Correct

Not quite

No, I'm afraid not....
You'reclose....

Admitting a lack of knowledge (I'm afraid) | don‘t know
I'm notsure
| forget
| can’t remember
Disagreeing Thatdoesn't fit
e {don’tthinkso
Get serious!
No way!
Get real!

Frankly, ! doubt. ...

Closers Let's wrap this up. ..
To summarize our discussion. . ..

Provide opportunities for students to use and evaluate self- and peer-applications of the above and
other discussion technigques or gambits.

Reference

- Gambits: Openers (1976); Links (1979); Responders, Closers and Inventory (19. 11. Copyright by
0 Public Service Commission of Canada and Minister of Supply and Servi:~s of Canada.
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Participation: Discussing

SELF-EVALUATION IN GROUP DISCUSSIONS

Itisimportant to monitor your participation in group discussicns. The follo ving checklist can be used
to help you vvaluate yourself.

INSTRUCTIONS. Take a few minutes to reflect honestly on your contributior.s to the class. Put a
checkmark next to those state ..ents that are true of you in today’s discussion and fill in the blank
spaces appropriately.

Topic of Discussion: Name: __ Date:

1.

I contributed ideas without waiting to be asked.
Oneidea | contributed was

2. I kept mv remarks on topic.
3. | supported my ideas and remarks with specific details (e.g., | gave an example).
4. I listened carefully and thoughtfully in my group.
5. I can recall other group members' ideas.
Oneimportant idez was
6. I encouraged other group members to tell more about their ideas.
7. I asked other aroup members questions about their ideas.
8. I showed respect for other member’s ideas and opinions, even if | disagreed.
9. I let other members finish speaking without interrupting.
10. I changed my mind ahout something as a result of listening to other members’ opinions.
I changed my mind about
1. I think I might have made someone else change their mind about someth:ing as a result of
an ideal contributed.
The issue was
12 i have a clearer concept of my own concerns/problems as a result of this group discussion.
13. | have a better understanding of other people’s concerns, proulems as a r~sult of this group
discussion.
14. Something 1 learned from today’s discussion:
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o Participation: Listening in Discussion

LISTENING SURVEY

Name: Date:

INSTRUCTIONS. Recall a recent communication experience and check and/or complete the

behaviours you demonstrated while with that person or group of people.
Paid attention to others’ thoughts and feelings.
Maintained eye contact.

Used non-verbal listening skills; such as

and

Spoke without interrupting someone else.
Helped someone else join the conversation.
Helped someone to share personal feelings openly.
Q Told another person what | liked about him/her.
. ound a positive way to handle a negative situation.
Explained my own ideas/opinions clearly without putting others down.
Gave a helpful suggestion.

Allowed others to share and did not monopolize the conversation.

List additional listening skills you used during the above communication experience.

Name two communication skills you would like to improve.

1"
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Communication: Listening

i

VERBAL NON-LISTENING

Purpose: To assist students to vecome aware of, and monito Eersonal use of appropriate and
inappropriate verbal listening behaviour.

Assign A a topic to discuss while B displays verbal non-listening skills.

INSTRUCTIONS

e Organize stedents into pairs.

o Havestudentsselect one person tobe A, the otherto be 8.
°

e Switch roles and assign another topic.

Topics: My favourite after school activity/food/television program/movie/sports event is....

e Have students identify inappropriate listening behaviours and write them on an overhead or

chalkboard.

o List categories below and have students categorize the inappropriate listening behaviours that

havebeen identified.

Behaviour

Example

Interrupting

Using "Me, too"

Advising

Response:

Response:

Response:

Statement:

Statement:

Statement:

I went to a movie Saturdayv nightand....
Don't you hate the prices of food at the
movies? | think they are too expensive,
andl....

I had a great time Saturday night.. ..
Me, too. You won't believe what we did!

I'm worried about my friendship with Barb.

Idon’t think she wants to be my friend
anymore.

So what! | told you not to bother with her
in the first place. What good is she to you
anyway?

DEBRIEF THE ACTIVITIES USING THE FOLLOWING

- Is there someone inyout J€fe to whom you find it difficult to listen? Why?
- Whatcould youdo to be a better listener to that persan?

~ Haveyou experienced occasions when people have notlistened to you?
-  Whoissomeone who really listens to you?
- Which non-listening behaviours do you use most often?
- Which non-listening behaviours annoy you the most?

Provide opportunities for students to make tape-recordings of role playing activities wherein the

characters use inappropriate and/or appropriate verbal non-liste ningj skiils.

Play these back to the class and have students list and categorize the skills.
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‘ Participation: Asking and Answering

FORMING QUESTIONING CHAINS

Questioning chains are a series of linked questions that lead students to discovar answers. Such
chains begin with a specific focus and with closed-ended questions:

® Howshall we start to find x?
o Whatdo youcall this process?
o Whatkind of character is fohn?

When vou've established that the student has noticed the significant bits of information needed to
solve the problem, you expand the focus:

© What processes can we use to simplify the equation?
e What by-products does this process often lead to?
e Whatdo you notice about John's behaviour?

After students have developed more skill, expand the focus again, giving them responsibility for the
chain:

6 Whatshould we do first?
® Whatis the goal of this problem?
e Instories, whatis the first kind of question we usually ask?

Questioning cha'ns can also be used with the "l can’t do any of this" phenomenon. Lead students
through with questions, often they know the an.wer but don't realize they have all the pieces they
need to figure it out.

Well, you knew you needed help. That's astart! Can you r2ad the problem?
Do you know what all the words mzan?

What are we looking for?

What's the first step?

What's the second step?

How will I do that? Why is that next?

What next? How about this?

When students succeed with the problem, ask. "How can we check that answer?" and finish with
“See, you can doit! | thought you said you couldn’t, but you did!".

Reference
Pace, Sandra. Instructional Mediation in the Classroom. How Teacher Talk Influences Student

Learning. Pres2ntation given at the 2nd Annual International Ethnog.aphy of Childhood Workshop,
Camrose, Albe. .., July 1-2, 1987.
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Participation: Group Dynamics

SOCIOZRAMS

Purpose: To gather inforrr tion about students, to assist when organizing students for group
activities,

Teachers may ailow students to select members for group activities or teachers may organiz= students
according to t'1e obje~tives/nature of the activity and/or the students.

Teachers may wish to organize students for the following reasons:

to include students who are not readily accepted by others
to combine strong students with weaker students

to enhance interaction among class social groups

to place disruptive students w h less disruptive students
to combine studenis to facilitate leadership development.

Students may vary their selections of group members, depending upon the nature of the activity.

1. Students will often select their more capable classmates if the activity is demanding and/or
required for evaluation .. urposes.

2. Students will often select their friends, or people with whom they wish 1 be friends, if the
activity is less demanding and/or not required for evaluation purposes.

Teachers are encouraged to complete sociograms on several occasions throughout the year in order
to examine classroom dynamics and reorganize groups when appropriate.

Two types of sociograms are useful to teachers and may be completed by asking students the
following questions and having students select classmates in response to each question.

1. Withwhom would you like to work?

2. With whom would you like to work when completing a task that requires extensive work and/or
which will be evaluated?

Ask the first question listed above and have students name three ¢; four students. One week or more
later, ask the second question and have students name three or four students. Responses will remain
anonymous.

The following diagram illustrates a sociogram in which each student selected three classmates.
Arrows indicate :..2 direction of the selection (e.g., June — Gary indicates that June wants to work
with Gary). Adouble arrow indicates that students selected each other (e.g., June «— Ga.y indicates
that June wants to work with Gary and Gary wants to work with June).
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Observations

o Charlene is an isolate {i.e., no one selected her). It would be important to place*Charlene in a
group with ciie or two of the most recept. ve people she selected (Jessica, Gary or June).

& Shauna, Kirk and Shane selected each other, indicating a cloce bond. This bond could be a
positive or negative force during group activi’

e Five people selected Shauna and Heather, which may indirate that these students are leaders,
popular, academically strong, etc.

® Anna Marie has selected all boys, which may or may not result in pcoblems.

o Jessica did no. take Fart in the activity and should be provided with the opportunity to select
¢classmates.
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Participation: Group Dynamics

l- DEALING WITH ANGER

INSTRUCTIONS. List personal sources of anger and/or frustration and methods you have used in the
past to deal with your feelings. If you can identify more appropriate strategies, iist them.

Ways | hava dealt with

. ia ategi
anger/frustration More appropriate strategies

Source of Anger/Frustration

Anger is often an outcome of conflict situatiuns. Read the following conflict resolution strategies and
be prepared to provide appropriate examples of each.

COMPETITION - Forcing the issue; arguing the icsue; pulling rank.

COLL*30RATION - Assertive problem solving, confronting disagreements; exchanging and/or
accej:«ng ideas.

COMPROMISE - Exchanging ideas; making concessions; bargaining.

AVOIDANCE - Ignoring others, passing the buck, delaying action, waiting for protlem to solve
itself.

ACCOMMODATION - Con-eding position; taking pity.

Discuss dvaling with anger and conflict situations with your peers and/or family members and list
techniques you may use in future situations. O

Partiapaton




Participation: Group Dynamics

“l FEEL" STATEMENTS

Purpose: To enhance students’ akility to express themselve = <learly and positively.

Individuals may become angry and resentful, and take their anger out on others or oneself. A more
appropriate method of dealing with anger and fr stration 15 by expressing our feelings directly to the
person/peopleinvolved, using "! feel...." statements.

e.g., Your best friend interrupts constant.y when you are talking.
You let your anger build and shout, "You jerk, stop being so rude.”

Using an "l feel...." statement, your response could be, "When you interrupted me, | felt hurt
because | had somathing important to say and you were notiistening.”

“I FEEL...." STATEMENT FORMULA
e State the problem behaviour: "When you...."
e Expressyour feelings: “lfeel...."

e State areason for your feelings: Because...."

‘ Brainstorm problem situations you and your classmates have experienced. Develop and be prepared
toshare "l feel...." statements for each.

Situations | feel...." statements

A State problem behaviour:
Express feelings:
Stare reasons:

B. State problem behaviour:
Express feelings:
State reasons:

C State problem behaviour:
Express feelings:
State reasons:

D. State problem behaviour:
Express feelings:
State reasons:

E. State problem behaviour:
Express feelings:

Q State reasons:
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Participatio:.: Group Dynamics

INTERPERSONAL. DEVELOPMENT

Organize a social studies activity/resource centre in the classroom and encourage students to
contribute games, books, magazines, etc.

The following group activities are intended to increase s. .dent interpersonal development.

Note. Cumplete a sociogram several times a vear to assist when organizing students for group
work. (See Farticipation, "Sociograms".)

1. Mag Puzzle

Purpoce. To provide opportuni*es for students to develop non-verbal communication and
cor qeration skills.

a. Draw lines on a world map to separate (he cc qtinents. Duplicate a map for each student on
different coloured paper. Distribute the maps and have students label the continents and
cut along the lines to separate the continents.

b. Students are to exchange p.eces so that each student makes a world map w.th different
coloured continents.

¢. Rules: - Students will use non-verbal communicatinn.

~ Students will exchange map pieces only with the permission of the other student
invalved in the transaction.

- Students cannot receive a picce withcut giving one.n return.

Students will return to thei. desks when they have formed their multi-colourr:d
maps.

Alternative Activity. Organize students into groups of four or five. Have studetss -hallenge
each other by completing the activity within their groups.

2. SSTen

Purpcse. To provide opportunities for students to review geography, people in the ners,
current events issues, etc., and to develop communication and participation skills.

a. Organize students into two groups.

b. Provide opportunities for each group to develop a set of fu2sticns and answers to ask the
uther group. Questions should relate to news events, current thematic unit, etc.

¢. Teache: will aisodevelop as2tof uestions.

d. Teacher will ...itiate the activity by asking a question. The inuvidual who responds first by
raising a hand will answer the question on behalf of his/her group.
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e. If the first group answers correctly, they receive 10 points and ask the second group a
question.

f. If the first gioup fails to answer the teacher's que.tion correctly, the second group may
respond. If the second group provides the correct answer, they will receive 5 poirsits and will
ask the first qroup a question.

g. If both groups fail to answer the tearher’s question correctly, the teacher asks another
question and.thestudentwith.the-first-hand-to be raised-must-respond. (Seed:)

h. The group whe answers correctly will ask the other group a question. if the second qroup
responds correctly, they receive 10 points and the right to ack the first group a questiun.

i. If the second group responds incorrec..y, the first group receives 5 points and asks another
question. (The group asking the question must furnish the correct answer.)

j. If the group who asks the question does not have the correct answer, 5 points are awarded
to the other group and this group asks a question.

Alternative Activity. Have students develop social studies games similar to “Trivial Pursuit" and
"1.Q. 2000". Students wou' " add questions, answers and play the game throughout the year.

Across Canada Scavenger Hunt

Purpose. To provide opportunities for students to interact with classmates in group situations,
to increase interpersonal development, and to gain knowledge abour tke provinces.

a. Organize students irto groups of four or five. Students will remain in these groups
throughout the year for this activity.

b. Have students select a team name, make a thermometer poster to record their scores and
decorate the thermometer illustrating their team name. Post team thermometers on the
bulletin board.

¢. Initiate the game, using the Province of Alberta. Develop a set of clues to direct students to
specific peopls, places and events.

d. Groups may edrn bonus points if they contribute uncsual facts and/or items relating to the
province.

e. Havestudents record scores on their thermometers on a regular basis.

Alternative Activity. Complete a scavenger hunt witis one group representing Alberta. Then
assign a province to the other groups of students, and schedule time for groups o develop their
provincial scavenger hunt. Provide opportunities for students to complete each provinaal
scavenger hunt during the year.

Cro3Sword

rurpose.  To review social studies knowledge and to develop further interpersonal skills.

a. Havestudents work in groups to develop crossword puzzles or word find games, using sor-l
studies vocabulary, people, events and/or places in the news, etc.
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b.

Collect, duplicate and distribute the puzzles to students to make CroSSword activity books
to add to the social studies centre in the classroom. Students would complete puzzles
individually orin groups.

5. Additional Activities

a.

b.

Provide opportunities for students to use social studies software.
Obtain a world map jigsaw puzzle for students to complete during the year.

Provide various opportunities throughout the year for students to develop participation,
communication and interpersonal skills through discussion activities.
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o Inquiry

INQUIRY AND SOCIAL STUDIES SKILLS

Inquiry strategies are used to seek information
about a question, a problem or an issue, and
.volve the use of process, communication and
participation skills.

/

/ PROCESS SKILLS

Y

skills that enar: -2 one to acquire, evaluate
and use inforn.ation and ideas:

— lecating, interpreting, urganizing
— analyzing, synthesizir.g, evaluating.

COMMUNICATION SKlLLS\ PARTICIPATION SKILLS
Skills that enable one t¢ interact
with others, and involve:
~ interpersonal relations
- group participation

~ sovial and politice’
participation.

Skills that enable one to present
information and ideas through oral,
visual and written expression.

181

1 Inquiry




Inguiry
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Inquiry

THINKING STRATEGIES

CRITICAL
THINKING

CRITICAL THINKING

CREATIVE
THINKING

Critical thinking is the process of determining the authenticity, accuracy and worth of
information or knowledge claims. !t consists of a number of strategies each of which to some

degree combines analysis and evaluation.

CREATIVE THINKING

Creative thinking is the process of producing novel and insightful approachas and ideas.

(Critical and creative thinking are not viewed as mutually exclusive but, rather, as

complementaries.)

CRITIC (L THINKING

Distinguish between facts and values.
Determine the reliability of information
Determine the accuracy of information
Distinauish relevant from irrelevant
information

Detect bias, stereotyping, ws-hés and
propaganda

Identify assumption

Ideritify ambiguous . .atements
Recogiiize inconsistencies in a line of
reasoning

Determine strength of an argument
Consider and assess a variety of - [ternatives
before forming an opinion or making a
decision.

CREATIVE THINKING

Reassess ideas atid apprcaches

Identify new ways of doing things

Combine the best froin the old and the new
Organize ideas in new ways

Express thoughts and feelings in original
ways.
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TEACHING A THINKING STRATEGY

Alley and Deshler's approach to teaching thinking strateg.es uses the instructional steps outlined
below:

TESTING students on a task that requires the use of the strategy tc be taught. The results are
discussed with each student, amphasizing individual strategy deficiencies.

DESCRIBRING the steps involved in the target strategy to students. Details include specific
appropriate behaviours, their sequence and ways.in.which the strategy could assist students.

MODELLING the strategy for students. Teachers should think aloud so students can follow every
process involved in the strategy.

ASKING students tc rehearse verbally.
PRACTISING THE STRATEGY with students through controlled activities/materials.

PROVIDING TEACHER FZEDBACK.
USING GRADE-APPROPRIATE ACTIVITIES to practise strategies.

PROVIL.NG POSITIVE AND COKRECTIVE FEEDBACK as students progress through practice

material.

RETESTING STUDENTS to determine the extent of acquisit:on of the strat.yy. (Same test given in
the first :ta using diffe;ent materials.)

PROVIDING OPPORTUNITIES for students to apply and continue to develop the strategy.

Reference

Alley, Gordon and Donald Deshler. Teaching the Learning Disabled Adolescent. Strategies and
Methods. Love Publishing Co., 1979.
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ingquivy

DE BONO'S TOOLS FOR TEACHING THINKING: CoRT

|

|

i

|

|

|

1

_ "Thinking is a skill, and like a skill, it can be developed aad improved
i if one’knows how."

! -Edward deBono
|

|

|

There are many proponents of direct teaching of thinking as a skill and Edward de Bono is one of the
internationally recognized authorities in the field. He propases a "tools method" whereby
techniques for guiding the thinking processes are taught as dis :te skills, practised 'n elementary
contexts and later applied spontaneously and independently to r.al problems. The real life problems
change but the tools remain applicable. A list of thinking tools foilows.

PMI too! This tool reminds students to direct their attention to the Plus points first, then the Minus
points and, finally, the interesting points of a new idea, not just to a yes or no conclusion.
Students must make an honest and thorough search in each direztion. Once this thinking
tool is learned, students will resort to its use spontaneously ana inde,"endently in their
problem-solving endeavours.

“ Plus [ Minus Interesting

Example:
WhatF:NouId hapy. :n if we » morepassengers (e accidentscouldbe [e humaninteraction
removed all the seats from could be disastrous! would change
city buses? transported
e bustravel wouid e peopleinwheel
e itcould then be uncomfortable chairs may

expensive to ride

|
|
|
y become fess appreciate change
|
|

Applied to real life problem-solving situatioris, a PMI can help individuals to clarify ind help arrive at
!,_ answers to such questions as:
|
|
|

Stiould I quit school?

Should | move to a larger centre?

Should | take a part-time job?

Should our school adopt uniforms as the standard dress Zor all students?

¢« o 00
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Cand S (Consequences and Sequels):
o listing the immediate, short-term and long-term effects of a choice to help make a decision. ‘
CAF (Consider All Factors):

o brainstorming and listing everything that needs to be considered in thinking about a problem,
formulating a plan, organizing the input and making & decision.

FIP (First Important Priorities)

e making and examining a listand priorizing items in the list.
AGO (Aims, Goals, Objectives)

e developing an action plan and/or making a decision by examining the desired outcomes.
APC (Alternatives, Possibilities, Choices)

e searching for alternatives and extending beyond the obvious in order to consider other
possihilities and choices.

OPV (Other People’s View)

o collecting, examining and considering the views of others. -

These simple tools are the component: of the first section of de Bono's program which 1s called CoRT Q
(Cognitive Reseaich Trust). These toals promote the making of a broader perceptual map, that is, \
how widely and deeply we see. For Integrated Occupational Program students, the following shouid

be considerzd:

e make use of key visuals (e.q., chaits, lists) to store the information and act as a permanent I
external memory in the problem-solving , ~ocess i

e provide opportunities for practice using these tools in meaningful and novel problem-solving
contexts to promote transfer and spontaneous *ise

e discuss with students the most appropriate tool to use for a particular problem and have them
substantiate the reason for their choice.

References

deBono, Edward. “Beyond Critical Thinking", Cu t_i¢'tlum Review, January/February 1986, pp. 13-16.

de Bono, Edward. "“Th= Practical Teaching of Thinkiag Using the CoRT Method", Special Services in
the School, Vol. 3 No. 1/2, Fall/*Ninter 1986, pp. 33-47.
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Inquir,. Critical and Creative Thinking

CRITICAL/CREATIVE THINKING STRATEGIES

The intent of teaching process skills and inquiry strategies is to increase studen: metacognition, that
is, their awareness of personal thought processes.

The sacial studies program is designed to facilitate student recor ition and application of various
process skills and inquiry strategies.

Teachers a-e ercouraged to reiniorce process sxills and inquiry strategies «n every subject of the
Integrated Occupatinnal Program through cooperative pianning. A teaching s'.rategy may involve
the introduction and application of the semantic webbing strategy in the social studies class. Other
1.O.P. teachers could incorporate semantic webbing during appropriate lessons to fortify the strategy
in o-her contexts. As a result of cooperative planning and reinforcement in a variety of contexts,
students may recagnize the transfe, ability of process sk™'ls and inquiry strategies.

Critical and Creative Thinking Strategies are intended to structure process skilis to encourage further
development of students':

o awareness of individual learning patterns
e repertoires of thinking strategies
o applications of a variety of thinking strategies.

Five Critical and Creative Thinking Strategies are recommended for use in the Intsgrated
Occupational Progrum. They are. Brainstorming (Flue.:icy), Mind Mapping, Semantic Webbing,
Lateral Thinking and Movies of the Mind.

BRAINSTORMING (FLUENCY)

Brainstorming or fluency activities generate creative thinking because the free flow of ideas 1s not
hindered by assessment. Students are encouraged to verbalize, write or demonstrate all their ideas
about a concept, word and/or event. Fluency activities may be used to:

introduce a new unit

review previously learned knowledge
explore feelings and emotions

initiate a community partnership activity.

Classroom fluency activities contribute to increased individual creativity and mav also.
¢ increase student self-esteem (all ideas are accepted)

e motivate students
e enhance classroom cohesiveness.
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Teachers may wish to incorporate qualifiers to provide an achievable goal (e.g., list 20 items that. . ) ‘
The following suggestions may prove useful to \ntroduce and apply fluency:

1. Lt the narnes of all the birds you know. Special recognition will be given to the student who listz
the largest number, who lists an extinct bird and/or who lists a bird others fail to identify.

2. Tell me what you know about Canadian medical services and I/we wilt “ummarize your comments
on the overhead.

3. Organize yourselves into groups uf three and make a group list of uses of a square shape.

4. We have been calculating wages i.» math class. Where can we go in the community to learn more
akout wages, salaries and other employee financial arrangements?

MIND MAPPING

Mind mapping is similar to fluency as free thinking is encouraged and all ideas are accepted;
however, structure, commonly in the form of categorizing, is incorporated in the minc mapping
thinking strategy. Mind mapping encourages students to create a diagram displaying the ideas
emerging from the thinking process. This strategy may be used to:

recall and/or store personal information

explore new vocabulary, conce s or issues

deve'op a set of ideas expanding upon a main topic as a prewriting activity

organize ideas from a fluency activity

store, recall, organize, imagine and analyze information

examine current events issues. .

The diagram below illustrates the use/structure of the mind mapping strategy by exploring a concept
in preparation for writing, discussing and/or presenting. Mind mapping may also be used to review
terms, concepts, etc.

Public/Private

Rail

P-!L"‘.i‘ vt Airports
Secon LAND
N AIR -
Highways . /\ —
! Maintenance Types

bﬂeir\craft

TRANSPORTATION
SYSTEM

/ Costs

Canadian contribution

Types of
water

[ —"
__/)/ SPACE costs vehicles

\
/International e

SEA Laws
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Depending upor the abilities of students, teachers may wish to extend the categories represented by
each "arm" of the map. Referring to the previous example, extension categories may include "land",

“water", "air", "outerspace", etc.

SEMANTIC WEBBING

Samantic webbing 1s also intended to expand student knowledge and appiication of critical and
creative thinking. Similar to mind mapping, ideas relate to a central concept. Semantic webbing,
however, Involves further s..ucture to enable students to complete a variety of activities including.

reviewing subject material for a test

outlining processes in planning activities

connecting new information to old knowledge

outlining the setting, the main characters, nd/or the conflicts of a current affairsitem
illustrating parts of a piece of equipment.

® " ® 00

A diagram of a semantic web using "Community Resources" as the main idea follows. A semantic
web may serve to initiate further exploration of each detail and/or sub-detail. To illustrate,
"Secondary" could become the main idea in a new configuratior which may investigate details and
sub-details of secondary resources.

business
people
. teachers
family
N religious
»oliticians Human leaders
water
bridges
air
roads , COMMUNITY minerals
Tertiary Resous=zces~|
bread - \
A vegetation
furniture

Secondary

lumber hydropower

/
alloys flour
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LATERAL THINKING

A lateral thinking strategy may be used to solve a problem by adopting 2 different \nethod of attack
rather than extending the current method. The concept of "bigger and better” opposes the lateral
thinking objective. To illustrate, increasing the financial support for social services may not
necessarily increase the quality of care, increasing technology may not necessarily increas« quality of
life and employment opportunities, increasing the number of highways may not be the ideal way to
solve transportacon problems.

Lateral thinking may prove to be challenging as the individual is required to alter an often deeply
ingrained mind-set -~ that "bigger is bett2r".

Teachers are encouraged to initiate the learning of lateral thinking using fairly simple concepts such
asasking students to think of everything with:

Sample Responses
CONVENTIONAL | UNCONVENTIONAL

o wheels bicycles watches

e a triangular shape Christmas trees | coneson the retina of the eye
o gills goldfish human embryos

e theletter "z" zebras scrabble games

Students’ lists may initially contain conventional responses (bicycles, Christmas trees, goldfish, zebra)
and with practice will include a variety of unconventional responses (watches, cones on the retina of
the eye, human embryos, scrabble games). A variety of similar activities will assist in expanding
students’ mind-sets.

Subject related examples of lateral thinking may include:

e Mathematics: when/where is the fraction % used?
- quarter time in music
- quarterof an hour
- quarter percentin interest rates
- quarterhorse
- quarterback
- quarter of one dollar.

e Practical Arts: cooking - If the stove fails tc function, how can we cook?
- abarbecue
- acampfire
~ aheated rock
- acar manifold
- amicrowave oven.

MOVIES OF THE MIND

The movies of the mind thinking strategy states that learning wili increase when connections are
made between the cognitive and affective domains, and involves imagining and/or picturing
something in:the mind. When possible, concepts are to be taught in reference tc emotions and/or
the five senses. Students are encouraged to recall and/or imagine a word, concept or issue, to display
the infoimation in their minds as if it were a movie and :o0 recall or associate feelings/sensa’ons with
the events of the movie.

~N\
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Movies of the mind provide opportunities for:

o deeplystored information tosurface, and
o studeqts to transfer and/or connect old knowledge to new information.

To connect oid and new knowledge for greater understanding, students may be asked to imagine a
movie of the mind of when thay studied bacteria growth on various substances in scien .e. While the
rovie is “playing”, students would recall the smells, sights, sounds, tastes and feelings they may have
experienced at that time. (Imagining thz affective domain will often increase cognitive recollection.)

A lesscn on bacteria, cne---"ed organisms, infections, diseases or other related topics would follow
and students would buid'  information-upon ¢.d, recalled knowledge.

References
Buzan, Tony. Use Both Sides of Your Rrain. E.P. Dutt. 1, N.Y., 1983.

Chamkbers, John H. "Teaching Thinking Throughout the Curriculum - Where tise?" Educational
Leadership, 45,7, April 1988.

Costa, Arthur L. "Teaching For, Of, and About Thinkirg", . ‘eveloping Minds. A Resource Book for
Teaching Think.ng., Association for Supervision and Currict’ . Development. Aiexardria, Va.,1985.

deBoi 3, Edward. "The Direct Teaching of Thinking on a Skill*, Phi Delta Kappan. (64, 10) June, 1983.
suntune, Joyce. Developing Creative Thinking - Book 1 and Book 2. Circle Pines, MN, 1984,

Phillips, Gary and Maurice Gibbons. Ways to Improve Classroor: Instruc..on. fducation Services, 1155
Waest 8th Avenue, Vancouver, B.C., V6H 1C5.

Sternberg, Robert ). "In Defense of 'Critical Thinking' Progra:as®, Education Week. October 15, 1986.
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Inquiry: Critical/Crea‘ive Thinking

SEMANTIC WEBS AND MAPS

A semantic web or map is a graphic display of the . 2lationship betweea me,or and minor ideas. A
basic web consists of a core question or concept, and a network of nodes or strands which, taken
together, display the relationship of he whiole to the parts and the parts to the whole.

The use of ....niantic wehbing for students with reading and writing difficulties may:

e serve as a graphicadvance organizer, assisting students to process new informatiorn as the; read
r. help plan original discourse

o assist students to 7 xnstruct a medel for organizing and integrating information.

The teacher m-ay use webbing as a diagnostic tool by determu :ing:
e theinformation students derive from a reading
o thelimits of individual student'’s capabilities to construct categories and relationships.

The semantic webbing strategy will prove usefui:
e Asapre-reading activity:
~ students can brainstorm and make predi:tions about the reading
- an advance organizer, to introduce new/difficu vocabulary. The web or map may be
constructed on the chalkboard and g artially completed prior to the act.vity.
e Asanact: ..ty during reading:
~ the teacher partially constructs a vesc.ptive or expository web and distributes this to the
students. The students complete the web as they read, verifying from the text reazons for thar
selections. As they locate explicit and implicit text clues, these are written in the boxed nodes
or strands.

® Asanactivity afterreading:
- students can modify/correct a pre-ceading web to verify and extend their knowledge

e Asaprewriting planning activity:
- students may use a semanticweb to initiate a writing assignment.

The purpose of the activity will dictate when and how semantic webbing and mapping strateg:es w..
be used. The foll- #ing suggestions may prove useful.

e .odetermine knowledge before studying a unit.
e Toorganizeideasin preparation for reporting a current news event.
e T~ plan a community partnership activity.

e To review know’2dge after com).'2ting a untt and prior to an examination

12 : -~
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NARRATIVE SEQUENTIAL MAP
(time order)

[ |

This “map™ configuration may be used to visually display:
e thestepsin following instructions (e.g., following a recipe)

e the chronological order of a sequence of events (e.g., reporting an accident, a news event, an

eventin history).

13
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DESCRIPTIVE ORTHEMATIC WEB

What llike
in a friend

sense of
humour

honesty

independence

COMPARATIVFE AND CONTRASTIVE WEB

| I

On the one hand On the other hand

l—-w
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‘ Inquiry

INQUIRY MODELS

l
|
A MODEL FOR ANSWERING QUESTIONS A MGDEL FOR MAKING DECISIONS
OR SOLVING PROBLEMS

Identify anissue

Define a question/problem Identify possible alternatives

evelop questions or i .
b Pa or hypotheses to guide Devise a plan for research
research
. . . . , organize interpret i i
Gather, organize and interpret information Gather, org and pret information
Evaluate the alternatives, using collected

Develop a conclusion/solution . .
P information

Make a decision, plan or take action on the
decision (if desirable and feasible)

Evaluate the action plan and decision-
making process

INQUIRY PROCESS MODEL (1981)

Identify and focus on the issue

Establish research questions and procedures
Gather and organize data

Analyze and evaluate data

Synthesize data

Resolve the issue (postpone taking action)

|
:

Apply the decisicn

Evaluate the decision, the process and
(where pertirent) the action

135

15 Inquiry




Inquiry R

SAMPLE: A MODEL FOR MAKING DECISIONS

IDENTIFY AN ISSUE

¢ Clarify the question/problem

What are the elements of the issue and how are they connected?
What are the related questions or issues?

What values are involved?

What value positions can be identified?

@ Reviewwhat is already known about the issue

What is known? Unknown?

o Make the issue manageable

Limit the iscue to specific area or focus.

IDENTIFY POSSIBLE ALTERNATIVES

e Whatare the choices?
e What points of view are involved?
e Arethere rules, laws and principles to consider? What are these?

DEVISE A PLAN FOR RESEARCH

e List questions that need to be answered.

What are we looking for?

What is the cause?

Who or what is involved or a*fected?
Who is making what arguments?
Howshould key terms be defined?
What information is needed?

What wvill happen if nothing is done?

e Identifysources and location of infermation.
(print, non-print, interviews, surveys)

GATHER, ORGANIZE AND INTERPRET INFORMATION

@ Locating/Interpreting/Organizing

Acquire information to find answers to questions through listening, viewing, reading and
using community resources.

Differentiate between main and related ideas.

Identify points of view expressed in cartoons, pictures, photographs.

Identify relationships among variables within charts, graphs and tables.

Identify and critically evaluate the relationships among the purpose, message and intended
audience of visual communications.

Inquity




- Read and interpret maps.
‘ - Make notes (point form, webbing) that outline the main and related ideas while reading,
listening and obse ving.

EVALUATE THE ALTERNATIVES USING GATHERED INFORMATION

¢ Analyzing/Synthesizing/Evaluating
- Compare information about a topic drawn from two or more sources to see if it is identica,,
similar, parallel or inconsistent, unrelated or contradictory; detect bias.
- Draw conclusions. Determine values underlying a position.
- Categorize informati.n to develop concepts.
- Make generalizations by stating relationships among concepts.

o Determine the possible consequences of gach alternative.
-~ What are the pros and cons of the alternative?
- What are the costs and benefits of the alternative?
- Whatside-eftects may result?

MAKE A DECISION; PLAN OR TAKE ACTION CONSISTENT WITH THE DECISION (IF DESIRABLE AND
FEASIBLE)

o Select the best alternative
- Consider the feasibility and desirability of each alternative by establishing priorities.

o Make adecision

O - Identify the basis of the decision.

8 Procedures
- Create a plan of action to apply the decision. (What are the steps of the action plan?)
-~ Apply the plan.

EVALUATE THE ACTION PLAN AND THE DECISION-MAKING PROCESS

Does the plan ard process resolve the issue?

What will constitute success?

How wvill the results be evaluated?

Can the decision be reversed if necessary?

How would you like the decision applied to yourself?
How does the decision consider the rights of others?

® © 0 © & O

Note: These proceduresshould not be applied in rigid, lock-step sequence.
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Inquiry: Problem Solving ‘

A PROBLEM-SOLVING/DECISION-MAKING FRAMEWORK FOR 1.0.P.

The problem-solving/decision-making frimework outlined should not be interpreted as a model
consisting of fixed and rigid stages and strategies. Its use will depend on individual problems and
individual students. Students may not always use each stage of the model and will select only those
strategies that are appropriate to the concern or probiem. Students should recognize problem
solving/decision making as a series of interrelated actions that lead to a solution.

UNDERSTANDING THE
> PROBLEM/ISSUE

A

DEVELOPING AND
REVIEWING AND o e =T CARRYING OUT
APPLYIMG RESULTS A PLAN

T &

The following guidelines may be of assistance in planning effective problem-solving/deusion-making
activities.

o Share the framework and strategies with all students.

¢ Encourage st.dents to be creative and experimental in their approach to problem solving/
decision making. Tt . strategies in problem solving and decision makirg, while useful in the
support and structure they provide, should not become infiexible algorithms in themselves.

o Present problem solving/derision-making activities either in context and/or in a skills-focussed
sub-unit as determined by student needs and abilities. Ensure that issues and problems are
relevant to student interest and experience, and that the cognitive demands of the issue/
problem correlate with developmental levels of the student.

¢ Modify and vary the approach to problem solving/decision making to ensure that appropriate
interest, participation. and success levels are experienced by all students. Most students have an
inherent desire to undertake the challenge provided by a problem. Past experiences or present
attitudes, however, may prevent some students from accepting this challenge.

-

o0
Jreed
(Gp]
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UNDERSTANDING THE PROBLEM/ISSUE

‘ During this stage, students are encouraged to think about the problem before attempting a solution.
Ti 2 teacher may 2sk questions and suggest strategies to focus attention on information and

conditions of the problem.
Problem-solving strategies used in this stage include:

knowing the meaning of all words in the problem
identifying key words

looking for patterns

dentifying given and needed information
identifying extraneous information

restat.ng the problem in one’s own words

asking questions

drawing pictures/diagrams

using zoncrete manipulatives

interpreting pictures/charts/graphs.

DEVELOPING AND CARRYING OUT A PLAN

In this stage, students should plan strategies for solving the problem and then use these strategies to
actually solve the problem. When planning strategies, students should look for various methods of
solving the problem. it should be emphasized that there are many strategies that can be used
effectively to solve the problem. Once appropriate strategies have been planned, the student

‘ "carries out the plan" to arrive at a solution.

Strategies used in this stage of the process include:

¢ guessing and checking (improving the guess)

o choosing and sequencing the operations needed

o acting out or simulating the problem

¢ applying patterns

¢ using asimpler problem (making an analogy)

¢ collecting and organizing data into diagrams, nu...0er lines, charts, tables, pictures, graphs or
models

o experimenting through the use of manipulatives

e breaking the problem down into smaller parts

¢ working backward

e using logic or reason

¢ estimating the answer

¢ documenting the process used

¢ working with care

e workingin a group situation where ideas are shared.

19 199 inaurry




REVIEWING AND APPLYING RESULTS

This stage encourages students to assess the effectiveness of their solution and to consider the
aczuracy of their results. Answers should be related to the question in the prodlem to verify that the
problem has indeed been sulved. Evaluation of the strategies used increa:es awareness of their
appropriateness and of other strategies that might have been used. Reflection on the process used
should encourage students to generalize and apply the strategies to related situations.

Strategies in this stage of the proc.ssinclude:

stating an answer to the problem

restating the problem with the answer

explaining the answer

deterniining if the answer is reasonable

discussing process used and applying it to other problems
discussing other ways to solve the problem

checking the arniswer

making and solving similar problems

considering the pussibility of other answers.

20 tnquity
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Inquiry: Decision Making

EXTERNAL VERSUS INTERNAL LOCUS OF CONTROL

INTRODUCTION

Locus of control theory is concerned with an individual’s uelief about the contingencies of personal
behaviour. An external locus of control - that is, a belief that luck. chance, fate, or the whims of
“powerful others" determine the outcomes of personal actions — is typically manifested by low
achieving students and is significantly related to achievement behaviours, job success ana career
maturity. Locus of .ontrol orientation is amenable to change through various instructional and
counselling interventions, such as life skills courses, instruction in goal setting and decision making,
group discussions that explain the concept of locus of control and its pzrsonal implicatiors, and
teacher talk which places emphasis on the relationship between student performance and
subsequent outcomes (e.g., “We won the game! All that practice and fitness training paid off in the
end."” or "You can be proud of your mark in social studies. Completing assignments, participating in
class and studying for examinations this term have made a difference."). Enc>urage students to
accept responsibility for the outcomes of their personal behaviour, and to m«.e toward a more
internal locus of control.

Distribute or read to students the questions from the “Locus of Control" sheets on the following
pages. Provide adequate time for students to respond yes/no to each question. Remind students that
answers are neither correct norincorrect and to responc honestly.

Scoring Procedure

Distribute or read the scoring shieet. Have students award themselves 3 points if their response is the
same as the response on the scoring sheet. Students receive 1 point if their response is dissimilar to
the response on the scoring sheet.

e.g,. Question1. A student who respcnds to question 1 with “yes" receives 3 points, a stug :nt
who responds with "no" receives 1 point.

Interpreting Scores

120-100 external locus of control
60-40 infernal locus of control

The student who answers a majority of the questions the same as the responses provided is
external. Extreme scores in either direction (i.e., too external or too internal) may be cause for
discussion with students. Sometimes, it is appropriate to believe in plain bad luck or fate ia order to
cope and accept life's circumstances. A.ccepting personal responsibility for one’s attitudes, behaviours
to these unfortunate occurrences is akey to maturity.

For permission to reprint copyrnighted material, grateful acknowledge:nent is made to tiie authors,
Stephen Nowsicki, Jr, and Bonnie R. Strickland, 1973.
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Locus of Control Score Sheet

.Y 11. Y 21, Y 31, Y
2. N 12. Y 2. N 32. N
3. Y 13. N 23. Y 33. Y
4. N 14. Y 4. Y 3. N
5. Y 15. N 25. N 35. Y
6. N 16. Y 26. N 36. Y
7. Y 17. Y 27. Y 37. Y
8 Y 18. Y 28. N 38. Y
8. N 19. Y 29. Y 36. Y
10. Y 20 N 30. N 40. N

Scoring: 3 points if a student responds according to the score sheet.
1 point if a studentdoes not respond according to the score sheet.

Note: The higher the score, the more externally motivated the student.

References

Gardner, David. "Locus of Control Change Techniques: Important Variables in Work Training".
Education. Vol. 100, No. 3, Spring 1980, pp. 237-241.

Gardner, David et. al. "Locus of Control and Career Maturity: A Pilot Evaluation of a Life Planring
and Carecr Development Program for High School Students®. Adole _ence. Val. 16, Mo. 63, Fall 1981,
pp. 557-562.

Nowicki, Stephen Jr., and Bonnie R. Strickland. “A Locus of Control Scale for Children". Journal of
Consulting and Clinical 2sychology. Vol. 40, No. 1, 1973, pp. 148-154.

Rotter, J.B. "Generalized Expectancies for internal Versus External Locus of Control Reinforcement”.
Psychological Mo~ographs. 1, No. 609, 1966.

Rotter, J.B. “Some Problems and Misconceptions Related to the Construct of Internal Versus External
Control of Reinforcement”. Journal of Consulting and Clinical Psychology. 43 (1), 1475, pp. 56-57.
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column.

Item

1. Do you believe th, . most problems will solve themselves if
you just don't fool writh them?

2. Do you believe that you can stop yourself from catching a
celd?

3, Aresomie kids just born lucky?

4. Most of the time do you feel that getting good grades means
a great deal to you?

5. Areyou often blamed for things thatjust aren’t your fault?
y

6. Do you believe that if somebody studies hard enough he or
she can pass any subject?

7. Do you feel that most of the time it doesn’t pay to try hard
’ because things never turn out right anyway?

8. Do you feel that if things start out weli in the morning it's
gcing to be a good day no matter what you do?

9. Do you feel that most of the time parents listen to what their
children have to say?

10. Do you believe that wishing can make good things happen?

11. When you are punished, does it usually seem it's for no good
reason at all?

12. Most of the time do you find it hard to change a friend’s
opinion (mind)?

13. Do you think that cheering more than luck heips a team to
win?

14. Do you feel that it's nearly impossible to change your parent’s
mind about anything?

15. Do you believe that your parents should allow you to make
most of your own decisions?

16. Do you feel that when you do something wrang there's very
little you can do to make it right?

‘ LOCUS OF CONTF.OL: STUDENT FORM

Answer

Points

INSTRUCTIONS. Answer yes or no to the following questions and place your response in the ‘answer’
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17.
8.

19.

20.

21,

22,

23.

24.

25.

26.

27,

23.

29.

30.

31.

32.

Item

Do you believe that most kids dre just born good at sports?
Are most of the other kids your age stionger than you are?

Do you feel that one of the best vvays to handle most problems
is just not to think about them?

Do you feel that you ave a lot of choice in deciding who your
friends are?

If you f:nd a four leaf clover do you believe that it might b.ing
you good luck?

Do you often feel that whetner or not you do your homework
has much to do with whatkind of gredes you get?

Do you feel that when a kid your age decides to hit you, there's
little you can do to stop him or her?

Have you ever had a goad luck charm?

Do you believe that whether or not people like you depends on
how you act?

Will your parents usually help you if you ask them to?

Have you felt that when people wer¢ mean to you it was
usually for no reason at all?

Most of the time, do you feel that you can change wha* might
happen tornorrow by what youdo today?

Do you believe that when bad things are going to hapg.en they

are going to happen no matter what you try to do to stop
them?

Do you think that kids can get their ow:i way if they just keep
trying?

Moest of the time do you find ituseless to try to get yous awp
way at home?

Do you feel that when go~J things happen they happen
because of hard work?

24
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33.

34,

35.

36.

37.

38.

39.

40.

Item

Do you feel that when somebody your age decides to be your
enemy there's little you can do to change matters?

Do you feel that it's easy to get friends to do what you want
them to?

Do you usuallv feel that you have little to say about what you
get to eat at home?

Do you feel that when someone doesn’t like you there's little
you can do about it?

Do you usually feel that it's almost useless to try in school
because most other students are just plain smarter than you
are?

Are you the kind of person who believes that planning ahead
makes things turn out better?

Most of the time, do you feel that you have little to say about
what your family decides to do?

Do you think it's better to be smart than to be lucky?

2015

25

Answer

Points

inquiry




Inquiry

LOGITAL/NATURAL CONSEQUENCES VERSUS PUNISHMENT

Locus of control theory investigates the relationship between an individual’s actions and resulting
reinforcements. Many students harbour an external locus of control belief system, whereby they
attribute rewards and/or successes to luck, fate, chance or the whims of powerful others. They may
also be accepting of punistiment as a consequence for mistakes and inappropriate behaviour.
Students need to recognize that some consequences naturally or logically arise from their actions,
and to develop the ability to distinguish these from punishment.

Some of the differences between logical consequences and punishment are outlined below.

LOGICAL/NATURAL CCNSEQUENCE PUNISHMzNT

Vs Power of the authority dominates:
self-centred

Reality of the situation dominates:
situation-centred

Fails to relzte logically to
behaviour; arbitrary

Relates logically to the behaviour

Excludes elements of moral Involves some moral judgment:

judgment: good or bad, rigntor
wrong

Deals with present and future

Teaches the child to be respensible
for personal behaviour

Develops inner discipline

Maintains positive atmosphere with
adults

Influences or leads the child toward
more desirable behaviour; trains for
the future

Retains the child’s self-esteem

usually bad or wrong

Deals only with the past

Implies the adult is responsible for
the child’s behaviour

Maintains outer discipline

Perpetuates antagonistic
atmosphere

Forces the child to obey; usually
only temporarily effective

Diminishes the child’s self-esteem

SUGGESTED ACTIVITIES
1. Initiate a discussion guiding students to recogr:e and understand natural consequences.

2. Encourage students to share some common problems and to contribute their ideas as to the

possible consequences. O
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Q 3. Havesstudents identify and categorize consequences to the following situations.

[ NATURAL/LOGICAL

CONSEQUENCE PUNISHIVIENT

o sleepingin on a school
day

e overeating junk food

o failing to brush/floss
teeth

o failingto complete
homework

e borrowingsister's/
brother’s sweater
without permission

e failingto completea
household chore

4. Encourage students to contribute situations to cateaorize.

5. Use questions to discuss the consequences which are most effective in guiding the individual to
accept responsibility for his or her behaviour and to curtail the inappropriate behaviour; e.g.,
does the consequence have to be severe/painful/expensive in order to be effective?

0 6. Discuss behaviour and consequences relative to specific areas in the school and the workplace,
e.g., habituai !ateness, disorganization, inappropriate clothing.

..207
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