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ABSTRACT

The Effects of Paternal Teaching Strategies, Childcare
Involvement, and Select Father-Child variables on the
Academic Performance of Mexican-American Children

by
David Arthur Strand

The general purpose of this study was to
investigate whether paternal proximal behaviors of teaching
strategies, language in literacy-related activities,
involvement level in childcare and select gender-specific
behaviors varied within a sample of fifty-nine .
Mexican-American fathers. Additionally, associations
between acculturation level and proximal paternal behaviors
were examined, to better understand how fathers' roles are
influenced by cultural adaptation.

Fifty-nine Mexican-American families from
low-income neighborhoods in Santa Barbara, California
agreed to participate in this study. Each of the families
wa- intact, and had a child between age five and nine for
whom school parformance measures were collected.

Each parent participated in an interview sessions
in their own home, in their preferred language conducted by
a same-gender bilingual graduate researcher. Mothers were

asked to identify childcare responsibilities in the home.
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Fathers were administered the Parent Background Form (PBF)
and the Cognitive Home Environment Scale (CHES). children
were administefed the Peabody Picture Vocabulary Test
(PPVT). In addition, primary teachers provided ratings of
childrens classroom performance and academic potential.

To study father-child interactions, fathers were
asked to teach (ensenar) their child in any way they chose
on a model assembly tark. Videotapss of these
interactions were coded using a revised version of the
Maternal. Teaching Observation Technique (MTOT), in an
efrort to identify discernable patterns of teaching.

Results of the study establish that wide variations
exist between fathers in their teaching approaches,
participation in and language used in literacy-related
activities with their children, and involvement in
childcare, with links to father accuituration level. High
acculturated fathers used mainly verbal means of teaching
their children, while low acculturated fathers relied
heavily on visual demonstration. Split-median analysis
was conducted on father teaching patterns of verbal,
visual, and independence training (a measure of how
controlling fathers were in the task). Six distinct

paternal teaching profiles were idertified. Children
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associated with each paternal profile were compared in
terms of their verhal intelligence and school performance
ratings. While parity existed in verbal intelligence
across groups, significant differences were revealed
between child groups on teacher ratings of school
performance and acadenmic potential. Fathers who
incorporated independerce training in their teaching
approach were associated with highly rated children, while
fathers who were highly active in the task were associated
witk lower rated children.

Large variations existed in terms of father
involvement in childcare activities in the sample, however
no significant differences in involvement level was
observed witii respect to father leve) of acculturation.
While no significant gender-specific differences in
teaching approaches were found, fathers were more
supportive and less demanding in the task witn daughters
than with sons, and provided less independence training to
their daughters. Female children in this way may receive
implicit messages from their fathers that they are less
capable.

Results of the study were discussed with an

emphasis on potential links between independence fostering

xi



behaviors on the part of fatherg and their child's =ense
of self-efficacy. The implications of the high
within-group diversity found in fathers in the sample were
considered, along with the need to move beyond limited and
stereotyped views of Mexican-American fathers and
recognize the contribution they have in their chilas'
social and cognitive development. Limitations of the

pres :nt study were discussed, and suggested directions for

futu.» research were presented.
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CHAPTER I
Introduction
Statement of the Problem

A persistent and elusive problem in the United
States has been the continued unequal representation of
specific ethnic minarity groups in arenas of success, as
defined by mainstream society. Results from the U.S.
Census provide clear and sobering evidence of this
disparity as it pertains to M(xican Americans, an ethnic
group that if current patterns of migration and family
size are maintained will soon be the largest minority in
the country (DeAnda, 1982) . As a group, Mexican
Americans hold less desirable jobs, bring home a lower
income and have less education than their Anglo and black
counterparts (U.S. Census, 1980). These findiags are
consistent with voluminous evidence linking education
level to income level and occupational status across all
subgroups of cur population. Clearly, socioecononmic
inequities that exist in our society are perpetuated by
the lack of education endemic to the socially
disadvantaged (Carter & Segura, 1979).

The statistics are grim -~ Mexican-American

children as a group have not been performing as well or




persisting as long in the educational system as the
maverage" child, as identified by national norms (U.S.
Census, 1980). Reports that by age two and a half,
Mexican-american children already lag behind non-Hispanic
children in verbal and quantitative abilities (though not
in reasoning or motor performance) provide graphic
evidence that these children are at a disadvantage when
they enter the school system (Laosa, 1984). This same
system has failed to mitigate initial performance
disparities, and wmay in fact perpetuate then. Deficits
in school-related abilities of Mexican-American children
beccme more pronouncec as they advance in grade
(Garrison, 1972; Hunt, 1975). Related to evidence of
poor school success is a correspondingly high attrition
rate. In Texas, for example, only 60% of all
Mexican-American students complete L.ich school, compared
to an Anglo rate of 86% (Evans, 1974). This finding is
indicative of attrition patterns throughout the southwest
(Carter & Segura, 1979). Given these statistics, it is
not surprising that Mexican-American youth are the most
underrepresented subgroup of all major minority groups in
secondary and college institutions (Casas & Ponterrotto,

1984). By not penetrating academic arenas, patterns of
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economic and social ineqities are perpetuated and
continue to bé experienced by a large majority of Mexican
Americans (Carter & Segura, 1979).

Scores of projects have successfully identified
educational attitudes and policies that help maintain the
current inequitable status quo (Alejandro, 1979; Heller &
White, 1975; Laosa, 1977). Practices u.der fire include
selective *teacher inattention to children of color (Good,
1970), de facto segregation into schools that have poorly
qualified teachers and inferior facilities (Carter &
Segura, 1979) and insensitivity to handicaps caused by a
lack of exposure to English (Evans, 1974).

Research targeted towards understanding causes of
and providing remedies for educational disparities has
also focused on parental and home environment variables.
In fact many investigators, while acknowledging the
importance éf rectifying prejudicial educational policies
and attitudes, have now directly linked specific parental
behaviors and factors in the home environment to
variances in achievement and intelligence: measures in
children (Johnson, 1980; McGowan & Johnson, 1984). It
is difficult to discount the observation t' at "the most

consistent, intense and pervasive influence in life comes
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from parents" (Johnson, 1980; p. 3). Variables such as
how oftcen parents engage in direct teaching (Radin &
Russell, 1983), the types of teaching behaviors they
employ (Laosa, 1980), the age at which they allow
children to make autonomous decisions (Anderson & Evans,
1976) and the affective relationship between parent and
child (Radin & Epstein, 1975) have all been posited to
influence children's social and cognitive davelopment
directly. In addition, variables ir the home environment
(such as number of bouks and educational materials
available) have also been touted as indirect influences
of child cognitive development (i.e. Russell & Radin,
1983).

Developers of educational intervention progrums
have taken heed of these findings and a shift in emphasis
from "teacher-training" to "parent-training" intervent:ion
formats has occurred (Johnson, 1980). Results of this
shift are promising. While both types of programs have
produced short-term increases on IQ scores (1.e. Gray &
Klaus, 1970; Schaefer, 1976) only parent-trained programs
have successfully maintained initial gains over time
(Madden, Levenstein & Levenstein, 1976; Schaefer, 1970).

It does appear that targeted modifications of home




environment variables and parent-child interaction
patterns may promote child cognitive development in ways
that improve their chances of succeeding in the classroom
(McGowan & Johnson, 1984).

Mothers have traditionally taken on the role of
prime caretaker in oudr society and have been the main
provider of their childs' physical needs (Bowlby, 1970).
Consequently,- it's been assumed that mothers exert the
most significant influence on their childs' cognitive
development as well (Hess, 1970). Mother-child
interactions have accordingly been examined from a
multitude of approaches in efforts to tease out factors
that may be tied to measures of child achievement or
intelligence (McGowan & Johnson, 1984). 1In comparison to
mothers, the role of fathers in their childs' cognitive
development has been given only cursory attention (Lamb,
1976). This is no doubt in reaction to consistent
evidence that fathers tend to be much less active than
mothers in school-relevant activities such as reading to
their child, and teaching their child to read, write, and
count (Bronstein, 1984). However, these studies were
largely conducted on traditional families where fathers

worked full-time and mothers were not employed (Ricks,




1985) . With the recent "blurring" of traditional
maternal and paternal roles, the role of the father is
currently being reexamined and his impact on his children
reassessed (Bronstein, 1984). This renewed line of
research has produced remarkably consistent evidence that
fathers do apparently impact upon their childrens'
development in unique and powerful ways (Ssagi, 1982).

In measures of social development (Sawin & Parke, 1979)
and aspects of cognitive development in children (Radin &
Russell, 1983) scores have been positively associated
with specific paternal behaviors and father-chilad
interaction patterns.

While promising, investigations of paternal
influences to date have not yet produced enough field
data to be considered reliable. The vast majority of
these efforts have focused exclusively on white, middle
class fathers and their children (Lamb, 1975).
Consequently. it is not known to what extent, if any,
emerging evidence of fathers and their influence can be
extended to blacks, Hispanics, and other minorites.

The Mexican-American father in particular has been

consistently stereotyped as an authoritative and aloof

figure who contributes little to his children's learning




process (Mirande, 1979). This stereotyping in effect
creates a vicious circle - since it's assumed that
Mexican-American fathers do not significantly interact
with or influence their children, researchers in turn
ignore them. In lieu of any reliable data to the
contrary, stereotypical views persist.

The general purpose of the present study is to
achieve a more accurate understanding of the role of the
Mexican-American father in his family structure, and his
contribution to his childrens' cognitive development. To
this end, several lines of investigation are carried out.
First, the impact of acculturation on paternal
involvement in childcare, level of home cognitive
stimulation and teaching behaviors fathers employ with
their children are examined. Associations between these
variables and child performance measures are a primarv
focus of this study. 1In addition, the language fathers'
use with their child in literacy related activities is
investigated and associated with measures of child
performance. Finally, paternal behaviors in teaching and

home cognitive stimulation situations are observed with

respect to child gender.




Review of Related Research

v

This review will cover a wide range of research
pertaining to two main areas. The first area includes a
general review of several variables posited to influence
school performance and coynitive development in
educationally disadvantaged children. These will include
selected categorical or "distal® measures of a)
acculturation level, a composite measure that includes
language (use of Spanish, English or both), number of
years in the United States (generational status), and
years of education: b) socioeconomic status, generally
defined as income level and status of occupation; and c)
family size and constellation (i.e. birth order, age
differences between siblings) variables. Promising
wproximal® variables (behaviors that are observable and
measureable) will also be reviewed, specifically a)
parental teaching strategies; and b) selected home
environment variables.

The second area will focus specifically on the
father, with special attention given to the
Mexican-American father. Current evidence about his

influence in the family and associaticns between his




behaviors and child performance criteria will be

zxamined. The changing role of the Mexican-American
father in childcare activities and its ramifications
will be explored. In addition, research ex&nining
differences in paternal proximal behaviors with respect

to child gender will be covered.

Distal Variables Associated with

Child Outcome Measures

The identification of factors and behaviors that
are asscciated with school-related abilities has been of
long-term interest to educational researchers as well as
economists and sociologists (Bridge, Judd & Moock, 1979).
This interest has risen in intensity since the 1960's,
due in part to the consciousness raising results of the
civil rights movement (Ramirez, 1973). National census
data makes it clear that individuals of color in our
culture are overrepresented in lower socioeconomic
classes, and the main differentiator in this regard
appears to be education level (Olivas, Brown, Rosen &
Hill, 1980; U.S. Census, 1980). In response to
overwhelming evidence that Mexican American and other

ethnic minority children underachieve as a group in the

2D

i




classroom and drop out of the educational process early

(Hirano-Nakanishi, 1986) a significant amount of research
has been directed toward identifying factors that
influence academic performance in disadvantaged children
(i.e. Anderson & Johnson, 1971; Henderson & Merritt,
1968; Hess, 1969).

Until recently, most research was concerned with
categorical, or "distal" indices that looked at societal
indices and how they int:erfaced with measures of academic
performance (Valencia, Henderson & Rankin, 1985). Three
of these distal factors that have historically attracted
the most research attention are: acculturation level,

socioeconomic status, and family size/constellation

factors.

Acculturation level in Mexican-American
individuals has been empirically shown to be comprised of
several factors. These include language preference,
generational status, ethnic identity, ethnic origin of
peer group, and ability to read/write in Spanish or
English (Montgomery & Orozco, 1984). Highly correlated
with these indices of acculturation are years of parental
education (Laosa, 1982a). Most studies report that

highly acculturated and educated Mexican-American parents
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tend to have children who do better at school and score
higher on cognitive development measuraes (Hess, 1970;

| White, 1982). Accultura.ion level has been linked to
cognitive orientations, with less acculturated
individuals more apt to be "field dependent", while more
! acculturated individuals are progressively more field
independunt (Laosa, 1980). This measure relates to how
individuals take in a2.d organize information when solving
problems, with field dependent individuals bound more to
the context of a presented problem and therefore
presumably less able to u.e analytical abilities (Witkin,
Moore, Goodenough & Cox, 1977).

Efforts to link acculturation and cognitive
orientation with Mexican Americans, however, have not
produced reliable results. Gonzales and Roll (1985)
found that cognitive orientations of Mexicaa Americans
did not vary with acculturation level. While performance
deficits were tied to acculturation level, the effects
were due to poor verbal skills and not analytic abilities
or cognitive orientations (Gonzales & Roll, 1985). Nor
is it cle-~. that there is a linear relationship between

acculturation in Mexican-American families and acadenmic

achievement. For example, one long term study found that
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while second generation Mexican-American children show
expected gains’in educational and occupational
achievement, third generation ch!‘'dren may actually
regress academically in comparison (Buriel, 1975). Radin
(1976) speculates that changing family roles and
frnatration over societal barriers may lower parental’
aspirations, which in turn influences efficacy and
motivation in their children. Overall, attempts to draw
a direct link between acculturation level of children and
their performance have been fraught with inconsistancies
and contradictions, and this distal measure does not
appear to be a useful predictor in this regard.

Soci-economic (SES) level ir another distal
measure comprised of income level and occupaticnal
status, which is also highly correlated with and
sometimes incorporates educational level (Laosa, 1982b).
This indice has been a popular one for researchers who
often report that high SES parents have children who
perform relatively better on ability and intelligence
measures (i.e. Brophv, 1970; Oakland, 1978). However, a
meta-analysis of the research linking SES and achievement
found only mild positive correlations between tnem

(White, 1982). Moreover, it is difficult to assess the

AN
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impact of socioeconomic status because researchers have
used a variety' of difterent indices to measure it. (see
Laosa, 1982b). In studies that focus on Mexican
Americans in particular, many confounding variables such
as language, acculturation level, and ethnic identity
need to be accounted for (Valencia, Henderson & Rankin,
1984). Researchers are now steering away from this
global construct and are beginning to pay attention to
observed variations in parent-child and family
interactions within identified economic and occupational
groups (Bradley, Caldwell & Elardo, 1977; Henderson,
1981).

Family size and birth order have also been
characterized as contributiny influences in childrens'
cognitive development. Larger families and closer
sibling spacing have been seen as having a negative
impact on child davelopment and therefore performance
(2ajonc & Markus, 1975). Kkesults from certain multiple
regression studies indicate that family size and
constellation patterns covary with low SES and low
acculturation, but may be responsible for unigue, small
variations in child intelligence measures (Henderson,

1981; Valencia, Henderson & Rankin, 1981). However,

29
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other studies have failed to find a relation between
intelligence and family constellation (Laosa, 1984;
Steelman, 1985) casting doubt upon whether there are
viable links between these variables.

In general, attempts to build causal models tying
distal measures such as family size, acculturation and
socioeconomic status to child outcome measures haven't
fared well statistically (Bridge et al, 1979). It's
becoming increasingly clear that distal measures of
influence are too "rough" as they reveal little about
specific behaviors and interaction patterns that exist
within family settings. Wwhile distal factors have fallen
into disfavor, interest in observable proximal or "near"
variables that can describe specific parent, chilg,
parent-child interaction, and home environment variables
in detail has peaked (Valencia et al, 1985). Proximal
variables consist of actual behaviors that can be
observea and potentially modified. These variables may
provide valuable data for educators and point toward
concrete ways to effectively intervene and help prepare

children to succeed academically.

Proximal Variables Associated with Child Achievement

30
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How mothers teach their children in learning
situations is probably the most thoroughly researched
proximal variable to date. It is easy to understand the
allure tnis area of investigution holds for researchers.
In theory home teaching strategies that closely match
classroom teaching methods should be advantageous to
children, in effect "prepping" them for the demands of
school (leVine, 1980; Laosa, 1982a). Poor matches
between home and classroom teaching styles may have the
opposite effect. For example, a child taught through
visual demonstrations af home and then exposed to
teachers who predominently use verbal descriptions may
have difficulty translating classroom information in a
meaningful way (Bandler & Grinder, 1975).

Classical studies by Hess (1969) and Buriel (1975)
reveal that interactions in Mexican-American families
vary markedly and are in no sense homogeneous. Yet
virtually all research on Mexican American teaching
patterns has been comparative in nature. Typically,
researchers have looked into between group differerces in
teaching behaviors of Mexican-American and Anglo mothers,
ignoring the wide diversity within each group (Padilla &

Lindholm, 1984).
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One clear trend has been reliably identified and

replicated fror corparison studies of this type. Mothers
with more education/acculturation use more verbal
behaviors (such as praise, commands, questions) in
teaching their children than do mothers with less
education/acculturation. These latter mothers, who are
overrepresented in minority families, rely heavily on
nonverbal behaviors such as physical demonstration (i.e.
modeling) in teaching their children (Laosa, 1982b). It
has been assumed that a verbally based teaching style
creates "demands" that closely parallel the demands of a
classroom and therefore helps prepare children for
success in school (LeVine, 1980). However, results from
an initial attempt to regress maternal teaching
strategies on school related outcome criteria in children
brought some surprises. Laosa (1982b) reported that
maternal modeling, not verbal behaviors, was positively
associated with three-year olds' intellectual
development. If replicable, this finding has important
implications for educators, as it suggests that
developmental/age considerations need to be taken into
account in efforts that attempt to associate parental

teaching styles with child outcome measures.
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Other efforts to gauge proximal factors and their

impact have focused on the amount and quality of
cognitive stimulation available to children in the home
environment. Measures of home environment have
councentrated on direct interactive behaviors of parents
rela” :d to literacy and numeracy (i.e. how often parents
read to child, teaching child to count, write, read) and
indirect factors that may affect cognitive development
(i.e. number of books, educational materials, magazines
available to child). High levels of home cognitive
stimulation have been positively linked to acculturation
indices in families as well as positive child outcome
measures (Henderson & Merritt, 1968; Laosa, 1982a; Radin
& Russell, 1983). An environment that provides high
cognitive stimulation has been referred to as a *"hidden
curriculum® that may help prepaze children who are
advantaged in this way for success at school (Sonquist,
Sonquist & Wolf, 1975). Valencia et al (1985) recently
regressed distal and proximal variables on children's
intelligence measures and found that a factor consisting
of home environment variables accounted for three times
the variance of any other factor. However, other studies

involving Mexican-American families have been unable to



find significant links between levels of home cognitive

stimulation and child measures of performance
McClintock, 1981; Ponterotto, 1985).

The influence of lanquage presents another
complication that must be accounted for in research
pertaining to Mexican-American children. Up until 1968,
educators adhered to the "sink or swim" policy of placing
students with varying degrees of familiarity with English
in the same classes as native speakers (Valdevieso,
1986) . This policy proved disastrous and federal
legislation was passed tc insure that bilingual education
programs were made available until children reached an
acceptable degree of competency in English (Valeizuela de
la Garza & Medina, 1985). Debates rage on as to the
efficacy of these programs, but it has been consistently
demonstrated that familiarity with English is positively
linked to verbal intelligence scores and possibly to
achievement and classroom performance measures in
Mexican-American children (Laosa, 1982a; McGowan &
Johnson, 1984a). Children exposed to two languages have
been consistently shown to score lower in verbal
intelligence measures than monolingual children

(Ianco-Worrall, 1972; Lambert, 1978) . Dual exposure to
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two languages may translate into lower verbal

intelligence in both, as a result of less opportunj:y to
master the vocabulary of either (Ben-Zeev, 1977).
Interestingly, some studies have tied poor English skills
to deficits on measures of verbal intelligence, but not
to measures of classroom performance, which begs the
question of whether intelligence instruments in general
are unfairly biased toward native speakers (McGowan &
Johnson, 1984b). All in all, Mexican-American children
would seem to be significantly disadvantaged in terms of
school preparedness if they are predominantly exposed to
Spanish in the home, a disadvantage that may only be
mitigated slowly through bilingual education programs
(Nielson & Fernandez, 1981).

While the shift toward researching proximal
behaviors has continued to gain momentum, efforts that
attempt to map specific parental behaviors d.rectly to
child outcome measures has earned its' share of critics.
It's been pointed cut that most attempts to regress
proximal variables on child cognitive measures have not
accounted for parental intelligence (Scarr & Weinberg,

1978). Scarr (1985) cautions that parental intelligence

may be an unmodifiable distal variable that interacts



with both observed proximal behaviors and child outcome

measures. She castigates studies that envision proximal
behavior changes as "the" answer to changing societal
inequities (Scarr, 1985). Taking up the challenge, many
studies are now beginning to include distal measures such
as parental IQ in their analyses of parent-child
interactisns and are continuing to find significant
proximal effects (i.e. Estrada, Arsenio, Hess & Holloway,

1987).

Paternal Variables Associated with

Child Aptitudes and Performance

Attempts to pinpoint the respective influence that
mothers and fathers have on their child tends to
perpetuate the notion that these inflrenc:s are separate
and distinct, which is an oversimplification (Laosa,
1980). With this qualification, it is 3till useful to
examine roles fathers and mothers tend to occupy, and how
they may seperately and conjointly contribute to the home
learning environment. Maternal roles and behaviors have
been extensively studied, but relatively little is known
about paternal roles and behaviors in the family system

(Lamb, 1976). The Mexican-American father in particular
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has been patently neglected by researchers (Buriel, 1975)

and consistently stereotyped as a unidimensional,
uninvolved family figure (Mirande, 1979).

Fathers have generally been assumed to play only a
secondary role in their childs' cognitive development
(Lamb, 1976; Laosa, 1982a). This designation made sense
when one considers the fact that in the past mothers'
generally took on the role of prime caretav:r (Johnson,
1981) and spent much more time with their children on a
daily basis than did fathers (Rebelsky & Hanks, 1971).
However, there is now ample evidence that father's
contributions are apparently critical in several
respects. Traditional maternal and paternal roles are
blurring, with women returning en masse to the workforce
(Barnett & Baruch, 1987) and fathers becoming .
increasingly involved in childrearing activities (Pleck,
1979). Fathers' spend more time with their children "one
on one" then was previously assumed, and it appears that
the sheer number of father-child interactions are
increasing (Ricks, 1985).

There is evidence that fathers' who are heavily
involved in childcare activities rear children who are

relatively more competent and responsive socially (Sawin
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& Parke, 1979), have a more internal locus of control
(Radin & Sagi,-1982) and score higher developmentally on
mental tests (Carlson, 1980). Paternal involvement in
childcare translates into more father-child interactions,
with positive repercussions for children. Sheer
frequency of fathe;—child interactions appears to
positively impact upon school performance, although it's
not clear whether this is due to increased motivation,
greater cognitive stimulation or other factors yet to be
explained. As evidence, Blanchard and Biller (1971)
found that when child IQ and family socioeconomic status
were controlled for, boys with high father interaction
levels received higher grades than boys with lower levels
of paternal iﬁteraction. High achieving males also
prefer to be with fathers (Mutimer, Laughlin, & Powell,
1966) and are more similar to their fathers in attitudes
and values (Teahan, 1963) than low achieving males.
Investigations into father-absent families have
consistently found children with more social and acadenic
problems than children from intact families (Lamb, 1979:;
Webster-Stratton, 1985). This finding needs to be taken
with caution, as many other tactors could account for

these differences (i.e. poverty, education level).
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Several investigators have observed father-child
and mother-child interactions in vivo and have found
surprisingly few significant differences in parental
behaviors (Lamb,1977; Power & Parke, 1986). One
consistent finding is that fathers are more involved in
play and physical activities with their children than
mothers (Clarke-Stewart, 1978) which may be instrumental
in lowering levels of social fear (Pederson, Yarrow,
Anderson & Cain, 1979) and improving social competence
(Kunst-Wilson & Cronenwett, 1981). Although positive
sccial and cognitive outcomes in children have been
consistently linked to secure mother-infant attachment
and maternal nurturance (Bowlby, 1979; Estrada et al,
1987), little is known about the role of the father in
this regard. Tenuous ties have been found between the
affective nature of father-child relationships and child
I1Q, especially with boys. Radin (1973), for example,
found a positive relationship between "nurturing" fathers
(i.e. fathers who used positive reinforcement, consulted
with and expressed warmth toward sons) and child IQ
level. Father-child warmth has been linked tc high field
independency, especially in boys (Dyk & Witkin, 1965).

Field independent, as opposed to field dependent
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cognitive orientations have been positively linked to
school achievement (Kagan & Buriel, 1977) and social

autonomy (Witkin et. al, 1977).

Role of the Father in Independence/Mastery Training

There is intriguing evidence that mothers and
fathers, by the degree of autonomy they allow and
encourage in parent-child decision making situations, may
implicitly influence their childs' sense of efficacy.
Several studies have brought attention to a link between
child efficacy in a task and superior performance (i.e.
Heckhausen & Weiner, 1974; Walden & Ramey, 1983).
Distinct parental behaviors tﬁat promote child
independence and decision making appear to contribute to
this sense of efficacy (Evans & Anderson, 1973; 5111,
1975) . For instance, Walden and Ramey (1983) initiated a
five year intervention program for black children
identified to be at high risk educationally. These target
children were provided with developmental tasks they
could comfortably master. In addition, efforts were made
to instill an attitude of personal efficacy and control
(i.e. by the use of verbal encouragement, showing

patience and allowing autonomous decisions). Classroon
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behavior measures showed target child -~ to pe

significantly more task oriented, 1le distractible and
more internally motivated than control group children.
Significantly higher achievement scores, though not IQ
scores, were found in the intervention group children as
well. Another longitudinal study focusing on
mother-child interactions and controlling for maternal IQ
found that a warm, non-restricting maternal style in
teaching situations and in play was associated with child
persistence in tasks and longstanding school achievement
(E-trada et. al., 1987).

Links between paternal teaching styles that
promote autonomy and child efficacy/achievement measures
have begun to attract attention. Early efforts compared
teaching strategies of fathers from varying socioeconomic
status backgrounds and found that low SE§ fathers were
more punitive, hostile and authoritative than their
middle class counterparts in parent-child interactions
(Baumring, 1971; Heilbrun, 1973). A more restricting and
intrusive paternal style has been correlated with lower
cognitive ability in children. Illustrating this, in
problem solving tasks given to father-son dyads, higher

ievels of paternal assistance and involvement were
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neqatively correlated with their childs IQ level (Radin &

Epstein, 1975). In a similar study, Dill (1975) had
black fathers help their child assemble puzzles, and
found greater paternal involvement to be correlated with
lower child intelligence scores.

A pilot study done for this project (Casas &
Strand, unpublished manuscript) suggests that these
findings have important implications for Mexican-American
families as well. Interactions between Mexican-American
fathers and their children on a model assembly task were
coded and distinct paternal teaching styles were .
jdentified. Fathers tended to teach in three main ways,
using some combination of verbal instruction, visual
demonstration, and independence training (in which they
encouraged their child to work autonomously). Paternal
independence training, a combination of verbal statements
encouraging autonomy and child-initiated activities where
father observes without interfering, was positively tied
to child classroom performance as rated by their primary
teachers. Conversely, fathers who were highly
interactive and/or controlling in the task were
associated witr children who wers not rated as highly by

their primary teachers.
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These results suggests that paternal teaching
strategies emphasizing autonomy are »ggociated with
positive child achievement outcomes. A viable
explanation is that in conveying directly or implicitly
to a child that s/he is capable, a sense of confidence,
or "efficacy" builds (Bandura, 1977). This belief in
one's ability may translate into behaviors such as
persistence, low distractibility, and enthusiasm that are
crucial to effective school performance (Estrada et. al.,
1987). In fact, links between efficacy level and
persistence have been found with normal school-aged
children (Schunk, 1981), conduct-disordered children
(Lyman, Prentice-Dunn, Wilson & Bonfilio, 1984) and
college students with respect to pursuing specified
majors (Betz & Hackett, 1983; Lent, Brown & Larkin,
1984). A study reporting on father-toddler interactions
indicates this interrelationship may be found even with
the very young. Fathers who encouraged their toddlers to
work independently on puzzles, while providing
age-appropriate cues and verbal encouragement, were
associated with young children who were rated as
persistent and self-directed in task orientation and who

scored high on measures of competence in developmental
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tasks (Easterbrooks & Goldberg, 1984).

cOnversgly, high involvement levels of fathers in
parent-child task situations has been associated with low
achievement measures in children, although this
phenomenon has not been heavily researched (Dill, 1975;
Radin, 1976). 1Initial reports suggest that overly
controlling and intrusive paternal behaviors may
undermine child efficacy. children with fathers who are
intrusive in teaching situations may implicitly learn
that they are not capal'le of making decisions or solving
problems without assistance and in turn may demonstrate
an attitude of *iearned heiplessness" (Relich, Debus &
Walker, 1986). In support of this, Casas and Strand
(unpublished manuscript) found that children with highly
involved fathers also asked for assistance significantly
more often in problem-solving tasks, indicating low
persistence and a orientation of dependence on others.
There are some indications that parents in disadvantaged
families may teach their children in ways that are
counterproductive to child efficacy. Anderson and Evans
(1976), for example, found that Mexican-American children
who were being outperformed in school by Anglo children

also perceived themselves as being allowed less autonomy




29

in decision making.

While evidence is mounting that fathers play an
instrumental role in building personal and social
efficacy in their chilg, it should be noted that the vast
majority of paternal research has been conducted on white
middle class fathers. I' is not yet known whether these
findings extend to Mexican-American fathers, or to what
degree they are tied to acculturation level or
socioeconomic factors. In fact, no research project to
date has investigated the range and nature of paternal
teaching behaviors in Mexican-American familiws, and only
a handful of studies have attempted to gauge how involved
they are in home activities that have been posited to

promote cognitive development in children.

Mexican-American Father Roles in respect to childcare,

Child Gender and Family Decision Making

The Mexican-American father has been typically
portrayed as an autocratic, aloof family figure. At first
glance, this "machismo" image appears to have empirical
support. Researchers have predominently relied on

ngelf-report" methods in which fathers are queried as to

the nature of their role in the family. Fathers do
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indeed report that they are not heavily involved in child
rearing practices and take on an authoritative role in
family decision scenarios (Bronstein, 1984). However,
studies that directly observe family decision making
processes and father-child interaction patterns are
finding strong evidence to the contrary. Field studies
using direct observations reveal that Mexican-American
mothers and fathers make most decisions jointly, and
appear to be primarily egalitarian in terms of famjly
influence (Cromwell & Ruiz, 1979, McClintock, 1984). 1In
fact, in unobtrusive naturalistic observations of Mexican
national families, fathers are shown to use significantly
more “"egalitarian® behaviors such as agreement, showing
affection, explaining, and acting playful than mothers.
Additionally, they are not any more punitive or
restrictive toward their child (Bronstein, 1984).

Fathers in the Bronstein (1984) study did interact
differently with their children depending on their
gender. While male children were given hign attenti n
and task relevant demonstrations were provided, female
children were less attendec. ,r listened to, and were
given little task related information (Bronstein, 1984).

Differential attention and assistance in teaching
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situations, and less exposure to cognitively stimulating
houwe activites may translate into lower efficacy and
eventually lower performance scores for female children.
While Mexican-American fathers give their male children
the implicit message that they are capable and deserving
of instruction and attention, the same message appears to
be withheld from female children, who instead may receive
subtle cues indicating that they are not capable problem
solvers or decision-makers (Block, 1979). In fact,
evidence from census data does reveal that
Mexican-American females twenty-five years or older are
much less likely to have completed college than their
male counterparts (U.S. Census, 1980). Aithough only
minimal field data has been collected on gender-specific
behaviors of Mexican-American fathers, this area may
prove helpful in identifying the root causes of this
discrepancy.

A clear picturc of father-child relationships in
Mexican-American families, encompassing patterns of
childcare and gender-specific behaviors has not yet
emerged. Emerging field-based data is revealing a
markedly more involved and varied portrait of

Mexican-American fathers that the one gathe