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Introduction

Tme and again. reformers have pointed out the failings
of Amencan education They have cited its unsuccessful
practices repeatedly—and quite often futilely Even when
reformers have built consensus on a matter—that we do not
train our teachers properly. for example—practice has fre-
quently changed only at the margins How is 1t that we can
so uften see where we are going wrong and yet be unable
to change direction? indeed how is it that we get off track
in the first place?

Philosopher Willlam James might have biamed what he
called "institutionizing on a large scale " As James described
it. ways of doing things that are well justified in the begin-
ning tend. when established widely, to become ' tyrannical
machines * Practices that begin by filling needs become
detached from their original purposes. even counter-
productive to them Having been adopted on a large scale.
however. these practices take on a power of thewr own W=
force prospective schoolteachers to take ed.cation courses
that waste ther time We place expectations on coilege and
university faculty members that discourage them from
devoting time to students and the classioom Thoughtful
teachars and facuity members. as well as concerned admin-
istrators, che®> under these regimes, but the machines. larger
than any individual or schooi. roli on

Tyrannical machines dominate Amencan education and
have contributed to its faillures In the humanities. many
students lack knowledge basic to understanding both past
and present A 1986 survey ot high-school juniors funded
by the Nadonal Erndownver: for the Humanities showed
more than two-thirds of the nation's seventeen-year-olds
unable to date the Civil War within the correct half-century
More than two-thirds could not identify the Reformation or
Magna Carta The vast majority was unfamiliar with writers
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The first stage
: of the education
' reform
movement of
the 1980s
revealed how
impervious
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such - s Dante. Chaucer. Whitman, Melville. and Cather.2 A
1989 survey. aiso funded by the NEH. showed one out of
four college seniors unable to distinguish Churchill's words
from Stalin’s or Karl Maix’s thoughts from the ideas of the
United States Constitution. More than half failed to under-
stand the purpose of the Emancipation Proclamation or The
Federalist papers. To most college seniors, Jane Austen’s Pride
and Prejudice, Dostoyevsky's Crime and Punishment, and
Martin Luther King. Jr.'s "Letter from Birmingham Jail” were
clearly unfamihar.?

Other surveys and assessments make clear that the
level of mathematical competency among American students
1s unacceptably low, as are levels of scientific and geographic
literacy A 1988 report from the International Assessment
of Educational Progress showed more than half of the
thirteen-year-olds in the United States unable to answer such
questions as whether plants lean toward or away from light.
A 1988 National Geographic survey showed a majority of
American high-school graduates unable to identify Argen-
tina. Chile, or Peru on a map—or Chio, Michigan. or New
jersey 4

The first stage of the education reform movement of
the 1980s revealed how impervious tyrannical machines can
be Exposing them—showing the world the multitude of ways
in which they violate good sense—is not sufficient to alter
them Change requires larger programs of action. and it is
exactly such programs that have characte-ized the second
stage 1 the movement to reinvigorate schooling from
kindergarten through graduate school Thus. this report not
only describes tyrannical machines—educational practices
gone wrong--but also considers some of the most impor-
tant work under way to set them rnight. These efforts involve
creating alternatives to tyrannical machines. optional prac-
tices that students, parents. and teachers can choose.

This report also considers humanities education as it
occurs outside formal institutions of education The "parallel
school'—the informal world of teaching and learning created
by museums. libraries, ard state humanities councils—
provides an example of how education can flourish when
alternatives are abundant and people can choose freely
among them

Ve present this report as a way of fulfilling a congres-
sional mandate to assess periodically the state of the
humanities. Although our task was assigned. we have undar-
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taken it with enthusiasm. It is hard to conceive a project more
important than encouraging the creative and thoughtful work
to reform education that is currently ongoing in this coun-
try. This work will, in large measure, determine the future
of our children—and the future of the American nation.

In the early years of the United States, Thomas Jeffer-
son observed, "If a nation expects to be ignorant and free,
in a state of civilization, it expects what never was and never
will be.””* His words apply with equal force to a country that
has celebrated 200 years of constitutional government and
embarked upon its third century.
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Schools

Teachers

W\
The only thing | remember from my teacher prepara-

tion is getting through it  says history teacher Howard Safier
; ! In the 1950s,

of Faiffax High School in Los Angeles "It was worthless, .
Almost worthless 6 historian Arthur

For decades countless teachers across the country Bestor ralled
have been making similar complaints Although they agree teacher
almost universally that carefully supervised practice teaching C
1s valuable and although many can recan an education preparation ~a
course or tawvo—usually taught by someone with recent fraud upon the
classroom expernience—that offered useful nsights, teachers teachers
repeatedly speak of time wasted when they describe their
professional preparation They view many of the require- themselves and
ments imposed upon thein as arbitiary and unjustified. and upon society as
analysts of American education have long agreed In the a whole.”

1950¢. historian Arthur Bestor. in a sustained critique, called

teacher preparation "'a fraud upon the teachers themselves
and upon society as a whole "7 In the 1960s. educator James
B Conant concluded that certific-* >n procecures which
require prospective teachers to complete specific courses
in education, were “bankrupt '8

Nonetheless, people who wish to be teachers mn our
public schools are still required to take courses that many
deem useless A researcher who recently interviewed a
group of teachers-to-be noted that none ¢ them objected
to being pulled out of classes in education in order to answer
his questions “"They agreed.” the researcher reported. “'that
the classes didn't matter much 9

How 1s 1t that we have so long prepared our teachers
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Textbooks used
to teach
education

courses today

show why there
is frequent
discontent with
the way
teachers are
prepared

in ways that so many find inadequate? Part of the answer
lies in the way teacher education evolved in the United
States. The nineteenth-century academies and normal
schools that provided the first programs for prospective
teachers grew up outside the American college system.
Liberal arts faculties had little interest in teacher prepara-
tion, and even when normal schools transformed themselves
into colieges. and even when colleges and universities intro-
duced education curricula, coursework 2imed at preparing
teachers remained apart from other programs.

Sepatated from the rest of the higher education enter-
prise, education faculties advanced the idea that theirs was
a separate discipline with a distinct body of knowledge. The
courses that came to comprise the teacher education cur-
riculum did little, however, to make that body of knowledge
seem substantial. A survey conducted in the 1930s showed
a high level of discontent with education courses on the part
of noneducation faculty members. who said that separate
courses in education were a waste and that future teachers
could better spend their ime in general studies or in study
of the subjects they would teach But complaints were of
no avail By the time of the survey. most states had made
courses in education mandatory for cerufication. The idea
of education as a unique discipline that all who would teach
should study had been nstitutionalized in the most power-
ful way possible; It had been given the force of law.°

Textbooks used to teach education courses today
show why there is frequent discontent with the way teachers
are prepared Attempting to make 2 little material go a long
way. the wnters of these textbooks typically parse the sub-
ject matter finely so that it can be presented in different ways
on different but nonetheless repetitious lists. What 1s sim-
ple 1s made complicated. Suppose a teacher wants to show
hildren how tc use the directory that is on the front page
of most newspapers. According to one textbook. there are
twelve different steps involved in teaching and applying such
a skill 11

Borrowing subjects from fields in which they are not
expert. textbnok writers often reduce subtle interpretations
to arbitrary categories. They tell futur. teachers that there
are exactl', four types of thinking or three ways of develop-
ing concepts. Controversial—even obvizusly incorrect—ideas
are made to appear as though there were no debate about
them. Setting a good example, one textbook declares. 1s not
an effective way 10 teach values 12
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The courses informed by such textbooks are more
likely to confuse and raislead than to enlighten. moreover.
the time spent in these courses 1s time that cannot be spent
studying history or mathematics. physics or French—the sub-
jects that teachers teach. A survey of seventeen Southern
universities showed that prospective tearners—even those
who majored in a content area {as cpposed to education)—
earned fewer credits in thewr majors than did other arts and
sciences graduates '* Those who planned to teach a subject.
In other words, studied it less than those who did not.

The nation has. despite the tyrannical machine. pro-
duced many fine teachers. thousands upon thousands of
knowledgeable, skilled, and dedicated men and women. But
the way we prepare teachers may well keep many bright peo-
ple from entering the profession Other factors are also im-
portant. but having to take courses that are in ellectually de-
meaning no doubt helps discourage academically talented
students from wanting to become teacners. A study review-
ing a decade of research on the academic qualfica s of
prospective teachers concluded that between 1976 and 1986
the number of talented students intending to become
teachers dechined ' More recent data reveal some progress
but continue 10 suggest a shcrtage of high-quality students
among those interested in becoming teachers !¢

The academically talented have also tended to leave
the teaching profession in disproportuonate numoers '®
Again there are no doubt many explanatior.c but one may
well be that there are so few opportunities for teachers to
renew themselves intellectually | m embarrassed to admit
it observes Patrick Welsh of T C Williams High School in
Alexandna Virgima butin the Enghsh departmentat T C
I cannot remember a time in the last ten years when we have
discussed how to teach drama poetry or wnting—the stuff
of Iife for English (eachers 7

Teachers are rommonly expected to participate In
some kind of conunuing education. but the n-service
courses thetr schools and school districts offer seldom pro-
vide the valuable experience Welsh had in mind Typical in-
service classes in Balimore Maryland are ‘Interaction
Human Concerns in the 5chools and ' Creative Teaching
Strategies A recent report noted that grades are not given
in the Baltimore classes and that few if any. texts or papers
are assigned '* In Fairfax County Virginia. teachers were
recently encouraged to take in-service training in which thev
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One of the
most heartening
developments of
recent years has
been the (ritical

eye that
education
professionais
themselves have
cast on leacher
preparation.
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studied such topics as ‘withitness™ and “‘subparameters of
momentum ' A North Carolina educator reports that
teachers in the Charlotte-Mecklenburg schoc! district study
the twenty-eight characteristics of “effective teaching”—
which they are then expected to demonstrate in each
lesson.?° Small wonder that across the nation. teachers use
the phras in-service in the passive (“'we were in-serviced ')—as
though something rude and unpieasant had been done to
them

Some organizations. including the National Endowment
for the Humanities. offer alternatives. With NEH support. for
example. teachers in Chicago are studying the ancient
avihizations of Greece. Egypt. and Mesopotamia. teachers
from rural Alabama are studying the Constitution and con-
stitutional history Teachers from across the country are
studying Shakespeare at the *Jregon Shakespeare Festival
while others are 1 =eting at Columbia University in New York
City to read classic texts from. the Islamic tradicion.

One of the most heartening develcpments of recent
years has been the critical eye that education professionals
themselves have cast on ‘eacher prepa:ation A recent study
oy lohn Goodiad and others at the University of Wash-
ington s Center tor Educatcn Renawal offers speainic recom-
mendations for chaige. including a better grounding of the
entire teacher education curniculum in the realities of school
practice Emphasizing “teachers as educated persons.”
Goudlad and tis colleagues stress the importance of what
oruspective teacners study outsiue departments and col-
leges of education particilarly in general studies ™ When
prespective teachers are able to earn thew bachelor's
degrees withou. studying history or science or .nathematics—
as they. like uther undergraduates. all tco commonly can—
they may well enter the class;oom with gaps ‘n general
knowledge that will make them less effective teachers

The importance of a hberal education for all teachers
has beet. affirmed both by the Holmes Group. composed
of de.ns of education at research universities. and the
Carnegie Forum s Task Force on Teaching as a Profession
In 1986 reports. both groups argued for eliminating th
undergraduate education major so that prosnective teachers
could spend their undergraduate years becoming both
broadly educated and thoroughly kniowledgeable about the
subjects they would teach 22 In a 1990 report. the Holmes
Croup advocated partnerships between college . of educa-
tion and public schools In teacher oreparation programs
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extending beyond the bachelor's degree into . .fth year or
more, prospective teachers would learn by nterning in the
schools t¢ “intertwine the wisdom of theory and practice. 23 :

The Association of American Colleges has argued that
teachers’ education can be effectively combined with liberal
arts education in four-year plans. Describing new programs
at eleven schools. large and small, public and private, the
1989 AAC report. Those Who Can. offers models of inte-
grating professional preparation with undergraduate study .
of the liberal arts The University of Tulsa. for example.
abolished its College of Education in 1985 and placed its
teacher education program in the Coliege of Arts and ,
Sciences, where it 1s built around the core curriculum :
required of all Tulsa students.?®

The crucial question. whatever the particular form of
a program, 1s whethai 1t is of real value to these enrolling
in 1t Are its graduates better teachers for having completed
its courses? A national program of certification. such as the
one being planned by the National Board for Professional In New Jersey
Teaching Standards. could provide a way of judging. The more than
board is developing assessments of the knowledge and skills 1 500 teachers
necessary for successful teaching. Any person with a ) .
bachelor s degree and three years of teaching experience have been hired
either in private or public schools will be able to become through an

a candidate for assessment and thus for certification 25 | :

i alternative
Because no particular form of professional preparation will
be a prerequisite, the assessments could help determine prograti. The
whether four-year programs or ones that take five years or result has been

more are superior The assessments might allay or conf_irm greater diversity
the suspicion that many have long held that it is possible .
to become a superior teacher without participating in any and increased
formal program of preparation quali[y-

The National Board for Professional Teaching Stan-
dards has yet to develop its assessments and have their
effectiv: .essjudged Meanwhile, however. a number of new
programs have been put into place :t.at offer alternatives
to traditional teacher preparation The most mnovative of
these alternative routes provide ways for college graduates
to become teachers through programs that emphasize class-
room experience and compress the time spent studying
pedagogy

In New lersey, the state that has led the way in alter-
native certification. more than 1,500 teachers have been
hired through an alternative program The result has been
greater diversity and increased quality More than 22 per- -
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cent of th>se teachers have been minorities—double the
percentage in the regular teaching force. The alternatively
certified teachers have consistently scored higher on the
National Teacher Examination than teacher education
graduates. and they have stayed in the profession longer.?¢

The statistics are impressive but so are the individual
stories. In 1983 the music courses at Ridgefield Memorial
High School in New Jersey were abolished because students
were not interested in taking them. That was before Ann
Crawford. a music teacher who did not have an education
degree. came to Ridgefier1 through the alternative route.
Now. according to the New York Times. “Her music classes
are so popular that many of the most hardened stugents
are signing up for them."??

Many of those who enter teaching through za alter-
native route are changing careers, and their presence in the
teaching force adds another dimension of diversity. Among
the teachers hired in the New Jersey program are a banker.
a brain researcher. and a Marine Corps commander. In its
first year. Connecticut's glternative certification program
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In its first year.

Connecticut's attracted several journalists. three lawyers. and a physicist.2
alternative Such teachers bring a rich variety of experience to the
certiﬁcation classroom—and a discerning eye to the programs that

prepare them for teach ng. In a Rand Corporation report on
program alternative certificatic . those enrolled in alternative pro-
attracted several grams repeatedly . aised their practical aspect. "The pro-

jcur alists. three gram gets you into the classroom where yo. are needed and
' where you really learn to teach.” said one. Theory unrelated
Iawyers, and a to practice was repeatedly condemned while being able to
physia'st‘ observe excellent teachers at work and to teach under tneir
suvervision was cited time and again as vaiuable.??
Teaching. to hear these new teachets tell it. is not a
subject one learns about in the abstract but an art that one
learns from watching good teachers and from practicing with
them Some alternative certification plans hew closer to this
model than others, in fact. as a 1990 study from the National
Center for Education Information makes clear. many alter-
native plans are options in name orly and require candidates
to fulfill all the traditional requirements.3°
But truly innovative programs do exist now in states
like New Jersey. Connecticut. and Texas These nrograms
provide a basis for making judgments about the most effec-
tive ways of preparing teachers, they encourage colleges of
education to improve their programs in order to compete.
ana for those who would be teachers, they provide a dif-
ferent path from the one dictated by the tyrariiical machine.
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Textbooks

Many of the textbooks used in American schools are
so dull that no one would read them voluntarily. Observers
have been commenting on the bland nawre of American
textbooks since at least the 1950, but their criticism has
managed to change the situation only marginally. We con-
tinue to teach reading with basal readers that make the very
idea of books seem boring. We continue to teach history
with textbooks that drain all drama out of the pas.

So much behavior hindering rather than serving the
purposes of education signals the presence of a tyrannical
machine. What 1s it, and how can we counter its effects?

Textbook analyst Harriet Tyson-Bernstein has noted
that bad textbooks are often the result of good intentions.??
Readability formulas. for example, were devised many
decades ago with the adnurable aim of helpir g childre:: learn
to read more easily But arbitrarly limiting vocabulary and
sentence length, as the formulas do. may leave children
wondering why they should bother to learn to read at ail.
A textbock adaptation of Hans Chnistian Andersen’s The
Nightingale. for example, leaves out vivid details the Chinese
emperor's golden throre and porcelain palace, the silver
bells tha: grow in his garden, the shining jewels ihat decorate
a mechan:cal nightingale he 15 given ** Omitting such details
simplifies vocabulary but alsc eliminates the challenge of
words like sapphire And it results in wnting that is flat and
dull

A textbook adaptation of Ruth Adams'’s Fidelia leaves
out the lugh point of the story. presumably because it comes
in relatively long and somet:mes complicated sentences with
unfamiliar words Second-grader Fidelia Ortega has longed
for a vichn. even trned building one for hers2lf when
everyone told her she was too small for such an instrument
And then one day her teachers. Miss Toc ey and Mrs Reed.
give her a violn that 1s perfect for her. Here 15 how Ruth
Adams tells it

It fit Fideha exactly right

She 'riew by the way the smocth black chin
rest cradled the corner of her jaw

) ZHOOLS !
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She knew by the way her elbow crooked
neatly under the shining body of the violin
exactly where it should.

She knew by the feel of the rack resting on
her thumt . .. not too light. not too heavy.

She knew by the way her fingers curled

over the fingerboard.

And she knew by the sriiles worn by Miss
; Toomey and Mrs. Reed.

Most of all she knew by the smile in her

own heart.?

In the textbook adaptation. all of this becomes. it fit
Fidelia exactly right.”"3% The satisfaction that .delia’s per-
sistence brings. which is the point of the story. is not con-
veyed Reading that has been made too simple has become

reading that is unrewarding.

Textbooks come Another admirable goal that textbock publishers Liave
to seem like set ir recent years is to inclule more women and
glossaries Of minorities—group~ “..at were not given sufficient attention

historical viduals from these groups only by “mentioning”’ them rather
events— than by giving a full account of their lives and contributions.
"compendiums In one American history textbock. for example. a portrait
of topics,”" in poet who was once a slave and tells us that George Wash-
the words of ington admired her work. but the text adds little else.? How

16
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in the past All too often. however, textoocks include indi-

of Phillis Wheatley appears The caption identifies her as a

one report. did she become a poet? How did she gain her freedom? How
did she live, and how did she die? The details that make the
chronicle of a life compelling are not here.

Major and minor events are also "'mentioned’ as text-
book publishers try to satisfy the coatent requirements of
varnous states. Does North Carolina want the Battle of
Moore’s Creek Bridge included? In it goes for students from
every state to read about 37 The necessity to include so much
means that little attention can be paid to context. Textbocks
come to seem like glossaries of historical ever.ts—""compen-
diuins of topics.” in the words of one report.3® Military
engagements and scientific discoveries and technological
breakthroughs all float free, unmoored from what came
beture or after. An analysis of how several textbooks pre-
sent the building of the transcontinertal railroad showed that
not one adequately explained the causes or consequences
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of this massive na*ional comrnitment of wealth and eff .t.%®

An additional factor making textbooks less interesting
than they might be is the avoidance of controversy. Sub-
jects full of passion and drama—and potential ir.,uble for
pubiishers--are often avcided. During the 1930s, groups
ranging from People for the American Way to fundamen-
talist religious organizations objected to the failure of text-
. books to treat religion—or ever: mention it. They rightly
pointed out that to present the crusades or the pilgrims or
) the civil rights movement without talking about religion is
F to present them falsely 40

It was also widely acknowiedged during the 1980s that
textbocks often fail to give sufficient attention to the story
of how demacratic institutions have evolved. What ideas
gave rise to them? What historical circumstances nurtured
*hem? How can they be preserved? Historian Paul Gagnonr

A

¢
t
N
“

has noted how basic ideas of democracy are either left out -
or only feebly suggested in widely used world history texts
Accounts of Magna Carta for exampie, are inexcusabiy briet Textbooks often
"Most texts devote twice as much space to the quairels fail to give
between popes and German emperors.” Gagnon writes ¢! i
sufficient

As Gagnon and others have made clear. the story of . f
democracy s crucial for citizens of a democracy to know. attention to the
and in a society as diverse as the United States. it provides stery 0[ how
a unfying core of values. “Unlike many other peopies d rahi

. . . emocratic
historian Kenneth Jackson observes, "Americans are not institutions f
bound together by a coruaon religion or a common eth- institutions have
aicity Instead, our binding heritage is a democratic vision evolved.

of liberty, equalitv. and justice.”*2

There are good textbooks. but all too »ften those that
are written with insight and skill are not "2 ones used in
the classroom. The reason is relatively simple Textbooks
are frequently chosen without being read.

Ower the course of almost a century. textbook selec-
uon has become institutionalized in committees. In the name
’ of faimess. these commuttees try to make the selection pro-
cess objective, usually by devising checklists of easily
verifiable items. Roger Farr and Michael Tulley. who gathered
g more than seventy aduption comn:ittee checklists. report
that the single question common to all was whether the book
under review had a recent copyright de2.43 'The ouject 15
to make sure the bce~k is current, but the effect is to
encourage publishers continually to 1ssue new editions—that
sometimes vary little from oider ones
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One way to get
better textbooks
into classrooms
is to devise
better criteria,
ones that
actually require
reviewers to
read the books

Criteria often have little to do with content or with
quality ot writing. A checklist used in lowa. for example, asks:

To what extent are graph and chart skills
stressed?

To what extent is the table of contents
adequate?

To what extent 1s there an index?
To what extent is there a glossary?

To what extent does each chapter have a
clearly visible summary paragraph?

Even under the heading of general content. the lowa
checklist asks questions that are far removed from the matter
of whether this wou..l be a good book to read.

To what extent is there quality in drawings.
illustrations. and the use o! color?

To what extent are the illustrations. graphs.
and charts up-to-date?

There are dozens of such questions on the lowa
checklist: and. as Farr and Tulley note is common. all are
made to seem of equal weight. The extent to which each
chapter has "section reviews' is as important as the extent
to which “the information contained in the text [is] based
upon accurate and current data.”’4

O.2 way to get better textbooks into classrooms 1s to
avvise better criteria, ones that actually require reviewers
to read the books. The state of California has recently
devised guidelines for textbook selection that call for far
more than a mmere skimming of materials and an analysis of
mechanics. Language arts textbooks are to be judged
according to whether they are “literature-based and |engage]
all students in materials in which values such as truth. justice.
and compassion .. are encountered as they read and
respend to classical and contemporary works of literary
ment " The new guidelines, first used in March 1988. give
highest ranking to textbooks in which “there is no use of
readability formulas. "4
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3 History textbooks in California are to be judged by such
matters as the following.

: Materials are such that students will read

' them with interest. enthusiasm. and pleasure
The wnting . is vivid and dramatic without
y sacrificing accuracy It incorporates human

3 interest wherever possible. so that students
i will recognize the universal humanity of
people of other times and places and see
these people in relationship to their own
lives Whatever the story to be told—the
forming of a new nation. the collapse of an
ancient civilization. the clash of a nation’s
people in civil war—the story has continuity.

narrative coherence . . an element o°

suspense. and other qualities of well-written

history based on the best recent scholarshi g

y P The California

The California guidelines ask evaluators to consider the guidelines build
extent to which “'textbooks and other instructional materials Upon several
are accurare and truthful in presenting controversies in . ff ' b
history and the extent to which they “reflect the importance years ejjort oy
of religion i1 history” and "'the significance of civic va'ues teams Of experts
and demociatic institutions "4¢ to revise the

The Calfornia guidelines. so different from those vsed
almrost everywhere else in the United States. were not easy
to create. They build upon several years' effort by teams
of experts to revise the state's curricula. The new guidelines
hold the promise. however, of prov:ding a way for adop-
ton commitiees to select books that are honest and
accurate—and that students might actually want to read

Also usefui for encouraging a careful consideration of
textbook content and style is the work of the American Text-
book Councll a national consortium with headquarters in
New York City Several times a year the council publishes
thorough reviews of social studies textbooks. The spring
1990 issue. for example. considered twelve leading world
history and geography textbooks and reported on how well
they prepare students to understand recent events in Eastern
Europe and the Soviet Union ¢ Whether textbooks are being
adopted by statewide committees, as in California. or by
groups at the local level. as they are in many states, such
reviews can be an important source of information

For almost as long as there have been textbooks—and

state’s curricula.
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Using source
materials,
students can
learn how to
learn without
textbooks.

complaints about them—there have been suggestions that
they be dorie away with, or at ieast not relied upon so much
It 15 often suggested that teachers use source matenals
instead. that they teach with poetry. short stories,
biographies, speeches. and documents. Many teachers do
undertake such efforts on topics they know well, but few
have the time or resources to treat every topic this way.

The National Center for Fistory in the Schools, .
cooperative effort of the National Endowment for the
Humanities and the Universitv of California at Los Angeles,
s trying to expand opportunities for teachers to use primary
sources The center has reviewed hundreds of curricular units
that present original materials and has describe £ty in an
annotated bibliography that it 1s making available to teachers
nationwide *8 In addition. the center has brought together
outstanding teachers and scholars to develop curricular wits
on subjects such as the ancient Near East. China under the
Han dynasty. and America in colonial times. Available begin-
ning 1n the fall of 1990. these curricular units contain
background materials. lesson plans. and primary sources
The unit “"The Golden Age of Greece.” for example, includes
maps of Marathon and Thermopylae and Herodotus'
account of the battles there, illustrations of the Athenian
agora and its surroundings. architectural drawings of the Par-
thenon and the Erechtheum. and texts of Sophocles’
Antigone. Pericles’ funeral oration. and Plato’'s Apology.

With such matenals students can learn how to learn
without textbooks They can come to know the pleasure of
hearing the voices of the past—instea : ~1 only hearing about
them

Tests

W\

Wlen some people become targets of criticism
observes Gerald Bracey. director of research and evaluation
for the Cherry Creek School District in Colorado, “'they seem
to prosper We often say such people ‘ferd o, criticism.”
The Scholastic Aptitude Test (SAT), Bracey argues. is like
those people "Over the last decade, it has certainly been
the target of unremitting attack, and it has continued to
thrive "9

Such resilience is a primary characteristic of tyrannical
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machines, and the SAT seems an almost classic example of
the syndrome William ,ames described. At the time the SAT
was devised in the 1920s, it seemed to fill an important need
l Previous college entrance examinations. focusing on
subjects—and even specific works—studied in elite second-
% ary schools, were thought to put <tudents trom other high
| schools at a disadvantage What if a student hadn't read
: Lycidas. a work that those taking college entrance examina-
tions in 1901 were expected to kiow? Could a test that asked
for an analysis of Milton's elegy be a fair appraisal of how
well that student would do in college? Wouldn't it be better
to detach the entrance examination from the high-school cur-
nculum® W 'dn't it be fairer to ask students to identify anto-
nyms. t. complete sentences. and to answer questions about
@wven r 'ssages, thus testing for ability rather than achieve-
ment?30
A modest success at first. the SAT began to flourish
after World War I As thousands of G I 's decided to go to p
college, the SAT provided a fast and presumably reliable Tne SAT seents
way of sorting them out *' In the decades since, the test has an almost
continued to grow until today 1t 1s a centerpiece of our educa- classic exampie
tional system Millions of dollars are spent preparing for the
SAT. scholarship money 1s awarded according to the results,

of the syndrome

students ac ross the nation are admitted or denied entrance William James
to the college or university of their choice depending on how described
they do '

Not only do institutions of higher education rank
students by their SATs, they in turn are ranked by them. their
status going up or down depending on the average scores
of the incoming class Secondary schools are judged by
SATs Local housing prices rise and fall, principals and
superintendents are hired and fired. and the entire nation
reaches conclusions about the state of American education

The very nature of the SAT 1s a weakness when so
much depends on it The idea that the specifics of what you
have learned do not matter becomes 2 perverse message

| when it re* erberates loudly throughout the system Schools
teach to the test—as they would to any examination so
important But wnat teaching to the verbal component of
the SAT means s that instead of discussing Langston
Hughes's poetry or F ™ _ott Fitzgerala's novels. students are
practicing the skills that the SAT tests for. "My English class
for six years consisted almost exclusively of vocabulary lists,
e'iting exercises, and reading comprehension drills.” a
graduate of a prestigious public high schcol bas observed *2

oS HOOLS 17
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“We're not
going to teach
you math.
We're not going
to teach you
English. We're
going to teach
you the SAT.”
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Tens of thousands of students enroll each year in SAT
coaching courses. with many spending more than $600
apiece. Students in other nations. rnost notably Japan, also
enroll in cram courses for examinations; but ther2 is an
important difference. Japanese students are learning what
they need to know in order to paraphrase the figurative
language of The Tale of Genji or to describe the history of
Afgnanistan's foreign relations.’® American students are
learning to manipuiate analogies and identify antonyms. As
one SAT preparation book puts it. “We're not going to teach
you math. We're not going to teach you English. We're going
to teach you the SAT. s

So much tes.imony to the efiectiveness of coaching
undercuts the idea of the SAT as an instrument of equity.
Where students go to high school and w.!iat they study makes
a difference in how they do on the examination. Instruction
matters. and since that is so. why not dire-.. t'iat instruction
toward knowledge and understanding of the subjects th~t
make up school curricula?

It might be argued that a test of what students have
learned—an achievement test—would be too controversial.
How could the questions in history ever be decided? */ould
they he about political or social history. about Westarn
cvilization or Third World cultures? How could a national
curniculum be avoided If we have a content-based nationai
examination? An effective counter to all these questions is
the fact that the College Board already gives achievement
tests to hundreds of thousands of college-bound students
every year with a mmnimum of controversy-and no national
curriculum in sight.

There are additional cnticisms lodged against the SAT.
Some maintain that it is biased as to race and gender. Others
argue that the predictive edge that 1t offers to colleges and
universittes 1s too small to justify the examination Still others
maintain that the SAT serves no useful purpose for many
students who take 1t because they go to schools that are
insufficiently selective for SAT scores to make a difference.*

But even were all these ¢ iticisms to be answered con-
ciusively. the fact would remain that we measuie our
students and our schools with an examination that tiies to
avoid assessing what students have learned about history.
Iterature. and other subjects.’® The United States alone
among industrialized nations has at the center of its educa-
ttonal system a test that tries assiduously to be curriculum
free

SCHOOLS

LB e Ve e 33N Yy OB L

TRl Y AR A D

A

z

o R




Te 1ts credit, the College Board emphasizes that it is
an error to evaludte schools by using an examination meant
to predict how students will do in college. What about
students who do not intend to go to college, for example?
Since they do not take the SAT. we learn nothing about them.
Despite such objections, educators, policymakers, and the
public find using the SAT to compare scheol districts and
states almost irresistible since there are so few alternatives

The National Assessment of Educational Progress
(NAEP). with authorization from the Congress, regularly tests
a nationally representative sample of nine-, thirteen-. and
seventeen-year-olds to assess what they have learned in sub-
jects ranging from mathematics to history. In 1987 a blue-
nbbon panel recommended that NAEP be expanded and
that it provide not only national scores but also state-by-
state figures that could be further broken down ¥ In this way,
states and localities would have achievement scores to com-
pare What students had learned would become a key to
rankings—as it should be

State participaticn in an expanded NAEP s entirely
voluntary, and as yet only thirty-seven states are part of the
project Moreover. current law forbids any breakdown of
scores below the state level Nonetheless, an expanded
NAEP offers the best possibility for gwing parents and
policymakers a meaningful measure of educational progress
—and for discouraging use of the Scholastic Aptitude Tast
as a measure of our schools A recent decision by the
governing board of NAEP to set achievement levels for the
assessment will further increase its value Under the new
plan. NAEP will not only report what fourth-, eighth-, and
tweltth-graders know, 1t will also reveal what percentages
have achieved basic. proficient. or advanced achievement
levels As the former chairman of the NAEP governing board.
Chester E Finn. Jr.. describes it, the new policy “finally brings
into view the day when we will know not only how well our
children are learning but also how many of them are learn-
ing as well as they should be %8

A few cclleges and universities have taken steps to
diminish the dominance of the SAT over the hives of indi-
vidual students In recent years. Middlebury College in Ver-
mont. Unton College in New York. and Bates College in
Maine announced they would no longer require the SAT
Said a representative of Union College. "We Just got very
dismayed at the amount of emotional energy being devoted
to SATs by students and their parents " A Bates College
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and
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Depending on
the changes

inally

implemented.
the SAT may
prove to be a
machine capable
of helping to
counter itself—
by reinventing
itself in more
benefi.ent form.

representative noted. "We wanted youngeters. instead of
spending 400 hours studying word analogies .. . to take
advanced placement calculus. to read everything Thomas
Hardy wrote. t¢ captain the soccer team . .. to work in a
soup kitchen, s

A number of states have begun testing programs to
counteract the dominance not only of the SAT but also of
standardized. multiple-choice tests generally. On a recent
statewide assessinent. eleventh-graders in Maine were asked
to analyze a satellite photo of Charleston. South Carolina,
and to answer an open-ended gquestion about Georgia
O’Keefe’s painting. "Cow’s Skull—-Red. White and Blue."¢®
Twelfth-graders in Massachusetts were asked to give three
recent examples of the constitutional system of checks and
balances at work and to explain them. The Massachusetts
example shows how different a picture can emerge when
une moves bevond standardized assessment—and beyond
the SAT in particular Massachusetts ranked sixth out of
twenty-two states in its 1989 SAT scores a fact that might
allow Massachusetts citizens to think its students were doing
well enough But only 3 parcent of Massachusetts high-
school seniors could fully answer the checks-and-balances
question. surely cause for concern ¢

California recer. . began assessing a vanety of wrniting
skills by having students write forty-five-minute essays at
grades eight and twelve History and social science
assessments may soon include evaluation of debates and
dramatic presentations 2 Vermont plans to evaluate
students writing skills by having trained teachers judge both
a umed wnting sample and an example of the student's
revised work School wnting programs will be evaluated by
having trained teams review student writing portfohos.¢?

Meanwhle. the College Board 1s considering ways that
the SAT can be improved It is, for example. field-testing ver-
sions of the verbal assessment that are more like some of
the achieve:..ent tests that the College Board administers
and that ask for wntten as well as multiple-choice
responses ¢ Depending on the changes finally implemented.
the SAT may prove to be a ma hine cagable of helping to
counter itself—by reinventing itself in more beneficent form
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Choice

When there are alternative ways to become a teacher
or to choose textbooks or to assess students—and when
people know about them—it is more difficult for outmoded
and unsatisfactory methods to domirate Healthy competi-
tion 15 anathema to tyrannical machines

In recent years political leaders ard school reformers
hav2 argued that schools themselves need to compete
Allowing students and their parents to cfpose a school. rather
than being assigned to one encourages schools 1o work to
attract students—and the fun- ng that goes along with them
Geod schools with strong pro.¢rams will prosper under such
a plan Unsuccessful schools that no one wants to attend
will either reform themselves or be forced to Jluse
i Some p:oplle have alway; had a nﬁht(;o choos;: l:elr Unsuccessful
children s schools Parents who can afford to send their
children to private schcols or to move into good scliool sthaols that no
districts have long exercised choice  As education con- one wants to
sultant Ted l;olsene} desc:.r‘])es it f Chon;}e exists ftis >a‘mp;]ly attend wiil
means-tested You have choice if you have money ** The .
current choice movement wouid extend choice to everyone either reform
giving fam."es without private resources an opportunity to themselves or be
seck wut better education Observes Seymour Fliegel who forced to close.
developed and supervised a highly regarded choice program
in District 4 in New York City - What 1s good for the children
of the wealthy generally speaking would do very nicely for
the children of East Harlem and that includes ci.uice * %

Chotce offers incentive and equity. and those alone
give 1t powerful appeal but just as important, choice 1s effec-
tive Mary Anne Raywid of Hofstra Unn ersity who has spent
a decade studying choice plans cites dozens of studies
showing that allowing famihies to select from among public
schools increases academic achievement. graduation rates
and parental involvement ¢’ There are choice success stories
from Cambridge Massachusetts to Richmond California
but none 1s more dramatic than the tale of East Harlem s
District 4 In 1973 District 4 ranked thirty-second out of thirty-
two New York schoo! districts in reading and math After
a choice plan was introduced the district began to rise in
the rankings and since the carly 1980s has been sixteenth
or seventeenth every year $o successful has choice been

t
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Control of the
kind that
parents exercise
when they make
choices allows
schools to
petform well

in District 4 that youngsters from throughout New York City
are choosing to attend its schools %

‘Almost withou. exception.”” President George Bush
has noted “wherever choice has been attemptad . choice
has worked Any school reform that can boast such success
deserves our attention and effort ' Eight states ive
adopted statewide plans. and many others are consi ‘ering
them as are scores of local districts. One of the nation's most
interesting choice plans is in Milwaukee. 1t allows 1,000 inner-
city youngsters to choose either public or private nonxec-
tanan education. with the state paying up to $2.500 in tuition
costs The result of a bipartisan effort by Republican Gover-
nor Tommy Thompson and Democratic legislator Polly
Wilhlams the Milwaukee plan has aroused opposiiion, but
it has also won strong support As Mikel Holt. editor ¢f the
Milwaukee Communi'y Journal. Wisconsin s larges® zirculation
African-American newspaper. peints out. the private schools
that have agreed to participate in the program do a better
1ot of educating students than do their public counterparts.
Why not let parents and studerts choose them?' Both Mikel
Holt and Polly Williarr:s also emphasize the sense of owne:-
ship that choice gives to parents  If we can empower pcor
people to decide for themselves. Wiliams says that s
gaing to invo.ve them in the schools in a whole new way ™

In what may be the year s most influential book on
education Politics Markets and Amenca . Schools. John Chubo
and Terry Moe show how parental choice encourages
schools to perform effectively Typically. control of the
schools comes from the top down from school boards.
supenintendents and distnict and state bureaucracies Well-
intended though it may be. such top-down control becomes
the tyrannical machine that keeps schools from becoming
effective It 1. “ottom-up control of the kind that parents
exercise when they make choices that allows schools to per-
form well

The reason has to do with autonomy In an exhausuve
analysis of data Chubb and Moe demonstrate that school
awtonomy 15 the single —ost important factor in the
emergence of charactenstics typical of effective schools
charactenstics such as a clear sense of mission. an emp’@ss
on rigorous ac:deruc standa, ' and teacher participation
in deciston making With bureaucravies as the governing
mechanism of the schools. autonomy 1s difficult With choice
autonomy 1s encouraged—and so. therefore. 1s effective
school performance ™
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Schools that are autonomous can deve.op different
specialties Among the Junior high schools in New York's
District 4. for example. are the Academy of Environmental
Science, the East Harlem Performing Arts School. the isaac
Newton School for Math and Science. and the School of
Science and the Humanities In Prince George's County.
Maryland. a student might choose an elementary school that
specializes in the arts. a middle school that stresses
humanities. a high school oriented toward sciences. Or
students might choose the comprehensive program at a
neighborhood school Aternatives do not necessarily have
to be innovative in order to be attractive The Bay Haven
School of Basics Plus an elementary school in Sarasota,
Florida. emphasizes traditional values and skills—and ha< a
waiting list of more than 1.000 students #

While schools of choice are often quite different fiom
one another. successful choice plans typically have traits in
common Regulations ensure that choice. which has often
been introduced as a method to desegregate schools. does
not work to upset racial balances Attention is paid to the
matter of transportation within reasonable limits Both Mont-
clarr New Jersey. and Cambridge, Massachusetts. for exam-
ple provide transportation for students living more than a
mile from the schools they choose In successful choice
plans. there are also active efforts to make sure that students
and parents understand what their alternatives are In New
Yorks District  an extenswve orientation program for
students begins in sixth grade in Cambridge. Massachusetts.

narent liaisons operating out of a parent information
center discuss student needs and school characteristics with
parents and help with the application process

Choice 1s one of the most .nteresting and innovative
reforms of the 1980s and itis. in an important way. unique
As Chubb and Moe put it choice “has the capacity ail by
welf to bring about the kind of transformation that. for years.
reformers have been seeking to engineer in myriad other
wavs ™ By bringing the dynamic cf compeuation into educa-
tion choice encourages schools to make needed improve-
ments in all areas—from teachers and textbooks to standards
and expectaticns Schools that compete for students.
teachers, and dollars. ' the National Governors’” Association
notes will by virtue of the environment. make those changes
that allow them to succeed =™

Choice can help bring about a host of important
reforms. but that does not mean 1t should be the only item
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on the reform agenda. Alternative certification, by opening
up the ways in which an individual can become a teacher.
can bring business executives, scientists, and artists into
schools of choice. Better textbooks and teaching materials
as well as better ways of selecting them can mean a wider
range of resources for teachers in schools of choice.

Continued concern with testing is important as well.
Particularly as we "acrease the variety and autonomy of
schools, we will need measures of both individual # " "nsti-
tutional progress—standards of ~~mnaricon based un what
we want our children to know and be able to do.

Critics of choice are fond of saying that it is not a
panacea, and they have a point; nevertheless, simply
because of the forces it sets in motion. choice does have
primacy among reforms. It is. as well, a change that seems
long overdue. Milwaukee's Polly Williams points out that only
a foolish person keeps sending money and patients to a doc-
tor whose treatments do not work; why. then, du we keep
sending money and children to ineffective schools? People
have the night to get a second opinion. Williams says; simi-
larly, she notes they ought to have the right to choose for
their children a different and better education.’
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Colleges and Universities

Research and Teaching

E)r decades crnitics have been saying that instituttons of
higher education do not do enough to encourage good
teaching. Classicist William Arrowsmith made this point in
1967, observing that “at present. the universities are as
uncongenial to teaching as the Mojave Desert to a clutch
of Drud priests 7" Almost a quarter century later. historian
Page Smith asserts that faculties "are in full flight from
teaching . . In many universities, faculty members make no
bones about the fact that students are the enemy It 15
students who threaten to take up precious time that might
otherwise be devoted to research 78

This situation has not come about because faculty
members necessarily prefer research In a recent survey, 71
percent reported that their interests either leaned toward
or lay primanly in teaching 7 But the road to success—or
even to survival—in the academic world is through publish-
ing. Anthropologist Bradd Shore notes, "If you fail at the
teaching and fail at the service but still do terrific scheiar-
ship. you are likely to get tenure,” but not the other way
around # A senior literature professor. who himself publishes
actively. reports that "the way one prospers is by finding
time away from teaching to get one’s own work done 8!
Philosopher Thomas Flynn relates the advice he received
as a young assistant professor trying to get tenure “Beware
of the students They ..ill destroy you. 82

The most dramatic exampies of how research 1s valued
over teaching occur when faculty members who have won
campuswide awards for teaching suddenly find themselves
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without jobs. A 1988 article in The Chronicle of Higher Educa-
tion even raised the possibility that teaching awards. by
implying that a faculty member is not as serious about
research as he or she should be, are “the kiss of death™ as
far as achieving tenure is concerned.s* Economist Thomas
S~well reports. I personally know three different profes. rs
at three different institutions who have gotten the Teacher
of the Year Award and were then told that their contracts
would not be renewed. 3
The emphasis on research is greatest at rasearch
universities where 64 percent of the faculty report spending
five hours or less per week on formal classroom instruction
and 86 percent report spending six or more h. urs per week
on research. At liberal arts colleges. by contrast, only 16 per-
cent of the faculty report less than five hours a week in the
classroom: and 48 percent report spending six or more hours
on research 8 Even at liberal arts colleges. however. the
Even at liberal emphasis on research is growing. Fifty liberal arts schools
have banded together under the lead of Oberlin College and
arts COH£’9€5. the are considering calling themselves “research colleges."
emphasis on Schools such as Colorado College, Grinnell. and Wellesley
research is have reduced the number of hours faculty teach so that they
have more time to do research. A recent survey of twelve

o S eND s RRen S A L

growing. liberal arts colleges reported that faculty frequently |
— distinguish between teaching and "what they often call.

significantly, “my own work.” "’ or research.8 ii

Faculty members often blame administrators for the 33

emphasis placed on research, but administrators are

responding to powerful external forces. The money that
flows to their institutions and the prestige their schools enjoy :
will be largely dictated by the research those nstitutions do. 3
Thomas Sowell points out that hundreds of mllions of federal
dollars flow into research at universities. *"Money talks in
academia as elsewhere,” Sowell notes. “and what money
says on most campuses is 'do research.” 87 Emory Univer-
sity’s Frank Manley observes that academic reputation is
established thrcugh the public act of publishing, not through
the more private act of teaching. "The people whe have
status vutside the University. who are writing and publishing.
are the ones who are going to get the status inside the Uni-
versity,” says Manley. “They are the ones who are looked
upon with most favor by the administrators because they are
the ones whe have the marquee value for the University.”'88

The model that increasingly drives all of higher
education—the tyrannical machine that reigns—was first
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established in the United States at the end of the ninetec.ch
century. Derived from German universities, this miodel
empbhasized the production of knowledge rather than its dif-
fusion. Both Daniel Coit Gilman and G. Stanley Hall. influen-
tial spokesm n for the new university ideal. thought that the
scholar's pro,.ar role tay in producing “bricks™ for the ris-
ing temple of knowledge % William James was among the
first to note that such a single-minded view threatened a
system in which there were many paths to excellence It was
In a 1903 essay on the Ph.D —the degree associated with
the new, research-oriented university—that James coined the
phrase “tyrannical machine ~

Teaching Less

One of the most dramatic effects of emphasizing the
production of new knowledge—that is. research that leads
to publication—rather than the communication of knowledge
to the next generation—that is. teaching—has been a decline
in how much faculty members teach. At four-year institutions.
time spent by faculty i the classioom has decreased
steadlly Accor lingto one estimate. teaching, responsibilities
at noted research universities have. since 1920. decreased
In many instances by one-third. and often by half to two-
thirds ® As the president of York College of Pennsylvania.
Robert lcsue, notes, 1t 1s difficult to be precise about the
degree to which teaching responsibilities have declined
hecause official teaching loads are often different from actual
ones. which may be reduced for such work as service on
a faculty committee “'In one bizarre case,” losue says. “'a
prof ssor recewved fifteen hours of reduction from an official
work load of twelve hours He was paid a three-hour teaching
overload yet did not step inside the classroom 9!

The gradually shrinking academic year also affects time
facuity members spend - the classroom In the late 1960s.
according to an executive director of the American Associa-
tion of Collegiate Registrars and Admissions Officers. most
colleges had two seventeen-week semesters Now. two
fifteen-week semesters are moi < typical. with some schools
In session as few as twenty-eight weeks—or half a year
Observing that students in Missour institutions of higher
education now spend a semester and a half less in college
than students in the 1940s, Governor John Ashcroft has
asked the schools in his state to lengthen the academic
year 9

Because the prestige of an institution depends on

GCOLLEGES AND UNIVERSITIES

ERIC ¥l

IToxt Provided by ERI

The gradually
shrinking
academic year
also affects time
faculty members
spend in the
classroom.

RS
¥ e o |

PR

P e

R R D es




RO
#

PECECY

When faculty
members teach
less. there is a

consequence

whether it has a faculty well known for publishing. colleges
and universities frequently raid other institutions for their
research stars. "Hiring superprofessors.” observes Lewis H.
Miller of Inciana University. “is a quick and easy method
of raising the value of one's academic stock.”% The primary
way of luring faculty from other institutions is to offer them
reduced teaching loads. As Lee Knefelkamp of the American
Association for Higher Education puts it. “‘Unfortunately. the
blue chip that we play in the poker game these days is to
offer our becst scholars less time with students. The curren-
cy of higher education has become. in fact. less time with
the constituency we are supposed to serve.'? Professor
Miller reports that when he was a dea, faculty members
who visited his office to discuss offers t 1ey had from other
instituticns were almost always more attracted by the possi-
bility of teaching less than the promise of earning more.
" Although some of these colleagues were teaching just one
or two courses a year.” Miller writes. "they were being
wooed by tne prospect of a 50 percent reduction, even if
that translated into teaching one course every other year.”

When faculty members teach less. there is a financial
consequence Because more people must be hired to teach.
the costs of education escalate—and so does tuition.
Between 1980-81 and 1989-90. average tuition charges rose
an inflation-adjusted 50 percent at public universit.2s. 66 per-
cent at private universities. and 57 percent at other private
tour-year schools. Other factors. including increased admin-
istrative expenses. account for some of these increases. but
with instructional budgets typically comprising 40 percent
of educational and general expenditures. the decline in the
amount of time faculty members spend in the classroom
<early plays a role.%?

Between 1977 and 1987. while the number of full-time
arts and sciences students decreased by 14 percent. the
number of full-time arts and science faculty members in-
creased by 16 percent.% but it is hard to find evidence that
instruction benefited. instead there are reports of students
unable to get into classes or to take the coutses tiiey want.
At the University of Texas at Austin, after the English depart-
ment reduced the teaching load by one-third. students stood
in long lines in Parlin Hall, waiting. as the student newspaper
put it. “for an English class. any English class. to open."?®
At Northwestern University. a student editorial cc mplained
about course offerings in history, noting that 20 p=rcent of
the department was on leave to do research and that none
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of the four highly publicized. newly hired faculty members
in the department was teaching '

Even though the number of arts and sciences students
has declined markedly and the number of faculty members
has incieased significantly. many nstitutions still find
themseives short of teachers They frequently fill in the gap
with what has been called an “academic underclass' —part-
time nstructors Part-timers. who .n 1988 comprised 37 per-
cent of faculty nationwide. are paid much less than full-time
faculty A survey of Enghsh departments showed the typical
part-ime faculty member earning 51,500 per course
although there were examples of depa.tments paying as little
as 5400 ' Colieges and universities often cap the number
of courses that a part-timer can teach so they will not have
to pay fringe benefits Thus many part-timers become “gypsy
scholars frantically commuting between teaching assign-
ments at different institutions and frequently looking for
other ways to supplement their salaries Michael Shenefelt.
a part-imer at New York University and Lorg Island Univer-
sity reports that by supplementing his income as an office
tempuorary. he 1s able to earn $20.000 ayeir A New York
University ele\ator operator begins at $20 000 * Shenefelt
Observes 102

For Ph D -granting institutions graduate students are
another source of cheap labor for the classroom. one used
extensively at some universities A 1989 walkout of teaching
assistants at the Unwversity of California at Berkeley 1s
reported to have caused the cancellation of nearly 75 per-
cent of classes !®* Like part-time instructors. graduate
students are often unsupervised. and while some manage
to ve excellent teachers without any onientation or oppor-
tunity to discuss thewr . ork with expenenced faculty
members, few find themse, . es rewarded for a job well done
in fact what graduate students learn. all too often. 1s that
teaching 1s not worth doing well Says Frank Manley of Emory
University i left |Johns Hopkins) with the 1dea that my main
job was to do research. write books. end neglect
undergraduates, because otherwise they would take all my
time My career has been 1n part an unlearning ¢‘ what
| learned in graduate school ' '%* Jaime O'Neil] of Butte Col-
lege in Qroville. California. says that it took him “five years
of adjustment to get over the snobbery of graduate
school *'0s

Across the country are thousands of faculty members
whose professional lives run counter to the prevailing culture
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of academia At a liberst -5 college in the Midwest where
a new emphasis on pu’zl.ca..on has led to a cutback in course
offerings. a literature »ro'-.ssor teaches as many courses as
he possibly can to try i< :nake up the shortfall. 'l am per-
mitted to teach on 71 :aimited basis.” he says, “and | do.
If 1 did not do this n .y students would not be able to take
a Iiterature course.” * Alltoo often, however, a decision to
emphasize teachiny =xacts a price. At the University of
Maryland. associat: professor Maynard M k. Jr., notes that
his own focus on t¢ aching “'is not a fast track to that promo-
tion |should min..i:ce my campus responsibilities and pro-
duce a second bork. 7107

Nowhere is the countertrend to academia’s current
culture stronger than in community colleges. The mission
of these institutions is clear. “"We are a practical teaching
college.” in the words of one professor.!98 But in a system
of higher education that does not place high value on
teaching. community colleges rank low in prestige. Having
less status than four-year .olleges. they command fewer
resources Their faculty members earn less even though they
teach more The overwhelming majority of community col-
lege faculty spend more than eleven hours a week in the
classrcom, 10 percent spend more than twenty hours a
week '® Many find year-round employment a ..ecessity. "If
you don't teacn.” says Evelyn Edson of Piedmont Virginia
Comimunity College. "you work at Shoney's |a fast-food
restaurant} in the summer You get some kind of job.” 110 The
result can be too little time to undertake the reading and
reflection that make for better teaching. too little time to
exchange 1deas with other faculty members about issues in
one’s field or ways to improve courses and curricula.

Faculty '~ ‘cests and Student Needs

The .. _reased emphasis on research has resulted in a
surge of publications. The number of books and articles
published annually on Shakespeare grew by 80 percent
between 1968 and 1988. the number on Virginia Woolf by
800 percent.!"! With so much being written, individual
researchurs find themselves having to take up narrower and
narrower topics in order to find a niche. The consequences
were apparent in the 1970s when Professor William Schaefer
became editor of Publications of the Modern Language Asso-
ciation Discovering a backlog of articles on exceedingly spe-
cialized topics, Schaefer developed a new editorial policy
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emphasizing articles of “significant interest”. but PMLA,
despite being one of the premier journals of the academic
world, did not receive a sufficient number of articles of wider
interest to sustain the new plan 112

Focusing on increasingly narrow topics is one way of
achieving the originality that publication demands Another.
as Gerald Graff has noted. is proposing innovative interpreta-
tions. "The new wave of paracritical and metacritical i nprovi-
sation in criticism . ..” Graff wrote in 1979. "may be a
necessary spur to industrial growth at a time when the con-
ventional modes of proisssional publication have worn
thin. '"* The imponance ot new theoretical approaches to
scholarly publishing can be se=n in journal article after jour-
nal article in which scholars write about “foregrounding.”
“approptiating,”” “inscribing,”” and “engendering.” It can be
seen In books. A historian, for example. takes up such topics
as "The Semantics of Transcendence as a General Academic
Code” and “Historiographical Rejection of Cultural
Disengagement Theory shapes the programs of profes-
sional gathenngs At the Modern Language Association’s
most recent convention, papers were given on 'The
Authonty of Female Representation in the Postmodern
Matnx, “'Prosaics and Semiotic Totalhtananism,” and

Narrative Dismemberment Psychological Digressions in .he
Structure of Hypertexts ~ Members of the College Art
Association are currently being invited to present papers wis
Rethink...g the Foucauldian association ot pho. “gruphy

with the generalized ‘panoptic’ regime of truth and
power 114

It1s not surpnsing that faculty would want to teach what
interests them professionally, but the extent o which
specializatior and new theoretical approaches have affected
curricula may well startle anyone who has not followed the
collegiate course of study over the last few decades A stu-
dent can fulfill core requirements at Harvard by studying
tuberculosts from 1842 to 1952, and distributive require-
ments at Dartmouth with "Sexuality and Writing.”" which
analyzes “the use of sexuality and its ramifications @~ sym-
bols for the process of literary creativity. with parucular
reference to . potency and creative fertility, marriage or
adultery and literary sterilty. deviation and/or solitude and
autobiography. prostitution and history. chastity and Iterary
self-referentiality "1

At the University of Minnesota, faculty in the humani-
ties department recently proposed doing away with the ten

COLLEGES AND JNIVERSITIES

Focusing on
increasingly
narrow lopics is
one way of
achieving the
originality that
rudication
demands.




“"We are
graduating a
generation that
knows less and
less.” says
Vassar sociology
professor James
Farganis

courses the devartment offers in Western civilization and
substituting three new courses. “Discourse and Society,”
“Text and Context,” and “Knowledge, Persuasion, and
Power ' In these introductory courses, students will analyze
"ways that certain bodies of discourse come to cohere, to
exercise persuasive power, and to be regarded as authori-
tauve, while others are marginalized, ignored. or
denigrated " More advanced courses are also being planned,
including “"Music as Discourse,” for which the syllabus
includes music video, a heavy metal cencert, and songs sung
at a workers' strike '1e
Resistance from faculty in other departments as well
as from students has led the humanities department to give
up plans to abandon the Western civilization courses imme-
diately For the ume being. the older curriculum will con-
tinue to be offered along with the newer ones There is con-
cern however about how long the Western civiizzation
courses will last since the overwhelming majority of faculty
members in the humanities department has little interest in
teaching them 7
A Jisgruntled student at Minnesota observes. ‘This 1s
all because members of a department want to teach what
they want to teach ''8—which 1s not necessarily what under-
graduates need to learn A recent nationwide survey con-
ducted by the Gallup Organization for the Natior.... Endow-
ment for the Humanities showed that many students mana,
to approach col'ege graduation with alarming gaps in
knowledge About 25 percent of the nation s college seniors
were unable tu date Columbus s journey within the correct
nalf-century More than 30 percent could not identify the
Reformation A majority could not hink major works by Plato.,
Dante Shakespeare and Milton with their authors.!!9
We are graduating a generation that knows less and
less says Vassar souiology professor lames Farganis. In the
absence of required. broad-based courses in which under-
graduates study significant events and books, Farganis notes,
students are picking and choosing. making their swn cur-
nculum in a haphazaid fashion. 20 Some students do not
study American or Englich literature at all It is possible to
graduate from 45 percent of the nation’s colleges and univer-
sities without doing so Similarly some undergraduates do
not study history It is possible to graduate from 28 percent
of the nation’s colleges and universities without doing so.
At 41 percent of colleges and universities, it is possitle to
graduate without studying rnathematics, at 33 percent,
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without studying natural and physical sciences 2!
Retween 1968 and 1988. while the number of
bachelor s degrees awarded in the United States grew by

56 perc " number of bachelor's degrees awarded in
the hur ... s fell by 39 percent. There have also been
significant declines in mathematics and physical science
majors during this period down 33 percent and 9 percent.
respectively For the humanities {and for mathematics) the
situation has improved in recent years. but the loss remains
significant. Twenty years ago. one out of «x college
graduates majored in the humanities Today the figure is one
out of sixteen ' No doubt there are many explanations
but surely one 1s that many students come to college poorly
prepared in the humanities—-and in mathematics and physical
sciences as well—and once in college. they do not take intro-
ductory courses that fully introduce them to the challenges
and pleasures of these disciplines How could an under-
graduate who has never taken a meaningful couse in history
or physics choose to maijor 1n one of these fields?

Those who do major in the humanities often find that
their courses are not conceived as comprehens" e treat-
ments of important subjects but as preparation for graduate
school Even though most majors :n subjects like English do
rot go on to work un Ph D s they may well spend time as
undergraduates becomirg familiar with critical theory—
perhaps more time than they spend reading hterature |
stronglv suspec  writes Professor Robert Alter of the
University of Calitornia at 3erkeley. that many young peo-
ple now earming undergraduate degrees in English or French
at our most prestigious institutions have read two or three
vages of Lacan Dernida. Foucault and Knisteva for every
page of Ge 'rge Eliot or Stendhal ' !

In graduate school. students prepare to publish and
survive by narrowing their focus as much as possible—and
by reading theory Elizabeth Fentress who went to graduate
school because she wanted to concentrate on original works
of literature has written about her discovery that there was
no way to earn an advanced degree without diving into a

tidal wave of theory ' Rather than be diverted from her
goal she ended her graduate studies | deemed it best to
leave she wnites "and t5 learn what | wanted to learn
on my own 124

Research interests affect teaching and learning at all lev-
els of higher education. and they have an impact on schools
as well Among today's college students are tomorrow's
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It is a hopeful
sign that leaders
on campus have

begun to talk
about the need

to restore a
balance between
research and
teaching

teachers. and if their curricula have been haphazard. they
mav well know less than they should about the suojects they
w .iteacn If they have been taught in an indifferent fashion.
they will be less likely to know hov  ieach weun themselves.
“The undergraduate education that intending teachers
receive 1s full of the same bad teaching that litters American
high schools.” a group of education school deans observes.
“If teachers are to know a subject so that they can teach
it well. they need to be taught it well.” 13

Good Practices

Educauon reform in colleges and un.ve-sities has not yet
attained the momentum of education reform in the schools,
but 1t 1s a hopeful sign that leaders on carnpus. as well as
critics off campus, have begun to talk about the need to
resture a balance between research and teaching. Presidents
Donald Kennedy of Stanford University. Harold Shapiro of
Princeton University, William Chace of Wesleyan University.
and Sheldon Hackney of *he University of Pennsylvania have
all spoken of the need to place greater value o1. teaching.
Faculties on vanous campuses have reported candidly on
the failings of undergraduate education and have recom-
mended remedies The Pease Report from the University of
Maryland. for example. i.otes that “undergraduate teaching
1s sertously undervalued by the present reward structure”
and recommends that departments recognize that “there are
several important ways of serving the untversity and many
years of outstanding teaching is one "'

A number of colleges and universities emphasize the
importance of teaching by bringing faculty members together
to talk about their courses. Those faculty teaching in the Con-
temporary Civilizatton sequence at Columbia University meet
weekly to discuss course readings. examinations. paper
topics. ar '’ strate,,.es for teaching Faculty members imple-
menting the new humanities program at the University of
Denver have been meeting regularly for the last three years
tr J'scuss texts. syllabi. and teaching methods. At Brooklyn
College of the City University of New York. faculty members
come together in summer seminars not only to discuss the
college’s curriculum, but also to practice teaching parts of
it—mn front of colleagues
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Good instruction is not just a matter of how faculty
members teach. it is also a function of what is taught. Hence
a substantial. coherent curriculum is central to the teaching
mission. In every part of the United States there are proj-
ects aimed at improving the undergraduate course of study.

¢ Faculty members at institutions such as the
University of North 1wxas. Hood College in
Marylard. Saint Anselm College in New
Hampshire. the University of Tennessee at
Chattanooga. Dixie College in Utah. and
Thomas Aquinas College in California have
estabiished rigorous and coherent curricula
for undergraduates

The Association of American Colleges.
through a grant from the Nauonal
Endowment for the Humanities. 1s making 1t
possible for faculty at twenty-seven A substantial,
institutions seeking to improve their f
undergraduate programs to work with CD erent .
mentors from institutions with successful curriculum is

core curricula central to the

Similar opportunities are being made teaching
available to two-year colleges through Jission
another grant from the NEH. This project. )
administered by the American Association

of Community and Junior Colleges. has

brought faculty at forty-nine two-year

institutions together with leaders of strong

humanities programs at <imilar schools

* The American Association for the
Advancement of Core Curricula. formed in
1989. has held meetings that allow faculty
members from around the country to
discuss curncular reform

Some of the nation's most prestigious universities have
focused on ways that graduate school practices affect
teaching

¢ Yale University has taken steps io decrease
the use of teaching assistants and
simultaneously to encourage graduate
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recoghizing good

Crucial to all
efforts to
improve the
quality of
teaching is

teaching in the
tenure and
promotion
process

students to earn Ph.D 's more rapidly by
offering fellowships for them o finish their
dissertations. As a result. undergraduates
will be more likely o encounter full-time
faculty 1n their classrooms

¢ The University of Chicago. in a program
that pairs graduate students with
experiencad faculty who are teaching in the
school's core curriculum. provides semester-
long apprenticeships for teaching assistants.
Chicago also has ~“Mellon Instructorships™
that offer new Ph.D ‘s the opportunity to
work with mentors teaching in the commron
core

Crucial to all efforts to imorove the quality of teaching
1> recognizing good teaching in the tenure and promotion
process But how. exactly, can one document good teaching
in order to reward it> Res2arch has a tangible product. it
results in articles and books What can be cited to buttress
a claim that someone 1s an accomplished teacher?

Student evaluations are used at many institutions. and
while they have value they also have imitations A deter-
mination about teaching excellence should not rest solely
with students. but whu else can offer judgment® Some sug-
gest it should be colleagues Too often.’ says a report from
the Higher Education Research Program at the Jniversity
of Pennsylvania  teaching is seen as private, prctected by
academ ¢ freedur  and conducted in the classroom behind
closed doors A study by the Great Lakes Cclieges Associa-
tion makes the same point  The art of teaching needs to
be less private less protected Professor Lewis Miiler of
indiana University suggests that campuswide faculty com-
mittees be created and charged with naturalizing what for
many of us 1s the foreign and often ferbidding activity of
collegial observation *'4*7

Some colleges and universities are using teaching
portfolios  t¢ make teaching achievements demonstrable
to thuse who make judgments apout tenure and promotion
Such a portfoho muight include syllabi. examinations graded
papers statements trom colleagues and students—even a
videotape of the faculty member teaching Peter Seldin, a
professor of mer.azement at Pace University who has been
develor ing the concept. says that a teaching portfolio should
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" suggest the scope and quality of a professor s teaching per-
formance It s to teaching what lists of publications. grants
and honors are to research and scholarship ' 128

A program recently established by the National Endow-
ment for the Humanities encourages colleges and univer-
sities to recognize teaching with one of the highest honors.
an endowed professorship Crants of up to $300.000. which
are to be matched by nonfederal monies on a three-to-one
basis. help colleges and universities establish a prestigious
senior rank for teaching At Ohio University in Athens. Ohio,
and at the College of Saint Scholastica in Duluth, Minnesota.
at Gettysburg College in Gettysburg. Pennsylvania. and at
Colby College in Waterville Maine. public funds support
Distinguished Teaching Professorships Through such
honors. excellent teachers can begin to enjcy the natios. 4l
recognition that usually goes to their colleagues who have
focused on research Through such a use of public funds.
the federal government can indicate that the transmission
of knowledge. as well as its extension is a national priority

Institvons of higher learning should. of course. ¢on-
tinue to encourage and recognize senous and thoughtful
research—as should private and public foundations Schoiars
preserve the record of human accomplishment and meke
it accessible in many ways through authoritative editic -s
of the papers and writings of George Washington. Fredenick
Douglass. Mark Twain. Jane Addams. and Marur. Luther King.
It for example. or through res arch tools such as The
Encyciopedia of islam. The Great wictionary of the Yiddish
Language and a dictionary of Sioux larguages spoken in the
Great Plains region—all projects supported by the National
Endowment for the Humanities Scholars explore our own
and other cultures. sometimes quite hterally. as in NEH-
funded archaeological excavations at sites ranging from a
se nteenth-century English colony at Saint Marys City In
Maryland. through a Maya complex 1n the Petexbatiin region
of Guatemala to an ancient site in Gordion. Turkey. where
there are Hittite and Phrygian ruins Some scholars write with
such breadth and liveliness that their books—such as lames
M McPherson’s Battle Cry of Freedom or Simon Schama s
Citizens—are widely read on campus and beyond With care
and learning. researchers engage In a variety of activities that
help us better understand ourselves and the world

indeed. research and teaching need not stand in oppo-
sition 'l am certain thet | have become a better researcher,
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Some evaluate
colleges and
universities on
the basis of
nrice tag.
believing that
the more
| expersive an
| institution, the

? better.

a better theoretical chemist. because I've had to teach
undergraduates . .., says Roald Hoffman, Nobel Prize-
wirning chemist at Cornell University. “The more | taught
beginning classes. the more important it became to me to
explain. -® The classroom can benefit research and be
benefited by it. Observes University of Chicago professor
Leon Kass. “"Teaching a text requires understanding it; and
that often involves one in a great deal of scholarly work.
including translation. philology. and reading in secondary
sources. 130

Particularly if, as Emnest Boyer has suggested, we
change the way we think about scholarship so that it includes
activities besides those that lead to publication. then the con-
nection between the study and ‘he classroom is clear.!3! A
program of reading that moves across centuries and
disciplines can be a scholarly activity. whether or not it leads
to an article or book: and for the teacher of broa.iy con-
ceived undergraduate courses. such reading can be a source
of immense enrichment.

The goal is not to displace research with teaching but
to create an environment in which both thrive. The aim 1s
what Wilham Arrowsmith orce called "« n Emersonian univer-
sity aplace of learning “where the great teacher has equal
honor with the great scholar 13

Informed Choice

Good teaching would be strongly encouraged if parents
and students chose c~lleges and universives on the basis
of instructional quality Asitis. pe -onsider such factors
as " reputation” and “environment” more often than ...cy
do good teaching Some evaluate colleges and universities
on the basis of price tag, believing that the more expensive
an institution. the better A recent Gallup poll showed that
38 percent of high-school students think the more a school
costs. the better education 1t offers. A 1988 article in New
England Monthly reported on Mount Holyoke College’s
discovery that the higher a tuition hike, the more applica-
tions the school cculd expect Putting this finding into play
has become known as the “Chivas Regal strategy " it ileads
a school to charge at least as much as other schools in the
same league—in order to prove that it is as good.'??
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it may be that consumers do not emphasize quality
of instruction because information about it s not readily
available. There are dozens of guidebooks to colleges and
universities on the market. With their help a person can find
out how big a given institution is, the size of its stadium.
and the most popular night spots. One can discover the most
frequently chosen majors. learn whether or not there is &
choral group or rugby team on campus. and find * . who
the school’s recent speakers have been. The guidebooks
offer a wealth of information—except when it comes to the
single thing most important to know when choosing a school.
the quality  undergraduate education.

Even guides that purport to assess the quality of
undergraduate instruction typically do not One 3spect of
the "Best Colleges” rating issued by U.S. News & World
Report each fall 1s “instructional quality * The factors used
to assess this attribute in the 1990 ratings were full-time stu-
dent to full-time faculty ratios, the per-student instructional
budget. reflecting faculty salaries. and the percentage of full-
time faculty members with doctorates '3¢ But neither low
student-faculty ratios nor high faculty salaries necessarly
indicate good teaching If many faculty members have
rainumal or no teaching responsibilities. introductory classes
will still be very large. and an instructional budget inflated
by high salaries for famous professors who teach graauate
< udents when they teach at all does nothing to improve the
lot of the undergraduate Nor is it of much use to know the
percentage of full-ime faculty who have Ph.D.’s if much
undergraduate teaching at an institution 1s done by teaching
assistants and part-time nstructors who do not have
doctorates

How can students and their parents judge how much
a college or university values tez.ning? A place to start 1s
with the institution s catalog

* Are there requirements? Do they reflect the
Qnstitution’s having grappled with the
question of what its graduates should
know? Is it possible to earn a bachelor's
degree without having evp!ored major areas
of knowledge>

* Do the requirements direct students to
broad-based courses—Western Civilization,
for exampie. or Masterpieces of World
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Literature—rather than to courses on brief
periods and narrow themes?

e e sire 330

There are also quesuons that should be put directly
to the college or university They might include the following:

TS TR PO s A STy,

¢ What is the length of the academic year?
How many weeks of instruction does a
student receive for a year's tuition? While
quantity does not necessarily equal quality.
time spent on the task of teaching is a

] reflection of how much it is valued.

WO AT S ryada

* What is the ratio of part-time to full-time

faculty? While many part-time teachers are

, fine instructors, how much they are used
does indicate an institution’s priorities. If

s the part-time to full-time ratio is high. an

Whether or not instunution is giving over many of its

k senior faculty teaching responsibilities to the faculty it

‘ . pays the least. At institutions that have

' commit doctoral programs. students and parents

themselves *o should. for the same reasons, inquire about

introductory the number of classes taught by graduate

students.
courses speaks
to the volue the

* Who teaches ntroductory courses? What is
the likelihood that a student will find

demanding to teach They require wide-
ranging study as opposed to the more
narrow focus of publication. Whether or not
| senjor faculty commit themselves to such

f courses speaks to the value the institution

| pleces on teaching. The degree of senior

}' faculty members” commitment is also
importar ¢ Do they meet with students and
i

|

l

l

E

l

|

institution tenured faculty in Principles of Economics,
places on General Biology. or History of the United
teachi States? Because of their breadth. such

‘ eacning. courses are among the most intellectually

|

|

| grade their papers. or do they only lecture
: to laige groups?
* Whet size are irtr~uctory courses? It is

almost universelly agreed that teaching
should engage students. should draw them

COLLEGES AND UNIVERSITIES
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into a subject and encourage them to
explore and ask questions. Lecture classes
of 300 or 400 students do not typically
provide such opportunities. They do make
a statemen. about the resources an
institution is willing (or unwilling) to commit
to students at the beginning of their college

careers.

® Are there outward and visible signs that a
college or university values teaching?
ideally one would know how much teaching
matters in the tenure and promotion
process. but such information is hard to
cor.e by and harder to evaluate. Parents
ar.d students can determine if there are
substantia! rewards 1or teaching—not only
recognition at commencements and annual
prizes but also chairs and professorships
conferred for excellence in teaching.
Regular meetings in which faculty members
take up 1ssues of teaching and curriculum
also indicate a campus where under-
graduate education is a subject of concern.

A college education is an enormous investment At an
elite pnivate school, it can cost almost as much as a median-
pricec. house and surely that 1s cause to choose carefully
But even more important is the intellectual experience one
starids to gain by a well-considered choice the opportunity
to be in the company of outstanding teachers and to explore
with them the great deeds and ideas that have shaped the
world

+
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' The Parallel School

PR SR Sty

X One- area of education has remained relatively free of
j tyrarnizal machines: programs for general audiences.
Evidence for the vitality of “'the parallel school~as cultural
activities intended for the public are sometimes called—is
abundant:

|

* in each of the years from 1986 through
1988. museum attendance surpassed 600
million.

* in the late 1970s, a few hundred citizens
participated with scholars in book
discussion programs in Vermont libranes
Since then more thar 5 ~illion people have
parcipated 1n such pre, ams in libraries &ll
over the nation

* |In 1963. the Utah Shakespearean Festival in
Cedar City. Utah. sold 3.240 tickets. In
1990. sales topped 100.000 for nroductions
of The Two Gentlemen of Verona. Romeo and
Juliet. and Titus Andronicus.

A survay in
Boston showed
events by
nonprofit
cultural groups
drawing more
than twice as
many pecple as
professional
sports events.

* A survey in Washington. D.C.. showed
museum going to be the most popular
leisure activity

* A survey in Bost >n showed events by
nonprofit cultural groups drawir~ more than
twice as many people as professional sports
ovents

* Across the United States. people have. for
the fourth year in a row. spent more to
attend events like legitimate theater and
opera than to attend spectator sports. 3’

PARALLEL SCHOOL
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State
humanities
councils take
educational
programs to
business people
in New Jersey
and
Hawai'i, to
new adult
readers in
Kentucky and
North Carolina.

Sponsored by a variety of groups and organizations,
public programs are as diverse as the naticn itself. Among
current museum exhibitions being supported by the National
Endowment for tle Humanities are “Familia y Fe™ or “Family
and Faith.” an exhibition in Santa Fe. New Mexico. that
explores the heritage of the Hispanic population; "The Way
to Independence: Memories from a Hidatsa indian Family*
in Omaha, Nebraska; “Caribbean Festival Arts" in Brooklyn,
New York: "Russian America: The Forgotten Frontier” in
Tacoma. Washington, and Anchorage, Alaska: and “From
Field to Factory: Afro-American Life, 1915-1940" in
Indianapolis, Indiana; Youngstown, Ohio; and Jersey City.
New lersey.

State humanities councils take educational programs
to business people in New Jersey and Hawai'i, to
schoolchildren and their parents in Utah, (o new adult
readers in Kentucky and North _arolina. Groups sponsored
by state humanities councils study local history in Search-
hight. Nevada. and Escanaba, Michigan, the Spanish Arriada
in Stratton. Vermont, the civil rights movement in Wilming-
ton. Delaware. the culture of Japan in Mexico. Missouri. Five
state councils in the West produced an exhibition on regional
tralls from early Indian pathways to modern highways. In
the Midwest, state councils organized a series of projects
about the Ohio River

In no country in the world do cultural institutions feel
quite the degree of obligation to educate that museums,
liuranes, and other cultural organizations in the United States
do The Smithsonian Institution 1s not merely a repository,
but a school. offering a variety of programs for learning,
Forty offerings in 1its Afnican-Amer an Studies program
attracted 10.000 people 1n 1989, 200 lecture courses. offered
throtigh the Smithsonian s Campus on the Mall, drew 70,000
students '*¢ The New York Public Library draws people not
only with its book and periodical collections, but also with
exhibitions ranging from "'A Sign and a Witness 2,000 Years
of Hebrew Books and llluminated Manuscripts* to “'Portugal-
Brazil. The Age of Adantic Discoveries.”

Learning something cften causes people to want to
learn more. and 50 public programs benefit from and build
upon one another One city that has used this dynamic well
1s Lcuisville. Kentucky With s.pport from the National
Endowment for the Humanities. Louisville cultural institu-
tions in 1989 produced a citywide festival on the theater,
music. opera, ballel. and painting of Russia from 1900 to
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1930 Louis ‘lle citizens could watch and diszuss a Chekhov
play at the Actor’s Theater. see a lecture-demonstration on
Scheherazade at \he Louisville Ballet. hear the Louisville
Orchestra play Scriabin. and listen to a music critic discuss
his work The combined programs had an attendance of
more than 58.000 Hundreds of thousands of other Ken-
tuckians watched special television programs on the
festival 17

In September of 1990. millions of people in every part
of the country watched "'The Cvil War."" a highly acclaimed
sene< cn pr+lic television that the National Endowrnent for
the Humanities heiped mnke possible. The film showed how
compelling history 1s when  is a story well told. its many
offshoots showed the power of a well-conceived program
to generate other cultural and educational activities

* Alfred A Knopf pubhshed an illustrated
history to accompany the Civil ‘War
documentary The Library of America. as
part of its senies of the wrr.ings of notable
Americans. issued volumes on the wntings
of Grant and Sherman

* General Motors one of the {ilm s major
funders underwrote the development of
related classroom matena's and made
75 000 sets of them available for free

* The Public Broadcasting Service hcensed
‘The Givil War to colleges to offer as a
telecourse in 1991

* Florentine Films. which produced " 'The Civ'
War” WETA. the presenting station. the
Corporation for Public Broadcasting: and
the Center for Interactive Educationel
Technology undertook development of an
mteractive video that will enable students
to call up onginal Civil War dianes. essays.
journals. letters. and photographs and to
have access to commentary by leading
histonans

* WETA crganized lectures and battlefield
tours in connection with the film.

o PARALLEL SCHOOL

The Civil War
film showed
fiow compelling
history is when
it is a story
well told.
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It can be
difficult to
persuade
scholars to teach
in programs rot
viewed as
central to the
institution’s
Mission.

¢ The Smithsonian Institution offered “The
Epic Civil War. The Making of a Landmark
Documentary * a course featuring the
producer and director of “'The Civil War."”
Ken Burns.

* The Amerncan Library Association made
plans to launch a nationwide reading,
viewing. and discussion project in connec-
tion with the Civil War series in libraries
across the nation.

The practices of formal institutions of education
sometmes affect the parallel school. The same status system
that devalues the teaching of undergraduates gives little
esteem to programs intended to educate the public. “An
office of continuing education is often fringe. marginal.” says
Judith Ruderman. who heads such an ¢ffice at Duke Univer-
sity It can be difficult to persuade scholars to teach in pro-
grams not viewed as central to the institution’s mssion. Once
having done it. however. many scholars are eager to con-
tinue People teach in these programs because they believe
in them.” says Ruderman. "They like working with older, non-
traditional students.” 138

. he parallel school also affects formal! education, pro-
viding. for example, challenging and enlivening curricular
matenals Three children’s films, “"Castle.” ~Catledral " and
" Pyramid. " all based on David Macaulay’s highly acclaimed
books and produced for public television with funding from
the !.atonal Endowment for the Humanities, are now widely
used n schools The series ~"Voices and Visions™ on
Amernican poetry. also funded by the NEH for public tele-
vision. 1s used in colleges and universities.

Those involved in the parallel school sometimes under-
take efforts specifically aimed at strengthening formal educa-
tion State humanities councils have directed many programs
10 elementary and secondary teachers and administrators
In Connecticut. teachers have gathered at the Hartford
homes of Mark Twain and Harriet Beecher Stowe for a two-
week seminar on these writers and at Mystic Seaport
Museu.n for a three-week program on maritime history. In
Texas. principals and other school administrators have come
together with scholars to read the Odyssey and Dr. Faustus.
The valentine Museum in Richmond. Virginia. sponsors
summer programs for elementary and secondary teachers.

PARALLEL SCHOOL




5 as does the Newberry Library in Chicago, Illinois.

e The influence of the parallel school is widespread—
and the example it offers is important. Unencumbered by
tyrannical macnines. the parallel school serves as a model
for how education can thrive when it is characterized by a
diversity of opportunities and by audiences who can choose
freely among them.
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lmages are not arguments.” as Henry Adams once
observed.!® but they are powerful instruments for crystal-
hzing ideas and clarifying understanding. William James's
“tyrannical machine”” helps us see. for example. why some
practices continue long after they have become counter-
productive Once “mstitutionized.” as lames put 1t these
practices become pervasive Expectations. organizations.
even professions grow up around them until the practices
themselves become immune to even the most enlightened
criticism. No matter how widespread the opinion that the
practices are harmful. they endure

The image of the tyrannical machine also helps us see

the futiity of assigning blame. Often people who perpetuate
poor education?! practices are dissatisfied with what they
do. but. caught up as they are in the workings of a tyran-
nical mechine, they find it difficul to act otherwise lLinagine
a high-school social studies teacher who. not having studied
much history in college. waats to learn more The in-service
training offered by his school system 1s pedagogical In this
particular year. its entire focus is a teaching method that has
exactly sixteen steps The social studies teacher can
theoretically. bypass the in-service offering and take a history
course at the 1ocal college. but the in-service course is free
while the college requires tuition Moreover. the school
system nas established a plan of mernt pay. and teachers
will be judged according to whether or not they demonstrate
the sixteen-step teaching method in their classes. Given such
circumstances. who can bilame the teacher for not learning
more about his subject? He 1s caught up in a tyrannical
machine.
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Or imagine a young faculty member who wants to
make a career at a college or university. She enjoys her
students, likes trading ideas with them after class. and has
in mind some interesting projects they could undertake. But
if they write a paper or do an experiment, who will evaluate
it? The faculty member cannot take the time. indeed, if she
does not cut back the hours she spends with students, her
dissertation is never gaing to be revised; anz if she fails to
get a book out of it soon. she probably will not get tenure.
Given such circumstances, why berate the faculty member
for neglecting students? She is caught up in a tyrannical
machine.

The most effective course for dealing with tyrannical
machines is to provide alternative systems and to ensure
that people can choose—and choose wisely—among them.
Thus:

1n elementary and secondary education

¢ Parents should be able 1o choose the
schicol their child attends. Choice is not
only an instrument of equity. 1t seiz in
motion an array of forces leading to more
effective schouwls.

Prospective teachers should be able to
choose paths to certification different from
the traditional one. This will bring diversity
to the teaching force. allow comparisons
about the most effective ways of preparing
teacers. and encourage schools of
education tc improve their programs in
order to compete

o

Teachers in the schools should have
abundant opportunities to study tk

subjects they teach In-service training. in
particular, should provide alternatives to
studying pedagogy in isolation from subject
matter.

¢ Those involved in textbook selection need
alternatives to the mechanical criteria
commonly used to select textbooks. They
should make use ¢ (extbook reviews done
by scholars and teuchers in the field to
inform *heir choices. € ' 2ls should be
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encouraged to use alternatives to text- .
; bools: stories, speeches. documents, and
: other authentic materials. e
* We need alternatives to the SAT. such as
the tests of the Naticnal Assessment of !
Educational Prcgress, to teli us what i
students know and are able to do and how ?

our schools are performing.

Nrin

TS

L, £

In higher education

* Colleges and universities should develop
alternative paths to recognition and reward.
paths that emphasize teaching as we!l as
research. At the same time. steps should be (
taken to remedy problems that have, in
part at least. been a by-product of an s
excessive emphasis on research. for
example, the exploitation of part-time
instructors. disarray in undergraduaie
curricula. and overly narrow training of
graduate students.

~

R R R e

Prospective students ard their parents need
to exercise in an informed way the choices
available to them in higher education
Current guidebooks are often of little help
in determining which colleges and
universities sufficiently value teaching. and
so students and parents should learn to
make this judgment f~ ‘hemselves. They
should learn. for example. how to read a
college catalog in order to determine if the -

»
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curniculum 1s well concewved because that 1s <
an important indication of whether or not :
teaching is valued i

Understanding the programs of elementary schools or
the curricula of universities takes effort and hours. Within
nstitutions of education. changing the way textbooks are
selected. or students assessed. or candidates for tenure
evaluated can be an enormous challenge. The reforms
advocated in this report are not easy. and so it is well to
conclude by reminding ourselves why they are worth under- :
taking It is more than a matter of having graduates who :

o RECOMMENDATIONS AND CONCLUSION
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know when the Civil War occurred or who Churchill was. It
is more than a matter of having a work force competitive
In the world. The ends of education recch beyond such
things. important though they are.

As William James described it. the purpose of educa-
uon 15 to cultivate judgment: “We learn what types of ac-
uvity have stood the test of time: we acquire standards of
the excellent and durable.'** We learn what James called
“the critical sense”. “the feeling for a gocd “uman job
anywhere, the admiration of the really admirable, the
disesteem of what is cheap and trashy and impermaneat.”
The ability to make such judgments. widely distributed. is
narticularly crucial in a society where the people are
sovereign “If you ask in what line it is most important that
a democracy like ours should have its so.s and daughters
skillful.” James wrote. “you see that it is in this line more
than any other

Ultimately. education aims at cultivating the wisdom
that democrac, .equires: wisdom to make sound political
judgments about who shall lead and make laws, and wisdom
to make sound personal judgments about how to live a iife
and know the purpose of one's days. In a self-gover.iing
society. indwviduals make these decisions, and the conclu-
sions they reach. taken altogether. set the nation’s course.
If education fails in a democracy, hope for the future fades.
If education succeeds. a democratic society can hold a
positive vision. can imagine itself progressing until. in William
lames s words its instituticns glow with justice and its
customs shine with beauty

RECOMMENDATIONS AND CONCLUSION

o4

-

+ ey




)

AF
5 ;s“

~, et . s 2a e or 25
SV OIS e P LI SEP R A

Nt Spfierd ff

A |

Notes

Vo

r
A

v
ks

Y,
)5

, M
ar ko ann T s ol prreriatD

I The Ph D Octopus William lames Writings 1902-1910 (New York The Library of Americe.
1987} I3

[ =]

National Assessment of Educational Progress (Princeton N | Educational 5asting Ser-
vice 1987) unpublished tabulations Analysis of the survey can be found in Literature & p
U5 History reportno 17-HL-OI (Princeton N | Educational Testing Service. 1987). and :
in Diane Ravitch and Chester E Finn Ir Whai Do Our 17-Year-Olds Know? (New York Harper
& Row 1987)

A Sunvey of College Semors Knuwledge of History and Literature conducted for the National Endow-
ment for the Humanities (Princeton N | The Gallup Organization 1989). 33-57

Crossroads in Amerwan Education repoitno [ 7-OV-0l {Princeton. N J  Educationa: Testing Ser-
vice 1989). 526 A World of Differenies  An International Assessment of Mathematics and Science.
report no 19-CAEP-O! {Pninceton N Educatiora! Testing Service. 1989), 37-38. Geography
An Luernational Gallup Survey. conducted fur the National Geographic Society (Princeton, N.J .
The Gallup Organization 1988) 43 .

5 Letter to Charles Yance, Monticello 6 lanuary 1816 The Wntings of Thomas lefferson. vol
10 ed Paui Lercester Ford {New York G P Putnanis Sons 1899, 4 4

6 Howard Safier conversation with Celeste Colgan 14 February 1990

¢ Arthur Bestur The Restoraton of Learming A Pragram for Redeering the Unfulfilled Promise of Amencan
Education (Ne'w York Alfred A Knopf 1955) 163

8 lames Bryant Conant The Eduation of Amerwan Teachers INey York McGraw-Hill Book Com-
pany 19631 54

2 Kenneth A Sirotnik  On the Eroding Foundations of Teacher Education  Phi Delta Kappan
(May 1990y 7t1

10 US Department "the interior Off.ce of Education Natwonal Surves  the Education of Teachers.
vol 3 (Washington [ C 1935) 254

1 Juhin jarchimek Socal Studies in Elementary Education 7th ed (New York Macmullan Publishing
Commpanv 1986} 34-35

, NOTES

A

N




Aruitoxt provided by Eic:

12 Jack P Fraenkel. Helping Students Think and Value Strategies for Teaching the Social Studies. 2d
ed. (Englewood Cliffs. N.).. Prentice-Hall. 1980). 219,

13 Eva C Galambos. Lynn M Cornett. ar .. Hugh D Spitler. An Analysis of Transcnpts of Teachers
and Ants and Sciences Graduates (Atlanta. Ga. Southern Regional Education Board. 1985). 79.

14 judith E Lanier. Research on Teacher Education. ' Handbook of Research on Teaching. ed. Merlin
C. Witrock (New York Macmillan Publishing Company. 1986). 545.

15 Joseph'S johnston Jr.etal Those Who Can Undergraduate Programs To Prepare Arts and Sciences
Majors for Teaching (Washington. D C  Association of American Colleges. 1989). 17-21.

16 Lanier, "'Research on Teacher Education.” »45

17 Patrnick Welsh  Why johnny Cant Teach A Primer, Washington Post Sunday. 26 November
1989 Outlook section

'8 The Reertifiation Proess A Case Study in Baltimore {Balumore. Md The Abell Foundation
1990) 7

19 tvnne V Cheney Heradlitus and Fairfax County  Washungton Post. Sunday 4 December
1988 Outlook section

20 Anita Moss conversation with the author. 19 Aprii 1900

2 johni Goodlad. etal  Preliminary Findings trom the Study ut the Education of Educators.
Pru Delta Kappan (May 1990} 698-727

22 Tomurow s Teachers A Report of The Holmes Group (East Lansing. Mich The Holmes Group.
Inc 198%) 63 A Nation Prepared Teachers for the 21st Century (New York Carnegie Forum
on Education and the E- ~nomy 1986). 70

23 Tomorrow s Schools Prinaiples for the Desgn of Professional Development Scnools {East Lansing. Mich
The Holmes Group 19903 48

24 Johnston etal Those Who Cai 123-52

25 Toward High and Rigorous Standards for the Teaching Profession (Detroit Mich  National Board for
Professional Teaching Standards 1990). 36

26 Danei Gursky Louking fora . it Cut.  Teacker Magazine \Decernber 1989) 59-6., Kathenine
S Mdngan Growing Number of Teazhers Beginning Ther Careers without the Traditional
Educaton-School Training.  The Chronicle of Higher Education. 7 May 1990 Al3

27 Deurdre Carmod, Alternate Certification Helps to Ease Teacher Gap. lt.ew York Times.
20 December 1989 Education section

28 Mangan Jrowing Number of Teachers Beginning Their Careers withuut the Traditional
Education-5chool Traiming  Al3 Education Dady. 27 December 1988, |

O
wn
<p

R I e A )



29

3

32

33

34

35

36

37

38

39

40

41

12

43

44

15

ERIC

A
g

30.

Linda Darling-Hu.nmond. Lisa Hudson. and Sheila Nataraj Kirby. Redesigning Teacher Educa-
tion Openmg the Door for New Recruits to Saence and Mathematics Teaching (Santa Monica. Calif..
The Rand Corporation. 1989). 73.

C Emily Feistritzer. Alternative Teacher Certification A State-by-State Analysis (Washington. D.C..
National Center for Education Information. 1990}. 165.

Frances FitzGerald. Amenca Revised History Schoolbooks in the Twentieth Century (Bosion. Little.
Brown and Company. 1979). 213,

Harriet Tyson-Bernstein. A Conspiracy of Good Intentions Amenca s Textbook Fiasco (*vashington,
D.C The Council for Basic Educaticn. 1988). 22.

Birds Fly * s Don't {Lexington. Mass Ginn and Company. 1987). 131-37
Ruth Adams. Fidelta (New York Lorthrop. Lee € Shepard Co. 1970). 21-22.

Fideha. adapted fron Fidelia by Ruth Adams in Never Giwe Up! (New York. Holt. Rinehart
and Winston, 1986). 25

John Patrick. et al . Hislory of the Amencan Nalwr to 1877 (New York Macmullan Publishing
Company. 1986). 124-25

Tyson-Bernstein. A Conspiracy of Good Intentions. 7-8

Harniet Tyson and Arthur \Joodward. Why Students Aren t Learning Very Much from Text-
books.”" Educational Leadership (November 1989). 15

Bonnie B Armbrus.er and Thomas H Anderson. Structures of Explanations in History
Textbooks. or So What if Covernor Stanford Missed the Spike and Hit the Rail? Journal
of Curnculum Studies (April-June 1984). 187-91

OL Davss. Jr . et al.. Looking at History A Review of Major U S History Textbooks (Washington,
D _ People for the American Way. 1986). 11. Paul C Vitz. Censorship Ewidence of Bias in
Our Children s Textbooks {Ann Arbor. Mich Servant Books. 1986). 1-76. Stephen Goode.
" Returning Missing History to Texts. ' Insight {13 March 1989). 48-50

Paul Gagnon. Democracy s Untold Story What World History Textbooks Neglect (Washington. D C
American Federation of Teachers. 1987). 68

Bradley Commission on Histcrv in Schools. Butlding a History Curnculum Guidelines for Teaching
Hrstory in Schools (New York Educational Excellence Network. 1988). 2

Roger Farr and Michael A Tulley. Do Adoption Committees Perpetuate Mediocre Text-
books?"" P Delta Kappan (March 1985). 470.

Evaluation Form for Selecting Social Studies Matenals. A Guide . Currculum Development
in Soctal Studies {lowa Department of Education Des Motnes, 1986. Photocopied), 140-47.

Office of Curriculum Framework and Textbook Development. Textbook Quality Indicator Descrip-
tiots {California State Department of Education. Sacramento. 1990 Photocopied), 7, 12.

o OTES )3

>

:

)

R L R Ty

X
A
§
ks
£
%
¥
b

¥

N . N e L g oS
B X ek b bt 3T el eas R e RS OERE N

s

4]




B
ke
L

Ay

Fr AP ve NS

2e

ST pa e

3

1 58

St
{2&,’&(0 .

46 Curniculur, Development and Supplemental Materials Commussion. 1990 Histony-Socal Science
Instructional Materials Evaluation (California State Department of Education Sacramento. 1990.
Photocopied). 3-6

47 Peter Cannon  ‘Crisis In the East How Textbooks Treat Eastern Europe and the Soviet
Union,  Socal Studies Review A Bulletin of the Amencan Textbook Council (Spring 1990). 3-8

48 . daSymcox Selected Teazhing Matenals for Amencan and World History An Annotated Bibliography
(199U The center s matenals are avallable at cost from the National Center for History
in the Schools. Moore Hall 334 University of Californ.a. Los Angeles. 405 Hilgard Avenue,
Los Angeles California. 90024-1521

49 Geralu W Bracey. The $150 Million Redundancy. Phi Delta Kappan (May 1989). 693

SO John A Valentine The College Board and the School Curncudum A Hustory of the College Board's 1nfluence
on the Substance and Standards of Ameran Education. 1900-198C (New York. College Entrance
Examination Board. 1987). 12-39

51 David Owen None of the Above Behizd the Muyth of Scholasti. Aptitude ' Coston Houghton Mitiui
Company 1985) 191}

52 Jeffrey L Zorn “Counterpoints, * The Atlantic (May 1980). 67.

53 Tokyo University Entrance Examination 1939 (Tokyo Kawaijuku. Internationa: ducation Center,
1989}, 23 72

54 Adam Robinson and John Katzman Tie Prineton Review Cracking the S gstem. 1990 ed (New
York Vilard Books. 1989). 9

55 Willlam Claberson U S Court Says Awards Based on SATs Are Unfarr to Gurls.’ New
York Times. 4 February 1989. i The National Center for Fair and Open Testing. Wha. s
Wrong with the SAT? FairTest Examiner (Fall 1989) 12, James Crouse and Dale Tiusheim,
The Cuse Against the SAT (Chicago The University of Chicago Press, 1988). 40-66. Bracey.
‘The $150 Million Redundancy.” 701

56 Another examinaticn taker by many high-school students 1s the ACT 855.17! members
of the class of 1989 participated in the ACT assessment. as compared to | 088.223 who
took the SAT Administered by the American College Testing Program. the ACT assess-
ment is required by many colleges in the Middle West. Souvtheast. and Rocky Mountains.
Until recently a part o the ACT did test knowledge of social and natural sciences. but a
1989 revision has increased its stinilanty to the SAT

57 The Nutwn s Report Card Improving the Assessment of Student ."wnie, "ment (Washington, D C  National
Academy of Education 1987) 3-5

58 Natndl Assessment Governing Board,  Education Assessment Board Votes To Set National
Achievement Levels (National Ausessment of Educational Progress Washington, D C .
11 May 1990). Press Release

59 Quoted in Barbara Vobejda. Some Colleges Rethinking Value of SATs,  Washington Post,
24 June 1987 A3

Q NOTES

r

v
A
i
2

K7 - PN

$

X AT SN,

.3

SO Ar LR

T T PO

RO T B P AP

Ht e o SR A

7.




6l

62

63

R

Department of Educational and Cultural Services. Student Test Booklet. Secondary 1988-1989
(Augusta State of Maine 1988)

State Education Stetistics. 1988-89. Education Daly. 3 May 199C. 3. Brenda Thoma:.. On
The'r Own Student Response to Open-Ended Tests in Soal Studies (Boston Massachusetts De part-
ment of Education. 1989). 54

Curriculum Instruction and Assessment Dwvision. The California Assessment Program™
(Calif -a State Department of Education Sacramento. 1989, Photocopied). 2.

Vermont Wnting Assessment  The Portfolio (Montpelier Vermont State Department of Educa
tron, 1989). 2-13

Donald Stewart President of The College Board. conversation with the author (12 April
1990)

Ted Koldene. letter to NEH. 25 January 1990

Seymour Fliegel in Making Schools Better A New York City Unitial Issues Roundtable (New York.
Manhattan Institute for Policy Research. 1988). 12

7 Mary Anne Raywid. The Case for Fublic Schools of Tnance (Bloomington. Ind  Phi Delta Kappa

Educational Foundation, 1989) 20-35
Fliegel in Making Schools Better 15-16

George Bush (Remarks delivered at the ‘'Wh.te House Workshop on Choice in Education,
Washington D C . 10 lanuary 1989). 2

70 As uted in Ehizabeth Knistol.  Parents Children, Schools.  Washington Post, 22 June 1990, A27

71 Polly Williams telephone conversation with the author. 5 April 1990

72 John £ Chubb and Terry M Moe Politis, Markets. and Amenwa s Schools (Washington. D C..
The Brookings Institution. 1990). 185-229

7, Shool Reform :n Ten States (Denver Colo Education Commussion .. the States. 1988). 10,

74 Chubb and Moe Politics Markets and Amenca's Schools. 217

75 Time for Results The Governors 1991 Report vn Education (Wasiungton, D C  National Gover-
nors Association Center for Policy Research and Analysis, 1986) 12

76 Cited in Suzdnne Flelds Winning Friends for School Choice.  Washingtcn Times, 5 April
1990 F!

77 William Arrowsmith, The Future of Teaching, The Puble Interest {Winter 1967). 55

78 Page Smuth. Killing the Spint Higher Education i1 Am 4 (New York Viking, 1990), 6

ONOTES 57

- ERIC

SRR A ' Toxt Provided by ERIC

L a9

A

>
(e

[N
2T e

B3 epos st SENN

S bant g
FE T Bn vy

i

s

%]

£

.y

0 Pt

g wo

I

e S A S AT TN

1o

St e, AR

(% s ead et A cedens s

Py < et sy

3 N e 1 et e

Foar

hid

e
A
pony




ol
iy
4
i
>
B
Rt
hod

I

79 The Coudition of the Professonate Attitudes and Trends. 1989 (Princeton. N| The Carnegie . Lun-
dation for the Advancement of Teaching. 1989). Table 30

e nE Y Pk £

3

80 Bradd Shore in ' The Nature of Teaching.” Emory Magazine (M.:"ch 1990). 15.

81 Quoted in Louis F Brakeman and Katherine M Lening. What One Has Withtn. What the Con-
text Provdes Sources of Faculty Professional Vitality i the Great Lakes Colleges Assoctation (Ann Arbor.
Mich Great Lakes Colleges Association. 1988). 50.

.

P P T R U S

82 Thomas R Flynn in 'The Nature of Teaching.” Emory Magazine (March 1990). 13.

e

83 Scott Heller Teaching Awards Aid to Tenure or Kiss of Death? " The Chroniclz of Higher
Education. 16 March 1988. Al4

ey s

84 Thomas Sowell, On the Higher Leaining in America Some Comments. The Public In.erest
(Spring 1990). 69

P aAw

85 1989 National Survey of Fawulty. conducted for the Carnegle Foundation for the Advance- .
ment of Teaching (Princeton N ] The Wirthin Group. 1989). Questions 9A. 9D
86 Brakeman and Loring. What One Has Within. 48

38 Frank Manley in ‘The Nature of Teaching. Emory Magazne (March 1990. 14

89 Alexandra Oleson and john Voss. The Organization of Knowledge in Modern Amenca. 1860-1920 .
(Baltimore The Johns Hopkins University Press. 1979). 28/7-295. Abraham Flexner. Danel y
Coit Gilman Creator of the Amencan Type of Unwversity {New York Harcourt. Brace and Com- R
pany 1946). 50-56 G Stanley Hall. Life and Confesstons of a Psychologist (New York. D. Apple- ’
ton and Company. 1923). 248-49 ;

37 Sowell. "On the Higher Learning in America.”” 68 !l

90 BurtonR Clark The Academi Life Small Worlds. Different Worlds {Princeton N] The Carnegie .
Foundation for the Advanrement of Teaching. 1987). 89 3

91 RobertV lost 2 (Speech presented at the CASE Conference. New York. 22 January 1990). |1

92 Caro' Innerst Acad. ic Calendar <. ks While Tuition Skyrockets. Washington Times. 9

February 1988, Al _’1

1

93 Ashcroft Calls for Longer Semesters  United Press Internauonal. 17 August 1987. AM .
Cycle :

94 LewisH Miller Ir  The Expense of Spirit Teaching. Research. and the Quest for Excel- )
lence (Speech presented to the Great Lakes Colleges Association Conference. Albion Col- .
lege. Michigan. 9 February 1990). 9 ;

95 F Lee Knefelkamp. conversation with the author. 16 April 1990 :
96 LewisH Miller. Jr  Bold Imaginative Steps Are Needed To Link Teaching with Research s

The Chronicle of Higher Education. 13 September 1989. AS2 i

5& 5i) NOTES

—_—
T A T et Pone

|
a;U
2
g
2
0




3

97

98

102
103
104

105

114

15

116

US Department of Education. Digest of Education Statistics. 1990 ed . forthcoming. Tables
34 and 281 U S Department of Education. Digest of Education Statistics. 1989 ed.. 301.

Wiliam G Bowen and fulie Ann Sosa. Prospects for Faculty i the Arts and Sciences. A Study of
Factors Affecting Demand and Suppiy. 1987 to 2012 (Princeton, N | . Princeton University Press.
1989). Table 5.3.

. “Irrauo-nal.” Daily Texan. 18 january 1990, 4.

Hunter Smith. History Professors Leave for Research, Northwestzm Review. 11 May 1990, 2.

U S Department of Education Dugest of Education Statistics. 1989 ed.. Table 190, Bettina J.
Huber. English Salaries Findings of the 1984 §5 ADE Survey.’ ADE Bulletin (Fall 1987). 45.

Michael Shenefelt. conversation with the author. 16 April 1990,

Theodore Ziolkowski. The Ph D Squid. The Amencan Schclar (Spring 1990). 179.
Manley n “The Nature of Te :ching.” 13

iaime O Neill. conversation with the author. 30 Apni 1990.

Quoted n Brakeman and Loring. What Oxe Has Witamn, 41

Quoted in Carol Innerst.  University of Maryland Professor Infects Students with Passion
for the Bard. Washington Times. 4 April 1990, A10

Quoted in Clark The Academic Lije. 118

1989 Nationui Survey of Faculty, Question 2A

Evelyn Edson. conversation with the author. 30 April 1990

Publications of the Modern Language Assocation of Amenca Bi.'iographies 1968-1988

Willam D Schaefer Eduwstion witnout Compronuse From Chaos to Coference tn Higher Education
(San Franaisco. Calif Jossey-Bass Publishers. 1990). 98-191

Gerald Graff Luterature Against itself Literary ldeas in Modern Souety (Chicago The University
of Chicago Press. 1979). 97

Sonde Cohen. Historwal Culture On the Recoding of an Academic Disciphine (Berkeley University
of California Press 1986) vii, Publications of the Modern Language Assocation of Amenca (November
1989). 1035 1052. 1088, Art History Sessions. College Art Association Annual Conference.
to be held in Washington. D C.. 21-23 February 1991

Course of Instruction 1988 89  Offictal Register of Harvard Unversity (18 August 1988). 14,
Organizaticn. Reguiations. and Courses, Dartmouth College Bulletin (September 1988). 320.

Humanities Department Curriculum (Minneapclis University of Minnesota., 1989,
Photocopied)

NOTES 59
\‘1

ERIC

Aruitoxt provided by Eic:

EE

13

ok Uy

. - . . ’ RN
st e R N T

ALt Da VG

. 7
B A e R e

ey

N
Ak s b N

<o R

£

T L A T (O



117

118

119

120

129

130

13

133

ERI

Patnck Sweeney  Mozart vs Madonna in U Humai.ities Clash.  Pioreer Press 8 May 1990, Al
Michael Handberg handout to Minnesota Student Asscuation members, 19 April 1990
A Survey of College Seniors. 33-57

Quoted in JonathanD Karl. We Are Graduating a Zeneration That Knows Less, The Vassar
Spectator (April 1989). 9

Undergraduate General Education and Humanities Requirements. Higher Education Surveys. no. 7
(Rockville. Md  Westat Inc. 1989). 5 and Table A-2

U S Department of Health Education. and Welfare. Office of Education. Earned Degrees Con-
ferred Part A. Summary Data 1967-68 (Washington. D C. 1969), 11-15. US Departiaent of
Education National Center for Education Statistics Digest of Education Statistics. 1990 ed .
forthcoming (Table 204)

Robert Alter The Pleasures of Reading i an ldeolognal Age (New York Simon and Schuster.
1989) 11

Ehzabeth Connell Fentress Why [ Left Graduate School.  The New Cnterion (June 1989}
78 82

Tomorrow s Teachers 16
Promuises to Keep The College Park Plan for Undergraduate Education. 4 report prepared
by the College Park campus ser.ate ad hoc committee on undergraduate educat.on. John

Pease Chairman (14 September 1987). 17 61

Polivy Perspectives Thz Higher Edwation Research Program Sponsored by the Pew Charitable Trusts (May
1989) | Brakeman and Loring Wirat One Has Within, 6U, Miller. The Expense of Spint. 15,

Peter Seldin. The Teaching Portfolio (American Association tor Higher Education. nd  Unpub-
lished Monograph) 4

Roald Holf nan - University Research and Teaching An Enriching and Inseparabie Com-
bination By Georg The Newspaper of the GW Communiy April 1990 8

Leon Kass conversation with the anthor 6 September 1990

Ernest L Buyer Cullege The Undergraduate Experience (Remarks given at Harvard
University 7 August 1990), 25

William Arrowsmith  The Shame of the Graduate Schools A Plea for o New American
Scholar  Harper s Magazine (March 1966}, 59

N arket Opinion Resedrih IDetroit 1983), unpublished study.  Students Cite Price as Deter-
rentto College  Higher Education & Nativna' Affairs (17 Octoober 1988), 8 Barry Werth, Why
Is College So Expensive? New England Monthly (January 1988) 42-43

kllC 62 NOTES

Aruitoxt provided by Eic:



134.

135

136

137

138

139

140

“"What s behind the Rankings. Amencas Best Colleges 1990. a survey by the editors
(Vashington. D.C.- U.S. News & World Report. 1989). 10.

1989 Museum Survey (Rockville. Md Prospect Associates. 1990). unpublished tabula-
tions. Reports made by grantees to NEH. Division of General Programs. Utah Shakespearean
Festival. 1990. "An Overview'. ‘Museum Going the Most Popular Leisure Activity.”
Washington Post. 5 January 1989. J5. ' Culture A Big Boost to Boston Economy."” Associated
Press. 6 lanuary 1988. Bureau of the Census. Stalistical Abstract of the United States, 1990
{Washington. D.C)). Table 382
Smuthsoman Resident Program (Washington. D C  Smithsonian Institution. 1990). 173.
Reports made by grantee to Division of General Programs. NEH.

Judith Ruderman. conversation with the author .0 March 1990.

Novels, Mont Saint Muchel. The Education of Henry Adams (New York The Library of Ame.ica,
1983). 1167

Address delivered at Radclitfe College. 7 Nuvember 1907 Widliam lamss Wntings 1902-1910,
1244-46 Subsequent quotations are from this speech.

63




Acknowiedgments

ln preparing this report. | talked to scores of people knowledgeable about American
education and about how the humanities have fared in both formal and informal set-
tings Coming from all parts of the country and from a vanety of institutions. these
people represented many viewpoint. and ! drew upon ther observations time and
again while writing Tyrannical Machines

| asked twenty of those with whom | had conferred to read a draft of this report.
These teachers and scholars. whose names are listed below. together with members
of the National Cou-cil on the Humanities who also read the report in draft. com-
prised areview committee The con...ients offered by the members of this group were
most useful as I prepared a final daft Not everyone agreed on every point. but the
disagreements were instructive as were the points of consensus | wou'd very much
like to thank all of those who were a part of this process for their many thoughtful
observations

l am particiarly grateful to Celeste Colgan Dep ty Chairman of the NEH. and
Jerry Martin. Assistant Chairman for Programs ai 1 Policy They have been involved
from the beginning and have contnibuted in ways too numerous to mention. | would
also like to thark Steve Cherringtun. Tom Kingston. Marguerite Sullivan seff Thomas.
Audrey Greene. Victonia McAlister. Willie Logue. and Yvonre Van Blake for their efforts
on this project Indeed, | would like to express my gratitude to all the staff members
of the NEH not only for their assistance with this report. but also for their continued
dedication to the work of the humanities it 1s the Endowment s staff that makes the
NEH such a fine organization

In addition. | would like to thank the estate of Philip S Schoch A generous
bequest by Mr Schoch to the National Endowment for the Humanities helped under-
write the publication of this report

E TCDWLEDGMENTS 64 63

IToxt Provided by ERI




National Council on the Humanities

Carolynn Reid-Wallace - Vice Chairman

Aram Bakshian. Ir
Alvin H. Bernstein
Patrick Butler

Mary |.C. Cresimore
Edwin |. Delattre
Hillel G. Fradkin
George D. Hart
leffrey R. Hert
Robert B Hollander r
Donald Kagan

Leon R Kass

Additional Readers

Phillp B Anderson
David Bromwich
Evelyn Edson

David Glidden
Gertrude Himmelfarb
Landon C Kiuchner
L Lee Knefelkamp
Edith Kurzweil

Lewis H Miller
Anita W Moss

or)

James C. LaForce, Ir.
Rob~rt Laxalt

David Lowenthal
Paul |. Olscamp
Anne Paolucei

John Shelton Reed, Ir.
Charles Ritcheson
James V. Schall, S.J.
Jean V. Smith

Robert B. Stevens. Jr.
William P. Wright. Jr.

' ¢

codis desl, -

R T A i T 2 T SUUCATN

Carleen H OId Elk
Jaime M. O'Neill
Jaroslav Pelikan
Richaid E. Peters
Ruben D Quintero 3
Judith G. Ruderman
Howard Safier
Michael Shenefelt
Shelby Steele
George | Tanabe, Ir

P

ACKNOWLEDGMENTS




