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ABSTRACT

This journal issue features a review Oof the edited
volume, "Building a Professional Culture in Schools,®" and an
interview with Charles Thompson, the associate dean for clinical
studies at Michigan State University's College of Education. The
review discusses the book's three major sections: one arguing for new
professional roles for teachers; a second describing recent efforts
in this direciicn; and a thirgd focusing on obstacles to promoting
pervasive change in schools. The interview, "On the Development of
Professional Develcpment Schocls,™ presents professional development
schools (PDS) as more than sices for preparing new teachers. They are
also settings for creating a new form 0" education that reflects the
kind of teaching and learning needed to respond to the social,
demographic, and economic realities of the late 20th- and
21st—-century United States. The interview alsc discusses
organizational changes needed to facilitate changes in teaching and
learning, and stresses the collaborative nature of PDS, emphasizing
the contribution of each partner (the public school and the
university) to the joint venture. (IAH)

RRARX KRR R R RRRRERXRR R AR AR R AR RRARARRRRRRRARRRXAXRRRRRRRRZRARXARRRARANRRRRARXRERRARR

x Reprcductions supplied by EDRS are the best that can be made ]

x from the original documest. x
RREEARRRRAAXRRRRRRRRRRXRRR R R RRRARRRRRRRRRARRRRRRRRRRRRRIRXRRRRRRRRRRXRRARARR

N a4 ab P,

., OB
R A

e Mt
s bt s SV s

O R A R g T T

- oS A Ve b T et

SRV ey 3k

Lar e s ww b vee  webA

et Ty




o U e e, A L iy TR Loers tems 50 gapm 2 amen e . G Y M A T Ty o SR S (a7 iy B
A K3 x; ¥

4
g

B2

TR F e e ANy S

Vol. 3, No. 2, Fall 1990

h
with Charles Thompson

in

Inte
2

e et e R ¥

SRR m,v@
RSN yﬁ, R

e LY

Book Review of Building a Professional

On the Develepment of Professional

Development Schools
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Michigan State University, East Lansing, MI

by Mary M. Kennedy, Director

M - Z ® < 5 ®
: _ £ Sgo: o fg8
N - I 3 =
¢ X< g Mrwd M ae
. 9z 3% I |zt
= & o £ °
<EC mm, . ¢ s
o= 4w & & oe
2202Z_%¥: = Lo
Q& =5 £ oL
Ol E
wa oo < =
-] “ 3 2=
Oawam, X x>
: =3 S a muw
¢ & ow 8 el &6%
d EQthp L ¢
- 4 £ I &5
S dw ¢ &5
gEs @ < b4
e O &t 4 [ JP
£33 geo by gt
ws Z 2P| 370
05 0 J¥s c3]©8E
a2 S vEF 9| LT&
Fa ,3aef|TE&
e 758 sen
¥y 2 w5 ZFTC A€l
T O
[ .

Professional Development Schcols

IC

Aruitoxt provided by Eic:

Q

TSLTEC JS ;

PR XTSRS




FRseg

N

A R

*
¥

e ey
W

e dd
~.~ v\d“\f‘,g“)*\s

e AN g S Y A AN g

xmons exprc

LR g SN W

,_%.
‘n%
z

Ansin;
ase send c}:a:

ié“ SE ckson“]-lall
< University;

S e rar =g ey ey o ey
VORI TR A ;:[‘4‘»1’3“

NN oW -
-2 ’A.r XN "-w S e g

The NCRTE is committed to 1mprovmg tucher cducatxon
through research on its puiposrs, its character and qua’ity,”
and its role in teacher learning. NCRTE defines-teacher
education broadly and includes in its portfolio such diverse
approaches as preservice, inservice, and induction programs
and alternate routes to teaching.

Preservice

Dartmouth College
Teacher Certification Program
Hanover. NH

Illinois State University
Elementary Education and Secondary Program
for Mathematics and English
Normal, IL

Michigan State University
Academic Learning Program
East Lansing, MI

Norfolk State University
Early Childhood and Elementary Education
Norfolk, YA

Trenton State College
Elementary Education
Trenton, NJ -

University of Florida
Elementary PROTEACH and Secondary English PROTEACH
Gainesville, FL

First Year

Albugquerque Public Schools/Uxniversity of New Mexico
Graduate Intern/Teacher Induction Program
Albuqguerque, NM

Los Angeles Unified School District
Teacher Trainee Program
Los Aageles, CA

New Jersey Provisional Teacher Program

Inservice

Columbia Univer-ity
Teachers College Writing Project
New York, NY

Mount Holyoke College
SummerMath for Teachers Program
South Hadley, MA

HSU is an affirmative-action, equal-opportunity institution.
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Teachers Should be Sources
of Reform
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Setting Teachers Free

A review of Building a Pryfessional Culture in Schools

Ann Lieberman, Editor
Teachers College Press, 1988. 827.95
<L

e
AR A

y
REIAN

s
.
o L e

N

\
s

Much of the wisdom of the 1960s was recorded on sidewalks
and buildings. Once, on a trash can, I read this piece of
wisdom: "You can’t be free if you have to ask The Man to set
you free” I have always wondered if this is true.
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This is the dilemma facing the current movement to
"professionalize” teachers. Those who would professionalize .-
teaching want The Man to remove the current mass of
regulations that govern teachers, but they also want teachers
to become different kinds of people: people who use their
préfessional judgments to make decisions that are appropriate
to their particular school context, who study and improve
their own practices, and who are willing to monitor and
regu:ate themselves and their peers. There are many good
reasons for proposing such a change, not the least of which is
that it is turning out to be not very practical to-standardize
education.
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Yet this reform receives much of its momentum not from
teachers in schools, but from people outside of schools--in
professional associations and in colleges and universities. Can
teachers be free if these others have to set them free? On the
other hand, how can teachers begin to regulate themselves if
others do not set them free?
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An excellent resource for those interested in this new reform
is Ann Lieberman’s edited volume, Building a Professional
Culture in Schools. Its authors are uncomfortably aware that
they <re not, for the most part, teachers; yet they are
committed to the idea that teachers should be able to develop
and monitor their own practices. As the title indicates, these
authors also believe that this new responsibility can~ot simply
be bestowed on teachers, for teachers are not accustomed to
such a role. The task, as they see it, is that of altering schoos
cultures so that teachers not only are willing to accept
responsibility for their own actions, but seek out such
responsibility and strive to improve their practices and to
improve the practices of their colieagues.
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The book has three major sections: one arguing why we
should develop new professional roles for teachers; the second
describing examples of recent efforts in this direction; and
the third containing & smglc paper responding to all the rest.
The first section i3 pérsuasive, the second and third dis-
heartening, because some of the efforts to alter teachers’ roles
created seridus strains for teachers and others did not yield
substantial changes in educational practice.

The Case for Professionalism The first section includes papers by Kathleen Devaney and
Gary Sykes, Milbrey McLaughlin and Sylvia Mei-ling Yee,
Myrna Cooper, Linda Darling-Hammond, and Judith Little.
The arguments they bring to the case for professionalism
include the following:

. Research on teaching and learning has
now demonstrated that teaching is
sufficiently complex that it caanot be
standardized. Instead, much of what
matters in teaching must be decided
in situ, on the basis of circumstances
of the moment.

° Schools are designed for upward
career advancement, that is, for
advansement from teaching to
principalship to other administrative
positions; yet most teachers desire
caréer recognition without
advancements; that is, like doctors,
architects, or lawyers, they want to be
recognized within their first line of
work rather than by moving out of
that line of work.

® Each school has its own inherent
culture and its own relationships
among teachers, administrators, and
students, and these realities are often
either not understood or overlooked
altogether by outsiders.

) Accountability to the public can be
accomplished through regulating
admission into the profession and
permitting the profession to oversee
its own members, rather than by using
state regulations to dictate practice.
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Altering School Structures
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These arguments ar rcmarkably dxffercn* '
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more control an‘ ofy ntxcal ontrol-of:

us that scachmg practxccs»would bcﬂxmprove‘ b hprowfcssxon- -
alizing teachers. Thisis: not‘to say:that:the: arguments re:! not
compclhng in their own various ways. The scctxon asa. wholé

is quite persuasive.

The second section of the book mvludcs papers by Holly

Ann Lieberman, Eflen Saxl and Matthew Miles. agh;of h
papers describes a namcular effort-to altcr on """
structures in some ‘way. Houston. s papér dcscnbcs thc _
experiences of two schools that ure members o7 the: Coahtxon
of Essential Schools; Barth:describes his. -OWn experienses-as a
principal; Lieberman and hér rollcasues dcscnbe findings
from a study of 17 teackers.who were expcctcd te play the
role of teacher leadérs; M.lllcr describes.efforts of a. school
district to alter dxstnct-school rclatxons, and Schicchty
describes the eff ort of the Charlottc-Mcchlcnbcrg Schools to
create a teacher careet development program.

These chapters make for particularly useful and interesting,
reading. Though they are;optomistic; abut thexr\goals, thcy,arc
still relatively honcst descnphons of*~ dxfu“" d’crtakmgs.
They sliow-the. problcms as well as. the. promise; ?Most of all,
they.also. show us the awful -heart of the: mattcr. that such
efforts are enormously difficult to undertake, that‘thcy '
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create tremeadous strains on all participants, that their
successes is middling at best and that these successes, such as
they are, are still fragile, still very capable of being
overwhelmed by their environments.

The third section of the book tempers our enthusiasm even
more. It contains an afterword by Harry Judge, in which
Judge lists numerous obstacles to promoting pervasive changes
in schools, not the least of which include our democratic ideal
of community control over schools. Yet, despite the problems
exposed in these essays, the feeling one takes away from the
book is that such changes can be made. They will be difficult;
the path will be more treacherous than we might have thought
before, but there are passatie routes, and we need to pursue
them,
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What does it mean to be
associate dean for "clinical
studies”?

And these are called? ...

Wnat kind of changes are those?
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On the Development of Professional Development
Schools

An Interview with Charles Thompson

Charles Thompson is associate dean for clinical studies at g
Michigan State University's College of Educatior. One of his

primary duties in that role is to promote the development of a

netwerk of professioral development schools.
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The clinical studies metaphor comes from medicine,
specifically from the College of Human Medicine here at
MSU, where the clinical education of doctors takes place in
community hocpitals at six or seven locations around the state.
The relationships with community hospitals are in lieu of
having a singlc tcaching hospital. So the-title suggests a
complex o:gamzatxon that engages in (a) care for patients, (b)
the prcparatxon of new practxtxoncrs. and (c) research. And
the analogy in education is that we're dealing with the
education of K-12 students, with the education of new
educators and the continuing education of people already in
service, and with research.
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In addition to all that, we're concerned about the kinds of
changes in schools as organizations, and in the college as an
organization that will have to be made if we want,to
transform teaching and learning for K-12 students, on the one
hand, and for new educators and teachers who ar¢ already in
service, ¢n the othcr. So, as associate dean f or_¢linical studies, —
my rcsponsxbxlxty is to coordinate our efforts to create settings &
that are parailel in many ways to these community teaching ~
hospitals that the MSU College of Human Medicin¢ has
already established. 3
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Professional development schools. Which is an odd name in

some ways, [ mean usually when people hear-the term

professional development schools, they think that the sole

function i3 the professional development of teachers who are -
in service, but our intent is much broader than that. The

other piece that's important is that there are a numbei of

important organizational changes that need to be made in

order to facilitate these changes in teaching and learning,

both for kids and for teacher candidates.

If you're going to make anv serious changes in teaching and
learning for K-12 students for example, and if you believe
that research, fairly broadly construed, can serve as the basis
for reconsidering practice, then it's clear vhat teachers in these
scheools need to have more time to think and reexamine their
own practice, and they need to have seme forums for that.
Making time for this is a real problem in itself.
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And there needs to be substantial room to maneuver, the 5
possibility of suspending normal routing and approaches. So )
hoth within the school and in terms of its relation hip to the
university, a variety of organizational and institutional :
changes have to be made in order to make any changes at all
in teaching and learning. The linkage between the improve-
ment of teaching and learning on one side and school
organization and management on the other is a very important
and somewhat underdiscussed linkage as we think about
school reform. Too many discussions, it seems to me, start
from the question of structure and management, rather than
from the question of teaching and learning.

s el LR T T T

Are you referring to Yes. A lot of those discussions center around things like the
conversations about, for apportionment of representation on boards, and they almost
instance, restructuring schools? never get to the questicn of why and how you might want to

teach people anything differently than before. I think that's a
mistake. Although it’s seldom made very effectively, there is
a good argument for professionalism based on the nature of
educational practice.

B R T S YR o

But what’s the argument th.at says if you change the school
organization in particular ways, which might be described as
professionalizing the school, that those changes will improve
teaching in the ways that seem appropriate, given economic
and societal conditions? If you were clear on what you were
trying to do~the goals, problems, objectives and so on—and if
you had a known set of procedures which couid be well-
specified which would generate those outcomes, then you
would want a system which restricted discretion and
autonomy. You would want people to behave in these very
predictable ways which are known to produce the outcomes
that you want.

But if you are in a sphere of practice where the problems and
goals are themselves fairly rich and complex, and in which :
there is no set or procedures which can be run off to produce
the outcomes you want predictably—in fact, there are always
novel protlems being posed in education-then you need a
culture and a structure in the organization which enables :
people to draw on each other and on outside sources of

knowledge to address these difficult, complex problems. It

secems to me that is the situation that we’re in in education and _
that’s the logic for a professional organization rather than a )
bureaucratic organization. Brian Rowan—the chair of our
Department of Educational Administration—makes a similar
argument very well, though I don't know if Brian comes out :
where I do on the specific matter of professionalism. s

O.K., then maybe you should Let me start with the latter and then come to the teaching
talk about what kind of question. To prosper in late 20th- and 21st-century America,
teaching and learning changes people are going to have to be on-the-job thinkers and

you think are necessary, in light lifetime learners, not just doers. Virtually nobody will be
of the social and demographic able to carn a decent living by simply carrying out rcutine
changes you see. processes in a predictable way, day after day and year
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Then you see the professional
development school as much
mere than a site for preparing
new teachers, it’s a site for
creating a whole different . ..

And are you succeeding do you
think, in creating schools like
you've just described?

after year. Many jobs will require high levels of
understanding 'in mathematics and science—I'm not: just
talking'about engineers here, I'm also talking about:the-new:
assembly line worker, the-néw mechanic, the néw-construction
worker, and lots.of>others.

Most: jobs will réquiré high levels of: communication skill-in
writing as wellas/in'spéech.. To.be full Citizens'in this ‘
technologically advanced.demiocracy, peoplé‘will have to:
understand/complex, dynamic;systems-of all:orfs. And:
finally. no-matter;how muck-anybody: léairns, it will dever be
enough, W2lli-all-nced:the skills:and the motivation to go.on
learning, to-keep pace with.thé relentless process of: change.
So that scts a new. standard for thé.kind.of ¢ducation that it
takes to participate in the workplace, to participete in the
economy successfully. . i

And then, at the same time, you've got many more of the
kinds of kids which schools have not been-able.to educate
very well'in thepast, even at:the basi¢ level—kids:from
poverty-level homes, minority:Kids{ children of teenage:
mothers, the whol¢ array of "at:risk" Kids. That:segment is
growing rapidly; So-you'vé-got'thie collision course-

between clevated demands:from:the-economy, on the one
hand, and demographic tiends, on the other. They-pose &
terrific challenge for schools; It means.not jus_t”l_c’ﬂs@q a
better job of educating more students up to some:basic level."
If we want to have aradequate work force for. the:économy
of the future, we have to change the nature of the educatina
that we're providing students’and we have to bring kids whom

we're failing even on a basic level up to a much higher ievel.

[} t

For creating a new kind of education. PDSs [professional
development schools) provide a place to-figure out what it

takes to provide that kind of education, and not just to-figure v
it out in the abstract but to figure it out through action. I see
that as the really fundamental challenge. If you chuld credte o
some settings in which the education required for a 21st- <
century economy. and democracy were in place, and-if: you '
had tke kinds of organizational structure and norms and so

forth to suppoi't that, then those settings would become the s
ideal places in which to educate new teachers and new
administrators,

en b F oot NG,

Well, we're starting. This is not a two-year or even ive-year
or for that matter, ten-year undertaking. I think we're
succeeding in getting some places engaged in this task, and
we're learning a lot about what it takes for university people
and school people to collaborate in addressing this task.
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Given the size of the gap that
you've portrayed between a
current school and the kind of a
school you'd like to see, and
given the difficulty of even

de fining how to get there from
here, how do you persuade a
schowl that it showld try to do
this?

Can you give an example of the
type of project that people are
trying to develop or type of new
ideas people are trying out in
these schools?

And the people doing the study
are both faculty and teachers,
and they decide together on
what to study and how to study
it?

Do you find that school people
are inclined to set aside the
university concerns as being too
"ivory tower"?

It hasn't been difficult, actually. There are a lot of teachers
who-would:very much like to move in these directions. The
kind of Vision I'm trymg to- skctch is very’ consxstcnt with
many teachers’ asprratxons alroady ‘There's a: ety
cxpcrxcnccd cohort of: tcachers, out’in; schools now-peoplc that

have 15,20 ycars of:. cxpcrxenqc-—and—.whc they have a
genmnc opportunxty to’ adc'rcss thxs ‘88p: bctwecn thcxr .
aspirations and,whcrc schoms arc now,/| that’s powcrf ully
motivating for:many:of- theje-cxperienced: “teacliers; If not
1n1txally, then: ccrtarnly whcn thcy begnn to believé'that we're
serious about-work’ag- xn o collrborat» > way-with them and
providing the kind of reallocated tirn.: and support-and long-
term relationship that:it’would take to achieve this, then it
just unlsashes a tremendous amount of energy and
cuommitment amongiteaihers.

Let'sta a math example: The National Council for thc
Teaching of Mathematics has created a set of research-based
standatrds and guidelines for. tcachrng mathematics. They are
quite general, but call:for: qmtc dccp changcs .S0-in-one-of
our schogis there'sa group, consxstxng of'MSU.f acu!ty and
school faculty, that's lookmg at éurrent mathematics practice, *
curriculum and instruction in light of the NCTM standards,
asking things like: Do ‘we believe these standards are right?
If we believe these standards are right, what are the
"npl;catxons for us? How might we begin to make some
changes in the curriculum and teachiug methods of the school?

They are taking a critical look at their own tcachxng, taking
some remarkable risks—inviting university professors as well
as their own colleagues to observe their teaching. This is
deeply counter to the norms of autonomy-and *livé znd let
live" that tend to characterize most of the schools and a lot of
universities as well. And we have a number of projects within
that school that are doing similar things.

That’s rxght The changc process in these schools is @ process
of negotiation. Ncgotxatxon is an activity in which it's
legitimate for the university people to have a set of beliefs
and values and perspectives, and it’s also legitimate for the
school pcop!c to have their own beliels, values, and soon. The
process is one of trying to create som. common standards and
som¢: common culture through discussicn and negotiation.

That's the perception that greets us when we come in the door,
initially, but when you hgve people like-Andy Andersor

[a faculty member at chhxgan State] tziking-about conceptual
change teaching and science and able to demonstrate his

ideas by working with K-12 kids and you have Maggie
Lampert [also at Michigan State] ‘olking about tcachxng for
understanding in mathematics and able to demonstrate it and

11




LT

What would you do if you
started a relationship with a
school and i: moved along and
as the teachers started forming
their own goals, you found that
those goals werz substantially
different from your own?

But the kind of change you're
trying to create could be very
risky for teachers. It could be
threatening. And I'm
wondering, what is the risk for
you? Is there an equal risk on
your side?

By tremoios s ot e KWW e
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‘this, uf course, is:that tea: hcrs havs seme strong: bchcfs about

in fact teaching it five days 3 week in a school 'they soon:gain
real credibility. So it isn’t 1ong before tcachcrs arc\wxlhn& to,
listen to what the university people-have to say-in:thése™
negotiations.

+
{

We'd ha e to withdraw.. If:as 2 result. of dxscussxon and’
negotiations.over-a:period-of time there. .wasn'tisome conver-
gence, then we'd have:to wuhdraw Thxs 15°Q vcry xmpdrtant
point because what’ happcns .in these ncgonatxon ;
substantial: rcframmg ‘of’; cmrybody sAconccptxon of what'
needed. ’I‘hcrc s onc tradmon of. involvément: :n%schools
which says you'go'in: and xdcntxfy the needs:that: thcstcachcrs
in the schools.feel and 3 you. -try-to: rcspond to those.. T'm. not\
saying that-we. don't do that--we do-but: We' don't lcavc At at:
that. A "nced” is not:, found objcct. Ies; a/construcuon Its a:
dxscrcpancy bctwccn thc way people: beheve thmg\;ought to bc
and the way: thcy perceive them: 10 be at-a: gncmumc. ‘We~ L
have our-framework-of: beli¢f; just as-teachers do.Andswe. -
spend a lot of .tirie: workmg at:the lcvc! ofbeliefs: bc\i‘orc we
evan take on any specific: nccd" Ur *problem.” -

It sure fecls risky; we could fall f Iat On our faces. I*mcan if
we go in with the proposition.that. rcscarch has somcthxng to. -
offer, we have-to maké good-on-that; propesition. We: havé to
actually be able to.show.how this can he: hclpf ul: Tt.féels:as
though we have as much. as-stake:in creating: some new: modcs
of teaching and- lcarnmg as thé tcachcrs do. “Thé rccxprb‘c‘:al of.

how teacher cducation ought to be changd, and:we: have to
open ourselves up to inf Tuencz,in that §phcrc as'much-as
teachers are willing to open themsélves to’influénce in !
teaching und learning for K-12 students. ’

We've got at least one school where we've op*ncd our: tcachcr-
sducation program up to inspection, dxscuss:on, c’nallwge, *
change'and so forth, much- more than the schoo' has becn

wxlhng to open up K-)2 instruction-to the same sort of

inspection and challenge and change. And rather- than ‘being

bad thing, that's a gond thmg. It makes me feel bcttcr to

know that there wiil inevitably - be. phascs in: whxch ‘6''¢ or the
other of the partncrs has gone farther in. opcnmg o their

arca of primary'respoasibility to cxammatxpn. Thc unjversity
people trust the school people to cducatc our tcac*lcr-

education candidates i., ways that are consistent with our

values and our beliefs because we've been through this

process with them.




You've talked both about how
research can contribute to
practice and about the idea that
these settings become research
settings. On one side you're
bringing a body of research in
your briefcase, but on the other
side, you're saying you don’t
really know how to get there
Jrom here, so we need to work

The easiest way to illustrate this is in the research on sciencs
education over the last-decade or so. We now know'a good
deal about kids’ understandings and mxsundcrstandmgs in
such areas as heat, tcmperaturc, hght and shadow, wexght aad
density, photosynthcsxs, afid:so on, and We: knovrthat kids
construct their own: theories about these. mattersk f you look
inside kids’ mmds you don’t find. faxthf ul -cphcatxons of
scientific. theory, you f md constructxons that (.ome out of
their own way. of. makmg sense of their-own cxpcncncc. They
might have some labcis-—some vocabulary-&hat come from

together to do research . .. school, but their- thmhng is a'messy-mixturé of ‘their own
made-up ideas and haif-understood bits of scientific theory.
So we know something about kids’ thinking in these-areas, and

we know something about how their thinking changes.

But that really just poses the problem. That doesn’t tell- ‘you
what to do when you face a classroom of 27 kids who have all
constructed some sct of ideas in science that are. probably
quite different from each othex. So the question:is,. supposc

we come into some clas»rooms, and suppose the: tcachcrs in
those classrooms were pcrsuadcd that.indeed this rcsearch does
have somcthmg to say to. them? Thcy’ll soon: recognize: ‘that
we're up against a serious problem together. :It's: addrcssxng
that problcm, that educational challenge.—that’s ‘the kind- of
inquiry we’re engaged in. One of the nice things-about this is
that it places a problem out there which both-school faculty
and university faculty are looking at together, and so they’re
not just confronting each other, they're confronting some
common problems. In the process they’ve got to confront sach
other to a certain extent, but it puts the focus on an objective
set of problems out in the world that both groups are trying to
solve and each brings certain resources to the table in order to
soive this problem.

This convers.tion reminds me of
another buzzword that's popular
right now.: the teacher-
researcher. Is that something
that you strive for in a
professional development
school?

It depends on what’s meant by that. If you iist mean that
you’re going to prepare teachers in the usuai research
methodologies so thcy can do research that’s a little like the
research that university people do, only less so; that’ not a
particularly productive route to go. If you’re talking about
teachers as people who have « lot of experience and insight
and intelligence to bring to bear on difficult questions about
educational practice, then I *hink .that's a worthwhile
undertaking. We’re not just teaching tcachers research design
and statistics—that would be siily.
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Suppose I were an elementary
school principal, not here in
East"Lansing. but out in, say,
rural-Michigan, and I had
thought-about.these <scietal
chenges that you described and
I wanted to radically alter the
kind of education that my
school was providing. Could I
develop a professional
development school?

Why?

Why? Why couldnt I...?
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Suppose I subscribe to some
research journals, and suppose
my teachers are interested
enough that they would read
these?
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The way we define "professional development school® you
really couldn’t do that by yourself.

Because for us a_professional development school'is-2 joint
venture by a-regular;public:school-and a university-or a-

college of education-toaddress’thése. nevi-educational - -~

challeages:: This'is nétjiista definitional:proBleas, Twantito~
make the claim:that-you can’t-clévate cducation:to:d new
without bringing both of these resources together.

Well what’s yourtheory? What's yout-the
going to bring.about the:chdange? “PIll.teli:you:
is. You'regoinig:to need to'chang
such that teachers - have nigre oo
protlems and*more motivation'to:do,
to it that their-encrgy gets;mobilized;
drive the change process: ‘But:you:also ne: v-knowled
the systemi, ‘I'reallvibelicve-that niversityipcople:can by
new knowlédge to.the venture, Which schools; 16£:t0, their
devices, simply don’t:have.. This:iss'i:to-say>we:havi
answers. But we-dothave:some.new:
When you combiriewhat:university;people:bring:s ithith
experience.and practical’knowledge that'téachersthave, you .
get powerful new educational approaches that neither one
could preduce alone,

lo'nced energy:t

0.
EPRIAAY 1 45 et
'3

.

I don’t think it would work. To get to.the kind of
understanding that some of our faculty have requires a
background of a dozen or-15.years-of study, and-theré's a
depth of understanding and a ricknéss.of understanding and

an ability to bring:thosé ideas to. bear on:new: problemis, which
is developed through that'process, that simply can’t be repro-
duced by having‘people rceid;t}ig,ii;g:;ig_lés; ‘You:can'take all
of the best rescarch:reports and summarize thém: very:nicely

and give teachers half of theif time for a:yedr-to.read them.
They still will not get to the same Tevel.of anderstanding that
an experienced researcher-has achi¢ved-over a-i2- to:l5:year -
period.of work. You need:a:person who'has fot.oily mastered

the.research at a c_qng:;ptuaLlévél,:bqgf-v”/h_’c‘i.él_sd-ha@{xfi’éifti,‘sfe

in applying it, bringing it to bear on practice in:a-broad'range
of contexts, of-situations. Only someone:who's:doné.that'can
see the relevance and power of the research in concrete
teaching si*vations.
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I suppase you could argue also
that the university faculty needs
school faculty for the same
reason because if you sat down
as a university faculty member
and read all the research about
schocls and classrooms and how
they function, you wouldn't have
the same depth of under-
standing that teachers have.

Suppose I were a college
faculty member or an associate
dean at some other college.
How would I go about trying to
convince schools to work with
me on something like this?

You meritioned earlier that you
thought that faculty working in
these schools had some
credibility to start with because
many of them were themselves
teaching in K-12 situations or
could demonstrate ideas by
teaching themselves. Now if I
were this associate dean in some
other college and I didn’t have
any faculty who were teaching
in K-12 settings, what kind of
incentives could I create at the
college level to try and alter
their practice?

Are there analogous norms in
schools that have to change?

That’s right. Absolutely right. That’s what I meant earlier
when I said you needed to combine the resources that each
brings to the table.

1 think there’s a prior question, which is whether you could
persuade other people within the collcgc or university itself
that this would be a worthwhile enterprise to dedicate some
timc and ¢nergy to. It takes a while—it took a while for us to
articulate what we're. really trying to achieve and be able to
say it simply and clearly enough that teachers could hear that
message and be persuaded that we really meant what we said.
Tt took us probably a year and a half of discussions to
persuade the teacher organizations and administration that
this would be a worthwhile enterprise. So you have to be in it
for the long haul—that’s a pretty long preliminary, and you
have to justify putting that kind of energy into preliminary
discussions, you have to have a commitment to an enduring
rclaflonshlp

There are two or three kinds of incentives, it seems to me.
Probably the most general and compelling incentives have to
do with -intellectual respect and esteem. If it becomes
intellectually respectable to engage in this sort of thing, then
people will be willing to do it. Provided then you take the
next step, which is to allocate a significant portion of their
time to do it. If you're not willing to allocate quarter time or
better to a faculty member to work in schools, then there’s not
much hope that you’re goin~ to make any serious impact, even
witk that one person. I would recommend networking w:th
places that are beginning to engage in this, making some visits,
talking with people, getting people to visit your own college,
sharing reports on this kind of activity—in order to enhance
it's intellectual respectability—and build some prestige for it.

Then, bcyond allocating time and intellectual prestige, there’s
the question of whether prov:s:on for this kind of activity is
going to get built into promotion and tenure considerations.
But unless you work on the norms about what’s intellectually
prestigious to do you won’t get anywhere on the rules and
regulations about tenure.

Oh yes. The whole process of challenging each other
intellectually, criticizing, taking issue with other people, and
questioning whether a certain way of reaching is acceptable,
that’s just not done in most schools. In most schools there’s a
strong ethic of social ..armony, a valuing of social
relationships to such an exient that taking issue with another
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O.K., now you have talked about
the need for facuity who are
motivated to work in schuals
and who see this as
intellectually importunt, and the
need for a university culture
that values that kind of work.
You've talked about the need to
Lave school norms where asking
questions is acceptable. You've
talked about the need io
scrutinize the educ 1tion system
and to try and make major
chenges in it. You've talked
about teacher ~ducation
happening in t* *t context.
You've talked about professional
development happening in that
context. You've talked about the
need for collaboration, you've
talked about the need for
negotiation. There are a lot of
elements in your formula.

Which of theaze is most
important? Can you identify
one or two zlements that are
central to the whole enierprise?

Thank you.
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person would be considered v-xtremelyhrudc and disrup:i ive of

the' whole fabric-of. tagschool. And: the-ethic: of: so».a} Sk
harmony,«plus thc*cth‘c of:autonom pithe; ciassmrwn,‘mr.ans ‘
that-it's'extrs mely dxffxcuxi ‘cven-within‘a'; hr*ol tosay
rxothmg betw en a schoel andxumvcmty, tcrzcaliy ¢ramine
Ppractice’ togcthﬁr anﬂa scnous waY:

-

Maybe, It’z 2 iong-te 'm: pr .
learn to do. tog\.thc' ver?a:v £ !ong :c 10(1 fofutxme.:
maybe that is an.over aII consxdcratwn,> All:of.d

you. mcntxonedtatc crucm I do‘l't see*how you can

all of thcm. It’ vc y comphcated‘ It do‘ ‘I'l
chancy, though xtt els: hkc solid. work.#
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