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7oday's schools
shape tomorrow's
society."

7he challenge...
is to prepare all
students to
pwiicipatein
further education
and to become
productive
employees..."

'The curriculum is
the tool through
which we must
equip students for
success in a
complex and
changing world."

from the desk of the

Superintendent

Toe= schools shape tomorrow's society. In two short
, our secondary and elementary students will be the

citizens, scholars, scientists, and leaders determining the destiny
of our country and our world.

The challenge facing educators, then, is to prepare all students
to participate in further education and to become productive
employees in the workplace. This challenge includes planning
anc delivering instruction which results in broad and widespread
achivement of the core curriculum by alrstudents.

The cuLiculum is the tool through which we mustequip students
for succezs in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participate intelligently in our
democracy, enjoy lifelong learning, and. make a living in a
competitive world *here the most sought after talents are
learning, thinking, and self-discipline.

In addition to the delivezy of a strong curriculum, the challenge
can be met throu311 improved access to educational opportunities,
higher expectations for students, and expanded school-
community-parent partnerships.

Don R. Roberts
Superintendent of Schools

At.,;_st, 1990



"This curriodum
guide represents a
reconcilladon of
curriculum and the
limits of time."

"...this document
includes a statement
of philosophy and
broad goals...
objectives...scope
and sequence...
instructional
planning guides
which include
teaching activities...
fond] sample

"Use the guide as a
resource for
instructional
planning and
reference its use in
both lesson plans
and grade books."

To The Teacher:
This curriculum guide represents a reconciliation ofcurriculum content
and the limits of time. Its purposes are to promote greater student
achievement through alignment of the written, the taught, and the
tested curriculum; and to promote broader and higher levels of
thinldng through objectives, and strategies which integrate contentand

cognition.

Teachers and staff have worked to define the curriculum for the Fort
Minh Independent School District Their efforts have resulted in the
production of this document which includes

a statement of philosophy and broad goals for each content area.
These should help guide curricular decisions and articulate the
district's aspirations for smdents as a result of their participating in a
program Of programs.
objectives organized around broad content goals or strands.
These define more specific expectations for students in each subject
or course, preldndergarten through .Gtade 12.
scope and sequence charts which display the core content of a
subject or course and how this ^ontent develops over the span of
various instructional level&
instructional planning guides which include suggested
teaching activities, assessment types, and reteaching and
enrichment ideas.
sample units which show the instructional planning process or the
kind of thinking that teachers engage in as they plan instruction.
bibliographies, annotated lists of school and community
resources, reading lists, and other supplementary materials.

Your role in the successful use of this guide is crucial. Use the guide
as a resource for instructional planning and reference its use in both
lesson plans and grade books. We hope you will join the
collaboration by contributing ideas for activities, assessments, and
units as well as by responding to the appropriateness and utility of this
document. Response forms are included to facilitate this process.

We acknowledge the contributions of curriculum writing teams and
the leadership of program staff without whom this guide would not
have been j:lossible. We appreciate; also, the desktop publishing skills
and expertise of the Office of Curriculum Production and Dist-ibution
in formatting and printing this publication.

-

,- Lc-A

Midge Rach, Assistant Superintendent
Instructional Planning and Development

vii

ine
Nancy Tunmons, Director

Curriculum

August, ,1990

:.
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FORT WORTH INDEPENDENT SCHOOL DISTRICT

MISSIOr STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civic, and cultural
responsibilities in a complex and changing society. This
requires the provision of a well-balanced curriculum for all
students that assures mastery of the basic. skills of literacy,
mathematics, and critical thinking. In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes and skills
that Promote mental, physical, and emotional fitness; economic
and occupational proficiency; an appreciation for the aesthetic;
and lifelong learning.

GOALS

Goal 1 STUDENT PERFORMANCEAll students will be expected to meet or
exceed stated educational performance standards of high achievement,
master the essential elements, and participate in appropriate school
programs.

Goal 2 CURRICULUM--Offer a well-balanced curriculum in order that students
may realize their learning potential and prepare for productive
lives.

Goal 3 QUALITY TEACHING AND SUPERVISIONEnsure effective delivery of
instruction.

Goal 4 ORGANIZATION AND MANAGEMENTProvide organization and management
which will be productive, efficient, and accountable at all levels
of the educational system.

Goal 5 FINANCEProvide adequate and.equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT AND COMMUNITY INVOLVEMENTImprove schools by involving
parents and other meMbers of the community as partners.

Goal 7 INNOVATION--Improve the instructional program through the
development and use of alternative delivery methcds.

Goal 8 COMMUNICATIONS--Provide consistent, timely, and effective
communication among all public education entities and personnel.
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1We can chart our future clearly and wisely only when we know the path which
has led to the present.

SOCIAL STUDIES EDUCATION
GRADES PK-12

--Adlai Stevenson (1952)

PHILOSOPHY

he social studies program assumes responsibility for some of the major
purposes of education: recognizing the diversity of cultural heritage
and improving our society through the preparation of students for

responsible citizenship. This means that the program must produce
individuals who possesa a working knowledge of the economic, geographic,
cultural, political, and social factors that make up the human ecosystem.
Students must,also understand, experience, and gain appreciation for the
principles of democracy, rule of law, fair play, the work ethic, and civic
responsibility. Without a conscious effort to teach and learn these things,
a free republic can not endure. Thus, a priority for the social studies
program is to ensure the survival of the United States as a free nation
through the development of enlightened democratic citizens. Social studies
education is, therefore, centrally concerned with the teaching of
citizenship and covernment.

E nlightened citizens have a knowledge of their past. Such knowledge
informs and builds on the strengths of the past and avoids the
repetition of its errors. Social studies education, then, is concerned

with history. An emphasis on the chronology of history does not negate a
thematic approach to the other social sciences but builds upon the
interrelationships existing among the disciplines.

S
ocial studies education is likewise concerned with geography. It begins
with place awareness and knowledge of physical charat-teristics and leads
to awareness of the decision-making process in relation to the

environment. Responsible citizenship presumes an ability to participate
effectively at local, state, national, and international levels. Social
studies education must prepare students for informed economic decision
making based on the ability to analyze the operations, benefits,6 and
limitations of our free enterprise system. Finally, recognizing the multi-
ethnic population of our society leads to Q.... awareness of our cultural
diversity. Shared cultural knowledge is important because it is basic to an
understanding of our pluralistic society.

SS -iii
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PlilLOSOPHY ctnttnued

-"

Students must be able to understand and function in an ver changing,
complex world of interdependence. They-must be prepared to work
creatively, aesthetically, and thically toward the ,resolution of

human problems. This ability dePonde cm th nurturing of favorable
attitudes and a general and widespread profic3escy _in basic intellectual as
.well as participatory skills. Social studies education, theiefore, is
concerned with multi-cultural studies, critical thinking and decision-making
skills, and integrating these skills into the total;program.

.

11
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SOCIAL STUDIES EDUCATION
GRADES PK-12

RATIONALE AND PURPOSE

The purpose of this guide is to orovide teachers a tool for
planning instruction in social sttldies which:is targeted toward
local goals and objectives as well as to the Texas Education
Agency essential elements. This document is not designed to be
restrictive; rather, it should assist teachers in making
instructional decisions which will result in the mastery of
objectives by all students.

This guide has been prepared to serve the social studies program
in the following ways:

Improve curriculum, instructional planning, and decision
making
Provide criteria for the selection of textbooks, supple-
mental instructional materials, and assessments
Communicate curriculum content to educators and the
community
Provide instructional strategies for PK-12 articulation

1
2SS-v



SOCIAL STUDIES EDUCATION
'GOALS

The student will:

1. It.cognizw-the past, present, and future
consequences and/or implications of geography,
histcry, economics, politics, and other social
science disciplines on humankind.

2. Demonstrate an understanding that people and the
environment are interrelated.

3. Demonstrat a global awareness and understanding
of world-wide interdependence.

4. Dmonstrat an awareness, appreciation, and
acceptance of cultural diversity.

5. Demonstrate an awareness and basic understanding
of social problems, ,:oncerns, and issues.

6. Demonstrat an understanding of and support for
the democratic process.

7. Assume economic, civic, and cultural responsibil-
ities.

8. Apply problem-solving techniques to real-life
situations.

9. Dmonstrat effective communication skills in

order to function in a global society.

10. Integrat and apply concepts from various social
science disciplines.

II

SS-vi
1 3
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TEAMS*

Social Studies
SOCIOLOGY IA

OBJECTWES

THE LEARNER WILL: ESS. ELEMENTS

CONTENT1A/V/S**

A. Strand 1 The Nature of Sociology

1. Identify sociological terms and techniques

B. Strand 2 Culture, Socialization, Groups,
Institutions

1. Explain aspects of culture including beliefs,
mores, traditions, folkways, and social problems

2. Explain the process of socialization
3. Analyze groups: roles of people, types of

groups, interaction among groups

C. Strand 3 Communication

1. Explain symbolic communication
2. Draw conclusions about the impact of

communication: imp c of media on groups, forms
of propaganda, and the use of propaganda tech-
niques

D. Strand 4 Cultural Development and Change

1. Demonstrate an understanding of the causes and
effects of cultural and social changes, cultural
contact, and cultural diffusion

2. Analyze the impact of science and technology
on people and cultures

*R--Reading
W--Writing

**Attitudes, Values, and Skills

Sc-1 1,1

1A-C

2D,E

2A
213,F

3A
3B,C

4A,C

413

4D,G,J,

4C,E,L
4C,L,M

4G,J

4K,M

R1,2,7
8, W3

R6,9,
10

R2,W3
R6,W7

R6

R5



SOCIAL STUDIES
PSYCHOLOGY IA

OBJECTIVES

THE LEARNER WILL: ESSENTIAL
ELEMENTS

A. Ltrand 1 Nature of Psychology

1. Evaluate the role of psychology and define its fields
in planning for the future.

2. Distinguish between the three major areas of psychol-
ogy and apply the terminology of the various fields
in which they are associated.

3. Apply the various methods used to establish psycho-
logical data. (eg. clinical testing, standardized
testing, analysis, group therapy)

4. Appraise the historical development of psychology
with the major approaches to modern psychology such
as behaviorism, cognitive, physical, Gestalt.

B. Strand 2 Human Growth, Development, and Behavior

1. Breakdown the cycles of life from infancy to death
and dying by relating the varied stages of human
growth and development to each phase.

2. Distinguish between the classical and operative
learning techniques utilizing theories of Skinner,
Pavlov, and Watson.

3. Categorize the theories of learning and language
development by evaluating the theories of Piaget and
Kohlberg.

4. Illustrate the cnmponents of creativity by identify-
ing the traits of specific individuals in society
(Picasso, Mozart, Shakespeare, Jefferson, Da Vinci).

5. Differentiate between critical and creative thinking
and reasoning to determine their usage.

6. Evaluate the role and effect of emotions on the
behavior of individuals.

7. Identify why individuals are motivated to certain
actions as supported by psychological studies.

8. Analyze the personality theories of F:eud and the
methods of testing and assessment for each.

9. Determine and give examples of abnormal behaviors in
categories according to the nature of the mental
illness.

1A, 3A, C

1A-C

18, 2E, 3A

1A-C, 2A-E

2A, 8, 38, C

28

2A, 8

2C

2C

2D

2C-E

2E

2E



NI= =

'14-3 6_,

THE LEARNER WILL:

C. Strand 3 Development of the Individual

1. Analyze ways in which families and individuals inter-
act in a variety of situations. (husband-wife,

chila:-parent, teacher-student)
2. Develop a plan which will be helpful in the under-

standing and relatiOn of self-concept at various
stages in life.

Ps-2

16

ESSENTIAL
ELEMENTS

33

2A, 3A-6
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Psychology IA
RECOMMENDED COURSE SEQUENCE

Sequential Objectives*
(rssential Elements) Re9urces

A. STRAND 1

1. Evaluate the role of psychology and define its
fields in planning for the future.

4. Appraise the historical development of
psychology with the major approaches to modern
psychology such as behaviorism, cognitive,
physical, and Gestalt.

B. STRAND 2

5. Differentiate between critical and creative
thinking and reasoning to deterrn;ne their usage.

6. Evaluate the role and effect of emotions on the
behavior of individuals.

7. Identify why individuals are motivated to certain
actions as supported by psychological studies.

8. Analyze the personality theories of Freud and the
methods of testing and assessment for each.

9. Determine and give examples of abnormal
behaviors in categories according to the nature of
the mental illness. Ii

C. STRAND 3

1. Analyze ways in which families and individuals
interact in a variety of situadons. (husband-wife,
child-parent, teacher-student)

2. Develop a plan which will be helpful in the
understanding and relation of self-concept at
various stages of life.

Invitation to Psycht219geSicett Foresman**

pf2-43 t$.4

Teacher's Guide, pp. 23-Z54,e:
Time Magazine Supplenie

., .,

pp. 8-12
Teacher's Guide, p.24
Tune Magazine Supplement

Time Magazine Supplement

pp. 234-238
Teacher's Guide, p. 68

pp. 239-249
Teacher's Guide, pp. 69-71
Overhead Transparency 18

pp. 288-293
Teacher's Guide, pp. 81-82
Overhead Transparencies 21-22

pp. 308-341
Teacher's Guide, pp. 86-90
Overhead Transparencies 23-24

pp. 374-397
Teacher's Guide, pp. 96-99
Overhead Transparency 28

Time Magazine Supplement

* *
Certain objectives are tAught throughout the course/grade level.
All page references areVo\Invitation to Psychology-sinless otherwise noted.

--.

Ps-3
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Recommended Course Sequence
P ychology IA (continued)

Non-Sequential Objectives
(Essential Elements) Resources

A. STRAND 1

2. Distinguish between the three major areas of
psychology and apply the terminology of the
various fields in which they are associated.

3. Apply the various methods used to establish
psycological data (e.g., clinkal testing,
standardized testing, analysis, group thempy)

B. STRAND 2

1. Break down the cycles of life from infancy
to death and dying by relating the varied stages
of human growth and development to each phase.

2. Distinguish between the classical and operative
learning techniques utiliring theories cf Skinner,
Pavlov, and Waison.

3. Catagorize the theories of learning and language
development.

4. Illustrate the components of creativity by
identifying the traits of specific individuals in
society (Picasso, Mozart, Shakespeare, Jefferson,
Davinci).

pp. 18-47
Teacher's Guide, pp. 28-31
Overhead Transparencies 1-2

Time Magaime Supplement

pp. 18-93
Teachees Guide, pp. 28-42
Overhead Transparencies 1-5

pp. 132-155
Teacher's Guide, pp. 48-53
Time Magazine Supplement, pp. 11-24
Overhead Transparencies 9-10

pp. 156-168
Teacher's Guide: pp. 54-55

pp. 201-209
Teacher's Guide, p.60
Overhead Transparency 13

.

Ps-4
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Social Studies
ADVANCED SOCIAL SCIENCE PROBLEMS

OBJECTIVES

THE LEARNER WILL: ESSENTIAL

ELEMENTS

A. STRAND 1 Identification of Contemporary Problems,
Topics, or Issues

1. Determine critical attributes of a problem

2. Review the problem-solving process

3. Identify and select current political, economic,
social, or cultural issues

4. Prioritize issues or problems as a framework for
study

S. STRAND 2 Application of Research Procsss

1. Determine geographic boundaries of topic problem or issue

2. Research a topic, problem, or issue by examining news
accounts, scholarly journals, government reports,
interviews, etc.

3. Organize, compile, and present gathered information in
a clear and concise manner in preparation for analysis
and evaluation

C. STRAND 3 Analyzing Information

2B

2B

lA

1B

1D, 3C

1D

3C

1. Apply the strategies of problem solving to the research
issue

2A

2. Analyze various points of view 4C

3. Distinguish fact from opinion 3B

4. Identify and analyze propaganda 3E

5. Draw inferences from data 3A

6. Recognize common fallacies 3D

7. Detect bias in sources of information 4F

8. Propose possible solutions to the examined problem or
issue

2A

SSP-1
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tHE LEARNER WILL: ESSENTIAL

ELEMENTS

2C,2D,2E,
2F

D. STPAND 4 Demonstrate Participatory Xxperiences

1. Appreciate the importance of public discussion and
develop competence by participating in

a. class debates
b. panel discussions
c. simulated public hearings or news interviews
d. group presentations
e. role playing
f. class forums

2. Recognize the importance of looking at all sides of
an issue

3. Develop competence in asking clarifying questions
and practicing listening skills

4C,2F

2C,2F

AU

SSP-2



Sacial StudUes

WORLD AREA STUDIES I
OBJECTIVES

THE LEARNER WILL: ESS. ELEMENTS

CONTENT A/V/S**

A. Strand 1 Historical Devlopments

1. Explain the historical relevance of people and
events, especially in the 20th century

2. Analyze the historical interaction and interde-
pendence of regions and nations

B. Strand 2 Political and 1Cconomic
Developments

1. Describe the relationship between contemporary
political/economic systems and their structural
development

2. Analyze the impact of science, technology, and
industrialization on selected regions

C. Strand 3 Gographic Aspcts

1. Describe the physical impact of geographic
features on historical developments

2. Analyze population patterns and trends

D. Strand 4 Cultural Aspects

1. Analyze social and cultural changes resulting
from cultural patterns that affect lifestyles

2. Analyze the roles of institutions on culture

3. Identify the art, music, literature, drama and
other culturally related activities of selected
regions

*R--Reading
W--Writing

**Attitudes, Values, and Skills

WA-I 21

18

2A,B,D

2C

3A,B 4F,J

3C 4A-D

4A,B 1A-D

4C 1A-D

4D 4A,B

R5-8
W7,8

R4,6
W7,8

R4,5

R9

R1-4
W7,8
R5-8
W7

R10



Social Studies

AMERICAN CULTURE STUDIES IA
OBJECTIVES

THE LEARNER WILL:

.MMEMEM.1.

ESSENTIAL ELEMENTS
CONTENT A/V/S*

A. Strand 1 Historical Dvelopment

1. Identify and trace the historical development of
(4-5) major ethnic groups and explain reasons for
their immigration to the U.S.

2. Examine the American historical perspective of
these ethnic groups from 1900 to the present

3. Explain the multicultural nature of the discovery,
exploration, and settlement of the United States

B. Strand 2 Geographical Aspects

I. Identify and locate areas of geographical origins
for (4-5) major ethnic groups

2. Identify and locate U.S. areas of ethnic
settlement and population movement

3. Project future demographIc movements of major
ethnic groups for the U.S. and the Southwest
region

C. Strand 3 Political Development

1. Describe the impact between ethnic groups and the
American political system (i.e., African
Americans, emancipation, segregation, desegrega-
tion; Native Americans, Dawes Act, A.I.M; Civil
Rights; Voting Rights)

2. Describe contributions of groups and individuals
to the American political system (i.e., Martin
Luther King, passive resistanceahdhi, LULAC-
Hispanic rights)

3. Describe the impact of ethnic political movements
on the American political system (i.e., Back to
Africa--Marcus Garvey; A.I.M.; NAACP; Black Power
Movement; American Colonialization Society;
Muslims; The Rainbow Coalition--Jesse Jackson)

* Attitudes, values, and skills

AC-1
9 0
4,4

1A-B,1E,
2E

1A-B,1E,

2E
1A-B,1E,

2E

1B,2D-E

1B,2D-E

1B,2D-E

1C-E

1C-E

1C-E

4A-B, 4D-G,

4K, 4M

4A-B,4D-I,
4K, 4M
1B-C,4A-B,
4E-G,4K,4M

4A-H,4M

1D,4A-H,4M

4A-F,4I-J,

4L-M

1C,2A,2C,
2E-H,2J-K,
4A,4D,4F-G,
4M

2D-E, 2L
4A-B

1D,2B-D,2K-
L,4A-B,4D,
4F-G,4J,4L-
M

A1990



THE LEARNER WILL: ESSENTiAL ELEMENTS
CONTENT A/V/S*

D. Strand 4 Economic Development

1. Describe how various ethnic groups have impacted
the American economic system (i.e., Blacks,
slavery, boycotts, Hispanics migrant labor and
boycotts, Chinese--RR's, Vietnamese "boat people,
etc.)

2. Analyze the impact of science, technology, and
industrialization on major ethnic groups (i.e.,
'cotton gin-slavery, Chinese--RR's; scientists--
educators)

3. Describe the economic impact and contribution of
groups and individuals on the American economic
system

E. Strand 5 Social/Cultural Aspects

1. Identify and define selected social/cultural terms
(i.e., race, ethnic group, minority ethno-
centricism, culture, assimilation, pluralism,
prejudice, racism, stereotype)

2. Compare and contrast social/cultural changes
resulting from cultural diversities that affect
lifestyles

3. Examine special celebrations or events and explain
their significance to cultural, racial, and ethnic
groups

4. Analyze the social/cultural impact of (4-5) major
ethnic groups in the U.S. and on the Southwest
region

5. Identify and describe the art, music, religion,
drama, and other culturally related activities of
major ethnic groups

23

AC-2

2B,3C

2B,3C

2B,3C

1A-B,

1E,2E

1G,2A,2C-
D,2F

1G,2A,2C",

D,2F

1G,2A,2C-
D,2F

1D,2A-C,
2F

3A-C,3I,4A-
B,4D,4F-G,
4M

4A-B,4D,4F-
I,4L-M

3A,3C-E,3G,
4A-B,4D,4F-
1,4M

4A,4C,

4E-F,4I,4L,
4M

1A,1C,4D,
4F-G,4M,

1A,1C,4A-B,
4D,4F-G,4M

4D,4F-H,
4L-M

4A-B,4D,
4F-G,4M-N

A
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SOCIAL STUDIES TEACHING STRATEGIES
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The study of social studies is intended to help students understand the forces that shape society
and bind people together in the international community in which we live. The teaching
approach in social studies can be thematic, chronological, or conceptual. Any of these
approaches lends itself to establishing a relationship between past and present and
implications for the future.

In order to comprehend the wealth of knowledge within the broad spectrum that is social
studies, students must be taught to process information in ways that maximize their learning.
One way to advance student learning to optimum le ids is through the thinking/writing
process.

As students develop thinking/writing skills, they will begin to acquire competencies in
academic levels. Furthermore, talking, writing, and thinking must be interrelated. Rexfoi
Brown underscores this philosophy "...higher literacies call for students te analyze, think
critically, evaluate, synthesize information, communicate more effectively, solve problems,
learn how to leam, and in general learn far more actively than traditionally."

Ytthii tt Mita

Writing to think is a model for teachers to help students. There are six strands to the model: selecting
information, seeing relationships, using prior knowledge, considering alternative points of view, creating and
assessing a plan, and creatinglacknowledging dissonance. By using these processes, students will become
proficient problem solvers through the medium of writing.

The process starts with using a unit or mini-unit social studies objective to develop a rationale or purpose for the
writing/thinking instructional aztivities. Prior work is given to prepare the student for the writing assignment.
Subsequent work and assessment are also part of this process.

The following examples indicate how these writing to think strategies can be implemented using the social studies
content.

involves choosing relevant and appropriate examples based on a given criterion.

Lead the class to a consensus regarding the qualities of a good citizen. Then view file footage that
spotlights a particular person. Have the group look for actions that show that the person has/does not
have these qualities.

ISeeing relationships involves asking students to look for patterns or trends; to notice similarities and
differences; to look for motives, purposes, or causes and effects; to locate events in a chronological or
numerical sequence; or to de:ermine how something (an object, xtion or, person) relates to the physical
setting in which it is found.

Describe the basic economic needs of an 8-year old Cambodian and an 8-year old United States' citizen.

How did Undalosil.cabin impact slavery in the United States?

TS-1 2,4
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Given data relative to the Alaskan oil spill at Valdez, what can you conclude about the effect on the
environment?

Use a simulation that involves a dead lock situation. Work out a compromise that is acceptable to both
sides.

it2Linurior knowledge linvolves using that information which students acquire either through formal or
mttemal and petséducational experiences.

Using what you have learned about public and private property, write a paragraph that vividly describes
war that neighborhood parks are used for recreational purposes.

IConsidering alternative points of view-lir:Ives looking at both sides of an issue and acknowledging the
possibility of a point of view different the one originally held.

How might a Mexican soldier report the Battle of the Alamo?

How would a British sea merchant describe the Boston Tea Pany?

ICreating and assessing a plan' involves developing a problem-solving strategy to address a specific task and
then assessing that strategy as one tries to use it.

Describe the steps that might be involved in a slave's escaping to freedom in the North.

ICreating/acknowledging dissonance !involves recognizing major conflicts of questions in events,
philosophies, rulings, actions, and documents.

Explain why the premise of equality for all as stated in the Preamble to the United States Constitution
and the provision that permitted slam trade through 1808 are inconsistent and in conflict.

TS-2
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ACTIVITY I

DEBATE - Provides practke in all of the communications
Skills: reading, writing, spealdng, listening, and specially, thinldng

PROCEDURE

A. Getting Started - Background Information

I. Define debate - organized argument between knowledgeable people.

2. Give students handouts with the essential terms and procedures.
Video tape of previous debate is desirable.
If not available, directions and explanations must be extremely clear.

*Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon

TS-5
9
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B . Selecting a Topic

1. Pair up students with a partner.

2. Two sets of partners are put togethes - thus forming the debate unit.
Appear to do this randomly but should actually place the stronger teams against each
other

3. Students meet in their debate units to accomplish three tasks.
Select a current, interesting, and controvasial issue
Write a clear resolution stated in the affirmative
Determine affirmative and negative teams

(Teachrt may opt to supply a list of topics in an attempt to speed up process.)

C . Developing the Argument

1. Students begin their research.
Readers' Guide to Periodical literature is the most useful reference. Other references
should be Made available in library.
Interviews applicable

2. Students should take careful notes and make sure each item of information is
documented.

3. Allow five days for research process.

4. Partners plan and rehearse their cases together.
Two days can be allowed in class for organiimg and preparing the debate speeches.

5. Affirmatives must begin by defining terms and then proceed through each stock issue.

6. Negatives must defend the status quo and attack the contentions of the affirmatives.

7. Partners should keep in mind that the strongest evidence is best presented last.

8. Students should be encouraged to write their speeches in outline form. This will
discourage them from empty reading.

Good eye contact is necessary to be convincing.

9. During the recess, partners discuss ways to refute what the other side has said.
note taking during other side's arguments
attempt 'co anticipate opponent's arguments

10. Rebuttals should foilow a plan and may be given by one or both partners.
All points made in the constructive speech should be reiterated one by one, following
each by what the opponent said to disapprove it and then given more evidence to
reestablish it.
A good rebuttal should end with a summary and a statement of the debaters' belief in
the soundness of their argument.

TS-6 20
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D. Presentation

"!tx:
a

1. Debaters sit at their respectiVe disks in front of the room.
Face opponents, yet the desks are slanted'enough iollat the audience can see the
debaters' faces as well.

2. Remind students to speak in loud, clear voices with correct proriunciation and
appropriate expression.

3. Strict formality is upheld: the debaters and their positions are introduced to the
audience; an official timekeeper watches the clock and warn debaters nonverbally when
one minute remains.

Only detaters are permitted to speak, except during the recess.

4. A schedule should be drawn up so students know on exactly which day they will
debate.

5. Five judges should be selected from outside the class and allowed some time to
familiarize thentselves with the judging form.

6. Only one judge is needed for each debate.
Judge uses the debate form provided, which was devised by the American Forensic
Association.
Post on bulletin board.

E. Assessment

Students can now write a persuasive essay because they have already formulated two
strong thesis statements and collected a set of supporting details.

TS-7 30
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ACTIVITY II.

JURY-TRIAL TECHNIQUE Debate technique that is excellent because it can
involve a large number of the class in active participation. In this technique the class
simulates courtroom procedures to discuss an issue or problem. The procedure seems
to be a simple one, but it requires careful preparation if it is to go smoothly.

PROCEDURE

A. Select an issue or problem to debate. It adds interest if one of the students can act as a
defendant.

B. Select lawyers, researchers, and witnesses for both sides. These groups can be as large as
you wish, but if they are too large, they become cumbersome. The teacher can act as
judge, or better yet, some responsible student can be named for that position. Another
pupil should be selected court stenographer, or recorder, to keep a record of what
transpires. All members of the class who are not lawyers, researchers, witnesses, or
current officials, are the jury.

C. All students should research the problems. The lawyers and witnesses should get the facts
from their own research and from that of the other class members.

D. Conduct the trial

1. The lawyers open up with their arguments.

2. Witnesses present their evidence.

3. Lawyers questions and cross examine

4. Lawyers from each side sum up. Each should point out how the evidence favors
his/her side.

5. The judge sums up, points out errors in the arguments, fallacies, and misstatements of
facts.

6. The class, acting as the jury, votes on which side won the argument.

TS- 8
31.
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ESSENTIAL TERMS

Controversial issue: a subject that can be argued and supported from opposing points of
view.

Resolution: (sometimes called the preposition): a statement which defines the nature of the
controversy, is stated in the affirmative, and provides a basis for argument for or against.

Affirmative: the person who upholds the resolution, who argues for a change in what presently
exists.

Nega6ve: the person who argues against the change proposed in the resolution, who upholds
the c*nditions as they presently exist.

Definition of Terms: a clear explanation of the resolution, defining and limiting ideas; it is the
affirmative teams responsibility, but the negative team must approve.

Evidence: the material offered as proof in an argument; it can be in the form of: (1) quotations
from authorities; (2) examples of actual situations or case histories, or (3) facts and
statistics.

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief
and actions.

Burden of Proof: rests on the affirmative, who must prove that the status quo is unsatisfactory
and that the affirmative way is better, because the affirmative has a more difficult task, this
side is given the advantages of starting and enelig the debate.

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change,
(2) the practicality of the change, (3) the desirability of the change.

Presumption: the assumption that the negative is "right" until proven wrong"

Constructive Speeches: given in the first part of the debate; they present the major arguments
with evidence.

Rebuttals: given in the second part of the debate; the process of rebuilding after attack or
defending from attack.

32 Handout #1

--,
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ESUNTIAL ELEMENTS IN SOCIAL STUDIES
ATTITUDES, VALUES, AND SKILLS FOR CITIZENSHIP, GRADES 7-12

(1) Respect for self and others. The student shall be provided opportunities
to:

(A) respect beliefs of other.individuals, groups, and cultures;
(B) be aware that some things are valued more in some groups and

cultures than in others;

(C) recognize how societal values affect individual beliefs and
attitudes; and

(D) recognize that individuals must accept the consequences of their
decisions.

(2) Democratic beliefs and personal respoonsibility. The student shall be
provided opportunitifts to:

(A) respect the principles that underlie the Texas and the United States
Constitutions, the Bill of Rights, and the Declaration of /ndepen-
dence; ,

(B) consider one's own values as well as those of others when making
political decisions;

(C) value open-mindedness, tolerance of differing opinions, and civic
participation as important aspects of democratic behavior;

(D) respect the laws of one's society and work responsibly to change
laws that one judges to be unjust;

(E) understand the importance of individual participation in civic
affairs;

(F) understand that legal rights and protections must be balanced with
civic responsibilities;

(G) recogniTe the value of compromise in the democratic process;
(H) examine reasons that participation and decision making in civic

affairs require knowledge, time, and personal efforts;
(I) identify legal rights, responsibilities, and protection afforded

juveniles and adults;
(J) support the democratic processes of the republican form of govern-

ment;
(K) support the basic values of American society (e.g., justice,

responsibilities, freedom, respect for the law, diversity, privacy,
private property rights, free enterprise, and voluntary exchange);
and

(L) support the rules and laws of one's school, community, state, and
nation.

(3) Support for the American economic system. The student shall be provided
op, ortunities to:

(A) recognize the contributions of the American economic system to the
standard of living of Americans;

(B) support the role of profit in the American market system;
(C) believe in the right of individuals to acquire, use, and dispose of

property;

EE -1 34



(D) support the fredom of consumers to choose how t3 spend their
income;

(E) recognize that citizens, thiough legal political activities, can
influence economic decisions make by government;

(F) acknowledge the role of government in regulating unreasonable
restraint on competition by either producers or consumers;

(G) support competitibn by either producers or consumers;
(H) support competition as it affects the quantity and quality of goods

and servics produced;
(I) recognize that as individuals act in their own economic interest

they may also serve the economic interest of others; and
(47) compare the control and treatment of public andyrivate property.

(4) Application of social studies skills. The student shall be provided
opportunities to:

(A) locate and gather information;
(B) observe for detail;
(C) translate information from one medium to another;
(p) organize and express ideas in written form;
(B) distinguish-fact from opinion;
(F) analyze information;
(G) draw conclusions;
(H) synthesize information;
(I) develop criteria for making judgments;
(J) use problem-solving skills;
(X) sequence historical data and information;
(L) draw inferences; and
(M) perceive cause-effect relationships.

35

EE -2



5

SSZNTXkL SLICYMITS IX SOCIAL SIM:MIAS
SOCIOLOGY

(1) Nature of sociology. The student shall be provided opportunities to:

(A) define sociology as a field of study;

(B) analyze research methods of sociology; and

(C) understand sociological concepts.

(2) Culture, socialization, groups, and institutions. The student shall be

provided opportunities to:

(A) explain the processes of socialization;

(B) analyze types of groups (e.g., primary, secondary, etc.) and inter-

actions among groups;

(C) analyze social institutions, their structures and functions;

(D) understand the roles of mores, traditions, values, norms, symbols,

sanctions, and folk-ways in a culture;

(E) analyze social problems in selected cultures;

(F) analyze status and roles of people in various situations and rela-

tionships; and

(G) analyze social stratification and social mobility.

(3) Communications. The student shall be provided opportunities to:

tA) explain symbolic communications;

(B) understand impact of media on groups; and

(C) analyze forma of propaganda and propaganda techniques.

(4) Technological development and social change. ,The student shall be pro-

vided opportunities to:

(A) understand causes and effects of cultural and social changes;

(B) analyze the impact of industrialization and urbanization upon
people and cultures; and

(C) describe the effects of cross-cultural contact, immigration, and

cultural diversity.

3 6
EE-3 Rev. 1990



IISINT LILL ILZIIIIITS IN SOC ILL STUD XII S

P SYCHO LOGY

(1) Nature of psychology. The student shall be provided opportunities to:

(A) define the fields of psychology;

(B) analyze the tools and techniques of psychology; and

(C) understand the terminology of psychology.

(2) Human growth, development, and behavior. The student shall be provided

opportunities to:

(A) explain stages of human growth and development;

(8) understand factors involved in learning and language development;

(C) describe thinking and creative processes;

(D) explain motivation and emotion; and

(E) understand personality theories, disorder therapies, and personal-

ity testing and assessment.

(3) Development of the individual. The student shall be provided opportuni-

ties to:

(A) analyze the development of self-concept;

(B) understand relationships of individuals with other individuals and

with groups;

(C) analyze the dynamics of group behavior and impact of groups on

individual behav_-t; and

(D) establish individual long- and short-term goal setting.

3 7
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IISSZNIIAL ELAKINTS IN SOCIAL .STODIZS
=VAN= SOCIAL SCUM= PROSIMIS

(1) Application of historical and social scince facts, concepts, rules, and

generalizations to selected topics, problems, or issues. The student

shall be provided opportunities to:'

00 formulate cause/effect, summary, and value generalizations;

(B) condense information into valid summaries;

(C) question stereotypes representing inaccurate or oversimplified

judgments; and

(D) apply research skills to verify the validity of rules, laws, princi-

ples, generalizations, or decisions.

(2) Democratic participatory skills. The student shall be provided oppor-

tunities to:

(A) evaluate the processes and results of decision making;

(B) apply the strategies of problem solving;

(C) express ideas in an orderly and open manner;

(D) undertake personal leadership in groups;

(E) accept leadership of others;

(F) demonstrate tolerance of differing opinions; and

(G) state and defend a point of view.

(3) Processes of reasoning. The student shall be provided opportunities to:

(A) draw inferences from data;

(B) distinguish fact from opinion;

(C) draw conclusiors from data;

(D) recognize common fallacies; and

(E) identify and analyze propaganda.

(4) Analysis of information from various sources. The student shall be pro-

vided opportunities to:

(A) verify the validity of information;

(B) determine relationships between causes and effects;

FE-5 Rev. 1990
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ICSSZNTIAL SLIKANTS rs SOCIAL STUDIZS
WORLD ARRA STUDIAS

(1) Historical developments of selected regions or countries. The student

shall be provided opportunities to:

(A) grace major historical events from early beginnings to the present,

emphisizing 20th-century developments;

(H) explore the interaction of selected regions or countries with other

areas of the world, historically and presently; and

(C) recognize si -iificant personalities in the development of selected

regions or countries.

(2) Political and economic developments of selected regions or countries.

The student shall be providee opportunities to:

(A) describe the governmental structures of selected countries;

(8) identify imtors that have affected economic development;

(C) explore the impact of science, technology, and industrialization;

and

(p) describe contemporary political and economic relationships with the

rest of the world.

(3) Geographic aspects of selected regionn or countries. The student shall

be provided opportunities to:

(A) describe the physical features of the area studied;

(8) recognize the.influence of geography on the historical development

of area studied; and

(C) analyze population patterns and trends of selected areas.

(4) Cultural aspects of selected regions or countries. The student shall be

provided opportunities to:

(A) understand the social and cultural changes that have affected life-

styles;

(8) compare and contrast variations of cultural patterns in selected

regions or countries;

(C) analyze the roles of religions and traditions on shaping the cul-

tures of an area; and

(D) identify the art, music, literature, drama, and other culturally
related activities of an area.

EE -7
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ASSANTIAL ALIMENTS IN SOCIAL STUDISS
AMERTCAN COLT= STUDIEN

(1) History and contributions of selected cultural, racial, and ethnic

groups. The student shall be provided oppoztunities to:

(A) identify cultural, racial, and ethnic groups that have settled in
the United States and explain reasons for their immigration;

(B) explain the multicultural nature of the discovery, exploration, and
settlement of the United States:

(C) recognize the contributions of various cultural, racial, bind ethnic
groups and individuals to the development and growth of the United

States;

(D) understand the interaction of selected groups with individuals and
groups from various religious, national, racial, and ethnic

backgrounds; and

(E) trace the historical origins of selected groups.

(2) Cultures of selected cultural, racial, and ethnic groups. The student

shall be provided opportunities to:

(A) identify special celebrations and events and explain their
connections with cultural, racial, and ethnic groups;

(B) recognize examples of cultural borrowing that reflect the
multicultural aspects of the nation;

(C) describe the art, music, literature, Orama, and other culturally
related activities of various groups;

(D) analyze the influences of selected groups on American culture,
particularly in the Southrt;

(E) identify efforts of various groups to maintain cultural identity in
relation to the dominant culture; and

(F) analyze the diverse lifestyles of groups selected for study.

4
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PHYSICAL AND PSYCHOLOGICAL SAFETY

Social Studies

U. S. and World Histt.ry (W. Hist.)
U. S. Government (Gov.)
Sociology (Soc.)
Psychology (Psy.)
Advanced Social Science

Problems (ASSP)

Home Economics Education

Food Science and Nutrition (FSN)
Individual and Family Life (IFL)
Patenting and Child Development (PCD)
Comprehensive Home Economics (CBE)
Advanced Child Development (ACD)
Advanced Food Science & Nutrition (AFSN)
Food Production Management & Services

(FPMS)

Si'nce
Introductory Physical Science (IPS)
Physical Science (PS)
Introduany Biology (TB)
Biology I & II (B)
Chemistry I & II (C)
Physics I & II (P)

Technical Education

Technology Education (TE)
Trade & Industrial Education (T&I)

Health Education

Health I (H)
Health II (H)

4 2
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Practices and Riles
of Safety

Demonstrate practiCen
Alles of safety to avoid
injury and prevent acci-
dents in the home.
school, and community

People Help Each
Other to Be Safe

Discuss ways people
can help each other to
be safe in the home,
school, sad community

Civic Responsibil-
ities Toward Safety

Recognize one's civic
responsibilities toward
safety Mel and author-
ity figures in home,
school, and community

PHYSICAL SAFETY

SOCIAL
STUDIESp.....,

SCIENCE HEALTH
TECHNICAL
EDUCATION

HOME
ECONOMICS

%.......

'School Safety School Safety *School Safety Home Safety Rules.

Rules (H, IPS, /, Rules (ilk
PLIB,E,C,P) Inkaious Diseases
Infectious Messes 00

Rules (T&I,TE) (CHE,PCD,ACD,
FSN,
Safety Rules in

(BA) EmPloYment
(AFSNIPMS,
ACD

School Personnel twiny Members School Personnel FamiliMembers

(1PS,PLIBAR,P) OD (Tttl:IE) (CHE,PCD,ACD,
IFL,APSN)

' EMPloilnent
(FPMS)

*Respecting and Maintaining a Supply* State and Support State and

Swotting La Healthy Environ- National Laws Nallinial Laws

of Society(GOV,
W.HIST)

ment (H) (TRUE) (CHE,PCD,ACD,
FPMS)

PSYCHOLOGICAL SAFETY

SOCIAL
STUDIES

SCIENCE HEALTH

Behavior and Con-
sequences

Identify acceptable and
unacceptable behavior
and the consequences of
one's actions

Developing a Posi-
tive Self Concept

Demonstrate a positive
attitude mud self

Emotions and Their
Effects

Describe various emo-
tions and their effects
on self, family, and
others

Accepting Con-
sequences of
Decisions(W.
HIST,ASSP,PSY
SOC)
Demonstrating
Respect for Self
and Others (W.
HIST,ASSP,PSY

SSEICA/1)_1._
'Dealing with Peer
Pressure (PSY,
SOC)

117E' CH-- ICAL HOME
EDUCATION ECONOMICS

Recognizing Signs
of Abusive
Behavior (H)

Demonstrating
Healthy Attitudes
Toward Own
Sexuality (11)

Accepting Con-
sequences of Deci-
sions and Behavior
(CHE,PCD,ACD,
IFLIAFSNOMS)

cD4vo10ping Se*
maroons and Skill.
for Sdf-Direction
(CifE,ACD,IFL,
FS

PPS-2 43
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Hour ECONQMICSEDUçATION
PHYSICAL- AND PSYCHOLOGICAL SAFETY

Course: Food Science and Nutrition

(i.3XA) Apply prii,ciples of consumers*. p. 35

(i3)(C) Relate the effects of work space and equipment,'mealfireparetiOn; p. 37

(L30) Apply safety and sanitation procedures in foodcpreitiiin tasks,* 3945

(i.2)(A) Compare cultural influences on individual andfimily food OptiOILS. p: 26

PPS-5
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Individual and Family Life

(c.1XA) Explain the basic functions of the family. pp. 1-2

(c.4XC) Relate the use of community resources to family well-being. pp. 151-152

(c.5)(C) Determine components of responsible parenthood. p. 174

(c.6)(D) Describe domestic violence including causes, prevention, and coping resoutres. pp. 198-201

(c.2XE) Investigate laws related to the family. p. 70

(c.3XA) Summarize responsibilities of living as an independent adult. pp. 77-78

(c.6)(A) Discuss potential family problems and crises. pp. 187-189

(c.3)(A) Summarize responsibilities of living as an independent adult. pp. 73-76, 78-79

(c.3X13) Demonstrate communication and conflict resolution skills. pp. 93-96

(c.3)(E) Describe the impact of cultural background on interpersonal behavior. pp. 105-108

(c.5XA) Analyze factors affecting tue decision to parent pp. 167-169

(c.3XA) Summarize responsibilities of living as an independent adult. pp. 79-80

4 7
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course:, Parenting and Child Development

(d.2)(A) Summaiize ways to promote physkal development of children. pp.32, 34, 37

(d.2)(F) Explain methods of guidance and discipline. pp-54-64

(d.3XH) Analyze alternatives fixchild care. pp. 83-84

(d.4)(A) Identify parenting behavior indicative of child abuse tendencies. pp. 87-88

(d.4)(B) Point out parenting behaviors abusive to children. pp. 89-90

(d.4)(C) Explain ways to meet needs of children in crisis. pp.91-97

(d.3XA) Describe methods of sharing parental responsibilities. p. 68

(d. 3)(1) Outline local, state, and national resources focusing on children. pp. 84-85

(d. I )(A) Summarize the responsibilities of human sexuality. pp. 1-5

(d.1)(E) Analyze the impact of marital relationships on the children. p. 17

(d.2)(G) Determine techniques to promote character development. pp. 64-65

(d.8XB) Project how one's present behavior impacts present goals. pp. 5-6

(d.2)(B) Describe the emotional and social development of children and techniques for fostering such

development. pp. 38-44

PPS-7
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HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Comprehensive Home Economics

013X0 4/4 basic clothing construction and/or alteration techniques. pp. 72

(b.7X8) Relate sanitation and safety to food and nutrition. pp. 143-146

(b.8XB) Evaluate methods of meeting the safety needs of families. pp. 177-180

(b.1XH) Describe the rights and responsibilities of family members and families. pp. 31-33

(b.2)(D) Summarizr, forms of child abuse, their causes, and methods of control. pp. 57-59

(b.1)(H) Describe the rights and responsibilities of family members and families. pp. 30-31

(b.8XA) Summarize ways to promote individual and family health. p. 173-176

(b.1)(C) Analyze factors involved in socially responsible behavior. pp. 11-12

(b.1XE) Apply strategies for managing peer pressure. pp. 20-22

(b.1)(F) Describe the functions of the family in meeting personal and societal needs. p. 24

(b.1)(G) Relate personal commitment to family strength and well-being. p. 26

(b.5)(E) Identify the decision-making steps, influences, and implications. pp. 109-112

(b.8XC) Explain factors affecting individual family health decisions. pp. 180-193

(b.1)(A) Apply techniques to develop self-awareness and skills for self direction. pp. 1-4

(b.1)(B) Describe the physical, social, emotional, and intellectual development of teenagers. p. 4-7

(b.2)(A) Describe the basic nftds of children. pp. 40-45

(b.2)(B) Describe the responsibilities of the caregiver in meeting developmental needs of children.
pp. 45-53

(b.2)(C) Explain various methods of management and guidance. pp. 54-56

(b.1) (G) Relate personal commitment to family strength and well-being. p. 29



HOME ECONOMICS EDUCATION
PHYSICAL AND PSYCHOLOGICAL SAFETY

Course: Advanced Child Development

(e.3XD) Identify developmentally appmpriate sex-related information for children of different ages.

pp. 69-70

(e.1)(A) Describe responsibilities of parenting. p. 2

(e.1)(D) Describe responsible behavior in prevention and control of disease. pp. 10-14

(e.2XC) Identify neonatal care essential to the well-being of the child. p. 29-32

(e.4XA) Describe guidance methods and factors influencing their effectiveness. p. 75

(e.5)(A) Discuss the effects parent/guardian employment has on the development of the child. p. 93

(e.5)(C) Discuss societal tends impacting children. pp. 103-104

(e.4)(B) Assess society's role in protecting the rights of children. pp. 85-86

(e.5)(B) Identify local, state, and national resources related to childzen. pp. 93-94

(e.5)(D) Summarize forms, causes, effects, prevention, and treatment of child abuse. pp.119-120

(e.2)(B) Outline the impact of genetics, environment, and mother's health on prenatal development.
pp. 23-24

(e.3XA) Explain various theories and principles of growth and development. pp. 37-40

(e.3)(B) Describe the interrelationships of social, emotional, intellectual, phtsical, and moral
development of the child. pp. 61-64

(e.3)(F) Point out the impact of parenting/caregiver practices on a child's self-esteem. pp.72-74
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PHYSICAL SAFETY, GRADES 9-12

PRACTICES AND RULF.. OF SAFKI'Y

SsimalSaftlx.Ralsa

ACTIVITY: Using materials safety data sheets (MSDS) transparenciesof Benedict's
Solution and sodium hydroxide, instruct sum:lents how to read and to interpret MSDS
sheets. Have students complete student study guide sheets by working individually, in
pairs, or in groups on sulfuric acid.

Asseument Distribute an MSDS sheet on cupric sulfate and have students individually list
the following information: a. formula, b. appearence, c. reactivity, d. health hazards,
e. fire hazards, f. special precautions.

(Essential Elernents/Activities/Assessmenw TE-75.50.5, 75.50.7B, 75.85.6, 75.85.6C)

flame Safety Rgka

(Essential Elements/Activities/Assessments: HE-6.7B, CHE pp. 143-146; b.8B, CHE pp.
177-180; 1.31), FSN pp. 39-45; j. LE, AFSN pp. 10-13)

PEOPLE HELP EACH OTHER TO BE SAFE

Sclusaftranuul

ACTIVITY: In the annual staff development workshop on the Texas Hazard Communica-
tion Act, teachers will work in groups to interpret and use MSDS to read and interpret
NFPA chemical labels and to state general safety procedures.

Azessment: Teachers will state the major features of the Texas Hazard Communications
Act and provide evidence that the individual components are being implemented in
their individual classrooms and laboratories.

(Essential Elements/Activities/Assessments: TE-75.50.7A, TE-75.85.6)

CIVIC RESPONSIBILITIES TOWARD SAFETY

lissacLiataadaTaaantinziassaLiacirtf,

(Local Objectives: SS-A.V.S. ID, 2A-2L)

ACTIVITY: As a class, prepare a list of community resource people whom students might
interview regarding state and city government. Help students develop questions that
will help them learn respect for law.

Assessment: Divide the class inu groups of four. Tell members of each group to evaluate
(validate or invalidate) each of the questions about respect for the law and tell why the
selected the person they did.

Saaaar.Lb:atc alliliatianalLans

(Essential Elements/Activities/Assessments: HE-e.4B, PCD pp. 85-86; TE-75.86.6)

PPS-14
55
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PSYCHOLOGICAL SAFETY

BEHAVIOR AND CONSEQUENCES

ACIMIZIiill.C21121012131110kdalli

(Local Objectives: Paychobity B.6, B.7, Sociology B.3)

ACTIVITY: This activity is an opportunity for group members to learn more about their

own thoughts and feeings and to practice understanding the thoughts and feelings of
others. Ifint The teacher can "prime the group" by peeparing one or more members
beforehand to be prepared to be the first volunteer to tell about their thoughts/feelings.
Group members need to be trained both to analyze their feelings and to listen to

PROCEDURE Seat students in a circle so that each person can see everyone else.
Remind studaits of the basic rules.
1. No put downs, name callings, etc.
2. Each person has equal opportunity to talk if they wish
3. No interruptions and no one forted to talk

Keep session short (10-20 min. per topic) and keep the discussion flowing. Do not let one
or two students dominate. At the end of the sessions ask the following type of closure

questions.
1. What did you learn from this session?
2. What did you notice during this session that was of special interest to you or that

surprised you?
3. What did you learn about yourself or someone else you didn't lo.r.nv before?
4. How did you feel about sharing such thoughts/feelings?
5. In what way did this experience make you feel good? bad?

TOPICS

1. Something New or Good in My Life
2. One of the Nicest Things That Ever Happened to Me
3. Something I Enjoy Doing That I Do Well
4. Something I Think Is Beautiful
5. A Time I Trusted My Feelings/Instincts
6. A Time I Felt Sad
7. A Time I Was Very Angry
8. A Time I Was Embarrassed
9. Something I Like and Don't Like or About Which I Feel Good and Bad

10. A Time I Helped Someone oc Did Something Nice for Someone
11. Remembering a Special Time and What Made It Special (Who Was There?

What Were the Surroundings? What Happened?)

Assessment: Have students answer the following question: How do feelings of anger
afrect dealing with other people?

llsoznizint SimilAbasinlichaxior.

(Local Objective: H-B.10)

ACTIVITY: Discuss the physical, verbal, emotional, and sexual forms of abusive behavior
which a child may experience, as well as the variety of physical and behavioral
symptoms that abused children may exhibit.

PPS-15
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Psychological Safety, Grades 9-12 (Coned)

Assessment: Have students draw three columns on a sheet of paper. Have them label the

three columns "Behavioral," "Emotional: sad "PhysicaL" Students we to describe

four signs of abuse in eich of the three columns.

rtirsougmanzganstuadaxigE

(Essential Elements/Activities/Aueuments: HE-e.1D, ACD pp 10-14; b. ID, CHE pp. 1-
10; c.33, ACD pp. 93-96; d.8B, PCD pp. 5-6)

DEVELOPING A POSITIVE SELF-CONCEPT

(Local Objectives: Sociology B.2, B.3; Psychology B.6)

ACTIVITY: The teacher gives each student three activity sheets (see Handouts #1, 2, 3)
allowing ten minutes for completion. When all of the students have fmished, the
teacher will prompt the students share their answers. For example: "Jim, can you
sliMe with thegroup some of the words you choose for What Are you like. Sue, what
wersome important items you identified on "Whaes Important to You? What items
were not important to you? If possible, all students should be encouraged to share
their answers.

, f

Assessmenci Have the students write the WSW'S to these questions:
I. 1 five thipgs that you feel would best describe you as a person.
2. ts the itins that you had difficulty answering. Why?

ACTIVTIT:
1. Distribute one lemon to each student. Direct each student to examine his/her

lemon carefully by rolling it, squeezing it, fondling it, inspecting it, etc. Ask them
"to get to know their lemon" and select a name fa it. Encourage them to identify
in their minds the strengths and weaknesses of their lemon.

2. Collect all the lemons and visibly mix them up in front of the group.
3. Spread out all the lemons on a table and ask all students to come forward and

select their original lemon. If conflicts develop over their choices, ossist the
parties in reconciling their differences, or simply note the failure to agree and use
that as a basis for later discussion.

Discussion Questions:

1. How many are very sure they reclaimed their original lemon? How do you know?

2. What parallels are there between differentiating many lemons and differentiating
many people? What differences are there?

3. Why can't we get to know people just as rapi.ly as we did the lemons? What role
does the skin play (for lemons and for people)?

t-
PPS-16 J
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Psychological Safety, Grades 9-12 (Coned)

Assessment: Have students wrift answers to the following questions:

1. What cciriciples of human behtvior doss this bring to light?

2. Why is self examination usually mom difficult than evaluation of others?

litilibxAtammainstithia02ismailiz

(Local Objective H-B.9)

ACTIVITY: Guide students in a discussion on developing self-esteem and taking control

of their own lives when dealing with human sexuality. Have students write a list of
behaviors that relate to the development of a sexual being, such as dating and select-
ing appropriate wearing attire. Discuss with students some of these behavica sad
whether the behaviors contribute to the development of healthy and pdaitive attitudes.

Assessment: Have students write a sexual profile of themselves, including the following
information: traits which may be considered as unique to themselves, influences that
have helped them to develop a positive sexual self-concept, and steps which they can
take to continue developing healthy attitudes toward their own sexuality. Ask for
volunteers share their profiles with the class.

DrasiminaSsIluizaccassaandSkilitlar.Ssif:12intsliaa

4)(Essential Elements/Activities/Assessments: HE-d.2 0, PCD pp. 64-65; b.1A, CBE pp. 1-
4; b-1 B, CHE pp. 4-7; d.2B, PCD pp. 38-44)

EMOTIONS AND THEIR EFFECTS

nealiailailkfiteatenum

(Local Objectives: Psychology B.6)

ACTIVITY: Most of us have been brought up to believe that it is not "right" to say nice
things about one's self or others. This activity attempts to change that attitude by
having teams of two students share some personal qualities with one another. In this
...tercise, each person provides his or her panner with the response to one, two, or all
three of the following suggested dimensions.

1. Two physical aaibutes I like in myself
2. Two personality qualities I like in myself
3. One talent or skill I hire in myself

Explain that each comment must be a positive one. No negative comments are
allowed! (Since most students will not have experienced such a positive encounter, it
may take some gentle nudging on your part to get them started.)

Diaclissignaraganz

1. On hearing the assignment, how many of yo., smiled slightly, looked at your
partner, and said, "You go rust"?

2. Did you find this to be a difficult assignment to start?
3. How do you feel about it now?

PPS-17 53
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Psychological Safety, Ca ..des 9-12 (Cont'd)

Assessment: Have students answers to the following questions:

1. What other positive attributes or qualities could be included in this activity?

2. Why is it difficult for us to say positive things about ourselves?

ACTIVITY: Pass out four 3 x 8 strips of paper to each student. Write four stems on tho
board or call out one at a time. Give class a very limited amount of time to answer the
four questions (2-3 minutes, 30-45 seconds per question).
1. I feel sogry when others
2. I think my anger is
3. When others express anger towards me, I
4. I think that the anger of others

After all students have answered the questions, have them tape answess to their chest,
their backs, their desk, or the wall. Process this experience in small groups of 8-10
per group. Appoint group moderators to be sure all have an opportunity for "air
time." During the group process, encourage students to recognise that people express
anger . different ways, experience the anger of others diffaently, and have different
feelings and ideas about anger (or any other emotion).

Assessment: Have students answer the following question: How do people express anger
in different ways?

Boon=
Instructional Community

Argus-A Division of
DLM Commun
tions Lifeline (1975)

(Local Objective: 14-13.3)

ACTIVITY: Divide the class 'Ago two groups. Have one group develop a list of examples
that indicate a positive attitude toward life. Have the other group develop a list of
examples that indicate a negative attitude toward life.

Assessment: Have each group present a report to the class. Have students add items to
both lists and discuss those items where these are differences of opinions.

litiginsuishirzAmontniffula.Kinitatlan

(Local Objective: H -8.5)

ACTIVITY: Discuss with students the concept that love can be communicated in many
different ways. Just as love is expressed in many ways, there are also several types of
love. Discuss love for a friend, family love, love in marriage, love of country, and
love for humanity. Emphasize how these types of love differ from each other.

Assessment: Have students write a one-page report on "The Loves of My Life." Three
types of love must be included in the report, as well as an explanation as to how each
love is different from the others. Students may volunteer to share their reports with
the class or in small groups.

fanninalkaolisnalsnl Socialllextlopment

(Essential Elements/Activities/Assessments: PM-b.1B, CHE pp. 4-7; c.3b, ACD pp. 61;
d.28, PCD pp. 38-44)
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WHAT ARE YOU LIKE? (Hutdout 01)

Begin at START and draw a line that connects all of the words which you think describe you.

..,te START
17,

PPS-19
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q
q..... WHAT IS IMPORTANT TO YOUT0,-

....,,
Italmaattant

1. religion 1

.ilamathatimaadant
2 3 4

St imagiani
5

2. family 1 2 3 4 5
.(11

3. friends 1 2 3 4 5

& car 1 2 3 4 5

5. money 1 2 3 4 5

6. clothes 3 4 5

7. boyfriend or girlfriend 1 2 3 4 5

8. grades 1 2 3 4 5

9. what your peers think
think about you 1 2 3 4 5

10. teacher's opinion of you 1 2 3 4 5

11. your appearance 1 2 3 4 5

12. popularity 1 2 3 4 5

13. T. V. 1 2 3 4 5

14. telephone 1 2 3 4 5

15. sports 1 2 3 4 5

16. pets 1 2 3 4 5

17. hobby 1 2 3 4 5

18. intellect 1 2 3 4 5

19. health 1 2 3 4 5

20. weekends 1 2 3

21. music 1 2 3 4 5

22. school 1 2 3 4 5

23. food 1 2 3 4 5

PPS-21
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I. I spend& lot of time daydreaming.

2. I'm pretty suredmysele

3. I often wish I were someoneelse.

4. rm easy to hie.

5. My parena and I have a lot of fun together.

& I never wary about anything.

7. I find k vay hard to talk in front of the class.

8. I wish I were younger.

9. There sre lots of thinp about myself rd change if I could

10. I can make up my mind without too much trouble.

11. I'm a lot of ftm to be with.

12. I get upset easily at home.

13. I always do the right thing.

14. I'm proud of my school work.

15. Someone always bas to tell me what to do.

16. It takes me a long time to get used to anything new.

17. I'm often sorry for the things I do.

18. I'm popular with kids my own age.

19. My parents usually consider my feelings.

20. I'm never unhappy.

21. I'm doing the best wodc that I can.

22. I give in very easily.

23. I can usually take care of myself.

24. I'm pretty happy.

25. I would rather play with children younger than I am.

26. My parents expect too much of me.

27. Hike everyone I know.

28. I lfice to be called On in class.

29. I understand myself.

'

SEIZESTEEM INVENTORY
Lie Me

PPS-23 6 2
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Community Resources for Physical and Psychological Safety

1. Agency: AU Salute Episcopal Hoapital Program: Presentations

Target Ame 9-12 Contact Social Services Department
Phone Number: 926-2344

Description: Community education and tyke'sl to medical/health amines.

2. Agency: American Heart Association
Txget Area: 9

Phone Number: 732-1623
Description: Education to decrease heat diseme.

Program: Putting Your Heat into
the Curriculmn

Contact Pam Halm or
Patricia Evans

3. Agency: American Red Cross Program: Health Education md Safety

Target Area: 9-12 Contact Grace Palmer
Phone Number: 732-4491

Description: Basic fnst-aid courses and CPR co any level upon request.

4. Agency: Because We Care, Inc. Program: Counseling/Presentations
Target Area: 9-12 Contact Sarah Smoke

Phone Numbec 336-8311, ext. 420
Description: Because We Cate Specialists are based at certain school sites throughout the FWISD. They

ceovide services in education, prevention, intervention, after care to students and their
families. Information aid referral counseling related to drug and alcohol abuse.

5. Agency: Bridge Association, Inc.
Target Area: 9-12

Program: Spruce Emergency Youth
Shelter
Tem TalkConfidential
Counseling 336-TALK

Contact: Counseltr on duty
Phone Number: 877-4663

Description: litividual, group, and family counseling on a short-term basis for youth.

6. Agency: Catholic Social Services Program: Presentations/Counseling
Target Area: 9-12 Contact Theresa Rembett

Phone Number: 926-1231
Description: Family Counseling incle.4 parent-child, group, and individual. Presentations on self-

esteem, feelings, and other personal issues.

7. Agency: Charter Hospital
Target Ares 9-12

Program: Substance Abuse, Self
Esteem

Contact Joe Millipn or
Kimber Scott

Phone Number: 292-6844
Description: Awareness, education and prevention of chemical abuse. Psychiatric disorders.



-t4-.,`1.--0-
.77. .

8. Apacy: Department ot Hulas Services
Target Arem 942

_

Program: Preseasations
Contact Any worker who answers the

Ph=
Phone Number 335-4921 (34 hours)

Description: Accepts and investigates thud dime wets; ;etas child sad family to agencies as needed:
foster cam is given, also. ,

9. Agency: F.A.C.T.S. (Family Assessment, Rogow Counseling
Consultation and Therapy Service) Inc. Contact Leelie &Tick" Bradman

Target Area: 9-12
Phone Number: 921-68581654-FACT (metro)

Description: Counseling to individuals, groups, and familia caucusing anger control, sex abase, sod
substance abuse.

10. Agency: Fire Department, Fort Worth
Target Areit 9-10

Program: Fight Fue With CEO

Contact
Lewn NOW**
(*tie Stkei4or
C.amerciallratis

Phone Number: 870.6861
Ducription: A counseling program called "Fight NM With Care," in conjunction with Mac 1014 Study

Center. Availabie for juvenile fireseuers ages 2-16. Also a program celled '-'1.4eatict to
Burn," used by some schools in their curriculum. 1M purpose is to ukase Children about
fire safety.

1 1 . Agency: Fort Worth Fire Department Program: Presestadous
Txget Area: 9 Contact Captain Roy Knight

Phone Number: 870-6865
Description: Programs and materials on fire safety and prevention of fires in the home.

12. Agency: Fort Worth Girls Club Program: Presentations on Sexist
Target Area: 9-12 Abuse and Dealing with

Stress
Contact: Sally De Foot

Phone Number: 926-0226
Description: Preventing Teen Pregnancy on how to talk to parents about sexuality.

13. Agency: Fort Worth Police Department Program: Presentation
Target Area: 9 Contact Officer K. P. Middleton

Phone Number 870-7153
Description: Safety precautions to take when traveling to and fun school. Includes dealing with

strangers, bicycle safety, crosswalk safety.

14. Agency: Harris Collet, of Nursing
Turn Area: 9-12

Program: Presentation
Contact Ann Kirkham, Assistant

Professor
Phone Number 236-7048

Description: Sexual abuse, rape, and how to deal with emotional and psychological abuse.

PPS-2b
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15. Agency: March of Dimes
Tana Arec 9-12

Phone Number: 234-2702

Description: Speakers aid classroom preannations on health misled sibjects, i.e. prenatal care, nutrition,
drugs. Free film bleary. Health cuter scholarships fee vilifying high school seniors.
Professional inservice in prenatal sem Limited financial assistance to post-polio patients.

16. Agency: Mental Health Association of Program: Effective Leaning Materials
Taget Area: 9-12 Fek Board Stories on

Identifying Feelinp
Comet Carolyn Gookpeed

Phone Number: 335-5405
Description: information, referral snd educational services relined to menud health. Programs on self-

esteen and stress management.

17. Agency: Parenting Guidance Center Program: Effective Parenting
Target Aret: 9 Contact Embers Andes:so

Phone Nwnber: 332-6348
332-6399 (Warm line for parent')

2,escliptiorz Counseling services for parents who desire to develop poeitive parenting skills.

18. Agency: Parenting Guidance Center Program: Parenting Educadon Program
Target Area: 9 for Schools (PEPS)

Contact Pam Chevreaux
Phone Nwnbet: 332-6348

Description: Five-day presentation by trained volunteers, covering topics relating to parenting skills and
responsible decision making.

19. Agency: Rape Crisis Program of the Program: Counseling and Emotional
Women's Center of Tarrant County Support for Rape Victims

Target Ara: 9-12 Contact Susan Loving Harris
Phone Nwnbet: 338-1126

Description: Emotional support for youth as they go through the trauma of medical and legal procedures
and infonnation sharing.

20. Agency: Tarrant Council on Alcoholism Program: Presentation
and Drug Abuse Contact Kim Kirchoff, Meows of

Target Ares: 9-12 Education
Pam Dunlop, Assistant
Director

Phone Number: 332-6329
Description: Covers topics on developing a positive self-image, effects of peer pressure, knowledge of

drug safety.

Pr3-2c
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A

Resources FT S Information

A presentatum on probation or the criminal justice systcm.

Services irovided for children of alcoholics.

V Presentations are made to meet.the needs of the age group with
regards to health education. Fihns are viewed wiet a question/
answer period following.

V Classroom presentations on services of the Rod Cross,
first aid, and national disaster relief

Amon Caner Museum
3501 Camp Bowie
(817) 738-6811
Fort Worth, Texas
t..ontact: Anne Farmer, An Museum

Tour Coordinator

V Tours of Museum's permanent collections and special exhibitions
conducted by trained docents. Can enhance curriculum objectives
in Texas and U.S. History.

Animal Control
(817) 870-7398
Contact: Guy Natalie

V Classroom presentation by officers regarding responsible pet
ownership, bite prevention, and adoption. Nppet show and VCR
tape included in presentation. Apr:fnpriate for grades K-6.

Asian Cultural Center
(817) 870-1127
Contact: Mike Goldberg

V Classroom presentations on the history and culture of Asian
society.

Ft=Field Trip
S=Speaker Available

3



B

Resources Fr S Information

Big Brothers and Sisters of Tarrant County
1209 W. Freeway
(817) 877-4277
Contact Lanny Hassell

V This agency can provide information about their program which
allows suidents to learn more about this organization. Also can
provide information abouta career in social work.

Black Art Gallesy-Profiles in Pride
1030 E. Rosedale
(817) 870-970Q

.

V V Tour or classroom presentation available upon rarest.

Botanic Gardas
3220 Botanic Garden Drive, North
Contact: Clara Wilson, Education Office
(817) 870-7682

V Tours on various topics available.

Bureau of Engravin x and Printing
6850 Blue Mound Rd.
(817) 232-5833
Contact: Receptionist

V Tour of the federal building to view the process of printing money.

C

Resources FT S Informat ion
Casa Mariana
3101 W. Lancaster
(817) 332-9319 or 332-6221
Contact: Katheleen Tronsor, Dona

Shriner, or Daphne Kaplan

V V Special daytime performances (10:00 am.) weekdays and class
presentations for grades K-12. Theatre school for K-12 with
scholarships available.

Cattleman's Museum
1301 W. 7th St.
Fort Worth, Texas
(817) 332-7064
Conext: Carol Williams, Museum/

Foundation Coordinator

Historical and current day look at the cattle and ranching industries
in Texas. Films and educational materials also available.

Center for Economic Education
P. O. Box 5427
Demon, Texas 76203-5427
Contact: Dr. William Witter

V Resource persons and materials for economics education.

Child Abuse Prevention
P. 0. Box 5128 Arlington, Texas 76005
(817) 640-5090
Contact: Audra Bennett

V -
Class presentation on the prevention of child abuse and services
available to the community.



Resources FT s Information

Citron (City Transit Service)

2304 Pine St
(817) 870-6226
Contact: Bobby Dile

V Tour consists of visiting Citron's property. A bus is provided to

transport the group to and from school.

Comprehensive Crime Prevention

Plogram
913 Taylor St.
P.m Worth, Texas
(817)870-6600
Contact Receptionist

V Presentations are available on the following subjects: child safety,

self protection for women, home security, and fraud prevention.
Other topics may be requested.

esou roes FT s Information

Fort Worth Aviation Dept.
Meacham Fwld Terminal Building
(817)624-1127
Coeur* Jan ma

Tour of the terminal building. Watch planes take off and land.

Those over 12 yews may visit the control tower. Special tours
may be arranged for older poups who are interested in aviation
related comers.

Fort Worth Boys' Club
2000 Ellis Ave.
Fort Worth, Texas
(817) 624-8405
Contact: Unit Director

V V i our of the Boys' Club and explarladon of the purpose and

services provided.

Fort Worth-Clun City Program
(817) 8706360
Contact: Sally Barmley

V Program for lower elementary students with audiovisuals.

Fort Worth Chamber of Commerce

700 Throckmorton St.
Fort Worth, Texas
Contact: Receptionist
(817) 336-2491

V Speakers available to describe the ways in which the Chambcr

attracts new businesses to the area, as well as the services providcd
to existing Fort Worth businesses.

Fort Worth City Hall
1000 Throckmcwce
Fort Worth, Texas
(817) 870-7551
Contact Olivia Rodriguez

V V Tours of City Hall and speakers on a variety of topics in city

gc.:ernment.

Fort Worth Convention and ViSitofs Bureau

700 Throckmorton
Fon Worth. Texas
(817) 336-8791

..1 L-111111LW-91

V Slide show rind oral presentation on history of Fort Worth and

tourist attractions.
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Resources Fr S Information

Fort Wonh Employment and
Training Dept. "The Waking Cennection"
440 So. Main
Fort Wank Texas
(817) 870-8790

V. Wide range of topics covered regarding employment and training.

Fort Worth-Fin Safety Education
1000 Thmebncrton
Fort Woe*, Texas
(817) 870-6865
Contact: Capt. Roy Knight

V Presentation of film and question/answer session on fire
prevention and safety.

Fort Worth Girls Club
1425 8th Ave.
Fort Worth, Tens
(817) 926-0226
Contact Sally Defore

V Classroom presentation on services provided by organization.

Fort Worth Hispanic Chamber of
Commerce
2315 N. Win
Fort Worth, Texas
(817) 625-5411
Contact: Receptionist

V Speakers available on a variety of topics related to business
opportunities for Hispanics.

Fort Worth Metropolitan Black Chamber
of Commerm
2914 E. Rosedak
Fort Worth, Texas
(817) 531-8510

V Speakers available on a variety of topics related to business
opportunities for Blacks.

Fort Worth Municipal Court
"Teen Court"
1000 Throckmalon
Fort Worth, Texas
(817) 870-8680

V V Available to make presentations to classes during which a video
tape is shown followed by a question/answer session. Students
may also serve as volunteers in Teen Court.

Fort Worth Museum of Science and History
1501 Montgomery St.
Fort Worth, Texas
(817)732-1631
Contact Group Services Office

V One-hour guided tour of museum exhibits. Special emphasis may
be placed on a variety of topics. Tours presented Tuesday through
Friday at 9:30 and 11:00 a.m. Maximum: 60 students per tour.

Fort Worth Nature Center
Rt. 10 Box 53
Fort Worth, Texas
(817) 237-1111
Contact Receptionist

V One-hour guided trail wail- uses natural history items such as
skulls and seeds to familiarize students with the natural world.
Specialized programs available on request. Snidents divided
into groups of 10-12. Maximum group size 80.

7
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Resources S Information
Fort Worth Opera Association

1505 W. Loci=
Fort Worth, Texas
(817) 7314633
Contact: Ginger Head

V

I
One-act opera perfonnthg troupe. Two 3-week performance
periods, 1 spring, 1 fall, mtd one-act children's opera with
question/answer time ,.'ellowing. Also with program: make-up
and set assembly demonstration.

Fort Worth Park a Rec. Dept.
Historic Log Cabin Village
(817) 926-5881
Contact Receptionist

Students visit the historic log homes and grist mill.
Demonstrations of various pioneer crafts and the operations of
a stone ground mill.

Fort Worth Police Dept.
350 W. Belknap
Fort Worth, Texas
(817) 877-8017
Contact: Patrol Captain's Office

A wide variety of topics can be covered dealing with crime
prevention and the work of the police.

Fort Worth Public Health Dept.
1800 University Dr.
Fort Worth, Texas
(817) 870-7213
Contact Kathy Biernat, Education Dept.

A tour oaf thh:alliealthth department. Classroom presentations on a
variety

Fort Worth Star-Telegram
400 W. 7th St.
Fort Worth, Texas
(817) 336-9271
Contact Receptionist, Educational

Services II
Tour includes all departments of the Star-Telegram and speakers
describe the processes involved in gathering and printing the
news. .

Fort Worth Symphony Orchestra
4401 Trail Lake Dr.
Fort Worth, Texas
(817) 921-2676
Contact: Nancy Buchanan

A presentation including the following: History of symphony,
description of types of instruments, listening to types of
music, and the inner workings of an orchestra.

Fort Worth-Tarrant County
Young Lawyers Association
Texas Building
(817) 338-4092
Contact Receptionist

Classroom presentations on law-related topics and law as a
Mita.

Fort Worth Zoo
(817) 870-7055
Contact.. .. Education Dept.

,.

Guided tours provide students the opportunity to le4. 'he proper
care of animals and meet the people who care for the animals
in a zoo.

7
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Resources S Information

Genealogy-Librarian Fmt Worth

Public Mary
300 Tay 1m St.

Fort Worth, TX
(817) 870.7740

V Speakers and tours to mire students for genealogical research.

General Motors Corp.
2525 E. Abram
Arlington, Texas
(817) 649.6254
Contact: Office of Plant Security

... Tours of assembly plant are conducted at no charge Mon-Fri.

.

General Services Administration
819 Taylor St.
Fort Worth, Texas
(817) 334-2321
Contact: Marcell° Banks

V A general discussion on the purpose, function, and general
operation of a government agency; informationon how to begin
a career in government service.

H

Resources Fr S Information

Historic Preservation Council for
Tarrant County
902 S. Jennings Ave.
(817) 338-0267
Contact: Marty Craddock

V Speakers provide information about the preservation
of historical buildings in Tarrant County.

I

Resources FT S Information

International Training in Communica-
lions "Toastmistress"
(817) 926-2288
Contact: Crystal Ward

V Training in public speaking and speakers available on a variety
of topics. Organized extra-curricular club for high whool. For
details in organizing, contact Mary Hem, 923-5382.

I

Inter Cultura

1810 8th Ave.
Fort Worth,Texas
(817) 332-4691
Contact: Nicky Holland

V Presentations on world cultures and their interdependence with each
other.

7 t
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Resources FT S Information

Kimbell An Museum
3333 Camp Bowie
Fort Worth, Texas
(817) 738-6811
Contact: Art Museum Coordinator

V Guided tours of the permanent collection and special traveling
exhibidons are offered. A number of tours have been designed
to fulfill essential elements. Slide programs on an elements,
periods, world areu available. Free.
Call Education Deportment, 332-8451

KIYIN/KERA Educational Services

Deponent
300 Hoy Wines Blvd.
Dallas, Texas 75201
(214)871-1390

V Guide for librarians and classroom teachers of educational -

ming to be recorded.

KTVT Chanel 11 Television
4801 W. Reeway
Fort Worth, Texas
(817) 451-111
Count Penny Preston

V
,

Classroom visitors to speak on directing the television news cast.

KXAS Channel 5 TV
3900 Bxnett St.
Fon Worth, Texas
Contact WeathennsoChannel 5

V V Tours of weather reporting facilities only.

L

Resources FT S Information

League of Women Voters

101 S. know. Ave.
Fort Worth, Texas
(817) 336-1333
Contact Linda Bwgess-236-1988 for

Speaker's Bureau

'V The voting process and national, state, and local candidates are
discussed by classroom speakers.

M,

Resources Fr S Information

Modern Art Museum of Fort Wonh
1309 Montgomery
Fort Worth, Texas
(817) 738-9215
Contact Tour Coordinator

V General and special exhibition tours provided. Guided tows offer
students an oppoomity to view and discuss various works of
modern an. Two-three weeks advance notice required. Free.
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tz- Resources FT 8 Information

NAACP.National Association for the
Advancement of Colored People
1063 Evans Ave.
Fort Worth, Texas
(817)332-8919
Contact Receptionist

V Speakers available to discuss the current issues and concerns of
Black Americans.

NCNB-MXAS
Mad:ding Department
(817) 390-6161
COntszt Sami Roop

V Class presentations on the banking industry.

,

NOble Plane:Mum-Museum of
Science and /Wog
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact: Group Services

V Presentations allow students to explore the universe.
Sophisticated multi-media equipment helps create an environment
where each studenes imagkiation is stimulated. Topics vary.
Minimum cost per student.

0
Resources FT S Information

Omni Theatre-Fort Worth Museum of
Science and History
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact Group Services

V Film programs on a variety of scientific and/or cultural topics.
Topics vary acconling to available film.

Resources Fr S Information

Parenting Guidance Center
2928 W. 5th St
Fon Worth, Texas
(817) 332.6348
Contact: Receptionist

V Topics include individual, marital, and-family counseling services.
Information available on effective parenting.

10

7 6



Resources FT S Information

Safety Council of Fort Weeth

301 Oakhtust Scenic Drive
Fort Worth, Texu (817) 831-0641
Contact Rommie Terril or Jack Mitchell

V Education programs dealing with accident prevention in the home,
in traffic, in the workplace, and in recreational pursuits.

Saint Joseph Hospital
1401 S. Main
Fort Worth, Texas
(817) 336-9371 Ext. 6815
Contact Paula Nfitchem

V A wide range of topics pres:nted by individuals of Speakees
Bureau. Contact resource person for listing of topics.

Scou William Edrington Theatre
3505 W. Lancaster
Fort Worth, Texas (817) 738-6509
Contact Bill Garber

V Discount rates for preview of every show - $3 per student. .Tour of
facilities to view play set may also be arranged. Contact Mr.
Garber for arrangements.

Sid Richardson Collection of Western Art
Museum
309 Main Street
Fon Worth, TX (817) 332-6554
Contact Jan Bretmeman

Tour of museum's permanent collection includes discussion of art
elements, Western artists such as Remingtce and Russell, and
19th and early 20th century history and civilization.

/

Story Patch Players
6706 Camp Bowie
Fort Worth, Texas (817) 738-7549

Theatrical productions for elementary students. Fee charged for
services.

Resources FT S Information

Tarrant Council on Alcoholism and Drug
Abuse
617 7th Ave. Suite 305
Fort Worth, Texas (817) 332-6329
Contact: Ellen Nelson or Ramzie Gillespie

V Classroom presentation and video on social problems of alcohol
and drug abuse.

.

Tarrant County Association for the Blind
912 W. Broadway
Fort Worth, Texas (817) 332-3341
Contact Wayne Pound

V V A tour of the workshop for the blind. Observe production lines

and product assembly. Speakers give general overview of
agency services and the disability of blindness.

Tama County Black Historical and
Genealogical Society
1020 E. Humbolt
Fort Worth, Texas (817) 332-6049
Contact: Mrs. Lenora Rolla

V Class presentations on Black history and genealogical
methodology.

11 77



eaources FT S Information

Tenant County District Attorney
200 W. Belknap
Pen Wadi, Texas
(817) 334-1116
Ccsuact Tad Howington

V V Speakers available to give overview of county government and
tours of county offices and courthouse may be arranged.

Tarrant County Human Society
1840 E. Uneasier
Fort Worth, Texas
(817) 332-5681 or 332-5367
Contact Lynn Bussingtce

V Film shown about fimctions of the Humane Society.
Question/answer session concerning abuse, neglect, and
population.

Tarrant County Junior College
1500 Houston St.
FOn Worth, Texas
(817) 877-9212
Contact Nila Barker

V Speakers available on a wide variety of topics. Contact Ms.
Barker for speakers' bureau listing.

Tarrant County Juvenile Retention Center
2701 Kimbo Rd.
Fon Worth, Texas
(817) 834-6311
Contact: Receptionist

V V Tour of facilities fa limited number of =dents and guest speakers
available.

.

Teen Challenge of FOn Worth
747 Samuels Ave.
Fort Worth, Texas
(1417) 336-8191
Cuouict Receptionist

V A fdm is shown followed by a discussion and question/answer
session on drug prevention.

Texas Agricultural Extension Service
200 W. Bluff St.
Fon Worth, Texas
(817) 334-1293
Contact Geneva Smith

V A presentation discussing urban landsrapes, gardening,
agribusiness, plant science, etc.

Texas Christian University
3825 Hilltep Rd.
Fort Worth, Texas
(817) 921-7490
Contact: Charleen McGilvray

V V Tows of specific subject areas or general tour of campus may be
arranged. Presentations can be made concerning choosing a
college, financial :lid for college, and history of TCU.
Contact various departments for subject specialists.

,

TU Electric Service
115 W. 7th St.
Fort Worth, Texas
(817) 336-9411
Contact Receptionist

V V Tour of power plant for 5th grade and up and electric service
building for 9th grade up. Tours by reservation Monday-Friday.
Free loan of films and programs on energy for K-12. Classroom
spelikers are available upon request.



Moor= FT S Information

Texas Employment Commission
301 W. 13th SL
/kW Wonh, Texas
(817) 335-5111

V Information on choosing an occupation, making contacts in search
of employment, making appointments for interviews etc.

Teem Heritage Inc. -fhisde Hill*
1509 Pennsylvania
(817) 3364212
Contact Swan linker or Danelda Crouse

Volunteers conduct 1/2 hour to 1 hour tours of Thistle Hill.
Allows students to view the way of life of the Fon Worth Cattle
barons and to perticipate in an architecture-scavenger htmt.
Cost: $1.50per student

Texas Rangers
1250 Copeland Rd.
Fort Worth, Texas
(817) 273-5222
Contact Trustee Pair

V
......

Local major league baseball club maintains a speakers' bureau.
Will send speakers to cassrooms.

Resources
IFT Information

U. S. Air Force-Carswell A.F.B
(817) 782-7157
Contact Sgt. Becky Robinson

A drive-thru'evlatation cf the Ku Force fine, a military dog
demonstration, a base rue station tour, and a tour and explanation
of B-52D and KD 135 Aircraft assigned to Carswell.

Resources FI' S Information

Vietnam Veteran's Center
1305 W. Magnolia Ave.
Fon Worth, Texas
(817) 921-3733
Contact Don Weak or Hugh McKay

V Counselors at Vietnam Vet Center will speak to classes on their
experiences in and perspectives of Vietnam.

Resources FT S Information

Weaver and Tidwell, C.P.A.'s
!SOO Sind*
Fort Worth, Texas
(817) 332-7905

V An informal lecture/response to a quest,on session is presented.
Also, a personal financial statement slide presentation for book-
keeping classes.

Women's Center of Tarrant County
1723 Hemphill
Fon Wonh, Texas
(817) 927-4040
Contact Mary Blasingame

V Classroom presentation on issues affecting women.

-7fr
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ADMINISTRATIVE STAFF

Dr. Don R. Roberts, Superintendent of Schools 878-3707

Mr. Eugene Gutierrez, Associate Superintendent, Non-Iriructional Services 877-5687

Dr. Moths Hu Imes, Associate Superintendent, Instructional Services 878-3710

Ms. Jo Ann Houstce, Assistan Superintendent, Personnel Services 878-3721

Dr. Dan Powell, Assistant Superintendent, Elementary and Secondwy Education 878-3728

Dr. Midge Rach, Assistant Superintendent, Instructional Planning and Development 927-1910
Mr. Eldon Ray, Assistant Superintendent, Operations and Construction 625-9 3

Mr. Joe ReSS, Assistant Superintendent, Community, Employee, and Ocvernmental Relations 878-3725

Dr. John Sawyer, Assisant Superintendent, Business and Finance 878-3705

Dr. J. D. Shipp, Assistant Superintendent, Instructional Supp On 878-3719

OFFICES/DEPARTMENTS

Adopt-A-School 878-3723

An 927-0458

Athletic 335-1802

Business Transportation 534-3375

Choral and General Music 927-1768

Communicationsfinformation Center 336-2626

Bilingual/ESL 927-0228

Curriculum 927-0845

Production/Distribution 426-2492

Elementary Schools 878-3724

High Schools 878-3734

Middle School 878-3735

Early Childhood Education 921-2823

English/Language Ans Program Director . 927-1876

Foreign Language Program Director . 927-0528

Gifted and Talented Program 927-0609

Health Education Program Director 921-2651

Instructional Computing Program Director 921-1774

Instrumental 926-1199

Mathematics 927-1877

Physical Education 921-2811

Professional Development 927-1900

Professional Library and Media 7354898

Reading 927-0923

Science 927-0731

Social Studies 927-1908

Vocational and Adult Education 878-3743



PERIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990

American Joum of Education Reading Teacher

Appraisal: Science Books for Young People Scnool Science and Mathematics

Arithmetic Teacher Science and Children

Bulletin of the Center for Children's Books Science Books and Efts

Classroom Compruer Itarning Science Teacher

COWISCIOr Education and Supervision Social Education

Educational Leadership Social Studies

Educational Technology Techtrends

Elementary School Jou...al Journal of Counseling and r ;v;Ilpinent

English Journa. Journal of Lea:ming Disabilities

Equity and Excellence Journal of Physical Education, Recreation. and Dance

Exceptional Children Journal of Reading

Executive Educator Journal of School Health

Five Owls Language Arts

Gifted Child Quarterly Library Journal

Gifted Child Tortay Mathematics Teacher

Hornbook Modern Language Journal

bistruct71 Oasis

Phi Delta Kappan Vocational Education

Psychology Today
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"Many instructional
models have been
developed for educating
our youth. Instructional
methods should provide
opportunities for the
students to organize
their ideas in ways
meaningful to them.
We recognize that a
variety of instructional
methods is appropriate.
Certain methods may be
effective far developing
skills, while another
method may be more
effective for Meter levd
thought. Variety in
instructional methods
has been shown to be
cmcially importsru."
--Grayson H. Wheatley

COOPERATIVE LEARNING



STRATEGIES

"Strategy 1"

Think-Pair-Share

for Cueing THINKING in the CLASSROOM

Think-Pair-Share is a multimode discumkon cycle in which students listen to a question or presentation, have
time *a "think" individually, talk with sach other in "pairs" and finally "share" reswnsea with the larger group.
The teacher signals students xt switch from "listen" to "think" to "pair" to "share" by using cuec (fig. 1).

Students raise their hands only on signals, not directly aftor the question or a response. Students may write or
diagram their thoughts. In this activity, teachers Si30 give cues on options for "how" students are to think or
work in pairs. Fcr instance, teachers may cue the students to reach concensus, engage in problem solving, or
assume the role of devil's advocate (fig. 2).

Hand Signals

e
lime 'Mak Pair Sham

Wheel

\
Cues for

Listen - Think - Pair - Share

Listen

Cards

Cube

Chart

ish7:
Fig. 1. Cues for Think-Pair-Share

(=)41)
Consensus

Seeking

0\511111
Reciprocal Teaciing

0±=4
Devil's Advocate

0-11
Thinking aloud

ii
roblem solving

Pair Probler ulving

Fig. 2. Think-Pair-Share Structures

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State Department of Education.

25 86
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"Strategy 2"

Reading Reference
Bookmark

While you read
Tell

yourself what the
author says.

Atilt
yourself if what you are

reading makes sense.
Picture

what the author
describes.
Identify

the main ideas.
Predict

what will come next.

If you don't undentand
Identify

the problem.
Remind

yourself of what you wot
to find out.

Look Back.
Look Ahead.
Slow Down.

ft'
oelp.

After you read
Retell

what you read in your own
worth.

Summarize
the most important ideas.

Ask
yoursed questions and

slyer them.
'Picture

in your mind what the
author destrIbed.

Decide
what was especially

interesting or enjoyable.

Ready Reading Reference

If one analyses the differences between good and poor readers, thc
impottance of* serologic behaviors that good readers spontaneously
employ before, dining, and thee theii reeding would be obvious.

The Ready Reading Reference bookmark was developed to summarize
imowildge abOut "good readee stategies. The bookmark serves as a
tangible instructional tool and a concrete cue for students during
independent readb4.

These instructional tools can easily be made for classroom use and adapted
to the appropriam grade.

Reprinted with permission of Jay McTighe, Education Specialist, Maryland StAe Depanment of E mcation.

,
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"Strategy 3"

Questioning/Discussion Strategies Bookrnark

Teachers can integrate effo 'le qsastioning and discussion strategies into their daily repertoires by referring to a
"cueing') booking* which tames question starters on one side and discussion strategies on the other. During
ciasssvom discussion, the bookmw* reminds teachers to use these promising strategies .

Frost Back

Questioning for Quality Thinking

AckoowledgeIdentification and recall of information
who, what, when, where, how ?

Describe
.

ComprehensionOrganization and selection of facts
and ideas
Tell
What is the main idea of ?

in your own words.

ApplicationUse of facts, rules, principles
Now is set example of ?

Now is related to ?

Why is significant?

AnalysisSeparation of a whole into component parts
What me the parts or features of ?

Claisify according to
Outline/diagram/web
How does compare/contrast with ?

What evidence can you list for ?

SynthesisCombination of ideas to form a whole
What would you predictfinfer from ?

What ideas can you add to ?

How w9uld you create/design a new ?

What might happen if you combined
with ?

What solutions would you suggest for ?

EvalutioaDevelopment of opinions, judgments, or
decisions
Do you agree ?

What do you think about ?

What 4 tit.: most impottant ?

Prioritize
How would ye.. decide about ?

What critaia would you use to usess ?

Strategies to Extend Student Thinking

Remember "wait time-I and II"
Provides at least three seconds of thinking time
after a question and after a response
Utilize "tbinklair-share"
Allow individual thinking time, discussion with a
panner, and then open up the class discussion
Ask "follow-ups"
Why.? Do you agree? Can you 'elaborate?
Tell me more. Can you give an example?
Withold judgment
Respond to stident answers in a non-evaluative
fashion
Ask for summary (to promote active
listening)
"Could you please summarize John's point?"
Survey the class
"How many people agree with the author's point of
view?" ("thumbs up, thumbs down")
Allow for student calling
"Richard, will you please call on someone else to
respond?"
Play devil's advocate
Require students to defend their reasoning against
different points of view
Ask students to "unpack their thinking"
"Describe how you anived at your answer." ("think
aloud')
Call on students randomly
Not just those with raised hands
Student questioning
Let the students develop their own questions
Cne student responses
"There is not a single correct answer for this
question. I want you to consider aliernatives."

Cueing Bookmark

Source: Language and Learning Improvement Branch, Division of Instruction, Marylsno State Department of
Education, Mc Tighe, 1985. Reprinted with permission.
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GRAPHIC OR GANIZERS
Graphic mprmenations ese visual ilkoadons of verbal slalimma hams am sea ci questions or casepones that are fundamental to undemanding)
a given topic. Hese are shown nine 'Imre mitt *nuwith disk commanding frames. Also Own are examples of topics that could
be ripessented * oath graphic form. nem paphIcs Ow at a *ace the hey parts ci the whole and their relations, helping the leame to
tompmhend um aid soh. problem'

Spider Map

Used *describe a central idler a thing (a seographic region).
process (meiosis), concept (allithim). Or oroztositibh with
support (sperimantal dne.: should be mailable to AIDS vic-
tims)..Key home question" What is the central ideal What
are its attnbutes1 What are its functions?

Series of Events Chain

Initiating Eent

E +rot 1

Low

Continuum/keit

High

Used for time lines shaving historical events or ages (grade levels in
school), degrees of something (weight). shades of mewing (Liken scales).
or ratings scales (achievement in school). Key frame questions: What is
being acaled? What are the end points?

Compare/Contrast Matrix

Name 1 Name 2

Used to shcw similarnie. and differences between twe things (people.
places, events, ideas. etc.,. Key frame questions: What thongs are being
compared? How are they similar? How are they different?

Problem

Problem/Solution Outline

Who

What

Event 2

Attempted Results

Final Oue..ome Solutions

Solution 1. 1

beim 3 2. 2

Used ic describe the stases of some.tiine (the life cycle of a
Pnrnalth the steps in a linear procedute (Nay to neutralize
an acid: a sequence at minis (how feudalism led to the
formation of nation mas) or the goal" action" and automat
of a historical Soule or character in a mei mai yise and rail
of Napoleon). Key kerne questions: What is the obiect. pro-
cedure, or initiating menet What are Me loges or *psi How
do they (ead to one another? What is the final outcome.

30

V

End Result

Used to represent a problem, attempted solutions, and results (the na-
tional debt). Key frame questions: What was the problem? Who had the
Problem? Why wes it a problem? What attempts were made to solve the
problemf Old those attempts succeed?

.91
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Graphic *swims (Coed)

Netweett los

1110

4.
ID ID ID CP ID

4110

Used to show causal information (causes o( weeny). a hoerare (types

of onsects). or branching procedures (he circulatory wow). XeY frame
questions: What is the supwordinate atom? What are the subordinate
censorial Hoe are they Weed? How mam leak are there?

Goals

Clown 1

Human Moravia. Oudkw

Group 1

WAWSCOOn

Goals

Person 2

CarOOP 2

Used to slug: the nature of an inseraction below persons or groups
gleePlen wise aod American Indians). kw frame Resew* Who me
the MIN* or poop, What were their got& Did they tonflist or
cooper*? Whit *le Ihe custom, for each person or group?

Result

fieldrate Map

Used to show the causal interaction of a complex them (an
election. a nuclear explosion) or complex phenomenon
kusenile delinquency. learnin( disabilities). gray`freme ques

OOns: What are the factors that cause Xt HOW do they inter-
relabel Are the facto, that cause X the same as those that cause

X to persist?

Cycle

Used to show how a series of moo interact so produce a set
of MAO again and again %dueler phenomena. Odes
achievement and failure, the We cycle). Key frame questions:
What are the critical ewes in the ode How se they othamdt

in what ways are they relf-reordowing?

Printed with permission of Dr. Beau Fly Jones, North &ntral Regional Educational Laboratory, 1988.
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WEBBING
WEBBING is a method of brainstorming or generating ideas on a given topic in which
connections among related ideas are shown. By doing a webbing activity, a teacher can
desermine what the class knows about a certain subject.

PROCESS STEPS:

1 . Choose a major topic.

2 . Divide the topic into subtopics.

3 . Show connections between Mated ideas.

Sandwiches

Reading
Spelling

''',%a.

Lunch

Writing/
hot lunch

pain

drawl

rdalc1111:2:1communities

The
School Day

Recess

gis playground
\

addition

Mathematics
............... animals

counting p ants

Nlt
.'""'""%' instruments
singing

Scjence

subtraction

Reprinted with Permission from ABC's of Thinking with Caldecott Books. p. 102,
,Copyright 1988 Book Lures, Inc.
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DECISION MAKING
DECISION MAKING is a process leading to the selection of one of several options
after maidenlike of facts, ideas, possible alternatives, probable consequences, and
personal values.

PROCESS STEPS:

1 . Identify the problem.

2. Think of alternative solutions.

3. Establish criteria for weighing each alternative.

4 . Weigh the alternatives on the basis of the criteria.

S. Choose the alternative which is rated best.

. Give reasons for your choice.

CRITERIA

Easy to
make and
take

Good for
y o u

Tastes
good

Popcorn

Cup
cakes

Apples

Reprinted with Permission from ABC's of Thinking with Caldecott Books, p. 24
Copyright 1588 Book Lures, Inc.
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TASK ANALYSIS

TASK ANALYSIS is a system for breaking down a task into fundamemal skills and
subicillr. The first step is to defme the final performance goal and then to list the
skills necessary to attain that goal. This skill is fundamental in problem-solving
activities.

PROCESS STEPS:

1. Define the final performfince goal.

2. List the steps and skills necessary to reach that goal.

vfllow the steps to determine if they produce the goal.

rotet.$4.04:04.49414,44,494.N.K.si.st.stririr4VNIX
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BRAINSTORMING

The Goal of Brainstorming is to:

I. PRODUCE MANY RESPONSES

2. ACCEPT ALL RESPONSES

1
tt
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1
5
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t
ttt
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1

5t
i
5
le

rese""e9fine."####,##,,e.e.e.e.e.o.i.i.e.r.e.e.e.""ee"#.9e.e.e."49949."49.494

3. WITHHOLD PRAISE OR JUDGMENT OF ANY
SINGLE RESPONSE GIVEN

4 . PROVIDE AN ACCEPTING ATMOSPHERE

S . HITCHHIKE ON EACH OTHER'S IDEAS

6 . AIM FOR QUANTITYNOT ALL RESPONSES WILL
BE OF HIGH QUALITY

34



GENERALIZATION
A GENERALIZATION is a rule, principle, or formula that imems or explains a
number cirelated situations.

PROCESS STEPS:

1 . Collect, organize, and examine the material.

2 . Identify the common characteristics.

3 . Make and state a generalization based on the common
characteristics.

4 . Find other instances in which the generalization is true.

S . Try to ts ansfer the generalization to other situations or uses.

ANALOGY
An ANALOGY is a comparison which points out similarities between two things
that might be different in all other respects or circumstances.
Exampic Shot is to foot as mitten is to (hand).

Nose is to smell as ear is to (hear).

PROCESS STEPS:

1 . Select items that 6re to be compared.

2 . Identify the common clues in the items.

3 . Determine how the first two items are related.

4 . Complete the analogy by choosing the item that relates to the
third item in the same way.

Reprinted with Permission from ABC's of Thinking with Caldecott Books, p. 24
Copyright 1988 Bock Lures, Inc.
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CREATIVE THINKING STRATEGIES

- FLUENCY
FLUENCY is the ability to produce common responses to a given situation. The
emphasis is on quantity rather than on quality. The intent is to build a large store of
information or material for further, selective use.

PROCESS STEPS:

1 . Define the situation and determine the category.
2 . Ask the students for many responses.
3 . Follow brainstorming rules.
4 . List all ideas given.

FLEXIBILITY

FLEXIBILITY is the ability to respond in a variety of categories, to group responses
into new uses for familiar objects or situations. Flexibility requires thinking beyond
the usual and obvious to the new and original. In the story of the OX-CART MAN,
who would expect the fanner to sell his boxes, his ox-cart, hisox, and the ox's yoke and
harness, walk home, and begin over again? As with flexibility, the best responses
require time to develop. Students need time to incubate the best ideas.

PROCESS STEPS:

1 . Identify the information to be used.
2 . Examine the items to be used.
3 . Identify many categories for the material.
4 . Respond with new and creative categories or uses.

ORIGINALITY
ORIGINALITY is the ability to generate novel, nontraditional, or unexpected ideas

-..and to intetpret these ideas in clever, unique products.

PROCESS STEPS:

1. Determine and define the situation.
2 . Ask for original, unique ideas.
3 . Provide products for sharing the original idea.

:4 7
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ELABORATION-
ELABORATION is the process of adding details 0 an existing product. Introduce the
story by discussing stories of fairies, princesses, knights, kings, and dragons. Help the
students elaborate on the basic design of a dinosur to create a dragon.

PROCESS STEPS:

1 . Examine the basic idea or object to be changed or improved by
elaboration.

2 . Define the basic ides.
3 . Decide how to add to or expand on the bssic idea to make it more

interesting or complete.
4 . Add details to develop a more interesting or useful idea.

DISCOVERY

DISCOVERY is a method of teaching the processes of science or problem solving in
which the teacher silently conducts the demonstration and the students attempt to
determine why what is shown occurs.

PROCESS STEPS:

1. Silently show the demonstration after telling the group to watch
carefully and challenging them to try to determine why what they
see occurs.

2 . Collect observations on the chalkboard.

3 . Have the class ask questions that can be answered by yes or no in
order to obtain information to supplement their observations.

4. Ask if there are any operational questions that could be
investigated or other demonstrations that need to be done in order
to supply more information. Allow time to investigate or to
perform the desired demonstrations.

S . Collect on the chalkboard those points or factors that the class
6zems important to the problem solution.

6 . Call for a solution, or multiple solutions, to the problem.
Children should not only present their solutions but also present
supporting evidence from the problem-Aolving session.

98
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THE INDEPENDENT STUDY MODEL

setecting
a topic

survey
the topir *

study
evatuated

product plant
developed

product questions
shared developed

data coffecte
and organize

resources
focated

'Reprinted with permission hem ABC's of Thinking with Caldecou Books, p. 24.

Copyright 1988, Book Lures, Inc.
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QUICK COOPERATIVE STARTERS

Lundell Pulsars: Ask the students so turn to a neighbor and ask himiher something about the lesson, to
explain a concept you've just taught, to explain the assignment, to explain how to do what you've just taught, to
nunmerize the three most impatient points of the discussion, or whatever fits the lesson.

Reading Groups: Students read material together andanswer the questices. One person is the Reader, another
the Recorder, mid die third the checker (who checks to make certain everyone understands, 'grecs with, and can
explain the answers). They must come up with three possibleanswers to each question and click their favorite one.
When finished, they sign the paper to certify that they all understand, agree on, and can explain the answers.

Bookends: Before a film, lecture, or a reading, have students summarize together what they alreKly know about
the subjeict mid come up with questions they have about it. Afterwards, the trios answer questions, discuss new
information, and formulate new questions.

Jigsaw: Each person reads and studies pan of a selection with a partner, practices teaching the section with a new
partner (student studying same section from another group), then teaches what he or she has learned to the other
members of the group. Each then quizzes the group members until satisfied that everyone knows all parts
thoroughly.

DrIB Partners: Have students drill each other on the facts they need to know_until they a. certain both partners
know and can remember them all. This weeks for spellbig, vocabulary, math, grammar, test review, etc. Give
bonus points on tbe test if all members score abovea certain percentage.

Reading Buddies: In lower grades, have students read their stories to each other, getting help with words and
discussing content with their partners. In upper grades, have students tell about their books and read their favorite
parts to each other.

Worksheet Checkmates: Have two students, each with different jobs, do one worksheet. The Teacher reads,
then suggests an answer; the Writer eitheragrees or comes up with another answer. When they both understand and
agree on an answer, the Writer can write it.

Homework Checkers: Have students compare homework answers, discuss any they have not answered
similarly, then coma thcb papers and add the reason they changed an answer. Make certain everyone's answers
agree, then staple the papers together. Grade one paper from each group and give group members that grade.

Test Reviewers: Have students prepare each other for a test. They get bonus points if every group member
scores above a preset level.

Compositioa Pairs: Student A expiains wirat she/he plans to write to Student B, while Student B takes notes
or makes an outline. Together they plan the opening or the thesis statement. Then Student B explains while
Student A writes. They exchange outlines and use them in writing their papers.

Problem Solvers: Give groups a problem to solve. Each student must contribute pan of the solution. Groups
cm decide who does what, but they must show where all members contributed. Or, they can decide together, but
each must be able to explain how to solve the problem.

Computei Groups: Students work together on the computer. They must agree on the input before it is typed
in. One person is the Keyboard Operator, another the Monitor Reader, a third the Verifier (whocollects opinions on
the input from the other two and makes the final decision). Roles are rotated daily so everyone gets experience at all
three job&

40



Root Report Pairs: Students interview each other on the books they read, then they report on their partner's

book.

Writing Ramie Groupw Students read and respond to each other's papers three times:

I. They mark what they like with a star and put a question matt anywhere there is something they don't understand

or think is weak. Thea they discuss the papa ; At whole with the writer.

2. They mark problems with grammar usage, punctuation, spelling, or format and discuss it with the author.

3. They monad the final draft and point out any errors for the author to ccerect.

Teach= can assign quesdons for students to answer about their group members' paws tohelp them focus on

cenain problans or drills.

Report Groups: Students research a topic together. Each one is responsible for checking at least one diffaent
alum and *eking at least three notecards of information. They write the report together; each person is responsible

for seeing dot hisfiter information is included. For oral repats, each must take a pan and help others rehearseuntil

they are at ease.

Sumasry Pairs: Have students alternate reading and orally summarizing paragraphs. One aids and summarizes
while the other checks the pragreph for accuracy and adds anything left out. They alternate roles with each

WV*
Elaberalisg sad Rehabs Pairs: Have students elaborate on what they are reading and learning by relating it
to what they dandy know about the subject. This can be done before and after reading a 'election, listening to a

lecture, or suing a film.

I

f7

Circles of Learning

Johnson, D.. W., Johnson, R. T.. & Holubee, E. (EDS., 1988), Cooperation in the Classroom (revised ed.).

Edina, MN: interaction Book Company.
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illIMIle PROBLEM-SOLVING
SEQUENCE
by L. S. Shulman

. Problems sensing, in which a person initially detects, to his discomfort, that some kind of
problem or incongruity exists.

)
Problem formulating, wherein the person subjectively defmes a particular problem and
develops his own anticipated form of solution.

Searching, in which the individual questions, hypothesizes, gathers information, and
occuionally backtracks.

4. Problem resolving, the final phase in which the person becomes satisfied that he hat
solved the problem or "found out why," thus removing the disequilibrium.

PROBLEM-SOLVING
HEURISTICS

by Stephen Krulik and Jesse Rudnick
. Read

IL Note key words.
lb. Get to know the problem setting.
lc. Whst is being asked for.
Id. Restate the problem in your own words.

. Explore

2a. Draw a diagnun, or constructa model.
2b. Make a chart. Record the data.
2c. Look for patterns.

. Select a Strategy

3a. Experiment
3b. Look for a simpler problem.
3c. Conjecture/guess.
3d. Form a tentative hypothesis.
3e. Assume a solution.

Solve

4a. Carry through your strategy.

Review and Extend

5a. Verify your answer.
5b. Look for interesting variations on the original problem.
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INSTRUCTIONAL PLANNING
4c

MODELS

The key to successful teaching is good planning. There is no substitute for it.
Good planning helps create correct discipline, pleasant atmosphere in the class,
and puposeful activity free from dead spots and waste motionin short, good

planning promotes worthwhile learning. No one can teach well for long without
planning well.

Leonard H. Clark

104
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PLANNING MODEL

Compare and C011irliSt life in the various American Colonies

I. Describe the influence of geoginphy, government,
and religion on the growth and development of
the New England Colonies.

2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonies.

3. Describe the influence of geography, economics,
and slavery on growth and development of the
Southern Colonies.

71i

ASSESSMENT TYPES
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PLANNING MODEL
UNIT/MAJOR ORJRCTLYE

Rompare and coutrast life in the American Colonies

I . Describe the inftuence of geography, government,
and religion on the growth and development of
the New England Colonies.

*2. Describe the influence of geography, government,
and significam persons and groups on growth and
development of the Middle Colonies.

3. Describe the influem... of geography,economics,
and slavery on growth and development of the
Southern Colonies.

NSTRUCT1ONAL ACTIVITIE

Divsde class WO low poops Alma each group
use of a Muldle Cadmus Ilave asso magas
they an propricsots and muss docsde um five laws
they will make tut diew cola.. Sadao will
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District Curriculum Sequence
Kindergarten - Twelve
locluding
Essential Elements
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Explanation
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Check
Understanding

Focus
Monitoring

Adjusting
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State
Objective
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Guided
Practice
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MODEL FOR EFFECTIVE TEACHING

LESSON CYCLE

t FOCUS:

Yr

CLOSURE:

--I

1. Involvement

learner

2. Suemary of
learning:
a. teacher

b. student

c. student

1. Statement of
iterate,

2. Involvement of
learaer

1. Coanect learning

to past and pre-
sent learning

of

EliPtANATION:

1

Techelques:
I. Modeling
2. (samples
3, Definitions

4. Process steps/rules
S. Concepts

41

1. Ge beck to sem sb
2. Teach in another us

use mother 'oddity
3. Use eitslarintiee nod

check for understand 11
4. Again use Guided Pr

neve on when sea
shows

Live

Check for Understandlis:

'had a Mae. lest a little.
Use Natty modalities:

I. Choral response 1. Private
2. Signals response

Claud= ques

MONITORING ANO
AFJUSTIWG:

Choose alternative
modalities it need' t
to insure )e:aning

Techniques:
170pen ended questions
2. Role-playing
3. Jokes-anecdotes

4. Examples, pictures,
cartoons

S. Inquiring

sumo

show-

GUIDED PRACTICE: MEC MAST AV

Teacher monitored

Praise/Prompt/Leave
--no grading--
I. How much - Mass Tr ctice
2. Mow long - Short P attic
3. Uuw well - to most ry

Theory:

I. Meaningful to objective
2. Modeling - teacher show I I tell
3. Monitoring - constant gi e feedback

Techniques:

I. Group Reionse
2. Individual Response
3. leacher Guided-Group

4. leacher Guided1.14614u

EXIENSION:

Activities to
I. Enrich learni

2. Promote highe

thinking
about

objective

INDEPENDENT PRACTICE:

Assess Mastery

Homework - only after
eastery demo in
guided practice.

oissts

Group 0 Aussioc and/or
9 activity

(
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Teacher's Name (optional)

Name of Guide

TEACHER RESPONSE FORM

7,75C7'; cc,

School

Your comments and suggestions are needed in onler to enhance the quality and usability of this curriculum
guide. Please complete the following questionnaire and return to Dr. Nancy Thnmons, Director of
Curriculum by February 5, 1991.

1. The guide is organized in an
effective, usable manner.

2. The statement of philosophy
reflects my ideas, opinions, and
beliefs about the subject matter.

3 The goal statements are broad,
comprehensive and exprtss the
general aims and direction of the
course(s).

4. The objectives are clearly stated,
appropriate, and measurable.

5. The suggested instructional
activities and assessment items
are clearly derribed, aligned with
objectives, and varied to accommodate
different abilities and learning styles.

6. The suggested instructional units
are helpful in modeling the instruc-
tional planning process.

7. The suggested instructional strategies
section is helpful in planning for variety
in teaching.

8. The resources, strategies, and plan-
ning section is adequate and helpful.

Agree - Disagree Comments

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Additional comments/suggestions:

C
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NOTE: You are invited to submit your ideas, activities, and assessments for possible inclusion in the
curriculum guides. Your input is welcomed and appreciated. Please include the grade level, subject,
and course objective(s) for each submission.

Check the atipropriate item(s)

Teaching Activity

Assessment Item

Enrichment/Reteaching Advity

Unit Plans

Teaching Strategy

Resource

Other (

;)
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