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Foreword

It is with great pleasure that we present this compilation of writing by
rural Alaskan teachers. The articies contained in this publication were
written by master teachers who are part of the Alaska Staff Development
Network's Rural Alaska Mentor Teacher Program. The Rural Alaska
Mentor Teacher Program is a collaborative effort of Sheldon Jackson
College, the Alaska Department of Education, and the University of
Alaska Southeast. The Mentor Teacher Program is making a successful
transition to teaching in rural Alaska by establishing a collegial support
team in rarticipating schools. Support teams include a master teacher, a
beginning \cacher, and a site administrator.

Qur thanks to the following districts who are active participants in the
1989-90 Rural Alaska Mentor Teacher Program: Kuspuk, Lake and
Peninsula, Lower Yukon, North Slope, Southwest, Yukon Flats, and
Yupilit.

Our thanks to students from all over Alaska for sharing the bezutiful
artwork that {llustrates this publication.

Special thanks to the University of Alaska, Southeast, Office of
Continuing Education, for their assistance in developing this
publication and for hosting our Summer Mentor Teacher Insutute. Most
of all, I would like to thank the ECIA Chapter II, Block Grant Advisory
Committee for the financial support that made this publication possible.
This is the second volume in a series of publications that the Alaska
Staff Development Network will produce for the ECIA Chapter II, Block
Grant Advisory Committee.

Last, but certainly not least, my thanks and congratulations to the
teachers whose writing appears in this publication. The Alaska Staff
Development Network, a coalition of fifty school districts, the
University of Alaska Anchorage, Fairbanks and Southeast, Sheldon
Jackson College, NEA Alaska and the Alaska Council of School
Administrators, is very pleased to use this publication to share a few of
the many good things that are happening in Alaska’s schools.

J. Kelly Tonsmetre, Editor

Alaska Department of Education
P.O. Box GA

Juneau, AK 99811-0544

May, 1990
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Introduction

Teaching is a mind-boggling collection of demanding tasks, decisions,
activities and relationships. Teachers are called upon daily to solve a
myriad of instructional, curricular, and management problems, and at
the same time assume the additional roles of counselor, surrogate parent
and community laison. For the most parl, teachers accomplish all of
these tasks while at the same time working alone in a classroom with
twenty to thirty diverse students. Larry Cuban at Stanford University
has stated that “one of the paradoxes of teaching is that it is impossible;
yet teachers teach!”

While teaching in the “average” single-grade or single-subject classroom
is indeed complex and demanding, there is yet another teaching
environment which is perhaps more difficult, teaching in the
multigraded classroom. Here, added to the already diverse population of
students, the classroom may contain from two to twelve grades and as
many subject areas, often managed by a single teacher or by a teacher
and an aide.

While multigraded classrooms containing more than a two grade
combination are rather rare in most school districts in the United
States, in rural Alaska, they are the norm. In these schools the
requirements and skills of successfully managing groups of diverse ages,
abilities, and interests, become critical for survival. Unfortunately, in
most teacher education programs, little or no emphasis is placed on
multigrade instruction. Teachers find that they learn how to teach in
these classrooms by “doing it”. However, out of the trial-and-error
experiences of these teachers have evolved a wealth of knowledge about
organizing, managing, and teaching in a multigraded environment.

In the Rural Alaska Mentor Teacher Project, an effort is being made to
capitalizc on this knowledge and find ways that it can be shared with
teachers n.ew to rural Alaskan schools. This small handbooi- contains a
treasury of ideas that have been tricd, revised, refined, and found to work
in the multigraded classrooms of the teachers who have contributed to
this volume. For these teachers, putting down on paper what they do that
works took not only extra effort but also time out of their already
overloaded schedule. We appreciate and applaud them for their
willingness to share.

Fat Wolfe
April 7, 1990
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“...If You Don’t Know Where
You're Going, How Are You
Going to Know When You Get
There?”

Charles Kingsland

Sheldon Jackson College
Sitka, Alaska

Some Thoughts

Teaching is a highly complex series of acts, which is not learned easily.
Further, it cannot be done by formula or recipe. Teacher behavior can
seldom be transferred unchanged from one \cacher to another. A tech-
nique or approach that works for one teacher may not be effective for
another. I offer the following reflections cf my twelve‘ years of teaching
and administrating in rural multigraded-class classrooms for your pe-
rusal.

General Principles of teaching in a multigraded
classroom:

Individualized Instruction

The small, multigrade school presents an ideal teaching situation when
viewed as a unique situation for individualized instruction. The poten-
tial for imaginative teachers is unlimited. For one thing, the adminis-
tration and scheduling problems inherent in a large school are largely
eliminated.

An individualized approach incorporating student self-motivation and
self-evaluaion in the muitigrade class goes a long way toward eliminat-
ing the problems of classroom management involved in trying to “teach”
all of the “grades” at the same time.

5
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An individualized program permits a student to begin working at his
own instructional level and progress at his own rate without being sub-
Jected to iraposed expectations based on his age or number of years in
school.

It takes advantage of the students’ interests and allows them to serve as
the primary motivating factor for learning, rather than relying on letter
grades or the threat of failure.

Individualized instrurtion seems to be a better method of working in a
multigrade situation; it appears to meet the requirements of both the
student and the teacher in the classroom. Teachers in the small school
should individualize their programs as much as they feel able to.

Just as no one educstional program wik 1t all students, no one method
of individualization will fit all teachers. Once a teacker begins to explore
methods of tatloring the education program to fit his/her particular sit-
uation, he/she should be able to develop from his/her experience and
background, and those of the students, the type of programs best suited
for those conditions.

Individualized instruction is not merely handing out materials or dis-
seminating information and allowing the students to dabble as they see
fit. Objectives, structure, and evaluation must constantiy be examined
and changes made to fit the existing situation.

An atmosphere of cooperation between the teacher and students is neces-
sary. The degree of student participation in decision making will depend
upon the maturity of the student, but student participation in establish-
ing the objectives of the program and evaluating the program and his
progress, is essential.

Scheduling Considerations

Not all students will need the same amount of time for a given subject,
nor do all students have to be studying in the same subject at the same
time.

Because you cannot be with all students at one time, some of them will be
doing independent work until you are avatlable. One means of doing this
is to have some groups of individuals review past work or prepare for new
work. You can use the chalk board, tape recorder, overhead projector or
student folders to let each individual know what is to done. In some
cases, the work assignments for a whole week can be prepared, allowing
the student to work at his/her own rate. However, this requires a great
deal of time and continuous evaluation by both the student and teacher.

Some other types of self-directed acttvities include: art work with a pur-
pose in the primary grades, teacher or commercially made handouts in
math and reading, educational games, workbooks, programmed materi-
als, working in small groups on projects, and using film strips.

Students, especially primary students and non-readers, must be wratned
to use self-directed activities effectively. They must also know what they
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are to do, when, how much, and what to do when they get stuck. The
sooner that materials can be corrected, or better yet, self-corrected, and
reviewed with the teacher, the better.

Scheduling should assist the teacher in ensuring that a balanced amount
of time is allotted for each subject and that none is averlooked. However,
it should not become 80 rigid that it prevents ¢a unplanned event from
becoming the source of a learning sttuation. Some moments just occur,
and in most cases student interest should 1 ¢ capitalized upon, not cut off
to meet a schedule.

Grouping

Teachers can organize their classrooms into small groups for various
tasks by moving the desks or chairs. Students oiten like to sit on the
floor for some tasks, even at the high school level. Students working to-
gether in twos and threes or in a variety of arrangements is much more
natural than rigid rows of desks facing the front of the room. Informal
circles, rectangles or groups provide for a greater degree of student in-
volvement, allowing students to learn from each other 1 addition to
learning from a specialist.

Cass work conducted from a circular seating arrangement, whether it is
& math, socfal studies or English class, produces a much more eflicient
setting for class interactions. Students need not turn around to commu -
nicate with each other and anyone in the group can se« the faces of a1l the
group. The teacher can become a member of the group or stay outside the
group depending on the situation.

Seating arrangements should be flexible and changed frequently to meet
the needs of the situation. When students hnow they can make their own
seating arrengements, rapport among students and between students and
teacher can greatly improve. This also creates a climate conductve to self
discipline rather than teacher-imposed disciplinc..

Self discipline evolves over a period of time and students should be given
planned opportunities to organize themselves around their intellectual
campflres so that interaction, learning and maturation can tike place.

Any seating arrangement which meets the needs of the students in a par-
ticular activity should be used. If a quiet planning session is needed by
sotrie students, chairs should be moved to a corner by that group without
needing permission from the teacher. If one group is having organiza-
tional difficulties, they should be free to ask others to join their group. or
leave to join other groups.

Only by freedom in grouping and seating can natural group and indtvid-
ual interactions take place in a classroom. The processes whereby stu-
dents learn to relate to others may be the most valid part of the learning
situation for that day.

In conclusion, the importance of unstructured seating arrangements to
any school program should not be minimized. The attitude of the class

THE W1SDOM OF PRACTICE, VOLUME §I

10

(&)




toward the teacher and of the teacher towards the clzss can be initially
set by structured or unsiructured seating arrangements.

-‘Room Environment

The too neat, too clean, too orderly classroom is not conductve to a re-
laxed, nformai exploratory and inquiring atmosphere, just as a teacher
with a too structured, too ltmited and too narrow a personality is not
conducive to an open attitude of inquiry and discovery in the classrocm. |

Students should be encouraged to bring materials, demonstrate hobbies,
build things, experiment, etc. as much as possible. The more involved a
student becomes, the more he will learn. All materials should be eastly
accessible and easily stored; geared to student use.

Activity centers should be created around the current interests of the stu-
dents. There should be a place in the room where students can continue
science experiments, work on mathematics, construction or measuring
problems, prepare social studies dioramas, models and maps, etc.

Students should be allowed to make a mess and to use messy materials.
Excesstve concern about “how the room looks" prevents many exciting
activities from taking place.

A reasonable amount of cleaning up should be considered a part of the
students’ responsibility for the prcject. However, cleaning up to the
extent that projects are stopped should not occur. A cuntinuing project
should be allowed to continue without constant stopping to put away
materiais one day only to get them out again the following day.

Classes on operation of all AV ecutpment should be a basic part of class-
room techniques. Students gain confidence by operating machines for
their neers and instructing them in its use. Let a student be the demon-
stratour.

Teacher Talk

The lecture method of teaching deprives students of a meaningful rela-
tionship with the teacher in a leamning situation. Mutually exploring
and discussing ideas and concepts as a class, in groups and as indtvidu-
als, personally involves each student in the learning situation.

Ar the teacher work.s with each child when he needs assistance, or as he
reports progress, the value of this type of teaching on a one-to-one basis
becomes evident. Questions are asked and answered by both teacher and
student on a basis of mutual sharing of knowledge, rather than as a
teacher civecking a student'’s ability.

It 1s very difficult for teachers to realize that often students learn more
effectively when the teacher does not talk. If each student can find some
way to attack a problem, that in itself is learning; the next time he will
probably go another step toward the solution. Other students can often
find ways to communicate ideas and give probable solutions to thefir

11
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peers far more effectively than can a teacher, far removed from the stu-
dents’ relevancy sphere.

The teacher should move casually around the room, giving help only if
ancther student cannot, sitting down and joining a group to discivss the
problem, then moving on to talk to others.

Students request indtvidual conferences when they feel they are ready to
report their progress. A few questions and discussion will readily reveal
readiness to move on, or the necessity for mure work to develop the un-
derstar:dings needed.

Wrap Up

Sprinkle the following one liners over the previous five general princi-
ples:

The student, rather than content, is the vehicle .or e
learning process,

The written word has to be adapted to fit reading ievels, in-
terests and/or needs,

Accountability and responsibility must he zncouraged to
maintain standards,

Correlaicn of subject matcer, not fragmentation and iso-
lation,

Use of local and/or current events as a basis for building
concepts.

In summary, teaching is fun and rewarding in a multigraded classroom
when the emphasis is placed on learning.

12
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Organizing a Multigraded
Classroom

Deanna Cole

George Willis School
Red Devil, Alaska

Over the years, my husband, Max, and I have taught in several Alaskan
villages (Noatak, Kwethluk, Aniak, Kongiganak, Stony River) in various
classroom combinations in K-8 or K-12 schools. We've taken turns being
Principal/Teacher, and currently ltve in Red Devil, a small village on the
Kuskokwim River. I am the teacher for seventern first through twelfth
graders in Red Devil, and Max is Principal for three upriver villages.

Managing a multigraded classroom in any setting takes patience,
flexibility, creativity, and stamina in order to provide continuity and
generate the excitement necessary for success. It doesn’'t take much
imagination to know that seventeen assorted students generate their
own brand of excitement. Classroom management determines order,

progress, and sanity!

The point needs to be made that what works in one instance may not
work in another. Rural villages are uaique, and students so diverse—even
within one village— that you must be able to innovate, adapt, and revise
as you go along. Rules and procedures have a way of evolving so that what
you end up with at the end of the year may be far removed from how you
began.

One device we've used successfully over the years in every village and
combination of classes is an individual assignment sheet. An assign-
ment sheet is simply a detatled plan which is custom-made on a weekly
bastis for each student in your class. We have used them successfully at
every level from grades 1-12. We stmplify the format for the elementary
students.

Here is a sample assignment sheet as it might look at the end of the week.

*On a completed lesson sheet, I circle comments in red ink - . can have
reference on daily progress and at student/parent conferences, and to
keep a record of grades. The advantages of using such a sheet far outweigh
the disadvantages, as you can see from the lists below.

THE WisboM or PRACIICE, VOLUME 11 7
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Assignment sheets

Advantages Disadvantages

¢ students can learn to plan their cwn sheets  takes 30-60

¢ can individualize work, pace minutes per student
¢ holds kids accountable for work to plan a week

* unobtrusively “beef up” assignments as needed
¢ holds kids accountable for work

* students always know where they should be, in
body and spirit

¢ includes due dates for projects

* keeps kids’ time lined out—much less “down

tHme®
¢ streamlines movement of kids
* small group discussion/projects
* whole class discussion/projects
* cooperative learning groups

* work in centers (CAI, desktop publishing, re-
search)

* housekeeping tasks (answer phone, straighten
centers)

* multi-purpose management tool
¢ lesson plans

+ progress records for the next year
¢ grades

¢ student/parent conferences

¢ reteaching important concepts

* can be cross-referenced with class incenttve
charts

* provides up to date records for eligibility pur-
poses

* students can give teedback to you on the sheets

* provides students a reco’ ? of what they have
done

¢ format is versatile so any teacher can adapt it
to their purposes

fadd
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How I Use Assignment Sheets

In addition to the advantages listed above, assignment sheets permit me
to use a variety of teaching methods and strategies which accommodate
the different learning styles and moods of my students. With cooperative
learning and peer tutoring strategies, I can simultanzo 'sly use text as-
signments, centers, smzll group work and individaal conferences.
Assignment sheets also permit me to effectively use and track which re-
search-based programs and strategies work in my multigrade classroom.
It helps me keep a halance because I can see where I have been, and where
I need to go.

On the first day of school, each student receives a partially completed as-
signment sheet. I include procedures for handing in daily work, home-
work, and break times. Processes for long-range programs which stu-
dents will : se throughout the entire year, (such as Battle of the Books,
Writing Pr ject, Future Problem Solving, computers and video) are plot-
ted on the first assignment sheet. Once the students are aware of the pro-
cesses they will be expected to use, they recognize them later as the steps
are presented in more depth. Student awareness builds until students are
using the processes across the curriculum, alone or in group settings. As
the first week progresses, we fill in the sheet together, until tiic entire
week is planned. I explain some of the advantages listed above, and let
students know they are free to respond on their sheets, and that possibly
at a later date they will make out their own sheets.

Each student has a personal copy of the sheet, which they hinge to the top
of their desk with tape so they can find it eastily for reference. When they
don't need it, it flops down to the side of their desk. I put one sheet in the
file for safe-keeping (students will occasionally lose their sheet), and I
keep a master set of the sheets on my desktop, for easy reference and for a
running record of the students’ progress and grades on daily work. As
they do the work planned on the sheet, they also master the use of the
sheet itself. More importantly, they learn “how to learn” on their own.

It helps students see the relaionship of their weekly sheets to the entire
year if you have a semester or yearly calendar with special programs
plotted on it. For example, if your district participates in Battle of the
Books, students can see that they need to read on a regular basts if they
want to be competitive for district and state battles. Then when they see
the program on the assignment sheet, it is more meaningful to them.
They see the big picture.

I try to start sheets for the following week on Thursdays after school. I
continue to plug in whole language acttvities, cooperative learning time,
group projects (video production), computer time, use of centers, and spe-
cial programs as they come up during the course of the year. Some of
these programs are short, one-time units; others are on-going for the
higgest part of the school year. Sheets also include textbook readings and
assignmernts. It takes about three weeks for students to get the hang of us-
ing the sheets effectively. Perhans the most important things to be said
about sheets are the comments of the students who use them:

>,
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“You don't need the teacher to know where you should be.”
“I ltke tc see the whole week at a time.”

“You learn how to pace yourself.”

“I never knew I could do so much work.”

“I like to check off the work I did.”

“You can just go on when you get done. You don't have to
wait.”

“They make it easy to find what to do next ‘cause they're
organized.”

“I don't waste my time waf‘ing.”

“No one worries about what the other kids are doing, like
if they have less work or more work.”

For more information, call (307) 447-3213 or write;

Deanna Cole
General Delivery
Red Devii, Alaska 996356
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Thoughts on Being a First Year
Teacher in a Bush Village

Jennifer Cizek

Cully School
Point Lay, Alaska

My first thought was “Help! I am responsible for all grades 1-6!" I had no
idea where to begin. How was I gning to handle such a wide range of abili-
ties? Here is what I did:

Organizing Subjects

I divided the morning up into different ability-level reading groups and
math groups that I call sessions. While they are in session they have my
undivided attention. Those who aren't in session know that they are to
ask any questions they may have amongst themselves before they inter-
rupt me. On the board, I list the seat work assignments for the day. The
assignments usually are homework, cursive writing, journal and a daily
writing topic. After they finish their seat work they are allowed to go to
the computer, listening center, or find a book to read. They usually do not
have much time left over after their seat work is done (10-20 minutes at
the most). The first graders start the day with their journal; usually they
draw a picture and write a word or two to go with it. Then they have a ses-
sion with me. At the end of the session, I give them a practi:e sheet with
five words that I choose from their reaciing book. When they are done,
they go to anowner center until math time. The morning corsists of equal
time slots in which reading and math is taught. In the afternoon, I have
the remaining subjects. All of these subjects are taught to the whole class
with special help given to the first graders, who are just beginning to
read. Any exams they take are oral. Extra help is needed for the first
graders in P.E. and art and the older siudents are usually good at helping
them.

Classroom Management

One thing I quickly found out was that any form of peer pressure did not
work for maintaining order. I tried everything including Assertive
Discipline but nothing worked until I started using “Funny Money". The
money I8 fake, of course, and it is laminated so that it lasts ionger. The
students have to make $5 a day to be able to participate in ‘he party on
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Friday afiernoon. They are required to keep a money ledger so they can
record their transactions. This also eliminates the temgtation to steal
money from someone eise. When: the students are in reading session, I
give them a doller every time they are called on to read and they know
exactly where to start. If they don't know know, they don't get the dollar.
They get a dollar after their language and math sessions and they get a
dollar if they can walk down the hallway and back without talldng or

touching anyone.

Another thing I put on the board every day is something I call a “mind
bender”. It can be anything from a riddie to a crazy qu~stion, as long as
it's a question that is a little out of the ordinary and m s them think. I
also gtve a dollar to the person who solves the “mind beriaer”.

To keep track of who is in the bathroom, I write two columns on the
board, one for boys and one ior girls. When they go to the bathroom, they
do not have to ask, they just need to write their name in the correct col-
umn. When they return, they draw a line through: their name. I allow
them to go to the bathroom once in the morning and once in the after-
noon. In case of an emergency, they have to pay me a dollar before they
can go. You know they are only going to pay if they they really have to go.
The names are left on the board so that I can see who is gone and so that I
can see that only sne student is gone at a time.

There are many times during the day in whic® the students can earn
money. The only time I take money away it . cney are misbehaving, not
working, not listening to me, hitting or calling names. I always give a
warning before I take any money away.

On Friday they have to make sure their ledger is in order. I will only
count the money that is accounted for on thetr ledger. At this time I will
give them a dollar for perfect attendance with no tardies, a clean desk,
and a clean cubby. They get to vote on what they would like to do to cele-
brate on Friday. If they have any money l=ft over they can “buy” some-
thing from the-goodie box for $5. They have to hand in all their monzy at
the end of the week and start from zero on Monday. Those who can't
“afford” the party have to do work instead but they can spend the money
they've accumulated to buy something from the goodie box.

“Funny Money" is good for learning how to handle money and the ledger
is simflar to writing in a checkbook.

Helper of the Day

On the board is a list of all the students and the order never changes un-
less someone moves away. The list 1s used for the “Helper of the Day".
They like being the helper and keep a close eye on whose turn it is in the
eveiit 1 should forget. The helper gets to put the date on the calendar, turn
the lights off and on, be exercise leader in F.E. and be the gofer for any er-
rands I may need done.

22
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Journals

Every day the students write in a journal. I maize the journal every
month by folding a piece of construction paper ir: half the short way and
stapling or taping a cover picture on the top, a blank calendar on the in-
side cove:. I also staple writing paper to the inside. Students have to fill
in the calendar and write the date down before they write their entry for
the day. When they are finished, they come up to me in session. They wait
until they get my attention and then they hold up their journal for me to
look at. If they have written more than 3 or 4 sentences, I nod my head
‘yes” and they move on to their other seat work. If it's not long enough, 1
nod “no” and they try again. The reason I have them write in a journal is
I want them to have a chance to write without fear of being graded. I don't
grade the journals for content but I do grade them for effort. I don't con-
sider writing one sentence as a lot of effort so I have them sk it to me
every day so that I don't have to give them a bad effort grade.

Teacher's Books

When you teach a lot of grade levels, you get a lot of teacher edition books.
What I have found useful is a flle cabinet and hanging Spendiflex folders.
The cabinet is placed right next to my session table for easy access. I la-
bel the folders by grade level and subject. I cony upcoming tests and place
them in the textbook in the appropriate placc. This system keeps all the
books in one place, close at hand, and easy to find for a substitute.

Lack of Resources

In rural schools you may lack resources such as books, movies,
filmstrips, video tapes, etc. They are available through a central location
‘but take a lot of previous planning and organization to get them on time.
I would suggest bringing with you as many educational materials as
possible. Scienc. :2xperiments or other activities requiring a trip to a
store for odds and ends aren't feasible in a rural school. It can be too
costly to buy the materials yourself if the School doesn't already have
what you need.

Things to Consider for !dving in a Rural Artic Village

¢ Groceries

¢ Malil and Mail Schedulcs

¢ Long periods of darkness

¢ Liquor problems/parents of students

e Flying on small planes/cost of flying/lack of planes
on a daily basis

¢ No local doctor

¢ Cold weather/gear

¢ Ordering water/quality of water/purifier
¢ No restaurants

¢ No outside entertainment

THE WisDOM OF PRACTICE, VOLUME |1
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Tips for Managing a
_Multigraded Classroom

Myrna Sovde

Chignik Lake School
Chignik Lake, Alaska

Planning Lessons

To save time I plan lessons weekly, not datly. This is fmportant so I don't
have to create a mind set on every class for the next day and go scroung-
ing up materials, copying papers and such. While this may seem to pre-
clude flextbility, I feel secure that everything is prepared. If something
needs to be changed, fine. If an unexpected learning experience arises,
fine. We'll take it. But my good basic learning plan is in place unless
something btetter pops up.

Talking about flexibility, I have changed my classroom schedule many
times this year to work around special helpers to try get the best program
possible. Some of these changes have been major changes and not just
curriculwn changes within the day. My motto is, “I have to be organized
to be flexible.” Otherwise it is just haphazard and not really flexibility
for me.

Lesson plans for some classes such a3 social studies and science are made
by the chapter rather than weekly. Once my mind is set on the c:apter I
can do the lesson plans for three or four weeks in the time it would take
to do two weeks at different times and I do a better overall job. I also copy
all the papers, find other supplies 5i materials that will be needed ard
make charts or sample projects a¢ the same time I write the plans. If the
materials I need are perishable or unavatlable, I put asterisks to remind
myself. That saves wear and tear on the memory which s good self man-
agement.

Consumable math and spelling books for grades K to 3 are great. It 1s
casier for the student to work, but for survival's sake, it 1s much easter on
the teacher. Then I don't have to dig through a bunch of papers to know
who is done or to see if cerrections are done.

Reading lesson plans are done story by story. Teachers in this school
have to hand in weekly lesson plans so I may have a couple days plans
more than the week done ahead of time. It makes it easter for me to do
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lesson plans by story. i started a different way of writing my reading les-
son plan tl.is year. I only have 11 students in three prir .1y pades this
year, but I have five reading groups. Whc can put five groups' lesson plans
in the small spaces in the regular lesson plan book anyway?

Correcting Papers

In my primary classroom all work is to be 100 percent correct or marked
with a star ntade by hand. f a lot ¢f help was needed in working a page a
star will be given. Keeping track of all these papers in varying degrees of
correci,ons used to be a headache as I would have to lcok through the
whole packet. Now I will write the number of pages that need attention
and the students will Jook for that many psages. If there are still errors
after corrections are made, it wil be indicated by the term “still two
pages”. A star on each sheet or page indicates that corrections have been
made. When checking the corrections I will write “all ok” and 1t will be
sent home.

My classroom aide is a gousend in correcting papers. She also came up
with the idea of a chart to keep track of completed assignments for each
child for each subject every day. Each sheet is for a week. She enters
stages of conipletion, as sheets, text, workbook, etc. She also enters the
number wrong so I ran easily transfer the information to th= grade book
later.

Managing Student Work

1 keep each classes’ plans in a clear binder ~ith a plastic holder. This
way I don't have to open a book {0 see the lesson plan for the ¢ itire week.
I stere the plan for 1ch class with the teacher's manual, teacher’s work-
book and weekly worksheets together, but separated from ihe other
classes’ materials. When I 2m ready for a particular group * takes on'y a
little time o have everything back at the table for that reac .ig group.
The threr upper reading groups, at cecond grade reading level, have a copy
of the weekly plan taped to their desk. This way I don't have to repeat
what it is that they are to do. They can also start on some parts of the les-
son even {f I haven't had time to go over it with them. My lower group of
secor:d graders will be getting the plan after Christmas.

The three upper reading groups eac have two students. This makes it
workable for cooperative learning. Each group reads their story tog.ther.
Then they have to answer the questions together on opc paper and must
take turns with the writing. The two groups are working out very weil!

Most assignments are written on the blackboard each morning. Each
grade has a separate place. This way they can get started right away when
they come in the moming. Other times when they fintsh class wo.k be-
fore other class members or I &m busy with ~ameone else they can go on
to some things without teacher instruction. On lessons vshere 1 am intio-
ducing new material, or it ts material that needs to be further explained.
or needs special instructions, or needs specfal materials. 1 will write
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“wait” or “ask” behind the assignment. Even grade one has the spelling
and writing lessona written on the blackboard.

When I had one high school student in a one teacher school, I just gave
him a copy of my lesson plans rather than rewriting on the blackboard.
In a way it was good for him as he knew what needed to be completed
throughout the week.

Some confusion and time can be saved in & multigraded classroom by
having all the math papers for the day stapled together and all the read-
ing papers stapled in another packet. This is especially helpful for
kindergarten and first grade. In any class where the students get more
than one sheet, I collate them beforehand.

I do all the copying and collating on the weekend for each day of the next
week. Sometimes I get ambitious and do it for a two week period. I lay out
the math papers for every day of the week with the new material I want to
cover and the review sheets. They will wait with the new material until I
have time to instruct them. The review sheets are very important so
learned skills will not be forgotten. This is especially important in a
multigraded classroom to keep learned skills as I don't have time to
waste to be further explained when the loss of memory could have been
prevented much of the time by planned practice. I will continue to do this
until a math book that has an organized review comes out for the pri-

mary grades.

Even collating is conscious. New work is on top. Review practice pages
are arranged from difficult to easy but usually not really difficult ones
right on top unless I will be helping that group right away to keep them
from being intimidated. Usually hard to easy keeps them motivated to
finish. However some students need easy ones to get them started and if
the last one is difficult they will continue because it is the end. You have
to know your students. Usually difficult to easy works.

Organizing computer programs for primary students in a separate box
helps as even the kindergarten students can find their own programs. On
some I draw a picture about the program.

My students know there are certain things they can do when they have
finished their work without asking me. Listening to tapes, reading li-
brary books, working on the computer, drawing or doing other artwork
are all activities they can engage in without asking me as long as they
have finished all work.

Room organization is also important. Keep instructional materials in a
convenient place. If you have to search for your mate..als you waste time
and also allow the students time to get off task. Use bookcases and file
cabinets to separate students who are disruptive. Face students in differ-
ent directions if they can’t keep themseives on task. Face the table where
you work with individuals or small groups towards the other students so
you can see them and so the students with whom you are working will
have their backs to the class.

27
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Rules and Procedures

My students don't need to ask to go to the bathroom or to get a drink. To
climinate abuse of the privilege, they are given tickets. Once the newness
of this system wears off most students have tickets left over. The first
and second graders have been better with this system than the third
graders. It certainly saves on the number of interruptions to instruc-
tional time,

Since instruction time is so valuable, one rule I have in the classroom is
that no one must interrupt when I am instructing a class and of course no
one in that class may leave when I am instructing, .

Organizing Instruction

Common instruction across grade levels is a good management tool as
well as being beneficial for the students to learn how to function in a
larger group. Art, music, and physical education are best conducted this
way. Composing language experience stories across several grade levels
is one thing that works very well across several grade levels. After stu-
dents have some experience with this, they are usually able to compose
* ‘*hemselves even by the middle of kindergarten if they are fairly good
suidents.

i third graders are weak on certain math, grammar, reading or phonetic
skills that are currently being taught to the second graders, they are in-
cluded in the instruction. Sometimes the instruction is first and second
grade depending on the skill and the students’ needs.

I combined grades one and two for social studies in the first grade books
this year as my second graders were not able to read the second grade
books at the beginning of the year. We also have better discussions with
six students than with a two— four split in two different classes. With
more brains working and more time we have a far better learning situa-
tion. .
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Sample of a completed reading lesson plan

Name Peter and Njcholas

Monday Tuesday Wednesday Thursday Friday
TE 394 Index flascharnds Where is your sioebox? Shoebox?
TE 410 ¢ 411 verb end Slasheands
vocabulary SX 139 TE 412 word parts vocabulary SK 145 Read pgs. 220-225 SX151-156
on flashcands alsograde 4 for on flashcands do questions pg. 225 together review pages
TE 422 vocab ik 120 TE 418 vocab
TE 413 synonyms
wkpk 121
Read pgs. 212219 TE414 & 415 TE 426 o 427 wkik 123 o 124 Get corrections made
Do guestion pg. 219 main ides wkbk 122 on all workfook and
together on paper whk 120122 skillpad pages
SK139-144 that you Rave missed
Bring shoe box, find dinasaur book, make dinasaur Test o2 Monday
for Thursday work, in the library home with shoebox,
Teacher
noles copy TE 94 copy TF. 414 &7 415 copy part
for forchart no other sheets of TE426 ¢ 427
ddw and part of
preparotion TE 423
Teacher Read $K Worksheels Flashcards on
¢ inshructions: means means skiipad means sheets rings
) 1€ in student wkbk prepared ,or are for
means text meansworkbook | Pracfice onspacific Infroduced
teacher ediition to bosals.on vocabulary
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Early Planning Aids Survival in
the Multigraded Classroom

Sandra Fields

Cully School
Point Lay, Alaska

Teaching in 2 inuliigraded classroom demands a great amount of teacher
preparation and planning in tlic initial stages. If this planning takes
place, the room will have a greater chance of running smooth. and
teacher work time can be decreased. Due to the number of grade levels a
teacher must plan and prepare for, efficlency of time and effort is
mandatory if 'ne is to survive and be successful. After teaching in a very
small bush school in a multigraded classroom consisting of grades 2-5
with a total of 9 students, I found that the areas of classroom organiza-
tion and management need special consideration and early planning.

Organization

When planning the organization, one must take into account the type of
activity tirat will take place and the amount of noise that normally
would occur with it. The pattern of movement or traffic also needs to be
planned so that it will allow for free movement and yet will not disturb
others. Each teacher must organize their classroom so that it fits their
specific needs and teaching style.

My classroom s organized with a cluster of individual desks in the cen-
ter of the room to be used for whole group mstruction and seat work ac-
tivities. This provides a “home base” for each student and a place for
their personal items. Another area is the teacher's center where direct
instruction takes place and the teacher's resources can be kept. It in-
cludes a work table, chalk or grease board and a file or short bookcase.
The teacher must be able to observe every area of the room from this sta-
tion. Separate areas or centers are placed around t..e periphery. These
car change periodically and can include a computer center, listeaing
center, reading center, art table and a ‘manipulatives’ center. The chalk-
board shouid be open and visible as that is where assignments, schedules
and communication between teacher and students takes place.

A simple, economical pocket chart can be constructed by cutting paper
plates in half and attaching them to a bulletin board or tagboard, back
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side out. These can be used to hold computer discs, assignment notes,
passes or anything that students may need to us~ for a particular project.
I found it very useful with computer discs for each student. Students can
design or decorate the “pockets’ or it can be done by the teacher.

Management

Clear and efficient classroom procedures and routines that are set up by
the teacher ot the beginning of the school term provide a strong basis for
classroom management and discipline. A lot of time needs to be taken to
teach to these procedures and routines to insure success. Behaviors and
routines can be practiced so that students can experienc. the correct and
expected behaviors. If classroom rules, jobs and responsibilities are
clearly posted in the room, it will promote order and efficiency in man-
agement.

In my classroom, 1 write daily assignments and activities on the chalk-
board. For me, it serves as the most flexible means since often students
are absent, plans need to be changed cr skills need to be retaught. This is
also the most economical and least time consuming.

With these areas completely planned at the beginning of the y2z2r. it can
make the burden of preparing multigrade lessons the main task during
the year. A small multigraded classroom, when operating efficiently and
smoothly can take on a family-like atmosphere and be a rewarding expe-
rience for a teacher. -

Suggested Reading

Our district has just made available a book that is excellent for helping
any teacher in a multigraded classroom. It is:

The Multigraded Classroom; A Resource Handbook for Small, Rural
Schools

By Bruce A. Miller  September 1989

Rural Education Program

Northwest Regional Educational Laboratory
101 S.W. Main St. S.ite 500

Portland, Oregon 97204

Lo
-
¢
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Teaching Kindergarten in
Mountain Village

Deborah Lee Bishop

Mountain Village School
Mountain Village, Alaska

In retrospect, I laughingly referred to the multigrade teaching time at
Kotlik, Alaska as my schizophrenia period of my career. But until I fig-
ured some management techniques that helped smooth and integrate the
curriculum, the students, and my style of teaching, I had some rough
moments, including two self-induced unplanned haircuttings from frus-
tration.

As I unpacked my materials in my “new” room overlooking the slough, I
was pleased with my river view. I was in the middle of the village and on
the main pathway through the village. My windows were at the height of
the walkers on the boardwalk, so we could display many things for the
community to see. I was looking forward to this assignment with older
students, after 11 years with five and six year olds. In my three year stay
at Kotlik, I had a third/fourth combination, and fourth/fifth combina-
tion with third/eighth in reading. My smallest class was sixteen which
swelled to twenty-two for reading lessons.

I quickly found that I needed to contain all the paper generated by these
students. I set up a checking tabl: separate from my desk where all as-
signments were turned in. I taught the students to alphabetize their work
and turn them in in subject folders in that order. I could open the grade
book and go right down the names and record grades. I hung a list of each
grade’s names from the checking table to help students get the work in
correctly. Each subject had a colored folder (both grades had the same
color). I used a plastic file divider for all subjects for one grade. That sat
on the table just above the list. My grade book/ruler/calculator/easy
grader were also on this table at all times. I did leave room on the table
for journals and workbooks, or special project. Besides the grade book, I
kept a colored folder on each child for informal assessments, dated
copies of writing I wished to save, and notes to myself on the child. I also
kept a sheet on each student listing parent contacts.

I used clipboards for many things. One had a xeroxed class list on it. This
was handy for remembering who returned slips that needed to be turned
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into the office, giving names to the dentist/doctor who flew in that day,
any record keeping you as the teacher may need, valentine lists, whose
turn it is for something, etc. Two other clipboards had reading lessons on
them, one for the aide and one for myself. Beside the columns of
assignments, I left daily spaces for homework, special needs of students,
a teacher space for what I need to have ready for the lesson for that day.
and a reaction column to quickly note during or after a lesson what
worked, what did not work, or particular problems a student might have.

Homework was a particular area that needed visual aids. With one class,
I had two different spiral notebooks on the front chalkboard and a
homework captain for each grade who wrote in the date, absent students’
names, and the assignment. When the absent student checked the home-
work book and took down the assignments, the name was circled. With
another class, I wrote all homework on a wipeable slate. Students could
refer to the slate. Another group of students needed particular help in
remembering what subjects were assigned for homework. I had a card-
board pocket chart at the door iabeled with each subject. Any subject
with a rec. (lag placed in it was designated homework. We also devised a
*study buddy” system. Each person had a partner in class who would take
down assignments and collect handouts when he or she was absent.

I have always posted the sched!e for the day in a pocket chart for myself
to follow and to help the students. I like the pocket chart because subjects
can easily be switched. I like the routine of the chart and feel it helps the
students plan theft day. The posted schedule did come in handy for stu-
dents planning their computer time on the one computer in the class-
room.

Students In my class used assignment sheets. I had a graduated list of
sheets that put more and more responsibility on each student as they ma-
tured and could handle the increased responsibility. I also used thz com-
puter to tailor some assignment sheets to particular student needs.

I felt the students should be responsible for as much as possible in the
class to promote ownership of the room, provide decision making oppor-
tunities, and suggest improveinents. We modeled our class after the City
Council with an monthly elecied Mayor who ran class meetings. Other
students had particular responsibiitties as nezded. Some of the home-
work ideas, assignment sheets, and other stadent concerns came out of
these meetings.

I wanted the students to maintain a ueat desk in order to find materials,
be current on assignments, and spend their time wisely in working not
searching. I got a small plastic basket for each student for pencils, pens,
and personal items. Their journals and library or pleasure reading
books were also kept in their desks. School work in the desk was work
not done. All .mpleted work was turned in to the checking table and text
books were ket out of the desks upon completior: of assignments. A run-
ning list of idcas was left up on paper or the board to help the student who
asked “What do I do now ?*
34
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Coordination of the curriculum of the varied books and subjects took
some juggling. I would suggesting taking an overview of the materials at
hand and deciding what you can use and how it should be taught to the
students. See if some subjects can be taught together as a group
experience. Use cooperative learning groups to handle difficult material.
Mapping became an important pre-teaching. review, and extension of
:deas and I used it in almost all subjects. Find some supplemental
materials that can help you teach tg a variety of student needs. I
especially like the Copycat Magazine, Cobblestone, and Nature Scope.

It was at Kotlik that the computer and I developed a partnership for my
lesson plans. I now have ugsed the computer for five years and am de-
lighted to do my lessons on it. I do the lessons on Thursdays and turn
therr in on Friday mornings. I used to spend hours just planning the
reading lessons and again that much time on the rest of the subjects and
hand writing the lessons. The computer has cut this down considerably.
At kotlik, I did my grades on the computer but still haven't found that I
saved time there so I did give that up.

My students had many assignments that were on-going but did not al-
ways understand where to hegin or pick up on them. I used strips of
construciion paper slipped into assignments that I wanted students to
finish first before going on to any other assignments. These assignments
were on their tables or desks when they arrived in the morning. They
were also taught to fill out assignment sheets when they arrived. This
particularly helped the reading class of third through eighth graders who
arrived and left at varying ttmes due to other schedules.

Besides the management ideas that develop as a teacher works with a
class, it was most helpful to me to develop a good working relationship
with my aide. I had different women who worked with me and mentored
me in the village perspecuve of student habits. They continually gave
tips and helped me. I gave them responsibility and asked their opinions
on wording letters to parents, how to help a student understand a diffi-
cult concept, and how the day went from thetr point of view. I also spent
time teaching them what I wanted or expected from the students, how the
class should be operating, and what they should do in certain situations.
I wanted a teaching partnc: in the room and all the women who helped
me did a wonderful }ub.

I enjoyed thc stiidents at Kotlik and feel they worked hard ¢ do thetr best
for me. The re’ationships that developed between the students and teach-
ers is unlike others I have experienced. The intimacy did not detract
from the scl.ool atmosphere but enhanced the personal relationship
with the students. They knew I would be there to help them. That in turn
helped me to understand them when I made home visits or participated
in community acttvities such as Easter races or Eskimo dancing. I recall
fondly those years of a multigrade experience and feel that it was a great
growing time for me as a teacher. My classroom now has pictures of all
my Alaska students with the caption “Wonderful Students, Wonderful
Years.” I mean that sincerely.

35
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Teaching Creative Thinking
Skills in the Multigraded,

Multi-subject Classroom

Bambi Phipps

Sleetmute School
Sleetmute, Alaska

I teach in Sleetmute, a village of 110 people on the middle Kuskokwim
River. We have 25 students in our achool and three teachers. In past years
I have taught grades 9-12 all subjects. This year I have grades 2-12 for
English, social studies and health.

As any teacher in a small rural school wil! tell you, the most difficult job
we face is teaching all of those subjects to all of those levels. With careful
rlanning it can be done. But students often spend much of their time
working individually on written lessons. The opportuntities for interac-
tion on an exciting creative level are few. Because I find this so boring for
the students and myself, I am always looking for ways to group students
for research, discussions, and projects. Th's search for curriculum mate-
rirls that lend themselves to group wor*, combined with what I percetve
as a real peed among my students for formal teachig of creative think-
ing skdlls, has led me to the Future Problem Solving Program.

This is a state and national program designed to encourage students to
learn and use six steps in creative problem: solving. The steps are univer-
sally applicable. The probleras deal with current, real-life dilemmas.
The vroblem situations are set tn the future.

This is our second year of involvement in the progrum. The kids have
leamed more than I ever expected and we have all k2 fun in the process.
I use the program with my 4th through 12th grades. We find ways to in-
clude it at some point across all of our subject areas. The skills learned in
FPS are now part of everything we do.

It is my intent in this article to show other teachers how teaching cre-
ative thinking skills and, specffically, involvemen in the Future
Problem Solving (FPS) rrogram can fmpact the dynamics of the multi-
graded, multi-subject classroom and hopefully give students skills which
will catry over to thetr datly lives now and in their futures.
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Until recently, the language arts curriculums of most sch.ol systems
listed skills taught as reading, writing, speaking, and listening.
Thinking skills were implied under these headings, but seldom listed as
a separate subject. Today educators recognize the importunce of teaching
students how to think. Whereas we assumed before, that if we included
questions on a critical analysis level students would learn to answer
them, we now know that the brain, like any muscle, needs exercise. By
using specific acttvities and by teaching students problem solving steps,
we give them valuable practice in creative thinking.

Some of the exercises are brainstorming, categorizing by ditferent meth-
ods, and developing criteria. These cxercises prepare students to ap-

proach any problem using the following six basic steps:

e After identifying a problem situation. brainstorm all
the sub-problems related to it.

e State the overall problem clearly, includ‘ng general
statements which encompass all the sub-problems.

* Brainstorm all possible solutions to the problem.

*» Develop some criteria for evaluating the solutions.
These should include consequences to be considered.

e Evaluate the solutions.
e (Clearly state the best solution with all of its parts.

I have found these steps to be useful in all of our subject areas. My stu-
dents are able to take the topics in their texts and expand the way they
look at them. A social studies lesson on the American Revolution or a
health lesson on human reproduction both yield opportunities to use the
problem solving model. We can use all or only some of the steps. What
problems were created by the colonists’ desire for indepencence? What
solutions did they use? Which solutions worked and why? What prob-
lems are inherent in parenthood? How might one deal with these prob-
lems?

We use brainstorming all of the time. A writing assignment will include
the step of developing topic ideas, then listing key werds for a topic. We
categorize the key words and we have paragraphs.

I also encourage the kids to remember ard use their newly acquired
skills {n all aspects of their lives. Problem...the city has no money to
throw the usual March carntval...What can we do? Problem...my “gram”
wants to have her own house, but she needs lots of attention...How can I
help her? I believe that my students will be better equipped to deal with
life if they learn and practice creative thinking now. They will be the
leaders of tomorrow's villages and corporations. Hopefully, their prob-
lem solving experiences will stay with them.

The Future Problem Solving Program is easy to enter. I learned about it
throngh a flyer that was matled to my school. Every year a teacher-coach
training is conducted and teachers have the chance to attend and recetve
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valuable training in coaching students as problem solving teams. The
training is great. I took # myself iwo years ago. But for those interested
in the program who dont have the opportunity to attend a training, there
is a coaches’ manual and a video avatlable. Once you get your name on
the matiling list, you can order at reasonable cost all the matertals
nieeded to participate. For a fee you can have your students’ problem
[-ackets evaluated by experienced judges. Best of all, your team will have
a chance to compete against other teams around the state and possibly
win & trip to the state competition.

FPS can be used as an extra-curricular activity It has all the elements of
competition and pos:.ble travel which appeal to students. It can also be
used, as I do it, as part of the curriculum ff it s worked into social studies,
English, health, or science. I teach the thinking skills and probiem solv-
ing steps in English and review them regularty. We practice them with
any subject matter that lends tself to the model. We cover the back-
ground research material in social studies or other content areas where
it applies. All of the topics are timely—the arms race, environmental is-
sues, and nutrition, to name a few.

When it’s time to do the actual problem packet, I sometimes schedule it
during school, sometimes after school, depending on whether all my stu-
dents are involved with the competing teams. We pick teams from every-
one in class. Those showing the highest interest level sometimes com-
pose the teams. Sometimes we need everyone.

FPS issues three problem packets yearly. There are deadlines for the
completion of each packet. Students prepare for the problem packets by
studying articles related to the topic, by practicing the stx steps on theo-
retical problems, and by doing problem solving exercises. The actual
problem packet isn't seen by the teams until the time they recetve it to
work on it for two hours. The two hour work session is strictly moni-
tored. Teams have r:o notes and recatve no coaching. They must know the
six steps and complete the packet .. a team.

A team is made up of four people in the grade division in which the team
is competing. The junior division is grades 4-6 . Intermediate is 7-8 and
high school 9-12. All divistons deal with the same problem. I find that
this is the key to being able to use the program so effecttvely with multi-
graded classes. We can all discuss and read and focus on the same subject
and on the same proct ;3. The younger kisis will approach it a little differ-
~ntly and will be evaluated differently, but we have a huge common base
to draw on. Because of the teamwork aspect, I can group my kids and
monitor the individual groups, but, if a question z2rises which I feel needs
to be discussed with the whole group, we ¢ 1 return to large group discus-
sion until everyone understands the 1ssue. The handouts, the vocabulary,
and the method of approach are the same for grades 4-12.

The future time setting for the problems in the program makes FPS an
exciting chance for students to use their tmaginations. It also lends an-
other dimension to problem solving ideas. We incorporated a un't on The
Future into our science and soctal studies curriculum last year. The re-
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search the kids did for that gave them lots of ideas about alternate energy
sources in FPS. Any solution which they want to create can count if
they're able to justify how it could be possible tu the future. This kind of
thinking opens up new worlds to kids who are used to being tmitzd to the
here and now.

“Jeveloping criteria by which to evaluate solution® aecessitates that stu-
dents look at things from many aspects. Valt:25 itke humaneness and ex-
pediency are examined. The practical is weighed against the long-lasting.
The debates arising from these issues are a whole education in them-
selves.

I find that once we study an tssue, the students begin to notice that topic
in the news and in their reading. “Oh, they had a guy on T.V. last night
who talked about the Salt Treaty.” There is a real sease of pride in the
fact that they know more about current political and economic issues
than the, did before.

If one accepts the idea that it's important for students to be ex used to
thinking skills, i can't think of a better way to gct started than by getting
involved in FPS. The program’s versatility allows a teacher to use it in a
limited or an extended approach. it can be a classroom or an extra-cur-
ricular acttvity. It can be competittve or not. Packets can be evaluated or
not. It can be free or you'll have to spend a little money.

The skills needed to solve FPS problems apply to everything students
study or are involved in. The tmagination has a chance to work over-
time. Values are tested. Involvement in current affairs {s promoted.

Most importantly, this prcgram will allow the teacher in the small rursl
classroom to enjoy a rare opportunity to blend the elements of the class-
rcom. The rows of quietly working studcats can become dynamic groups
of three and four discussing futuristic sojutfons to criticai world prob-
lems.

Lesson plans can be geared to a range of age groups and abiiities. Cross-
curriculum units can lend spice to the datly routine. And, hopefully, you
will ses the enormous tmpact on students’ thinking processes that I have
experienced.

More information about the Future Problem Solving Program is avuil-
able from:

Alaska Management Technologies Inc.
240 Main Street, Sulte 701
Juneau, Alaska 95301
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Computers in a Multigraded
Classroom

Deanna Cole

George Willis School
Red Devil, Alaska

Computers can be a great management tool, or they can be a headache, or
they can sit and gather dust. Getting the best use of your computers de-
pends on three things: your knowledge and enthusiasm as the teacher,
the a. ~ssibility of the computers/programs to the students, and the
ways in which you structure their use.

I've learned that we needn’t fear computers; we can learn their mysteries
bit by bit, just as we expect students to learn. Many muiltigraded class-
room teachers don't have the luxury of a computer lab, or even a
computer expert in their school. But never fear. The technology of
computers is so fascinating to students that they are compelled, even
motivated to learn before you do. Then they teach each other. Get out the
documentation and teach them to use it; they can practice reading while
they learn to operate the computer. Before long, you will have a few
students who are "experts.” Plan your schedule so these students can
assist their classmates. Their help will be invaluable, and they will learn
as they teach. More on scheduling later....

If you are a beginner yourself, make some time after school to learn the
basics— how to turn on the computer, manage the disks, use the documen-
tation. Most programs have good screen prompts, and some have good tu-
torials. Work through these before you introduce them to students. It also
helps to have a telephone number for a computer expert handy when you
reach the frustration level. Check with your administrators; they might
make a computer available to you evenings and weekends for your con-

venience in learning the programs.

As you become a computer operator, you will see possibilities for a com-
puter within the framework of your classroom. Students will also have
ideas that work. Remember, there is no “right” way to do it. Try different
things until you find the one that works for your class. It helps to keep
the computer mobile, so you can easily change its location if it becomes
apparent that you need to do so.
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There are some frustrations you should expect. Hardware problems, user
‘unfriendly” software, and village power problems can alter your use of
computers. One of the most frustrating things about computers is that
there are so many programs that it's hard to kncw which ones are right
for your class. “Only the Best” by Shirley and George Netll is an annual
guide to the highest-rated eGucational software. It gives valuable infor-
mation which is easy to use, such as which programs work on which
computers, a brief synopsis of each program, a. 1 a list of software pro-
ducers. Keep your selection stmple: a word processor, a stmple graphics
program, and a selection of interactive content area programs for
drill/simulation. Drill and practice is good for rote learning, buu ater-
active programs allow for more student interaction, and more lasting

learning.

Computers have to be located so that students can use them easily and
without disturbing others. They also need to be located so that you can
help students who are having problerns, and still keep your eye on the
rest of the class. Computers should be located away from chalkboards
and heavy traffic areas. I have found that when the function dictates the
location, I get the best use of the computers.

For example, the desktop publishing center is located at one side of the
room, against one end of the bulletin board. There is space behind the
center to post directions, schedules, and samples of student work. The
center has a Mac SE, a MacPlus, and a Laser printer networked together.
The computers are situated so that one to three students can work around
each computer, allowing six students to use the center at one time.
Programs and documentation to be used are located in the center.

Our multimedia center is portable so its components ¢ in be moved to ef-
ther classroom, or the gymnastum. It consists of a T.V. set, a IIGS com-
puter with a video overlay card, a VCR, a camcorder, and programs for
video graphics. Students learn to use the center in stages: first, the video
graphics software and the TV monitor, then the camcorder and connec-
tions to the VCR, and finally, how to conceptualize putting a commercial
together with all the components. In order to maximize the use of the
computer when we're not doing a video project, a word processor, graph-
ics, and drill/simulations are also included in the center.

Apple 2e and Compaq computers provide a third center whes. -. .. :ent ar-
eas such as Math, Biology Geography, English, Chemistry, Physics, SAT
preparation can be explored. . ppleworks and Word Perfect (word proces-
sors) diversify this center so students can also write papers, keep data
bases and spreadsheets up to date.

All centers have keyboarding software so students can practice key-
boarding skills throughout the year.

I schedule student use of the computer with either formal demonstra-
tions or on weekly assignment sheets, or for random use. During the first
three weeks of school, I give group demonstratior.. in desktop pub-
lish_.g, video desktop publishing, graphics, and word processing at each
center as often as possible. We create signs, notes to parents, simple
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graphics, and screens for movies. By the end of three weeks, there will be
a handful of students who have “caught on” to the basic process at each
center. These students become student aelpers at each center, and
gradually tutor others. At the end of three weeks, I seldom have to spend a
lot of time at any of the centers. Whenever I want to teach something new,
I hold another demonstration, and change experts if necessary. Initially,
I post reminders and directions where students can see them. I always
include the use of documentation in the demonstrations.

As different projects come up (newsletter, posters, notices, writing activi-
ties, graphics competitions, drill/practice} students will be scheduled >n
their weekly assignment sheets to use the computer, and they will use the
computers at random as they have free time during class.
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More Like a School Family Than
Just a Teacher And His or Her
Students— Is a One Teacher
School For You?

Lance C. Blackwood

Egegik School
Egegik, Alaska

Preface

The pages you are about tc read contain, for the most part, one teacher’s
opinfon about how to successfully and effectively teach in a small one
teacher school, or other mu.itigraded setting, in rural Alaska. These
opinions are based upon ten years of my own teaching experience in ru-
ral Alaska, and also the experiences other teachers in a similar settings.

I have attempted to be as objective, honest, and sincere as possible, in
order to benefit those teachers who may, in the near future, decide to
teach in the rural areas of the state. If, in describing or commenting on
any particular group of people, cne feels I have done a disservice to them
or presented an unfair prefile, it wes not done intentionally or con-
sciously.

Overall, I have the utmos: respect for the Lake arn.d Peninsula School
District, ana all the employees and other people it encompasses, espe-
cially its villagc residents, along with the children and young adults we
are trying to educate. This was written ultimately for the benefit of all
the children and students in the rural areas of the state.

I would like to thank the following individuals for their assistance, crit-
ical reviews, and encouragement in writing this: Mrs. Nina Furman;
Mrs. Josie Williams; Norman Peter Olsen; Mr. Frank Hill; Dr. M. Bruce
Slama; Ms. Helen Bowers; and Ms. June I. Degman.

-Lance Blackwood
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Part One

What Makes an Effective Teacher in
Rural Alaska?

it

Self-confidence?

Commitment?

Preparation/Organization?

Cultural Sensitivity/Student Sensitivity?
Flexibility?

Personality/Attitude”

District Central Qfficr,Other Support Personnel?
Educational Backyround ?

A Varied Persoi .al Bac’ground?

A Male or Femaic?

I will address each of these qualities and then rank them or a scale of 1
to 10. (1 being the highest quality I feel is needed and 10 being the least
significant quality needed to be effective.)

Self Confidence

I think you can already guess where I will rank this quality. I feel
strongly that this is the single most important quulity a rural teacher
needs, especially if he or she teaches in a one-teacher school.

Please don't misinterpret self-confidence for cockiress— there is a big
difference. When I refer to self-confidence in a teacher, I mean: That
teacher feels he/she can step into the classroom with 10-15 students,
grades K-8, and do the job he/she was hired to do by the District, and is
expected to do by the parents of those children.

How you go about doing it may vary from teach=r to teacher, but, having
that feeling of trust and confidence in yourself and your abilities as a
teacher is the most important quality you should possess.

Muke decisions baszd on what you feel is in the overall best interest of
the student(s) or the school. Be willing to accept the consequences, either
positive or negative, of those decisions:

This does not necessarily n.ean you will automatically achieve success,
progress, and personal satisfaction with each and every student for
whom you have responsibility. You will discover some students are a joy
and breeze to work with; others will progr :ss along as expected. A few
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will challenge you and some will fully test your confidence and ability
level.

You will no doubt, as I have, make your share ot bleeps and blunders as
you teach in this unique setting. But, if you have that high degree of self-
confidence in yourself as a teacher, you will make progress, albeit in
varying degrees, with your students. Just keep believing in yourself

Commitment

I remember one of my professors at Bridgewater State College (BSC)
telling us...”If you are going into teaching for the money, or you feel its an
easy job, get out of it now...do something else for a living.” I think you
would agree he was correct. You can't be an effective teacher in a small
rural school, or in any school, unless you are committed to what you are
there for.

That doesn't mean you can'’t have other interests and/or commitments—
family, hobbies, sports, recreational activities, or even a part-time busi-
ness. I do feel, however, you have to keep a proper perspective on why you
are out there. Why have you chosen (if you are a non-native) to leave your
home, family, friends, and your accustomed pattern of iife?

You have left this all behind because you have made the decision to teach
in rural Alaska; then that is what you should focus on while you are
there. Whatever you, as the only teacher in that school, have to do to try
and get through to your students, or to get the Job done—do it!

Feel free to complain to your Central Office Administrator... talk to your-
self if you feel the need...bang your head against the wall when things
seem to be building up against you. Do whatever you like, but Just get the
Job done no matter how may hours it takes for you to accomplish all that
is required of you— do it!

Teaching in a small one or two teacher school has many benefits, as well
as its share of drawbacks (which I will mention later). One thing you can
count on— if something needs to be done and you don't do it, chances are
it won't get done.

Please don't misunderstand this statement. School cooks, custodians,
maintenance personnel, local school committees, administrators, par-
ents, and the District school board members all play roles in contribut-
ing to an effective rural school. But, no one puts in as many hours at your
school as you do. You are the single most important element. See to it
that duties are accomplished. Commit yourself to the school routine. It is
primarily your responsibility.

Preparation/Organization

Another professor at BSC said to us one time,“Don't ever walk into a
classroom unprepared. It will be one of the most miserable experiences
you will ever have in teaching.” He was correct.
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In a multigraded achoo! or classroom, being prepared ahead of time and
having your materials organized can make the difference between a re-
laxed, pleasant, and effective teaching experience, and a classroom filled
with tension, students off tasks for long reriods of times, and confusion.

No two teachers prepare for their classrooms quite the same way. This is
due, I feel, to the fact that no two teachers teach quite the same way.

I've seen some teachers write the most detatled and complete lesson
plans you would ever want to s . Others, like myseii, wiitc very brief, to
the point plans with k~v word or phrases that serve as a reminder of
what that lesson entafls. Still others write coded lesson plans, that only
they can understand.

In my opinion, each of these types of lesson plans would he considered
appropriate if they all lead to the same results— effective teaching on the
part of the teacher, and learning on the part of the students.

On thing I do before school opens in the fali, which helps keep things
moving along smoothly, is mn off or make copies of as many materials
as I can that I think I will need during the school year. Some examples
are:

¢ manuscript/cursive practice sheets
¢ any worksheets that accompany each textbook
s any tests that accompany each textbook

* name sheets, days of the week/moaths of the year practice
sheets, and

¢ ANYTHING I think I might use during the school year, I run
off or copy.

Then, I flle these materials and pull ther:; out later 2s I need them. I even
place the worksheets and test shects I use in science and social studies
right in the teacher’s editions, chapter by chapter, so . don't have to
waste tip*e pulling them from the filing cabinet.

Granted, all this copying of materials does require many hours and days
of work. But, it is worth it to me and a'lows me more time as the year pro-
gresses to concentrate on the more important aspects of teaching.

Please keep in mind that you are most likely going to do all of this copy-
ing and flling of materials yourself as you will not have the luxury of a
secretary in your small school. So, Lhie more ininor details and aspects of
your teaching duties you can do before school opens, the less dtided and
crainmed will be your workday.

Cuitural Sensitivity/Student Seusitivity

How may times have we heard fellow teachers say something like: *I re-
ally don't care if my students like me or not. as long as they respect me
and do their work.” I used to agree with that statement, but not any more.
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One of the benefits of being an itinerant tea her during my first three
years with Lake and Pen'nsula School District was, that I was able to
vork with, talk with, and observe many teachers in multigraded class-
rooms. Also, I recetved a first-hand look at teaching mazerials that
seemed to work with students in different grade levels and schools. But,
most importantly, I was able to observe how these teachers interacted
with their students and how they dealt with their students on a day-to-
day basis.

All the teachers I worked with and observed did things a bit differently,
naturally, as each group of students had their own characteristics. But
one thing did stand out above everything else: I noticed if the students
liked their teacher, and felt their teacher liked them as well, the atmo-
sphere of the school and/or classroom was much more conducive to

learning and growing.

This may seem like an obvious, or even trite statement, but keep in mind
you are the only teacher those students are going to have, not only all day
long, but all year long, and who knows how many years. So, from the
teacher’s and the student's potnts of view, this becomes a very big factor
in determining whether:

* School becomes a positive and enjoyable experience for learn-
ing for the student; and

* teaching becomes a posittve and enjoyable profession.

I believe you can't “make” a student like you any more than you as a
teacher can “make” yourself like any particular student. But, I believe
there are some things you might want to consider, when you teach in a
small school when You are the only teacher those students will have all
year, that might help you all get along in a more positive manner,

Our Teacher the Preacher

Generally, I've.found students in these rural areas do not like preaching.
By preaching, I mean rambling on and on about a topic when a more brief
explanation would have sufficed. Say what you have to say, but don't use
verbal overkdll. If you absolutely have to speak for an extended period of
time on a particular subject, you might want to pause frequently. to give
your students time to react to your comments, in the form of discussion,
rather than a lecture.

Hesitations

We, as teachers, often expect to recetve a quick response to our questions
and queries. When we don't, we sometimes feel a bit frustrated in our stu-
dents for not learning the information well enough, and in ourselves for
not teaching the material thoroughly. I think you will find if you can just
bite your tongue a bit, and hold back Just a little longer before supplying
the answer, you may find you will recetve more responses. Just give your
students “time” to formulate a thought and they will most likely give you
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a response of some kind. Rural native students are not necessarily any
more or less shy than urban or non-native students. Be patient.

Yelling )

Rural Native Alaskan students generally do not recetve loud verbal
scoldings from ad/u%Over the years, I have lost my temper several
times and exploded, lighting into an individual student or group
of students. I have learned this does more harm than good, especially to
the older student(s). Their feelings of self-worth and “honor” are devas-
tated momentarily (and perhaps longer). Regarding an older student, you
may lose that student’s trust and respect for good. It is a public humilia-
tion they just are not accustomed to recetving. (But, then agatn— who 1is?)

Not only does the student feel badly after a verba! thrashing, but I feel
badly as well. After thinking about it, I usually conclude I could have
dealt with the situation in another manner, perhaps by taking away the
student’s recess time, moving the student away from the rest of the class,
or sending the student back to their seat and having him/her cool off and
settle down.

If you feel you have unjustly yelled at a student, by all means apologize to
that student. It may not repair all the damage done, but at least the stu-
dent will know you made a mistake and were willing to admit it.

So, try to avoid losing your temper, and do not yell and scream at yvur
students no matte how angry you may feel.

Directions
Very simply, keep your directives simple, consistent and to the point.

s “Do something quitely at your desk...”
(Means the student has completed his assignment and there
isn't enough time left in the period to begin another assign-
ment, so the student can have free time. But, the student must
not disturb the rest of the students who may be still working
otlerwise, he will recetve another assignment.)

~ o “Let's have a seat now, gang...”
(Means, put everything away, get a drink of water or go to the
bathroom now, because it is time to start school.)

¢ “Let’s get ready for lunch...”
(Means pick up and put everything away and have a seat at
your desk. I will then call the students one at a time to be dis-
missed.)

s “Nathan, your assignment is on the board...”
(Means time for that student to get out his books as recess is
now over.)

e “Megan's group—come up with your reading books, please...”
(Means it is that group’s turn to come up with their reading
books, but they don't have to bring up their workbook, only
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their textbook, because they always attempt their workbook

Pages at their desks independently. The next day, we do those
pages together that were too difficult ~r them to do indepen-

dently.)

“Let’s pick up your mess now..."
(Means, recess is about over, or it is time to get ready for
lunch, or, it is time to get ready to go home.)

“Jason, get out your math book and work in it during recess...”
(Means, I caught Jason off task for a longer period of time
than necessary during math und now he has to make up for
that time during recess.)
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Overall, ! try to minimize my directtves as much as possible and elimi-
nate others altogether. For example, one thing I did=si't want to keep doing
each morning was to give a verbal directive to have the students stand for
the pledge to the flag, so I came up with a: ~id sttmulus~ response ru-
tine.

In Pilot Point School, after reviewing calendar skills with the younger
students, I would walk to the back of the classroom. The students quickly
cuught on~when I started to walk in this direction, it was time to stand
up and say the Pledge of Allegiance. I also use the same routine with my
students here in: ¥gegik. I therefore have eliminated one less verbal direc-
tive.

Humor in the Classroom

“I'm not here to be their friend and jok'e with them. They've enough
friends. I'm here to teach them how to read, write, spell, and do math.”

After working with and observing this teacher during my three years as
an itinerant teacher, and ¢ %er going over this teacher’s test resuits on
his students, (“his" ¢an reier to either gender), I felt he did a very good job
of teaching the basic skills to his students.

But, the tension and regtmentation in his classroom was quite evident. I
do believe he was indeed committed ! 0 his profession, as I saw him check
over each and every problem, alphabet letter, word sentence, and work-
sheet his students passed in, every day. He kept those students on task
99% of the time. He also knew the strengths and weakness of each of his
students. If he couldn't find ready-made extra practice sheets to attack
those wzak areas, he would make them up himself. He would drill those
students over and over again until they mastered a particular skill to his
satisfaction.

The students could not get nut of their seats without his permission, not
to sharpen a pencil, ge! a piece of paper, blow their nose, ask for help, and
heaven forhid, if one of those students had to go to the bathroom other
than at recess time.

Even P.E,, a time when you should allow your students (espectally your
more acttve and physice’ students) to let loose and burn off some of that
pent up energy, was a d.ill. “First group - ready - and skip two - three -
four - five - six - seven - eight.” “Second group - ready - and skip two -
three - four - five - six - seven - eight.”

{n my three years of observing this teacher, I never once saw him smile at
a student, laugh with a student, talk with a student about anything of a
personal nature, such as hobbies, (oys, games, or their family. I like to
think he did, when I was not around, but I never witnessed it. To this
teacher, it was strictly business, no funny stuff. "

Granted, there were a couple of students who were a handful, but the ma-
Jority of them seemed like the nicest students you would want to have in
your school. It was obvious the students didn’'t much care for their
teacher. School was not a fun or pleasant place to be. If he could only
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have eased up on them some and allowed himself to laugh, smile, joke,
and just talk with these students on a more personal scale, it would have
made for a much more pleasant experience for all involved.

But, in this teacher’s defense, those students did learn to read, write,
spell, and do math. He was one of the hardest working teachers I had ob-
served. He was in the classroom at 7:30 a.m. and did not leave it until
5:00 p.m., and then, he usually took papers to his apartment to correct

later in the evening.

If 2 parent only wanted thetr child to learn to read, wre, spell, and do
math, this would be the ideal teacher. However, if a parent wanted their
child to learn all those skills plus be allowed to:

* make a mess on the floor with paper, crayons, and scissors;
* hum a song scftly to himself while working at his desk;

* blurt out a bit of information he/she had just read in a book
or magazine to the whole class;

* do a series of cartwheels from one end of the classroom to the
other during recess,

then, they might want to think twice about sending their child to this
teacher.

It was just this teacher's personality and make-up. He did not know any
other way to be. I still feel this teacher ¢ ly cared for his students and
wanted to gtve each the best education possible. He just was not meant to
be a teacher in a small one-teacher school.

Humor was certainly not part of hu, repe: re in teaching. You don't
have to be a stand-up comic, but it would ..t hurt if you could learn to
laugh and joke occasionally with your students, as long as it 18 not at the
expense of someone else’s dignity or self-worth in the classroom, and the
students do not take advaniage of it in order to avoid their assignments.

Just to give you one example of what I mean. It was during reading time, I
had the kindergarten group up with me at the work table, the rest of the
students were at their desks, and one student came up to me to receive
help while one of the kindergarten studen! and I were briefly discussing
a comedy that was on TV the night before. This conversation triggered a
response from the student who came up to get help. She commented she
too knew this particular song that was sung on the show. Slie and I then
proceeded to sing a duet of this song. Naturally, this had disrupted the en-
tire class, but it was worth it for two reasons~ it was important to that
student to sing it, right th.n and there, and also, we received a nice round
of applause for our efiorts!! I then proceeded to help the student with the
Page she was having difficulty with and the rest of the class went back to
their assignments.

£
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Teacher As & Friend

In my opinion, about the only way not to become friends with your stu-
dents in a small one teacher school, is to make a conscious eftort not to
get cloee to them. Otiicrwise, it s almost automatic that you will become
close to your students,

Even though you may not consider any of your students true friends, you
may have sorne students who ccnaider you thetr friend. You ma go hnnt-
ing, trapping, skiing, snow-going, or three-wheeling togethe-. With
others, you myy share a similar hobby. Of course, you will bec:ome closer
to some students than to others. But yu * will come to know &ll your stu-
dents in great detail, and they you, over time. You will find yourself doing
for these students lixe you have never done ! ° 4 group before, as you be-
come more ke a “school family” rather tha.. just a L acher asd his/her
students.

You naturally tce raore of your students outside of the formal s~hool set-
ting, in a small village, than you would in an urban town or city. You will
frequernit their homes, and they yours. However, in these smal! rural vil-
lages. everyone is on a fiist name basis. Young children also refer to
adunts »n a first name basds.

How you wish to be called in your school or classroom is up to you. But,
you had better make the students aware of it the first day of school. as
they will naturally want to call you by your first name. Generally, this
should rot cause you any major problems. The students and parents will
most likely respect your wishes if you prefer to be addressed as Miss, Ms.,
Mrs., or Mr. I was on a first name basis with my students in Pilot Point
School mainly because that {s how the students knew me when I was an
itinerant teacher. Here in Egegik, I told the students the first dar of
school I wanted to be called Mr. Blackwood, or Mr. B., and not by my first
name, even though they ali kn*w what it was. Most o the students did
not have any problems respecting my wish. However, one older student,
who was very close to the teacher ! had repiaced and was on a first name
basis with, did not like this request. Although this student complied wi‘h
my wish, he/she felt somewhat offended by this.

Interacting Socially with Your Students

By this, I simply =an taling the time to play with your students during
recesses and lunch breaks You do not have to necessarily go outside with
them every day or at every recess period. There also .nay be some stu-
dents whe do not wish to have your company during these breaks, as they
might consider it their time to socialize among themselves.

Tais dnd of interactirg with students is even more important when, in
my current situation, ' have only two older male students. Wher the
weather is nice we usu _ly go out to the playdeck and play basketball. For
one of these students in particular, this is obviously appreciated very
much. His ball skills have improved dram:tically since we first began
about a ;car ago.

24
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As for the younger students, they may be perfectly content to play by
themselves, but they certainly appreciate an =xtra push from behind
when they are on the swings, or an extra fast spin on the merry-go-round
equipment.

When the weather is too cold or nasty to go outside during recesses, we
often break out the jump ropes or use the nerf balls to get some kind of
organized activity going. Other times, it is every studsnt for themselves,
and nothing special goes on.

Many times, students will come to me after school and/or on the week-
end to request a pick up game of some sort with some other students or
adults in the community. They certainly appreciate you taking the time
to participate with thenu.

The point is, what you might think of as nothing special, or no big deal,
perhaps to your students, or at least some of your students, the fact you
are taking time 10 join them at ricess times or after school, could make a
big differencs in how they perceive you.

Freedom of Movement Within the Classroom and Among
the School

This is probably tied very closely to hcw each individual teacher teaches
and views their style of classroom management. I personally find it dif-
ficult to impose restrictions upon students getting out of their seats to
sharpen a pencil, get a piece of paper, get a dictionary, go to the bath-
room, ask another student for help, get a library book in the next room,
or even stand by their desk to do their work instead of sitting in their
seat.

I suppose in a class of 25-30 students, I could see where some orderliness
would be called for. But in a class of 10-15 students, I generaliy don't have
any specific set of rules for such movement.

However, there will always be a few students who, realizing I do not have
any set rules pertaining to such movement, will inevitably ta'.e advan-
tage of this. I stil' feel I should not restrict the whole class because of the
actions of a few students, but rather, deal with those students who appenr
to be taking their freedom of movement a bit too far. This can be done in
a few ways. I can make a general announcement before 1 begin each day.
that I am cor . :rred about this matter; speak to those students iadividu-
ally about it; or simply have those ~tudent(s) make up the time they
wasted at recess time.

In this area, I try to put myself in the students’ position. I believe it is
asking a lot to expect students to raise their hand each and every time
they want to get out of their seat for something. I don't have time to mon-
itor such acuvity. In a sirall school or class setting such as you have out
here, 1 agair feel that the students will not generally abuse such a privi-
lege. But ycu as their teacher, will probably determine the degree of such
movement about the classroom or throughout the building based upon

Do
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your level of tolerance. It becomes a matter of how much you can put up
with.

Flezibility

There is a common saying, or belief that is shared by some indtviduals in
these small villages in the Bristol Bay Area, and perhaps by ~.ner vil-
lagers in the state. It goes something like, “I don't make plans b.cause
they never work out”

Now that is what I call being flexible. Actually, I believe the phrase has
more to do with the unpredictable weather conditions more than any-
thing else. Many a well laid travel plan has been squashed by sudden
change in the weather. Of course, you realize, the only two ways in and
out of these small villages are by plane or boat. The-: are no roads con-
necting these villages, for the most part.

If you are a non-native and grew up anywhere in the lower-48 states, you
probably grew up and lived by a time schedule of some sort as I did. I
won't bother to list these, as you can reflect back on your own lifestyle to
understand what I mean.

Rural Native Alaskans also have timetables and schedules which affect
and manage their lives, but, I would say they are much broader, wide
ranging, and more flexibse, probably tied more to the cycles of naiure and
ihe seasons than to the schedule of a 40-hour work week. Naturaily, most
of this is due to the fact that these small villages are mainly fishing
communities. Very few people have year round jobs. It is not that they
would not welcome more opportuntities for year round employment, it is
Just the nature of the way of life in rural Alaska. The majority of the res-
idents make their money in commercial fishing ventures in the summer
months. They then have to budget their funds throughout the winter,
Their abundant leisure time can be spent in a variety of ways, such as
hunting, trapping, snow going, three wheeling, arts and craft work, card
games,. church and social get togethers, maintenance of homes and
equipment, etc.

What I am saying is, it is a way of life that we, as non nattves, are not ac-
customed to. It is a different way of life, not a better or worse way of life,
Just different from how you and I grew up.

You have to understand (as Dorothy did when she landed in Oz) you will
be working and living under a somewhat different set of conditions,
rules, and traditions. You should attempt to make a conscious effort to
familiarize yourself with, and become sensitive to this new setting.

Things which worked well for you back home in your other school may
or may not work well out here. If it does, stick with it, if it does not, let it
£0. Do not be so rigid and or inflexible.

Listen to what your students, parents, and rther village members you

meet, say. £ yme may not say much, but when they do speak, it is usually

for a good reason. You have to attempt to see their point of view. What you

think or feel is right, might very well be from your cuit: .al point of view.
06
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But it might not be ‘ooked upon in the same manner, in the village where
you work and live.

You will stick your foot in your mouth many times as you learn to under-
stand the local ways. As long as they are not major or serious misjudg-
ments, the local people gererally will be very tolerant if they feel you
were sincere {n your efforts.

Personality/Attitude

First impressions are v sually lasting cues, I have generally found, with
the people in these small villages. So, chances are, you will know within
a very short period of time, how you have been percetved by the students
and adults in your community.

I cannot give you a magic recipe that will guarantee your acceptance in
your particular community, as each village, 1 have found. does have its
own unique characteristics. But, I feel I can make some general state-
ments about your living and teaching situations that you might want t-
consider.

07
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¢ Do not approach your new situation with the attitude that you
know everything there is about living and teaching in rural
Alaska, {f you have never experienced it before. The local peo-
ple will see through this right away. Do not be embarrassed or
shy to ask someone for assistance or suggestions, or outright
help. You will find the majority of the villagers are very shar-
ing, kind, willing to help you get settled in and into the rou-
tine of rural living.

¢ Be willing to keep an open mind about sttuations as you get to
know peopi: and talk about various subjects. I doesn’t mean
you have to accept or agree with that person, or change your
beliefs, but do not be too quick to ignore or disregard their
opinions either.

e Patience is a quality you will need to try to develop more of, if
you do not already have a high level. You will need it, as you
try to understand why events are the way they are out here.
You must not be too quick to make judgments about the rural
lifestyle. You and I s!" 1ply were not born and raised out here.
We will inevitably compare the two lifestyles.

District Central Office ard Other Support Personnel

As I mentioned before, you. ine teacher, are the most important person in
the scheme of your local school situation. You are the one who will put in
the most time and effort on a day to day basis. You, more than any other
person or group of people, will determine the degree of success your stu-
dents achieve during the school year.

However, there certainly are other contributing members to the school
setting, which, depending on thetr effectiveness and commitment, can
help or hinder your efforts to provide quality education to the students.
Let us start at the top of the support personnel lacder and work our way
down.

District Sckhool Board

These people a~e responsible for the operation of the entire school dis-
trict, of which your school may be just one of many. The members of this
board are usually people who were born and raised in one of the villages,
or have lived in the area for a considerable amount of time. I like to be-
lieve the people who are elected to serve on this board are committed to
the purpose of helping provide the best possible education to the students
in the area.

One distinct advantage of working for a small rural school district is,
you get to know the board members som:ewhat better than in a larger
school district, and they get to know you. Dedicated and committed board
members will go out of their way to support and help a dedicated and
committed teacher, because they will want that teacher to return year
after year.

RQ
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Adminis¢cration

One very nice advantage of teaching in a one teacher school is you do not
have to answer directly to anyone on a daily basis. It is basically you and
the students,

An administrator will fly out to your school several times during the
school year. (3-10 times, depending upon the neede and concemns of your
school.) If things ars Joing smoothly, chances are you will not see much
of yor administrator. An effect - administrator will get you answers to
questions your local school advisory committee asks, to which you may
not” e the answers. He/she will see to it that parts, equipment, or sup-
plies you need are ordered and delivered as quickly as possible. An effec-
tive administrator could possibly makz the difference between a tem-
porarily struggling teacher maiung it through the year successfully, or
resigning his/her teaching position.

Maintenance Personnel from Central Offic~

Unfortunately, these people sometimes get a bad rap, as you either love
them or hate them. When things at your site are gring smoothly, you
could care less where the maintenance people are. But, Just as soon as
your furnace goes down, a water pipe freezes, or a sewer line backs up, you
are on the phone demanding they drop what they are dotng and get down
here immediately. In the intertm, you bad mouth them, wondering why
they did not see this problem during the summer and fix it then.

Over the years, I have had pretty good luck and cooperation with the
maintenance people in our district. But, you have to be patient with them
and realize that they have other schools. projects, and emergencies to
deal with besides yours. You must lsarn to handle as much of your main-
tenance problems as you can, locally, either yourself or with the assis-
tance of your school custodian or members of the village. If it is an emer-
gency that does require district maintenance personnel, be sure to give
them as much’ information as you can, including the proper part num-
bers if it is a piece of equipment that has broken down. This will speed up
the process of repatring the damage. But, be patient with these people as
they try to do the hest they can, given the vast possibilities of things that
can ge wrong with such a widespread school system.

Itineiant District Librarian/Special Education
Services/Itinerant Music & Art Teachers

It truly is a luxury having a district librarian coms around once a month
or so to make sure your library stays organtzed and functional. He/she
can also recommend nceded books, reference materials and/or peridi-
cals that would make an important addition to your schosl library.
He/she can even order it ali for you.

Lake and Peninsula School District used to have itinerant art and music
teachers that would travel to each school for about eight weeks each (one
r two days per week). They would provide activities and experiences the
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regular classroom teacher might not be quslified to teach. These two pro-
grams were generally well received by the students, and supported by the
district overall. Unfortunately, due to budget cuts, these programs had to
be eliminated.

As g former special education ttinerant teacher, I can speak about the
quality of special education services delivered to these small rural
schools from first hand experience. In m v opinion, as admirable as the
district’s efforts are to provide quality and effective special education
scivices to those needy students, there just is not enough of a budget to do
the ob properly. The rural school districts in Alaska do the best they can
given the current dollar amounts. Itinerant special education teachers
get stretched pretty thin trying to provide quality services to teachers
and students. Some needy students could benefit from full time special
education teachers, but due to the unrealistic costs of sucli a requirement,
the stident has to settle for substantially less. But, please keep in mind
this is not ~o much a reflection upon the rural school districts’ commit-
mert to special education services, as it is a reflection of one of the nega-
tive consequences of living in a ru~sl village in Alaska.

However, the Special Education staff of Lake and Peninsula School
District was recently recognized by a national education organization
for its quality of services delivered to the students in our district. This is
due in large part, I believe, to the quality of the special education stuff we
currently have, headed by Ron Jones, and, also the fact that several of the
apecial education staff members have been v-ith the district for several
years.

Local School Committee

In my opinion, these people are the second most important elcment in
contributing to an effecttve rural school. For the benefit of the students it
is vitai that the teacher and the local school advisory committee work
together and get along. It is also vital for the teacher's benefit, as I can't
imagine a more unpleasant working condition for a teacher than trying
.0 work with an unsupportive school committee. If you ever lose tie sup-
porc of your local school committee, the best advice I could give you
would ke to finish up the schoof year and look for another place to teach.
Do not ever teach in a village school where you are really not wanted. Go
someplace wheze you are wanted.

Each village, as I have mentioned before, has its own unique characteris-
tics; therefore, each local village school commitiee will function differ-
ently. Some will be quite active and will expect you to keep them in-
formed of anything and everything concerning local school matters, and
District wide mat*ers and concerns. Others may trust your judgment and
pretty much let yvu run the whole show. In the latter instance, meetings
will be scheduled as needed, rather than on a monthly basis. But what-
ever type of lecal school committee you kave in your village school, re-
member they are there for your benefit in helping you to effectively run
the school, so use ther. nd work with them.

60

‘THE "W'SDOM OF PRACTICE, VOLUME 11

53




Parents

Parents are the third most important group of people in helping to create
an effective rural school. Ii is @ much more pleasant teaching envhon-
ment when you have the support and backing of the parents of your stu-
dents. By this I mean several things:

* Making sure their children are in bed at a decent hour on
school nights.

* Keeping their children enrolled in school on a regular basts.
* Making sure their children do their homework.

* Supporting the teacher in any possible disciplinary measures
against thetr child.

* Attending parent/teacher conferences as felt needed.

* Taking the time to work with thetr children at home on learu-
ing and other educational acttvities.

Just as you may ilot get along with every stude:.c in your school, so too,
you may not have the full support of every parent in your village, for
whatever reasons. You should not be too concerned about this until you
begin to lose the support of the inajority of your parems. Then, it is most
likely time to move on to another village school.

Educational Background

I am not convinced that having a masters degree or doctoral degree will
necessarily make you a more effective teacher in a small rural school. I
suppose it could not hurt. But I believe a generalist would be at more of an
advantage than a specialist. A generalist wculd be a teacher who has ba-
sic training in the general subject areas, whether it be a bachelors or
masters degree, and w:s0 some skill or corepetence in rausic (perhaps can
play an instrument or who has a good singing voicej, art (perhaps is an
amateur painter or has other artistic interests), and some training or ex-
perience in drama acttvities and programs. This overall general compe-
tence would be a big advantuge in a one teacher school, providing that the
teacher had the velf confidencs and commitment to go along with those
varied skills.

In my ten years of teaching I have met only one teacher who possessed all
of these skills, and more. I am sure she would not mind me using her real
name-— Helen Bowers. I could write a whole booklet on: her alone, so I will
try to keep this brief.

Helen has a masters degree in Elementary Education, an endorsement in
Reading, and also one in Special Education. She can play the piano, sing
and even yodel. She can paint and draw very well. She is; also an excel-
lent daricer. Also, anyone who ever met Helen would never accuse her of
lacking self-confidence or commitment. She spent five years with our
district. The first two ycars she ‘was an itinerant reading specialist, and
the last three years she taught in Ivarof Bay, at a one-teacher school in

MANAGING THE MULTIGRADED C..ASSROOM

61




the southern half of the district and the most isolated of our fourteen vil-
lage schools. I believe Helen would agree with me that overall, possessing
a wide variety of educational skills, training and competencies would
better serve the teacher in a small multi gradec school than an advanced
degree in one particular field.

This does not mean you should rule out teaching in this type of setting if
you do not possess a variety of skills. You will find thes¢ students enjoy
experimenting with paints, craycns, and any other type of art medium.
Even {f you can not carry a tune (like me) the students still like to sing
along to children’s records and tapes.

Putting together a Christmas program is always a challenge, especially if
you only have a few older students who can read the script and memorize
the lines. You will often have to rewrite a lot of Christmas plays to fit the
number of actors you have to work with. In some instances, you wiil have
to resort to drastic measures and write your own Christmas plays. But, it
can be done, as Helen would attest to. Again, it all goes back to having the
self-confidence and commitment to get the job done. Just keep in mind,
there will be no other staff members around to help you so you have to
plan ahead and give yourself plenty of lead time to prepare for those spe-
cial occasions. You will also find that some of the parents and your local
school committee will assist you if you ask them, as they understand
their teacher may r:ot be “good” at everything. They will support you if
you are willing to put forth the effort.

A Varied Personal Background

I suppose having ascended a 15,000 foot mountain, ka, aked the major
South American Waterways, hot air ballooned across three states.
parachuted from 10,000 feet, gone on a safari in deepest Africa, or back-
packed along the Great Wall of China would qualify you as possessing a
varied personal background. But these are not, in my opinion. prerequi-
sites for being an effective teacher in a rural setting.

It would certainly have done wonders for your self-confidence.
Commitment was definitely called for in such tasks. But the average. ul-
tra conservative, low profile, middle of th. road teacher can still do an
exemplary job out here. There are many other avenues for acquiring self-
confildence and commitment. You will not want to rely solely on your
previous achievements to undertake the task and responsibility you will
have out here in a small muiti- graded school setting. You will be amazed
at what you can do, and how successful you can become once you are pre-
sented with the challenge.

Male or Female

I have deliberatel; listed this quality. not because I am a male chauvin-
ist. In my years of living and teaching in rural Alaska, I believe this state
is still primarily a sexist state. By that, I mean there are still definite
identifiable male and female roles that are tradition in rural Alaska. I
believe this is due to the relatively demanding environment in which
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these people exist. All have their roles, tasks, and functions to fulfill.
This is not to say that women in Alaska are looked upon as second class
people. I have seen many village women perform tasks and work in jobs
that are physically demandirg, of high skill, and in some instances,
dangerous or risky.

However, being a male or female does not glve you any advantage in
teaching in a small rural school in Alaska. Do not let your gender dis-
courage you in any way. Again, I only have to refer you back to Helen. She
was just as capable, and in many ways, more capable than many males,
in undertaking the role of Principal/Teacher. No one particular sex
holds a monopoly. or has a decided advantage in successfully teaching in
rural Alaskan village schouls.

Now, for the ranking of these qualities in order from highest priority to
the least: simply refer back to the beginning of this chapter. They are al-
ready ranked, just as I wrote and discussed them. Self-confidence and
commitment are the top two most imiportant qualities for being an effec-
tive teacher in a small rural school setting. A varied personal back-
ground and gender are the least significant qualities, in my opinfon.

\
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Part Two

How to Get Along in the
Community and Build Community
Relaticnships

This may seem rather unusual, but you really do not have to do very
much to get along with the people in your local community. It {s primar-
ily what you doa't do that could make the difference. Let me discuss a few
topics and areas of concern that, hopefully, wiil clarify what I mean by
this.

Visiting

As you would expect in a small relatively isolated village, there is a great
deal of informal socializing. Tt is important that you try to visit and so-
cialize once in a wiiie, especially your first year in the village. The
community members do wani to get to know you on a more personal
level, than just as a teache=:.

Over the years, I have found that you should make the initial move and
go visit the people ard thetr homes, But, be prepared to drink several cups
of coffee, tea, or juice, and snack on some freshly baked food, or even join
them for lunch or supper, I can’t remember when I visited someone and
was not offered something to eat or drink. As I mentioned in Part One,
you will find most of the community members to be very kind, gracious,
and sharing individuals.

As | mentioned several times, each village is somewhat different in its
make-up and character. I became aware of this when I was an itinerant
teacher. There were some villages I looked forward to visiting, and others
I did not necessarily enjoy: but that was just a matter of personal interest
or taste. Other itinerant teachers probably had their particular favorites.

What I am about to say may not seem very flattering or positive, but I feel
it is important to mention, because it coulu save you from making an
honest mistake, or or help to avoid personal controversy. I believe I am
fairly accurate in what I am going to say as I experienced it when I was an
ftinerant teacher.

If your are a single teacher, you have to be somewhat extra careful about
who or when you go visiting, especially during your first few months in
that village. There were some villages where I did not go visiting many
families’ horr+s because a new single man in town was looked upon by
some people as a threat or competition for their women, or it was not
considered the proper thing to do. I found many husbands to be quite pos-
sesstve of their wives, and vice-versa. I will mention one incident zs an
example of how poss~ssive one man was.
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When I was an itinerant teacher, I had to call the central office to let
them know when I was ready to move on to the next village school, as I

had no set schedule. They would send a plane down to move me to the .

nex: site. During those early years. {nere was only cae phone for the en-
tire village. This phone was usually located in the village community
hall, and a local person was hired by the village to log all calls made on
the phone and to collect the time and charges for the calls.

I was working in one of our smaller village schools. I had completed my
work there and went down to the community hall to use the phone to
have a plane sent down for me. This was my first visit to this village so I
had not met any of the local people yet. I walked into the community hall
and there was a young lady taking care of the phone; no one else was in
the building except her and me. I introduced myself as a teacher with our
school district and proceeded to use the phone.

After you have hung up from completing your call, you have to wait for
the operator to call back with your time and charges so you can pay the
phone attendant. While I was waiting for the operator to call back, the
phone attendant and I talked a bit. Suddenly the door to the hall burst
open and in stomped this young man, very upset and angry. He bellowed
out, “What the hell is going on here?" I responded with my name and that
I worked with the school district and was calling central office on school
business. I extended my hand for a greeting and he responded, “Oh
yeah...well I'm this girl's boyfriend and don't you forget 1t!!" I responded
that was nice, but I just came to use the phone. Fortunately for me, the
operator called back with my time and charges, so I patd for my call and
left the loving couple alone.

Unfortunately, the weather turned lousy and I was not able to get out that
day. This meant I had to go back to the community hall the next day to
make another call to the central office. I dreaded the thought, but down I
went again. When I walked through the door this time, there was the
Phone attendant, and there he was with one of those contented, satisfied
grins on his face that says, “Gotcha!” I made the call without incident,
but this time I did not strike up a conversation with either person.

The plane finally made it in the next day. As the pilot was unloading
freight for the village, I took one last look around before stepping into
the plane. As I glanced over to the community hall, there he was standing
in the open doorway iooking in my direction. I'd like to think he was
checking to see how much freight or matl sacks came in, or if anyone he
knew was getting off the plane, but I uon't think that fs wha!. was going
through his mind.

In another incident, I recall visiting one family when I was an itinerant
teacher, and the husband was not home; only the wife and two children. I
stayed about fifteen minutes. I noticed, upon leaving, that the woman
had left the inside door open the entire time (most of these homes have
an arctic entry way). I thought this was unusual as it was winter. I later
found out that this woman always does this when a male comes to the
house and her husband 1. not at home. This may not have been an entire
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village tradition, but it was this particular woman's tradition. In other
villages this was not the case. There did not seem to be any problem with
visiting when the husband was not home.

This might also apply to a single female teacher visiting a family when
the wife is not at home. There just seems fic be this understanding, or

proper respect, in some villages.

I once overbe~rd two women talking. One woman was inviting the other
(who was froma another village and was only gotng to be in to .n for a few
hours) to come to her house for coffee and a visit. The woman made the
comment that “there are not any more men over there now, they have all
left.” I knew both women fatrly well and I wanted to ask what difference
it would make if there were still men over there, as boi> women were
married. (I did not ask, because this is a perfect example of what I re-
ferred to in Part One about putting your foot in your mouth.) I have con-
cluded that for this particular woman, who offered the invitation, it
would not be proper to bring her friend over to her house with several
men sitting at the kitchen table. You may not iind this to be the case in
your particular village, but I did want to make you aware of this as it is a
good example of what I was referring to in Part One, under “Flexibility”,
when I mentioned that you will be working and ltving under a different
set of conditions, rules, and traditions. You may come across this atti-
tude in some circumstances.

Socializing

My last couple of years in Pilot Point, I was affectionately (I hope?) re-
ferred to by some as “The Hermit on the hill.” It was because I did not get
out and around as much as in previous years. It had : othing to do with
not liking any rarticular group of people any less than before, or because
I was acing stuck-up. It is basically that I am sort of a loner. I seem to en-
joy being by myself, enjoying the peace and solitude of an evening or a
weekend. I prefer to de things alone. I think in many ways, it is one of the
main reasons I enjoy being in a small one-teacher school. I do not have
to worry about offending or alienating any staff members.

I believe that nickname wouid apply even more so here in Egegik. One
advantage I had when I came to teach here two years ago was that I al-
ready knew many people from my earlier years as an itinerant teacher.
So, I felt very comfortable about the community and its people. I do not
do very much socializing here. I pretty much concentrate on teaching and
taking care of tl:~ school routine. It has nothing to do with the people
hese, as they are some of the kindest and most generous people I have had
the pleasure of knowing. I have had dinner at several peoples’ homes,
a::d the local school committee and village members get together at the
school for a monthly potluck and a movie. So, i do get to socialize wi*h
some community members. I know that some wish I would try to get ouc
and around and become more visible in the community. I have no ex-
cuses for this other than what I mentioned earlier; I just seem to prefe

being alone. The local school comrriittee and parents have not held this
against me because 1 have their respect as a committed teacher.
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(Remember what I said in Part One about commitment and why you are
primarily here?)

So, you d not have to be a social animal to be accepted by the local com-
munity members, As long as the parents know that you are doing the job
in the classroom, they will be more than willing to put up with your
reclustveness for student progress and effecttve teaching.

Differences of Oninion/Beliefs

As you mak* friends und acquaintances in the village, you will no doubt,
sooner or later, touch upon a topic or subject area where you and that
person will differ in opinion, Having differing opinions, and each argu-
ing or presenting their zeasons for them, does provide for meaningful ex-
change of thoughts; and chances are, ¢ach can respect the other's opin-
fon. However, when such a conversation takes place Hetween two tndi-
viduals who are meeting for the first time, problems may arise. I want to
tell you about a conversation that took place between a first year teacher
in our district and a village coun<il president.

This first year high school teacher went to talk to the council president
about teaching outboard motor repairs, The local man had taught this
class to high school students several times in previous years and was go-
ing to teach it again. This local man is an accomplished fisherman and
obviously has lifelong practica! experience in maintaining an outboard
motor. The two began talking about how the class should be taught. The
local man felt the best way to teach the class was to show the students
what to look for when an outboard motor breaks down (i.e., check the
gas, ofl level, spark plug, ¢ ther various parts and connections— depend-
ing on the nature of the problem.) The first year toacher felt strongly that
theory should be taught to the students. He felt that if the ¢’ adents knew
exactly how an outboard motor operated and functioned, and all the
proper names for the various parts and systems, they could better iden-
tify what the nature of the problem was. (Not knowing the first thing
about an outboard motor, I think both methods sound pretty good— but
then again, what do I know?)

Both stood firm in their beliefs as to the best way of teaching this class.
One way was based upon classroom knowledge and course work: the
other was based upon life experience anr! occupation.

Nzedless tr say, the local man refused to teach the class that year. The
first year teacher had made a serlous mistake. He made the mistake of
getting off on the wrong foot with on of the most influential men in the
village. This does not rr ean ti.e teacher should have buckled under and
changed his belief in how that class should have been taught. Rather, he
did not appear to respect this local man's opinion and method on this
topic. In other words, it was a slap in the face from an outsider, on how to
best repair a piece of equipment that this local man had been using and
repairing most of his life. (This gets back to what I mentioned ‘n Part One
about trying to look at things from the local cultural point of view).
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I have no doubt that the two me > nd the students) could heve learmned
something from each other. The acher had lost this man's, respect be -
fore he ever had a chance to earn ii. This first year teacher aas simply
too set in 1.is ways and too inflexible. Hz never made it thro-igh the entire
school year.

This type of conv¢ ;ation, argument, or disagreeme::t probably could
have taken place half-way through the schooi year when the two men
would have, by that time, probably been betici acguainted and no lasting
11l feelings would *ve duveioped.

The point I am tryving to make h:re is you do not have to necessarily sac -
rifice or compromise your own personal beliefs in order to get along
with, or be accepted by, the commuuiity. But, you might wan! to temper
your opinfons and beliefs somswhat, and not impose them the very firs:
opportunity you have. Get to know the individuals on a more personal
basis first.

Hunting/Trapping

Another area of concerr: that 1 want to mentfon bri.fiy, as it has caused
problems for some teachers in our district in the past, has to do with
hunting and trapping. Obviously, rural “laska is a haven f- the adven-
turesome, outdcors type of person, especially in these two areas.

It is very important that you follow and observe the seasons, and bag
limits in your area. But, from my observations, experiences, and from
the mis{ortunes of some other teachers, this may not be enough. Even
though you may have every legal right to hunt and trap once you Lave
met the residency requirements, you may find that ihere are certain
species that you do not want to go after aggresstvely.

In some parts of orr district, vear hunting by a tee~her {~specially a first
year teacher) is frowned upon, particularly if the te ~<her goes out sn
his/her own without a local person along. Outside b'¢ g~me hunters d
come into this area on occasion, and with the guidanc. of an experienced
local hunter (ususlly 10r a fee), can take a bear. But, generally speaiing,
and for whatever reason, in some villages the shooting of bears by non-
nattves is not looked upon favorably. In sor «¢ villages this rnay not be a
problem. So, be extra careful §f vou are an enthusiastic hunter. Check
with thc local people concerning iheir feeling: and att*21des ahout teach-
ers and non-natives hunting particular species of game. It r uld s»ve yon
from making an honest mistake and drawing any unnecessary <, fee:-
ings toward you.

The sati- thing applies to trapping. There niay be .ame animals that the
local village members have no quatms about a teachc . or non-native zet-
ting out traps foi. But other species: may be thought of as reserved for lo-
ca 1atives only, such as lynx, wolves, or wolverin<s. This could b ‘ue to
the small number of such animal: in the area, and thereforc, a higher
price for any pelts taken. Also, local residents may need the extra income
that such trapping may take 1n, more than a teacher r:"{ght.
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Also, if you do plan to trap, be sure ‘o check with other local trappers be-
fore you sct out any, as you may inadvertently set out traps on someone’s
traditional grounds that they have been using long before you ever came
to that village. This would certainlv cause ill feelings between you and
the local community members.

In my opinion, no matter how much you might want to hunt or trap a
particular species of animal in that area, and no matter how legal it
might be for you to do so; 1f you recetve a consensus of opinion from the
local people that doing so would be frowned upon, then I would think
twice before I proceedec to do so.

As in any community, all members do not get along with each other all
the time. So, do not expect to please and get along with each and every
community member. No matter how long you teach in one of these rural
villages, no matter how well you may be liked, respected, or even loved,
the bottom line is, you will always be an “outsider.” Please do not take
this as a put down or an insult or with any type of negative connotations.
It is simply a fact. You and I were not born and raised in these villages or
in this culture. We will never truly understand and fully comprehend the
people and students we live and work with, but that does not mean we
cannot be effective teachers of these students and develop close friend-
ships and ties with some of the local people we meet.
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Drugs/Alcohol

This is another area of concern that might not be very flattering, or easy
to write about, but I feel it is important to mention for any teacher think-
ing or considering living and teaching in rural Alaska. Drugs and aico-
hol unfortunately have penetrated the rural areas of this state. Like any
other community in the United States, there are individuals in these vil-
lages, natives and non-natives, who abuse them.

As you know, there are many reasons why indtviduals use drugs and al-
cohol. I will not bother to list them. I do Lelieve, however, that some of
the reasons adults in *hese small, relatively isolated villages may abuse
drugs ar- alcohol are the following:

. £ of year round, full time job employment.

¢ Long winter months which may lead to unusual levels of
stress or depression.

¢ Lack of engaging in other, more constructive activities.
¢ Sheer boredom, too much time on some people’s hands.

* A poor fishing season, which does not provide adequate in-
come to sustain families through the winter and may lead to
unusual levels of stress and tensions

¢ Unawareness of the risks and or dangers of drug and alcohol
abuse.

I certainly have made my share of blunders as regards alcohol and
drinking with some local community members. Some, I am too embar-
rassed to write down in this booklet for you to read. But, I will say, if you
are a non-drinker and do not take drugs, stay that way. Stick to your
convictions and beliefs in this matter.

If you do drink or take drugs, then I would strongly recommend you re-
frain from doing so while you are in the village, or if you do so, use dis-
cretion. Drink only with those individuals you completely trust or are
close friends. It is very difficult to keep secrets in these small communi-
ties. Everyone knows everyone else’s business.

You will find that there is not much of what you and I would refer to as
social drinking. By that I mean, having a couple of beers or drinks in the
evening or sharing a few drinks among friends or acquaintances and
then saving the rest for another time. Unfortunately, the style of drink-
ing you will find out here s more a mass consumption. If an individual
purchases two cases of beer, then that beer will be consumed that day, or
night. There won't be much, if any, left the next day. This is why it is dif-
flcult to drink with some of the community members. You may have a
couple of bottles of vodka, whiskey, or wine that you break out for your
guests. However, your company may not leave until those bottles are
emptied, no matter how long it takes. This can cause problems for you.
Tensions may begin to run high as you try to get your guests to leave.
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Arguments may break out among your guests, and perhaps, even physica!
attacks may occur between you or among your guests.

This may is a style of drinking to which you are not be accustomed.
Please do not think that all local community members drink this way,
or that all local community members drink, because this is simply not
true. You will find there are many individ 1als with whom you car: share
a social drink or two. You will also find may individuals who do not
drink at all. There are some villages that are completely dry and have
taken the necessary steps to make them that way. Other villages are at-
tempting to deal with the problem, as they are beginning to realize that
substance abuse is negatively affecting the lives of their community
members.

Whether you like it or not, whatever you do * your village community on
a personal or professional basis, is a reflection of, or on, tle school dis-
trict which that village school is a part of. This is one of the prices you
pay for living and working out here. This is why I stated in Part One that
you are the most important element in your school setting. Nobody wil
put in more time and effort at your school site, nor will be judged more
critically as to the effectiveness, or ineffecttveness of your village school.

Another negattve factor of drinking with local community members is
when you drink with son.e of the parents of your students. Many of these
village homes are relatively small, and children do not always have
their own room:s tc go and spend the evenings in when adults are drink-
ing in their home. if you are drinking at one of your students’ homes, and
you have too much to drink, your student may see you in this condition
and word of this can quicki; spread throughout the community. Ever if
you have only one or two drinks while there, your student may stiil telt
others that you were at their house last night drinking. The assumption
by other community members may be that if you were drinking, you
must have gotten drunk. You could lose the respect of your students and
other community members.

So, based upon personal experience and experiences other teachers had,
my advice to you would be:

¢ Ifyou do not drink or take d _.gs, do not start.

* Ifyou dn drink or take drugs, refrain from doing so while in
your village.

¢ If you are a social drinker, make sure you only drink with
other social drinkers in your community.

¢ Do not drink or take drugs in front of your students.
* Do not drink or take drugs with parents of your students.

* Do not give alcohol to commur ity members that you are not
close to, as you will be approached by others who wish to bor-
row from you.
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Part Three

Bui How Do I Teach AU Those Grade
Levels and S:ubjects?

I believe this is one of the most important questions all teachers in a
small one or two teacher school ask themselves when they first arrive,
and perhaps one that other teachers, considering teaching in this type of
setting, might also ask. Some prospective teachers, who perhaps would
make excellent teachers in rural Alaska, might hesitate making the
choice to come and work in a small school, because they do not feel thev
could effectively teach all those different grade levels and subject areas.

Teaching in a K-8, K-12, or other multigraded setting certainly may be
initially more of a challenge than if you only have one grade to be re-
sponsible for. Again, I have to say, there is no one effective way to teach
in this type of school setting, as I firmly believe no two teachers teach ex-
actly the same way. Each teacher has their own st*rengths and weak-
nesses, and you must realize you may not be completely competent or
comfortable teaching every subject area or grade level. As I mentioned
before, I have only met one teacher in my years of teaching in this dis-
trict that came close to being truly qualified and competent to teach in a
one teacher school—Helen Bowers. But, I am sure if you could talk to
Helen, even she would mention some areas where she felt she had some
difficulties.

I will, however, give you some suggestions regardi.g techniques, strate-
gles, and class management that seem to have worked quite well for me
over the years in working with a large span of grades and levels of subject
areas.

Schedule

Try to stick to a regular, consistent dafly and weekly class sche~ule and
you will find the students will automatically switch over to the next sub-
Ject area. In my daily routine, for example, my students have learned the
following:

After the pledge to the flag, the students get out their math books.
But the kindergartners and some of the other younger students
know that before they get out their math books, they have to first
study the set of addition, subtraction, multiplication or division
flash cards they are currently working on. They have learned
they study these cards for a few minutes, then bring them up to me
for a quick drill. Only then, do ‘aey get out their math books.

The studznts have also learned that ten o'clock is spelling time. They do
not always nsed me to teil them to put away their math books and get out
their spelling books. They also know that they work in their spelling
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books until I say “Let's get ready 1or recess...” After morning recess is
o' er, they know it is reading time until I say “Let's get ready for lunch...”

After lunch, they know it is time to break out their science books, except
if it is Thursday. On Thursday, they know we have P.E. after lunch. At
1:30 they have learned it is time to switch over to their English books un-
less it is Tuesday ~r Thursday. They know on these days it is time to work
on their writing assignments and stories. They will work on their
English assignments or on their writing assigments until I say “let’s get
ready for recess...” After recess, it is social studies and, of course, they all
know what they are going to do on Friday after lunch...“ART!!"

So, if you can keep to some kind of consistent schedule, you will find
your students wiil monitor themselves to a great extent, and this will
help you cut down on your verbai directives and help keep things moving
smoothly along.

Varying Schedule

Now, please don't think I keep to this type of daily schedule 180 days,
come rain or shine. I don't think either my students or I could stand this
much consistency. I do vary it somewhat, depending upon the time of
year, holidays, the siudents’ interests, and yes, even my interests. Let me
explain what I mean by these.

The Time of the Year

I find it beneficial to stick to a consistent schedule during the beginning
of the school year. This allows the students to become familiar with the
daily and weekly routine of school, especially for any new students, such
as kindergartners or transfer students. I also try to stick to a consistent
schedule during the winter months, or those months when the weather is
ot suitable for doing much of anything outdoors. December. January,
February and March are usually fairly cold months here in the Bristol
Bay area— generally too cold or overcast for the students to want to ven-
ture  doors for a hiks or extra P.E. acttvities. I will work ihe studeuts
hard during these months, so when the nice warm spring weather rolls
around, I can let up on them, and exten their recess time, or lunch
break, and do some activities outside that we couldn't do otherwise.
(Piot Point, Egegik, and a few other schoo's in our district do not have
new school facilities. Thiese schools are the old Bureau of Indian Affairs
structures built back in the 1940's and 50's. There are no gym facilities
for indocr P.E. and recieational activitizs in these types of schools.)

Holidays

As 11 any other school, these studznts enjoy the holidays and Jook for-
ward to any celebration of them. This will naturally call for varying the
schedule. Halloween, Thanksgiving, Christmas, Valentine's Day, and
Easter usually mean more art -activities, evening programs, school par-
ties, and rehearsals for school plays. Obviously, this means you may not
do as much formal teaching as you normally would.
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In these smail villages, you will generally find the annual school
Christmas program is one of the social highlights of the year. Usually
vou will have the major task of putting it together. As I menuoned ear-
der, you will want to give yourself plenty of ttme to prepare for this—to
make sure ths siudents have enough practice and rehearsal time, to set up
the stage, and make sure you have enough time to order and recetve sup-
plies you will need for the program. This particular holiday will be tne
time in the sci.o0l year where you will vary your regular schedule the
most.

The village people generaily expect some kind of school Christmas pro-
gram, so you simply do the best vou can and take whatever amount of
time is necessary to prepare something. As I mentioned before, the most
difficuit problem you will have in putting together a Christmas program
is finding a play that matches up with the number of capable studen‘s
you have available, who can read and memor.ze lines. But, it can be done,
and the parents and other village community members are usually very
grateful for your efforts.

Student Interests

This may also apply to the time of the year, but I'll call these examples
student interests. When the condi.ions are right, I usually vary my
schedule to allow the students to go ice skating as part of our P.E. activi-
ties. This, of course, is with the local school committee and the parents’
consent. I have never let a winter go by without at least one good old-
fashioned snowball fight, or snowman or snow fort construction. In
Pilot Point Schonl, we had cross country skis for the students. Naturally,
we had to take advantage of those few winter days when the conditions
were right to use them.

No lesson plan I've ever written was considered absolute or unalterable.
If I write a lesson plan for one grout. of students in reading, for example,
and one of those students is absent on the day I planned to do that lesson,
many times I have held off on that lesson and reassigned a more inde-
pendent type of lesson for that group. This is because I want to try and
keep that group together as nuch as possibic. Now, if I know that student
is going to be cut of school for several days, then I will go ahead with the
lesson as planned. But, a one or two-day delay is not going to n:ake a ma-
Jor difference in their progress.

Somethines, I may pick up that a student is hav ng a personal problem of
some kind. Perhaps he/she is having a problem at home, or a member of
their family is having a problems which e affecting the student, or that
student is just a little fatigued or bored with a particular subject area. If I
feel it would be in the student’s best interest to abandon th- particular
lesson I had planned, and assign the student something else, I will. That
scheduled lesson can wal. another day or two. ,
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Teacher Interest (or lack of interest)

Administrators, parents, and/or local school committee members may
not like to hear this, but there are ttmes when I may not necessarily be at
my best for varicus reasons. Perhaps I am beginning to come down with a
cold or the flu; perhaps I didn't get a good night's sleep, or I may be tem-
porarily feeling down in the dumps about some personal thing in my life.
It may not warrant having a substitute teacher fill in for me, but it may
be enough of a problem that I may vary my planned schedule until I am
feeling up to resuming the normal school routine. I have always taken
great v de ir trying to stay healthy enough to teach day in and day out.
But, even teachers have thetr ups and downs now and then.
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Individualized Instruction

In a schooi setting where you have a span of grades K-8 or K-12, you obvi-
ously do very little class instruction. A yood portion of each student's
daily work 1s on an individualized basis. You will have small groups,
such as in reading, spelling. or sucial studies. But generally speaking,
your students will be progressin  along at ‘hefr own individual pace eveu
though some students will be in the “:ame level texts. Some examples.

Here in Egegik, I have three students who are in the same basal reading
i-xt. One of the students is an excellent reader and doesn't like to read the
siory orally with the group, as the pace 18 too slow for her. So, once I've
introduced the new vocabulary words for t&2 story, that student returns
to her desk to read the story silently and answe.s the questions by her-
seli. The other two students remain with me and we read the story orally.
This allows that one student to at least progress through the lesson at her
own pace and not have reading Lecome a dreaded or unpleasant subject
for her.

In the area of math, I happen to have an exceptionally bright group of
kindergartners. They are all at different levels. One has even started
working in the third grade math book. It is nc’ because I am such a fan-
tastic teacher, but rather this particular student masters most of the
skills sc quickly she dnesn't need a lot of drill and pra- tice for review. It
wouldn't be fair to keep any of these three students togetier as a group in
math becaw se they each learn and master the basic skills at different
speeds. This certainly requires more effort and time on my part .o keep
them challenged and moving along, but it {8 important {0 keep each of
tnese students interested in math and looking forward to learning new
skills.

I have a third grade and a sixth gra..e student who, in addition to their
grade level math books, are also working part-time in a ninth grade al-
gebra book, as they need more challenging and stimulating work than
what is in their current grade level tert.

You may find some older students will only ask for your assistance when
they are having difficulty. Others will appear to be constantly in need of
assistance as they are afraid of trying a task on their cwn and making a
mistake. And, of course, the younger students will need a lot of you direct
iastruction to move them through their lessons.

Small Grouo Instruction

Having small groups of students working together and progressing
through the same texts will be as close as you come to tzaching an entire
class. The majority of the time, I group my students together according to
ability level, rather than grade level. There is no point giving a fourth
grade student fourth grade text books if that student is only functioning
at the third grade level, or lower. The opposite holds true as well.

Students will vary in strengths and weaknesses in certain subjecis.
Perhaps your fourth grade student will be capable of working in the
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fourth grade Reading, Spelling, and English books, but only in a second
or third grads math book or third grade Science or Social Studies book,
then that is where you should place that student.

There 1s one word of caution I want to mention about placing students ac-
cording to ability level, rather than grade level. In these small schools,
you often have several brothers and sisters in the same classroom. It
may happen that a younger sibiing is extremely bright and could possi-
bly progress to the same abillity level as their older sibling. Even though
you could concetvably teach those two in the same level book, I would not
recommend it. The older sibling's sa¥-esteem could be devastated by this,
not only in school, but also at home. I would sug st putting the older
student in a Ligher level textbook than the young  .udent, while pro-
viding the older student with supplementars materials and instruction.
The convenience you would have tust isn't worth the risk for that stu-
dent.

Informal Assessment

In onler to set students up with the appropriate-level hooks and materi-
als, you must first xnow the abdlity levels of your students. The results
from previous standardized test scores will give you some clue, but do . .ot
rely solely upon those scores.

The most effective means of finding out what your students know and
don't know is to do some brief informal assessments of your own with
each student. Try to do this during the first week or two of the school
year. Some examples:

Math

Put together a “test package” of flas.. cards, one set for each of the four
basic operations of addition, subtraction, multiplication, and diviston.
Then simply call up your students one at a time and see if they can men-
tally compute these. Obviously, if a student can't successfully compute
the basic addiiion and subtraction facts, there is no need ‘o test that stu-
dent on the multiplication or divisicn cards. Make a note of these
on each student.

Next, make up, or find some ready-made sheets which will test the stu-
dents’ ability to compute problems in the four basic operatfons. Of
course, you will want to make sure these problems progress in a hierar-
chy of level of difficulty.

With kindergarten, first, and second grade students, you will also want to
test for number readiness. Can they orally count in sequence? Can they
identify the numbers 1 - 20, 1 - 50, 1 - 100? Can they identify the missing
nurnber in a sequence of numbers, etc.

Continue informally testing your students in the basic skills of math,
until you have a pretty good profile »f each student’s strengths and
weaknesses. This will help you better determine the grade level text book
in which to place your students.

MANAGING THE MULTIGRADED CLASS :00M

77




Reading/Reading Readiness

With your kindergarten nnd first grade students, find out if thev can re-
cite the alphabet— if they can identify the letters in order, at random. See
if they can associate the correct sound with the letter. When presented a
picturs, can they give you the first sound that picture begins: with? Can
they give you the last sound? Find out ff they can give you another word
that rhymes wila that picture. Have some basic sight wor{ cards avail-
able, and find out {f they can read any of these. This wil! g« you a good
understanding of where thes® younger students are in their reading de-
v:lopment.

With the older students, administer the placement test which accompa-
nies most basal reading series, to double check that students are properly
ple- «d, and don't need to review or skip a level. Listen to your students
re: orally for signs of fluency, their pauses at periods and commas, and
their inflections. Do some students have particular problems with short
vowel sounds, long vowel patterns, contractions, multi-syilable words,
et>? Only then can you appropriately place students in the correct level

reading text.
Spelling/Language/Writing Skills

About the easiest way to quickly assess a student's skills in these areas is
te ve them a writing assignment. You can then look for spelling error
pattetns, capitalization and purnctuation errory, and their manuscript or
cursive writing ability. No one will know your students better than you
in your school or classroom. No one will be able to determine what is in
their best interests as far as their school work 1s concerned, than you.
Make decisions on your students { shalf, and be willing to accept the con-
sequences, either positive or negative, of those decisions. You are the one
who will be working with those students tay after day, and hopefuliy,
year after year.

Supplémentary Materials

A wide variety of supplementary materials is necessary when teaching in
2 multigraded school or classroom. In a K-8 setting for example, it is
possible to have as many as six reading levels to teach. It is just not effec-
tive to attempt manage six basal reaZing groups or levels at the same
timie. Depending on your students’ abilities, you will find that about
three basal reading levels or groups per session will be a manageable
numb.s. So, what do I have the other three groups or levels of students do
for reading that session?

There 18 an infinite supply of good quality, instructive, supplementary
reading mnterials available on the market today. I will tell you what I
use as an example of how to assign your students more independent read-
ing assignments so ycu can devote some quality time and instruction to
those students you plan to work directly with, on any particular day.
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Reading

Barnell/Loft has an excellent series of reading booklets called The
Specific Skills Series. Each booklet covers a specific skills area, i.e.,
Getting the Main Idea, Getting the Facts, Working With Sounds, Drawing
Conclusions, etc. The grade levels span from 1-12. In Egegik, all my stu-
dents work in these booklets. I would recommend you place your students
one level below thetr instructional level, to get them off on a successful
note.

Of course, SRA still produces exceilent supplementary reading materials.
I also use these. Milliken produces a reading comprehension series of
disks for the computer, beginning with about third grade reading ability,
and progressing through: the high school level. This program alsc keeps
track of each student,’s grade and progress. Come the end of each cuarter,
I can obtain these results, and record them in my grade book. I have used
these in Pilot Point, and continue to use them here in Egegtk. And there
is nothing wrong with having a student, or two, read a library book dur-
ing part of their reading period once in a while.

For the younger students, besides those levels of the Specific Skills
Series that I can use, I also have read-along books/cassettes, or
books/records that I can use with my K-1 or K-2 students. I also like the
DLM (Developmental Learning Materials) Auditory and Visual
Perception materials produced by American Guidance Service Company.

So, I have about three or four sources of supplementary materials that I
can sign students for ind2pendent reading work. Thiz not only allows for
better management of the classroom, but as I said, it allows me to con-
centrate without. a lot of interruptions on two or three groups for direct
instruction.

Math

Milliken also produces a.a excellent computer program in math
(appropriately called Milliken Math) which I use in Egegtk School. It
covers the four basic operations, plus fractions, dectmals, percents, inte-
gers, and laws of arithmetic. I generally run two or three students
through some of these lessons each math period. Like the reading series,
this program also keeps track of each student’s progress and allows the
student to'move on to the next higher level when tney have successfully
mastc.ed the previous level.

Of course, you will need to have a variety of manipulative materials for
your younger students to work with to heip them visualize certain math
concepts.

1 also use Allyn and Bacon's Series of Fraction and Decimal booklets to
give some of my students a more concentrated exposure in these skill ar-
eas. I am ¢ firm believer in students mastering their basic facts in addi-
tion and subtraction before introducing larger two and three digit num-
bers, or carrying or borrowir.g. So, I have several sets of flashcards
available with which to drill my younger students. The same goes for
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multiplication; have your students memorize those times tables cold be-
fore exposing them to more difficult multiplication problems.

Language Arts
Milliken also produces computer material in this area-spelling, gram-
mar, punctuation, alphabetizing,

Addison-Wesley produces a series of language arts and vocabulary work-
sheets/cassettes called The Target Serles, which students can prog -ess
through independently, I also like Curriculum Associates materials
(although these are not so much for use as fndependent matertals, as they
are for direct supplemental instructional usz).

So, basically, make sure you have a good source and supply of supple-
mentary materials available for #*udents to work through indepen-
dently, to leave you free to work divectly with a few students or groups of
students. Don't try to teach new material to every student at once, or have
every student in their standard textbook or basal series at onc-, as it is
too chaotic to expect to do an effecttve job. Otherwise, you will be doing
more crowd control than any kind of meaningful instruction.

Student Tutors

This 1s one concept that I tried not to use—~ whereby older students would
work with or assist younger students in a particular subject or skill area.
I always took the attitude that teaching the students was my responsibil-
ity and my area of expertise, and the student'’s role was to learn from me.

But here in Egegik, I have found myself allov more of the older stu-
dents an opportunity to work with,or assist the y. unger students in some
of their lessons. particularly when that older student has completed
his/her assignment in a particular subject. This has naturally evolved,
as you might imagine, where you have such a wide span of ages and
grades of stndents seated in the same classroom. Often I am involved
with a group of students on a particular lesson and I just ¢ un't drop what I
am doing, or be constantly interrupted to help other students who may
very well need some assistance. So, they naturally go to an older studer.t
for help. What I always find to be satisfying and refreshing is to see a sev-
enth or eighth grade student, who is diligently working on an assign-
ment, take the time to be interrupted from his/her train of thought to
stop and help a younger student.

Especially in this type of school setting, you can take advantage of older
students tutoring and assisting younger students, and having those stu-
dent enjoy it. I just happen to have one third grade student who wants to
be a teacher when she grows up, so she is more than willing to offer to
work with any student I might wznt to recetve extra help. Don't hesitate
to use this resource.
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Free Time

One of my most often used phrases in my directives to studens is...“Vou
can do something quietly at your desk now.” By that I mean,the student
has completed an assignment, and there isn't enough time left in the par-
ticular period 0 begin another assignment. That student can have free
time, but it must be something they can do quietly at their desk, or even
some other place in the classroom, where they won't disturb the other
students who may be still working on their assignments. Such quiet ac-
tivities could be;

Working at the computer, if it is unoccupied.
Reading a library book

Looking at, or reading one of the school magazines
Listening to a cassette/read-along story.

Coloring or drawing,.
Working with some manipulative materials.

The student is not allowed to just sit there and stare into space. They
must do something, as long as it is non-disruptive to ‘e other students.
Surprisingly, other students don't seem to become upset when one or
more students have free time and they may not. The other students know,
sooner or later, (maybe later that day, tomorrow, ¢.r the next day) they
too will be able to do something quietly. So don't feel you have to keep
your students occupied every single mument of the day. Once you have
trained your students not to disrupt the others, they wiil be able to han-
dle the free time giver to them, especially if they realizs this time can be
lost {f they don't abide by your one request. . . quietly. (And it is not an
excessive amount.)

Keeping Students on Task

“If yea waste fny time during reading, math, spelling, etc., I will waste
your time during recess...”

This one simple rule has worked very well for me over the years. | have
had many students learn this rule the hard wav. others had only to see
other students stay in and work duiing recess to abide by this rule.

During math time, I expect to see my students working or talking about
math. When it is reading time, I expect my students to be working or talk-
ing about their reading assignment. etc. and not about the movie that was
on TV last night, or what they plan to do after school. If I look around
and see a student off-task, and look up again later and see that student
off-task, that student will not be called to recess, or will not be calied to
go home for the day. Instead, that particular student will spend their re-
cess time working in whatever su’ject they were caught not being on-
task.

§1
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Initially, I may remind a student to get busy, or to settie down and get to
work. In most instances this may be enough to kesp the studenrt on task.
But I try to keen my verbal directives to a mMnimum, and I don't ke re-
peating myself to my students. This is another technique of getting the
students 1o monitor themselves, as I mentioned unrer schednling the
day/week. When I initiate this policy in t*~ beginning of the school year.
I find it will works quite effecttvely.l don't need to make a big deal about
it; I just inention this rule. When a student violates this, I calmly tell the
student at recess time that they will have to work in their m2th, spelii.g.
reading, etc. as they wasted ‘.c much of your time. That student may be
quite upset with you momentarily. but it will be one of the las! tin:es
he/she wiil think about not attending to his/her work.
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Discipline

Disciplinary problems are, I feel, closely tied with keeping students on
task. Generally speaking, I have never had what I would say was a serious
preblem with, or concern regarding disciplining of students. If you keep
your students on task, they don't have a whole lot of time to get into mis-
chlef.

Also, giving your studets excessive amounts of free time can also lead to
disciplinary problems with some students, as they just may not be able to
handle all that free time. I always try to assign my students enough work
to keep them on task for most of the period to avoid having a student
with forty-five minutes of free time n a sixty minate class period.

Recently our school district implemented in all its schools a student
handbook outlining very specifica.y what is expected of each student at-
tending a school in our district; from attendance, tardiness, behavior,
student rights and responsibtlities, etc. Each student is given a copy of
this handbook at the beginning of the school year for their review and
for their parent's revie #, so they know up front what will be expected of
them.

I never have and never will believe in the students making up the class-
room rules. You are the teacher, you are responsible for their education
and their soctal behavior while attending your school, or classroom. So
you make the rules, and #* °3 up to the students to be willing to accept the
consequences of following the rules - »: set, that are outlined in the stu-
dent handbook.

As I mentioned before, you wii. find that in such a school sett .g, you and
your students will become more like a “school family, than just a teacher
and his/her students.”

Volunteers

Here in Egegik, I have had the luxury of a few people in the community
who have volunteered their time to work with the students on occasion.
One man, who has artistic talent, works with the students once a week
for about an hour on various art techniques in drawing, shading, and
painting. The students have picked up some art skills from this man that
I'wasn't able to provide, because I don't have a strong background or per-
sonal interest in art.

A young woman has volunteered to work a few afternoons each week
with one of our students who is having difficulties in most subject areas.
This student has made noticeable progress since she began giving him
the one-to-one intensive attention he needs that I am not always able to
provide.

Once in awhile, my local school committee president comes in and
teaches an art iesson with the students, as a change of pace for both the
students and me.

55

MANAGING THE MULTIGRADED CLASSROOM




So. to summarize how to teach a wide variety of grades, ability levels,

¢; 1subjects:

Stick to a regular and consistent daily/weekly schedule tc al-
low your studer: s to monitor themselves in switching over to
the next subject or lesson.

Vary your schedule, as you feel ie necessary. to accommodate
the special occasions and holidays, student interests, and
your interests.

Most of the students will be taught, and will progress on an
indtvidualized Dasis, at their own pace or speed.

Group your students according to their ability level, rather
than according to their grade leve’.

Find out each student’s strengths and weaknesses before plac-
ing them in their textbooks. This can be easily done with
quick informal assessments on your part.

Make sure you have available in your school or classroom a
wide variety of suppiementary materials. This will allow you
to have some of your students working independently on in-
structional assignments, so you can devote quality and direct
instruction time to the rest of your students.

Using older students as tuwors and helpers with some of your
younger and less capdble st::dents, is a natural cccurrence in
this type of school setting. Don't hesitate 10 use it.

Make allowances for students to have free time 1o pursue
other irterests, as long as they don't disrupt the rest of the
class.

Train your stvdents to monitur themselves, to keep on task,
with the understanding that if they waste your valuable teach-
ing time, you will waste their valuable recess time.

Keeping students on task will do more for you than any other
technique, in keeping discipline pri.olems at a mininzum. It is
important that you make the class rules, as only yuu should
te the one to enforce them. Having a student handbook avail-
able for all students is also a positive approach in ou.lining
rules and expectations for which your students will be held
accountable.

Welcome and encourage those individuals in your .ommunity
who wish {o volunteer their time, services, and expertise to
work with the students, that you and your local school com-

ttee feel would be of benefit to the studems particularly if it
is in an area you are not as qualified to teach.
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I want to mention the following topics of concern that you, as a teacher

Part Four

Other Topics of Concern

in rural Alaska, might also want to be awa.e of.
Personal items to bring with ycu

It was brought to miy attention that this is or.c area that a lot of first-time
teachers to rural ."laska have questions and concems about--that they
just didn't Imow, or - ‘re noi co!d what kinds of personal items to bring

with them when they secetved their first teaching assignment.

So, let me try to give you a basic needs list you might want to consider

and keep in mind:

Clothing
The type of winter clothing you will need will vary depending

upon which part of the state you will be ltving and working in.

For example, in Southeast Alaska, you will want to invest in
good quality rain gear as this section of the state recetves
about eighty (80) or more inches of rain per year. The winter
temperatures usually do not drop below zerc for any long pe-
riods of time.

In other parts of the state, good quality goose-down clothing
(coats, snowpants, gloves, face protectors, etc.) are necessary.
Again, the winter temperature extremes (a=~- the summer
temperature extremes as well) vary withiz. .... state, 50 you
will need to ask the District yo.a are considering working for,
what types of winter clothing you will need.

Basically, dressing in layers 1s the most recommended
method as you can add to, or shed the clothing as the condt-
tions dictate. Thermal uniderwear is good if you are going to be
outdooers for long periods of time, but not very practical for
itinerant teachers who may be co.nfortable wearing them
while traveling to their schools, but once inside the school,
they will be too hot. So, dress in layers, with goose-down
coats, wool, flannel, and/or corduroy type of material. In
some sections of the state, you will need the heavier insulated
down coats, while in other parts of the state a lighter quality
down coat will suffice. Be sure to ask about the weathcr condi-
tions and iemperat--re extremes wilere you will be living and
workirg.

Sleeping Bag

You will 1.eed this as you may have to travel for nvernight
meetings workshops, in-service meetings or with sore of
your students on school trips, and you may have to sleep in
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the school gym or school butlding. Also, you may have unex-
pected guests or visitors whe need ¢his.

¢ Footwear
Again, this will vary according to the section of the state you
will be living and working. Felt-lined boots (where the lining
can be taken dut of the boot to be dried ff it becomes damp) arc
very popular for outdoor use. In some sections of the state,
where the winter temperatures get down to -40° or so, the
Army surplus bunny boots {with air pumped into them) are
used.

* A good quality knife and sharpener.
* A stall meat saw.

* Bedding,
This is not provided by the District for district housing nor
for village housing. You will need to be sure to provide this
(.e., sheets, blan’ .2ts, pillowcases, spreads, and in some in-
stances, even pillows).

* Personal tolletry articles.

* Cooking aiid Kitchen Utenaus

You may have to supply thes= yours-lf, especially # you have
to rent village housing. Sometimes, cven District housing
may not have everything you need. (Be sure to ask about this,
and perhaps even have thase items all packed and ready to
ship up in case you should need them).

* Medication

If you are re taking prescribed medication, bz sure to bring
along enough to last for several months at a time. Also, stock
up on all the basics of cough mecicines, aspirins, etc. so you
will have them readily available. (Some villages may not
have a store, or may not have what you prefer.)

Non-teaching Spouses

If you secure a teaching position in rural Alaska and your spouse is a
non-teacher or does not secure a teachin« position, you may want to take
the time to talk this situation over with _ach other before making the fi-
nal decision to come up to your site.

You as the teacher, will have more than enough (o keep you busy and your
time occupied. You wi'l want to be careful and concerned that your spouse
will also have enough to do during the day to keep him/her busy and ful-
filled. Some of the rural villages are more fsolated ‘han others. Some vil-
lages have more of a community spirit to them— they may have a regular
schedve of events and activities planned for tiie community residents
such as evening activities at the school, adult sporte activities, church
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activities, monthly potlucks, movies, etc. Other villages may not have
such an active group or social gatherings. So, it is important that you
consider your spouse’s concerns and well buing wher accepting a teach-
ing position in rural Alaska.

I've known many teachers who have come and gone because their spouses
did not like the setting, or lacked enough acttvities and challenges to
keep them active and satisfied. Other teachers I have known have corne
up to teach alone, leaving their spouses ~nd/or families bek.ind for a pe-
riod of time just to be on the safe side, then brought them up later in the
school year, or the next school year.

Cabin Fever

It took me several years beforc 1 experienced what is commonly referred
tc as “cabin fever.” This is the "depressed”,

“burnt out”, or “I don’t give a dam:. anymore...", "...this is definitely my
last year teaching out here...", "I can’t wait to get back to civilization...”
feeling that usually seeps in around mid-February during the dark days
of winter. I suppose it 1s worse if you are single or alope, but it could haj -
pen to married couples as well.

At times, this feeling can last for days at a time, but it eventually passes.
Here are some suggestions on how to get through this depressing period of
time f it should ever infect you:

* Telephone someone you are close to: a girlfriend, boyfriend,
spouse, parent, children, grandparent, other school employee,
and just talk, talk, talk...about anything and everything.

* Cook up a storm (if you are a decent cook} and pig out or bring
the food around to community members if you don't want to
consume all the food yourselt.

* Go visiting around the community.

* Invite some friends for an evening of company, card games,
etc.

* Take a more active interest in your hobbies or other personal
interests, or attempt a new hobby.

* Try exercising c: do more of it if you already exercise regu-
larly.

* If you can't shake the feeling, take sonie personal leave time
and just relax. If you are not too isolated, get out of the village
for a few days.

Non-District Personnel Staying at the School

Although this {e not s common as it once was, there are times when
someone {(or several) comes into the village to perform some work or ser-
vice for the village, or the state, and does not have < place to stay. The
school usually e."ds up taking in such people, even though they a~e not
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connected with the scheol district in any way. This can be somewhat {r-
ritating to the teacher at times, especially if they arrive unannounced.
But, as I said, this doesn't occur as often as in the past.

However, there may still be some small, relatively isolated villages that
Just do not have any community factlities that can accommodate itiner-
ant workers. Even though ! am not the best cook arow ., I try to put my-
self in that individual's place—if I were a stranger coming into a small
community for a couple of days of work, I would be grateful to someone
taking the time to allow me a place to stay and providing a cooked meal
and a comfortable place to sleep.

Groceries

You might want to ship up or bring along with you a small box of basic
food stuffs to get you by the first day or two (or longer if you find out that
the village doesn’t have a store, or the store is across or down the river).
Most villages will have a store of some kind where you can get your basic
supplies.

For your long-term needs, you will want to consider ordering your food
cut of the larger cities. You can have these mailed out to you via parcel
post. It is usually less expensive in the long run, especiaily if you order
case lot items. But, you can also order half-case lots or even individual
items if you wish. Some villages n our District can get thetir supplies
shipped up from Seattle on barges thrt come into their community on a
regular pasis. This method is very cost effective, but you may have to
order full case lots. However, you can combine your order with another
member of the comnmunity and share those items that you don't wish to
have full cases of. You will want to be sure to check with your employer
for this information, so you can nlan ahead a bit.

5
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Part Five

Possible Questions to Ask
Prospective Employing School
Districts in Rural Alaska

One thing you should do when interviewing with a rural school dist- ict is
to sk as many questions as possible rhcut the District, the position you
are applying for, th= village you may be living and working in, and the
village school set up.

Don't be afraid to bring up any types of questions or concerns you may
have, no matter how silly they may appear\tg/xyou or to your prospective
employer. Ask that the District's representatives be thorough, honest
and, if necessary, blunt and to the point regarding your questions. The
more you know about your possible teaching assignment, the better pre-
pared you will be when you get there—or it may turn out that this assign-
ment or position is not be suitable for you— and you could decline the of-
fer and possibly save yourself and the District any unnecessary problems

during the coming school year.

Besides some of the more standard questions you will ask (which I won't
1 st here), you might want to keep some of the following in mind:

The District in General:
e  What is the size of the school district? (in miles)
. ¥ many villages compris: the district?

¢ Are all the villages in the district isolated from each other or
can a person travel overland, by water, or connecting road to
neighboring villages without any major difficulties?

* Wiiat is the student pcp. Jztion of the entire district?

* Wiat is the student populatiun of the village school you may
be living and workirg in?

* How many teachcrs/administrators are in the district?

* How many teachers/administrators are in the village school
where you may be ltiving and working?

Weqther Conditions

* What is the weather like where you may be living and work-
ing? (i.e., average winter temperatures, possible extreme tem-
peratures, snowfall; how much, ra:n, wind).

Alr Travel within the District

¢ Canyou gei to your village by large commercial jet, or is it ac-
cessible only by smaller commiercial aircraft?
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Is the air travel in the arex relatively safe, or do the frequent
storms and inclement weather conditions make air travel in
this part of the state a bit more risky than in other arcas?

(The reason I put these two questions in here is because there
may be scme prospective teachers out there who simply may
not feel comfortable flying in small aircraft and/or flying in
windy, stormy conditions -which may occur on occasion.
There are many other rural villages in the staie which are ac-
cessible by the larger commercial jets. This may be more suit-
able for you.)

Other Questions

Is there a store in the village where you can get basic supplies?
(Don't assume there is.}

Is there a post office in the village? (The same with this ques-
tion.)

Where can you order bulk groceries and supplies from? (What
is the nearest major city or town you could order these from—
Anchorage, Fairbanks, Juneau, etc. Ask for the names and
addresses of some of these grocery stores.)

:s there a regular barge line service to the village, in order to
get supplies?

Can you can ship/mall boxes to the village school pric
your arrival?

Ask for the phone number of the village post office, when ycu
secure a teaching position, so you can call ahead and let the
postmaster know that you may be mailing boxes up ahead of
you, and if he/she wouldn't mind holding them for you?

Does the District provide teacher housing or do you have to se-
cure your own housing in the vilage?

Regarding village housing, don't expect to rent the type of
home you will be leaving behind. Generally speaking, the
homes in the rural areas of the state are small, yet functional.
The inside of the homes receive more attentior and care than
the outside. Availability of villc e housing for teachers varies
from village to village, but you s >uld expect to rent a home
that is clean, warm, and dry.

Ask about the village and its residents. Ask about the ethnic
makeup of the residents.

Is the village a traditional Native village with strong ties to
their cultural ways? (i.e., native language dominant, or still
somewhat active; subsistence way of life, cash economy, or a
mixture of the two?)
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Whio are the most influential and/or powerful people !n the
village?

Ask about the students in the village school you are constder-

ing teaching. Chances are the individual interviewing you

will have some idea of the students’ ages. grade spans, person-

alities, and ability levels.

Ask abnut the salary schedule and other benefits the District
provides its stafl.
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Part Six

Advantages/Disadvantages to
Teaching in a
One-Teacher School

As you know, every teaching situation has its advantages and disadvan-
tages. A one-teacher school can be an ideal school setting for the right
type of teacher. I have listed some of each, according to how I view them:

Advanteges

1. More freedom to make
choices/decisions regarding the
school routine.

2. No direct daily supervision from

administration. (Sorry,
guys!!??)

3. Teacher becomes very close to
most students and parents.

4. You do not have to be concerned
about matching of faculty staff,
(i.e. personalities, strengths,
weaknesses, etc.)

5. You do noi have v be concemed
about staff conflicts, and/or one
teacher notpulling his/her
weight.

6. You can take all, or most of the
credit and self-satisfaction for
students’ progress.

7. Living in the school apartment.
(Depending on your point of
view.)

8. Seeing a child develop over the

years and knowing you played a
big part in that development.

9. Appreciation of your efforts and
commitment by the community.

10.

Disadvantages

No other staff or faculty mem-
bers to 'y on for assistance.

Having, to teach all grade
levels, and all subject areas.

Perhaps a higher level of stress
placed upon <slf to succeed.

Have to take all of the responsi-
bility for those studer:s who do
not make satisfactory progress.

You cannot afford to be sick, or
take too many personal leave
days, as you may be the only cer-
tified teacher in the village.
(You can use non-certified subs).

You are essentially on call 24
hours per day/7 days per week,
for nine months of the year.

Living in the school apartment.
(Depending on your point of
view.)

You must perform all duties of
the school routine (i.e. adminis-
trative, teacher, community re-
lations.)

Possible early teacher burnout.
(i.e. developing feelings of inad-
equacy, not worth all your time
and effort.)

Difficulty accepung the fact
that you are not 100% competent
in all aspects of the curriculum.
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Please don't be alarmed that 1 have listed more disadvantages than ad-
vantages. You have to weigh them agaiast each other. I personally believe
that a small rural one-teacher school is not for every teacher, any more
than teaching in a large school system is not for every teacher.

1 hope after reading this you have come avay with a clearer picture of
what it is like (or what it could be like) teaching and living in this type of
setting.

For those of you considering teaching in Rural Alaska, I hope this has
given you some useful information to help you make your final decision.

Gonod luck in your search for a teaching position.

4 B
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Artists’ Credits

Artist Grade School Page
Caleb Walser 5th Chiniak Elementary School 6
Uriah Strong 7th Tenakee School 12
Jessica West 1st David I.ouis Memorial School 15
Amuer Bird 4th Badger Road Elementary School 28
Allen Mwarey  1st Davic' Louis Memorial School 35
Verdel Drashner 1st Cantwell Schoci 38
Allen Mwarey 1st David Louis Memorial School 44
Justin Burgess  5th Badger Road Elementary S~hool 50
David Deacon K Davi¢ Louis Memorial School 56
Kwang 3rd Ne=h Star Elementary Schonl 62
Arron Evanon  4th Badger Roac! Elementary School 68
Deja Barrier K S. E. Island Correspor:dence Study 75
Allen Mwarey 1st David Louis Memorial Schooil 85
Craig Howard 1st David Louis Memorial School 87
35
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Appendix

END
U.S. Dept. of Education

Office cf Education
Research and
Improvement (OERI)

ERIC

Date Filmed

March 29, 1991
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