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PREFACE

In looking at the enormous personal and societal costs of students dropping out of

schoo!, one can recognize why the dropout problem has achieved unprecedented urgency.

Recent research has emphasized the importantrole that vocational education can play in

enhancing the opportunities and success for this population. In response to this challenge,

the Technical Assistance for Special Populations Program of the National Center for

Research in Vocational Education has produced Students at Risk: Selected Resources for

Vocational Preparation. This resource guide is intended 4:; assist state and local

administrators of vocational special needs programs, special needs educators, counselors,

researchers, and others serving students at risk ofdropping Out of sch 1.

The following selected resources pertaining to serving stilents at risk in vocational

education are included: relevant publications; newsletters; agencies, associations, and -

organizations; center for educational information/services; clearinghouses; computer-based

information networks; and databases. Materials listed in the guide are categorized by the

following cluster badings of the common components of exemplary programs: program

administration, curriculum and instruction, comprehensive support services, formalized

articulation and communication, and occupational experience. General background

literature and additional resources are also provided. This resource guide is not intended to

be an exhaustive listing of all available resources, but, rather, materials are included which

are representative of the field. For each entry, an annotation is provided along with the

price and ordering information whenever possible. An address listing for ordering the

publications is included in the appendix.
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PROGRAM ADMINISTRATION

Career-Vocational Program Apo Hopi, T. (Ed.). (1989, January). VERS Studbook for
aiatiaistraters on careerlocatiettal preparation ser-
vices far disadvantaged 'Went: ant stadsiti with
haNdicapping calitiWints (rev.- ed.). Rolmert Park, CA:
Sonoma State Univertity; Vocational Educatiou Resource
System, California Institute on Human &MCC&

Strategies and Resources

This handbook was developed for administrators of local career-vo-
cational-preparation programs. Its primary purpose is to provide
information necessary tuplan, implement, and monitor career-vo-
cational preparation services for handicapped, academically disad-
vantaged, economically disadvantaged, or limited-English profi-
cient (LEP) students in regular vocational education classrooms.
An overview of orb segment of vocational education for students
with special needs, dermitiona of terms, and reCoMmended ap-
proaches for hisprOving services are provided for the administrator.
The rust sewn modules addremsuhninistrative Lanes:, the remain-
ing ten focus on specific information which the vocational educa-
tion administrator needs to know regarding the implementation of
vocational education services for students with special needs. The
following topics are presented in the modules: ideology, federal
and state regulations, program planning, funding and fiscal man-
agement, personnel development, community relations, coordina-.
tion with community support agencies, student identification, stu-
dent assessment, development of the IEP, classroom/program
placement, instructional accommodations, learning-centers, job
market analysis, job development, job placement, and follow-up
services. (205 pes)

Capuzzi, D., & Gross, D. R. (Eds.). (1989). Youth at risk:
A resource for counselors, teachers and parents.
Alexandria, VA: American Association for Counseling and
Development.

Piegnancy and substance abuse me only a few of the many life-
changing behaviors being adopted by substantial numbers of to-
day's teenagers. Add physical abuse, sexual abuse, low self-es-
teem, suicide, eating disorders, depression, AIDS, and dropping
out of school and it becomes obvious that many young people are
at risk ot not fulfilling_their potential, Toaid professionals who
deal with these problems every day, this book is designed for
counselors, teachers, administrators, social workers, and any other
professionals involved in training and teaching futuze helping pro-
fessionals. The book includes strategies for preventing and treat-
ing stress, anorexia, bulimia, gang warfare, teen pregnancy, sui-
cide, and dropping out, with dozens of detailed case studies and
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Educational Issues

proven interventices. Sources and resources are also identified for
handling modern adolescent problems. (394 pages; $26.95 AACD
members, $29.95 non-members)

Committee for Economic Development, Research and Policy
Committee. (985). Mustier ht air ehilitrat: Sust-
ain Nut the public schools. Washington, DC: Auldor.

Concern that our growing ,Uability to compete in world markets
was due to the inadequacy of our educttion system, the Committee
presents r, suategy for education reform in this report. As a busi-
ness oryatiation; the CoMminee decided to focus ilittudYnnthe
follow* four key eduCational issues: (1) employabilitystudent
needs, business ieedg (2) investment strategies, in eduCation; (3)
teachers and schools': 'and (4)=Ousiness and the schaolslhared
goals, commoi, intatests.: EmployabilitY ainitegies inch's& re-
assessment ant realignmerit of *tool; Carrieida, impOaing *her
expeCtadons and mom ripens sandal* **dent beharrinennd_
accompliihmehi;deielOping aioprbite nod iicakate pótfbànance
measures, and providing insights from basinest management that
can assist schools in developing an organizational climate that
supports improvement. A significant &ding is the need for com-
prehensive reform of the vocational education system.

Divided into two sections, the rust section in the chapter on in-
vestment strategies examines the importance -of education as an
investment for individuals andlociety and discusses where the
most cost-effective investments in education are likely to be
found. The second deals with how education is financed-and who
is responsible for decisions on allocation of resources in the pub-
lic schools. The chapter covering teachers and schools calls for
enhancing and strengthening the professional roles of teachers, in-
creasing their ability and opportunity to exervise judgment and
make decisions, raising their salaries, and upgrading their working
conditions. In the last chapter, three alternatives for corporate in-
volvement are discussed: supporting the existing system where
the schools en generally healthy; fostering innovative, incremen-
tal change; and working for major structural reforms in the sys-
tem. The Committee believes that implementation of the rec-
ornmencfations made in this statement cin help schools improve
significantly, increasing public education's contribution to society
and its value to our children. (107 pages, $9.50)



Investment Strategies

Model State Statute

Committee for Economic Development, Research and Policy
Committee. (1987). Children he Need: laves:meat
strategies for the educationally disadvaataged. Wash-
ington, DC: Author.

Designedas si blueprint for action at every stage of educational de-
velopment, from infancy through adolescence. LW rePnea dermas
how to identify children who ire'at risk. It suggests methods of
early intervention to prevent probleits from developing, as well u
remedial intervention once problems are encountered. The report
illustrates these methods with concrete examples of successful
programs at work throughout tbe nation. The report states that
strengthening the federal leadership's commitment to assisting
children in need is crucial at this time in order to guide reform ef-
forts and to inspire phrticipatice from the varied segments of our
national community. Policymakers me urged to adopt threelan
strategy for reform (1) prevention through early intervention
programs that focus on child= from birth to age five and on
teenagers who are most at risk of premature parenthood; (2) re-
structuring the foundations of edicition "---"Changenthat are needed
in the structure, staffingananagement, and financing of schools;
and (3) retention and reentrytargeted programs that combine
compreher sive educational, employment, health, and social ser-
vices for students still in school and for dropouts. (86 pages,
$10.50)

Council of Chief State School Officers. (1987). Elements of
a model state statute to provide educational entitle-
ments for at-risk students. Washington, DC: Author.

In November 1987, the Council of Chief State School Officers
aPProved a policy statement, "Assuring School Success for
Students At Risk." Prepared as one example for implementing
the policy statement, this draft of a model state statute is designed
to provide effective assistance to students who are at-risk of school

failure.

Written in five parts, Part I of the model statute sets forward in
the form of legislorive findings some of the facts that give rise to
nationwide concern about children left behind in public school
systems. It also states the legislative objective: to provide each
child with educational and related services calculated to enable that
childuicomplitehighithotilitilly and to become a pro-
ductive and responsible citizen. Part II calls for pre-school child
developmen: programs to in made available to three- and four-
year-old children who are a t-risk of educational failure. Par III
rust defines the concept of "at-riskness" for children at various
stages of their public school career (K-12). Three kinds of special
measures are called for students at-risk of educational failure: (1)

3
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Educational Issues

Staff Training

promising maim. (2) whom* for soccemhd eiscation, and
(3) individual and school plans.--Patt IV ematikliss a tatidement
for rag people who haw thojed out* school and imiloaroll
the sic of comp/sary atleadoce to moron in whoa-, pinny.
Pan 1/ sped* =won implimintstion and antamessit. in-
chid* dsta collect-tan. lolisOring, Seefilicii smear* fiscal in-
centives and idminmustive mid Cant mitedies. (19 pages)

Coyle-Williams, M. (1989, August). Vocational ftleastless
and des ei-risk student (TOP? BRIEF). Champaign:
University of Illinois, National Center for Research in VoCational
Educaticm, Technical Assistance for Special Popidstions Program.

The ecenomic and social cats of dropping out lie highlighted in
this BR/EF.--lbe-projected impact of high dropoutralessmong
economically mid educationally disadvantagedyouth hi discussed.
In addition, the effeitt Of the School RANI Mciviment mion, the

availability of 'gado* editati...._ ,011,ProillMa OP 4..*a_clulliiY of
academic curricula is cameras: -(kialitY vocational education,
which integrates basic antacidemicikills into the curricula, is
recommended as an important means of improving the post-school
outcomes of youth who are at risk. (4 pages, no edge)

Cunningham, D., Putzsuick, C., & Barbieri, M. (1987).
Working together to support ot-risk youth. Austin:
University of Texas at Austin, Extension Instruction and
Materials Center.

The primary purpose of this manual is to provide training for pro-
fessional and paraprofessional staff to support at-risk youth. The
training manual addresses the following areas with a chapter de-
voted to each area: the scope of the educational, social, and/or cul-
tural problems of at-risk youth; the processes for the identification
of potential dropouts; the referral processes appropriate for in-
school, at-risk student assistance; counseling strategies and tech-
niques; the use of alternative instructional strategiet techniques
for adapting or modifying materiels; the estabrmhment of close re-
lationships with students such as mentors and peer tutors; com-
munity-based and school-based support services; the creation of
parent support groups; activities to encourage at-risk students to
become involved in school activities; the development of study_
skills; techniques for helping at-tisk youth to develop a positive
self-concept; techniques for motivating at-risk youth; and class-
room management techniques. The mamud contains lecture notes,
handouts, and transparency misters. A list of references and an
appendix containing infonnatkm and forms on assessment are also
included. ($2030)

4
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Dropout Stralagies

Recommendations for
Educational Experiences

Oreskin, S. J., Campbell, M. A., & Paulo, N. (1987,
Noiseabee). Deofkrg akh rtropents: 2Tte aria ,laper-
intendiate soll kr Mien :(Stock No. 065-000-00321-0).
Wahlagen, DC:- U.S. Dellemment of WOW, Ofnce of
Eticational ROSSOCII aad lapovement.

Developed from die OERIUthms Superithendems Netwark's meet-
imp sad activities, die ropod highlights the aided problem of
dropinm and ofka die Nethiothis sicommaidakis kr effectively
dealing with the bese., Pit bias book** dilemma the dropout
problem and prams the supedmer dans' action plan for a joint
effort to kegimore:Ymnigates la school until graduation sod m
develop more *Weida:Chino& Put 2 describes six sastegies
the supedaleadeam believe hold promise far keep* al-risk stu-
dents in schoolroot only in urban public_ schools, bat in subur-
bia and11121 schools as well. -Recommendadons include rody lu
emotion Af at-risk passim, muting apishly* a:hod-diem
to enhance Mining, setting high expecmdons.Selo:dig and de-
vdoping semi trochees, providiag a broad ramp Of histramional
perm& and iddethsCollabiwative slims so reduce the dropout
rate. Tbe supedoseadents also destribe a nage Of polidee and
practices moody in place in their districts that illuarase each
strategy. Them exmnples are not at unique so tha school distrkt
identified some ere replicated in other districts across the country.
References sre also included, along with a list of contacts in each
of the district& (75 pages, 53.25: available from the
superintendent a Documents, U.S. Govemment Printing Office)

Intercultural Development Research Assoziation. (1989).
Successful schooling for economically disadvantaged
et-risk youth. Practitioner's guile series number
three. Austin: Texas Education Agency, Texas Dropout
InfOrMatiCia Clearinghouse.

This guide, the third in a series of Practitioner's Guides to
Dropout Prevention, examines the issues related to dse education
of economically disadvantaged st-risk students asd provides rec-
ommendations on bow schools may addessibeir needs. Eight re-
search findings aid recommendations for improving the educa-
tional experience of these students are discussed. Following the
presentationoteachinfor findrog a set
dons designed to belp educators tailor local programmatic re-
sponse& Many of the rocommendations are extensions of the ef-
fective schools movement. (72 pages, $5.00)

5
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Staff Development

Strategies for State
Education Agencies

Mere, G. D. (Ed.). (1987, September). Harikook if coca-
Shoal special newts alication (2nd ed.). Rockville, MD:
Awn PAHA=

This boa is kneaded to serve as am information base from which
teachers, administrates, and others can make informed decisions
mgardbg propammimig for disadvantaged and handapped
dean. The book is divided,into three pans. Descriptions of dr
founded= of voational special needs pairs" &ideal legisla-
don dem =peas won Racial ands auras' pregame and educa-
tion& persoanel, sod stutionts that are being served am included in
PAM. Part II serves as a base for program development and im
plumaged= ad includes the design of vocationl propams for
special needs individuals, curriculum modification techniques,
work experience and cooperative placement programs, supportser-
vices, and vocational aressment. Informelon *out cave, educe-
don, traisidox porseccodary oppommides, sad admirdstradon
of special mods programs is provided in Part III. This section
contains elopers which outline the components of a career educa-
tion program, identify translatable ddlls. examine the transition
process from school so work and community living, look a post-
MCOndafy opponunkies, identify tbe role of parents and advocates
in supporting vocational training, and discuss tbe admialstrator's
role in amblishing and conducting special needs programs. (394
pages, $41.50)

Panee, G. (1988, August). Strategies for increasing the
achievement and attainment of at-risk Hispanic fe-
males thrones vocational edacation. Washington, DC:
Resource Center on Educational Equity, Council If Chier State
School Officers.

This rep= is Wended to be used by state et:cation agencies in
structuring or funcrmg programs, providing technical assisurce to
local districts, developing resource3 and materials, and planning
strategies to increase the paticipation of minority female. :n non-
traditional vocadonal education programs. It contains te results
of a survey of rate education vocational education directors and
vocational sex equity coordinators in twenty-seven stases and the
District of Columbia to identify model programs and approaches
in vocational education at the middle and secondary school levels
width-target-the special needs of at-risk Hispanitfernalar-Several-
programs which target at-risk Hispriic females are presence
Program components aid pactices associated with improved aca-
demic rid employment outcomes for these students are discussed.
Recommendations for policymakers in vocational education and
sex equity vocational education programs am included. Additional
refaences re included. (25 pages)

6
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CURRICULUM AND INSTRUCTION

Motivational Factors

Increased Graduation
Requirements

Brown, J. M. (Ed.). (1989, July). An kiresdiraden 1 two
dragon's role In postsecondary vocational: training
proem= for ta-risk. banters -ant OE r,entry:it*
work force. Pant' 'University of Ifinnesetii; Militesota
Research and Development Ciotti for Vocationil &location.

In 1987,-theMinneao4a-Researchand-Development-Center at the
University of lemma liegsm ma ongoing research program to
investigate the intimate of motivational factors on Student reten-
tion in postsecondary vocational education programs. This repcm
is the product of the first phase of this program of research de-
signed to identify and analyze intrinsic modvmion-relased fmtois
which could be used to enhance the reiention o( poienti droPocts
(at-risk learners) in postseccadary vocationaleducation programs.

The publication' consists of the following components:(1)- the
project's rationale and an overview of related activities; (2) a
summary of the issues identified dazing &National Symposibm on
Motivation and Empowerment conducted by project staff, the im-
plications of those findings for postsecondary vocational education
program and recommendations regarding subsequent reseach that
should be conducted; and (3) die proceedings of the Symposium.
(100 pages: for further information, contact the Minnesota
Research and Development Center for Vocational Education,
University of Minmsota, St. Paul, Minnesota)

Clune, W. H., White, P., & Patterson, J. (1989). The im-
plementation and effects of high school graduation
requirements: rirst steps toward curricular reform
(CPRE Research Report Series RR-011). New Brunswick:
Rutgers, The State University of New Jersey, Center for Policy
Research in Edwation.

This report summarizes interview data on the intent and effects of
increased graduation requirements in six states. The effects of the
requirements on course offerings and respondent views of effects
are discussed. The authors identify two deficiencies of the in-
creased graduation requirements; Fusti-they-point out-that-it is
uncle& whether academic courses increase achievement scow and
workplace skills. Secondly, they observed a lack of attention to
instruction for different kinds of students. Policy recommenda-
tions for further educational reform include streamlining the core
curriculum by emphasizing learning objectives rather than course
labels, paying special attention to instruction for middle- and low-
athieving students, using different policy instruments for different

8
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Teacher Training Colby, C R., Parriali, -L'IL*.:4tioii*, I. L.
Vocatioutipacial
Austite,- University Of Teionine,Aiiitii,EiitentioninstinOdiiii mid
Mateilak Center.

Instructional Strategies

This two-volume Curriculum *is Uddiped, OLIO-
vantsgedand Midis in-
aided to

11111beir1antro4raniii,*iticailid00002.10*--Ori
mafY PurPo* ki:thiii.i.,.***10_2014*OFOSSI.:,01010F00-
calms igibecaning 13104Flie.06 ***MO fiii,!cW **Ow
cation and prOviding dda inferinatieir
inservice instructional prograina:' The set corisisti pc, goal:If-eon-
mined modules with each medule crimpOsed or* killoiiing eight
color-coded section= (1) an introduction, (2) perfOrmance- objec-
tives, (3) definition alarms, (4) an overview,,(5) a lesson plan,
(6) transparency masters, (7) handouts; and (8) an evaluation.
Topics covered in individual Modules, include the following: us-
ing the modules; federal legislation; learner chmacteristiCs; voca-
tional assessment; coordinated planning; interagency coopmation;
modification concerning curriculum, learning environment, and
instructiOn; generalizable skills; serving LEP students; and student
evaluations. ($73.00)

Johns, K., & Marshall, C. (1989). The slower learner: An
advocate's view. Practitioner's guide series number
two. Austin: Texas Education Agency, Texas Dropout Infor-

An overview of advocacy issues relatinglo slower learners as iden-
tilled by local pnclidoners is provided in this guide, the second in
a series of Practitioner's Guide.. to DropoutPrevention. A sum-
maryof-the-research-on-characteristics_oeslowerlearnersond suc-
cessful instructional strategies for these individuals are also in-
cluded. The purpose of the guide is to help local service providers
understand slower learners as well as to plan effective instruction
so that these students will experience some measureof academic

success. (30 pages, 62.00)

9
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Tenth" Techniques

Thinking Skims

Voc-Ed Program

Lehr, 3. B., & Harris, H. W. (1988). At-risk, low-achier-
lag students in aut classroom. Washington, DC:
/*tiara Madan Almeida&

.., . - , ..

The anthem thmigi'ileilidee review-of the iiitedute, led chew
woos ditavalicMi: 114011,444,t1-$a"
clumousistics Of: j-li*Ac.- stn-, .

dents. The bee& M3v4V$Ifl(*-tl* siudents identi-
fies theroleefthe an _hlstai ëó ii=tidestidentOind identities
effective itisfracdri641prociiies and Methods for keeping at-risk
students involved in the loping process. (10t pages, $9.95)

Presseisen, B. Z. (Ed.). (19.)8). At-risk stadeats aM
thinking: Perapectives from research. Washington, DC:
Natiratal Ethication Association.

authors discuss the importance of teaching thinking skills to
A-risk students in this publication. This strategy is seen as nec-
essary in light of the increasing importance of decision-making
and problem-solving skills in the American workplace. Each
chapter discusses some aspect of the issues, research, and implica-
tions of teaching thinking skills to at-risk youlth. (160 pages,
$12.95)

Sarkees, M. D., West, L. L., & Wircenski, J. L. (1988).
Vocational education programs for the disadvantaged
(Information Series No. 329). Columbus: Ohio State
University, Center on Education and Training for Employment.

The methods of assuring compliance with federal regulations man-
dating equal access that se reviewed in this document are intended
to be adapted or adopted by state and local administrators, voca-
tional education teachers, and counselors. The fest section dis-
cusses theeducatiorakfmanciah-sociaL-and envkonmental-factors
that contribute to bt.ing disadvantaged. The legislative foundation
for disadvantaged individuals in vocational education is examined,
with special emphasis on legislation pertaining to academically
and economically disadvantaged and LEP individuals. A section
on-program-planningendinstruction-discusseethe-speciaprob-
lems faced by disadvantaged students in the areas of academic
achievement, functional curriculum, and generalizable, basic, vo-
cational readiness, employability, and study skills. It also out-
lines strategies that have proven effective in helping disadvantaged
persons acquire these skills. The next section deals with support-
ive services and special staff. Thirteen specific recommendations
for working with disadvantaged students in vocational education
programs are provided. (49 pages, $5.25)

10
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Vocational sad
Academic Skills

Schoolwide Study Skills
Program

,
Seek ler, J. e... czonv. L
sal* , vead.aal -:*#.418,11e:

amd
Service No. ED SSW)

This document rewirlimidte: need for integration of basic skills
into. vocadolit4dicsilOti by providing a iuy 0Cimearch
fidiardtai***0 tim,.*,-01110-1101 idueeehele' The
sit maks" acidfdar amsk.'zincoaiiy poiMere intendedisiools
for staff dr reloinietnf nth* *media machkri basic skills.
Secdons can also be Mitt kQuiraieli btriiinadonig handout* far
individual wimp hrirardontit a wOrkshoji and as mailouts m .

motivate participation:hi Mifessional grov* activities:. Each
section is orginizedby Ale kinds -of questions that teachers have
about- studentelfifficultiel-wkh-basic skills and -teachert-diffi-
cultkts sat addressing these problems.

Sec6ons l-3 diking dropout and asuman of the problem u it
relates to basic skill deficiencies; the impact of personal, family,
and school factors on dropout-p 'one youth: and what happens to
dropouts. Section 4 clarifies rhe busineu and industry perspective
on the importance of a workft zompetent in basic skills.
Section 5 summarizes basic skill problems prevalent among spe-
cial populations. The implications of both learning and teaching
styles fez basic skills acquisition is :Lemmatized in Section 6.
Appendices provide infcrmation on guides and modules that pro-
vide assistance for administrators, counselors, and teachers u they
promote a joint effort to strengthen basic skills. (73 pages)

Smith, G., & Smith, D. (1989). Learalag styles of at-risk
yoatk: A sekooltvide MO skills program. Praeti-
dour's guide series umber six. Austin: Texas Educa-
tion- Agency:Texas-Dropout-Information Clearinghouse. _ _

A schoolwide study skills program which accommodates the learn-

ing styles of dropouts and students at risk of dropping out of
school is described in this guide, the sixth in a series of
Practitiossel-Guldeslo_DropourPreventionTheprograntout-__
lined is based upon research indicating that teachers are mosteffec-

tive when they can adapt their teaching styles to 'the learning
styles of all students, including those who are at risk Perceptual
and cognitive learning styles are the focus of the program. (34

Pages, VAX))
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Bask Vocational Skills Thomas, L. D., Bartley, D., Rodriguez, L., Vance, M., Vance,
P., & Parrish, L. H. (1988, June). Bask meational tines-
ilea. Austin: University of Texas at Austin, Extension
Insulation at Materials Center.

This manual is divided into three mijor =WOOS. The firit section
contains the implementatiOnPlan. -The Second sectioais *Signed
to assist the classroom haChir in tie delivery of basic vocatiOnal
skills to at-risk andapecill needs, learners. It is coati:0%14f
eleven curriculum' units Covering the following: vocational
awareness, vecaticinal counseling, self-concept, vocational explo-
ration, functional academics, vocational guidance,looking for
work, employment forms,-work habits and attitudes working rela-
tionships, and money management. The curriculum is-intended to
to integrated with-information obtained from vocational interest
surveys and vocational aptitude assessments. Reference informa-
tion on commercialand public resources reviewed in-pro:partition
for the development of the curriculumis found in the third sec-
tion. The manual can be used with Students who are enrolled in
provocations!, vocational, cooperative work-study, or career educa-
tion prograns at the middle school and secondary school levels.
All materials are designed for students who have deficiencies or
who lack knowledge of basic employment skills necessary to
make a successful transition from school to work. The materials
con also be adapted for use in both large and individualized instruc-
tional settings. (383 pages, $19.50)
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COMPREHENSIVE SUPPORT SERVICES

Vocational Assessment

Counselors' Responsibilities

Kspes, J. T., Parrish, K, %quickie, T. R., & Vansickle, IC. J.
(1988, January).-, Vocatinal assescatest handbook.
Ausda: University of Texas at Austin, Extension Instruction and
Mmetials Center.

This handbook provides resources for individuals engaged M the
vocafonal smesimeMprocesaunder the reqttkements of the Cad
D. Perkins Vocational -Ideridee.*4 (P.1.:98-524). Directed
towards a target poPidition'Of hinedeanned 'and academically
disadvantaged students, the handbook is divided into eight separate
sections, beginning with a backgroimd and overview of vocational
assrnment in Section L Secdon II provides an overview of the
milk; process of usessmem with handicapped individuals from a
career guidance perspective, inCluding a review of relevant
legislation-and-literature as wellas a global view of the three-level
model of assessment developed in Texas. The protedures for
implementing vocational asseisment in Texas under the Perkins
Act is described in Section III. Section IV contains descriptions
of cunendy available commercial assessment instruments, as well
as a sampling of locally developed materials. Secdon V provides
a brief overview of the measurement techniqueu that would be
necessary to develop norm, reliability, and validity data for either
locally developed performance samples-or the modification of
commercial instruments. An IBM coMputer software program
developed to be used in conjunction with this section is also
included with the handbook. Report writing as a means to
communicate the results of vocational assessment is found in
Section VI, while Section VII describes how to interpret and use
the data obtained. Section VIII contains the appendices, which
include additional inforniation to support several -of the sections
along with an annotated bibliography. (290 pages, $20.50)

Kearns, D., Hughey, J. K , & Boyer-Stephens, A. (1988, June).
Vocational special- meds-counsalor -manual. Columbia:
University of Missouri-Columbia, Missouri LINC.

This manual, requested by vocational special needs (VSN)
counselors in the State of Missouri, contains basic information
which-should-serve.as-a.guide_toNS/CcounselorsGenerally.
VSN counselors are funded to work with disadvantaged students,
though some do receive funding to provide services for special
needs studentsboth disadvantaged and handicapped. The VSN
counselor provides guidance, counseling, career development, and
placement servicm and activities to appropriately place students
into vocational education programs, assist students in svcessful
completion of vocational education programs, and facilitate the

13
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Motivation Strategies

Career-Vocational Program

transition from schnol to employment or hither training: The
meal* &Med i"),fiv,e at ssofivqioislbibty.

a noe4atirVOi!
advor44. 01110111
and transidOn
section forpôliaec
section help 'In idesit4
information regarding that -Opic.',A100isiti aid fa*-
axe sectiOn are included,- (ia par* $12.40; available from the_
Instructional Materials Laboratory, Columbia, MO)

McKinlay, B., & Bloch, D. P. (1989, January). Caner in-
formation motivates at-risk youth. OSSC
31(5).

Cue of the major challenges in motivating at-risk youth to corn-
plew education is to show that school is relevant to their
later success as adults. This OSSC Bulletin demonstrates that in-
formation about career options can supply some of that motiva-
tion by encouraging youth to set career goals and then to attain
the education and training necessary to achieve these goals.
Research is presented *on the characteristics of at-risk youth and the
causes of the problems they face. Features of successful programs
which emphasize information about career options are described,
along with three model programs utilizing career information with
these youth. A brief guide to planning local programs for at-risk
youth is included. (46 pages; non-member price, $5.00, member
price, $3.50; available from Oregon School Study Council,
University of Oregon)

Nemko, B., & Holmes, A. (1987). Resources, strategies
and directions to better serve disadvantaged students
in career-vocational preparation. Sacramento: California
State Department of Education, Career-Vocational Preparation
Division.

Presented in modular form, this guide is d ;signed to assist those
involved with career-vocational preparatica in developing and im-
proving programs directed toward servint ,..e special needs of dis-
advantaged =demi andlulfdling the requirements of the_Carl D.
Perkins Vocational Education Act. The modules include Module
IAssessment of Interests, Abilities, and Special Needs; Module
IISpecial Guidance, Counseling. and Career Guidance; Module
IIIAdaptation of Curriculum, Instructional Material, Equipment,
and Facilities; Module IVCommunity Involvement: The Roles
of Parents, Business, and Industry; and Module VTransition.
(86 Pages)
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SuppLemental Staff
Development

Assessment

Preabary, `1. (19137,-.W' AIIPP,0110.11.;.,?004,1,
cialsitods:.Stadeals::=41; piXa.

Services, Diition of Y

This mmual wit developed I. rOspoeae so rep.ests !s- =Age-
memal profmakital
Supplemeatal
technical School' end
nior and colununity cój'bei
eaPPed indents are eiiOnd ***aid
supplemental staff perioa teadbmidifoiglituo-
viding additional instruct* as.the Stiecial Medan; theatudents
dictatein order for thastudentia,basiceessfaL4naddititinio role!
definition for- the suppliMental instrii*OhaisaiiisdjellrersliPS
for (1) eliminating attitudirad.birrieraapirM special,oeeds stu-
dents; (2) develoPlO8 raficarfielieenjaPPlenalgal laidassillned
vocational teachers; (3) writing radio* Plias; aid (4) wombat
with disadvantaged, limited-English proficient,(LEP), and handi-
capped students. Extensive resource lists offer information on ma-
terials, assistive devices, organizations, and services. The appen-.
dices include suggested assessment and vvaluation forms and in-
formation on writing and using activity packagm. (264 pages)

Stevenson, L., & Burger, M. (1989, April). Characteristics
of at-risk youth: Practitioner's guide series Number
one. Austin: 'texas Education Agency, Texas Dropout
Information Clearinghouse.

The purpose of this guide, the first in a series of Practitioner's
Guides to Dropout Prewation, is to provide a summary of the re-
search on characteristics of erisk students and dropouts as well as
information on successful programs and strategies for these indi-

uals_kincludesanoverticw_of_the..MCkm sad related so-
cioeconomic costs; a list of iarkuichaiktirlida-Which can be
used to help identify youth who have dropped out of school or are
likely to do so; a discussion of suategies reported to be effective
in dropout prevention and recovery: and common characteristics of
successfutprogramsforat-risk students and dropouts. It is em-
phasized that effective dropout reduction programs are designed to
solve specific problems and to address the needs of particular at-
risk and dropout populations. Individualized assistance to meet
the unique requirements of each at-risk student and dropout can
only be developed and implemented at the local level. (66 pages,

no charge)
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Asusainent and Support
Services

Assessment and Support
Services

'

Texas Education, Agency. (1985, August). Serving special
needs *dealt ,in- voeidonal, education (Toe Cid: D,
Perkins Vocational,- Edicatkin P.L. 98424). Austini
Author. (ERIC Deanna* Reproduction Service No. ED 277

-855)

This document describes the vocational assessment, support ser-
vices, and Odic, saivities requirementsnishe CO D. Paidns
Vocational. Education: Act' under ihei Criteria, for Services 'and
Activities for the lisalicaPPetead fa the Disadvaiusged; Section
204. It begine by defining those students, eligiNsfor these pro-
gram activities and services. ReqUired services end activities are
then discussed.' Vecational asiessmene is Considered in terms of
who is responsible; who; When, whatand how ,10 meal Sad usa
of the data.- A eliscipsion of vacaticiaal Support services includes
these -topics:- SiipPoir caiters,s4Port-teacheandmode1i:of
supplemental IINviCeS for LEP students.: Giidance and cOunseiiug
activities are suggested. Coordiation of Serifices with the' Job
Training hone:ship Act (IIPA) is brieflY addressed. Appendices,
amounting to over one-balf of the document, include assetsment
forms, a list of assessment ins uments, a special needs student
profde, a fonn for a comprelia. \ analysis of a vocational train-
ing program, forms for prescribing vocational sup: 0.1 services,
and a list of selected sources of bilingual and non-Enioish voca-
tional materials. Also attached is a chart showing the plan-
ning/placement process as it relates to the vocational assessment
of handicapped students. (47 pages)

Vocational Education Programs. (1989, July). Guidelines for
serving special needs students in vocational educa-
don. Austin: Texas Education Arncy.

This document, prepared by staff from the Vocational Education
ProgmaDivisimof_the.TexasEducation Agency,isintendectio_ _

assist teachers, COWISCiOrs, and administrators in fulfilling state
and federal requirements for serving students who am handicapped,
educationally disadvantaged, economically disadvantaged, limited-
English proficient, or at risk in vocational education programs. It
offers comprehensive infortnatiotabout student. identification, vo-
cations! assasment, placcment procedures, and the provision of
special services that support special needs students in vocational
education programs. Detailed appendices offer assessment instru-
ments for students and programs, and information is given regard-
ing additional resources. (54 pages)
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Identification Process Wells, S., Bedard, S., & Hamby, J. V. (1989, July). How
iteattsly at-risk students. A Series of Wilton.? and
Stratesies, (2).

Tbe purpose of this report is to describe a reseach-and practice-
bred process to aid local school districts* **pia* a sysem
for identifying potential dropouts:, Reams given fa a ,ab a pm-
cess au (1) truly identificadon is viudloeffective prevail= and
intervention; (2) a coat= set otclisacteriaties-compiled from
research on dropouts nationwide can serve as a blueprint, hoWeva,
a locally developed identification Osten% will be Much more pre-
cise and effective when it includes arly those characteristics spe-
cific to the local student population; (3) the earlier i prOblem is
identified and ad&essed, the greater the impsct on et-risk students:
(4) because students drop out of school for many different reasons,
the structure and content of -dropout prevention programs must
match clearlyidentified personahlaracterisics andenviraunental
conditions that place *dents at risk; end (5) program developers
must use accurate, objective identification procedures to properly
assign students to treatment activities and to apply liniited re-
sources efficiently sad effectively. (6 pages; available from the
National Dropout Prevention Center, Clemson, SC)
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FORMALIZED ARTICULATION AND COMMUNICATION
..

School-Business Partnerships Academy for Eder:sand Development. (1989, August).
Partnerships for learniag: School completion sad
employment preparation in the high schol
academies. Washington, DC: Author.

.,
ills book intended as a source for alumna aml advocates. exam-
ines the access of the high school acraletnies' school-business
partnenhips in light of relation of at-risk students and of their
preparation for the world of work. The academies we school:-
within-schools that offer disadvantaged students academic and vo-
catkmal Od1161111011, career *ming, counseling, and job opportuni-
ties. ($9.00)

Coordination Efforts

Compact Development

Brustein. M., & National Association of State Directors of
Vocational Education. (1989, February). Tke legal and fis-
cal disjunction ktween the Carl Perkins Vodoist
Education Act and the Job Traialag Partgership Act
(Monograph Series 189-02). Washington, DC: National
Commission for Employment Policy.

This paper was prepared for the National Commission on
Employment Policy for the following purposes: to identify spe-
cific barriers relating to inforr.. It dissemination, matching, ex-
cess costs and definitions that is, Ale coordinatimi: to recemmend
specific steps that Congress should consider in amending the pro-
grams: and to set forth the results of a survey questiosmaim mailed
to the field. Coordination between programs funded by the Carl
D. Perkins Vocational Ealmation Act and the Job Training
Partnership Act on be.alf of the disadvantaged wiich lads to
greater efficiency anti better results for this population is desirable.
Upon reviewing both federal laws In 1989, Congress shoe. ' thor-
oughly examine the inconsistent rules, policies. and audit prac-
tices to ensure unnecessary impediments to coordination are re-
moved. (88 pages)

The California State Department of Education. & The California
Chamber of Commerce. (1989, January). A handbook for
the CalVornia Compact: A guide for developiag lo-
cal compacts among schools, businesses, higher edu-
cation, owl government and community agencies.
Sacramento: Author.

This handbook was developed for use by the school districts r....d
other partners involved in each of the California Compacts. Each
community is developing its own program aimed at improving
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Parental sad Community
Involvement

school rentation, job *comsat, and college admission rams,
especially for st-ft path.

The handbook isa working doceinotand is Wended to bee prac-
dal source of idols ad meows*. Chepler I peep% isitonistion
oa how ho _de** local letelteship sad set ineasunthls nods.
Chestier 2 oddment the selection -Of a specific modsl-toir dis
yon, and pewee varioneeouinples. Pingmakitepktitentatien is
discussed in Chime 3.ihls Chaptti4 explain the kh ... of re-
sources dist will be needed awl low to genera* them. anger 5
discusses bow to eyeliner; a Compact. The final chigoe provides
references to organizations and.documents useful in developing
Compacts. (27 pages)

Chavkin, N. F. (1989). Parent and continuity involve.
mut. Practitioner's guide series number four.
Austim Texas Education Agency, Texas Dropout Information
Clearinghouse.

In this guide, parent and community involvement is viewed as a
developmental process, with participation of parent and commu-
nity groups in school activities becoming more effective with
training and over a period of time. The purpose of this guide, the
fourth in a series of Proctitioner's Guides to Dropout Prevention,
is to ptovide a summery of the research on parent and community
involvement as it relates to dropout prevention and recovery. It
also provides some recommendations for strategies to strengthen
this involvement. (30 poses, $2.00)

Effective Transition Programs Coyle-Williams, M. (1989, October). Wkat works in voca-
tional education for students who are et risk (T A SPP
BRIEF). Champaign: University of Illinois. National Center for
Research in Vocational Education, Technical Assistance for
Special Populadons Program.

Recent recommendations on improving vocational education's ca-
pacity to facilitate the successful transition of youth from educa-
tional settings to the labor market are highlighted in this BRIEF.
The components of successful vocationaleditcatirm programs for
youth who me at risk and the chmacteristics of effective echool-to-
work transition programs are presented. In addition, goals for re-
focusing vocational education policy in order to improve the over-
all quality of programs end to increase the access of special popu-
lations to high-quality vocational education are discussed. (4
pages. no chale)
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Seeeeasfil Tramaities

Business/Edneation
Cooperation

°Word, E. (1988, bierci0. Anther nen el mon.
dm Memo lea_ and, employment laterreetion fer
to ls year'e(Popen No. 23). %Moves. DO Nodose
Cammission tor Eigthsyment Policy.

This 'epos ammmaiese is Commindalt asap to atm die
thilowits key osalems: Ms Was new swamies *tea be
Oka to mist eammitiallyindladerniany disdained youth
make the mansitios from iehal Itaimel feasliambloatals.-
hood? (2) Oisien *et die amptioli of bade skills is aided te
the osmium caa the pal** be Necked Wore effectively if
work with the NO hegilla at am earlier age thee most present
programa MN work witkie yeah is so bogie an eviler age,
is them a role for amploymeat and Wainies is these alike knee-
vadat'? ilds region also gepeesents efforts to idatifY sew
poise!, of itheiventtem Ito the educadol and social deiliopient
of disadvantaged yams people. It focuses on pradoleseans and
youth in the immedha postadokeeest FAA An Waitaki in
Chloe( I is followed by s discimiom of the st-risc Population, its
characteriatits and maimed mateis, and the4metka of aft in-
tervendons in Chow IL Cheanee III discusses die principal find-
ings of the study; and examines peat experiences, current efforts,
including demonamdoes, underway; and the menaces of several
case studies. Chspier IV summerkes the project, paws ks con-
elusions mid recommendations. aod discusses its policy implica-
tions. (5 Mts, no charge)

deLone. R. H. (1985). Eluation, employmna, -ad Me
stdisk path. Philadelphia, Pk Research for Elmer Schools.

This paper asserts that the most important application of the term
R&aouthgri1ka.dlabormwket. A
surprising amount is known about what works to reduce the fac-
tors which make young people "at risk" for chronic unemploy-
ment; much can be done to reduce iteven in a time of dimin-
ished public' resource/. -Swing- thstit is-through-the -schools--
working in coopmation with busicea---that the best calico of
dressing this problem lies, it is argued that doing so will require
that teachers and 'chock/ Iministrators learn from a metrology of
youth development that oas, to a considerable degree, been devel-
eyed outside the field of public education.

Educating at-risk youth for employment involves early identifica-
tion and the building of an educational program that mutes the
three fundamentals necessary for a successful transition to the
WNW= basic academic skills, a high school diploma, and
wore aperience. Buitding Wets. for this kind of program are
presented. Suggestions for restrucruring schools are offered, be-
ginnitig with identification and competency-based remedial
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Compact Development

Collaboration

instrection is obi grade; internships where students spend a
sutained &a* ottims* mod:phut ia tenth

POW r-privik jobs
Fe

ttaidag; 'aid' job development amd-
=vices-is twelfili glade: (21-pages,S4:95)

Farm E. (1988, July). The Saba Cempaet: A teach.
hog ease (Publication No. RT488-MW). New Brunswick, NJ:
Center for Policy Rauch in Education.

In 1982, the Boston School Department, members of the local
busineu community, area colleges and univasities, and the
Boston tradsunions-siped thatoston Competes formalagree,
ment to impeove the education and work prospects of Boston's
youth. According to the-Compact, businesses would him four
hundred graduates from the class of 1983 and wkhin two years in-
crease tni.: number to one thousand if students could meet entry-
level requirements. Schools, in turn, would reduce high school
absentee and diopout rates by five parent annually, raise academic
standards, and increase by five percent annually die number of stu-
dents who eitha lock a job or went to college after graduation.
This case study examines the events leading up to the Compact
and the outcomes through the end of the 1986 school year. It
leads users to examine the political and social factors associated
with the plan. (37 pages, $4.00)

Illinois State Board of Education. (1988). Assisting high-
risk students in goal attainment: A support team
approach. Springfield: Author.

Barriers to educational attainment that adults may encounter, in
addition to learning difficulties, include factors of health, family,
substance abuse, financial, and legal complications. To bring
together resource people from community and social service agen-
cies to work as a team to aid highest-risk clients in establishing
and attaining their goals is to properly address the cycle of failures
experienced by many of these adults. With tbe aim of identifying
a model which would free clients from the confusion of dealing
with separate agencies, this project focuses on experimentation
with various strategies, including group staffmgs and tracking of
students. Recommendations for improving assistance to this
special population are provided in the text so that service providers
may consider program adjustments and community-wide col-
laboration to unify and enhance their efforts to serve disadvantaged
adults. Forms and other relevant infomiation related to the project
am included in the appendices. (42 pages)
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Business/Education
Collaboration

Business/Education
Collaboration

McMullan. B. 1., & Snyder, P. (1987). Mks he Macadam:
Seim* and liusinams working togatkr for at.risk
pea (Vol. 1). Philadelphia, PA: Pablic/Pdvate WNW&

An analysia anima achxIdndmeu calkboration. ia pluossed in
dds rep*, :_higletri....0**
gal is 1984 The.

report cnsikWs the impoflanor, Impact, and
Potential !kWh: ItmuipL especially as they Slate Wit:tisk
youth. Theis nine' achoot4busumeu pmerships were chosen be-
cause they rcpeaawitk4viety ciapçwo.ches aid liavuripita-
does fa! ar-hie*Ment.-'' Ch*Piej Omani an: 0111:040cOn and
background-iinfornaition.'[$`.thapteu-Ir places the *int_
school/bushiest collabOrition phenomenonin the bioaditi.Context

_of_putnershipubet*en edication: arid iinsinenif.dariaidtikcenT
tiny. It also,desciihas,findiagt-frorn:theticaniaiiiiin*effOrts
conducted in
terventions collaborativaprOgraiis haveun
IV reviews program management- sirtioturei;nodng **se linkt
between the conditions drat Caused the partnership to devélbp and
the organizational strucure that was adopted. Chapter V describes
the effects of school/business collaborations on students, schools,
education in general, and business participant& The volume con-
cludes with a discussion of the implications of fmdings for exist-
ing school/business collaborative efforts and identifies a series of
issues and policy options that such efforts will face in the future.
(74 pages, 312.50)

Reynolds, D. F. (1984, January). Replication guide for the
Peninsula Academies. Palo Alto, CA: American Institutes
For Research.

Based on the successful Philadelphia Academies program, which
opened its fust academy in 1969 and now serves over six hundred
students annually, the Peninsula Academies program is a partner-
ship that has completed its first years with positive results for
both students and business. The Academies present a successful
model of school-business collaboration that is unique in its dedica-
tion to the prevention of unemployment among disadvantaged
youth through intervention at the high school level. The experi-
ences of the Academies are shared in the guide, so that other
school-business partnerships may learn from them and, in so do-
ing, breathe new energy into public education and the American
economy. The first six sections of the guide describe the structure
and functioning of the Peninsula Academies as they currently op-
erate. In the final section, specific replication tasks are outlined,
budgeting considerations are raised, and problems and solutions are
discuss.xl. (112 pages, $17.20)
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IntercollaboratIve Process

Demonstration Project

Service Strategies

Rob" & R., & Mastny, A. Y. (1969). yak* sat*
anti meats*" *View A *Ended .W*1: New
Druis71-110101, The Same Universky at New keset Center
for COON*/ Marais. .

This handbook .lenis ot th,
Sc

inaersicisct
Wu:1W et!!3-
schoois to lip*
needs of chillies.< Tie
process or sacia1problem t lying involving public ant private

agencies, interested-,
The outcome is an nngoingikeking relationshiplerinierorihools
and-the humanserviceisgencies.ina. community. J62pages.110________

Ch!fge)

70001 Training & Employment Institute. (1988, September).
Believing once again: Solutions addressing the
plight of challenged youth. Washington, DC: Author.

This document describes a demonstration project addressing the
needs of disconnected youth funded by the Department of Labor
and undertaken by the 70001 Training and Employment Institute.
Included in the document are the purpose of the Dir-onnected
Youth Demonstration Project, issues and goals, results, program
features, and recommendations for replication. (20 pages)

Smith, T. J., Moorhouse, M., & Trist, C. (1988). A practi-
tioner's guide: Strategies, programs, and resources
for youth employment develop.nent (rev.). Philadelphia,
PA: Public/Private Ventures.

Designed for use by those who plan and operate employment,
training, and education programs, this newly revised publication
describes eight service strategies that form the heart of an effective
system for serving at-risk youth. Each strategy is illustrated with

programs that show how it has been implemented. The program
models described aim at building the :ore competencies of basic
skills, pre-employment skills, work maturity, and occupational
training. There is an emphasis on matching: ensuring that the
right youth are directed to the right programs at the most oppor-
tune times. For this to happen, their must be rum ties between
schools, training institutions, and community-based organiza-
tions. Research reports and current program contacts are listed for
those wanting more detailed information about particular pro-
grams. (92 pages, $10.00)
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OCCUPATIONAL EXPERIENCE

Outcomes

Workforce Strategies

Campbell, P. B. (a al.). (1986). Outcomes of vocation!
Natalia for, wawa, Ma**, the -kaidkapled,
antliki-joenCigumbus:770bkiltater-Universitetarat--
Education. and 7miaing for EmplOyMent. (ERIC DOctiment
Reproduction Service No. ED 266315)

This study invesdgatedinterrehitionships between educational
backgroundand meMbeahip in "groups of special interest"
women, binds, HisPimiti:liative Americans, Asians, persons of
low socioeconomic stattli(SES), hmtdicapped individuals; kid per-
sonowith lira* Eillish proficiency: The secoadarriocitional
education cariCnitin *ruled in disProPothrinotO Piunti**0
with-ImuSES,tliwet ibilityrintfeelingsof ptinsonalialdeqUicy:
Within thevaaticinal eduCsitioicurricuhim-wereprOnmanad gen,
der differences by SPeCialty. °- The lielihriod of-continuing educa-
tion bey* high school Was significantlY 'roma far youths of
higher' SES, greatei abilitY, and higher self-esteem. A secondary
vocational cuniculum paid off in Amino for youth subsequently
employed in jobs related to training. Significant gender differen-
tials in earnings existed. Regarding race and ethnicity, no statisti-
cally significant earnings differentials favored whites. Policy
measures were implied by the absence of racial labor market dis-
crimination, absence of racial and ethnic earnings differentials, and
overrepresentation in vocational education of students with low
self-esteem and their subsequent lower educational and labor mar-
ket achievement. (248 pages)

Charner, I., & Fraser, B. S. (no date). Youth and work:
What we know, what we don't know, what we need to
know. Washington, DC: Youth and America's Future: The
William T. Grant Foundation Commission on Work, Family, and
Citizenship.

This study reviews research and literature addressing the impact of
growing numbers of teens in the workforce. Patterns of student
participation in work activities, attitudes towards participation in
work activities, the nature of student work experiences, the roles
and responsibilities of youth in their jobs outside of school, and
the effects of student participtiion in work activities are examined.
Research, policy, and program recommendations are included.
(107 pages, $10.00)
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State-Level Activities

JTPA Amendments

Makus-Mosqueda, P. (1987). rontk eneployment and ca-
reer Om** (Publication- No. AR4746). DOM, CO:
Education Commission of the Steps (ECS) Distribution Cote:.

This =Imlay-identifies- ataleresponses,*to_the-youdt4MemPlor-__

meat problem -survey andinitedAtritts-die tinnimer.andfall of
1987. The trisior tyliglitiiO4$0701014101(Old 1:4k eft.
cation activities include Watt *eneriiisce raid trainhvg;')Obi
centives, led taik forCes actkfitiei. Description's of
these posterns re included:: The see* Concludes that employ-
ment procurement and job-skills training are btegral elements in
almost any program that seeks to address the needs of at-tisk
youth. (5 pages, $2.00)

Gainer, W. J. (1989, May). Senate Bill 513: The Job
Training Partnership Act youth .aploynesnt amend-
ments of 1989 (GAO/T-HRD-89-18). (Statement before the
Subcommittee on Employment and Productivity, Committee on
Labor and Human Resources, United States Senate.] Washington,
DC: U.S. General Accounting Office.

Senate Bill 543 would make changes to both the adult and youth
titles of the Job Training Partnership Act (JTPA). This testi-
mony highlights five areas of proposed change: (1) Better target-
ing of resources would require a clear defmition of the term "bud
to serve" and the establishment of a performance standard for mea-
suring service to that group. (2) Basic skills training for JTPA
participants is emphasized with a suggestion that Congmss con-
sider requiring local programs to not only assess the need for such
training but insure that it is also made available. (3) In the area of
long-term training and placements, GAO suggests the bill be
modified to emphasize long-term training in moderate or high
skill occupations. This emphasis, coupled with the performance
standard proposed by the bill, should contribute to the goal of
long-term placements. (4) Consistent and reliable data is needed.
GAO suggests that S.B. 543 include a provision that certain data
needed far program management and oversight be collected and re-
ported. (5) Regarding increased support services, GAO believes
the current legislation gives service delivery areas sufficient flezi,
bility in this area and recommends that Congress be cautious in
increasing funding for support services because this could result in
JTPA's current successful emphasis on training being altered.
(16 pages, no charge)
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Work Experience Programs

JTPA Activities Review

,

Mama**
new
their'
don't
adee work .a riencepI*mes Ibe woeke*pnoenepam it
seen* S'o!PaRs, preps students with specIal ,444.-faiem-
plopient.lt is pntdculatly beiplul for itudents wh is nee sic-
cessful in malitSbe
me in atedeafiCiehliaelt
may have diffieeh't heciehht emPleiraeut-
Chapters in theininuiL &Okada .Work ExperienCe Prigiamsj,_
Teacher,,..COordinatbr:::, ykocatiOhiLlis tessment,,I....PrOgraM
Implementation,', placing ..Students on the Job, Tranaidea,
AdvisorY ContinittakPublic Relations, Related-Lest:1.0041W
ProgramEvahiation and Reporting:, The Maisual'iletiwa three-.
ring notebook with page's numbered bY chiptexind
tates the addition of Updated materials on kregular basis and is
meant to become the coordinator's handbook for implementation
of Work Experience Programs. (280 pages, $20.00; available \
from Vocational Special Needs School of Occupational &
Educational Studies, Colorado State University)

Levitan, S. A., & Gallo, F. (1988). A second chance:
Training for jobs. Kalamazoo, MI: W. E. Upjohn Institute
for Employment Research.

This book scrutinizes the activities funded under the JTPA. A
brief review of pest federal training and employment assistance for
the poor and unemployed is provided followed by an analysis of
each major component of YIPA. Included in the assessment are
year-round programs for adults and youth, summer jobs for youth,
assistance for dislocated workers, the Job Corps for severely disad-
vantaged youth, and training programs for Indians and fannwork-
ers. The authors stress the need for increased funding and more
vigorous federal direction to make JTPA more effective and con-
clude their analysis with several specific recommendations for im-
proving the program. (220 pages, $15.95)

26

32



la balking Employment and
Education Opportunities

Employability Assessment

Martin, L. G. (1987). /WS Al high school noncom-
pleters: Enhancing opPortanides for mployment
antafocadon (Informal:a Series No. 316). Collage: Obio
State University, Center on Education and Training for
Employment.

This monograph reviews tbe amployment problems and needs of
youthful norKompleters, examinet exemPlay educational and
training programs, and, offers' incorimendations for enhancing
employment sad education ,:opportunities. The first section
discusses high school non-coimpletion as a national problem.
exploring the scope and consequences of school non-completion.
Section two provides an overview of the types and levels of
effectiveness of employment and training programs and a case
history of one_ exemplary_ prOgram._ SectiotidifeetribVid* ii

.

overview of the types and levels of effectivenesi of adult litency
programs and a case history of one exemplary adult basic ed-
ucation program. Section four identifies the types ofalternative
high school programs and provides a case history of one
exemplary program. Section five provides a summary of the
extent to which the education and learning needs of out-of-school
youthful non-completers are currendy being addressed. ft also

makes the following recommendations for enhancing the
opportunities for the employment and education of this
populatiom (1) guarantee continuous funding from federal, state,
and/or local sources as long as die programs-demonstrate success;
(2) create a point system for increased financial rewards for

programs that successfully recruit and retain out-of-school
youthful non-completers; (3) encourage programs to develop
strong formal and informal linkages with community-based orga-
nizations to address two of the major problems of youthful non-
completers: low family income and a lifestyle and family history
of social isolation; (4) strengthen the loose network of programs
that serve youthful non-completers to form a comprehensive net-

work of services; and (5) encourage research to develop a greater
understanding of the appeal of different types of programs to
youthful non-completers. (59 pages, $7.00)

Morris, R., Strumpf, L, Curnan, S., & Rothstein, F. lc. (Ed.).

(1988, May). Using basic skills testing to improve the
effectiveness of remediation in employment and
training programs for youth (Publication No. RR-88-05).

Washington, DC: National Commission for Employment
Policy.

The purpose of this paper is to assist the JTPA community in

making informed decisions when selecting employability assess-

ment tools. The focus is primarily on assessing the basic skills
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Voc-Ed and Training

of youth because when the desnopipleics ille review4 they under-
score' thatit is thil piatif htbor fords- Which:pits the
ecOnonti-jatit it *knit Pro'
vides conipsratisa souse the most widely bled
bssicaltilke
plea ot
Pk
considon*thsasussandlocsllevd. : Thisoniiif dill paper is
not to make the reader* aiuiápâ t, bit, ridistjOaisist ht de-
cision making Oa boW pitiVidequility invites to youth.

ItsecpinionofUseauthorsth!ullowingpoj1crecom.
mendationstif imPlentented,- Could , move this 'emplOYmeint, and
training aistem pwaetthe development of relevi:einplOmetit-
related, basicskills testi: These tecendadati Wadi 'blab-
lisrtmliconunokdiraW.OrapiOW4fbasepin
education skilliiid work maturity deficiency ole4eli, rather than
on acquisition Of the high-school diploma; 'yeqUiring that JTPA
youth employment competency, systems proVide a Combination
training program of bade education skills and either pre-amploy-
meat, work maturity, or job-specific skills to ensure that
"employment competent" includes at least a locally acceptable
snapshot of employment-related basic skills; requiring SDAs to
report basic skills information through the management informa-
tion system; and, developing a performance standard that .aeasures
outcomes for young pNple who are most at risk of remaining
structurally unemployed because albeit lack of both basic educa-
tion skills and work maturity skills in order to enable states to
provide incentive funds to SDAs which serve those individuals.
(78 pages, no charge)

Seidel), R., & Martel's, J. (1989, July). A concern about
vocational education and Job training for at-risk
youth. CONCERNS, XXVII.

This issue looks at the success rate of education and training insti-
tutions with individuals at. risk of dropping out of school. After
an overview of this issue, the context for reform in vocational ed-
ucation and training; changes in vocational education and em-
ployment training policy; and collaboration and coordination ef-
forts among education, job training, social services, and business
sectors are discussed. (22 pages, no charge; available from the
Council of Chief State School Officers, Washington, DC)
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GENERAL BACKGROUND LITERATURE CONCERNING STUDENTS
AT RISK

Edneadonal issues and
liteconmeadationa Bishop, I. (1988). Vocational education for *MA youtk How

cm it he odds morC eMeive? in School* work trausition
serviem far disadvailagot *Wk. !Mica, NY: Ceiter for
Advanced Human RemweaSniclies.

The firs part of this paper is a review of research on the effects of
various types of vocational Couraewark on&opout rases, probabil-
ities of ensploymeitoiwningi;peodintivity, arid basic aldlls. Part
II presents a swim at recominadations for blip:Wing iocitional
education's contrainticin to 'the successful labor market transition

of disadvantaged Youth--ROPMMffindedefis.ArAMPIIP Yo.ck
tional education include the following: counseling before entry
into occupationally specific programs, expending cooperative edu-
cation, developing a strong basic skillifoundation, Mixing aca-
demic achievement, helping students obtain good jobs, and re-
structuring state funding formulas to promote effective service to
the disadvantaged. (45 pages)

Issues and Recommendations Bruckerhoff, C. (1988, May). Removing the stigma of
disadvaatage: A report on the education and employ-
ability of 9 to IS year old youth *at risk' (Research Re-
port No. 88-09). Washington, DC: National Commission for
Employment Policy.

This report examines the following issues and pmblems of at-risk
youth who are nine to fifteen years old: compulsory attendance
laws, education, and adulthood; school programs and education;
demographics; developmental characteristics; patterns of behavior
leading to academic success or failure; academic achievement; and
school/community efforts and the at-risk youth. The results of
this study corroborate fmdings repotted elsewhere.

Recommendations for policymakers concaned wiiti disadvantaged
youth include restructuring public whools; defigning and imple-
menting a differentiated public school curriculum; improving
competencies in basic skills; providing occupation and career ori-
entation programs in the schools; establishing networks of educa-
tional and social welfare programs; broadening opportunities for
disadvantagul youth to obtain regular jobs; and promoting interest
in lifelong learning among disadvantaged youth. Disadvantaged
youth need coordinated programs of assistance which deal in with
their development of basic academic and occupational skills. The
results reported here argue that many corrective measures are
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Trends sad Issues in Voe-Ed

Educational Issues

required, now to help these youth to become employable,
productive, and satisfied milk citizens of this WWI. (74 pages,
no dor)

Bildkei W. E. (19111).
waaga 088(Inforinition Swiss:No.:334). Cohabit
Ohio 'State -Uniiersity, Cestar on Education and Trniaing for
Employment._

Knowledge of tends sad aitieal issues in vocational education
providesditeetiost Air the develOpment-of programs aid Policy.
The *dor aketcliei .the loam* of OA 'sok **I edisoalloR
wduialpiisi ird *hire the sot. 1.4kostomic, lad iecli-
nologAforceitthatarichantis the cent, in which k oPeriais
He deic0Ork -Iiii*T4904.404 lik.rdado.kal 4ucatios in the
1980e: 110, hitOcturfOr refochng-administrativassid load=
tutional roles, sid ace*. Within the framewiikilme beide
trends, sped& issnes Conficitditg-vecadonal,educatnriere dis-
cussed: at-risk populations, tzcher prepsiation; basic skills 'im-
provement, dropout .pieventicra, program -ordeals*, partner-
ships, technology, higher!order thinking skills, acadeniic credit,
and elememary school vocational education. (32 pages, 34.74

Butler-Nalin, P., & Padilla, C. (1989, March). Droposts:
The relationship of stoutest ckoracteristics, behav-
iors, soul perform:see for special digestion sttuknite.
Paper prepared for 1989 meeting of the American Educational
Research Association, San Francisco. Menlo Park, CA: SRI
International

This paper addresses the gap in the knowledge base concerning
school completion of special education students. The discussions
are based on as analysis of the data from the Maim»
Longitudinal Study of Special Education Students sponsored by
the Office of Special Programs of the U.S. Department of
Education. A brief bsckground of the secondary special educarson
population is povided followed by a description of the incidence
and reasons for dropping out among youth with disabilities. A
multivariate aralyses of factors associated with dropping out and
implications of the findings are also included. It concludes with a
discussion of the implication of the study. (41 pages, no charge)
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Dropout Prevention Strategies Carew, R. (Comp.). (1988). Emilie linked English
predicts:it soda* in school: Strategies Jer-dropent
prevention (Program Information Guide Series No. 7).
Washington, DC: National Clearinghouee for Bilingual
Eduction.

This guide aims to provide practitioners with strategies that mod-
vas and help limited-Englisk proficient (LEP) students to con-
dnue their education at least through high school. Topics covered
include medial Isotopia and cooler* mu insnuction, career
awareness, self-development activities and guidelines, and porental
involvement strategies. (20 pages. $2.50)

State Activities Council of Chief State School Officers. (1987). Children at
risk: The work of the states. Washington, DC: Author.

This report addresses the needs of at-risk children and youth. It
ptesents the findings of two national surveys achninistered to State
Education Agencies in all fifty states, the District of Columbia,
Guam, and the Virgin Islands and the directors of sixty-nine pro-
grams identified by the states and tercitories as successful in serv-
ing the needs of at-risk youth. The introduction describes the na-
ture of the problem, obstacles to meeting the needs of at-risk stu-
duus, and general strategies for effective programs. The second
section presents a set of recommended goals and activities to be
pursued by the Chief State School Officers. These recommenda-
dons emerged from the deliberations of the Study Commission at
its annual meeting in September 1987. The third section summa-
rizes current state activities on behalf of at-risk children and youth.
The report concludes with examples of successful programs for lu-
ng children and youth. (11 pages)

Dropout Prevention for Girls Earle, J., Fraser, K., & Kysilko, D. (1987). What's promis-
ing: New approaches to dropout prevention for girls.
Alexandria, VA: National Association of State Boards of
Education.

Programs and state policy initiatives that show promise in help-
ing young women complete their education are described in this
paper. Ten specific recommendations for helping at-risk girls and
examples of programs utilizing these approaches are included.
This report is the second in a series of two papers on at-risk fe-
males and promising approaches to helping them stay in school.
The first paper, Female Dropouts: A New Perspective, was pub-
lished in the spring of 1987 and describes the particular causes and
consequences of female dropout. (33 pages, $6.00)
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Effective Strategist for
Female Dropouts

Social Policy
Recommendations

Earle, 3., Roach, V., & Ram K. (1987). Few* *wears:
A new porepeetive. Alexam&ia, Vk National Association of
Stme Boards of Etincation.

This report McAbee fiedigROm issues. Owe* end policies re-
Med to gkisand dropont proventio_,Argiria as $1
they drop out, the coistiqutmossof &to* out, die componeoM
of good programs; iota Miles of policy Option fat local, aad
male-level pentinne, are included.. This report is the fiat in a
series of tWo papas on at-tidt females and promising approaches
to helping them stay in echool. The second ppm: Witar's
Promiciag: New ifpproaches to Dropout Prevesuion for diis, in-
cludes nicommenditions for stale and local _action to addrer the
female dropout problem. (23 pre. $3.00: available from"4EA
Publishing Center, Newton, MA)

Ford Foundation. Project on Social Welfare and the American
Future. (1989, May). The comma good: Soda welfare
sad the Americas future. Policy recommendations of
the Executive Paul. New York, NY: Author.

This report, prepared by the Executive Panel after a three-year
study, offers a comprehensive set of specific recommendations for
a thorough ovethaul of social policy in America. The report ex-
amires the social welfare system as a whole. It also acknowl-
edges the interdependence of all age grows and the fact that needs
change during the course of a lifetime. The Executhe Panel found
that although tbe social welfare system was essentially well con-
ceived, many aspects are now outdated or insufficient to meet the
challenges and needs of millions of Americans. The panel pro-
posed a compthenthe set of specific recommendations that to-
gether would fundamentally reform and modernize social policy in
the United States. The report is organized accading to the sequo-
ia] stages of human life: infancy and childhood, young adult-
flood, the working yeus, and old age. Of special interest is the
panel's examination of the problems disadvantapd teens face in
making the transition from school to work and emphasized that
growing numbers of young Americas am trapped by a web of in-
terconnected problems: leaving school early, teen parenthood,
well= dependency, joblessness, delinquency, drug me, and an un-
stable family life. The report urges that current federal govern-
ment spending for youth programs be sustained, or in some cases,
restored, and urged local communities to take prime responsibility
for designing and coordinating programs to prepare young people
for the job ..narket. A number of successful programs that can
serve as nodels is described.
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Federal Policy
Recommendations

Forgo en Half

While does not oda qick or paid* Maim to dm penises
ad Masa at ibsotios's wolfs, 4aiim. k doss govide die
foneweat for a anion dkratin ildsvolopoon d a cow
some a lei to Ida* tin mom kat with the throbs
oak of Mak* lackey. (102 pos, no dais)

Goodwin, D. (1909). Plnal rep" Warne IV: Pston.
tindery vocational edneadon. Washington, Irt U.S.
Departmen, of Eclacatioa, National Assessment of Vocational
Education.

Postsecondary yocadeltal edtcatiOn, which Pays olf In econontic
terMS through hiteithood_0(annitriment_ end ifthos Mira., is a
growing enterprim with a total of 4.3 million students. The ma-
jot problem facing postsecondary vocational education is that
many students do not stay in school log enough to receive in-
depth training. This Kim identifies nowcompledoes md linked
course-taking as serious problems for all groups of students, par-
ticulerly for special population group& It recommends that federal
policy in posueconday vocational education have three major
goals: (1) improve rates of program completion and placement,
(2) provide special assistance to at-risk popdatioas, and (3) im-
prove the transition from secondary to postsecoadary vocational
education. To achieve these goals, NAVE tecoMmends utilizing
resources provided by the Carl D. Perkins Vocation Education
Act for stute-level development of indicators to measure the per-
formance of postsecondary vocatioNI institutions in the au of
labor market outcomes, learning outcomes, and education at-
tainment, with federal funds to be allocated on the basis of per-
formance, including creation of extra incentives to improve out-
comes for students at risk. (129 pages, no charge)

Grant, William T. Foundation Commission on Work, Family,
and Citizenship. (1988, January). The forgotten half:
Non-college yonth he America. Washington, DC: Author.

This interim report on the school-to-work transiticn includes the
Commission's perspective on young Americans and its rationale
for the goals and priorities in public policy and private practice
found throughout the study. It covers the new economic realities
which make it more difficult than ever for young people to make a
successful transition to self-sufficient family life or independent
living. Chapters 3-7 contain an analysis of ways, both old and
new, to improve the school-to-work transition, including a presen-
tation of the Commission's case for additional public funding of
proven programs for children and youth. (98 pages, $5.00)
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hunting le Youth

Program EffeetNeness

Gant, William T. Foundmion Camisoles oe Wok, Fan*,
and -Citizenship. (19118, November). The jergarea her
hams So. somas for Awriees yoga old 'Hag
Mafia. Moat report. Washiapon, DC: Author.

Ilk Real Repeet coschalsa _the sindy of The FMONSII Halt
Non-College -Tooth In Amides. The recut reaches beyond *e
boundaries of school aid welt into the final isid oonmatiAies
when yang people learn the-lemon end dream of adoldiocd. It
outline dm peofouotiocid ad economic Ames that have al-
teted the shape and somedmes challenged the effectiveness of
America's two canal social laminations: family and community.
The document feature:an oaly _diagnoses for treating youth in
rouble, but prescription to foster the MAW development of all
MA and to blefi otbe.cO.tmináons
perspective is straightforward: -As pertness intoday's-worid, and
shapers of tomorrow's, young people deserve our respect, as well
as gremer adenine to their most pressing needs. The Forgotten
Half particularly *saves greater public and private investments in
its futureinvestments that will benefit all American. This re-
port suggests four msjor strategies to help young people in the
Forgotten Half regain hope for the future and make a successful
entry into the adult wort& (I) enhance the quality of youth-adult
relationships, both in and out of the family; (2) expand commu-
nity supports, with sn emphasis on youth service and youth lead-
ership activities, to help integrate all young people into their
communities and the nation; (3) extend and *wove etwent em-
ployment opportunides for mon non-college-bound youth; and (4)
take a long stride toward more equitable youth education and rain-
ing policies with a proposed new Fair Chance: Youth
Opportunities Demonstration Act. (202 pages, $5.00)

Hayward, B. J., Melman, N. E., & Apling, R. N. (1988,
February). Discussion papers for the National As-
sessment of Vocational Education. Exemplary sec-
ondary vocational education: An exploratory study
of seven program. Washington, DC: National Assessment
of Vg.:-...imiont. Education. U.S. Department of Edtcation.

Among the investigations commissioned by the NAVE address
the information needs of Congress was a small explonwxy study
of exemplary secondary vocational education. 'This report includes
(1) a discussion of the stuffy purposes and methods, (2) a synthesis
of major fmdings, and (3) cast studies of seven effective secondary
vocational education schools or programs. Chapter I provides an
overview of the study's putposes and methods. Chapter II con-
tains study findings on program effectiveness, program evaluabil-
ity, program replication or adaptation, and responses to the educa-
tional challenges of the 1980s. The following were identified as
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Access

the chief charactesistics of program effectiveness for secondary
vocational propane (1) dam aad =Want underatanding among
administratc".tracherstpaseas, matatuilans coat:I:ping the chief
soils Of secomdary vocatiorml whacatics aapartache mating (2)
coosisteit Manion la the de.4oiI *aid* Ialf.:_ealeent; (3)
grog Inodealt idled I Wan.

flexibdity, and educate:a sa
integral component of 00001 of cm-.

ployabditylkills_ de dupma a keycounpot..oiyocatiosai
curricula; (5) presence of.it smomg CooPerative education compo-
nent that provides studeks With SuPtion as they make the transi-
tion from school to walr: and (6)-implementation of -strategies to
provide effective proglams for Special needs students, including
students who are hantricipped, economically or educationally cis-
advantagek limited-Engliskproricient (LEP), or disaffected The
remaining chapters present components of the case studies accord-
ing to the following types of delivery systems: comprehensive
high school, school-within-a-school model, specialty vocational
high school, area vocational-technical center, and rural vocational
education Program- (225 Pages, no charge)

Hayward, B. J., & Win, J. G. (989, August). Final report,
volume V: Handicapped aed disadvantaged students:
Access to quality vocaticual education. Washington,
DC: U.S. Department of Education, National Assessment of
Vocational Education.

This repon describes the access of handicapped and academically
disadvantaged high school students to vocational education and an-
alyzes the quality of the programs in which these students partici-
pate. Questions addressed include whether handicapped and aca-
demically disadvantaged students have access to a full range of
high-quality vocational programs, how demopaphic characteristics
affect such access, to what extent vocational programs and course-
taking options differ across schools, and implications of the find-
ings for the targeting of federal resources. Recommendations in-
clude expansion of female handicapped and disadvantaged students'
enrollments in non-traditional programs, increased participation in
cooperative education, emphasis on expanding placement activi-
ties, targeting of funds for schools with high concentrations of
special needs students, and availability of occupationally specific
programs in area vocational schools, particularly for female and
minority students. (100 pages, no charge)
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Hispanic Youth

Analysis of Future
Job Market

The Hispanic Policy Development Project. (1988). Closing
the gap for U.S. _Hispanic youth: Public/private
strategies. Washington, DC: Author.

This report calls fo; a nationwide effort concerning problems of
lEspoic and other at-risk youths in education and-the workforce.
It looks st theeircumstssicel non-conew. "Ind youth ind fo-
cuses_ specificallyAillispanics nconeAktliciationliargest,_
youngest, fastest growing, and most at-risk populations. The re-
port presents data on the potential and status of Ifispanic youth,
and explores a number of options and practical next-steps for the
consideration of the- public and private sectors to ensure that
Invades ire integrated into the new workplace. A call to action,
Partners in Education (PIE), precedes the report. This national
initiative is designed to mobilize the will and resources of
Business, Labor, and Government. This interagency effort is in-
tended to close the education and employment gaps that condemn
the increasing number of non-college-bound youth (fftspanics,
Blacks, and others) to bleak futura outside the economic main-
stream. (47 pages, no charge)

Johnston, W. B., & Packer, A. H. (1987). Workforce 2000:
Work and workers for the twenty-first century.
Indianapolis, IN: Hudson Institute.

The purpose of this research study is to furnish basic intelligence
on the job market that can be used in evaluating the adequacy of
current public policies and, where needed, undertaking new policy
initiatives. Four key trends will shape the last years of the twen-
tieth century: (1) the American economy should grow at a rela-
tively healthy pace; (2) U.S. manufacturing will be a much
smaller share of the economy in the year 2000; (3) the workforce
will grow slowly, becoming older, more female, and more disad-
vantaged; and (4) the new jobs in service industries will demand
much higher skill levels than the jobs of today. If the United
States is to continue to prosper, policymakers must find ways to
stimulate balanced world growth; accelerate productivity increases
in service industries; maintain the dynamism of an aging work-
force; reconcile the conflicting needs of women, work, and fami-
lies; integrate black and Hispanic workers fully into the economy;
and impr- .e the educational preparation of all workers. While
these arL he only items on the nation's agenda between now
and the yea. 2000, they are certainly among the most important.
More critically, they are issues that will not go away by them-
selves. If nothing unusual is done to focus national auenlon and
action on these challenges, they are likely to be still unresolved at
the beginning of the next century. By addressing them now, the
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Appropriate Educational
Services

Access

Education Reform Effects

nation's decision makers can help to assure the goal of an
economically competitive America that fully utilizes the talents
and skills of all its citizens. (117 pages)

Lichtenstein, S., & Zantal-Wiener K. (1988). Special edam.
go: *spans (ERIC Digest No. 1451). Reston, Vk ERIC
Clearinghouse on Handicapped and Gifted Children.

The problematic issueof the provision of educational services to a
substantial number of students with handicaps is highlighted in
the overview. The characteristics of this increasing population is
provided, as well as implications and recommendations for educa-
tional policy and practice. (1 page, no charge)

Lytle, J., & Penn, W. (1986, November). A study of spe-
cial education: Views from America's cities.
Philadelphia, PA: Research for Better Schools.

Special education operations in thirty-five member districts were
surveyed in this study sponsored by the Council of the Great City
Schools. The descriptive results deal with several themes, includ-
ing limited partizipation in vocational education programs.
Among the study's findings were the conclusions that increasing
numbers of at-risk students were referred to special education due
to lack of options in regular programs and that better access to vo-
cational prugrams is needed by handicapped students. Other study
findings relate to enrollment variations between special education
programs, involvement in district decision making, and evaluation
of special education programs in terms of outcomes. (71 pages,
$30.00)

McCormick, K. (1989, 'January). An equal chance: Edu-
cating at-risk children to succeed. Alexandria, VA:
National School Boat& Association.

Efforts to reform school programs through higher standards and
improved teaching have had the tmintended effect of leaving behind
the students most in need of help in meeting these higher stan-
dards. This report is a comprehensive review of factors affecting
students in danger of dropping out, a summary of the research on
dropouts, and a look at policy implementation for local school
boards. Strategies for dropout prevention and recovery are detailed,
along with the components of an effective program. Suggestions
offered for immediate assessment of local programs are supple-
mented by an assessment instrument in Ap ,ndix 3. Examples of

37

4 3



Educational Imes

Hispilair Youth

effective syssesnwide mid individual programs me given, with con-
tact persons for further information. (44 pages, 35.00)

Miler, J. V., & Imel, S. (1987, Janusty). Sum auras Is.
sass In adalt, ears., aid socattual siacadon.
Columbus, OR ERIC Ckaringhouse on 'Adult, Career, and
Vocational Education. (ERIC Document Reproduction Service
No. ED 281 899)

Four representative issues affecting the fields of adult, cater, and
vocational education Ire examined. These issues revolve mound
the following questions: (1) What career-related curricuhnn should
be incorporated into the new basks? (2) What contributions can
vocational sod career education make to reducing the dropout rate?
(3) How Cal atticulated secondmy-postsecondary pogroms support
high-quality occupational training? and (4) How can literacy pro-
grams increase the literacy rate among Auk Americans? Effective
and innovative programs that are currently addressing those ques-
tions at din:med. These issues are representative of various edu-
cational levels and grow out of the following three major trends:
(1) a changing workplace and its effects on occupational and educa-
tional requirements, (2) the growing concern for reaching discon-
nected youth and adults, and (3) the current emphasis on educa-
tional excellence. This report attempts to clarify the context sur-
rounding each of the four issues, to describe emerging and promis-
ing educational approaches, and to suggest flame directions needed
to stiengthen research, development, dissemination, and imple-
mentation. References are included. (n pages)

Miller, S. M., Nicolau, S., Orr, M. T., Valdivieso, R., &
Walker, G. (1988). Too late to patch: Reconskiering
second-chance opportunities for Hispanic and other
dropouts. Washington, DC: Hispanic Policy Development
Project.

This report includes the results of a survey that investigated the
expezience of the JTPA's Private Industry Councils in thirty mar-
kets that have large Hispanic populations. The report seeks to
identify the obstacles that have made it difficult for JTPA to serve
at-risk youth, as well as the more general problems that impede
the progress of Hispanics in and out of school. The report de-
scribes gaps in service and support, and exploits strategies and op-
tions that can integrate more Hispanic young people into stable
sectors of the workforce. (115 pages)
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Perkins Implementatioa in
States and Localities

Status of Voc-Ed and
Federal Role

Mtnskin, L. D. (1989, May). Final report, whose !I:
Implementation of the Pontine Aet. Washington, DC:
U.S. Department of Education, National Assessment of Voca-
tional Education.

Tbe primary goals of the Carl D. Perkins Vocational Education
Act ate So imptove and modernize vocational educatiai to meet the
needs of the workforce, tomato!! economic growth, and.to as-
sure that students have access to quality vocational education pro-
grams. This repon examines the implementation of the Perkins
Act in states and localities, seeking to determine how well legisla-
tive goals have been translated into practice and dmaibing the ac-
tual results of funds distribution. Through a set of secondary and
postsecondaricase studies in eighteen communities conducted dur-
ing the 1986-87 school year, a set of nine state-level and three
community-level case studies during the 1987-88 school year, and
a survey of local vocational education practices conducted in eigh-
teen states dtring 1986-87, potential problems in the Perkins
Act's implementation are identified. Actual results of the distribu-
tion of funds are examinedhow the resources have been used, by
whom, and in what settings. Along with summarizing the find-
ings and assessing the amount and appropriateness of the services
provided, a set of policy recommendations designed to strengthen
the provisions of the current Perkins Act is provided. (162 pages,
no charge)

National Assessment of Vocational Education. (1989, July).
Final report, volume I: Summary of findings and
recommendations. Washington, DC: U.S. Department of
Education.

This report is the first of five volumes summarizing a series of
studies commissioned by the NAVE. The purpose of this
assessment was to provide information that would help Congress
in rauthorizing federal vocational education legislation. The
study was also designed to inform educators and policymakers at
all levels about the size, scope, organization, and effectiveness of
vocational training and the relationship between federal vocational
education policy and local practice. The status of vocational edu-
cation at the secondary and postsecondary level is examined. The
federal role in vocational education and policy recommendations
are discussed.

Based on the analysis of the status of secondary vocational educa-
tion, NAVE has identified the following six primary objectives
for federal policy: (1) revise and remild the high school voca-
tional curriculum to upgrade skill levels, (2) integrate high school
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Educational Issues

Nature of Federa: Initiatives

academic and vocational curricula, (3) accelerate the education of
at-risk students, (4) expand efforts to place student; in good Jobe.
(5) imprOve IYAween secondity and pastaiicamdwy train-
ing, and "(6) raiseihequality Of vocational *mai in-schools
with high concentrations of poor and low achieving students.

With regard to postseconday vocational educada NAVE rec-
ommends that statestise the Perkins Act funds to den* a sys-
semokterformancOmdlicentives.keYedioiltree.sreaaotper,
fondance: educational attainmait, occupational competent:181.1nd
labor market mitcomes. -Thei recommend that perfonnance incen-
tives replace the current emphasis in inputs and process in the
Perkins Act with financial incentives based on student outcomes.
(145 Ma, no charge)

Ranbom, S. (1986). School dropouts: Everybody's
problem. Washington, DC: Institute for Educational
Ixadership.

Summarized in this report are the proceedings of a conference on
school dropout programs sponsored by the Carnegie Corporation.
The report provides an overview of the dropout problem for a gen-
eral audience. Dropout prevention strategies and model programs
are discussed. Recommendations include reduction of teacher
woddoads, competency-based promotion, summer programs, and
individualized basic skills training combined with work-related
projects. The report also discoses how schools can develop
closer links with job-training progrAms. (58 pages, $6.00)

Reingold, J. R., & Associates, Inc. (1987, June). Current
federal policies and programs for youth. Washington,
DC: Youth and America's Future: The William T. Cmt
Foundation Commission on Work, Family, and Citizenship.

The purpose of this publication is to provide a sense of the extent
and nature of federal initiatives on behalf of youth. This review
includes a survey of current federal programs and initiatives in five
major agencies: The U.S. Department of Labor, The U.S.
Department of Health and Human Services, The U.S. Department
of Education, The U.S. Department of Justice, and The U.S.
Depanment of Defense. Information on the Job Training
Parmuship Act (JTPA), Vocational Rehabilitation graas, and
work-study supplemental grants are included. (41 pages, $5.00)
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Education Reform

Reentry Programs

Smith, R. C., & Lincoln, C. A. (1988, July). America's
shaitt,_ Aneerkats hope: Twe les stlition yuth et
risk. Chapel Hill, NC: MDC. In

This report is an inquky ,into the education reform mormeat of
the 1980s-with-at-risk yoithauthahamenfreterence.-An at-risk
y o u t h i s ono .siso * l e f t -aohonforii!predletabk*dseignr-Of
leaving scir=' -without die skills be t ptaidOctiTi(and

cidmeamdtnencieediktodaylii*Oliee andi_he*, in so-
ciety. Each year newly Ole million -ivothdtvp out OfSchad. At
the same time, by 1990 due* oat Of foil' jobs will require educe-
dotal or teclmical training bercd high school. Although public
recognition of the depth of the problem has begun to grow, during
the 1980s the federal commitment to education declined in real
dollars-by twenty-three percentAipresentohe federal commit-
ment is sufficient tOserve only one out of every five low-income
children in need of pm-school education; two out of every five
children in need of remediation; one out of every four children in
need of bilingual education; and One out of every twenty youth in
need of job training. State and local Spending for public schools
has increased; however, the bulk of.this money has gone to im-
proving teacher salaries and lengthening the school day or school
year. If one looks closely at the states, and at the processes and
programs in place, it becomes clear that in many places progress
is being made, that we know how to teach at-risk youth, and that
the means to this end turn out to work for all youth. This report
underlines a belief that the most formidable barriers to assisting
at-risk youth do not concern lack of money, but failure to perceive
them as in need of specific long-term attention, resistance to insti-
tutional change at the state and local 'levels, and an absence of
genuine leadership at the federal level. (65 pages)

Thiel, K. (no date). Reentry programs for dropouts in
adult settings (ERIC Digest No. 45). Columbus: Ohio State
University, ERIC Clearinghouse on Adult, Career, and Vocational
Education.

The characteristics of dropouts and the type- of programs that are
available to out of school youth are identified in this Overview.
Progiams sponsored by technical schools, outreach programs, and
continuing education high school settings are discussed. The char-
acteristics of successful programs are highlighted. Additional ref-
erences are included. (1 page, no charge)
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Rates don Strategies

Dropout and Retention Rates

Local School Dropout
Programs Survey

Tindall, L. W. (1988). Re/fining- MOM ***a: The
»le eamutt I ;4w** 4dhiestinv--(1afixsiatioi
SeeiteNo. 334.: `ColurabsieMsialume Univeesity,' Ceiars on
Education and Mink Eicloyiitel.

-

The-probkens incounKeedbyet-dak *tit sre earainveity, state;
ald nOlial =PO* -to*** 1010001.1.00111):10,:iblie

*risk
youtitnottnotiaatiagthanjarettaitnidekt:--..Heinatainesthe_
causes cf ist-d*.aatni. sit(theititnPlicadotts for theilniiiid SOW
labor force. -VacitiOtial iiidion-voltationd gaol* aid, Otero-
PluY prognmi for *di st041PacObedi'l
the key professional ind *sonalioks dot *ea and vecational
educates an Plaine datum& caVasixing tbe need for Oeuvre-
hensive programa** involve-business, education; andcommu-
nkY agencies. (48 Pages. WO

U.S. Department of Education, National Center for Education
Statistics. (1989, September). Dropout rates in the United
States: 1988. Washington, DC: Author.

This report was prepared in compliance with the Hawkins-Stafford
Elementary and Secondary School Improvement Amendments of
1988 (P.L. 100-297) which mandates that an annual report on
dropout and retead011 rates be prepared for the appropriate commit-
tees of Congress. ,Tho reima focuses on two dimensions of the
dropout issue: the extent of the problem and the identification of
those students who are most likely to drop out. The introduction
provides bazkground information and defmes three different types
of dropout ratesevent, status, and cohort rates. Separate chap-
ters address the two major issues for each of the ciiricrent types of
dropout rates. A fourth chapter presents information about
dropouts who return to complete their high school education. A
final chapter summarizts the findings, highliglk.n: similarities
among the different rates. Additional tables and technical materi-
als are presented in appendices. (100 pages, 55.00; available from
the Superintendent of Documents, U.S. Government Printing
Office, Washington, DC)

U.S. General Accounting Office. (1987, July). School
dropouts: Survey of local programs (GAO/HRD-87-
108). Washbgton, DC: Author.

Two bills placed before Congress in July 1987 (H.R. 5 and S.
1420) call for fe4eral funding of local school dropout programs and
data collection efforts. At the request of the Congressional
Subcommittee on Elementary, Secondary, and Vocational
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Perkins Implementation

Education, the U.S. Owed Accounting Office (GAO) saurveyed
local schookdaspont peograme10 dealumneitIA0 ikbalaggieed

by bleig ecilait Okra* Ibiaah*/* tagPO*** bog
programa officials belliniaii.liapattisittor traienet, id-10w: the
*Woe ptobleas st *a local le* Itbeiniaddresied. 'fit GAO
also reviewed the quilt-id localdatemot dels.

propams surveyed showed striet4batic wens: (l)tho are
targeting poor and miticaity teattigeis who have Multiple prob.
lent; (2) they itistomly proWasultiOie señi1thSI
at-risk youth reeeivkg some type of basic educed* counseling,
sad social service assistanz and (3) Or0011111 daunts which in-
fluence dropout reduction include a wing end committed staff, a
safe and secure learning environment, individualized instruction,
and school hours and support services that respond to individual
need&

Obstacles to program effectiveness include (1) school and class
overcrowding, a culture of skipping school, and a poor physical
plant; (2) student difficulties outside she school environment; (3)
poor academic preparation of youth before high school; (4) the
negative image of some dropout programs; and (5) problems in
program implementation such as inadequate coordination between
school program staff and social service 'locks. Current data col-
lection processes and dermitions were also found to be inconsis-
tent. Appendices include a description of GAO's survey method-
ology and highlights of selected programs illustrative of the range
of dropout programs available. (88 pages, no charge)

U.S. General Accounting Office. (1989, May). Vocational
education: Opportunity to prepare for the future
(GAO/HRD-89-55). Washington, DC: Author.

This report summarizes the GAO's examination on how well the
Perkins Act is being implemented at the request of the Sub-
committee on Elementary, Secondary, and Vocational Educatiod
of the House Committee on Education and Labor as part of its
preparation for 1989 reauthorization hearings. In the six states
and twenty localities GAO visited, vocational education programs
and services consistent with the Pakins Act were provided. But
vocational education students in economically depressed areas may
be less lilrely to receive Perkins funding for improved or modern-
ized program activities than students outside such areas. All six
states visited allocated more than half of their basic state grants to
economically depressed anus as the Perkins Act requires.
However, some states designated relatively wealthy areas as
"economically depressed and gave them greater per capita funding
than some poorer communities. Further, the disadvantaged popu-
lation allocation formula includes students who an academically
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disedvanteged, but mot poor. Thns, some reladvely wealthy
school &trims eam receive mote slimy per low-income student
them 4imr411 with high caucemmatiomi for low-loom students.
Should Caws rani so tarot addidomel Pmeidas,Act-cumds so
poor coimmmities, k co* awed the act toll) mike stiles to
allocate at least us nig& Ped* Mame for eackvocadittelitu-
demt in acomomicallidefieleed atm me in other!** of *emote,
(2) mmove *.acaderaiodly &advantaged" stadrits Vila are not Poor
from die fmad allocatioskimula for the disadvaitaged. aid (3) re-
quire amy thidki -dvietrigid aid
lumtliamped populationibe made in approximately the same pro-
portions between poorer and wealthier areas as the original alloca-
tions. (75 pages, no charge)

Effective Dropout Programs Weber, J. M. (1987). Streagthealag vocational educe-
dex's rote In decreathtg the dropout rete (Research and
Development Series No. 267). Columbus: Ohio State
University, Center on Education and Training for Employment.

This study examined the relationship between students' vocational
and non-vocational experiences while in high school and their de-
cision to drop out. The study was based on data from the sopho-
more cohort of the }Ugh School and Beyond database and informa-
tion obtained from interviews with representatives of nine dropout
prevention programs that woe identified as exemplary by their re-
spective slate departments of education. It was concluded that
dropout prevtntion programs should have a committed staff, use a
variety of integrated strategies, be individualizes+ ;n a non-tradi-
tional en% aonment, share a strong vocational job-related empha-
sis, and have a strong CC J nseling component. They should also
have an earl-, warning and follow-through system to be able to
identify potential dropouts and ensure that they remain in school.
Case must be taken to expend resources on those students who
would actually become droi,,,uts if no intervention were to occur.
Dropout-prone students need extentive career exploration experi-
ences and should be encouraged to participate in vocational pro-
grams in a meaningful way. Parents should be better informed
about vocational offerings, and existing rules governing entry into
vocational education should be teviewed and evaluated on an indi-
vidual basis. It is especially important that work study programs
have logical or operational ties with students' overall goals. (36
pages, 54.75)
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Effective Schools

Gender-ROated Issues

Wilson, D. (1989). Effective schools research and
dropout redaction. Practitimer's pigs series nanskr
ftre. Made: Texas Education Agency, Texas Dropout Informs-
don Clearinghouse.

A summery of the mach on chuacteristics of effective schools
as it relates to chums 'Invasion end recovery ie presented in this
guide, the fifth is a series of Practitioner Geddes to Dropout
Prevention. This guide exploret how the techniques, procesees,
aid pmcedures for enhanckgichievonent can be used Within ce in
cooperation with dropout prevention and recovery programs to en-
sure that all students will receive a high school diploma. (22
Pages. $2-00)

Zane, N. (1988). lie their own voices: Young women
talk about dropping out. Washington, DC: PEER, The
Project on Equal Education Rights of the NOW Legal Defense and
Education Fund.

Based on interviews with seventy-five young women ages thirteen
through nineteen in the Philadelphia school system, PEER exam-
ines gender-related reasons why females leave school. The study
disagrees with the widely-held belief that schools are more sensi-
tive to females than males.

While many of the reasons for leaving school cited by young
women were family-related (pregnancy or taking care of other fam-
ily members), equally as many were school-related (susceptibility
to violence or inability to understand class material). Many felt
that teachers', counselors', and principals' expectations differed to-
ward females. Women were expected to be mute studious and bet-
ter-behaved than their male counterparts. Throughout all the in-
terviews was one central themea desire by the women for re-
spect and positive attention as a means to keep them in school.
(22 pages, 56.95)
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ADDITIONAL RESOURCES

Dropout Resources

Dropont Resources

Resources on At-Risk

Transition Resources

ACCESS Clearinghouse. (1987). An ACCESS primers a
school dropouts: trobkoss sad pogroms. Columbia,
MD: The National Committee for Citizens in Education.

This document includes sununries of books, rePOItg. and Wicks
on the dropout problem. ,Droput programs, solutions, sad pre-
vendon are discussed. =dila lames of organizations which can
be contacted for further information are included. (57 pages;
$15.00 for organizations, $10.00 for parents, $7.50 for NCCE
members)

Bomber, C., Berle, N., Garlington, I., & Riouz, W. (1987).
Dropout pmvention: A book of sources. Columbia.
MD: The National Committee for Citizens in Education.

This looseleaf notebook identifies dropout prevention reports, re-
search organizations, networks, clearinghouses, school/business
collabontions, films, and noteworthy local programs. a includes
the names, addresses, and phone numbers of individuals and orga-
nizations active in dropout prevention. Semiannual updates are
available on a subscription basis. (210 pages, $30.00)

ERIC Clearinghouse on Educational Management. (1989).
Value search on at-risk youth and dropout preven-
tion: A collection cf ERIC materials selected for
relevance. Eugene, OR: Author.

Annotations which have been published in ERIC'S two reference
catalogs, Reseurces in Education and Current Index to Journals in
Education are included in this Value Search. The 328 citations,
which include journal articles and research reports, cover a time
period from February 1986 through Decmnber 1988. Ordering and
current price information for the articles and documents is also in-
cluded. (89 pages, $7.50)

Kallembach, S. C. (Comp.). (1989, January). Resources to
facilitate the transition of learners with special needs
from school to work or postsecondary education.
Champaign: University of Illinois, National Center for Research
in Vocational Education, Technical Assistance for Special
Populations Program.

This guide is intended to assist state and local administrators of
vocational special needs programs, special needs teachers,
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Human Resources

comelors, and others imermed is suengthesimg the valid= of
'wird needs homers to workpisces and condoning caseation

Resources Haled in she guide include headbooks, curriculum
guides, and other materiels reduced by Ms drosments, Office
of *del Education Reimbifiletive Services (OSERS) end state
funded .projects, orgrolitsis, and associations. Jonah,
newslemen, ammotated bibliographies, seddirecaories addressing
trusition blues inchided. Cleffinghouses, stme vocsdonal
and technical education curriculum centers, associations,
organizetions, edam** informadon services, and a list of toll-
free numbers are also Winded.

Mserials listed in the guide are cmegorized by the common com-
ponents of uansition: functional school curricula, integrated
school services, interagency cooperation, cooperative planning,
staff development, community-based instruction, parental in-
volvement, employment, and support services. For each entry, an
annotarion is provided along with the price sad orderir4 informa-
tion whenever poseible. (130 pages, $5.00; available from
NCRVE Materials Distribution Service, Western Illinois
University, Macomb, IL)

Kallembach, S. C. (Comp.). (1989, May). The directory of
human resources to better serve learners with special
needs in vocational education. Champaign: University of
Illinois, National Center for Rev-arch in Vocational Education,
Technical Assistance for Special Populations Program.

This directory contains names and addresses of contact persons in
state and national agencies, associations, and organizations. This
document also lists persons who may be contacted at clearing-
houses, centers for educational infonnation and services, curricu-
lum centers, computer-based information networks, and databases,
as well as names and addresses of appropriate university faculty.
lt is intended to help researchers, practitioners, policymakers, and
others interested in expanding their network of resources concern-
ing vocational education of leavers with special needs. (36 pages,
5.50; available from NCRVE Materials Distribution Service,
Western Illinois University, Macomb, IL)
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Interagency Resources Mastny, A. Y. (Comp.). (1989). Linking schools and
cmmunity services: A resurce directory. New
Bmnswicic Rutgers, The State University of New Jersey, Center
for Community Eduoxion.

This resource directory was prepared m pan of the project
'linking Schools end Community Services.* Through the
development of m interagency system to link schools and local
human service agoncies, the project sought to stragthen the
ability of public schools to respond to the interrelated social and
psychological needs of children. The directory lists ormizations,
individuals, addresses, and phone nambesu for the followin;
categories: adolescent pregnancy/teat parenting, child abuse and
neglect/send abuse, child advocacy, dropout preventin drug and
alcohol abuse, sex education, heslth care, AIDS education, home-
lessness, mental health, and youth employment and raink,.. (80

pages- no charge)
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NEWSLETTERS

Newsletters, comm- gy written in a succint for-
mat, at a valuable MX= for obtaining the lat-
est infatuation tegarding research, resources, and
ptunising practices sad programs concerning rel-
evant issues in vocational education.

BCEL Newsletter
Business Coming for Effective Literacy (BCEL)
Harold W. McGraw, Jr., President
1221 Avenue of the Americas, 35th Floor
New York, NY 10020
(212) 512-2412

Published quarterly by BCEL, this newsletter
contains articles on workplace literny issues,
updates on new materials, and lists of new busi-
ness initiatives and involvement in programs.
(ne charge)

Center Work
National Center for Research in Vocational

Education
University of California at Berkeley
1995 University Avenue, Suite 375
Berkeley, CA 94704

This newsletter provides information about
NCRVE's activities, research, products, and
available technical assistance. (no charge)

Clipboard
North Central Regional Educational Laboratory
Clipboard Dissemination Program
295 Emroy Avenue
Elmhurst, ff. 60126
(708) 941-7677

Written for teachers, principals, researchers,
district administrators, state education agency
personnel, and staff in institutions of higher edu-
cation, this quarterly publication contains infor-
mation on twenty-eight 13 thirty-six products
available from regional e tucational laboratories,
research and development ..;enters, and other major
organizations across the country. In addition to
an abstract on each product, complete ordering in-
formation is included. Available free through the
Clipboard Dissemination Program. ($15.00 to
non-area members)

CONCERNS
Council of Chief State School Officers (CCSSO)
Resource Center on Erkwadooal Equity
400 N. Capitol Street, NW, Suite 379
Washington, DC 20001
(202) 393-8159

Articles on a broad range of education issues
and policy concerns are included in this newslet-
ter along with legislative updates and project up-
dates which CCSSO funds concerning transition,
limited-English proficient (LEP) students, equity,
and dropout youth. (no c*arge)

Educating At-Risk Youth
Natione Profeseanal Resources, Inc.
P.O. Box 1479
Port Chester, NY 10573
(914) 937-8879

Written for schools, parent and professional
groups, leislators, and public and private agen-
cies, this monthly newsletter consolidates infor-
mation on initiatives for ; 311h at risk.
Published September through June, the content
of the newsletter focuses on keeping service
providers informed by presenting current issues,
identifying national resources, and disseminating
information about drepout prevention, substance
abuse, adeescent suicide, teen pregnancy, incar-
cerated youth, iminignint students, and homeless
young people. ($68.00)

EDUCATION DAILY
Capitol Publications, Inc.
Joe McGavin, Executive Editor
1101 King Street
P.O. Box 1453
Alexandria, VA 22313-2053
(703) 739-6444

Regular features in this newsletter iaciade ed-
ucation policy, funding, and legislativk .pdates,
and the lazst resources. Education issues covered
in this newsletter published every business day
include school administration, court cases and
rulings, student aid proposals, vocational and
adult education, Chapters 1 and 2 funding, educa-
tion research appropriations, special education
initiatives, --orkplace literacy programs, educa-
tion reform, education leadership, and state initia-
tives on teacher retention. ($429.95 per year)
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Education Research Bulletin
Kathryn Parkinson, Editor
U.S. Department of Education
Wrath Staff
555 New Jersey Avenue, NW
Washington, DC 20208-5601
(202) 357-6558

Published by the Office of Educational
Research and Improvement, this bulletin is de-
signed to help keep recipients informed about
what is happening in education. The latest in-
formation on education research, practice, statis-
tics, and more will be rekised through this bul-
letin. (no charge)

Information from HEATH
HEA17I Resource Center
One Dupont Circle
Washington, DC 20036
(8)0) 544-3284

Published duce times a year by the National
Clearinghouse on Postsecondary Education for
Individuals with Handicaps, this newsletter con-
tains helpful articles, suggestions, and resources
pertaining to the education for individuals with
handicaps. Subscriptiors are available free by re-
qUeSL

LINCletter
Missouri LINC
University of Missouri-Columbia
401 E. Stewart Road
Cohunbia, MC 65211

This newsletter is designed as a resource for
teachers and school administrators in Missouri,
as well as vocational administrators, special edu-
cators, counselors, and others who serve and
work with special needs students.

MAINSTREAM
Eleanor Bicanich, Project Director
Center for Vocational Personnel Preparation
Reschini House
Indiana University of Pennsylvania
Indiana, PA 15705

This newsletter is designed for vocational ed-
ucators of handicapped, disadvantaged, and LEP
students and for coordinators of sex equity, single
parent/homemaker, and teen parent programs, in
addition to vocational educators and special educa-
tion support personnel. Articles include informa-
tion regarding state and federal legislation,

teaching techniques and strategies, and state-
initiated repeats and activiCvs. Also featured are
mccessful programs, resources, and confccences.
(no dune)

National Dropout Prevention
Newsletter
Lib Crockett, Editor
NationalDropout Prevention Center
Clemson University
Clemson, SC 29634-5111
(803) 656-2599

Published quarterly by the National Dropout
Prevenrion Network and the National Dropout
Prevention Center at Clemson University, this
newsletter contains current information about the
dropout initiative. It includes successful strate-
gies, effective programs/practices, and current re-
search and resources concerning at-risk youth.
(included in $25.00 individual membership,
$75.00 educational institution or not-for-profit
cotporation membership)

The Regional- Lab-Reports
The Regional Laboratory for Educational

Improvement of the Northeast and Islands
Janet Angelis, Editor
290 S. Main Street
Andover, MA 01810
(508) 470-1080

Published four to six times a year, this peri-
odic newsletter focuses on a Laboratory priority
area and presents the best of educmionaresearch
and development to educators in Connecticut,
Maine, Massachusetts, New Hampshire, New
York, Puerto Rico, Rhode Island, Vermont, and
the Virgin Islands. Areas identified for 1988-
1989 include serving at-risk youth, rural and
small schools, teacher development, and public
policy for school improvement. (no charge)

Report on the Education of the
Disadvantaged
Business Publishers, Inc.
Rosemary Enright, Editor
951 Pershing Drive
Silver Spring, MD 20910-4464
(301) 587-6300

This biweekly newsletter com-ins pertinent
information on Chapter 1, Chapter 2, vocational
education, and other federal programs for disad-
vantaged children. It includes information on
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subjects related to the education of at-risk chil-
dren such as parent and community involvement,
prograws and methods, federal education mea-
sures, end staff and supply shortages. Other in-
formation includes reports on child nutrition,
bilingual education coverage, stories on Head
Stan activities, coverage of major conferences
and conventions, updates on special services for
low-income students, alerts to important civil
rights/desegregation news, and updates ce the lat-
est publications and reports in the field. ($197
per year, plumfirst-class or air-mail postage)

Researcil and Practice
Far West 1...._1oratory for Educational Research

and Development
1855 Folsom Street
San Francisco, CA 94103
(415) 565-3000

This newsletter, which updates the educa-
tional research and practice in the region, reflects
the educational issues (including dropouts) con-
cerning the Far West Laboratory for Education
Research and Development. (no charge)

Southern Growth
Southern Growth Policies Board
Robert Dorman, Editor
P.O. Box 12293
5001 S. Miami Boulevard
Research Triangle Park, NC 27709
(919) 941-5145

This newsletter reports on the developments
and ongoing research of tne Southern Growth
Policies Board, a public, interstate agency dedi-
cated to creating economic development strategies
for the South.

TASPP BULLETIN
Carolyn Maddy-Bernstein, Editor
National Center for Research in Vocational
Education
University of Illinois Office
345 Education Building
1310 S. Sixth Street
Champaign, IL 61820
(217) 333-0807

This newsletter strives to publish articles
about current issues and topics, research, re-
sources, and other information of interest to pro-
fessionals involved in serving students with spe-
cial needs in programs and agencies at the local,

state, national, and international level. (no

charge)

Texas Dropout Information
Clearinghouse FORUM
Texas Dropout Information Cleariughouse
1609 Shoal Creek Boulevard, Suite 200
Austin, TX 78701
(512) 463-9633

A quarterly newsleuer of the Texas Education
Agency and the Texas Dropout Information
Clearinghouse, its goal is to provide timely, per-
tinent information on programs, services, and
strategies for dropouts and at-risk students.
Distribution is limited to superintendents, district
at-risk coordinators, secondary principals, educa-
tion service centers, and service providers of the
private industry councils throughout Texas.

Vocational Education WEEKLY
American Vocational Association
Dale Hudelson, Editor
1410 King Street
Alexandria, VA 22314
(703) 683-3111

Published forty-four times a year, this
newsletter (formerly the Legislative Brief) pro-
vides regular updates on federal funding and the
reauthorization of the Carl D. Perkins Vocational
Education Act, state activities, insights into ex-
panded opportunities for vocational education re-
sulting from new legislation, reviews of new re-
ports on education reform and workforce prepara-
tion, and other pertinent information concerning
vocational education. Four Issue Papers a year
on critical topics affecting the field are sent in ad-
dition to the Weekly subscription. ($115.00)

Vocational Training News
Capitol Publications, Inc.
Lonnie Harp, Editor
I I01 King Street
Alexandria, VA 22314-2053
(703) 739-6444

This newsletter pro vides timely, useful re-
ports on the federal Job Training Partnership Act
(JTPA) and the Carl D. Perkins Vocational
Education Act. Other areas of coverage include
illiteracy private industry councils, youth sub-
minimum wage, and state education and training
initiatives. ($231 per year)
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What's Happening in the
Collaborat: ses?
Tbe Nadonsi Committee fee Citizens in

Madan (NCCE)
10840 Little Patuxent Parkway, Suite 301
Columbia, MD 21044
(300) NET-WORK

Aimed at Urban Dropout Prevention
Collaboratives in twenty-one cities throughout
the nation, this newsletter serves as a forum to
share ongoing activities and developments, suc-
cesses, andie_tbacks _of the parilcipatinggro_ups
in the search for more and better &mom preven-
tion strategies. These groups, comp°, xi of local
school systems in conjunction with Nher local
agencies and organizations, have each L.sen funded
by the Ford Foundation to develop and imple-
ment a dropout prevention plan for their area.
NCCE acts as the principal nationwide informa-
tion collection and dissemination resource for
these diverse groups.

WorkAmerica
Alan Vanneman, Executive Editor
1201 New York Avenue, NW, Suite 700
Washington, DC 20005
(202) 289-2888

Published monthly by the National Alliance
of Business, this newsletter provides the latest
news and information on employment, education
and job training, retraining, literacy, ant; related
activities. It also provides reports on successful
training programs and news on federal govern-
ment actions. ($25.00 yearly; single copy
$2.50, plus $1.50 for postage and handling)

AGENCIES, ASSOCIATIONS,
AND ORGANIZATIONS

The following agencies, associations, and organi-
zations generally act as an information exchange
to interested individuals concerned with educa-
tional issues. Technical assistance, professional
support, publications, and other-pertinent infor-
mation is available from these groups.

Academy for Educational Development
(A v.D)
100 Fifth Avenue
New York, NY 10011
(212) 243-1110

AED is an international, not-for-profit plan-
ning and consulting organization with offices in
Washington, DC, and New York City. Founded
to help U.S. educational institutions develop
long-term educational, administrative, and finan-
cial plans, AED now works in eighty-three coun-
tries in education; communication and informa-
tion development; telecommunications; health/
nutrition agriculture and population; cultural
exchange; vocational and technical training;
energy management; and the arts. The School
and Community Servi les Division in New York
City has a strong commitment to excellence and
equity in education and to developing links be-
tween SLAMS and community agencies that in-
crease educational and development opportunties
for at-risk youth across the Unites States. Staff
and consultants have extensive experience work-
ing with large, urban school systems; commu-
nity organizations; and foundations and other
funding agencies on programs that address critical
educational issues such as dropout prevention,
adolescent pregnancy and parenting, literacy, and
youth employment and training.

American Association for Adult and
Continuing Education (AAACE)
Carolyn Silvan, Assist.= Director
1112 16th Street, NW, Suite 420
Was.hington, DC 20036
(202) 463-6333

AAACE is dedicated to keeping its members
abreast of the rapidly changing resources and
technologies available in adult learning.
AAACE offers professional development tools to
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meet the growing demand for quality adult learn-
ing swims. impasse access to the most up-to-
dote resources sad research in the field, advo-
cacyrepreseamtion at the highest levels of gov-
erment sad a voice in Washingionand lender-
shipMetwarldng opportunities sad apecLql inter-
est groups. AAACE is tbe leading advocate for
public policy isms in adult and continuing edu-
cation at the federal, nate, and local leveL Its af-
Mime organizations host regional, state, sad lo-
cal conferences for practitioners who provide ser-
vices at the local level.

American Association tor Counseling
and Development (AACD)
Lauren Scheib, Public Relations Specialist
5999 Stevenson Avenue
Alexandria, VA 22304
(703) 823-9800

AACD is a private, non-profit organization
dedicated to the growth and enhancement of the
coanseling and human development profession.
It provides leadership tral aing, continuing educa-
tion opportunities , and Advocacy services to its
members. It also rtpresents members interests in
other professional associations, before Congress
and with federal agencies. AACD members work
in education seuingshom pm-school through
higher educationin mental health agencies,
community organizations, correctional institu-
tions, employment agencies, rehabilitation pro-
grams, government, business, industry, research
fxilities, and private practice. AACD and its
members are committed to the continuing en-
hancement of the counseling and human c:Nel-
opment profession.

American Council on Education (ACE)
One Dupont Circle
Washington, DC 200?6
(202) 939-9300

An independent, non-profit association, the
ACE represents all accredited postsecondary insti-
tu6ons as well as national and regional higher
education associations. It serves as the major
voice in American higher education and as the fo-
cus for discussion and decision making on higher
education issues of national importance. It con-
ducts research and analyzes data on American
higher education, from enrollment trends to fi-
nances. It works with colleges and universities
to assist them in such areas as self-regulation,

management and leadership, accreditation, adult
learners, and minority and women's issues. Via a
project called HEATH (fligher Education and
Adult Training for people with Handicaps), the
ACE provides technical assistance to colleges,
universities, rod postsecondary programs to help
them include students with disabilities.

American Public Welfare Association
(APWA)
Rick Ferreira, Policy Assocs.,-
810_Thst.StreeLNE,Suite 500
Washington, DC 20002-4205
(202) 682-0100

The APWA is a non-profit, bipartisan organi-
zation of individuals and agencies concerned
about the effective administration and delivery of
publicly funded human services. Members in-
clude all state and many territorial public welfare
agencies, more than twelve hundred local and fed-
eral agencies, and several thousand individuals
wto work in or otherwise have an interest in
public welfare programs. The objectives of
APWA are to promote the development of sound
and pro7essive national human service policies
and to strengthen the professional skills of per-
sons employed in the human service field.

Individual members of APWA support the orga-
nization's policy agenoa and receive the quarterly
APWA News and Public Welfare, APWA's pro-
fessional journal, as well as reduced rates on
APWA's conferences. Agency membership in
the association includes all of the state and terri-
torial public human service departments and hun-
dreds of local public human service agencies.
Agency membership includes, in addition to the
benefits of individual membership, a role in de-
termining policy positions of the state and local
councils and the annual Public Welfare Directory.
State agencies also receive the monthly W -
Memo.

American Vor:ational Association
(AVA)
Charles H. Buzzell, Executive Director
1410 King Street
Alexandria, VA 22314
(703) 683-3111

AVA is a national profebbionai organization
for teachers, supervisors, administrators, and
others interested in the development and
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improvement of vocational, technical, and
practical arts location. The organization
publishes the Vocational Education Journal and
the Update, a newspoper for vocational educators.

American Vocational Association
Special Needs Division (AVA/SND)
1410 King Street
Alexandria, VA 22314
(703) 683-3111

The general purposes of the AVA/SND are to
(1) develop professional auitudes and standards
among all personnel interested in or resTonsible
for the development or operation of vocational
programs for learners with special needs; (2) offer
services to members of the SND which will pro-
vide, maintain, extend, and expand quality voca-
tional programs and services to prepare learners
with special needs for employment in all occupa-
tions; (3) help members of the SND keep in-
formed about trends, plans, policies, and current
happenings of the AVA and their implications
for the development and well= of vocational ed-
ucation programs and services; (4) act as a clear-
inghouse for the dissemination of new ideas, re-
search, and other items which will aid in upgrad-
ing the vocational programs for learners with
special needs; and (5) promote professional rela-
tionships with other agencies, organizations, and
institutions concerned with learners with special
neat.

Association on Handicapped Student
Service Programs in Postsecondary
Education (AHSSPPE)
P.O. Box 21192
Columbus, OH 43221
(614) 488-4972 (Voice/TDD)

AHSSPPE is a multihational, non-profit or-
ganization committed to promoting full partici-
pation of individuals with disabilities in postsec-
ondary education. AHSSPPE was founded to ad-
dress the need and concern for upgrading the qual-
ity of services availabk to students with disabili-
ties in postsecondary education. The misc'-n of
the AHSSPPE is to provide unique leadt,..hip,
focus, and expertise for professionals. This
mission is supported by AHSSPPE's
commitment to advocacy, communication, net-
working, professional development, training, and
tesearch.

Children's Detense Fund (cDr)
Karen J. Pittman, Director
Adoleacem Pregnmicy and Educational

Improvement Division
122 C Street, NW
Washington, DC 20001
(202)6284787

CDF exists to provide a strong and effective
voice for the children of America. The organiza-
tion pays particular attention to the needs of
poor, minority, and handicapped children and
families. CDF's goal is to educate the nation
about the needs of childrui and encourage prevcn-
tive investment in children before they get sick,
drop out of school, or get into trouble. A pri-
vate, non-profit organization supported by foun-
dations, c.orporate grants, and individual done-
titms, CDF maintains three state offices and
reaches out to communities across America.
Publications include the CDF Reports monthly
newsletter, state reports, nooks, videos, and uther
tools for advocates.

Correctional Education Association
(CEA)
Stephen Steurer, Executive Director
8025 Laurel Lakes Court
Laurel, MD 20707
(301) 490-1440

CEA is a non-profit, professional association
serving educators and administrators who provide
services to students in correctional settings. The
goals of the CEA are (1) to increase the effec-
tiveness, expertise, and skills of its members; (2)
to involve its member ia an active and support-
ive network of professionals who are leaders in
the field of correctional education; (3) to help in-
crease the quality of educational programs and
services through technical assistance as well as
advocacy; (4) to offer timely and p.actical infor-
mation to fellow staff members; and (5) to repre-
sent the collective interests of correctional educa-
tion before the gove:nment, the press, and the
public on national as well as on state and local
levels. CEA publishes professional information
and research articles. Its official publications are
the Journal of Correctional Education and the
CEA Newsletter. Both are published quarterly.
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Council of Chief State School Officers
(CCSSO)
379 Hall of the States
400 N. Capitol Street, NW
Washington, DC 20001
(202) 3934161

CCSSO is a nationwide non-profit organiza-
tion of the fihy-six public officials who head de-
partments of elementary and secondary education
in every state, U.S. extra-state jurisdictions, and
the District of Columbia. CCSSO seeks its
membere_consensus Okmajor education in=
and expresses their view) to civic and profes-
sional organizations, to federal agencies, to
Congress, and to the public.

CCSSO maintains a Resource Center on Educa-
tional Equity which provides services designed to
achieve equity in education for minorities,
women and girls, and for disabled, limited-
English proficient (LEP), and low-income stu-
dents. The CCSSO staff provides technical as-
sistance in policy formulation, develops pro-
grams and materials, gives technical assistance in
workshop planning and other services needed by
state education agencies, holds working confer-
ences, monitors civil rights issues, and :rains lo-
cal on-site trainers to increase the dimensions of
this work. CCSSO also publishes a quarterly
newsletter, CONCERNS, and holds an annual
conference for state education agency equity spe-
cialists.

The CCSSO is responsible for managing and
staffing a variety of leadership initiatives to pro-
vide better educational services to children and
youth at risk of school failure. It conducts pro-
jects on topics such as dropout prevention, im-
proving educational services to LEP students, in-
creasing ate participation of female and minority
students in mathematics and social studies, tran-
sition programs for disabled youth, school-sanc-
tioned community service, educational equity for
juvenile female offenders, and AIDS education.

Dropout PreventionVocational
Education Program
Kate Holmberg, Dropout Prevention Plogram

Officer
US. Department of Education
Office of the Assistant Secretary far Vocational

and Adult Education
400 Maryland Avenue, SW
Washington, DC 20202
(202) 732-2363

The Office of the Assistant Secretary for
Vocational and Adult Education has awarded ten
demaistration grants, each artieipated to con-
tinue for three years. Through this demonstra-
tion program, this office will identify and evalu-
atr ecifie dropout prevention models that are
usi ., vocational education as the impetus for
keeping students in school. A listing of the
grantees and updates on their activities can b.:. ob-
tained from the above address,

Education Commission G. the States
(ECS)
Frank Newman. President
1860 Lincoln Street, Suite 300
Denver, CO 80123
(303) 830-3600

ECS is an interstate compact that helps state
leaders improve the quality of education. The
compact conducts policy research; surveys and
special studies; maintains an information clear-
inghouse; organizes state, regional, and national
forums; provides technical assistance to states;
and fosters nationwide leadership and cooperation
in education. ECS's priority issues include re-
structuring schools for more effective teaching
and learning, addressing the educational needs of
at-risk youth, improving the quality of higher
education, and ensuring the full participation of
minorities in the professions by ensuring their
full participation in education. Their publica-
tion! include periodic reports on elementary, sec-
ondary, and higher education finance; governance
and legal issues; and a quarterly review entitled
State Education Leader.
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Human Resources Development
Institute
Laura Perlman
815 16th Street, NW
Washington, DC 20006
(202) 638-3912

The Human Resources Development Institute
is the employment and training arm of the AFL-
CIO. The Institute provides technical sad infor-
mational services to help labor organizations par-
ticipate effectively on planning councils under
the federal Job Training Partnership Act (JTPA)
and conduct programs offering quality training
and jobs for dislocated and other unemployed
workers. It provides placement services for dis-
abled workers, plus early intervention and return-
to-work serv:ces for recently disabled workers.

Manpower Demons :ration Research
Corporation (MDRC)
Judith M. auemn, President
3 Park Avenue, MDRC
New York, NY 10016
(212) 532-3200

MDRC designs and studies programs intended
to increase the self-sufficiency of disadvantaged
people. MDRC evaluates existing programs; de-
velops and evaluates new initiatives; provides
sta2e and local organizations with technical assis-
tance; disseminates research findings in publica-
tions, conferences, meetings, government testi-
mony, and other settings; and develops local and
regional networks to share resources and thereby
improve services. MDRC contibutes to the ef-
fectiveness of educational, employment, and job
training programs in the United States. MDRC
has conducted thirteen major national demonstra-
tions that have tested the tffectiveness of pro-
grams for welfare recipients, teen parents, school
dropouts, and other disadvantaged groups.

National Alliance of Business (NAB)
1015 15th Street, NW, Suite 500
Washington, DC 20005
(202) 457-0040

NAB maintains a clearinghouse on employ-
ment and training resources. The organization,
through representatives from government, busi-
ness, education, and organized labor, works to
solve the problem of structural, national unem-
ployment. Regional offices conduct training and
technical assistance programs to encourage

employment in the private sector for the disad-
vantaged, needy youth, and displaced woricas.

National Association for
Developmental Education
(NADE)
Diane Vukovich, President
Deportment of Developmental Programs
University of Akron
Akron, OR 44325
(216) 375-7087

NADE is a professional aasociaticann_posed_ _

of postsecondary educators committed to promot-
ing educational opportunity, academic skill de-
velopment, and student success. Its goab are to
improve the theory and practice of developmental
and remedial education in postsecondary institu-
tions, the professional capabilities of develop-
mental educators, and the programs designed to
prepare developmental educators. Benefits of the
Association include a national conference, jour-
nal, newsletter, placement system, networking
system, and leadership opportunities.

National Astiociation for Industry-
Education Cooperation (NAIEC)
Donald M. Clark, President

and CEO
235 Hendricks Boulevard
Buffalo, NY 14226
(716) 834-7047

NAIEC works toward for fostering industry
education joint efforts in school improvement
and supports education's role in economic devel-
opment at the local and state levels. It is the
National Clearinghouse for Information on In-
dustry Involvement in Euucation.

NAIEC believes that industry has a central role
in helping education (public and postsecondary)
refocus/reshape its total academic and vocational
program in a coherent systematic manner so that
it is more responsive tc t.`ie nemis of both stu-
dents (including special needs) and employers.

NAIEC publishes a nimonthly newsaer; spon-
sors conferences; provides technical assistair.::
and publishes materials on industry-education
councils, community resources workshops, career
education, school-based job placement, industry-
sponsored educational materials, educatioral
management., and economic cirafetopmem
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Nation' Association of Vocational
Education Special Needs Personnel
(NA VESNP)
Evelyn Drool*, Preside,*
Athens Area Tedmical Institute
U.S. Highway 29 Noah
Athens, GA 30610
(404) 549-2360

NAVESNP is an association of individuals
who are involved in 'motional special needs edu-
cation. Members serve handicapped, disadvan-
lage&Indihnited-TAglish proficient (LEP) indi-
viduals. NAVESNP was organized with the fol-
lowing objectives: (1) to serve as a unifying as-
sociation for all personnel in the United States
interested in or responsible for the development
or operation of vocational education ptograms for
learners with special needs; (2) to unite into a na-
tional p:ofessional organization related state and
tegional units and other organizations ded;cated to
vocational education special needs; (3) to pro-
mote and maintain active leadership in voca-
tional, career, and occupadonal education; and (4)
to provide service to members of the association.
Publications include Journal for Vocational
Specfal Needs Education and three Newsnotes
newsletters.

National Commission for Cooperative
Education
360 Huntington Avenue
501 Steams Center
Boston, MA 02115-5005
(617) 437-3778

The Commission, designed for the promotion

of cooperative education, defmes cooperative edu-

cation as a process of education which formally
integrates a student's academic andfor career inter-
ests with productive work exper aces in cooper-
ating employer organizations. Through this in-
teraction, students enhance their academic knowl-

edge, persist in the cominuatior of their educa-
tion, and improve diar personal and professional
development. The teaching faculty, cooperative
education coordinators, and the employing super-
visors all share in the i ilectual and petsonal
developmentof th.i student. The resulting effect
is remarkably syargistic, with all of the parties
benefiting from the collaborative effort. The
Commission states this form of education is ad-
vantageous to the studel.: as well as society, em-
ployers, and institutions.

Nadoul Commission for Employment
Policy (NCEP)
Berbera hfoQuown, Director
1522 K SUM, NW, Suite 300
Washaillea. DC 20005
(202) 724-1545

NCEP is an independent federal agency with
responsibility for examining broad issues of de-
velopmeu t. coordination, and administration of
employment and training programs, and for ad-
vising the President and Congress on national
employment and training issues. (The NCEP
was teautiorized under the JTPX) The NCEP
conducts and sponsors resanch, analyzes nnti syn-
thesizes study findings, holds public bean* gs,
visits training and employment sites, and pub-
lishes an Annual Repon of its findings and rec-
ommendations to the President and the Congress.
The NCEP also publishes special topical and in-
terim reports and study findings throughout the
year. NCEP repons are distributed widely within
the federal government as well as to state and la
cal governments; the employment at.: training
and education communities; public policy re-
searchers; and the public.

National Committee for Citizens
in Education (NCCE)
Mindy Golden
10840 Liule Patuxent Parkway, Suite 301
Columbia, MD 21044-3199
(301) 997-9300
(800) NETWORK

NCCE is devoted to improving the quality of
public schools through increased public in-
volvement. NCCE provides the information re-
sources parents and citizens need to become in-
volved in school decision-making at the local
level. NCCE also trains parents and educators to
work constructively together. NCCE provides
the following services: a computerized clearing-
house of school-related information ancessible to
pareats. citizens, and educators; technical assis-
tance for local school improvement groups who
belong to NCCE's Parents' Network; training
sessions for parents, teachers, and school admin-
istrators to help them .reate school-level coun-
cils; a direct-mail catalog carrying many publica-
tions focused on public involvement and school
improvement; and a monthly newspaper featuring
important school issues for parents and citizens.
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Natioaal Foundation for the
Improvement of Education (NFIE)
MIES C. Rhodes, Executive Director
1201 16th Street, NW
Washington, DC 20036
(202)822-7840

The NM is an educational grant-giving
fotmdation devoted to improving the quality of
eiucatioa Their programs and activities are tar-
geted at effecting improvement in the following
three areas: Students' Educational Success,
Teachers' Professional Capabilities, and the
Efficacy of Curriculum and Instruction. With re-
gard to Educational Success, Operation Rescue
provides direct grants, disseminates information,
and facilitates collaborative efforts between
schools and communities for resolving the
dropout crisis.

National Governors' Association (NG A )
Matthew Davis
444 N. Capitol Street
Washington, DC 20001
(202) 624-5330

Representing the governors of the fifty states,
the commonwealths of the Northern Mariana
Islands and Puerto Rico, and the territories of
American Samoa, Guam, and the Virgin Islands,
NGA's missions are to influence the shaping and
implementation of national policy and to apply
creative leadership to the solution of state prob-
lems. NGA's operations are supported by mem-
ber jurisdictions, and its policies and programs
are formulated by the governors. Throughout the
year, NGA's staff represents the governors' posi-
tion in Congress, the administration, and the
press; coordinates governors' testimony and other
communication with the Congress and the ad-
ministration on NGA positions; provides the
governors with information on federal programs
and policies; conducts research; and serves as a
mew.: of sharing innovative programs and
emerging issues among the states.

National Institute for Work and
Learning (NIWL)
1255 23rd Street, NW, Suite 400
Washington, DC 70037
(202) 862-8845

NIWL, an institute of the Academy for
Educational Development, seeks to improve the
linkages between education and work for youth

and adults and to bring into better balance the
supply of and demand for critical skills in the
workplace. The Institute's primary focus is the
pursuit of collaborative effotts among educators,
employers, unions, community organizations,
and government to resolve work and learning
problems. Projects have taken a variety of
forms, including research, evaluation, policy
analysis, model programs, case studies, informa-
tion netwodung, and WebliCill assistance. NIWL
has established three distinct program areas for its
projects: youth development, worldife transi-
tions, and critical skills.

Public Offender Counselor Association
(POCA)
William Noger Fatum, President
30 Tecumsah Trail
Browns Mills, NJ 08015
(609) 893-5299

The membership of POCA is interdisci-
plinary in nature and includes persons in many
work areas, including probation and parole, men-
tal health, alcohol and drug abuse, adult and ju-
venile offender rehabilitation, vocational rehabili-
tation, social work, and school settings. POCA
is the primary professional association which ad-
vocates the development of effective counseling
and rehabilitation programs for adult and juvenile
public offenders and their families. POCA offers
a means of gaining identity as a professional
counselor, information, and programs on public
offender counseling. Membership is open to
AACD mAmbers who have an interest in the field
of offender counseling.

Public/Private Ni:atures (P/PV)
Michael A. Bailin, President
399 Market Street
Philadelphia, PA 19106
(215) 592-9099

A not-for-profit corporation, P/PV works to
find ways that the public and private sectors can
help our nation's disadvantaged citizens, espe-
cially its youth, become productively employed
and self-sufficient. P/PV works with schools,
government, employment and training organiza-
tions, community-based agencies, foundations,
and business to find more effective approaches to
education, training, and employment. P/PV ac-
tivities include developing two initiatives aimed
at lowering the dropout rate while increasing the
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earning capacity of louth; studYing the Private
sector's role in training the disadvantaged; focus-
ing on tun appronches to provkling ouVof-school
youth with opportunities to develop good work
Mb and attitudes while they make physical im-
provement 10 their own communities; and con-
stricting and testing a process that helps states
and localities build the capacity to use available
funds more effectively to improve services for
disadvantaged youth. Publications include practi-
tioner's guides, mons, and a newsletter.

70001 Training & Employment
Institute
Larry Brown, President
501 School Street, SW, Suite 600
Washington, DC 20024
(202) 484-0103
FAX: (202) 488-7595

70001, a national, private non-profit corpora-
tion, operai,..' a network of local sites and pro-
vides training seevices to community-based orga-
nizations, schools, and government agencies
across the country to address dropout prevention
and recovery. 70001's constant objective is to
help as many young people as possible capitalize
on their abilities and prepare then, for a lifetime
of achievement. 70001 has developed programs
that offer skills training, help to teen parents, lit-
eracy upgrading, and other activities to break the
cycle of poverty that contributes to the dropout
crisis. 70001 has made their research and pro-
jects findings available through their publications
and through the Update, a monthly legislative
and operations bulletin.

The Southern Education Foundation,
Inc. (SEF)
Elridge W. McMillan, President
135 Auburn Avenue, Second Floor
Atlanta, GA 30303
(404) 523-0001

Created in 1937 when four funds committed
to improving education in the South were incor-
porated to form a single philanthropic entity,
SEFs principal purpose remains the promotion
of equal and quality education for blacks and dis-
advantaged Southerners. A public charity, SEF
makes grants, operates its own program, spon-
sors conferences, and commissions research on a
wide variety of educational issues. SEF also ad-
ministers philanthropic funds for other

organizations concerned with education.
Publications cover topics such as higher
education and education and public policy, and
include a quarterly newsletter, SEF News.

Tbe Urban Institute
Susan Brown, Director of Public Affairs
2100 M Street, NW
Washington,DC 20037
(202) 833-7200
(202) 857-8702 (Public Affairs)

The Urban Institute is a non-profit policy and
research organization which investigates social
and economic problems confronting the nation
and assesses government policies and programs
designed to alleviate them. The Institute seeks to
sharpen thinking about society's problems and ef-
forts to solve them, to improve government deci-
sions and their implementation, and to increase
citizens' awareness about important public
choices. Areas of research which are reflected in
their publications include education, job training
for teenagers, teen parenthood, immigration, and

demographics.
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CENTERS FOR EDUCATIONAL
INFORMATION/SERVICES

The centers and/or offices listed hetein provide a
variety of informstion, resources, and referral ser-
vices concerning issues relating to at-risk youth
and adults.

ACCESS ERIC
DP:garment CCE
1600 Rauch Boulevard
Rockville, MD 20850
(800) USE-ERIC

ACCESS ERIC acts as a gateway to ERIC,
the Educational Resources Information Center.
As the outreach component, ACCESS ERIC
promotes ERIC Luvices and products and acts as
a referral aervice between the ERIC system and
its users. This service helps keep education prac-
titioners, librarians, policymakers, researchers,
and students informed of information offered by
ERIC and other education information service
providers. ACCESS ERIC staff answers ques-
tions, refers callers to subject-spscific informa-
tion sources, and provides ERIC system publica-
tions. In addition, ACCESS SRIC is developing
special database fdes available to the public. As
a subscriber to this service, direct on-line access
will be made available to data found in the fol-
lowing directories: ERIC Information Service
P roviders, Education-Related Information
Centers, ERIC Conference Calendar, and ERIC
T-zining Opportunities anti Products.

Center on Education and Training for
Employment (CETE)
Ohio State University
Cb it Publications Office
1900 Kenny Road
Columbus, OH 43210-1090
(614) 292-4353 (in Ohio)
(800)848-4815
(614) 292-1260 FAX

Cb lb conducts applied research, evaluation,
and policy analysis and provides technical assis-
tance, leadership training and development, cur-
riculum development, and information services
focused on public and private sector vocational,
technical, and career education. CETE's common

goal is to make employment related education
more responsive to societal needs.

CETE has produced a variety of products and
provides a range of services designed for profes-
sionals at all levels of employment-related edam-

on and training.

Center on Evaluation, Development,
and Research (CEDR)
Phi Delta Kappa
Lary Barber, Director
Eighth Street and Union Avenue
P.O. Box 789
Bloomington, IN 47402
(812) 339-1156

CEDR disseminates information about cur-
rent developments in educational research.
Research fmdings are reported in publications,
workshops, and seminars. CEDR emphasizes
the practical applications of research, especially
those findings that have implications for im-
provement of teaching and administrative skills.
Publications include the Hot Topics series, con-
taining many of the best reports or articles con-
cerning a specific subject; monographs; research
bulletins; and various other documents. Services
and activities available include access to the
CEDR database, an annual needs assessment to
determine topics of interest to educators,
workshops, seminars, and networking.

Center for Policy Researcil in
Education (CPRE)
Susan Fuhrman, Director
Eagleton Institute of Politics
Rutgers Univcrsity, The State University of

New Jersey
New Brunswick, NJ 08901
(201) 828-3872

CPRE unites four of the nation's leading re-
search institutions in a venture to improve the
quality of schooling. CPRE conducts research
on the implementation and effects of state and lo-
cal education ps.1icies. By communicating its
findings to policymakers, CPRE contributes to
the framing of policies to improve education.
Members of the CPRE consortium are Rutgers
University; Michigan State University; Stanford
University; and the University of Wisconsin-
Madison.
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The CPRE pablished mutton a vaiety of
hum includes choice in public schools, early
chhdholid 'dodos, educed°. Manors, IOW
miring school dmpoft new and Machos policies.
The folloving are five amicte areas which
oaltri reeeerch activities see designed to ad-
drew ciestekwa aid Murk* slodards, weber
Ades, othicatiosal Indicators- and moalsoring,
new-roles aid sesponsibilities. and the evahltion
of dm reform movement. CPRE also has estab-
lished a cote database of informed= from six
sample statesArizona, California, Florida,
Georgia, Minnesota, aid Pennsylvania. To date,
CPRE reamithen have interviewed over seven
hundred person at the state level, in twenty-four
school districts, and fifty-nine schools. Several
moms analyzing this data are forthcoming.

Institutional Development and
Economic Affairs

Service, Inc. (IDEAS)
Frank A. Anderson, Executive Vice President
Magnolia Star Route
Nededand, CO 80466
(303)443-8789

A national non-profit service corporation ded-
icated to economic, social, and edmational devel-
opment in tbe United States and in developing
countries abroad, IDEAS' primary mission is to
collaborate with selected institutions as facilita-
tor/catalyst in the planning and implementation
of innovative program models designed to im-
prove the quality of life and oppottunities for
people inadequately served by institutions in oar
society. IDEAS' objectivm me to assist the dis-
advantaged to find for themselves a clearer civic,
social, and cultural identity and to enable profes-
sionals to be better catalysts of institutional cre-
ativity and chealge. The program models, im-
plemented by IDF AS, which directly engage
people in writing for publication include Foxfue
(designed for at-risk youth), The New Americans
(designed for LEP and refugees), and A Better
Chance (designed for migrant farmworkers).

Missend LINC
Arden lloyeraggitas
Uaivemity of Mimouri-Columbis
401 Lleswast Road
Colussiii, MO 63211
(314) 182-2733
(r1) 3924333 (in Mimed only)

Missouri LINC is a technical mmistatwi
tirco.rovidlegaervicetesapecial educticzvoca-
dotal educates, aud counselors who Vain special
needs stadeate as meedated in combat lee:lade&
Activities and services include isfentadon assis-
tance, publications and product development, re-
search and development, and professional devel-
OpMent.

National Center on Education and
Employment
Teachers College, Columbia Univenity
Box 174
New York, NY 10027
(212) 678-3091

The Center condicts and disseminates research
on bow changes in the inonomynnd the work-
place, in the workforce itself, and in patterns of
wait-related k ming affect the development and
transformation of human capital in this country.
Their objective is to build knowledge that wili
inform public and corporate decisions about who
should teach which work-related skills to whom,
when, and bow. The Center is funded by the
Office of Educational Research and Improvement
of the U.S. Depanment of Education. It is part
of the Institute on Education and the Economy at
Teachers College, Columbia University. The
RAND Corporation of Santa Monica, California,
and Washington, DC, is a partner in carrying out
Center activities.

Regional Resource Center on At-Risk
Youth
The Rwgional Laboratory for Educational

Improvement of the Northeast & Islands
David P. Crandall, Executive Director
290 S. Main Street
Andover, MA 01810
(508) 470-0098
FAX: (508) 475-9220

The Laboratory's Regional Resource Center
on At-Risk Youth is an impooant component of
the Laboratory's At-Risk Youth Initiative. The
collection is oriented toward complementing and
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expanding 111411110 collections of resoumes and fa-
ciliatiog sharing moss Me& Schools and dis-
tricts is the Laboratory's regiom an access the
Ce Mer. Au mmotaied list of awes: ;woks and
reports os at-ridc youth issues is available free of
chwge from the Laboratory. In addition, the
Laboratory hes produced its own resources on at-
risk mudents.

Technical Assistance for Special
Populations Program (TASPP)
Carolyn Maddy-Banskin. Director
National Center for Raearch in Vocational

Education
University of Illinois
Depsument of Vocational and Technical

Education
345 Education Building
1310 S. Sixth Street
Chmnpsign, IL 61820
(217) 333-0807

TASPP is a service function of the National
Center for Research in Vocational Education.
Housed in the University of Illinois site, it is de-
signed to assist in the improvement of vocational
education programa for special needs youth and
adults. TASFP's goals *re to provide compre-
hensive resource mid n.:^rral services to practi-
tioners, rex:archers, and policymakers working in
vocational education with special needs popula-
tions at the secondary and pouseoandary level; to
initiate and support networks of professionals
serving the vocational education needs of special
groups; and to provide targeted technical assis-
tance on selected topics or problems crucial to
improving the quality of vocational education
programs provided to special populations.
T4SPP activitia include conducting workshops,
publishing a quarterly newsletter on critical is-
sues and policy options, and developing appro-
priate materials for natio .41 distribution.

Transition Institute
Frank R. Rusch, Director
College of Education
University of Illinois
110 Education Building
1310 S. Sixth Street
Champaign. IL 61820
(217) 333-2325

The Secondary Transition Intervention
Effectiveness Inritute was founded in 1985 to

address both the theoretical and practi-,21 prob-
lems of tranSiti011 among youth with handicaps.
The goal is to seek solutions through intaven-
tioa, evaluation, and technical assistance. The
purpose of the Institute is to opt:rationalize a re-
search model that will have an influence at stu-
dents in ttlesitiOnt the supporting social sys-
tems; the community; and the societal, eco-
nomic, and governmental systems hat influence
the development and implementation of poky.

Vocational Education Resource System
(VERS)
Tony Apolloni, Director
California Institute on Human

Services
1801 E. Cotati Avenue
Sonoma State University
Rohnert Park, CA 94928
(707) 664-2416

Funded by the California State Department of
Education, Career-Vocational Educatio3 Divi-
sion, the purpose of VERS is to assist career-
vocational educators, counselors, and admin-
istrators in California to improve and expand ca-
reer-vocational education programs and services
for students with special needs (handicapped, dis-
advantaged, limited-English proficient). VERS
supplies consultants to teach educators how to
locate needed resource information, to assist edu-
cators in the identification of local school .4eeds
and in planning local school improvements, to
deliver assistance needed to implement local
school improvements, and to identify exemplary
progmns and promising practice!

VERS aim, supplies consultants to provide work-
shops, on-site visits, anu telephone advising in
areas such as progr.,:n admi.iistration, instruc-
tion, finances, accountability, and grantsman-
ship.

Vocational and Occupational
Information Center for Educators
(VOICE)
5601 Street, Suite 385
Sacramento, CA 95814
(916)445-0401

VOICE assists California vocational educa-
tion teachers, administr.tors, students, and deci-
sion makers at all educational levels by providing
instructiona. iaterials, int:lading audiovisual
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materials, reference materials, textbooks, LAPs,
transparencies, curriculum guides, and reports of
studies and projects. VOICE, which also octs as
a knding Way, offers a computerized catalog
concerning vocational education areas of interest,
national search capabilities for materials and pro-
grams, and network capabilities through
telecommunications. Among the topics of inter-
est VOICE responds to recipients are curriculum,
disadvantaged, research and evaluation, and spe-
cial populations.

CLEARINGHOUSES

The following clearinghouses provide specialized
information and technical assistance to teachers,
administrators, counselors, policymakers, imr-
ents, students, and others interested in the issues
of serving at-risk youth and adults in vocational
education programs. Available services may in-
clude information responses by letter, telephone,
or electronic interaction; access to a computer-
based information IMWOrk; individualized com-
puter searches; specialized projects; conference
presentations; and telephone consultations.
Publications may include the following:
newsletters, bibliographies, monographs, journal
columns and articles, fact sheets and resource pa-
pers, resource directories, and referral lists.

ACCESS
The Information Clearinghouse about Public
Schools
National Committee for Citizens in Education
10840 Little Patuxent Parkway, Suite 301
Columbia, MD 21044
(301) 997-9300
(800) NET-WORK

ACCESS provides computerized information
on a wide range of topics on public education to
parents and citizens who wish to become in-
volved in efforts to improve their public schools.
Housed by the National Commiuee for Ciuzens
in Education (NCCE), ACCESS is made possi-
ble through a grant from the MacArthur
Foundation. Resources and printoi,,s are avail-
able on a variety of topics.

ERIC Clearinghouse on Adult, Career,
and Vocational Education
(ERIC/ACVE)
Susan Imel, Director
Ohio State University
1900 Kenny Road
Columbus, OH 43210-1090
(614) 292-4353
(800) 848-4815

The ERIC Clearinghouse provides compre-
hensive information services in adult and contin-
uing education; career educationchildhood
through adulthood; and vocational and technical
education. Publications include major publica-
tions that provide in-depth reviews, Digests that
summarize information on selected topics, Trends
and Issues Alerts that provide information on
emerging trends and issues, and Practice
Application Briefs that are based on research find-

ings. S.,;rvices include computer searches and
referrals.

ERIC Clearinghouse on Educational
Management
University of Oregon
College of Education
1787 Agate Street
Eugene, OR 97403-5207
(503) 686-5043

This national information system serves edu-
cators by disseminating research results and other
resource information that can be used in develop-
ing more effective educational programs. The
ckaringhcuse processes research reports and jour-
nal articles for announcement in ERIC's index
and abstract bulletins as well as prepares bibli-
ographies, literature reviews, monographs, and
other interpretive research studies on topics in its
educational area. Publications include Tly lest
of ERIC on Educational Management and ERIC
Digest Series.

ERIC Clearinghouse on Handicapped
and Gifted Children
Judi Conrad, A sociate Director
The Council for Exceptional Childi en
1920 Association Drive
Reston, VA 22091
(703) 620-3660

The ERIC Clearinghouse gathers and dissem-
inates educational information on all disabilities
and the gifted across all age levels. The
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Clearinghouse shirr.... and indexes the special
education literature inclutkd in the computerized
ERA.. databese and its monthly print indexes,
Resources in Education and Current Index to
Journals in Education. Services include re-
sponses to written, phone, and electronic infor-
mation requests; ERIC workshops and technical
assismace; computer searches of the ERIC and
Exceptional Child Education Resources (ECER)
databases; and analyses of current trends and
issues.

ERIC Clearinghouse on Rural
Education and Small Schools
(ERIC/CRESS)
Appalachia Education Labcatory
1031 Quarrier Street
P.O. Box 1348
Charleston, WV 25325
(304) 347-0400 (i Charleston area)
(800) 344-6646 (i West Virginia)
(800)624-9120 (outside West Virginia)

The ERIC/CRESS clearinghouse covers the
following scope: rural education, small schools,
American Indian and Alaska Native education,
Mexican America education, migrant education,
and outdoor education. Acvessed by students,
coimseloes, teachers, administrators, researchers,
and others interested in education, ERIC/CRESS
answers requests for information, develops and
disseminates publications, and conducts work-
shops. The clearinghouse acquires educational
materials such as articles, reports, curriculum de-
scriptions, and conference proceedings and makes
articles and documents about education accessible
to all who are interested. The ERIC system pro-
duces a computer-seatchable database of the litera-
ture of education in two parts: Resources in
Education (RIE) and Cummt Index to Journals in
Education (CTJE).

ERIC Clearinbisouse on Urban
Education (ERIC/CUE)
Erwin Flaxman, Director
Institute for Urban and Minority Education
Teachers College, Columbia University
Main Hall, Room 300, Box 40
525 W. 120th Street
New York, NY 10027-9998
(212) 678-3433

ERIC/CUE collects and disseminates pub-
lished and unpublished materials for a wide

audience of educators, researchers, and
professionals in a range of disciplines, and
interested members of the general public. The
clearinghouse& ryas of cancan include the edu-
cation of urban minority youth, grades three
through college, especially Blacks, Asian
Amaicans, and Hispanic Americans; urban
schooling; ethnic discrimination; school
desegregation; the relation between urban and
minority life aid school performance; and urban
and minnrity social institutions aro tervices as
they relate to education. Public available
from ERIC/CUE ink hide Urban L..ersity Series,
Trends and Issues Series, ERIC Digests, and
Urban Schools Bibliographies.

HEATH: Higher Education and Adult
Training for People with Handicaps
Rhona C. Hartman, Director
American Council on Education
One Dupont Circle, NW, Suite 800
Washington, DC 20036-1193
(202) 939-9320
(800) 544-3284

The HEATH Resource Center operates the
National Clearinghouse on Postsecondary
Education for Individuals with Handicaps. The
Center serves as an information exchange about
educational support services, policies, procedures,
adaptations, and opportunities on American cam-
puses, vocational-technical schools, transition
training and adult education programs, indepen-
dent living centers, and other training entities
which serve youth and adults beyond high
school. The Center gathers and disseminates this
information so that people with disabilities can
develop their full potential through postsecondary
education and training if they choose. The
Center provides technical assistance to colleges,
universities, and postsecondary programs to help
them include students with disabilities. HEATH
maintains a toll-free number, provides single
copies of materials free of charge in print or al-
ternative media, and encourages duplication and
dissemination of its resources.
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Juvenile Jude* Clearinghouse
U.S. Decorous of Justice
Office of Juvenile Justice sad Delinquency

Preveadon
Verne L. Spas, Adminisnator
User Services
BOK 6000
Rockville, MD 20850
(301)251-5500 (i Washington, DC)
(800) 6384736

The Clearinghouse was created to help juve-
nile justice profemionals keep in touch with the
work of the Office of Juvenile Justice and
Delinquency Prevention and other ongoing re-
search. Available publications include research
reports, program descriptions, training or techni-
cal assistance materials, evaluation studies,
summaries of significant books, and bibliogra-
phies. Other services include customized re-
source searches, wing their database and referral
to other agencies and organizations for further
technical assistance.

The National Dropout Prevention
Center (NDPC)
Jay Smink, Executive Director
Clemson University
Clemson, SC 29634-5111
(803) 656-2599
(800) 443-6392
(800) 868-3475 (in South Carolina)

The NDPC serves as a repository and clear-
inghouse of information foz groups and individu-
als concerned with dropout prever.;ion. The
NDPC's mission is to significantly reduce the
dropout rate in American schools by helping to
develop public-private partnerships between
schools, business, and communities to address
this crisis. The NDPC publishes the quarterly
National Dropout Prevention Newsletter; A
Series of Solutions and Strategies serial; various
other publications on such topics as dropout
rates, mentoring, and identification; and hand-
books for students and principalt. The N'OPC
also maintains the FOCUS databar, a collection
of databases focused on &pant prevention.

Texas Dropout Information
Clearinghous
1609 Shoat Crt k Boulevard, Suite 200
Austin, TX 78 .ur
(512) 463-9633

The mission of this clearinghouse is to pro-
vide au information forum for state, regional, and
local education and job training service providers
wbo are working together to prevent students
from dropping out and to recover those who do.
To accomplish its mission, the Clearinghouse
collects information on programs, services, and
strategies that aid in the prevention and recovery
of dropouts, primarily targeting various cate-
gories of students that have a high dropout rate;
and disseminates infotmation to local providers
of dropout prevention and recovery programs and
services, inside and outside the educational sys-
tem, and to the Interagency Coordinating
Council, created by House Bill 1010 to coordi-
nate the policies of nine state agencies serving
dropouts and at-risk youth. It publishes the
Texas Dropout Information Clearinghouse
FORUM newsletter and has available a search-
able computerized database containing summaries
of dropout prevention and recovery programs,
strategies, services, resources, and descriptions of
current research.
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COMPUTER-BASED
INFORMATION NETWORKS

Computer-based information networks provide
instantaneous on-line communication and
database services. These networks are an efficient
method of communicating with other school dis-
tricts, agencies, clearinghouses, and institutions
of higher education and keeping ab. 1st of the
latest legislation, programs, funding, resources,
and other pertinent information concerning rele-
vant issues in education.

ADVOCNET
Dia [cam, Inc.
6120 Executive Boulevard, Suite 500
Rockville, MD 20852
(301) 1-9020

The National Center for Research in
Vocational Education manages ADVOCNET, a
national electronic mail system linking adult,
vocational, and technical educators, administra-
tors, and others. The service features message
exchanges, bulletin boards, and teleconferencing.
The network serves to inform the vocational
community nationwide about meetings, work-
shops, conferences, new products, and other in-
formation of special interest.

SpecialNet
GM Education Services, Inc.
2021 K Street, NW, Suite 215
Washington, DC 20006
(202) 835-7300

The world's largest computer-based informa-
tion network for education pmfessionals, it con-
sists of three parts: electronic mail, bulletin
boards, and databases. It provides quick and easy
communication from classroom teachers ty ad-
ministrators in county, slate, and rederal offices
of education. More Mar: forty national bulletin
boards, including Asmara-mt. Litigation, Rural.
Bilingual, "pec.ed needs, and Transition.Voced
are available along with over fifty activ:. state
bulletin boards. SpecialNet's databases consist of
several types, including specialized databa:es
such as Program Evaluation and topical databases
which include archived information taken from
many SpecialNet bulletin boards and stored so
uers can locate information en a specific topic.

SpecialNet is available twenty-four hours a day,
seven days a week, through virtually any tele-
phone :a the United States and Canada, as well as
seventy additional countries worldwide.

1"
DATABASES

Databases provide a wealth of pertiaent informa-
tion regarding special needs populations to inter-
ested parties.

ERIC
U.S. Department of Education
Office of Educational Research and Improvement

(0131.1)

555 New Jersey Avenue, NW
Washington, DC 20208
(202) 357-6289

The Educational Resources Information
Center (ERIC), sponsored by the OERI, U.S.
Department of Education, is designed to provide
users with ready azcess to primarily the English
language literature dealing with education. It
does so through a variety of products and services
that include databases, abstract journals, mi-
crofiche, computer searches, document reproduc-
tion, and analyses and syntheses. ERIC main-
tains the world's largest education database that
covers all aspects of education and is accessible
in most universities, state, and large city libraries
in at least one of three formats: (1) manual in-
dexes, (2) an on-line service, and (3) CD-ROM.

FOCUS
A Dropout Prevention Database for Prar,'-ioners,

Researchers, and Policymakers
National Dropout Prevention Center
clemson University
Clemson, SC 29634-5111
(803) 656-2599
(800) 443-6392
(800) 868-3475 (in South Carolina)

FOCUS is a collection of databases focused
on dropout prevention. Program Profiles and a
Calendar of Events are two files presently avail-
able. Other files under development are Contacts
in Dropoet Prevention, Statistics, Resource
Library, and Legislative Initiatives. FOCUS is
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accessible seven days a week by utilizing a per-
sonal computer and a modem through the normal
long distance telephone lines. In addition, sub-
scribers to Tetnet mav also access FOCUS.

Research In vocational Education
(RIVE)
BRS Information Technologies, Inc.
8000 Westpark Drive
McLean, VA nun
(800) 955-0906

This on-line database, managed by the
Department of Education, University of
California, Berkeley, contains descriptions of
state-administered and federally administered voca-
tional education program improvement (research,
curriculum development, exemplary and innova-
tive, and personnel training) projects funded
wholly or in part by monies from the Carl D.
Perkins Vocational Education Act. The primary
advantage of accessing this file is that it contains
descriptions of projects in progress and provides a
valuable supplement to an ERIC search.

TASPP Computerized Information Base
National Center for Research in Vocational

Education
Technical Assistance for Special Populations

Plogram
University of Illinois Office
Department of Vocational and Technical

Education
345 Education Building
1310 S. Sixth Street
Champaign, IL 61820
(47) 333-0801

TASPP has designed a computerized infonna-
tion base exclusively for practitioners, re-
searchers, and policymakers regarding vocational
education programs for special needs populations.
Custom designed information searches are made
available at no charge on topics such as transi-
tion, at-risk youth and adults, limited-English
proficient (LEP) students and immigrants, teen
pregnancy, rural and urban education, and inte-
grating vocational education and the academics.
Entries contained in the base includt the follow-
ing: reference materials, including the most re-
cent research reports, monographs, state reports,
organizational initiatives, program development
manuals, journals, and newsletters; orgr,niza-
tions, associations, and agencies; centers for

educational information/services, including
curriculum centers, clearinghouses, computer-
based iuformation networks, and databases;
names and addresses of contact persons in state
and national agencies, associations, and
organizations; and exemplary programs/pracfices
identified by TASPP staff. This computerized
information base is accessible by writing or
calling the TASf 2 staff at the above address and
telephone number.

VECM Database
BRS Information Technologies, Inc.
8000 Westpark Drive
McLean, VA 22102
(800) 955-0906

Managed by the National Center for Research
in Vocational Education, the Vocational
Education Curriculum Materials (VECM)
database provides on-line infonnation on print
and non-print curriculum products including text-
books, workbooks, slides, tapes, and microcom-
puter courseware. This database, conducted coop-
eratively with the National Network for
Curriculum Cot c.nation in Vocational and
Technical Education, provides information on
materials developed specifically for handicapped,
disadvantaged, LEP, and bilingual students.



APPENDIX

ADDRESSES FOR RESOURCES

The publican= listed should be ordeted directh
from the publisher listed in each annotation.
Therefore, the following addresses are provided
for your convenience. (If the item is available
from a source other than the publisher, it is noted
in the annotation.)

Academy for Educational Development
1255 23rd Street, NW
Washington, DC 20037
(202) 862-1900

American Association for Counseling and
Development

5999 Stevenson Avenue
Alexandria, VA 22304
(703) 823-9800 (in Virginia)
(800) 545-AACD

Ameaican Institutes for Research
1791 Arastradero Road
P.O. Box 1113
Palo Alto, CA 94302
(415) 493-3550

Aspen Publishers
7201 McKinvey Circle
P.C. Box 990
Frederick, MD 21701
(301) 251-5233 (in Maryland)
(800) 638-8437

California State Department of Educ
Career-Vocational Preparation Divislu..
721 Capitol Mall
Sacaramento, CA 95814
(916) 445-9570

Center for Advanced Human Resource Studies
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