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PREFACE

Mhokingattheenmuspmonalandsocienlcostsofstudemsdroppingoutof
school, one can recognize why the dropout problem has achieved nnprecedenwd urgency.
Recent research has emphasized the important role that vocanonaleducanon can play in
enhancing the opportunities and success forthxspopulanon. 1In response to this chalienge,
the Technical Assistance for Special Populations Program of the National Center for
Research in Vocational Education has produced Students at Risk: Selected Resources for
Vocational Preparation. ‘This resource guide is intended to-assist state and local
administrators of vocational special needs programs, special needs educators, counselors,
researchers, and others serving students at risk of dropping out of schpl.

The following selected resources pertaining to serving st lents at risk in vocational '

education are included: relevant publications; newsletters; agencies, associations, and
organizations; center for educational information/services; clearinghouses; computer-based
information networks; and databases. Materials listed in the guide are categorized by the
following cluster h>adings of the common components of exemplary programs: program
administration, curriculum and instruction, comprehensive support services, formalized
articulation and communication, and occupational experience. General background
literature and additional resources are also provided. This resource guide is not intended to
be an exhaustive listing of all available resources, but, rather, materials are included which
are representative of the field. For each entry, an annotation is provided along with the
price and ordering information whenever possible. An address listing for ordering the
publications is included in the appendix.
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PROGRAM ADMINISTRATION

Career-Vocational Program

Strategies and Resources

Apolloni, T. (Ed.). (1989, January). VERS kandbook for
administrators on career-vecational preparation ser-
vices for disadvantaged students and. students with
handicapping cenditions (rev. ed.). Rohnert Park, CA:
Sonoma State University, Vocational Educatioi Resource
System, California Institute on Human Services.

This handbook was developed for administrators of local career-vo-
cational preparation programs. Its primary purpose is to provide
information necessary 10 plan, implement, and monitor career-vo-
cational preparation sexvices for handicapped, academically disad-
vantaged, cconomically disadvantaged, or limited-English profi-
cient (LEP) studeats in regular vocational education classrooms.
An overview of each segment of vocational education for students
with special needs, definitions of terms, and recommended ap-
proaches for improving services are provided for the administrator.
ing ten focus on specific information which the vocational educa-
tion administrator needs to know regarding the implementation of
vocational education services for students with special needs. The
following topics are presented in the modules: ideolsgy, federal
and state regulations, program planning, funding and fiscal man-

agement, personne! development, community relations, coordina-

tion with community support agencies, student identification, stu-
dent assessment, development of the IEP, classroom/program
placement, instructional accommodations, learning-centers, job
market analysis, job development, job placement, and follow-up
services. (205 pazes)

Capuzzi, D., & Gross, D. R. (Eds.). (1989). Youth at risk:
A resource for counselors, teachers and parents.
Alexandria, VA: American Association for Counseling and

Development.

Pregnancy and substance abuse are only a few of the many life-
changing behaviors being adopted by substantial numbers of to-
day's teenagers. Add physical zbuse, sexual abuse, low self-es-
teem, suicide, eating disorders, depression, AIDS, and dropping
out of school and it becomes obvious that many young people are
at risk of not fulfilling their potentiai, To aid professionals who
deal with these problems every day, this book is designed for
counselors, teachers, administratots, social workers, and any other
professionals involved in training and teaching future helping pro-
fessionals. The book includes strategies for preventing and treat-
ing stress, anorexia, bulimia, gang warfare, teen pregnancy, sui-
cide, and dropping out, with dozens of detailed case studies and

P R S I P e U N
A al T NN P LS e
P L A M IO S S a0 R

- 1: e N ts
S R P 2,

3 oA

PSS DY



X, EYACIRA
R N SN

Educational Issues

proven interventions. Sources and resources are also identified for
handling modern adolescent problems. (394 pages; $26.95 AACD
members, $29.95 non-members)

Committee for Economic Development, Research and Policy
Committee, (1985). Imvesting in our children: Busi-
aess and the public schools. Washington, DC: Autior.

Concern that our growing .aability to compete in world markets
was due to the inadequacy of our educetion system, the Committee
presents 7 strategy for education reform in this report. As & busi-
ness organization, the Committee decided to focus its study on the
following four key educational issues: (1) empioyability—student
needs,buaneuneed::(Z)mvemnemmnegiumedmon. 3)
wachersandschools.and(4)busiwumdlheschools—shared
goals, common. inierests, . Employability strategies- mclude re-
mmndmﬁmmofscboolcumﬂn.unmmﬂu
expecnﬁomandmﬁmmmrmmmmd
m&mmmmmmmmmm
meamu.mdprovsdmginsxghtsﬁunbunmmnagemtam
can assist schools in developing an organizational climate that:
supports inprovement. A significant finding is the need for com-
prehensive reform of the vocational education system.

Divided into two sections, the first section in the chapter on in-
vestment strategies examines the importance of education as an
investment for individuals and_society and discusses where the
most cost-effective investments in education are likely to be
found. The second deals with how education is fininced and who
is responsible for decisions on allocation of resources in the pub-
lic schools. The chapter covering teachers and schools cails for
enhancing and strengthening the professional roles of teachers, in-
creasing their ability and opportunity to exercise judgment and
make decisions, raising their salaries, and upgrading their working
conditions. In the lust chapter, three altematives for corporate in-
volvement are discussed: supporting the existing system where
the schools #2¢ generally healthy; fostering innovative, incremen-
tal change; and working for major structural reforms in the sys-
tem. The Committee believes that implementation of the rec-
ommendations made in this statement chn help schools improve
significantly, increasing public education’s contribution to society
and its value to our children. (107 pages, $9.50)




Investment Strategies

Model State Statute

Commitiee for Economic Development, Research and Policy
Committee. (1987). Children in need: Investment
strategies for the educationally disadvantaged. Wash-
ington, DC: Author.

Deugnedaabluqxintfoucﬁonueverymoofww
velopment, from infancy through adolescence, this report defines
how-to identify children who ‘are at risk. It suggests methods of
early intervention to prevent probiems from developing, as well as
remedial intervention once problems are encountered, The report
illustrates these methods with concrete examples of successful
programs at work throughout the nation. The report states that
strengthening the federal leadership's commitment to assisting
children in need is crucial at this time in order %0 guide reform ef-
forts and to inspire purticipation from the varied segments of our
national community. Policymakers are urged to adopt a three-part
strategy for reform: (1) prevention through early intervention—
programs that focus on children from birth to age five and on
teenagers who are most at risk of premature parenthood; (2) re-
structuring the foundations of edication—changes that are needed
mﬂwmm.sufﬁnx.mmzmnt.mdﬁmncingofschools
and (3) retention and reentry—targeted programs that combine
compreher sive educational, employment, health, and social ser-
vices for students still in school and for dropouts. (86 pages,
$10.50)

Council of Chief State School Officers. (1987). Elements of
a model state statute to provide educational entitle-
ments for at-risk students. Washington, DC: Author.

In November 1987, the Council of Chief State School Officers
approved a policy statement, "Assuring School Success for
Students At Risk." Prepared as one example for unplemenung
the policy statement, this draft of a model state statute is designed
to provide effective assistance to students who are at-risk of school
failure.

Written in five parts, Part I of thc model statute sets forward in
the form of legisletive findings some of the facts that give rise to
nationwide concern about children left behind in public school
systems. It also states the legislative objective: 10 provide cach
child with educational and related services calculated to enable that
child to complete high school successfully and o become & pro-
ductive and responsible citizen. Part II calls for pre-school child
developmen: programs (o i'¢ made available to three- and four-
year-old children who are at-risk of cducational failure. Par III
first defines the concept of "at-riskness"” for children at various
stages of their public schoot career (K-12). Three kinds of special
measures are called for students at-risk of educational failure: (1)




Educational Issues

Staff Training

mmmmt«mmu
(3) individual and school plans; Part IV establishes an entitioment
for young people who have deopped out of school and are beyond
the age of compalsory ateadence 10 re-earoll in 3chool.” Fisally,
Part V specifics moaswses Sor implomentation and enforcomen, in-
cluding data colle- on, monitring, techaical aseistance; fiscal in-
centives and admimswrative and court remedics. (19 pages)

Coyle-Williams, M. (1989, August). Vecatienal education
and the ai-risk student (TASPP BRIEF). Champaign:
University of Iilinois, National Center for Research in Vocational
Education, Technical Assistance for Special Populations Program.

The ecenomic and social costs of dropping out 7re highlighted in
this BRIEF .~The peojected impact of high dropout rates among
ecomicaﬂymdedwdmllydhdvmdywbism
In addition, the effect of the School Reform movement upon the
availability of vocational education programs and (k2 quality of
academic curricula is considered. ‘Quality vocational education,
which integrates basic and academic skills into the curriculs; is
recommended as an important means of improving the post-school
outcomes of youth who are at risk. (4 pages, no ctarge)

Cunningham, D., Putzstuck, C., & Barbieri, M. (1987).
Working together to support at-risk yemth. Austin:
University of Texas at Austin, Extension Instruction and
Materials Center.

The primacy purpose of this zaanual is to provide training for pro-
fessional and paraprofessional staff t0 suppost at-risk youth. The
training manual addresses the following areas with a chapter de-
voied 10 cach area: the scope of the educational, social, and/or cul-
tural problems of at-risk youth; the processes for the identification
of potential dropouts; the referral processes appropriate for in-
school, at-risk student assistance; counseling strategies and tech-
niques; the use of altemative instructional strategies; techniques
for adapting or modifying materials; the establishment of close re-
iationships with students such as mentors and peer tutors; com-
munity-based and school-based support services; the creation of
parent support groups; activities to encourage at-risk students to
become involved in school activities; the development of study
skills; techniques for helping at-risk youth to develop a positive
sclf-concept; techniques for mouvating at-risk youth; and class-
room management techniques. The manual contains lecture notes,
handouts, and transparency masters. A list of references and an
appendix containing informaticn and forms on assessment are also

included. ($20.50)
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Dropout Strategies

Recommendations for
Educational Experiences

Gruskin, S. J., Campbell, M. A., & Pauls, N. (1987,
November). Dealing with drepents: The urban super-
intendonts’ cell so acen .(Stock No. 065-000-00321-0).
Washington, DC:* U.S. Deparmment of Education, Office of
Educasional Roscarch and Improvement.

" Doveloped from the OERT Urben Sepeciatondonts Network's mecs-

wum&mwhmma
dropouts and offers the Network's secommendasions for effectively
dealing wirh the jesue. Part 1 of the booklet discusses the dropowt
problem and prescmts the superinter dents’ action plas for 8 joint
effort 30 koep moré youngsters in school until gradustion and 0
develop more productive Citizens, Part 2 describes six sirategics
the believe hold promise for keeping at-risk stu-
dents in s:hool—not only in urban public schools, buc in subur-
tervention ~f at-risk youngsters, creating a positive school climase
t0 cahance jcarning, setting high cxpectations, selecting and de-
veloping strong teachers, providiag a broad range of instructional
programs, and initiating collsborative efforts 10 reduce the dropout
rate. The superintendents also describe a range of policies and
practices currently in place in their districts that illustrate each
strategy. Thess exnmples are not al! unique 10 the school district
identified: some are r=plicated in other districts across the country.
References are also included, along with a list of contacts in each
of the districts. (75 pages, $3.25; available from the
Superintendent ¢S Documents, U.S. Govemnment Printing Olfice)

Intercultural Development Research Assoviation. (1989).
Successful schooling for econemically disadvantaged
at-risk youth.  Practitioner's guide series number
three. Austin: Texas Education Agency, Texas Dropout
Information Clearinghouse.

This guide, the third in a series of Practitioner’s Guides to
Dropout Prevention, examines the issues relaied 10 the education
ofmbﬂydiudmpda-ﬁskmﬁgmudplwidum-
ommendations on how schools may address their needs. Eight re-
search findings and recommendations for improving the educa-
tional experience of these students are discussed. Following the

presentation of each major finding is a set of specific rcommenda-

tions designed 10 help educators tailor local programmatic re-
sponses. Many of the recommendations are extensions of the ef-
fective schools movement. (72 pages, $5.00)

11




Staff Development: Meers, G. D. (Ed.). (1987, Scpiember). Hardbook of veca-
tioxal special needs educaticn (2nd ed.). Rockville, MD:
Aspea Publishers.

This bouk is intended 10 serve as an information base from which
teachers, administrators, and others can make informed decisions
segarding programming for disadvantaged and handicapped stu-
domss. The book is dividod into three parts. Descriptions of the
foundation of vocetional special needs prograsus, federal legisla-
tion that impacts upon special neods students’ programs and educa-
tional personnel, and studunts that are being served are included in
Part 1. Part 11 serves as a base for program development and im-
plementation and includes the design of vocational programs for
mmmmmmm
MWﬂwmmmm—
vices, and vorational assessment. Information about career educa-
tion, transition, postsecondary opportunities, and admiristration
of special needs programs is provided in Part III. This section
containg chapiers which outline the components of a career ¢duca-
tion program, identify transferiable skills, examine the transition
process from school 10 work and community living, look at post-
secondary opportunities, identify the role of parents and advocates
in supporting vocational training, and discuss the admiuistrator’s
role in establishing and conducting special needs programs. (394
pages, $41.50)

Strategies for State
Education Agencies Partee, G. (1988, August). Strategies for increasing the
achievement and attainment of at-risk Hispanic fe-
males through vocational education. Washington, DC:
Resource Center on Educational Equity, Council of Chier State
- School Officers.

This report is intended to be used by state ed cation agencies in
structuring or funding programs, providing technical assistance to
local districts, developing resources and materials, and planning
strategies 10 increase the participation of minority female~ ‘n non-
- traditional vocational education programs. It contains ¢ % results
E of a survey of state education vocational education directors and
vocational sex equity coordinators in twenty-seven states and the
District of Columbia to identify model programs and approaches
in vocational education at the middie and secondary school levels
- witich-target-the special needs of at-risk Slispanic females:-Sevenal—
programs which target at-risk Hispaaic females are presente *
- Program components and prictices associated with improved aca-
! demic and employment outcomes for these students are discussed.
Recommendations for policymakers in vocational vducation and
sex equity vocational education programs are included. Additional
references are included. (25 pages)

12




l’lnndng Strategies

Sherman, J. D. (1987). -Strategies forﬂlmm state
drepoist programs (MliuﬁouNo.Ak'S‘l-Z) Denver, CO'
MM&&M

mma-MMotusmmw
mfoaaogumblaad’mamkdmﬂh;a
Mmaomm wadesachiever,
mmmmmqumwu
mmeﬁw&umhMUpu
ndﬁnwemnlmm Ivis designed 28 a re-
mgw&bmww.dmm&
wbpwquhafuﬁmq&wmﬂm
ery programs. mndemafmmprm “The
ﬁumwmmmMWMnﬁ
dmsmm”m;nmmdmm
hmmmdmumunm-
quired 10
mammmwum

-sategies. The second section briefly reviews the range of pro-
ymndmmﬁummmﬂymfm;nmk
academic, personal, and vocational needs of dropouts and potential
dropouts. The last section draws on recent research: and current
peactice 10 suggest some approaches that might oc used to-fund
dropout prevention and recovery programs. An attempt is made 0
describe the funding mechanicm as well as the problems associated
with it and ways these problems can be addressed if the strategy is
to be employed successfully. (31 pages, $7.50)




CURRICULUM AND INSTRUCTION

Motivational Factors Brown, J. M. (Ed). (1989, July). An investigasien of me-
tivation's rele in postsecondary vecational training
mmm&mmnmmwrymm
werk force. St. Paul:-University of Mhnem Minnesota
wummuvmm

mxm.mmmmmmam
Umwydumhpummmemhmm
investigae the influence of motivational factors on student reten-
tion in postsecondsry vocational education programs. This report
is the product of the first phase of this program of research de-
swwmuwmmmwm
which could be used to enhance the reiention of potencial dropocts
(aq&m)mmmhymdemmmm

s

The publication' consists of the following eomponems:“(l)‘mc
project’s rationale and an overview of related activities; (2) a
summary of the issues identified during a National Symposium on
Motivation and Empowerment conducted by project staff, the im-
plications of those findings for postsecondary vocational education
should be conducted; and (3) the proceedings of the Symposium.
(100 pages; for further information, contact the Minnesota
Research and Development Center for Vocational Education,
University of Minnssota, St. Paul, Minnesota)

Increased Graduation
" Requirements Clune, W. H., White, P., & Patterson, J. (1989). The im-
plementation and effects of high school graduation
requirements: Tirst steps toward curricular reform
(CPRE Research Report Series RR-011). New Brunswick:
Rutgers, The State University of New Jersey, Center for Policy
Rmchmsdn...anon.

This report summarizes interview data on the mtcmandeffects of
increased graduation requirements in six states. The effects of the
requirements on course offerings and respondent views of effects
are discussed. The authors identify two deficiencies of the in-
creased graduation requirements.- First;-they-point out: that-it-is
unclear whether academic courses increase achievement scores and
workplace skills. Secondly, they observed a lack of attention to
instruction for different kinds of students. Policy recommenda-
tions for further educational reform include streamlining the core
curriculum by emphasizing learning objectives rather than course
labels, paying special attention to instruction for middle- and low-
achieving students, using different policy instruments for different

14




Teacher Training

Instructional Strategies

Colby, cmmnm&wm&n (lm,lue)
Vecational special :neéds. teachar - training curriculum.
Austin:- W&Tmummmm
Maerials Center, -

P

Mtwo-volmmnuhnsuampwdammd.diad
; L (LEP) st

mmmwulmuu ‘l'hesetcmofmsdf-cm-
lamdmouleswhewhmodnlecomposedofﬂwfonowmgenght
color-coded sections: (1) an introduction, (2) performance objec-
tives, (3) definition of -terms, (4) an-overvicw, (5) a lesson plan,
(6) transparency masters, (7) handouts, and (8) an evaluation.
Topucscovetedmndmdmlmodulecmcludemefollowmg‘ us-
mgdwmduhcfeduﬂkpsmmcmm
uomlamm;coadmmdplmmg'mmmycoopmnon,
modification concerning curriculum, learning evironment, and
instruction; generalizable skills; serving LEP students; and student
evaluations. ($73.00)

Johns, K., & Marshall, C. (1989). The slower learner: An
advocate’s view. Practitioner's guide series mumber
two, Austin: Texas Education Agency, Texas Dropout Infor-

- mation Clearinghouse; - —— - — <o s s

An overview of advocacy issues relating to slower leamers as iden-
tified by local practitioners is provided in this guide, the second in
a scries of Practitioner’s Guide* to Dropout Prevention. A sum-

cessful instructional strategies for these individuals are also in-
cluded. mpmpoaeofmegmdenstolwlplwalsavwepmwdas
understand slower learners as well as to plan effective instruction
so that these students will experience some measure of academic
success. (30 pages, $2.00)

15




Teaching Technigues

Thinking Ski'ls

Voc-Ed Program

Leir, J. B., & Harris, H. W. (1988). Atr-risk, low-achisv-
ing students i ihe classreem. Washington, DC:
wmm

mmmmwauwmm
mmmmumwmmgm
mdmmuwia m—'iak stu-

o N~ ‘{i,,. YV e gt . )
mmm‘«tua‘n&mwm

effoctive instructinvel processes and miethods for keeping at-risk
students involved in the leamning process. (104 pages, $9.95)

Presseisen, B. Z. (Ed.). (1958). At-risk students ul
thinking: Perspectives from nuarch W:slungton,

Naticnal Education Association. - N S

T"» authors discuss the importance of teaching thinking skills o
at-risk students in this publication. This stnitegy is seen as nec-
essary in light of the increasing importance of decision-making
and problem-solving skills in the American workplace. Each
chapter discusses some aspect of the issues, research, and implica-
tions of teaching thinking skills to at-risk youth. (160 pages,
$12.95)

Sarkees, M. D., West, L. L., & Wircenski, J. L. (1988).
Vocational education programs for the disadvantaged
(Information Series No. 329). Columbus: Ohio State
University, Center on Education and Training for Employment.

The methods of assuring compliance with federal regulations man-
dating equal access that are reviewed in this document are intended
to be adapted or adopted by state and local administrators, voca-
tional education teachers, and counselors. The first section dis-
cusses the-educatioral;-financial;-social; and crvironmental factors
that contribute to being disadvantaged. The legisiative foundation
for disadvantaged individuals in vocational education is examined,
with special emphasis on legislation pertaining to academically
and economically disadvantaged and LEP individuals. A section

on-program-planning-and.-instruction-discusses. the-special-prob- -

lems faced by disadvantaged students in the areas of academic
achievement, functional curriculum, and generalizable, basic, vo-
cational readiness, employability, and study skills. It also out-
lines strategies that have proven effective in helping disadvantaged
persons acquire these skills. The next section deals with support-
ive services and special staff. Thirteen specific recommendations
for working with disadvantaged students in vocational education
programs are provided. (49 pages, $5.25)
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Vecational and
Academic Skills

Schoolwide Study Skills
Program

S

Sechior, 1. 4., & Crowe, M. R. (1967), Roadsigns from re-

“ ;ﬁ. \; j.‘ ‘m A ,:‘ L :
ServiceNo.ED28895T) ‘

This docoment respacds 10 the noed for insegration of basic skills
into. vocational ducation br; providing & summary. of rescarch
six sections and fcur com. zacatary posiers are intoded as tools
for staff development of wachcri angaged in toaching basic skills.

Sections can aleo be nicd s uirmely as informational handouts for
individual or group isvireztion at & workshop and as mailouts 10 .
section is organized by the KinGs-of questions that teachers have
about- studentsdifficulties-with-basic-skills-and-teachers' diffi-
culties in addressing these probiems.

mx-sgmmmmwamemmua
relates to basic skill deficiencies; the impact of personal, family,
and school factors on dropout-p one youth; and what happens to
dropouts. Section 4 clarifies the business and industry perspective
on the importance of & workfc .& competent in basic skills.
Section $§ summarizes basic skill problems prevalent among spe-
cial popuistions. The implications of both isaming and teaching
styles foz basic skills acquisition is summarized in Section G.
Appendices provide infemation on guides and modules that pro-
vide assistance for administrators, counselors, and teachers as they
promote a joint effort to strengthen basic skills. (73 pages)

Smith, G., & Smith, D. (1989). Learning styles of at-risk
youth: A schoolwide study skills program. Practi-
tioner's guide series mumber six. Austin: Texas Educa-

tion- Agency; Texas Dropout Information Clearinghouse. .. .

A schoolwide study skills program which accommodates the leam-
ingstyluofdropomsandsmdemsauiskofdroppingoutof
school is described in this guide, the sixth in a series of
Practitioner’s-Guides to Dropout Prevention._The program out-_
ﬁnedisbuedmmchindieaﬁngdmwhmmmmcﬁ'ec-
tive when they can adapt their teaching styles to‘the leaming
styles of all students, including those who are at risk. Perceptual
and cognitive leamning styles are the focus of the program. (34
pages, $2.00)

11
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Basic Vocational Skills

Thomas, L. D., Bartley, D., Rodriguez, L., Vance, M., Vance,
P., & Parrish, L. H. (1988, June). Basic vecational educs-
tien. Austin: University of Texas at Austin, Extension
lnmwﬁonmduwhl:c'eau. ,

mmnﬂudividedwmmwsecm The first section
contains the implementation plan. mmmuw
nmmechmmmmuwdehvuyofmvowmﬂ
skdlsma-ri:kandspechlneedslwnus. It is comprised of
eleven curriculum units covering the following:" vocational
awuem.vommlcmmebng.xlfmpt.vocmupb-
ration, functional academics, vocational guidance, looking for
wak.employmmfams,workhabnumdammda.wuhnueh-
tionships, and money management. 'Ihecumculumismlcndedlo
e integrated with information obtained from vocational interest
surveys and vocational aptitude assessments. Reference informa-
tion on commercial and public resources reviewed in- preparation
for the development of the curriculum’is found in the third sec-
tion. The manual can be used with students who are enrolled in
prevocational, vocational, cooperative work-study, or career educa-
tion programs at the middle school and secondary school levels.
All materials are designed for students who have deficiencies or
who lack knowledge of basic employment skills necessary to
make a successful transition from school to work. The materials
cen also be adapted for use in both large and individualized instruc-
tional settings. (383 pages, $19.50)

12

18




COMPREHENSIVE SUPPORT SERVICES

Vocational Assessment

Counselors' Responsibilities

Kapes, J. T.; Pamrish, L. H., Vansickle, T. R., & Vansickle, K. J.

(1988, January)..' Vocatienal assessment handbook.
Austin: ‘University of Texas st Austin, Extension Instruction snd
Maserials Center.

This handbook provides resources for individuals engaged in the
vocatonal assessment process under the requirements of the Carl
D. Perkins VM:MSM-(P.L.‘Q&S%). . Directed
towards a target population'of handicapped and academically
disadvantaged students, the handbook is divided into eigivt separate
sections, beginning with & background and overview of vocational
assexsment in Section L. Section I provides an overview of the
entir: process of assessment with handicapped individuals from a
career guidance perspective, including a review of relevant

legislation and literature as weil-as a global view of the three-level - -

model of assessment developed in Texas. The procedures for
implementing vocational assessment in Texas under the Perkins
Act is described in Section ITI. Section IV contains descriptions
of currently available commercial assessment instruments, as well
as a sampling of locally developed materials. Seciion V provides
a brief overview of the measurement techniques that would be
necessary to develop norm, reliability, and validity data for either
locally developed performance samples-or the modification of
commercial instruments. An IBM computer software program
developed to be used in conjunction with this section is also
included with the handbook. Report writing as a means to
communicate the results of vocational assessment is found in
Section VI, while Section VII describes how to interpret and use
the data obtained. Section VIII contains the appendices, which
include additional information to support several of the sections
along with an annotated bibliography. (290 pages, $20.50)

Keams, D., Hughey, J. K., & Boyer-Stephens, A. (1988, June).

Vocational -special--needs--counselor .manial. Columbia: .

University of Missouri-Columbia, Missouri LINC.

This manual, requested by vocational special needs (VSN)
counselors in the State of Missouri, contains basic information
which-should-serve as.a-guide to_VSN_counselors._Generally,
VSN counselors are funded to work with disadvantaged students,
though some do receive funding to provide services for special
needs students—both disadvantaged and handicapped. The VSN
counselor provides guidance, counseling, career development, and
placement services and activities to appropriately place students
into vocational education programs, assist students in successful
completion of vocational education programs, and facilitate the

13




mﬁonﬁomscboolnemyloymotmmz. The
Mk&v&dﬁﬁwmﬁmﬁ&qumw
a needs survey:compléted in October: 1987'
advocacy mmmmdmlww
mmmmmﬂmw&nw
mtmmmym Ruom«toutmth
section helpbidumyumplcfmotmmoffum

. mt‘ormanonremdm'muwﬂculxwpw. - A glossary and refer-
eoeesecnouaeincluded. (154 pages, $12.40; available from the
Instructional Materials Laboratory, Columbia, MO) -

Motivation Strategies McKinlay, B., & Bloch, D. P. (1989, January). Career in-
Jormation motivates at-risk youth. OSSC Bulletin,
31(5).

Cae of the major challenges in motivating at-risk ‘youth to com: -
plew wiciv education is to show that school is zelevant to their
later success 2 adults. This OSSC Bulletin demonstrates that in-
formation about career options can supply some of that motiva-
tion by encouraging youth to set career goals and then to attain
the education and training necessary to achieve these goals.
Research is preseated on the characteristics of at-risk youth and the
causes of the problems they face. Features of successful programs
which emphasize information about career options are described,
along with three model programs utilizing carcer information with
these youth. A brief guide to planning local programs for at-risk
youth is included. (46 pages; non-member price, $5.00, member
price, $3.50; available from Oregon School Study Council,
University of Orcgon)

Career-Vocational Program Nemko, B., & Holmes, A. (1987). Resources, strategies
and directions to better serve disadvantaged students
in career-vocational preparation. Sacramento: California
State Department of Educauon. Career-Vocational Preparanon
Division.

Presented in modular form, this guide is d>signed to assist those &
involved with career-vocational preparaticas in developing and im-
proving programs directed toward serviny .- special needs of dis- g

advantaged students and fulfilling the requirements of the CarlD. . __:
Perkins Vocational Education Act. The modules include Module %
I—Assessment of Interests, Abilities, and Special Needs, Module
II=Special Guidance, Counseling, and Career Guidance, Module
lll—Adapiation of Curriculum, Instructional Material, Equipment,
and Facilities; Module IV—Community Involvement: The Roles Ry
of Parents, Rusiness, and Industry; and Module V—Transition.

(86 pages)

14 £%s
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Supplemental Staft
Development

Assessment

Presberry, L V. (1987, July). swﬁr mdudspc-
cial _neods .studenss: A: mulfor:mpno
mm mc&r .of
Elemontary snd MMM“W
mmmavmmmm

'lhismnmlmdmlopedilm mmupp:e-
MMMMhuSmdMWL
swmmmvedwwkhmm
techical schools and comprehensive high schools, as well as ju-
nior and commanity colleges whiere disadvantaged and/or and/oe handi-
mm«muwmmm
Wammmmmm»
wmumumummumemumamm
dmmm«dzrfad\ewwbemnbhmnmw
definition for- the supplemeéntal instructor, Mmmuloﬁmups
fu(l)elmmgamnﬂiuﬁbmsmmﬂspecﬂmdsun-
ma)mwmmmwmsﬁw
vocational teachers; (3) writing vocational plans; and (4) working
with dissdvantaged, limited-English proficient (LEP), and handi-

capped studenits. Extensive resource lists offer information on ma-
terials, assistive devices, organizations, and services. The appen-'
dices include suggesied assessment and cvaluation forms and in-
formation on writing and using activity packages. (264 pages)

Stevenson, L., & Burger, M. (1989, April). Characteristics
of at-risk youth: Practitioner's guide series mumber
onme. Austin: “1¢exas Education Agency, Texas Dropout
Information Clcatinghouse

The purpose of this guide, the first in a series of Practitioner’s
Guides to Dropout Prevention, is to provide a summary of the re-
search on characteristics of a'-risk students and dropouts as well as
information on successful programs and strategies for these indi-
viduals. It includes an overvicw of the problem and related so-

cioeconomic costs; a list of various characteristics which can be
used to help identify youth who have dropped out of school or are
likely to do s0; & discussion of strategies reported to be effective
mdmpotuprevamonandmovery'andmnmchmmmof
successful programs for at-risk students and dropouts. It is em-
plunudthueffecuvedmpommdmnonpmmmdwg\edm
solve specific problems and w0 address the needs of particular at-
risk and dropout populations. Individualized assistance to meet
the unique requirements of each at-risk student and dropout can
only be developed and implemented at the local level. (66 pages,
no charge)
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Asmessment and Support i
Services , Texas Education Agency. (1985, August). Serving special
neods - students. in- vecatisnal education (Tae Cari D,
Perking Vocational- Education- Act; P.L. 98-524). -Austin:
uAm (ERIC Document Reproduction Service No, ED 277
-888) .

mmmmmﬂmmn
mwmdemem
vmmmmmcamr«mm
Mmmmwmfamwm
204. It beging by defining those students eligible for these pro-
gram activities and services. Reqmndsetviouandacﬁvaielue ,
then discussed.” Vocational assessment is considered in terms of
who is responsible; who, wheu.whnandhownmudm

of the data.: Amﬁmmmm

i these topics:- Support cesiters, support.teachers, and-models.of — — 14
% mpplemeuulmformm Guidance and counseling ;
K activities are suggested. Coordination of services with the Job

Trmmgmmm'm)uhwnym Appendices, -
amountitig to over one-half of the document, include assessment
forms, a list of assessment ins uments, a special needs student
profile, a form for a comprehes.  analysis of a vocstional train-
ing program, forins for prescribing vocational sup” ot services,
and a list of sclected sources of bilingual and non-Engish voca-
tional materials. Also attached is a chart showing the plan-
: ning/placement process as it relates to the vocational assessment
T of handicapped students. (47 pages)

- Assessment and Support

- Services Vocational Education Programs. (1989, July). Guidelines for
) serving special meeds studemts ix vocational educa-
S tion. Austin: Texas Education Ageacy.

This document, prepared by staff from the Vocational Education oy
Program Division of the Texas Education Agency isintendedto ... -
assist teachers, counselors, and administrators in fulfilling state e
and federal requirements for serving students who are handicapped,
educationally disadvantaged, economically disadvantaged, limited-
English proficient, or at risk in vocational education programs. It
L offers comprehensive information about student identification, vo-
: cational assessment, placsment procedures, and the provision of
special services that support special needs students in vocational
education programs. Detailed appendices offer assessment instru-
ments for students and programs, and information is given regard-
ing additional resources. (54 pages)

]
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Identification Process

Wells, S., Bechard, S., & Hamby, J. V. (1989, July). How 1o
identlfy at-risk students. A Series of Solutions and
Strategies, (2).

mmd&hmubmamm
mmnmwwmumam

for identifying powntial dropouts. Rmﬁmtawhpm- .

mm(l)dyﬂnuﬁuﬁmhvmlbeﬁmwmud
intervention; (2) a common set of characteristics compiled from
Mm&waﬁmwﬂommuamm
a locally developed identification system will be much more pre-
cise and effective when it includes only those characteristics spe-
cific to the local student population; (3) the earlier a problem is
identified and addressed, the greater the impact on t-risk students;
(4) because students drop out of school for many differont reasons,
the structure and content of dropout prevention programs must

match clearly identified personal characieristics and environmental

conditions that place students at risk; and (5) program developers
muanswcm.obmvcndmurmmbmuly
assign students to trestment ac’ivities and to apply limited re-
sources efficiently and effectively. (6 pages; available from the
National Dropout Prevention Center, Clemson, SC)

17




FORMALIZED ARTICULATION AND COMMUNICATION

Sclool-luilm Partaerships

Coordination Efforts

Compact Development

Audu\y for Bdnutioul Developmut. (1989, August).
Partnerships for learning: Scheel completion and
employment preparation in the high schoel
academies. Wuhhm.bc Author.

mmmuamhmmmm
ines the success of the high school acrdemies’ school-business
partnerships in light of resention of at-risk students and of their
preparation for the world of work. The academies are schools-
within-schools that offer disadvantaged students academic and vo-
cational education, career planning, counseling, and job opportuni-
ties. ($9.00) .

Brustein, M., & National Association of State Directors of
Vocational Education. (1989, February). The legal and fis-
cal disjunction between the Carl Perkins Vecational
Education Act and the Job Training Partnership Act
(Monograph Series #89-02). Washington, DC: National
Commission for Employment Policy.

This paper was prepared for the National Commission on
Employment Policy for the following purposes: 0 identify spe-
cific basriers relating to inforr ..~ - dissemination, maiching, ex-
cess costs and definitions that in  de coordination; to recommend
specific sieps that Congress shouid consider in amending the pro-
grams; and 10 set forth the results of a survey questionnaire mailed
to the field. Coordination between programs funded by the Cari
D. Perkins Vocational Education Act and the Job Training
Partnership Act on bekalf of the dissdvantaged which leads to

greater efficiency an better results for this population is desirable.
Upon mviewingbom federal laws in 1989, Congress shou. * thor-
oughly examine the inconsistent rules, policies, and audit prac-
umtoenmunnemwynmpedm\emstocoommonmw
moved. (88 pages)

The California State Depantment of Education, & The California
Chamber of Commerce. (1989, January). A hendbook for
the California Compact: A guide fcr developing lo-
cal compacts among schools, busimesses, higher edu-
cation, and government ond community agencies.
Sacramento: Author.

This handbook was developed for use by the school districts and
other partners involved in each of the California Compacts. Each
community is developing its own program aimed at improving
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Parextal and Community
Involvement

Effective Transition Programs

school resention, job placement, and college admission rates,
cspecially for at-risk youth.

The handbook is & working docwsont and is imtended 1 be & prac-
tical sowrce of ideas and resowrces. Chapter § proscats informenion
on how 10 develop local leadership and set measursbie goals.
Chaptor 2 addresses the selaction of a specific model for the pro-
discussed in Chapter 3, while Chapter 4 explaing the kinds of re-
sources thet will be needed and how 10 generas them. Chapeer 5
discusses how 10 evaluste 2 Compact. The final chaptor provides
references to organizations and documents useful in developing
Compacts. (27 peges)

Chavkin, N. F. (1989). Parent and community involve-
ment.  Practitioner's guide series number four.
Austin: Texas Education Agency, Texas Dropout Information
Clearinghouse.

In this guide, parent and community involvement is viewed as &
developmental process, with pasticipation of parent and commu-
nity groups in school activities becoming more effective with
training and over a period of time. The purpose of this guide, the
fourth in & series of Practitioner’s Guides to Dropous Prevention,
is 10 provide a summary of the research on pareat and community
involvement as it relates to dropout prevention and recovery. It
also provides some recommendations for strawegies (0 strengthen
this involvement. (30 pages, $2.00)

Coyle-Williams, M. (1989, October). What works in voca-
tional education for studemts who are at risk (TASPP
BRIEF). Champaign: University of lilinois, National Center for
Research in Vocational Education, Technical Assistance for

Recent recommendations on imperoving vocational education’s ca-
pacity 1o facilitase the successful transition of youth from educa-
tional settings to the labor market are highlighted in this BR/EF.
The components of successful vocational education programs for
youth who are at risk and the characteristics of effective school-to-
work transition programs are presented. In addition, goals for re-
focusing vocational education policy in order to improve the over-
all quality of programs and 10 increase the access of special popu-
lations to high-quality vocational education are discussed. (4
pages, no charge)
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Successful Transitiew

Business/Education
Cooperation

Crawford, B. (1968, March). Mcuud‘m
ton: RAucation and omployment invsrvensions for 9
% 15 yoar oids (Report No. 23). Washirgton, DC: Nationai
thm

thM’am»mu

followiag key questions: (l)Mhuthe.h
takon (0 aselst econoseically and academically disadventaged youth
maks the Zansition from school 10 <Yor* 1 from.youth 90 adult- -
hood? (2) Given that the acquisition of besic skills is critical %
the transition, can the probled bs attacked smore effectively if
work with the youth begins st an carlier age thas most present
programs? (3) If work with the youth is 10 begin at an carlier age,
is there a role for employmont and training in these cartier intor-
ventions? sthmn&omeﬁmuwym
poiat-. of intervesrion into the educatios and social development

of disadvantaged young poople. it focuses on preadolescents and
Muummm A introduction in
mmmw;mau«mmn
characteristics and estimased nusmbers, aad the quest’on of emly in-
terventions in Chepeer I Chapter 111 discusscs the priacipal find-
ings of the study; and cxamines past experiences, current efforts,
including demonstrations, underway; and the experiences of several
case studies. Chapeer IV summarizes the project, presents its con-
clusions and recommendations, and discusses its policy implica-
tions, (35 pages, no charge)

deLone, R. H. (1985). Educarion, employment, _nd the
at-risk youth. Philadelphia, PA: Research for Beuter Schools.

This paper asserts that the most important application of the term
"at rigk" iy the concept of *outh at risk in the labor market. A
surprising amount is known sbout what works to reduce the fac-
tors which make young people “st risk” for chronic uncmploy-
ment; much can be done o reduce ii—even in a time of dimin-
ished public resources. -Stating: that-ii is-through-the -schoois—
working in coopeiation with busir.ess—that the best chance of «.-
dressing this problem lics, it is argued that doing 30 will require
that teachers and schoo!  Sministrators lesm from a tech~ology of
youth development that uas, 10 & considerable degree, been devel-
oped outside the field of public education.

Educating at-risk youth for employment involves early identifice-
tion and the building of sa wducational program that ensures the
three fundamentals necessary for 8 successful transition to the
workforce: basic academic skills, a high school diploma, and
work experience. Buiiding blecks for this kind of program are
presented. Suggestions for restructuring schools are offered, be-
ginniug with identification and competency-based remedial

20
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Compact Development

Collaboration

instruction in nisth grade; internships where students spend 8
Mam&muﬁmcﬂ&mhm
grade; -cooperative. education Wﬁu 40 “provide: jobs
mnmmsmumm«
whmmmmw
uﬁ;ﬁsﬁm.ﬂﬂmdﬂm
services in twelflh grade.” (21“”4,34.95) oo

Farrar, E. (1988, July). The Boston Compact: A teack-
lnmc(hblmNo.R‘r-as&MW) New Bruaswick, NJ:
Center for Policy Research in Education.

In 1982, the Boston School Department, members of the local

business community, ares- colleges and universities, and the

Boston trade unions signed the Boston Compact, a formal agree-
ment to improve the education and work prospects of Boston's
youth. mnmmwmmfm
hundred gradustes from the class of 1983 and within two years in-
crease tha." number 10 one thousand if students could meet entry-
level requirements. Schools, in tum, would reduce high school
absentee and dropout rates by five percent annually, raise academic
standards, and increase by five percent annually the number of stu-
deats who cither tock a job or weat to college afer graduation.
This case study examines the events leading up to the Compact
and the outcomes through the end of the 1986 school year. It
leads users to examine the political and social factors associated
with the plan. (37 pages, $4.00)

Iilinois State Board of Education. (1988). Assisting high-
risk students im goal attainment: A support team
approach. Springficld: Author.

Barriers to educational attainment that adults may encounter, in
addition to learning difficulties, include factors of health, family,
substance abuse, financial, and legal complications. To bring
mahetmepeopleﬁuncommmnymdsocnlmagm-
cies 10 work as a team to aid highest-risk clients in establishing
Mmmmgmwnmmlyaddt&dwcycleoffaﬂm
experienced by many of these adults. With the aim of identifying
a model which would free clients from the confusion of dealing
with separate agencics, this project focuses on experimentation
with various strategics, mcludmggroupstaff'mgs and tracking of
students. Recommendations for improving assistance to this
special population are provided in the text so that service providers
may consider program adjustments and community-wide col-
laboration to unify and enhance their efforts to serve disadvantaged
adults. Forms and other relevant information related to the project
are included in the appendices. (42 pages)
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Business/Education
Collaboration

Business/Education
Collaboration

McMullan, B. ., & Sanyder, P. (1987). Allfes in education:
Scheels and Dbusinesses werking together for . at-risk
M(Vol. 1. WPA. Pablicﬁ’nm\!m

a _..u..‘--.,w‘.» e e st s mm et e e

MW&M‘WMka‘ -

ke

A throe-yoar s
mnlm mmmmmmm

mmwgmmammmm
uonsfouchnevmt. Chapm’lconmanmm&mnand
back;roundmfommon Chapmnplacesmerecem,
xhoo%mwﬂabamplmmmuhwerm
ammmwmmmmm_ _
tury. nalsodem’bufudm;sﬁomthe«mmeffmﬂp
oondmedmlm mmmummw

Nmmsmmwmm,mgmcloslmks
between the conditions that cansed the partnership to develop and
the organizational structure that was adopied. Chapter V describes
the effects of school/business collaborations on students, schools,
educauon in general, and business participants. The volume con-
cludes with a discussion of the implications of findings for exist-
ing school/business collaborative efforts and identifies a series of
issues and policy options that such efforts will face in the future.
(74 pages, $12.50)

Reynolds, D. F. (1984, January). Replication guide for the
Peninsula Academies. Palo Alto, CA: American Institutes
For Research.

Based on the successful Philadelphia Academies program, which
opened its first academy in 1969 and now serves over six hundred
students annually, the Peninsula Academies program is a partner-
ship that has completed its first years with positive results for
both students and business. The Academies present a successful
model of school-business collaboration that is unique in its dedica-
tion to the prevention of unemployment among disadvantaged
youth through intervention at the high school level. The experi-
ences of the Academies are shared in the guide, so that other
school-business partnerships may leam from them and, in so do-
ing, breathe new energy into public education and the American
economy. The first six sections of the guide describe the structure
and functioning of the Peninsula Academies as they currently op-
erate. In the final section, specific replication tasks are outlined,
budgeting considerations are raised, and problems and solutions are
discuss>d. (112 pages, $17.20)
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Intercollaborative Process

Demonstration Project

Service Strategies

Robinson, E. R., & Mastay, A. Y. (1989). Linking scheels
and mully services: A practical guide. New
Brunewick: . mmsmuwdmxmw
forCommym :
mwwgmmumuummu
mmwpmmqmmnmu
agencies, the- project sGUAK 0. Nmﬂw
Mwmbwam:nddnd.,:'

process of nchlmsmiavolvinzpublicadpdm
agmwmmﬁcoﬁm&dpoﬁcym
The outcome is an ongoing working relationship between schools

mmmngm nacommmty._(&m no_

charge) - - - - — -

70001 Training & Employment Institute. (1988, September).
Believing omce again:  Solutions addressing the
plight of challenged youth. Washington, DC: Author.

This document describes a demonstration project addressing the
needs of disconnected youth funded by the Department of Labor
and undertaken by the 70001 Training and Employment Institute.
Included in the document are the purpose of the Disconnected
Youth Demonstration Project, issues and goals, results, program
features, and recommendations for replication. (20 pages)

Smith, T. J., Moorhouse, M., & Trist, C. (1988). A practi-
tioner's guide: Strategies, programs, ard resources
for youth employment develop.nent (rev.). Philadelphia,
PA: Public/Private Ventures.

Designed for use by those who plan and operate employment,
training, and education programs, this newly revised publication
describes eight service strategies that form the heart of an effective
system for serving at-risk youth. Each strategy is illustrated with
mmnsdmdnowhowuhasbeenunplcmenwd The program
models described aim at building the core competencies of basic
skills, pre-employmem skills, work maturity, and occupational
training. There is an emphasis on matching: ensuring that the
right youth are directed to the right programs at the most oppor-
tune times. Formnswhappen,theremustbefumuesbetween
schools, training institutions, and community-based organiza-
tions. Research reports and current program contacts are listed for
those wanting more detailed information about particular pro-
grams. (92 pages, $10.00)
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OCCUPATIONAL EXPERIENCE

Outcomes

Workforce Strategies

Campbell, P. B. (et al.). (1986). Outcomes of vecational
education for. wemen, minorities, the handicapped,
wm~edmmmmmmmw««- :
Education. and Training for Employment. (ERIC Document
Replod'ms«vum ED 266315)

This study inmﬁmd mmrehnouships between educational
b.cklmmdl\dmbmhlpin *groups of special interest”—
women.bhcb.ﬂispanlcs.NuiveAmedcans.Am.pumol

derdnffaembyspecnlty mlikehboodofeouﬁnmngeduc&

tion beyond high school was significantly. greater for youths of
higher SES, mabmty.mdhigluselfm A secondary
vounomlmncﬂnmwdoﬂmmmpfmywxbmbseqmﬂy
employed in jobs related to training. Significant gender differen-
tials in camings existed. Regarding race and ethnicity, no statisti-
cally significant earnings differentials favored whites. Policy
measures were implied by the absence of racial labor market dis-
crimination, absence of racial and ethnic eamings differentials, and
overrepresentation in vocational education of students with low
sclf-esteem and their subsequent lower educational and labor mar-
ket achievement. (248 pages)

Charner, 1., & Fraser, B. S. (no date). Youth and work:
What we kmow, what we don't know, what we need to
know. Washington, DC: Youth and America's Future: The
William T. Grant Foundation Commissior on Work, Family, and
Citizenship.

This study reviews research and literature addressing the impact of
growing numbers of teens in the workforce. Patterns of student
participation in work activities, attitudes towards participation in
work activities, the nature of student work experiences, the roles
and responsibilities of youth in their jobs outside of school, and
the effects of student participaiion in ‘vork activities are examined.
Research, policy, and program recommendations are included.
(107 pages, $10.00)
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State-Level Activities

JTPA Amendments

Fiakus-Mosqueda, P. (1987). Youth employment and cs-
reer education (Publication No. AR-87-56). Deaver, CO:
Education Commission of the States (ECS) Distribution Centor.

This summary- ideatifies state responses 10.the.youth unemploy- -
ment problem survey conducied daring the summee and fall of

1987. The mijor types of sae youth employment and work edu-

cation activities include work éxperiénce and training, jobs as in-

centives, and task forces and planning activities. . Descriptions of

ment procurement and job-skills training are integral elements in

almost any program that secks to address the needs of at-risk

youth. (5 pages, $2.00)

Gainer, W. J. (1989, May).- Semate Bill 543: The Job
Training Partnership Act youth -mployment amend-
ments of 1989 (GAO/T-HRD-89-18). (Statement before the
Subcommittee on Employment and Productivity, Committee on
Labor and Human Resources, United States Senate.] Washington,
DC: U.S. General Accounting Office.

Senate Bill 543 would make changes to both the adult and youth
titles of the Job Training Partnership Act JTPA). This testi-
mony highlights five areas of proposed change: (1) Better target-
ing of resources would require a clear definition of the term "hard
10 serve” and the establishment of a performance standard for mea-
suring service to that group. (2) Basic skills training-for JTPA
participants is emphasized with a suggestion that Congress con-
sider requiring local programs to not only assess the need for such
training but insure that it is also made available. (3) In the area of
long-term training and placements, GAO suggests the biil be
modified to emphasize long-term training in moderate or high
skill occupations. This emphasis, coupled with the performance
standard proposed by the bill, should contribute to the goal of
long-term placements. (4) Consistent and reliable data is needed.
GAO suggests that S.B. 543 include a provision that certain datz
needed for program management and oversight be collected and re-
ported. (5) Regarding increased support services, GAO believes
the current legislation gives service delivery areas sufficient flexi-
bility in this area and recommends that Congress be cautious in
increasing funding for support services because this could result in
JTPA's current successful emphasis on training being altered.

(16 pages, no charge)
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Work Experience Programs Hartley, N., & Lehmann, J. (1989. Aytil) lcumc ma
lo  work: cxpcricqqc pnmm . Fort, Colliu Colondo
“ .

mmmm&m

e 2

ating work experience programs. - The M«mm is
scen as 8 micans $0, prepare stadents with.
ployment. nhmwﬂﬂfamlswhmmm-
cessful in ‘school, misy not be looking at W ‘education,
uemneedoujobtomyinwhool.ae tential dropouts, o
may have difficulty: acquiring employment wiﬂmt m:
Chapiers in the manual: inclndeWakExpeﬂmProm‘ Lt
Teacher-Coordinator, . Vocational :Assessment, - Program . "
Implementation, - Placmg Students.on- the - Job. Tnnsinou.
Advisory Commiuee. Public Relations, Relued Legishm and
msvdmmdkmx. 'lhemmldengn.nluee—f
nngmwbmkwnhmnmbuedbychwmdmfwli
tates the addition of updaied materials on & regular basis and is
meant 1o become the coordinator's handbook for implementation
of Work Experience Programs. (280 pages, $20.00; available
from Vocational Special Needs School of Occupational &
Educational Studies, Colorado State University)

7

JTPA Activities Review Levitan, S. A., & Gallo, F. (1988). A second chance:
Training for jobs. Kalamazoo, MI: W. E. Upjohn Institute
for Employment Research.

This book scrutinizes the activities funded under the JTPA. A
brief review of past federal training and employment assistance for
the poor and unemployed is provided followed by an analysis of
cach major component of JTPA. Included in the assessment are
year-round programs for adults and youth, summer jobs for youth,
assistance for dislocated workers, the Job Corps for severely disad-
vantaged youth, and training programs for Indians and farmwork-
ers. The authors stress the need for increased funding and more
vigorous federal direction to make JTPA more effective and con-
clude their analysis with several specific recommendations for im-

proving the program. (220 pages, $15.95)
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Enhancing Employment and
Education Opporiunities

Employability Assessment

Martin, L. G. (1987). Yeuthful high school moncom-
pleters:  Enhencing . epporianitiss for employment
and education (Information Serics No. 316). Columbus: Ohio
State University, Center on Education and Training for
Employment. -~

This sonograph reviews the employment problems and needs of
youthful non-compieters, examines; exemplary educational and
training- programs, and offers recommendations for enhancing
employment and education. opportunities. The first section
discusses high school non-completion as a national problem,
exploring the scope and consequences of school non-completion.
Section two provides an overview of the types and levels of
effectiveness of employment and training programs and a case
history of one exemplary_program.__Section three providés in
overview of the types and levels of effectiveness of adult literacy
programs and a case history of one exemplary adult basic ed-
ucation program. Section four identifies the types of alternative
high school programs and provides a case history of one
exemplary program. Section five provides a summary of the
extent to which the education and learning needs of out-of-school
youthful non-completers are currently being addressed. It also
makes the following recommendations for enhancing the
opportunities for the employment and education of this
population: (1) guarantee continuous funding from federal, state,
and/or local sources as long as the programs demonstrate success;
(2) create a point system for increased financial rewards for
programs that successfully recruit and retain out-of-school
youthful non-comgleters; (3) encourage programs to develop
strong formal and informal linkages with community-based orga-
nizations to address two of the major problems of youthful non-
completers: low family income and a lifestyle and family history
of social isolation; (4) strengthen the loose network of programs
that serve youthful non-completers to form a comprehensive net-
work of services; and (5) encourage research to develop a greater
understanding of the appeal of different types of programs to
youthful non-completers. (59 pages, $7.00)

Morris, R., Strumpf, L., Curnan, S., & Rothstein, F. . (Ed.).
(1988, May). Using basic skills testing to improve the
effectiveness of remediation in employment and
training progrems for youth (Publication No. RR-88-05).
Washington, DC: National Commission for Employment
Policy.

The purpose of this paper is to assist the JTPA community in
making informed decisions when selecting employability assess-
ment tools. The focus is primarily on assessing the basic skills
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Voc-Ed and Training

ammmummmwm
m&uuh&kmdhmmfmwbﬂmu
economy most at risk of now- oss. ‘This paper pro-
mwﬁnMc&mwbmmw :
basic skills aebcdemont seaingios wichia the JTPA sysiom; oxam-
pludbowmlucnbgm»mm
ﬁmummwmmw
consideration: at the stats sad local level. “The goal of this paper is -
mum&a«hammmmwmh&-
dﬁonmkhconhownwldeqmmymwm

Iththeomnmoftheanhoumumefolbwiu;polkymom-
mendmwnmpleuenwd.cmﬂdmdwanpbymtm
mmwumamw
rdaad.hsac:kﬂl:m mnmmw

education skills and work muydeﬁciency levels mhenhan
on acquisition ofdwhi;hnbooldiglana.uqumngmn'm
youth employment competency systems provide a combination
mmgpmmofhsnceduwioudullsmdathupwempby
ment, work maturity, or job-specific skills to ensure that
"employment competent” includes at least a locally acceptable
snapshot of employment-related basic skills; requiring SDAs to
report basic skills information through the management informa-
tion system; and developing & performance standard that _neasures
outcomes for young pe-ple who are most at risk of remaining
structurally unemployed because of their lack of both basic educa-
tion skills and work maturity skills in order to enable states to
provide incentive funds to SDAs which serve those individuals.
(78 pages, no charge)

Selden, R., & Martella, J. (1989, July). A concern about
vocational education and job training for at-risk
youth. CONCERNS, XXVII

This issue looks at the success rate of education and training insti-
tutions with individuals at risk of dropping out of school. Afier
2n overview of this issue, the context for reform in vocational ed-
ucation and training; changes in vocational education and em-
ployment training policy; and collaboration and coordination ef-
forts among education, job training, social services, and business
scctors are discussed. (22 pages, no charge; available from the
Council of Chief State Schooi Officers, Washington, DC)
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GENERAL BACKGROUND LITERATURE CONCERNING STUDENTS

AT RISK

Edwecational issues and
Recommendations

Issues and Recommendations

Bishop, J. (1988). Vocdoudmwionfor at-risk youth: How
mhhMmMn? In School te werk transition
services for disadvantaged youth. Ithaca, NY: Ce.iter for
Mmmwsm

mﬁmmwmmhamdwﬁmueﬂmd
vcbutypaofvouﬁwﬂmwwkmd:mmyowl-
mdwmmq.mhﬁc&m& Part
umamdmmﬁmfammw
education’s contribution 0 the successful labor market transition
of disadvantaged youth, Recommendations for changes in voca-
tional education include the following: eomselinzbetmemry
mwmhﬂ!ywﬁcmmapmdhgmﬁvem
cation, developing a strong basic skills foundation, honoring aca-
demic achievement, helping studeats obtain good jobs, and re-
structuring state funding formulas to promote effective service o
the disadvantaged. (45 pages)

Bruckerhoff, C. (1988, May). Removing the stigma of
disadvantage: A report on the education and employ-
ability of 9 to 15 year old youthk “at risk’ (Research Re-
port No. 88-09). Washington, DC: National Commission for
Employment Policy.

This report examines the following issues and pmblems of at-risk
youth who are nine to fifteen years old: compulsory attendance
laws, education, and adulthood; school programs and education;
demographics; developmental characieristics; patterns of behavior
leadmgwmdemncmmafaﬂm,wademnc achievement; and
school/community efforts and the at-risk youth. The results of
this study corroborate findings reported elsewhere.

Recommendations for policymakers concerned with disadvantaged
youth include restructaring public schools; designing and unple-
menting a differentiated public school curdculum; improving
competencies in basic skills; providing ocrapation and career ori-
eaunmpmgnmsmmeschools;mabhshmgnuwocksofedma-
tional anc! social welfare programs; broadening oppomuuues for
disadvantagsd youth to obtain regular jobs; and promoting interest
in lifelong leaming smong disadvantaged youth. Disadvantaged
youth need coordinated programs of assistance which deal in with

their development of basic academic and occupational skills. The
results reported here argue that many corrective measures are




Trends and Issues in Voc-Ed

Educational Issues

required. now 10 help these youth to become employable,
Mv;.mmahhmmofﬂmm (um
no charge

Budke, W. E. -(1988). Trends and issues W nudom
education: 1988 (Information -Series:No.'334). Columbus:
G\ioSmUaiveuity Cunronmmd‘lhhiufct
Employment.

Knowledpofnendundmnalim«mvmwm
mmr«umdmumy
mmmuwﬁm«mwm,
ummﬂmun lmic.adna- .

mdunlmlu.mdm mmmdmm

trends, specifiz: issues confromting vocational educators are dis-
cussed: at-risk populations, \oxcher preparation, basic skills im-
provement, dropout. preventic, program -articulation, partner-
ships, technology, higher-order thinking skills, academic credit,
and elementary school vocational education. (32 pages, $4.75)

Butler-Nalin, P., & Padilla, C. (1989, March). Drepouts:
The relationship of student characteristics, behav-
iors, and performance for special education students.
Paper prepared for 1989 meeting of the American Educational
Research Association, San Francisco. Menlo Park, CA: SRI
Intemational.

This paper addresses the gap in the knowledge base conceming
school completion of special education students, The discussions
are based on au analysis of the data from the Nation:=!
Longitudinal Study of Special Education Students sponsored by
the Office of Special Programs of the U.S. Department of
Education. A brief background of the secondary special educat:on
population is provided followed by a description of the incidence
and reasons for dropping out among youth with disabilities, A
multivariate analyses of factors associated with dropping out and
implications of the findings are also included. It concludes with a
discussion of the implication of the study. (41 pages, no charge)
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Dropout Prevemtion Strategies Careags, R. (Comp.). (1988). K:eping limited English

State Activities

Dropout Prevention for Girls

proficient students in schoel:  Sirategies for dropont
prevention (Program Informstion Guide Series No. 7).
Washingion, DC: - National Clearinghouse for Bilingual
Educetion.

involvement strascgies. (20 pages, $2.50)

Council of Chief State School Officers. (1987). Children at
risk: The work of the states. Washington, DC: Author.

This report addresses the needs of at-risk children and youth, It
presents the findings of two national surveys administered to State
Education Agencies in all fifty states, the District of Columbia,
Guam, and the Virgin Islands and the directors of sixty-nine pro-
grams identified by the states and tervitories as successful in serv-
ing the nueds of at-risk youth. The introduction describes the na-
ture of the problem, obstacles to meeting the needs of at-risk sw-
dents, and general strategies for effective programs. The second
section presents a set of recommended goals and activities to he
pursued by the Chief State School Officers. Thess recommenda-
tions emerged from the deliberations of the Study Commission at
its annual meeting in September 1987. The third section summa-
rizes current state activities on behalf of at-risk children and youth.
The report concludes with examples of successful programs for at-
risk children and youth. (11 pages)

Earle, J., Fraser, K., & Kysilko, D. (1987). Wkat's promis-
ing: New approackes to dropout prevention for girls.
Alexandria, VA: National Association of State Boards of
Education.

Programs and state policy initiatives that show promise in help-
ing young women complete their education are described in this
paper. Ten specific recommendations for helping at-risk girls and
examples of programs utilizing these approaches are included.
This report is the second in a series of two papers on at-risk fe-
males and promising approaches to helping them stay in school.
The first paper, Female Dropouts: A New Perspective, was pub-
lished in the spring of 1987 and describes the particular causes and
consequences of female dropout. (33 pages, $6.00)
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Effective Strategies for
Femals Dropouts

Social Policy
Recommendations

Escie, J., Roach, V., & Fraser, K. (1987). Female droponts:
A new-porspective. Alexsadria, VA: National Association of
Stase Boards of Education.

wammmummﬂpd&ln-
huduﬁhﬂtmm»w&hmal&.m
they drop out, tihe consequences of droppiag out, the components
of good programs, aad a series of policy options for local- and
stade-level persomnel are incleded.. This report is the fiest in a
mdmmuuﬂkﬂhcadmm
to helping them stay in school. The second paper, What's
Promising: New Approaches so Dropout Prevention for Girls, in-
cludes recommendations for state and Jocal action 10 addres the
female dropout problem. (23 pages, $3.00; available from VEEA
Publishing Center, Newton, MA)

Ford Foundation, Project on Social Welfare and the American
Future. (1989, May). The common good: Socizl welfare
and the Amcrican future. Policy recommendations of
the Executive Panel. New York, NY: Author.

This report, prepared by the Executive Panel after a three-year
study, offers a comprehensive set of specific recommendations for
a thorough overhaul of social policy in America. The report ex-
amires the social welfare system as a whole. It also acknow!-
edges the interdependence of all age groups and the fact that needs
change during the course of a lifetime. The Executive Panel found
wat although the social welfare system was essentially well con-
ceived, many aspects are now outdated or insufficient to meet the
challenges and needs of millions of Americans. The panel pro-
posed a comprehensive set of specific recommendations that to-
gether would fundamentally reform and modemize social policy in
the United States. The report is organized according to the sequen-
ial stages of human life: infancy and childhood, young adult-
nood, the working years, and old age. Of special interest is the
panel's examination of the problems disadvantag=d teens face in
making the transition from school to work and emphasized that
growing numbers of young Americans are trapped by a web of in-
terconnected problems: leaving school early, teen parenthood,
welfare dependency, joblessness, delinquency, drug use, and an un-
stable family life. The report urges that current federal govem-
ment spending for youth programs be sustained, or in some cases,
restored, and urged local communities 1o take prime responsibility
for designing and coordinating programs to prepare young people
for the job :narket. A number of successful programs that can
serve as rodels is described.
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Federal Policy
Recommendations

Forgo ‘en Half

Whils it doss not offler quick or painiess solutions 10 the problems
and failases of the nstion's weifase sysiom, it doss provids the
tramowork for & astional discussion and the development of 2 con-
sonsus on how 10 bring that system iato lise with the Changing
noeds of American society. (102 pages, 80 charge) o

Goodwin, D. (1989). PFinal repers, velume [V: Postssc-
ondary vecational education. Washiagton, Dr: US.
Depastmen. of Education, National Assessment of Vocational
Education.

Postsecondary vocational education, which pays off ia economic
terms through likelihood of employment and higher wages, is &
growing enterprise with a total of 4.3 million students. The ma-
jor problem facing postsecondary vocational education is that
many studeats do ot stay in school long enough 10 receive in-
depth training. This report identifies non-completions and limited
course-taking as serious problems for all groups of students, par-
ticularly for special population groups. It recommends that federal
policy in postsecondary vocational education have throe majo?
goals: (1) improve rates of program completion and placement,
(2) provide special assistance 10 at-risk populations, and (3) im-
prove the transition from secondary $0 postsecondary vocational
education. To achieve these goals, NAVE recommends utilizing
resources provided by the Carl D, Perkins Vocational Education
Act for stute-level development of indicators 10 measure the per-
formance of postsecondary vocational institutions in the area of
labor market outcomes, learning oulcomes, and educational at-
tainment, with federal funds o be allocated on the basis of per-
formance, including creation of extra incentives to improve out-
comes for students at risk. (129 pages, no charge)

Grant, William T. Foundation Commission on Work, Family,
and Citizenship. (1988, January). Thke forgotten kalf:
Non-college youtk in America. Washington, DC: Author.

This interim report on the school-to-work transiticn includes the
Commission's perspective on young Americans and its rationale
for the goals and priorities in public policy and private practice
found throughout the study. It covers the new economic realities
which make it more difficult than ever for young people to make a
successful transition to self-sufficient family life or independent
living. Chapters 3-7 contain an analysis of ways, both old and
new, 10 improve the school-to-work transition, including a presen-
tation of the Commission’s case for additional public funding of
proven programs for children and youth. (98 pages, $5.00)
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Investiag ia Yeuth

Program Effectiveness

Geast, William T. Foundation Commission o8 Work, Family,
und Citizeaship. (1988, November). The forgotten Aslf:
Pathways to. success for America’s youth and young
Jamilies. Final repert. Wulhma.DC: Awthor.

mmmwumumnmuuw
Non-College Youh in America. The report reaches beyond the
boundarics of school and work im0 the families said commeitics
whare young people learn the lcssons and dreams of adulthood. It
outlines the profound social and economic changes thet have al-
tered the shape auG sometimes challenged the effectiveness of
America’s two contral social institutions: family and community.
The document features. aot only diagnoses for treating youth in
trouble, but prescriptions 10 foster the healthy: development of ail
youth and 10 prevent wouble frorn occurring. ‘The Commission's
perspective is straightforward: Asmintoday’swld.ud
shapers of omorrow's, young people deserve our respect, as well
as greaier attention 10 their most pressing needs. The Forgotien
Half parsticularly deserves greater public and privale investments in
its future—investments that will benefit all Americans. This re-
port suggests four major stralegies to help young people in the
Forgotten Half regain hope for the future and make a successful
eatry into the adult world: (1) enhance the quality of youth-adult
relationships, both in and out of the family; (2) expand commu-
nity suppoxts, with an emphasis on youth service and youth lead-
ership activities, to help integrate all young people into their
communities and the nation; (3) extend and improve current em-
ployment opportunities for more nop-college-bound youth; and (4)
take a long stride toward more equitatle youth education and train-
ing policies with a proposed new Fair Chance: Youth
Opporwnities Demonstration Act. (202 pages, $5.00)

Hayward, B. J., Adelman, N. E., & Apling, R. N. (1988,
February). Discussion papers for the National As-
sessment of Vocational Education. Exemplary sec-
ondary vocational education: An exploratory study
of seven programs. Washington, DC: National Assessment
of Ve<auiona. Education. U.S. Department of Education.

Among the investigations commissioned by the NAVE +  address
the information needs of Congress was a small exploru.ry study
of exemplary secondary vocational education. This report includes
(1) adiscussion of the study purposes and meihods, (Z) a synthesis
of major findings, and (3) cast studies of severn effective secondary
vocational education schools or programs. Chapter I provides an
overview of the study's purposes and methods. Chapter II con-
tains study findings on program effectiveness, program evaluabil-
ity, program replication or adaptation, and responses to the educa-
tional challenges of the 1980s. The tollowing were identified as
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Access

the chief characteristics of program effectiveness for secondary
vocational programs: (1) clear and uniform understanding among
mmmummmw
mammm.:mmgm

tof shadont scif-estcem; (3)
mmaMMMiwbym
ativity; flexibility, and coisicment f0 vocational educac.on 25 an
mm&mm«)mﬁm
mmmsmymdw
cusriculs; (5) presence of a strong cooperative education compo-
mcmmmmmammmm
tion from school to work; and (6) implementation of strategies 10
pmvubctl‘ecnvepmmfotspecnlneedssmdem,ulndmg
students who are handicapped, economically or educationally dis-
advantaged, limited-English proficicat (LEP), or disaffected. The
wmammgdwusmmpmemsoﬂhemcmaccad-
ing to the following types of delivery systems: comprehensive
high school, school-within-a-school model, specialty vocational
high school, area vocational-technical center, and rural vocational

education program. (225 pages, no charge)

Hayward, B. J., & Wint, J. G. (1989, August). Final report,
volume V: Handicapped and disadvantaged students:
Access to quality vocaticnal education. Washington,
DC: U.S. Department of Education, National Assessment of
Vocational Education.

This report describes the access of handicapped and academically
disadvantaged high school students to vocational education and an-
alyzes the quality of the programs in which these students partici-
pate. Questions addressed include whether handicapped and aca-
demically disadvantaged students have access to a full range of
high-quality vocational programs, how demographic characteristics
affect such access, to what extent vocational programs and course-
taking options differ across schools, and implicaticns of the find-
ings for the targeting of federal resources. Recommendations in-
clude expansion of female handicapped and disadvantaged smdenis’
enrollments in non-traditional programs, increased participation in
cooperative education, emphasis on expanding placement activi-
ties, targeting of funds for schools with high concentrations of
special néeds students, and availability of occupationally specific
programs in area vocational schools, particularly for female and
minority students. (100 pages, no charge)
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Hispanic Youth

Analysis of Future
Job Market

The Hispanic Policy Development Project. (1988). Closing
the gap for U.S. Hispanic youtk: Public/private
strategies. Washington, DC: Author.

Thkmtalhfo;amoumeﬂ‘wcmzuob_l;mof
Muﬂothwu-ﬂskymuhmednnﬁonudﬂnwﬂm
It looks at the circumstances of non-colleg. ~~und youth and fo-

cuses_specifically_on Hispanics as_onc_of:the.nation's largest,

youngest, fastest growing, and most at-risk populations. The re-
port preseats data on the potential and status of Hispanic youth,
and explores a number of options and practical next-steps for the
consideration of the.public and private sectors to ensure that
Hispanics are integrated into the new workplace. A call to action,
Partners in Education (PIE), precedes the report. This national
initiative is designed to mobilize the will and resources of
Business, Labor, and Government. This interagency effort is in-
tended 10 close the education and employment gaps that condemn
the increasing number of non-college-bound youth (Hispanics,
Blacks, and others) to bleak futures outside the economic main-
stream. (47 pages, no charge)

Johnston, W. B., & Packer, A. H. (1987). Workforce 2000:
Work and workers for the twenty-first century.
Indianapolis, IN: Hudson Institute.

The purpose of this research study is to furnish basic intelligence
on the job market that can be used in evaluating the adequacy of
current public policies and, where needed, undertaking new policy
initiatives. Four key trends will shape the last years of the twen-
ticth century: (1) the American economy should grow at a rela-
tively healthy pace; (2) U.S. manufacturing will be a much
smaller share of the economy in the year 2000; (3) the workforce
will grow slowly, becoming older, more female, and more disad-
vantaged; and (4) the new jobs in service industries will demand
much higher skill levels than the jobs of today. If the United
States is to continue to prosper, policymakers must find ways to
stimulate balanced world growth; accelerate productivity increases
in service industries; maintain the dynamism of an aging work-
force; reconcile the conflicting needs of women, work, and fami-
lies; integrate black and Hispanic workers fully into the economy;
and impr- -e the educational preparation of all workers. While
these arc he only items on the nation's agenda betwecnu now
and the yea. 2000, they are certainly among the most important.
More critically, they are issues that will not go away by them-
selves. If nothing unusual is done to focus national atten‘ion and
action on these challenges, they are likely to be still unresolved at
the beginning of the next century. By addressing them now, the
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Appropriate Educational

Services

Access

Education Reform

Effects

nation's decision makers can help to assure the goal of an
economically competitive America that fully utilizes the talents
and skills of all its citizens. (117 pages)

Lichtenstein, S., & Zantal-Wiener K. (1988). Special educs-
#or: dropeuts (ERIC Digest No. 1451). Reston, VA: ERIC
Clearinghouse on Handicapped and Gifted Children.

mptoblemancissueofmemvnsmofedumt:owmwma
substantial number of students with handicaps is highlighted in
the overview. The characteristics of this increasing population is
p:ovnded.aswellasunphmonsandrecommendamt‘oreduca-

tional policy and practice. (1 page, no charge)

Lyde, J., & Penn, W. (1986, November). A study of spe-
cial education: Views from America’s cities.
Philadelphia, PA: Research for Better Schools.

Special education operations in thirty-five member districts were
surveyed in this study sponsored by the Council of the Great City
Schools. The descriptive results deal with several themes, includ-
ing limited partisipation in vocational education programs.
Among the study’s findings were the conclusions that increasing
numbers of at-risk students were referred to special education due
to lack of options in regular programs and that better access o vo-
cational programs is needed by handicapped students. Other study
findings relate to enrollment variations between special education
programs, involvement in district decision making, and evaluation
of special education programs in terms of outcomes. (71 pages,
$30.00)

McCormick, K. (1989, January). An equal chance: Edu-
cating at-risk children to succeed. Alexandria, VA:
National School Boaids Association.

Efforts to reform school programs through higher standards and
improved teaching have had the unintended effect of leaving behind
the students most in need of help in meeting these higher stan-
dards. This report is a comprehensive review of factors affecting
students in danger of dropping out, a summary of the research on
dropouts, and a look at policy implementation for locat school
boards. Strategies for dropout prevention and recovery are detailed,
along with the components of an effective program. Suggestions
offered for immediate assessment of local programs are supple-
mented by an assessment instrument in Ap °ndix 3. Examples of

37

Y2 o . K
T

.nc.'k
PRI VAN
3 ALy

R TR Ity ]

Ry




Educational Issues

Hispauic Youth

effective systemwide and individual programs are given, with con-
tact persons for further information. (44 pages, $5.00)

Miller, J. V., & Imel, S. (1987, Janusry). Seme current is-
sues in adult, carser, and vecational education.
Columbus, OH: ERIC Clearinghouse on Adult, Career, and
Vocational Education. (ERIC Document Reproduction Service
No. ED 281 899)

Four representative issues affecting the fieids of adult, career, and
vocational education are examined. These issues revolve around
the following questions: (1) What career-reiated curriculum should
be incorporated into the new basics? (2) What contributions can
vocational and career education make to reducing the dropout rate?
(3) How can articulated secondary-postsecondary programs support
high-quality occupational training? and (4) How can literacy pro-
grams increase the literacy rate among adult Americans? Effective
and innovative programs that are currently addressing those ques-
tions are discussed. These issues are representative of various edu-
cational levels and grow out of the following three major trends:
(1) a changing workplace and its effects on occupational and educa-
tional requirements, (2) the growing concem for reaching discon-
nected youth and aduits, and (3) the current emphasis on educa-
tional excellence. This report attempts to clarify the context sur-
rounding each of the four issues, to describe emerging and promis-
ing educational appsoaches, and to suggest fiiture directions needed
to strengthen research, development, dissemination, and imple-
mentation. References are included. (23 pages)

Miller, S. M., Nicolau, S., Orr, M. T., Valdivieso, R., &
Walker, G. (1988). Too late to patch: Reconsidering
second-chance opportunities for Hispanic and other
dropouts. Washington, DC: Hispanic Policy Development
Project.

This report includes ihe results of a survey that investigated the
experience of the JTPA's Private Industry Councils in thirty mar-
kets that have large Hispanic populations. The report seeks to
identify the obstacles that have made it difficult for JTPA 10 serve
at-risk youth, as well as the more general problems that impede
the progress of Hispanics in and out of school. The report de-
scribes gaps in service and support, and explores strategies and op-
tions that can integrate more Hispanic young people into stable
sectors of the workforce. (115 pages)
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Perking Implementation in
States and Localities

Status of Voc-Ed and
Federal Role

Muraskin, L. D. (1989, May). Final report, velume Ii:
Implementation of the Perking Act. Washinglon, DC:
U.S. Department of Education, National Assessment of Voca-
tional Education.

The primary goals of the Carl D. Perkins Vecational Education
Act are 10 improve and modemize vocational education to meet the
necds of the workforce, 10 promote economic growth, and to as-
sure that students have access 10 quality vocational education pro-
grams. This report examines the implementation of the Perkins
Act in states and localities, seeking to determine how well legisla-
tive goals have been transiated into practice and describing the ac-
wal resvits of funds distribution. Through a set of secondary and

‘case studies in eighteen communities conducted dur-
ing the 1986-87 school year, a set of nine state-level and three
community-level case studies during the 1987-88 school year, and
a survey of local vocaticnal education practices conducied in eigh-
teen states ducing 1986-87, potential problems in the Perkins
Act's implementation are identified. Actual results of the distribu-
tion of funds are examined—how the resources have been used, by
whora, and in what settings. Along with summarizing the find-
wigs and assessing the amount and appropriateness of the services
provided, a set of policy recommendations designed to strengthen
the provisions of the current Perkins Act is provided. (162 pages,
no charge)

Naticnal Assessment of Vocational Education. (1989, July).
Final regort, volume I: Summary of findings and
recommendations. Washington, DC: U.S. Department of
Education.

This report is the first of five volumes summarizing a series of
studies commissioned by the NAVE. The purpose of this
assessment was to provide information that would help Congress
in rzauthorizing federal vocational education legislation. The
study was also designed to inform educators and policymakers at
all levels about the size, scope, organization, and effectiveness of
vocational training and the relationship becween federal vocational
education policy and local practice. The status of vocational edu-
cation at the secondary and postsecondary level is examined. The
federal role in vocational education and policy recommendations
are discussed.

Based on the analysis of the status of secondary vocational educa-
tion, NAVE has identified the following six primary objectives
for federal policy: (1) revise and reuild the high school voca-
tional curriculum to upgrade skill levels, (2) integrate high school
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Eduacational Issues

Nature of Federa: Iniiiatives

academic and vocational curricula, (3) accelerate the education of
at-risk students, (4) expand efiorts 10 place students in good jobs,
(5) improve linkages brtwoon sécondary and postsecondary train-
ing, and (6) raise the.quality of vocational programs in schools
mmm«mummm

With regard 10 postsecondary vocational education, NAVE rec-
ommznds that states use the Perkins Act funds to develop & sys-
mdwfammhniinwnnmkeyednmeemotpu
formance: wmwmmw
Iabor market outcomes. They recommend that performance incen-
tives replace the current emphasis in inputs and process in the
Perking Act with financial incentives based on student outcomes.
(145 prges, no charge)

Ranbom, S. (1986). School dropouts: Everybody's
problem. Washington, DC: Institute for Educational
Leadership.

Summarized in this report are the proceedings of a conference on
school dropout programs sponsored by the Camegie Corporation.
The report provides an overview of the dropout problem for a gen-
eral audience. Dropout prevention strategies and medel programs
are discussed. Recommendations include reduction of teacher
workloads, competency-based promotion, summer programs, and
individualized basic skills training combined with work-related
projecis. The report also discusses how schools can develop
closer links with job-training programs. (58 pages, $6.00)

Reingold, J. R., & Associates, Inc. (1987, June). Current
Jederal policies and programs for youth. Washington,
DC: Youth and America's Future: The William T. Grant
Foundation Commission on Work, Family, and Citizenship.

The purpose of this publication is to provide a sense of the extent
and nature of federal initiatives on behalf of youth. This review
includes a survey of current federal programs and initiatives in five
major agencies: The U.S. Department of Labor, The U.S.
Department of Health and Human Services, The U.S. Depariment
of Education, The U.S. Department of Justice, and The U.S.
Department of Defense. Information on the Job 1raining
Partiesship Act (JTPA), Vocational rRehabilitation gra.ts, and
work-study supplemental grants are included. (41 pages, $5.00)
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Education Reform

Reentry Programs

Smith, R. C., & Lincoln, C. A. (1988, July). America’s
shame, America’s hope: Twelve million youth at
risk. Chapel Hill, NC: MDC, Inc.

m@mhummmmmmd
the 19808 with at-risk youth as the frame of reforence. An at-risk
youbuounvhohhftwlmlorhmhﬂyhmof
m;mmumnuamudw—u-
liant citizen and 10 succeed in today’s workplace snd, hence, in so-
ciety. Each year nearty one million youtis'drop out of school. At
the same time, by 1990, theme out of four jobs will require educa-
tional or technical training beyor.d high school. Although public
recognition of the depth of the probiem has begun 10 grow, during
the 1980s the federal commitment to education declined in real
dollars by twenty-three percent. At present, the federal commit-
ment is sufficient tg serve only one out of every five low-income
children in need of pre-school education; two out of every five
children in need of remediation; moutofeveryfwchddrenm
need of bilinguai education; and one out of every twenty youth in
need of job training. State and local spending for public schools

has increased; however, the tulk of this money has gone to im-
proving teacher salaries and lengthening the school day or school
year. If one looks closely at the states, and at the processes and
programs in place, it becomes clear that in many places progress
is being made, that we know how to teach at-risk youth, and that
the means to this end tum out to work for all youth. This report
underlines u belief that the most formidable barriers 10 assisting
at-risk ymmdomtconeemlackofmoney.bmfmlmwpmewe
them as in need of specific long-term attention, resistance 10 insti-
tutional change at the state and local levels, and an absence of
genuine leadership at the federal level. (65 pages)

Thiel, K. (no date). Reentry programs for dropouis in
adult settings (ERIC Digest No. 45). Columbus: Ohio State
University, ERIC Clearinghouse on Adult, Career, and Vocational
Education.

The characteristics ~f dropouts and the type- of programs that are
available 1o out of school youth are identified in this Overview.
Programs sponsored by technical schools, outreach programs, and
continuing education high school settings are discussed. The char-
acteristics of successful programs are highlighted. Additional ref-
erences are included. (1 page, no charge)
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Retendon Strategies Tindall, L. W. (1988). Retaining- at-risk uuuu. The

’ mwuncrmmmalfm

Serics No. 335} Columbes:” Ohio Stae University, Ce-luoa
mumum

mmwwmmmm m.-
and national copzoma. Todtu%‘smnm
muwmsumum»ﬂs
mmmamm _He éxamines the
mam&muwmmumm
Iabor force. vmmmwmum
pluymmfama-ﬂskyouhuemud. Finally,
ummmaummummmm
educators can play are discussec, emp!.asizing the need for compre-
hensive programs that involve. business, education, and commu-
nity agencies. (48 pages, $6.00)

Dropout and Retention Rates U.S. Department of Education, National Center for Education
Statistics. (1989, September). Dropout rates in the United
States: 1988. Washington, DC: Author.

This report was prepared in compliance with the Hawkins-Stafford
Elementary and Secondary School Improvement Amendments of
1988 (P.L. i00-297) which mandates that an annual report on
dropout and retention rates be prepared for the sppropriste commit-
tees of Congress. .The report focuses on two dimensions of the
dropout issue: the extent of the problem and the identification of
those students who are most likely to drop out. The introduction
3 provides background information and defines three different types
~ of dropout rates—event, status, and cohort rates. Separate chap-
ters address the two major issues for each of the diticrent types of
dropout zates. A fourth chapter presents information about
dropouts who retum to complete their high school education. A
final chapter summarizes the findings, highligh.ng similarities
among the different rates. Additional tables and technical materi-
als are presented in appendices. (100 pages, $5.00; available from
the Superintendent of Documents, U.S. Government Printing
Office, Washington, DC)

Local School Dropout
Programs Survey U.S. General Accounting Office. (1987, July). School
dropouts: Survey of local programs (GAO/HRD-87-
108). Washington, DC: Author.

Two bills placed before Congress in July 1987 (H.R. 5 and S.
1420) call for federal funding of local school dropout programs and
data collection efforts. At the request of the Congressional
Subcommittee on Elementary, Secondary, and Vocational
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Perkins Implementation

also reviewed the quality of local dsopout dete.

The programs surveyed showed several basic patiorns: (1) they are
targeting poor and misority tocnagers who have multiple prob-
lems; (2) they customarily provids Wkultiplé sefvices, with most
at-risk youth receiving some type of basic education, counseling,
and social service assistance; and (3) program clements which in-
fluence dropout reduction include a caring and committed staff, 3
safe and secure leaming environment, individualized instruction,
and school hours and support services that respond o individual
needs,

Obstacles to program effectiveness include (1) school and class
overcrowding, a culture of skipping school, and a poor physical
plant; (2) student difficulties outside the school environment; (3)
poor academic preparation of youth before high school; (4) the
negative image of some dropout programs; and (5) problems in
program implementation such as inadequate coordination between
school program staff and social service anencies. Current data col-
lection processes and definitions were aiso found 10 be inconsis-
tent. Appendices include a description of GAO's survey method-
ology and highlights of selected programs illustrative of the range
of dropout programs available. (88 pages, no charge)

U.S. General Accounting Office. (1989, May). Vocational
education:  Opportunity to prepare for the future
(GAO/HRD-89-55). Washington, DC: Author.

This report summarizes the GAO's ¢xamination on how well the
Perkins Act is being implemented at the request of the Sub-
committee on Elementary, Secondary, and Vocational Education
of the House Committee on Education and Labor as part of its
preparation for 1989 reauthorization hearings. In the six sates
and twenty localities GAO visited, vocational education programs
and services consistent with the Perking Act were provided. But
vocational education svsdents in economically depressed areas may
be less likely to receive Perking funding for improved or modem-
ized program activities than students outside such areas. All six
states visited allocated more than half of their basic state grants to
economically depressed areus as the Perkins Act requires.
However, some states designated relatively wealthy areas as
"economically depressed” and gave them greater per capita funding
than some poorer communities. Further, the disadvantaged popu-
lation allocation formula includes students who arz academically
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Effective Dropout Programs

disadvantaged, but a0t poor. Thus, some relatively wealthy
school districts can receive more money per low-income student
then districts with high concontrations for low-income students.
Should Congress want 10 target additional Perking Act funds o
mmuodduuhnn(l)mmn
m:unummmuuwanm
uhmw“uhm:ﬂdhm
(2) mmove Mwmmmum
mummmumwmmw
mﬁeuy?amfﬁfm&uw
handicapped opulations be made in approximately the same pro-
portions between poorer and wealthier areas as the original alloca-
tions. (75 pages, no charge)

Weber, J. M. (1987). Strengthening vocational educa-
tion'’s role in decreasing the dropout rate (Research and
Development Series No. 2567). Columbus: Ohio State
University, Center on Education and Training for Employment.

‘This study examined the relationship between students’ vocational
and non-vocational experiences while in high school and their de-
cision to drop out. The study was besed on data from the sopho-
more cohort of the High School and Bevond database and informa-
tion obtained from interviews with representatives of nine dropout
prevention programs that were identified as exemplary by their re-
spective siate departments of education. It was concluded that
dropout prevention programs should have a committed staff, use a
variety of intsgrated strategies, be individualize? in a non-tradi-
tional env:ronment, share a strong vocational job-related empha-
sis, and have a strong cc unseling component. They should also
have an early warning and follow-through system to be able to
identify potential dropouts and ensure that they reinain in school.
Care must be taken to expend resources on those students who
would actually become droj.wuts if no intervention were to occur.
Dropout-prone students need extensive career exploration experi-
ences and should be encouraged to participate in vocational pro-
grams in a meaningful way. Parents should be better informed
about vocational offerings, and existing rules governing entry into
vocational education should be reviewed and evaluated on an indi-
vidual basis. It is especially important that work study programs
have logical or operational ties with students' overall goals. (36
pages, $4.75)




Effective Schools

g Gendcr-Related Issues

Wilson, D. (1989). Effective scheeols research and
drepout reduction. Practitioner's guide series number
five. Austin: Texas Education Agency, Texas Dropout Informa-
tion Clearinghouse.

A summary of the research on characteristics of effective schools
a8 it relates 10 dropout prevention and recovery is presented in this
guide, the fifth in a series of Practitioner’s Guides to Dropout
Prevention. This guide explores how the techniques, processes,
and procedures for enhancing achievcent can be used within or in
cooperation with dropout prevention and recovery programs to en-
sure that all students will receive a high school diploma. (22
pages, $2.00)

Zane, N. (1988). In their own voices: Young women
talk about dropping omt. Washington, DC: PEER, The
Project on Equal Education Rights of the NOW Legal Defense and
Education Fund.

Based on interviews with seventy-five young women ages thirteen
through nineteen in the Philadelphia school system, PEER exam-
ines gender-related reasons why females leave school. The study
disagrees with the widely-held belief that schools are more sensi-
tive to females than males.

While many of the reasons for leaving school cited by young
women were family-related (pregnancy or taking care of other fam-
ily members), equally as many were school-related (susceptibility
to violence or inability to understand ciass material). Many felt
that teachers', counselors', and principals’ expectations differed to-
ward females. Women were expected to be more studious and bet-
ter-behaved than their male counterparts. Throughout all the in-
terviews was one central theme—a desire by the women for re-
spect and positive attention as a means to keep them in school.
(22 pages, $6.95)
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ADDITIONAL RESOURCES

Dropout Resources

Dropont Resources

Resources on At-Risk

Transition Resources

ACCESS Clexcinghouse. (1987). An ACCESS prinsout on
school drepouts: Problems and programs. Columbia,
MD: The National Committee for Citizens in Education.

This document includes summaries of books, reports, and articles
on the dropout probien. _Droyout programs, solutions, and pre-
vention are discussed, and the names of organizations which can
be contacted for further information are included. (57 pages:
$15.00 for orgenizations, $10.00 for parents, $7.50 for NCCE
members)

Bamber, C., Berla, N., Garlington, J., & Rioux, W. (1987).
Dropont prevention: A book of sources. Columbia,
MD: The National Committee ior Citizens in Education.

This looseleaf notebook identifies dropout prevention reports, re-
search organizations, networks, clearinghouses, school/business
collaborations, films, and noteworthy local programs. it includes
the names, addresses, and phone numbers of individuals and orga-
nizations active in dropout prevention. Semiannual updates are
available on a subscription basis. (210 pages, $30.00)

ERIC Clearinghouse on Educational Management. (1989).
Value search onm at-risk youth and dropout prevenm-
tion: A collection =7 ERIC materials selected for
relevance. Eugerc, OR: Author.

Annotations which have been published in ERIC's two reference
catalogs, Rescurces in Education and Current Index to Journals in
Education are included in this Value Search. The 328 citations,
which include journal articles and research reports, cover a time
period from February 1986 through December 1988. Ordering and
current price information for the articles and documents is also in-
cluded. (89 pages. $7.50)

Kallembach, S. C. (Comp.). (1989, January). Resources to
Jacilitate the transition of learners with special needs
from school to work or postsecondary education.
Champaign: University of Illinois, National Center for Research
in Vocational Education, Technical Assistance for Special
Populations Program.

This guide is intended to assist state and local adminisarators of
vocational special needs programs, special nceds teachers,
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Human Resources

counselors, and others ineresied in strengtheaing the transition of
special aceds learmers 10 workplaces and continuing education
programs.

Resources listed in the guide include hamdbooks, curriculum
guides, and other materisls produced by state dzparements, Office
of Special Bducation Rehabitintive Services (OSERS) and stae
newsieters, annotated bibliographies, and directories addressing
transition issucs are included. Clearinghouses, state vocational
and technical edecstion curriculum ceaters, associations,
organizations, educatirn information services, and a list of toll-
free numbers are also included.

Masterials listed in the guide are casegorized by the common com-
ponents of transition: functional school curricula, integrated
school services, interagency cooperation, cooperative planning,
staff development, community-besed instruction, parental in-
volvement, employment, and support services. For each entry, an
annotation is provided along with the price and orderir.g informa-
tion whenever poseible. (130 pages, $5.00; available from
NCRVE Materials Distribution Service, Western Illinois
Univetsity, Macomb, IL)

Kallembach, S. C. (Comp.). (1989, May). The directory of
human resources to better serve learners with special
needs in vocational education. Champaign: University of
Iilinois, National Center for Reszarch in Vocational Education,
Technical Assistance for Special Populations Program.

This directory contains names and addresses of contact persons in
state and national agencies, associations, and organizations. This
document also lists persons who may be contacted at clearing-
houses, centers for educaticaal information and services, curricu-
lum centers, computer-based information networks, and databases,
as well as names and addresses of appropriate university faculty.
It is intended 0 help rescarchers, practitioners, policymakers, and
others interested in expanding their network of resources concem-
ing vocational education of learners with special needs. (36 pages,
$.50; available from NCRVE Materials Distribution Service,
Western [llinois University, Macomb, IL)
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Interageacy Resources

Mastny, A. Y. (Comp.). (1989). Linking scheels and
community services: A resource dirsctery. New
Brunswick: Rutgers, The State University of New Jersey, Center
for Community Education.

This resource directory was prepared as part of the project
"Linking Schools and Community Services.” Through the
development of an interagency system 1o link schools and local
human service- agancics, the project sought to streagthen the
ability of public schools to respond to the interrelated social and
psychological noeds of children. The directory lists organizations,
individuals, addresses, and phone nambers for the following
categories: adolescent pregnancyAec: parenting, child abuse and
neglect/sexual abuse, child advocacy, dropout prevention, drug and
alcohol abuse, sex education, heslth care, AIDS education, home-
lessnese, mental health, and youth employment and t-ainir.,. (80
pages, no charge)
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NEWSLETTERS

Newsletters, comm - iy written in a succint for-
mat, arc a valuable resource for obtaining the lat-
est information regarding research, resources, and
promising practices and programs concerning rel-
evant issues in vocational education.

BCEL Newsletter
Business Council for Effective Literacy (BCEL)
Harold W. McGraw, Jr., President
1221 Avenue of the Americas, 35th Floor
New York, NY 10020
(212) 512-2412

Published quarterly by BCEL, this newsletter
contains articles on workplace literacy issues,
updates on new materials, and lists of new busi-

ness initiatives and involvement in programs.

(no charge)

CenterWork
National Center for Research in Vocational
Education
University of California at Berkeley
1995 University Avenue, Suite 375
Berkeley, CA 94704
This newsletter provides information about
NCRVE's activities, research, products, and
available technical assistance. (no charge)

Clipboard
North Central Regional Educational Laboratory
Clipboard Dissemination Program
295 Emroy Avenue
Elmhurst, IL. 60126
(708) 941-7677

Written for teachers, principals, researchers,
district administrators, state education agency
personnel, and staff in institutions of higher edu-
cation, this quarterly publication contains infor-
mation on twenty-cight 12 thirty-six products
available from regional ¢ lucational laboratories,
research and development --enters, and other major
organizations across the country. In addition to
an abstract on each product, complete ordering in-
formation is included. Available free through the
Clipboard Dissemination Program. ($15.00 to
non-area members)

CONCERNS
Council of Chief State School Officers (CCSSO)
Resource Center on Educational Equity
400 N. Capitol Street, NW, Suite 379
Washingtoa, DC 20001
(202) 393-8159

Articles on a broad range of education issues
and policy concems are included in this newslet-
ter along with legislative updates and project up-
dates which CCSSO funds conceming transition,
limited-English proficient (LEP) students, equity,
and dropout youth. (no c*arge)

Educating At-Risk Youth
Nationz® Profess*onal Resources, Inc.
F.O. Box 1479
Port Chester, NY 10573
(914) 937-8879

Written for schools, parent and professional
groups, leg, slators, and public and private agen-
cies, this monthly newsletter consolidates infor-
mation on initiatives for ;outh at risk.
Published September through June, the content
of the newsletter focuses on keeping service
providers informed by presenting current issues,
identifying naticnal resources, and disseminating
information about drcpout prevention, substance
abuse, ado’escent suicide, teen pregnancy, incar-
cerated youth, imivigrant students, and homeless
young people. (S68.00)

EDUCATION DAILY
Capitol Peblications, Inc.
Joe McGavin, Executive Editor
1101 King Street
P.O. Box 1453
Alexandria, VA 22313-2053
(703) 739-6444

Regular features in this newsletter inciade ed-
ucation policy, funding, and legislativ .pdates,
and the 1a:csi resources. Education issues covered
in this newsletter published every business day
include school administration, court cases and
rulings, student aid proposals, vocational and
adult education, Chapters 1 and 2 funding, educa-
tion rescarch appropriations, special education
initiatives, “-orkplace literacy programs, educa-
tion reform, education leadership, and state initia-
tives on teacher retention. (3429.95 per year)
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Education Research Bulletin
Kathryn Perkinson, Editor
U.S. Department of Education
Outreach Staff
555 New Jersey Aveaue, NW
Washington, DC 20208-5601
(202) 357-6558

Published by the Office of Educational
Research and Improvement, this bulletin is de-
signed to help keep recipients informed about
what is happening in education. The latest in-
_ formation on education research, practice, statis-

teaching techniques and strategies, and state-
initisted reports and activitics. Also featured are
successful programs, resources, and conferences.
(no charge)

National Dropout Prevention
Newsletter

Lib Crockett, Editor

National Dropout Prevention Center
Clemson University

Clemson, SC 29634-5111

(803) 656-2599

tics, and more will be reieased through this bul-
letin. (no charge)

Information from HEATH
HEATH Resource Center
One Dupont Circle
Washington, DC 20036
(800) 544-3284

Published three times a year by the National
Clearinghouse on Postsecondary Education for
Individuals with Handicaps, this newsletter con-
tains helpful articles, suggestions, and resources
pertaining to the education for individuals with
handicaps. Subscriptiors are available free by re-
quest.

LINCletter
Missouri LINC
University of Missouri-Columbia
401 E. Stewart Road
Columbia, MO 65211

This newsletter is designed as a resource for
teachers and school administrators in Missours,
as well as vocational administrators, special edu-
cators, counselors, and others who serve and
work with special needs students.

MAINSTREAM
Eleanor Bicanich, Project Director
Center for Vocational Personnel Preparation
Reschini House
Indiana University of Pennsylvania
Indiana, PA 15705

This newsletter is designed for vocational ed-
ucators of handicapped, disadvantaged, and LEP
students and for coordinators of sex equity, single
parent/homemaker, and teen parent programs, in
addition to vocational educators and special educa-
tion support personnel. Articles include informa-
tion regarding state and fedcral legislation,

Published quarterly by the National Dropout
Preveation Network azd the National Dropout
Prevention Center at Clemson University, this
newsletter contains current information about the
dropout initiative. It includes successful strate-
gies, effective programs/practices, and current re-
search and resources concerning at-risk youth.
(included in $25.00 individual membership,
$75.00 educational institution or not-for-profit
corporation membership)

The Regional LabReports ~—— -
The Regional Laboratory for Educational
Improvement of the Northeast and Islands
Janet Angelis, Editor
290 S. Main Street
Andover, MA 01810
(508) 470-1080
Published four to six times 2 year, this peri-
odic newsletter focuses on a Laboratory priority
area and presents the best of educational research
and development to educators in Connecticut,
Maine, Massachusetts, New Hampshire, New
York, Puerto Rico, Rhode Island, Vermont, and
the Virgin Islands. Arcas identified for 1988-
1989 include serving at-risk youth, rural and
small schools, teacher development, and public
policy for school improvement. (no charge)

Report on the Education of the
Disadvantaged
Business Publishers, Inc.
Rosemary Enright, Editor
951 Pershing Drive
Silver Spring, MD 209104464
(301) 587-6300

This biweekly newsletter coni.ins pertinent
information on Chapter 1, Chapter 2, vocational
education, and other federal programs for disad-
vantaged children. It includes information on
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subjects related to the education of at-risk chil-
dren such as parent and community involvement,
progrars and methods, federal education mea-
sures, and staff and supply shortages. Other in-
formation includes reports on child nutrition,
bilingual education coverage, stories on Head
Start activities, coverage of major conferences
and conventions, updates on special services for
low-income students, alerts to important Civil
rights/desegregation news, and updates on the lat-
est publications and reports in the field. ($197
per year, plus first-class or air-mail postage)

Research and Practice
Far West L_horatory for Educational Research
and Development
1855 Folsom Street
San Francisco, CA 94103
(415) 565-3000
This newsletter, which updates the educa-
tional research and practice in the region, reflects
the educational issues (including dropouts) con-
cerning the Far West Laboratory for Education
Research and Development. (no charge)

Southern Growth
Southem Growth Policies Board
Robert Donnan, Editor
P.O. Box 12293
5001 S. Miami Boulevard
Research Triangle Park, NC 27709
(919) 941-5145

This newsletter reports on the developments
and ongoing research of tne Southern Growth
Policies Board, a public, interstaie agency dedi-
cated to creating economic development strategies
for the South.

TASPP BULLETIN
Carolyn Maddy-Bemstein, Editor
National Center for Research in Vocational
Education
University of Illinois Office
345 Education Building
1310 S. Sixth Street
Champaign, IL. 61820
(217) 3330807

This newsletter strives to publish articles
about current issues and topics, research, re-
sources, and other information of interest to pro-
fessionals involved in serving students with spe-
cial needs in programs and agencies at the local,

state, national, and international level.
charge)

Texas Dropout Information
Clearinghouse FORUM
Texas Dropout Information Cleariiighouse
1609 Shoal Creek Boulevard, Suite 200
Austin, TX 78701
(512) 4639633

A quarterly newsletter of the Texas Education
Agency and the Texas Dropout Information
Clearinghouse, its goal is to provide timely, per-
tinent information on programs, services, and
strategies for dropouts and at-risk students.
Distribution is limited to superintendents, district
at-risk coordinators, secondary principals, educa-
tion service centers, and service providers of the
private industry councils throughout Texas.

(no

Vocational Education WEEKLY
American Vocational Association
Dale Hudelson, Editor
1410 King Street
Alexandria, VA 22314
(703) 683-3111

Published forty-four times a ycar, this
newsletter (formerly the Legislative Brief) pro-
vides regular updates on federal funding and the
reauthorization of the Carl D. Perkins Vocational
Education Act, state activities, insights into ex-
panded opportunities for vocational cducation re-
sulting from new legislation, reviews of new re-
ports on education reform and workforce prepara-
tion, and other pertinent information concerning
vocaiional education. Four Issuc Papers a year
on critical topics affecting the field are sent in ad-
dition to the Weekly subscription. (§115.00)

Vocational Training News
Capitol Publications, Inc.
Lonnie Harp, Editor
1101 King Street
Alexandria, VA 22314-2053
(703) 739-6444

This rewsletter provides timely, uscful re-
ports on the federal Job Training Partnership Act
(JTPA) and the Carl D. Perkins Vocational
Education Act. Other areas of coverage include
illiteracy private industry councils, youth sub-
minimum wage, and state education and training
initiatives. ($231 per year)
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What's Happening in the
Collaborat. ses?
The National Committee for Citizens in

Education (NCCE)
10840 Little Patuxent Parkway, Suite 301
Columbia, MD 21044
(200) NET-WORK

Aimed at Urban Dropout Prevention
Collaboratives in twenty-one cities throughout
the nation, this newsletter serves as a forum to
share ongoing activities and developments, suc-
cesses, and setbacks of the participating groups
in the search for more and better droporit preven-
tion strategies. These groups, compor 2d of local
school systems in conjunction with ~her local
agencies and organizations, have eack v zen funded
by the Ford Foundation to develop and imple-
ment a dropout prevention plan for their area.
NCCE acts as the principal nationwide informa-
tion collection and dissemination resource for
these diverse groups.

WorkAmerica
Alan Vanneman, Executive Editor
1201 New York Avenue, NW, Suite 700
Washington, DC 20005
(202) 289-2888

Published monthly by the Naticnal Alliance
of Business, this newsletter provides the latest
news and information on employment, education
and job training, rewraining, literacy, anu related
activities. It also provides reports on successful
training programs and news on federal govern-
ment actions. ($25.00 yearly; single copy
$2.50, plus $1.50 for postage and handling)

AGENCIES, ASSOCIATIONS,
AND ORGANIZATIONS

zations generally act as an ir.formation exchange
w0 interested individuals concemed with educa-
tional issues, Technical assistance, professional
support, publications, and other- pertinent infor-
mation is available from these groups.

Academy for Educanonal Development
(A%D)
100 Fifth Avenue
New York, NY 10011
(212) 243-1110

AED is an international, not-for-profit plan-
ning and consulting organization with offices in
Washington, DC, and New York City. Founded
to help U.S. educational institutions develop
long-term educational, administrative, and finan-
cial plans, AED now works in eighty-three coun-
tries in education; communication and informa-
tion development; telecommunications; health/
nutrition* agriculture and population; cuitural
exchange; vocational and technical training;
energy management; and the arts. The School
and Community Servies Division in New York
City has a strong commitment to excellence and
equity in education and to developing links be-
tween sc_.ools and community agencies that in-
crease educational and development opportuntics
for at-risk youth across the Unites States. Staf?
and consultants have extensive experience work-
ing with large, urban school systems; commu-
nity organizations; and foundations and other
funding agencies on programs that address critical
educational issues such as dropout prevention,
adolescent pregnancy and parenting, literacy, and
youth employment and training.

American Association for Adult and
Continuing Education (AAACE)
Carolyn Silvan, Assistan: Director
1112 16th Street, NW, Suite 420
Washington, DC 20036
(202) 463-6333

AAACE is dedicated to keeping its members
abreast of the rapidly changing resources and
technologies available in adult learning.
AAACE offers profcssional development tools to
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meet the growing domand for quality adck leam-
ing services, immediste access to the most up-10-
date resources sad rosearch in the field, advo-
cacy—reprosentation at the highest levels of gov-
cmment and & voice i Washington—and leader-
est growps. AAACE is the leading agvocate for
public policy issues ia adult and continuing edu-
cation at the federal, state, and local level. lis af-
filie organizations host regional, state, and lo-
cal conferences for practitioners who provide ser-
-vices at the local level.

American Association for Counseling
and Development (AACD)
Lauren Scheib, Public Relations Sgecialist
5999 Sievenson Avenue
Alexandria, VA 22304
(703) 823-9800

AACD is a private, non-profit organization
dedicated to the growth and enhancement of the
counseling and human development profession.
It provides leadershi; trai aing, continuing educa-
tion opportunities, and advocacy services to its
members. It also ripresents members interests in
other professional associations, before Congress
and with federal agencics. AACD members work
in education settings—({rom pre-school through
higher education—in mental health agencies,
community organizations, correctional institu-
tions, employment agencies, rehabilitation pro-
grams, govemment, business, industry, research
facilities, and private practice. AACD and its
members are committed to the continuing en-
hancement of the counseling and human czvel-
opment profession.

American Council on Education (ACE)
One Dupont Circle
Washington, DC 20026
(202) 939-9300

An independent, non-profit asscciation, the
ACE represents all accredited postsecondary insd-
tutions as well as national and regional higher
education associations. It serves as the major
voice in American higher education and as the fo-
cus for discussion and decision making on higher
education issues of national importance. It con-
ducts research and analyzes data on American
higher education, from enrollment trends to fi-
nances. It works with colleges and universities
10 assist them ir such areas as seif-regulation,

management and leadership, accreditition, adult
leamers, and minority and women's issues. Viaa
project called HEATH (Highes Education and
Adult Training for people with Handicaps), the
ACE provides technical assistance to colleges,
universities, and postsecondary programs to help
them inclode students with disabilities.

American Public Welfarc .association
(APWA)
Rick Ferreira, Policy AssoCiw.
810 First Street, NE, Suite 500
Waskington, DC 20002-4205
(202) ©82-0100

The APWA is a non-profit, bipartisan organi-
zation of individuals and agencies concerned
about the effective administration and delivery of
publicly funded human services. Members in-
clude all siate and many territorial public welfare
agencies, more than twelve hundred local and fed-
c-a] agencies, and several thousand individuals
who work in or otherwise have an interest in
public welfare programs. The objectives of
APWA are to promote the development of sound
and pro~ressive national human service policies
and to swrengthen the professional skills of per-
sons employed in the kuman service field.

Individual members of APWA support the orga-
nization's policy agenaa and receive the quarterly
APWA News and Public Welfare, APWA's pro-
fessional journal, as well as reduced rates on
APWA's conferences. Agency membership in
the association includes all of the state and terri-
torial public human service departments and hun-
dreds of local public human service agencies.
Agency membership includes, in addition to the
benefits of individual membership, a role in de-
termining policy positions of the state and local
councils and the annual Public Welfare Directory.
State agencies also receive the monthly W-
Memo.

American Vo~ational Association
(AVA)
Charles H. Buzzell, Executive Director
1410 King Street
Alexandria, VA 22314
(703) 683-3111

AVA is a national nrefessionat organization
for teachers, supervisors, administrators, and
others interested in the development and
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improvement of vocational, technical, and
practica’ arts Jucation. The organization
publishes the Vocational Education Journal and
the Update, a newspaper for vocational educators.

American Vocational Association
Special Needs Division (AVA/SND)
1410 King Street
Alexandria, VA 22314
(703) 683-3111

The general purposes of the AVA/SND are to
(1) develop professional attitudes and standards
among all personnel interested in or responsible
for the development or operation of vocational
programs for learners with special needs; (2) offer
services to members of the SND which will pro-
vide, maintain, extend, and expand quality voca-
tional programs and services to prepare leamers
with special needs for employment in all occupa-
tions; (3) help members of the SND keep in-
formed about trends, plans, policies, and current
happenings of the AVA and their implications
for the development and welfare of vocational ed-
ucation programs and services; (4) act as a clear-
inghouse for the dissemination of new ideas, re-
search, and other items which will aid in upgrad-
ing the vocational programs for learners with
special needs; and (5) promote professional rela-
tionships with other agencics, organizations, and
mstitutions concerned with learners with special
needs.

Association on Handicapped Student
Service Programs in Postsecondary
Education (AHSSPPE)

P.O. Box 21192

Columbus, OH 43221

(614) 438-4972 (Voice/TDD)

AHSSPPE is a multinational, non-profit or-
ganization committed o promoting full partici-
pation of individuals with disabilities in postsec-
ondary education. AHSSPPE was founded to ad-
dress the need and concem for upgrading the qual-
ity of services availabie to students with disabili-
ties in postsecondary education. The mis<i~n of
the AHSSPPE is to provide unique leadc..hip,
focus, and expertise for professionals. This
mission is supporied by AHSSPPE's
commitment to advocacy, communication, net-
working, profcssional development, training, and
research.

Children's Defense Fund (CDI)
Karen J. Pitman, Director
Adolescent Pregnancy and Educational

Improvement Division
122 C Street, NW
Washington, DC 20001
(202) 628-8787

CDF exists to provide a strong and effective
voice for the children of America. The organiza-
tion pays particular attention to the needs of
poor, minority, and handicapped children and
families. CDF's goal is to educate the nation
about the needs of children and encourage preven-
tive investraent in children before they get sick,
drop out of school, or get into trcable. A pri-
vate, non-profit organization supported by foun-
dations, corporate grants, and individual dona-
tirns, CDF maintains three state offices and
reaches out to communities across America.
Publications include the CDF Reports monthly
newsletter, state reports, oool's, videos, and uther
tools for advocates.

Correctional Education Association
(CEA)
Stephen Steurer, Executive Director
8025 Laurel Lakes Court
Laure], MD 20707
(301) 490-1440

CEA is a non-profit, professional association
serving educators and administrators who provide
services to students in correctional settings. The
goals of the CEA are (1) to increase the effec-
tiveness, expertise, and skills of its members; (2)
to involve its member il an active and support-
ive network of professionals who are leaders in
the field of correctional education; (3) to help in-
crease the quality of educational programs and
services through technical assistance as well as
advocacy; (4) to offer timely and g.actical infor-
mation to fellow staff members; and (5) to repre-
sent the collective interests of correctional educa-
tion before the gove.nment, the press, and the
public on national as well as on state and local
levels. CEA publishes professional information
and research articles. Its official publications are
the Journal of Correctional Education and the
CEA Newsletter. Both are published quarterly.
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Council of Chief State School Officers
(CCSSQ)
379 Hall of ihe States
400 N. Capitol Street, NW
Washington, DC 20001
(202) 393-8161

CCSSO is a nationwide non-profit organiza-
tion of the fifty-six public officials who head de-
partments of clementary and secondary education
in every state, U.S. extra-state jurisdictions, and
the District of Columbia. CCSSO seeks its
members' consensus on major education issues
and expresses their view to civic and profes-
sional organizations, to federal agencies, to
Congress, and to the public.

CCSSO maintains a Resource Center on Educa-
tional Equity which provides services designed to
achieve equity in education for minorities,
women and girls, and for disabled, limited-
English proficient (LEP), and low-income stu-
dents. The CCSSO staff provides technical as-
sistance in policy formuw'ation, develops pro-
grams and materials, gives technical assistance in
workshop planning and other services needed by
state education agencies, holds working confer-
ences, monitors civil rights issues, and ‘rains lo-
cal on-site trainers to increase the dimensions of
this work. CCSSO also publishes a quarterly
newsletter, CONCERNS, and holds an annual
conference for state education agency equity spe-
cialists.

The CCSSO is responsibie for managing and
staffing a variety of leadership initiatives to pro-
vide better educational services to children and
youth at risk of school failure. It conducts pro-
jects on topics such as dropout prevention, im-
proving educational services to LEP students, in-
creasing the participation of female and minority
students in mathematics and social studies, tran-
sition programs for disabled youth, school-sanc-
tioned community service, educational equity for
juvenile female offenders, and AIDS educatiot.

i s At o st e An A i A i s e ] i, it

Dropout Prevention—Vocational

Education Program

Kate Holmberg, Dropout Preveation Program
Officer

U.S. Department of Education

Office of the Assistant Secretary for Vocational
and Adul: Education

400 Maryland Avenue, SW

Washington, DC 20202

(202) 732-2363
The Office of the Assistant Secretary for

Vocational and Adult Education has awarded ten

demoustration grants, each articipated to con-
tinue for three years. Through this demonstra-
tion program, this office will identify and evalu-
atr - ecific dropout prevention models that are
usi , vocational education as the impetus for
keeping students in school. A listing of the
grantees and updates on their activities can b ob-
tained from the above address.

Education Commission ¢" the States
(ECS)
Frank Newman. President
1860 Lincoln Street, Suite 300
Denver, CO 8C123
(303) 830-3600

ECS is an interstate corapact that helps state
leaders improve the quality of education. The
compact conducts policy research; surveys and
special studies; maintains an information clear-
inghouse; organizes state, regional, and national
forums; provides technical assistance to states;
and fosters nationwide leadership and cooperation
in education. ECS's priority issues include re-
structuring schools for more effective teaching
and learning, addressing the educational needs of
at-risk youth, improving the quality of higher
education, and ensuring the full participation of
minorities in the professions by ensuring their
full participation in education. Their publica-
tions include periodic reports on elementary, sec-
ondary, and higher education finance; governance
and legal issues; and a quarterly review entitled
Siate Education Leader.
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Human Resources Development
Institute
Laura Periman
815 16th Street, NW
Washington, DC 20006
(202) 638-3912

The Human Resources Development Institute
is the employment and training arm of the AFL-
CIO. The Institute provides technical and infor-
mational services o help labor orgrnizations par-
ticipate effectively on planning councils under
the federal Job Training Partnership Act (JTPA)
and conduct programs offering quality training
and jobs for dislocated and other unemployed
workers. It provides placement scrvices for dis-
abled workers, plus carly intervention and return-
to-wark services for recently disabled workers.

Manpower Demonsiration Research
Corporatior (MDRC)
Judith M. Gueron, President
3 Park Avenue, MDRC
New York, NY 10016
(212) 532-3200

MDRC designs and studies programs intended
to increase the self-sufficiency of disadvantaged
people. MDRC evaluates existing programs; de-
velops and evaluates new initiatives; provides
state and local organizations with technical assis-
tance; disseminates research findings in publica-
tions, conferences, meetings, government testi-
mony, and other settings; and develops local and
regional networks to share resources and thereby
improve services. MDRC contributes to the ef-
fectiveness of educational, employment, and job
training programs in the Uaited States. MDRC
has conducted thirteen major national demonstra-
tions that have tzsted e #ffectiveness of pro-
grams for welfare recipients, teen parents, school
dropouts, and other disadvantaged groups.

National Alliance of Business (NAB)
1015 15th Street, NW, Suite 500
Wasaington, DC 20005
(202) 457-6040

NAB maintains a clearinghouse on employ-
ment and training resources. The organization,
through representatives from government, busi-
ness, education, and organized labor, works 0
solve the problem of structural, national unem-
ployment. Regional offices conduct training and
technical assistance programs (0 encourage

employment in the private sector for the disad-
vantaged, needy youth, and displaced workers.

National Association for
Developmental Education
(NADE)
Diane Vukovich, President
Department of Developmental Programs
University of Akron
Akron, OH 44325
(216) 375-7087
____NADE is a professional association composed
of postsecondary educators committed to promot-
ing educational opportunity, academic skill de-
velopment, and student success. Its goals are 1>
improve the theory and practice of developmental
and remedial education in postsecondary institu.
tions, the professional capabilities of develop-
mental educators, and tise programs designed to
prepare developmental educators. Benefits of the
Association include a national conference, jour-
nal, newslctter, placement system, networking
system, and leadership opportunities.

National Ascociation for Industry.
Education Cooperation (NAIEC)
Donald M. Clark, President

and CEO
235 Hendricks Boulevard
Buffalo, NY 14226
(716) 834-7047

NAIEC works toward for fostering industry
education joint efforts in school improvement
and supports education’s role in economic devel-
opment at the local and state levels. It is the
National Clearinghouse for Information on In-
dustry Involvement in Euucation.

NAIEC believes that industry has a central role
in helping education (public and postsecondary)
refocus/reshape its total academic and vocational
program in a coherent systematic manner sc that
it is more responsive tc e needs nf both stu-
dents (including special needs) and employers.

MNAIEC publishes a virionthly newsi-uer,; spon-
sors conferences; provides technical assistance:
and publishes materials on industry-education
councils, community resources workshops, career
education, school-based job olacement, industry-
sponsored educational materials, educatioral
management, and economic dcvelopment. -
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Nationsl Association of Vocational
Education Special Needs Personnel
(NAVESNP)
Evelyn Brooks, President
Athens Area Technical Institute
J.S. Highway 29 North
Athens, GA 30610
(404) 549-2360

NAVESNP is an association of individuals
who are involved in vocational special needs edu-
cation. Members serve handicapped, disadvan-

taged, and limited-English proficien (LEP) indi-

viduals. NAVESNP was organized with the fol-
lowing objectives: (1) to serve as a unifying as-
sociation for all personnel in the United States
interested in or responsible for the development
or openation of vocational education programs for
learners with special needs; (2) to unite into a na-
tional p:ofessional organization refated state and
regional units and other organizations dedicated to
vocational education special needs; (3) to pro-
mote and maintain active leadership in voca-
tional, career, and occupational education; and (4)
to provide service to members of the association.
Publications include Jowurnal for Vocational
Special Needs Education and three Newsnotes
newsletters.

National Commission for Cooperative
Education
360 Huntington Avenue
501 Stearns Center
Boston, MA 02115-5005
(617)437-3778

The Commission, designed for the promotion
of cooperative education, defines cooperative edu-
cation as a process of education which formally
integrates a student's academic and/or career inter-
ests with productive work exper aces in cooper-
ating employer organizations. Through this in-
teraction, students enhance their academic knowl-
edge, persist in the continuatior. of their educa-
tion, and improve tixir personal and profe<sional
development. The teaching faculty, cooperative
education coordinators, and the emploving super-
visors all share in the i* _ilectual and personal
development of the student. The resulting effect
is remarkably sy«ergistic, with all of the parties
benefiting from the collaborative effort. The
Commissica states this form of education is ad-
vantageous 10 the studei.: as well as society, em-
ployers, and institutions.

Nationsl Commission for Employment
Policy (NCEP)
Barbara McQuown, Director
1522 K Sweet, NW, Suite 300
Washington, DC 20005
(202) T4-1545
NCE? h ] iudevu\dent federal ageacy with

uapbymem and training programs, and for ad-
vising the President and Congress on national
employment and training issues. (The NCEP
was reauthorized under the JTPA.) The NCEP
conducts and sponsors research, analyzes snd syn-
thesizes study findings, holds public hearir gs,
visits training and employment sites, and pub-
lishes an Annual Report of its findings and rec-
ommendations to the President and the Congress.
The NCEP also publishes special topical and ini-
terim reports and study findings throughout the
year. NCEP reports are distributed widely within
the federal government as well as to state and lo-
cal governments; the employment ai..” training
and education communities; public policy re-
searchers; and the public.

National Committee for Citizens
in Education (NCCE)
Mindy Golden
10840 Litte Patuxent Parkwuy, Suite 301
Columbia, MD 21044-3199
(301) 997-9300
(800) NETWORK

NCCE is devoted to improving the quality of
public schools through increased public in-
volvement. NCCE provides the information re-
sources parents and citizens need to become in-
volved in school decision-making at the local
level. NCCE also trains parents and educators to
work constructively together. NCCE provides
the following services: a computerized clearing-
house of school-related information accessible to
pareats. citizens, and educators; technical assis-
tance for local school improvement groups who
belong to NCCE's Parents' Network; training
sessions for pareats, teachers, and school admin-
istrators to help them .reate school-level coun-
cils; a direct-mail catalog carrying many publica-
tions focused on public involvement and school
improvement; and a monthly newspaper featuring
important school issues for parents and citizens.

57

o
(-




Natiosal Foundation for the
Improvement of Education (NFIE)
Donna C. Rhodes, Executive Director
1201 16th Street, NW
Washingson, DC 20036
(202) 822-7840

The NFIE is an educational grant-giving
foundation devoted to improving the quality of
cducation. Their programs and activities are tar-
geted at effecting improvement in the following
three areas: Students’ Educational Success,
Teachers' Professional Capabilities, and the
Efficacy of Curriculum and Instruction. With re-
gard to Educational Success, Operation Rescue
provides direct grants, disseminates information,
and facilitates collaborative efforts between
schools and communities for resolving the

dropout crisis.

National Governmors' Association (NGA)
Matthew Davis
444 N. Capitol Street
Washington, DC 20001
(202) 624-5330

Representing the governors of the fifty states,
the commonwealths of the Northem Mariana
Islands and Puerto Rico, and the territories of
American Samoa, Guam, and the Virgin Islands,
NGA's missions are to influence the shaping and
implementation of national policy and to apply
creative leadership to the solution of state prob-
lems. NGA's operations are supported by mem-
ber jurisdictions, and its policies and programs
are formulated by the govermors. Throughout the
year, NGA's staff represents the governors’ posi-
tion in Congress, the administration, and the
press; coordinates governors' testimony and other
communication with the Cungress and the ad-
ministration on NGA positions; provides the
govemors with information on federal programs
and policies; conducts research; and serves as a
mears of sharing innovative programs and
emerging issues among the states.

National Institute for Work and
Learning (NIWL)
1255 23rd Street, NW, Suite 400
Washington, DC 20037
(202) 862-8845

NIWL, an institute of the Academy for
Educational Development, seeks to improve the
linkages between education and work for youth

and adults and t0 bring into better balance the
supply of and demand for critical skills in the
workplace. The Institute’s primary focus is the
pursuit of collaborative efforts among educators,
emplnyers, unions, community organizations,
and government to resolve work and learning
problems. Projecis have taken a variety of
forms, including research, evaluation, policy
analysis, model programs, case studies, informa-
tion networking, and tecknical assistance. NIWL
has established three distinct program areas for its
projects: youth development, worklife transi-
tions, and critical skills.

Public Offender Counselor Association
(POCA)
William Noger Fatum, President
30 Tecumsah Trail
Browns Mills, NJ 08015
(609) 893-5299

The membership of POCA is interdisci-
plinary in nature and includes persons in many
work areas, including probation and parole, men-
tal health, alcohol and drug abuse, adult and ju-
venile offender rehabilitation, vocational rehabili-
tation, social work, and school settings. POCA
is the primary professional association which ad-
vocates the development of effective counseling
and rehabilitation programs for adult and juvenile
public offenders and their families. POCA offers
a means of gaining identity as a professional
counselor, information, and programs on public
offender counseling. Membership is open to
AACD m#mbers who have an interest in the field
of offender counseling.

Public/Private Viatures (P/PV)
Michael A. Bailin, President
399 Market Street
Philadelphia, PA 19106
(215) 592-9099

A not-for-profit corporation, P/PV works to
find ways that the public and private sectors can
help our nation’s disadvantaged citizens, espe-
cially its youth, become productively employed
and self-sufficient. P/PV works with schools,
government, employment and training organiza-
tions, community-based agencies, foundations,
and business to find more effective approaches to
education, training, and employment. P/PV ac-
tivities include developing two initiatives aimed
at lowering the dropout rate while increasing the
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caming capacity of jouth; studying the private
sector’s role in training the disadvantaged; focus-
ing on two approaches to providing out-of-school
youth with opportunities to develop good work
skills and attitedes while they make physical im-
provement 10 their own communities; and con-
stmicting and testing a process that helps states
and localities build the capacity to use available
funds more effectively to improve services for
tioner's guides, reports, and a newsletter.

70001 Training & Employment
Institute
Larry Brown, President
501 School Street, SW, Suite 600
Washington, DC 20024
(202) 484-0103
FAX: (202) 488-7595

70001, a national, private non-profit corpora-
tion, overawn" a network of local sites and pro-
vides training se:vices to community-based orga-
nizations, schools, and government agencies
across the country W address dropout prevention
and recovery. 70001's constant objective is to
help as many young people as possible capitalize
on their abilities and prepare ther for a lifetime
of achievemrnt. 70001 has developed programs
that offer skills training, help to teen parents, lit-
eracy upgrading, and other activities to break the
cycle of poverty that contributes to the dropout
crisis. 70001 has made their research and pro-
jects findings available through their publications
and through the Update, a monthly legislative
and operations bulletin.

The Southern Education Foundation,
Inc. (SEF)
Elridge W. McMillan, President
155 Aubuim Avenue, Second Floor
Atlanta, GA 30303
(404) 523-0001

Created in 1937 when four funds committed
to improving education in the South were incor-
porated to form a single philanthropic entity,
SEF's principal purpose remains the promotion
of equal and quality education for blacks and dis-
advantaged Southemers. A public charity, SEF
makes grants, operates ils own program, spon-
sors conferences, and commissions research on a
wide variety of educational issues. SEF also ad-
ministers phiianthropic funds for other

organizations concerned with education.
Publications cover topics such as higher
education and education and public policy, and
include a quarterly newsletter, SEF News.

The Urdan Institute

Susan Brown, Director of Public Affairs
2100 M Street, NW

Washington, DC 20037

(202) 833-7200

(202) 857-8702 (Public Affairs)

The Urban Institute is a non-profit policy and
research organization which investigates social
and economic problems confronting the nation
and assesses government policies and programs
designed w alleviate them. The Institute seeks 0
sharpen thinking about society's prohlems and ef-
forts to solve them, to improve government deci-
sions and their implementation, and to increase
citizens' awareness about important public
choices. Areas of research which are reflected in
their publications include education, job training
for teenagers, teen parenthood, immigration, and
demographics.
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CENTERS FOR EDUCATIONAL
INFORMATION/SERVICES

The centers and/or offices listed herein provide a
variety of information, resources, and referral ser-
vices concerning issues relating to at-risk youth
and adults.

ACCESS ERIC
Degartment CCE
1600 Research Boulevard
Rockville, MD 20850
(800) USE-ERIC

ACCESS ERIC acts as a gateway to ERIC,
the Educational Resources Information Center.
As the outreach component, ACCESS ERIC
promotes ERIC ¢ srvices and products and acts as
a referral service between the ERIC system and
its users. This service helps keep education prac-
titioners, librarians, policymakers, researchers,
and students informed of information offered by
ERIC and other education information service
providers. ACCESS ERIC staff answers ques-
tions, refers callers to subject-spcific informa-
tion sources, and provides ERIC system publica-
tions. In addition, ACCESS ERIC is developing
special database files available to the public. As
a subscriber to this service, direct on-line access
will be made available to data found in the fol-
lowing directories: ERIC Information Service
Providers, Education-Related Information
Centers, ERIC Conference Calendar, and ERIC
T-zining Opportunities ana Products.

Center on E.ucation and Training for
Employment (CETE)
Ohio State University
CETE Publications Office
1900 Kenny Road
Columbus, OH 43210-1090
(614) 292-4353 (in Ohio)
(800) 848-4815
(614) 292-1260 FAX

CETE conducts applied research, evaluaticn,
and policy analysis and provides technical assis-
tance, leadership training and development, cur-
riculum development, and information services
focused or public and private sector vocational,
technical, and career education. CETE's common

goal is to make employment related education
more responsive to socictal neods.

CETE has produced a variety of products and
provides a range of services designed for profes-
sionals at all levels of employment-related educa-
tion and training.

Center on Evaluation, Develcpment,
and Research (CEDR)
Phi Delta Kappa
Larry Barber, Director
Eighth Street and Union Avenue
P.O. Box 789
Bloomington, IN 47402
(812) 339-1156

CEDR disseminates information about cur-
rent developments in e¢ducational research.
Research findings are reported in publications,
workshops, and seminars. CEDR emphasizes
the practical applications of research, especially
those findings that have implications for im-
provement of teaching and administrative skills.
Publications include the Hot Topics series, con-
taining many of the best reports or articles con-
ceming a specific subject; monographs; research
bulletins; and various other documents. Services
and activities available include access to the
CEDR database, an annual needs assessment to
determine topics of interest to educators,
workshops, seminars, and networking.

Center for Policy Researcu in
Education (CPRE)
Susan Fuhrman, Director
Eagleton Institute of Politics
Rutgers University, The State University of
New Jersey
New Brunswick, NJ 08901
(201} 828-3872
CPRE unites four of the nation's leading re-
search institutions in a venture to improve the
quality of schooling. CPRE conducts research
on the implementation and effects of state and lo-
cal education pulicies. By communicating its
findings to policymakers, CPRE contributes to
the framing of policies to improve education.
Members of the CPRE consortium are Rutgers
University; Michigan State University; Stanford
University; and the University of Wisconsin-
Madison.
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isinos inchuding choice in public schools, early
chikihood education, education indicators, miee-
suring school dropout rator, and toacher policies.
The followiag are five major areas’ which
CPRE's rescarch activitics are desigaed 10 ad-
dress: curriculum and studont standards, teacher
policies, sdicationsl indicators and monitoring,
aow.roles and responsibilitics, and the evolution
of the reform movement. CPRE also has estab-
lished a core database of information from six

sample states—Arizona, Californis, Florida,

Georgis, Minnesots, snd Peansylvania. To date,
CPRE rescarchers have interviewed over seven
hundred persons at the stae level, in twenty-four
school districts, and fifty-nine schools. Several
reports analyzing this data are forthcoming.

Institutional Development and
Ecomomic Affairs

Service, Inc. (IDEAS)
Frank A. Anderson, Executive Vice President
Magnolia Star Route
Nederland, CO 80466
(303) 443-8789

A national non-profit service corporation ded-
icated 10 econoinic, social, and edacational devel-
opment in the United States and in developing
countrics abroad, IDEAS' primary mission is to
collaborate with selected institutions as facilita-
tor/catalyst in the planning and implementation
of innovative program models designed to im-
prove the quality of lifc and opportunitics for
people inadequately served by institutions in cur
society. IDEAS' objectives are to assist the dis-
advantaged to find for themselves a clearer civic,
social, and cultural identity and to enable profes-
sionals to be better catalysts of institutional cre-
ativity and change. The program models, im-
plemented by IDFAS, which directly engage
people in writing for publication include Foxfire
(designed for at-risk youth), The New Americans
(designed for LEP and refugees), and A Better
Chance (designed for migrant farmworkers).

Misseuri_ LINC

Axden Boyer-Sicphoas

University of Missowri-Columbia
401 E. Sswart Road
Colun.bia, MO 65211
(3148822733,
(27") 392-0533 (in Missouri oaly)

Missoust LINC is & sechaical o S
ummwm:sm
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tance, publications and product development, re-

search and development, and professional devel-
opment.

National Center on Education and
Employment
Teachers College, Columbia University
Box 174
New York, NY 10027
(212) 678-3091

The Center conducts and disseminates research
on how changes in the ~~onomy and the work-
place, in the workforce itself, and in pastems of
work-related le- ming affect the development and
transformation of human capital in this country.
Their objective is to build knowledge that wili
inform public and corporate decisions about who
should teach which work-related skills to whom,
when, and how. The Center is funded by the
Office of Educational Research and Improvement
of the U.S. Depantment of Education. It is part
of the Institute on Education and the Economy at
Teachers College, Columbia University. The
RAND Corporation of Santa Monic2, Califomia,
and Washington, DC, is a partner in carrying out
Center activities.

Regional Resource Center on At-Risk
Youth
The Regional Laboratory for Educational
Improvement of the Northeast & Islands
David P. Crandall, Executive Director
290 S. Main Street
Andover, MA 01810
(508) 470-0098
FAX: (508) 475-9220
The Laboratory's Regional Resource Center
on At-Risk Youth is an impo.tant component of
the Laboratory's At-Risk Youth Initiative. The
collection is oriented toward complementing and
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expanding in-state collections 0f resources and fa-
tricts in the Laboratory’s region cin access the
Cemter. An sanotated list of currer.” Sooks and
reports on at-risk youth issues is avaiisole free of
charge from the Laboratory. In addition, the
Laboraory hes produced its cwn resources on at-
risk students.

Technical Assistance for Special
Populations Program (TASPP)
National Center for Research in Vocational
Education
University of lllinois
Diepartment of Vocational and Technical
Education
345 Education Building
1310 S. Sixth Street
Champaign, IL. 61820
(217) 3330807
TASPP is a service function of the National
Center for Research in Vocational Education.
Housed in the University of lllinois site, it is de-
signed to assist in th2 improvement of vocational
education programs for special needs youtk: and
adults. TASPP's goals are to nrovide compre-
hensive resource and n :~mral services to practi-
tioners, researchers, and policymakers working in
vocational education with special needs popula-
tions at the secondary and postsecondary level; to
initiate and support netwocks of professionals
serving the vocational education needs of special
groups; and o provide targeted technical assis-
tance on selected topics or problems crucial to
improving the quality of vocational education
programs provided to special pogpulations.
TASPP activities include conducting workshops,
publishing a quarterly newsletter on critical 1s-
sues and policy options, and developing appro-
priate materials for natic .al distribution.

Transition Institute
Frank R. Rusch, Director
College of Education
University of lllinois
110 Education Building
1310 §. Sixth Street
Champaign, IL 61820
(217) 333-2325
The Secondary Transition Intervention
Fffectiveness Ins*itute vas founded in 1985 t0

address both the theoretical and practi-al prob-
lems of transition among youth with handicaps.
The goal is 10 seek solutions through interven-
tion, evaluation, and technical assistance. The
purpose of the Institute is to operationalize a re-
search model that will have an influence on stu-
dents in transition; the supporting social sys-
tems; the community; and the societal, eco-
nomic, and govemmental systems *hat influence
the development and implementation of poricy.

Vocational Education Resource System
(VERS)
Tony Apolloni, Director
California Institute on Human

Services
1801 E. Cotati Avenue
Sonoma State University
Rohnert Park, CA 94928
(707) 664-2416

Funded by the Califomia State Department of
Education, Career-Vocational Educatin» Divi-
sion, the purpose of VERS is to assist career-
vocational educators, counselors, ang admin-
istrators in California to improves and expand ca-
reer-vocational education programs and services
for students with special needs (handicapped, dis-
advantaged, limited-English proficient). VI'RS
supplies consultants w teach educators how 16
locate needed resource information, to assist edu-
cators in the identification of local school ..ceds
and in planning local school improvements, to
deliver assistance needed to implement local
school improvements, and tc identify exemplary
progra.ns and promising practices

VERS als¢ supplies consultanis to provide work-
shops, on-site visits, ang telephone advising in
areas such as progr.:n admi.istration, instruc-
tion, finances, accountability, and grantsman-
snip.

Vocational and Occupationul
Infcrmation Center for Fducators
(VOICE)
560 J Street, Suite 385
Sacramento, C/A 95814
(916) 4450401

VOICE assists California vocational cduca-
tion teachers, administrutors, students, and deci-
sion makers at all educational levels by providing
instructiona. 1aterials, incicding audiovisual




materials, reference materials, textbooks, LAPs,
transparencies, curriculum guides, and reports of
studies and projects. VOICE, which also octs as
a lending library, offers a computerized catalog
conceming vocational education areas of inerest,
national search capabilitics for materials and pro-
grams, and network capabilities through
telecommunications. Among the topics of inter-
est VOICE responds to recipients are curriculum,
disadvantaged, research and evaluation, and spe-
cial populations.

CLEARINGHOUSES

The following clearinghouses provide specialized
information and technical assistance to teachess,
administrators, counselors, policymakers, par-
ents, students, and others interesicd in the issues
of serving at-risk youth and adul¢s in vocational
education programs. Available services may in-
clude infurmation responses by letter, telephone,
or clectronic interaction; access to a computer-
based information network; individualized com-
puter searches; specialized projects; conference
presentations; and telephone consultations.
Publications may include the following:
newsletters, bibliographies, monographs, journal
columns and articles, fact sheets and resource pa-
pers, resource directories, and referral lists.

ACCESS
The Information Clearinghouse about Public
Schools
National Committee for Citizens in Education
10840 Little Patuxent Parkway, Suite 301
Columbia, MD 21044
(301) 9979200
(800) NET-WORK

ACCESS provides computerized information
on a wide range of topics on public education to
parents and citizens who wish to become in-
volved in efforts to improve their public schools.
Housed by the National Committee for Citzens
in Education (NCCE), ACCESS is made possi-
ble through a grant from the MacArthur
Foundation. Resources and printou.s are avail-
able on a variety of topics.

ERIC Clearinghouse on Adult, Career,
and Vocatiomal Education
(ERIC/ACVE) <
Susan Imel, Director
Ohio State University g
1900 Kenny Road :
Columbus, OH 43210-1090
(614) 2924353
(800) 8484815

The ERIC Clearinghouse provides compre-
hensive information services in adult and contin-
uing education; career education—childhood ~
through adulthood; and vocational and technical ]
education. Publications include major publica-
tions that provide in-depth reviews, Digests that
summarize information on sclected topics, Trends
and Issues Alerts that provide information on
emerging trends and issues, and Practice K
Application Briefs that are based on research find-
ings. Scrvices inciude computer searches and
referrals.
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ERIC Clearinghouse on Educational
Management
University of Oregon
College of Education
1787 Agate Street
Eugene, OR 97403-5207
(503) 686-5043

This national information system serves edu-
cators by disseminating research results and other
resource infermation that can be used in develop-
ing more effective educational programs. The
cicaringhcuse processes research reports and jour-
nal articles for announcement in ERIC's index
and abstract bulletins as wcll as prepares bibli-
ographies, literature reviews, monographs, and
other interpretive research studies on topics in its
educational area. Publications include Th' “est .
of ERIC on Educational Management and ERIC
Digest Series.

ERIC Clearinghouse on Handicapped
and Gifted Children
Judi Conrad, A sociate Director
The Council for Exceptional Childien
1920 Association Drive
Reston, VA 22091
(703) 620-3660

The ERIC Clearinghouse gathers and dissem-
inates educaiional information on all disabilitics
and the gifted across all age levels. The
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Clearinghouse abstr>-:: and indexes the special
education liserature included in the compraterized
ERu. databese and its monthly print indexes,
Resowrces in Education and Current Index to
Journels in Education. Services mclule re-

assistauce; computer searches of the ERIC and
Exceptional Child Education Resources (ECER)
databases; and analyses of current trends and
issues.

ERIC Clearinghouse on Rural
Education and Small Schools
(ERIC/CRESS)

Appalachia Education Laboratory

1031 Quarrier Street

P.O. Box 1348

Charleston, WV 25325

(304) 347-0400 (in Charleston area)
(800) 344-6646 (in West Virginia)
(800) 624-9120 (outside West Virginia)

The ERIC/CRESS clearinghouse covers the
following scope: rural education, small schools,
American Indian and Alaska Native education,
Mexican American education, migrant education,
and outdoor education. Accessed by students,
and others interested in education, ERIC/CRESS
answers requests for information, develops and
disseminates publications, and conducts work-
shops. The clearinghouse acquires educational
materials such as articles, reports, curriculum de-
scriptions, and conference proceedings and makes
articles and documents about education accessible
to ail who are interested. The ERIC system pro-
duces a coniputer-searchable database of the litera-
ture of education in two parts: Resources in
Education (RIE) and Current Index to Joumnals in
Education (CJE).

ERIC Clearin uouse on Urban
Education (ERIC/CUE)
Erwin Flaxman, Director
Institnte for Urban and Minority Education
Teachers College, Columbia University
Main Hall, Room 300, Box 40
525 W. 120th Street
New York, NY 10027-9998
(212) 678-3433
ERIC/CUE collects and disseminates pub-
lished and unpublished materials for a wide

audience of educators, resesrchers, and
professionals in a range of disciplines, and
interested members of the general public. The
clearinghouse’s seas of concem include the edu-
cation of urben minority youth, grades three
through college, especially Blacks, Asian
Americans, and Hispanic Americans; urban
schooling; ecthnic discrimination; school
desegregation; the relation between urban and
minority life and school performance; and urban
and minnrity social institutions ar <ervices as
they relate to education. Public: , available
from ERIC/CUE i lude Urban L. .<rsity Series,
Trends and Issues Series, ERIC Digests, and
Urban Schools Bibliographies.

HEATH: Higher Education and Aduit
Training for People with Handicaps
Rhona C. Hartman, Director
American Council on Education
One Dupont Circle, NW, Suite 800
Washington, DC 20036-1193
(202) 939-9320
(800) 544-3284

The HEATH Resource Center operates the
National Clearinghouse on Postsecondary
Education for Individuals with Handicaps. The
Center serves as an information exchange about
educational support services, policies, procedures,
adaptations, and opportunities on American cam-
puses, vocational-technical schools, transition
training and adult education programs, indepen-
dent living centers, and other training entities
which serve youth and adults beyond high
school. The Center gathers and disseminates this
information so that people with disabilities can
develop their full potential through postsecondary
education and training if they choose. The
Center provides technical assistance to colleges,
universities, and postsecondary programs to help
them include students with disabilities. HEATH
maintains a toll-free number, provides single
copies of materials free of charge in print or al-
ternative media, and encourages duplication and
dissemination of its resources.
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Juvenile Justice Clearinghouse
U.S. Department of Justice
Office of Juvenile Justice and Delinquency

Prevention
Veme L. Speirs, Administrator
User Services
Box 6000
Rockville, MD 20850
(301) 251-5500 (in Washington, DC)
(800) 638-8736

The Clearinghouse was created to help juve-
nile justice professionals keep in touch with the
work of the Office of Juvenile Justice and
Delinquency Prevention and other ongoing re-
search. Available publications include research
reports, program descriptions, training or techni-
cal assistance materials, evaluation studies,
summaries of significant books, and bibliogra-
phics. Other services include customized re-
source searches, uring their database and referral
to other agencies and organizations for further
technical assistance.

The National Dropout Prevention
Center (NDPC)

Jay Smink, Executive Director

Clemson University

Clemson, SC 29634-5111

(803) 656-2599

(800) 443-6392

(800) 868-3475 (in South Carolina)

The NDPC serves as a repository and clear-
inghouse of information for groups and individu-
als concemned with dropout preveriion. The
NDPC's mission is to significantly reduce the
dropout rate in American schools by helping to
develop public-private partnerships between
schools, business, and communities to address
this crisis. The NDPC publishes the quarterly
National Dropout Prevention Newsletter; A
Series of Solutions and Strategies serial; various
other publications on such topics as dropout
rates, mentoring, and identification; and hand-
books for students and principale. The NDPC
also maintains the FOCUS databas~, a collection
of databases focused on dropout prevention.

Texas Dropout Information
Clearinghnug
1609 Shoa Cr < Boulevard, Suite 200
M. 'l'x 78:01
(512) 4639633

The mission of this clearinghouse is to pro-
vide an information forum for state, regional, and
local education and job training service providers
who are working together to prevent students
from dropping out and to recover those who do.
To accomplish its mission, the Clearinghcase
collects information on programs, services, and
strategies that aid in the prevention and recovery
of dropouts, primarily targeting various cate-
gories of students that have 2 high dropout rate;
and disseminates information to local providers
of dropout prevention and recovery programs and
services, inside and outside the educational sys-
tem, and to the Interagency Coordinating
Council, created by House Bill 1010 to coordi-
nate the policies of nine state agencies serving
dropouts and at-risk youth. It publishes the
Texas Dropout Information Clearinghouse
FORUM newsletter and has available a search-
able computerized database containing summaries
of dropout prevention and recovery programs,
strategies, services, resources, and descriptions of
current research.
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COMPUTER-BASED
INFORMATION NETWORKS

Computer-based information networks provide
instantaneous on-line communication and
database services. These networks are an efficient
method of communicating with other school dis-
tricts, agencies, clearinghouses, and institutions
of higher education and keeping ab. st of the
latest legislation, programs, funding, resources,
and other pertinent information concering rele-
vant issues in education.

ADVOCNET
6120 Executive Boulevard, Suite 500
Rockville, MD 20852
(301) 881-9020

The National Center for Research in
Vocational Education manages ADVOCNET, a
nadonal electronic mail system linking adult,
vocational, and technical educators, administra-
tors, and others. The service features message
exchanges, bulletin boards, and teleconferencing.
The network serves to inform the vocational
community nationwide about meetings, work-
shops, conferences, new products, and nther in-
formation of special interest.

SpecialNet
GTE Education Services, Inc.
2021 K Street, NW, Suite 215
Washington, DC 20006
(202) 835-7300

The world’s largest computer-based informa-
tion network for education professicnals, it con-
sists of three parts: electronic mail, bulletin
boards, and databases. It provides quick and easy
communication from classroor teachers tv ad-
ministrators in county, siate, and rederal offices
of education. More thar: forty national bulletin
boards, including Assessinznt, Litigation, Rural,
Bilingual, "pec.ed needs, and Transition.Voced
are available along with over fifty activ> state
bulletin boards. SpecialNet's databases consist of
several types, including specialized databarcss
such as Program Evaluation and topical databases
which include archived information taken from
many SpecialNet bulletin boards and stored so
users car locate information c= a specific topic.

SpecialNet is available twenty-four hours a day,
seven days a week, through virtually any tele-
phone 2 the United States and Canada, as well as
seventy additional countries worldwide.

DATABASES

Databases provide 2 wealth of pertinent informa-
tion regarding special needs populations to inter-
ested parties.

ERIC
U.S. Department of Education
Office of Educational Research and Improvement

(OERI)
555 New Jersey Avenue, NW
Washington, DC 20208
(202) 357-6289

The Educational Resources Information
Center (ERIC), sponsored by the OERI, U.S.
Department of Education, is designed to provide
users with ready access to primarily the English
language literature dealing with education. It
does so through a variety of products and services
that include databases, abstract journals, mi-
crofiche, computer searches, document reproduc-
tion, and analyses and syntheses. ERIC main-
tains the world’s largest education database that
covers all aspects of education and is accessible
in most universities, state, and large city libraries
in at least one of threc formats: (1) manual in-
dexes, (2) an on-line service, and (3) CD-ROM.

FOCUS
A Dropout Prevention Database for Prac**“ioners,
Researchers, and Policymakers
National Dropout Prevention Center
Clemson University
Clemson, SC 29634-5111
(803) 656-2599
(800) 443-6392
(800) 868-3475 (in South Carolina)
FOCUS is a collection of databases focused
on dropout prevention. Program Profiles and a
(Calendar of Events are two files presently avail-
able. Other files under development are Contacts
in Dropovt Prevention, Statistics, Resource
Library, and Legislative Initiatives. FOCUS is
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accessible seveo days a week by utilizing a per-
sonal computer and a modem through the normal
long distance elephone lines. In addition, sub-
scribers to Tel:net may also access FOCUS.

Researck in Vocational Education
(RIVE)
BRS Information Technologies, Inc.
8000 Westperk Drive
McLean, VA 22102
(800) 955-0906

This on-line database, managed by the
Department of Education, University of
California, Berkeley, contains descriptions of
state-administered and federally administered voca-
tional education program improvement (research,
curriculum development, exemplary and innova-
tive, and personnel training) projects funded
wholly or in part by monies from the Carl D.
Perkins Vocational Education Act. The primary
advantage of accessing this file is that it contains
descriptions of projects in progress and provides a
valuable supplement to an ERIC search.

TASPP Computerized Infermation Base

National Center for Research in Vocational
Education

Technical Assistance for Special Populations

University of Hlinois Office
Department of Vocational ard Technical

Education
345 Education Building
1310 S. Sixth Street
Champaign, IL. 61820
(£17) 333-0807

TASPP has designed a computerized informa-
tion base exclusively for practitioners, re-
searchers, and policymakers regarding vocational
education programs for special needs populations.
Custom designed information searches are made
available at no charge on topics such as transi-
tion, at-risk youth and adults, limited-English
proficient (LEP) students and immigrants, teen
pregnancy, rural and urban education, and inte-
grating vocationa! education and the academics.
Entries contained in the base include the follow-
ing: reference materials, including the most re-
cent research reports, monographs, state reports,
organizational initiatives, program development
manuals, journals, and newsletters; orgéniza-
tions, associations, and agencies; centers for

educational information/services, including
curriculum centers, clearinghouses, computer-
based iuformation networks, and databases;
names and addresses of contact persons in state
and national agencies, associations, and
organizations; and exemplary programs/practices
identified by TASPP staff. This computerized
information base is accessible by writing or
calling the TASI ? staff at the above address and
telephone number.

VECM Database
BRS Information Technologies, Inc.
8000 Westpark Drive
McLean, VA 22102
(800) 955-0906

Managed by the National Center for Research
in Vocational Education, the Vocational
Education Curriculum Materials (VECM)
database provides on-line information on print
and non-print curriculum products including text-
books, workbooks, slides, tapes, and microcom-
puter courseware. This database, conducted coop-
eratively with the National Network for
Curriculum Cod «.nation in Vocational and
Technical Education, provides information on
materials developed specifivally for handicapped,
disadvantaged, LEP, and bilingual students.
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APPENDIX

Ceater for Community Education

ADDRESSES FOR RESOURCES School of Social Work
Rutgers, The Stae Univ irsity of New Jerscy
The publications listed should be ordered directh 73 Easton Avenue
from the publisher listed in each annotation. New Brunswick, NJ 08903
Therefore, the following uddresses are provided (201) 932-7798
for your convenience. (If the item is available
from & source other than the publisher, it is noted Center for Poiicy Research in Education
in the annotation.) Eagleton Institute of Politics

- Rutgers, The State University of New Jersey
New Brunswick, NJ 08901

Academy for Educational Development (201) 828-3872
1255 23rd Street, NW
Washington, DC 20037 Center on Education and Traixing for
(202) 862-1900 Employment
[~ Ohio State University
American Association for Counseling and 1900 Kenny Road
Development Columbus, OH 43210-10950
5999 Stevenson Avenue (614) 292-4353 (in Ohio)
Alexandria, VA 22304 (800) 848-4815
(703) 823-9800 (in Virginia)
(800) 545-AACD Committee for Economic Development
477 Madison Avenue
Amezican Institutes for Research New York, NY 10022
1791 Arastradero Road (212) 688-2063
P.O. Box 1113
Palo Alto, CA 94302 Council of Chief State School Officers
(415) 493-3550 379 Hall of the States
400 N. Capitol Street, NW
Aspen Publishers Washington, DC 20001
7201 McKinney Circle (202) 393-8161
P.G. Box 990
Frederick, MD 21701 Education Commission of the States
(301) 251-5233 (in Maryland) 1860 Lincoln Street, Suite 300
(800) 638-8437 Denver, CO 80295
(303) 830-3692
Califomia State Department of Educ -
Career-Vocational Preparation Divisiui. ERIC Clearinghouse on Adult, Career,
721 Capitol Mall and Vocational Education
Sacaramento, CA 95814 Ohio State University
(916) 445-9570 : 1900 Kenny Road
Columbug, CH 43210-1090
Center for Advanced Human Resource Studies (614) 2924353
New York State School of Industrial and Labor (800) 8484815
Relations
Cornell University
Ithaca, NY 14851-0925
(607) 255-2742
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ERIC Clearinghouse on Educational Intituse for Educational Leadership E
Managenent 1001 Connecticut Avenue, NW, Suite 310 v
University of Oregon Washington, DC 20036 N
College of Education (202) 822-8405 :
1787 Agase Street 5
Eugene, OR 97403-5207 Instructional Materials Laboratory K
(503) 686-5043 University of Missouri-Columbia -
2316 Industrial Drive n
ERIC Clearinghouse on Handicapped Columbia, MO 65202
and Gifted Children (800) 392-7217 (in Missouri) e
The Council for Exceptional Children (800) 633-5937 2
1920 Associazion Drive
Keston, VA 22091 MDC, Inc. P
(703) 620-3660 1717 Legion Road, P.O. Box 2226
Chapel Hill, NC 27514 p
ERIC Document Reproduction Service (919) 9684531 4
3900 Whecler Avenue
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