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Six specific second language learning theories are
presented and for each, an example of a practical, classroom '
application is provided. The theories include the following: (1) it l
is important to create a positive atmosphere in the classroom because |
cognitive learning increases when self~-concept improves; (2)
activities that employ multiple senses facilitate memory; (3)
language learning is accelerated when the content is interesting and i
useful; (4) the major path to language competence is indirect, l
implicit, subconscious acquisition via comprehensible input, rather ]
than direct and conscious learning through formal instruction; (5) ‘
comprehension is the first step in language accuisition; and (6)
movement increases interest, focus, and motivation. A game
incorporating several of these theories, and including specific
classroom procedures, is also provided. The game is designed to
review or introduce nouns, phrases, or other structures and to
reinforce comprehension or speaking skills. A brief annotated
bibliography is appended. (MSE) |
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Mostof the current secondlangusge and fearning researchisin agreement that an optimumn learning
environmentincludesseveral basicelements. Understanding thetheorybehind these componentsis
important and thereisan abundance cf professional literature available for those whowishto
investigatespecifictheoriesindepth. Theeretical understandingremeins withoutimpact, however,
unlessit canbetransiated topractical application intheclassroom. Thedevelopmen: from theoryinto
specificclassroomactivitiesinteacherrexcurcesand curriculum guidesisclearfy essential.

My purposeistogivethereader both theor, - and examples of practical applicition. Thelastpartofthe
article, agamefrom 7ote/ Piysicel Fun,incosporates several of the theories discussed and includes
specific £ow to detailsfor classroom use.

Theory: Itisimportest to creste 2 positive stmosphera ia the classroom because
cogaitive learniag increases whea self-conceptimproves.

A widespreadimpediment toforeign language learning isthelearner'sfear of making ecrors and
appearing foolish. Learnersquicklybecomeintibitedin anegative or stressful environment. Languuge
and ego areinseparable, andmany students!ivein constant fear of ridiculeby their peers and teachers.

Agppiication: Willing risk-takersmake goodlanguagelearners. It'simportant to structure timefor
students:o get to know their classmates in ordertobuild the trust necessary to enablerisk-taking.

Beginning foreignlanguage learnerscannciyei converseinthetarget langusge, soice-breaking and
trust-building activities must be doaein English.

Dering instroction inthe target language, put students at ease by asking for whole or small graup,

rather thanindiviual responses. Design or utilize activities which allow studeatsto work inpairs or
teams. Encourage students to be supportive and help their neighbors or groop members. Withthe
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suppost of partaers or teammates, stressis reduced because the risk of error isshered. Ingamesor
activitiesrequiring a single response, allow agroup effortinthe formulation of the answer, butrotate
theresponsibility of the student who givesthe official response,

Directcriticism putsthelearneronthedefensive, so avoid negative vocabulary and useindirect
cormection. Forexample, wheaTPR ora command strategy is being used and a student does an action
inamanner otherthan asdirected, either describe what the student did without saying, Mo, orrepeat
the command using intonation which communicetesthet you didn’treceive acorrect response. In
question/answer practices, whenastudent gives an incerrect answer, avoid theword Ab. Justgivea
regretful look and ask again, directing the question to another student if you see that the first siudent
doesn't wishto offer another response. Angther positive altemnativeisto change the question, sothat
thestudent’s answer is correct.

Whea students differ in responses, praisethose who do it correctly, withoutreprimanding or poisting
cutthose who doitincorrectly. Inaddition, do not allow students, either through werds or through
actions, to put down others' effiorts.

Formoreinfermatior andsuggested activitiesoncooperative learning and self-esteem, see Canfield,
and also Johnson and Johnson in the bibliography.

Theory: Activities whick esploy multipie sessesfacilitste memory.
Thebrainrecordsinformation indifferent locations according to the seasethrough whichit is received.
Whentheinformation isstored, new neural connections are created inthe brain. Retrieving or
remembering becomeseasierthemoreplacestheinformationisstored.

Applicztion: The most frequently exercised sense inthe classroom ishearing. Studentsare required
tolisten, listen, listen and arefrequeantly criticized byteachersfor potlistening. Qbservation of teachers
in a meeting or presentation will tell you that we are asking for something that we asagroup have not
masiered. Listening is important, but weall soontune outif other senses are not stimulated.

Thesecond most frequently used senseissight. Early gradeteacherstake the peizefor visually
stimuletingenvironmentsineducationland. Inhigh school, secondlanguage. .ersaceusually
among thosefew teachers who provide a visnally motivating classroom. Timespentin creating




pleasing and inspirational surroundings should havefar greater priority than many of the other tasks
thatteachersarerequiredto do. Rememberthat having thetime and skitls of aninterior decoratoris not
necessery. Include waysfor the students’ productsto adornthe walls and make sure it’s clearly related
totheleaming goals. Keepinmird thatcolorisan excellent aid to memoryin your visuals, from
visually electricflashcardstouse of colored chalk atthe boacd.

Thesenseof tonchisthird in frequency, but notinimportance. Tactile excountersare especially
impoctant inbeginning stages of Ianguage learning andeelstively easyto dointhe classroom.
Interacting with props andobjects conveysreality, convincing thebrain that the informationisrealand
should bestored. Foreignlanguage conference exhibitorshaverapidiybecome aware of the need and
demand forrealia. Butdon’t wait for thenext conference—your home and local thrift stores are bulging
with words you want to teach.

Smell andtaste are probably tied for last place since few of us have easy accessto cooking facitities,
Donot, however, let thiskeepyou from an occasional smelling or tasting event. Non-cooking activities
which employ smell include identifying odors of cooking extracts, spices, fruit juices orscented felt
pens, or anything you wish to teach which has an odor. Blind tastetastes are also fun and interesting.
Use different types of breads, beans, waters, cheeses cr other foods.

For specific activities on smell, taste and the other senses, aswell ashow to set them up inthe
classroom, see Zotal Physical Fudinthebiblipgraphy.

Thkeory: Langesge learaing is accelerated whesn the coatentis interesting and useful.
For most students, information (especiallyin atextbook) isnot real untilitis convertedinto meaningful
activity. Iflanguageisto beinternalized, thatknowledge mustbe used totransmitreal messages, not
artificial exchanges contrivedforthe sole purpose of practicing structure.

Applicatiom: The goa! of covering thetext isoften giventoo higha priority. From the standpoint of
content, atextisaseffective asthe qumber of waystheinformationthereinisrelated tothe students’
goalsandinterests.




Researchtellsusthatthe the brainseldom considersinformation important enoughto storeuntil that
sameinformationisencountered many times. Yet, practiceor reviewinthesame waysinvites boredom
and oftenrejectivnof thecontent. Repetition mustihereforebethrough different activitissand contexts.

When learning a seng, for example, if you detect looks of O 20, zot#guis, do therepetitions with
varied pitch, rhythm, or volume. You cantap out sccompaniment on different parts of thebody or
furnitore and with different instroments (hand, pencil, ook, pen, ruler). You mizht assigna division
of lebor that calls for some lines to be sung by those who are wearing socks, and other verses sung by
those without socksor by students with jewelry and without jewelty. Students could create actionsto
accompauy the meening and petform them in small groups while the others sing the lines.

Research also showsusthat learning takes place best in 20 minute segments. Activitieswithagreat
deal of variety cansastain ionger periods; those with little variety should be shorter.

Taeory: The msjor patk tolasguage competegce isindirect, implicit, sebconscious
acquisition viacompreheasibie iapat, ratherthan direct sad conscious learsieg
through formal instraciion.

Second language can be most efficiently acquired when used as atool in other endeavorsratherthanan
endinitself. This does not meanthat we should abandon the examination of structure; however we
mustcarefully considerourapproach andtimingin teaching it.

Theteachermustcommuticateinwayswhicharecle  comprehensibietothelearnersand which
clearlyrepresenttheintended meaning. Without comprehiensibleinput fromtheteacher, thelearnermay
misinterpret or becomeconfused. Theresultisfrustrationand boredom whichimpede learning and

evenpreventit.

Application: Language canbeused asatool, for example, to cook, draw, dance, sing, experiment,
seckinformationorplay. Thesehands-onactivitiesfacilitate theteacher'stask of giving
comprehensibleinputbecausethey canbetaughtthreugh demonstration and participationratherthan
lecture.

Themos; common method of transmitting meaning inforeign language classroomsisthrough
transiation. Mesning isbetter transmittedthrough actionsbecausemost leatnersremember what they
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seebetter than what they hear. Forexample, inmyfirst yearin a new school, I discovered thatthe
French students who had learned the song Afloverzethoughtit wasa song abouttouching different parts
of thebody. This was a natural assumption becausethat was witat was done by the previous teacher
and the students when singing Aloverte

Theteacher no doubt had introduced the song with an explanstion of the meaning. The explanation was
soonforgoiten, but theactions lived oninthe students’ memories. ‘l'o correct the misinterpretationin
meaning, [ drew abird ona pieceof cardboard, punched holesinthe appropriate places and inserted 8
featherintoeach hole. Now asthe students sing and pluck, they are correctly understauding and easily
remembering the meaning of thesong.

Fortunately, mostteachess, whethertheyrealizeit or not, have acting skills. The more youdevelopthat
ability, theeasier itisto deliver comprehensibleinput. If thisintimidatesyou, remember thatall people
who havebeen caretakers of infants or young children bave exercised their abiiitiesin giving
comprehensibleinput, and are therefore probebly muchmore accomplishedthantheyrealize.

For more informationonly acquisitionand comprehensibleinput see Krashenand Terreflin the

bibliography.

Theory: Comprehension isthe first step in lasguage acquisition. The classroom is
perhapsthe only place insociety where we are asked toimmediately produce what we hear. Inthe
natural patteens of first 1anguage development, many opportuaities of hearing the words are provided
beforethe /earners are expecied to speak. Even asadults, we hear new wordsseveral times andia
several situationsbefore incorporating them into our spoken language (if ever). Since we cannot say
wordsthat hiave not yet clearly registered on our ears, being askedto speakimmediatelyis extremely
stressful. Forcing early production setsstudents upfor faiture. Isitreasonsbleto expect them tosay
wordsthey cannot yet hear?

Delayed oral response allows for more native-like profunciation to develop. Poor pronunciation often
means studews did not receive sufficient input beforethey were asked to produce. Some learaers are
readytospeak afteraboutten hours of instruction; others, especially chil dren, require moretime.




Application: Asinfirstlanguage development, students shiould not be required to passively listen,
butrathe. o interact with theenvironment and respond physicallytotheteacher andeach other, Speech
comes moreessily and naturally when studentshave spent sufficienttime listening and responding
physically. Classroom activities which usedelayed oral responsesstrategies havereceived much
attentioninthe pastdecade. Forteachingideasand furtherexplanation of the comprehension or
delayed oral response theory, see Asher; Krashen and Terrell; Moore, and Winitz inthe bibliography.

Theory: Movemestincressesigterest, focus saad motivation.

Kinesthetic ormuscle-learring increasesthe supply of oxygeatothe brainto maintainalostaess and
encourageslong-term memory. Inmostkindergarters, thereisamultitude of kinestheticactivities
which excite young learners. Asstudentsgrow olderand learntotolerate sitting still, movementis
removed or greatlyreduced in the classroom. It is no coincidence that thera is acorresponding reduction
instudentinterest andrate of earning. Itisunfortanatethatafter kindergarten, kinestheticteaching
strategiestake anincreasingly lessimportant role and arerapidly repiaced by & preponderance of
auditoryactivities.

Aithoughthereare other factorsthat lend to a decreasein the effectivenessof learning as we climb the
educational fadder, fack of movementforthelearners playsanimportantrole, Teacherswhorealizethat
an effective instructor isactive and moves ebout the classroom often miss the fact that in ordertobe
effectivelearners, students havea corresponding need.

Applicatios: The standard classroom could be said to be anti-fearning in many ways, but the most
obviousisthat the physical arrangement does niot allow for group movement. A classroom arrangedto
allow kinesthetic learning might coasist of ane space with chairsin a semicircle or U-shepe for group
activitieswith movement, and another area with tablesor desksfor writing and othertable activities.
Instead, the norm is 35 desks crammed one against another in a space rarely big enoughto
accommedateastoragecupboard.

Acircle, forezample, isanideal formation for manyinteractivelanguage activities. Eventhoughit
seemsa hessle, space can usually be created by shoving or stacking furnitere. Once studentsfearnthe
rearranging procedureand get over theinitial resistance to something new, the process willbecome
painlessandthebenefitsmultiple.




Thefollowing gamefrom Zovel Plysical Fun, abook on learning language through cooperative play,
is anexample of an activity which maintainsinterest becsuse of themovement, Acquisitionof the
lacguageisindirect because studants are using langusge asatool and are focused on the process of the
game. The use of props or pictures adds visual interest and helps create reality. Itisafavorite of all age
groups. Tooel Pipsicel Feais aveilable by mail order from JoAna Olliphant, 11004 111th St. S.W.,
Tacoms, WA98498.

CHANGE PLACES

Purpose: Review or Introductios of Nouss, Phrases or Other Stracteres
(Comprekension or Speakirg)

Materials: 4 to 6 large objects, flashcards or pictsres

Procedure )

Arrange studentsin a circle or semicircle, Chairsarebest, but desksare mansgesble. Any empty
chaurs or desks areremoved. The object of the gameis to change chairs when your assigned name is
called and never to be caught without A chair when the changing stops.

Placefour to six objects about afoot apartin front of class (inthe middie of the circle, onthe
chalkboardtray, or onatahlein front of the class). Announce tiiat each class member will be assigned
an object and thatitisimportant that all remember which object they are. If objectschosen are ashark,
acookie, ahatand akey, the first person (starting at one end of the semicircle or with anyone inthe
circle)becomes a shark, the next person a cookie, the third person a hat andthe fourth akey. The
teacher hioldsup each object, showing itto each person during the assigning, Yoware ashark; you sre
& cockie, you are bt and you are a key, ete. The naming processis part of tha teaching so be sure that
all can seeand hear. Thefour items are assigned one by one uatil all students have aname.

The objects are placed in a line onthe floor in front of the group. Someone volunteersto meke the first
call and his/her chair is eliminated, making one fesschair than thereare students. The volunteer stands
behind the objectsand, facing the grovp, calls out any two objects or pictures. Ifthe student caanot say
the words, s/he poinis out the objects with  foot and the teacher makesthe call.




Those players having the name of the objects called must change placesto any chairsother than the
onesinwkichthey were justsitting. The callerimmediately triesto sit down in one of the vacated
chaits. The person who does not get a chsir, and therefore is eft standling, isthe next caller.

Whentwo students land on equsl portions of a chair at the same time, they both become callers; don't
allowthem tofightit out. Theteacher repeatsthe call during the changing, holding up or pointing to
the objectssoit will be clearto all what hasbeen pamed. -

Thenew caller {or same one, if s/he failedto secure a seat) announces any twoitems for the next
change of chairs. Theteacher may wantto allow studentsto call three objects instead of two, or
occasionallytoallow, Avarpdady chagge! The more objects called, the more movementthere s.
Cantion the studentscn theimportance of avoiding collisions. When two or more objectsare called, all
mustremainseated and wait until the last objectis catled befove chair-changing canbegin,

At the end, ask for a show of hands of winners--those who Were never caught without a chair or were
neverinthecalling position (with the exception of the volutiteer who began).

With children younger than first grade, you need enough of the same objects or pictures sothat each
studentcan hold theitem s/heisnamed. This servesasa constantreminderto thechild, plus givesthe
teacherthe visual clue of each child'sassignment in order to monitorthe movement.

Varistion

Afver afew rounds, new words can easily be substituted by assigning new names for the various
groups, for example, Zitose mio weve whales sre now snowballs. Thelevel of difficulty canbe easily
increased topractice other structures, such as verbs, adjectives, time, westher or other expressions.

For example, with the class assigned the names of different foods, the callers ave required to name one
item they like and onethey donotlike. //ikeateeseand/don't likepears: Those who Were assigned
tobe cheese or pears would change places.
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