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CURRICULUM DEVELOPMENT IN POLITICAL EDUCATION, PARTICULARLY
THE INTERNATIONAL DIMENSION

New developments in the Netherlands

1. Introduction

This paper gives a general outline of the development and
the status guo of political education in <the Netherlands,
focusing particularly on the degfree of internationalization.
In the 1light of current and future ecucationai-political
developments, attention 18 devoted subseqQuently <to the
congolidation of the position o0f <the North-South issue in
the curriculum, and the political demand to give <the theme

"Europe'" & structural place.

2. Status gquo of politicel aducation

2.1. Developments anéd internationalization

Ir the sixties, social change enf discussions in education
in <the US and Western Europe give rise to a different
definition of the term “curriculum". Attenrior shifted from
descriptions of subject matter to planning of the form and
structure of teaching. The term ‘“curriculum" =sacquired a
more dynamic flavour. Tnis was characteristic of those days,
when socioceconomic progress and personel development were

high priority issues.

Starting in the US, and later fcllowed by countries such az
West Germany, Great Britein, and <the Netherlande as well,
curriculum development projects were launched. First. as

usual, for mathemetics and sciences (the Sputnik effect!)

and only much later for' the social subjecte.

Responding _T©0 <the demand for sociall relevant education
simed at the individual. socigl &nd politiczl scie'ices Tried

To gain &a strorger pocsition in the schocl curr:scu—_um.
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Within the context of national and international ‘
democratization movements, these efforts contributed towards
the initistion of curriculum projects for political
education in several countries. Especielly in the early
seventies, these projects were often characterized by
acadenmic discussion. Supportexrs and opponents argued about
the desirability and feasibility of pedagogical and didactice
starting points.

In countries like West Germany, the u. K. and the
Netherlands, these curriculum activities produced a wide
range of teaching materials, with both good and bad
practical examples. By the end of <the seventies, teachers,
but =also the inspectorate and the government, acknowledge

the importance of "political competence". #

However, in spite of <this 1legitimization, political
education was and stiil is faced with & number of essential
probiems, such as the absence of a consistent bodyv o?f
subject matter derived from academic disciplines. This ie
reflected in the extremely broad definition given <o
political education in schools. This varies from an
introduction to the social sciences to studies of current
events, from a spotXiight on government and parliament even
to the propagation of ¢ <tain party political views. The
gquantity of teaching materiais has failed to contribute tTo
an improvement of the quality of political education. Tc
achieve effective political education., aimed at the
formetion of well-founded opinions about social issues and
political competence, other strategies and conditions are

epparently necessary.

Eepecially in the eiaghties, new torics demand the attention
of <the Tteacher, mainrly for morzl - reasons: Development
Education, Intercultural Education, Peace Education, Humarn
Rights Education, ezc. Although these new "movemenvtes" give
zn impulse to pedagogical innovation, &at the same time they

threaten the concreteness anc¢ validity of the sudjec. meaetter
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of Pdlitical Education. They offer the Possibility of adding
a global dimension to the curriculum, but they take no
account of the overlsp, the 1limitations of tThe timetable
and the risk of fragmentation. The 8o-called global studies
overemphaslize the affective goals, and pay little atter.tion
to sound subject mattei. Global education has not seldom
been considered synonymous with biased social eriticism. One
of the results of this trend is that in the Netherlands, but
also in the U.K. and West Germany, the image of political
education has deteriorated. Political ' education was
identified with radicail social movements, and in fact had to

be justified all over again.

2.2. The curriculum proj=ct "Social and Political Education"

In the period from 1981 to 1987, a project was carriec¢ out
at the National Institute for Curriculum Development, a
government institution, on <the subject of "“Social and
Political Education". This curriculum project, aimed
Primarily at enhancing <the quality and implementation of
political education, resulted in:

¥ a core curriculum for social and political education for

14 ?o 16~rear-olds;
# a2 handbook for planning this school subject;
* lesson plans and lesson series as examples of the core

curriulum.

Teachers, teacher <training colleges, the inspectorate and

research centres were involved 1in <the project. Until 1985,

ell efforts were focused on achieving a minimum consensus

about starting points and goals on a national level.

Considering the suspicious attitude of parents, teachers,
government and unions, reaching a minimum consnsus was

imperative to the innovational strategy.

By defining as unambiguousl: as possible <the maznimum of
knowieage end insignt pupils muss: have at their disposal to

form an opinion concerning nationeal as well as international
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issues, and by offering concrete lesson examples, the
Project has contributed towards the achievement of the
desired consensus in the Netherlands. Credit is alsgo due to
the participants, however, for without the support of
enthusiastic teachers with widely different views, the
stimulating role of the government and the inspectorate,
pupils who 8aw +he "point" of political education, and
special in-service <training programs, this would not have

been pcssible.

But consensus alone is not enough. This says nothing about
Tthe extent to which political education has gained an
everyday, natural position in school practice. In other
words, the extent to which effective implementation has
taken place. With the institution by the government of an
experimentael examination in "Sociel and Political Education®
until 1992, 1linking up closely with the core curriculum
designed, &a start has at least been made with an

implementation strategy.

In October 1988, a university research center will complete
a study among U0 scnools as to the <transferabllity and
usabi;ity of the teaching kits published. In tnies way, we
hope to develop tools for implementation which will
guarantee a wilider distribution &end use of the project
results. One of the things being looked into is what proauct
specificetions & <teaching kit must meet if it is to lead to
other, better learning outcomes and the adoption of new

"outlooks" by teachers.

(An evaluation report of the project "Social and Poli%ical

Educetion 1981-1987" and a report of the implementation
sTudy can be obtained on request from the National Institute
for Curriculum Develcpment. )

3.2. The content ¢f social and political studies

in answering the guestion what determines the conten:. three

_—
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points should be taken into account:

- the demand of the pupll to be equipped in such a way that
he or she i8 able to find his of her own place in
soclety, for example by knowing about phenomena and
problems and having formed an opinion about them;

- the demand of soclety for well-epuipped people, who ecan
function adequately in society and are able to cope with
the phernomena &nd problems encountered in soclety;

- the instruments offered by the socieal sciences
(political science and soc;olozy) for analysing social

and political phenomena and problems.

These three things are also reflected in the general
goal: "the pupils are able tc cope with" indicates & need to
learn on the part of the pupils. "Learn to cope with current
social and political phenomena and problems" refere to a
demand on the part of society, namely that pupils should
have insight into <these phenomena and problems; how
decisions are made in society with regard to these matters
and what rules are involved in this process. Overemphasis
of this uspect leads to "adarting political education™, in
which the pupilils' formation of opinions is pushed into the
background. "On the basis of relevant and reliable
information" has to do with the scientific instruments
offered particularly by the social sciences for analycing

social and political phenomena anc¢ problems.

In other words: if &a balanced body of subjiect matter is to

be determined, all these cx.teris impliiecit in the genersl

goal must be taken into account. Ways of realizing this .wre:

&. to work thematically, which means that sociel and

political phenomena and probiems are presented in a
context the pupils understand;

b. to distinguis? thewatie fields, thus imposing a
s=ructure or soclel and political phenomens and problems
and meeting the demand from society;

c. tO0 use approaches and Kkey concepts borrowec from the

social sciences.

i
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We have chosen to order subject matter in thematic fields,
with a wview to structuring social problems and presenting
them in & way pupils can understand. A thematic field is a
framework for mapping out social and political phenomena and
problems whieh can be recognized and viewed in their
interlinking relations. The following thematic fields can be
regarded as a concrete organization of the day-to-day

reality of teachers' situations:

1. Education family, relationships, mass media
2. Living environment cultural minorities, environment
3. Work and leisure unemployment, social benefits

4. Technology and society privacy., the information society
5. State and society political decision-making, crime
and criminal law, parliamentary

democracy

6. International ‘relations North~South. East-West issues

European Srtudies

Approaches

By de?ermining the thematic fields it has been made clear
what Kind of socizal and political phenomena and problems are
to be discussed. Still unexplained 4is how this is tc be
done, what instruments are to be used. Socisl and political
phenoﬁena and probiems are thus analysed:

i1. &. from the pointe of view of the various social groups;

b. proceeding from the Question what interests and

relations of power and authority (and corresponding’

positions) are involved;

c. proceeding from the question what stondards, values
and eXpectations underlie one's own actions and those
of others;

d. proceeding from tThe guestion whet goals and means are
involved in one's own actions and those of others;

2. against the background of the development of the

phenomenon or problenl under scrutiny;
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3. in comparison to similar problems in different

societies.

The following key concepts are used in the approach: (views
of) groups, power, authority, position, standards, values,

expectations, goals, means.

Summary

After a very pragmetlically oriented Dpractice et classroom
level, followed by a period of many academic disputes on a
moxre theoretical 1level. bearing a strong flavour of social
criticism, clarity and consensus have grown ccncerning the
goal and content of social and political education in the
Netherlands. Thus Jjustification has been achieved. All 2
energy must now be turned <tTo the task of implementation to
promote and guarantee the quality of social &and political

education.

New developments with regard to educational content and
educationel policy in the Netherlands and other Western
European countries pose &a <threat <tc the pocition of
polit;cal education on the one hand, but on “he othe:r they
offer possibilities of placing more emphacsis in subject
matter on internationnlization.

-

3. Poiitical education and the Internationel Dimension: new

_possibrlities for integration.

3.1. Basic education for yvoung people

lr., a great many European countries, including the
Netherlands, there is an increacsing tenaency to lengthen the
period of basic education - that is éompusory education for
all pupils. EqQually internatione. 3is the tendency tc focus
tne educational pProgram on Kknowledge. T:.is implies a

prominent rcle for academic subjects.

feact,
<




In general, the necassity and importance of basic education
is explicitly acknowledged. The insight has been accepted
that pupils ‘should acquire gkills which are considered
indispensable in our (Western Europesn) Bociety now and in
the future. Deflciencies in the area of basi¢ skills could
iead to unbalanced personal development, and undermine the
ability to cope politically and socially. Basic education ie
also important for the improvement of <the gqualification
level of the working population. Furthermore, basic
education can set limits for the iesponsibility of the
school. In other words., what belongs to cui’ricular and what
to extracurricular socialization? What is the basic task of
the school, and what is not? One of the selection criteria
in determining the content of basic education is:

what Knowledge and gklills are essential fer functidoning

as &a member of a more and more internationally

oriented society, the lack of which, if they were

not liearnt at school, would be 2 lasting handicap®?

This criterion is particularly important <to the further
consolidation of the egTeatus and position of Poliiticel
Education, anf the intergreation of internationel aspects in
subde?t matter. However, this does entail that choices must
be made within this broad field of global studies. For time
at school is not only limited, it is aliso exXpensive. Anc¢ not
everything the media bring into our homes oOr whaT
zealous action groups passionately advocate reanks as an
object for information transfer or -determination of
standpoints at school. In this context it should be observed
that the Dutch government ‘central educational system!) will¢
prescribe learning outcomes, as the U.K. also intends to do.
Learning outcomes ca: be seen as minimum qualifzications,
involving knowledge, insight and skills. whier &l1 purils
mus< at least pocsess on leaving school. The Dutcen
government has commissioned <the National Institute $for
Curriculum Development <to submit propcsals for ali 1L*1!)
compulsory subjects of basic education at the end of 1986,

in consultation with educational ing.itusions anc sociel
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groups. These subjects include two modern foreign languages,
and the subjects Geography, History, Economics and Social
and Political Studies. The latter are not to be taught as an
integrated cluster but as separate sublects with their own

specific objects of study. *

The necessary cholces to be made among international themes
wiil be Dbetween: development education (the North-South
issue), East-West relations, and the "high-priority"
European Dimension (which will be discussed in more detail

further on).

In the Dutch situation, increasing explicit attention <to
internstional issues will o©of course not be limited to the

curriculum for Political Studies. Geography, History and
. Economics will also make room for international aspecte in
the proposals they submit, in keeping with their own
identity. Traditionally, Geogrephy and History teaching has
always included discussion of Third World pobiems, the power
blocks Russia and America, and Europe. However, the linkup
between subject matter in different fields deserves further
study and consultation in order to achieve &a more coherent
educational offering. Analysis has shown tnat many methods
used in the social sciences overlap, and tnis leads to
fragmentacion. Perhaps needless to say, there i1is no
intention of adding "new subject £ields" to the social
sciences. The object 1s to define the "bagics" of
international themes, and to integrate these in the

subjects of compulsory basic eaucasTion.

e
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Summing things up, in Western Europe, one can observe a
tendency to 1lengthen the period of compulsory basic
education to the age of 15/16 and to develop core curricule
with learning outcomes. In the Netherlands, the functions
ascribed to basic education clearly point out the necessity

cf social and political education.

Basic education for young people in &a more and more
internationalized society woulc be incomplete and unbalanced
if dir did not explici.ly include social, political and
cultural characteristics ol our (Dutch) society in relation
to characteristics of other societies.

~

3.2. Integration of development education irn soecial and

politicel education

The integration of development <ducation in Dutch schools .

has & broad social and political basis. Thig is reflected ir
the initisation of the Educational Project feor Deveiopment
£id (EPOS, £1982-1986) and the National Development
Education Network (LNO) establishec in 198€. Thics national
network wss initvisted by the Ministers of Development Aid
an< of Education and Science. at the »equest of Farliament.
The objeccive of the National Development Education Network

is to help guarantee a permanent place ‘or development

- 10 -
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aducation in the s8chool curriculum, in & manner in
accordance with the principles of good teaching, in order to

Tomote greater awareness of developnent issues and to
inereas¢ public support for development aid. This ne%twork,

which wiii be operative until 1992, is a joint undertaking

of institutions &active in the field of curriculum
development, resesxrch and in-service training and
non-governmental organisaticns (NGOs). The network also

cooperates closely with teachers at primary and secondary
schools. The National Institute for Curriculum Development

(SLO) sees to the project management.

There is &a genersal consensus regarding the necessity of
structural attention to the Nroth-South issue in education.

-—

As for the guestion how to realize this educational aim, o
little or no agreeement existed a few vears ago. The idea of

"letting & thousand flilowers bloom" caused schocls to be

flooded with an incessant stream of lesson letters, flles or
countries, newsletters, slide series, video tapes, source

books, etc. Gradually, a "mountain" of teaching materials

grew, consisting for <the most part of non-commercial i
publicetions. However, looking back, their influence on the

content of education has been negligible. A study done in

1980 showed that teaching on the North-South issue for 14 to

16-vear-ods was ratner fragmentary and one-sided. Many

methods used, <the survey concluded, hardly offerec¢ pupils
and our world.

It came tc be realized that for an effective improvement of"
educatior., i.e. more coherent Knowledge regarcing the
background and origins of <the development problen and

possible solutions, more is neeced than & lerge qQuantity of

teaching materials. Especizlly ir. our "ne~-nonsense" era,
this calils for a carefu_l1ly prlanned development and
implementation strategy. i the Duteh situetion, this

f

|
political insight intc the relations between the Third World -
entails that implementation can only be effective if

l development education ic made a compulsory element of
|

| Q - 13 -~
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the curricule for the social subjects. It should not
be taught as a separate subject, but integrated into the
exigting curricula, as an integral <theme in the thematic
fiela "International Relations" in political education. A
recent Unesco study on global themes in education also
argues in favour of the "“infusional approach" when it comes

to new subject matter.

The Network has designed core curricula for development
educarion to be used in the social subjects, with the
general goal:
to cultivate in pupils the KXnowledge, s8kills, sense
of values, and attitudes necessary for a& sound insignt
into and a well-founded opinion about <the North-South
issue: the existence of people in Third World countries
compared to and in relation to© that of people in

wealthy countries.

The following elements ¢f subject matter are important:
a. the ways of life of people in Third World countries;
b. the poverty pProbliem, the development issue and
developent aic;

¢. thinkirg in terms of development.
These elements have been fleshed out in ~erms of goal and

content for each subject, and as it were "parcelled oux" tc

offer maximum opportunity for integration.

Curricutum for development education:

Primarv education 1st stage of 2nd stage ot
secondary education secondary eoucation
1z - 16 years 16 - 15 vears

- The ways of life o* people in Third World couniries, in relauer: to
the situation In wealty countries.

B
£ - Backgrounc: the issues o* peveny and
£ l development, geveiopmen: cooperation.
o
© - Op'nions ¢~ the
oevelopment
P ISSUE !
¥

!
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In primary education, the emphasis will be on introducing
the pupils to the existence of people in Third Worlisd
countries. 'The pupil learns about the various ways of life
in the Third World: its8 cultural diversity. In secondary
education, further light will be shed on this' existence by
gradually devoting mecre e¢ttention to the poverty problem,
the issue of social develosment of Third World countries and
its relation to development in wealthy countries and
development aid. In addltion, to add depth to the pupils'
insight and offer & better basis for forming opinions,
geveral views are discussed on the backgrounde of and

possible solutions to the North-South problem.

Political education focuses on tension and conflicts arising
from underdevelopment discussing such topies as: the
national and international balance of power, human rights,
cultursal pProblems, Dutch deveiopment aid policy,

opportunities for citizens to participate.

Besides the above-mentioned core curricula for development
education in the subjects Geography., History., Economics and
Political Education, model 1lesson series and handbooks bzve
been ?roduced. In addition, more ancé more regiocnal workshops
are being orgenized for teachers, ir which opportunities are
also offered for cooperating with museums and Third World
organizations. From August 1989 onwards, all efforts will be
aimed 1at disseminaetion and in-service training. For this
Purpose, arrangements have been made with educationel

publishers and examination boards.

In all honesty it must be admitted that, in spite of the
fairly good infrastructure for the coordination of
development, training and research activities and an annuel
budget of one million dollars, the position of development
education in classroom practice remaine marginal for the
time being. The problem is that development education has to
compete with othe» cleims on the curriculum 1lise peace

education, environmentel svtudies, interculturel studies,

R
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consumer education, law-related education and recently in
the Netherlands, studies of World War IXI in relation to the
present. Moreover, research has shown that teachers are not
interested in in-service training, and pupils generally do
not feel very involved with the topic "Third World". Or, to
quote what a large number of pupils recently claimed: "Por
music does more to call attention to the worlid's problems
than Dutch politicse." We need only think of "Live Aid" in

1982 and the Nelson Mandela concert of June 1088.

In brief, with the installation of the National Development
Education Network, <the Dutch Government has made a
construective contribution towards the internatialization of
the curriculum of social studies. This great step forward
could prove to be of lasting importence within <the
perspective of the future introduction of basic education.
In order to iaprove the guality of development education and
give 1% & structural place in classroom practice, -activities
are czoordinated in the fields of curriculum cevelopment,
research, designing examina%ion pPrograms, analysing teaching
material, information supply, initial and din-service
Training. counseling and curriculum evaluation.

2-3. Embedding the European Dimensicr in education

A third factor which c¢ould lend a more internationsl
character to political education is the draft resolution of
the Ministers of Education of the European Community

in May 2198f& regarding <the consolidation of the European

dimension in education. By means of several new coordinated

measures in the period 1988-1092, the resolution i: meant to

contribute to:

¥ young people becoming more aware of the European identity,
the vezlue of European civilization and of its foundations.,
particulariy the protection of <the priniciplies of
democracy, social Justice and respect for human rignts;

¥ young people realizing the advanteges of the Community,

but .s0 wnat challenges they will encounter on geaining




access to a larger economic and social territory:;

* young people improving their knowledge about the
historicai. cultural. economic &nd social aspects of the
Community and 3its Member States, and realizing the
significance of the cooperation between the Member States
of the European Community and other countries in Europe

and the rest of the world.

Tc achieve a "Europe for the Citizens", the Member States
have been urged to take measures within <the limits of their
own specific educational policies. More specifically,
there are plans to publish a policy document focusing on a
structurel Place for <the European dimension - in the
educational programs for History. Geography, Economics and
Social Sciences, among other subjects. Initial and
in-service teacher training should also explicitly make rcom
for the European dimengion. Within Member States, this could
be .realized by offering high-quality teaching materia> and
instructing staff at teacner training colleges. An
interstate way of achieving this aim is cooperation btetween
teacher training colleges, with the object of increacsing the
mobility of students ané teachers. In any case, it is clear
that ,the European Community» will stimuiate ccoperation
between teschers to promote the integration process. For
pupils, too, more end more opportunities will be createé for
actually experiencing what everyday life is 1like in other

European countries.

With a view to the "magic" year 1992 -~ Europe without
boundaries - c¢ollogquia will be organized under the auspices
of the European Commission. The aim of these colloguia is to
analyse The effectiveness of curriculum an¢ implementation
strategies now in  use, an¢ explore possibilities of
collaboration. From 1989 or., & Summer University will be
helc each yvear for steff of =eacner training colleges and
specialists. It is hoped thet this eXxchange and experience

wil: jead tc the discovery of new and better strategies for

introducings the European dimension. In shecrt, tne next few
Q
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years will be dominated by European Unification. Of course,
this is partly motivated by <the desire to strengthen
Europe's economic position in relation to Japan and the USA.
In 1992, a comparative study will have to prove whether
young people's Kknowledge hes actually improved. Already it
is evident that the available funds and the political will

vary from country to country.

Developments until now

Over the last 10 to 15 years, a wide range of initiatives
has been taken at national and European levels aimed at
bringing Europe or the so-called European dimension into the
schools. Handouts have been written for teachers, colourful
information brochures have been distributed, teachers'
conflerenceg have been held, Joint projetts have been
launched, audiovisuel materials have been Geveloped and
model curricula have been presented. However, from recent
oublications we observe' that the so-called Europeen
Sinension is only marginelly represented in curricula,
teaching methods and classroom practice in the European
meme:per states. A comparative study of severa: countries has
yielded extremely disappointing results. Poor recults,
however, demand an analysis. Why do the punrlications of
non-governmental organizations in Germany, the Netherlands
and Britain have so 1little influence on Social Studies
curriéula and classroom practice? Is this to be blamed on
the quelit:® of <the teaching material and handbooks

published, or on <the absence of a development and

implementation strategy? Or are materiszls developed that the

average teacher car do without? Or is an NGO such as &
small-scale centre for European Studies doomed to a rlace on
the periphery of the educational system, its impact reaching
no further <than a few interested schools? Or is it becaus:
public support for European education is lacking, while
national authorities sit on the fence? Or is it due tc the
absence of & well-constructed curriculum project c£fering

a coherent description of development strategy, eve.uation,
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training and dissemination?

In any case, it is evident that the suggestions put forward
in various papers are rather incoherent, and lack sufficient
basis to offer & perspective in the medium term. Attention
is focused on teachers, schools, development of teaching
material, and & more prominent role for non-governmental
orgainizations, without any indication being given of the
minimal conditions for & structural embedment of the
Euroypean dimension. Structural embedment entails the
compulsory inclusion of <the European dimension in the
teaching matter of Social Studies. Without this, discussion
of Europe et school will remain an entirely noncommittal
matter, up to the willingness of teachers to adopt such
themes. This would imply a contlnﬁation of current classroom
practice, in which Europe comes up for discussion once in a
while, more or less accidentally, without systemeatic

embedding and without specially developed didactics.

If the European Dimens:on is to acQuire a more prominent
and meaningful place in Dutch education, & core curriculum
w21l have to be formulated, to which various interest groups
contr?bute. and whieh puts forward wvalid proposals on
content, place and didactics of <this periphersl thematic
field. Furthermore, suggestions should be offered how to
incorpcrate the European Dimens2on into existing school
subjeéis such as History, Economics, Geography and Political
Education, and practical tips should be given for classroom

teaching. The high priority of &a core curriculum as a

starting point 41is to do with fundamental developments in

Dutch educational pol:acy (see paragraph 3.1.).

Concitions for improving quality

It is obvious that ieachers play a key role in actual
educeavional innovation. Conseguently, teacher treining
colleges, which are primarily responegible for initial and

in-service <trair.ing, should be I1nvolved in plans for
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implementation of the European Dimension in an early stage.
The limits and possibilities of the individual teacher, and
thus of c¢lassroom practice, should als® be taken into
account. However, for teacher training & document, a core
curriculum must be available containing clear-cut proposals
on goal, content, place and didactics, and suggestions for
incorporation in existing subdects. Such & curriculum
framework could serve as 8 basic document, reflecting a
nationwide consensus. Such a basic document could guide <he
development of tsaching aterial, tests and the content of
in-service training setivities. This basic document should
give a balanced and sound description of <the various
dimensions of the "“themsz furope". This could be achieved by
defining 2 political, an . economic, & geographiczl .and an
hastorical dimensicn, to be discussed in the lessons for
each subject or cluster of subjects. On no account should
European education be treated as a separate school subject,
but Iintegrated into the compulsory programs for exXisting

subjects.

In order to devote more and better attention to the European
dimension, a national plan must be developed and carried out
within the formal educatiocnal system. 1f the responsibility
is léft to non-governmenta. organizations, tne informal
circult, the effects will remain limited, since this will
contznye the present non-~committal situation. Only centrally
prescribed examination programs (= basic education and
learning outcomes) can lead <tTo large-scale educational
change. This 1is &a question of professional status. A
curriculum project with expertise at its disposal in the'
£ields of curriculum developmen<t, evaluation and training;n
and addressing itself <to the planning of implementation
activities, is likely to s.~~zed.

Action Plan for European dimencsion in the Ne<therlands

A. Curriculunr. development

- qualitative analysis and eassessment of the usability of

Q - 1L -
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ERIC

Aruitoxt provided by Eic:

teaching materiale on the European dimension;

analysis of the European dimension in (examination)
Programe for Histofy. Geography, Economicé. and
Political Education:;

development o©f & core curriculum for “the Europeean
aimension, wi¢ learning outcomes degcribed in terms of
dimensione (subject aspects) of Geography, History,
Economics, Political Education;

the design of “esting instruments and experimental tests
to g¢ with the core curriculum,

the revision of existing Teaching meterial or the
development of new exemplary material which 15 readily

transferable and usable with existing methods.

Implementation

passing on of the core curriculum to teacher training
colleges for initial and in-service training:;
small-scale, regional in-service training centres for
teachers;

teachers' conferences for information exchange;
integration into examination programs;

contacts with educational publishers.

Proposals for cooperecetion at European level

Curriculum development, researcl and training actav-ties
within  individual institutions, Making & survey of
existing expertise in Europe by means of national reports
or supplementary reports on institutions in Europe wiz

specific know-how.

Launching of small-scale Europcen projects, in whicﬁ
Kncw-how 1in different <¢fielas is brought together. For
example curriculum development, didactice, texXtbook
analysis, in-sgervice training, informarion exchange, etc.
Research into new ways of using media To support
activities simed at teachers ancé pup.ls.

Establishment of & central European coordinating body,

which not only Keeps records of curricule:, materials,
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research results, etc., but &lso proposes new initistives
and is familisr with the state of the art in ell member

countries.

In summary, the draft resolution of <the ‘Ministers of
Educatlon in the European Comrmunity of May £1988 constitutes
an imbPortant political impulse towards.;trenztheninz the
position of the European dimension in education. In this
resolution, all Member States are urged to take measures to
integrate the European dimens.on in existing subjects such
as History, Geography and the social sciences. The result of
this initiative in 1992 - Europe without bovundaries - sghould
be that young people have more insight into the historical,
cultural and political aspects of Europe. At the same time,
the efforts of the formal educational system towards
embedment of the Europear. dimension offer opportunities for
more European cooperation and coordination in the field of

political education.

L. Conclusions and recommendations

The extent to which an effective international component can
be added to curricula and educational programs for political
education strongly depends on the content, status, scale and
Quality of this subject. The position of political education
(or civies) varies quite a bit from country to country in
Eurcpe. The same obviously goes for sTarting points,

goals and content.

It seems as if political education, certainly in the sense

of democratic political education, is not a high priority

issue in everyday classroom practice. German, bu%t &also
British publications suggest that the place of political
education in formal documents is marginal, limited tc
knowledge of how the political system itself works. In the
Netherlands, we count ourselves lucky that thnking about
soclel idissues 1s ar accepted phenomenon in edgz;:ion and

soclety. And that there are means of converting these basic
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notions into concrete plans of action.

The necessity of internationalization of politicel education
is widely accepted in WwWestern Europe, <the USﬁ etc. But on
the other hand, the Question is: who partiecipates in this
discussion and at what level? 1Is it only the so-called
Globalists, or evangelists preaching a new gospel for
education? For we are all familiar with the
countermovements, who demonstrate through nationwide actions
that modern man no longer knows hig own world, and is hardiy
aware of his own historical values, if at all. More and more
people 1in +the Netherlands, for instance, claim that “"soung

People Know more about other culturer than about their own."

Naturally, this is a matter of finding a balance between
basic Knowledge about one's own, "national" environment and
iarger sociel uni%s. What must be avoided at all coste as
provincialism 1leading to cultural and political aliensetion.
I thinx it is realistic tc assume that widely acepted themes
liKe the North-South issue and tﬁe introduction of the
European dimensimn will not 1lead to an internationalizec
curriz _'m for political eduzetion, for this demands &
continuous interwovenness of internaticnal aspects in the

subject matter.

However, particularly in the NezInerlands, concitions are
favourable for strengthening the international dimens_on in
educational programe (anqual plans, methods, training) by
making dinclusion of development educat.on compulsory with.r
the theme “Europe". 1n this context at is of strategzc
importance to estatlish a "EZuropean Plezform" for more
systematic exchange of experience and informa-ior. Sucl =
Piatform can initiate, coordinate eand suppiy informe=<ior.,
thus contributing <cignificantly tc the improvemer: of the
Quglity of political education and the internz  :onel
dimension. At the RCPA/IPSA Europe. I already argued in
favour of establishing sucl. a platform anc making a list of

activities in order of priority.




5. Afterword

Every s8o often, there is a wave of publicity on the theme
""wvoung people and polities". In the sixties, ‘it was said
that <teensgers were rebellious, in <the course of the
seventles they were indifferent, and more recently, s shift
towards conservatism was obsgerved. What remained the same
was the tone of ccncern about the political life of young
people. Generally speaking, teenagers have little interest
in political matters. easily adopt other people's
prejudices, tend to offer facile solutions to complex
problems, and get most of their information about politics
from televicion. In other words, politics is nct an everydey
topic of conversation for young People. Enquiries often “
implicitly identify polities with party polities. One may
ask whether many teenagers reac? against politice DbDecause
there is not enough scope for other forms of po_itical
activity. Indifference need not imply a lack of all interest
. in polities. In this connection it is worthwhile <to mention
what Duteh tenagers entered in a writing competition on
politics: "Polities is not something I give much thought to.
I've got plenty of other things on my mind, except when the
government comes Up with sSomething new about cutbacks,
unemployment, and that sort of thing." The opinion of young

people on polities is not only a judgement on current

polities, but also & judgement on the adult world and their
own future prospects. We should alwayes bear in mind that the
youth is the target group of political competence. So that
they can make their own choices, and when snd where they

desire, car democratically initiate processes of change.
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A 16-year-old girl writes:

Polities

Are &8 messy mix

Everything going every which way
From drugs to economics

My father is a right-wing man

My mother prefers the socialist clan

It can bore ne gilly. it really can!
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