
DOCUMENT RESUME

ED 320 614 JC 900 330

TITLE Germanna Community College Assessment Report.
INSTITUTION Germanna Community Coll., Locust Grove, VA.
PUB DATE 6 Jul 89
NOTE 100p.; The general education survey instrument and

some related material will not reproduce clearly due
to small, filled print.

PUB TYPE Reports - Evaluative/Feasibility (142) --
Tests /Evaluation Instruments (160)

EDRS PRICE MF01/PC04 Plus Postage.
DESCRIPTORS College Transfer Students; Community Colleges;

Continuing Education; Evaluation Methods; General
Education; *Outcomes of Education; Prior Learning;
*Program Evaluation; Remedial Instruction; School
Business Relationship; School Community Relationship;
*School Effectiveness; School Surveys; *Self
Evaluation (Groups); Two Year Colleges; Vocational
Education

ABSTRACT

Focusing on the 1988-89 academic year, this report
outlines the procedures, actions, and findings of Germanna Community
College's (GCC's) Assessment Steering Committee. Separate reports
explain the methods and outcomes of assessments of the developmental
studies program, general education curriculum, nursing program, and
associate of applied science degree program in business management
technology/management. In addition, findings are presented from
surveys of prior students, the local community, employers, and
graduates. The next sections focus on the processes used to assess
and award credit for prior learning experiences and to assess
transfer student outcorm using data provided by senior institutions.
Revisions to the institutional effectiveness assessment plan are
presented next, followed by a report on faculty views of assessment.
The final sections examine the first-year achievements of GCC's
Critical Thinking project, and list the members and purpose of the
college's Assessment Steering Committee. Highlighted findings include
the following: (1.0 problems in advising, retention, placement
testing, and cour !s were discovered within the developmental studies
division; (2) faculty and staff felt that the most important general
education competencies were reading, writing, speaking, independent
learning, information-seeking skills, and citizenship; and (3) the
assessment of the nursing program identified several problems,
including an unacceptable faculty/student ratio. (JMC)

************************k***************************;t******************

Reproductions supplied by EDRS are the best that can be made
from the original document.

***It**********************************************************g*******



'144

0
(7\/

GERMANHA COMMUNITY COLLEGE

"PEF,MISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

H. Ward

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

ASSESSMENT REPORT

JULY 6, 1989

U S. DEPARTMENT OF EDUCATION
°thee of Educahorial Research and Improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (E

received
document has been rePrOduCed as

received from the person or organization
originating it

O Minor changes have been made to improve
reproduCtion Cuatly

Points°, view Of opinionSStated in thSdocu.
ment do not necessarily represent official
OEM position or policy

BEST COPY AVAILABLE

2



GERMANNA COMMUNITY COLLEGE
ASSESSMENT REPORT

JUNE 1989

The following report describes the composition and
responsibilities of the Assessment Steering Committee and the
assessment activities for 1988-89 in the following areas:

Page 2 Summary

Page 7 1. Remediation

Page 15 2. General Education

Page 19 Attachments A, B, C, D, E

Page 27 3. Occupational-Technical Program Assessment
Graduates)

Page 52 4. Surveys (Alumni, Employers, Community,
Graduates

Page 62 5. Prior Learning Experiences

Page 72 6. Continuing Education

Page 72 7. Transfer Students

Page 76 8. Institutional Effectiveness

Page 86 9. Faculty Survey

Page 89 10. Funds for Excellence

Page 95 Attachment A

Page 97 11. Assessment Steering Committee

0
Li

Page 1



SUMMARY
OF

ASSESSMENT ACTIVITIES 1988/39

This report outlines the procedures developed and the actions
taken during the 1988/89 academic year by Germanna Community
College's Assessment Steering Committee.

Through the formation of the Assessment Steering Committee,
a process was developed to ensure that assessment will be an on-
going factor for institutional effectiveness at Germanna. Progress
was made in the following areas:

1. Resodiation Amaeaaaant

Sally Nelson was hired in October as Chairperson of the
Humanities, Social Sciences and Developmental Studies
Division. She reinstituted the Developmental Studies
Committee to oversee the assessment of Developmental Studies.

As this Developmental Studies Committee and the new
Chairperson for Humanities, Social Sciences, and Developmental
Studies have examined this program, they have discovered
several problems which will need to be addressed. These
problems involve advising, retention, and placement testing,
as well as problems related to the courses themselves, such
as pre-tests and post-tests and clearer, more specific
objectives for reading and writing courses. As a result,
changes in these areas have been specified and a complete
evaluation of Developmental Studies is scheduled for next
year.

2. General Education

The General Education sub-committee of the Curriculum
Committee developed a process for identifying the objectives
of general Education for Germanna students. This process
involved asking the faculty to submit their definitions of
General Education and faculty and staff were surveyed
regarding competencies associated with General Education.

Competencies which were seen as n..Lst important were: reading,
writing, speaking, being an independent learner, possessing
information-seeking skills, and recognizing one's rights and
responsibilities as a citizen. Those competencies ranked as
least important were: leadership skills, applying scientific
methods, making logical inferences, and valuing education.
All of the identified competencies were assigned to one of the
following general objectives of General Education:
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1) Communicating
2) Solving Problems
3) Clarifying Values
4) Functioning Within Social Institutions
5) Using Science and Technology
6) Using The Arts

A graduate survey was prepared to include these
objectives. Data from the survey indicate that those
graduates surveyed believe that their experience at
Germanna has contributed to meeting General Education
objectives. Additional data will be elicited from the
faculty in the fall 1989, in a survey of how faculty see
these objectives being met in their courses. In
addition, a faculty workshop on teaching critical
thinking skills is planned for the fall orientation.

The general education subcommittee recommended the
formation of an ad-hoc committee on General Education
to develop a process of measuring the student outcomes
of General Education at Germanna.

3. Occuoationel. Tjahnical proarpa Aiesseament

a. 111..si.m

The assessment of the Nursing Program
identified several problems. For example, the 1:10
faculty/student ratio by which the nursing program
is funded is considered hazardous within the
clinical setting. Als The .ncrease in scientific
knowledge and technolocal changes makes it
increasingly difficult to provide adequate
coverage of material within the current time frame
of the Nursing Program. The director of Germanna's
Nursing Program is active in lobbying for the
resolution of these problems within the community
college system.

In addition, the lack of humanities and
cultural content in the nursing curriculum was
addressed by the addition of a course in ethics
in 1976 and an elective in humanities and social
sciences in 1988. A course in critical thinking
was identified as important for nursing students
and it is recommended that the college develop such
a course. This is also being considered by the
General Education sub-committee.



b. Business

A major change in the Business Management Tech-
nology curriculum with the major in Management was
the addition of a capstone course which focused on
computer simulation to assess the students'
knowledge of both the management functions and
business skills. This course was used as a post-
test and demonstrated an average increase from 55%
to 71% correct answers per test. In the future,
when the same students can be administered both the
pre- and post-tests, such increases will be
a more valid measurement of knowledge gained
by he students.

The graduate survey for Business Management
Technology revealed a high degree of satisfaction
with the program. However, a deficiency in the
curriculum was identified regarding the General
Education objective of "Using the Arts."

In *addition, the assessment effort identified a
weakness in the College's ability track
students on a program basis. Efforts to establish
a tracking system on both an individual and program
level are underway.

4. gautri

Surveys were developed and administered for prior
students, graduating students, employers and the
community.

Survey returns from prior students Pnd their employers
were too small to be of any significance. The Assessment
Steering Committee has recommended that this problem be
further addressed next year. The establishment of a
strong alumni -organization and contacts with the
employers of Germanna students may help.

The community survey identified a need for increased
publicity and for transfer programs. Overall the
community perception of Germanna's services was
very positive with 74.1% of those surveyed in agreement
with the statement that Germanna provides valuable
services to the community.

The results of the survey for graduating students in
Business and Nursing indicated that the respondents had
a positive experience at Germanna with 97% stating they
were satisfied or very satisfied with their overall
experience and 82% responding they would probably or
definitely a+tend again. In addition, thr. following
problem areas to be addressed by the College next year
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were identified by the survey: general education
objective of using the arts, use of faculty evaluations,
poor equipment and neglect of evening students.

In addition, the Assessment Steering Committee voted to
use ETS' non-returning student survey beginning fall
1989 and the Developmental Studies Committee is
investigating the use of ASSET (ACT) for gathering data
on entering students.

5. prior Lumina gimansum
Policies and procedures for the assessment of prior
learning experiences were developed by the Curriculum
Committee and were recommended to the Dean of
Instruction to be implemented by the beginning of Fall
Semester 1989.

6. Continuing gducat ion

The assessment of Continuing Education and Community
Services has-been included in the Assessment Plan
Revision and is scheduled for the academic year 1990-91.

7. Transfer, students

Transfer information agreements have been established
with Virginia Commonwealth University (VCU), James
Madison University (JMU), Old Dominion University (ODU),
Mary Washincton College (MWC) and Ferrum College.
Information has been received from JMU, ODU, VCU and
Longwood College thus far. Due to the limited amount of
information provided, no major conclusions can be drawn.
It is anticipated that once more detailed analysis can
be made there will be implications for instructional,
student services and research areas of the college.

8. Znotitutional, Ufeetiyenees

The Assessment Steering Committee was formed to oversee
the assessment process at Germania. It reviewed the
assessment plan and made revisions which included
developing a procedure and timetable for the gathering
of data and the review of progrAms and services of the
college. This process will provide ongoing research and
evaluation of Germanna's institutional effectiveness.

In addition, the college adopted a Master Plan which
identifies the objectives and the individuals
responsible for reporting on the progress made towards
the identified objectives. The Master Plan further
endorses the assessment plan revisiou by including as
one of its goals the development of ongoing data
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gathering for the purpose of improving the programs and
services of the college.

9. Faculty. Survey

The faculty of Germanna were surveyed regarding their
attitudes about assessment. The results of the survey
indicated the need for keeping faculty informed about
the assessment procesii. A follow up survey was
recommended for Spring 1990.

10. Funds for Easzt, llama.

Five faculty participated in the first year of a two-
year cooperative project on critical thinking with
faculty from Blue Ridge and Northern Virginia Community
College. These Critical Thinking Scholars developed
methods for incorporating critical thinking skills
within their specific disciplines and have planned a
faculty workshop on critical thinking for the start
of the fall semester 1989. Five new scholars have
been selected for the second year of the project.

The following report has been prepared and approved by
the Assessment Steering Committee. Any questions or
suggestions for revision should be directed to Dr. Gayle
Wolfe, Assessment Coordinator.

8
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...mmMaMr .............-....

1. ulirmAncji

Sally Nelson was hired in October to fill the new
position as Chairperson of the Humanities, Social Sciences
and Developmental Studies Division. Working together with
the faculty nhe organized the Developmental Studies Committee
to oversee the assessment of Developmental Studies. The
following report vas submitted by her to the Assessment
Steering Committee.
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DEVELOPMENTAL STUDIES
ASSESSMENT REPORT

Population

For purposes of this assessment report, the population
for the Developmental Studies category will consist of those
students taking at least one developmental course (those
courses numbered 01 through 09). However, Germanna does not
classify these students separately am developmental;
therefore, these same students will be included in other
populations such as occupational/technical or college
transfer.

Goals

In keeping with the goal of the College to provide each
student with an opportunity for success, Developmental
Studies classes allow students to review or to learn math
and/or English skills necessary for admission to their chosen
program of study. The major aim, therefore, of Developmental
Studies is to provide additional instruction for those
students who do not meet the minimum requirements for college
level English or Math courses.

Entry Information

During the 1988-89 school year, developmental students
were identified through a series of placement tests required
of all new students planning to enter one of the associate
degree or certificate programs. Specifically, these tests,
placement scores, and recommendations are as follows:

1. Arithmetic Skills Test - minimum 24 out of 35
required for MTH 03, 141, and NUR 135 - used for
placement into MTH 01 and 02.

2. Elementary Algebra Test - minimum 20 out of 35
required for MTH 04 - used for placement into
MTH 03.

3. Intermediate Algebra Test - minimum 16 out of 30
required for MTH 115 and 171 - used for placement
into MTH 04.

4. Functions and Graphs Test - minimum of 15 out of 30
required for MTH 173.

5. English Written Expression Exam - minimum of 20 out
of 40 required for ENG 101, 25 for ENG 111 - used
for placement into ENG 01.
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6. Nelson - Denny Vocabulary Test - minimum 12.0 grade
level.

7. Nelson - Denny Comprehension Teat - minimum 12.0
grade level, required for ENS 111 - used for
placement into ENG 04.

8. Nelson - Denny Reading Rate Test - minimum 12.0
grade level - used for placement into ENG 06.

Developmental Studies Program

Prior to Fall 1988, Germanna had no organized
Developmental Studies program although placement tests were
given, recommendations made, and courses offered in
developmental writing, reading, and math. The creation of a
new Division of Humanities, Social Sciences, and
Developmental Studies has begun the process of bringing
cohesion to the Developmental Studies program and the
college's Developmental Studies committee has been meeting
throughout the year to examine the developmental program and
to assess its success at Germanna. In addition, the recent
publication of the Report of the Joint Task Force on
Remediation has provided guidelines for the implementation of
such a program.

As this Developmental Studies Committee and the new
Chairperson for Humanities, Social Sciences, and
Developmental Studies have examined this program, they have
discovered several problems which will need to be addressed.
These problems involve advising, retention, and placement
testing, as well as problems related to the courses
themselves, such as pre-tests and post-tests and clearer,
more specific objectives for reading and writing courses.

Placement Testing and Enrollment

In order to assess the present state of the program, we
looked first at the placement testing phase. Unfortunately,
placement testing has not taken place on a regular basis
until fairly recently. Only students who were enrolling in
an English or a math course were required to take a placement
test and many of them were able to avoid such tests because
of a lack of follow-up. Both the establishment of a division
responlible for Developmental Studies and the increased
emphasis on assessment have led to a tightening of the
placement procedures and, consequently, more accurate and
more complete records.

9
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Our records do show that 557 of the new students who
enrolled for the first time during Fall 1988 had taken
placement tests. Of this group of 557,

98 (18%) were recommended for ENGLISH 01 (Developmental
Writing)

96 (17%) were recommended for ENGLISH 04 (Developmental
Reading)

69 (12%) were recommended for MATH 02 (Basic Arithmetic)

122 (22%) were recommended for MATH 03 (Basic Algebra I)

72 (13%) were recommended for MATH 04 (Basic Algebra II)

Although these students were recommended for
developmental courses, not all of them enrolled in such
courses during Fall 1988. Therefore, in order to provide
data for this assessment report, we completed a detailed
analysis of 253 students who enrolled in developmental
courses during Fall 1988. Using this group as our sample, we
found that three different populations were represented:

A - 77 (30%) had first enrolled prior to Summer 1988

B - 22 (9%) had first enrolled Summer 1988

C - 154 (61%) had first enrolled Fall 1988.

These students were enrolled in the following
developmental courses during Fall 88:

Reading
ERG 04

A 6

B 6

C 37

49

Writing
ENG 01

6

4

39

49

12
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MATH 31 MATH 02 MATH 03 MATH 04
TOTAL
MATH

A 28 2 30 9 69

B 5 2 9 4 25

C 28 17 57 ?..q 127

61 21 96 38 216

Furthermore, these students were enrolled in the
following nu;sber of developmental courses:

Three Two One

A 1 2 74

B 2 3 17

C 13 24 117

16 29 208

Advisina and Retention

When we re-examined the enrollment figures for these
same students during the spring semester 1989, we found that
84 (33%) did not return. This same analysis produced some
interesting data about the relationship between advising and
continuing success. For example, 62% of those who did not
return had no listed advisor.

A 24 did not return 9 had no advisor

8 3 did not return 2 had no advisor

C 57 did not return 41 had no advisor

84 (33%) 52 (62%)

13
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Of the 164.4 (66%) who did return, 123 (74%) continued in
the same content area, either in another developmental course
or in a college level course. This data also indicated a
relationship between advising and continuing success.

A 50 did return 36 continued 5 had no advisor

B 19 did return 18 continued 0 had no advisor

C 97 did return 69 continued ?1. had no advisor

166 (66%) 123 (74%) 26 (21%)

A 14 did not continue 4 had no advisor

B 1 did not continue 1 had no advisor

C 28 did not continue 9 had no.advieor

43 (26%) 14 (33%)

This data hae led Germanna to re-examine its advising
procedure. Several faculty committees are discussing changes
and the Dean's Council held an all-day retreat on May 30 to
implement a better advising procedure. We expect that these
changes will help to improve not only our retention but also
the success rate of our developmental students.

Placement Testing.

The Developmental Studies Cocmittee has also read and
discussed the recommendations set forth in the Report of the
Task Force on Remedial Education. We have noted in
particular the minimum levels of competence described for
writing, reading, and math. We realize that our present
placement test for English, the English Written Expression
Exam, does not provide the information needed in order to
assess the minimum level of competence for college-level
writing. Therefore, the English faculty plans to implement a
writing sample as part of the placement testing rrocedure by
Fall 1990. Before making the writing sample a part of the
placement tests, however, we plan to measure the
effectiveness of such writing samples by using them as pre-
tests and post-tests in all section of ENG 01, ENG 101, and
ENG 111 during the fall semester 1989. Currently, the
English faculty members are designing and revising the topics
and criteria for these writing samples.

The English faculty have also recommended changes in the
placement scores for writing courses. Because we are
concerned about the correlation between reading levels and
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writing, we recommended the following changes which were
implemented on May 10, 1989.

For ENG 111 and ENG 101, a score of at least 22 on the
English Written Expression Exam AND a combined reading
level (comprehension and vocabulary) of at least 10th
grade level.

Rather than the Nelson-Denny Reading Rate, advisors will
be provided with a reading level which combines
comprehension and vocabulary scores. This combined
reading level will be shown as TOTAL.

In order to measure the reading levels of these
developmental reading students more precisely, the
developmental reading faculty plans to use the Nelson-Denny
as a post-test for ENG 04 beginning during Summer 3989.
Furthermore, the Developmental Studies Committee has
recommended that those with reading placement test scores
below 6th grade level be referred to other literacy agencies
because Germanna does not at this time have the staff or
space to serve these pre-remedial students.

The Math faculty have also met to discuss the placement
tests and cut-off scores; however, they have not recommended
any changes at this time.

Relationship of Reading_ Scores

Our analysis of the success rate of the campLe of 253
students revealed a significant correlation between the
reading score and the level of success. It also revealed that
students recommended for English 04 (Reading Improvement)
frequently did not enroll in that course and often did not
succeed in other college level courses. At present, most of
the degree programs include a policy which states, "Students
who are not proficient in English and mathematics will
require developmental studies.* Unfortunately, "English" is
not clearly defined and many advisors think that such a
requirement applies only to writing courses. As Germanna
proceeds with its assessment program, we hope to make policy
changes which will clarify the requirements for developmental
reading courses and bring them in line with the
recommendations of the Task Force on Remediation.

13



Success Rate

Although it is difficult to make assumptions from data
collected over a period of only one year, we found that the
253 students in our sample had achieved the following
academic ranking by the end of the spring semester:

Rating Number Percent

None* 12 0.05

*did not take any credit courses

President's List 5 0.02

Desn's List 13 0.05

Good Standing 77 0.30

Academic Warning 37 0.15

Academic Probation 15 0.06

Academic Suspension/
Dismissal 2 0.01

Did Not Return 92 0.36

253 100

Hext year, we plan to begin a tracking process which
will provide more complete data about the success rate of
these developmental students. In addition to examining the
overall rating of these students, we will assess the success
rate in each developmental area - reading, writing, math -
and use this information to make changes in the Developmental
Studies program at Germanys.

We will report these findings in our 1989-90 Assessment
Report which, according to our revised Assessment Plan (see
#8, Institutional Effectiveness), will again focus on
Developmental Studies as one area of assessment.

16
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2. OMURA. Kaugam

A subcommittee of the Curriculum Committee was assigned
the task of defining general education objectives and the
p-ocedures for measuring the outcomes of general education.
TLe following report was submitted by Jane Ingalls,
Chairperson for the subcommittee.



GENERAL EDUCATION REPORT
STUDENT OUTCOME ASSESSMENT

The General Education Subcommittee of the Curriculum
Committee, with faculty, staff, and student representation,
began the process of identifying the general education
experience at Germanna Community College in November, 1988.
Although the concept of general education is embedded in the
college's mission statement, there is no specific reference
to general education. General education courses in the
humanities and fine arts, social and behavioral sciences,
natural sciences and mathematics meet 1./CCS requirements for
the Associate of Arts and Sciences and ApplJed Science degree
programs. Therefore, like many colleges across the country,
the committee saw its task as the development of a process
for involving faculty, staff, and students in first defining
general education at Germanna and identifying those
objectives that we have for our students. Measurement of our
effectiveness will then be meaningful.

The committee approached this task by reviewing general
education assessment plans at various colleges, universities,
and community colleges. Faculty were invited to submit their
definitions of general education and their objectives for a
degree-seeking student . A faculty meeting with cross-
discipline representation was held January, 1989 for further
faculty development of the college's definition of general
education and objectives. (Attachment A) With the faculties'
input, a definition of general education and objectives were
compiled and submitted to the faculty for further
consideration. (Attachment B)

In continued effort to involve more faculty and staff, a
survey of the importance of general education competencies to
all student service personnel and all full-time and part-time
faculty, was conducted requesting each to rank thirty
competencies commonly associated with general education .
Forty-two out of one hundred rankings were returned with
several competencies added to the original list . The
competencies seen as most important were reading, writing,
speaking, being an independent learner, possessing
information-seeking skills, and recognizing one's rights and
responsibilities as a citizen. The least important were
leadership skillo, interpreting quantitative information,
computer skills, applying scientific methods, making logical
infe,...ences, and valuing education. (Attachment C) Generally,
one would interpret the data as suggesting Gormanna'a
purpose, as seen by those responding to the survey, is to
facilitate our students becoming workers, not scholars. Yet,
in light of the nation-wide concern for students to possess
critical thinking skills and to interact in today's global
environment, the committee assigned each competency to one of
the six general objectives previously submitted to the
faculty. In March, 1989, a draft of the proposed definition
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for general education with objectives was presented to the
Curriculum Committee for review. (Attachment D) Following
adoption of the proposal by faculty and administration,
measurement of effectiveness will begin.

Currently, a graduate survey has been prepared which
includes questions concerning the six general objectives of
general education. The graduates surveyed were those in the
Business Management Technology and the Nursing programs. The
results of the survey indicate that these graduates believe
that their experience at Germanna has contributed to meeting
the General Education objectives.

Very
Large ar a Moderate Small None

Communicating

Total 5(15.2%) 18(54.5%) 9(27.3%) 1(3%) 0
Business 2(15.4%) 8(61.5%) 3(23.1%) 0 0
Nursing 3(15.8%) 9(47.4%) 6(31.6%) 1(5.3%) 0

Solving Problems

Total 6(18.2%) 18(54.5%) 8(24.2% 1(3%) 0
Business 4(30.8%) 7(53.8%) 2(15.4%) 0 0
Nursing 2(10.5%) 11(57.9%) 5(26.3%) 1(5.3%) 0

Clarifying Values

Total 5(15.2%) 16(48.5%) 10(30.3%) 2(6%)
Business 2(15.4%) 7(53.8%) 3(23.1%) 1(7.7%) 0
Nursing 3(15.8%) 9(47.4%) 6(31.6%) 1(5.3%) 0

Functioning Within Social Institutions

Total 6(18.2%) 13(39.4%) 12(36.4%) 2(6.1%) 0
Business 2(15.4%) 5(38.5%) 5(38.5%) 1(7.7%) 0
Nursing 4(21.1%) 8(42.1%) 6(31.6%) 1(5.3%) 0

Usina. Science and Technology

Total 7(21.9%) 15(46.9%) 10(31.3%) 0 0
Business 2(16.7%) 5(41.7%) 5(41.7%) 0 0
Nursing 5(26.3%) 10(52.6%) 4(31.1%) 0 0

Ueina the, Arts

Total 4(12.5%) 9(21.8%) 11(34.4%) 5(15.6%) 3(9.4%)
Business 1(8.3%) 2(16.7%) 3(25.0%) 4(33.3%) 2(16.7%)
Nursing 3(15.8%) 7(36.8%) 7(36.8%) 1(5.3%) 1(5.3%)



However, as the above table indicates, the Business
graduates showed a significant percent (50%) stating that
their experience at Germanna had no, or a small, effect in
contributing to their ability to use the arts (being aware of
and understanding the various forms of art). This possible
deficit in the Business Management curriculum is to be
addressed by the Business Division and Curriculum Committee
next year.

While undergoing this process of assessment, several
members of the general education subcommittee have also been
involved in a project sponsored by the State Council of
Higher Education to enhance students' skills of critical
thinking. With the overall objectives of the project and
assessment being the improvement of the curriculum and the
development of better teaching techniques, ongoing energies
need to be expended to increase faculty awareness and
enthusiasm for incorporating the general education objectives
in more courses, especially those for our degree-seeking
students. A copy of a mid-year report on the critical
thinking project at Germanna is Attachment E. A faculty
workshop on teaching critical thinking skills is planned for
the Fall, 1989 teacher orientation.

Measures of effectiveness in general education must grow
out of the process that Germanna Community College is
experiencing. A cross discipline dialogue has begun again;
faculty desire to listen to one another with renewed
understanding, respect, and support. A new milieu for the
college is emerging which will bring us to curricula reform
and teaching opportunities wherein our studento receive the
general education they need to be contributing members of the
world community.

1.8
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Attachment A

MEMORANDUM

To: Curriculum Committee - Dr. Richard Goasweiler
Assessment Steering Committee - Dr. Gayle Wolfe
Dean of Instruction and Student Service, - Mr. GilbertColeman
President - Dr. Francis Turnage
Faculty

From: General Education Subcommittee/Curriculum Committee -Jane Ingalls, chairman

Date: January 7, 1989

Subject: Report of Faculty Meeting on General Education atGCC

A faculty meeting was hold January 6, 1989 at 10 AM in Room56 with twenty-seven faculty members present including three vadjunct. The Dean of Instruction and Student Servicesalso attended. An open diaLogue between subcommittee membersand faculty on the definition of and objectives of generaleducation at Germanna
Community College and theimplementation of its assessment transpired. General supportwas expressed for the definition and objectives that thesubcommittee had presented in the December 3, 1988 curriculumcommittee memo. In addition, the goal statement needs toinclude the premise that all learninc, is interrelated andthe': each student is an unique individual. The objectivesneed to include enabling studaots to become independentthinkers and self-directed learners.

In considering implementation of our goal and objectives atGCC, the desire for more inter-faculty exchange wasrepeatedly expressed. Faculty stated that they would like tolearn from one another various teaching methodologies, toplace greater emphasis in our classes on the relationship ofthe subjects our students are taking, and to encourage ourstudents to participate in extracurricular opportunities likeexhibits and concerts presented at Germanna. Facultyacknowledged that their time and reserve for involvement inthe assessment process has been limited. Yot, theircommitment to the students and the educational process isstrong. Time and resources need to be allotted for facultyto develop an understanding cf the role each can play ingeneral education at Germanna.

Discussion on assessment of general education at GCCidentified that faculty were opposed to the introduction ofstandardized tests such as the Academic Profile or CLEP tomeasure general education objectives, preferring other moanssuch as faculty-student
interviews and surveys. Oppositionto additional testing was based on thr logistics of time andadministration, cost, student motivation, and interpretation

21
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Attachment Aof scores.

At the onset of this meeting, the faculty
recognized thatother thin the college's mission statement, GermannaCommunity College does not have a documented position ongeneral education. Faculty expressed much interest indeveloping the goal of general education. However, there isa sense of caution by some who are struggling with thequestion of assessment as an external

mandate without facultyownership or as the opportunity
for faculty to grow andimpact curriculum.

Through ongoing
opportunities to dialogueover the next several months, the Germanna

faculty will beable to develop
general education objectives and the processof implementation.

The administration of Germanna communityCollege needs to encourage these opportunities by providingtime and resources for the development of faculty in the area
of general education. Assessment will begin when facultyand students alike can identify

those objectives.

7fA
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Attachment B
GENERAL EDUCATION AT GERHANNA COMMUNITY COLLEGE

DEFINITION AND OBJECTIVES

"General education is defined as the knowledge and
skills that enable an individual to more successfully fulfill

educational and occupational objectives while enhancing
the social and cultural aspects of one's life. General
education is drawn from the social, behavioral, and natural
sciences, mathematics, and the humanities and fine arts and
include oral and written communication skills as well as
numerical, computational, and critical thinking abilities.
Through the general education component, the individual is
given the opportunity to define personal values and
relate them to the values of other persons and other
cultures. Consequently, the individual is better prepared to
function effectively as a citizen in a democratic and
technological society.

The following general education objectives are identified:

Communicating: The student must be able to send and
receive information in a variety of modes (written, oral,
numeric), within a variety of settings (one-to-one, in small
and large groups), and for a variety of purposes (e.g., to
inform, to understand, to persuade, to analyze);

Solving Problems The student must be able to analyze a
variety of problems (e.g., scientific, social, personal),
select or create solutions to problems, and implement
solution;

UtrAryjau halm: The student should be able to
identif: personal values and the personal values of other
individuals, understand how personal values develop, and
analyze the implications of decisions made on the basis of
personally held values;

Functioning Nitbin Social Institutions: The student
should be able to identify those activities and institutions
which constitute the social aspects of a culture (e.g.,
governmental and economic systems, religion, marital and
familial institutions, employment, and civic, volunteer, and
recreational organizations), understand the impact that
social institutions have on individuals in a culture, and
analyzeonalsoim as well as others' personal functioning
within social institutions;

Vain& Sciences ELI Teohnoloom The student should be
able to identify those activities and products which
constitute the scientific/technological aspects of culture
(e.g., transportation, housing, energy, processed food,
clothing, health maintenance, entertainment, and recreation,
mood-altering. national defense, communication, and data
processing), understand the impact of such activities and
products on the individuals and the physical environment in a
culture, and analyze the uses of technological products in a
culture and one's personal use of such products;

gsIng thst Arts: The student should understand the impact
that srt in its various forms (graphic arts, music, drama,
literature, dance, sculpture, film, architecture) has on
individuals in a culture.
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Attachment C

TO: FACULTY AND STUDENT SERVICES

FROM: CURRICULUM CONNITTIB
GENERAL EDUCATION SUBCOMMITTle
JANE MALLS, CI /LIMAN

SUBJECT: SURVEY or GENERAL EDUCATION COMPETENCIES BT 0CC

DATE: JANUARY 20, 1940

oegERAL EDUCATION cOMFITINCIIS

The OCC catalogue makes the following statement concerning
general education:

The faculty and staff of Germane Community College
believe that an individual ehonld be given a continuing
opportunity fo- perecnal growth and development through
higher education. Germans* Commmnity College provides
opportunities for learning in as enviromment which
integrate. student developeet with academic knowledge,
experience, and responsible citizenship.

Lie -%t *aloe are competencies commonly associated with
esusra.. education. With the above statement on the expected
cutcones of general education is nimd, please rank those that
you feel are the characteristics for a graduate of a degree
program at OCC to poseeee in order to nest those :stated
outcomes:

RAIN IN WSW or MONTANO*
1. VENT
2. 1101411111AT

3. LIT=
4. VOW

1. Writing effectively
2. Speaking effectively
3. Reading competency
4. Listening skins
s. Defining and solving problems
O. Develop facility is making value

judgments and independent decisions
7. Develop an azoarsnosei of the arts
G. Develop facility for social

interaction
O. Creative thinking
10. Understanding and applying math

in daily life
11. Understanding the interaction

of san and environment
(over)
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Attachment C

GINIRAL EDUCATION cOMPZTENC/X3
RANK

12. Develop responsibility toward the
global environment

13. Professional ethics
14. cooperating with others
16. Awareness of and appreciation

for different cultures and ideas
16. Leadership skills
17. Recognizing rights and

respansibilities as a citizen
ie. Organizing time effectively
19. Develop historical perepectIls
20. Understanding the uses ann

ispact of science
and technology on society

21. Valuing education
22. Knowledge and skills to becalm/

an independent learner
23. Interpreting and presenting

quantitative inforastion
24. Maintaining your physical health
26. Develop an understanding of the

relationship between healthy
mind/1304

20. Developing a personal sasses of honor
27. Applying scientific methods end

principles
20. Computer skills
29. Making logical inferences based

on assumptions
30. information seeking dkills

00104111,11,

.1011.
Other (or re-wording of any of the above) MAME

UPTURN TO JAN* INGALLS OR RICK 0068WSILLIR MY FRIDAY, JANUARY27, 1969.

25
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DRAFT COPY Attachment D

General Education at Germanna Community College Definition
and Objectives. Revision 2

General education is defined as the knowledge and skills
that enable all individual more successfully to fulfill
educational and occupational objectives while enhancing the
social and cultural aspects of life. General education is drawn
from social, behavioral, and natural sciences, mathematics and
the humanities and fine arts. It includes oral and written
communication skills as well as numerical, computational and
critical thinking abilities. Through the general education
component, the individual is given the opportunity to define
personal values and relate them to the values of other persons
and other cultures. Consequently, the individual is better
prepared to function effectively as a participant in the world
community.

The following are the general and specific objectives of
general education at Germanna Community College:

Communications: The student must be able to read, write,
speak, listen, and seek needed information effectively.
Specifically, the student must be able to:

1) Communicate in written, oral, and numeric code.
2) Communicate one to one or in small groups or large

groups.
3 Communicate for the purpose of informing, understanding,

persuading, and analysis.
Solving Problems: The student must be able to addre:s a

variety of problems, select or create solutions to problems, and
implement solutions. Specifically, the student must be able to:

1) be an independent learner
2) define the problems to be solved
3) seek the information needed to solve the problem
4) think creatively in developing a solution
5) understand and apply math when appropriate
6) organize time effectively
7) make logical inferences based on validated information,where such is available, and an appropriate assumptions, wheresuch is not

Clarifying Values: The student should be able to identifypersonal values, understand how personal values develop, and
comprehend the implications of decisions made on the basis of
personally held values. Specifically, the student must be able
to demonstrate an understanding of what it means to:

1) develop a personal sense of honor
2) act ethically in one's profession
3) make independent decisions
4) develop facility in making value judgments
5) act responsibly toward the global environment
6) emphasize the personal and social value of learning
7) develop an ethic of caring



8) develop an understanding of oneself and one's values

Functioning Within Social Institutions: The student should
be able to identify those activities and institutions which con-
stitute the social aspects of cultures, understand the impact
that social institutions have on individuals in cultures, and
appreciate one's own as well as others' personal functioning
within social institutions. Specifically, the student must be
able to:

1) recognize the rights and responsibilities of a citizen
2) cooperate with others to achieve desired ends
3) demonstrate an awareness of and appreciation for differ-

ent cultures and ideas
4) demonstrate an understanding of the importance of skill-

ful social interaction
5) recognize the value of interpersonal relationships
6) demonstrate an awareness of historical perspective
7) demonstrate an awareness of the qualifications of lead-

ers
8) demonstrate basic economic skills (banking, money man-

agement, real estate, tax compliance)
9) demonstrate job-seeking skills

Using Sciences and Technology: The student should be ableto identify these activities and products which constitute the
scientific-technological aspects of cultures and to understand
the impact of such activities and products on the individuals and
the physical environment in cultures. Specifically, the students
must be able to:

1) undert,Land the interaction between humans and their
environment

2) understand the uses and impact of science and technology
on society

3) understand how to maintain one's physical health
4) apply scientific methods and principles when appropriate
5) appreciate the importance of developing computer skills
6) interpret and present quantitative information

Using the Arts: The student should understand the impact
that art in its various forms had on individuals within cultures.
Specifically, the student must be able to:

1) develop an awareness of the arts
2) demonstrate an understanding of the impact of art in at

least some of its forms (graphic arts, music, drama, literature,
dance, sculpture, film, and architecture) on individuals

2u



At tachaent E

GERMAMMA COMMUNITY COJ.LEGE
CRITICAL THINKING SKILLS AND ASSESSMENT

At the Fall Semester In-Service Faculty Workshop
Meetings, it was the consensus of The Germanna Comaunity
College faculty that Critical/Reflective Thinking should be
an attribute which all graduates should possess. Thus both
the Assuagement and reirriculus Committees began to study how
this could be accomplished. A Sub - Committee of the Curriculum
Committee chaired by Jane Ingalls, tee faculty liaison for
the Critical Thinking Scholars, was formed to examine the
objectives of General Education at Germanna including the
role of critical thinking.

Simultaneously a survey was conducted "to deteraine the
faculty's willingness to include critical/reflective thinking
as a desired goal for all degree progress." The results were
positive with the majority of faculty agreeing that critical
thinking should be included in selected courses required for
an Associate Degree.

The Subcoamittee on General Education held a nuaber of
open meetings concerning the role of critical thinking as a
specific objective in the general education requirements at
Gersanna. The Sub-Committee presented a draft proposal to the
Assessment Committee, and this proposal will now be acted
upon by the Curriculum Committee. The proposal includes
critical thinking as a component of the College's General
Education requirements. It particularly addresses the role of
critical thinking in defining personal values and relating
personal values to those of other persons and other cultures."
The draft proposal stipulates that upon completion of the
General Education Requirements, the student must be able to
address a variety of problems, select or create solutions to
prqblems and ispleaent solutions. Specifically the student
must be able to:

Be en independent learner,
Define the prellems to be solved,
Seek the info:: ation needed to solve the problem,
Think creative y in developing solution, and
Make logical inferences based on assumptions.

How these objectives will be assessed has not yet been
determined. It is presently the consensus cf the Critical
Thinking Scholars that "the best of all possible worlds"
would be a specific course or unit in Critical Thinking
Skills taught to all students (perhaps as part of
Orientation) with the skills then being reinforced in other
classes with particular concern being placed on
transferability of the skills. All of the Critical Thinking
Scholar/a are teaching Critical Thinking Skills in specific
courses in their disciplines which include Science, Social
Science, Business, Nursing and the Humanities. An analysis of
those outcoaas and particularly the ability to assess those
outcomes will have a direct bearing on the role Critical
Thinking will play in the collage's Asses/anent Plan.

29
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3. greccaefillankaMillarStAL =BAK Wan=

Two Occupational - Technical areas were the focus of
assessment for 1988-89. These are Nursing and 3usiness
Management. The following reports were prepared by Dale
Featherston (Nursing) and Don Frank (Business). Since there
was no process in place for evaluating these areas, the
approaches to assessment taken by Nursing and Business
respectively, are different. This problem has been addressed
by the Assessment Steering Committee (see ea. - Institu-
tional Effectiveness).
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SUMMARY OF NURSING PROGRAM ASSESSMENT

The nursing program has to be approved end to
continually meet the minimum accreditation criteria
established by the Virginia State Board of Nursing. In
addition, the nursing program has met the criteria for
excellence established by the National League for Nursing
Accreditation since 1976 and all students completing the
Associate Degree Nursing Program must take the National
Council Licensure Examination for Registered Nurse (R.N.)
Licensure.

The constraints placed upon the nursing program by the
Virginia State Board of Nursing, Virginia Community College
Systems, National League for Nursing and employer
expectations are major factors in curriculum development and
planning. Also the scientific knowledge explosion and
advanced technology are having a major impact on nursing
curriculum. In addition, the constant changes in the health
care delivery system resulting in higher acuity of care for
patients in hospitals has had a profound impact on student
clinical experiences.

Problems facing nursing faculty in curriculum
development are a constant challenge. For example, the
Virginia State Board of Nursing states that the nursing
program can have a 1:10 faculty student ratio. VCCS funds
the nursing program on this basis. In reality when students
are assigned direct patient care in hospitals it is hazardous
to have more than a 1:5 faculty-student ratio in most areas.
Also, the scientific knowledge and technological changes,
resulting in nursing textbooks doubling in size since 1970,
require more time in teaching theory and technical skills,
yet the number of credits and the balance of credits in
general education and nursing have not changed.

In order to meet the regional demand for Registered
Nurses the nursing program has implemented a LPN /RN advanced
standing curriculum on the Blue Ridge Community College and
at Germanna. This has increased our graduates from an
average of twenty (20) students a year to an average of sixty
(60) since 1985. Also, the college has a contract with the
Spotsylvania Vocational Technical Center Practical Nursing
Program to teach our first ;ear nursing courses with an
additional practicum to qualify the Practical Nursing
students to take the National Council Licensing Examination
for Practical Nurses to become Licensed Practical Nurses. To
offset the additional faculty cost one area hospital has
funded two full-time faculty positions and two other
hospitals have contributed salaries for part-time faculty.

Overall the nursing program has been successful. The
program has an overall 75% retention rate of the regular ADH
students and 94% retention rate for advanced LPN to RN
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students. Also, the program has maintained an above average
pass rate on the National Council Licensure Examinations for
RN's. In July, 1986, the program had 100% passing, in 1987,
95%, and in 1988, 84%, which was 2% higher than the national
mean.

The nursing faculty is aware of a 'met of humanities and
cultural content in the nursing curriculum. In order to
partially compensate for this lack, a course in ethics (PHI
225) was added as a requirement in 1976. The OCC nursing
program is the only state nursing program requiring ethics.
The cultural content has been addresoed and integrated into
the nursing courses as it relates to health. A broader
understanding of cultural diversity is needed. Because of
the diversity of students' backgrounds, an elective course in
humanities or social sciences was added to the nursing
curriculum in 1988. It is hoped that a course in critical
thinking will be offered by the college which will benefit
the students in making responsible independent decisions for
continuing personal and professional growth after graduation.

To fulfill the recommendations resulting from
accreditation and assessment, changes need to be made at the
systems level as well as at the instructional level.
Adequate time and resources are necessary. Under the current
conditions it is not feasible to expect the nursing program
to increase its quality and/or productivity without
additional time and resources.

In July, 1988, the National Council Licensure
Examination (NCLEX) to qualify for Registered Nurse reported
a marked drop nationally in the number of students passing
the examination. The National Council of State Boards of
Nursing have reported that their ccnclusion is that the
students were of poorer academic caliber. They also stated
the examinations had been revised not only in the number of
questions needed to pass but also was revised to reflect
current R.H. nursing practice. The implications are that
nursing educators and nursing education have failed to
prepare the students to meet the standards.

Although Germanna (SCC) nursing students had an 84% pass
rate on July, 1988, NCLEX, which was above the 83% national
and 82% state means, their performance was considered a major
drop from that c.. July, 1986, 100% pass rate and July, 1987,
95% pass rate. This hag caused major concern to the nursing
faculty and has stimulated reassessment of the nursing
curriculum.

The following nursing program assessment is based on the
National League for Nursing Accreditation model of
documentation using the Commission on the Future curriculum
recommendations. Evidence of documentation will be submitted
upon your request.
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Germanna Community College Nursing Program Assessment
Based on the Commission on the Future of Community

Colleges Curriculum Recommendations Using the
National League for Nursing Accreditation

Process as a Model

1. The reading, writing, and computational ability for
first-time community college students should be
carefully addressed when they enroll.

The nursing program requires the Nelson- Denny,
writing sample and math placement test on all
students applying to the nursing program. Students
who do not make acceptable scores are advised to
take developmental courses to correct their
deficiencies and to reapply to the nursing program.

Documentation:

1989-90 College Catalog, p. 61.

2. All community college students should become
proficient in written and oral use of English.
Good oral and written communications should be
taught in every class.

All nursing students are required to take one
English writing course and have the option of
taking a second semester writing course or a speech
course. They are encouraged to take the speech
course unless there is evidence they need the
second writing course.

All nursing students have a unit on Recording and
Reporting in their first semester nursing course
which continues throughout the nursing sequence.

Nursing students are also required to do written
case studies each semester and to give oral
presentations in nursing seminars. All students
are evaluated on oral and written communication in
their clinical assignments each semester.

Documentation:

1989-90 College Zatalog, p. 61.
NUR 105 Course Outline, p. 18.
Profile Evaluation, p. 23.
Seminar Evaluation, p. 26.
Clinical Evaluation Tool, p. 28.
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3. Adult literacy programs should be provided as a
part of the public service mandate of the community
college and defined by statute at the state level.
(See #1).

4. All associate degree students should complete a
core curriculum that provides a historical
perspective, an understanding of our social
institutions, knowledge of science and technology,
an appreciation of the visual and performing arts,
and an international perspective that includes non-
western culture. The core should be integrated
into technical and career programs and be made
available to students enrolled in non-degree or
part-time programs.

Nursing students are limited to only one elective
course in Humanities or Social Sciences. In
advising students, faculty assess the student's
general background and suggest electives that would
be more beneficial to the student jaa. Hi,tory,
Western Civilization, Music, etc. Nursing students
are required to study nursing history within a
cultural perspective and to study the socio-
economic and political aspects of the health care
delivery system in the United States and to compare
the U.S. health delivery system with other national
systems.

Nursing students study cultural aspects of health
care specifically as it relates to attitudes toward
nutritional and spiritual needs of clients. Also,
there are usually students in class (Asian and
Hibpanics) who contribute to the students
understanding of other cultures. In every semester
students have the opportunity of caring for clients
of different cultures in their clinical
assignments. Faculty take advantage of having all
the students share in post-conferences and/or
seminars when the students are assigned culturally
diverse clients. Science and technology courses
are the major course load in the nursing program.

The knowledge "explosion" and rapid technological
advances are the basis for emphasis in science and
technology courses.
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Documentation:

1989-90 College Catalog, pp. 61,-65
Course Outlines

HUR 199, p. 33.
NUR 220, p. 36.

5. Schools and community colleges should join 2 4. 2 or
2 4. 1 arrangements in which technical studies
programs begun in high school are completed in a
community college.

In 1986 the college signed a contract with
Spotsylvania Vocational Technical Center to teach
the clinical phase of the practical nursing program
taken by high school seniors. These courses
consist of the first year nursing courses of the
ADN program plus a practicum to qualify the
students to take the Practical Nurse Licensure
Examination to be a Licensed Practical Nurse
MPH>. Should the LPH meet the pre-requisites for
the ADN program and have taken the required
academic courses, they are eligible to enter the
second-year ADH courses to qualify for registered
nurse licensure with no additional nursing course
requirements. This program received an Excellence
in Education award in 1987 from Virginia
Polytechnic Institute and State University.

Documentation:

Spotsylvania Vocational Center Contract, p. 47.

6. Experimental "inverted degree" models in which two-
year specialized programs in a community college be
followed by general education sequence offered by a
four-year institution should be availably in every
state.

The nursing program has been exploring the ADH to
8SH track since 1973. In 1985, GCC signed a
contract with the University of Virginia's nursing
program for acceptance of all courses in the GCC
nursing curriculum. Although all courses were accepted,
there were additional courses that the GCC nursing
students had to challenge to enter fourth-year nursing
courses.

Most of the nursing content in UVA's fourth year was a
repeat of GCC nursing courses. This agreement was an
improvement over the previous policy where all UVA
nursing courses had to be challenged. Last year UVA
revised its nursing transfer policy and required only
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three standard challenge examinations. This is an
improvement but still does not offer academic justice to
the ADM students. Currently, discussions are planned
with other four -year colleges to explore the possibility
of a BSN being offered in our area with academic justice
to our nursing students.

Documentation: University of Virginia Contract, p. 49.

7. The Associate in Applied Science degree must
provide communication, computational and problem-
solving competencies as well as technical
educational skills.

The nursing program provides learning experiences
to develop competencies in the following areas.

A. Communication is an on-going process throughout
the program (see #2). Specific content areas
are:

a. Written and oral reports for all clinical
assignments.

b. Case studies (profiles) required for all
clinical nursing courses.

c. Pre and post conferences for all clinical
assignments.

d. Seminars - oral and written presentations
for all nursing courses.

e. Client and health team communication (NUR
105).

f. IntervIewing skills (NUR 105).

g. Process recordings (client and nurse
interaction assessment) NUR 213.

h. Job application and resignation (NUR 220).

i. Documentation of observational experiences
for all clinical nursing assignments.

Diaries (Journals) NUR 213.j
k. All students are required to have basic

computer literacy

t,
ro
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Documentation:

Clinical Evaluation Tool, p. 28.
Course Outlines

NUR 105, p. le,
NUR 213, p. 52.
NUR 220, p. 36.

B. Computational competencies are required
throughout the nursing program.

a. Health Science Math is a pre-requisite for
the nursing program.

b. Dosage and Solutions problems are included
in every semester and final exams.

c. All students must pass the Drugs and Solutions
test each semester to continue in the nursing
program.

d. Also in the last semester all students are
required to balance a personal budget based on
their beginning salary as an R.N.

Documentation:

1989-90 College Catalog, p. 61-63
Course Outlines

NUR 105, p. 18.
NUR 220, p. 36.

C. Problem-solving competencies are essential
components throughout the nursing program. The
Nursing Process; Assessment, Plan,
Implementation and Evaluation is a major
portion of the first semester of nursing.

Theory and laboratory assignments. are based on
the nursing process. Daily clinical assignments and
semester case studies utilize the nursing process.
All clinical evaluations are based on utilization
of the nursing process. Also, the students are
required to talc* an ethics course, PHI 225, to
enable them to deal with ethical decision-
making and problem-solving.

Documentation:

Nursing Process, p. 60. (NUR 105)
Clinical Evaluation Tool, p. 28.
PHI 225 Course Outline, p. 96.
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D. Technical education skills.

Theory precedes skills demonstration and
practice throughout the nursing program. A
Master Checklist of Skills is maintained on
each student.

Documentation:

Master Check List of skills, p. 79.

8. Community colleges must develop up-to-date programs
that integrate the core curriculum and technical
education.

The nursing program has an annual curriculum review
to up-date the nursing program. The review also
includes evaluation of all of the core curriculum.

During the quarter to semester conversion in 1987-
88, major revisions were made in both the core and
nursing curriculum. The nursing curriculum design
integrates all of the core courses into the nursing
courses. The sequence of both core and nursing
courses is also a major part of the curriculum
review.

Up-dating includes input from nursing and core
faculty, nursing students, the nursing lay advisory
committee and the clinical staff of cooperating
health agencies.

Documentation:

Curriculum Review Guidelines, p. 85.
Minuses, p. 86.
Concepteal Framework, p. 87.

9. Every community college should work with local and
regional employers to develop a program of
recurrent education to keep the work force up-to-
date and well educated.

The nursing program collaborates with regional
health care facilities in designing and
implementing courses for current health care
employees. Some of the courses the college has
offered are: Geriatric Nursing Aid Certification,
Medical Terminology, Nursing Process, and Health
History and rtysical Assessment. Working
with the health facilities staff development personnel,
courses being offered on an in-service
basis may be taken for college credit if they meet
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the nursing programs criteria. Also, if an
employee needs a specific course offered by the
nursing program they may enroll as a special
student. GCC also collaborated with Blue Ridge
Community College in extending an innovative
nursing program to the BRCC region. This program
was designed for Licensed Practical Nurses (LPN's)

to become eligible for Registered Nurse (R.N.)
licensure by having advanced placement in the GCC
ADN nursing program. This program received an
Excellence in Education Award from Virginia
Polytechnic Institute and State University.

Documentation:

1989-90 College Catalog, p. 6163.
Course Outlines

NUR 27, p. 92.
NUR 225, p. 74.

Contracts for Credit Courses, p. 95.

10. All community college students should be introduced
to the vision of life-long learning.

The nursing program emphasizes the need for life-
long learning throughout the program. During the
last semester all students participate in career
planning and continuing education as essential to
keeping current in the field of nursing.

Documentation:

NUR 220 Course Outline, p. 36.

11. Adult and continuing education programs should
provide enrichment for citizens throughout their
lives. These programs should draw upon
intellectual and cultural resources of the college;
reflect both community needs and educational
traditions of the institution; and be coordinated
with schools, churches, and other groups to
avoid unnecessary duplication. Adult education
should emphasize civic literacy for adults by
focusing on government, public policy and
contemporary issues.

The degree of the nursing program's compliance to
this recommendation is embedded in previous
curriculum recommendations and the college's
mission as a whole. The nursing program does have
a unit on public policy and its impact on nursing
and the health care delivery system and the course
in ethics focuses on contemporary social issues.
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Also the nursing program is continuing to seek
means of advanced nursing education in the region
which is an socio-economic-political process.

Documentation:

Course Outlines
NUR 199, p. 33.
NUR 220, p. 36.
PHI 225, p. 74.
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ASSESSMENT OF AAS DEGREE IN
BUSINESS MANAGEMENT TECHNOLOGY/MANAGEMENT MAJOR

This past academic year, the College conducted an assessment of
thz, AAS Degrees in Business Management Technology(BMT)/Management
Major. This report of the College's findings and the data
contained herein, will provide a basis for curriculum changes
designed to improve the overall program.

INDEX OF REPORT

Section One: Summary

Section Two: Program Goals

Section Three: Population

Section Four: Assessment of Prior Knowledge

Section Five: Assessment of Value Added Knowledge

Section Six: Post Graduate/Employer Survey

Section Seven: Monitoring Student Progress
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Section Ones Summery

During the academic year, the business division devoted
much effort to the development of an assessment plan for the AAS
degree in BMT /Management Major. Considerable time was spent in
collecting data to support the assessment effort. With the
writing of this report, the business division is now in a
position to improve and strengthen the program based upon the
data collected. Assessment of the BMT program will become an on
going process.

Feedback pertaining to the pre test administered in BUS 100,
"Introduction to Business", and the post test administered in the
capstone course BUS 155 "Applied Management Principles", as
well as the capstone course itself, all provide excellent data
for use in making program changes as well as assessing student
learning. Of the 22 students completing the capstone course,
(BUS 155, "Applied Management Principles"), assessment efforts
focused on comparing final grades received in BUS 155 with post
test scores and students' GPA. For 18 of the 22 students
assessed, there was a high degree of correlation between all
three indicators of value added learning. One student failed the
capstone course, two students received "C's", but there was no
correlation with the other two indicators and one student was
given an incomplete. The data indicates that 82% of the students
assessed meet course/program goals that can be documented by
using three different indicators of value added learning. Based
upon the information obtained regarding the BMT program, it
appears that future assessment efforts will pay great dividends.
The business faculty looks forward to improving its assessment
plan and being able to provide future students with a quality
curriculum supported by excellent instruction.
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Section Two: Program Goals

At a Lay Advisory Committee meeting held April 5, 1989,
program goals for the AAS Degree in Business Management
Technology/Management Major were identified. These goals will
form the foundation upon which future curriculum changes sill
rest and provide a basis for the conduct of external post-
graduate evaluation. Program goals are set forth below.

Upon completion of the AAS Degree in Business Management
Technology/Management Major the student will be able to:

. Write grammatically correct, well constructed
memos, letters and reports.

. Express ideas verbally with clarity and
conciseness.

. Reason logically, creatively, and have sound
decision-making skills.

Exercise interpersonal skills while
maintaining positive and effective human
relations.

Use computers and be familiar with menu-
driven software programs for word processing,
data base management, an spreadsheet
manipulation.

. Interpret financial statements and analyze
data.

Apply the principles of management to basic
business functions within an established
organization.
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Section Threes Population

As of April 1, 1989 there were 112 students enrolled in the
AAS Degree in BMT/Management Major. This population is defined
as students who have accumulated at least 15 semester hours and
have declared their desire to pursue an AAS Degree in BMT.
Listed below are statistical data descriptive of the BMT
population.

Age Distribution:

Ages, Number of Students Percentage
19-22 45 40%
23-30 21 19%
31 & Above 46 41%

112 100%

Male/Females

Number of Students Percentage
Male 44 39%
Female 68 61%

112 100%

Day/Hight:

Number of Students Percentage
Day 40 35%
Night 72 65%

112 100%

Semester Hours Completed:

Number of Students Percentage
15-30 Sem. Hr. 48 43%
31-45 Sem. Hr 34 30%
46-67 Sem. Hr. 30 27%

112 100%

Grade Point Average (OPA)

Below 2.0
Number of Students Percentage

6 5.3%
2.0 to 2.4 11 9.8%
2.5 to 2.9 22 19.6%
3.0 to 3.4 33 29.6%
3.5 to 4.0 40 35.7%

112 100%
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Non-Complotera

Any student identified as a BMT/Management Major who, after
completing 15 semester hours, fails to register for classes for
two consecutive semesters will be categorized as a non-
completer.

Data to track non-completers was initially developed and
recorded on April 1, 1989. This information will form the
database for tracking future students and identifying future non-
completers. As of this report, no data is currently available to
establish the number of non-completers.
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Sectis Fours Assessment of Prior Knowledge (Pre/Post Testing)

Commencing in the fall semester 1988, all Germanna students
enrolled in BUS 100, *Introduction to Business*, were assumed to
be prospective candidates for the AAS Degree in BMT, and were
administered a pre-test of general business terms and concepts.
Individual test results are made a part of a student's permanent
record, and prior to graduation, those who become BMT candidates
will be administered the same test as a post-test. Pre/post test
results for each student will be compared and analyzed.

The pre-test was administered this academic year to a total
of 85 students. Of the 85 tested, the average score was 41
correct answers out of 75, for an average score of 55%. In the
spring semester, 22 stude.ts enrolled in BUS 155, *Applied
Management Principles*, a new capstone course designed to be
taken by all BMT students planning to graduate. Of the 22
students tested, the average score was 53 correct answers out of
75 questions, for an average score of 71%. Although the
pre/post test is new and those students graduating were never
administered the pre-test, an average increase of 12 correct
answers on post test scores compared to pre test scores was
recorded. This increase is indicative of an assumed improvement
of student performance as it pertains to the recognition of both
basic business terms and management concepts.
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Section Fives Assessment of Value Added Knowledge

A major change to Germanna's AAS Degree in BMT/Management
Major has been adding a required capetone course to the
curriculum, BUS 155, 'Applied Management Principles". As
mentioned earlier, a total of 22 students completed this new
course. The course focuses upon a computer simulation designed
to assess students' knowledge of both the management functions
and business skills required to operate an ongoing and expanding
corporation. In addition to the computer simulation, students
are provided extensive hands-on experience using time tested
models and applications for a myriad of management functions and
business skills. Both instructor and student feedback pertaining
to this new course has been positive in all respects. Listed
below are data descriptive of those students completing the
capstone course and other indicators of value added learning;
such as post-test scores and overall GPA. These students were
not administered the pre-test.

For the 22 students completing the capstone course, there is
a high degree of correlation between post test scores to BUS 155
grades, and GPA's. See groups I through 3 below:

Group 1: Students receiving an 'A' in BUS 155

Grade in 155 Post Test Score GPA
A 59 3.5
A 59 3.7
A 58 3.7
A 58 3.2
A 58 3.7
A 53 4.0
A 51 3.7

As is evident from the foregoing, all students receiving an
A in BUS 155 scored between 51 and 59 on the post test and
possess a GPA between 3.2 and 4.0. The data shows a strong
correlation between the three separate indicators, and tends to
validate both the post test and BUS 155 as being reliable
measurements of a student's knowledge and understanding of
management principles and business applications.
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Group 2:

Grade in

Students receiving a "B" in BUS

155 Post Test Score

155

GPA
B 53 3.3
B 52 3.2
B 52 2.2
B 52 2.9
B 50 3.0
B 50 3.6
B 46 2.9
B 46 2.2
B 43 2.1
B 37 3.2

Again there is a strong correlation between the results of
the three measurement instruments. Seven out of ten students
receiving a B in 155 had GPA's of 2.9 to 3.3 and six of these
seven scored between 50 and 53 on the post test.

Group 3: Students receiving a "C" in BUS 155

Grade in 155 Post Test Score GPA
C 53 3.3
C 49 1.6
C 35 2.2

No correlation exists for this group.

Note: One F and one I were also given as grades for BUS 155.
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Section Sims Post Groduat amplcyor Eurvoy

IMINflaila(-7MW

For this initial assessment of the AAS Degree in
BMT/Management Major, the College surveyed three separate
populations. Populations one and two included all current
employers of graduates for years 1984 - 1988. Due to the
relatively small number of graduates for each year, the College
surveyed 100% of both groups. A total of 85 questionnaires were
mailed on March 15, 1999 to all graduates subsequent to 1984 and
the packet included a cover letter requesting the graduates to
complete the enclosed questionnaire and have their immediate
supervisor complete the other questionnaire. Both surveys were
accompanied by self-addressed, stamped envelopes. Initial
returns were very poor from graduates as well as employers. On
April 15, 1989, a telephone follow-up was initiated to improve
the response rate. As of this report a total of 8 graduates and
6 employer surveys have been returned. Of the surveys returned,
overall responses are favorable and do not identify any serious
problems or trends. However, due to the low return rate, it is
felt that the responses provide insufficient data upon which to
base valid judgments. In the future, annual post graduate
surveys are planned which should result in higher return rates.

In addition to surveying past graduates and employers, the
College also surveyed all BMT graduates for this academic year.
Again 100% of the 1989 graduates were surveyed, and the return
rate on this survey was 76%. Addressed in another section if the
assessment report is an analysis of the overall survey. As this
survey relates to BMT graduates, the results were most gratifying
to the business faculty and to the College. Summarized below are
some of the highlights of the survey as it relates to BMT
graduates.

Question: In general, how satisfied are you with your overall
experience at Germanna Community College?

Ho. of Responses Percentage
1. Very satisfied 8 61.5
2. Satisfied 5 38.5
3. Dissatisfied 0 0
4. Very Dissatisfied 0 0
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Question: Would you recommend Germanna Community College to a
friend?

1.
No. of Responses Percentace

Yes, without
reservation 9 69.2

2. Yea, with reservation 4 30.8
3. Ho, probably not 0 0
4. No, under no circumstances 0 0

Question: If you were to start over again as a freshman, would
you attend Germanna Community College?

No. of Responses Percentage
1. Definitely yes 10 76.9
2. Probably yes 2 15.4
3. Probably not 1 7.7
4. Definitely not 0 0

Eart_111111entraLidaism
During this academic year the College identified six overall

objectives that will dictate the nature of the College's general
education philosophy. Although the curriculum that this year's
89 graduates completed, was not developed with these six
objectives in mind, it is very interesting to note the degree to
which the 89 graduates believe their educational experience at
Germanna contributed to their meeting these six objectives.
Listed below are these six objectives and the 89 graduates'
responses to survey questions dealing with general education.

Question: In retrospect, to what extent do you think your
educational
the following

Objective

experiences at GCC contributed
objectives of general education?

Humber of Responses

to

Small

meeting

None
Very
11E01 Large,

Mod-
erate

3 1 0Communication 2 8
Solving Problems 4 7 2 1 0
Clarifying Values 2 7 3 1 0
Functioning in
Society 2 5 5 1 0

-Using Sciences and
Technology 2 5 5 0 0

Using the Arts 1 2 3 4 2



This data indicates that the current curriculum provides aneffective general educatlon component which tends to meet thegoals established by the College in all areas except for thearts. Action will be initiated to modify the curriculum in orderto correct this deficiency.
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Part Ms Program of Study

The set of questions below address BMT graduates' responses
concerning areas directly related to the BMT program.
Question:Thinking about your program of study, please circle
the response that best reflects your degree of
satisfaction with each item.

Questions

Advice my faculty
advisor gave me.

Quality of career
advising.

Quality of courses
preparing me for
employment.

Fairness of grading
in courses.

Quality of
instruction in
required courses.

Quality of
instruction in
elective courses.

Organization of
curriculum.

Quality of student.

Professional
competence of
faculty.

Faculty concern for
my intellectual
development.

Overall quality of
program.

Very sat
isfied

Responses

Dissat-
isfied

Very Dis-
satisfied

N/A- Sat-
isfied

10 3 0 0 0

3 6 1 0 3

4 8 0 0 1

5 7 1 0 0

6 7 0 0 0

2 11 0 0 0

1 12 0 0 0

2 9 2 0 0

6 7 0 0 0

6 7 0 0 0

6 7 0 0 0
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Of the 11 questions above, over 90% of the students
responded that they were either satisfied or very satisfied with
each item. These responses provide another indication that the
BMT curriculum is well designed and effectively implemented.
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Section Seven: Monitoring Student Programa

Currently all students enrolled in the AAS Degree
BHT/Management Major are assigned a faculty advisor. Ho student
is permitted to register for any course without first having his
or her assigned faculty advisor review and approve the
individual's registration. Such advising allows each stt_ient to
be guided through the degree program and ensures that the
required courses are taken in the proper sequence. The present
advisory system does not, however, allow for the recording and
collecting of data on the program as a whole. This assessment
effort has identified a weakness in the College's ability to
track students on a program basis. Efforts are currently under
way to address this problem and to de,elop a system that will
identify students who fail to register .Zrz subsequent courses and
to initiate appropriate follow-up action.
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4. OUR 4Y8

Subcommittees were formed to develop surveys of prior
students, the general community, employers end graduates.
The results of these surveys are reported in the following
section except for the alumni and employer survey for which
the data was too small to be valid. The Assessment Steering
Committee will address the problem of improving survey
returns from alumni and employers next year.

In addition, the Assessment Steering Committee has
agreed to use the ETS' non-returning student survey starting
next fall. Since the definition of a non-completer must
consider the student's objectives, the college is revising
its applicat'rn form and advising system so as to be better
able to identify non-completers.
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COMMUNITY OPINION SURVEY SPRING 1989

The community opinion survey was conducted through
Dr. Joel Tate's Sociology classes during the Spring
Semester 1989. Students from his classes gathered
data from various sites within Germanna's service area.
This initial survey focused on the Fredericksburg area,
such as the Spotsylvania Mall and Four Mile Fork areas.
A total of 254 surveys were completed and the results are
as follows:

Age Under 18
18 - 21
22 - 24
25 34
35 44
45 - 59
Over 59

9.1%
26.7%
15.1%
15.5%
13.5%
13,5%
6.4%

Full-time student
Part-time student
Previous student
Employee of Germanna
Hone of above

16.6%
10.6%
20.5%
1.9%

50.1%

I am quite familiar with Germanna
I know a little about Germanna
I am unfamiliar with Germanna

38.6%
38.2%
23.1%

"Germanna Community College provides valuable services
to the community.'

Strongly agree 38.3%
Agree 35.8%
Have no opinion 22.1%
Disagree 2.8%
Strongly disagree 0.8%
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Germanna can best improve its services

by offering additional courses
by offering courses nearer my residence
by reducing the cost of courses
by keeping me better informed of GCC services
I anticipate no need for GCC services

18.2%
29.0%
8.3%
18.2%
26.1%

Germanna's course offerings could best serve your needs
in the future by offering courses that

will help me get a better job
will help me advance in my present job
will help me transfer to another

institution of higher learning
I can take for my personal satisfaction

11.3%
20.4%

45.4%
22.7%

To summarize this data, we see that the largest group
surveyed were between the ages of 18 and 21. A little
over half of those surveyed were under 25 years old and
48.9% were over 25. In addition, 50.1% of those surveyed
had not been either a student or employed by Germanna.
Nevertheless, 76.8% were familiar with Germanna and of
those, 38.6% were quite familiar with Germanna. Twenty-
three per cent were unfamiliar with Germanna.

It appears, therefore, that GCC is fairly well known
in this sector of its service region and that it is
familiar to individuals from young adults through middle-
age. Also, Germanna is perceived as providing valuable
services to the community by 74.1% of those surveyed with
38.3% in strong agreement. Twenty-two per cent had no
opinion and only around four per cent did not feel that
Germanna provided valuable services. Thus it seems that
not only is GCC well-know but is perceived in a positive
light by those surveyed.

To improve GCC's services, 29% of those surveyed wanted
courses nearer to their residence. This concern is presently
addressed by the state approved funds for a campus in the
Fredericksburg area which is to be completed by 1992.
Eighteen per cent of those surveyed wanted additional courses
and 18% ,- ted to be kept better informed of Germanna's
services .wenty-six per cent anticipated no need of
Germanna. It seems that although these percentages are
small, Germanna may need to investigate ways to improve
communication with the community. As the plans for the
Fredericksburg campus unfold and with the resulting increase
in publicity this lack of communication is currently
decreasing.
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The final question of the survey shows that the majority
of those wanting additional courses are seeking transfer
courses. Forty-five per cent indicated that they wanted
courses that would help them transfer to an institution
of higher learning, 30% indicated that they wanted courses
that were job related, and only 23% stated they were inter-
ested in courses for personal satisfaction alone. These
results are in quite a contrast to the high percent of
students who are enrolled for personal satisfaction and
may indicate a changing trend or a problem with
classification of students currently enrolled. There has
been some concern that students enrolled as seeking personal
satisfaction often do go on to receive degrees, yet never
state that that is their intention and consequently never
receive advising. This issue is currently being addressed by
the Dean's Council with plans to devise an advising system
that would help to avoid such problems. The results from
this survey indicate that more individuals are interested in
transfer programs than any other and the college will need to
ensure that this need is addressed through an improved
advising system and articulation agree-ments with other
institutions of higher learning.

In on tusion, the community survey has provided some
helpful information regarding the familiarity and percepti3n
of the community with Germanna and of the need for increased
publicity and transfer courses. The survey will be continued
next fall with a focus on another sector of the college's
service area.
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GRADUATE SURVEY SPRING 1989

Germanna's survey for graduates of degree/certificate
programs was developed in Spring of 1989. The survey was
designed to obtain responses from graduates regarding their
satisfaction with the following four (4) areas:

(1) enrollment at Germanna;
(2) achievement of general education objectives;
(3) program of study;
(4) college programs and services.

The survey was initially administered in May 1989 to
graduates of the two degree programs which were the focus of
assessment in 1988-89, Nursing and Business Management. Fifty
three (53) applicants for graduation in both programs were
identified, thirty six (36) in Nursing, and seventeen (17) in
Business Management. Surveys were mailed to the 53 students with
instructions to return the surveys by mail or in person to the
Office of Student Services on or before the date to pick up caps
and gowns for graduation. Division faculty were asked to
encourage students to respond. There was a 60% (32 of 53) total
response rate to the surveys. Nineteen (19) or 53% of the Nursing
graduates and thirteen (13) or 76% of the Business Management
graduates returned the surveys. The responses of the thirty two
(32) respondents constitute the basis for the analysis which
follows.

CHARACTERISTICS OF RESPONDENTS

The characteristics of the respondents are indicated in
Tables 1 and 2. The majority of the students attended classes
fulltime during the day at both the main campus and high school
locations. Over 80% were employed full or part time. Seventy
eight percent (78%) were white and 9% were members of ethnic
minorities. The overwhelming majority, 87%, of the respondents
were female. The two largest age groups represented were those
between 30 - 39 years (46%) and those between 19 - 21 years
(31%).

OVERALL FEELINGS ABOUT ENROLLMENT AT GERMANNA

In this section, students were asked to reflect on the total
experience at Germanna and provide appropriate responses. In
general the respondents appear to have had a positive experience.
Ninety-seven percent (97%) indicated that they were satisfied or
very satisfied with their overall experience, with 82 %
responding that they would probably or definitely attend again if
they were to start over. Twenty-six percent (26%) of the Nursing
students indicated that they probably would not attend again, as
compared to 8% of the Business students. Opportunities for
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social interaction with other students outside of class were fair
to satisfactory for over 50% of the Nursing students and 46% of
the Business students, while 23% of the Business students found
the opportunities for interaction poor to unsatisfactory.

Eighty-one percent (81%) felt that they had been challenged
often to very often at Germanna to do the very best they could
do. All respondents felt they had at least been challenged
occasionally, with no respondents indicating that they had never
been challenged. With graduation imminent, 76% indicated that
they could ask three or more faculty or staff members for
recommendations and the remaining 24% felt they could ask at
least one or two faculty or staff members. There were no
significant differences between the two programs on these items.

With regard to recommending Germanna to a friend, 97%
indicated that they would. However within that group, a
significant number in both programs indicated that they would
recommend with reservation; specifically 58% of the nursing
respondents and 30% of the business students gave this response.

GENERAL EDUCATION OBJECTIVES

Six general education objectives were listed and students
were asked to indicate the extent to which their experience at
Germanna has contributed to each objective. The objectives were
described under the following headings: communicating, problem
solving, clarifying values, functioning in social institutions,
using science and technology and using the arts. Seventy three
percent (73%) indicated that the college made a large to very
large contribution to their problem solving skills, with 85% of
the Business students making that response. Seventy percent
(70%) rated the college's contribution to communication skill
development as large or very large. In the remaining objectives
large to very large contributions were perceived by 68% in using
science and technology, 64% in clarifying values, 58% in
functioning social institutions and 41% in using the arts.
Twenty-five percent (25%) rated the contribution to r-,ing the
arts as small or none.

With the exception of using the arts, all respondents felt
the college had made at least a moderate contribution to
achieving each of the objectives. Investigation is needed to
determine how the college currently attempts to achieve the
objectives of using the arts end functioning in social
institutions. It may be necessary to explore new and more
cre-tive means of achieving these objectives in the curriculum
and in out-of-class experiences.
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PROGRAM OF STUDY

Students were asked to indicate their degree of satisfaction
with curriculum, faculty and staff, advising, instruction,
evaluation and facilities in their particular program of study.
There were consistent differences between the responses of the
two programs surveyed.

Generally the Business Management students responding were
satisfied to very satisfied with all aspects of the Business
Management program. In 50% of the items, there was 100%
satisfaction. In most areas where dissatisfaction was
indicated, it ranged from 8 to 15% of the respondents. In only
one instance did the percentage of respondents expressing
dissatisfaction exceed 15%. This item involved the perceived
impact of student evaluations on instruction. Twenty-three
percent (23%) of the respondents were dissatisfied with this
aspect of the program. Advising, quality of courses, quality of
curriculum, faculty competence and staff concern received
consistently high ratings by the Business students.

The Nursing program students expressed most satisfaction (80
to 95%) with the quality of students, helpfulness of staff and
Division chairperson, faculty concern, practicum experiences,
developmental courses, availability and quality of courses,
computer support, and clarity of degree requirements. The
largest percentage of students were dissatisfied to very
dissatisfied with the laboratory facilities or equipment (42%)
and the fairness of grading (42%). A little over 30% were
dissatisfied with the availability of an advisor, the
availability of professional clubs/activities, and the
organization of the curriculum. Similar to the Business
students, 26% were dissatisfied with the impact of student
evaluations on instruction. Twenty-six percent (26%) were also
dissatisfied with the professional competence of the faculty.

COLLE5E PROGRAMS & SERVICES

In this section of the survey, students were asked to
indicate their satisfaction with services and activities provided
through administrative, student service and academic support
service units of the college. Over 85% of the respondents who
had used the services indicated satisfaction with the major
offices, i.e. the Dean of Instruction & Student Services, the
Dean of Finance and Administrative Services, Director of Student
Services, Admissions & Records, Financial Aid, Library Services
and Learning Labs. However, dissatisfaction was indicated with
some of the services or activities within these offices.



Twenty-one percent (21%) of the respondents expressed
dissatisfaction with the graduation application process. This
was more characteristic of the Business Management students (38%)
than of the Nursing students ((11%). Eighteen percent (18%) of
total respondents were dissatisfied with the college's providing
notification and announcements, 31% of Business and 11% of
Nursing. The Nursing students expressed most dissatisfaction with
the schedule of classes (16%), and the grievance procedures (11%
very dissatisfied). In addition to the two items mentioned,
Business Management students were most dissatisfied with special
events, speakers and entertainers (42%), learning lab services
(25%:, registration procedures (23%), admissions application
process and campus security (both 17%).

It should also be noted that 69% of the Business students
and 42% of the Nursing students did not use personal counseling
services; 61% of total respondents never used career planning and
placement services; 51% never used financial aid; 66% never
attended dances and social activities; 45% never participated in
student organizations/clubs; 56% did not participate in
intramurals and 47% did not use the college's recreational
facilities. The respondents were not able on this instrument to
indicate whether they desired to use these services or
participate in the activities. These responses do not suggest
much out-of-class interaction, involvement at the college
generally or use of support services other than those offered in
the division. However, these responses are not unusual, though a
majority of the respondents were full-time day students, they
were also employed part or full-time.

OPEN-ENnED QUESTIONS

At the end of the survey, respondents were asked to comment
freely on what made them moat satisfied and what made them most
dissatisfied with their experience at Germanna. Business
Management students expressed momt satisfaction with the attitude
and behaviors of faculty and staff and the competence and
expertise of instructors. They used such words and phrases as
"kind and courteous", "take you under their wing", "help and
attention given", "treated us like human beings" and "caring
attitude". Also mentioned as promoting their satisfaction were
the small classes, relaxed atmosphere, good catalog, insight and
motivation provided by advisors, preregistration and the
availability of computers.

The Business Management students were most dissatisfied with
communication between the college and its students and felt much
improvement is needed here, particularly with night students.
Other areas of concern were inexperienced part-time instructors,
campus registration at night, poor human relations in admissions
and records office, lack of space and smoking in the lounge, and
noise level in the library and learning lab.
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Nursing respondents, in agreement with their Business
counterparts, found that the attitude, support and encouragement
of faculty made them most satisfied with their Germanna
experience. Other factors mentioned were closeness between
students and help obtained from Student Services.

Dissatisfaction was expressed very candidly by Nursing
students. Several respondents attributed dissatisfaction
primarily to a perception of a disorganization, showing of
favoritism and a general lack of fairness in the program.
Limited and unsafe clinical experiences, outdated and broken lab
equipment, classes that are too condensed (too much to complete
in 2 years) were cited as contributors to dissatisfaction. In
contrast to the faculty attitudes that promoted satisfaction, a
negative attitude and lack of encouragement on the part of some
instructors were cited as promoting dissatisfaction.

Most significant about these comments is the focus on
faculty support or lack thereof. It appears that faculty
attitude and support played a critical role in the degree of
satisfaction and/or dissatisfaction students in both programs
associate with the Germanna experience.

In conclusion, the information provided by this survey
indicates an overall satisfaction with their experience at
Germanna by the Business Management and Nursing Graduates of
1989. Problem areas such as the General Education objective of
using the arts, use of faculty evaluations, poor equipment and
neglect of evening students were identified and will be addressed
by the individual programs and/or services next year.
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5. THE ASSESSMENT OF PRIOR LEARWIN EXPERIENCES:

The Curriculum Committee has submitted the following process
for the assessment of prior learning experiences to be
implemented by Fall Semester 1989.
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ADVANCED STANDING POLICY

.,.Malli1711111MW

Germanna Community College believes that college-level
learning can be a process which takes place in a variety of
ways throughout life. It 13 the College's philosophy that
learning which can be documented by the student and is
determined to be of college level by the appropriate academic
department should be recognized regardless of how the student
acquired that learning.

At Germanna Community College, Advanced Standing may be
granted in approved areas upon successful completion of
selected national examinations, locally designed and admin-
Istered tests, and American Council of Education (A.C.E.)
m!litary experiences. Students who believe they may gain
advanced standing through one of these methods are advised to
contact Student Services for additional information on
initiating this evaluation process.
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COMMON CRITERIA FOR ADVANCED STANDING

1. To be eligible for advanced standing, student must be
currently enrolled at the college, or have been enrolled
in a previous semester for which the award is made.

2. Advanced standing must be applied toward a specific
curriculum at the College. Non-curricular students are
not eligible for advanced standing.

3. Students are responsible for requesting advanced
standing at the time of entry into a curriculum.
Students eligible for veteran's benefits are required to
have prior learning experiences evaluated.

4, The maximum number of credits which may be awarded
through all forms of advanced standing for Associate
Degree candidates is 80% of the total number of credits
required for the degree. (VCCS Policy)

5. The College follows advanced standing policies outlined
in the Virginia Community College System Policy. Manual
sections 5.85 5.825.

6. The maximum number of credits which may be awarded
through all forms of advanced standing for Diploma and
Certificate candidates is 50% of the total number of
credits required for the Diploma and Certificate. (VCCS
Policy)

7. Advanced standing awards shall be equated to courses
listed in the current volume of the Virginia Community
College System State Curriculum Guide.

8. No credit shall be awarded which duplicates earned
course credit at the College, transfer credits, or other
credits awarded through advanced standing.

9. No arbitrary time limit shall be place` on prior
learning experiences for which advanced standing may be
granted. The College reserves the right to withhold
advanced standing for learning experiences which because
of the passage of time are no longer appropriate to the
program of study.

10. Students are responsible for providing the College with
appropriate, official documentation of prior learning
experiences.

11. Admissions and Records has primary responsibility for
posting advanced standing awards on the student's
permanent record and notifying the student of advanced
standing.
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12. Permanent Record entries shall specify the type of
advanced standing, equivalent courses, and the number of
credits awarded. Advanced standing entries shall be
distinct from earned course entries.

13. Ho grades, grade point averages, or other indications of
ai-sdemic standing shall be associated with advanced
standing entries on the permanent record, except
transfer courses from other VCCS colleges.

14. Continuing Education Units (CEU) normally will not be
converted into academic credit, although such experience
may be appropriate evidence for waiver of the course
requirements or validation through Credit by
Examinatinn.

15. Credit awarded through advanced standing is applicable
o-?y to Germanna Community College curriculum

uirements. Students are cautioned that other
postsecondary institutions may or may not recognize such
credits upon transfer.

16. The College's commitment to this philosophy of advanced
standing is tempered with its mandate to insure
standards of academic quality comparable to on-campus
instruction. The College reserves the right to evaluate
advanced standing on an individual basis, and when in
the best academic interest of the student, deny the
awarding of credit for otherwise creditable experiences.

17. Since advanced standing credit evaluations will reflect
only those courses which apply to the student's current
curriculum, change of curriculum may require a new
evaluation to consider eligible courses not previously
evaluated.
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STAGES IN ASSESSING AND EVALUATING PRIOR LEARNING
FOR ADVANCED STANDING

1. Request your former official transcripts of your prior
college work evaluated through Admissions and Records.

2. Request the Office of Admissions and Records to evaluate
your transcripts to determine the applicability of prior
college work to your Germanna program.

General Guidelines - Summary

a. Credits must come from a national recognized
accredited institution (see listing below).

The standard reference manual for determining
accreditation status shall be the most current
edition of Accredited Institutions of Postsecondary
Education published by the American Council of
Education.

The following regional accrediting associations
recognized nationally for transfer credit purposes:

Southern Association of Colleges and Schools
New England Association of Schools and
Colleges
Middle States Association of Colleges and
Schools
North Central Association of Colleges and
Schools
Northwest Association of Schools and Colleges
Western Association of Schools and Colleges

b. Course content must oe sufficiently similar to a
VCCS course.

c. Minimum grade level of "C-" or equivalent.

d. Credit hour values must be at least equal to those
of the VCCS course.

e. Credits must apply toward a specific curriculum.

2. Submit records of "Credit by Advanced Standing" testing
from CLEP (College Level Examination Program), CEEB
(College Entrance Examination Board), etc.

3. Submit records of educational experiences in the armed
services.

4. Submit records of non-college sponsored learning other
than 2 or 3 above (e.g., AIB, Red Cross, Criminal
Justice Training Centers, etc.).
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5. After the completion of stages 1 through 4, you may
petition for additional evaluation either through credit
by examination or through credit by equated experience.
You should discuss this option with the appropriate
instructional department before pursuing this option.

Stages 2 through 5 are assessed by the College Registrar
on a course substitution or course waiver basis. Course
substitution is used where credit is awarded for
graduation requirements in a particular program on a
course-by-course basis and the student receives credit
for prior learning. Waiver of course requirements means
the stuaent is exempted from specific curriculum
requirements but not awarded academic credits for
example, veterans may waive the health and physical
education requirements).

B. After you have completed the assessment documentation of
prior learning by the College Registrar, documentation
in cases other than transcripts from regionally
accredited institutions will be officially evaluated by
appropriate in,Aruction division (e.a., English will be
evaluated by the Humanities Division whether you are in
Automotive, Education, or Business program). The
Assessment process (stages 1 to 5 is used to assist you
in documenting and presenting your prior learning to the
instructional-aivisions). ,

7. Each Division Chair forwards a memorandum and
attachments (A.C.E. recommendation, etc.) to the
Registrar. This memorandum details how credit has been
awarded within a program, etc.

8. The Registrar checks your records to insure that proper,
official documentation is present.

9. The Dean reviews and makes the final decision to award
or not award the credit. The Registrar then informs you
in writing what credit has been awarded or not awarded
(student should be informed one way or the other) and
how this credit satisfies graduation requirements withinthe curriculum.
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SUMMARY OF ADVANCED PLACEMENT RESPONSIBILITIES

Student Responsibilities:

1. Provide official transcripts of prior college work.
2. Submit records of advanced standing test results.
3. Submit records of educational experiences in the

armed forces.
4. Submit records of non-college sponsored learning.
5. Petition for advance standing or placement.

College Registrar Responsibilities:

1. Evaluate transcripts.
2. Provide students forms for Petition For Advanced

Standing or Placement.
3. Update the Germanna Community College Equivalency

Guide.
4. Inform student of decision for approval or

disapproval of Petition for Advanced Standing or
Placement.

Division Chair Responsibilities:

1. Evaluate documentation for advanced standing or
credit.

2. Maintain and manage assessment instruments for local
examinations.

3. After recommendation of faculty, recommend approval
or disapproval of advanced standing or credit to the
Dean of Instruction and Student Services.

Dean of Instruction and Student Services Responsibilities:

1. Review and make final decision for awarding advanced
standing or credit.
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GERMANNA COMMUNITY COLLEGE

POLICY FOR AWARDING OF CREDIT UPON
SUCCESSFUL COMPLETION OF NATIONALLY ADMINISTERED EXAMINATIONS

Germanna Community College agrees with and will follow these
statements from the Guidelines on the Uses of College Board
Test Scores and Related Data (1988):

"1. Determine the appropriateness of particular tests
through consultation with faculty members familiar with
the content of the tests.

2. Establish standards appropriate to the performance
levels and ranges of their enrolled students.

3. Accept the transfer of credits earned by examination at
a previous institution when scores and test content meet
their own standards.

(4]. Identify as such the credits granted by examination on
students' records and transcripts.'

The procedure used at Germannna Community College to carry
out this program is as follows:

1. Faculty recommend advanced placement or credit to the
Division Chair including which tests are to be accepted,
what scores are required, what credits are to be awai.ded,
and which VCCS equivalent course credit or waiver will be
granted.

2. The Division Chair will consult with the other faculty
members who teach in the subject matter area.

3. The Division Chair will make a recommendation to the Dean
of Instruction and Student Services. A copy of the
recommendation will be sent to the faculty members in the
Division and the Chair of the Curriculum Committee.

4. The Dean of Instruction and Student Services will approve
or disapprove the recommendation and notify the Division
Chair, the Chair of the Curriculum Committee and, if the
recommendation is approved, the College Registrar.

5. The College Registrar will add the information to the
Germanna Community College Equivalency Guide.

pi
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GERMANNA COMMUNITY COLLEGE

POLICY FOR AWARDING OF CREDIT THROUGH
ASSESSMENT BY LOCAL EXAMINATION (ABLE)

The procedure lsed at Germannna Community College to carry
out this program is as follows:

1. Full time faculty within a discipline recommend advanced
placement or credit to the Division Chair including:

a. the assessment to be accepted,
b. prerequisites,
c. methods for administering the assessment,
d. what scores are required,
e. what credits are to be awarded,
f. and which VCCS equivalent course credit or

waiver will be granted.

2. The Division Chair will make a recommendation to the Dean
of Instruction and Student Services. A copy of the
recommendation will be sent to the faculty members in the
discipline and the Chair of the Curriculum Committee.

3. The Dean of Instruction and Student Services will approve
or disapprove the recommendation and notify the Division
Chair, the Chair of the Curriculum Committee and, if the
recommendation is approved, the College Registrar.

4. The College Registrar will add the information to the
Germanna Community college Equivalency Guide.

5. The assessment instruments wt11 be kept on file in the
appropriate division office.

6. Students are expected to be able to justify to faculty
in the discipline that they have background skills or
knowledge necessary to having a reasonable chance of
acquiring credit through assessment by local examination.

7. A student may attempt a particular exam or assessment only
once per academic year.
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General
Examination

GERMANNA COMMUNITY COLLEGE

EQUIVALENCY GUIDE
NATIONALLY ADMINISTERED EXAMINATIONS

Minimum Credit GCC
Acceptable Hours Course

Score Awarded Equivalent

American History
CLEP

Before 1865 subscore 50 3 HIS 121
After 1865 subscore 50 3 HIS 122

American History
AP 3 6 HIS 121-122

Western Civilization
CLEP 50 6 HIS 101-102

European History
AP 3 6 HIS 101-102
AP 2 Send to Department

American Government
CLEP 50 3 PLS 201

Government and
Politics

AP 3 3 PLS 201

American Chemical
Soziety General
Chemistry Exam
Form B National Norm 8 CHM 111-112



6. CONTINUING Ouraum:

A procedure for the Assessment of Continuing Education
and Community Services was included in the Assessment Plan
Revision and is scheduled for 1990-91.

7. TRANSFER Emma:

Guideline 8 of the "Guidelines for Student Assessment"
asked that senior institutions share information on transfer
students with Virginia's state-supported two-year colleges.

The Dean of Instruction and Student Services prepared
the following report based on the information received thus
far.
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ASSESSMENT OF STUDENT OUTCOMES USING
TRANSFER DATA PROVIDED BY SENIOR INSTITUTIONS

(GUIDELINE 8)

Germanna Community College has signed data sharing
agreements with the following four-year institutions:

Virginia Commonwealth University
James Madison University
Old Dominion University
Mary Washington College
Ferrum College

The shared data include:

a. in some cases, the names of the students

b. demographic information

c. dates of attendance

d. transfer hours accepted

e. advanced placement, if applicable

f. courses taken, including developmental

g. semester hours attempted and completed

h. enrollment figures by major

i. grades in all courses enrolled in and completed

i the average QPA /GPA of all transfer students coming
from Germanna

k. academic standing

Although no formal agreement currently exists between
Longwood College and Germanna, this four year institution
has provided significant information relevant to former
Germanna students who have transferred and matriculated
there.

Because implementation of the data-sharing concept is
still relatively early, definitive information is not
available . For that reason, to initiate changes in
Germanna's instructional programs and methods of advisement
and counseling at this time would be premature. However, it
is interesting to make the following observations:

'7G
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James Madison University. - of eighteen former Germanna
students enrolling at James Madison University between the
academic years of 1985 and 1988, thirteen were still enrolled
as of the Spring Semester 1989.

All except one, are in good academic standing with
QPA/GPAs ranging from 2.00 to 3.50. The average QPA of all
Germanna transfer students at JMU is 2.73. In comparison,
the median QPA at JMU is 2.785. Officials at JMU note that
while Germanna's "transfer students performed very well in
education-related courses, their average QPAs are less than
2.20 in courses in some of the sciences, mathematics and
business disciplines."

We will conduct our own analysis in these disciplines
and compare the grades earned at JMU with the grades earned
at Germanna.

Virginia Commonwealth University - During the Fall
Semester 1987, nine Germanna students applied to VCU; seven
were accepted; and five enrolled. One of these five was
enrolled in One developmental course in mathematics.

In the Spring Semester 1988, 80% of Germanna's students
enrolled at VCU were eligible to return and 20% were on
academic warning or probation.

To date a large amount of data from VCU is non-specific
for individual colleges within the VCCS, therefore, we are
unable to extract more significant information pertinent to
former Germanna students at this time.

Old Dominion University - Data reported included
information pertaining to former GCC students who enrolled at
ODU beginning in the Fall Semester 1987. These data are
inclusive of the Summer Semester 1988.

Of the nine former Germanna students who applied to ODU,
five did not elect to attend. Of the remaining four who
attended, their GPAs ranged from 1.39 to 2.49. For the four
students attending ODU, the number of semester hours of
credit accepted ranged from fourteen to sixty-eight. The
hours earned at ODU for these four students ranged from five
to thirty-nine.

Longwood College - Longwood College has provided
unofficial transcripts for five former Germanna students who
received "a total of twelve or more transfer credits
evaluated and accepted at our institution anytime during the
past two years."

The GPAs of these students range from 2.00 to 2.30.
They have declared majors in Elementary Education, Pre-
Business, Mathematics and Psychology.
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Of the four students described above, only one had
received an Associate degree from Germanna prior to enrolling
in Longwood.

Mary Washington College - To date no information
regarding Germanna's transfer students has been received.

Ferrum College - To date no information regarding
Germanna's tre sfer students has been received.

SUMMARY

Discipline and program follow-up, i .e., analysis ofsuccess in chosen transfer majors as it relates to
preparation at Germanna, has not occurred at this time.

However, as soon as definitive data are available,
Division Chairs over-seeing transfer programs will begin an
analysis of the dLta provided at the departmental levels with
appropriate faculty input and discussion.

Once the data have been analyzed, implications for
remediation, modification and improvement will be considered
by program heads and others with appropriate supervisory
responsibilities.

Anticipated areas affected, other than instructional,
are Student Services, especially career counseling,
orientation, advising and placement and the area of
Institutional Research, i .e., data storage and retrieval
methods.



8. nianningliA6 KEErkaallaga:

A subcommittee was formed to review the present
assessment plan and to make recommendations for revision. A
major problem with the original assessment plan was the lack
of a clear process for evaluating programs and services of
the college. For example, the assessment reports from
Nursing and Business Management Technology for this current
year, 1988-89, lack a consistent structure and process for
evaluating the programs. The revision of the plan provides a
process by which a consistent and ongoing review of programs
and services is ensured. The subcommittee first met on
December 6, 1988. A araft proposal for an assessment process
at Germanna was developed based on consultations with Dr.
Jerry Friga of Rappahannock Community College and with Bud
Levin and Terry Slaughbaugh at Blue Ridge Community College.

The Assessment Plan revision was presented to the
Faculty Affairs Committee, the Faculty Senate and the
Assessment Steering Committee. The revised method for
Germanna's assessment will be implemented beginning 1989-
1990. A detailed description of the process and a revised
timetable follows.

In addition, the college adopted a Master Plan which
identifies the objectives of the college and the individual
responsible for reporting on the progress made towards the
objectives.
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ASSESSMENT PLAN REVISION

The attached matrix identifies the programs and services
to be reviewed and the schedule of their review. In
addition, the person(s) responsible for compiling the report
and the committee responsible for the review are designated.

At the beginning of each academic year the programs and
services under review will be designated by the Dean of
Instruction and Student Services based on this schedule.
Evaluation of persons gathering and preparing the reports
will take into consideration that the amount of effort in-
volved is comparable to that of chairing a committee. The
report will follow the assessment process outline attached.
The Institutional Research Office and the Assessment Steering
Committee will assist to provide the data and consultation
needed to prepare the report. Workshops will be held by the
Assessment Coordinator early in the fall for those preparing
and reviewing the assessment reports.

The reports are to be presented to the designated
committee by March 1 for review.

The committees must review the reports and make their
final recommendations by April 1.

If a program or services are to be modified, the program
or services must be reviewed again the following year
regarding the needed modifications, otherwise the next review
will occur on a five year cycle.
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Services
and
Programs Person
to be Responsible Reviewing

Year Reviewed for report Committee

1989-90 Accounting "Faculty Leader" Curriculum

1989-90 Electrical "Faculty Leader" Curriculum
Electronics
Engineering
Technology

1989-90 Developmental Chair. Human.,
Studies Soc. Sci. &

Developmental
Studies

Devel. Studies

1990-91 Continuing Director of Curriculum
Education Continuing

Education

1990-91 Computer "Faculty Leader" Curriculum
Information
Systems

1990-91 Real Estate "Faculty Leader" Curriculum

1990-91 Student Director of Student
Development Student Development
Services Services

1990-91 Research & Institutional Institutional
Planning Research Research

Officer

1991-92 Police Science "Faculty Leader" Curriculum

1991-92 Marketing "Faculty Leader" Curriculum

1991-92 Transfer "Faculty Leader" Curriculum
Programs: (three)
1) Education
2) General Studies
3) Liberal Arts

1991-92 Learning Director of Learning
Resources Learning Resources

Resources Committee

1991-92 Germanna Director of Student
Regional GRC Development
Center
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Year

Services
and
Programs
to be
Reviewed

Person
Responsible
for report

Reviewing
Committee

1992-93 Transfer
Programs

"Faculty Leader"
(two)

Curriculum

1) Business
Administration

2) Science

1993-94 Management "Faculty Leader" Curriculum

1993-94 Nursing Director of Nursirj Curriculum

1993-94 Assessment Assessment Assessment
Plan Coordinator Steering
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August & September

October:

November:

December:

January;

February.:

March:

April:

WILL

June:

July:

CALENDAR OF
ASSESSMENT ACTIVITIES

Programs and services are designated for review

Workshop for those individuals responsible for
preparing and reviewing assessment reports

Begin collecting data and other relevant
information for reports

Surveys distributed by the Institutional Research
Office

Alumni Survey
Graduate Survey
Student Survey
Employer Survey
Non-completer Survey
Community STrvey

Survey data collected and analyzed

Results of data analysis to those preparing
reports

Reports completed

Reports to Committees to be reviewed

Committees make recommendations to Dean of
Instruction and Student Services regarding
programs reviewed
Budgets prepared based on assessment reports

Assessment report for SCHEV and VCCS prepared

Assessment report to SCHEV and VCCS

Prepare assessment workshops for the fall
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ASSESSMENT PROCESS
FOR ACADEMIC PROGRAMS

AND SERVICES

The Assessment Steering Committee recommends and the Dean <-4
approves list of programs and services to be reviewed.

After the program or service has been designated for
review, the responsible area will collect the required data
for the preparation of the assessment report. Assistance may
be obtained from the Assessment Steering Committee and/or the
Institutional Research Office.

An assessment report is prepared by the service area or
academic division, with responsibility for completion as
indicated on the previous pages.

1
The assessment report is submitted to the program or

service's advisory committee (if one exists) for review and
recommendations. It is also submitted to the Division Chair-
person of the program under review for his or her
concurrence or non-concurrence.

The "Faculty Leader" or designated person transmits
completed assessment report to the appropriate committee

o and a summary of the report to all faculty.
The designated committee reviews the assessment report and

makes recommendations relative to its findings.x

1. Continued without Modifications

Committee recommends to the Dean of Instruction and '
Student Services that the program or service be
continued without modifications.

2. Continued with Modification

Committee recommends changes to the Dean of
Instruction and Student Services. The Dean
notifies the appropriate Division Chairperson of
the changes to be implemented.

Division Chairperson implements the needed changes
in a manner approved by the Dean of Instruction and
Student Services.

3. Terminate Program or Service

Committee recommends to the Dean of Instruction and
Student Services that the program be terminated.
The Dean transmits this recommendation to the
President.
President conveys his agreement with the Curriculum
Committee's findings to the Local Board, and with
its approval, begins taking steps to terminate
program or service.
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--1
OUTLINE FOR

ASSESSMENT REPORT

AIM: What are the GOALS AND OBJECTIVES of the program
and/or service?

ASSESSMENT:
Score

(0, 1, 2) Participation/Enrollment strength

(0, 1, 2) Program/Service Quality
- Faculty/Staff Qualifications

Full/Part Time Faculty Ratios
- Faculty/Staff Development
- Faculty Student Ratios, etc.
- Faculty Evaluation
- Graduate Survey

Alumni Surveys
Student Surveys
Internship/Coop Ed
Supervisor Evaluation

Curriculum Design
Courses Offered

- Advisory Review

(0, 1, 2) Equipment/Facilities/Academic Support
Computer Software
Video Tapes,.Films, Books, Journals
Tutorial Support

- Telecommunications
- Equipment, Facilities

(0, 2, 4) Outcomes
Student Data
Student Achievement

- Internahip and/or
Coop project

- Employer survey/rates
- Graduate survey
- Transfer data
- Licensing exams
- Post tests

TOTAL

ACTION: What changes can be made to strengthen the program
or service? What will these changes cost?
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PRACTICAL QUESTIONS

The six questions into which the generalized notion of
institutional effectiveness can be translated follow:

1. What is the AIM of the program or service? If only
vague and general AIMS are available, they should be
listed. Preferably the intended outcomes are more
specific.

2.. How strong is enrollment or participation ? Is the
group intended to be served, being served? In what
numbers? Describe population rates and retention rates.
After a standard such as minimum enrollment productivity
in a degree program is selected, a judgment of
enrollment strength can be made in terms of zero points
for below standard, one point for approximating the
standard, two points for doubling the standard or more.

3. What is the quality of service performed? Information
is gained from evaluations and other sources. How do
advisory committees and outside evaluators rate the
curriculum or the service ? How strong are student and
supervisor evaluations of instructors? Once the
evidence is gathered, it can be translated into a
judgment of zero points for below average, one point for
average, and two points for above average.

4. Do quality facilities, equipment and academic support
exist? Once again data can be gathered from a variety
of sources. The resulting judgment can be translated
into zero points for less than adequate facilities,
equipment and academic support; one point for adequate
facilities, equipment and academic support; and two for
exemplary facilities, equipment and academic support.

5. Do student outcomes match program/ or service AIMS?
What is the measured degree of success in carrying out
the AIMS of the program/or service ? Documentation for
this judgment can include such statistics as student
transfer success, post - tests, employment rates and
appropriateness of employment, licensing exam results,
employer surveys, and graduate surveys. The basic
question relates back of what are the described AIMS of
the program or service, and to what degree are they
being achieved ? This factor may be double weighted to
emphasize its importance. Therefore, a judgment on this
question of below adequate would receive zero points,
adequate to meet program or service expectations two
points, and exemplary or superior results would receive
four points.
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A tally of points assigned to questions (2), (3), (4),
and (5) produces a relatively even handed, overall
assessment of the program or service. The points
assigned to questions also indicate diagnostic
information regarding areas of strength and weakness.
Using this system of weights a program or service is
assessed on a one to ten point basis. An ASSESSMENT
rating of five for a program indicates one which is
living up to its expectations.

6. What ACTION is suggested? Given the AIMS described in
answer to question (1), and the diagnostic ASSESSMENT
described in questions (2) through (5), what program
changes might be made to strengthen the program or
service during its next cycle? What will the costs be
to implement the changes?
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SOLES OF INFORMATION FOR THE ASSESSMENT REPORT

AIM

ASSESSMENT

Advisory committee, division, catalogue etc.

Participation/ Institutional Research Office (IRO)
Enrollment

Program/Service
Quality_

Faculty/Staff Qualifications
Full/Part Time Faculty Ratios
Faculty/Staff Development
Faculty/Student Ratios
Faculty Evaluations
Graduate Survey
Alumni Survey
Student Surveys
Internship/Coop Ed Supvr Eval
Curriculum Design
Courses Offered
Advisory Review

Equipment, Facilities and
Academic Support

Computer Software
Video tapes, films, books, etc.
Tutorial support
Telecommunications
Equipment/Facilities

Outcomes
Student Data
Student Achievement

Internship and Coop Ed.
Employer Surveys /Rates
Transfer Data
Licensing Exams
Post-tests

ACTION
Costs
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Dean's Office
IRO
Dean's Office, Division
IRO
Division
IRO
IRO
IRO
Division
Division
IRO
Division

LRC, Division
LRC, Division
LRC
LRC, Division
Dean of Finance,
Division

IRO
Alumni, Student

Services
Division
IRO
Student gervices
Division
Division, Student

Services

Dean of Finance



9' LSO= MEI
At its first meeting the Steering Committee approved

John Adam's suggestion to survey the faculty regarding
assessment. The report of his findings follows.

REPORT OF A SURVEY OF
FACULTY VIEWS REGARDING ASSESSMENT AND THE

ASSESSMENT PROCESS

Introduction

The following is a report of a survey of faculty and
staff views regarding assessment and the assessment process
at Germanna Community College. The initial survey was begun
during the Fall semester 1988 and was concluded during the
first part of the Spring semester 1989. Eighteen full time
faculty members took part in the survey.

Purpose

The purpose of the survey was to obtain an over-all
perspective of the actual views of the faculty at Germanna
Community College towards issues related to educational
assessments in general and specifically towards issues
related to the process of assessment of institutional
effectiveness as mandated by the State Council of Higher
Education for Virginia.

Rationale

Because the ultimate success of any attempt to assess
the effectiveness of an educational institution depends
directly on the degree of cooperation and involvement of the
faculty of that institution, it is critical for the
leadership of the assessment project to have an accurate
picture of the views of the faculty 1:egarding assessment and
the assessment process. Ideally, the views of the faculty
should be 9auged at the beginning of the assessment process
and then continuously monitored throughout the duration of
the process. A knowledge of initial views of the faculty at
the beginning of the assessment process will allow the
leadership of the assessment project to plan an efficient
strategy that will allow for and promote maximum faculty
participation. The continuous monitoring of faculty views
during the assessment process will allow the leadership to
continuously evaluate the effectiveness of the assessment
process in terms of faculty involvement.
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Method

In order to obtain a broad perspective of the actual
views of the faculty toward assessment and the assessment
process, an open-ended interview format was selected. it was
felt that this type of interview format would allow the
faculty members the opportunity to express themselves on a
variety of issues related to assessment with a minimum of
restrictions. Ho time limits were placed on the interviews.
The interviews lasted anywhere from forty-five minutes to an
hour-and-a-half. The majority of the interviews took place
in the office of the person being interviewed. Every effort
was made by the interviewer to foster a relaxed, informal
atmosphere during the interviews. Four general questions
relating to assessment are asked during the interview in
order to stimulate discussion. The discussion is not limited
to the four questions, however. The four questions are:

1. What is your reaction to assessment?

2. What is your perception of Germanna students when
they enter the College?

3. What is your perception of what happens to students
while they are at Germanna?

4. What is your perception of what happens to students
after they leave Germanna?

All of the interviews were on a voluntary basis at the
convenience of the person being interviewed. Before the
interview, the person being interviewed was instructed that
the notes taken during the interview would be held in
strictest confidence and that no complete text from an
interview would be made public. During the interview, the
interviewer took handwritten notes on the observations
offered by the person being interviewed. Allowances were
made for "off-the-record" comments by the person being
interviewed. After the interview, the notes taken during the
interview were typed up by the interviewer and then submitted
to the person interviewed. A memorandum was attached to the
interview notes that requested that the notes be reviewed and
that any clarifications, additions or deletions be given to
the interviewer.

Initial Results

The response of the faculty members who were interviewed
was very positive. Ho one refused to be interviewed and,
judging from the comments during the interview, most faculty
members appreciate the opportunity to make their views
related to assessment known.
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Concerning the dual purpose of the project, to obtain an
over-all perspective of the actual views of the faculty at
Germanna Community College towards issues related to
educational assessments in general and specifically towards
issues relating to the process of assessment of institutional
effectiveness as mandated by the State Council of Higher
Education for Virginia, the faculty members who have been
interviewed have made a clear distinction between the two
purposes. Regarding the first purpose, the faculty has
expressed a strong interest in the concept of educational
assessment and has indicated a willingness to work towards
that end. However, many faculty members have expressed
reservations with respect to the assessment guidelines
offered by the State Council on Higher Education. A clear
need was indicated by the survey for keeping faculty involved
about the assessment process. As a result workshops and
seminars will be conducted next year. In addition a followup
survey will take place Spring 1990.
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10. EMU ERR RIENWOMMI

Five faculty from Germanna participated with faculty
from Blue Ridge and Northern Virginia Community Colleges in
discussions, meetings and workshops concerning Critical
Thinking. These activities are funded for the 1988 - 1990
academic years.

The purpose of this project is to address the need for
improvement in student's critical thinking. The objectives
include:

Understanding of critical thinking

Strategies for effective teaching of critical
thinking

Integration of critical thinking into courses and
curricula.

Critical Thinking

The Critical Thinking Scholars developed methods for
incorporating Critical Thinking skills within their specific
disciplines and have planned a faculty workshop on Critical
Thinking for the Fall 1989 semester. Five new scholars !ave
been selected for the second year of the project. The
following report is a summary of the 1988-89 Critical
Thinking Project at Germanna.
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GERMANNA COMMUNITY COLLEGE

CRITICAL THINKING PROJECT

FIRST YEAR REPORT

1988-1989

The objectives of the project remain those listed in the
proposal. The Critical Thinking project at Germanna has
involved five faculty from a variety of disciplines (English
and Reading, History, Psychology, Business Management, and
Electronics) participating with Northern Virginia Community
College and Blue Ridge Community College colleagues in
developing their understanding of critical thinking and
identifying strategies which lead to effective teaching of
critical thinking within and across a variety of teaching
contexts. Faculty have read about critical thinking,
participated in three intercollegiate "share experience"
meetings, and attended two workshops, the first of which the
faculty found to be more beneficial in terms of the
anticipated outcomes, i.e., increased knowledge of the
pedagogical processes intrinsic to the successful teaching of
critical thinking. Faculty have experimented with various
pedagogical techniques and have described their experiences
in papers submitted to the project coordinators as well as
shared with all the other scholars. As the first year of the
project ends, the five Germanna faculty are ready to serve as
mentors to five new scholars while they continue to
incorporate critical thinking strategies in their own
classrooms. The expected outcomes of the project are that
through this 'gram:moot* effort, faculty will increasingly
focus on identifying the processes of critical thinking in
their classes and that ultimately there will be a campus-wide
dissemination of strategies for the teaching of critical
thinking.

The three *working" meetings held with th& NOVA and Blue
Ridge colleagues seemed most valuable in that the scholars
shared critical thinking teaching strategies that they had
implemented. The sharing of the participant's growth process
with its inherent successes and frustrations contributed
significantly to the project's intended outcome, the
development of collegial relationships within and among
curricular disciplines and colleges.

In each discipline represented at Germanna, scholars
have idritified that as a result of their participation in
this project, their focus for the students' education has
expanded to include the process of thinking in their
curricula. One scholar planned for students to reflect on
the process of how they acquire knowledge or problem solve,
often requiring them to write reflection papers and co,duct
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"experiments" that motivate the student to recognize
alternative viewpoints. This scholar also employed a team
testing approach that encouraged students to talk with one
another and to exchange ideas. Interestingly, the scholar
found the students highly motivated to learn for each other
so that the team would perform well.

In Business Law I and II, students gained experience
identifying thinking skills using Robert Sternberg's
three categories of thinking: the metacomponent (deciding
and what-to-do next); the performance component (implementing
the decision); and the knowledge acquisition component
(learning new material). In his final report, the scholar
states that "Adding the teaching of thinking skills to the
law classes has directly aided my students by: ....(helping)
thew to have a better understanding of business law and how
to systematically apply the law to a set of facts; ... helped
them to take a more active role as well as enjoying the
course more; ...benefitted from the acquired knowledge
regarding thinking skills and the increased ability to use
these thinking skills in other courses."

A conclusion shared by all scholars as a result of the
first-year of the project is that faculty members need to
make critical thinking part of their syllabus in their
respective courses, One scholar writes, "(Critical thinking)
must be removed from the hidden curriculum and made part of
the course outline and become part of the expectations of the
student."

Another scholar described increased emphasis on
designing class projects around critical thinking criteria,
giving students a clearer sense of task as an outcome of his
participation in the critical thinking project. One scholar
incorporated methodology learned at the first workshop in
Political Science classes as well as in a new course for
spring semester entitled Great Books. Another new course is
planned by this scholar for fall semester, Intellectual
History, implementing critical thinking teaching strategies.

The five Germanna faculty participating in the first
year of the critical thinking project taught over 500
students enrolled in approximately thirty courses.

Student Outcome Assessment is central to the success of
the critical thinking project. The Curriculum Committee's
subcommittee on General Education, chaired by Jane Ingalls,
also the faculty liaison for the Critical Thinking Scholars,
set out to identify Germanna's definition and objectives for
general education including the role of critical thinking.
Richard Gossweiler, Chairman of the Curriculum Committee
and critical thinking scholar, describes in his final paper
for the project the work of the General Education
Subcommittee in relation to the teaching of critical thinking



skills. See Attachment A. The Assessment and Curriculum
Committees have recommended to the Interim Dean of
Instruction and Student Services the formation of an ad-hoc
committee 14n General Education to develop a process of
measuring the student outcomes of General Education at
Germanna.

The project has had the support of President Turnage and
Interim Dean of Instruction and Student Services, Gilbert
Coleman. They have encouraged the scholars by their
continued interest in the project throughout the year and by
their desire to see the work begun by the scholars
disseminated throughout the campus and systematically
incorporated into the curricula. Each faculty member at
Germanna has been invited to respond to the President's
master plan survey which in part addresses the development of
the general education components of the curricula to provide
stutents the process skills of critical/analytical thinking,
synthesis, integration, self-understanding, aesthetic
appreciation, social responsibility and life-long or self-
directed learning skills. Interim Dean Coleman has requested
that the five first-year scholars plan a faculty workshop on
critical thinking for the start of the fall semester 1989.
Mr. Coleman has also identified the five new scholars for
the second year of the project. Wf...:h the appointment of Dr.
Charles A. Sieracki to the position of Dean of I-truction
and Student Services effective July 1, 1989, the faculty are
looking forward to his arrival on campus and to the leader-
ship he brings to the faculty and staff.

Enhancing faculty awareness campus-wide of the
objectives of general education including the role of
critical thinking is a goal for 1989-1990. The role of
the Ad Hoc General Education Committee would be to develop a
process of measuring student outcomes and develop an agenda
for general education assessment activities for the next five
years. One suggested activity for 1989-1990 would be a
faculty survey of how the identified general education
objectives are measured in their classes. The second-year
scholars represent a diversity of disciplines: mathematics,
social sciences, nursing, business management, and
counseling. Campus-wide disseminat ..on will be facilitated by
the participation of the student service counselor, Jim
Grigsby. The first-year scholars remain highly motivated and
have expressed interest in having frequent informal faculty/
student service meetings throughout 1989-1990 to talk about
teaching critical thinking and better serving our students.
In addition, these first-year scholars will be mentors for
the five new scholars, supporting and encouraging one
another.

This project in the words of one scholar, "(Opening
doors) for discussion of critical thinking in the composition
curriculum ....and interdisciplines as well." In general, the
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scholars are discerning a clearer view of general education
and a better sense of the role of critical thinking in the
college's curriculum.
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CRITICAL THINKING SCHOLARS
1989-1990

GERMANNA COMMUNITY COLLEGE

David L Fama, Assoc. Prof. - Mathematics
P.O. Box 344
Locust Grove, Va. 22508

Dale M. Featherston, Assoc. Prof. - Nursing
1101 Stafford Avenue
Fredericksburg, Va. 22401

James A. Grigsby, Counselor
Box 192 LOW
Locust Grove, Va. 22508

Gerald D. Slusser, Assoc. Prof. Business Management
2607 Heritage Drive
Culpeper, Va. 22701

Joel C. Tate, Professor Social Sciences
Rt. 1, Box 74
Culpeper, Va. 22701

Faculty Liaison: Jane R. Ingalls, Assist. Prof. -Nursing 203
203 Lake Shore Drive
Fredericksburg, Va. 22405

Dean of Instruction and Student Services effective July 1,
1989: Dr. Charles A. Sieracki
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Attachment A
Richard Gossweiler

GERMANNA COMMUNITY COLLEGE
CRITICAL THINKING SKILLS AND ASSESSMENT

At the Fall Semester In-Service Faculty Workshop
Meetings, it was the consensus of The Germanna Community
College faculty that Critical/Reflective Thinking should be
an attribute which ail graduates should possess. Thus both
the Assessment and Curriculum Committees began to study how
this could be accomplished. A Sub-Committee of the Curriculum
Committee chaired by Jane Ingalls, the faculty liaison for
the Critical Thinking Scholars, was formed to examine the
objectives of General Education at Germanna including the
role of critical thinking.

Simultaneously a survey was conducted "to determine the
faculty's willingness to include critical/reflective thinking
as a desired goal for all degree programs." The results were
positive with the majority of faculty agreeing that critical
thinking should be included in selected courses required for
an Associate Degree.

The Subcommittee on General Education held a number of
open meetings concerning the role of critical thinking as a
specific objective in the general education requirements at
Germanna. The Sub-Committee presented a draft proposal to the
Assessment Committee, and this proposal will now be acted
upon by the Curriculum Committee. The proposal includes
critical thinking as a component of the College's General
Education requirements. It particularly addresses the role of
critical thinking in defining personal values and relating
personal values to those of other persons and other cultures.
The draft proposal stipulates that upon completion of the
General Education Requirements, the student must be able to
address a variety of problems, select or create solutions to
problems and implement solutions. Specifically the student
must be able to:

Be an independent learner,
Define the problems to be solved,
Seek the information needed to solve the problem,
Think creatively in developing a solution, and
Make logical inferences based on assumptions.

How these objectives will be assessed hes not yet been
determined. It is presently the consensus of the Critical
Thinking Scholars that the best of all possible worlds"
would be a specific course or unit in Critical Thinking
Skills taught to all students (perhaps as part of
Orientation) with the skills then being reinforced in other
classes with particular concern being placed on
transferability of the skills. All of the Critical Thinking
Scholars are teaching Critical Thinking Skills in specific
courses in their disciplines which include Science, Social
Science, Business, Nursing and the Humanities. An analysis of
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Attachment A
Richard Gossweiler

those outcomes and particularly the ability to assess those
outcomes will have a direct bearing on the role Critical
Thinking will play in the college's Assessment Plan.
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ASS4SSMENT mom CO u=

The Assessment Steering Committee was formed and met
initially on October 29, 1988. This committee included the
following individuals:

John Adams, Adjunct Faculty Member
Randy Beckham, Faculty Senate President
Gil Coleman, Acting Dean of Instruction
Peggy Cocke, Chair. for Learning Resources Committee
Don Frank, Business Faculty
Rich Gossweiler, Chair. for Curriculum Committee
Hortense Hinton, Director of Student

Development Services
Crystal Jones, Staff Association President
Jane Ingalls, Nursing Faculty
Russ Lloyd, Chair. Business Division
Sally Nelson, Chair. Humanities, Social Sciences,

and Developmental Studies
John Petro, Student Government Representative
Donna Prideaux, Chair. Student Development Committee
Bill Rhodes, Acting Chair. Math, Science and Nursing
Pat Shrader, Director of Continuing Education
Bob Sherwood, Chair. Faculty Affairs Committee
Howard Ward, Chair. Institutional Research Committee
Gayle Wolfe, Assessment Coordinator

The committee was formed to oversee the assessment
process at Germanna ane as a forum for discussion and
communication regarding assessment. The current year at
Germanna was a transitional one in that as a part of VCCS we
had changed from a quarter to a semester system; we had
created and filled two new positions, Director of Student
Services and Chairperson for Humanities, Social Sciences and
Developmental Studies; and we were in the process of hiring a
new Dean of Instruction. Additionally, Germanna is in a
period of enrollment growth which has added to the workload
of administrators, faculty, and staff. As a result,
assessment procedures were delayed until the Assessment
Steering Committee was formed.

The previous areas were addressed by the Assessment
Steering Committee in conjunction with various other faculty
and committees at Germanna. The Assessment Steering
Committee will continue to oversee the assessment process at
Germanna during the 1989-90 academic year. During that time
it will evaluate both its role and the role of the Assessment
Coordinator and will make recommendations as necessary to
ensure that assessment continues in a manner that is useful
and congruent with the goals and values of the college.

ERIC Clearinghouse for
Junior Colleges
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