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The greatest motivation for writing this manual, howcver, has come from my work with
migrant secondary sti:dents, to whom this manual is dedicated. It is with great hope and
optimism that this manual will increase the sensitivity of secondary school staff to the
obstacles facing migrant students in gradvating from high school. Perhaps it also will
challenge them to improve or modify the szrvices provided to these students and their
parents so that more migrant studeats graduate. We ir the educational community have
nothing to lose and everything to gain by focusing our attention on the needs of these
students. We all lose, however, if migrant secondary students can’t be winners in this
game of life.
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CHAPTER 1

INTRODUCTION

Purpose of the Manual

This manual is directed primarily to secondary level counselors and registrars, but also
toward secondary level principals (instructional leaders) and teachers serving migratory
students--students who have moved during the past six years across school district
boundaries with a parent or guardian who is in search of temporary or seasonal agricultural
or fishing employment. This manual is interded to be a comprehensive reference guide for
both Chapter 1 Migrant Program personnel and others outside the migrant program,
esvecially those who are interested in hut not completely familiar with the complex credit
accrual and acceptance issues confronting the migran secondary student which impact the
rate at which migrant str.dents remain in and graduate from high school.

The main objectives of this manual are:

1. To serve as a resource to assist in promoting the acceptance and coordination of course
credit for migrant secondary students between districts and states;

2. To provide information and sample processes which will assist counselors and -
registrars to facilitate secondary credit acceptance and coordination;

3. To provide sufficient background information and compelling reasons that might
convince superintendents and principals to participate in the secondary credit accrual
system;

4. To provide migrant practitioners with sufficient information and convincing arguments
to assist in achieving the first three objectives.
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There is ample background information herein to acquaint the reader who may be
unfamiliar with the Chapter 1 Migrant Program and/or the problems confronting migrant
secondary students. Specific examples and data from various state migrant programs are
often presented to reinforce the reader’s understanding of an issue or concept. Technical
processes are carefully explained for those readers who need a more in-depth
understanding of certain areas (e.g., the MSRTS Secondary Credit Data reporting
procedures). Policy, procedure, and administrative issues are discussed in detaii for those
in a position to advocate for improving services provided to migrant secondary students.

Siatement of the Problem

Although the high school graduation rate for children of migratory agricultural workers and
fishers has gradually improved over the past 20 years since Congress auhorized funding
for the national Chapter 1 Migrant Program, migrant student graduation rates are still
significantly lower than that of their non-migrant peers. In 1987, the migrant dropout rate
was found to be approximately 45%, according to the findings of the Migrant Attrition
Project (MAP). One can infer, therefore, that the graduation rate for migrant students was
then about 55%. Migrant students taking courses in more than one high school often suffer
from duplication of services, improper course placement, and a shortage of course credits
required to graduate on schedule if the appropriate and timely communication between
school districts and migrant students does not occur.

The full impact of the educational reform movement in most states has only begun to be
documented for migran students. In Texas, for example, the migrant student graduation
rates increased steadily and significantly from about 25% :n 1978 to an estimated peak of
51% in 1985 as a result .f increased emphasis on the provision of migrant program
services at the secondary level, according to an analysis of migrant student data conducted
by Roberto M. Villarreal of the Texas Education Agency. Some Texas districts with
migrant programs have a migrant student graduation rate that even exceeds that of the
general student population.

However, Texas school reform legislation enacted in 1984, which requires students to pass

a minimum competency test for graduation, has probably been a major cause of the
diminishing statewide graduation rates for migrant students, as well as for at-risk youth in
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the overall student population. As thousands of migrant program funds are being awarded
to school districts to support prc.grams to help migrant students pass the Texas Educational
Assessment of Minimum Skills (i.e., Texas' minimum competency test), migrant students
are struggling to maintain their 49% statewide graduation rate of 1987. Migrant students
from other states, like many other at-risk student groups, have also felt the brunt of the
educational reform movement.

The overage factor (i.e., that of being older than is appropriate for a student's grade level
due to retention or other factors) has a significant influence on whether a student will drop
out of high school. In a 1971 study, Jerold G. Bachman, et al. found that students who
have been retained once have a 40%-50% chance ot dropping out, while those who have
been retained two grades have a 90% chance of dropping out of high school.

Since 1984, the percentage of overage migrant students in Texas, for example, has
generally decreased at most grade levels--a pesitive trend. However, the percentage of
overage migrant students in 1987 increased at every grade level from kindergarten to a peak
percentage at the ninth grade. In other words, the longer a migrant studeat stays in school,
the more iikely he/ske is to be one or more years overage for his/her grade.

In one respect, this is a positive indicator because it is evidence that at least the students are
still enrolled in school. Once Texas migrant students reach the ninth grade, however, over
50% are overage for their grade level, which puts many of these students in a high-risk
category. After the ninth grade, there is a dramatic decrease in overage percentages because
the students are dropping out of school.

Because of evidence tnat early intervention is the best approach to ensure students’
academic success, many states have traditionally focused their migrant funds only on
preschool and elementary level services for migrant students, and few resources have been
expended at the secondary level. Without some degree of migrant program emphasis at the
secondary level, migrant students are often left with few or no advocates to ensure that they
are enrolled in courses required for graduation, pass competency examinations, make up
course credits, take the SAT/ACT examinations required for entrarice into college, etc.
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The rate at which migrant students graduate has been demonstrated to be affected by the
degree to which migrant-funded services are provided at the secondary level, according to
another analysis of Texas migrant student data done in 1988 by Roberto M. Villarreal.
This is especially true when a combination of counseling, parental involvement, and tutorial
services are in place to meet the needs of migrant secondary students. Not surprisingly,
migrant student graduation rates are aiso affected by whether they receive full or . artial
credit for coursework they complete, and whether they have viable and realistic
opportunities to make up work they have missed due to the transitory lifestyle of their
families.

Without migrant-funded staff at the secondary level, it is unlikely that counselors and other
school staff from the regular program (who, in many cases, are already unable to counsel
and support the non-migrant at-risk students from the general student population) will take
the steps necessary to coordinate and communicate on an interstate and intrastate basis

regarding secondary credit accrual unless they can be persuaded of its benefits.

Clearly, there is still a great need, nationwide, for every effort to be made and every
conceivable method to be employed in helping migrant students accrue their course credits
toward graduation, pass required competency examinations, and graduate with their class
as scheduled. '

Ihe Chavpter 1 Migrant Program

It is appropriate to explain and put in perspective the overall Chapter 1 Migrant Program.
The migrant program has historically been at the forefront of educational innovation and
creativity. During its 20-year history, some major, successful efforts undertaken by the
migrant progran: have resulted in:

1. The development of special pre-K materials and processes;

2. The interstate coordination of student educational and health information;

13
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3. The development of the national Migrant Student Record Transfer System (MSRTS) as
an interstate communication vehicle, including the development of the national Skills
Information System and Secondary Credit Accrual system;

4. National ard staie dropout studies and dropout prevention and retrieval programs;
S. The development of criterion reference tests;
6. The development of seconuary level correspondence and independent study courses.

The above instructional and support programs were designed to meet the unique needs of
the migrant student and to positively impact migrant student graduation rates. It is now
evident that some have been more successful than othe.s. These efforts are briefly
summarized below.

Qtilizati%of the Migrant Student Record Transfer System (MSRTS)

An integral part of the Migrant program is the Migrant Student Record Transfer System
(MSRTS), a computerized record keeping system that accumulates health and academic
information on migrant students which can be provided to schools requesting such records.
The MSRTS Educational Record for secondary migrant students includes information that
was designed to be particularly useful to counselors, regisirars, and teachers serving these
students. The Secondary Credit Data portion of the MSRTS Educational Record includes
such information as minimum graduation requirements of the school from which the
student inte:nds to graduate, the student's ciass schedule from ihe most recent reporting
school, a summary of coursework taken to date, and courses recommended by the previous
school for the student to take.

The existing system for assisting migrant students in accruing credits toward graduation
(i.e., the secondary credit accrual system) is comprised of two distinct functions:




* The reporting (manually and via the MSRTS) of specific information about secondary
coursework and high school graduation requirements; and,

* The communication and coordination between school district staff aud the migrant
student regarding his/her secondary course placement and status, grades, and
graduation requirements.

The fact that a single format for reporting and exchanging secondary credit data could be
devised to accommodate 2ll states' secondary courses, graduation requirements, and
competency examinations is a tribute to the migrant program staffs across the United States
and Puerto Rico. Since the initial implementation of the MSRTS Secondary Credit Data
section, a number of states have demonstrated that this system not only works from a
technical standpoint, but that it can be quite successful in meeting its intended objectives.
Although the secondary credit exchange system has been successful to some degree in
meeting its goals, migrant studies have documented what experienced migrant practitioners
will validate: The Secondary Credit acceptance system has not reached its full
potential in meeting the needs of migrant students.

Although the potential is great for MSRTS data to directly and indirectly enhance the rate at
which migrant students graduate, an analysis of MSRTS Secondary Credit Data by
VAMOS in 1989 revealed that these data have been consistently reported at significant
levels by only a limited number of states. For example, during the regular school term,
only ten states reported Secondary Credit data for 70% or more of their students. For the
summer school term, only four states reported these data for 70% or more of their students
(out of the 17 states having a sizeable (>70) currently migratory student population in

grades 9-12.

The degree to which secondary principals, counselors, registrars and others use these data
varies from state to state and from district to district. For example, this same study
determined that there is a wide range in the frequency with which states have consolidated
partially-completed, similar courses for which credit has been granted for the students (i.e.,
"SH line” or credit consolidation). This computerized capability to consolidate partial work
was intended to be the most significant section of the secondary credit exchange system

15
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since it increased the migrant student’s chances of accruing credits toward graduation for
work completed, regardless of whether he/she was enrolled for the duration of a course.
Ideally, credit consolidation would be the high point of interstate coordination and
cooperation and could result in an increase in the number of migrant students graduating.

Migrant program staff have expressed opinions as to why the reporting and use of the
MSRTS Secondary Credit Data havs been limited:

* Because of cumbersome and time-consuming state or district policies and procedures
for reporting MSRTS data, the MSRTS records ultimately don't arrive at the school
site in time to help counselors, registrars, and teachers in course placement and
instructional assessment.

» Non-migrant program staff are often unaware that MSRTS records exist, do not
routinely receive or review them, or have not received adequate training in how to use
them. Unfortunately, even migrant-funded counselors have expressed frustration at
not receiving a copy of the MSRTS records for secondary students to help in course
placement upon the student’s arrival.

* The current national MSRTS Educational Users' Manual limits its scope to that of the
technical reporting procedures and does not explain in detail how the secondary school
staff can use Secondary Credit Data in course placement and instructional assessment.

* National, state, region, and district interpretations of definitions and procedures
described in the national MSRTS Educational User's Manual vary considerably.

» Whether MSRTS records are perceived to be "official" school documents or can be
legitimate source documents upon which to accept or grant credit varies on an interstate
and intrastate basis. .

* MSRTS reporting requirements imposec by state, region, or district offices vary a
great degree from one state to another, and even between districts, in spite of the
mandate for "full utilization" of the MSRTS. In other words, states may often
prioritize not only the kind of information to be reported (i.e., some vs. all, Secondary
Credit Data vs. Supplemental Programs, etc.), but the students for whom it should be

16
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reported (i.e., currently migratory school-age vs. formerly migratory school-age, etc.)
as well. Although, ideally, updates to the MSRTS records should be available as soon
as the student enrolls in the next school, this may or may not occur due to prescribed
reporting timelines (or lack thereof) or the data rransmittal procedures in place there.

ond it ting and it Acceptance Polici

A problem that is even more significant than the lack of MSRTS record utilization is that of
credit acceptance between districts and states, as well as the absence of consistent and non-
punitive district policies which address the granting of course credit for any student who
arrives after the schoc! year has begun or who leaves before it is finished. For any
transitory student (e.g., children of military families), credit acceptance and the awarding of
credit for partially completed work is critical if they are to graduate within four years of
beginning high school, in spite of their mobile lifestyle. For migrant studen.s, the issues of
credit acceptance and credit accrual are even more critical. Migrant-funded staff even today
relate unfortunate stories about migrant students who, apon their arrival at a new school
after the school year is already underway, are advised by school staff that “it is better not to
enroll until next semester since you have missed so much school already”.

Recognizing this need in the early 1970’s, the states of Texas and Washington initiated
efforts to coordinate the instruction and course placement of students homebased in Texas
who annually migrated in the spring and summer to Washington. Although the original
manual exchange of information has been essentially replaced by the use of the MSRTS as
a data exchange vehicle, the program planning, course placement, and credit granting
functions are still a collaborative, people-to-people process even today. This program has
been a prototype for a number of other interstate programs designed to meet the needs of
secondary migrant youth shared between the states.

Districts with high concentrations of migrant students in their student population have
approved policies which address the granting of credits for students who arrive late and
leave early during the school year. These policies include a variety of procedures, such as
making up work missed, saving slots for late-arriving students in courses required for them
to graduate, early or late administration of examinations required for course credit, and
others.

17
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Parental Involvement

Because parental involvement has been a mandated component of the migrant program
since its inception, many states and districts have developed very successful and
sophisticated parental involvement programs. Long before effective schools research
documented the positive impact of parental involvement on student achievement, migrant
educators have been committed to parental involvement. Countless hours hLave been
devoted to training parents to help their children academically, as well as empowering them
to be their children’s advocates and providing them essential guidance in helping districts in
planning, implementing, and evaluating the migrant program at local and state levels.
School districts with migrant student graduation rates comparable to or exceeding that of
non-migrant students have a long history of involving and cooperating with parents at all
levels.

However, there is a continued need to teach, inform, cooperate with, and involve parents
of migrant students. Their children need parental support and encouragement now more
than ever to surmount the ever-increasing obstacles they confront today because of the
often-confusing educational reform legislation which has often resulted in higher
performance standards, increased graduation requirements, and competency testing. When
children who are proficient in a language other than English enter school, they may or may
not receive Bilingual Education or English as a Second Language (ESL) instruction to help
them make the transition to English-only instruction. Additionally, many of these children
come from economically-disadvantaged homes and upon entering kindergarien, as many as
30% may not be promoted to the first grade the next year, according to the 1987 findings of
the Grade Retention and Placement Evaluation (GRAPE) Project Their parents also often
speak a language other than English, frequently do not feel comfortable in the school
environment, and may be uanskilled in advocating for their children’s needs. Clearly, if
their children are to succeed in school, all resources--especially those from parents—-need to
be used for the benefit of the migrant students.
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Summary

It is apparent that many situations could exist which are contributing to a lack of accrued
credits for migrant students. If migrant educators are to continue taking the initiative in
addressing the unique needs of migrant secondary students, the improved use of the
secondary credit accrual system cannot be overlooked and should not be under-
emphasized.

Substantial future progress in the use of the secondary credit accrual system and,
consequently, substantial future progress in increasing migrant student graduation rates are
critically dependent on significantly increasing the number of districts that accept credit
through the system. The task of convincing a significant number of districts to start
participating in the secondary credit accrual system is very difficult and will require
dedication, commitment and perseverance by migrant educators, other educators of migrant
students, and supporters of migrant education throughout all the states, Puerto Rico and
Washington, D.C. The role of this manual in this very worthwhile task is to serve as a
eference book, a bible, if you will, for these educators. )
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CHAPTER II

AN HISTORICAL PERSPECTIVE

The study of the impact of the Migrant Educarion program by Exo-Tech, Inc. repcried in
1974 that only 11% of migrant students entered the twelfth grade, or nearly 90% of all
migrant students dropped out of high school! According to the 1987 firidings of
the Migrant Attrition Project (MAP), the national migrant dropout rate was found to
be 45%, an obviously tremendous improvement. However, it also means that educators
of migrant students and others interested iff migrant education have a lot of work remaining
in order to continue the improvement in the migrant graduation rate.

The system that exists in the Migrant program to assist migrant students in accruing credits
toward graduation has played an integral role in the improvement cited above. This applies
to both the system of interstate coordination which was in place before secondary credit
accrual was incorporatec into the national MSRTS, as well as the one in place since
incorporation. The purpose of this chapter is to explore the events that took place in the
evolution of the secondary credit accrual system as it is today for migrant secondary
students. ’




Section A ’

The Texas-Washington and New York-Florida Pilot Projects

Congress, beginning in 1966, stressed interstate cooperation by encouraging sta.es to
coordinate programs with similar programs in other states. The fizst effort directed toward
promoting credit accrual and acceptance for migrant students was limited in size and scope
to two states, Texas and Washington. Between 1970 and 1975, migrant educators and
counselors in Texas and Washington communicated on an informal, one-to-one basis to
plan courses and coordinate class schedules to enable migrant students shared by these
states to accrue sufficient credits to gradnate--despite their annual migrations.

In 1975, staff from both states formally collaborated to meet the needs of Texas’ migrant
secondary students who were at risk of not graduating from high school. It was agreed to
develop a pilot program with the goal of increasing the number of Texas migrant students
graduating from high school. A formalized process to assist in this effort was developed at
a planning conference in San Frarcisco. Migrant educators from both states defined the
following problems (which are not dissimilar to those confronting practitioners today): ‘

* Eleven percent (11%) of migrant students enter high school.

* Their average length of enrollment in any one school is eleven weeks during the
growing/harvest season.

e The partially completed classes they leave behind as they follow the crops with their
families do not count toward graduation.

* Graduation requirements vary in different states and districts.

» Communication with students and their families is difficult to maintain.
The solutions devised to accomplish the<e goals included the foliowing:
* Analternative school program was developed.

<1
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* A recruitment program was aimed at the intermediate and high school age migrant
student.

* A method for securing and linking school schedules for each participating student was
part of the program.

» Completed credits and partially completed credits were transferred on official school
transcripts.

* Professional staff members at schools the students attended communicated with each
other regarding the students’ necds.

» Parents of the students were involved and contributed suggestions as to how the
program should function.

 The Departments of Education in the participating states cooperated with each other.

In the spring, before the programs officially were underway, selected superintendents,
school board members, and principals from Texas districts in the Rio Grande Valley v1s1ted
the Washington programs io finalize program desiga and operation.

Summer instructional programs were designed to meet the needs that had been previously
identified for these students. Actual Texas textbooks and curricula were provided to or
purchased by Washington educators to ensure compatibility of curriculum. Classes offered
by the Washington Migrant program were those that the Texas migrant secondary students
needed and were usually held in the evenings to ensure that migrant secondary students
who worked in the fields during the day could attend them. The Washington migrant
program collaborated withrthe Department of Labor to allow the students to work in the
fields as long as they attended the evening classes sponsored by the migrant program.

Not long after the Texas-Was!ington pilot was initiated, the secondary credit accrual
process became active in the Eastern Stream. During the 1976-77 school year, a pilot
project between New York and Florida was also begun to exchange importa~: information
about secondary migrant students shared between the two states. Recommended courses,
instructional program participation, grades, attendance, and other data were exchanged
between the staffs working with these students.




In both pilots, considerable amount of time was spent in communicating in advance what
the students needed. This was accomplished through telephone conversations and written
documentation between staff working with these studeats. At this time, the MSRTS
Educational Record did not include a section for reporting course information for secondary
students, so staff were highly dependent upon written and oral communication, This initial
effort exemplified interstate coordination at its finest, and not only set a precedent for such
coordination, but became models that other states would emulate in later years.




Section B
The Texas Migrant Interstate Program (TMIP)

Throughout the early and middle 1970’s, the coordination for the Texas part of the Texas-
Washington project (or Washington-Texas project) was carried out by the Migrant Division
of the Texas Education Agency. In 1978, the responsibility was given to the Region I
Education Service Center in Edinburg, Texas. By this time, several more districts and
several more states were participating in what was then called the “Interstate Credit
Exchange Program”.

In 1980, the Migrant Division of the Texas Education Agency established the Texas
Migrant Interstate Program (TMIP) with Pharr-San Juan-Alamo Independent School
District as the fiscal agent. As the only interstate project funded with state (rather than
federal) migrant funds, this program has been a pivotal point for credit acceptance and
exchange of information between states. The TMIP has provided training to state, region
and district staffs, facilitated the interstate secondary credit accrual process, and produced
materials for students, teachers, counselors, and administrators. It has also served as a
dissemination center for secondary-related information from other states, hosted interstate
meetings for counselors and administrators to verify course credits, and supervised the
assignment of Texas teachers and counselors in out-of-state summer programs to facilitate
instruction and secondary credit accrual between Texas and its receiving states,




Section C
The MSRTS Secondary Credit Data System

The National Policy Workshop on Education for Migrant Secondary Students (August,
1981) requested the MSRTS Committee to design and isnplement a secondary credit accrual
record which would serve as an interstate credit accrual document. It was eventually
incorporated into the MSRTS Educational Record as part of the overall revision process of
the MSRTS Education and Health Records initiated in 1977 and completed in 1983. This
section was called “Secondary Credit Data” and its design was predominantly based upon
the kinds of information that had previously been manually documented and exchanged
between states.

When this new system for communicating about secondary students became operational in
1983, it was only for students in grades 2-12 and did not initially include a section for
reporting recommended courses. By 1984, recommended courses were able to be reported
and the expansion of the system to report data for students in grades 7 and 8, due to
popular demand, was completed in 1987. Today, through the MSRTS Secondary Credit
Data System, counselors, reistrars, and other school staff have access to:

* The minimum graduation requirements of the school (or homebase) from which the
student intends to graduate;

* Courges, for grades 7-12, which the student has taken;
*  Courses for which the student has earned full and/or partial credit;

¢ Competency tests required by the state in which the student will graduate; and

* Courses that previous schools recommended that the student take if he/she is to meet
graduation requirements.




This section of the MSRTS has, to a great degree, superceded the manual decumentation
exchanged between the states serving migrant secondary youth. However, students still
often hand-carry, and staff still mail, copies of MSRTS records and other school
documents between schools to ensure the timely exchange of information which is sb
critical to student placement ana assessment.
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Section D
Interstate Projects for Secondary Migrant Students

In 1978, in Section 143 of Public Law 95-561, Congress provided for a discretionary grant
program to be available to state educational agencies. The purpose was to “...improve the
interstate and intrastate coordination among state and local educational agencies of the
educational programs available for migran: children.” The intent was that this process
would be one of cooperation, not competition, and the goal was that models would be
adapted/adopted by ali states to improve services to migratory children. This effort was
first funded in fiscal year 1981 when twelve projects were funded in ten states. Since that
time, a total of 65 projects involving numerous states have been funded.

Several of these valuable but, unfortunately, relatively short-term projects verified
prob’ ms that migrant practitioners had long suspected were encountered by migrant
secoudary students in accruing credits and graduating from high school. These 143-funded
interstate projects focused on various needs of the migrant secondary student population.
A few of these projects are briefly described as follows:

+ Interstate Migrant Secondary Services Program (IMSSP): Coordinated by

New York with ten other participating states, the IMSSP was designed io improve
educational services to junior and senior high school migrant students. This was
accomplished by providing technical assistance to districts and states, advocating on
behalf of problems, issues, and concerns faced by secondary migrant students, and
enhancing interstate communication. Activities were focused at and implemented
through the three largest homebase states (California, Texas, and Florida), and
included the dissemination of program and staff directories, Secondary Credit
Reporting Forms, and coordination of interstate teacher and counselor meetings.

. i t . ject (AMSTP): Coordinated by

California, this project was funded to broaden the base of experts in interstate
coordination needs. Training trainers to institutionalize the interstate coordination
cfforts by building awareness and expertise in every state was the main objective of
this project.

27
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Portable Assisted Study Sequence (PASSYMini-PASS This central stream

secondary project for Wisconsin, Minnesota, Ohio, Illinois, South Dakota, and
Michigan developed Mini-P.A.S.S. materials to be used in a teacher-assisted, semi-
independent manner by junior high school students migrating within the central stream.
These materials were based on the P.A.S.S. model.

Migrant Attrition Project (MAP): Coordinated by New York, this research

project proposed to determine a current dropout rate for migrant students through
tracking a sample of 1,000 currently and formerly migratory students from 42 states.

Migrant Dropout Reconnection Program (MDRP): The MDRP offered
information on education and vocational programs and encouraged migrant dropouts to

eamn a high school diploma, take the GED, or enroll in an alternative education
program. This project also published REAL TALK, a bilingual, monthly newsletter
directed toward young people (16-21 years of age) who quit high school before
graduating. (The MDRP is currently in operation with funds from the U.S.
Department of Education’s Schooi Dropout Demoastration Assistance Program.)

Grade Retention and Promotion Evaluatien (GRAPE) Project: Based upon

the relationship between students being overage for their grade level and dropping out
of school, this New York project investigated the reasons why such a
disproportionately high number of migrant students are overage for their grade level.

Migrant Education P_mznam_ngxelonmen_t Centers Since 1987, Section 143

funding has also supported the operation of three technical assistance and training
centers serving state, region, and district level staff who provide services to migrant
children and migrant parents. One center is located within each of the three “streams”
(or regions) where migrant families migrate: Oregon (Western Stream), Texas (Central
Stream), and New York (Eastern Stream).

L
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Section E
Accrediting Agencies

Migrant students can encounter delays in enrollment and/or be improperly enrolled and
scheduled into classes in a new school due te:: 1) the lack of or a delay in receiving records
from their previous school of attendance and/or, 2) the unwillingness on the part of school
personnel to accept the units and grades from other schools. These problems can occur
whether the student is an intra- or interstate transfer student. Although local school
personnel are most often the final authority in evaluating transfer subjects, grades, and
units, the acceptance of the migrant student’s units and grades by a receiving school can be
facilitated by an awareness that the earned units and grades were acquired while in
attendance at a fully accredited school. When a regional association grants accreditation to
a school within its region, it is certifying that the school has met or exceeded specific
standards as prescribed by the association. Thus, acceptance by an association is a mark of
quality and assists school personnel in evaluating and accepting the units and grades when
they receive a transfer student from an accredited school .

Institutional accreditation is awarded by the respective commissions of six regional
accrediting associations which, together, cover the United States, American Samoa, the
Canal Zone, Guam, Puerto Rico, the Trust Territory of the Pacific Islands and the Virgin
Islands. The accrediting agencies are: 1) Middle States Association of Colleges and
Schools, 2) New England Association of Schools and Colleges, 3) North Central
Association of Colleges and Schools, 4) Northwest Association of Schools and Colleges,
5) Southern.Association of Colleges and Schools, and 6) Western Association of Schools
and Colleges.

Hopefully, with the above information and suggestions, along with judicious use of the
MSRTS, school personnel will be assisted in making prompt and valid evaluations of
student records.




Section F
Summary

Although the Texas-Washington and New York-Florida “connections” began as isolated
endeavors, their staffs were pioneers in new territory. The results of these projects had a
significant and positive impact on interstate coordination in general, and on migrant
students in particular. Because of the high degree of staff commitment to advance
planning, communication, and coordination, migrant secondary students served by these
collaborating migrant programs suffered little in the area of lost credits due to inappropriate
course placement, partially completed work, or a lack of acceptance of credits. From 1978
through 1985, the graduation rate for Texas migrant students mushroomed from about 25%
to 51% as a result of increased emphasis on the provision of migrant program services at
the secondary level, especially in the area of interstate coordination and supporting
services, such as counseling. )

Today, however, migrant students nationally are facing additional challenges. The full
impact of the educational reform movement in many states has only begun to be
documented for migrant students. As part of those increased performance requirements,
students in many states must now pass a competency or proficiency examination as part of
their graduation reguirements, with the passing standards of those tests often increasing
each year. Because of this situation, some migrant students have opted to remain “up
north” in receiving states until they graduate, rather than return to face these strenuous
requirements. Considerable communication between the sending and receiving districts is
necessary to enable these students to graduate.

In a time of dwindling resources and higher academic standards, it is asking too much of
the migrant secondary student to confront this situation alone. Continued and vigilant
advocacy on behalf of all educators serving migrant secondary students is critical if these
students are to receive the support and compensation awarded to all transfer or mobile
students in our population. A significantly greater commitment to the use and reporting of
MSRTS Secondary Credit Data is also necessary, in concert with increased communication
between schools serving these students. The previous “ground-breaking” endeavors have
laid the foundation for a potentially successful system on a national and interstate basis.
The migrant secondary student today faces enormous obstacles and needs not less, but
considerably more support from this system.

2-11
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CHAPTER III

A GUIDE TO THE MSRTS EDUCATIONAL RECORD FOR SECONDARY
MIGRANT STUDENTS

*

It is very important to understand the rationale used to develop the current Secondary Credit
Data section of the MSRTS. The previous interstate secondary credit accrual system was a
voluntary agreement between states and between districts from different states. The
agreement was not written; rather, it was functional. Certain types of information about
students were exchanged by telephone and by mail. Occasionally, face-to-face meetings
were arranged by various participants. The key to the success of the project, and it was
very successful, was the commitment of the educators involved. Thus, the challenge to the
committees which developed the computerized secondary credit accrual system was to:

» Replicate, through the MSRTS computer, the development and processing of the same
type of information about secondary migrant students that the manual system was
using;

» Determine what additional information was needed, develop the proper computer
vehicle to process that information, and systematize the whole secondary credit accrual
concept; and,

» Provide the means, within the computerized system, not only for safeguarding the
original commitment to secondary credit accrual, but to expand it to the numerous
states, hundreds of districts, and thousands of migrant students not enrolled in the
system.

The approach taken in the development of this chapter is to:

» Provide background about the national Migrant Student Record Transfer System
(MSRTS) and each section of the MSRTS Educational Record for secondary migrant
students;

» Provide non-practitioners with the overall concept and also sufficient technical detail
about the MSRTS secondary record to assist practitioners (particularly counselors,
registrars, and teachers) in interpreting, using, and reporting Secondary Credit Data.

3—1 q
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Explanations within this chapter emphasize more the nature of the information and how it
can be used, rather than on the technical coding procedures fr reporting the information to
the MSRTS data bank.

NOTE: For further information on how to use, interpret, and update the MSRTS
Educational and Health Records, refer to the national MSRTS manuals entitled, People to
Pmle: Utilization Opens Doors, MSRTS Educational Users’ Manual, and MSRTS Health

ﬂgm’ nual.




Section A

An Overview of the
National Migrant Student Record Transfer' System
(MSRTS)

The objective of this section is to explain, in non-technical terms, the purpose behind and
operation of the MSRTS, and how school staff can access and use MSRTS data to meet the
specialized needs of the migratory secondary student. Like the Texas-Washington and
New York-Florida secondary credit exchange projects, the successful operation of the
MSRTS is wholly dependent vpon the commitment and support of local school personnel,
as well as administrators at local, regional, and state levels, to ensure the timely updating
and receipt of the records by school users. A 1982 study conducted for the National
Institute of Education recommended that :

“Teachers should be provided with records of new students as soon ;as
at all possible, so that teachers will not form expectations and opinions
about new students before knowing the facts about them.”

The speedy transfer of records for mobile students has been documented by other studies
as well. It was out of this need for schools nationwide to rapidly communicate, in a
common language, about the migrant students shared between their boundaries that
ultimately brought about the creation of a computerized record keeping system for migrant
students.

Part 1: Purpose of the MSRTS

The Migrant Student Record Transfer System (MSRTS) is a national computerized
information network which maintains and transfers educational and health data for the
nation’s migrant children. Its purpose is to assist educators by promoting educational
continuity through the exchange of educational and health data needed to provide services
to students who are shared by the states. The MSRTS was created to document the kinds
of educational and health services provided to migrant children, regardless of the number of
schools they attend from one state to another. The student cumulative folder, which
usually follows most students from one school to another, does not always follow the
migrant child or arrive in time to be of use to school personnel serving the migrant student.
3-3
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Teachers and counselors are not always aware of the programs and classes in which ‘
migrant children have been enrolled or the skills they have acquired from one schocl to the
next. Migrant students may not have with them the immunization records necessary to
allow them to enter school so health services are often unnecessarily duplicated. Because
the lifestyle of migrant students may differ from those of non-mobile siudents, and their
school enrollment patterns may be irregular, it is essential that instructional and placement
staff make rapid as well as accurate decisions regarding academic placement to maximize
the time the students spend in school. School health personnel, too, often face the dilemma
of providing immediate and necessary (sometimes life-saving) follow-up services to
migrant children with serious health problems. The data included in the MSRTS
Educational and Health Records are offered as one of the tools in a school’s repertoire of
strategies to meet the instructional and health needs of the migrant student.

Part 2: History of the MSRTS

Originally, the MSRTS began as a manual system for exchanging information on migrant
students shared by the states. The system grew rapidly, nearly tripling in enrollments
during its first year. This growth created two immediate needs: 1) a quicker way to .
transfer information, and 2) more data on students enrolled, including a health record. By
the end of 1971, an automated recording system stretched across the nation into almost
every state, and included a new health record. In 1975, the MSRTS was joined by the
Commonwealth of Puerto Rico and changes in federal regulations permitted the inclusion
of eligible migratory-fisherman and five-year formerly migratory students in the data base.
According to the MSRTS Student Distribution Summary Report (February, 1989), there
were 566,468 migrant students entered into the MSRTS data bank during 1988. Ten years
after the system began, a common language for recording education information was
created for all states to use, making the exchange of educational information consistent
throughout the country. The MSRTS Educational and Health Records in use today
(Figures III-1 and IMI-2) reflect changes that have been incorporated as a -esult of two
massive revisions done since its inception, the last of which was completed in 1983. The
National Association of State Directors of Migrant Education (NASDME) oversees the
activities of and responds to recomruendations by the National MSRTS Committee
regarding changes needed in the overall system and, specifically, in the educational and
health records. This process provides each state a continuing opportunity for input
regarding the content, format, and operation of the MSRTS. O
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Aruitoxt provided by Eic:

SAMPLE MSRTS EDUCATIONAL RECORD

0000002 SEE E-il LINKAGES

Figure II1-1

ARECOB /7 AR BOFS 00001

EST_FOR GRANUATION
DATE PAGE STUOENT ID
02/26/08 HIGRANT STUDENT EDUCATIONAL RECORD 10FS 7670“”0&;
SIATIL_DATA PLACE OF DIATH FUNDING PARENT_DATA HOME_DASE Z
TERMINATION =}
SEX = N SITE 1 ENING HOSPITAL TYPEL G SH:AL] LEGAL PARENTS: 117 W PINE STREET m
008 = 07/16/68 ADDRESS: DATE} 05/30/88 APOPKA F
VER = B CITY 1 HOUSTON ) YVANDER, MARTIN FL  32703-0000 .
AGE ®= 19 ST/ZIP ¢ TX 09/20/86 YVANDER, MARY -
COUNTY ; HOUSTOM (FLBGKY) ICURRENT RESIDENGE o
39 COUNTRY ¢ CURRENT _PARENTS s m
LAST QUALIFYING HOVEt 09/01/87 END OF ELIGIBILITY: 09/01/93 ROUTE 2 BOX 70 Q
HOVED FROM: BEAURXONT » %o SALD KNOB b
MOVED TO: NATILLA — _ , EL AR 72010-0000 3
SCHOOL _HISTORY DATA 1SCHL_ID OATE —{GR[N{E
M{ST SCHLI RES. | EneotL T WIDDR e] 7 hwislr
CURR SCHL: UMATILLA HIGH SCHL IDs FLAGKY {AF [FLIBGKY Joss21/85T0ss24/85[07/728/25] 22] 211 9s|10)1(S
HLTH RECORD ADDRESSEE: GRACIELA M HEIR AG PR CHXF {08/08/85 | 08/14/85 |11/24/85 10§z
AI |OHIBRXB {11/27/85 {12/02/85 {06/04/86 1041
PREV SCHL: DEKALD JUNIOR HIGH SCHoOL  SCHL ID: TXuisX|AJiFLinexY|o9sz0/86{0%/20/86 [12/21/8¢) 93] 93hr00{12]2
100 NORTH RIODLE STREET (sH:AX ) {AX {TxsoLex | 01/01/87 lor/01/07 - 1zlr
MT PLEASANT ALIFLIBGKY {09/01/87 {09/02/87 12|
T®  75455-0000 PH1 219-572-8552 H l
E
EQUCATION-HEALTH LIMKASE
E-H.3 HESSIGE: COHTACTS
108  HYPERACTIVE - CONFERENCTS MITH PHYSICIAN AMD PARENTS. MIGRANT STUDENT RECORD TRANS.
109 ASTHMA - RESTRICT FHYSICAL ACTIVITY HITK ATTACKS. DIRECTOR'S OFFICE ~ MSKTS
118 ASTIGMATIS! = MICHYT NEED CLASSROCH PLACEMONT, ARCH FORD EDUCATION BLDG
12¢  HEARS GLASIES OR CONTACT LENSES, LITTLE A0CK ~
128  DRUGS TIERAPY = CONSULT MEDICAL PERSOMNEL REGARDING DRUG MANAGEMENT AR 72201-0000 @
(I.E.» TYPE, TINE, DOSAGE, AND SIDE EFFECTS), PHt 301-371~1857 N
131  SHOULD NOT PARVICIPATE IN COHTACT SPORTS :
4  COMZULT HEDICAL PERSOMNEL AND FAMILY REGARDING PHYSICAL ACTIVITIES, WATILLA HICH &
HMEDICATIONS AND CONTEMFLATED CARE. TROMELL AVENUE v
UMATILLA [+ ]
FL  32784-0000
PHt 904~-669-3131 8
109  SEIZURE CISORCER - CHRONIC OR RECURRENT CCHNVULSTONS = CONSULYT MEDICAL DON  NINOOH x
PERSONNEL AND PARENTS REGARDING MEDICATIONS AND CONTROL. UNDERSTAND LAKOTA LOCAL
MAMAGEHENT.\IF SEIZURES. 356 UNTOH ST
107  STUTTERING - DISCUSS NITH MERICAL PERSONNEL, PARENTS AMD SPEECH BURGOON

TRERIPIST,

110 FOOD ALLEAGY ~ CONSULT MEDICAL PERSOMNEL AND FAHILY REGARDING OIET,

99  STUDENT HAS AN UNRESOLVED HCALTH PROBLEM RECORDED.

PROYIDER.

lo2 DIABETES IHSIPIOUS ~ BATHROOM FRIVILEGES.

125  HEARS HEARI!G AID.

CONTACT HEALTH

OH  43407-0020
Pt 419-986-5161

CALVERT HIGH
3332 MOMTGOMERY
HUNTSVILLE

TX  77330-0000

SECONDARY CREDIT DATA

HINIMARY GRACUATION REQUIRCHENTS OF OESINNATED HIcH SCHOOL
FOR_PROJECTED GRADUATTON TH 1987

FLBFHR COCOA NIGH 2000 TIGER TRAIL COCOA ,FL 32922-0000 PH1 305-632-5300

MSF, Pt 205-632-0918

i MO, |TYPE] MIN, NO, )
REQUIRED GRADESITERMS| OF |cLock #a3, EXPLANATION
SUBJECTS ____ ITAUGHT IRER DITERM] PER (ERM
AHERICAH €OVT | 9-17 1 1 [SEM 7z
AMERICAN HIST | 9-12 {2 |SEM 72
ECONOHICS 9-12 {1 s 72
ELECTIVES 9-12 [18  |sem 72
LANGUAGE anTs | 9-12 f 8 |5 72
LIFE M7 SXILLs| 9-12 | 1 [SeM 72
HATHEHATICS 9-12 { 6 [sEM 72
PERF FINE ARTS | 9-12 | 1 |seM 72
umRHINIHUY GRADUATION REQUIREMENTS CONTINUED NIXT PAGEMMA®
3—-95
jog

Y]

- aA3LVNAAVYIO

VL70E79S0 AIANI ALIIIEISX13 GNIANNA




ERI

Aruitoxt provided by Eic:

Figure III-1 (cont.)
SAMPLE MSRTS EDUCATIONAL RECORD

02 4JEMLLMJNLJQB
DATE PAGE STUDENT 1D
02/26/08 MIGRANT STUDENT ZOUCATIOMAL RECORC  20rs 76705498 GoK| <
x z
SECONDARY CREDIT DATA o
m
HINIMUM GRADUATION REQUIREMENTS ©F DESIGNATED HIGH SCHOOL x
FOR £ [ M WX i) .
NO. |TYPE] MIN., NO,
REQUIRED GRADES [TERMS| OF |cLock nes. EXPLANATION ®
SUDJECYS _____ ITAUGHT 'RFQ DIT | ECR_TERM . m
FHYS EUUCATION 9-12 1 SEM 72 0
PRACTICAL ARTS | 9-12 | 1 [seM 72 X
SCIENCE 9-12 | ¢ |seM 72 9}
WORID HISTORY 1 91242 s 72 m
TOTAL 48 {REQUIRENCNTS ARE EFFECTIVE BEGITIING MITH THE GRADUATING CLASS OF 87
FROFICIENCY TEST: FILORTOA {ISTERS FICIELS .
CLA3S SCHEDULZ FROM THE MOST RECENT REPORTING SCHOOL
__——-—*
PARVIAL | CREDIT ? J’0ST RECENT REPORTING SCHOOL:
.} GRAUTED, RAHON POHER Y GIRALT 10-12
COURSE CLOCK 1, |TVFE CALLE JOSE T PINERO
SUBJECT COURSE SHICRADE | # [urS IN[er | oF | of |rermlvm! icc as preomss
nLE tever ! er, letass 7 TERM PR 00471-0C00
LANGUAGE ARTS | LITERATURE As] 10 0 .5 |SEM |FALLISE| [PH: 809-733-2561
MATII ALG 1T as) 10 A .5 |sen lratelss
sCIENCE BIOLOGY agl_10 » . £ CONTACT: TEODORO MALDONADO
PRINCIPAL
PH1 809-733-2535)
HHNNO RECOMHENDED COURSES AVAILADLEN:
RECOENDED COURSES REPORTING FORM
q
CONTACT. NAME: TITLE: BHORE ¢ o
COURSE  |GRADE [TERH CAPLANATION ~
TITLE LEVEL |TYPE |ep [vean g
E
v
o
SECONDARY CRZDIT ACCRUAL g
GRADE 10 =
‘ PARTIAL | CREDIT
ANTED
foLocK NO.
|suBaEcr coURSE sH| 2 “{urs mifor | of 3CI00L MAME TELEPHONE
CLASD JERIIS
ART ARL At .5 ICALYERT HIGH
INDUSTRIAL ARTS [ORANING A0 TIIUSVILLE HIcH 305-269-3561
lagc c 120 CALVERT HIGH
LANGUAGE ARTS  |ENGLISH AD TITUSVILLE HIGH 305-269-3561
Lrrepanme s lacl s 22
HATH BASIC HATH  -.JAD TITUSVILLE HIGH 305-269-3561
AlG II o 11 CALVERT MIgH
‘ AD ~26%=
{SCIENCE BI0LOGY AD TITUSVILLE HIGH 305-269-3561
BIQLOCY AC 2=_11 CA
SOCTAL STUDIES |Al HISTORY AD TITUSVILLE HIGH 305-269-3561
] A B 1
CALVERT HIcH HUNTSVILLE TX 77340-0000
TITUSVILLE HIGH 1650 S MASHINGTON AVENUE TRUSVILLE FL 32780-0000
*NNNEDUCATION RECORD CONTINUED NEXT PAGEMRn —_
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Figure III-1 (cont.)
SAMPLE MSRTS EDUCATIONAL RECORD

999003 ARSC /_AR BOFS 0000
DATE PAGE  _STUDENT ID
02/26/88 HXGRANT STUDENT EDUCATIONAL RECORO 30FS 7670“96“;
z
SECONDARY CREDIT DATA o
m
b ]
SCCONDARY CREDIT REPURTING FORM v
PARTIAL CREDIT - Q
SRANTED "
) COURSE cLock NC, TS | Q
SUBJECT COURSE GRADE r HRS IN| FINAL | Of CONSOLIDATED OF TERM | YEAR X
IXTLE Leves | crape | ciacg| GRADE [rems) | TERY a
. m
INITIAL ENTRY OR CHANGE OF DESIGNATED HXIGH SCHOOL : o .
schoot gITY SIATE YEAR OF GRADUATION

EDUCATIONAL s
(STATTHERTS MAY APPEAR FRON THE ORICINAL OR THE 1987 ESITION O

KItLtLs
F THE READING, MATH» OR ORAL LANGUAGE SKILLS LIST)

RIC

WANKENUCATIONAL SXILLS CONTIIUED KEXT PAGEawmn

A LS S
MATH SXILLS HASTERED (MOST RECENTLY REPORTED )
£00% HEBYOPIC HASTERY DATE  SH
00231 1A COLOR tHATCHES OBJECTS OF THE SAME COLOR 04/ 01/87 AL ~
06251 {OBJECTS OF DIFFERINT MEICHTS STELLS MEISHT OIFFERENCES 04701787 AL L]
08031 [A NUMBER MITH AN EXPONENT omﬁs AKD IDEMTIFIES THE EXPOMNENT 04/01/87 AL g
BAS!
e e - 0
cons HASTERY DATE >
-
o
Q
HATHL K] Q
COOK SVOTOPIC CR XILL H R
35401 |A DECIMAL FRACTION +IOENTIRIES THE VALU! OF THE "ECIMAL AL 04710787
tFRACTAON ROUNDED TO THE NEAREST
nmREDﬂb TENTH, ETC
48602 [THE DINENSIONS OF A RIGHT TRISNGLE ICOMPUTES THE ARER OF THE TRIANGLE AL 04/10/87
53102 |A SPRING SCALE AND AN O3JECT TG BE nIDENfIFlﬂS THE MEICGHT (MASS) IN AL 04/10/87
HEIGHED +POUNGS
pvo] 4
E_!Lm[ﬂll.lﬁ IRIDER_STUDY
01031 [DEHONSTRATE PROFICIEMCY IN FINE (IGTOR 05 AL OA/21/87
CONYROL, {COLORING » CUTTINGs TRACING 4o )
16031 10ENTIFY THE FINAL CONSONAMTS IN A HORD. os AL 04/21/87
29000 [SHORT VOKELS: IOENTIFY SHORT A, £, X, O AND U IN HOPDS. 05 AL 04/21/07
03101 |PONJA LAS FORMAS SCTSRE UN TABLERO, ROMPECABEZAS OE 2 A 4 PIEZAS. 062 AL 09/08/87
READS IN 1 SPANISH .
PUBLISHERS CIIN AND CO = REATDNG 3 MOUNTAINS ARE FOR CLIMING PP $5-105 09/08/87
CO0K INSTR_LEVEL
IneADs 1M 4 PUBLISHRRY
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Figure III-1 (cont.)
SAMPLE MSRTS EDUCATIONAL RECORD

004 ARBDBE ¢/ AR BRFS 00004
DATE PAGE STUDENT XD ]
02/26/08 BIGRANT STUDENT EDUCATIGHNAL RECORD 40F$ nromvaoa::g
Z 19
EDUCATIONAL SKZILLS v ic
(STATEMENTS HAY APPEAR FROH THE ORIGINAL ORl THE 1987 EDITION OF THE READING, HATH, OR ORAL LANGUAGE SKILLS LIST) g :
. M
ILIS \SOCR STIMY, )
SUBTOPIC DR SKILL it 2]
INFLREICE: RFASON OR EXTEND MEANING AFTER LISTENING. . AL 09/08/87 m |l
LISTEN TO AND RELATE THE CAUSE/EFFECT OF AN EVENT FROM A SENTEICE, AL 04/21/87 0
LISTEN TO AND RELATE THE CAUSE/EFFECT OF AH EVENT FROM A PARSGRAPH. AL 04/21/87 3 m
COMPARACION / CONTRASTE ax 04/10/87 0 ic
HECHO / OPINION / FANTASIA AKX 04/09/87 m |z
LANGUAGE PROFICIENCY LEVEL IS = III, AS DETERHINED BY A TEST GIVEN ON 9/02/87 o
- —— -— ]
b 4
1]
m
c z - IVEN O -
e}
110HO0D SKILLS LNOER STUDY : 2}
COQF |SUQTOPJIC OR SKILL 20 DATE REPORYED H
CVI2  |LOOKS FOR FANILIAR 0BUECT AL . ow/2ls87 L
CV2¢  [SELECTS SINPLE IDENTICAL PICiL9€S AL 04/21/87 ™
CV27  |PUTS TOGETHER THO= TO SIX-PIICE ,.QZLE . AL 04/21/87 :
CORE <
M
2
[~]
SUPPORTIVE DATA qg
CURRENT._SUPPLEMENTAL PROGRAMS PREVIOUS SUPPLEMENTAL FROGRAM o
30 DATE jnns ]t OA ] _touns ~N |9
MAME EJCOUE] STARY [ VD lcum [Name E{COOE (STARY B JIASTiOmN O in
ESOL ¥v|] 1jossore7 30 |TUTORYAL MATH Y| 3jovs20/86{12/721/8¢) 35| 6ojadi| ™ |\
PUPIL TRANSPORTATION [N| 27[o9/01/87 PUPIL TRANSPORTATION 27109720736 AJ|] & g
v
e i\
o
_ Qo
% = '¥' ® SERVICES PAL) FOR PARTIALLY OR TOTALLY BY MIGRANT EDUCATION FUNDS, ‘N’ = NGT FRRED, *© * % NOT REPORTED _&2
’
LANCUAGE(S) FOR TIFTRUCTION — SPECIAL TALENT v
AZSESSUENT DATES | .
LAMCUAGE | FORMAL 1INFORMAL |SH PATE HAME St
99/15/87 OIL PAINTING AL .
SPANISH 09/10/87 AL
TEST DATA — !
l DATE
NAYE cone_lroew lrve SCORE Tl Aoumy, Inist| fcorracys
CTBS ~ ARITHHETIC 001023 1 J12s A]10706/84 1AC| [Jote SHITH
STANFORD ACHEIVEMENT TEST-~54{00200{1A [2¢ |9.7 Gl12/05/84| |AC||CARVER HIcH sCHOOL
CTBS ~ READIIG 901013 (1t |108,~123,4100 C|02/15/85] 1AC]{203 MADISON STREET
MAT6 ~TOTAL READING 07104 53.7 N109730/86| {AJ][UMATILLA
MAT6 TOTAL MATHEMATICS 07108 42.3 Nio9/30/86] [AJliFL  32784-00c0
PHI  904-¢49-5161 (09/10/87)
FOLLOK-UP CODES:
VARIADLE copl  CoND2
CONDITION 40 80 ;
IEP AVATUABILITY o2 (33
SPEC ED SERVICES 02 02
- lnsum SERVIZES 10 20
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‘ Figure III-1 (cont.)
SAMPLE MSRTS EDUCATIONAL RECORD

ARDBRB / AR UOFS 00001
DATE pAGE ~ _STUDENT IO 1)
02/26/68 HIGRANT STUDENT TEXAS EDUCATIONAL ASSESSHENT MINIMRM SKILLS SOFs 76706498 G ;g
R ADHIN TEST. ~0BJECTIVES rOT HASTEREQ==menemreememm—es Z |o
&Y _DATE _  JEST SECYTON MASTERY LANG  Q8J % —DESCR{MTION sagg
01  02/28/36 READING (7] SPANISH &K 1D ;
A ]
-]
09  02/08/87 MATH ¥Es ENSLISH 03  DECIMALS (X./) X 1@
05 -HORD PROBLEMS (RATIO» PROPORTION, PERCENT ) m
08  AREA OF RSCTANGLES, TRIANGLES o]
10 CHARTS, GRAPHS g 2
99  10/10/87 HRITING YES ENGLISH Ol  CAPITALIZAVION X [mjz
62  PUNCTUATION o
03  SPELLING H
04  CORRECT EMGLISH USASE z
05  SENTENCE STRUCTURE 1]
06  PROOFREADING m
P
11 l0/01/85 LANCUAGE ART YES ENGLISH 02  CONTEXT CLUES X H
06 DRARING COCLUSIONS Q
12 PUNCTUATION ;
11 03/01/87 LANCUAGE ART NO BNGLISH X H
-
of
Y
m
Z
]
N m
0 (]
o 3
oo
8 [
SN
I [
o lo
\
Qo
Q |0
x
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Figure III-2
SAMPLE MSRTS HEALTH RECORD

ID: AREOFK DATE: 10/07/87 1ID: ARDSFS DATE: 03/19/86
HARGARET X JONES

IDt FLBGKY DATE: 07/09/88

0000909 A
DATE PIGE STUOENT ID
02/26/88 MIGRANT STUDZNT HEALTH R2ICORD 10F 3 7679%A% X
ATA LEGAL PARINTS HOHE BASE
VANDER, HARTIN 117 M PINE STREET
SEX u i SITE : DUNG HOSPITAL VANOER, MARY APOPKA
003 = Q7/16/68 ACORESS: FL  32703-0000
VER = B CITY ; HOUSTON
ACE » 19 ST/ZI0 1+ TX CURRENT PARENTS CUBRENT REGIDENCE
COUNTY : HOUSTON
RACE = B COUNTRY 1 ROUTE 2 BOX 70
luw KNos
AR 72010-0000
RECENT NEALTH PROVIDERS CURSINT. seoloct,

iD: FILOGKY BMAL: 09/01/87

V10  PERSONAL HISTURY OF MALIGNANT NEQPLASH
30/10/88 €K - 120 - REPORTEQ BY ARBEFS
ILD - Y19 ~ PERSONAL HISTOKY OF MALIGNANT NEQPLASH
OUTCOHE, = YES - INDICATED A PERSONAL HISTORY OF THIS CONDITIOH

BNC = 123456 -~ REPORTED BY ARRBFK
IC0 - Y10 - PERSONAL HISTORY GF MALICNANT NEOPLAS
OUTCOHE = MO - INOICATED NO PERSCKALL, HISTORY OF THIS CONOXTION

V1Z  PERSONAL HISTORY OF CEATAIN OTIIER DISEASES
07/09/85 €C - = REPORTED BY FABGKY
IC0 - Y12,00 - NEASLES
OUTCOME - YOS ~ INOICATED A ZERSONAL HISTORY OF THES CONDITION
IC0 - V12,03 - HmPs
OUTCOHE ~ YES - INOICATED A PERSOMAL HISTORY OF THIS COMOITION

ENC - 120 ~ REPORTED 8Y ARSBFS
IC0 - V12,08 ~ MKOOPING COUGH
OUTCOME = YES - INOICATED A PEPSONAL HISTORY OF THIS CONDITICH

vis PERSOHAL HISTORY OF QTHER DISEASES
10/10/85 ENC ~ 120 = REPORTED BY ARDBFS .
IC0 ~ ¥13,0 _ - PERSONAL HISTORY OF DISORDERS OF URINARY SYSTEM
OUTCOME = YES = INOICATED A PERSONAL NHISTORY OF THIS CONDITION

1o/00/87

10710785

FWRDATIENT HISTORY CONTIMUED MEXT PAGEmKMNN

3—-10

HIGRANT STWOENT RECORD TRANS UMATILLA HIOH [WMATILLA HIOH
HIGRANT MURSE DIRECTOR'S OFFICE ~ M3ATS TROMELL AVENUE TROMILL AVENUE
ROUTE 3 DUX 3% ARCH FORD FDUCATION BLDO WIATILLA LMTILU
103 MEST PARK LITTLE ROCK FL  32784-0000 FL  32704-0000
8ALD K108 AR 72201-0C0C PHT  204-4469-3131 M1 204-649-313%
AR 72010-0000 PH: [01-371-1857
PH: £01-724-3341 .
M .0 STATUS:T 1 GRADZ: 12
WRESULVED HFALTY_PRORLEN 11T "
Ico CONOXTION PROB ZARLIEST INCIDEXNCE LATEST INCIDENCE
|_crouw fREY
CHRGIG
345 ERILEPSY 1 . OHBIXB  STOH ol/29/38
UNRESOLYED PROBLEH - CONTACT P DVIDER 1 THCCTZ 1A D2/15/788
240 JROM OEFICIENCY ARENIAS 4 ] TXCCTZ  1DR Q3/12/88 | riBSXY 38 07/09/88
293 TRANSIENT ORS MENTAL OIS 1 ARBSFS 228 03/19/86
scure
foo LEPITIFIID HEALH P 1 TXCCTZ 000001 09/11/04
377 DISORDIRS OF OPTIC MERVE 1 ARBSFS 1A 03/19/86
EATIENT_HISTORY )

394036 °YICNYA §

QEH»90L92

Aoy

HLTIVYIEIH -

—

e
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Figure 1II-2 (cont.)
SAMPLE MSRTS HEALTH RECORD

0992010 ARONCD 2 AR AREFS 00008
DATE : PAGE STUSENT 10 4
02/26/88 MIGRANT STUOENT HEALTH RECORO 20F 3 7670647 G ;g
PATISNT HEISTORYM#Xa%CONTINUCOW OG0T 219
) U o
mic
VIA  PERSONAL HISTORY OF ALLERGY TO MEGICINAL AGENTS x i«
10721784 BMC - 1AA = REPORTED BY TXCCTZ .
ICD - V14.0 - PERSONAL HISTORY OF ALLERGY TO PENICILLIN ‘-
CPT = 90751 = PREVENTIVE HEALTH CARE,12-17 o 10
OUTCOME = UNDETERMINED = ALLERGIC TO PEMICILLIN . m\
OUTCOHE = YES = INOICATED A PERSOMAL HISTORY OF THIS CCNOITION g -
n
07/09/85 ENC - %8 = REPORTED BY FLBGKY . oI\
ICD - Y18 - PERSONAL HISTORY OF ALLERGY TO MEOICINAL ACENTS mjo
OUTCOME = YES = INMDICATED A PERSOHAL HISTORY OF THIS CONDITION . ~
EANILY HISTORY '
V17  FAMILY HISTORY OF CERTAIN CHRONIC OISABLING DISEASES
05/04/85 ENC - 1A = REPORTED BY CAGIZH .
1CD - Y17.7.. = FAHILY HISTORY. OF ARTHRITIS
OUTCOHE = YES - DOICATED A FAMILY HISTORY OF THIS CCNOITION
[5G _DATA AND LARS
Y71 OBSERVATION AND EVALUATION FOR SUSPECTED COMDITIONS
07/09/85 8K - 33 = REPORTEO BY FLBOXY
. 10 - V71,2 - OGSERVATION FOR SUSPCCTED TUBERCULOSIS
CPT = 71000 = MINIFILM X-RAY OF CHEST
ouTCoME « NORMAL = SIZE HOR'AL
V78  SPECIAL SCREENING FOR DISORDERS OF BLOOD AND BLOCD-FORMING
ORGANS .
* 03/15/84 EMC - 1 = REPORTED BY FLBFMR
IC0 - Y78.0__ ~ SCREENTNG FOR IRON DEFICIENCY ANEMIA ~
CPT = 8501 = HEMATOCRIT -3
oUTCONE = NORHAL g
V81  SPECIAL SCREENTIG FOR CARDIGVASCULAR- RESPIRATORY, AND o
GENITOURINARY OISEASES P
07/09/85 ENC - 38 = REPORTED BY /LBGKY s
10 - ¥91.1 . = SCRECYIMG FOR HYPERTENSION o
CPT ~ 90751 = PREVENTIVE HFALTH CARE,12-17
OUTCOME = ABNORMAL - 1.3 § 8
JISRRITZATION DATA R
V03  NEEO FOR PROPHYLACTIC VACCIMATION AND INOCULATION AGAINST .
BACTERIAL OISEASES .
ICO - ¥03.2_. - NEED FOR PROPHYLACTIC VACCINATION HITH TYPHOID-PARATYFHOID
(TAB) VACCINE
09/30/06 ENC - 012345 - REPORTEO DY ARSBFK ON 10/07/87
10/07/86 ENC - 012345 = REPORTED BY ARBBFK ON 10/707/87
10/20/86 EMC - 012345 = REPORTED BY ARasFK ON 10707787
Vo4  HEED FOR PROPHYLACTIC VACCIMATION AND IMOCULATION AGAINST
CERTAIN VIRAL DISEASES
JCD - ¥04,0%_ - POLIO ORAL
* 02712731 ENC - 1 = REPORTED BY FLBFMR ON 03/15/94
* 04/12/81 ENC =1 = REPORTEO BY FLBFMR ON 03/15/8%
® 03/18/82 ENC - 1 = REPORTED BY FLBFMR ON 03/13/88
V06  MEED FOR PROPHYLACTIC VACCINATION AND INOCULATION AGAINST
COUBINATIONS OF OISEASES
1CD - ¥046,1 - HEED FOR PROPHYLACTIC VACCINATION HITH COMDINED
OIPHTHERT.. -TETANUS-PERTUSSIS (OTP) VACCINE
07716782 EC - 33 ~ REPORTED BY FLBGXY ON 07/09/85 [
07/16/83 EBNC - 38 = REPORTED BY FLBSXY ON 07/09/85
07/36/84 EHC - 33 = REPORTED BY FLBOKY ON 07/709/85 g
ICD - ¥06,8 _ - NEED FOR PROPHYLACTIC VACCINATION NITH HEASLES-MMPS-RUBELLA »
- (M) VACCINE r
® 08/15/81 ENC -1 = REPORTZO BY FLBFMR N 03/15/84 :-:!
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Figrre III-2 (cont.)
SAMPLE MSRTS HEALTH RECORD

2900033 ARBSD. / AR PSFS 00006
DATE PACGE STUDENT 1D o
/26788 HIGRANT STUDEHNT HEALTH RECORD 30F 3 76705498 XX ;g
. z v
— JLISTINE OF HEALT _PROBLEIS DY PPOBLEN TYPE AND ENCOUNTER UATE oo
: m |c
2 |+
WARESOLYED_CHRONTG .
o
280 IRON DEFICIENCY ANEMIAS Qe
03/12/88 ENC - 1DR = REPOATED RY TYLCTX EH=LINKAGE = 104 121 114 . m |\
Ich - 280 =~ JROH! DEFICIENCY ANEMIAS O |
CPT = 85014 = HEMATOCRIT A n
ouUTcotE = ABNORMAL 0 ;
m
C4/28/85 EIC - 11A3 « REPORTFN BY GADMZH EH-LINKAGE - 004 SMRESOLVEDRS ~N
ICD - 280 = IPON DEFICIENCY ANEMTAS
CPT ~ 85018 = HEMATOCRIT
OUTCONE = NORMAL
# 06/725/85 ENC - 1A = REPORTED BY FILBOKY EH-LINKAGE -~ 004
IC0 - 280 = IRON DEFICIENCY AlEMIAS
CPT = 8501% = HZMATOCRIT
OUTCOME = ABNCRMAL ~ FOLLON UP IN 2 IXS
07/09/85 EMNC - 38 = REPORTED BY FLEGKY EH-LINKASE ~ LO%
icD - 280 = JRON DEFICIENCY ANIMTAS
CFT - 85018 = HEHATOCRIT
ouTCOME = NORMAL
00 UMSPECIFIED HEALTH PROBLEM
03/19/86 ENC = 22A = REPORTED BY ARBBFS EH-LDXNACE = 108 122 109
I¢0 - ¢coo = UNSPECIFIED HEALTH PRODLEM
CPT = 92507 - SPEECH/HEARING THERAPY
OUTCOHE = AOWAL <
K SUPPRCSSED BY STATE UPTICH - CONTACT PROVIDER/REPORTER *
02/15/85 ENC = 1AA. = REPORTED BY TXCCTZ ER-LINKACE =~ 005 107 128 ;
345 EPILEPSY [,
# 0/29/85 EMC - STOH =~ REPORTED BY OHBRXS E-LINKAGE - 104 107 11C &
IcD ~ 345 = EPILEPSY )
CPT - 90751 = PREVENTIVE HEALTH CARE,12-17 o
CUTCOME = ABNORMAL - MZEDS MEDICLIION DAILY o
IBRESOLYED ACUTE 0
F
000 UNSPECIFIED HEALTH PROBLEH
09/11/8% ENC - 000001 « REPORTED BY TXCCTZ EH-LINKAGE ~ 099 102 125
IC0 - 000 = UNSPECIFIED HEALTH PROBLEN
CPT - 90753 - PREVENTIVE HEALTH CARE, 1-4
377 DISORDERS OF OPTIC NERVE AND VISUAL PATIMAYS
* 03/19/86 ENC - 1AA = REPQRTED BY ARBSFS EH-LINKACE = 118 126 131
ICD = 377.1 = OPTIC ATROPIY
CPT - 92020 = SPECTAL EYE EVALUATION
OUTCCHE = ABNORMAL - SEVERE EYE DAMAGE
BESOLVED
034 STREPTOCCCCAL SORE THROAT ANO SCARLET FEVER
Q5/726/84 EMNC = 2A = REPORTED BY FLAFMR EH-LINKAGE ~ 111 123 330
z ICD = 034.0 = STREPTDCOCCAL SORE THROAT
COT = 87060  ~ NOSE/THROAT CULTURE,BACTERIA
OUTCOHE = ABNORMAL = FOLLOM UP VISIT IH 2 }XS
* 067097865 ENC - 1aBC = REPORTED OIY ARDRFS EH-LINKAGE = 001 SNRESOLVED W
IC0 - 035.0 = STREPTOCOCCAL SORE THROAT .
° CPT = 87060 = NOSE/THROAT CULTURE,BACTERIA
OUTCQHE = HORMAL I
z
m
>
r
of
z
I = SERYICES PAXD FOR PARTIALLY OR TOTALLY BY MTGRANT EOUCATION Futms
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Part 3: Operation of the MSRTS

The flow chart on Figure III-3 illustrates a typical cycle in which information on a
migrant child is reported to the MSRTS data bank and how MSRTS records are received by
the enrolling school. Health and academic information reported by the migrant program
staff in schools serving migrant children is stored in a computer data bank which is located
in Little Rock, Arkansas. Computer terminals all over the country are used for sending and
receiving this information to and from the data bank. These terminals are the link between
the schools, migrant program staff, and the data bank. The number of terminals and
locations varies from state to state and is usually dependent upon the size of the migrant
population and geographic constraints of each state.

Each state has a certain degree of control over the amount and type of information that it
wishes the MSRTS records to reflect. For example, each state determines how many
copies of the MSRTS educational and health records it wishes its schools to receive, and
when those records are to be automatically mailed to the schools in which migrant students
are enrolled. es al n T certai.i and amounts of information

automatically printed on or suppressed from its migrant students’ records. Any terminal
site can inquire as to the content of any given student’s records. and can request copies of

those rds for the in ted school

Every state also has access to a number of management reports produced by the MSRTS to
enable its staff to monitor various elements of its migrant program operation, including the
degree to which the MSRTS is implemented. States may also request the development of
management reports to meet their unique needs in migrant program planning,
implementation, and evaluation.

Flexibility with consistency and continuity are inherent in this system. Participation and

involvement at all levels (local, regional, and state) are necessary for the MSRTS to
continue to reflect the changing needs of migrant students and practitioners serving them.
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Figure III-3
THE MIGRANT STUDENT RECORD TRANSFER SYSTEM
Process for Activating and Updating MSRTS Records

- [z o[-

Migrant Family

tified Migrant Child Recruited;
ey Cﬂﬁﬁcatcofﬁh“bﬂ: co Migrant Child Data from COE
Sehool Distit Sent o Terminal zéc 2 Transmitted to MSRTS Data Bank

MSRTS
MSRTSDATABANK
h ki »I._] D : .-!]
Students School Saff Use MIRTS Records MSRTS Data Benk in Little Rock, AR
o ASseosment & Placemens; Stoves Migrant Student Data & Mails
Update Records with New Data for Next
School Serving Migrant Sadent MSRTS Educational and Health Records

to Student’s Current School

Migrant Famil,
Identified by NZW
School District




Part 4: Receipt of MSRTS Educational Records

The MSRTS data bank staff have long recognized the need for schools to have placement
information as soon as the students arrive at the school. A numbsr of opiions for obiaining
MSRTS Educational Records (or merely inquiring about the data) are available to
registrars, counselors, and other school staff serving migrant students.

MSRTS Terminal Center

One option for getting access to MSRTS data is through calling the toll-free number (1~
800-643-8258) for the MSRTS terminal center in Little Rock. School staff requesting
information on migrant students can implement the “Inquiry and Request Process”
described below.

In order to make use of this process, the requester must first be authorized to have access to
the MSRTS data bank. That is, each individual must be assigned a six-character
identifying code assigned and recognized by the computer. The individual’s job
responsibility will determine whether they are assigned a “Provider JD”, “Reporter ID”, or
“User ID”. (This process is necessary to maintain data security and to comply with federal
privacy laws regarding access to student records.) Migrant program staff are routinely
assigned Provider, Reporter, and User ID’s. However. in order for a non-migrant
program person to be assigned such an identification code, written authorization to that
effect from the State Director of Migrant Education must be cn file at the MSRTS data
bank.

In calling the terminal center, the requester must also be aware of the “Facility ID” (which
is a six-character code assigned to the school plant and recognized by the computer ) and
that facility’s name and telephone number. The center’s data entry specialist verifies with
the computer the Facility ID and facility name provided by the requester before proceeding
further.

Because a unique “Student ID” (an eleven-character code) is assigned to each migrant
student in the MSRTS data base, it is also helpful to provide that code to the data entry
specialist to expedite the accessing of student data. If the requester does not know the
MSRTS Student ID, a minimum amount of student data must be provided to the specialist

3-15
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before the records can be accessed: last name, first name, middle initial, sex, date of birth, O
and legal parents’ first names.

MSRTS Educational and Health Records can be mailed to authorized requesters, if desired.
Or, student information can be quickly conveyed to the requester over the telephone by the
data entry specialist. The MSRTS terminal center can be contacted between the hours of
7:00 a.m. and 5:30 p.m. (Central Standard Time), Monday through Friday.

State Terminal Centers

Procedures similar to those described above can also be employed within a state if school
personnel need information quickly on a migrant student. State and/or local policies
usually dictate that specific procedures be used to obtain records or make an inquiry. To
determine what procedures should be followed, it is recommended that the director for the
state’s migrant program be contacted through that state’s department of ediication.

Some sending states routinely request that MSRTS records be automatically provided to

schools at the beginning of the school year (in advance of students’ arrival) for those .
migrant students who, since their last enrollment in the school, had enrolled in schools

elsewhere. These migrant students’ records could reflect new and pertinent information

(e.g., summer school coursework) which would be valuable t. registrars and counselors

working with the students when they return at the beginning of the school year. By the

same:-token, receiving states can request records for secondary students they served the

year before to help secondary program directors plan for summer programs. Some schools

with heavy migrant student impact periods may have terminals at the school site itself to

facilitate the inquiry and records request process for registrars and counselors.

In most states, records are routinely received by schools as a result of MSRTS
“enrollment” transactions which are processed by the terminal center. As soon as a
Certificate of Eligibility (COE) has been completed by a Migrant program recruiter or other
trained interviewer, student data from the COE are entered into the MSRTS data bank.
Records are automatically printed and mailed the following day to the school in which the
migrant student is currently enrolled. Once the records are received, they are distributed
according to state or local policies.

3—-16 4@




Theoretically, these records should immediately be made available to the school staff
' serving the migrant students. Often, if the school operate:, a migrant program, the migrant
instructional and record keeping staff will use and be responsible for the maintenance of the
Educational Record. The Health Record is typically routed to migrant health personnel or
school nurses. Secondary level registrars, guidaiice counselors, and teachers, should
routinely be recipients of the Educational Records on a timely basis to use them in
facilitating course placement and communication with other schools in which the student
has enrolled.

Timeliness in processing MSRTS data is a critical issue and a continuing challenge
confronted by the Migrant Education Program. The more “stops” the data must make
during its processing route, the more time it takes for the records to ultimately be received
by the schools serving the students. Timely receipt of Secondary Credit Data, regardless of
the method employed, is tremendously important to the migrant students and the registrars
and counselors serving these students.

Naturally, staff using these records would benefit from regularly scheduled training to
interpret and use the information to its best advantage and to keep abreast of significant
changes in the MSRTS which may affect their roles with the migrant student.
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Section B

Interpreting and Using the MSRTS Educational Record
for Migrant Secondary Students

The content of an MSRTS Educational Record varies, depending upon whether a migrant
child is of preschool age, enrolled at the elementary level (kindergarten through 6th grade),
or is enrolled at the secondary level (7th through 12th grades). However, certain elements
are included in records for all students, regardless of their age or grade level. The inclusion
of the Secondary Credit Data section is the element which distinguishes the MSRTS
Educational Records for secondary students from that of non-secondary migrant students.

The purpose of this section is to provide some guidelines for interpreting and using the
MSRTS Educational Record for migrant secondary students. The following information
can be found on the MSRTS Educational Record for secondary migrant stidents:

* Student’s name and birthdate

° Grade level in which the student was enrolled at last reporting school

e Whether the student participated in the Free Lunch program

* 'Whether the studerit has health problems that might affect school performance
*  Whether the student can be instructed in English

*  Whether the student has graduated, dropped out of school, eamed a GED, assumed a
non-migrant status, or died

* Standardized and competency test scores.

*  Whether the student has participated in a Special Education or supplemental program
* Academic skills mastered or under study by the student

¢ Student’s attendance in other schools and school contact data

¢  Student’s migration patterns

3-18
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* Student’s special talents
¢« School from which the student intends to graduate

. Cou;‘se requirements of school from which the student intends to graduate or homebase
state requirements

* Courses in which the student was enrolled, with partial/full credits earned
*  Who can be contacted for more information

* Whether a competency test is required for graduation by the state in which the student
will graduate

The flow chart in Figure ITI-4 iilustrates the types of information available from the
MSRTS secondary record and the staff (counselor, registrar, teacher, and migrant records
clerk) for whom it would be most useful. Once the MSRTS records arrive at the school in
which the student is enrolled, they are distributed to supplemental and regular classroom
teachers, counselors or registrars, and to the migrant records clerk if the district has a

migrant program.

Each section of the MSRTS Educational Record has specific elements which are
particularly useful to those with the responsibility of placing migrant students in appropriate
courses, and for assessing records to identify coursework for which official credit will be
granted. It also contains information that may give teachers and aides a valuable
perspective on individual migrant student’s instructional needs and experiences.

The sample MSRTS Educational Record for a fictitious migrant secondary student in
Figure III-5 is a five-page record. The number of each page of the record appears on the
upper-right hand corner of the record (e. g., Page 1 of 5). The record is divided into four
basic parts, found on the pages indicated below:

Part1: Student Data (page 1)

Part2: Educational Skills (pages 3-4)
Part 3: Secondary Credit Data (pages 1-3)
Part4: Supportive Data (pages 4-5)
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Figure III-4
SCHOOL STAFF USE OF MSRTS SECONDARY CREDIT DATA
MSRTS }
Educ,
.| { Records
MSRTS Educational Records Arrivi Enrollin Educat} ecords
School from MSRTS Da;.x}x}g:k ' 8 Mgilszgumd to ;:ha;o? Staff
uc. .
Record Record Record
Counselor Migrant emenital
or . & Regular Teachers
Registrar ?egﬁr O
Clerk
> Partial
i é Coursework
r.ﬁ . Completad
: — File Copy for 1
Schoo! From Whirh Minimum Graduati pdating School Hi
Q Req;“;nifanmu(sanm Purposes ; Tﬁm
grams

Student Will Graduate
{ E Spec. Educ. '
Class Schedule From Recommended Ccritact Data
Most Recent < Courses | E-H Linka

Reporting School
Language

Secondary Credit !
Accrual Data l Educational
Skills

rn-—*im_% L__Special Talents
Coursss With r Partial Coursework Standardized
, Completed Tost

Credit Granted
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Figure III-5
SAMPLE MSRTS EDUCATIONAL RECORD - SECONDARY STUDENT

—

ad YINVYW ‘NLNYD E

MDD €ETIGLTETO

I HA BYPH O
DATE PAGE STUDENT IO
03/18/88 HIGRANT STUDENT EDUCATIONAL RECORD 10f 5 0191793 QM
| TYPE: ‘
X = F SITE 1 @ CATE: LEGAL PARENTS: 1110 SOUTH &TH ST,
008 = 08/08/69 ADDRESS: — MERCEDES
VER = B CITY : PASCO Fal.Q.: CANTU, DOMINGD TX 78570-0000
AGE = 18 ST/ZIP : WA 99301-0000 OATE: CANTU, PILAR
COUNTY : FRAMKLIN ISCHOOLx CURRENT RESIDENCE
RACE 2 ¢ COUNTRY ¢ CURRENT PARENTS: )
LAST QUALIFYING MOVE: 03/15/87 END OF ELIGIBILITY: 03/15/93 120 HEST ISABEL ST.
MOVED FROM: HERS » Doy CANTU, DOMINGO P2SCO
MOVED TO: PASC » HA CANTU, PILAR HA  99991-0000
SCHOQL UISTORY DATA DAYE AYS Ier{M]E
RES, | ENROLL | WITHOR | eRsl 7z hvisit
CURR SCHL: PASCO HY SCH 04/05/86 |06/23/86]07/31/86 111}s
lnLTH RECORD ADORESSEE: REGORDS GLERK 04/05/86 |09/08/86 110/06786] 21| 19; 20f12|2
10/11/86 {10/13/86 103/711/87] 97] 93] es|12]1
PREV SCHL: SEC SUMMER SCHOOL 03/15/87 |04/06/87 |06/10/87] 46| a4 95122
1004 N 16TH {SHICE) csrm:nun 03/15/87 j06/25/87 077227871 19] 19|100]12]1]s
PASCO CF InAiBYPH |03/15/37 [09/07/87 121
HA  99301-0000 PH1 509-545~4265 H
5
N
EDUCATION-HEALTH LINKAGE
|E-H.& HESSAGE: CONTACT;
10  CONSULT MEDICAL PERSONNEL ANO FAMILY REGARDING MEDICATIONS, PHYSICAL PASCO HI SCH
LIMITATIONS, AND BATHROOM PRIVILSCES, HENRY & AURELIA S
PACO
@ HA  99301-0000
, PH: 509-505-4265
. SECONDARY CREDIT DATA
MINIMUM GRADUATION REQUIREMENTS OF DESIGNATED HIGH SCHOOL °
*_FOR PROJECTED GRADUATION IN 1987
TXBTLF MESLACO HIGH SCHOOL BOX 266 HESLACO,TX 7a536-0000
CONTACT: LUZETTE VICKERS, COUNSEL i3 512-968-151%
N0, [TYPE| MIN. NO. .
REQUIRED GRADES {TERMS| OF |CLOCK HRS. EXPLANATION
g IREQ DIVERMY PER TERM
ELECTIVES 9-12 {14 |SEM 60 PLAN 1 = ACADEMIC REQUIRES 8 SEMESTERS.
ENGLISH 5-12 | 6 |sed 60 PLAN 1 « ACADEMIC REQUIRES 2 ADDITIONAL SEMESTERS.
FOREIGH LANGUAG) 9-12 | 3 [SEM 60 PLAN 1 = ACADEMIC REQUIRES 4 SEMESTERS OF THE SAME LANGUAGE.
GOVERNMENT 12-.12 | 2 |SEM 60 AM, GOVERNMENT ANO ECONGMICS
HEALTH 9-9 |1 |eeM 60
HISTORY 9-11 | ¢ |SEM 60 U.S. HISTORY AND HORLD HISTORY
MATH 9-12 | & SEM 60 PLAN 1 - ACADEMIC REQUIRES 2 ADDITIONAL SEMESTERS.
PHYSICAL ED 9-12 | 3 |seM 60 ATHLETICS MAY COUNT AS P.E.
SCIENCE 9-12 | &4 |sEM £2
SPEECH _9-12 1 1 |ISEM 60 PLAN 1 - ACADEMIC DOES NOT REGUIRE SpEECH,
TOTAL 40 REQUIREMENTS; ARE EFFECTIVE BEGINNING HITH THE GRADUSTING CLASS OF 83
PROFICIENCY TEST: TEXAS ADHINISTERS A STATE PROFICIENCY TEST.
@ CLASS SCHEDULE FROM YHE MOST RECENT REPORTING SCHOOL
PARTIAL | CREDXT MOST RECENT REPORTING SCHOOL:
GRANTED SEC SUMMER SCHOOL
COURSE CLOCK NO. |TYPE 1004 N 16TH
SUBJECT COURSE SHIGRADE | £ |urs IN|GR | oF | oF [remM|vR| |pascO
TITLE LEVE CLASS TERNS ITERN WA  99301-0000
ART SCULPTING cel 12 | 7o4[ 1s SEM [SR]87| [PH: 509-545-4265
YEALTH NUTRITION CEj 12 | 782| 13 SEM sunnlu
SCIENCE CHEMISTRY cel 12 1 7zzl 20 CONTACT: MNON REPORTED
3 - 21




Figure III-5 (cont.) '
SAMPLE MSRTS EDUCATICNAL RECORD - SECONDARY STUDENT

00002 HA BYPH _ 00002
DATE PAGE STUDENT ID .
03/18/88 HIGRANT STUDENT EDUCATIONAL RECORD 20f §  01917913-qM[ O .
>»
b4
SECONBARY CREDIT DATA -
c
@ :
RECOMMENDED COURSES z
b 4
HAHYMX PASCO NIGHT SCHOOL 1004 N 16TH PASCO,HA 99301-0000° PH: 509 545 «265]|
SH LINE ID: CD ™
sgmmg_.Fan JOHNSON TITLE: FED.PROJ. DIR, PHONE} _£09-845-4265 »
COURSE GRADE JTERM EXPLANATION
YIvee  Jueved lrvee rermlvean ]
SCIENCE 10 [SEn [FALL] 87
SCIENCE 11 |sex {raLL| a7 i
@ SECONDARY CREDIT ACCRUAL
GRADE 9
PARTIAL | CREDIT
~ 1 GRANTED
CLOCK N0, [VYPE
SUBJECT COURSE SHY Z JHRS INJGR | OF | oF ;Temm)vr|scHooL rume TELEPHONE
CLASS TERMS |
ENGLISI ENG II P 1 sen [sum|ss|rasco o scn 509-545-4265
ENGLISH Z-AA 841 1 [SEM [SPR |84 |MESLACO HICH SCHOOL
SH I- ye SEH_JFALL 183 INESLACO HIGH SchoOlL
FOREIGN LANG  |SPANISH LEVEL 87| 1 ISEM [SPR [84 [HESLACO HIGH SCHOOL
SPANTSH LVL I 861 1 Isem tratylss L
|uisToRY US HIST P J1  [SEM [swr{as]PASCO WX scH 509-545-4265|| ©
PASS US HIST 8 INC] 0 |SEM [SPR |84 ]PASCO NIGHT scHooL 509-545-9265]] =
AHER MIST A 931 1 [seM |rFaLL |83 [KESEACO HIGH ScHOOL 9
AMER MIST A eaz| a9 SEM [SPR |84 IHESLACO HIGH SCHOOL I»
Y_S_HISTORY 40 SEM L N
HATH PASS MATH GEN B INC| 0 [SEM |SPR |84 [PASCO NIGHT SChooL 509-545-4265 (|
ALGEBRA I 72| 1 |SEM |PaLL[83IHESIACO HXGH SCHoOL ]
Al BS | 49 SEM sa N SCHOOL w
PRYSICAL ED GIRLS TRACK BY 97] 1 [stM ISPR [64|HESLACO HIGH SCHOOL
GIRLS TRACK as 951 1 Isem |rarylazin L fo)
SCIENCE BIOLOGY X-A BY 7701 [SEM |SPR |84 |NESLACO HIGH SCHOOL [
BIOLOGY I-a sem Iraty ez L b
GRADE _1
|BUSINESS D TVPING B 85| 1 [SEM [SPR |6B[K_SLACO HIGH SCHOOL
TYPING Y 54 0 [SEM {FALL|s%|WESLACO HIGH SCHOOL
TYPING 1-2 BU P11 Isen Iratt|sslpasco uz scn - 509-545-4265
ENGLISH ENGLISH 11 Bv NG| 0 [seM [FALL]84 [RESLACO HIGH SCHOOL
ENGLISH IX sv| 752| 4o SEM |SPR |85 |HESLACO WIGH SCHOOL
ENGLISH IT-AA [ov] azz] s2 SEM [sPR [85 [HESLACO HWICH SCHOOL
ENGLISH ¢ {1 FALL [os [PASCO HE ScH 509-545-42¢5
FOREIGN LANG  |SPANISH LVL IV [BX 89| 2 |SEM [SPR [85[HESLACO HIGH SCRCOL
SPANISH IV 8v 80| X |SEM |FALL]84 |HESLACO HIGH SCHOOL
SPANISH 3-6 gy A SEM IFMLLISAIPASCOMT SCH _ _  s£o9-sec-azes
HEALTH HEALTH BX 9% SEM_{SPR L
HATH GEOMETRY 8X 76 SEM ISPR [a5 [HESLACO HIGH SCHOOL
GEOMETRY BvY nel'o  |sem luu. 84 [HESLACO MICH SCHOO!
ALGEBRA 1-2 8y P |1 |seM |FALL|86 |PASCO M sCH 509-545-4265
G 41 IseM feattjaalp
PHYSICAL €D PHYSICAL ED NG| 0  ISEM |FALL[8%|HESLACO HIGH SCHOOL
PE BY c_11 Iseu |Fary leslpa -
SCIENCE CHENISTRY BY NG| 0  [SEM |FALL]S4 [HESLACO HIGH .SCHOGL
CH = L 794} 52 HESLACO HIGH ScHool I
GRADE 23
|BUSINESS ED ACCOUNTING Bz wiz] 25 SEM [SPR |O&|FASCO WIGHT SCHOOL B09Y-EA5-4265
COMPUTER SCIENC [8Z| 9uz| 28 SEM [SPR |86 [PASCO NIGHT SClCGL 509-545-4265
ACCOUNTING BX 83) 1 [SEM |PALL|SS5|MESLACO HIGH SCHOOL
ACCOUNTING ozl 44 sen _Ispu_le¢ L /6
COMPUTER SCI_ [COMP SCIENCE  [BX 84 1 SEN |FALL[8S [HESLACO HIGH SCHOOL
conpuTeR e laxl aoxl a4 SEM_ n L
ENGLISH ENGLISH 111 - [BZ| 95Z] 28 SEM [SPR |8¢|PASCO NIGHT SCHOOL 509-595-4243
ENGLISH IIT-A |BX 69] 1 |SEM [FALL[8S [HESLACU HIGH SCHOOL
3-22
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‘ Figure III-5 (cont.)
' SAMPLE MSRTS EDUCATIONAL RECORD - SECONDARY STUDENT
0000003 MA BVPH _0pO03
DATE PAGE STUDENT X0
03/18/88 MIGRANT STUDENT EDUCATIONAL RECORD SoOf 5 ouxm.xuc;)
. - c =
SECOMOARY CREDIT DATA -
c
SECONDARY CREOXT ACCRUAL v
GRADE 11 wwuxCONTINUEDMSuS X
PARTIAL | CREOIT >
HORK CRANTED b ]
cLOCK NO. |TYPE - -
SUBJECT COURSE SH| # [HRS XNIGR | OF | OF |TerM|YRIschooL NAME TELEPHONE >
CLA TERMS | TERY
ENGLISH IXX-A__IAX| 82741 66 SEM_{SPR_J06 IHESLACO HIGH SCHOOL =]
HISTORY HORLD HISTORY _CA Bl 1 _|SEM ISIMRISEISEC SUMMER SCHOOL —— =o9-can-a2¢5
MATH ALGESRA III ca] a0z 19 SEM |FALL |86 [PASCO HX SCH 509-545-4265
ALGEBRA II B2} 93421 25 SEM {SPR |86 |PASCO NIGHT SCHOUL 509-545-4265
ALGEBRA BX 80| 1 ISEM |PALL|8S|HESLACO HIGH SCHOOL
ALGEBRATT ox| 902] 44 SEM_|SPR |86 IHESLACO HIGH SCHOOL
PSYCHOLOGY  |PSYCHOLOGY ax} 937 44 SEN_ISPR |86 |[WESLACO L
SCIENCE BIOLCGY Bx 721 1 IstH [FaLLles [HESLACD
SOCIAL STUDIES |HORLD HISTORY |BX 78] 1 |SEM [FALL]|8S[HESLACO HIGH SCHOGL
i MORLD MISTORY AlpX! 9171 44 SEM 1spR _loe INESLACO HIGH scHoOL
GRIDE 12
ENGLISH LITERATURE co[ 7oz] 25 SEM [SPR [87]PaSCO NIGHT ScHOOL 509-545-4265
LITERATURE cc Ce | 1 [SEM |FALL{BS[MZSLACD MIGH SCHOGL .
LITERATURE cel 754l 13 SEH_|SPR {87 IMESLACO WIGH SCHOOL
HISTORY CHP cof 8oz 25 SEM [SPR |87|PASCO NIGHT SCHOOL 509-545-31265
CONT RORLD PROB[CC 2 | 1 [sen |FaLL]sé|HESLACO HIGH SCHOCL
CONT HORLD cel mox| 1% SEM |sPr la7IMESLACO HIGH SCHOOL
SPEECH SPEECH col es%] 25 SEM |SPR |87 {PASCD NIGHT SCHOOL 509-565-4265
SPEECH cc IM 1 [ser [FALL|B6{HESLACO HIGH SCHOOL
SPEECH ccl o5zl 1% SEM ISPR |87 iNESLACO HIGH SCHOOL o
’ PASCO HI SCH . PASCO HA 99301-0000] »
PASCO NIGHT SCHOOL 1004 N 16TH PASCO NA 99301-0000] O
SEC SWMMER SCHOOL PASCO MA 99301-g000] ™
AESLACO HIGH SCHOOL @ o NESLACO TX 78596-0000 ;{
SECONDARY CREDIT REPORTING FORM z
PARTIAL i CREOIT
: wp ___GRANTED 0
COURSE cLOCK NO. 1YPE G
suBJECT COURSE GRAOE % |HRS IN{ FINAL | OF | consoLInATED | OF | verd | year {! B
" TITLE LEVEL | GRADE | GRADE ITERMS! SH LINES |
TIITIAL ENTRY OR CHANGC OF OESIGNATED HIGH SCHOOL
SCHOOL cITY STATE RADUATION
EBUCATIONAL SKRILLS
{STATEMENTS HAY APPEAR FROM THE ORIGINAL OR THE 1987 EOITION OF THE READING, MATH, OR ORAL LANGUAGE SKILLS LIST)
MATH SKILLS
JHATH SK] {MOST RECENTLY REPORTED)
jcone HASTERY DATE SH
58201 PARALLEL AND NON-PARALLEL PLANES  SYDENTIFIES PLANES WHICH ARE PARA~  07/12/87 CE
SLLEL OR NON-PARALLEL
38302 {AH ANGLE SHEASURES WITH A PROTRACTOR ANO 07/20/87 cE
{IDENTIFIES THE SIZE OF THE ANGLE
{UITHIN 2 OEGREES OF THE CORRECT
{MEASURE
58832 |THE NAME "ACUTE," “OBTUSE,* OR {IOENTIFIES TYPE OF ANGLE. 07/20/87 ce
RIGHT 790 OEGREE) ANGLE .
¥--23
: 0
Q ‘ 5 O




Figure III-5 (cont.) ‘
SAMPLE MSRTS EDUCATIONAL RECORD - SECONDARY STUDENT

0008 MA BYPYM 00
DATE . PAGE STUOENT XD
03/18/88 HIGRANT STUDENT EDUCATIONAL RECORD 4OF § 01917913 QM

—_— ”
EDUCATIONAL SKILLS -
-STATEHENTS MAY APPEAR FROM THE CRIGINAL OR THE 1987 EDXTION OF THE READING, MATN, OR ORAL LANGUAGE SKILLS sty | €
. -
! MATH SXILLSw#uuCONTTNUED RSN
(HOST RECENTLY REPORTED) 2
COOE HASTERY DATE >
. - 3
2]
>
L~}
CODE  [SUBTOPIC QR SKILL . |
59232 |A GEOMETRIC FIGURE {IDENTIFIES A REFLECTIONS CE 12/16/67
59233 |A GEOMETRIC FIGURE {IDENTIFIES A ROTATION CE 12/16/87
60834 |A SET OF DATA +IDENTIFIES THE RANGE ce 12716787
COOE
READING SKILLS UNOER STUOY
CODE  |SUBTOPIC OR SKILY, =t
82000 |[HORD MEANINGS: RECOGNIZE ASSOCIATED COMCEFTS. 11 cs 12/01/87
86200 [READIMG RATE: ADJUST RATE OF READING. 1 8 12/0M/87
90000 [CHART/GRAPH/MAP READING: ANALYZE AND TRANSLATE SYMSOLS INTO MEANING. 12 cs 1270187
CO0E INSTR LEVEL
READS_IN : PUBLISHER: : 3 ’
@ SUPPORTIVE DATA @ v
[
2URRENT_SUPPLEMENTAL PRO N
DATE HRS DAYE m_ 0
lg;;:; COOE! START ENg _ICUR | [HHAME CONE] STARY END___ ItAsY Joiw lsuif +
BILINGUAL 2[o9/07/87 TUTORXAL MATH 3112734 40a/01/85] 73] 73[av]] W
TUTORIAL SECONOARY 5{o9/07/87 TUTORTAL SECONOARY 5|0as16/85(05/730/85| 8o} soeM
CAREER EDUCATION 8loss07/87 e
b4
LANGUAGE(S ) FOR JNSTRUCTTON SPECIAL YALENT
S
LANGUAGE FQRHAL |INFORMAL ISH PATE NAME =H
10/20/87 TRACK cF
ENGLISH 1079/ (43 @
TEST DATA CIAL _EOUCATION CONTACT DATA
DATE
NAHE COOE _{rorMiLvy SCORE r] AOHIM, [uisH|lcoNTACT:
SAT ~ MATH TOTAL 002021A 12 |7.8 |Gl10/28/8%)H|CB
CAT - REAGING COMPREHENSION |00311 12 12 Pl11/0r/86(H|cB
@ FOLLOM-UP COOES:
VARIABLE £ONO1 COND2
IEF AVAILABILITY
SPEC_ED SERVICES
ln:u'rso SERVICES ‘

ERIC 54

Aruitoxt provided by Eic:




Figure III-5 (cont.)
SAMPLZ MSRTS EDUCATIONAL RECORD - SECONDARY STUDENT

0054823 ™

5

o3 EQUIVALENCIES

05 FRACTIONS, MIXED MASERS (4,=,X}
o7 INTEGERS (o)

12 CEOMETRIC FORMULAS

DATE PAGE STUDENT ID
12708787 HIGRAMNT STUODENT mmnam&ssmmmmwm S0F § L
GR ADMIN TEST: - ~0BJECTIVES NOT HASTEREBW
LY _DATE _  JEST SECTION MASTERY WNG pats DESCAIPTION sH
11 10715786 LANGUAGE ART NO EHGLISH o3 NORD STRUCURE AP

1 CAPITALIZATICH
1z PUNCTUATION
13 SPELLING
. 16 CORRZCT ENGLISH USAGE

- 15 SENTENCE STRUCTURE
1?7 PROOFREADING
18 ORGANIZATION SKILLS

11 A0/15/85 MATH YES ENGLISH c2 ROUNODING OF NABERS AP

MDD KTELTETO

g

‘NLNVD

G YINYNW




The numbers in parentheses in the following text refer to the circled numbers on the
corresponding section of the record.

State School Officers from several states have ruled in their states that the MSRTS
Educational Record is to be considered an official school document and its use similar to
that of records normally exchanged between schools (i. e., transcripts). Other states have
not addressed this as a policy issue, and the determination has been left to the discretion of
the school district in which the migrant student enrolls. In terms of the migrant student’s
needs, the MSRTS data can be readily available, through terminal inquiry, to school staff if
they wish-information immediately upon the student’s enrollment in school. Access to this
information may prevent duplication of services, placement in the wrong grade or course,
or a lack of services that may be required or verv necessary. MSRTS records can often
arrive before the official school from the previous school,

Part 1: Student Data

There are three kinds of information within this section of the MSRTS Educational Record:

* Student Identifying Data (1)
* School History Data (7)
* Education-Health (E-H) Linkage (3)

All of the information included in the Student Data section is designed eitiier to help
acquaint the user with the student or to provide baseline data to assist in delivering services.

NOTE: Use of the MSRTS Record as an Official School Document-The Chief _




0000001 SEE C-H LINKASES
- (314 4
DATE

ATION

ARBDSS 7 AR B3FS 00001

PACE
02/24/08 HISRANT STUDERT EOUCATIGHAL RECOREC 1CF &

STUDENT ID
76706498 GOK

‘umumn ELACE OF DIATH

SEX = N SITE & ENING HOSPITAL
008 = 07/13/68 ADDRESS:
VER = 8 CITY ¢ mUSua
AGE = 19 ST/2T/ 2 T

COITY + MOUSTON
RACE s §

HOVEL FROM: BEMMONT 2. 1)

‘_______EQEHL__________“_______
LAST QUALIFYING MOVE: 09/0)/37 END OF ELIGIBILITY: 09/701/93
MOVED TO: ARIATILLA _ , Fi

FNDING T-<oENT_DATA
TYPEL G SH:iAL| AZ0AL PARENTS;
g L3

DATE: o5/30/83

Fal.Q.3 YANDER, MARTIN
09/20/86 YANDER» MARY

(FLBOXY)
LURRENT PARENTS:

Student Identifying Data include basic information found in most school records for all
students, such as name and birth date, legal/current parent names, and residence
data. They also icflect some data items which are unique to migrant students:
homebase (the city and state to which they return most often or consider “home”), the
locations to and from which their last qualifying migratory move was made, and the
student’s end-of-eligibility date. Included also may be whether the student qualifies
for the Free-Lunch program, and various terminations which may have been reported
(indicating that the student has graduated (G), died (D), assumed a non-migrant
(N) status due to parental request, dropped out (O) of school, or earned a GED (E)).

‘UIANYA

394039

QQ/0ESD QIANIT ALIIICAINITI GNIANNLS ~ AILYAAYHS

NEOD QELIOLIL

e




Various “margin messages” include personally identifying data items as weil as various
“alert” messages. One of the standard items is the MSRTS “Student ID” (an eight-digit .
number and three-letter mnemonic), which is similar to a Social Security number and used

to distinguish each migrant student entered into the MSRTS data base. The current

enrolling school code also appears on all records, as does the page indicator (e.g.,

“Page 1 of 4”) and the print date of the record at the MSRTS data bank. If a student’s

MSRTS Health Record reflects an unresolved chronic or acute health problem, an alert

message (“See E-H Linkages”) will appear. Similarly, if the student’s Language of

Instruction has not been reported within the past year, “Language for Instruction

Needs Updating” will print on the record.

If.2’migrant student is “passing through”, the homebase data will give school sta’if.some
indication of where the student may be coming from or will return to upon withdrawal.
Last qualifying move data and end-of-eligibility date are migrant program-specific and are
related to the student’s eligibility for services. Knowing that a migrant student has dropped
out of school can assist school staff in their dropout retrieval efforts. Since some migrant
students do not graduate from their homebase state, the graduation flag would alert
homebase school staff that the student has indeed graduated when he/she returns to the

homebase. A free-lunch program indicator may indicate to the current school that a student O
may qualify for the program.
SCHOOL HISTOSY DATA SCHL 10 T [ oays ___TR[ufe
SHIST SCHL RES, EHRQLL § MIFIDR IemieRs) % IwWisiT
CURR SCHL$ WHATILLA HIGH SCHL 1Dt PLBGKY [AF [FLIBOXY [06/21/85 [0672¢/35 07/28/851 22} 21| 95§10]1iS
HLTH RECORD ADDRESSEE: GRACIELA M KEIR AG PR CHAF |08/08/85 {08/14/85 117247285 1001
AL {CHIBRRB {11/27/85 [12/02/85 06704786 1011
PRE?Y SCHL: DEKALD JUNIOCR HIGH SCHOOL SCHL ID: TXOLBX AJ#FL:BG(Y 09/20/8610%/20/85]12/721/786F 93§ 93]1C0{11]1
100 NORTH RIDDLE STREET 1SHAK 3 |AX |1 01BX | 01/01/87 |01 /0L /87 o iz
NT PLEASANT ALIFLLIBEKY [09/701/87 [09/02/87 1211
T  75455-0000 PH1 214-572-4552 H

School History Data is a concise sumsiary of tie various schools which have enrolled the
migrant student into the MSRTS. School History Data can give school personnel insights
into the degree to which migrancy may be a factor to consider in meeting the student’s
academic #nd psychological needs. Students who migrate only during the summer may
have different needs and may have been impacted in ways dissimilar to those migrating
during the regular school year.

"_‘




NOTE° These schools may or may not be all Jxe schools in whxch the student has
enrolled but, rather, only thc se which have reported an enrollment to the MSRTS. In other
words, if a migrant student enrolled in a school where he/she was not identified, certified
migrant-eligible, and entered into the MSRTS, that school will not be reflected on the
MSRTS Bducanonal Record. Neither will schools attended by the student before he/she
ibility has explredbe reflected on this record.

The most recent reporting schools in which the migrant student has enrolled will appear in
School History Data with a scheol ID (SCHL ID) (which includes a two-letter state
(ST) identification code and a four-letter school (SCHL) identification code). More
complete information appears for the current and most previous schools. The residency
date (RES.) in the given district, as well as scheol enrollment (ENROLL) and
withdrawal (WITHDR) dates are displayed. The student’s grade level (GR LYV),
number of days enrolled (ENR) and days present (PRS) may also print, as well as
an educational term (ET) code: an S if the student was enrolled in a summer school
program; a blank if the student was enrolled in a regular school term program. A migrant
status (MS) code also appears on this part of the record. It describes a category of
migrant student, based upon when the student made his/her last qualifying move (LQM),
the nature of the move (within or between states), and the type of qualifying work (fishing
or agriculture) engaged.

Although some of the schools on the record are indicated by code rather than by name, the
reader can easily see which states have enrolled the student and how many enrollments
have been reported during the student’s eligibility period. School staff can contact the
previous school in which the student was enrolled. By comparing the grade level on the
record with the student’s age, school staff can immediately determine whether the student is
overage for his/her grade level.

Participation in summer schoel may be an indicator that a student has taken courses to make
up work, pass a course, or move ahead in his/her required courses for graduation. The
migrant status is important to migrant program staff because it determines service priorities.
In other words, currently migratory students (migrant status codes 1, 2, 4, and 5) have a
higher priority for service than formerly migratory students (migrant status codes 3 and 6).




EPUCATTON-HTAUTH LIKASE_ -

EHE  HESSAGE: CONTACT:
108 HYPERACTIVE ~ CONFERENCES MITH PHYSICIAN AND PARENTS. HIGRANT STUDENT RECORD TRANS.
109 ASTHHA = RESTRICT PHYSICAL ACTIVITY HITH ATTACKS. OIRECYOR'S OFFICE - MSRTS
118 ASTIGHATISM ~ MICHT NEED CLASSROOM PLACEMENT. ARCH FORD EDUCATION BLDG
12¢ HEARS GLASSES OR CONTACT LENSSS. AITTLE ROCK
128 DPUGS TLERAPY ~ CONSULY MEIDICAL PERSONMEL REGARDING ORUG MARACEMENT AR 72201-0000
(L.E.» TYPE, TIME, DOSAGZ, AND SIDE EFFECTS), PHt 501-371~1857
131 SHOULD HOT PARTISIPATE IN CONHTACT SPORTS .
4 CONCULT HEDICAL PERSOMNEL AND FAMILY REGARDING PHYSICAL ACTIVITIES, UMATILLA HIGH
MEDICATICHS AND CONTEMFLATED CARE. TROMELL AVENUE
LATILLA

FL  32784-0000
PH: 904-869-313%

0% SEIZURE DISORDER = CHROMIC OR RECURRENT COMVULSIONS = CONSULY MEDICAL DON  MINOOH
PERSONNEL AND PARENTS REGAROTNG MEDICATIONS AND CONTROL. UNDZRSTAND LAXOTA LOCAL
VANAGEMENT OF SEXZUMES, - 356 UNIOH ST

197 STUTTERING = DISCUSS MITK MEDICAL PERSOMNEL, PARENTS MDD SPEECH BURGOOM
THERAPIST, O  43497-00°3

110 FCOO ALLERGY ~ CONSULT MEDICAL PERSOMNEL AND FAMILY REGARDING DIET. PH: 419-586-5161

99 STUOENT HAS AN UNRESOLYED HEALTH PROBLEM RECORDED. CONTACT HEALTH CALVEPT HICH
PROVIDER. 3332 MOHTGOMERY
102 DIASETES INSIPIDUS ~ BATHROOM PRIVILEGES. HUNTSVILLE
125 HEARS HEARTIG AXD. TR 77340-0000

The E-H Linkage is intended to make instructional and other non-health staff aware of
certain conditions (which the student had or may currently have) which could impact the
student's academic performance. -H 1i vill pri ’srec

Record. Itincludes a numerical code and brief message regarding the health condition
and contact information to communicate, if desired, with the school which initially
reported the health condition.

NOTE: Sometimes an E-H Linkage message will appear for a health problem which has

actually been resolved but for which the reporting school has not reported it as a resolved
health problem. This message will continue to appear until the reporting school updates the
record accordingly. Because of this situation, school staff should consult with the school
nurse or other health provider, with the student’s parents, and with the reporting school to

determine the student’s current health status.
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’ Part 2: Edccational Skills Data (pages 3-4)(4)

) EDUCATIONAL SKILLS
MATH SKILLS INPUT 2REA

ATH_SK ASTER (MOST RECENTLY REPORTED) ) REPORT HHEN MASTERED
CO0E  |SUBTOPIC OR SKILL DATE SHj coog AT
MATH_SK SKILLS UNDER STLDY

CO0E

BEADING SKILLS UNDER STUDY

INSTR. INSTR.
COOE  ISUBTQPRIC OR SKILL LEVEL |SH| COOE LEYEL
OQRAL L ANGUAGE SXTLLS INDER STUDY SKILLS LAMER STUOY
Coog]Lang, [suavorre SHY €oof LANGUAGE
340 JENGL |RETELLINS ac
020 1SPAN |SENCILLO AA
EARLY CHILOMOOD SKI{1S UMDER STUOY SKILLS IMDER STWOY
[od1]3 OPIC OR SK SH| €90€
€029  |TALKS FREELY HHILE ROLE PLAYING a8
€030  [REPEATS SIMPLE SOUND PATTERNS a8

The Educational Skiils reported to the MSRTS are skills most often used in the classroom
in four subject areas: early childhood, reading, math, and/or oral ianguage. The
Educational Skills data reported appears by subject area and includes individual skills
mastered or under study, an MSRTS code, and the dates which the skills were
reported under study and/or mastered.

Educational Skills data are used primarily as a starting point for instruction. Access to skills

‘ in math, reading, oral language, and/or early childhcod which a student has recently
studied or mastered can promoete educational continuity in the basic skills areas.
) 3 - 31
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Instructional staff may use the Educational Skills to place students in the appropriate level
of learning, or as guidelines for selecting or modifying instructional materials to use with
the students. Counselors and registrars may find the Educational Skills useful in placing
Junior high students (through 8th grade) in the proper secondary courses for enrollment in
high school (grades 9-12). Similariy, skills reported for students in grades 9-12 may be a
basis for placement in additional supplemental programs or courses designed to meet the
needs of the student who may be working below grade level. Although Educational Skills
data usually are reported for preschool students and/or those enrolled through the eighth
grade, it is not unusual for skills to have been reported on students in grades 9-12 if the
student is academically functioss  below grade level.

Part 3: Secondary Credit Data

It is within the Secondary Credit Data section of the record that the most
pertinent educational information for high school teachers, counselors,
registrars, and administrators can be found. The Secondary Credit Data is
of paramount importance to counszlors and registrars and migrant students
they serve.

The information in the Secondary Credit Data is designed to assist schools in placing
migrant students in appropriate classes. Although the issues of credit acceptance and
consolidation are discussed in depth in Chapter VI, they are briefly discussed below,
simply to give the reader a simple overview of how this information can be used in course
placement.

There are six parts to this section of the record:

e Minimum Graduation Requirements of Designated High School or Homebase
State (5)

. élass Schedule from the Most Recent Reporting School (6)

e Recommended Courses (7)

* Recommended Courses Reporting Form (8)
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» Secondary Credit Accrual (9)
 Secondary Credit Repgr:ting Form (10)

Upon the student’s enrollment in the seventh grade, the MSKRTS computer will
automatically print the Secondary Credit Data Section (minus the Minimum Graduation
Requirements which only appear for students enrolled in grades 9-12).

There are three steps counselors and registrars should immediately take upon receiving the
MSRTS Educational Record for a migrant secondary student:

Step #1: Review all parts of the Secondary Credit Data.
Step #2: Placement in courses appropriate to the student’s needs should be based
on the Secondary Credii Data.

Step #3: Reporting Secondary Credit Data for the next school’s use.

Detailed procedures regarding the consolidation and acceptance of course credits are
explained fully in Chapter VI. All other procedures for using and reporting Secondary
Credit Data are included in the pages which follow.

NOTE: Counselors, registrars, and other school staff from d1stncts wh1ch are not
1mplementmg a migrant program may obtain MSRTS records by following the procedures

described in Section A, Part 4 (page 3-15) of this chapter.




Mini Graduation Requi ts of Designated High School (5)

HINIMUM GiA. . . REGUIRENENTS OF DESIGNATED HIGH ScHooL
. q ADUATION IN vt ]
TXBTKG PHARR SAN JUAN AL DRAHER ¥ PHARR,TX 78577-0000 PHi: B512-787-9963

PH1 512-787-9963

CLOCK HRS, EXPLANATION

80 " NERAL PHYSICAL SCIENCE AND BIOLOGY MAY BE TAKEN ACCORDING TO ACA
g”mxc PU'lNISEL!c‘I’ED BY STUDENT. ANOTHER OPTION IS BIOLOGY I AND

8c FOUR YEARS OF ENGLISH ARE REQUIRED OF ALL STUDENTS.

1] FLMDAMENTALS OF HATH MAY 8Z TAKEN ACCORDING TO ACADEMIC PLAN
SELECTED BY STUDENT, OPTIONS ARE INTRY ALGEBRA 1,2,3,4 OR
ALGEBRA 1,2 ANG GEOMETRY.

89 |GENERAL PIHYSICAL SCIENCE AND BIOLOGY HAY BE TAKEN ACCORDING

TO THE ACAOENIC PLAN SELECTED BY THE STUmZNT. )

80 MORLG GEOGRAPHY OR HORLO HISTORY MAY BE T KEN IN THE TENTH CRADE.
::LEREDITS ARE REQUIRED FOR GRADUATION, THE GRADING SCALE IS AS

T0TAL 36 REQUIREYENTS ARE GEFECTIVE BEGINNING NITH THE, SRADUA TN CLASS GE 55

This section of the record includes required subjects, the grade levels in which they
are normally taught, the number of terms each course is required to be taken, the type
of term (e.g., semester), and the minimum number of cioek hours per term for each
class. Explanatory statements may appear as well to clarify requirements or course
content. Included also are the name, title, and telephone number of a contact person
who is knowledgeable of the requirements and/or the migrant student. If the state of the
designated high school administers a proficiency test, that will be indicated in this
section as well. '

be enrolled in courses which he/she needs for greduatior, The practitioners involved in the
secondary credit accrual system prior to the development of the computerized secondary
record found that in order to effectively assist high school migrant students to graduate,
they had to know from which high school the student wanted to graduate. This need
evolved from the widely varying high school graduation requirements in place in different
states and differcnt districts in the same state. In the original Washington-Texas project, it
was found that it was counter-productive for Sunnyside ISD in Washington to enroll a
migrant student in classes required to graduate in Washington if the migrant stvdent wanted
to graduate from Mission High School in Mission, Texas. Similarly, the reverse was true.

3 - 34
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Thus, the Minimum Graduation Requirements of the Designated High School section was
created.

Counselors and registrars should determine whether the Minimum Graduation
Requirements (MGRs) represent that of the state or those of the high school from which the
student has designated he/she wishes to graduate. If the state MGRs appear, or if the
designated high school is not that from which the student intends to graduate, ask the
student to designate the high school from which he/she wishes to graduate.

The MGRs are not necessarily self-explanatory. The contact person listed may need to be
called for further information.

If the MGRs from the student’s designated high school do not appear on the recezd, it is
very important that the counselor find out what they are. That can be accomplished by:

 (Calling or writing the school directly;

 Calling the toll-free number at the MSRTS data bank to request that an MGRs inquiry
be done for that school. If the MGRs have been previously reported to the MSRTS
data bank for that school, they will be on file and can be quickly provided to the caller
over the telephone. Or, if the caller wishes, a copy of the MGRs can be mailed
directly.

* Calling the nearest migrant program terminal center and making a similar request of the
data entry specialist. Again, the information can be provided to the caller by telcphone,
or through the mail.

Class Schedule from the Most Recent Reporting School (6)

CLASS SCHETULE FROM THE MOST RECENT REPORTING SCHUOL

PARTIAL | CREDIT 1OST RECEMT REPORVING SCHOOLS
HOIBL(_.___SMHIE.L. RAMON POHER Y GIRALT 10-12
I COUNSE CLOCK 0. [VYFE CALLE JOSE T PINERO .
SUBJECT COURSE sHicnAoE | # |HRs INfeR | OF | oF (TERM|YR| |01, LAS PIEDRAS
TITLE LEVEL | GR, ICLASS TERM | TERY Pl 00671-0000
LANGUAGE ARTS  [LITERATURE ac] 10 [ .5 |sTH |FaLL{85| [Pt 809-733-2561
MATI) ALG IT AG] 10 ; g SEM :ALL ;g - MALDGHADD
10 : 4 H
SCIEMCE. B1OLOGY. AQ CONT. mrmonomm“
PH: 800-733-2561
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The Class Schedule from the Most Recent Reporting School reflects courseweork fully or '
partially completesi by a migrant student and entered into the MSRTS by the most recently
reporting school.

The Class Schedule section includes the course subject, title, and course grade
level, as well as the term type, term, and year during which the course was taken.
For partially completed courses, ihe withdrawal grade for work completed and clock
hours in class will appear. For completed coursework, the student’s final grade and the
number of terms for which official credit have been granted by the reporting school will
be displayed.

The name and telephone number of a contact person from the most recently repor*ing
school is also included in this section. If the Class Schedule shows no entries under
“Partial Work” or “Credit Granted” columns, the courses reflected should be the “current
schedule” for the student.

Once this section is updated with a subsequent schedule from the current schoul, the
previously reported coursework in the Class Scheduie will print in the Secondary Credit s
Accrual section of the record.

Counselors and registrars should determine whether this section contains:

* courses with partial work and/or credit grai..2d;

* courses for which partial work and credit granted were not reported (i.e., these
columns were left blank).

Credit Granted: Entries in this column indicate that official full or partial credits have
been granted by the reporting school. No action is needed except when assessing the
graduation credits the student has accumulatzd.

Partial Work: Entries in this column mean that a student has enrolled in a course,
completed a certain number of clock hours (estimated), and had a percent grade at the
time of withdrawal. If at all possible, the current schocl should assist the student in
completing credit(s) in any partial work, courses listed in either section. .
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There are several options for completing partially completed courses:

* Consolidation of SH lines (adding partial work shown in two or more SH
lines), if appropriate, to consider the course “fully taken”. Credit may then be
granted by the current school.

» Cradit by examination;

« Fnrolling the student in the same course in the current school so that the
student can meet the course requirements and receive course credit. If at all
possible, the portions of the course which the student missed should be the only
ones undertaken. It is not desirable for the student to have to take the entire course
again.

Although it is understood that each high school has the prerogative of accepting partial
work completed at another school, staff are encouraged to give the student as much
opportunity as possible to maximize the benefit of class time already devoted to
partially-completed courses.

Current Class Schedule: If either section shows courses with no partial work or
credit granted, it means that the student was enrolled in these courses in the previous
school and either did not compiete the courses, or if he/she cid, the last reporting
school has not updated the MSRTS record.

The current school may ask the student for partial work and/or credit granted
information. Another option is to communicate directly with the school by calling the
contact person listed. Once the informaticn is obtained, the school should be in a better
position to assist the student.




Recommended Courses (7)

RECOMMENOED COURSES

RAHYIOC PASCO NIGHT SCHOOL 1004 K 16TH PASCOHA 99301-0000 PH1 509 545 4265
SH LINE ID: CD ) -
COMTACT NEME: SUANTTA JOMNSOH TITLE: EEQ.PROJ. DIR, PHONE: 509-545-63¢5
COURSE GRADE [TERH EXPUANAT IOH
TITLE LEVEL Ivvor ITERNIVEAR
SCIENCE 10 [Sen IFaLL] 87
SCIENCE 11 |sen [fALL] o7

The Recommended Courses are those requiring completion as reported by the previously
reporting school. They are generally the courses that the student should take next ia order
to stay on schedule toward graduation or to make up courses required for graduation.
Recommended courses generally appear in order of priority in which they should be taken
by the student, with the first course listed having the highest priority. ‘This information
includes course title and grade level, and term type, term, and year in whick the
course should be taken. It also may include an explanation of the course content or time
required to complete a course.

The name, title, and telephone number of the contact person at the reporting school will
also appear in this sccnon. Recommended courses will remain on the record for one year
from initial entry or until replaced by subsequent recommended courses.

First, the counselor or registrar should determine whether a previous school has entered

any recommended courses. If so, every effort should be made to place the student in the-s

courses., Counselors and registrars should not hesitate to contact the reporting school to
confirm or clarify the courses which have been recommended for the student to take,




RECOMMENOED COURSES REPORTING FORM

lmuwm: YITLE: 1
COURSE GRADE [TERM EXPLANATION PR
TITLE LEVEL |TYPE [YERM [YERR

telephone number of the contact person should also be included.

Secondary Credit Accrual (9)

SRADE )

The Recommended Courses Reporting Form is to be used for reporting recommended
courses. The data items to be reposted are the same as those in the Recommended Courses
matrix: course title and grade level, term type, term, and year in which the courses
should be taken, as well as any explanation statements necessary. The name, title, and

This form is printed on the MSRTS record for the convenience of the users, although some
‘ states have developed alternative forms for reporting recommended courses.
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PARTIAL | CREDIT
MODK NTED
CLOCK Ho. |TYPE
SUBJECT COURSE  ~ sH] # [Hrs Injer | oF | oF |rernlya{scroot mamE TELEPHONE
CLASS TERYS JIERY
ESOL ESOL 2 A0 3] 1 [SEM {FALL[oZ|PHARR SAN AN AL 532-767-9963
ESOL 2 AD 941 3 isert jratlls3ipHaARR S A ~787~
TNRLISH ENGLISH AD 87| 1~ |SEM |FALL[62{PHARR SAN JUAN AL 512-767-9963
EMGLISH X AD 88l 1 IseM Iser a3 ~787~
HEALTH ___ __ IHEALTH AD 1 2RR_S; ~T87=9963
HISTORY AHERICAN HISTRY |AD 1 PHARR SAH JUAH AL 512-787~5963
AHERICAN HISTRY[AD by ~757-3963
MATH INT ALGE 1 a0 1 PHARR SAM JUAN AL 512-787-9963
INY AGE L lap PUARR SAN =787~
SCIENCE GEN PHY SCIENCE |AD PHARR SAN JUAN AL 512-787-9%63
CEN_PHY SCIENCE IAD] IPHARR_SAM AN AL 512-787-9963
§RADE 10
|[pusINESs EO jmum I AD l e5] 1 [sen [raLL[o3[PHARR SAH WAN AL 512-787-9963
i3 & A YA B} cEd_Is IPHARR_SAN AN A =737~
DRIVER EQ______|DRIVER €D AD 1 8311 IsEM_JFALL |83 [PHARR SaN_ JUAN AL 512-787-996%
ENGLISH ENGLISH 2 GRAM |AD 89| 3 [SEM [FALL|B3[PHARR SAN susi A 512-787-9563
EMGLISH 2 LIT _IAD} ¢574] 4% SEM_| IPHARR S S C12-787-
[HISTORY NORLD HISTORY |AD 93]1  [sBl [FALL]83[PHARR SAN JUAN AL 512-767-9963
HORLD HISYCRY IAn! 9271 62 sed_{ser_les jpia N AL 512-787-596%
HATH INT ALGE 3 AD 87{ 1 [SEM [FALL]83|PHARR SAN JUAN AL 5127879963
INT_ALGE 9 Ap] 83zl 43 sen_iser_lsa ipiiARR ~787-9963
PHYSICAL €O P.E. AD 9811 [SEH [FALL[8STPHARR SAN JUAN AL 5127879963
p.E, anj 9az| a3 ssit_lsen_les Ipua -107-9963
SCIENCE 810L0GY AD 85f 1 [sEn |FALL[nS IpHARR SAM JUAN AL 512-787-9963
JUQ.I.QQY AD] 8371 a3 —ISEM ISPR les | 5 =787-9963%

The Secondary Credit Accrual section is an accumulation of all of a student’s reported
coursework (except for the most recent term, which appears as the “Class Schedule from
the Most Recent Reporting School”). It includes the generic subject and course title,




partial work completed at and/or credits granted by the reporting schools as well as
the term type, term and year in which each course was taken. The school’s name
and telephone number also appear on the form. Seventh and eighth grade data no
longer appear in this section once data for the ninth grade is reported.

Counselors and registrars should determine whether Secondary Credit Data contain:

* courses with partial work and/or credit granted; and

* courses for which partial work and credit granted were not reported (i.e., these
columns were left blank).

NOTE: Counselors and registrars should check the School History matrix for enrollments

and/or withdrawals in a school for which no Secondary Credit Data appeared. This can be

SECONDARY CREDIT REPORTING fordd

PARTIAL CREDIT
HORX__ ANTED
COURSE cLocx NO. TYPE
SUBJECT CCOURSE SRADE 4 HRS IN] FINAL | OF CONSOLIDATED oF TERM | YEAR
TITLE tever | eraoe | ciassl crave Ivemms) s amwes | yerw

INITIAL ENTRY OR CHAHGE OF DESIGMATED HIGH SCROOL
CITY " STATE

The Secondary Credit Reporting Form prints satomatically on the record at the time the
student is enrolled in the seventh grade. It has a format very similar to that of the
Secondary Credit Accrual matrix. This form may be used by counselors and registrars to
report all Secondary Credit Data and for reporting consolidated partial work for which
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credit has been granted. The information recorded on the form includes course subject,
title and grade level as well as the term, term type, and year in which the student
took the course. Partial Work is reflected by a percent grade and clock hours in class.
Credit Granted is represented by the student's final grade in the course, and the number
of terms for which credit is being granted. A column for reporting consolidated SH
lines also appear on the form. (Some states have developed and use alternative forms for
reporting Secondary Credit Data to the MSRTS data bank.)

In summary, migrant students should be- enrolled in classes using the
following rationale:

Part 4: Supportive Data (pages 4-5)

The Supportive Data Section of the MSRTS Educational Record includes information in six
major categories:

N

First, enroll them in classes in which they already have partial work completed.

Second, enroll them in “current class schedule” courses after checking with the student
and/or reporting school.

Third, if no partial work or “current schedule” courses are listed in the record, then
enrolt him/her in the recommended courses.

Fourth, if no partial work, “current schedule” or recommended courses are listed in the
student’s record, then use the MGRs in conjunction with any credit-granted courses
shown in the Secondary Credit Accrual and/or Class Schedule sections to determine
which courses the migrant student needs for graduation. -

Current (11) and Previous Supplemental Programs (12)
Language(s) for Instruction (13)

Special Talent (14)

Test Data (15)

Special Education Contact Data (16)
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* Texas Educational Assessment of Minimum Skills (TEAMS) (17)

Teachers may use Supportive Data to determine specialized needs and to make decisions
regarding the student’s placement in a supplemental program. Counselors may find
Supportive Data useful in determining particular courses which may be needed to meet the
educational needs and graduation requirements of the migrant secondary student.

Curren: and Previous Supplemental Programs (11 & 12).

AENT L AL _PR PREVIOUS SUPPLEMENTAL PROGRANMS

DATE HRS DATE HOURS
HANE CODE] START END CURT INAME CODEY START ENO LASTICUM
E.S8.0.L. 1106/06/83107/15/83] 58] 316{AC

Supplermental Programs data reflect participation by the student {(now or in the past) in

programs that are beyond the basic educationa! program provided by the school district.

Appearing in these sections will be the program name, MSRTS code, the starting and o
ending dates reflecting the student’s participation period in the program, and the number

of hours of prograa- participation.

A Current Supplemental Programs entry means that the student is presently enrolled
in a supplemental program at the current school. The regular classroom teachers should
work closely with the supplemental program teachers to plan appropriate instruction to
address identified skill deficits. Both teachers should carefully monitor the student’s
progress and communicate, on an ongoing basis, to ensure instructional compatibility and
consistency.

Past participation in a supplemental program will be reflected in the Previous
Supplemental Programs section, and may be an indication that a student needs
continuing supplementary educational or support services. This determination should be
made, however, only after school staff have examined a number of related variables to
assess a student’s needs. Further information about programs in which the student has
been served could be obtained by contacting the school reporting the data.
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LANGUAGE(S) FOR TNSTRUCTION

ASSESSHENT DATES
LANGUAGE FORMAL _JINFORMALISH
SPANISH 03/26/831AD

Language(s) for Instruction data identify the language in which the studest is able to
function as determined by the results of a formal or informal assessment conducted
and reported by staff at a previous or current enrolling school. (NOTE: This is not an
indication of language dominance.) The assessment dates will print along with the
language in which the student can function.

Language for Instruction data, although not an indicator of language dominance, may
provide insights into the language in which the student may best receive instruction. The
recency of the information is evident from the assessment date and should be considered in
using the information. Again, additional information about the assessment can be obtained
by contacting the reporting school.”

Special Talent (14)

SPECTAL TALENT

DATE  MaMg
10/720/82 PLAYS GUITAR

4:

Activities in which the migrant student demonstrates a high degree of accomplishment or
skill are represented by the Special Talents section of the record. The talent will appear on
the record along with its reporting date,

Special talents possessed by the student may provide teachers with a springboard for
instruction. Teachers can focus on materiais of interest to the student which are compatible
with his/her talents. To enhance a student’s confidence in the new school, the teacker
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might also create opportunities for the student to use or display his/her talent, or 1o make
other students aware of these special abilities.

Test Data (15)

Tests that have been admiristered to migrant students may appear in the Test Data section G
of the record. Included may be results from up to six “nationally approved” (i.e., approved

by the NASDME) tests and up to three tests administered in any given state. Specific items

reported include the test name, MSRTS code, test form, level, score, score type, and
administration date.

Test Data can be useful as a diagnostic and placement tool, as well as for a focus of
instruction. However, standardized test results should always be used in conjunction with
other criteria when making decisions about student placement, needs, and services. This is
particularly important when working with secondary migrant students who may have at-
risk criteria not evident when viewing only test scores.




FOLLOM-UP CODES:
VARIABLE COHDY CCHD2
CONDXTION
IEP AVAILABILITY
SPEC ED SERVICES
IREUTED SERVICES

Special Education Contact Data can provide school staff with a minimum amount of
meaningful information, coded for confidentiality purposes, that may assist in the initial
identification/assessment process of a student who may be in need of Special Education or
related services.

Special Education Contact Data will appear on the record up to one year after it is initially
reported. This section vill appear only for those students who have received or who have
need of special education services. This section includes the name, address, and telephone
number of the contact person to obtain further information about the student’s special
educationai needs. In addition, this section contains various numerical codes which
describe four variables:

¢ Condition — This variable indicates that the child has been evaluated by a multi-
disciplinary team and determined to have an educational handicap that results in a need
for special education and, if appropriate, related services.

« TEP Availability — This variable indicates whether an Individual Fducation Plan is
available for the student.

o Special Education Services — This variable indicates whether the handicapped
student has received special education services.

» Related Services — This variable indicates whether the handicapped student
receivea any of a number of related services.




Receiving school personnel should immediately communicate with the contact person listed
in this section to obtain more detailed information and documentation regarding the
student’s needs.

DATE : ‘
PAGE STUDENT 10
02/26/88 MIBRANT STUDENT TEXAS EDUCATIONAL ASSESSHENT NINIMM SKILLS 1 OF 1 76706498 GOX
SR AShIN TEST OBJECTIVES rOT MASTERED=-e -
AY _PATE .  IEST SECTION MASTERY LAMG 08J3 ——DESCRIFTION sH
01 02/28/86 REAOING L SPANISH X
09  02/08/87 HATH YES ENGLISH 03 DECDMALS (Xw) A ax

oS HORD EROBLEHS (RATIO, PROPORTION, PERCENT)
8 AREA OF RECTANCLES, TRIANGLES
10 CHARTS , GRAPHS

€Y  10/10/87 KRITING 1753 ENGLISH 01  CAPITALIZATION X
02  PAUNCTUATYION
03  SPELLING

% CORRECT ENGLISH USASE
05 SENTEMCE STRUCTURE
05 PROOFREADING

11 10/01/85  LANGUAGE ART YES ENGLISH 02 CONTEXT CLUES L3

11 03/01/787 LANCUAGE ART N3 ENGLISH AX

Another section v/hich may appear in the Supportive Data section of the record, for Texas
migrant_studerts oply, is the TEAMS Data matrix. The TEAMS is a competency
examination administered annually to all Texas students in grades 1,3, 5,7, 9, 11, and 1Z.
It includes tests in mathematics, reading, and writing (for grades 1-9) and mathematics and
English language aris (for grades 11 and 12). Passing the test at either the eleventh or
twelfth grades (i.e., at the “exit ievel”) is a requirement for graduation for all Texas
students. Texas schools report TEAMS data for all migrant students tested to the MSRTS.
Any state may also opt to have the TEAMS results appear on the MSRTS records for the
Texas migrant students it serves.

In the TEAMS Data matrix, the following information will appear:

* Mastery or non-mastery of each subject area test;

Grade level at which the student was administered the test;
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» All objectives not mastered by the student;
» Date on which the test was administered; and
» Language (Spanish or English) of the test administered.

The TEAMS data identify specific skill areas requiring remediation and can be used by
receiving schools much the same as the Educational Skills. That is, the non-mastered
objectives may be the starting point or a focus for instruction that will reinforce instruction
provided in Texas schools. It can be particularly useful in schoois offering brief summer
programs or by schools in which a migrant student is enrolled for a short or ever: lengthy
period of time.

Even TEAMS results which are a year or more old are useful since the teachers who have
the students in the “off” years (when the test is not administered) have the majority of the
respcnsibility for addressing the student’s skill deficits. TEAMS résults should be
examined gver time since a student’s inability to master a given skill may span a year or
more.

Conversely, even students passing a given portion of the TEAMS may have only
marginally passed. These borderline students have weak skill areas that should be
addressed as well so that they are not at risk of failing the TEAMS at the next
administration.




Section C
Guidelines for Reporting MSRTS Data
The purpose of this section is to describe some basic, overall guidelines as to:

»  Who can report MSRTS data;
» When MSRTS data should be reported; and
» How MSRTS can be reported.

The procedures herein are intended to supplement, not to replace or substitute for, the

detailed, technical reporting procedures in the national MSRTS Educational Users’ Manual.
Special emphasis has been given to the guidelines for reporting Secondary Credit Data.

This section is divided into the following three parts:

Part1:  Staff Responsibilities for Reporting MSRTS Data
Part2:  Timeliness for Reporting MSRTS Data

Part3: How to Report MSRTS Data

The guidelines described in this section for reporting MSRTS data are recommended. State
and lecal policies and procedures will usually dictate the parameters of staff roles and
responsibilities, as well as MSRTS reporting priorities. However, these guidelines are
designed to best benefit the migrant student becausz the academic success of the migrant
student, culminating in high school gradration, ultirately restc with the entire school
district, not simply the migrant program. If present adm:inistrative policies interfere with
implementing some of these guidelines, perhaps they warrant changing to best meet the
needs of this student group. If current policies for transfer and other mobile students are
not equitably applied to migrant students, maybe policies need to be reinterpreted to benefit
the migrant students as well.




Part 1: Staff Responsibilities for Reporting MSRTS Data

The responsibilities for reporting MSRTS data vary from state to state and from district to
district depending upon the nature of the migrant program, human and financial resources
within the district, and job roles. In the large, homebase states, full-time MSRTS clerks
often have the responsibility for gathering data, completing reporting forms, and
processing the data to the terminal centers. Once the MSRTS records are received from
Little Rock, the MSRTS cleris also distribute and file the records according to local or state
policies. In states which implement summer programs of brief duration, the staff may be
small in number and each may be responsible for several program functions--only one of
which may be the reporting of MSRTS data.

Ideally, counselors and registrars should have the respunsibility for ensuring that the
MSRTS Secondary Credit Data are quickly collected and reported for use by the next
school in which the migrant student enrolls. Although some counselors prefer o {or must)
comnlete and process the reporting forms themselves, others have available to them clerical
staff who perform this function. Counselors as well as regular and supplemental program
teachers may have access to a variety of additional academic data that could be updated on
the MSRTS records for secondary students they jointly serve.

Part 2: Timelines for Report}ng MSRTS Data

The procedures and timeliness for reporting MSRTS data have been left tc the discretion of
the states; therefore, they are as varied as there are numbers of states! Figure III-6
illustrates a chart used by the Texas Migrant Program to summarize the priority MSRTS
functions that are required of school districts, including students for whom the data should
be reporied, reporting timeliness, and explanatory statements.

Regardless of who actually performs the reporting activity; the important
thing is to report the data quickly.

Information reported too late (i. e., after the student enrolls elsewhere) is of little use to
both the student and the school--and may result in the student veing improperly placed or
assessed, or in receiving duplicate services. Staff are encouraged to report data just as
soon as it becomes available to minimize a backlog of data to be proressed by terminal
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SCHOOL DISTRICT REQUIRED MSRTS COMPONENT ACTIVITIES

&'_h__-ng_‘"mw Statt/Student (grade/ Deadiines/Time Requirements
Required MSRTS Actlvity Currently F iy (working days) Required Documents, Topics, Data & C.
Al Migrant administrators and . Eligibifity criteria; COE complation; LEA MSRTS Componant; Interview
!.__LEA MSRYS Inservico statf Migrant activities Befors September 1 & as needed |techniques; federy! laws and ncy Quidelines
I, _Recruk /MSRTS Encoliment ACCURACY AND EFFECTIVENESS IS IMPORTANTI
A. Residency Verification/ Previously Identified | Previously identified | As 3001 as compleled, no later than Vaily continued residsncy using latest COE for all having etigibiiity duting
Mass Enroliment 0-21 021 October 1 calendar year; verity Mass Enroliment feport, submit to ESC,
8. New Qualifying Move/ Now LOM New LOM All year; recrult as many &s possidle | Compieta new COE for snrollses aid non-enroliees (through 21 years)
Newly identified Newly Kdentified Newly identified bmembui.Bubmncoemdayn 1o ensure Identification of alt students Sxd drop-outs.
0-21 0-21 aftar COE signature date
1. __MSRYS Records Distribution PK-12 PK-12 2 days atter r REVIEW FOR ACCURACY AND MEDICAL ALERTS BEFORE DISTRIBUTION
V. Updating MSRTS Records AEQUIRED IF STUDENT 1S ENROLLED 10 OR MORE SCHOOL DAYS
X RoponALLobhcﬂmNOmeodonhwrmwﬂabk.mgudsu
A.TEAMS 1:12th Grades 5 days after r of grade level
B. Secondary Credit
1. Previous Year's C L 10-12 first semester of enroliment [ Required if stil unreporiad, especlally for newly idantified currentys.
8 2. Fal Sem. Ccureawark March 1 Inciude designated high school of gradustion, If unioported
3. Spring Sem. Schedule 242 March 1 MMMMMHWMKM!@M
’ ot sublect to further change.
4. Recommendod Courses 1 MSRTS Education Record shows any out-ot-district/state schoot snrolk-
Apri 30 ment, required. If nat, optional. Report fr summar and/or fa¥ Ssesters,
8t counselor's discretion.
10 days If any spring courses are falied, adjust recommended summer &rv’/or fall
5 Spring Sem. Grades Sfter somester ends schadules accordingly.
Upon enroliment or Raview of partial work on MSRTS Ed Record required. Asporting
8. Credit Consoltation 912 10 days atter withdreval consolidated ctedit Is required H officlal credh for partlz! work Is granted
C. Spoclal Education Contact Data PK12 Aprt 30 Report only for students nesding andior recetving special aducation services.
Report TX required immunlzations, ings, shy lifs-th ing con-
D. Health PKA2 January 31 ditions and Migrant-funded services. .
E. Graduations (and other Report graduates, deaths, GEDS, 6 P Of NON-Mig ssperp
terminations) - Ani 10 atter notification frequest,
V. MSR
ms;s“m:ﬂ;:," TIMELINESS IS IMPORTANTI
A. During Schoot Yoar Report all required healthVeducationat updates along witn « fthdrewal deta
__ (Early Withdrawa)) PK-12 PK-12 2 days after withdrawal 10 the ESC
B. End of School Year PK-6 PK-8 § days eftcr withdrewal For cutrentlys, report any haslth/educationa! pdates not already reported
Maza Withdrawa); 7-12 712 10 days after withdrawal along with withdrawel dsts to the ESC,
VI._Eligibility Verification Sample Sampls Dacember 1 Removs misidentifiod students from MSRTS by Decamber 31.
Active/inactive, currentlyliormerly, alphabotical. Kesp 7 yoers from snd of
Vil. MSRTS Files All Al Filing Continuousty sligibliity dats.
Viil. MSRTS Logs Statf assigned MSRTS Maeintained continuously Document MSRYS Com 1 activities.
10 days RoponslSHd&ulo:Auuudonuomouthqmundannnlpro-
X. Summer School PK12 PK-12 sftar withdrawal grams; report updatss for currentys only,
X. MSRYS Component Assessment Designatod Stat Perlodically Review a od MSATS activitias for accurecy, completaness, timelness
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centers, and to ensure the data is in the MSRTS in case a student migrates unexpectedly
(sometimes without officially withdrawing from school). Although all MSRTS data should
be reported no later than upon the student’s withdrawal from school, holding data until that
time may oxten place an inordinate burden on the staff who have to collect th~ data (often
from many sources) and on those transmitting the data at the ternxinal sites. In states with
large . * nopulations, waiting until withdrawal to process MSRTS data is certain to
create such. oacklog that it will be virtually impossible to process the data in time for it to
be of use to a receiving school. MSRTS Secondary Credit Data, in particular, can be
reported at certain predictable times during the school year, such as at the beginning and
end of each semester, and/or upon withdrawal from school.

Part 3: Pow to Report MSRTS Data
Reporting Forms

The MSRTS record is designed to be used as an input document, where upaates can be
penned directly onto the appropriate sections of the record. Within the Secondary Credit
Data section of the record, there are two reporting forms:

¢ The Recommended Courses Reporting Form will appear on the record only if
no Recommended Courses currently appear on the record. If this form does not print,
there is reporting space avaiiable within the Recommended Courses matrix.

+ The Secondary Credit Reporting Form will always appear, snce the Secondzry
Credit Data has been activated by a student’s enrollment into the Tth grade.

A number of states have developed their own reporting forms which are as varied as their
needs to create them. Figure III-7 and Figure III-8 are two examples from Florida
and Texas, respectively. The Florida form is used in conjunction with a facsimile (“fax”)
machine to transmit data from the school district to the terminal center. Itcan be used for
MSRTS enrollment purposes as well as for updating the MSRTS secondary record. The
Texas for.. is printed on NCR paper which allows for distributing copies as needed. This
form also allows the repoziing of a semester’s coursework for each of two students or, for
one studen:, the fali coursework and the student’s spring class schedule can be reported
simultaneously (4s in the sample in Figure III-9).




S.A.F. (WD or Updates Secondary Credit Exchange)

NAME OF 5CHOOL &CH. CODE STUDENT (.D. LAST NAME FIAST NAME RACE
1. 2. 3. 4, 5. 6.
LUNZHD | WD.DATE [DAYSENR| GRADE SUPPLEMENTAL PROGRAMS MIG END 12. TESTDATA Date
Code 8ien £nd Hows Y N |Code Form LV  Score fype Admin
7. DAYS PRE 10. 11. a. b. «¢. d. e, f.
?SILEVEL oL 3 s SPECIAL ED. CONTACT PERSON MESSAGES:
. 1.
2 1a.p. 2. 16. 17.
3.
3 o COUNTY/SENT BY (DATE) REC'D BY (DATE) 10. (DATE) 18.
I 19. 20. 21,
(4]
N
SECONDARY CREDIT REPORTING FOAM
PARTIAL WORK?2S5 26, CREDII GRANIED 27. 28, 29,
SUBJECT COURSE TITLE GRADE
LEVEL | %  [ClockHis. | Final No.O! | CoNSOLIDAIED Tg;ﬂ
22. 23, 24. |Grads | incClass | Grage | Terms |  SuUNES Tam | M | Yew
a. b. a. b. c.
] !
T ¥ T
] I i L
30, INITIAL ENTRY OR CHANGE OF DESIGNATED HIGH SCHOOL
| SCHOOL c&rv SIATE YEAR OF aguowmon
. C. .
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SECONDARY CREDIT REPORTING FORM

Student Namo Dist:ict
D.0.B. Schoo! ID
Classilication Campus
UPDATE SH____
Student 1D Reporting Date
PARTIALWORK|| CREGITGRANTED ||
COURSE cLOCK [ NO. TYPE
GRADE|] % HOURS FINAL {| OF |CONSOUDATED|) OF
SUBJECT COURSE TITLE LEVEL |s5RADE] W CLASS || GRADE [tERMS] sHLNEs || TERM | TERM | veaR

o
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i ! ®
bt T T T T T Hi AT o
SCHOOL SCHOOL'I‘.,[Z;"al i :::;"l'n\?e > °°s'9"=gj’r:‘$‘:°"°°‘ YEAR OF GRADUATION g;

T T T T I T T AT

PARTIALWORX CREDIT GRANTLL:
JRSE] CLOCK NO, TYPE
OF

GRADE|| % HOURS || FvaL’| ofF joonsoLoanD
SUBJECT COURSE TITLE LEVEL |IGRADE| N CLASS [|GRADE [TERMS] sHunes || Term | Term | vEAR
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Student Numo

SECONDARY CREDIT REPORTING FORM

John Daoe

p.o.8._Fehruary 3,

1967

Classification

Junior

District

Anywhere 1.S.D.

Schoot ip___TX_BTKG

Lincoln High .

Campus
Student 1p_1234567% MNZ UPDATE  SH__BN Rep:rungosto Janugzry 8, 1986
PARTIAL WORK CREDIT GRANTED "
ICCURSE CLOCK NO. TYPE
GRADE| % HOURS " FINAL | OF JCONSOLIDATED]l OF
SUBJECT COURSE TITLE . | LEVEL |[GRADE| NN CLASS || GRADE [TErRMS] SHLINES TERM | TERM | YEAR
Foreign lLang. |Spanish III 11 | 92 1 Il Sem. | Fall 85
Science Chemistry I u_ | [ 81 1 || sem.| Fal1| ss
Business Bid. [Data Processing 11 it 80 - 1 " Sem. | Fall 8s
npltish English 1{I-Grammar 11 | 82 1 Sem. | Fall 85
\ath Algebra 111 Tl | IEE 1 | sem.| Fa11]| ss
[Busingss 1d. |Typing 1 }l i o4 1 I% sem. | Fa11| ss
T T T e e T T e I T T

SCHOOL

tnitial Entry or Change of Designated High School

SCHOOL ID

CiTYy

STATE

YEAR OF GRADUATION

» PARTIALWORK||  CREDIT GRANTED
K .OURS CLOCK .} NO.
GRAoEelLR'fD HOURS FNAL | OF |CONSOLDATED|l oF
SUBJECT COURSE TITLE LEVEL E| N CLASS I GRADE |[TERMS! SHLINES TERM | TERM | YEAR

Poreivn Lang, |[Spanish ITI1 11 " I' Sem. | Spr. | 86
Scicnce Chemistry I 11 “ I Sem Spr 86
Business Ld. |Data Processing 1l | Sem. | Spr.| 86 |
Eng)ish English ifl-Literaturel 11 Sem, | Spr 86
Math Alpebra-1V )11 _Sem, | Spr. | 86
Business 1d. |Typing 11 i Sem. | Spr. | 86

Subntted hy:% pran” ;/4-14 ’,

87

Phone # (572 7f7' //775/

Sh
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Updating the MSRTS Secondary Record

As previously mentioned, the specific * structions for updating the MSRTS sccondary
record are not to be discussed, per se, within this manual. The focus of this section will be
the reperting of the Secondary Credit section of the record in general terms. The listing of
generic subject titles, Figure III-10, is a necessary source document in updating
coursework in the Secondary Credit Data section.

Undating Designated High School of Graduation--This should be updated only if the
school affiliated with the Minimum Graduation Requirements on the record is not the

school from which the student intends to graduar .

Creating Credit Accrual History - A credit accrual history should be initially created for the
student if it has not already been done.  This coursework profile should include not only
courses taken at the current school, but those from all previous schools attended, regardless
of whether the student finished the courses and/or whether full or partial credits were
granted. Coursework repo.ted should be to date for students in grades 9-12. Junior high
students’ coursework will accumulate in the Secondary Credit Accrual section until their
enrollment in the ninth grade, at whick time the coursework for grades 7 and 8 will no
longer print. Creating a history is normally the job of the homebase district, but can be
done by any reporting school. In reporting a credit accrual history, all portions of the
Secondary Credit Reporting Form should be completed.

Reparting Current Class Schedule-- Once the credit accrual history has been created, the
school in which the student is presently enrollea should enter the current class schedule.
This is done by reporting only the generic subject title of the course, cowmse title, course
grade level, type of term, term, and year. Itis inappropriate to report partial work or credit
granted at this time since the student is still enroiled in these classes.

Updating Current Class_Schedule-- At the end of the semester or upon the student’s
withdrawal, whichever comes first, school staff should update the Current Class Schedule

with the partial work completed and/or credit granted for each course in which the student
was enrolled.




Figure III-10

' MSRTS SECONDARY CREDIT ACCRUAL
GENERIC SUBJECT TITLES

Agri

Art

Aud Vis Asst
Bilingual Ed
Business Ed
Career Ed

Civics
Communications
Computer Science
Crafts

Dance

Drama

Driver Ed
Economics
English

ESOL

Free Enterprise
Foreign Lang
Geography
Government
Guidance Intern
Health

History

Home Economics
Humai. tes

Industrial Arts
Journalism
Language Arts
Law

Library Aide
Life Skills
Mktg Distb Ed
Math

Musi.

Persnl Finance
Physical Ed
Psychology
Reading
Recommended
Resource Room
ROTC

Science

Social Studies
Special Ed
Speech
Teachers Asst
Trade Technical
Vocational Ed
Work Study




Reporting Recommended Courses — Determining whether recommended courses should
be reported is left to the discretion of the counselor or registrar. The following sample
cases may be of assistance in making that determination:

Case #1:  The student leaves at the end of the term and has credit glanted for the course,
but no partial work. In this case, it would be beneficial to the next high school to include
recommended courses for the next term(s).

-Case #2:  The student leaves during the term and has only the partial work earned through
his/her current class schedule. In this case, it may be advantageous to update the current
class schedule and include recommended courses for only the next term.

Case #3: The student leaves during the term and has partia! work from prior terms as
well as from e current class schedule. In this case, it is advisable to only update partial
work from the current class schedule, but not enter new recommended courses.

This is advised because the primary purpose of the secondary credit accrual system is to
assist migrant students in completing courses, so the number of partially completed courses
should be decreased before new ones are recommended.

Consolidating Courszs for Credit— Obviously, because of their migrancy, secondary
migrant students ki ve ample opportunity for accumulating partially completed courses for
which they may or may not have received credit. It is possible through the MSKTS to
consolidate coursework taken at two or more schools if & school is willing to grant credit
for the work. This process was intended, when it was initially designed, to be the
cornerstone of the entire secondary credit accrual system. However, for a variety of
reasons, its usage has been abysmally low. It is crucial that counselors and registrars
become familiar with this process and implement it at every opportunity to enable migrant
students to graduate. Chapter VI explains in detail how the credit consolidation and
acceptance process must work to be successful in helping migrant students accrue the
credits they need to graduate from high school within the normal four-year period.




Section D

Requesting MSRTS Records in Advance
of Secondary Students’ Arrival

Any state, sending or receiving, can reap the benefits of requesting MSRTS records for
students it expects to se-ve in advance of the students’ arrival. Access to this Secondary
Credit and other MSRTS data in advance can be of tremendous help in program planning
and student instructional placement.

In the spring, before Texas migrant students migrate, receiving states request MSRTS
records for all of the secondary migrant students they served the previous year. Having
these records in advance enables their staff to design their spring and summer prograras to
meet the needs of that specific group of students. They closely examine the . trent
schedules of the students as well as the recommended courses to identify those which the
students need and those that their program can offer to promote educational continuity.
Conversely, Texas schools automatically receive in early August the MSRTS records for
Texas stadents who have been enrolled in schools outside of Texas (and for whom new
informatior: may be on the records) to help Texas counselors/registrars place students and
award credits for coursework taken elsewhere.

Lae process for requesting the records is a relatively simple one: the state director of the
migrant program sebmits a written request to the administrator of the MSRTS data bank.
Included in the request, of cowse, must be some basic da‘a parameters, such as:

* Where and to whom the records should be mailed (e. g., to counselor at the
school);

* When the records need to be printed and mailed (i. e., right |.cfore the
records need to be used, such as in late August; just before the regular ‘chool year
begins, or in April, before the students withdraw from school); and




* The student group for whom records are intended (e. g., curréntly migratory
students who were served by that school during the previous summer term or regular
school year and who, according to the MSRTS data bank, were enrolled in one or
more additional school districts in the interim. These would be the only students who
potentially would have new information on their records).

Once the records arrive in the state (whether they be received by state, regional, or district
staff), it is critical to immediately distribute them to the school staff who will benefit the
most from their use. Typically, the counselor or registrar stands to benefit greatly from
access to course information prior to the secondary student’s return to the school. By
reviewing the coursework that the stuent took elsewhere and the courses that annther
school recommended, the advance information can help them schedule the student for
particular courses. Even if a migrant student typically arrives after the start of the school
year, the counselor can save a space or “slot” for him/her in the appropriate course if they
can determine for certain which course the student should take. The advance record can
help counselors and registrars mzake such a determination. For students who have partially
completed courses, steps can be taken by the counselor or registrar to ensure that the
student receives the approriiate instructional assistance to make up work missed, take
required exarminations, receive tutorial assistance, etc.

Althcugh records for any number of ctudents, large or small, can be requested, receiving
MSRTS records in advance of the students’ arrival is quite helpful if a large student
population is to be arriving in the district simultaneously (e. g. at the beginning of the
regular school year). In schcols which are literally inundated with scheduling hundreds of
migrant students in a single day, access to advance information can save time, prevent a
duplication of services, and help ensure proper student placement.

Program planning is another important need that ca. be met by requesting MSRTS records
in advance of the migrant students’ enrollment. This is particularly useful for reseiving
states who wish to tailor their instructional program to meet the identified needs of the
migrant studeuts. For example, if the MSRTS rzcords of 52% of the students expected to
arrive indicate recornmended courses in English literature, U.S. history, and algebra, the
instructional program can be designed, staff assigned, ana resources allocated accordingly.
It is most appfopri}:te for the receiving state to offer those courses which the students are
required to take in order to graduate from the high school of their choice. Therefore, it
would not be in the best interests of a migrant student if receiving state graduation
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requirements were imposed upon the student if he/she intends to eventually graduate
elsewhere. This can be determined, of course, by carefully reviewing the MGRs on the
MSRTS records for the students to be served.

Itis important to ke cognizant of two conditions which impact whether secondary students’
MSRTS records will reflect new data prior to their return to the receiving district:

1. Migrant secondary students typically work in the fields during the day, which means
that enrollment in evening courses will be most suitable for their schedules. If a district
offers courses only during the day, t* ~ stadent may be unable to enroll in them.
Consequently, their MSRTS records wou'd not reflect any new coursework.

2. The advance records could have been printed and mailed before the migrant students’
records were updated by the previous school(s), either because the student is still
enrolled in that program or the migrant staff is late in processing the MSRTS record
updates.

The counselor or registrar should attempt to contact the sending school personnel as soon
as possible to determine the coursework, if any, the student has taken to assist in the
instructional assessment and course placement process. At least having advance access to
the contact person from the most recent enrolling school would be of some assistance in
meeting the student’s needs prior to his/her arrival.
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CHAPTER IV

THE NEED FOR MORE EFFECTIVE INTERSTATE
CREDIT ACCRUAL AND COORDINATION

Although the existing secondary credit accrual system is a well-designed system that has
proven effective when used properly, there are several chronic problems which persist and
demand more effective and more universal utilization of the system. These chronic
problems are briefly discussed in the next few paragraphs.

Because currently migratory secondary students seldom rema‘a «nrolled in school for a
complete term or school year, they have di“ficulty accumulating credits toward high school
graduation, and/or usually accumulate them more slowly so that they are prevented from
graduating on schedule. This problem is aggravated by the fact that a majority of migrant
students today are overage for their grade by the time they reach the ninth grade, so their
chances of graduating with their original class are greatly diminished.

It is common knowledge that graduation requirements differ from state to state. However,
even schools within states have different graduation requirements which often include local
courses required above the minimum requirements set by the state. Migratory students
subjected to a variety of state and local requirements are usually confronted by a loss of
credits earned at previous schools because the coursework may or may not conform to the
requirements of the currently enrolling school. They experience difficulty in accumulating
sufficient credits for similar courses partially completed in a number of different schools.

Some states have minimum competency or exit examinations that students must pass before
graduating. These tests are usually based on a set of competencies or skills defined by the
state or district which students are expected to master periodically during their school
history, or prior to graduation from high school. Transitory students often experience skill
gaps due-.to their mobile lifestyle. This frequently puts them at a disadvantage when they
are confronted with the challenge of demonstrating skill mastery on skills they may never
have been taught or were unable to master due to their mobility.




Although accredited schools in a state routinely accept school work and course credit from
accredited schools in the same state and from other states, migrant students’ work and
course credit is often treated differently. When the children of military personnel,
government, or industry workers transfer in the middle of a term, schools routinely accept
not only completed credits, but also partial work done in the other school. Yet, in o0
many instances, migrant students’ work is st bjected to extensive and sometimes artitrary
scrutinizing.

The fact that the current interstate secondary credit accrual system has only begun to “make
a dent” in the generic and chronic problems cited above is enough justification fcs
intensifying efforis to address these problems. However, the following six sections
provide a more in-depth analysis of the key problem areas which together create a
compelling need for more effective interstate credit accrual and coordination.




action A

Current Eifort/Usage of the MSRTS
Secondary Credit Accrual System

Although the current effort/usage of the secondary credit accrual system has made a
significant contribution to improving the rate at which migrant students graduate from high
school, secondary migrant students still encounter resistance in having schools recognize
and honor-course credits earned at different institutions. Often, secondary migrant students
are enrolled for short periods of time in several similar courses, yet receive no credit for
these courses by the schools from which the students intend to graduate.

Migrant secondary students already face significant odds in graduating from high school
sir.ce many of them are overage for their grade level. A recent analysis by VAMOS of the
national MSRTS Student Distribution Summary Report for the 1988 calendar year indicates
that nearly 30% of migrant secondary students (grades 9-12) are at least one year overage,
and nestly 16% are two or more years overage by the time they reach the ninth grade.. The
lack of acceptance of credits or lack of recognition of coursework taken elsewhere poses
additional and unnecessary obstacles for the migrant secondary student. Credit acceptance
on an interstate basis is still a pressing need in enabling migiant secondary students to
accrue sufficient credits to graduate and to do so within the same time frame-as their non-
migrant counterparts.

A VAMOS analysis of MSRTS Secondary Credit Data reported by states during the 1987-
88 school year was done to determine the status of MSRTS Secondary Credit Data activity
for secondary students.

NOTE As requested by the MESA project and suppLed by the MSRTS data bank the
national totals from this study are duplicate counts. This means that they are somewhat
inflated due to the fact that migrant students are often “shared” by more than one state and,
therefore, students and Secondary Credit updates may be counted more than once by one or
more states. However, since both the enrollments and activities (e.g., graduates, updates,

etc.) ave inflated, the resulting percentages are very useful approximations.
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There were: 34,441 currently migratory secondary students (grades 9-12) entered into the
MSRTS data base during the regular school term. An examination of the MSRTS records
for these students revealed that some form of Secondary Credit update had been reported
during the year for neacly 66% of these students. This is a remarkable achievement, given
that the Secondary Credit system has been part of the MSRTS only since 1984.
Interestingly, though, only ten states accounted for more than 90% of these reported
updates.

Of the 34,441 currently migratory secondary students enrolled, MSRTS records for only
11,348--or 33%--of these students reflected an enrollment in another school during the
school term. This finding is unusual, considering that the students had to have migrated at
least once during the psevious twelve months to qualify as “currently migratory”. The low
percentage of students exrolling in a subsequent school can be attributed to one or more of
the following conditions:

1. The students had actually migrated to another district but were never officially enrolled
in another school.

This is a distinct possibility that a number of secondary migrant students may prefer to
work--or may work out of necessity--rather than attend school, especially during the
summer months. For those students wishing to attend summer school, there is often
no option but to work since many states offer no summer programs, or only a limited
number of them, for secondary migrant students.

NOTE: These students may have been reported to the MSRTS as “residency
enrollments”, meaning that only their date of arrival--or residency--in the district is on
file in the data base since there is no school enrollment date to be reported. These
students would not have been reflected in the data since the study included only
students whose records showed school enroliments.

2. The students had migrated to another district and had officially enrolled in another
school but that enrollment was aever reported to the MSRTS.

The implication here is that the students were never identified by the migrant program,
It is highly unlikely that a migrant student would be identified by a migrant project




district but never entered into the MSRTS because migrant program funding for each
state is indirectly related to the number of students entered into the MSRTS data base.

The same VAMOS analysis also revealed a distressing finding: Of the 11,348 students
whose MSRTS records showed an enrollment in another school, only about 4% of those
records indicated full or partial credits were entered in the Secondary Credit Data section of
the record during that year. This alarming finding may be due to any or all of the following
conditions: ) .

1. Full or partial credits were rarely awarded for work completed or under study by the
migrant students.

This situation occurs often for migrant students who, due to their migrancy, are unable
to complete a full school termfyear. Students are often given no recourse but to retake
comaplete courses because other options were not made available to them to legitimately
earn credit without being penalized for their family’s lifestyle.

2. Full or partial credits were officially awarded for work completed or under study by the
migrant students, but this information was never updated on the MSRTS records.

This is a real possibility for those students who enrolled in schools but went
unidentified by the migrant program. Without being identified, no data is sent to the
MSRTS and the schools will be whelly dependent upon the receipt of official school
transcripts. Unfortur.ate.y, this also occurs when students are enrolled in migrant

programs.

Itis clear that the overriding factc. 1 the failure of the secondary credit accrual system to
make a dramatic and overwhelming impact on the migrant student dropout rate has been
that too few districts UTILIZE the system. It is also clear that a FATAL FLAW which
would prevent effective technical utilization has never been identified, so at this point, the
two weaknesses of the overall accrual system are:

1. The failure of too many disiricts o other responsible entities to provide educational
services to migrant students to enable them to earn full or partial credit; and




2. The reluctance of too many districts to accept full or partial credits from other districts .
TBROUGH THE MSRTS SECONDARY CREDIT RECORD. e




Section B

Characteristics of the Migrant Student

This country has over a half million children whose parents harvest a significant part of this
nation’s crops. These children and their parents (and/or grandparents, uncles, aunts,
cousins, friends, etc.) migrate from the three large “sending” or “homebase” states of
California, Texas, and Florida to the other forty-five contiguous “receiving” states. In
addidon, Alaska and Puerto Rico have a significant number of migratory children within
their borders. Although migrant siudents can be described in many different ways, the rest
of this chapter contains the official definition of a migrant child, as well as four key
characteristics of migrant students.

Part 1: The Official Definition of a Migrant Student

A migratory child is the child of a migratory agricultural worker or a migratory fisher who
moves with his/her family within a state or from one state to another for the purpose of
finding temporary or seasonal employment.

A currently migratory child means a child:
a. Whose parent or guardian is a migratory agriculiural worker or a migratory fisher; and

b. Who has moved within the past twelve months from one school district to another--or,
in a state that is comprised of a single school district, has moved from one school
administrative area to another--to enable the child’s immediate family to obtain
temporary or seasonal employment in an agricultur=l or fishing activity. This definition
includes a child who has been eligible to be served under the requirements in the
preceding sentence and who, without the parent or guardian, has continued to migrate
annually to enable him or her to secure temporary or seasonal employment in an
agricultural or fishing activity.




A formerly migratory child means a child who:

a. Was eligible to be counted and served as a currenily migratory child within the past five
years, but is not now a currently migratory child;

b. Livesin an area serve 1 by a Title I migrant education project; and

c. Has the concutrence of nis or her parent or guardian to continue to be considered a
migratory child.

An interstate migratory child is one who has moved with a parent or guardian within
the past year across state boundaries.

An infrastate migratory ckild is one who resides in a state full-time and who has
moved with a parent or guardian within the past year across district boundaries within that
state.

Part 2: The Mobile Life of Migrant Students

Currently migratory children may live for short periods of time during each year in several
communities, sometimes in two, four, six, and even eight different states. Even though
theif‘families may have a well-established migratory route, there is no assurance that, while
on the trek, they will reside in tae same communities year after year.

To some migrant children, “home” is the location where they live the longest time during a
year, usually where the family resides during ¢he winter, or places they visit in between
migrations. To 9thers, “home” has no meaning whatsoever and in response to questions
regarding it, they answer, “Nope, ain’t got no home. Just any place we’re at, that’s my
home.” or “I don’t know, you see, we just move a lot.”.

Some children whose parents have established a somewhat regular pattern of migration live
in only two or three states during a year and return each fall to the same area. This does not
mean, however, that their children enroll in the same school in each area every year. They
may annually move into the same state and even into the same county. However, their
parents may work for a different grower and live in a different community, and the children
will attend a different school.
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While migrating, there is no definitely scheduled time in any location. Length of stay is
determined by the weather, the labor supply, the crops to be harvested, and the availability
of housing. During some seasons, the children may live in a community for only a few
days or weeks, for as long as four months or, if their families secure work with one fishing
or agricultural firm, they may reside in one area for a year before returning to their
hormaebase. Over a few years, it is possible for migratory children to have experienced
several of these patterns of mobility while on the road.

Migrant children live in a world few teachers understand or appreciate well. In teaching
migrant children, one should not only have an appreciation for their way of life, but for the
problems and opportunities created by this life, and to learn how they think and feel about
themselves and others. Like all children, as they grow they acquire a picture of the kind of
person they are, of the things they can and cannot o, of the sort of person they eventually
can hope to be. The picture they form will determine greatly their success or failure in
school or in life. The picture is shaped by the impact of unique forces in their lives 2nd,
especially, by the expectations and perceptions others have of them, Migrant students,
regardless of age or grade level, are similar to all other students in that they respond to
praise, to a warm smile, and to kindness. They grow ever more responsive when they are
met with appreciation and friendliness which, in turn, provide them with a sense of
security, trust, and self-confidence.

Although the situations described below may cause migrant children to feel insecure, they
also often result in the development of positive values and attributes:

First, their transient way of life is a force which generally leads to insecurity. In
continually pulling up roots and moving into new situations, migrant children are in
constant contact with non-migrants with whom they must cooperate and compete. It may
be difficult for them to make new friends and become accustomed to different
environments. Conversely, however, migrant children ere flexible, adaptable, and eager to
please due to their exposure to a variety of circumstances and situations in school and
within the community. They are survivors in the truest sense of the word a~d have
acquired an inner strength as a result of their varied expe:.iences.

Second, their childhood is foreshortened, a forge which alsc leads to insecurity. Living in
a culture which compels them to assume family responsibilities early, they experience by
13 or 14 years of age what non-migrant children may not experience until they are 18 years
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or older. However, this also provides migrant children with a maturity and a sense of ‘
responsibility of which they can feel confident and proud. As breadwinners and significant
contributors to the family’s economic well-being, they can feel a true sense of
' accomplishment.

-

’

Third, the strong and well-defined family relationship is a force which generates feelings of
security. They are loved and welcomed with warmth and athusiasm by their families.
But their families may insist, due to economic hardships, that they take on responsibilities
and become wage earners as soon as possible—-ideas that conflict with non-migrant values
and often with the high value their parents place on education. As a result, what feelings of
security they have may hecome dwarfed in significan~e and they may feel inadequate to
deal with new situations.

Fourth, migrant children are frequently proficient in a language other than English. This

may put them at & disadvantage academically if the appropriate instruction is not provided to

them so that they can perform at their ability level. Yet, they can express themselves

vividly and with ease among their family and peers. They bring with them to school a
language axd culture that are rich with heritage and of which they can be proud. Perhaps .
because of a language barrier, they are perceptive and can generally size up new situations

and people quickly.

Migrant students typically bring a particular set of charac.eristics to the school site. These
characteristics include a dominant Ianguage other than English, irregular scheol attendance
because of mobility and the need o work, and oftentimes poor health and nutrition. The
implication for the school is that, like all otker children, migrant students deserve the same
opportunities for an education that meets their individual needs. As is true with meeting the
unique needs of any child, creative and flexible solutions are often in order.

Part 3: The Efiects of Mobility: Research, Theory, and Fact

A number of psychologists have studied and/or theorized on how moving affects children.
Although these studies or theorizing were not directly on migrant students, the general
findings appear to be applicable to migrant students. In 1961, Switzer and Associates
concluded that the main psychological difficulty for children who move is their feeling of
loss, lessened parental attention, helplessness, and fear of the unknown. Ina 1968 study, .

o | 4-10 104




Kliman compares the psychological impact of moving to that of the feeling of being
abandoned by a loved person.

There isn’t agreement as to which developmental stages or ages are more susceptible to the
negative effects of moving. Inbar, in a 1976 report, contends that children 6 to 11 years of
age may be affected more than younger or older children. He explains that this may be due
to cognitive and social developmental factors. He believes that moving during middle
childhood may interfere both with language developmen: and with the socialization process
of developing childhood friendships. These two important processes of language
development and developing childhood friendships would be greatly affected by the
migrant’s mobile lifestyle since the migrant child may be in two, three, or four different
schools in one year.

However, as a result of a 1980 analysis, Rubin believes that the period of later childhood
may be an especially difficult age level for coping with moving since by that time cliques
are likely to be well established and difficult to penetrate. If this is true for the stedent who
moves only once or twice during their school years, think of the enormity of the problem
for those migrant students who must move to three or four schools every year for three,
four, five, or more of their school years!

The effects of moving are not all negative. In 1968, Lehr and Hendrickser concluded that
adaptability and self-reliance can be learned by young children as a result of having to
move. In 1978, Fassler wrote that young children can benefit emoticnally from moving by
developing pride in having mastered a difficult situation. Positive attributes and
characteristics of migrant students resulting from the effects of mobility previously
mentioned in Part 2 corroborate the conclusions of the two studies above.

Although interstate efforts have iraproved conditions for the mobile migrant child, students
keep moving and many problems still persist. In one issue of the MESA Bulletin
published in 1988, the effects of mobility on migrant secondary students were reported to
be:

» Loss of credit due to insufficient days of attendance (late arrival)

* Loss of credit due to failure to take final exams (early departure)




* Exclusion from school by receiving schools in late spring (These students need to
attend school in order to fulfill attendance requirements of the sending schools.)

* Misunderstandings of the differences in credit value in different states (1/2=1=15in
" different states)

*  Failure to combine credits and failure to award partial credit
* Differences in course descriptions and courses required for graduation
+ Differences in proficiency or competency test requirements

¢ Lack of availability of nesded cources (at receiving schools, or for late arriving
students in the fall)

There are other effects of mobility that are more affective in nature and which handicap
students by depriving them of support and motivation to continue. These problems
include:

* Lack or loss of supportive counselors

* No high school graduation plan |

. .No college attendance plan

+ Alienation from receiving school, community, and students

* Need to work to help support the family

* Language barriers

* Lack of advocates or role models

* Migrant Education Program services unknown or unavailable in area




Migrant Education Programs filled by formerly migratory students or students who
arrived earlier :

Part 4: The Socio-Ecoromic Status of Migrant Students

Migrant families suffer from some of the most severe poverty in the country. By the age of
ten or eleven years, sometimes even younger, the children join their parents in the fields. If
not rescued through education or training, they may spend the rest of their lives as migrant
workers.

Although being poor does not correlate to low intelligence or inability to learn, it does
correlate to Jow academic achievement and high dropout rates. The poverty of migrant
parents results in or creates a number of barriers to academic success:

Poor parents are normally undereducated and cannot give their children a good start in
verbal communication slilis.

They cannot provide access to books, educational toys, and other leamning experiences
which cost money.

They are less aware of the potential for special educational assistance which exists in
the school district.

They have less ability to assist their children with their academic assignments.
Their children miss wore school due to illness, clothing needs, transportadon, etc.

Their children are less able to compete and/or participate in activities which require
monetary support from the parents--such as band, twirler training, cheerleading, etc.

Their older children miss more school because they have to work to help support the
family.
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* Migrant parents have more difficulty participating in school activities such as parent-
teacher organizations or ©hapter 1 Regular and Migrant parental involvemeit due to
language barriers, conflicting work schedules, and limited skills in navigating within
the educastional system.

One can harduy blame the student for getting discouraged and dropping out if, in addition to
the handicaps mentioned above, his/her partial work done in another state or in another
district in the same state is not accepted, preventing him/her from accumulating enough
credits to graduate.

Part 5: The Bilingual Migraat Student

About 65% of all migrant students in the country are also bilingual in the sense that they
speak another language in addition to English. These chiidren, particularly those
categorized as “Limited English Proficient” (LEP) face even greater barriets to obtaining an
education and graduating from high school. In addition to facing the same mobility and
low socio-economic problems as English-speaking migrants, bilingaal students face a
severe shortage of bilingual programs and trained teachers. Very few districts offer
bilingual services. For example, Texas has over 1,000 districts and only about 170 provide
bilingual edzcation services. It is the rule rather than the exception that a student receiving
bilingual instruction in one district will migrate to a district without bilingual services. A
similar situation exists with regard to English as a Second Language (ESL) services which
are normally more applicable to high school students.

The bilingual student has the further disadvantage of poor or no communication between
his parents and the school (partially because the parents speak li‘tle or no English and/or the
school staff do not speak a language compatible with the parents’ !anguage).




Section C

The Legal Administrative and Regulatory Hurdles
Faced by Migrant Students

The elementary and secondary educational system in the United States is designed for
sedentary studeats. The policies, procedures, and processes are all designed for students
who are expected to be t. «re for the whole school year. Additionally, the educational
system is overly conservative and overly bureaucratic. Despite written philosophies and
goals which imply flexibility in accepting students as they are and addressing their needs,
the educational system, with few exceptions, in reality expects and even demands that
students adjust to the system or elsc suffer the consequences.

Several examples will suffice to validate the points made above. The use of bilingual
instructional methodology to address the needs of limited English proficient students was
made possible only by the introduction of lawsuits and legislation. Only limited
development of special instructional methodology to serve migrant students occurred prior
to the federal legislation which created the Title I Migrant program. Several court cases
have been litigated to establish the rights of migrant students to a good education.

A large number of legal administrative and regulatory hurdles are faced by migrant
students. Although in most cases the local administrations have authority to either exerapt
migrant students from some requirements or to provide them alternatives, very few districts
actually give the migrant student a fair opportunity to succeed. A number of these legal
hurdles are summarized below (not necessarily in priority order):

1. Different Academic Requirements

Differences in states’ academic requirements present migrant students with severe
difficulties. For example, a migrant student who enrolls in five or six courses and has
to migrate to ancther state before finishing the term may find that he/she can only
continue one or two of the courses in the new school.

AR
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2. Enrollment and Withdrawal Policies
@

Most districts have policies which deny credit to students who enroll a certain number
of days after a term begins or to students who withdraw a certain number of days
before the term ends.

3. Attendance Reauirements

Most districts also have " .olicies which require that a student attend a class a certain
minimum number of clock hours or days of instruction before credit can be given.

LExiﬂ‘.esLB;:nnimmsn.ts

Some states have exit-level competency exams which are given on certain dates. This
creates problems for migrant students who miss the administration of the test due to late
arrival or early withdrawal as a result of migration.

S. Early Registration
e

Migrant students have difficulty getting placed in certain classes that require early
registration (e.g., during the previous term). Most districts do not reserve slots for
late-arriving migrant students even though, in most cases, the districts know the
students will be arriving because of their past migration patterns.

All o{ these legal hurdles can be overcome by legitimate actions which can be taken by the
appropriate school official(s). The problem is that only a limited number of enlightened
school districts have evolved and implemented alternative policies and procedures to ensure
that migrant students have equal access to a good education.

4L
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Section D

The Need to Provide Equal Educational Opportunities for Migrant Students

Although there has been a great effort by migrant educators and others to meet the needs of
migrant students, much remains to be done. Some of what remains to be done is
instructional, but the most important remaining need is to promulgate policies and
procedures which remove the legal barriers to a quality education for migrant students.

A few of the key areas of need are discussed in the rest of this section. A very important
point which needs to be made is that if and when all of the items below are provided, only
then will we come close to providing a fair chance for migrant students. The areas of need
for migrant students are as follows:

students

Although a large number of specially designed instructional and instructional support
services, methodologies, approaches, procedures, etc. have been develope. .ind/or
identified, relatively few districts have implemented them. Those districts that have
impiemented them have invariably shown significant gains in migrant academic
attainment and increased graduation rates. These specially designed services include:

* after school and weekend classes

» counseling

* tutorials

o study packets

o correspondence or independent study courses

Secondary credit accrual and acceptance cannot take place effectively unless these
services are provided to migrant students.
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It was pointed out in #1 on the previous page that the first step in a successful effort to
utilize the secondary credit accrual system is to provide appropriate services to migrant
students. The second step is to update the MSRTS Secondary Credit Data portion of
the MSRTS Educational Record.

As previously mentioned, a VAMOS analysis of MSRTS data bank statistics was done to
determine the status of Secondary Credit updates for secondary students (grades 9-12)
enrolled during the 1987-88 school year.

NOTE: As requested by the MESA project and supplied by the MSRTS data bank, th
national totals from this study are duplicate counts. This means that they are somewhat
inflated due to the fact that migrant students are often “shared” by more than one state and,
therefore, students and Secondary Credit updates may be counted more than once by one or

The data show that during the 1987-88 regular school term, only a limited number of

states reported Secondary Credit Data for a high percentage (70% or more) of the

currently migratory high school students they enrolled. Only ten states met these

criteria. These ten states have done an excellent job of reporting data since they g
averaged entering data for 90% of their currently migratory high school students.

The rest of the states range from 0% to 69%. Obviously, the second, third, etc.
districts in which a migrant student enrolls cannot use the Secondary Credit data if it is
not entered by the previous school.

3. The need for placing migrant students in appropriate classes.

The MSRTS secondary reccrd was designed to provide sufficient information to enable
the counselor or other school officials to place a newly-arrived migrant student in
classes which count toward his/her graduation. The sections which contain this
information are: ' ‘
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» The Minimum Graduation Requirements (MGRs) from the Designated High
School of Graduation;

The Secondary Credit Accrual Data which reflects how many credits were
earned and what partial work was completed by the student;

The Class Schedule from the Most Recent Reporting School; and

Recommended Courses.

If the previous school enters or updates the right information, then the school in which
the migrant student is currently enrolled can place him/her in the appropriate classes.
There is a problem if the school does not have the appropriate courses. A lot of
districts facing this problem simply enroll arriving migrant students in whatever classes
are available rather than determining how the migrant students can best be helped.

Although it takes some effort on the part of the school district, there are several sources
of assistance to help the migrant student. Once the student has been identified as a
currently migratory student, the district needs to find out, if possible, how long the
student intends to remain there. If it is a short stay, then it might be more productive to
assist the student in completing any courses the student might have started in another
school. Some homebase or sending state districts can sometimes send assignments
and/or textbooks to the receiving district.

Other sources of assistance can be:

» The Portable Assisted Study Sequence (PASS) Program;

» The High School Equivalency Program (HEP)*;

» The University of Texas Correspondence Courses (UTCC) developed for
migrant students participating in the UT Migrant Dropout Preveniion Project ;

» The Texas Migrant Interstate Program at Pharr, Texas;
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o The Migrant Education Program Development Centers located in Oregon,
Texas, and New York;

o The BOCES Geneseo Migrant Center in Geneseo, New York; and
 Other sources identified by state migrant program directors.

In a lot of instances, high school students will work during the day and districts nzed to
provide either night or weekend opportunities for them.

* The High School Equivalency Program (HEP) is one alternative for those migrant
students for whom the traditional school setting no longer seems appropriate. It is
designed for migrant students who have dropped out of schocl but who want to finish
their high school education. The goal of HEP is to provide a residential or commuter
instructional program which prepares the student to pass the General Educational
Development (GED) tests and earn their GED certificate. In addition to GED
preparation, placement services are provided to all students before and after completion
of the program. HEP students participate in campus activities and educational field
trips. Students also receive school materials and a weekly stipend while enrolled in the

program.

T { ¢  full al credit f k done by mierant

tudents in_other_districts.

The most important function of the secondary credit accrual system, the “payoff” so to
speak, is the acceptance of credit, particularly partial credit or credit for parts of
courses, by school districts. This has been the most difficult aspect of the credit accrual
system to implement. Chapter VI goes into detail on consolidating and accepting
credit. The design of the credit accrual system acknowledges and takes into account the
need for districts to safeguard the integrity of the granting of credit. Certainly, no one
connected with the system advocates lowering the standards for migrant students. It
would not be fair to non-migrant students. However, it is definitely unfair to
migrant studeats to work hard in a fully-accredited high school for six, ten, or 15
weeks, be passing four or five classes, and then havc: to start over in a second or even a
third school and receive no credit from any of the schools!
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Section E
Migrant Students: Prime Candidates for “At-Risk” Status
A number of factors have been identified in numerous research studies which contribute to
any student being considered “at-risk” of not graduating from hlgh school. Several of

these factors are listed below:

* Overage for grade* *  Grade retention*

» Low interest in scl.ool - “ o Inability to read*

* Poor academic performance* * Poor attendance*

» Single-parent child o High mobility*

* Low socio-economic status* » Disciplinary problems

* Teenage pregnancy and/or marriage » Employed*

* Low self-esteem/confidence* * Limited English proficient*

» Lack of participation in school activities*

All students, including the migran¢ student, can be adversely affected by any of thesc
factors. However, the migrant student is usually affected by many factors simultaneously,
especially those indicated above by an asterisk (*). High school migrant students, for
example, who are already overage one or more years for their grade level, who are not
pioficient in English, and who are unable to compete academically surely feel a deep sense
of frustration and a lack of confidence in their ability to continue onward through high
school. Additionally, imagine the cumulative psychological impact of being unable to
receive official credit for legitimate coursework completed, time and again, in school after
school. Although this scenario would discourage even the most resolute adult, migrant
high school students encounter these obstacles on a regular basis.
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Because they often come from financially deprived families, migrant high school students
frequently feel compelled to find a job so that they can cantribute to the family’s welfare. It
is important to note that a study conducted by Stephen M. Barros in 1984 found a
correlation betwween the number of hours a student was employed and whether he/she
dropped out of high school. The degree to which employment will impact their chances of
remaining in school are as follows:

0 - 14 hours: Employment will have no effect on their school status.

15-21 hours:  Chances are increased by 50% that the student will d,l;op out of
school.

22+ hours :  Chances are 100% that the student will drop out of school.

Although part-time employment may seem to be a viable solution to prevent a migrant
student from dropping out of school altogether, school personrel--particularly counselors--
should be fully aware of the potential consequences of a student being employed in excess
of 14 hours per week. A disproportionately high percentage of migrant students are
overage for their grade level, usually because they have been retained one or more times
before the ninth grade. Research shows that a child who is overage one year by the ninth
grade stands a 50% chance of dropping out of school, whereas the student who is overage
two or more years will almost never graduate from high school. Ample studies in recent
years have indicated that under no circumstances is retention a viable option in improving

tudent achicvement because it not have a positive impact on student achievement. In
fact, it has an enormously detrimental affect on the student’s self-esteem, such that they
often never recover from the trauma.

There are migrant students who have overcome great odds and graduated from high school
(many with honors) and who have subsequently gone on to post-secondary institutions or
training. In spite of tremendous obstacles, these students found school staff who offered
them encouragement, support, flexibility, concern, dedication, and creativity--staff who
had the will to design the system to meet the needs of the students. 4
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Section F

Summary

If the MSRTS records are any indication of the status of credit accrual and acceptance for
secondary migrant:students, a dismal picture exists. The fact that some migrant secondary
students are not being identified by the migrant program as they migrate is clearly
contributing to the obstacles faced by these students in accruing credits toward graduation.
If the students are not identified, schools serving these students do not have access to
MSRTS data available and are dependant upon the receipt of official school transcripts
which may take weeks to arrive. Of coiirse, contact could be initiated by the receiving
school with the sending school, but the likelihood of that occurring may not be great.
Therefore, school registrars and counselors must make on-the-spot decisions about the
courses in which to place the student. This type of uninformed decision-making may be at
the expense of the migrant student’s best interests in meeting graduation requirements and
graduating on schedule.

Without an ongoing and high degree of communication and coordination between
individual registrars and counselors serving the migrant secondary students, these students
appear to be at the mercy of a system which clearly has not been successful in meeting their
needs. Again and again, they will be confronted with:

* Repeating courses previously taken because schools were unaware of their course
schedules;

* Not being awarded course credits because they were unable to complete the courses
due to migrancy;

o 'Not being able to take courses required for graduation because the courses are full
when migrant students arrive and after the school year has begun;

* Not being able to accumulate course credits for partial work completed in similar
courses taken at different schools;
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If the needs of migrant secondary students are to be met in the area of credit accrual and
acceptarce, an inordinate amcunt of collaboration is necessary on behalf of all the entities
serving this student population. The limited resources of the migrant program may be
presently inadequate to ensure both the identification ot the students and the
promotion/advocacy for the students’ needs. Migrant children are the nation’s children, not
just those of a single or a few states. Migrant students deserve the same opportunity to
graduate as all students, including military and other transient student groups.
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CHAPTER V

CREDIT ACCEPTANCE: THE INDISPENSABLE CORNERSTONE
OF THE INTERSTATE CREDIT ACCRUAL SYSTEM

There is no interstate credit accrual system without CREDIT ACCEPTANCE! Chapter Il
established the compelling need for a more effective and universal interstate secondary
credit accrual system. The first step in accomplishing this is to convince every
superintendent, every principal, every counselor, every registrar, every teacher, and every
person who serves migrant studente to participate in the system and to accept credit. The
best way to convince them is to illustrate the practical benefits of participating. In
particular, it is important to illustrate how the secondary credit accrual sysiem can assist
them in being more effective in their individual jobs.

The key consideration in credit acceptance is the validity of the data and legitimacy of the
transaction: Figure V.1 gives a summary of the normal or regular communication
betw<en districts when a student transfers and 2 snmmary of the communication through
the secondary credit accrual system for migrant transfe. students. The only significant
difference is that the normal transfer involves the physical transfer < f a signed document,
whereas the secondary credit accrual system relies on an electronic transfer of information
with an unsigned document going to the scnool enrolling the student. HOWEVER, A
SIGNED DOCUMENT EXISTS! This docutnent is, of course, kept at the sending school.

A very strong case can be made about the legitimacy and validity of the electronic transfer
of information. After all, electronic transactions involving millions of dollars are made
every day! Also, a number of state agencies use “electric pages” to convey important,
binding information to a wide variety of clients. Finally, several hundred migrant schools
already accept MSRTS electronic information on health, test data, and secondary credit.
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Figure V-1
MSRTS vs. DISTRICT-TO-DIESTRICT COMIMUNICATION
ON TRANSFER MIGRANT STUDENTS

Normal District-to-District
Communicaticn on Transfer Students

Secondary Credit Accrual System
Communication on Transfer Students

STEP #1:

Initial documentation:

A. Student brings signed report card.

B. Student brings withdrawal form with

courses, time covered, and
withdrawal grade.

STEP #2.:

Current district calls or writes the
original district for information if the
student has only part or none of the
needed information.

STEP #3:

The student is placed.

STER #1:

Original district or other responsible
agency (usually under the auspices of the
state Department of Education since all
Migrant projects are under subcontract)
enters the information on the Secondary
Credit Reporting Form. (This form is
normally signed by a resjponsible school
official and kept for audit purposes.)

STEP #2:

The data is stored in the MSRTS data
bank in Little Rock, AR.

STEP #3:

The current district enrolls the student in
the MSRTS and receives the MSRTS
Educational Record with the Secondary
Credit data.

STEP #4:

The student is placed.




Section A

Benefits to Schooi Staff from Participating
in the Secondary Credit Accrual System

This section describes the benefits from participating in the secondary credit accruai system
for principals, counselors, registrars, teachers, and other staff who come into contact with
the migrant secondary student.

Part 1: Benefits to Principals

The interstate secondary credit acciual system can provide significant assistance to the
rrincipal in his/her efforts to serve migrant students. A principal’s commitment to and
advocacy for using the secondary credit accrual system can result in improved migrant
student services. Because the principal is the instructional and administrative leader for
the high school, he/she is ultimately responsible for the success or failure of al] students.
In the case of migrant students, the principal is responsible for a group of students with a
high percentage of “at-risk” students who have unique instructional and counseling needs
due, in part, to their low-socio-economic status and mobile lifestyle. From the school’s
participation in the interstate secondary credit accrual process, the migrant student benefits
from the school’s use of all available information to facilitate his/her chances of graduating
from high school. -

Another benefit for the principal in participating in the interstate secondary credit accrual
system is the potential for improved graduation rates for raigrant students. This
improvement can also have a positive impact on the district’s overall graduation rate,
particularly if there is a sizeable migrant student population in the district. The chart in
Figure V-2 illustrates the impact that has been made on Texas migrant students’
graduation rates in areas where services to secondary students have been provided. Itis
clearly evident that in school districts and regions in Texas where programs and services
are in place to meet the unique needs of the migratory secondary student, significantly
higher graduation rates have been realized than in districts and regions where little or no
emphasis on secondary services has been made. Itis likely that similar findings could be
documented in other states; particularly in the states which have large migrant student
populations, such as Florida and California.
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In any state or district having a significant migrant student population, these findings have
major implications in terms of the impact migrant students can have on the district’s or
state’s overall graduation rate. In these days of administrative accountability for student
performance, principals should not overlook this potential resource for improving their
districts’ overall graduation rates.

A district’s active participation in the interstate secondary credit accrual system can also
result in improved migrant student achievement. According to the effective schools
research, a school is considered effective if all of its students are successful, regardless of
the group to which they belong. In other words, the achievement levels of all groups
should be relatively high and equal. Traditionally, the overall academic performance levels
of migrant and other students participating in various compensatory education programs
(including the migrant program) have been significantly lower than those of the regular
student population. However, some districts with high-risk students (i. e., students who
are poor.. limited English proficient, overage for their grade level, et¢.) have realized
significant gains in student performance. The overail student performance level in these
districts has improved dramatically because their staffs have implemented program changes
specifically to meet the needs of migrant and other compensatory students. One of the
components of their innovative approach to meeting the needs of these students has been an
active involvement in the interstate secondary credit accrual system. Their investment in
meeting the needs of the at-risk students has paid off handsomely, and these innovative and
well-planned strategies have been found effective for all students, regardless of need.

Perhaps it s the students’ renewed hope that their chances of graduating are within their
reach that accounts for their improved academic success. Migrant students are acutely
aware of schools which have their interests at heart, and those which are content to focus
on other student groups. Like everyone else, migrant students thrive in an atmosphere of
caring and support, with staff who are genuinely taking advantage of every avenue to help
them get credit for coursework they complete and make progress toward their ultimate goal
of high school graduation.

The principal’s use of the secondary credit accrual system is one tool to add to a scheol’s

repertoire of strategies designed to improve overall student achievement and increase

graduation rates.The use of these strategies can also target the needs of the at-risk student

population to which migrant students often belong. By ensuring that his/her staff \;s well-

equipped to work with this student group, the principal is contributing to improved staff
5-5
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efficiency and success in helping migrant high school students. The rapid availability
of MSRTS Secondary Credit Data can save precious time and resources for school staff, in
addition to meeting the needs of the migrant secondary students. Having access to this
information at the time the migrant student enrolls in school can enable registrars and
counselors to not only quickly place the migrant student in courses appropriate for his/her
plan toward graduation, but can prevent the student from being enrolled in inappropriate
courses or courses he/she has already taken.

The MSRTS secondary record can also provide immediate information regarding the
contact person at other schools attended by the migrant student so that further information
about course requirements, content, and student performance can be quickly obtained.
This will enable the counselor and registrar to more effectively assess the partial work
completed by the students so that the student can be placed in courses appropriate to his/her
needs, and full or partial credits can be accepted and/or granted, whatever the case may be.
Teachers, too, will improve their success in meeting the academic needs of migrant

siudents if they have timely access to the MSRTS data which relates to skill strengths and

weaknesses, supplementary program services, and the course content and student’s partial
work completed in courses taken at previous schools.

Improving the school staff’s efficiency and success in working with migrant students, as
well as mc:teasm;,r the students’ academic performance and graduation levels ultimately
leads to improved parental involvement and support. Administrators from districts
having programs that are highly successful with migrant and other high risk student groups
know the value of parental support and involvement. Working directly with parents to
eunlist their support and understanding of the school’s attendance policies, course
requirements, and graduation requirements will result in a higher likelihood of the student
rernaining in school, completing his/her coursework, and graduating from high school.

At-risk students, and especially migrant secondary students who fall into this category,
benefit greatly from the one-to-one attention and support of a school staff member who
plays an advocacy role for that student. The principal knows well the attributes, strengths
and weaknesses of his/her staft’ and is in the best position to identify the individual(s) who
can best perform that service. It may be the counselor or registrar, but it could very well be
a teacher, school social worker or community liaison, parental involvement specialist, at-
risk student coordinator, or any number of other staff positions that can monitor the
progress of and assist the at-risk migrant student. Regardless of who assumes this
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responsibility, the use of the MSRTS secondary credit accrual system can be an asset in
needs assessment and delivery of appropriate services to the migrant student.

Part 2: Benefits to Counselors

The counselor stards to directly benefit from participating in the interstate secondary credit
accrual system. Rapid access to MSRTS Secondary Credit Data can result in iraproved
efficiency and accuracy in student grade and course placement. Contact
information on the MSRTS Educational Record can help the counselor quickly
communicate with schools in which the migrant student has previously attended.
Clarification of course content, grading requirements, and student performance reflected on
the MSRTS record can be obtained by communicating directly with these school staff.
Some school staff take the word of the migrant student or parent regarding the student’s
coursework and grade level in previous schools which sometimes leads to inappropriate
course placement due to the student or parent being misinformed. )

If the counselor plays a role in the process for credit granting and acceptance, the
timely availability of MSRTS Secondary Credit Data can be most helpful. This is
especially true for students who have only partially completed courses for which partial or
full credit has never been awarded.

MSRTS records may contain valuable insights into the academic and support services a
migrant student may need to be successful in his/her new school. Access to this
information can help provide improved services to migrant students, particularly
those who may be at risk of not graduating from high school. Making the transition into a
new high school is especially difficult for adolescents, and anything that helps ease that
transition and provides for educational continuity will help the student. MSRTS data can
be of many uses in helping counselors improve their delivery of services to migrant
students. MSRTS data can be useful to counselors not only in the academic realm, but in
the personal coﬁnseling arena. as well.

Research exists which substantiates that there is a positive correlation between student
achievement and the degree to which students participate in school activities and
organizations. Migrant students, due to their transient lifestyle, often do not fe¢l part of the
schools in which they enroll and, consequently, are reluctant to become involved in school
activities or clubs. Special talents identified through the MSRTS Educational Record,
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could be a valuable piece of information for the counselor to use in making the studep* cel
comfortable in and a part of the new school.

One school district, for example, « 1scovered that an at-1isk migrant student had an artistic
flair. With the counselor’s initial encouragement and support, that student became the artist
for the school newspaper. As a result, the student also became more involved in the
school, developed new friends, and had a changed attitude about himself and his abilities,
as well as the world around him. Just the availability of one simple piece of information
had an enormous impact on this student’s life.

Counselors frequently are responsible for the administration of standardized and/or
competency tests and the maintenance of test data for the school. The MSRTS Test Data
and TEAMS Data can provide access to this type of information reported by the schools the
migrant student has attended. Test results are usually one of the most widely-used forms
of assessment data used by schools in identifying the skill strengths and weaknesses of the
students and in determinirz whether supplemental services are necessary. MSRTS
Educational Records can provide counselors and teachers a common vehicle for
communicating about students’ needs in the classroom and the home.

By using the School Hisiory data from the MSRTS record, a counselor can determine a _

migrant studeat’s migration and attendance pattern which, in most cases, is fairly reliable.
For late-arriving migrant students, their chances of being able to enroll in required courses
are often greatly diminished or non-existent unless the student has been pre-registered for
the course and a ““slot” has been saved for him/her.

Counselors in school districts having especially effective programs for migrant students are
typically very involved in working directly with the migrant parents, as well as with the
student. The end result, of course, is an improved relationship' between the
migrant student, migrant parents, and the school. The MSRTS Secondary Credit
Data can be a useful source document for counselors to use in working to help parents and
students alike understand the student’s needs, the services that the school can provide, and
the parents’ and student’s role in enabling the student to graduate from high school.
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Part 3: Benefits to Registrars

Registrars are responsible for student course placement, the acceptance and granting of
course credits, the transmittal of student records, and for communication between and
among schools. MSRTS data has the potential for meeting the critical need of the high
school registrar for timely availability of information.

Access to information quickly enables the registrar to deliver improved services to
migrant students. The Secondary Credit Data can be used in course placement and in
decisions made in accepting credits, as well as in the process for granting credit for partially
completed work. It also includes the contact data that enables the registrar to communicate
quickly with other schools in which the migrant student has enrolled. Access to the
student’s grade level has often prevented a migrant student from being placed in the wrong

grade level.

MSRTS records are often considered vital and viable school documents that have a place in
the student’s curaulative folder. These records are often mailed to other requesting schools
when a migrant student has enrolled elsewhere. The inclusion of the MSRTS record in the
student’s file is often the only key a district may have in the migrant student
identification process. An updated MSRTS record at the current school can help the
registrar convey to the next school specific information about coursework the student has
completed and other information that would enlighten the receiving school about the
student’s performance and abilities. MSRTS Supportive Data can also provide information
that would be valuable in proper needs assessment and placement.

MSRTS data can be a link not only between schools but within a school. For example, the
roles of the counselor, registrar, and teacher--in terms of meeting the needs of the migrant
student--are intertwined. Access by all three to the MSRTS data can result in improved
coordination by each in meeting their responsibilities toward the student. If knowledge
is not shared, the student may suffer.

In one school district, for example, the counselor was aware that a migrant student was
enrolled in an independent study course w.tich was designed to help him make up missed
work and accrue much needed course credits. However, the registrar was unaware of this
fact and, consequently, the student was inadvertently placed in the same course. Access 10
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this information could have prevented this unnecessary duplication of services and would
have helped not only the student, but the registrar and teacher as well.

Part 4: Benefits to Teachers

The benefits to teachers for participating in the interstate secondary credit accrual process
are numerous. Many of them contribute to an overall improved delivery of
instructional services to the migrant student. A rapid and dccurate assessment of
skill strengths and weaknesses is critical, and the MSRTS record can provide timely
information to assist in the needs assessment process.

Access to Educational Skills data, particularly for students whose academic performance is
below grade level or who qualify for the Special Education program, can help a teacher
pinpoint skill deficits so that instruction can be focused and specific. Special Education
Contact Data_and Supplemental Program information can alert a teacher to the fact that a
student may need supplementary program assistance. For teachers serving migrant
students from Texas, the TEAMS data can be an invaluable tool to ensure educational
continuity and compatibility of instruction. Secondary Credit Data is useful for teachers in
identifying coursework which a student has only partially completed. Language(s) for
Instruction data may be a clue that a student needs bilingual or English as a Second
Language (ESL) services.

Teachers who make an effort to be well informed about their students’ needs are also
committed to working with the student’s parents in helping him succeed in schcol. This
results in improved parental involvement and support.

Teachers participa{ing in the interstate secondary credit accrual system see improved
student achievement as a result of their efforts. Not only do teachers use the MSRTS
as a vehicle for exchanging information with schools attended by the migrant student, but
they also prepare study packets that students can take with them when they migrate so that
they don’t fall further behind in their coursework. Teachers also prepare materials that can
be used for “catching up” in the coursework that the student missed due to arriving after the
semester began. Teachers employed in tutorial and supplemental programs designed to
help secondary students complete partially completed courses and improve their
performance in current courses can benefit from MSRTS data if it is received on a timely
basis.
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Increased efficiency and success in diagnosing student needs, developing curricala,
providing instruction, monitoring student progress, and enlisting the aid of the student’s
parents can all be enhanced by the teachers’ participation in the interstate secondary credit

accrual process.
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Section 3

The Important Role of School Staff -
in the Secondary Credit Accrual Process

As was previously mentioned in Chapter II, the considerable success of the Texas-
Washington and New York-Florida secondary credit exchange pilot projects was primarily
due to the commitruent of the staff involved--from the state and regicnal administrators, to
the local superintendents, principals, counselors, registrars, and teachers who worked with
the students. The support, commitment, and collaboration of all of these staff were
critical in assisting migrant secondary students in graduating from high school.
Regardless of his/her position in the school district hierarchy, each staff member performed
three essential functions to serve the migrant student:

* advocacy-actively secking to meet the needs of the migrant secondary student;

* communication-with not only school staff working directly with the student, but
with parents and staff providing necessary supporting services for the student and
his/her family, and;

* facilitation-collaborating with all entities involved to ensure a smooth traiwition to the
new school and the community, as well as promoting educational continuity.

Although the functions of advocating, communicating, and facilitating are assumed by all
school staff in working with the migrant secondary student, there are also distinct and
unique activities that should be performed by each of the staff.

Part 1: Role of the Principal

The extent to which school staff are committed to and prepare for participating in the

interstate secondary credit accrual system depends largely upon the principal’s perception

of and attitude toward migrant secondary students. As the school’s instructional

leader, the principal sets the torne in the school and among its staff regarding the r~le that

each staff member will play in this process. As the school’s key administrator, the

principal assigns areas of responsibility which impact the degree to which his/her staff can
5-12
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effectively participate in this system and assist the migrant students in accruing credits
toward graduation.

Selection and training of staff who will work with migrant students, many of whom
may be academically borderline, should be done with great care and sensitivity. The
students’ needs should have priority over those of the program or school. Staff should
receive regular training in the use and reporting of MSRTS data as a vehicle for secondary
credit accrual, as well as in various interstate efforts conducted to meet the needs of the
students they serve. Due to the need for staff to work closely with migrant parents, staff
may need training in various mesthods that have proven successful in working with parents
from different ethnic groups or income brackets. School personnel may also need cultural
awareness inservice if the students are of a culture different than that of the-siaff. Effective
schools research training is particularly useful in working with at-risk students who benefit
from small, focused programs based on skill mastery.

The fair and adequate allocation of financial resources to meet the needs of migrant
secondary students who are shy of credits toward graduating is important and necessary.
A principal should maximize the use of resources available in the district to provide services
to these students, rather than depend solely on migrant program funds to meet the needs of
the migrant secondary student. This decision can have an enormous impact not only on
the migrant students who are the beneficiaries of programs offered, but on the district’s
overall performance levels and graduation rates.

There is ample research that shows a positive correlation between parental involvement
and student achievement. The extent to which the school reaches out to the parents of
migrant students will depend, to a great extent, on the principal’s philosophy and actions
and his/her expectations of school staff and parents. Involving the parents of the at-risk
migrant students is a critical element in a successful program designed to help them
graduate from high school. Migrant parents need to be knowledgeable of the
school/district policies regarding attendance, grading, course completion, granting of
credits, homework, etc. They need to be aware of the school’s schedule and calendar so
that their students are enrolled, if possible, at critical times of the year (such as on test
administration dates). Since some distzicts actually have non-punitive policies which are
designed to assist the migratory student in making up work and accruing course credits, the
parents need to be knowledgeable of the policies and their role in helping their child.
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The development and implementation of innovative instructional programs
can be an important key in meeting ihe migrant secondary student’s needs. Even the best
of intentions are inadequate if instructional programs authorized by the principal are not
student needs-based and implemented in concert with effective schools practices that have
been successful with at-risk students, A summer program, for example, offered during
the day will not address the needs of the migrant high school student who must work in the
fields to augment the family’s income. Similarly, summer schools which require that the
migrant student be enrolled for the duration of the entire course will not address the needs
of the student who missed only the content from the first six weeks of the course.

The continued implementation of instructional programs which have not resulted in
significant student achievement or graduation rates for migrant students should be modified
or eliminated. Consideration should be given to implementing programs which have
already proved successful with migrant students and which include the following
components: ‘

* Participation in the secondary credit accrual and acceptance system,
* Counseling designed to address the specific needs of migrant students, and
* Tutorial services.

The principal’s role in credit granting and attendance policy-making is an
important one. School board members and other staff within scheol districts are often
unaware of or complacent about the needs of secondary migrant students who are having
difficulty in accumulating credits to graduate. The degree to which the principal advocates
for the student’s needs will have a direct bearing on the degree to which the district
implements policies designed to meet the needs of these students.

Part 2: Role of the Counselqr

An advocacy role by the counselor on behalf of migrant students can be an indispensable
element in a school’s efforts to effectively assist them in their quest for a high school
diploma. An integral part of that advocacy role by counselors is the regular, consistent use
of and involvement in the secondary credit accrual and acceptance system. Like registrars,
counselors should insist upon the timely receipt of MSRTS data to avoid the
5-14
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pitfalls for the migrant student of inappropriate grade or course placement and/or loss of
credit(s). If the counselor does not routinely receive MSRTS records for migrant
secondary students or does not receive them quickly enough to meet student needs, the
counselor should take an ussertive stance and insist upen the routine and timely receipt of
these records.

A second function of the counselor in the secondary credit accrual and acceptaace process
is that of communicating with migrant parents and school staff serving the
migrant student. Scme counselors and registrars accept without question credits awarded
for coursework at other accredited schools. However, when follow-up is necessary and/or
required by the school, it should be initiated by the counselor with haste and concern.
There are few things more discouraging to a migrant student than to have been enrolled in a
course in another school for which credit will not be accepted and counted toward
graduation. This situation typically occurs because of faulty decision-making, a lack of
communication between schools, and/or a lack of concern or attention by school staff,

The counselor should monitor the progress of migrant students in their classes to
ensure they receive credit. Migrant secondary students who want to be gainfully
employed, either by personal preference or due to economic necessity, should receive
special attention from the counselor. Evidence suggests there is a correlation between
student achievement and the number of hours a swdent is employed per week, so it is
incumbent upon the counselor to monitor the student’s progress carefully, in consultation
with his/her teachers, parents, and employers, to ensure that the student’s employment is
not contributing to academic failure.

Regular and appropriate communication by the counselor with migrant parents
has also proved to be a key ¢lement in districts with successful migrant secondary
programs. With regard to the accrual of course credits, migrant parents need to be
informed of the policies and requirements of the school so that they, too, can advocate for
their children when they are enrolled in schools elsewhere. Teaching parents the
importahce of retaining important school records and providing them to receiving schools
upon their child’s enroliment is paramount in order to ease the student’s transition from one
institution to another — as well as to ensure proper placement and delivery of services.
Parents also may need to be taught the significance of regular communication with the
school and how to achieve it, not only during the student’s enrollment in a school but when
their child withdraws from school to migrate with the family elsewhere.
5-15
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Although most migrant parents want thieir children to graduat from high school, they are
often unaware of the legal and administrative hurdles faced by migrant students who are
enrolled in a number of different schools. Migrant parents, like most parents, are
appreciative of eifotts made by counselors and other school staff to inform them of what
they can do to facilitate the credit accrval process to increase their child’s chances of
acquiring a high school diploma,

Cnunselors, like other school staff, need to avail themselves of training that will enable
them to facilitate the accrual of secondary credit data for migrant students. Receiving
training in how to use and report MSRTS Secnndary Credit Data and the
needs of migrant secondary students is important if a counselor is to use and update
the student’s MSRTS records and best meet the needs of the migratory student.

Mobile students in general and, in particular, migrant students who are at-risk of not
graduating from high school benefit from collaboration b ~een counselors,
registrars, and teachers to ease the transitior: into tiie new school, kelp make up work
missed, address the students’ skill gaps from the disruption caus2d by mobility, and focus
on their strengths and achieve-nents to enable them to become an accepted part of the new
student group. Again, the extent to which the counselor becomes involved and involves
others in the secondary credit accrual system can have a positive impact on the student’s
perception of his/her ability to achieve the goal of kigh school graduation.

Part 3: Role of the Registrar

The registrar’s involvement in the accrual of course credits is critical und should not be
underestimated. The degree to which the registrar is committed to helping migrant
secondary students accumulate credits toward graduation has a direct bearing on the
chances for a migrant student to graduate.

The registrar is highly dependent upon credible documentation to make decisions about
credit acceptance and course placement, decisions which are of paraniount importance to
the migrant student. Registrars should ensure they have access to and use MSRTS
recor-., and ali other available docurnentatior in making the important decision of
student course and grade placement.
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Registrars should insist upon the timely availability of MSRTS records and
other documentation to ensure prompt and correct student grade and course placement, and

to maximize the potential for the migrant student to accrue as many credits as possible -

toward graduation.

Once the MSRTS records are available, the registrar is responsible for communicating
with schools on a timely basis in which the migrant student has been enrolled. Taey
should contact the sending school personnel as soon as possible to obtain details about the
coursework, if any, the student has taken in the previous school that can assist in the
instructional assessment, course placement. and crcdit accrual processes. In particular, the
registrar should thoroughly investigate the content of courses which ti: student was unable
to complete before withdrawing as well as the portions of the course in which the student
was enrolled (beginning, middle, or end). Knowing this information will ensure that the
student is not placed in the position of receiving duplicate instruction and it will maximize
his/her chances of meeting the course requirements before migrating again,

Awareness fraining in the needs of migrant secondary students would be
advantageous to the registrar in making the best decisions regarding student placement and
the granting of credits. Traiming in MSRTS records utilization and reporting
procedures will ensure not only that registrars can use the information they receive but
can share that information, by apdating the MSRTS records, with the next school in which
the migrant student enrolls.

Registrars can also play a role in parental involvement when it comes to helping the
students accumulate credits toward graduation. Registrars should not overlook the migrant
parents and students as potential sources for information and clarification of courses
undertaken at other schools. The registrar can play an important rule in making migrant
parents and students alike aware of the need for retaining school records and sharing them
~ith all schools in which the student enrolls. Additionally, both parties need to be
knowledgeable of the graduation requirements of the school from which the student iatends
to graduate so that he/she can request course placement that is consistent with those
requirements. The registrar can be instrumental in preparing the parents and students for
self-advocacy roles in the future.
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Part 4: Role of the Teacher

Like the principal, registrar, and counselor, the teacher also performs the functions of
advocacy, communication and facilitadon. Yet, because of the teacher’s close and constant
proxir*y to the student on a daily basis, the teacher’s potential influence and impact on the
student’s ability to graduate are substantial and should not be underestimated.

The teacher meeds to routinely receive and use the MSRTS Educational
Record in the instructional needs assessment and placement process.
MSRTS data can be used to identify skill deficits or gaps which are critical to enable the
student to complete courses required for graduation. Focused instructior on the skills the
student needs to acquire or in the portion of a given course that the student needs to make
up will do much to help the student earn credit for the course.

It is imperative that an accurate and complete student needs assessment be completed
promptly. It should consider the MSRTS records as well as a variety of other data sources.
Standardized and competency test results can pinpoint skill deficits and borderline
performance areas which may require remediation. An examination of a student’s
performancé over time, (i. €., a student academic profile), is especially i-aportant in
viewing the needs of the at-risk migrant youth who may be functioning one or mure years
behind grade level. Grades from courses previously taken will also give historical insights
into the student’s achievement. Not to be overlooked as well is the degree to which the
migrant student is proficient in English, a factor which should be determined by the careful
and formal or informal administration of a legitimate language assessment test. Of course,
students diagnosed as being in need of Special Education services have a specific set of
unique needs with regard to the accrual of secondary credits.

The teacher should help students complete partially completed courses. This
can be accomplished by the teacher knowing which courses need completion and the course
content (beginning, middle, or end) the student has already completed. This information
will prevent the teacher from repeating the same instruction to the student so that the
student’s time can be best spent completing the rest of the course requirements.

Teachers should be aware of students who will be leaving before the end of the semester so

that study packets and other activities can be prepared and given to the student to complete

in his/her absence in an effort to prevent loss of credit, Migrant secondary students, due to
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their mobility and accumulation of partially completed courses, may be just shy of
completing the requirements sufficient to receive course credit. Summer school may be a
viable option for the studen* to complete the requirements and the teacher may have a lot of
influence with the student and his/her parents in making the decision to attend summer
school.

For migrant secondary students receiving services from both the foundation and
supplementary programs, instructional coordination is critically important to maximize
the time that the migrant student spends in courses required for graduation. Migrant-
funded teachers have a responsibility to work in concert with the regular classroom teacher
to supplement instruction needed to improve the student’s academic performance, as well
as to jointly plan instruction that will maximize the student’s potential for meeting course
requirements. Regardless of whether a district implements a migrant program, however,
the success or failure of the migrant student is the responsibility of the entire school district.
All teachers who work with the migrant student play a role in that student’s academic
success or failure. -

Teachers need to update the MSRTS records for use by the next receiving
school. Although counselors generally update Secondary Credit Data on the MSRTS
records, teachers may have information that could be reported as Education .. Skills,
Language(s) for Instruction, Supplemental Programs, Test Data, etc. that could also be
updated on the records.

A close working relrtionship with the migrant student’s parents will prove
valuable in enabling the student to complete the coursework necessary for accruing course
credits. Teachers can explain to parents the importance of completing homework, study
packets, and other requirements necessary to earn course credit and enlist their help and
suggestions for helping the student succeed.




LATE ENTRY PROCEDURES

Transfer students who have been enrolled in another school during the current semester
may be handled using the following options:

Type & — With Grades:

When a student transfers from one district to another, the receiving school should
request grade information from the sending school. Grades received may then be
included in the average for the semester grade.

Type 2 — Without Grades:

If, because of brief enrollment, grades are not available from the previous school, the
student’s grades may begin without penalty from the date of enrollment in the current
school. His/her final average may be determined by the grades he/she earned after
entering school and taking the semester exam.

Late enrollees include those students who enroll after the beginning of the school year
but who have not been enrolied in any district during the current semester.

Type 1 ~— Late Enrollee

When a student enrolls prior to a designated cut-oft date (Example: the last day of the
first six weeks of the semester), the following options may be used:

— Migr utoria] P
Student may receive credit in a subject if he/she attends a migrant tutorial session(s) to

complete make-up work and attends regular classes as recommended by a counselor.
Migrani tuterials may be held before, during, or after school.
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included in the average for the semester grade.

Type 2 — Without Grades:

If, because of brief enrollment, grades are not available from the previous school, the
student’s grades may begin without penalty from the date of enrollment in the current
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Qption 2 — Mierant P L Pl

Migrant personnel in the district will obtain make-up assignments and/or exams from
the foundation teacher and monitor the completion of the work. The make-up work
should be completed by the end of the semester and given to the foundation teacher for
evaluation.

— r Pl

The foundation teacher will work with the student in assigning make-up work and the
student will be responsible for completing the work by the end of the semester. Upon
completion of the work, issuance of grades shall be the responsibility of the foundation
teacher.

Option 4 — No Pepalty Plan

NO penalty is to be given for work missed by migrant students. Grading will start

from the date of ENTRY. The final average will be determined by the daily average
and/or the semester exam.

Q Io S—c Ioll E' . I-

Students who demonstrate mastery of over 70% of the Chapter 75 Essential Elements
with a 70 or above grade but who have not been enrolled for the entire grading period
due to their migratory lifestyle may earn credit by examination. The locally-devised
exam may be the end-of-semester exam. A student may be required to attend a tutorial
program to prepare the student for the exam. (75.166 - Credit by Examination)

Otion 6 — Ad i Pl ¢ Examinati

Texas Education Code, Section 21.724 (C): A st .ent in grade level six or above shall
be given credit for a subject on the basis of 2 board approved advanced placement
examination in the subject if the student scores in the 90th percentile or above on the
examination.




Type 2 — Late Enrollee

When a student enrolls after a designated cut-off date (Example: the beginning of the
second six weeks of the semester), the following options may be used:

Ql- l—nl- III! -IE.I

Students are placed in one or more migrant tutorial classes and regular classes to make .
up work as recommended by regular counselor based upon date of enrollment.

Q I- ‘z‘ — ! ‘I:I. c l Bl_an

Auditing students may or may not receive credit. ‘Tt is the teacher's responsibility to
determine whether or not credit is to be awarded. Criteria Wthh should be used in
making this determination are as follows:

1. Attendance records
2. Effort shown by the students in attempting to make up the work missed
3. 'Success of the students in the classroom work assigned

4. The teacher’s general opinion of the extentto which the students deserve credit
Qotion 3 — Summer School Program

Students may be allowed to complete the remaining course work of the semester and
make up the missed course during the summer school session.

Option 4 — Credit by Examinafi

Students who demonstrate mastery of over 70% of the Chapter 75 Essential Elements
with a 70 or above grade, but who have not been enrolled for the entire grading period
due to their migratory lifestyle, may earn credit by examination. The locally-devised
exam may be the end-of-semester exam. A student may be required to attend a tutorial
prog-.m to prepare the student for the exam. (75.166 Credit by Examinatic.)
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Oution § — Advanced Pl  Examinati

Texas Education Code, Section 21.724 (C): A student in grade level six or above shall
be given credit for a subject on the basis of a board approved advanced placement

examination in the subject if the student scores in the 90th percentile or above on the
examination.
NOTE: Migrant students who are “late enrollees” or “transfer students” might benefit from
enrollment in the PASS program or the UT Migrant Correspondence Courses (UTCC)
while being p y of the above-mentioned options,

®




EARLY WITHDRAWAL PROCEDURES

Type 1 Early Withdrawal Student

When a withdrawal occurs prior to a designated cut-off date (Example: the
beginning of the 5th grading period, or May 1st, or the 3rd week of the final six weeks), a
number of options exist for granting course credits.

NOTE: Several schools require the migrant student to notify the migrant counselor (or the
designated school personnel) a specific amount of time in advance of his/he: intent to
withdraw early. When this is done, the student and counselor complete an Early
Withdrawal Fora and copies are given to the student's teachers. A few schools require
that a verification letter be returned to the sending Texas school by the withdrawing student
before credit is gre letter verifies that the stdent actually migrated.

Student will receive credit only if he/she enrolls in school elsewhere for the remainder
of the semester. '

Option 2 — Cradit Upon Return
Student may receive credit if he/she passes final exams when he/she returns in the fall.
Option 3 — Early Completi

Student may receive credit if he/she completes course work, assignments, and passes a
final exam before he/she leaves.

Option 4 — Incomplete Grade

Student may receive "incomplete" for the course if ample notice prior to withdrawal is
not given. Option 2 may be used to resolve an "incomplete”.

13
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Type 2 Early Withdrawal Student

When withdrawal occurs after & designated cut-off date (Example: the beginning of
the 5th grading period, or May 1st, or the 3rd week of the final six weeks), the following
may apply:

Qution 1 — Migrant Tutorial Pl

Student may be required to attend a tutorial session(s) before, during, or after school to
make up work that would be missed and to prepare for the final exam to be
administered before withdrawal.

Option. 2. — Migrant P LPl

The migrant teacher may secure assignments from the foundation teacher and assist the
student in completing them and preparing for the final exam to be administered before
withdrawal.

A @ .
ov—

The migrant counselor will be the fiaison between the student and the foundation
teacher. The tudent's withdrawal grade may be used as the final six weeks grade and
the student will take the fina! exam before he/she withdraws.

)pti — Inc )

Student may receive an "incomplete” in the course and be allowed to take the final exam
and receive credit when he/she returns to the district.

NOTE: Migré.m students wiio withdraw from school before the end of the school year
might benefit from enroliment in the PASS program or the UT Migrant Correspondence
| Courses (UTCC) while being provided any of the above-mentioned options. ______




. CHAPTER VI

CONSOLIDATION AND ACCEPTANCE OF CREDIT

The purpose of this chapter is to explore possibilities for consolidating partial credits and
accepting credits from other schools serving migrant secondary students. As has been
previously mentioned, migrant secondary students continue to experience obstacles in
accruing sufficient credits to graduate on time. None of the proposals explored in this
chapter require that school counselors or registrars go beyond that which is expected for
any other transfer or mobile student (e. g., children of military families). These are viable
options which have been successfully implemented in schools nationwide serving migrant
students. These options are designed to meet the needs of students who may arrive after
the school year has already started or who may leave before they can complete the semester
or school year. The alternatives suggested are intended to facilitate the accrual of credits for
partial coursework completed, as well as to facilitate the accepting of course credits earned
in other schools attended by the migrant secondary student. '

One of the situations which coniributes to this problem of insufficient credit accrual is the
fact that currently migratory students often take the same or similar course in more than one
school. However, they are never enrolled long enough at any one school to fully complete
the course and receive credit for it. Their MSRTS recozds may reflect this partial course
completion, as would the official school transcripts. School registrars or counselors need
to continue ta.. 1g the initiative in exploring these partially comnpleted courses to determine
whether credit can legitimately be awarded for the wozk completed.

Previous schools in which the courses were taken should be contacted to determine the
course content, the student’s performance, and the length of time the student was enrolled
in the course. After considering the information collected from all schoois concerned, the
counselor or registrar may decide that the studen¢ has completed sufficient work at an
overall passing grade for credit to be awarded for that course.

In some cases, bowwaver, the student may still be shy of enough classroom hours or may
not have corapleted work at a passing grade to earn credit for that course. In this case,

Q school stz(f could consider a number of options to enable the student to eventually
accumulate sufficient course hours or improve his/her grade in the course:

- Q 6-1 148




|
o The student could make up work, in addition to his/her current course load, that ’ \
would be counted toward completing the course. Six-week or accelerated summer |
school programs that focus on making up only missed/failed coursework, rather }
than the entire course, assist migrant students as well. If necessary, a complete or I
partial correspondence or independent study course (such as PASS
independent study and/or UT correspondence courses) could be taken by the student if
a significant amount of coursework is needed to meet the course completion
requirements. '

» For students needing assistance in compieting course requirements, enrollment in a
tutorial program (before, during, or after school, in evenings, or on weekends)
would be one option to consider in enabling the migrant secondary student to complete
the unfinished coursework. Some students, 1owever, would pe capable of
completing the coursework on their own.

» For students who had met nearly all of the course requirements, credit lfy
examination is yet another aiternative which would enable the student, if he/she
passed the course examination, to receive course credit. ‘

If the counselor or registrar does not use any of the above (or any other) options and
requires the student to enroll in the same course yet another time, the psychological
implications for the student should be seriously considered, as well as the impact on that
student’s chances for graduating. Students who are already struggling to keep up with
their work because of a lifestyle over which they have no control will be hard pressed to
continue working toward the goal of high school graduation. If they sense that their efforts
won’t matter, or that they are making little or no progress forward, they are quite likely to
become demoralized, discouraged, and to believe that there is no hope cf completing their
education. Dropping out of school is, of course, the first option they will consider.
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Section A
Analysis of a Sample Case of Credit Consoiidation
The case anaylzed in this example is based on the sample MSRTS Educational Record in
Figure VI-1 for a fictitious migrant secondary student. It is used to illustrate the different
decisions faced by secondary schools when migrant students enroll with partial work

completed from a previous school.

The key items in the sample MSRTS Educational Record (Figure VI-1) have been noted
with circled numbers that correspond to the numbered items that follow:

1. The Current School is Pharr-San Juan-Alamo (PSJA) ISD in Texas;
2. The migrant student enrolled in PSJA on 8/24/84;

3. The Previous School was Granger Night School in Washington;

4. The student is a junior—-in the 11th grade;

5. The minimum graduation requirements (MGRs) of the designated high school
(PSTA);

This is the basic background information which becomes important as we look at page two
of the sample MSRTS record (Figure VI-2):

6. Class Schedule from the Most Recent Reporting School--Granger Night
School '

The Class schedule shows that the migrant student took four courses at Granger Night
School, each for a total of 23 clock hours and with grades in the 90’s.
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Figure VI-2
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7. Secondary Credit Accrual

The 9th grade block shows all complete courses. The 10th grade block shows some
completed courses and some partial work. There is partial work on six courses, each
for 43 clock hours and with grades in the 80’s and 90’s.

The information so far shows a migrant student who has fulfilled all 9th grade
requirements, the fall semester requirements for grade ten, and hds done some work on
10th grade spring semester requirements. Since the student enrolled in PSJA High School
on 8/24/84, she should have been starting her junior year, but had not really finished the
10th grade. The school and the student have the following problems:

1. The student needs to finish and get credit for her sophomore year spring courses, but
the school doesn’t normally offer spring semester courses in the fall.

2. Evenif the school offers them, the student needs the content taught toward the end of
the course, which will not be taught until the latter part of the fall semester.

The school has several options:
Option 1:  Enroll fi.e student in whatever courses are available;

Option_2:  Determine whether credit consolidation is possible on all or some of the
courses for which the student has previously completed coursework; and,

Option 3:  Place the student in suitable 11th grade courses on the basis of her nearly-
completed work and high grades in four of the partiaily completed courses.

Option 1 would not help the student much. Options #2 and #3 are the most desirable and
their feasibility can be determined through the following step-by-step process:




STEP #1: Determine which partial work done at Granger Night School corresponds to
partial work done at PSJA. For example, in English:

Grade Clock Term

Course Level %  Hours Tvpe

Granger Night School English Lit. 10 95 23 Sem.
PSJA High School EnglishIILit. 10 8 43 Sem.

Since the minimum number of clock hours required by the designated high school for
English is 80 hours {see Figure VI-1, #5), it appears that the 66 hours could be
consolidated. There are two questions that need to be answered before the decision to
consolidate can be made:

Question #1: Are the.contents of English Lit. for the 10th grade z;t Granger Night
School the same or similar to the contents of English Lit. II for the 10th grad - at PSTA?

Question #2: Since the 23 clock hours at Granger Night Schoz: represent a little
over one-fourth of the total clock hours réquired, was the content taught at the
beginning, the middle, or toward the end of the course?

STEP #2: The current school (PSJA) can find this out by calling Granger Night
School (the Most Recent Reporting School) at their phone number (see
" Figure VI-2, #9). Assuming that the answer is yes to question #1, and
the second half of the course is the answer to question #2, PSJA is then
ready to consider consolidation. At this point, an important decision needs
to be made:

Decision #1: Does PSJA grant credit based on the 66 nours with a grade in the high
80’s (23 hours @ 95% and 43 hours @ 85%), or does the district require that the
student work 14 more hours, take an exam, and average the three grades?

-
<y
[AW)

6-7




In this case, let us assume that the student was provided with some tutorial assistance
and mastered the last part of the course as per an exam. The credit consolidation then
took place (Figure VI-3). A similar procedure could be dore concurrently for the
other three courses which had partial work in both PSJA and Granger Night School
(World History, Introduction to Algebra IV, and Physical Education).

It is very importaat to realize that the scenario depicted in this example can be a very
difficult challenge for any student. Not only is the student expected to make up the
coursework deficit, but also to carry the same workload as other 11th grade students.
The district may wish to offer the migrant student the following options:

Option 1:  Make up the deficit in the first six weeks and carry the full course load for

the 11th grade. This would mean making up the following:
4 courses x 14 clock hour deficit = 56 hours

(The student would have to work two extra hours per day.)

Option #2: Make up the deficit in the first six weeks, but carry one less course than

normal. This would mean one free period during the day and one extra
hour per day.

It should ve noted that this example was somewhat idealized in that:

The student left PSJA on 3/26/84 with partial work in six 10th grade spring semester
courses;

Granger Night School enrolled the student on 4/16/84 in four courses which matched
four of the six that the student had been enrolled in at PSTA.

Thus, it was easier to consolidate partial work and grant credit, which is reflected on the
MSRTS record in Figure VI-4. The next section covers the Secondary Credit Reporting
Form and explores some of the pcssible sitnations whick can complicate efforts to
consolidate partial work.
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_ Figure VI-4
CASE SAMPLE MSRTS EDUCATIONAL RECORD
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Section B

The Secondary Credit Reporting Form

The sample Secondary Credit Repcfting Form in Figure VI-5§ is the form used by the
Colorado Migrant program to report Secondary Credit Data, including credit
consolidations. The blocked area of the form is similar to forms used by other states except
that Colorado has added colunns for PASS and Mini-PASS. This form seems to be fairly
comprehensive as far as data t> ~Ientifies:

¢ The student;

» Both homebase and receiving districts; and,

» The authorized school official and contact person.

The fact that there is a signature and a title on this document, with copies for the homebase
school, the receiving district, the student, and the MSRTS data entry specialist, should
provide reassurance as to the validity and “official” nature of the information on the form.
Figure VI-6, the “Secondary Credit Entry Form Analysis Chart” which follows, was

developed in an effort to illustrate the role that each of the items plays in the consolidation
of credit.
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Figure VI-6

MSRTS SECONDARY CREDIT REPORTING FORM

ANALYSIS CHART

DEFINITION/

ITEM IN THE FORM EXPLANATION COMMENTS
1. SUBJECT * Gezneric Title * May nct match
* Set by Reporting School receiving school.

* May not be seif-
explanatory & require
contact follow-up.

2. COURSE TITLE « Specific title is set by » May not match

reporting school.

 Can be the same as Subject.

receiving school’s title.

. Ma.y not be self-
explanatory & require
contact follow-up.

o Is there a different
content or content
order?

3. COURSE GRADE
LEVEL

 Refers to the grade level of
the course, not the grade level
of the student.

Limited to grades 7-12.

* Identical or similar
courses may be placed
in different grade
levels by different
states and/or districts.

4. PARTIAL WORK

— e EAES CmE oL G G S S S—

% GRADE

e Any coursework that is less
than a complete term.

e The student’s withdrawal
grade based on coursework
during his/her attendance.

» What part of the
course content was
covered?

* Even failing grades
should be included in
order to provide an
opportunity for the
student to bring the
grade up to passing
later.




Figure VI-6 (cont.)

MSRTS SECONDARY CREDIT REPORTING FORM

ANALYSIS CHART

DEFINITION/ .
ITEM IN THE FORM EXPLANATION COMMENTS
4. PARTIAL WORK
(continued)
CLOCK HOURS IN |+ The actual number of hours |  Note: It is
CLASS that the student attended the recommended that
indicated class. migrant attendance &
EXCUSED absences
be included, the same
as they are fo~ any
other student
5. CREDIT * Any course for which official
GRANTED credit has been granted by a
school.
FINAL GRADE » For official credit ccurses
expressed as letters (A, A-,
B+, C, etc.), percent grades
(77%, 83%, etc.) or as grade
points (4.0, 2.5, etc.).
NO. OF TERMS « The number of terms for '
which official credit has been
granted. This column can be
left blank, have a 0, 1, 2, or 3
or NC (no credit).
CONSOLIDATED |+ Explained in detail later in
SH LINES this chapter.

6. TYPE OF TERM

» Semester, quarter, trimester,
or other unit of credit used by
a school.

* There are methods and/
or formulas for term
conversionn.

» Fall, spring, summer, etc.

* Self-explanatory

* The calendar year in which
the course was taken.

1 = .-
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Section C

Ten Most Often Asked Questions About Credit Consolidation*

. What is consolidation? It is the combining of partial coursework done in two or
more schools so that a migrant student may be awarded a semester credit. Using the
MSRTS, consolidation is accomplished only when specific procedures are followed
and only after the schools involved have updated the official information on the
MSRTS record.

. A student becomes a current migrant over the summer. He has partial
credit from the receiving school, but nothing from the homebase
school. How do you consolidate since he was not a migrant at the
time of withdrawal? The homebase school should update by entering the school
history (beginning with the 9th grade) up to when the student left the district. If the
student did partial work at his homebase school, it will be: possible to consolidate.

. How do you average the two partial grades when consolidating? You
don’t. The grades should have already been figured and recorded in the permanent
record (transcript) in your school. You should report only the grades on the official
transcript. The MSRTS will reflect only the information that has been coded in
officially by the school district.

. Can you consolidate work done on the same generic subject in two
different semesters? In two different years? Yes, you can; as long as the
grade level is the same, the computer will consolidate it.

. If the student was enrolled in an English class, but the homebase
school and the receiving school use different course titles, is
consolidation possible? Yes, a computer program allows consolidation even if
the two course ttles are different.
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. A student attended Math I class 20 hours in Pasco, Washington. He
attended 70 hours in our schoo!. He will receive semester credit at our

school. Do I record a partial credit of 70 clock hour or do I record a
semester credit? You may send in a reporting form showing the partial credit and
the semester credit on the same 1eporting form. The data entry specialist will enter the
partial work first, then enter the consolidation information separately.

. When do you fill out the recommended schedule? At the latest, the

recommended schedule should be reported at the time the student withdraws. Or, if
the student remains through mo-+/all of the semester, report the recommended courses
far enough into the semester so that there is reasonable assurance that the student’s
current schedule won't change. This will help ensure that the recommended course
schedule will remain valid.

Does it matter which SH line I list first in the consolidation SH lines
column? No, it does not matter which one is listed first, as long as they reflect the
SH lines that are to be consolidated.

. What if the student has partial work in the homebase school, but

nothing +2< recorded from the receiving school? How do I
consolidate? You cannot consolidate unless you have two partially completed
courses. You need to find out if he/she has attended school somewhere else.
Somnsztimes a student does partial work at a school that does not report to the MSRTS.
In this case, you may request the records from that school, combine the grades from
the two schoors, award the scmester credit, and report the semester credit to .ze
MSRTS.

What time of year do you consclidate? The best time to consolidate is as scon
as possible after the partials that are to be consolidated have been coded. The I...zer
you wait, the longer the list of partials. It should be done upon enrollment or
immediately after withdrawal.

*Adapted from questions prepared by the Texas Migrant Interstate Program.




Section D

Credit Acceptance

Ideally, the acceptance of credits which have officially been granted by any accredited
school should be officially accepted by any other accredited institution in which the migrant
secondary student enrolls. In reality, however, this does not always occur. Often, these
students are placed in and complete courses which will not be counted toward meeting the
graduation requirements of the school from which the students intend to graduate.
Improper course placement occurs for a variety of reasons, such as:

* The desired courses are already full at the time the migrant student arrives, so they are
placed in other courses which do not count toward graduation.

e The receiving school counselor/registrar is unaware of the courses that the migrant
student needs to take that will count toward meeting his/her graduation requirements,
so, inadvertently, the student is inappropriately placed.

° Schnol staff respond to requests by uninformed students to be enrolled in certain
conrses which, ultimately, will not count toward meeting their graduation
requirements.

Even when migrant students only partially complete a course before withdrawing, some
schools will grant partial credits for the work the student has done, providel he/she made a
passing grade. However, migrant secondary studeuts frequently encounter situations
whereby u.at partial credit earned is not accepted at all by the receiving school.
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CHAPTER VII

SUMMARY

Although it has not really been verbalized in this particular fashion, the national Chapter 1
Migrant Program has historically been carried out under the philosophy that the
involvement of more talented and intelligent people results in a more rapid development of
better solutions. The Migrant Education Program has been blessed with a multitude of
innovative and creative educational and educational-support people throughout the whole
country.

In addition to the creativity and innovation demonstrated by migrant educators, two other
major, positive characteristics or attributes have contributed to the program. One is that
information has been shared with almost an absence of the professional jealousy which
prevents other programs from being as successful. The second major attribute is that
migrant educators have become intense advocate:; for the migrant program in general and,
more importantly, for the migrant students.

There is no question that the Migrant Education Program has found a better way to address
the needs of migrant students. There is statistically reliable evidence that the national
migrant graduation rate has gone up by about THIRTY-FIVE PERCENT since the
implementation of the innovative and creative migrant program approaches, such as:

» Specially-designed migrant counseling services;

e Migrant tutorial services; N

»  Course packages that can follow the migrant student;

e Manual secondary credit accrual;

» Computerized secondary credit accrual;

= Reciprocal visits by educators from receiving and sending states;




* PASS programs;

* Leadership retreats for at-risk migrant youth;
¢ Teachers that follow migrant students;
* Teacher exchange programs;
* Administrative and coordinating national committees, such as:

- The National MSRTS Committee

- The National Evaluation Committee

- The National Educational Skills Cornmittee

- The National Secondary Committes

- The National Technology in Migrant Education (TDME) Committee

- The Section 143 Interstate Projects
The list can continue but suffice it to say that the Migrant Education Program and the
secondary credit accrual system have been effective. The fact that the Migrant Education
Program has an excellent track record should be a positive factor in convincing additional
district administrators, counselors, and teachers to give the secondary credit accrual system
a fair chance. If this is done, the job of the school will be carried out more effectively and

the success of the school will be enhanced. However, the real winners will be the migrant
students.
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Appendix I

COMMON ACRONYMS

ESL - English as a Second Laaguage

HEP - High School Equivalency Program

LEP - Limited English Proficient

MEPDC - Migrant Education Program Development Center
MGR - Minimum Graduation Requirements

MESA - Migrant Education Secondary Assistance Project
MSRTS - Migrant Student Record Transfer System
NASDME - National Association of State Directors of Migrant Educaﬁon'
PASS - Portable Assisted Study Sequence Program
TEAWMS - Texas Educational Asscssment of Minimum Skills
TMIP - Texas Migrant Interstate Program

USDE - United States Department of Education

UTCC - University of Texas Correspondence Coutse




Appendix II

GLOSSARY OF TERMS

Class Schedule from Most Recent Reporting School - The part of the MSRTS Secondary
Credit Data that includes coursework information most recently reported to the MSRTS by a school ift
which the migrant student was enrolled.

Credit by Examination - A process by which the student earns course credit by passing a required
examination in liea of completing required coursework.

Credit Consolidation - The process by which school officials grant official full or partial credit for a
ccurse after combining partially-completed coursework for two or more similar courses.

Credit Granted - A segment of the MSRTS Secondary Credit Data which refers to coursework for which
official full or partial credit has been awarded to the student.

Current Class Schedule - Information about the courses in which the student is currently enrolled.but
for which no partial work or credit granted has been reported. Current class schedule is reflected in the
MSRTS Class Schedule from Most Recent Reporting School data.

Currently Migratory Child - A child whose parent or guardian is a migratory agricultural worker or a
migratory fisher, anc who has moved within the pest twelve moaths from cne school district to another to
enable the child’s parént/guardian to obtain temporery or seasonal employment in an agricultural or fishing
activity.

Current Supplementa! Programs - Subjects above and voyond the basic educational program provided ‘
by the school district in which a migrant student is presently participating.

Early Withdrawal - The term used to describe the departure of a migrant student from school before the
school year/term has officially ended.

Educational Skills Data - The section of the MSRTS Educational Record which includes skills
mastered and/or under study in the areas of mathematics, reading (English and Spanish), oral language
(English and Spanish), and early childhood.

Education-Health (E-H) Linkage - The part of MSRTS Student Data which is intended as a health
message for instructional personnel to alert them that unresolved health problems may exist which could
influence the student’s academic performance,

Formerly Migraiory Child - A child who was eligible as a currently migratory child within the past
five years but is not now a currently migratory child, who lives in an area served by a migrant education
project, and who has the conciarence of his or her parent/guardian to continue to be considered & migratory
child.

High School Equivalency Program (HEP) - A federally-funded alternative program to compietion
of high school which is designed to help migrant students eam their General Educational Development
(GED) certificate,

Interstate Migratory Child - A child of a migratory agricultural worker or fisher who has moved with
a parent or guardian within the past year across state bounuarics.

Intrastate Migratory Child - A child of a migratory agricultural worker or fisher who has moved with
a parent or guardian within the past year acioss district boundaries within the same state. ‘
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Language(s) for Instruction - The part of MSRTS Supportive Data which includes assessment
information about the language(s) in which the student is able to function (learn) in an academic
environment.

Late Arrival - The term vsed to describe the enrollment of a migrant student in school after the school
year/term has officially begun.

Limited English Proficient (LEP) - A term used to describe a student who is more skilled in
communicating in a language other than English.

Migrant Education Program Development Center (MEPDC) - Federally funded technical
assistance and training centers designed to assist school district staff serving migrant students i in the three
migrant “streams”,

Migrant Education Secondary Assistance Project (MESA) - A federally funded Migrant
Intrastate and Interstate coordination project designed to improve the secondary education of migratory
children,

Migrant Status - A numerical code (1 through 6) wiiich describes a category of migrancy based upon
when, where, and why the migration occurred.

Migrant Student Record Transfer System (MSRTS) A national, computerized record-keeping
system, located in Little Rock, Arkansas, that maintains cumulative health and amdemlc records on migrant
studexnts for use by educational and health personnel serving these siudents.

Minimum Graduoation Requirements (MGRs) - The part of MSRTS Secondary Credit Data which
inciudes information about essential courses that a student is reguired tc take in order to graduate from high
school, as well as proficiency/competency test requi~—nents.

MSRTS Data Bank - The MSRTS ccemputer facility which stores and maintains migrant student data.

MSRTS Educational Record - A cumulative academic record for migrant students, generated and
maintained by the MSRTS data bank, and including Student Data, Educaticnal Skills Data, Secondary
Credit Dats, and Supportive Data entered into the MSRTS by reporting schools in which migrant students
enroll,

MSRTS Heaita Record - A cumulative medical/health record for migrant students, generated and
maintained by the MSRTS data bank, and including Student Data, Recent Health Providers, Health
Problems, Patient Hi wory, Family History, Screening Data and Labs, Immunization Data, and a Listing of
Health Problems by Problem Type and Encounter Date.data entered into the MSRTS by reporting schools
in which migrant students enroll.

Naticnal Association of State Directors for Migrant Education (NASDME) - A
professional association of those administrators supervising the statewide imnlementation of Chapter 1

Migrant Programs.
Partial Work - Coursework completed that is I2ss than that for a full term.

Portable Assisted Study Sequence Program (PASS) - A portable, high school independent study
program designed to provide migrant students in grades 9-12 an altemative method of eamning credits toward
graduation.

Previcus Supplemental Programs - The part of MSRTS Supportive Data which describes subjects
above and beyond the basic educational program provided by the school district in which the student
previously participated.

Recommended Courses - The part of the MSRTS Secondary Credit Data that includes courses that a
migrant student should take to meet graduation requiremsnts




Recommended Courses Reporting Form - A form used by school district staff to record, for
MSRTS entry, courses that 2 migrant secondary student should take. This form appears on the MSRTS
Educational Record; similar but separate forms are also in use by various states.

School History Data - The part of the MSRTS Student Data which is an accumulation of school
enrollment information, including Current and Previous School data, Residency Dates, School Enrollment
and Withdrawal Dates, Number of School Days Enrolled and Present, Grade Level, Migrant Status, and
Enrollment Type.

Secondary Credit Accrual and Acceptance System - A process to facilitate the accumulation of
credits required for high school graduation, involving written and verbal communication between secondary
school staff serving migrant students

Secondary Cr+lit Accrual Data - The MSRTS Secondary Credit Data that is an accumulation of a
student’s reported coursework (except that from the Iast term) by grade level.

Secondary Credit Data-Information which can be reported to the MSRTS regarding high school
minimum graduation requirements, courses taken and full or partial credits eamed by the migrant student,
competency test requirements, and courses recommended to be taken by the student,

Secondary Credit Exchange System - The original term used by migrant educators to describe the
initial interstate efforts to facilitate the accrual and acceptance of secondery credits for migrant students.

Secondary Credit Reporting Form - A form used by school district staff'to record Secondary Credit
Data for MSRTS entry. This form appears on the MSRTS Educational Record; similar but separate forms
are also i1 use by various states.

Special Education Contact Data - The part of the MSRTS Supportive Data which alerts the user that
information is available concerning special educaticn needs of the student

Special Talent - The part of the MSRTS Supportive Data which includcs activities in which the migraut
student dzmonstrates a high degree of accomplishment and/for skill,

Student Data - The section of the MSRTS Educational Record that covers a wide range of data relating to
the migrant student, including Student Identifying Data, School History Data, and Education-Health (E-H)
Linkage Data. .

Student Identifying Data - The part of MSRTS Student Data which contains basic information about
the migrant student, including Birth Data, Terminations, Free Lunch Qualifier, Parent Data, Homebase
Data, Curren: Residence, Last Qualifying Move, and Margin Messages.

" Supportive Data - The section of the MSRTS Educational Record which may supply additional
di =cticn for educating the migrant student, including Crrrent Supplemental Programs, Previous
Supplemental Programs, Language(s) for Instruction, Spscial Talent, Test Data, Special Education Contact
Data, and TEAMS Data.

Test Data - The part of MSRTS Supportive Data which includes results of standardized achievement tests
which have been administered to the migrant student.

Texas Educational Assessment of Minimum Skills (TEAMS) - Part of the MSRTS
Supportive Data, the TEAMS is a competency examination administered annually to all Texas students in
grades 1, 3, 5, 7, 9, 11, and 12. It includes tests in mathematics, reading and writing (grades 1-9) and
matheinatics and English language arts (grades 11 and 12). Passing the TEAMS during the 11th or 12th
grade is ¢ requirement for graduation from high school,
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Texas Migrant Interstate Program (TMIP) - A state migrart-funded program located in Pharr,
Texas designed to facilitate the delivery of services to migrant secondary students through interstate and
intrastate training and technical assistance.

United States Department of Education (USDE) - The national office of education located in
Washington, D.C.

University of Texas Correspondence Courses (UTCC) - Portable, independent study courses
developed by the University of Texas Migrant Dropout Prevention Project to facilitate the migrant students’
accrual of credits toward graduation.
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