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The National Center on Effedive Secondary Schools conducts research on how high

schools can me their resources to enhance student engagement in order to boost the

achievement of all stun ent& Its main studies deal with higher order thinking in ttc
curriculum, programs for students at risk, the stratification of learning opportunities, the

quality of teachers' work life, and noninstructional influences on adolescents'

achievement.

The Center includes a Clearinghouse, which provides an annotated bibliography and

research syntheses on topics relevant to effective secondary schools. The general
bibliography reflects five years of the Center's research on secondary education and
contains about 500 rem on such topics as student engagement, class size,

governance and organizational reform, grouping, school climate, school improvement

programs, curriculum remedies, at-risk students and higher order thinking. Single copies

are available upon request from the Clearinghouse. Research syntheses are available at

cost (see enclosed sheet). For more information, contact Madge }Oak, Reference
Coordinator, Clearinghouse, National Center on Effective Secondary Schools, University
of Wisconsin, 10 ri W. Johnson Street, Madison, WI 53706. Telephone: (608) -263-

7575.

In the Fall and Spring of each year, the Center publishes a newsletter that offers

analyses of substantive Wm= To be placed on the mailing list to receive this publication
free of charge, please contact Anne Turnbaugh Lockwood, Dissemination Coordinator,
National Center on Effective Secondary Schools, University of Wisconsin 1025 W.
Johnson Street, Madison, WI 53706. Telephone: (608)-263-7575.



BIBLIOGRAPHY OF RESEARCH RELATED
TO SECONDARY EDUCATION

This bibliography provides a recommended list of research and theoretical literature in
the field of secondary education. It organizes the literature into three main topics: a
cater:my for refinences of general interest, another for reform strategies designed to
promote academic achievement, and a third for literature relevant to the specific
research projects condoled at the National Center on Effective Secondary Schools.
These citations have been selected upon consultation with researchers at the Secondary
Center and other universities and educational research institutions. Each citation also
includes an ERIC access number, if available, at the end.

A bibliography prepared by Madge Klais at the National Center on Effective Secondary
Schools, Wisconsin Center for Education Research, School of Education, University of
Wisconsin-Madison, why is supported in part by a grant from the Office of
Educational Research and Improvement, U.S. Department of Education (Grant No. G-
008690007). We are grateful for the assistance of Susan Bennett, Lorene Folgert, Fran
Weber, Lynn Lunde, Jean Norman, and NEI acy Broughton and the reference staff at the
Instructional Materials Center at tue University of Wisconsin- Madison.
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REfTRENM OF GENERAL INI"EREST_IN SEcgtal& EDUCATION

Adler, M. 3. (HSU Thathilki11913Enialacitosikintanikvie- York Macmillan.
(ED 253 912)

Presents a proposal to change the workinp of public school education so that all students
receive the same quantity and quality of education. Enmities the student who possesses a
lifelong learning habit and Is not put into a learning track. Proposes setting up a curriculum
with no electives axept a foreign language. Desabes the role of the teacher and the principaL
Details the role of higher education and the future students of this curriculum

Ascher, C. (1986). Black students and private schooling. MN jigim M(2), 137-145.
(El 348 528)

Presents an overview of research on blacks in private schools. Describes which black families
send children to private schools,. and why, the availability of linandal assistance, black student
achievement in private schools, the quality of education offered to blacks at private schools, and
the impact of private schooling on students' radii identity.

Midst J. M. et al. (1981). Anserica's schools Public and private. ilegkin, 112(3).

Devotes the entire journal to ways of a general nature on the status r i American schools.
Summarizes the articles in the preface. Includes these authors and tit, 1)ack and Hansot,
'Conflict and Consensus in American Public Eduintion% Bailey, 'Political Coalitions for Public
Education"; Kist, 'Loss of Support for Public Secondary Sclwo'h: Some Causes and Solutions";
Cohen and Neufeld, 'Ilse Failure of High Schools and the Progress of Education'; Atkin, 'Who
Win Teach in High School?' McAndrew, "The High-School Principal: iAan in the Middle";
Graham, 'Literacy: A Goal for Secondary Schools"; Grant, 'The Character of Education and the
Education of Character% Kagan, "The Moral Function of the School.'

Barry E. L (1983). Hfak New York:
Harper & Row. (ED 242 227)

Surveys the state of American secondary education under the auspices of the Carnegie
Foundation for the Advancement of Teaching. Maintains that the succtss cf secondary
education and the nation's future are inextricably linked. Offers an agenda fc: action that
includes clarification of goals, improvement of language skills, development of a core curriculum,
training students for the world of work, requiring community service for all students,
improvement of teachers' working conditions, enrichment of Instruction with technology, and
improvement of principal leadership training.
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control: the public schools are subordinates in a hierarchic system of democratic politics,
whereas private schools are largely autonomous actors 'controlled' by the market.

Coleman, 3. S., & HC, T. (19$7).
gegigsgam New York Buie Beaks.

Presents an estenslon of the authors' 1982 study, IfigUskinakiggyeNsat. Analyzes data from
the first followup of the High School and Beyond survey. Compares public and private students'
growth in achievement over the last two years of high school. Compares what becomes of these
students air high school. Discusses the orientation toward schooling represented by public and
private schools and the Importance of various communities in influencing the chokes that
students make and their achievement. Offers suggestions for families on how to evaluate their
choice of a school and makes policy recommendations.

Coleman, J. S., Hoffer, Mt MOM, (19112). lligkimbsiffhimatati_NOLCAMKAM
RthatialtlaiLM10135i. New York: Bask Books.

Addresses tuition tax credits and education vouchers through the issue of whether private
schools provide better education than public schools. Demonstrates that students in private and
Catholic high schools academically outperform public school students. Discusses the notion that
private schools are good because they select better students and public schools are poor because
they have to take all students. Concludes that school order and discipline, regular homework,
and a high level of teacher involvement are important attributes of an achieving high schooL

Coles, R. et al. (1981). America's schools: Portraits and perspectives. Thisagin 112(4).

This ls the second of two Etlegeles issues on public and private American schools. Presents in
this volume portraits of individual exemplary schools, particularly in the private sector.
Proposes that such portraits will encourage the development of procedures for judging the
objectives that schools strive for, their successes, and their failures.

The College Board. (1983). ' t-LtiLL

be able to do. New York Author. (ED 232 517)
to know

Presents a comprehensive description of the knowledge and skills needed by all college entrants.
Describes what they need to learn in six Basic Academic Subjects that provide the specific
knowledge and skills on which college-level study is based. Discusses what they need to learn in
six Basic Academic Competencies that are general skills necessary for effective work in all
subjects. Includes requirements for computer competency.

Congress of the United States. (1987). glbetegRIELOMMISRP_CIMMOREAld
jrnplicstions of recent trends. Washington, DC: Congress of the United States,
Conpessionsl Budget Office.

Analyzes trends in standardized test scores that are described in the Congressional Budget Office
study, 'Trends in Educational Achievement' (April 1986). Posits causes for the decline in test
scores in the 1960s and 1970s and the subsequent widespread and significant rise in scores.
Finds these implications for formulating and evaluating educational policies: 1) no single
national achievement test should be relied upon for assessing audent progress, but a number of
tests varying in content and format should be used; 2) these tests should be accompanied by

1 1



4

collection of data about pertinent educadonal and nonalueational factors such f3 demographic
trends and dropout rates; 3) information should be gathered on bow trends in scores have been
deflected from the course they would have followed in the absence of a particular policy in
order to accurately evaluate that policy; 4) effectiveness of the current wave of reform initiatives
should not be presumed on the basis of assumptions about what caused past trent* 5)
initiatives nted to be aimed at the elementary and middle grades as well as the secondary level;
b) higher order thinking skills need to be improved at all Lae* 7) a focus of reform needs to
be placed on the peak:mance of certain traditionally low4coring groups.

Cookson, P. W., & Pernik C H. (1985). Etsgadiatimmaregagmleeigftkevejm
RINI& New York: Bask Books.

Describes elite boarding schools as institutions that process upper class students for upper class
jobs. Analyzes the structure and function of prep schools, including the socialization process.
Explores the role that the elite boarding schools play in maintaining upper class cohesion and
privilege in the U.S.

Corcoran, T. B. (1985). Eike:tire secondary schools. In IL Kyle (Ed.), giacklmkreakim
EilsjsklidLemixtiggi. Washington, DC: National Institute of I:Am:anon. (ED
257 837)

Summarizes the research on effective secondary schools. Relates this research to the current
reform movement and examines the limits of this knowledge base for the improvement of
secondary education. Highlights those factors that promote school improvement and those that
serve as obstacles to improvement.

Corcoran, T. B., & Wilson, B. L. (1986).

Philadelphia, PA: Research
for Better Schools. (ED 275 679)

Describes the Secondary School Recognition Program sponsored by the United States
Department of Education. Compares organizational datacteristks of the recognized schools
with schools nationwide. Examines these recurrent features of effective schools: 1) A sense of
shared purpose among faculty, students, parents, and the community, 2) effective leadership on
the part of school principals, 3) teacher autonomy and collegiality, 4) recruitment of talented
teachers and administrators, 5) rewards for teacher accomplishment, 6) positive student - teacher
relationships, and 7) a high degree of involvement by parents and community members in school
affairs. Includes a sample of the nomination forms and the site visit guide used by the
Recognition Program.

Cusick, P. A. (1973). IngtiLikkh New York Holt, Rinehart and
Winston.

Explores life inside a high sehool from the students' point of view. Describes how a number of
students behave and the way that their behavior affects themselves, the teachers, administrators,
and the entire school organization. Examines the sociocultural characteristka of the school's
organization and some of its intended and unintended affects.



Cusick P. A. (1984
gelo212.. New fork Lonvnan.

Reports on a study designed to poly tic ample:tides of the interactions and behaviors of black
and white students, the decisions teachers maim and execute, the roles and behaviors of
administrators, and the values that both shape and reflect personal and institutional functions in
three public high schoob in a major metropolitan area. Finds animosity between blacks and
whites, which worked against the =ad= of common norms or 03mmunal perspecdves and
which occupied much time and energy of teachers and administrators in maintaining order.
Finds that curriculum was shunted aside as teachers freely chose their own methods of
instruction, creating a curriculum that appealed to them witi-it led to some excellent instruction
but lacked common goals. Questions the legitimacy of the egalitarian ideal in schools.

Ekstrom, R. B., Goer% M. E., & Rock, D. A. (1988). EihmagouggAngftugite
PhiladelPidat PA: Fabler Press.

Fines policy issues in the areas of excellence, equity, and choke that have been raised by the
educational reform movement of the 1980s. Uses data from the National Longitudinal Survey
of 1972 and the High School and Beyond study to describe changes in American high schools
and their students between 1972 and 1982 and to discuss how these changes relate to the test
score declines of the period. Focuses on factors that appear to contribute to achievement and
persistence during the last two years of high school and investigates whether educational
processes work the same for all students. Concludes with a set of general policy
recommendations designed to increase both equity and =elle= in American schools.

Gaddy, G. (1988). High school order and academic addevement. Amerlcan Jou arn_Ult

Egintalkm, ft(4), 496418.

Identifies these limitations on the research relative to school order and academic achievement:
Little of it directly addresses the relationship between the two; much of it focuses on elementary
schools; much of it exhibits a low level of analysis. Reviews those studies that provide useful
information on school order and achievement including Emenifigmanclion and studies
arising from the High School and Beyond project Concludes that based on these studies, the
relationship of school order and achievement is unclear. Recommends a more careful
consideration of the nature of school order and its relationship to the broader concept of
discipline as a starting point for new research.

Goodlad, J. I. (1984 place called school: Prospects fo the future. New York McGraw -Hill.
(ED 236 137)

Presents the findings of an de t-year research rroject on the current state of schooling. Calls
for total change in each school's climate based on .what its community uanta Recommends
lowering the mandatory school ag.; to 4 to 16, a gettoral education that is 70% to 80% common
for all students, eliminatior ability grouping and tracking, emphasis on equality of access to
knowledge, smaller schools., ..ad teaching teams headed by super tutors.
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Grant, G. (1988). TigustilLvisagIsCgt liamitoma Cambridge, MA: Harvard
University Press.

Recounts the history of Hamilton High (a real school with a fictitious name) from its
foundation in 1953 to the present. Contrasts the world of Hamilton High with other possible
secondary school environments. Recommends two essential reforms: 1) that principal and
teachers be given control of their school so that they may create an institution with a strong
positive ethos and 2) that the teaching profession be reformed so that teachers can assume
genuine responsibility for their practice.

Haertel, E H., James, T., & Levin, H. M. (1937). fanniginnigisgegdIglughigthUrg
kithoglAdthnguni. New York: The Palmer Press. (The Stanford Series on
Education and Public Policy).

Reports the findings of a comparison of public and private schools initiated by the Institute for
Research on Educational Finance and Governance at Stanford University and based on data
from the High School and Beyond study sponsored by the National Center for Education
Statistics and carried out by the National Opinion Research Center. Contimrs the debate over
the apparent greater growth in student achievement in Catholic high schools than in public
schools first reported by Coleman, Hoffer, and Kilgore in 1981.

Hampel, R. (1986). The inaLligksliwkLAmedsgekgassim. Boston
Houghton Mifflin..

Traces the history of the American high school from the era of strict enforcement of rules to
the present era of the formation of relationships between teacher and student

Hawley, W. D, Rosenholte, S. J., Goodstein, H., & Hasselbring, T. (1985). Good schools: What
research says about improving student achievement. bo:ftAL,Imml411Education
Emrsh, 61(4), 1 -178. (EJ 314 588)

Reviews research findings in order to identify elements that influence student academic
achievement. Focuses on effective teaching, the effect of school leadership on achievement, the
schoolwide learning environment, learning resources, and parent involvement. Includes an
extensive bibliography.

Kirsch, I. S., & Jungeblut, A. (1986). Literacy: Profiles of America's vouna adults. Princeton,
NJ: National Assessment of Educational Progress at Educational Testing Service.
(ED 275 620)

Reports and analyzes the results of the 1985 assessment of the literacy skills of America's 71-to
25-year-olds conducted by the National Assessment of Educational Progress (NAEP). Defines
literacy. Concludes that Illiteracy" is not a major problem of this segment of the population
but that 'literacy" is; that is, many young adults cannot perform literacy tasks that require them
to apply complex information-processing skills and strategies.

Koehler, V. (1987). EgRaliffeLhAllibakilantEkinVsnaft New York Longman.

Examines methods of thinking about instructional practices that have emerged from current
research on teaching and schooling Concentrates on the practical rather than the research

14
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Massachusetts Board of Education. (1988). FantrilLIMBONEX4121gELEMAMINght§.
Quincy, MA: Office of Educational Equity, The Commonwealth of Massachusetts
Department of Education.

Attempts to define educational equity in operational terms beyond eliminating the most obvious
forms of discrimkuation. Makes extensive recommendations for promoting educational equity,
including 1) defining broadly and clearly the common skills that all students are expected to
master, 2) allowing and helping each school to work out its own distinctIve strategy to develop
Moe competencies in every student, 3) fostering networks of effective secondary schools, 4)
organizing seamdary schools In cross-age groups of no more than 300 students, 5) providing
more choice of the style in which to learn, and 6) offering a variety of opportunities for
spedalized training and advanced study after the common competencies have been mastered.

L (1986). truiCallAdigiSELitistrUctudschool_ New
York Routledge and Began Paul.

Examines four high schools operating under various administrative goals to demonstrate the
varying effects on teaching procedures and pupil learning. Indicates that school administrations
which overemphasize ordcliness and the accumulation of meaningless graduation units cause
teachers to control pupils by making work easy with little real learning. Finds that good school
administrations, either directly or by the use of strong department heads, can also stress
challenging materials and critical thinking.

National Catholic Educational Association. (1985). The Catholicliglusehoob ilitegmad
=gni& Washington, DC: National Catholic Educational Association. (ED 251 365)

Presents a national composite view of the resources, programs, facilities, personnel and policies
Catholic high schools. Describes the schools by gender composition, size, governance, and

percentage of students from low-income families. Assesses how Catholic high schools influence
students in the areas of academics, life skills, values, and faith. Identifies features of schools
that are particularly effective in promoting student growth.

National Catholic Educational Association. (1986). Catholic high schoolsm Their impact on
kw-income students, Washington, DC: National Catholic Educational Association.
(ED 269 509)

Evaluates how well Catholic schools serve students from all socioeconomic, racial, and ethnic
badcgrounds. Defines how those schools with large percentages of low-income students function.
Describes how low-income students fare in Catholic high schools. Ideatifies the institutional
characteristics such as curriculum, school climate, and resources that promote desirable
outcomes among low-income students. Makes nine recommendations for strengthening and
preserving Catholic schools that serve the economically disadvantaged.

Oakes, J. (1985). KetnklinsigthAvjovjEgosoninanati. New Haven: Yale University
Press. (ED 274 749)

Examines issues surrounding tracking, the system of grouping students for instruction on the
basis of their ability. Provides evidence that tracking is done subjectively and leads to different
and unequal educational experiences. Concludes, on the basis of data on student achievement
and attitudes in 25 schools, that teenagers in low tracks, often poor and minority students,
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receive a noticeably inferior education regarding the amount of culturally valued knowledge
transmitted, the conditions of their classrooms, and the quality of their school relationships with
adults and classmates. Proposes trackhn be replaced by heicrogenous grouping and of
guidelines for implementation.

Pellicer, L 0., Anderson, L. W., Kee% J. W. Kelley, E. A., & McCleary, L. E. (1988). Ma
Reston, VA: National

Assodadoa of Secondary School Principals.

Analyzes and describes the high school principalship and assistant principalship in five major
areas: 1) the personal/professional characterisdcs and opinions of senior high school principals
and assistant principab, 2) their job-related tasks and problems, 3) the characteristics of senior
high school programs sod teachers, 4) the role assistant principals play in the school leadership
team, and 5) the career patterns in the principalship.

Perrone, V. (Ed.). (1985). Dukajksilfghignek. Princeton, NJ: Princeton University Press.

Presents portraits of high schools prepared as part of the reseatch for High School, a 1983
report on secondary education issued by The Carnegie Foundation for the Advancement of
Teaching. Represents a cross section of American public secondary schools and includes
interviews with principals, teethes, students, and parents. Supplements policy reports of the
1980s which have renewed public interest in education.

Powell, A. G., Farrar, F.., & Cohen, D. K. (1985). Winners
losetrs Daatolu Houghton Mintz

Describes the strategies that Americans have devised to make serious educational demands on
students and to graduate almost every student. Observes that in achieving these goals, a high
school system has been created in which there are winners and losers. Explores the reasons why
so many parents, teachers, and students are satisfied with chirp as they arc despite the fact that
so many students are not really learning, and explains why change is so often resisted. Suggests
ways for committed parents and teachers to improve the likelihood that all students will be well
served by American high schools.

Presseisen, B. L (1985). Episuggiktmwgtants for school
impLiment. Philadelphia, PA: Fainter Press.

Evaluates the significance of the reports on education if the 1980s LA compares them with
previous periods of aduagional reform. Draws lessons for the future of American education on
the basis of historic conthAms and with respect to flndinp in current educational research and
practice.

It:witch, D., & Finn, C. Ea, Jr. (1987). B17441L2RELatiliAll-iliSitil
lintillggi-MIBMINIMAkifitall-ggihnelin. New York: Harper and Row.

Reports on an assessment made in 1986 of the knowledge of history and literature possessed by
8000 17-year-olds. Firms that they could correctly answer 54% of the history questions and 52%
of the literature questions. Includes an analysis of what teenagers are reading, how much
television they watch, what influence their home environment has on academic achievement.
Makes recommendations to improve the teaching of history and literature.
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Resnick, L B. (1987). Learning ha school and out EdsoffsoLgatasho I§(9), 13-20.

Identifies four general classes of discontinuity between learning in school and the nature of
cognitive activity outside school. Suggests that modifying schooling to better able it to promote
skills for leaining outside school may simultanemsly renew its academic value. Recommends
the development of more effective forms of vocational and professional preparation than now
exist - forms more closely linked to job performance than those now customary. Sees a foie for
formal schooling hi preparing people to be adaptive to the various settings that they may
encounter over the course of their lives and in preparing them to participate knowledgeably and
effecively in the civic funcdons of a technologically Bumpier democratic clay.

Rosenbaum, J. E. (1976). biggIlLitifilettlik-ilMiaLEVITk161112aftlUddliinNNM
New York: John Wiky & Sons.

Discusses the insidious nature and CLIISeqUeliCeS t f rigid tracking systems. Esamines issues in
tracking that have been neglected in nest survey invesd *Ours of curriculum tact&

Rutter, M., Maughan, B., Morthmore, P., Ouston, S .. A. (1979). Fifteen Armand
Cambridge, Mk. Harvard

University Press.

Reports on a study of 12 London secondary schools. Concludes that schools have an important
impact on children's development and that which school a child attends matters, Found these
variables assodated with good pupil behavior and hip achievement high standards of
achievement and behavior set by the schools, teache n who provide good models of behavior,
praise of students and encouragement of student re rponsibility, and well-conducted lessons.
Found the following factors to be of little statistics 1 *silken= small school population,
modern school facilities, small teacher-pupil ratio, continuity of individual teachers, and firm
discipline in which rotacceptable behaviors are sev ;rely punished.

Secede, W. G. (Ed.). (1989). rdwifijaidecelfan. Philadelphia, PAis Falmer Press.

Asserts that 'in the recent past, within both the United States and Great Britain there has been
a shift away from Con= for those for whom certain social arrangements have resulted in all
unequal distribution of goods - wealth as well as education - towards a concern for more
efficient production in terms of economic, minter/ and education systems.' Seeks to help bring
equity bad into the fore of educational discourse and provide new rights into the nature of
equity. Presents a collection of essays on this topic by M. W. Apple, P. 13. Campbell, G.
Harvey, S. S. Klein, W. G. Secede, C. Grant, IC Freedman, S. Selden, E. Fennema, M. R.
Meyer, and J. Sanders.

Shulman, L S., & Sykes, G. (Ed.). (1993). Handbook of teaching and policy. New Yorlu
Unisons.

Discusses the complexities of schools and classrooms, teaching as work and profession, teaching
from the perspectives of teachers, and the relationships of teaching and educational policy.
Combines research on teaching with an analysis of policy. Summarizes research on classroom
complexities. Offers recommendations on maintaining and attracting good teachers.
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Siner, T. S. (1984). ihaVeLS2MREMiNSMILAlitEMBILhig- Boa=
Mon IOftlhL

Presents the tint report from a study co-sponsored by the National Association of Secondary
School Principals and the National Association of Independent Schools. Reports on
observations conducted during a tau -year period In 80 schools in 15 states. Creates a series of
descripdons of people, programs, and bureaucracy, contratting good and bad learning situations.
Finds that schools do not stimulate students to learn or force them to exhibit mastery of a
subject. Recommends that schools keep the structure simple and flexible so that teachers and
students can work in their own best way, that they focus on the use of the mind, and that they
set correct incentives.

Tomlinson, T. M., & Wolliest, E J. (1986). and e±du tional ease ce
Berkeley, CA: bleCulebon.

Presents a selection of papers commissioned by the National Commission o,s Excellence in
Education to provide background information for its deliberations prior to the preparation of its
report entitled A at, Risk: Imperative i Educational Reform. Surveys student life
and learning from kindergarten through college. Offers a scholarly basis to support the
assertions put forth in Aljejsmalbk.

Tye B. B. (1985). Lanham, MD:
University Press of America.

Discusses a follow-up study to John Goodlad's AilgegSgUNAbga Analyzes 525 high
school classrooms. Finds pervasive control, sameness in conical= and teaching methods,
tracking of students, and resistance to change. Concludes that classroom instruction has not
changed and that teachers are absolute rulers In their own classrooms. Offers suggistions for
the revitalization of American high schools.

Venezky, R. L, Kies*, C. F., & Sum, A. M. (1987). ikaphkdgmitwaglikusathe
iliinillitiligULdAilicdc&MagAnkl. Princeton, NJ: Center Gm the Assessment
of Educational Pettigrew, Educational Testing Service. (ED 284 164)

Analyzes the results of the National Assessment of Education Progress (NAEP) conducted in
1984 to assess the literacy abilities of young adults, ages 21-25. Concludes that the literacy skill
levels found in the NAEP survey are not adequate, on average, for maintaining world leadership
in a changing, technological society at the end of the 20th century. Recommends that a
curriculum be devised that teaches the underlying skills and strategics required by enmity
literacy tasks and to extend this education to nonschool agencies: Job training, government
programs for the unemployed and the poor, television, etc.

Westbury, I. (1938). How should we be judging the American high school? Journal of
LQ(4), 291415.

Compares the American high s.bool with secondary education internationally and finds that at
the point in rime when Ameritz Its arc looking to other nations for models of schooling, other
nations see the unreformed U.S. school system as a model for their own systems. Critiques the
ways In which various countries define 'schooling' and how these definitions Influence
comparisons of education among nations. Maintains that Americans define 'schooling" in an
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expansive and inclusive way because education is seen as limdamental to the American notion of
citizenship which is that the right to education is one aspect of the right to participate in all
institutional areas of the social order. Suggests that the debate over school reform should be
regarded as a dialectic between elitism and egiditariankm, between stratification and
incorporation. Contends that a core curriculum such as that proposed by E. D. Hirsch in
SlitzeWtsagy is actually a radical program that challenges the stratification of American
secondary education. Maintains that the traditions out of which Hirsch's work grows should be
defining ace future of our thinking about a curriculum for all.

Wittrock, M. C. (Ed.). (1 9$6). liggaskArgaggskialgsbing (3rd ed.). A padect of the
Anserkau Educadonal Research Association. New York: Macmillan.

Saves as a companion book to the American Educadonal Research Association's Encyclopedia
of Zducational Research (5th ed. Macmillan, 1982). Contains 35 original state-of-the-art essays
on concepts, models, and evaluations of teaching techdques and curriculum content. Includes
extensive bibliographic data, plus author and subject indexes.

Wolceit, IL F. (1977) Tsgshejimmitoggagg. Eugene, OR: Center for Educational Policy
and Management, University of Oregon.

Draws attention to the logical connection between past and current problems in educational
innovation and the need to decode inside school processes. Presents a methodological and
analytical connection betwew decoding inside school processes and ethnographic method and
ren.ted social science constructs.

.11121i2lut?"

School -lamed reform strategies and their Impact on student achievement including
intermediate goals such as increased student motivation and engagement;

A. GENERAL REFERENCES:

Chubb, J. E. (i988). Why the current wave of school reform will fail. Ihrhawki Merest. 9s.
28.49.

Posits that the premises supporting current educational reforms may be wrong about what
causes poor student performance. Asserts that schools need to be approached as complex
institutions and that significant gains in student achievement may require basic changes in the
ways schools are governed and organized.

Cohen, D. K. (1987). Educational technology, policy, and practice. gducational ,gvaluation and
rglinAnallith, 2(2), 153-170.

Discusses the relations between educational poky and teaching practice in instructional
innovations. Attempts to explain the slow pace of instructional reform and the seeming failure
of many exciting instructional innovations, in particular computer technology. Contends that
policies and programs depend on practice and that instructional practice in schools is situated in
a larger organization and a longer history of academic instruction than are usual, considered.

20
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Offers a view of educational policy and innovation that solves some problems in inherited
amounts. Suggests that analysts should cross several academic barriers, joining studies of policy
and school organization to studies of instructional practice, and taking into account the large
social and historical paspectives.

Corcoran, T. B. (198S). Elbctive secondary schools. In IL Kyle (Ed.), Kgghterj2mmlig=
book. Washington, DC: National Institute of Education.

(ED 257837)

Summarizes the research on effective secondary schoob. Relates this research to the current
reform movement and examines the limits of this knowledge base for the improvement of
secondary education. Highlights those factors that promote school improvement and those that
serve as obstacles to improvement.

Cuban, IA (1982). Persistent instruction: The high school classroom 1900-1930. Its
MMus f4(2), 113-118. (EJ 269 865)

Points out that the overall picture of high school teaching since 1900 is striking in its
uniformity. Summarizes research findings and suggests measures for teacher improvement that
might be taken in schools of education and in district inservia) training.

Cuban, L (1990). Re onning again, again, and again. FINsaftigiggsgishsr,12(1), 3-13.

Examines why educational reforms recur. Analyzes the dominant explanation presented by
researchers and policymakers: the lack of rationality in proposing and implementing planned
change. Offers alternative explanations for repeated reforms based on the organizational
perspective of a number of researchers.

Curry, L (1990).
InuaatfamagjhgrAn. Madison, WI: National Center on Effective Secondary
Schools, University of Nifisconsin-Whullson.

Seeks to encourage the thoughtful use of learning style concepts in secondary school classrooms
in response to individual differences among students. Identifies four areas cf potential impact of
these concepts: in curriculum design, instructional methods, assessment mr'iliods, and student
guidance. 001$11 DOW taxonomy of learning styles in an effort to dir.;nate confusion over
definitions. Summarizes literature that indicates positive results ibr students from matching
student learning style to features of Instruction and testing. Reviews literature on the efficacy of
direct training on aspects of motivation, engagement. and cognitive controls. Suggests that at
present a weakness exists in the reliability and validity of the measurements of learning style and
in the identification of relevant characteristics in learners and instructional settings.

Darling-Hammond, L, & &T a. (1988). ThL9/0130RAMINtrvidta. New Brunswick,
NJ: Center for Policy Research In Education, Rutgers, Uriversfty; Santa Monica, CA:
RAND Corporation. (ED 298 599)

Analyzes the historical hash of recent teacher reforms and the concepts of teaching that new
policies fostering teacher professionalism embody. Examines trends in state teacher policies
governing certification and compensation implemented between 1978 and 1986. Targets the
long-standing tension between the view of teachers as semiskilled workers who simply implement
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stantlards hierarchically imposed and the vision of them as skilled professionals who apply
specialised knowledge to meet the unique needs of each student.

Donn, & Griggs, S. A. (1984
?AM& Reston, VA: National Association of Secondary School Principals.
(ED 301 948)

Reports on nine secondary schools where instruction has been redesigned to respond to
students' diversified learning styles. Contends that the application of learning style research in a
school setting is useful and practical.

Elmore, R. F., & 61e1A101114 M. W. (1988). 2124LEildiLidkfanclicrafintikralkon
21Agagismxibmiks Santa Monica, CA: RAND Corporation.

Analyzes the relationship between educational policymaking and educational practice in schools
and Cilfdr001118. Asserts that reforms cannot be expected to have large-scale or long-term effects
unless they involve substantial dialogue among policy, adminisuation, and practice. Finds that
fsderal policy has extended its reach to all activities of schooling, that in all federal reform
policies there is a tendency to substitute external authority social science methods, university
experts, regulatory requirements, and legal principles - for the authority and orpenise of
educational practitioners, that reforms succeed to the degree that they adapt to and capitalize
upon variability, that adaptation is a matter of active problem-solving, and that lags in
implementation and performance are a central fact of reform. Concludes that the "steady work"
of educational reform must be grounded in an understanding of how teachers leant to teach,
how school organization affects practice, and how these fact= affeo childrens' performance.

Farrar, E., & Cipollone, A. (1988).
at jimign. Madison, WI: National Center on Effective Secondary Schools.

Buff:do, NY: State University of New York at Buiblo.

Analyzes the success of the Boston Compact, an agreement between the Boston business
community and the public schools to provide money to attend college and to insure employment
after graduation from college. Concludes that job assurances have neither reduced the dropoqt
rate nor have district initiatives led to substantive improvements in the high schools.

Farrar, Fdol Neu Feld, B, & Miles, M. B. (1983). EifiLaktilch32112gal
Implications . Cambridge, MA: Huron Institute. (ED
228 243)

Defines the effective schools movement as a program involving school staff in the diagnosis of
problems, in decision-making on correcting the problems, in research on the effectiveness of
various alternatives, and in training and assistance with improvement efforts. Examines the
feasibility of transferring the effective schools program from the elementary level to that of high
school. Discusses important differences between elementary schools and high schools that make
this transference difficult.
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Firestone, W. A. (1989). Using reform Cromeptaa thing district laidative. Feducetional
ElltifiligiR-Ilididitlikfillbliat WA, 151464.

Explores the district we of state reform. Refines the hypothesis that local dbtricts will comply
minimally with mandates and respond to inducements with varying degrees of opportunism.
Suggests that districts that actively use state reform mandates exhibit the will and capacity to
respond positively. Defines will as the force rising from a dominant coalition that believes it
can set Its own agenda and sex= the reforms as ways to meet its own ends. States that capacity
comes through the formation of a temporary system that effectively manages key change
functions and linkages with local schools.

Fahrman, Sy Clam, W. H., & Elmore, IL F. (1988). Research on educatiora reform: Lessons
on the huPlenandaden of Pang. lutskriSallstraiteas 2Q(2), 237-257.

Reports initial findings about the reform process and its effixts in six states. Suggesis a new
model for the implementation of state reform that annulus for the trends in the curre.r. reform
movement. Concludes that polkymaker and educator support for reform, which is key to
successful implementation, does not depend on participation in reform initiation and design; that
compliance depends heavily on the extent to which the technical knowledge exists and school
personnel feel competent to make the change; that to the extent that district activity is related
to the political, social, and economic milieu, district context appears paramount; and that the
reforms do not signal the end of local control.

Fullan, M. (1982). BrantagimagintleggshRogs. New York: Teachers College Press.

Discusses a wide range of innovative reform programs in the U.S. and Canada as examples of
the practical meaning of change, including projects involving various curriculum areas,
microcomputers, caner education, open-concept schools, derevegation, special education, Head
Stan and Follow Through programs, and locally initiated change as well as changes sponsored at
the provincial, state, or national levels.

Grant, G. (1988). The world we created at Hamilton Him. Cambridge, MA: Harvard
University Press.

Recounts the history of Hamilton High (a real school with a fictitious name) from its
foundation in 1953 to the present. Contrasts the world of Hamilton High with other possible
secondary school environments. Recommends two (=mild reforms: 1) that principals and
teachers be given control of their school so that they may create an institution with a strong
positive ethos and 2) that the teaching profession be reformed so that teachers can assume
genuine responsibility for their practice

Gregory, T. B., Sr Smith, G. IL (1957). ffighmtbedugLeompAtjesakirjtaitejmUo
eteggsideed. Bloomington, IN: Phi Delta Kappa Educational Foundation.
(ED 278 518)

Claims that the size and structure of most high schools handicap effective education within
them. Contends that small high schools, those with a population of 250 or less students,
provide more satisbrAory education because they foster a sense of community. Presents a model
of an effective small high schooL Offers suggestions for changing large high schools that cannot
be abandoned. Makes recommendations for policy makers.
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Hint P. Ti Wise, A. E., & Shapiro, L (1981)- 141/601811111Lilledita_12
kinrovcilteir mho*. Santa Monica, CM RAND Corporation.

Reports on interviews with local school and community leaders in six urban school districts
during the 1987-88 academic year. Includes these finding: 1) a failing urban school system can
be turned around only if the entire community unites on its behalf: 2) 'choice plans that
encourage parents to seek alternatim to public schooling are not nr'xssary for improvement of
bitelty schools; 3) the prospects :a real and sustained improvemeas are bus when both
community support and internal school aganization are both wen-enveloped and closely
articulate % 4) public support cen be Anginal through the process of trial and error that big
cities must undergo to improve schooling for the disadvantaged because the public sees that the
failure of the education system could threaten the social and economic future of the comntunity;
5) no improvement effort can succeed without an active school superintendent, but the
superintendent need not dominate the process; 6) business leadership can provide the broad
strategic thinking that places educational problems In the contest of other community social and
economic events; 7) various local groups can make plans, but they cannot =ate classroom
changes without the participation of a powerful, well-led teachers' union; 8) state and federal
governments, as well as foutdations, should facilitate, but not control.

James, T., & Tyaek, D. (1983). Learning from past efforts to reform the high school. gbj
Ihilalianab 641.6)9 409406. MT 276 322'

Reviews the history of reform movements in secondary education in the context of the overall
development of secondary education since the 19th century. Suggests treating reports advocating
reform as position papers helping make broad social changes intelligible by revealin the shifting
n lationships between changing concepts of eduration and society.

Kearns, D. T., & Doyle, D. P. (1988). Winning the brain racer A bold phu to mike our
schools sseggrniEre San Francisco, CA: Institute ibr Contemporary Studies Press.

Presents a six-point program for educational reform: 1) Choice: Students and teachers choose
the schools where they work; 2) Restructuring: Magnet schools are open year -round and run by
teachers and principals; 3) Proksslonalism: Teachers set their own curricula and raise
standards; 4) Standards: Academic standards are maintained and students are held to them; 5)
Values; and 6) Federal responsibility.

Kee*, J. W. (1987). kandfiggricAngimming. Reston, VA: National Association of
Secondary School Principals.

Explains the theory of learning style and reviews literature on the topic. Discusses the
assessment of individual student learning style and the role of brain behavior in 'whole-brain
education.' Presents applications of learning style and suggests ways that classroom teachers can
modify instruction to accommodate individual differences.

Kirst, M. W., & Meister, G. R. (1985). Turbulence in Americau secondary schools: What
Won= last? calik2h111111111PAG 1E2)9 33-40.

Examines the history of reform in the secondary school curriculum and factors contributing to
the durability of school reforms. Predicts secondary school reforms in the mid-1980s will be
marginal despite the current atmosphere of intense criticism of American secondary education.

24
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McDonnell, L. M., & Pascal, A. MM. Teacher unions and educational reforms. New
Brunswick, NJ: Olater for Policy Renard: in Edneation, Rutgers University; Santa
Monica, CA: RAND Corporation.

&mines the role of organized teachers In educational reform efforts. Probes the extent to
which teacher unions have attained more professional teaching conditions for their members
through collective bargaining. Considers the political response of teacher organizations to
national, state, and local Kam initiatives. Presents ways in which the interests and activities of
teacher organizations are likely to shape successhe generations of educational reform,
particularly efforts to restructure the teaching profession.

Mini, J. E., & Angus, D. L. (1986). The rising tide of custodialbm: Enrollment increases and
curriculum zebra in Debuit, 1928.1940. lean jaltgatts, 4(2), 101.120.

Seeks to discover how educational policy, student chokes, and curriculum interacted during a
period of severe economic and educational cdsb. Attempts to answer these questions; 1)
What is the relationship between curriculum reform and no youth labor market? 2) Does
curriculum reform precede or follow enrollment growth? 3) lb what went and in what ways
has the life of the high school curriculum been 'diluter? 4) Has curriculum reform
cantributel to racial and ethnic disaimination? Condudes that high school enrollment soared
in the 19304 because the labor market could not support teenage workers rather than as a result
of a change in the curriculum. Maintains that the "watering down' of the curriculum began in
the l93Cts to make the general program palatable to the new segment of the student body
composed of working class and poor student% high school took on a venter custodial mission.

Murphy, J. (1989). Educational reform in the 1980s: Explaining some surprising success.
11(3), 109421.

Explores the success and failure of recent reform initiatives. Reviews the financial, political, and
organizational factors that are often used to support the position that the types of reform
measures common in the early and mid-1980s are likely to result in few substantive
improvements. Argues that the educational reform recommendations from this period have
been more successful than anticipated. Posits reasons for this unexpected outcome, including
the observation that improvement efforts succeeded because they were built upon existing
organizational structures.

Odden, A., & Marsh, D. (1988). How comprehensive reform legislation can improve secondary
schools. rililkatI11991M f2(8), 593 -59S.

Surveys the effect of California's statewide school reform legislation, S.B. 813, on local schools.
Finds that 1) virtually all schools implemented key provisions of &B. 813 in a manner
consistent with state purposes; 2) education reform legislated at the state level can be an
effect;ve means of improving schools when it is woven into a cohesive strategy at the local level;
3) successful implementation of reforms at the local level depends upon district leadership,
collegiality among teachers, a heightened concern for all students, participation of teachers and
site administrators in designing the local implementation of reforms, and follow-up coaching and
assistance in schools and classroom% and 4) attention to the substance of curriculum and
instruction and to the process of school change correlates with higher test scores and improved
learning conditions for all students.



18

Passow, A. 11. (1984).
map. New York: ERIC Clearinghouse on Urban Education. (ED 242 859)

Notes that reform reports of the 1970s focused on the lack of relevance and humaneness of
American high schools, whereas reports of the 1901s targeted high schools as units of industrial
production and national vr. y. Surveys the history of high school reform in the twentieth
oentury. Summarizes 15 reports on high school reform produced in the 1980s. Questions
contemporary perceptions of educatfonal failure and critiques assumptions rude in the recent
reform reports.

Resnick, L B. (1987). Learning in school and out gdpaMianaukfmdisb L4(9), 13-20.

Identifies four general classes of dbcontinuity between learning in school and the nature of
cognitive activity outside school. Suggests that modifying schooling to better able it to promote
skills for learning outside school may simultaneously renew its academic value. Recommends
the development of more effective forms of vocational and professional preparation than now
exist - forms more closely linked to Job performance than those now customary. Sees a role for
formal schooling In preparing peopie to be adaptive to the various settings that they may
encounter over the course of their lives and in preparing them to participate knowledgeably and
effectively in the civic functions of a technologically complex democratic society.

Rowan, B., Bossert, S. T., & Dwyer, D. (19P3). Research on effective schools: A cautionary
note. E4B121ifillginlachn, 4 2431-

Discusses current research on effective schools and questions the results of these studies as a
guide to school improvement. Recommends standards for conducting future research on school
effectiveness based on a program of research and development on effective principals. Includes
reviews of several studies. Concludes that research in this area has problems in measures of
effectiveness, research design, and global comparisons. Suggests caution for practitioners using
the research as a guide to effective schools.

Sedlak, M. W., Wheeler, C. W., Pullin, D. C., & Cusick, P. A. (1986). Selling students _bort

Teachers College Press. (ED 276 149)

Haines that none of the recent proposals for educational reforms takes into account the
relationship between educators and their students and the extent to which students are actively
engaged in the learning process. Suggests that a tacit 'bargain' exists between students and
educators in most high schools which emphasizes classroom tranquility and de-emphasizes
student engagement and academic learning. Analyzes current proposals to enhance educational
standards in light of the power and influence of bargaining in classrooms.

Shanker, A. (1990). The tad of the traditional model of schooling - and a proposal fOr using
incentives to restructure our public schools. Phi Delta Icam_a, 21(5), 345-357.

Argues that America's persistent educational crisis shows that society has reached the limits of
its traditional model of education. Suggests that the way to institutionalize changes Is to adapt
to schools some of the principles on which the American economy is based, primarily the use of
incentives. Recommends the establishment of long-term partnerships between high schools and
businesses that agree to hire graduates on the basis of how well they do in school.
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Weis, L, Altbach, P. G., Kelly, G. P., Petrie, H. G., & Slaughter, S. (1989). Crisis in teaching:
current r Albany, NY: State University of New York Press.

Examines the definition of 'teaching crisis,' the evidence for the existence of a crisis, reforms
proposed to solve it, and the possible effects of proposed reforms. Concludes that no simple
answer can be found to the problems that beset teaching.

B. OEZGANIZATIONAL REMEDIES

1. CHOICE IN EDUCATION

a. GENERAL REFERENCES:

Chine, W. IL, & Witte, J. F. (Eds.). (in press). Olgliggmtsplmo Merck n tio
Vol. 1: The theory of choice and control in education. Philadelphia, PA: Fulmer
Press.

Discusses the structural environment of American education, the theories of control that can be
applied to schools and school districts, claims concerning the consequences of increasing choice
and decentralizing school decision-making, and the normative issues surrounding choice and
control options. Attempts to sort out the pro and con arguments for choke and
decentralization. Presents what is known empirically about the effects of such proposals both in
education and In other organizational settings.

Chine, W. H, & Witte, J. F. (Eds.). (in press). Choke and control in American education,
Vol. 2: The practice of choice. decentralization and school restructuring. Philadelphia,
PA: Fainter Press.

Reviews six types of organizational change: school-based management, magnet school choice
systems, democratic localism, teacher empowerment and professionalization, state differential
treatment of schools, and curriculum controls. Raises questions for further research.

Coons, J., & Sugarnnin, S. (1978). Education by choice: The case for family contra Berkeley
CA: University of California Press. (ED 165 249)

Discusses whether the family should exercise the authority to determine the educational
experience of its children. Argues for experimentation with a program of parental choice that
would be guided by professional counseling supported by federal, state, and local funds; and
regulated by minimal state requirements. Views the family. as knowing and deciding what is best
for the child, and sees family choice as proving most effective in advancing the primary
objectives of the schools. Questions the traditional role of state control in education and
suggests alternative solutions that include scholarship certificates that will allow each child to
attend public or private schools of his or her family's choice, free transportation, and state
provision of information and guidance to insure that families make informed choices.



21

Elmore, R. F. (1986). ghiftEJEWILa_ucation. Santa Monica, CA: Center for Policy
Research in Education, RAND Corporation. (ED 278 149)

Reviews the current debate on whether locally centralized school systems of the kind that
predominate in the public school sector are responsive to and can accommodate the diversity of
educational consumers' preferences. Presents options available for incorporating choice in the
public school system and considers the pros and cons regarding experimenting on this issue.

Glenn, C.L. MM. schools in nations. Washington, DCs U. S. Departmen
of Education, Offlea of Educational Research and Improvement, Programs for the
Improvemevt of Practice.

Surveys publicly-funded parent choice of schools that are available on a nonselective basis in five
Western European countries and Canada. Targets three aspects of parent choice of particular
interest to practitioners: 1) its historical background, 2) empirical research on the subject, and
3) current debates over whether ft should be extended or curtailed. Concludes with observations
about the viability and implementation of parent choice in general

Institute for Contemporary Studies. (1977). cM . San Francisco,
CA: Author. (ED 148 709)

Examines the arguments for expanding choice in education, whether by voucher, entitlement, or
some other means. Considas the issues that must be resolved in introducing a choice system in
education at the local, state, and federal level. Comprises 13 chapters, each written by a
different authority, on the histoty of educational choice, the current state of the movement, and
the prospects for implementing educational choice in the future.

Lamm, K. D. et aL (1486). Governor's task force on r.rent Involvement and choice.
Washington, DC: Governor's Task Force on Education.

Fxamlaes ways that states can encourage greater parental involvement in schools and choice in
school selection. Attempts to answer policy-related questions as to how states can encourage
parental involvement, and tries to define the states' role in assisting parents and school
administrators in the school selection choice.

Levin, H. M. (1987). Education as a public and private good. Journal of Policy Analysis and
Management, 6(4), 628-641.

Discusses the privatization of education from public to private institutions. Suggests that
privatization of education might be appropriately viewed as an attempt to increase the
production of private educational outcomes (those valued by families art., students) vvtzile
maintaining or improving the production of puts..: educational outcomes (those valued by
society). Compares different public and private sector arrangements for efficiency in the
production of public and prkrate goods. Recommends changes for schools.

Moore, D. IL, & Davenport, S. (1989). High school choice and students at risk. Equity and
Clio cam, S(1), 5-10.

Outlines some of the potential dangers posed by high school choice programs for students
identified 'at- risk'. Highlights these problems: 1) the easiest way for a magnet school to build
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a reputation as a good school is to recruit high-achieving students and avoid admitting tow -
achieving students; 2) many magnet schools lack services for students with handicaps or limited
English proficiency; 3) many magnet schools have complex and daunting admissions processes; 4)
selective schools siphon-off high-achieving students and teachers and leave an even more
concentrated population 3f low achievers in the neighborhood school 5) magnet schools may
receive a greater allocation of resources than neighborhood schools; 6) those students who are
not selected are demoralized. Includes reamnmendations to improve the admissions process for
at-risk students.

Murnune, R. J. (1986). Family choice in public education: The roles of students, teachers, and
system designers. Teacher's College Record, g(2), 169-189. (EJ 345 370)

Discusses the merits and limitations of expanding family choice of education for children.
Emphasizes how such choice affects students and teadters, what the competing objectives are,
and what regulates the choices that families may make.

Nathan, J. (1984). to h:
MN: Winston Press.

st schoo Minneapolis,

Outlines problems faced by the public schools. Discusses the effectiveness of parent and student
choice of schools and programs as a potential solution to these problems. Proposes in
particular the use of a voucher system to make schools more responsive to students and their
parents.

Raywid, M. A. (1984). Synthesis of research on schools of choice. .Educational Leadership,
li(7), 71-78. (F.J 299 439)

Disasses the success of alternative schools and the growing body of research supporting this
educational reform. Reviews research focused on both the organizational features and curricular
aspects of alternative, including magnet, programs and concludes that schools of choice offer
heightened satisfaction to staff, parents and students and have positive effects on school climate
and productivity.

Raywid, M. A. (1985)- Family choke arrangements in public schools: A review of the
literature. Review of E.ducational Research, 55(4), 435 -467. (EJ no 747)

Reviews the history of family choice opportunities in public schools. Offers detailed
examinations of the several choice modzis that have proved widespread: 1) open enrollment
plans, 2) magnet schools, 3) schools within schools, 4) satellites and separate alternatives, and 5)
interdisuid choice plans.

Snider, W. (Ed.). (1987). The call for choke Competition in the educatiblial msrket place.
gducation Week, June 24.

Devotes the entire issue of .Ns periodical to the topic of choice in education. Defines choice as
an educational term that means giving parents the right to select their children's schools from a
range of possible options. Surveys the current state of the choice movement and identifies those
factors that play a key role in the popularity and success of schools of choice, including
differentiation, cohesiveness, autonomy, and size. Discusses magnet schools at length. Reports
interviews with parents and teachers on the subject of choice.
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Itn. ALTERNATIVE SCHOOLS:

Duke, D. I., & Perry, C. (1978). Can alternative schools succeed where Benjamin Speck, Spiro
Agnew, and B. F. Skinner have failed? AMggswg gs1), 375-392. (EJ 199 093)

Examines whether student behavior is as great a problem in 18 California alternative high
schools as it is reported to be in regular high schools. C.onciudes that discipline is rarely a
major concern in the alternative schools. Hypothesizes 14 reasons for this.

c. MAGNET AND SPECIALTY SCHOOLS:

Blank R. K. (1989). kilucational effects of magnet high schools. Madison, WI: National
Center on Effective Secondary Schools, University of Wisconsin-Madison.

Synthesizes research on magnet schools in three areas: the scope of magnet high schools in
public education, the outcomes of magnet high schools, and the overall effects of magnet high
schools on education in a school district Finds that magnet schools are playing a larger role in
urban education then they were in 1983, that magnet schools have positive effects on outcomes,
and that magnet schools are producing an increased demand for more magnet schools.
Discusses policy and research implications.

Blank, R. K2 Deaner, R. A., Baltzell, D. C., & Chahotar, K. (1983). Sjuny of magnet schools:
gigggaL amMigred education. Washington, DC: James H. Lowry

& Associates. (ED 236 304)

Discusses the U.S. Department of Education's two-year study of t, effects and degree of
success of magnet schools across a representative sample of urbat districts. Examines questions
concerning the impact of magnet schools on the quality of education and on desegre !Jon.
Analyzes the process by which magnet schools are effectively developed and identifies factors
that lead to a successful prograv

Clewell, B. C., & Joy, M. F. (1990). Choice in Montclair. New Jersey: A policy information
paper. Princeton, NJ: Educational Testing Service.

Reviews various choice plans and their effectiveness in promoting quality education, achieving
racial balance, and providing diverse educational program offerings. Describes the magnet
model established in Montclair, New Jersey. Concludes that Montclair has been successful in
implementing a magnet school plan the! relies on choice to achieve racial balance and provide a
quality education for all students through a diversity of programs. Analyzes Cactors contributing
to this success, including the type of school district and community, quality of leadership, aid
planning strategies.

Metz, M. H. (1986). Different by design: The context and character of three magnet schools.
Boston, MA: Routledge and Kegan Paul.

Presents a case study of three magnet schools in a large American city. Demonstrates how
these schools were affected by political straggles. Traces the development of relationships
between teachers and stoLents, among the staff, and among students of different races. Employs
an organizational analysis and looks at the schools from the adults' point of view.
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Bosse% C. H. (19S). How 'active are voluntary plans with magnet schools? Educational
EalEvinithilicaseinitb 325-342.

Compares the desegregation effectiveness of voluntary plans with magnet schools to mandatory
reassignment plans with magnet schools in a sample of 20 school districts. Finds that a magnet
school plan based primarily on voluntary transfers produces greater long-term interracial
exposure than a mandatory reassignment plan with magnet components. Speculates that this is
due to the greater white flight from the mandatory plans.

d. SCHOOLS WITHIN SCHOOLS:

RAND Corporation. (1981) ed
and policy Santa Monica, CA: Author. (ED 216 427)

Discusses the Rand study of alternatives in the curricula of public schools and cites specific
school districts where alternatives have been introduced. Reviews the needs of different school
populations and concludes that program size, the nature of the program, and experimenting with
parental choice have little negative impact on a student's success in school. Notes that teacher
perceptions of the alternatives affected student reading achievement Encuurages alternatives
and suggests that steps be taken to promote teacher perceptions of cohesiveness, shared policy,
and principal support.

Seldia, C. A. (1973). ads answer to thepublk
York: Blytho-Pennington.

Reviews research literature on alternative education, with an emphasis on schools within schools.
Derives a list of elements characteristic to and useful for the implementation and maintenance
off optional alternative programs. amines the evolution of an open alternative in Boston's
Parmenter Elementary School in light of this list Establishes four primary factors for successful
schools within schools programs: 1) all programs within a school must be viewed as legitimate
educational environments; 2) the principal and faculty are prime facilitators of this perception;
3) a shared decision-making approach is appropriate to develop and operate an optional
alternative; 4) administrators must be aware of the possibility and potential dangers of
unintentional segregation by socioeconomic level, race, religion, etc. Makes recommendations
for further research. Includes extensive bibliography.

e. TUITION TAX CREDITS AND VOUCHERS:

Doyle, D. P. (198344). Private Interests and the public good. The College Board Review, Mt
6-11. (El 298 327)

Questions the implications of the use of tax credits and vouchers for the relationship between
schooling and society, including the tension between professional and parent, the role and place
of values in education, the extent to which private schools should receive government aid, and
the extent to which such aid might lead to government control of private schools.



25

James, T., & Levin, IL M. (Eds.) (1983). E144/&Egge : The case f
lagtfmAgasugla. Philadelphia, PA: Temple University Press.

Describes both sides of the tuition tax credit debate. Discusses the nature of tuition tax credits,
their cost, prime beneficiaries, and effects on public and private schools. Suggests alternative
ways to increase educational choice.

Krashinsky, M. (1986). Why educational vouchers may be bad economics. Teachers College
L8(2), 139-167. (Includes response by F. G. West and rejoinder by

Krashlasky). (El 296 093)

Examines arguments for and against educational vouchers by looking at underlying economic
assumption. Argues that externalities and transaction costs have often been ignored by voucher
advocates.

Nathan, J. (1984). Minneapolis,
MN: Winston Press.

Outlines rrnblems faced by the public schools. Discusses the effectiveness of parent and studer
choice of schools and programs as a potential solution to these problems. Proposes in
particular the use of a voucher system to make schools more responsive to students and their
parents.

Wise, A. & Darling-Hammond, L (1984). Education by voucher Private choice LEA the
public interest. Educotional Theory, M(1), 29-53. (Includes replies by R. J. Murnane
and E. G. West)

Evaluates the educational voucher system and how it may solve effectiveness and efficiency
problems of the educational system through market accountability. Discusses educational goals
and state and community roles in reaching these goals.

2. CLASS

Anderson, L W. (1987). The classroom environment study: Teaching for learning.
Edworgew Hwy 69-87.

Reports the results of the Classroom Environment Study (CES) of the effect of school and
classrooms on student achievement. Identifies similarities and difference in teaching practices
and the conditions of learning in nine countries on live continents. Identifies particular aspects
of the classroom environment that influence student achievement and attitudes. Derives six
generalizations from an analysis of the data: 1) within countries, teachers differ greatly in what
they teach relative to what is tested; 2) teachers are inconsistent in the ways In which they
behave from day to day; 3) the nature of classroom teaching is quite similar in all countries; 4)
the history of the learner exerts a potent influence on student achievement and attitudes; 5)
students' perceptions of their classroom and the instruction they receive influence their
achievement and attitudes; 6) observed classroom activities and teacher behaviors tend to exert
virtually no influence on student achievement and attitudes.
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±11.111: 'La

Madison, WI: National Center on Effective Secondary Schools. (ED 288 854)

Synthesizes research on the effect of class size on academic achievement. Asserts that although
the influence of class size alone has been difficult to Isolate, ft is dear that it helps determine
the frequency and quality of student4eacher interaction and therefore bears an indirect
relationship to academic achievement. Offers these conclusions, among others: 1) reductions in
class size to less than 20 students without changes in instructional ...ethods cannot guarantee
improved academic achievemen4 2) no single class size is optimal for all vale levels and
subject% 3) smaller classes appear to result in greater achievement gains for students with lower
academic ability and those who are e.cor amically or socially disadvantaged; 4) smaller classes
result in higher teacher morale and reduced stress; 5) claw size appears to have more influence
on stunent attitudes, attention, interest, and motivation than on academic achievement.

Glass, G. V., Cohen, L S., Smith, M. L., & Filby, N. N. (1982). Why are smaller classes
better? In ESIMILIWELAILUIMMIALE14-INft (pp. 67440. Beverly 'hills, CA: Sage
Publications. (ED 217 111)

Relates practical considerations of school class size to research findings which indite dais size
is strongly related to academic achievement. Makes suggestions for achieving the positive effects
of smaller class sizes through grouping arrangements.

Glass, G. V., & Smith, M. L. (1979). Meta-analysis of research on class size and achievement.
1(1), 2-16.

Concludes that a direct, strong relationship exists between decreases in class size and increases
in academic achievement. Includes a discussion of meta-analytic methods of integrating research
findings. Presents a summary of a longer report by the same authors: leta-analysis of
research on the relationship of class size and achievement," prepared for ,Ae Far West
Laboratory for Educational Research and Development.

Klein, K. R. (1985). Practical applications of research: Class size. Phi Delta ICappan, 578 -
580.

Offers a hrf:-..; sumnary of central issues and findings in 1975-1985 class size research and cites
practical means of achieving positive effects associated with smaller class size such as increased
teacher-student contact. C!!Ps the importance of integrating small-group instruction in
traditional classroom settings and outlines specific grouping techniques.

LaFleur, C D., Sumner, R. 3., & Witton, E. (1975). Class size surveil. AACRDE Report No. 4,
ft trallan Committee on Research anti Development in Education. Canberra
Australian Government Publishing Service.

Provides a critical review and extensive chronological listing of pre-1974 class size research.
Cites inconsistent definitions and inadequccies in research design as major obstacles in
determining the effect of class size on academic achievement
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McKenna, B. H. (1977). Some philosophical, organizational and definitional considerations. In
gagman (Reference, and Resource Series). Washington, DC: National Education
Association. (ED 154 471)

Provides an overview of philosophical, research, and practical issues relating to school class size.
Discusses the role of staffing arrangements in determining pupil-teacher ratios, class size, and
overall teacher load.

Robinson, G., & Wittebols, J. (1986). gimp_Afts
xisian Ng. Arlington, VA: Educational Research Service. (ED 274 030)

Presents a duster analysis of 100 studies completed between 1950 and 1 of the effect of class
size on academic achievement. Uses discrete clusters of factors including grade level, subject
area, instructional methods and relevant achievement factors (academic ability, economic and
cultural variables) that may interact with class she in influencing academic achievement. Finds
that claw size reductions are most effective in grades K-3 and have little impact unless
combined with small group instructional techniques. Includes an analysis of the cost effects of
class size reductions.

Ryan, D. W., & Greenfield, T. B. (Eds.). (1975). Review of class size research. In The class
AN...waling (pp. 170.231). Toronto: Ontario Institute for Studies fa Education.

Reports findings of el.- -enemy and secondary research on class size and academic achievement
prior to 1975. Indudbo tables identifying important factors in individual studies which
contribute to lack of consistency in research results. Examines methodological problems present
In the literature.

Slavin, R. E. (1984). Meta-analysis in education: How has It been used? Educational
Researcher, 6-15, 20-21, 25-26. (Includes reply by G. V. Glass et aL and rejoinder
by Slavin.)

Critically examines the recent application of the meta-analytic method of performing quantitative
syntheses of research studies in education. Concludes that meta-analysis may lead to over-
simplification and misleading results unless carefully used in conjunction with traditional
mlanatory reviews. Includes a reply by developers of meta-analysis at the Far `. t Lab (San
Francisco) and a rejoinder by Slavin.

Smith, W. L. et al. (1986). ash the school. Report
of the NCTE Task Force on Study of Class Size and Workload in Secondary English
Instruction. Urbana, IL National Council of Teachers of English, and ERIC.
(ED 268 533)

Provides a critical review of class size research. Highlights findings on the effects of class size
and teacher workload on English instruction in secondary schools. Identifies specific types of
studies needed to fill gaps in the current research picture. Contends that class size, when
combined with mode of instruction, can have a significant Influence on learning.
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Tomlinson, T. M. (1989). Class size and public policy: Politics and panaceas. Efig tL39 ju
halm 3(3), 261-273. (ED 292 216)

Reviews the issue of class size reduction; analyzes the evidence of research on the relationship
between class size and educational improvement; cites findings supporting the view that the costs
of class sine reduction outweigh the benefits and that reducing class size to improve student
achievement is inconsistent with the push to enhance teacher professionalism by placing greater
demands on teachers. Includes a discussion of what teachers can do to manage large classes.

3. GOVERNANCE, ORGANIZATIONAL REFORM, AND RESTRUCTURING

a. GENERAL REFERENCES:

Bird, T., & Little, J. W. (1986). How schools organize the teaching profession. The Elementary
MliftUMBMILL WO, 493-511-

Finds fault with federal and local attempts to improve and influence the teaching profession.
Points out that federal and professional standards are fruitless or counterproductive in the
absence of local organizatioia that can apply them in the classroom.

Clark, D. L, & MclUbbin, S. (1982). From orthodoxy to pluralism: New views of school
administration. Ebills4LMeng, 63(10), 669472. (EJ 264 267)

Presents a reader quiz on attitudes about school administration. Analyzes likely responses to
the quiz and concludes that the assumption that schools are rational, bureaucratic organizations
leads to rigidity and confusion because it does not accurately describe schools as they exist.
Argues for pluralism in organizational views.

Clime, W. H., & Witte, J. F. (Eds.). (in press). Choice and control in American education,
Voi.J: The theory of choice arid_ co Aral in education. Philadelphia, PA: Fulmer
Press.

Discusses the structural environment of American education, the theories of control that can be
applied to schools and school districts, claims concerning the consequences of increasing choice
and decentralizing school decision-making, and the normative issues surrounding choice and
control options. Attempts to sort out the pro and con arguments for choice and
decentralization. Presents what is known empirically about the effects of such proposals both in
education and in other orgmizational settings.

Chine, W. H., & Witte. J. F. (Eds.). (In press). Choice and control in American education,
Vol uacioit .44 ad sc I tructu Philadelphia,
PA: Fulmer Press.

Reviews six types of rganizational change: school-based management, magnet school choice
systems, democratic I alism, teacher empowerment and professionalization, state differential
treatment of schools, and curriculum controls. Raises questions for further research.
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Cole, M., & Griffin, P. (Eds.). (1987). QpjszihgjkgkgimpLm_§Ekn__ovice and
Madison, WI; Center for Education

Research, University of Wisconsin. (ED 288 947)

Assumes that new fundiag will not be available for public edurstion and that there exists a need
for se us proposals for redirecting existing expenditures. Suggests that new media of
communication offer a potential for oz titutional realignments that might yield solutions to
current problems. Emphasizes ways that computers may enhance science and mathematics
education for minorities and women and examines other contextual factors susceptible to change
as well. Offers suggestions for further research.

Daft, IL, & Becker, S. (1978). nturvijigligala jraschool
gmffiganfign. New York: Elsevier.

Discusses the causeieffect relationship that leads to new innovations and matters that influence
innovations in an organization. Proposes reasons why innovations occur and suggests that the
key to innovation is incentive and the presence of a climate for innovative ideas. Concludes
that proposed innovations are usually accepted and most innovations benefit college-bound
students.

David, J. L, Purkey, S., & White, P. (1989). Restructurinr. in progress: Lessons froln
emsgdst. Washington, DC: National Governors' Association, Center for
Policy Research.

Reports on the efforts of four school districts that have begun to make substantial operational
changes - in other words, to restructure. Analyzes common problems in approaching structural
change and how these districts have overcome barriers to change. Makes recommendations to
state and district leaders who want to tackle educational restructuring.

Firestone, W & Corbett, H. D. (1987). Planned organizational change. In N. Boyan (Ed.),
(321%140). New Ycarlo Longman.

Examines the accumulated research knowledge about planned organizational change in schools,
in particular, intentional efforts to modify some aspect of the organization or practice of
schooling. Focuses on what has been learned about how to manage the change process.
Reviews the research on how change happens. Includes sections on: 1) the history of planned
organizational change research; 2) mandates, grants, and dissemination efforts; 3) leadership
tasks that support planned change; and, 4) how to modify organizational cultures.

Fitzpatrick, K. & Charters, W. W. Jr. (1986). A study_ of staff development practices and,
s nda sc s12 t +.1.121 eltot.

Eugene, OR Center for Educational Policy and Management, College of Education,
University of Oregon. (ED 266 558)

Investigates instructional leadership functions and school policy factors that affect the extent to
which teachers implement instructional strategies presented in a research-based staff
development program for secondary school mathematic; teachers. Finds a positive relationship
between the amount of support that teachers reported receiving for implementing new teaching
strategies and the extent to which they employed the strategies. Reports a negative relationship
between the teachers' perceptions of the instructional evaluation procedures employed by their
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schools and their implementation of the strategies. Detects no relationship between workload
assigned to the teachers and the extent of their implementation of specific teaching strategies.

Guthrie, J. W. (1980). Organkrathmal scale and school success. In C.S. Benson, M. Kirst, S.
Abramowitz, W. Hartman, & L Stoll (Eds.), FiliMlitaillarMtMnkatka
EMSIEdLinntighEIMIIII,...."4ilire Program on editcatiojapi Policy am) hooter
(pp. 119134). Washington, National Education Assodation. (ED 1 318)

Argues that the trend toward large schools fostered by the school consolidation movement has
resulted in little or no cost savings or educational gains and damaged parent participation in
their children's school and general public participation in school governance. Proposes a
research agenda to explore economic, academic and political effects of school scale.

Lewis, la,. C. (1989). liftEgiemlinsithgri s. Arlington, VA: American Association
of School Administrators.

Surveys what raaructuringi means to load school leaders, prominent reformers, and state and
national organization representatives. Analyzes questions of organizational reform, teacher
empowerment, policymaking, and administrative leadership they relate to radical change in
the system of American education.

Talbert, J. E. (1980). EghEasnanimAgmlidiggioldwid change: Exchange and mower in
hmety_mgdg. Palo Alto, CA: Institute for Research on Education, Finance,
and Governance, Stanford University. (ED 193 796)

Presents an exchange-theory view of school authority relations in order to identify patterns of
coupling, or fnterdependencks, within school organizations. Suggests that there exists a gradual
drift toward enhanced informal exchange and interdependence at the local school level and by
implication, tighter coupling of the educational administration and teaching subsystems.

Tintar, T. (1989). The politics al! school restructuring. phi jieltap_ipm, n(4), 26S -27S.

Assesses the school restructuring movement, the Coalition of Essential Schools and its
surrounding policy environment, and the politics of American education. Provides a conceptual
framework for understanding the organizational manifestations of restructuring. Presents
findings from case studies of restructuring in three school districts. Interprets these
restructuring reforms in the context of the existing literature on public policy and on the politics
of education.

Welch, K. (1976). Educational organizations as loosely coupled systems. Administrative Science
Qmadmix, 11(1), 1-19.

Presents a view of educational organizations as loosely coupled systems and proposes research
priorities to guide future study of organizations within this conceptual framework.
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Purkey, S. C., & Smith, M. S. (1985). School raw= The district policy implications of the
effective schools literature. EsaigaftLsigliggLigignit n3), 353489.

Reviews findings of school effectiveness literature and suggests local strategies and policies to
stimulate and facilitate school reform. Recommends formulation of a district policy aimed at
promoting school-specific solutions to educational and organizational problems. Discusses
secondary and elementary schools. Examines differences in elementary and secondary
improvement proceses.

Stevenson, R. IL (1937). Autonomy and supporh The dual needs of urban high schools. Urban
FAILVg211, IVA 366-396.

Suggests that improvement and orange in urban high schools is facilitated by improvement in
the school culture. Characterizm a hcs.` Ay school culture as one comprising a sense of
collegiality and community, a shared commitment to unambiguous goals and high expectations
for students, and an orderly and disciplined environment. Concludes that problems to be solved
should be articulated at the district level, but that individual high schools should have autonomy
in solving the problemus.

Wakefield, R. I. (1983). Shared stwernance: Active amkera for a mtioAeff 'motion
(2nd ed.). Salt Lake City, UT: Salt Lake City School District.

Defines shared governance as a system whereby parents actively participate in governing the
schools. Presents a training manual created to assist district personnel in implementing the
shared governance axicer in Salt Lake City, Utah.

Whitey P. A. (1988). FtqemmtrthkstuEbfflit ens nom. New Brunswick, NJ:
Center for Policy Research in Education, Rutgers University. (ED 300 909)

Provides a list of resource people, including superintendents, principals, directors, researchers,
and practitioners, skilled in school based management. Describes individual programs.
Concludes with an annotated bibliography of resource materials on the topic.

Yin, R. K., & White, J. L (1986).
rjgAmid cel D strict and

school roles. Washington, DC: Cosmos Corporation.

Discusses the findings of a three-year study designed to identify management practices that
produce exemplary urban high schools. Qualifies results with the recognition that locating
exemplary schools is difficult only four of the 40 schools examined could be characterized as
exemplary. Considers three themes in light of the empirical evidence: 1) school effectiveness
theory as applied to high schools and not just elementary schools, 2) excellence theory as
applied to schools and not just business fires, and 3) district-school co-management of school
operations. Makes recommendations for further research.
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e. INCREASED TEACHER DECISION-MAKING:

Bacharach, S. B., Batter, S. C., 8: Shedd, J. B. (1986). The work environment and school
reform. Teachers College Recojil, M(2), 241-256.

Analyzes how the structure and organization of relationships in public school systems allow
individual teachers to perform effectively. Discusses responses from 1789 teachers to a
nationwide survey. (EJ 346 373)

Bo lin, F. S. (1989). Empowering leadership. IsstgiSaggramg, 21(1), 81-96.

Discusses contemporary notions of teacher empowerment. Reviews the history of teacher
proitendonalbm. Identifies factors that impede teacher empowerment. Contrasts empowering
leadership with oppressive leadership, and suggests ways that empowering leadership may be
developed.

Bredeson, P. V. (1989). Redefining leadership and the roles of school principals: Responses
to changes in the professional worklik of teachers. High School iqurnal, 73M, 9-20.

Investigates the effects of teacher empowerment on the multiple roles of the school principal.
Identifies nine factors important for successful teacher empowerment: 1) the use of the
language of shared governance and empowerment, 2) a readiness for professional growth and
empow-antent, 3) the superintendent's leadership in empowerment, 4) time as a key resource for
empowerment, 5) boundary spanning for school principals, 6) enhancement of teachers' and
principals' professional image, 7) a voice for teachers, 8) shared professional thinking, and 9)
dealing with power through empowerment.

Costley, S. C., & Bacharach, S. B. (1998). From school-site management to participatory
school-site management. InojletjLEAREnt, 11(7), 539-544.

Maintains that for school-site management to succeed, it must be developed with the specific
goal of creating a professional work environment for teachers. Identifies these attitudes
concerning teacher professionalism as key to creating a participatory management structure: 1)
the primary control of pedagogical knowledge should be left to teachers; 2) teaching activities
are not routine; 3) the teaches primary work activity is making decisions. Presents a set of
strategic questions that must be answered in structuring new forms of participation.

Darling-Hammond, L (1989). Accountability for professional practice. Teachers College
Emig 93(1): 59-80.

Explores the contributions of professionalism to school accountability in the context of a new
phenomenon in American education: the professional development school, designed to model
stake-of-the-art practice while simultaneously refining and spreading it. Identifies models of
accountability employed in education. Suggests mains for providing safeguards and a voice for
clients and the public in the event that teaching becomes more prokssionalieed.
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Darling-Hammond, L, & Itc.ry, B. (1988). The evolution of teacher p =icg. New Brunswick,
NJ: Center far Policy Research in Education, Rutgers University; Santa Monica, CA°.
RAND Corporation. (ED 298 599)

Analyzes the historical basis of recent teacher reforms and the concepts of teaching that new
policies fostering teacher professionalism embody. Examines trends in state teacher policies
governing certification and compensation implemented between 1978 and 1986. Targets the
long-standing tension between the view of teachers as semiskilled workers who simply implement
standards hierarchically imposed and the vision of them as skilled professionals who apply
specialized knowledge to meet the unique needs of each student.

Hanson, E. M. (1981). Organizational control in educational systems: A case study of
governance in schools. In S. Bacharach (Ed.), argglami lkkand
school districts (pp. 245476). New York: Praeger. (El) 150 723)

Presents a conceptual model of school governance and decision-maldug linking multiple spheres
of influence. Focuses on the interaction between administrators and teachers and the
development of a school-specific organizational model that challenges conventional frameworks
for interpreting and predicting behaviorievents in educational organization. Employs concepts
typically associated with management sectors outside the field of education.

Koppich, J. E, & ICerchner, C. T. (1990).
Mgr Jggn;Leg school reform. Berkeley, CA: Policy Analysis for California
Education, School of Education, University of California.

Discusses the second year of California's Trust Agreement Project, employing a new form of
labor accord called an Educational Policy Trust Agreement designed to enable teachers, as
represented by their union, and school management to develop agreements on professional
issues that fall outside the traditional scope of cr Lective bargaining or that appear better
negotiated in this new setting Tests the proposition that labor relations and school reform can
'e linked effectively. Finds that Trust Agreements appear to be altering the ways in which
decisions are made in project districts and that union and management are beginning to act as a
team in their efforts to craft creative responses to significant educational challenges.

McDonnell, L M. (1989). The dilemma of jeacher Mg. New Brunswick, NJ: Center for
Policy Research in Education, Rutgers University; Santa Monica, CA: RAND
Corporation.

Argues that teacher policies struggle with the need to accommodate two different and equally
legitimate values - popular control and professionalism. Examines the relationship between
norms of democratic control and professionalism in the design and implementation of policy,
using recent teacher policies in five states as illustrative cases. Identifies ways that the two
interests might be better accommodated in the future.

McDonnell, L NI., & Pascal, A. (1988). Teacher unions and New
Brunswick, NJ: Center for Policy Research in Education, Rutgers University; Santa
Monica, CA: RAND Corporation. (ED 293 837)

Examines the role of organized teachers in educational reform efforts. Probes the extent to
which teacher unions have attained more professional teaching conditions for their members
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through collective bargaining. Considers the political response of teacher organizations to
national, state, and local reform initiatives. Presents ways in which the interests and activities of
teacher organizations are likely to shape successive generations of educational reform,
particularly efforts to restructure the teaching profession.

L (1983). Defensive teaching and classroom control. In M. Apple & L Weis (Eds.),
IdNftictmdsgEdg jgmktmtimg (pp. 114142). Philadelphia, PA: Temple University
Press. (ED 221 958)

Claims that many teachers maintain discipline by the ways they present course content such as
simplifying content and reducing demands on students in return for classroom order and
minimal student compliance on assignments. Reviews the literature on the social role of school
curricula. Reports on interviews with teachers and observations of the educational program at
fort' Wisconsin high schools. Concludes that the desire to control knowledge is as much a
desire for classroom control as for selective distribution of information and that this finding is
crucial for an understanding of the way; schools legitimate certain kinds of information and
delegitimate others.

McNeil, L (1987). &zi sin_agd ,___.4ff. njghl,p. Paper presented at the annual
meeting of the American Educational Research Association, Washington, DC.

Addresses the issue of teacher leadership and professionalism in relationship to problems
inherent in teaching as it is customarily organized within the school. Describes case study data
from a large urban district where teachers are imneasiogly viewed as workers, in a state where
textbooks and curricula are prescribed at the state ler4 and in sc:tools where only principals
have authority over hiring and budget. Concludes that the remedy for powerlessness in teaching
is not merely reform based on teacher leadership, autonomy, and authority that results in a
sharing of power in the current organization of schools but a recognition of how teachers unite
their personal and classroom knowledge and in turn link craft and students to the broader issues
of how their school relates to the larger social order.

Ornstein, A. C. (1988). The changing status of the teaching profession. Urban Education,
23m, 261.279.

Discusses seven recent trends that promote greater teacher professionalism: professional
practice boards, teacher centers, mediated entry, staff development, researcher-teacher
collaboration, merit pay, master teachers, and new alliances.

Popkewitz, T. S., & Lind, K. (1989). Teacher lacentives as reforms: Teachers' work and the
changing control mechanism in education. Teachers College Recog, 90(4), 575-594.

Explores the assumptions, implications, and consequencvs of reform programs implemented in
the 1980s, focusing particularly on the institutional conditions and power relations in which
these programs were developed. Argues that while the reforms' rhetoric supports improvements
in teachers' working conditions, the restructuring prompted by reform efforts in fact reduces
teacher responsibility through standardization of conduct, increased bureaucracy, and greater
monitoring.



Rutter, R. A. (1987). FWIliggpg joitgLesegmcg.. Madison, WIi National Center on
Effective Secondary Schools, University of Wisconsin. (ED 303 433)

Identifies teacher engagement as critical for fostering student engagement. Exam:nes these
organizational features that are readily manipulable at the school site to increase teacher
engagement: 1) orderly school environment, 2) a sense of community, 3) teacher input into
dwision-making, 4) encouragement of teaching innovation, and 5) manageable teaching
assignments. Discussm specific administrative behavior that fosters teacher engagement

4. SCHOOL CLIMATE

a. GENERAL REFERENCES:

Anderson, C. S. (1982). The search Ittr school climate: A review of the research. Review of
Educational BEIMIty WA 368.420.

Uses organizational theory taxonomy to organize over 200 references on the school climate
literature and draw txmdusions about common findings. Reviews the history of school climate
research, noting the influence of a variety of theoretical t. _Weis, topologies, and methodologies
contributing to debate about school climate. Includes tables of summary data from major
climate studies.

Anderson, C. S. (1985). The investigation of school climate. In G. R. Austen & H. Garber
(Eds.), EgiggEskiimultagk (pp. 97-126). New Yorlo Academic Press.

Discusses conceptual and methodological aspects of school climate research. Reviews studies
using a variety of approaches to measurement of school climate, identifying specific areas of
inadequacy in the current research picture.

Bryk, A., & Driscoll, M. W. (1988). The high school as community: Contextual Influences
and consequences for student i and teachers. Madison, WI: National Center on
Effective Secondary Schools, University of Wisconsin-Madison.

Uses High School and Beyond data to develop a measure of the communitarian character of
schools. Examines the effects of selected contextual features on the prevalence of communal
schools and the consequences of this organizational form on students and teachers. Identifies
core concepts that comprise communal school organization. Find'; that the incidence of
communal organization is higher in Catholic and other private schools than in the public sector,
that small schools are more likely than large ones to have communitarian characteristics, and
that social class and ethnic diversity are not significantly related to the communal organization
of a school.

Firestone, W. A., & Rosenblum, S. (1988). Building commitment in urban high schools.
Eduentiopal Evaluation and Policy Analysis, (4), 285-299.

Presents a conceptual framework for understanding student and teacher commitment to
schooling. Finds that: 1) Alienation and commitment are multidimensional: Teachers and
students make a variety of commitments that affect the nature of their work; 2) teacher and
student commitments are mutually reinforcing 3) five school factors - relevance, respect,
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support, acpectations, and influence - can increase student and teacher conunitments. Discusses
the policy implications of these findings.

Gottfredson, G. D,, & Gottfredson, D. C (1987). Ushm_olganizatIon development to improve
grAggainft. Baltimore, MD: Center for Research on Elementary and Middle
Schools, Johns Hopkins University. (ED 295 283)

Presents several principles for organization development approaches to improving school climate.
Discusses a specific structure for facilitating school improvement, Program Development
Evaluation. Illustrates the use of school climate assessments for school diagnosis and the
evaluation of improvement programs. Suggests approaches to the special problem of school
improvement in schools that need improvement the most but where intervention b most
difficult.

Gottfredson, D. C., Hybl, L G, Gottfredson, G. D., & C.asteneda, R. P. (1986). Ssinglcilmate
jWngagEIELAnalm. Baltimore, MTh Center for Soda! Organization of

Schools, Johns Hopkins University. (ED 278 702)

Describes and compares 70 school climate assessment instruments used in 22 school
improvement projects. Employs these criteria in the review of each instrument: the school
characteristics assessed, the ease of use and utility of the information provided, and the
reliability and validity of the various scales included in each assessment instrument.

Keefe, J. W. (1989). Assessing the environment of your schools The NASSP CASE model.
NASELPIIIMIlt MS15), 35-43.

Identifies flaws in studies of school climate. Describes the development of NASSP's
Comprehensive Assessment of School Environment (CASE) model that depicts all the various
inputs and outputs of school environments. Emulates the spreadsheet planning programs now
used by business and corporate executives.

Lee, V. E., & Bok, A. S. (1989). A multilevel model of the social distribution of hip school
achievement. Soclnlogy d_ktg, 172-192.

Identifies some characteristic of seamdary schools that encourage a high level of achievement
and promote an equitable distribution of achievement across the diverse social class,
radallethnic, and academic backgrounds of students. Employs hierarchical linear modeling
techniques to investigate the effect of the normative environment and academic organization of
high schools on four social distribution parameters related to mathema Is achievement.
Concludes that the academic organization of high schools has a significant impact on the social
distribution of achievement within them. Finds that although a smaller gap between the
achievement of minority and white students is associated with an orderly school climate, less
differentiation by social class and academic background Is associated with smaller school size,
less variability in course taking in mathematic, and a fair and effective disciplinary climate.

Lipsitz, J. (1984). Successful schools for young adolescents. New Brunswick. NJ:
Transaction Books.

Presents case studies of four successful middle schools. Identifies these characteristics, amcng
others, of successful schools for young adolescents: 1) a willingness and ability to adapt all
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school practices to the individual differences in intellectual, biologics', and social maturation of
their students, 2) a belief in post school climate as a goal rather than a process toward a
goal, 3) a clarity about the p^grpost intermediate schooling and the students they teach, 4)
principals who have a vision of what school should be for this .,ge group, who see their major
function to be instructional Leadership, and who secure the autonomy of their schools in their
districts, and 5) a lack of adult isolation.

Lyons, V. E, Jr., & Sbeathelm, II. IL (1 ) Comparing effective schools - What are the
common components? illgantagly, 71(512), 64-67.

Assesses the school effectiveness of five high schools using these characteristics found to have a
significant effect on student achievement at the elementary school level: 1) high expectations
for student achievement, 2) strong administrative leadership, 3) a safe and orderly environment
conducive to learning, 4) an emphasis on basic skills acquisidon, and 5) frequent monitoring of
student progress. Finds that attendance is most strongly correlated in a positive direction with a
safe and orderly environment and high expectations, that only frequent monitoring yielded a
high positive relationship to academic achievement, and that the correlations of characteristics
with early termination (dropping out) were inconclusive. Concludes that the elementary school
research base can be applied to the secondary level.

Pallas, A. M. (1988). School climate in American high schools. Imi]mqemIt 89(4),
541 -554.

Desaibcs school climate in a representative sample of American high schools. Develops a
variety of school climate measures and relates these MUMS to characteristics of schools and
teachers. Maintains that the effective schools model, based mostly on research on urban
elementary schools, does not apply well to seamdary schools because many environmental
features of high schools lie outside the schools' control Oalls into question the extent to which
improving high school climate can be expected to improve student achievement.

Purkey, S. C, & Smith, M. S. (1983). Effective schools: A review. Elementary School Journal,
g(4), 427-452. (Ej 281 542)

Reviews literature on school effectiveness and challenges the assumption that school differences
have little effect on student achievement. Presents a speculative portrait of an effective school,
and proposes directions for future research.

Ruttcr, M, Maughan, B., Mortimore, P., Ouston, J., & Smith, A. (1'.. t9). Fifteen thousand
Se+conda2r is and effects on cbildna. Cambridge, MA: Harvard

University Press.

Reports on a study of 12 London seconder/ schools. Concludes that schools have an important
impact on children's development and that which school a child attends matters. Found these
variables associated with good pupil behavior and high achievement: high standards of
achievement and !Iehavior set by the schools, teachers who provide good models of behavior,
praise of students and encouragement of student responsibility, and well-conducted lessons.
Found the following factors to be of little statistical significance: small school population,
modern school facilities, small teacher-pupil ratio, continuity of Individual teachers, and firm
discipline in which unacceptable behaviors are severely punished.
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Teddlie, C., Kirby, P. C., & String& Id, S. (1989). Effective versus Ineffective schools:
Observable differences in the classroom. LingesgragigLE4m E(3)9 221-

Investigates differences at the classroom level in third grade in effective and ineffective schools,
but findings may be of interest to secondary schools. Finds that teachers in more effective
schools scored consistently higher on all identified dimensions of effective teaching presented by
Rosenshine. Suggests that an astute, highly-visible administrator and clear academic focus
facilitate effective teaching. Makes recommendations for further research.

Zirkel, P. A, & Greenwood, S. C. (1987). Effective schools and effective principals: Effective
research? inthIESdailltiracMck MA 255 -267.

Seeks to demonstrate that the prescriptive pronouncements for school improvement that are
currently in vogue are not all clearly Justified by the research on effective schools. Uses the
strong principal as an example of this myopia relative to the earlier research.

b. STUDENT DISCIPLINE AND Ric, ONSIBALITY:

Buechler, M., McCarthy, M. M., & Dayton, J. (1989). Theibblikszte Loom ijmnAment.

Policy Memo Series No. S. Bloomington, IN: Consortium on Educational Policy
Studies, School of Education, Indiana University.

Reviews the policy debate over the use of corporal punishment in the public schools. Discusses
court challenges to the use of corporal punishment Presents alternatives to corporal
punishment. Conclude:, that a trend edsts toward the abolition of corporal punishment in the
public schools, parity because of a heightened concern over child abuse.

Gaddy, G. D. (1988). High school order and academic achievement. AmeiEican Journal of
jigg, 496-518.

Identifies these limitations on the research relative to school order and academic achievement:
Little of it directly addresses the relationship between the two; much of it focuses on elementary
schools; much of it exhibits a low level of analysis. Reviews those studies that provide useful
information on school order rind achievement including fillanahmaMlim and studies
arising from the High School and Beyond project. Concludes that based on these studies, the
relationship of school order and achievement is unclear. Recommends a more careful
consideration of the nature of school order and its relationship to she broader concept of
discipline as a starting point for new research.

Grant, G. (1981). The character of education and the education of character. Daedalus, 110(3)
135-149.

Explores the relationship between authority (the use of power to coordinate action) and the
intellectual and moral character of secondary schools. Suggests the failure of American public
schools results from increasing dependence upon a bureaucratic, legal-rational form of authority.
Loss of traditional, community-based authority precludes the growth of schools capable of
generating a strong sense of shared purpose.
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Grossed& D. RN, & Sesko, F. P. (1985). Emggkgftdj/g~neknd_
glEssiggsAjamagmeter. Reston, VA: National Association of Secondary
School Principals. (ED 266 550)

Offers a practical guide to solving t 04 i school discipline problems and developing effective
policies and procedures. Includes intervention techniques designed to help students develop self-
discipline and promote a 'no-nonsense, supportive school climate.

Moles, a C. (Ed.). (1990). Englat disfift.Atgaglgajagggisk_ _ma% Albany,
NY: State University of New York Press.

Presents research reviews and model programs emphasizing the influence of the community
environment of schools, the social organisation of schools and clawrooma, and the processes of
staftstudent in on the behavior of students in schools. Examines discipline strategies at
multiple levels: in the classroom, in the school, and in the resources and opportunities of
school-community relationships. Discusses strategies applicable to both elementary and
secondary school situations.

Newmann, F. M. (1981). Reducing student alienation in high schools: Implications of theory.
LiallF&PASIROLBSAM ELM, 546 -564. (El 254 662)

Develops six guidelines for reducing student alienation. Shows why current efforts in school
reform have failed to provide a comprehensive solutEon to the problem.

Reitz, R. J., & Flak, A. H. (Eds.). (19044985). INgEigkig (Hot Topics Series No. 8).
Bloomington, INs Phi Delta Kappan.

Brings together research reports, policy statements, technical and practical guides to policy
implementation, descriptions of model program elements, and examples of practice within the
school and classroom relevant to the problem of discipline. Attempts to assist school
administrators and teachers as they develop new perspectives and skills to deal with such
sensitive issues as pturkliment, suspension, expulsion, vandalism, violence, and crime.
Emphasizes court rulings and pertinent legislation. Focuses on practice-oriented research that
may be helpful in establishing effective disciplinary and motivational practices in the classroom
setting.

Render, G. F., Padilla, J. M, & Krank, H. M. (1989). Assertive discipline: A critical review
and analysis. Tea&-Irs College Record. 21(4), 607-640-

Describes Lee and Marlene Canter's Assertive Discipline program for classroom management as
a take-charge approach that sets limits on student behavior, provides negative consequences for
inappropriate behavior, and provides positive reinforcement. Raises questions relevant to its use
in the schools of a democratic society. Concludes that there is a dearth of investigation of this
program despite its widespread use and that it promotes a dangerous obedience to authority.
Includes a response by Lee Canter and a rejoinder by the authors.
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and review. Finds that disengagement adversely affects achievement, that procedural engagement
has an attenuated relationship to achievement, and that substantive engagement has a strong,
positive effect on achievement Offers explanations for these findings. Concludes that the study
of literature is especially useful as a vehicle for tapping students' interests and questions and
thus generating substantive engagement.

Nystrand, M., & Gm:locus, A. (in press). Student engagement When redtation becomes
conversation. In H. %moan & H. Wallies, (Eds.), Contemporary
Itaching. Berkeley, CA: McCutdsan.

Enmities the nature of student engagement in the instructional activities of eighth- and ninth-
grade English deem. Focuses on the pivotal tole of the teacher and shows how students
become most profitably engaged and learn most in classrooms characterized by extensive
interaction between students and teacher. Identifies two types of engagement procedural
engagement, characterized by conformity to school procedures, and substantive engagement, a
sustained commitment to and involvement with academic work Finds the quality of
instructional discourse to be an indicator of substantive student engagement. Outlines the
potential of school writing for substantive engagement. Offers sertT;astions for improving
classroom discourse and giving students *ownership" of their writing.

Smith, G. A. (1989). The media academy: Engaging students in meaningful work
Eiggeggall Janda:at, M(5), 3849.

Describes the Media Academy, a school-within-a-school at Fremont High School in Oakland,
California. Claims that the Media Academy, designed to prepare at-risk black and Hispanic
students for occupatkms in the print and electronic media, succeeds in actively engaging students
in their own learning. Faints out that the program cultivates competence, provides extrinsic
rewards, taps intrinsic interest, and offers social support and the experience of ownership of
work to students.

Wehiage, G. G. (1989). Engagement, not rem ediation or higher standards. In J. Lakebrink
(FA), tlilidieg at ris_k (pp. 5743). Sprirlield, IL: Charles A. Thomas.

Addresses the problem of engaging at-risk youth in the work of school. Suggests that programs
for all students, especially low achievers, need to link the world of action outside the school to
the academic environment by providing an experiential curriculum and mode of learning.
Discusses two programs, the Media Academy and Croom Vocational High School, that create
this link

S. SCHOOL IMPROVEMENT PROGRAMS:

Anderson, B., & Odden, A. (1986). State initiatives can foster school improvement. Phi Delta
ftwas, 67(3), 578 -581.

Discuses state policy initiatives that foster school improvement and describes components of
effective improvement strategies operating at the school level. Reports findings of a study by
the Education Commission of the States and concludes state-sponsored educational improvement
programs can positively influence local school change. Notes that increased complexity of
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Marsh, D. D., & Bowman, C. A. (1938).
Madison, Win National Center on Effective Seeondory Schools,

University of Wisconsin-Madison. (ED 383 432)

Compares two approaches to educational reform in California: the top-down strategy whereby
the state has mandated the content of tiie reform and has pushed snag enticed districts or
E ;hods to implement this des* and the bottom-up method, a prove - rented strategy that
initiates a planning process at the district or, more typically, at the school level, Finds that top-
down content-oriented strategies arc effective for hsplementing comprehensive reforms, that
bottom-up pmcess-oriented tele= strategies can be eflecdve ibr implementing unique programs
targeted on specific student populations, that bottom-up changes cannot easily be
institutionalized within the regular program, that the top-down approach must include bottom-
up participation to be effective, and that it is not clear that either the current version of top-
down or bottom-up strategies can be effective for implementing the new curriculum focus which
includes higher order thinking, problem-solving, and communication skills.

Odden, & Marsh, D. (1988). How annpreliensin reform legislation can improve secondary
schools. fliintlignigg §2(8), 593-598.

Surveys the effect of California's statewide school reform legislation, S.B. 813, on local schools.
Finds that 1) v. stually all schools implemented key provisions of S.B. 813 in a manner
consistent with state purpos 2) education reform legislated at the nue level can be an
effective means of improving schools when it is woven into a cohesive strategy at the local level;
3) successful implementation of reforms at the local level depends upon district leadership,
collegiality among teachers, a heightened concern for all students, participation of teachers and
site atimikiistrators in designing the local implementation of reforms, and follow-up coaching and
assistance in schools and classrooms; and 4) attention to the substance of curriculum and
instruction ar i to the process of school change correlates with higher test scores and improved
learning conditions for all students.

Presseisen, B. Z. (1985). Unlearned legsons: Current and past refP!"..
jpnymmt. Philadelphia, PA: Fainter Press.

Evaluates the significance of the reports on education of the 1980s and compares them with
previous periods of educational reform. Draws lessons for the future of American education on
the basis of historic conditions and with respect to findings in current educational research and
practice.

Purkey, S. C., Rutter, R. A., & Newmann, F. M. (1986 -87). United States high school
improvement previous: A profile from the high school and beyond supplemental
survey. Magma ASA* aft, No, 3, 59-91.

Reports findings of an assessment of a school-based approach to educational reform, the high
school improvement program (SIP). Finds an unmistakable trend toward schoolbased reform
strategies but also finds little impact of SIPs on staff, students, or school organizational climate.
Calls for additional research to determine whether SIPs can lead to fundamental reform or only
cosmetic reform as suggested by data in the present study. Supports confirmed experimentation
but cautions against acceptance of SIPs as a panacea.
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C. CURRICULUM REMEDIES

I. COMMUNITY SERVICE AND EXPERIENTIAL LEARNING

Conrad, Hetnn, D. (1931). NationaU assessment of experiential educatien; Summary and
ImPlicetimm 12113311 4,(2), 6-20. (ET 260 255)

Summarizes the assessment of four types of experiential education programs (volunteer service,
career intermhips, outdoor adventure, community stueyipolitk:al action) on the psychological,
social, and Autenectual development of over 1,000 secondary students participating in 27
programs in independent, public, ens parochial schools across the country. Discusses
implications revealed by findings.

Conrad, D., & Mediu, D. (1932). The Impact of experiential education on adolescent
dew lopment. In D. Conrad & D. Huila (Eds.), 1....klattkintkit.mi
gignaga (pp. 57-76). New Yeti:: Haworth Prem.

Summarizes the findings a a national study of 27 varied programs and concludes that
expesience-based educational programs can have o significant positive impact on the social,
psychologkal, and intellectual development c adolescents.

Conrad, D., & Hedla, D. (1989). of d
mom. Madison, WI: National Center on Effective Secondary Schools, University of
Wisemashs-Madison.

Reviews current policies and practices concerning school-based community service. Summarizes
research findings on the impact of service. Outlines critical issues confronting educational
researchers, polle(maken, and practitioners.

Hamilton, S. F. (1980). Experiential learning programs for youth. Ammkgakrmign
rdbpaglo, 2), 179 -214. (EJ 228 505)

Defines 'experiential learning' and some of its properties, purposes, and forms. Proposes a
framework for thinking about evaluating educational programs. Offers recommendations for
future research to explore the value of experiential learning, guide program development, and
increases knowledge about youth socialization and learning.

Hamilton, S. F. (1981). Adolescents in community settings. Theory and Research in Social
E45521152, 2(2), 2340- MI 252 336)

Discusses a study undertaken to evaluate the influence of two community learning programs on
the adolescent participants. Addresses differences in staff roles in the programs, program
chamcteristks, learning outcomes, and participant attitudes. Finds that, in general, youth liked
the community programs and learned a great deal from participating in them.
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Web Inge, G. G. (1989). Engagement, not remediation or higher standards. In J. Lakebrink
(Ed.), 00103 AAA (pp. 57-73). Springfield, IL: Charles A. Thomas.

Addresses the problem of awing at-risk youth in the work of school. Suggests that programs
for all students, especially low achievers, need to link the world of action outside the school to
the academic environment by pruvkling an experiential curriculum and mode of learning.
Discusses two programs, the Media Academy and Crown Vocational High School, that create
this bait.

2. COOPERATIVE LEARNING:

Cooperative handl* (1986). DIZSIMOFAHRtkilLigkr (5), 4-6.

Offers an overview of major concepts and practical applications of cooperative learning
strategies. Models proposed by Robert Slavin (Johns Hopkins University) and David ;ad Roger
Johnson (University of Minnesota) derive support from research studies which demonstrate that
cooperative learning teams are more effective than competitive or wholly individualized
arrangements in promoting academic achievement. Associated social benefits and improvements
in school climate also noted.

Johnson, D. W., Johnson, IL T., & Holubec, E. J. (1984). Circles of learning: Cooperation in
tom. Alexandria, VA: Association for Supervision and Curriculum
Development. (ED 241 516)

Identifies the basic elements of a cooperative goal structure for the classroom as positive
interdependence, individual accountability, face-to-face interaction, and cooperative skills.
Details the role of the teacher in promoting cooperative learning. Emphasizes the need for
cooperative learning to be coupled with the implementation of collaborative support groups
among educators.

Johnson, D. W, & Johnson, R. (1985). The internal dynamics of cooperative learning groups.
In IL E. Slavin et A, learning to cooperate, amperatine to learn (pp. 103-124). New
York: Plenum.

Reviews authors' research on the relative hnpai. of cooperative, competitive, and individualistic
learning experiences on variables including achievement and relationships among students.
Major focus: Internal processes within cooperative learning groups that mediate or moderate
relationship between cooperation and (1) productivity and (2) interpersonal attraction among
students." Concludes processes that promote higher achievement and attraction among students
may also promote outcomes such as higher-order thinking, increased time on task, beneficial
interaction between students of different achievement levy:, etc. Includes implications for
classroom practices.

Johnson, D. W,, Mamma; G., Johnson, IL, Nelson, D., & Shoat, I. (1981). Effects of
cooperative, competitive, and individualistic goal structures on achievement A meta-
analysis. macho gtcg] Bulletfu. NW, 47-62. (EJ 254 134)

Finds that meta-analyses indicated that cooperation is more effective than interpersonal and
individual efforts in promoting achievement and productivity, that cooperation in intergroup
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learning. Offers these conclusions: 1) The effects of cooperative learning on student
achievement are positive. 2) Cooperative learning increases cross-ethnic friendship chokes. 3)
Cooperative learning methods E'r uily. in greater acceptance of academically handicapped students.
4) Cooperative learning enhances self-esteem, increases student time-on-task, and improves the
ability or predisposition to cooperate. Sununarizes unresolved issues relative to cooperative
learning.

Slavin, R. E. (198%1990). Research on cooperative learning: Consensus and controversy.
Educational Leadership, 42(4), 52.54.

Summarizes the main areas of consensus and controversy in research on cooperative learning.
Finds these points of consensus: 1) cooperative methods can and usually do have a positive
effect on achievement; 2) achievement effects depend on group goals and individual
accountability; 3) cooperative learning enhances intergroup relations, social acceptance of
academically handicapped students, self-esteetn, a positive attitude toward school and the subs-ct
being studied, time-on-task, and attendance. Finds controversy over the specific conditions
under which positive effects will be found, the effectiveness of cooperative teaming at all grade
levels, and the appropriateness of cooperative learning for higher-order conceptual learning.

3. CORE CURRICULUM:

Adler, M. J. (1982). lk_riENgugm.....nMa New York Macmillan.

Presents a proposA to change the workings of public school education so t all students
receive the same quantity and quality of education. Examines the student who possesses a
lifelong learning habit and is not put into a learning track. Proposes setting up a curriculum
with no electives except a forcsgn language. Describes the role of the teacher and the principal.
Details the role of higher education and the future students of this curriculum.

Boyer, E. L. (1983). txltrcatf is New York
Harper and Row. (EJ 242 227)

Surveys the state of American secondary education under the auspices of the Carnegie
Foundation for the Advancement of Teaching. Maintains that the success of secondary
education and the nation's future are inextricably linked. Offers an agenda for action that
includes clarification of goals, improvement of language skills, development of a core curriculum,
training students for the world of work, requiring community service for all students,
improvement of teachers' working conditions, enrichment of instruction with technology, and
improvement of principal leadership training.

California State Board of Education. (1985). Mel jydmstanda Grades nine
through twelve. Sacramento, CA: California State Department of Education.
(ED 252 891)

Describes the 1983 core curriculum directive established by t1 d California state legislature to
serve as a guide for educators and policy makers in developing educational programs in local
communities. Includes recommended approaches, instructional techniques, content, and reading
lists in high school core subjects.

'?
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The College Board. (19S3). AffidIMISSIMINOW
and be able to do. New York: Author.

Presents a comprehensive description of the knowledge and skills needed by all college entrants.
Describes what they new to learn in six Basic Academic Subjects that provide the specific
knowledge and skills on which college-level study is based. Discusses what they need to learn in
six Basic Academic Competencies that are general skills necessary for effective work in all
subjects. Includes requirements for computer competency.

Goodlad, J. 1. (1986). A new look at an old klea: Core curriculum FALcajkag
44(4), 846. (iEJ 347 0114)

Reviews the history of the use of the concept 'core curriculum' and its decline. Induce a
discussion of eduattione ethics and excellence centering on the need to evaluate the drive
toward a more academic curriculum and the effect it is having in pushing some students out of
the system while developing excellence for a smaller group of students.

Hirsch, E. DI Jr. (1987). rafttgl'ibat every American needs to futow. Boston:
Houghton-Mifflin.

Defines cultural literacy as the posseLsion of the basic shared knowledge needed to thrive in
modern society. Stresses that literacy goes beyond mere word recognition and advocates the
incorporation of a stronger base of factual information and traditional lore in the curriculum.
Argues that cultural literacy is not inconsistent with cultural pluralism and diversity, and that it
is the only avenue of opportunity for disadvantaged children. Includes lengthy appendix of
names ave terms.

Lazerson, M, McLaughlin, J. B., McPherson, B., & Bailey, S. K. (198S). An education of
MIIM3k.LKBEMLIMIgPINALVItAINk- New York Cambridge University Press-

suggests that the need for creative thinking about schooling is a continuing one. Examines the
varied historical expectations Americans have held for the schools and how they have changed
over time. Demonstrates that the shift in education from a 19th-century concern with k.cparing
students for moral and political purposes to a 20th-century concern with preparing them for
economic roles sharpened the conflict between equality and educational excellence. Considers
the interaction between teaching and learning. Concludes with suggestions for reform including
improvement in the training and recruitment of teachers and principals and the formation of
coalitions to support public schools.

Newmann, F. M. (1988). Can depth replace coverage in the high school curriculum? rki
Delta P1 + !(5), 345.348-

Suggests that schools try to teach too much information and in so doing, foster the delusion
that human beings are able to Mr everything worth knowing. Claims that this addiction to
coverage hampers the developmei, L' fundamental understandings and complex, higher-order
thinking. Offers depth, defined as "the sustained study of a given topic that leads students
beyond superficial exposure to rich, complex understanding,' as an alternative to coverage.
Presents recommendations for overcoming resistance to the implementation of a curriculum
centered on this notion of depth.
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that teachers amid use to increase active learning time. Outlines those factors which influence
active learning time and the problems associated with increasing the time students spend in
school

S. INCREASED GRADUATION RE'QUIREMEN'TS:

Clune, W. H, with White, P., & Patterson, J. (1989). lfpjwkgtggjatfggLggkeay of high
ref New

Brunswkit, NJ; Center for Policy Research in Education, Rutgers, The State
University of New Jersey. (ED 304 756)

Reviews the implementation and effects of high school graduation requirements through the
analysis of interview data gathered in six states, 24 districts, and 32 high schools. Finds that the
comes added were overwhelmingly at the basic, general, or remedial level, suggesting that the
reforms provoked a national experiment in math and science education for middle- and low-
achieving students. Concludes that the requirements v.ere a qualified success because they
produced broad scale change of a type likely to make some difference in ultimate policy goals
such as a more rigorous and uniform curriculum, higher achievement scores, and improved work
skills. Suggests that pursuing the agenda of curricular reform to its desired ends will require
major improvements in policy design and implementation such as more careful attention to the
content of courses, targeting of courses to specific groups of students, and technical assistance to
schools and teacher&

McDIII, E. L, Nutria% G, & Pallas, A. M. (1985) staffs and re students:
(Report No. 3S8).

Baltimore, MD: Center for Social Organization of Schools, The Johns Hopkins
University. (ED 257 032)

Examines the potential influence of school reform policies on the high school dropout rate.
Suggests that increased academic standards may encourage increases in student
effort/involvement and lead to higher achievement levels but may also increase academic
stratification within schools and cause more school failure. Offers organizational strategies to
buffer the potentially negative consequences of raising academic standards for at-risk students.

National Commission on Excellence in Education. (1983). A nation at risk The imperative for
gmatmligim. Washington, DC: Department of Education. (ED 226 006)

Report of a 1 1-1983 national commis: Ja charged with an assessment of the quality of U.S.
education. Contains practical recommendations for educational improvement favoring a top-
down approach to reform. Includes evaluation of educational reforms undertaken in the past 25
years. Concludes that the U.S. education system has fallen far behind that of other
industrialized nations, placing the economy and society in serious jeopardy. Recommends 1)
raising high school graduation requirements, 2) adopting more rigorous am, quantifiable
standards for academic performance and student conduct, 3) requiring more time be adopted to
learning core subjects, and 4) improving teacher preparation and increasing the rmancial and
professional status of teachers.
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6. INTENSIFICATION OF ACADEMICS

a. INCLUSION OF DEPTH CONTENT IN COURSES:

Newmann, F. M. (1938). Can depth replace coverage in the high school curriculum? Di
345.348.

Suggests that schools try to teach too much information and in so doing, foster the delusion
that human beings are able to master everything worth knowing Claims that this addiction to
coverage hempen the development of fundamental understandings and complex, higher-order
thinking. Offers depth, defined as "the sustained study of a given topic that leads students
beyond superficial taposure to rich, complex understanding,' as an alternative to coverage.
Presents recommendations for overcoming resistance to the implementation of a amiculum
centered on this notion of depth.

Sher, T. S. (1984). 112Egetuanumnimi1*e AmmAl JkAgmkonAgluc Boston,
MA: Hotqghton-Millihk

Presents the first report from a study co-sponsored by the National Association of Secondary
School Principals and the Nation91 Association of Independent Schools. Reports on
observations conducted during a two-year perk d in 80 schools in 15 states. Creates a series of
denriptions of people, program. and bureaucracy, contrasting good and bad learning situations.
Finds that schools do not stimulate students to learn or force them to exhibit mastery of a
subject. Recommends that schools keep the structure simple and flexible so that teachers and
si,xlents can work in their on best way, that they focus on the use of the mind, and that they
set COITeet

Smith, M. S. (1984). Fjpgdomfbaggt the
issagmtloagiserkiluesation. Paper presented at a Science and Public Policy
Seminar sponsored by the Federation of Behavioral, Ps7chological and Cognitive
Sciences, Washington, M.

Concludes that the recommendations of recent national commissions on educational reform may
fail to accomplish stated goals and may have negative side effects, particularly for the financially
disadvantaged. Criticizes a top-down approach to reform as a means of improving schools,
favoring instead a focus on educational improvement at the school levrl. ars specific
strategies to positively influence the direction of future school change policy.

b. INTERNATIONAL BACCALAUREATE PROGRAM:

Fox, E. (1985). International schools and the International Baccalaureate. Harvard
Educational Review, MU, 53-68.

Provides an historical account of the origin and development of the International Baccalaureate
program. Notes growing interest among U.S. educators in 1B as a means of strengthening
academic curricula in high schools.



Renaud, G. (1974).
mai. &pain:eats and Innovatkms In Education No. 14. Paris: The Unesco Press
and the International Bureau of Estimation. (ED 112 732)

v
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4.2 asz_ tz.1114.-:

P. is the report of the Director of the International Baccalaureate Office in Geneva.
&amines the historical development of the organization and the LB, educational strategy.
Highlights the initial project objectives which include the establishment of an internationally
accredited diploma based on a core curriculum and examinations to freilitate scholastic mobility
and assure standardization of secondary school preparation.

e. ADVANCED PLACEMENT PROGRAMS:

Cane*: P. L (1986). Admossisdennuanzialkal (College Board Report No. 86-69 ETS
Research Report No. 86-35). New York College Board Publications. (ED 278 719)

Provides an overview of the Advanced Placement Program. Includes findings of a study of the
validity of AP =lamination grades as indicators of student preparation for advanced college
course work and a report of AP student interviews about the program and subsequent transition
to college.

Advanced Placement Program, Tit* College Board. (1986). MandsakM. New York
Advanced Placement Program, The College Entrance Examination Board.

Provides comparative information on Advanced Placement Programs 10C1-1986. Includes tables
showing variation in access to AP Program, geographical distribution, participation by women
and minorities, and a profile of 1986 participation in AP by subject area.

Williams, L C., Gordon, C. H, & Austin, G. IL (1986). Review of the Advanced Placement
i,..'roaramin__Anate.jkg lgilSmitaghkAkski. College Park, MD: Center for
Educational Research and Development, Universit: of Mail-712A.

Reviews the accomplishments of the Advanced Placement Program in the Mile Arundel County
Public Schools (AACPS), one of the first programs to require all students enrolled in Advanced
Placement (AP) courses to take AP emminadons administered by the College Entrance
Examination Board and one of the first to pay examination fees. Observes that after an initial
increase in the number of examinations taken and a decrease in the passing rate, AACPS
students became increasingly well - prepared for AP examinations. Recommends improvement in
written information about the Advanced Placement program for parents an students and the
computerization of this information as well as the development of a series of computerized AP
program reform-

Willingham, W. W., & Morris, M. (1986). F...4; vests later: A ionsitudinal study of Advanced
EkgggaLggsagu cpAllut (College Boll I Report No. 86-2, ETS Research Report
No. 85-46). New York College Board Publications. (ED 280 358)

Reports findings of a four-year study of the college careers of former AP students to gain
understanding of Advanced Placement as an educational strategy. Findings reflect data on 4,814
AP and non-AP students.
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7. WRITING ACROSS THE CURRICULUM

Appebee, A. N. (1951). EdthigLarjappgatiatogg. Urbana, National Council of
Teachers of English. (ED 197 347)

Details the instructional situations within which writing can serve as a tool for learning rather
than as a means to display acquired knowledge. Discusses the three basic writing stages, i.e.,
prewriting composing, and editing, offering suggestions for improvement in dassroom attention
to all duce stages Includes a bibliography of materials that present practical, classroom-
oriented suggestions for incorporating writing into a variety of subject areas.

Applebee, 11118ert & Mullis, L V. S. (1986). nILMNIILIM11211MILViiii08
egligEMERLICtingigeughaga. Psinceton, NJ: National Assessment of Educational
Progress, Educational Testing Service. (ED 273 994)

Reports the raults of the 1984 national assessment of the writing achievement of American
school children conducted by the National Assessment of Educational Progress. Finds that
students at all grade levels are deficient in higher-order thinking skills. Recommends that
students be given broad-based experiences in which reading and writing tasks are integrated into
their work throughout the curriculum. Suggests that instruction in the writing process needs to
focus on teaching students how to think amore effectively as they write.

Fulwiler, T., & Young, A. (Eds). (1982). connections: i acmes
ftsynkglispe Urbana, 114: National Council of Teachers of English. (ED 218 667)

Assess that language skills deserve attention from teachers in all academic disciplines and that
teachers who recognize the role played by these skills can help students increase their learning
ability, improve their communication skills, and enhance their cognitive and emotional growth.
Presents a collection of essays designed to help educators understand the concepts and practices
implied by the phrase writing across the curriculum.' Offers a mixture of theoretical ideas and
practical classroom activities.

Langer, J. A., & Applebee, A. N. (1987). milim711kluhem thinking. Urbana, IL: National
Council of Teachers of English. (ED 286 205)

Examines writing assignments as part of the secondary school curriculum to determine their use
in featering learning and integrating new information with pervious knowledge and experience.
Provides models of thoughtful and thought-provoking writing activities for use in a variety of
subject-area classrooms. Finds that: 1) the more that the content is manipulate'', the more
likely it is to be remembered and understood; 2) the effects of writing tasks are greatest for the
particular information focused upon during the writing 3) writing tasks differ in the breadth of
information drawn upon and in the depth of processing of that information that they invoke; 4)
if content is familiar and relationships are well understood, writing may have no major effeet at
all. Offers a new approach to writing instruction based on carefully structured support as
students undertake new and more difficult tasks in contrast to the standard approach which is
based on providing information and evaluating what students have learned.
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Nystrand, (1989). ElidlIBMfda-331L41215-2thigalL2ILdIMMILM0112.
Madison, WI: National Center on Effective Secondary Schools, University of
Wisconsia-Madison.

Contends that educators need to see writing not merely as cognitive, constructive processes but
also as social, communicative processes between writers and :cadets. Examines the premises of
and some of the research emanating from two schools of thought concealing the relationship of
writers and readers, social constructionism and social interactionism, and evaluates their

fillies for understanding the effects of readers on writers' development Presents methods
for teachers to promote authentic, high-quality written discourse.

Swanson-Owens; D. (1986). Itlentitying natural sources of resistance A case study of
implementing writing across the anrriculuns. Rgsgokkagkidhh,f
Q(1), 69.97.

Provides a case study analysis of two high school teachers' responses to a particular set of
writing tasks, and suggests an analytic tool that may be used to explore teachers' responses to
change. amines what teachms risk, what they can accommodate, and what strategies they
employ in their efforts to translate theory into occasions of learning. Maintains that researchers
need to use ntocedures that will help them to incorporate teachers' perspectives into their
assessments of teachers' curriculum adoption behavior.

8. MAJOR CONTENT CHANGES IN SPECIFIC SUBJECT AREAS:

Appleber, A. N. (1981). Mjitgkft. Urbana, ID National Council of
Teachers of English. (ED 197 347)

Details the instructional situations within which writing can serve as a tool for learning rather
than as a means to display acquired knowledge. Discusses the three basic writing stages, i.e.,
prewritin& composing, and editing, offering suggestions for improvement in classroom attention
to all three stages. Includes a bibliography of materials that present practical, classroom-
oriented su estions for incorporating writing into a variety of subject areas.

Hirsch, E. D. (1987). Cultural litermul What even American needs to know. Boston:
Houghton Mifflin.

Defines cultural literacy as the possession of the basic shared knowledge needed to dsive in
modern society. Stresses that literacy goes beyond mere word recognition and advocates the
incorporation of a stronger base of factual Information and traditional lore in the curriculum.
Argues that cultural literacy is nut inconsistent with cultural pluralism and diversity, and that it
is the only avenue of opportunity for disadvantaged children. Includes lengthy appendix of
names and terms.

Newmann, F. M. (1985). uMcA and social studies Imrpiicationns of six re rts.
(Report prepared for the ERIC Clearinghouse for Social Studies/Social Education.)
Boulder, CO: Social Sdence Education Consortium, Inc. (ED 252 489)

Compares the implications for reform contained in six national reports with past and present
practices in the social studies. Notes the ways in which the reports fail to give useful guidance

C4
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to teachers. Stresses that these calls for quality in education can be used to suppon continuing
work on issues aidcal for the social studies.

Shymansity, J. A., Kyle, W. C., Jr., & Alpert, J. M. (19&s). The efitets of the new science
curricula en student performanca hatzgAingosiLkkitaggt:sOAg,16 g...%
381-404.

Summarizes the results of a quantitative synthesis of retrievable primary researdt studying the
effects of new science curricula on student performance. Reams a clear positive relationship
between performance and new curricula with gains in anytic skills, process skills, related
subject skills, general achievement and positive attitudes toward science.

Walker, D. F., & Schaffanick, J. (1974). Comparing curricula. ogggfm jMTatigaei
44(1), 0411.

Reviews studies in curriculum development since Sputnik (1957* when funding began for
promoting innovative caricula over traditional methods. Indic.-tics that students' academic
achimment reflects the policies of the curricula developers. Concludes ?Nit subject content
desirable for students must be included in the curriculum as student learning is directly affected
by content inclusion. Indicates that more research is necessary for creating measurement for
outamuts in the curricula other than achievement.

D. STAFF DEVELOPMENT

1. GENERAL REFERENCES:

Fitzpatrick, K. & Charters, W. W. Jr. (1986). ,Ay_d_Off_pingatitmtaBLI
Y4Inti .11 'Id.. ILIA- L. 2.-1 1 in

Eugene., OR: Center for Educational Policy and Management, College of Education,
University of Oregon. (ED 266 558)

Investigates Instructional leadership functions and school policy factors that affect the extent to
which teachers ent instructional strategies presented in a rescarch -based staff
development program for secondary school mathematics feathers. Fit ds a positive relationship
between the amount of support that teachers reported receiving for implementing new teaching
strategies and the extent to which they employed the strategies. Reports a negative relationship
between the teachers' perceptions of the Instructional evaluation prmdures employed by their
schools and their implementation of the strategies. Detects no reladfriship between workload
assigned to the teachers and the extent of their implementation of spe-scificc teaching strategies.

Lambert, L (1989). The end of an era of staff development. 47(1),
78-83.

Reviews the history of staff development from the early 197th. Claim. that efforts at staff
development were ineffectual because teachers assumed a passive role in the process. Outlines
how future staff development programs should encourage teachers to participate in their own
education, how districts can assist in programming, and what staff developers can do to facilitate
change.
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Little, J. W. (1989). District policy chokes and teachers' professional development
oPPorivaitits rtikaftillihilkadifiPAII4SAELAilthlk 165479.

Inventories formal staff development activity and costs in 30 California school districts.
Discuses local organization and the policy stance taken by districts toward teachers and their
professionsti development. Finds that the district, rather than the university or the larger
prokssional community of teachers, serves as the dominant provider of teachene professional
development. Finds that expenditures reflect a conception of professional development based
almost exclusively in skill acquisition, ftuttered by a ready marketplace of programs with
predetermined content and format. Concludes that the responsibilities and rewards of
professional development have devolved increasingly to a cadre of specialists and that relatively
few teachers report working in schools in which they feel an obligation to contribute to one
another learning and find sufficient opportunity to do so.

Loucks-Horsky, S., Harding G K., Arbuckle, M. A" Murray, L. B, Deberl, C., & Wks, M.K. (1987). callinftLI pmtA_pjdgWkjarJwhtrgnsk2ELot. Andover, MA:
The Regional laboratory for Educational Improvement of the Northeast & Islands.

Presents a sourcebook for staff development planners, implementors, and evaluators. Identifies
the characteristics of good staff development programs. Explores the benefits and drawbacks of
per coaching, action research, and individually-guided professional development. Discusses
teacher centers, partnerships, and institutes that provide ongoing support for teacher training
programs. Offers resources for further exploration of staff development practicas, structures,
procedures, programs, and research.

2. INSERVICE CONTENT-RELATED PROGRAMS:

Armentor B. J. (1986). Research on teaching social studies. In M. C Wittrock (Ed.),
alilftiliidaff-kflEign (PP. 942451). New York: Macmillan.

Surveys social studies research since 1975. Concludes that the empirical-analytical orientation
continues to dominate the field. Notes that charges relative to the theoretical nature of much
of the research on the teaching of social studies have formed a dominant theme in the critiques
of the literature over the last 20 years. Identifies three ways to deal with research challenges:
1) to clarify conceptual problems, 2) to Integrate theoretical principles, and 3) ic establish a
broader view of research on teaching social studies.

Begle, F.. C. (1973). Some lessons learned by SMSG. Mathematics Teacher, g, 207-214.

Summarizes of the murk, lar approach to mathematics education initiated in the late 1950s by
the School Mathematics t Kly Group (RASO). Provides an overview of program objectives and
outcomes and reports Whigs of longitudinal and collateral research. Indicates that textbooks
have a powerild influence on student learning: students using texts that concentrate on the
structure of mathematics score better on the problem-solving tests than those using texts that
focus on math WWI& Concludes that grade location of st ific topics in the curriculum should
not be based on student age but on the overall structure of mathematics. Reports that SMSG
was unsuccessful in its attempts to determine factors contributing to effective teaching.

:;
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Drava, C A., & Anderson, R. D. (1983). Science teacher characteristics by teacher behaviors
and by student outcome: A meta-analysis of rewards. Journal of Research in Science
Tiggigm 467-479.

A meta-analysis of 65 studies of teachers and their students in K-12 science closes which
addressed characteristics Wading P2, gender, coursework, etc. as the independent factor and
either (1) teaching behavior or (2) student outcome characteristics as the dependent variable.

INSERVICD INSTRUCTIONAL TECHNIQUES:

Acheson, K., & Gan, M. (1987) TSChRigEtbUilLOWNtilatDi
PAIIMALARRiltati9S1 (2nd a). New York lantmam

Emphasizes how to work with teachers in a supervisory capacity, helping them to improve their
classroom teaching. Provides background for understanding techniques for conducting clinical
conferences and collecting observational data. Presents case studies and answers questions
frequently asked about clinical supervision.

Glickman, C (1985). Boston: Allyn &
Bacon.

Disaisses a supervisory program for schools that emphasizes the teacher as an adult learner in
the staff development process. Analyzes cognitive, conceptual, and personality development
stages of practitioners. Targets graduate-level introductory supervision courses.

Harris, B. (1981). vhamingeisemagsLagg. Boston: Allyn &
Bacon.

Provides a practical guide for those giving leadership to inservice experiences in schools and
colleges. Includes case studies, examples of instruments, and training materials. Covers the
development of training sessions through pre-planning and insiguctional design, and the
organization and delivery of training experiences to staff Offers individual and group
approaches.

McLaughlin, M. W., & Marsh, D. D. (1978). Staff development and schnol change. Te§chers
galLAINEd 80(1),

Suggests that the failure of educational reform efforts is partly the result of inadequate in-
service education for teachers. Discusses the findings and implications of the Rand Change
Agent study on the nature and role of staff development programs. Identifies these factors as
important for the sucassful implementation and continuation of a staff development project: 1)
institutional motivation, 2) project implementation strategies, 3) institutional leadership, and 4)
teacher characteristics.
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Zirkel, P. A" & Greenwood, S. C (1987). Effective schools and effective prindpalm Effective
research? Mad! College M(2), 255-267.

Seeks to demonstrate that the prescriptive pronouncements for school improvement that are
currently in vogue are not all dearly justified by the research on effective schools. Uses the
strong principal as an example of this myopia relative to the earlier research.

S. TEACHERS' EXPECTATIONS AND BEHAVIOR:

Ashton, P. T., & Webb, R. B. (1986). Making nein and
student ifilinfrntilte New York: Longman.

Examines how *status panic' - reductions in purchasing power and in the regard of society - has
resulted in profound question by teachers about their worth to society. Highlights those social
organizations, leadership styles, and demands of the workplace that contribute to teachers' sense
of powerlessness. Documents the lives of teachers high in feelings of personal power and self-
efficacy and the organizational climate that fosters such feelings.

Brophy, J. E. (1983). Research on the self-fulfilling prophecy and teacher expectations.
ojmENAAMILAtc u(s), 631-661. (EJ 292 543)

Reviews literature on self-fulfilling prophecy, focusing on its application to in-service teachers
and their students. Concludes that a minority of teachers have major expectation effects on
their students' achievement.

Brophy, J. E., & Good, T. L. (1986). Teacher behavior and student achievement. In M. C.
Wlttrock (EL), Handbook of research on teaching (3rd ed., pp. 328-375). New York:
Macmillan. (ED 251 422)

Discusses the process-product research linking teacher behavior to student achievement Stresses
teacher behavior over other classroom process variables and st esses student achievement gain
over personal, social, or moral development Reviews progress prior to 1970, describes zeitgeist
trends and methodological improvements, and discusses current trends and future directions.

Good, T. L (1982). How teacher? expectations affect results. tion, 18(10),
25-32. (EJ 273 938)

Discusses several research studies which show that what teachers expect of their pupils is usually
what they get from them.

Stevenson, R. B. (1987). Staff development for effective secondary schools: A synthesis of
research. imhbliL and Teach sr Education, 3(3), 233-248.

Maintains that research has synthesize/I some empirically-supported characteristics of secondary
school effectiveness, but that the role of staff development in establishing such characteristics
has not been examined. Uses a framework categorizing these characteristics within three critical
dimensions of staff e opment to conduct a process of configurative mapping from the
reported outcomes of staff development studies. illuminates associations between staff
development studies and effective school variables. Finds that two consistent patterns emerge
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Resnick, D. P., & Resnick, L. B. (1985). Standards, curriculum, and performance: A historical
and comparative perspective. BILEB#2agiSEEKSIME, H(4), Sal-

Considers the influence of curriculum and assessment on educational standards within a
historical and comparative perspective. Aqua that higher standards can be reached, and
outlines three potential steps to improvement: 1) upgrading the curriculum, 2) utilizing new
forms of assessment, and 3) rethinking the concept of tracking to focus on high standards in the
middle schooL

Wiggins, G. (1988). Rational numbers: Toward grading and scoring that help rather than
harm learning. AmigELEthwator, 20-25, 45-48.

Seeks to make grading a more central topic of teacher discourse. Suggests that teachers need to
agree on standard grading criteria, that these criteria need to be expressed in descriptive terms
clear to students, and that better assessments need to be designed for evoking and rewarding
higher-order thinking. Recommends three strategies to enable faculties to apply standards fairly
and consistently across classes: 1) on important tests, multiple readers should be required; 2)
teachers should recognize that grading reliability can be greatly increased if the student submits
two or more papers instead of just one; 3) teachers should work to formulate standards that
they genuinely share.

2. EVALUATION OF STUDENT PERFORMANCE

a. CRITERION REFERENCE TESTING:

Carlson, S. B. (198S). gisaftdgmfm4gAig. Princeton, NZ: Educational Testing Service.

Introduces a variety of objective item types for constructing classroom tests suitable to content
and behavioral objectives. Describes preparation of the items, with examples, and provides
practice in writing them. Includes a selected bibliography and sample items prepared by high
school instructors in English, science, and social studies.

Fielding, G. D., & Schalock, H. D. (1985).
tinftnth! . A handbook for

school teachers. Monmouth, OR; Teaching Research Division, Oregon State
System of Higher Education. (ED 257 821)

Investigates the relation between teaching and testing and demonstrates how they can promote
student learning. Offers an overview of the kinds of tests addressed in the handbook: objective
tests, essays, and observation on performance. Gives advice on matching teaching and testing to
desired outcomes, assuring quality in tests, preparing, administering, and scoring tests, and using
test information for various instruction-related purposes. Provides references and related
resources.

Keefe, J. W. (Ed) (1979). Competency tests and gradgation requirements. Reston, VA:
Author. (ED 126 160)

Discusses graduation requirements as a reflection of the curriculum and the relationship of
competency testing to academic achievement.
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b. MULTIPLE INDICATORS:

Alverno College Faculty. (1979). MmeggatgNtica. Milwaukee, WI: Alverno
College. (ED 177 928)

Reports on the development ani: use of assessment (rather than testing) for eliciting, diagnosing,
and certifying student abilities as part of the outcome-centered approach to liberal education at
this small, urban Catholic college for women. Defines assessment as a challenge to both the
prows and conc.: 'of a student's learning resulting in a personal, specific, and integrated view
of the student's dtveloping competence. Includes a description of how faculty members deli
assessments ail how assessors are recruited and trained.

Burgess, T., & Adams, E. (1980). ibilimangAggdog. New York MacMillan.

Discusses how to record and assess the outcomes of education at the end of compulsory
schooling. Examines the growing recognition that existing or proposed examinations at 16 plus
years are limited in the ability to accurately test abilities, interests, and purposes. Offers a
solution in: 1) the analysis of the present problem, 2) a discussion of evaluative measures used
in Britain, and, 3) a proposal of a new system of statements for 16-year-olds, nationally
validated, which will meet the requirements of public education.

Calfee, IL (1988). jgcliolnaciftsg. Santa Monica, CA: RAND Corporation.
(ED 297 302)

Maintains that students must achieve a level of 'critical literacy' sufficient to employ language as
a tool for problem-solving and communicating. Recommends that the present system of literacy
indicators be augmented by the informed judgments of classroom teachers. Outlines the types
of information to be provided by teachers. Identifies barriers to greater teacher involvement in
literacy as- essment.

Quintet, F., & McKenna, B. (1977). Alternatives to standardized testing. Washington, DC:
National Education Association. (ED 190 591)

Investigates standardized test scores as a means of judging student ability, aptitude, and
achievement Expresses concern over reliance on test scores to formulate policies for tracking
students in designated groups. Suggests five alternatives: 1) grading contracts with students, 2)
interviews with students, 3) teacher-made tests, 4) objective-reference (criterion-referenced) tests,
and 5) open admission (no tests at all).

c. STANDARDIZED TESTING:

Jaeger, R. M., & Title, C K. (Eds.). (1980). al competency achievement testing.
Berkeley, CA: McCutchan.

Discusses reactions to the competency testing movement and the implications for students and
teachers, case studies, instrument dc"elopment, standards setting, and alternative forms of
competency testing. Describes state-wide competency programs.
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their knowledge of writing, and methodologies for studying both. Describes a method for
assessing tent-production skilb through performance on controlled writing tasks called
*Performative Assessment.° Examines changes in composing procemes by focusing on writers'
awareness of their composing strategies. Makes practical suggestions for classroom use.

Greenberg, K. Le Wiener, H. S., & Donovan, R. A. (1986). Miting_gmlingoksd
strategies. New York Longman.

Discusses the assessment of written composition by the National Testing Network in Writing.
Includes a collection of papers by major figures in the field, with an emphasis em theoretical
perspectives. Addresses assignment-making, administration, scoring, reporting, ..nd the history of
the writing amassment movement. Attempts to raise and answer questions oath:ming vide:4
tasks as related to curriculum and assessment continuity.

Hillocks, G., Jr. (1987). Synthesis of research on teaching writing. Educational ,
gig), 71-82.

Discusses research results on the writing composition process as related to daSSTGOM teaching.
Considers types of knowledge writers need for effective writing that should provide h wide for
developing more effective writing curricula. Examines research on the composing proem,
research in teaching composition, and the implications of their results for curricula.

Hogan, T, & Mishler, C. (1979). Judging the quality of students' writing: When and how. Th
Elementary School Journal, 22, 142-146. (EJ 201 810)

Provides a set of guidelines for dealing with the problem of assessing writing. Shows that it is
possible to judge the quality of student writing reliably.

Nystrand, M., & Knapp, J. V. (1987). Review of selected national tests of writing and
ntgliag,. Madison, WI: National Center on Effective Secondary Schools, University of
Wisconsin-Madison.

Reviews 14 currently used high school standardized tests of writing and reading. Focuses on the
psycholinguistk integrity and overall quality and usefulness of the tests for understanding the
quality of high school En,glish, Evaluates the general state of testing in writing and reading
rather than evaluating any particular test or type. Finds that 1) many test items are ambiguous
and unreliable because they provide inadequate coat= for testing the skills in question; 2) the
use of passages and distractors that are contrived detracts from test reliability; 3) over half the
Items on some tests are flawed and/or misleadingly labeled. Presents recommendations for
improving the quality of standardized writing and reading tests.
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information about the comma in which particular outcomes are achieved. Presents three general
constructs that can serve as grounding for developing school context indianors: access to
knowledge, press for achievement, and professional teaching conditions.

III. NAM 612101.11

A. ADOLESCENCE PROJECT'

1. GENERAL REFERENCES

ARY S I LS PRO

Becker, H. J. (1987). tilletteggranithggekiVARNEESf9.&ILdo!escentS- Baltimore,
MD: Center for Research on Elementary and Middle Schools. (ED 291 506)

Addresses the 15311C of how different school organizational patterns affect the academic learning
of students of different backgrounds and abilities. Examines how instructional specialization,
between-class ability grouping, within-class ability grouping, and grade span affect the
achievement of students from low to high SES backgrounds. Finds that elementary school
setdnp benefit studente f..-om low social backgrounds, as dots having instruction provided by a
limited number of teachers. Shows benefits of between-class ability grouping for high social
background students in middle schools, and benefits of within-class ability grouping in
elementary schools for low background students in reading.

Hanson, S. L, & Ginsburg, A. L. (1988). Gaining ground: Values and high school success.
Assicap_Mmatimillmvsk.hszatt 3(3)9 334-365.

Examines the relationship between a wide range of values that stress the notion of responsibility
and high school students' achievement test scores, grades, discipline problems, and dropout
status, using High School and Beyond data Investigates the extent to which students' behaviors
outside school mediaie the relationship between values and high school outcomes. Finds values
to have both direct effects on school outcomes and indirect effects through out-of-school
behaviors. Concludes that the effect of values as a. whole is consistently larger than the effect of
socioeconomic status when predicting both lev '1 of student performance and changes in student
performance.

Steinberg, L, Brown, B. H., Cider, M, Katzmarek, N, & Lazzaro, C (1988). Noninstructional
Influences oa high school studcnt achievement: The contributions of_pgrents. peers,
extrslemln aggWANI1Agga, ALItald - Madison, WI: National Center on
Effective Secondary Schools, University of WisconsinMadison. (ED 307 509)

Reviews and critiques the literature on experiences in four areas outside the classroom - the
family, the peer group, the extracurricular setting, and the adolescent work place - that may
affect student achievement during the high school years. Concludes that studies of
noninstructional influences on high school achievement are severely limited by methodological
shortcomings and conceptual myopia.
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2. ADOLESCENT DEVELOPMENT

a. PEER INFLUENCES:

Biddle, B. J., Bank, B. J., & Marlin, M. M. (1980). /Parental and peer influence on adolescents.
&Mims ffi(4), 1057-1079.

Examines the rat e impact of parents and peers or, adolescent havior. Su that parents
and peers influence adolescents through 'expression of U'ormative standards or the modeling of
behaviors,' that adolescent response to influence may be (boa or through internalization of
norms or preferences for conduct, and that the Influent& varies according to the type of
behavior (including specific findings in academic achievement and drinking behavior). Results
indicate that peer behaviors have greater impact than parental behaviors, while parental norms
are more likely to affect the adolescent than peer norms.

Brown, B. B. (1989). s he
gdegmlie Madison, VVI: National Center on Effective Secondary
Schools, University of Wisconsin-Madison.

Reports research in prop= on mapping the social distance among adolescent peer groups.
Finds that students show clasensus on the status ordering of peer groups and that norms differ
sharply among crowds with little social distance between them in the hierarchy developed c y the
students. Finds also that students tend to draw their close friendships disproportionately tem
their own crowd and, to a lesser extent, from crowd neighbors in the status hierarchy, yet some
close status neighbors ignore each other in their selection of close friends, and other groups are
more likely to reach to distant crowds than to status neighbors for friends. Suggests that the
conceptual scheme developed for the study is too simplistic and that rather than being
competing bases of status, adolescent and adult values are complementary dimensions on which
adolescent crowds are organized.

Brown, B. B. (1989). The role of the peer group in adolescents' adjustment to secondary
school. In T. Berndt & G. Ladd (Eds.), Peer relationships In child development (pp.
188-215). New Yorle Wiley.

Attempts to clarify the conceptualization of adolescent peer groups. Discusses the emergence
and metamorphosis of peer groups across adolescence. Assesses the influence of peer groups on
academic performance, pointir a out research flaws in studies of this relationship. Finds that
meant has consistently repoLed that parents wield more influence than peers with regard to
adolescent academic aspirations. Offers considerations for future research.

Brown, B. B., Lahr, M. J., & Trujillo, C. (1990). Multiple crowds and multiple lifestyles:
Adolescents' perceptions of peer group characteristics. In R. E. Muuss (Ed.),
Adolescent behavior and society: A_ book of readings (pp. 3046). New York: Random
House.

Analyzes the degree of consensus and differentiation apparent in teenagers' descriptions of
various peer groups. Demonstrates that adolescents perceive their social world as comprised of
a diverse array of peer groups with distinctive, well-differentiated life styles. Finds that although
consensus was not overwhelming, crowd types were clearly differentiated, even in early
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adolescence, and their images did not change significantly across levels in the teenage
sample. Refutes the notion of a monolithic youth culture.

Cohen, J. (1983). Peer influence on college aspirations with initial aspirations controlled.
tansitankAtingisaLEffim AEA 728 -734.

Concludes previous estimates of high school peer influence on college aspirations have been
seriously inflated. Ascribes Mammy of these research findings to the use of peer similarity as
an indicator of peer influence while failing to control for the c...tlect of friendship on similarity.
Finds that the relationship between peer influence and college aspirations is weak when this
control is incorporated.

Davies, M.1 & Kaunfel, D. B. (1981). Parental and pew influence on adolescents' educational
plans: Some farther evidence. assidgmummila....ftkam 02), 363-387.

Examines the question of measurement of interpersonal influence on adolescents. Claims that
perceptual measures inflate estimates of interpersonal influence by reflecting not only attributes
of the person being perceived but also attributes of the perceiver. Indicates that parental
influence on adokscett aspirations is stronger than peer influence - a factor which does not
decrease during the Fel od of adolescence. Finds that reciprocal influence occurs among peers
with peer iniluemms stronger among girls than boys.

Eckert, P. (1989).
New York: Teachers College Press.

the school.

Describes the role of the Jock and Burnout categories in the reproduction of adult social class
in five suburban Detroit high schools. Perceives the Jock and Burnout categories as the stable
and conservative foundations of adolescent society. Contends that although the majority of high
school students are not members of one category or the tuba, an important part of most
adolescents' social identity is dominated by the opposition between the two categories.
Recognizes independent factors as well that may lesd1 to individual affiliation. Illustrates how
hilt sax:4 organkration reinforces this polarization.

Epstein, J. L, (1983). The influence of friends on achievement and affective outcomes. in J. L.
Epstein & N. Karweit (Eds.), fdpkilatimy se le coon and ewe in
seta naiary (pp. 177-200). Nov York: Academic Press.

Describes a longitudinal study of the influence of friends on a variety of educational outcomes
in high schools. Examines the effects of early patterns of friend selection (initial similarity
vests difference between students) and the influence of differently structured friendship groups
(unreciprocated, reciprocated, stable) on student achievement. Suggests that selection and
influence are linked and that selection of friends hal an apparent impact on the nature and
extent of influence, while vontinued selection determines how patterns of Ittflunce persist.

Ide, J. K., Parkerson, J., Hafrtel, G. D., & %Them H. J. (1981). Peer group influence on
educational outcomes: A quantitative synthesis. Joprnal of Educational Psychology,
73(4" 472-484.

Presents a quantitative synthesis of ten studies of elementary and secondary school peer group
influence on educational outcomes (standardized achievement tests, course grades, educational
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aspirations, and ocaapatkmal aspirations). Finds that peer influence is a small but consistent
correlate of educational outcomes and that Me strength of the peer influence-education outcome
relationship was significantly higher in urban settings and in settings where peer influence was
determined on the basis of individual report of the aspirations or achievement levels of best
friends.

Natriello, G., & MeDill, E. L. (1986). Perform standards, student effort on homework, and
academic achievement. Bggity_aftth_lftt n(1), 18-31.

Examines the effects of teacher, parent, and peer performance standards on student effort and
achievement while controlling for the effects of student background lanais. Shows positive
effects of performance standards on student effort as indicated by time spent on housework.
Indicates mixed results of the effects of Performance standauds on student achievement: teacher
and peer standards have small positive ants, whereas parent standards show greater negative
effects. Offers methodological suggestions for future studies.

b. EXTRACURRICULAR INFLUENCES:

Biernat, N. A, & Klesse, E. J. (1989). The third curriculum: Student ties. Reston,
VA: National Association of Secondary School Principals.

Defines 'third curriculum' as student activities that represent a wide variety of school-sponsored
teams, dubs, and organizations. Maintains that it is in these activities that students learn most
of the carty-over skills for adult life, including lessons in leadership, followaship, character,
communkations, teamwork, decision-tnaking, self-worth, and individual potential. Surveys
research literature on the third curriculum. Offers strategies for administrators to use in
assisting students meet their individual and student group goals through participation in
extracurricular activities.

Otto, L B. (1982). Extracurricular activities. In IL J. Walberg (Ed.), Dui
Aggigat.Wit IktcdvIIY (pp. 217-233). Berkeley, CA: McCutchan.

Reviews studies of the relationship between participation in extracurricular activities (ECA) and
academic performance. Reports inconclusive findings that may vary according to student
characteristics, activity, and the extent of involvement. Suggests that the extent of participation
in selected ECAs is positively assodated with the level of educational aspiration, with findings
holding across gender and racial lines. States that some evidence indicates that ECA
participation is related to higher personal adjustment and also to effective adult socializing
patterns later in life.

Waxman, D. C., & Suiten, L D. (1984). Evaluating effects of nonclass experiences on
students/ educational aspirations and academic achievement. Egiztft.ladlwrg,
M(7), 619-622.

Investigates the extent to which high school student participation in extracurricular activities
affects post-secondary aspirations and current academic achievement. Indicates that such
activitie ,. have positive effects on educational aspirations, but that the extent of participation in
non-chiss activities negatively affects academic achievement. Suggests that a lack of
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differentiation of effects of educational aspirations and anemic achievement may account for
contradictory and inconclusive results shown in previous studies.

C. FAMILY INFLUENCES:

Baker, D. P., & Stevenson, D. L. (1986). Mothers' strategies for children's achievement:
Managing the transition to high schooL Sociology of §2(3), 156-166.
(EJ 340 563)

Presents the results of an exploratory study of 41 mothers' strategies for managing the education
of their beginning high school children. Finds an association between a family's socioeconomic
status and the mother's academic strategies, thus indicating one way in which family background
translates into educational achievement.

Epswin, J. I. (1985). Home and school connections In schools for the future: Implications of
research on parent involvement Egibi@x2mrpgat, .41 1341. (EJ 328
am

Summarizes research regarding parents' involvement in their chilli's education. Discusses parent
involvement practices that may be developed when home and school computers are added as
resources.

Keith, T. Z., Reimers, T. M., Fehrmann, P. G., Pottebaum, S. M., & Aubey, L. W. (1986).
Parental involvement, homework, and tv time: Direct and indirect effects on high
school achievement. JfflEpgyMmligfigLftsktilny, 7B, 373-380. (EJ 342 042)

Employs a set of High School and Beyond data to study the effect of three variables on
academic achievement. Finds that homework has a positive effect, TV a negative, and parental
involvement no direct effect on seniors' achievement scores, but they influence the amount of
time that students spend on homework.

Milne, A. M., Myers, D. E., Rosenthal, A. S., & Ginsburg, A. (1986). Single parents, working
mothers, and the educational achievement of school children. Sodology of Education,
.51 125-139. (EJ 340 565)

Presents new research wftich takes advantage of two nationally representative data bases. Finds
that mother's employment and living in a one-parent family can have negative effects on school
achievement, but that chase effects differ by age race, and family structure. Points out the
Importance of mediating variables such as income and time use.

Spence, J. T. (Ed.). (198.1). es)Limmgatilgagbitmant nmtives. San Francisco: W. H.
Freeman.

Presents information about achievement and achievement motivation over the past few decades
from both a sociological and psychological perspective.
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Steinberg, L, Ehnen, J. D, & Mounts N. S. (1989). Authoritative parenting, psychosocial
aaaturfty, and academic success among adolescents. iMARgWgemmt, Q(6),
1424-1436.

Explores the relation over time among three aspects of authoritative parenting - acceptance,
psychological autonomy, and behavioral control - and school achievement in a sae ple of 120 10-
through 16.year.olds. Finds that 1) authoritative parenting facilitates adolescents academic
sucoesg 2) each component of authoritativeness makes an independent contribution to
achimmen4 3) the positive impact of authoritative parenting on achievement is mediated. It
least in part, through the effects of authoritativ, ztess on the development of a healthy sem, of
autonomy and a healthy psychological orientatib,t toward work. Concludes that adolescents who
describe their parents as treating them warmly, democratically, and firmly are more likely than
their peers to develop positive attitudes toward, and beliefs about, their achievement, and as a
consequence, are more likely to do better in schooL

Steinberg, L., Mounts, N. S., Lamborn, S. D,, & Dornbusch, S. M. (1990). uthA_pLItative
- 4 1;143±...; Madison, WI:

National Center on Effective Secondary Schools, University of Wisconsin-Madison.

Examines whether the widely reported positive relation between t'authoritative' parenting and
adolescent adjustment is moderated by the ecological context iv which adolescents live. Defines
ecological niches by ethnicity, socioeconomic status, and ilamily structure. Uses four indicators
of adjustment school performance, self-reliance, psychological distress, and delinquency. Finds
that the positive correlates of authoritative parenting transcend ethnicity, socioeconomic status,
and family ,structure. Concludes that adolescents whose parents are accepting, firm, and
democratic earn higher grades in school, are more self-reliant, report less anxiety and depression,
and are less likely to engage in delinquent behavior.

3. STUDENT EMPLOYMENT:

Barton, P. E. (1989). ad The de achievement h lt-school
'union with jobs. Princeton, NJ: National Assessment of Educational Progress,
Educational Testing Sera . cc.

Relates the hours worked per week to the achievement of eleventh-grade students on the
National Assessment of Educational Progress proficiency scale for mathematics, science, reading,
U.S. history, and literature. Describes who works and who does not; examines the adjustments
working students make in other activities; charts the growth of the student work force;
summarizes the results of major research projects that have addressed the effects of student
wor% on school performance. Concludes that average proficiency in all subjects assessed differed
little between students who worked and those who did not and was little affected by the number
of hours worked, although students who worked more than 20 hours had slightly lower average
proficiency and were likely to be less involved in the academic content of schooling. Highlights
those factors not measured in the surveys and research studies that should be taken into account
when considering the circumstances of individual students.
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D'Amico, R. (1984). Dees employment in high school impair academic progreas? Sociology
Education, E(3), 152-164. (FJ 312 832)

Employs a wngntence hypothesis to show that hijh school employment may foster high school
achievement. Finds that there is a correspondence between the personality traits rewarded and
promoted by employers and those traits promoted and rewarded by teachers.

Finch, M. I), & Mortimer, J. T. (1985). Adulescent work hours and the process of
achievement. In Alan C. Kerchoff (Ed.), 171-196.

Investigates the interrelations of adolescent work hours and school achievement by examining a
series of causal models using panel data obtained during the years of high schooL Assesses the
longer-term implications of the intensity of adolescent work experience by estimating a model of
the attainment of education, income, occupational prestige and work autonomy five years after
high school graduation.

Greenberger, E, & Steinberg, L. (1986). When teenagers work The psychological and social
sggiffgelgEggi_en!Aommi. New York Basic Books.

Criticizes the belief that employment teaches teenagers skills, fosters respect for work, and
increases teens' appreciation of the dollar. Cites evidence that teen employment can lead to
poor schoolwork, spendthrift habits, delinquency, and contempt for the work ethic. Examines
research showing that most working teens spend their money as fast as they make it. Argues
that work takes time away from studying and ettracurricular activities that are essential for the
development of maturity. Offers suggestions for limiting teen employment, such as raising the
minimum wage so that retirees and other adults are attracted to the jobs, therefore reducing the
number of hours teens can work.

Hamilton, & F. (1987). Apprentkeship as a transition to &Ad Germany.
&gm.:20 Journal of Education, 25(2), 314.345. (E 350 2,30)

Observes that while the United States has no effective brkigs berm school and work, half of
West Germany's 16- to 18-year-olds learn a career in the woesphae while attending school one
day a week. Argues that this mode., adapted for American Ceudents to increase their
emplcyment opportunities and make rninb easielz

McNeil, L. M. (1984). of stwilerroom
knowledge. Madison, WI: Wisconsin Center for lineation Research, University of
Wisconsin, (ED 242 941)

Exptores student and teacher disengagement from the educational process as a result of student
pan-time employment. Reports findings of a 1981 survey of 1577 Wisconsin high school
students. Employs descriptive and ethnographic data revieusly collected. Finds student
employment to be a key factor in iclaterhlg tenths. expectztions of student interest and
performance and reducing teacher motivation to prepare chalienging and engaging activities.
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Steinberg, L D. (1952). Jumping off the work experience bandwagon. jfflogjAiputh ancl
11441VMDM, Z(3), 183-205.

Reviews and summarizes research literature on the impact of the adolescent work experience.
Focuses on three areas of work experiwzce: 1) career education programs, 2) youth employment
and training program, and 3) part-time employment. Finds that the benefits of working to
education, socialization, and subsequent employment have been ready overestimated.

B. AT-RISK STUDENT PROJECT

1. GENERAL REFERENCE&

Erickson, F. (1987). Transfer and school success: The politics and culture of
educational achievement 335356-

amines the perceived legitimacy of the school and its teachers and the development of
oppositional culture by students. Considers two theoriev of minority student alienation: 1) the
sociolinguistic position, i.e., the cultural difference in communication style between teachers and
students, and 2) Ogbus's perceived labor market explanation, i.e., minority students don't see
education as helping them get good employment. Concludes that the politics of legitimacy,
trust, and assun are the three fundamental factors in school success.

Gibson, M. A. (1982). Reputation and respectability: How competing cultural systems affect
nuts' performance in school. aUtillEfROILMS21&PQAMtSlib 12(1), 3-27.
(EST 263 910)

Analyzes the interrelation of ethnicity, sex role, peer group, and social class, and discusses the
effect of these variables on school performaa. Examine.; the value of a cultural compatibility-
incompatibility framework for explaining self.. imam by drawing upon fieldwork in St. Croix
(Virgin Islands).

rowe, H, II., & Edelman, M. W. (1985). Barriers to excellence: Our children at risk. Boston:
National Coalition on Advocates for Students.

Pleads for the investment of more resources in educating disadvantaged children. Examines
class, cultural, racial, and sexual discrimination in the schools. Maintains that school Kructure,
ability grouping, testing and the narrowness of curriculum and teaching practices as wt 11 as a
lack of adequaie vocational education, of support services for youth, of early childhood
programs, and of democratic governance all pose barriers to optimal education for the
underprivileged. Offers suggestions for minimizing discrimination and providing greater
educational opportunities.

Moore, D. IL, & E _ienport, S. (1989). High school choice and students at risk. rmj_kgml
glArb (1), 540.

Outlines some of the potential dangers posed by high school choice programs for students
identified 'at- risk". Highlights these problems: 1) the easiest way for a magnet school to build
a reputation as a good school is to recruit high-achieving students and avoid admitting low-
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2. DROPOUTS:

Alexander, K. L., Martell°, G., & Pallas, A. M. (1986). ofLiktg.__WJAolls:
Baltimore, MTh Center for Social

Organization of Schools. (ED 253 842)

Describes a study that assessed the contribution of schooling to cognitive development by
comparing the one develupment for high school graduates and dropouts over a two-year
period. Reports that tie cognitive skills of students who stay in school improve more than
those of dropouts and that dropping out harms disadvantaged stuAleas most.

Blyt, A. S., & Thum, Y. M. (19e9). IIHAftatiCadgb_sballnskalgt.
AhLgagoka jangliggft. New Brunswick, NJ: Center for Policy Research in
Education, Rutgers, The State University of New Jersey. (ED 304 755)

Examines the eireiets of school characteristics on both the probability of dropping out and the
strongest predictor of dropping out - absenteeism. Uses a sub-sa nple from the High School
and Beyond database. Finds that absenteeism is less prevalent in 1,chools where faculty are
interested and engaged with students and that students are more likely to graduate from schools
where there is an emphasis on academic pursuits, an orderly 'environment, and less internal
differentiation of program and curriculum. Concludes that institutions whose structure and
functioning coalesce around a sense of shah 4 purpose create a coherent school life that is
apparently able to sustain the engagement of students.

CatteraB, J. S. (1987). On the social costs of dropping out of seine!. The High School
&Lung 11(1), 19-30.

Explores the social ants that have L."... attributed to the non-completion of school by reviewing
and updating the only comprehensive treatment of this topic to date, that of Levin in 1972.

Caters% J. S. (1989). Standards and school dropouts: A national study of tests required
for high school graduation. of Edition, 18(1), 1-34.

Analyzes minimum competency tests that students must pass before they receive a high school
diploma. Examines the effects of these tests on low-achieving high school students. Finds that
initial test failures are significantly more likely to express doubts about their chances of
completing the diploma. Also assesses the elects of earlier grade retention, academic
performance, peer culture, and family background on confidence in finishing school. Discusses
the implications of these findings for research, policymaking, and educational practice.

Center on Evaluation, Devekq ment, Research. (1987). u01%p.Apjg&Linimioth
gmlitha. Bloomington, Indiana: Phi Delta Kifppa. (ED 294 972)

Presents 1.3 papers that assess recent information and research on the dropout problem. Makes
suggestions for developing a single definition of *dropout'. Addresses the challenge of using the
correct methodology to measure the dropout rate accurately. Identifies student attributes that
are related to dropping out and characteristic; of successful dropout prevention or intervention
programs. Discusses the possible impact of new reforms and proposes a model program for at-
risk students.
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Combs, J., & Cooley, M. W. (1968). Dropout& In high school and after schooL hapg.it
1(3), 30463.

Investigates Project TALENT, a testing device in the 1960s for high school male and female 9th
graders, and the dropout rate of the same group four years later. Compares dropout's abilities,
interests, self-perceptions, activities, and reasons for leaving school to a control group of high
school graduates who did not go to college. Finds that the results were inconclusive, except that
at age 19, dropouts earned a higher salary than the control group of the same age, suggesting a
socioeconomic advantage for dropouts.

Earle, J., Roach, V., & Fraser, K. (1987). Female dropouts: A new perspective. Alexandria, VA:
National Association of Slate Boards of Education.

Outlines specific factors for young women dropping out of school, namely, their cognitive
differences, treatment by teachers, curricular choices, and their early socialization. Finds that all
factors affect self-esteem and academic achievement. Suggests that due to structured high school
systems, this issue is often unaddressed. Offers policies and strategies to provide assistance to
state and local policy makers.

Hows.-d, M. P., & Anderson, R. J. (1978). Early identification of potential school dropouts: A
literature review. Child Welfare. 57(4), 221-231. (EJ 178 128)

Surveys the literature profiling school dropouts. Suggests that a student's decision to leave
school is not an isolated decision but one based on many interactive factors, both personal and
academic.

Mensch, B. S., & Kandel, D. B. (1988). Dropping out of high school and drug involvement.
Socioio$g, of Education. n(2), 95 -113.

Explores the relationship between dropping out of high school and substance use using the
National Longitudinal Survey of Young Adults, a national longitudinal sample of young
Americans aged 19-27 in 1984. Finds that cross-sectional data indicate that high school
dropouts were more involved with cigarettes and illicit drugs than were graduates and that those
who obtained a graduate equivalency diploma were the most intensely involved. Indicates that
event-history analysis shows that, oantrollin; for other important risk factors, prior use of
cigarettes, marijuana, and other illicit drug:: increases the propensity to drop out and that the
earlier the initiation into drugs, the greater the probability of premature school leaving.
Concludes that preventing or at least delaying initiation of drug use will reduce the incidence of
dropping out from high school.

Natriello, G. et al. (1986). School dropouts: Patterns and policies. Teachers College Record,

Devotes the entire issue of this journal to articles on school dropouts, specifically patterns of
dropping out and policies developed and implemented to reduce the incidence of dropping out.
Considers the implications of these articles for the development of an agenda for further
research on the dropout phenomenon.

S
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Rumberger R. W. (1983). Dropping out of high school: The influence of race, sex, and flintilyend. AlllidiMMIIIVISIgEMESURBEN1 ,N(2), 199-220- (EJ 289 066)

Examines the high school dropout problem in 1979 and the reasons why students leave school.
Concludes that women were more likely to leave because of pregnancy or may, Age and men
because of work. Observes that family background strongly influenced dropout behavior and
accounted for almost all racial differences in dropout rates.

Rusnbergef, R. W. (1987). High school dropouts: A review of issues and evidence. Review o_
ER2), 101.121-

Examines the many issues involved In trying to understand and solve the complex social and
educational problem of high school dropouts. Groups these issues into four categories covering
the incidence, causes, cr esequences, and solutions to the problem. Identifies within each
category the important ism involved, the current state of research on the issues, and
considerations for future meant.

Steinberg, L., Blinde, P. L., & Chun, K. S. (1984). Dropping out among language minority
youth. Review of kilucutional Re r h, B, 113-132. (EJ 298 914)

Discusses these variables concerning school-leaving among language minority youth: background
factors, academic achievement, &Itool characteristics, school performance, and school
experiences. Concludes that a combination of socicaconomic disadvantage and early academic
failure appear to contribute to the higher dropout rate of language minority children.

Tidwell, R. (1988). Dropouts speak out: Qualitative data on early school departures.
Alittsacsom M92), 939 -954.

Reports on interviews of 374 urban high school dropouts concerning their primary reason for
leaving school early. Investigates the respondents' educational history, activities and future
plans, and reflections on their high school experience. Concludes that schools are frequently not
giving students enough to make them forgo dropping out even though the students themselves
see it as only a short-term solution to their financial difficulties.

Velez, W. (1989). High school attrition among Hispanic and non-Hispanic white youths.
Sociolop of Education, g, 119-133.

Examines the effects of a number of factors or _Tout behavior of high school students
drawn from the base year and first followup of High school an.. Beyond. Finds that 1) cutting
classes, suspensions, dating, being older, and being female substantially 'named the odds of
Chicano students dropping out, that 2) among Cuban students, suspensions increased the odds
of dropping out, but having disciplinary problems at school, high socioeconomic status, and
having two parents at home substantially decreased them, and that 3) for Puerto Rican students,
cutting classes, suspension, being older, and being female increased the odds, but having two
parents at home demand them. Notes also the antra- Hispanic differences in the effects of
immigration on school attrition.
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Weblage, G., & Rutter, R. (1986). Dropping oub How muck do schools contribute to the
problem? iMik22/SigarAmE4, 87(3), 374392.

Probes the High School and Beyond data for insights into the characteristics of students' school
etperiences that may contribute to dropping out and that might be altered through policy
interventions. Argues that it is irresponsible for schools to fail to provide effective education
for all students. Recommends three general reforms of policy and practice: 1) an euhanced
sense of professional accountability among educators toward all students; 2) a renewed effort to
establish legitimate authority with the institution; 3) a redefinition of school work for students
and teacher that will allow a greater number of students to achieve success and satisfaction and
to continue their schooling.

Wheelock, A. (1986). The way out Studer tt eatclutian nract(gs in Bostmi Middle Schoojs.
Boston: Massachusetts Advocacy Center. (ED 303 329)

Analyzes the role middle schools play in the phenomenon of student dropout. Describes
programs developed in some Boston middic schools that the author believes hold out the
promise of enhancing achievement, attendance, and discipline in all middle schools. Makes
recommendations for changes in policies and practices.

WIllbuns, P. A. (1986). I, 11; ' LI N-11 1.tn, Madison, WI: Center for
Policy Research in Education, University of Wisconsin. (ED 298 184)

Proposes the establishment of a standard deur Won of school dropout to alleviate confusion
surrounding dropout rates produced by non-uniform accounting practices.

INTERVENTIONS:

California Department of Education. (1986). 2Ed So s in
!spia_Mmir___fate students. Los Angeles: Evaluation, Dissemination, and

Assessment renter. (ED 304 241)

Presents a of how sociocultural factors influence minority education. Examines historical
explanations for why some groups do better in school than others. Ana1yzes such sociocultural
factors as group attitudes toward education, self-identity, historical experiences, and cultural
values. illustrates how language development can be improved, based on a positive link between
the home and school, wing ethnographic methods.

Cummins, 3. (1986). Empowering minority student= A framework for intervention. Harvard
Education R.-±E, M(1), 18-36. (EJ 330 827)

Presents a theoretical framework for analyzing minority students' school failure and the relative
lack of success of previous attempts at educational reform, such as compensatory Alucation and
bilingual education. Suggests that these attempts have been unsuccessful because they have not
altered significantly the relationships between educators and minority students and between
schools and minority communities.

SD



Foley, E. M., & McConnaugity, S. B. (1982). Tramnk jekggiEpis nom
filizsgeratfultstig. New York: Public Mutation Association. (ED 253 596)

Discusses the pros and cons of alternative high schools for educating truants, dropouts, and
potential dropouts. des the strengths of the alternative schools as: 1) well-focused
academic programs, 2) sea-defined student populations, 3) strong academic principals as leaders,
4) diversified roles for teachers, 5) fast-paced cycles and learning contracts which enhance
academic success, 6) commonly-agreed upon school rules, and, 7) small school size. Suggests
directions for boards of education concerning dropout prevention, small high school size, and
comprehensive programming for dropouts andior high risk students.

Genies, J, & Westheimer, M. (1988). Dropout prevention: Trinkets and gimmicks or
Deweyan nconstraction? iselkaggliggrannyl, 2Q(1), 41-60.

Describes New York City's Dinpout Prevention lid sive and raises questions from a Deweyan
perspective about the conceptual basis of the plan. Criticizes the plan as a collection of ad hoc
interventions aimed at particular symptoms of a deep-seated social problem reflected in the
school behavior of students targeted as at risk of dropping out, rather than a coherent plan to
restructure the education of all students in a dialogue with their experience. Offers these
recommendations for hnproveanest 1) education must begin with experience, not subject
matter; 2) schools must adapt to at-risk students; 3) schools should reconstruct the curricula
around work etperiamm so that at-risk students have a real opportunity to improve their
economic status when they graduate.

Hahn, A., & Bomberger, 3. (1987)
Washington, DC: Institute for Ed:national Leadership. (ED 282 948)

Reviews research and existing programs that address the problem of school dropouts. Considers
current policy trends in public education. Identifies major risk fertors associated with the
decision to leave school. Considers the prospects for dropouts of reentering the mainstream,
attending alternative schools, or finding employment. Concludes t a. t to prevent student
dropout, intervention must respond to adolescents' distinct and individual needs, the social and
economic problems afflicting poor and minority youngsters, and the crisis of competence that
immobilizes many at-risk youth. lecommends a comprehensive, integrated strategy for tackling
the problem.

Mills, R. C., Dunham, R. G, & Alpert, G. P. (1988). Working with high-risk youth in
prevention and early intervenOon programs: Toward a comprehensive wellness model.

MN), 643-660-

Presents a theory of youth development and learning that is based on findings that at-risk youth
have the inherent capability of developing a more mature outlook, of functioning with common
sense, and of having an interest in learning and a natural attraction to nondeviant lifestyles.
Sugge-ts that dropout prevention programs should focus on developing positive educational and
social environments and on fostering the kinds of relationships in these settings that minimize
conditions which trigger insecure, negatively-biased states of mint Maintains that when
enhancing the school climate is not sufficient to alter students' negatively-conditioned states of
mind, youth can be taught directly to understand how the quality of their perceptions and
feelings changes with their state of mind and to recognize distortions in their attributions as
such.



83

Orr, M. T. (1987). Etagnis B_MkAITMLVgkfgrevention
IIIMMML824MISSI. San Ramada= JaaserBass.

Relates case studies of 14 successful public school programs designed to prevent student
dropout. Identifies the major causes of dropping out. Provides guidelines for identifying what
students are at risk of dropping out. Analyzes why certain programs work and offers
suggestions for future programs.

Smith, G. A. (1989). The media academy: Engaging students in meaningful work.

4(S), 38-39.

Describes the Media Academy, a school-within-a-school at Fremont High School in Oakland,
California. Claims that the Media Academy, designed to prepare at-risk black and Hispanic
sit. ems for occupations in the print and electronic media, succeeds in actively engaging students
in their own learning. Points out that the program cultivates competence, provides extrinsic
rewards, taps intrinsic interest, and offers social support and the experience of ownership of
work to students.

Pogrow, S. (1990). A Socratic approach to using computers with at-risk students.
Educational Impkniktl, 41(5), 61-66.

Presents a Socratic method for using computers with at-risk students. Demonstrates why ibis

approach to learning is particularly effective with low-achieving students.

Slavin, R. E., Kamen, N. L, & Madden, N. A. (1989). po or students at
. Boston, MA: Allyn and Bacon.

Provides current information on what is known about effective programs for students at ris'i of
scho 1 failure, particularly those who are currently served in compensatory and special education
prog ..ms. Draws these conclusions: 1) the quality, rather than the setting, of remedial or
special education programs makes an important difference in the school success of at-risk

students; 2) prevention and early intervention are more effective than remedial or delayed

special education services; 3) pullout programs should be intensive, brief, and designed to
quickly catch students up with the rest of the class and not support students indefinitely; 4)
preschool and extended-day kindergarten programs can contribute to the cognitive and social
development of children from low-SES backgrounds; 5) collaboration and consistency between
regular, remedial, and special education are essential; 6) effective practices for students at risk
tend not to be qualitatively different from the best practices of general education.

Wehlage, G. G. (1983). 1-1±V4 the 1 student Fastback.
Bloomington, IN: Phi Delta Kappan Educational Foundation. (ED 235 132)

Defines marginal students as those who find themselves unsuccessful, unhappy, and even
unwelcome in school. Describes six effective school programs for these students and identifies
the characteristics of these programs, including small size, teacher autonomy, teacher collegiality,
high teacher expectations, a °family atmos7here,' individualized instruction in subjects like math
and writing skills, and experiential curricula. Provides practical tips for educators planning such
a program.
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Wehlage G. G., Rutter, R. A., & Tornhough, A. (19S7). A program model for at-risk high
salmi students. FANSIMMISU424raggp, 44 (6), 70.73-

Outlines problems inherent in constructing new school experiences for at-risk students.
Describes a model program for these studet 3. Suggests building a school-within-a-school or an
alternative school which accommodates 25 to 100 students. Sees teachers in the program as
autonomous and prepared to deal with the "'whole child' and part of a cooperative teacher
culture. Proposes developing a student culture characterized by regular attendance, commitment
to work, and a 'family" atmosphere. salsa that the curriculum must include individualization,
clear objectives, prompt feedback, concrete evidence of progress, and an active role for students.
Concludes with a discussion of the importance of experiential learning and an assessment of
research indicating that the greater the degree of fidelity to this model, the greater the effects
on students' behaviors and attitudes.

Wheelock, A., & Dorman, G. (1988). Before ifs too let= Dropout prevention in the middle
gram. Carrboro, NC: Center for Early Adolescence. Boston, MA: Massachusetts
Advocacy Center. (ED : 11355)

Contends that the stresses of schooling begin to intensify at the middle level. Synthesizes
current trends in the literature on school reform, dropouts, effective schools, and successful
practices in the middle grades to create a fcamesvork for thinking about dropout prevention at
the intermediate level. Argues for add-ot, programs directed specifically toward those whose
educational or social needs put them at risk of dropping out. Asserts that middle schools must
abandon school practices related to student achievement, attendance, and behavior which
undermine academic success and developmental progess and convey messages to students that
they do not belong in the educational mainstream.

C. HIGHER ORDER THINKING PROJECT

1. CONCEPTS AND THEORY:

Baron, J. (1988). latlikidng_and deciding. Cambridge, England: Cambridge
University Press.

Presents a "search - inference framework' for describing all goal-directed thinking and decision-
making Le., maintains that thinking can be described as inferences made from possibilities,
evidence, and goals that are discovered tarough searching. Argues that the main problem with
thinking and decision-making is that much of it suffers from a lack of "active open-mindedness."
Seeks to answer these questions: 1) What is good thinking ideally? 2) How do we think?
What prevents us from doing our best thinking? 3) What can we do to improve our thinking
and decision-making, both as individuals and as a society? Examines how thinking and decision-
making can be taught.
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Beyer, B. (1985). Critiad thinking; What Is it? &Ethiff.jkll, 49(4), 270-276.
(Fa 316 045)

Defines critical thinking as the process of determiAing the authenticity, accuracy, and worth of
information or knowledge claims Suggests that critical thinking consists of a number of discrete
skills.

Beyer, B. K. (1990). What philosophy of to the teaching of thinking. ationj
42(5), SS-at

Asserts that philosophy is the only discipline that has thinking as both its subject and its
method of inquiry and than should be incorporated in thinking skills prograkns. Highlights six
philosophic concepts useful for teaching.

Cornbleth, C (1985). Critical thinking and cognitive processes. In W. B. littudey (Ed.), Review
SIDNEMISUILEgtILLItiftLAIMMtiEl pp. 11-63. Boulder, CO: ERIC
Clearinghouse for Social StudksiSodal Science Education. (ED 25 469)

Reviews the cognitive and octal studies research relevant to understanding and teaching for
critleal thinking. Examines persistent myths that impede critical thinking and teaching. Finds
that critical thinking may be fostered by providing opportunity and support for student
questioning and by providing instruction as needed for raising meaningful questions and
pursuing well-reasoned answers. Concludes that the value of research and atecry io teachers is
interpretive mote than nstnnnental.

Ennis, F H. (1989). Critical thinking and subject specificity: Clarification and needed
research. EfilES&MILESMISME, 440-

Explores the claim that critical thinking is subject specific. Proposes a clarification of the top'c
in the form of a number of distinctions, including a distinction among three versions of subject
specificity: domain, epistemological, and conceptual subject specificity. Outlines future research
on the topic.

Ennis, R. IL (1962). A concept of critical thinking. Harvard Educational Review 32(1) 81-111.

Identifies twelve aspects of critical thinking and elaborates a system of criteria to be applied to
each. States the possible implications for education of this concept of critical thinking.

Glaser, R. (1984). Education and thinking: The role of knowledge. lmr3 gLmesj,
21,93-10S.

Investigates the application of recent advances in developmental psychology and cognitive science
to classroom teaching. Discusses the implications of past and present theories of human
intelligence for educational programs designed to improve reasoning and problem-solving skills.
Frtimiaz the interaction between the development of higher-order cognitive abilities and the
acquisition of structures of domain-specific knowledge.

93
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Glaser, R. (1990). The reemergence of learning theory within instructional research.
tillitligllihigigifidid, MD, 29-39.

Analyzes the principles, theory, and assumptions about learning and instruction thLa underlie a
representative set of instructional programs alma' at producing specified forms of competence.
Discusses programs for the acquisition of ptoce'.'uralized knowledge, the development of self-
regulatory strategies, and the structuring of knowledge for problem solving. Suggests t
instructional experimentation is of increasing value to the interactive growth of learning theory
and its appliestions. Of approaches for the future integration of various theories of learning
and of =Odom that foster the acquisition of knowledge and skill.

Keating, a P. (198$). Akirnige4011krtmessicniggiabidm Madison, Wl
National Center on Effective Secondary Schools, University of Wisconsin-Madison.
(ED 307 508)

Synthesizes research on the ability of adolescents to engage in critical thinking. Defines critical
thinking as thinking which described as analytic and focused cognitive activity, whose aim is
the understanding of phenomena at a mot rather than a superficial level. Concludes that there
is no persuasive evidence of fundamental constraints on the ability of early adolescents to
engage in critical thinking.

Langer, J. A., & Applebee, A. N. (1987). How writing shapes thinking. Urbana, IL:
National Council of Teachees of English. (ED 286 205)

Fxamints writing assignments as part of the secondary school curriculum to determine their use
in fostering learning and integrating new information with previous knowledge and experience.
Provides models of thoughtful and thought-provoking writing activities for use in a variety of
subject-area classrooms. Finds that 1) the more that the content is manipulated, the more
likely it is to be remembered and understood; 2) the effects a; writing tasks are greatest for the
particular information focused upon during the writing 3) writing tasks differ in the breadth of
inflamed= drawn upon and in the depth of processing of that information that they invoke; 4)
if content is familiar and relationships are well understood, writing may have no major effect at
all. Mitts a new approach to writing instruction based on carefully structured support as
students undertake new and more difficult tasks in contrast to the standard approach which is
based on providing information and evaluating what students have learned.

Mayer, R. E (1983). nliatillikZiAlkILEMAILMillgt. New York W. H. Freeman.

Discusses the so-called nrighesti mental processes, especially problem solving. Looks at
"Associationism,"Gestilt,"Meaning," 'Rule Induction," and "Deductive Reasoning." Examines
the information processing approach.

McPeck, J. E. (1981). Critlad thzkingAWARiallett. New York: St. Martins.

Discusses theories and practice: of teaching critical thinking, ;,,eluding: 1) the meaning of
critical thinking 2) relations among critical thinking, epistemology, and education, 3) prevailing
views of critical thinking among educators, philosophers, and psychologists, 4) the relation
between informal logic r d critical thought, 5) the work of Edward de Bono, 6) reading, testing,
and critical thinking, and 7) critical thinking and the "basks.'
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Newmann, F. M. (1988). Higher order thinking in the high school curriculum. akt,s se
72' 508), 58-64.

Defines higher order thinking and contrasts it with lower order thinking. Suggests that higher
order thinking may be difficult to teach because it is difficult to diagnose students' individual
mental states. Identifies four barriers to the promotion of higher order thinking in school:
superficial coverage of too much information, student passivity, organizational and time
constraints, and a cultural preference for mental leisure. Offers recommendations for ways that
principals can promote thinking.

Norris, S. P. (1989). Can we test validly fur critical thinking? Etisattnelftgle,
11(9), 21-26.

Discusses the generalizabflity of critical thinking and the edstence of a critical thinking
disposition. Outlines a series of procedures that can help increase the validity of one
fundamental aspect of critical thinking testing - multiple-choke testing of credibility Judgment.
Maintains that improving multiple-choice tests where they are applicable can have important
practical and scientific implications.

Prvsseisen, B. Z. (1986).
grfmtlm yr public Philadelphia, PM Research for Better Schools. (ED 268
536)

1 1. ". efin nd

Examines the current interest in critical thinking and thinking skills and compares it with similar
concerns over the past 40 years. Identifies significant issues acing the movement for critical
thinking. Includes extensive bibliography.

Raven, J. (1987). Values, diversity, and cognitive development. Teachers College Record, ff(1),
2148.

Criticizes the assumption that education for cognitive development is value-free. Argues that
the promotion of cognitive development is a heavily value-laden enterprise and that educators
need to undastaild this so that they can value and intentionally nurture an appropriate diversity
of competencies L2 children.

Resnick, L B. (1987). Mmthg_apth Washangton, DC: National Academy
Press. (ED 289 832)

Assesses the role of higher order thinking in secondary education. Attempts to answer these
questions: What are higher order skills? Can higher order thinking be taught? How should
instruction in higher order thinking be organized? Concludes that motivation and cognition are
intimately related and that this topic has yet to be adequately researched.

Resnick, L B., & Klopfer, L E. (Eds.) (1989). Imaejkthinkine curriculum: Current
agaltlysisvanli. 1989 yearbook of the Association for Supervision and Curriculum
Development. Alexandria, I'M Association for Supervision and Curriculum
Development.

Attempts to integrate the two major trends influencing the future of educational development:
knowledge and thinking. Defines 'thinking curriculum' as a curriculum that incorporates the
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cultivation of thinking skills in all subjects in all grades. Reflects recent developments in
cognitive psychology and related fields.

Selma& F. (1989). Are there levels of thinking? Teachers College Record, Q(4), 529-533.

Claims that attempts to identify criteria which mark out higher order thinking and distinguish it
lower order thinking are unsatisfact ory. Discusses the difficulty inherent in formulating the

notion thinking varies in a hierarchicd way from simple to complex. Critiques concepts of
Resnick and Bloom.

Schrag, F. (1987). Thheisigikstit. New York Rontledge & &gen Patti.

Attempts to integrate the perspectives of several disciplines in outlining how schools might help
students to become better thinkers. Examines what thinking is. Focuses on experimental
investigations of thinking with a view to understanding what recent research In cognitive
psycholo offers concerning the nature of thinking and its relationship to learning. Explores
the classroom as a context for thinking and suggests ways for creating thoughtftd contests.
Discusses the extent to which the economy, the polity, and television elicit and reward thinking.
Proposes changes in the educational sphere and in the broader society which have the potential
to improve the quail v of thinking.

Simon, H. A. (1973). The structure of 0I-structured problems. Artificial Intelligence, 4 181 -
291.

Claims that the boundary between well-structured and ill-structured problems is vague, fluid, and
not suseeptible to formalization. Observes that any problem-solving process will appear ill-
structured if the problem-solver is a serial machine that has access to a very large long-term
memory of potentially relevant information and/or access to a very large external memory that
provides information about the actual real-world consequences of problem-solving actions.
Suggests that there is no reason to suppose that new and hitherto unknown concepts or
techniques are needed to enable artificial intelligence systems to operate successfully in domains
that have these characteristics.

Sternberg, R. J., & Rhona, K. (1986). Synthesis of research on the effectiveness of intellectual
skills programs: Snake-oil remedies or miracle cures? Educatiolgp.shiLead 9 44(2),
60-67. (EJ 342 53S)

Reviews the research on the effectiveness of five thinking skills training programs: Instrumental
Enrichment, Philosophy for Children, Structure-of-Intellect (SOI), Problem Solving and
Comprehension: A Short Course in Analytical Reasoning, and Odyssey. Compares and
contrasts the content of each program and describes the relative lack of adequate evaluations of
the programs.

Voss, J. F., Greene, T. R., Post, T. A., & Penner, B. C. (1983). Problem-solving skill in the
social sciences. In G. IL Bower (Ed.), The h®logy of learnkg$ pores

Advances iiimsmkgmax (Vol. 17, 165-213). New York: Academic Press. (ED
242 612)

Describes the general information processing model of problem solving. Discusses some of the
characteristics of social science problems. Presents n specific model of the solving process
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developed by the anthem and summarizes the protocols that they have collectol. Concludes
that the solving of complex and ill-defined as well as *rtal-world' problems is amenable to study.

2. PROGRAM DESCRIPTION AND RESEARCH:

Adams, M. J. (1989). Thinking cunicular Their promise and progress. Educational
FREEMPIlig iA(1),

Analyzes the structure and effectiveness of a number of programs designed to teach thinking
skills. Maintains that the direct teaching of thinking offers an important complement to the
conventional school regimen for all students and an invaluable one for those with scholastic
difficulties. Describes a thinking skills program, Odyssey, developed by the author.

Brown, A. 1, Bransfbrd, J. D., Ferrara, R. A., & Campion, . C. (1983). Learning, remember-
ing, and understanding. In J. IL Maven & E. M. Mariam (Eds.), cwahtagE
ksigmekgsigLingtOggid (VoL 3, pp. 77-166). New York John Wiley and Sons.

Discusses the interactive nature of learning and the dynamic nature of learning. The chapter is
divided into four main sections: 1) overview of the principal trends of children's learning in the
1970s, 2) a review of the literature, 3) controversies surrounding metacognition, and, 4) the
implication of work in this area for insaruction as well as on the importance of considering
instructional effects when formulating basic developmental theory. Examines memory research,
both understanding and rote recall, as well as acquisition mechanisms in a variety of domains.

Chance, P. (1986). Thiggrtg jggvAgggirmtmiLtungtygigmgnm. New York: Teachers
College Press.

Discusses selecting and evaluating instructional programs on thinking skills. Examines eight
different approaches: CoRT Thinking Lessons, Productive Thinking Program, Philosophy for
Children, Odyssey, Instrumentll Enrichment, Problem Solving and Comprehension, Techniques
of Learning, and Thoughtful Teaching. Summarizes essential information of each program,
inch ang names and addresses of publishers, goals, methods, and materials, audience, teacher
qualifications, and benefits and special problems.

Chipman, S. F, Segal, J. W., & Glaser, R. (Eds.) (1985). an
4RgsattiLffiAmmg. Hillsdak, NJ: Lawrence Erlbaum Associates.

Prevides summaries of cognitive research programs. Highlights research issues related to the
development of thinking and learning skills.

Costa, A. (Ed.). (1985). doping minds: A resource book ford teaching thinking. Alexandria,
VA: Association for Supervision and Curriculum Development. (ED 262 968)

Presents articles, instruments, references, and other resources useful to educators for planning
thinking - skills programs.
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Nickerson, R. S., Perldns, D. N., & Smith, E. E. (1985). Mitapsklagaflhig.
NJ: Lawrence Erbium Associates.

Reviews theories of thinking and intelligence. Describes and evaluates programs for teaching
thinking with these approeches: cognitive operations, heurisdcs-oriented, formal thinking,
thinldng through language, symbol manipulation, and thinking about thinking. Devotes one
chapter to evaluation of student thinking. Speculates on the prospects for teaching thinking.

Norris, S. P. (1986). Synthesis of research on critical thinking. Ktim ?gam Lid gidt! g 42(s),
40-45. (El 319 814)

Reviews the research literature on critical thinking, touching on the nature of and need for
critical thinking and ensuing action, relevant findings of psychological research, the context of
thought, issues in test construction, the diagnosis of thinking prob'ems, and the need for
research into the teaching of critical thinking.

Norris, S. P., & Ennis, R. H. (1989). ExtibektutAlg thin. Pacific Grove, CA:
Midwest Pablicsitions.

Addresses question concerning how evaluations of efforts to teach critical thinking should be
assessed. Establishes the context for evaluating critical thinking by analyzing what to look for in
good critical thinkers. Discusses a variety of tests that teachers can construct to evaluate critical
thinking. Explains how interviews with students and classroom observation can provide
important and reliable information. Suggests various record-keepling techniques for teachers.

Oliver, D. W., & Shaver, J. P. (1966). Teaching public issues In the high school. Logan, UT:
Utah State University Press.

Attacks the prevailing notion that the function of the social studies teacher is simply to teach
'the facts" and let the students then form their own 'opinions.' Provides in-depth analysis of
social values and value conflicts in public ,-ues. Describes an experimental curriculum research
project which tested the framework for teaching and evaluating public issues in American
society.

Onosko, J. (1989). Comparing teachers' thinking about promoting students' thinking.
174-195.

Compares the beliefs and theories of teachers outstanding at promoting students' thinking with
those of teachers le n than outstanding. Finds that the outstanding teachers cited 'critical
thinking and problem solving' as their highest priority goal and preferred to explore ideas and
issues with their students in depth, whereas the less-than-outstanding teachers preferred to
expose students to ideas and issues. Concludes that an important connection exists between
teachers' thought and practice.

Segal, J. W., Chipman, S. F., & Glaser, R. (Eds.). (1985). Thinkhig and learning skills, Vol. 13
.elLitgagimglklkLesea.les Hinsdale, NJ: Lawrence Erlbaum Associates.

Summarizes and critiques implemented programs of inst-uction for thinking and learning skills.
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Sternberg, IL 3., & Mann, K. (1986). Synthesis of research on the effectiveness of intellectual
shins propane,: Snake.oll remedies or miracle cures? Etwggagiltsgdp, 44(2),
68.67. (EJ 342 535)

Reviews the research on the effectiveness of five thinking skills training programs: Instrumental
Enrichntrat, Philosophy for Children, Structure-of-Intellect (SOD, Problem Solvirig and
Compichension: A Short Course in Analytical Reasoning, and Odyssey. Compares and
contrasts the content of each program and describes the relative lack of evaluations of the
programs.

Swartz, R. & Perkins, D. N. (1989). 1...11111MPNBILJEE. Pacific
Grove, CA: Midwest Publications.

Provides the educational practitioner with an ()MOW of the field of higher order thinking.
Seeks to help practitioners think through a number of important questions themselves about the
teaching of thinking as represented in a variety of approaches. Indicates what current research
shows and what questions remain unanswered on the major issues about the teaching of
thinking. Includes advice on lesson design and instructional strategies, approaches to evaluation,
and support systems for teachers and schools.

Wigginton, E. (1985). sI§InlgigyaLltfonLti jk_EmEfirLmtgdgpsg. Garden City, NY:
Anchor Press/Doubleday.

Recounts the history of Eceft, a magazine started by the author to interest and motivate
students in his ninth- and tenth-grade English classes. Includes Wigginton's personal
observations as a teacher, explains his philosophy of education, and cites examples of this
philosophy at work In semal other schools Describes a sample course and offers suggestions
for integrating the techniques into the whole curriculum.

3. SPECIFIC ISSUES

a ORGANIZATIONAL CONSTRAINTS

Cuban, L (1984). Policy and research dilemmas in the teaching of reasoning: Unplanned
designs. Review 5M(4), 655 -6111. (FJ 313 0\61)

Posits that current methods of organizing, staffing, and governing c!assrooms retard the teaching
of critical thought. Assesses the limited impact of progressive educational reform, an earlier
movement for critical thinking. Suggests policy and research directions to improve reasoning
instruction.

Goodlad, 3. I. (19&3). A study of schooling: Sow findings and hypotheses. jild Delta Kappan,
O(7), 465 -470. (EJ 278 000)

Reports on study that surveyed rindpals, achers, parents, and students and observed 1,016
classes in 38 schools. Presents themes arising front the data that involve how teachers teach,
what is taught, goals and expectations asstned schools, and difficulties in changing teaching
methods.

1
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general. Proposes a model for expanding the empirical basis of the conclusions about the
impact of computer approaches on academic achievement.

Johnson, R. T., Johnson, D. W., & Simnel M. B. (1986). Comparison of computer-assisted
cooperative, compedtive, and Individualistic Wrath* itegismiAmtgoiLlig
.191EDIA 392492.

Compares the effects of computer-assisted cooperative, competitive, and individualistic
instruction on achievement, student-student interaction, and attitudes. Finds that computer-
assisted cooperative instruction promoted greater quantity and quality of daily achievement,
MOM successful problem-solving, more task-related student-student interaction, and increased the
perceived status of female students.

& Re 14 F. (198.9. gffilallginklANILKIERtingthragolhg (Chairmen's
Report of a Research Conference). Washington, DC: U.S. Government Printing Office.
(ED 235 784)

Includes papers from the U.S. Department of Eductatimes research conference 'Computers in
Education: Realizing the Potential' held at the University of Pittsburgh, November, 1982.
Emphasizes the effects of computers on learning, motivation, cognition, and ' ruing theory.
Proposes a variety of research activities to provide a basis for achieving the Itential of
computers in the classroom through relining basic principles for computer-enhanced instruction.

Patterson, J. N., & Smith, M. S. (1986). The rolc of computers in higher-order thinking. In
J. A. Culbertson & L L Cunningham (Eds.), EllegampAttgAglAmagoi_f_a85th
Yearbook of the National Society for the Study of Education. Part') (pp. 81-108).
Chicago: University of Chicago Press.

Examines the policies of 20 states aimed at encouraging computer use in schools. Identifies
these factors as probable conditions for successful policy implementation: 1) a match between
educational philosophy and computer use, 2) technical knowledge about computers and how to
integrate them into content areas, and 3) the adaptability of local schools and state
policymakers. Suggests that expectations about the actual impact of the more ambitious policies
should be kept modest.

Pogrow, S. (1990). A Socssdc approach to using computers with at-risk students.
Esiucsttlonai 42(5), 61-66.

Presents a Socratic method for using computers with at-risk students. Demonstrates why this
approach to learning is particularly effective with low-achieving students.
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D. QUALITY OF TEACHERS' WORK LIVES PROJECT

1. STUDIES OF TEACHERS' WORK LIVES

Bacharach, S. B., Bauer, S. C., & Redd, J. B. (1986). mtkmftmgNfjaee The conditions
and of New York Organizational Analysis and Practice of Ithaca,
New York. (ED 279 614)

Presents evidence showing that the conditions of work have an impact on both teacher
satisfaction and commitment to teaching as a career. Concludes Omit teachers are less satisfied
when: 1) they experience conilictual eqxxsadons about their jobs; 2) the teaching role is
undefined; 3) administrators are critical rather than supportive; 4) opportunities for decision-
making are limited; 5) they are provided with insufficient resources or resources of inferior
quality. Recommends further reform efforts.

Boston Women's Tenclwrs' Group. (1983). Teachinip An imperilled profession. In L. S.
Shulman & G. Sykes (Eds.), liggOgekgrtagbiluttagya (pp. 261-299). New
York: Longman.

Reports interviews with public elementary school teachers who discuss the effects of isolation
and burnout in teaching. Cites detailed experiences o1 1) confrontations with administrators in
both teacher/student evaluations, 2) concern over labeling students with grade evaluations, 3)
conflicts with the school as an institution, 4) failure to recehr support for inventive classroom
techniques, and, 5) concern over staff reductions and declining eruoliments. Suggests the need
for teachers to be P and by administrators and for teachers to recognize how the structure of the
school has control over both classroom teaching and student/teacher relationships.

Britzman, D. P. (1986). Cultural myths in the making of a teacher: Biography and social
structure In teacher education. BuyffldFAmpts_ jview. M(4), 442456.

Maintains that student teachers need to counter the dominant cultural view of the teacher as
rugged individualist with an understanding of how the interaction of time, place, people, ideas,
and personal growth contributes to the process of professional development. Explores what
prospective secondary teachers learn about the work of teachers as they combine their own
experience in compulsory education and tealter education with their student teaching practice.
Argues that the underlying values which coalesce in one's institutional biography, if unexamined,
propel ihe cultural reproduction of authoritarian teaching practices and naturalize the contexts
which generate such a cycle. Identifies three recurring cultural myths: 1) everything depends on
the teacher, 2) the teacher is the expert; and 3) teaches are self-made.

Conley, S. C., Bacharach, S. B., & Bauer, S. (1989). The school work environment and
teacher career dissatisfaction. Educational Administration Quarterly, 4(1), 58-81.

Investigates the organizational work characteristics that predict teachers' career dissatisfaction.
Identifies these characteristics as role ambiguity, routiniaation, a lack of administrator
appreciation of teachers' activities, and a critical attitude toward teachers on the part of
administrators. Finds differences between the elementary and secondary level regarding the
importance of negative supervisory behavior, the certainty and rationality of the promotion
process, and classroom environmental factors.

103
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Corcoran, T. By Walker, L J, & White, J. L. (1988). Norkkg1ILLthngank.
Washington, DC: Institute far Educational Leadership.

Reports the results of a study on the working conditions in 31 schools in five urban school
districts. Finds that in most of these schools, working conditions of teachers are bleak and
would not be tolerated In other professions. Suggests changes to improve the environment for
urban teachers.

Elbaz, F. (1983). lambniklakiambAmiLaimmtlgalmegkft- London: Cream Rehm

Addresses the ways in which teaching, curriculum development, and teacher growth and change
are seen by scholars and poncymakers within edumtion. Reports so analnis of the insights and
ideas of one teacher as they emerged in a series of long interviews. Focuses on the content of
teachers' practical knowledge and how this knowledge is applied.

Firestone, W. A. & Wilson, B. L (1936). anbioNgmgiThe ell is
of gpmegjumflAmiewsig u mss. Philae,,Iphia, PA: Research for Better
Schools, In

Explores the importance of environmental forces and managerial action In schools using data
from 107 public schools. Finds that the environmental variable Is the student body's average
socioeconomic status which has been shown to be highly correlated with school achievement.
Indicates that sharing Influence and managerial support for workers does Increase productivity
even when the effect of status is COlitTOned.

Goodlad, J. L (1984). Wove called school: Prospects for the future. New York: McGraw-Hill.

Presents the findings of an eight-year research project on the current state of schooling. Calls
for total change In each school's climate based on what its community wants. Recommends
lowering the mandatory school age to 4 to 16, a general education that is 70% to common
for all students, elimination of ability grouping and tracking, emphasis on equality of seems to
knowledge, smaller schools, and teaching teams headed by super tutors.

Grant, G. R. (1933). The teacher's predicament. Teacher College Record, 84(3), 593-699-
(EJ 296 277)

Maiains that teacher burnout results from the burden on individual teachers for establishing
authority In a society where the teachers' customary sources of social authority such = social
status, the backing of the law and parents, and the existence of a generalized set of expectations
and norms within a school have all declined.

Lortie D. C (1975). ki_toolfg lautrzAmjakzjoLsigt& Chicago, IL: University of Chicago
Press.

Presents the first full-length study of teachers within the contact of the sociology of occupations,
based on empirical research. Discusses selective recruitment of teachers, their socialization into
the occupation, and quotes extensively from interviews with teachers In the ton area and in
Dade County, Florida on the rewards and difficulties of teaching. Describes the special role of
women In the profession. Characterizes American teachers as conservative, individualistic, and
oriented to the present. Provides suggestions for practical actions and further research ideas.
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'Artie, EL C. ( 1986). Teacher status is Dade county: A case of structural arain? Macila
Mugs §1(3), 568475. (FJ 334 267)

Analyzes findings of a 1934 teacher attitude survey (from 't,ade County, Florida) showing
declining job satisfatlion and declining emrinsk rewards for a more experienced, better-educated
work force than 20 years ago. Examines factors damaging teacher status, including outmoded
administrative structares limiting teacher participation. Su ts sharing and inservice education
as partial solutions.

McLaughlin, M. W., Pfeffer, R. S., Swanson-Owens, D., & Yee, S. (1986). Why ors won't
teadl- 420-426.

Outlines a broad range of co, an rational features that minimize teachers' ability to teach. Finds
that the dominating motivational Ince for terrUers is the reward found in promoting students'
growth and development, but that oonditbas ameheis work under often make teachers
function less effectively.

McNeil, L (1986).
York RoutleAge and Keg= Paula

Examines four high schools operating under ValiOUS administrative goals to demonstrate the
varying effects on traching procedures and pupil learning. Indicates that school administrations
which cnerempbasize orderliness and the accumulation of meaningless graduation units cause
tearhers to control pupils by making work easy with little real learning. Finds that good school
administrations, either directly or by the use of strong department heads, can also stress
challenging materials and critical thinking.

McPherson, G. 11. (1972). Cambridge, MA: Ha :yard University Press.

Reviews the author's doctoral studies involving a sodologic:al examination of her fellow
elementary school teachers in a small New En nd town. Contends that schools teach
competition, orderliness, failure, and routine. Describes the teachers as suffering from
frustration, tension, and discouragement due to dissatisfaction with the failure to attain goals.
Examines the teachers' role expectations and realizations.

Metz, M. H. (1978). chgEmenAdmxifta. Berkeley, CA: University of California Press.

Analyzes interactions of teachers, students, and administrators within two junior high schools.
Contends that each group plays a role in the structure of the authority within classrooms and
that while teachers may have a formal claim for authority, students can challenge or limit that
claim. Presents observations of two newly desegregated schools in xhi:11 teachers who had
formerly taught homogeneous classes were required to teach students who were
3odoeconomically, racially, and educationally diverse. Focuses on the means of authority apd
control in the public schools.
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Metal M. H. (1987). Teachers' pride In craft, school subcultures, and sodetal pressures.
1(1), 115-134.

Explores the Wiley culture of one high schooL laemonstrates how such a culture can grow
spontaneously without being formally encouraged or consciously recognized by the participants
and yet have profound effects on teachers' thought and behavior. Shows how this particular
faculty culture was centered em teachers' attempts to maintain their pride in their abilities as
good teachers under difficult dreamstances. Suggests that this is a typical response of faculties
that fed thernselves unappreciated or under siege. Maintains that policy-makers must approach
the development of faculty subcultures as both potential obstacles to, and potential resources
for, reform efforts

Metz, M. H. (1990). How social class differences shape the coated of teaches' work. In M.
McLaughlin & Talbert (Eds.): niL,MMAVELIEhR2Et (pp. 40-107). New
Yorks Teachers College Press.

Presents a study of teachers in eight schools of varied soda! class. identifies important social
influences that shape high school teachers' perspectives, goals, experiences, and practices.
Contends that teachers* lives differ significantly with the sodal class of the community
surrounding a school and with the aspirations and achievements of students, which at the high
school level arc strongly affected by social dass. Shows how influences from teachers' own
background and from administrators' and teachers' individaal and collective actions within the
school modify the effects of community pressures on the school. Finds that teachers who teach
at schools of differing social class We perceived by their peers in both their professional and
private lives as placed in a social and an academic hierarchy. Finds that the only teachers at
working class schools to escape the drain of low status upon their morale were those who
thought about their work as service, either in conveying an intellectual tradition they found
exciting or in assisting young people to whom they were for some reason committed enough to
be unconcerned by their status and by their sometimes resistant behavior. Concludes that in
order to Muer engagement of students and teachers in academic learning, educational reform
must set policy that will weaken the stranglehold of ranking and credentialing for fature
educational slots on secondary education.

Palonsky, S. B. (1986). k t
(1st ed.). New York Random House.

tea lie

University professor returns to public school teaching aril reflects on his experiences as s social
studies teacher. Discusses the isolation of classroom teachers and the frustrations of coping
with the organization. Offers insights for administrators interested in remaining sensitive to
teacher and student needs.

Powell, A. G., Farrar, E., & Cohen, D. K (1985). Tite shopping mall high school; Winners
eadrshiligilmambankaggEg. Boston: Houghton Mifflin.

Describes the strategies that Americans have devised to make serious educational demands on
students and to graduate almost even student. Observes that in achieving these goals, a high
school system has been created in which there are winners and losers. Explores the reasons why
so many parents, teachers, and students are satisfied with things as they are despite the fact that
so many students arc not really learning, and exr.ains why change is so often resisted. Suggests
ways for parents and teachers to improve the likelihood that all students will be well -served by
American high schools.
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Purkey, S. C., & Rutter, R. A. (1987). High school teach' Ttecher practice; and beliefs in
prima aid suburb's public schools. RogittooglIolio j(3), 37S-393.

Presents two profiles of self-reported teacher attitudes and makes, one for all public secondary
school teachers and a second comparing secondary school teachers in two widely differing school
contetu. Conclwies that while there appears to be a great deal of sameness in secondary school
teacher attitudes and practices, there is also consideratde variation. ests that this variation
is not random and that teachers In urban- amity- advantaged (UM) schools engage in
different practices, hold different belief and encounter a different work environment than do
teachers In suburban-white-advantaged (SWA) sehoob. Recommends that the first step in
improving iffier -thy schools is changing policies that make than schools difficult workplaces.

RoPhaelr R. (1985). 'fie Portsmouth, N11: Heineman.

Explores the life of the classroom teacher through a series of interviews of elementary and
secondary teaches. Suggests that a career ir4 teaching does not adequately evolve over time.
Indicates that the profession appears unable to counteract the cumulative fatigue resulting from
daily tensions and institutional pressures, and concludes that the remedy for 'teacher burnout° is
the development of teaching jobs that are flexibly structured to permit greater professional
growth and personal well-being.

Rosenholtz, S. J. (1985). lyggsCimablaftimilsEttemk. National Center for
Education Statistics, Washington, DC (ED 272 S63)

Notes that while rent reports on education have sounded an alarm about the status of the
nation's teaching corps, policymakers have little knowledge about the attributes of effective
teachers or the organizational and occupational influences on teaching excelience. Surveys the
research literature and provides the conceptual underpinnings of the knowledge about effective
school practices that bear directly on the quality of the teacher work force. Analyzes current
policy decisions and their ability to effect positive changes. Includes extensive bibliography.

Rosenholtr, S. 3. (1986). Paper presented
at the annual meeting of the American Educational Research Association, San
Frundsco.

Discusses teacher commitment as a vital role in the success of the school. Stresses a need to
understand why highly motivated teachers leave the work force or cease contributing to the
school in a meaningful way. Examines attendance, retention, and job satisfaction as well as the
effects of teacher stress on staying in the profession. Concludes that the school as a work place
must produce more ',inching rewards than frustrations in order to improve the teaching corps.

Samson, S. (1982). nP,......VLftEsiiile school and the Problem of change (2nd ed.). Boston:
Allyn & Bacon.

Discusses how schools work, why they work, and what it is about them that makes changang
them so difficult. Shows bow students, teachers, and principals try to reconcile the Wild
expectations with the actualities and possibilities in the prevailing culture of the self )1.
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Wolcott, H. F. (1977).
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Emma% Eugene, OR: Center for Educational Policy and Management.

Draws attention to the logical connecti on between past and current problems in educational
innovation and the need to decode inside school processes. Presents a methodological and
analytical connection between decoding inside school processes and ethnographic method and
related social science constructs.

Z. PROPOSALS FOR REFORM

Branscomb, I.. et al. (086). iiiggpampffl (The report of
the Task Force on Teaddeg as a Profession). New York: Carnegie Forum on Education
and the Economy. (ED 268 120)

Argues that if the United States is to have a vibrant democracy, avert the growth of a
permanent undue and have a high-wage economy, schools must graduate the vast majority
of students with achievement levels long thought possible only for a privileged few. Presents an
integrated plan for restructuring the schools and redefining teaching a career.

The Holmes Group, Inc. (1986). imagamiss jspga.ku jpgsgulro East
Lansing, Mk Author. (ED 270 454)

Reports on the recommendations of The Holmes Group, a consortium of education deans and
chief academic officers from the major research universities in each of the fifty states. Outlines
the group's goals for the reform of teacher education. Suggest ways to meet the goals.

Johnson, S. M. (1984). Writ pay: A poor prescription for reform. flarvard Educatim al
54(2), 175-185. (FJ 299 043)

Asserts that merit pay does not take into account the motivational needs of teachers or the
interdependent nature of schools. Concludes that school leaders should consider the practices of
successful corporations that emphasize group goals over individual incentives.

Newmann, F. 14i., Rutter, IL A., & Smith, M. S. (1989). Organizational fitctors that affect
school sense of efficacy, community, and expectations. sociology of location, 221-

Contends that the alienation of teachers in high schools can be reduced through improvements
in school orpoization. Explores the impact of ten of ganizational features on efficacy,
community, and expectations in 353 public high schools. Finds that school organizational
features have a major influence on all three teacher-climate variables. Finds the most powerful
organizational effects to be students' oiderly behavior, the encouragement of innovation,
teachers' knowledge of one another's courses, the responsiveness of administrators, and teachers
helping one another.
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Ornstein, A. C. (1988). The changing status of the teaching profession. UEdmcgtim,
(3 ?, 261-J79.

Discusses seven recent trends that promote greater teacher professionalism: professional
practice boards, icadrer centers, mediated entry, staff development, II:searcher-teacher
collaboration, merit pay, master teachers, and new MUM

Rosenholtz, S. (1985). Po Mind myths about education reform. Phi IN tUt Kappan, ff)(5), 349-
355. (EJ 311 709)

Analyzes six myths about education and explores their jrzfrnfications. Finds that the underlying
assumptions are unsupported by educational research.

Tom, A. R. (1984). Iggdtgunimellsna New Wale Longman.

Describes and critiques the concept of teaching as an applied science. Introduces and develops
the conce9t of teaching as a moral craft and compares ft with other common images of teaching.
Applies the moral craft metaphor to issues of educational research and practice.

Weis, L, Mends, G. G., Kelly, G. P., Petrie, H. G., & Slaughter, S. (1989).
kashkipbagginrsa.n Albany, NY: State University of New York
Press.

amines the definition of 'teaching crisis," the evidence for the admen= of a crisis, reforms
proposed to solve it, and the possible effects of proposed reforms. Concludes that no simple
answer can be found to the problems that beset teaching.

3. STUDIES FROM OTHER COUNTRIES OF TEACHERS' WORK LIVES:

Ball, S. J. (1981). faskikkugadye of sewn ilary schooling. Cambridge,
U.Ba Cambridge University Press.

Presents a case study of a single co-educational school in Great Britain. Examines the processes
of comprehensive schooling, including the dynamks of selection, socialization, and change within
the school, and how these processes are experienced and dealt with by students and teachers.
Addresses the impact of selective grouping upon the pupils' experiences of schooling and the
introduction of mixed ability grouping in the school.

Connell, R. W. (1985). Imligglmg:k. London: George Allen and Unwin.

Discusses the debate of social inequality and the future of public schools through teachers' lives,
teachers' work, and teachers' worlds. Describes six case studies of teachers' lives in Australia
and examine; the nature of the labor process, division of labor, and the pattern of control and
F atonomy in the workplace. Describes developments in the Australian system that run counter
to those proposed in Britain in the attempts to solve problems among working class rung
People-
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Eggkston, J. (EL). (1979). 'minus* clideankt London: Routledge
and Kegs* PauL

Gathers together papers on the toric of classroom decision-making by a variety of British
scholars. Explores the factors involved at the level of daily classroom activity and at the
ideological level underpinning teacher decision-making. Outlines avenues for further research.

Hargreaves, A. (1984). Expaience counts, theory doesn't: How teachers talk about their work.
fillEhitirLILFABSlailllly 215-231. (EST 312 750)

Finds that when maidng collective educational decisions, junior high school teachers drew only
on personal classroom aperiences. Suggests that this exclusion of nonclassroom experience, e.g.,
parenting, reveals not so much an unawareness of other perspectives but a shared cultural
valuation of classroom experience to the exclusion of virtually all other kinds of experience.

Hargreaves, A., & Woods, P. (Eds.). (1984). t swiroogOOltfteam. Milton Keynes, U.K.:
Open University Press.

Employs ethnographic methods to investigate the world of teachers. Traces the history of the
ethnographic approach to the study of education. Brings together examples of some of the most
important pieces of British work representing theoretical perspectives such as the interactionist,
ethnomethodologiad, anthropological, and Marxist points of view. Topics covered include
teachers and classroom management, teachers as differeptiators, and teacher cultures and careers.

Hargreaves, D. (1982). Lehensive schooL Landow Routledge and
Kegan Paul.

Proposes eliminating existing systems of testing and tracking and instituting a any curriculum
organized around integrative or community studies and expressive arts for students between the
ages of 11 and 15. Oambines anecdotal evidence with sociological theory. Critiques the
narrowly-stratified British education system.

Woods, P. (19110). IgskgrAlliggM. London: Croon Helm.

Includes collected papers from a conference held at St Hilda's College, Oxford, In 197&
Examines teacher intentions, situational forces, and societal influences embodied in capitalism
and social class. Comments on varying facets of the interactionist or Durkheim/Marx themes.

Woods, P. (1983). Sociology and the school. London: Routledge and Kegan Paul.

Reviews the author's work on the interactionist approach to education, defined as an approach
that avoids the use of a theoretical frasnewo.* in order to elicit a true picture of school life.
Describes school culture and how schools are places of negotiation in both learning and
disciplinary situations. Claims that interacdonist insights have improved schools by providing
information that can lead to better teaching, less conflict, more understanding of one's teaching
fmreer, and greater cognizance of the inequalities of school and society.
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Doyle, W, & Olszewski, R. W. (1975). Co Benue interaction and teacher performance.
El beak* Ili 276.279.

Analyzes the colleague interaction network as a factor Influencing teacher performance and as a
target for staff development. Concludes from a review of recent studies that structural and
attitudinal barriers restrict meaningful task-related colleague interaction among teachers.
Suggests that it is possible to modify the amount and quality of colleague interaction in schools
and that increased interaction does affect teaching practices.

Johnson, D. W., & Johnson, R. T. (1987). Research shows the benefits of adult cooperation.
M(3),

Reveals the summary findinp from a meta-analysis of research comparing the relative
effectiveness of cooperative, amnpetitive, and individualistic relationships among teachers.
Concludes that cooperation among adults promotes achievement, positive interpersonal
relationships, social support, and self-esteem. Suggests how cooperative groups should be
organized for maximum effeexiveness.

Little, J. W. (1982). Norms of collegiality and uperhaentalion: Workplace conditions of school
success- ARIffiMaibilliEffiiilMOAPIKSEL LW), 325.340-

Reports finding; of an ethnographic study of organizational characteristics conducive to
continued 'learning on the job' by teachers at six urban elementary and secondary schools.
More successful schools showed patterned norms of staff interaction: teachers valued and
engaged in norms of collegiality and experimentation leading to growth in knowledge and
practice.

Little, J. W. (1987). Teachern as colleagues. In V. Koehler (Ed.), &locator's handbook
BmargILMInsMst (pp. 491-518). New York Longman.

Investigates the value of collegiality to a school system and examines schools that deny Its
importance. Suggests that since student learning may be affected by teacher collaboration,
school administrators should encourage collaboration as: 1) a method for schools to examine
and test new ideas materials, 2) a means to ease turnover, 3) a reliever of teacher isolation, and
4) a way to recognize teacher accomplishments.

Romberg, T., Br Pitman, A. (1985). art tiialggrourt
mIglem (Report SZ-1). Madison, WI: Wisconsin
Center for Education Research, University of Wisconsin. (ED 272 366)

Reports on a project designed to help establish support networks linking secondary mathematics
teachers and their colleagues in business, government, higher education and industry. Describe;
1.985 activities of seven collaborative projects and reports gains in confidence and status among
participating teachers.

Rosenholtz, S. J. (1985). Effective schools: Interpreting the evidence. American Journal of
EdEfaRth Man
Develops a theoretical context for understanding Ilte evidence on effec,ive schools. Sees the
effectiveness of teachers as the main factor in promoting the effectiveness of schools.
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hours. Suggests that student loads must be substantially reduced to penult adequate
composidon instruction.

Beasley, C R., Iftettef B. M., and Serum, B. (DIU illtgM1 iLgIEVLII10kinIMt
Paper

presented at the annual meeting of the American Educational Research Association,
Montreal, April 11-14. (ED 242 727)

Reviews literature on job-related stress and `burnout' among teachers. Includes summary tables
of 1970-1982 testae: Men studies. States that inconsistent definitio ,.... and diversity of measures
contribute to the Itch of uniform findings. Finds these factors consistently demonstrating a
relationship with stress: role conflict, job satisfaction, and rote expositions Attempts to
determine the anent and sources of stress and burnout among eh:mammy and secondary
tea-tem. Finds that both regular and special education teachers exhibit moderate stress levels
and that what teachers perceive as helpful, administrators consider ineffective and unfeasible.

Coates, T. d, Si Thomsen, C. E. (1976). Teecher amr t review with recommendations.
ttritew of Emend 1§(2), 15941

Review of pre-1975 research on teacher anxiety. Includes summary table of empirical stud's.
Concludes that anxiety is frequent among beginning and experienced teachers and that it may
have detrimental effects on teaching performance and student achievement

Dworkin, A. G. (1987). iinitlfkiiMUILftlaRk§11:161Engompaad
MNSIREEMAITAltill& Arno% NY: surlY Press.

Examines the educational consequences of tearaer burnout and turnover. Identifies these
factors, among others, as responsible for teact es burnout and turnover: 1) low salaries, 2)
decline in the public's confidence in public a ucadoa, 3) violence on school campuses, and 4)
desegregation. Suggests that central among ti forces behind teacher alienation, burnout, and
turnover is a basic contradiction between the training of public school teachers in colleges of
education and the experience of teaching in urban public schools. Concludes that an
eallohtened administrative style on the part of the principal .can do much to mitigate the
negative aspects of stress and teaching, and that the majority of students are not adversely
affected by a burned-out teacher.

Farber, B. A. (1984). Teacher burnout: Assumptions, myths, and Issues. Teachers College
Ram!, M(2), 321-337.

Examines issues and research on teacher stress and burnout and defines burnout as the final
stage in a series of unsuccessful attempts to cope with negative stress conditions - unremitting
stress. Reports findings of a study of burnout among elementary and secondary terhers which
indicate that teacher burnout is a serious problem. Suggests that some critical and socially
damaging consequences of current conditions are not yet apparent

Friesen, D., & Williams, M. J. (1935). Organizational stress among teachers. ,g94.411
aiffalMidgikagaB, 1g(1),

Presents a study of Canadian teachers' perceptions of major sources of work-related stress and
an assessment of the degree these identified stressors accounted for overall job stress. Indicates
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that four job-related factors accounted for a significant portion of overall work-related stress:
role overload, relatkmskiim with students, work load, and relationships with colleagues.

Kyriaeon, C., & Sutcliffe, J. A. (1978). A model of teacher stress. Fdlgstggagtig, 4(1),
1-6.

Offen a definition and model of teacher stress that incorporates current approaches to
occupational stress. Views teacher stress as a response syndrome of negative emotional states
mediated by peneived threats to self-esteem or well-being and by coping mechanisms activated
to reduce the apparect threat

Lorne, D. C. (1975). Mare University of Menlo Fin s&

Presents the first full-length study at teachers within the context of the sodology of occupations,
based on empirical research. Discusses selective recruitment of teachers, their tion raw
the occupation, and quotas ratensively from interviews with teachers in the Boston area and in
Dade County, Florida on the rewarth and difficulties of teaching. Describes the special role of
women in the profissions. Characterizes American teachers as conservative, individualistic, and
oriented to the present. Provides suggmotions for practical actions and further research ideas.

Mier, M. (1984). gallt_grittg jgglEggijo. Washington, DO National Institute of
&facade& (ED 250 659)

Reports on the relationship between class size and writing achievement. Reviews the
contradictory findings of class size research and examines the results of meta-analyses of these
studies and subsequent responses. Explores the implications of class size research for writing
instruction and what administrators and policynakers can do to reduce class size and teacher
workload for composition instrucdon.

Schwab, R. L, & Iwasidd, E. F. (1982). Perceived rule conflict, role ambiguity, and teacher
burnout- 1411M*.MUlhailliengitiLkildigii 60-74w

Examines the relationship of role conflict and role ambiguity as each relates to teacher burnout
at the elementary and secondary levels. Indicates the( a direct relationship exists between
perceived role conflict and role ambiguity and feelings of emotional exhaustion and
depersonalization that are emaciated with teacher burnout.

c. ADMINISTRATIVE STRATEGIES TO AFFECT TEACHERS' WORK:

Bredeson, P. V. (1989). Redefining leadership and the roles of school prtnelpsds: Responses
to changes in the professional worklik of teachers. INAkhfflummel, nooi 9-20.

Examines the effects of teacher empowerment on the multiple roles of the school principal.
Identifies nine factors important for successful teacher empowerment: 1) the use of the
language of shared governs ice and empowerment, 2) a readiness for professional growth and
empowerment, 3) the sumr itendent's leadership in empowerment, 4) time as a key resource for
empowerment, 5) boundary ,panning for school principals, 6) enhancement of teachers' and
principals' professional image, 7) a voice for teachers, 8) shared professional thinking, and 9)
dealing with power through empowerment.

115
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Bredeson, P. V., Fright M. J., & Kasten Ira L (1983). Organindonal incentives and searsdary
school teaching. WO, 52-5&
(EJ 233 335)

Investigates the degree to which organizational incentiv es keep in the profession secondary
school teachess who are committed to teaching and whose primary reasons for staying are
related to students, curriculum, and classroom procedures.

Firestone, W. R., & Wilson, L (1985). Using bureaucratic and cultural linkages to improve
higniedell 5r- he pig eingribUtiOn EIM01MlAtaidanikEghtgUEIL nab
7-30. (EJ 318 294)

Contends that principals can influence teachers and instructional behavior by working through
linkage mechanisms within the organizational structure of the school. Identifies two cities of
linkages: buwaucrade and cultural. Suggests that principals have access to linkages of 6,-ia
kinds and that by using linkages effectively, they can generate a common purpose in their
schools.

Guskey, T. (1984). The influence of change In instructional effectiveness upon The affective
characteristics of teachers. Amtdsmitnikpausgarol 21,(2), 245-259.
(EJ 303 647)

Finds that teachers who experienced positive change in the learning outcomes of their students
after an inservice workshop on mastery learning equessed increased personal responsibility for
both positive and negative student outcomes and increased affect toward teaching. Points out
that the teachers expressed decreased confidence in their teaching abilities.

Lieberman, A., & Miller, L (1978). The social realities of teaching. Teachers Collett Record,
fft(1), 54-68. (EJ 195 496)

Maintains that to achieve a thorough understanding of the social realities of teaching, it is
necessary to combine a social systems awareness of teachi4 as a profession with a description
of the daily routine of teaching as an activity based on experience. Presents a framework for
utilizing this understanding in staff development and school improvement programs.

Upham, 41, (1983). Leadership and decision making for effective educational change. Tlig
likwidbmieft 1(8). Published by the Institute for School Executives, The
University of Iowa. (ED 233 461)

Presents the major results from 13 studies of the Project on the Administration and
Organization for Instruction staff at the University of Wisconsin-Madison in cooperation with
over 100 schools. Den rates that principals, the key educational leaders within schools,
achieve positive outcomes by balancing structural/facilitative and supportive/participative
behavior. Shows that the content of the issue to be decided determines who is involved and to
what extent, before, during, and after a decision is made. Describes the interrelationships of
leaders and staff in implementing planned educational change for school effectiveness.
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Roseuholiz, S. (1986). IsgglimssmathE tRANitdmigni Mims& Paper presented at the
annual meeting of the Minima Educational Res ea Association, San Fraacisco.

Investigates teacher commitment as affected by school district office actions. Finds that variance
in commitment reflects the teacher's task autonomy, opportunities for learning, teacher certainty
about student capabilities, and teacher reward. Suggests that districts which mobilize resources
in pursuit of organizational goals have a higher teacher commitment to the work place.

E. STRATIFICATION OF LEARNING OPPORTUNITIES PROJECT

1. TRADITIONAL AND NON-TRADITIONAL GROUPING STRATEGIES
(includes ability impinge traddas, non-graded programs, task grouping):

Alexander, K. L, & Cook, M. A. (1982). Clinician and coursework: A surprise ending to a
Sulaifiar story. 626440.

Proposes a conceptual model of curriculum and course work influences on high school track
placements. Findings challenge the view of differentiated curricula as an effective organizational
intervention. The authors conclude that high school studies of academic achievement processes
simply reflect achimment trajectories set in motion in earlier years.

Gnmoran, A. (1987). The stratificados of high school learning opportunities. Sociology of
Eiti/SLOIS ft(3), 135 -155.

Suggests that students' opportunities to learn may be stratified both between and within schools:
Schools serving a more affluent and able clientele may offer more rigorous and enriched
programs of study, and students in college-peparatory curricular programs may have greater
access to advanced courses within schools. Tests this notion with a longitudinal, nationally
representative sample of public school students from the High School and Beyond data base.
Shows few between-school effects of school composition and offerings but important wichirt-
school influences of curriculum tracking and course- taking. Concludes that the difference in
achievement between nodal erceeds the difference in achievement between students and
dropouts, suggesting that cognitive skill development is affected more by where one is in school
than by whether or not one is lo school.

Comoro's, A. (1989). Measuring curriculum differentiation. AngdoLlovu piXdualtion,
2Z(2), 122-143.

Advocates a quantitative sociological approach to measuring curriculum difftgentiation and its
effects. Distinguishes between the social organization of schools, which includes such
arrangements as the grouping and tracking of students and the instructional processes that occur
within dasse& Contends that because organization and instruction can vary independently, it is
accessary to examine the academic experiences that presumably link students' outcomes with
their positions in the school stratification system. Calls for combining survey with observational
methods to examine measure of track organization and instructional activities that are sensitive
to conditions that differ SCOW schools.
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maintained them in the 12th-grade test-, 3) students in tke. general track began with and
maintained higher test scores than did students in the vocational track, 4) graduates from the
lower 'adjacent' tracks scored higher than did the dropouts from the higher tracks, and 5)
students who eventually graduated started with an achievement advantage over those who
dropped out.

Oakes, J. (1985). KM10-13-kt42-ilfflidiMb41214RECIRMIEMY New Haven, Cr: Yale
University Press. (ED 27 749)

Examines issues surrounding us% Jag, the system of grouping students for instruction on the
basis of their ability. Provides evidence that tracking is done subjectively and leads to different
and unequal educational experiences. Concludes, on the basis of data on student achievement
and attitudes in 25 schools, that teenagers in low tracks, often poor and minority students,
receive a noticeably inferior education regarding the amount of culturally valued knowledge
transmitted, the conditions of their classrooms, and the quality of their school relationships with
adults and classmates. Proposes tracking be replaced by heterogeneous grouping and offers
guidelines for implementation.

Shawl Y., & Featherman, D. 1.. (1988). Schooling, tracking, and teenage intelligence.
(1), 42-51.-1.11t1.4.1V4'

Analyzes lougitudraal data for young Israeli men born in 1954 to determine the effects of
schooling and tracking in Israeli high schools on changes in psychometric intelligence during
adolescence. Examines respondents' standardized scores on wholes* aptitude tests,
administered at age 13, and their scores on militant screening tests of cognitive ability,
administered at age 17. Finds that extended school enhances psychometric intelligence
substantially during adolescence, more in the academic than in the vocational te.ck, and the
psychometric intelligence of teenage dropouts from any track was more constant than that of
continuing students. Concludes that schooling provides for some redistribution of cognitive
(verbal) ability during adolescence.

Slavic, R. E. (1988). Synthesis of research on grouping in elementary and secondary schools.
4g(1), 67 -77.

Summarizes what is known about the achievement effects of various forms of grouping at the
elementary and secondary levels. Concludes that the achievement effects of ability-grouped class
assignment compared to heterogeneous grouping are essentially zero, that regrouping for some
subjects at the secondary level produces no positive effects, and that flexible cross-age groups
yield positive results.

Slavin, R. E. (1990). Adingniat..SLIMHZUMPkgkfAESMIHELELM best-
takkpamitinitt. Madison, WI: National Center on Effective Secondary Schools,
University of Wisconsin-Madison.

Reviews research on the effects of ability grouping on the achievement of secondary students.
Focuses cm studies which competed between-class ability grouping to heterogeneous placements.
Finds zero effects of grouping for all ability levels. Observes that this finding contradicts earlier
results from studies comparing students in high, average, and low ability groups which suggested
that ability grouping was beneficial to students in high groups and detrimental to those in low
groups. Advances several explanations to account for this discrepancy. Suggests that perhaps
teaching methods need to be systematically changed for school organization to have greater

1 `..:
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impact on student achievement. Concludes that in the absence of any evidence of instructional
effectiveness, secondary schools should reduce their use of betwen-elass grouping.

Webb, N. M. (1 M). Student interaction and learning in small groups. EgAgyALFAps
&Mt% 421-445.

Reviews research on learning in cooperative small groups and focuses on the tole of the
student's experience in small group interaction in learning. Dv !ores aspects of small group
learning in the litesature, including the relationship between interaction and achievement as well
as cognitive proem and sodal-ernotional mechanisms that link interaction and achievement
Concludes that an individual's role in group interaction influences learning and that interaction
is best predicted from multiple characteristics of individual, group, and mt ng,

2. TUTORING:

Hedin, Il. (19117). Students as teachers: A tool for hap:vying school climate and productivity.
SMIALEA261:713): 42-41

Reviews evidence for the -aloe of tutoring and the effectiveness of children and adolescents as
tutors to their peers. Finds that tutoring reduces student passivity toward learning and reduces
the isolation of subgroups in schools. Attempts to explain why tutoring is not used and suggests
ways to increase use. Encourages tutoring as a means of developing academic skills and
strengthening the tutor's personal development

121
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