DOCUMENT RESUME

- ED 318 894 CE 054 769
AUTHOR Bucy, Harriet Hanauer
TITLE School~-Community~-Business Partnerships. Building
Foundations for Dropout Prevention.
INSTITUTION National Dropout Prevention Center, Clemson, SC.:

York County School District 3, Rock Hill, S.C.

PUB DATE Apr 90

NOTE 87p.

AVATLABLE FROH Publications Department, National Dropout Prevention
Center, Clemson University, Clemson, SC Z8634-5111
($8.00 plus shipping and handling}.

PUB TYPE Guides - Non-Classroom Use (058)
EDRS PRICE ¥F01/PCO3 Plus Postage.
DESCRIPTORS Community Coordination; Community Resources:

sCooperative Prcograms; =Dropout Characteristics;
sDropout Prevention; =+Program Evaluation; Program
Implementation; =School Business Relationship;
sSchool Community Relationship; Secondary
Education

IDERTIFIERS epPartnerships in Education

ABSTRACT

This manual was developed to provide businesses with
practical and easily implemented ways toO meet the needs of local
schools. It provides ideas and approaches for developing partnerships
focused on school dropouts by exploring probiems and pitfalls and
offering solutions. The document has five chapters; a 2i~itenm
reference list; a description of the National Dropout Prevention
Center's collection of databases, FOCUS; a 13-item listing of
additional resources, and sample materials for partnership programs.
Chapter 1 discusses recognizing the problem of dropouts. Chapter 2
addresses ways of dealing with the problem and why scnool efforts are
not enough. Chapter 2 describes structuring a community parthnership
program and includes a planning guide for partnership activities.
Chapter 4 provides examples of working partnerships. Chapter 5
discusses how tc Keep the momentum of a program going through

monitoring, public relations and recognitior., and evaluation and
feedback. {CHL)

TN N N N N I N I N N T R R R N A R R AR A T RN A I R T A A NI N AR AR AN R AR A NN N AR AR EN AR TR TR LS

n Reproductions supplied by EDRS are the best tnat can be made ®

® from the original document. ®
LR Ly T R g e r i T ™



U.5. DEPARTMENT OF EQUCATION “f I
Othee of Eduwcanaons! Reserch and improvoment ERM'SS‘QN 0 REPR

MAT E THiS |
E?rcmomg RESOURCES INFORMATION ERIAL HAS BEEN GRANTED BY
CENTER (ERQ)
} This documont has boen roproduced as i & a -

V3
ccenved from the persar or organgaton
ongnatng « M
' Minor changes have beon made to MOFove . o

o
rsproduction quaidy U

[ t 45 w -
C onts ot view Bty g o ths doTu, TO THE EDUCATIONAL RESOQURCES
OF R posstean or poticy 'NFORMA“ON CENTER (ERIC)L"

SCHOOL-COMMUNITY-BUSINESS
PARTNERSHIPS

BUILDING FOUNDATIONS FOR
DROPOUT PREVENTION




SCHOOL-COMMUNITY-BUSINESS
PARTNERSHIPS

BUILDING FOUNDATIONS FQR
DROPOQUT PREVENTION

Harriet Hanauer Bucy
Aprit 1990

School-Community-Business Partnerships: Building Feundations for Dropout Prevention is 1*.e result of
a joini effort by The National Dropout Prevention Carter at Clemson University and Rock Hill School
District Three in Rock Hill, South Caralina, to develop a strategic planning mode! for implementing
public-private partnerships in local communities.

Funding for this publication was provided through a one-time gre:it to the schoo! district from the Center.
The document was authored by Harriet Bucy of Rock Hill School District. Dr. Jay Smink, Linda Shirley,
and Lib Crockett of the Center assisted in research, design, and editing. 'tis the sincere hope of all the
individuals invoived that this document will help establish the needed link between schools,
communities, and businesses.

The National Dropou. Prevention Center maintains an extensive Resource Mzterials Library which
contains repcris and other materials related o public-private partnerships. An invitation is extended to
business, community, and school ieaders {o ulilize these rescurces.



The National Dropout Prevention Center is a partnership between an organization of concerned leaders--
representing business, educational and policy interests--and Clamson University, created to reduce significantly
Amgrica’s dropout rate by fostering public-private parinerships in local school districts and communities
throughout the nation. The Center cultivates these partnerships by ~oliscting, analyzing and disseminating
information about technical assistance to deveiop and dermonstrate drop. ut prevention programs.
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Preface

American businesses have much at stake in the quality of education young people receive. The
future workforce springs from the ranks of those whe graduate from high school and those who
do not.

By the year 2000, seven out of ten jobs wiil require 13 or more years of education. As one out
of every four students fails to graduate, the number of qualified workers to fili these positions
dwindles. Companies are aiready paying millions of doliars for retraining and remediation, and
thase costs will continue to spiral unless innovative efforts are initiated by business and
education leaders.

One effort undertaken by corporate America is the formation of public-private parinerships
between schools and the businesses operating in their communities. Current estimates project
that at least 140,000 such partnerships exist. Some are only on paper, too narrowly focused, or
reflect only financial contributions to schools by the business partners. Total involvement by
business leaders is critical to the success of public-private partnerships.

School-Community-Business Partnerships: Building Foundations for Dropout Prevention was
developed to provide businesses with practical and easily implemented ways to meet the needs
of iocal schools. This manual provides creative ideas and approaches for developing viable and
vital partnerships focused on school dropouts by exploring problems and pitfalls and offering
solutions.

My thanks to Harriet Bucy of Rock Hill Schoo! District Three for helping us get on paper what
has been so successiul in har community, as well as many othars across the nation.

Very special thanks are due to Esther Farguson. As founder of the Nationai Dropout Prevention
Center, she demonstrated her commitment to education by seeking cut the interest and suppont
of corporate America to create an atmosphere to underscore the value of public-private

partnerships.

Schools belong fo community and business leaders, as well as parents, students and egucators.
Wa are all "at-risk” if our childran do not acquire adequate academic or occupational skills and
mature attitudes and work ethics which make our nation strong and economically competitive.
This manual will encourage involvemeni of communities and their members in the kind of
successiul parinerships that encourage young people to remain in school, therefore, placing us
all at less risk.

Jay Smink, Executive Director
Nationa! Dropout Provention Center



Recognizing the Problem

She had boen his olghth grade history teacher. That was four yoars ago. His call
was a complote suiprise. Where had he boen?

‘I've boen working the coal mines in West Virginia for the last three years. Now I'm
back. Mo and my wife and baby. We got a threo-month-old bey. I'm happy as &
Junebug.”

“f fost track of you after eighth grade. How long did you stay in scheol, Donnie?"

‘Ninth grade. | guit and got married. | just calfed the school to see where you was.
! talked fo my counselor, 100.”

“The fast time | saw you was in the office of the slementary school. You came fo
pick up yeur little brother. Where is he now?”

“Oh, he's livin® with me an my wife. i'm gonnz make sure he stays in school.”

“Why diag you drop ouf, Donnie?”

U toll ya, if they'd ‘a just let me smoke in the bathroom...."

BPhone Conversation, 1988

Dropcuts! This complex problem wrinkles the brow of every thinking, caring
educator in America. Who is a dropout? Which gender, race, socic-economic
background is this child? How cain we identify a dropout? Why? Across the nation,
worksheps, seminars, meetings, and conferences address the subject of dropouts.
Reporting systems seek to either expose or ~ sguise the problem. How many are
there? How serious is the problem? Can we reduce the uropout rate? When can we
be satisfied that we have soived the problem? Do we need to get tough with students?
Do we need to be more undersianding? What is the definition of a dropout? Who are
they? And..why?

Studies have produced intricate charts, graphs, and tracking records for statistical
analysis. The primary purpose of this writing is simply to impress upon the readsr the
scope of the problem, identify partnerships that wiil helg, and tell how to get started.

'n Amaerica today about 30 percent of our young people do not complete high schoal.
They drop out taking with them litlle praparation to cope with the work force in a rapidly
changing world. Nearly one-third of each ninth grade class will not complete high
school. They progress from being at-risk students in the classroom tc¢ at-risk citizens in
society. The dropout rate is everyone's problem.

Definition

Officially, students become dropouts when they bacome a statistic. When they are
old enough to mest compulsory attendance law requirements, they leave, and officially
become dropouis. Whether or not the books got turned in or the fifth peried math
teacher breathed a sigh of relief are not a pant of this statistic. The students are no
longer enrolled and did not complete a diploema or cerlificate program. Just gons.
Dropped out. They got finished with us bafore we thought we wers finished with them,

There is another kind of dropout. Unofficial dropouts do not show up in the lines of
numbers., These students were there when school opened one year and were still
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counted as enrolled when school closed in June. The next year opened with several
numbers missing in enroliment. Did the students stay back a year? Did a child meet
with an accident, become a parent, or just not show up? Present statistics do not
answer all these questions. The missing students do not figure into the annual school
dropout rate the way it has been counted. Neither official dropouts nor graduates of any
program, the statistics simply no fonger recognize the existance of these former
students.

Another kind of unofficial dropout may stay in school willingly or grudgingly. just
because there seems 1o be no other alternative. Physically, they are enrolled but
mentally they have alroady dropped out. These students may eveniually complete a
diploma or certificate program; however, their potential abilities and talents are never
really utilized. A “warm body” will t'a counted as a suecess, but along the way, the child
may have dropped out of the band, scheduled consumer math in place of algebra, quit
the cross-country team, and paid to take second-year Spanish over in summer school.
There were probably a series of small behavior preblems beginning in third grade and a
brief stint of in-school suspension. Officially, this student, male or female, is not a
statistic reading “dropped out.” Unofficially this student dropped out over and over
again.

Difficulties in collacting nationsl data are compounded by inconsistencies in methods
of counting. Obvious variations can be seen in the ways states denn2 a dropout.

Detinition of a Dropout From Varicus States

Caiifornia

Any student in grade 8, 9, 10, 11, or 12 who: (a) deparited school prior to graduation
or complatlion of formal education or legal equivaient; and {b) is not known to have
returned to a schoo! or other educational program by mid-October of the following
school year, as evidenced by a transcript request or other reliable dgocumentation.

Georgla
A dropout is a student who:

cwas enrolled in a district at some time during the previous regular school
year

* was not enrolied at the beginning of the current regular school year

* has not graduated or completed a program of studies by the maximum age
ssiablished by the state (16)

* has not transfarred o another public school district or to a state-approved
educational program

« has not lefi school because of iliness, death, or a school-approved absence

Norih Carolina

A dropout is a student at any grade {K-12) who leaves a school at any time during
the twelve-month school year for any reason except death before graduation or
completion of a program of study without transferring 1o another educational institution.

Pennsyivania

Dropouts are defined as pupils leaving the public schools before graduation without
transferring to another school. Dropouis can only occur among pupils in grades 7-12 or
ungraded or special education who are 15 through 21 years old.

South Carolina

A dropout is a pupii whe leaves school for any reason aexcep! death, before
graduation or compistion of a program of studies and without transfetring to another
school.



Texas

A dropout is defined as any secondary school studont who was expected to enroll in
a district school following summer vacation but did not, or veluntarily withdrew from the
district during the regular schoel yaar, and for whom thare was no evidence of
matriculation eisewhare.

wWisconsin
A dropout is any student above the age of 16 yoars who has been excused from the
public schools by board action.

The Council of Chief State School Qfficers has made recommendations for more
cemparable and timely coliection of data and identities a dropout as “a student who (for
any reason other than death) leaves schooi before graduation without transferring to
anather school/institution.”

The way dropouts are defined and counted varies. There is cne comman
denominator: Too many young pecple are hecoming part of society without adequale
preparation and skills for entry inio the world of work.

Future

To absorb fully the dramatic importance of educating young pecple, it is necessary
{o understand a few damographics and how they affect the work force:

* The enlry level labor pool popuiation, 16 to 24-year-olds, is shrinking.

* The number of young people disconnecting from school is on the rise.

» Fowsr than half of those who drop out of school bacome empleyed.

* Tax revenues are diminishing due to both declining labor poo! and fack of a
trained work force.

» Welfare and other social programs are increasing, resulting in a higher and
higher cost to society.
{Education Commission of the States, 18£5)

The effocts of a poorly prepared and dwindling work force on the economy are
multifaceted and profound:

« Business and industry spend mcre than 30 billion dollars annually on
employee training. The employees of the eighties have become increasingly
more expensive to train.

» Business also must pay a higher price for increases in supervision,
remediation, errors, and defective products. Costs will include seeking
alternative labor sources, automation, and moving factories cut of the United
States.

* Poorly motivated youth who iack fundamental skills will risk becoming
disconnected from work and ils benefits. The lifetime sarnings lost will
compound into staggering numbers of billions of dollais over their lifetimas.

> Loss of income diclates that lost tax revenues on that income will be
tremsndous. Proportionatsly, dollars to support welfare, crime prevantion,
and other social programs will nesd to increase. Results will mean a fewer
number of people will “fco! the bill" for a greatar number.

{National Alliance of Business, 1987)

The costs to soclety in human torms are impossible 1o calculate. Growing youth
problems include drug and alcohol abuse, teenage pregnancy, teenage homicide,
suicide, and crime, as well as poverty and unemployment. These frightening indicators
of increasing societal problems are also creating a permanent underclass of poor,
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dependent people who have little chance for improving their own lives or the lives of
their children.

Viewpeints

Educators

The educational catch phrase of the 80's had to inciude the word “excellence.” In
oducational circles, everything was “coming up roses,” at loast on the surface. Testing
proliferated and test scores communicated accountability. Schoois were doing their job.

At the same time, a dark suspicion iurked in the minds of isachers and
administrators. Something wasn't quite right. Kids skipped school, found acceptance in
drugs and alcohol, and became parents bofore they became adults.

A few educators still remembered Sputnik and the race to the moon. Many were
heavily influenced by the Carnegie Report and “why Johnny can't read.”

A typical teacher worried about 100 percent of a class meeting minimum standards
and probably resented the very existence of the four or five studenis who kept the class
from having a perfect score.

Elementary tcachers knew they received first grade students smiling and eager to
begin school, but by fourth or fifth grade, something had happened. if it wasn't the math
and science space race or a need for another method of teaching reading, then what
wes it? What was wrong?

A variety of opinions and viewpoints from educators reflect modern problems. One
concer is the breaking apart of the typical "Ozzie and Harriet® American family. For the
last 20 years, teachers and principals have bemoaned the lack of parental concern and
involvement. They patiently waited in vain for the trend ¢° single-parent homes and
latchkey chiidren {o run its course.

Lack of family invoivernent leads directly to thoughts concerning television. Many
teachers in the classrcoms teday do not remember life before T.V. (the babysitter of the
baby boomers). Mesmerizing hours of entertainment, requiring no particular skills or
logic, transformed what might have been the most dynamic communicator for learning in
the history of mankind into an enemy of education. Business reports and ladies’
magazines publish alarming resulls ¢i surveys comparing hours spent in front of the T.V.
lo time spent reading. talking to parents, doing homework, or even physical activity.
QOther reports, perhaps even more frightening, attemp! to document the several
trousand times each year a sexual stim'dation, violet action, or beer-for-the-good-life
message bombards an impressionable young audience.

Technology and change boggle the minds of educators. Toffler's Third Wave (1984)
and Naisbiit's Megatrends (1986) leave educators fee.ing like the proverbial snowbail
rolling downhill...out of confrol. More change has taken place in their lifetimes, more
scientists alive in the world today, and more medical advancemeni since Worid War i
than in ali other recorded history combined. Keeping up with computer technology is 2
full-time job. Is it any wonder that educators wish they could retreat into tho safety of
methoeds and classrooms like those they remember from their childhoods, wheon we all
lived the American dream? How, they wonder, can education be relevant to today's
world when we can'i seem ¢ catch up?

in addition fo the child whose test scores iall heavily near the bottom and the child
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whose parents can't seem to gat him to school half of the time, there is the boy who
works until 2:00 a.m. and sleeps through history and English, the girl who is more
interested in life in her pocketbook than locating the Guif of Mexico, and the cross, sutly
bully who stares down anything in his path. These kids leave school, drop out, and
there is an undeniable sigh of relief. Problems will go down and test scores will go up.

Using standardized test scores as ths primary indica’sr that schools are dcing their
job is, at best, a questionable praciice. The business world must work with educators to
develop understandable alternatives for measurement of how well students are
prepared for future work force needs.

Educators truly want to give students what they need to survive and contribute in
today's worid, the year 2000, and beyord. Appalied by the increase of substance
abuse, children having children, and apathetic attitudes on the part of parents, the
viewpeint of educators takes on a glassy-eyed numbness of wanting to cry out for help
but not knowing whare to turn.

“We have hundreds of people siruggling to find the same answers. We need a system
of sharing and communication.”
Albert Shanker, president of the American Federation of Teachers

Communication between educators and the community clarifies needs and identifies
resources. This is best accomplished through working partnerships. The interaction
produces involvement of time, energy, and resources necassary to convey sconomic, as
weil as social, realities to students and to begin to address problems in a systematic
way.

Comimunity

An analysis of how a community views its schools and the dropout problem depends
on whare one stands and in whose shoes. Listening 1o what people say produces an
idea of a few general trends.

One of the tendencies of the 1980's has been to compare schools and students on a
more globai scale. Americans seem to be generally convinced that Japanese and
European children are more desicated and receive better educations. Trying to figure
out what the Japanese do bstter than we do has become something of a national
pastime.

Another generality maintains that young people today are faced with unbelievable
pressures, temptations, and decisions, reflecting the suspicion that sociely itself may
need fo shoulder some biame for the dropout problem.

Many individuals in a community do not have scheol age children and do not get
particularly involved. Some seu the big picturs of sducatis as the future of all thal we
know and love. Others simply wonder “What's ine «naiter with kids today?” while hoping
they will jus! stay in their own vards.

For schools to offer jhe programs and technology necessary 1o meet the future head
on, a support base on the street, in the work place, and aspecially in the voting place is
gssential.

if. in fact, the totai gommunity is concerned about its role in the education cf
siudents, it is necessary tp lister 1o some of their comments and view the cchools from
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thelr vantego polnts. Involvement of communily. espacially business support, requires
understanding in ordor to establish effective parinerships. A communily effort must
include business and industry. parents, civic organizations, and the students themselves
working with educators. involvemont oppertunities through an organized community
partnership program effers the framework upon which to build this support.

Business

For business and industry, the bottom line must, of course, be ons ot economics.
For them, tho cost of training or retraining the product of the scheo! system seems
unnecessarily high when the employes cannot read directions or tell time on a clock
with hands and a face. Some businosses are more concerned with the inability of new
hires to think on their feet or communicate complete ideas. Other businossus are
shocked to discover employees have ne idea which ocear touches both the U.S. and
Japan or how to locals the nation’s capital. Lack of work force roadiness seems to
refiect the faiure of schools to sducate. From the business perspective, a lack of pride
in work, inconsistant time on task, and poor attendance may mean the educational
system has been remiss.

Business and industry, howevar, tend to continue to defend, support, and vilue
education. The pecple who make up the world of work are themselives products of the
systom. Nevertheiess, lingering doubts about the effectivensss and relev . nce of
education are reinforced by the poor quality of many applicants. A lack ot & ~ 288 in
schoo! carrias over in*o the job.

Students may be out of the classroom and no icnger pose a problem to tha teacher,
but these kids are somewhere and the probiems have not disappeared. Many are not
prepared to work. This results in an sconomic problem, either to educate and train or
support these members of society whe are unemployed. The business worid is highly
aware of dropouts and looking te education for the solution.

o

—

“We are willing to throw more money, not at the problem, but at weli-conceived

programs that meot our needs.”
Waiter Y. Ejisha, CEQ, Springs industries

Partnerships which unite educators with business and industry provide the
necossary system for communicating ideas. The financial benefits of a weli-preparad
work force motivates businesses to become involved. Incentives, mentoring,
recognition, individualization of study threugh use of technology, rewards for acceptable
behavior, as well as funds for updating equipment and facilities and gra=~t; for innovative
ideas, are among the resulting benefits to schools.

Civic Organizations

Civic organizations are clubs and other nonprofit entities of the community.
Musesums, governmental agencies, coileges, churches, and professional groups fall
under this yeneral heading. Many civic organizations are highly concerned and
benevoient toward education and the dropout rate. CHen a component within the
organizalion is designed to serve education. A wealth of time, energy, and materiais are
available through civic organizations to enrichk classrooms. They generally embrace
aducation as a vaiue but may be uninformed or miss-informed concerning such issues
us dropouts.

[}



Aithough the motivation and acceptance of the challenge to assis! youth may be
inherent features of the organizetion, parinerships enable civic groups to find direciiuvn
for their intentions. Tweo-way communication with a school or educational program
results in more effective efforts. Wall-informed membere also serve te carry positive
messages bw.  'nto the community. This rosulls in an upward spiral of groater support
and {nveiveme. or students.

Parents

The viswpoint of parents concerning education and the dropout rate cannot be
defined any more clearly than that of educators. All those eiements of race, education,
soclc-economic level, and ethnic background tend to coior their perspectives like a
kaleldoscope.

Think for a moment about your own experience as a fifth grade student. Were you a
succaseful student? What about those sitting around you? How many of them:
graduated with you? What about Rose? Wheore did George wind up? Were all of them
successful students or just the few who made it to the honor roll board?

The simple fact is that Rose and George did not graduate. They did not have a
successful schoo! experience but they are out there in the weorld with children of their
own. Those children have been moving through the education system.

The viewpoints of Rose and George and many others like them who were unhappy
in school may continue to be aflitudes of distrust and rejection. Thrse attitudes are
conveyed to their own children and reflected by a iack of invoivement and insecurity as
parents dealing with education. The view is “stay out of the office and let the school
solve it.°

However, the most successful students may alsc become parents who expect more
of everything from schools for their children. Some families with high levels of
education and income are families with latchkey children whose schoo! work and
behavior Tall far below expectations.

The parental viewpoint. which has become common to all socie-economic groups,
expects schools to shoulder responsibility ‘ur solving most of the problems of children.
These inciude daycare, sex education, discipline, as well as the teaching of values,
civic obligatiGas, and work ethics.

in spite of the changing structure of home and family life, all studies indicate parent
involvement is critically important to the development of students. Parenis must be
aclive partners in the education process. Schools must be aggressive in reaching out to
involve them.

Studen's

It has been said that education is the only industry in which the consumer and the
product are ene and the same. in examining the totai community, dropouts or any other
issue affecting students, students tend to be overiooked as participants.

Each child is clearly an individual. Some truly come into the system brighter than,
cleaner than, healthier than, and more lovable than others {depending on one's laste in
kids). it does seem universally true that students all wish to be bright, ciean, heaithy,
and loved. Some make it and some do not. Kids don't know that some of them will fail
when thay arrive for their first day. Somewhere along the way, usually quite sarly, they
iearn this.

13



it is a risk lo try something new. Learning requires taking risks. Messages are soon
sem to childrea which ones are bright and which onas are not. Children tend to become
what we decide they are. Once this is established, and the child stops taking risks, the
remaining ysars in school are spent develop.ng coping skiils to deal with failure. Coping
skilis are strongly tied to self-esteem. if acceptance did not come from scheol, the only
other choice is among poers...acting out, Dullying, smoking, drinking. sexual activity,
retreating, or attacking. Whatever the guise, very aarly the children may be in danger of
discarding education as a value. The risk they take ic to drop out.

The goal is 2 inciude students as creators in their own education.

Students look at each other and know who will make it and whe might not; who to
stick with and who to stay clear of. They learn to carry their lunch rather than money
and to uso the bathroom at home. Kids know who is at risk for dropping out and wonder
why the school can't get control of the situation. Some students belisve troublesome at-
risk types should be expelled and can't believe so much eftort is spent trving to make
them stay.

For students, the future is now and the sclulions are those immediately available.
The viewpeoint will invariably be tied to seli-concept as it relates to school experiences.

Students who simpiy know how to conform te the rulas governing requirements,
attendance, and behavier still may not have the necessary preparation to survive in a
changing world. These students still become alienated to instruction.

The goal is to inciude students as creators in their own education. By choosing
school as a value, students set their own expectations and become full partners in the
aducational process. Accomplishment of this ideal student attitude is ultimately the geal
of all community parinerships.

There is no single nor simple solution. Schools must play a leadership role in
offectively dealing with the problems of at-risk youth. Schools cannot, however, do i
gione. A fremendous joint eficrt involving entire communities to keep kids in school and
effectively iink education with the needs of business and industry will require true
coliaboration.
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Addressing the
Problem...Making In-roads

Spring football practice was coming to a clese. The coach gathered the team
members for a serious meeting. The State Department of Education, he fold them, was
changing the requirements for athietic eligibility. Four credifs counting toward
graduation must be compleled each year o stay on the feam.

Tommy was not a remarkable student nor a remarkable athlete, but foothall was the
“high spot” in his fifleen-year-old life. He roasened that his junior and senior years
could be ruined if he failed a class.

I would iike to change my schedule for next year,” Tommy told his counselor tha
next day. °f raight not be able to handle Algebra i. You better put me in Consumer
Math.”

Observation by a Superintendent, 1986

School Efforts and Why They Are Not Enough

Schools tend to reflect the changes desired by *he last generation for the next
generation. The emphasis swings from racial '+tegration to the space race, B. F.
Skinner to Dr. Spock, “See Dick Run” fo "The Cat in the Hat,” or the war on poverty to
the war on drugs. The burden of proof for the efforts of aducation, however, seems to
fall on the failures rather than the successes.

Yvhen the nalion fixes iis sights ¢ a problem, schools must respond by «dopting
sirategies designed io precipitate the solution. This creaivs a dilemma for educators.
Al least 12 years is required to move a test sampie through the educational assembly
line. By the time the product is turned out, a new crisis has captured national attenition,
a new administration has taken office, and a new product is expecied. Thers is not
much applause for the last baich.

World War il has become the benchmark for measuring moder.) progress and
change. American education priot to that time had been primarily aimed toward
providing the majority of students with the necessary reading/writing/computation skilis
to go back to the farm or enter the industrial mill. The remaining students were given a
classical education for college entrance. For our purpose we will deal with measurab'e
changes in ~chool demographics compiled by the U.S. Department of Education sinze
the 1940%s. (Actually, in 1940 about 75% of the school-age population dropped out...and
nobody particularly cared.) During the iast fi'ly years, greater efforls were exerted to
anroll and keep enrolled evsry school-age boy and girl.

Drawing a statistical profile of schools during this period also paints a picture of a
changing America. Movement from the great industrial period to an age of
communication and technology has exerted tremendous pressure on schools, their
walls, their teachers, their equipment, thei programs, and their students.

The Almanac of the American People (Biracree, 1987) indicalcs an average
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American adult in 1940 had not completed the ninth grade and weorked a&s a manual
laborer or service worker. By 1970, an average person had finished high school and
chances were greater as a white-collar worker. In the 1980's, the average American
finished one year of coliege. Today's jobs require more brains and less brawn.

In 1961 nearly 15% or class-.om teachers lacked a college degree. in the middie
seventies this figure had been reduced to about 1%. In 1986 those teaching without a
bachelor's degree accounted for only 0.3%. The number holding 2 master's degree or
above had increased to over hailt of ali public schooi teachers by the mid-1880's
{Nationai Education Association, 1887).

New informatlion and technology have expanded the cuericulum, as well as the
textbooks. Man‘'s walk on the moon, computer technology, advanced weapontry,
telecommunications, and human organ transplants are considerations only dreamed of
in the 1940's ciassroom. As schools began to serve a larger and larger percentage of
the school-age population, programs were developsd to meet the social needs of
students. Today's schools may take responsibiiity for drug and alcohol abuse education,
sex education, and parenting classes.

To cope with such overwheiming changes, schools must have ihe support of their
communities. The involvement of businesses, parents, civic organizations, along with
invividual community members, government, and the media, re quires a commitment to
meaningful education. The-inceniive for this commitment must grow out of an
understanding of the students’ needs, the problems which face them entering society,
and the demands of the werld of work. In order o create this understanding,
partnerships between the private secior and education have evolved as a problem-
solving coalition.

Emergence of Public/Private Sector Partnerships

Ccoperation between schools and the private sector is certainly not brand new.
Voluriteerism has been abundant in school/community relations and is an inherent trait
ot Amorican democracy. Many businesses and Industrial corperations have heiped
education through gifis of money, materials, scholarships, awards, cooperative work-
study programs, speakers, tour activities, and other forms of support. Schools have
provided their communilies with exhibits, performances, shared use of facilitiss,
community-education courses, and #thletic events.

Profit [s not a airty word. A partnership must, In fact, have [ong-term profitable resuits
for all participants.

10

The new aspect of parinership is the formal structuring of prograr.s designed to
maximize the use of financial and human resocurces in meeting present anc future
challenges to aducation. A corporation may contribute to its own seli-interest through
assistance which generates valuable employees. Learning axperiances can be
enhanced by creative participation of volunteers in the classrooms. leadership from
business can assist in identifying future directions through service on an advisory team
or task force.

Some of the larger cities in the country gained presidential recognition in the early
1980's for their organization of parinerships or adopt-a-school activities. Among these
were New York, Baltimore, Boston, Denver, Cleveland, Dallas, and Los Angeles.

In 1884 the first National Symposium on Partnerships in Education was held. More
than 35,000 partnerships were identified in American schools. Terrel H. Bell {then
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Secretary of Education) observed: "The purpose of this initiative is to stimulate national
awareness of the crucial role the private sector can piay in providing cur children with a
oright educational future.”(Business/Education Partnerships...Investments in Tomorrow)

The passage of Scuth Carolina’s Education improvement Act of 1984 was the resuit
of business-partnership committees which studied public school needs and
re~ommendsd improvements. Business leaders have served on a committee which
monitored how weil the provisions have been working.

£ major recommendation in the act itself was to “create more effective partnerships
between schools, parents, businesses, and the community.” South Cerolina was also
one of the first states io encourage partnerships through state department coordination
ana notwarking.

Partnership programs have spiung up all across the countiy. Many of the activities
outlined by these partnerships are designed ic improve attendance and keep kids in
school. Others support the expanded use of technology and innovative instructional
changs.

By 1288 the United States Departmsnt of Education estimated that 140,052
partnerships were in place Invoiving aspects of education with business, industry, and
the community (Education Update, 1988).

Ali partnership activities have not met with immediate success, however. A program
which only seeks to “hit up a business” for items which should be covered by the school
budget is not participating in true partnership. A business, on the other hand, which
seeks access f¢ a captive audience for the distribution of advertising materials has not
understood the goals of coflaboralive effort.

For meaningful resulls, a partnership program requires more than dangling
scholarship money in hopes of improving test scores. Successful partnership programs
are those that match nesds and resocurces in ways that enrich and enhance the
classroom experience for students.

Successfuf partnership programs are those that match needs and resources in ways that
enrich and enhance the classroom experience for students.

When the axpectations of either private or public sector take on a self-serving
attitude, the results are disappoiniing. Some give-away programs may have glittering
immediate or shert-term resuits but will fail miserably in the long run.

Profit is not a dirty word. A partnership must, in fact, have long-term profitabie
results for all participants. Business reaps the benefits of a quality work force. The
community benefits from an enhancsd quality of life and tax base, and schools discover
an upward spiral of community support for education producing more time. snergy. and
resource involvement for more students.

The efterts of community partnership must be directed toward the creation of
meaningful educational experiences and keeping kids involved in them. The results for
everycne are mutually rewarding.

Levels of Partnership

A truly valuabie partnership, like any good friendship, does not happen through a
single chance encounter. it must grow ¢ .} of understanding and mutual trust created
through working together, iaughing together, sharing woues, and shouldering loads.
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Leveis of understanding are reached as both parties make the effort to Qo a layer
deeper inte their responsibilities to one another.

In drawing an outline of increasingly effective leveis of partnership, it shouid be
noted that beginning at any stage represents positive growth.

1. Awareness of Education - Knowledge: At the awarsness level, the business
or community partner s in a sympathetic observer position. Knowlsdge of the existence
of education and some superficial information have been acquired, but nothing of
substance has really taken place yet.

2. involvament In Education - Knowledge and Action: involvement leve! occurs
when knowledge increasss to the point that the partner is motivated to invest time and
energy. In the world of bisiness and industry, time will, more often than not, equate to
financlal considerations. When knowledge is complemented by an investment,
significant actions will take place. These activities cause administrators of the
partnership to feel quite good about themselves, and a community support base
tavoring the education system can be built at this level. Bond referendums can be
passed. Scholarships, various incentives, advisory councils, foundations, and
recognition activities typically develiop here, and the schoo! climate is enhanced greatly.
Many partnerships, however, do not progress much beyond this point. While everyone
may reap great satisfaction from their endeavors, it is easy for more pressing probisms
to disfract the participanis. An economic crisis in the community, a shift in poputation,
or a simple player change such as the retirement of a school principal or transfer of a
corporate exscutive can easily slow activity or stop the partnership in its tracks.

3. Collaboration With Education - Knowledge, Action, innovation: If the
activities in the invoivement level lead to innovative growth, then full partnership with the
community starts to emerge. At this level, the sharing of ideas, skills, and techniques
becomes possible. Models and research in education are given serious consideration,
and some may be seloected for piloting or adoption with shared responsibilities.
Accountability at this level invoives more than mere national averages and mass festing
to produce measurable results. Transactions between businesses, community entities,
and education affect and reciprocally influence sach other. Change begins to oceur, and
the effect is felt by students.

A strong community force exists at the coliaboration level. Businesses assist in
bringing schools together with a variety of interested parties--parents, civic Qroups,
povernment agencies, and the students themseives--in a problem-solving network.
Businesses become invoived with cooperative educatior, mentoring, summer jeb
programs, and vocalional education. Many levels of communication are establizhed,
and educators are invoived as team members with their communities. Problems facing
educators are not couched in ambivalence. Restructuring becomes less frightening.
Funding becomes available for training and material resources necessary for change.
Accountability is measured through student, teacher, and community satisfaction
relating to the mastery of skills necessary for employment.

Levels of partnership do not necessarily act as sequential steps, and some activities
may progress to the coliaborative stage rather quickly. By the same token, a
partnership may begin as an adopt-a-school relationship in the involvement ieve! and
stay there, functioning supportively but never reaching any deeper toward change.

Obviously, as with a friendship, the risks of rejection or disappointment increase as
the levels deopen. It is imperative that any partnership program which aspires to be
more than a decorative publicity gimmick be planned and ccordinated in an orderly
fashion. Management of and dedication 1o the program are critical to ifs success.
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Structuring a Community
Partnership Program

She stood in front of the secreiary’s desk, shified her weight, and supporied the
fower part of her back with her hand.

“Here's the form you gave me. The doctor signed it.”

“Fine.” The secrelary smiled with a practiced expression to hide her own dismay.
“Let us know when you are ready to go out to have your baby, and we will try to have a
homebound leacher located for you. Remember, you get five hours per woek."

“Listen, if | get to my due date and still haven't gone, can I stilf go to school? ! don‘t
want to miss too much. I'm ‘sposed to graduafte this year. Il lose the whole year if |
flunk. { might never get to go back.”

Qverheard Conversation, 1288

A Biueprint for Planning

It has boen pointed out that the ccncepts of partnership and volunteerism are not
new. To develop an ideal approach to buiiding a successful program, it is not necessary
to re-invent the proverbial wheel. in drawing a blueprint for the structure, the ideal plan
can be developed by looking at successful programs and choosing methods that work.
Sample materials and model proiects accompany the planning steps in the remaining
chapters.

An effective partnership is one in which there is a natural matching of needs and
rasources. Any activities which request contributions based purely on expressed needs
may find those needs met over a short term but will not producs lasting interaction of
the parlicipants. For this reason, teachers, administrators, schooil boards, as well as
communily representatives, need to be involved in the informational stages of planning
a partnership.

it is also imperative that any community interaction by any name, be it partnership,
adopt-a-school, or coalition for education be conducted through two-way channels of
communication. Asking for assistance without assessing needs, matching them to
available resources, or communicating rec gnition and results doom the activily to an
early demir s.

The .eader may quickly see this process as not necessary in order to have donated
an additional computer for the library or a colorful pride banner for the haliway. We are
not talking about philanthropy. We are studying partnerships that address schoo!
problems, specifically youths who are potential dro; outs. A bake sale {o buy a banner
or a business contribution for a computer may invo se parents or inform a business of
school inadequacies, but do liftle to address the students’ needs unless these activities
are part of an organized program, designed to motivate an entire community, including
its schooi system, into taking positive roles in addressing the problems.

13
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The size of the school system makes little difference. it may be inner-city, low-
income, a gleaming subutban Utopia, or a rural singie-school K-12 district. The same
principles of planning ahead and Involving pecple in the process apply.

Asking for assistonce without assessing necds, matching them (0 avaiiable resources,
or communicating recognition and results dooms the activity to an serly demise.

14

The following steps outiine major considerations in planning for a successful
community partnership program. Suggesied processes and sampie materials are
provided from an effective community partnership program. CLASP {Community
Leadership and Support Progran:, was developed for Rock Mill, South Carolina and i
the source for those materials.

Diatrict Needs Assessment

A school district, including the administrators and board of trustees, will be ahead of
the game if they have looked at needs and established goals. if no goais have been
set, a districtwide needs assessment or planning retreat is recommended. Input shouid
bo gathered from as many sources as possible. A sample list of goals may include
rather broad areas of concern. Examples of established goals may involve statements
such as these:

1. increase the compotency level of all graduates: Knowledge must be
expanded as skills and abilities are developed more fully for all students. In
addition to the basics, this should include exposure to the arts, understanding of
technology and its use, and acceptance of a healthy lifestyle. Students must
better their ability how to fearn and to apply that learning creatively in their lives.

2. Increace the International/national literacy of all graduates: Knowledge
aboui the world itself and about the increasing interdependence of the worid's
economies and cultures is vital for all students. Studenis must have the ability
to function in a highly competitive giobal economy.

3. Increase In all students the develiopment of highor level thinking skills: In
addition to learning basic knowledge and being able to apply that knowledge in
appropriate siluations, students must be abla to think abstractly; tc evaluate and
anaiyze information; and to apply it in unique wevs to solve problems.

4. Improve the self-concept level of students in school: Al students should
feel good about themselives in the educational setting. Each should have a
sensa of belonging and contributing. Each should expsrience success related 1o
the school community.

Program Lcadership

Dedication and enthusiasm on the part of the program coordinator are assentiz! to
success. Usually that person is a district office coordinator. However, some business
alliances, such as a chamber of commerce, will initiate and support the position. An
educator whose responsibilities have been incrersed by the addition of partnership
coordination or a program given mere lic-service by the superintendent runs the r'sk of
doing more damage than good to the image of schoois in a community. Commitment is
essential. As the program grows, it requires increasing amounts of time and dedication.

Schooi-level leadership usually falis on the principal whio certainly needs full

administrative support. The best school-based leadership involves a committee which
may include a parent voluniear and several teachers.

20



Board Policy

To ensure dedication to community partnership, board policy permitting and
encouraging invoivement must be established. Any existing policy which limits material
contributions or student participation may be amended to exempt these activitios of
formal pariners in the program. The formalization process verifies the instructional
value of the activities and thereby provides an exception. it is a good idea to draw up a
formal partnership agreement to convey understanding. Major activities of the
partnership must be stated. The business partner and school principal or program
coordinator should sign the agreement along with the district director of instructiona!
activities. The object is to signiy agreement on the instructional value in compliance
with board policy.

Policy examples from Roek Hill CLASP are presented here as models. A formal
agreement form appears in the appendix.

Board Policy Model

The district supperts effective partnerships among schools, parents, community, and
business. Such partnerships contribute 10 the cducation of students in our district.
it is, therefore, the policy of the district to:
 Strengthen the invoivement of parents in the education of their children
¢ Increase participation of business and "~dustry in public schools
* Broaden community involvement in our schools
 Establish awards and recognition for individuals and firms whe contribuie to
effective partnerships.
To strengthen the invoivement of parents in the education of their chiidren, the
school district expects the following:
a. Encouragement by professional staff of parent-teacher conferences in each
school .
b. Opportunities for parents to assist in develioping educational programs for
their children
¢. Opportunities for parenis to serve on councils, to discuss academic
achievement of schools, and to become involved in parent-teacher groups.
To increase participation of business and industry in our schools, the school district
expects the iuilowing:
a. School personnel are encouraged to obtain advice and suggestions from the
business community
b. Business organizations are encouraged to have their members become
involved In efforts to strengthan the schools.
¢. School personnel work with businesses to establish Adopt-A-School or oihe;
partnership programs.
d. Schocis encourage the support of education foundations.
. Schools establish partnerships with business and industry which are mutually
beneficial.
To broaden community involvement in schools, the district expects the following:
a. Schools establish volunteer programs
b. Schools encourage civic and professional organizations to participate in local
Adopt-A-Schoo! or other partnership programs
¢. Schools implement an effective public information program to inform citizens
about the schools and about the achievements of students.
To establish awards and recegnition of individuals and firms who contribute to
effoctive parinerships, the school district expects the following:
a. Schools will document all types of voluntear support and community
partnerships.
b. A formalization process will be followed for partnerships 10 insure mutual
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understanding.
€. An inventory of school-community cooperation will be kepi for the purpose of
evaluation and renewal.

Additionai Sampile Pelicy

Gifts include any donation of timeo, services, materials, or money. All gifis, grants,
and bequests shall becoms district property.

The superintendent shall set up criteria 1o be met in the accoptance of gifts and the
procedure for examining and evaluating offers of gifts.

Advertising in the Schools. No advertising of commaercial products or sorvices of
organizations other than approved community pariners for that school shall be permitted
in school buildings or on school grounds or properties. Pubfications of the school
system shall not contain any advertising. News articles reporting on community
partnership activitios are permissible.

Public Performances by Students. Schocl bands, orchestras, and choruses will
not perform for local businesses or commaercial firms unless it is an actviiy of approved
and established community partners. Band, orchestras, and choruses shall not perform
for private individuals. School bands, orchestras, and choruses may perform at non-
profit activities, sucn as parades, concerts, and public ceremonies.

Teacher and Administrator Commitment

One would think, at first glance, that schoel personnel would be enthusiastically in
favor of partnerships. Not necessarilyl Many attiludes exist in educational circles which
are oulgrowths of historical incidents. Strife over integration, prayer-in-the-scheool
issues, humanism, Darwinism, and other milestone legal battles, coupled with curious
parents and various self-appointec crifics in the press, have served 1o make educators
more than just a bit wary of community involvement.

Much can be accomgiished, but not If the program !s percelved from within as an
expensive and exhausting addition to the existing workiead.

i6

Public relations or partnership coordinators for schools have expsrienced the
greatest resistance usually from within the school system. A sympathetic, honest
understanding of this attitude and the reasons for it dictates a well-organized orientation
program for principale and teachers. A component of the district public relations plan
must include staff development. Much can be accomplished, but not if the program is
perceived from within as an expensive and exhausting addition to the existing workioad.

The foliowing tips should be considered in preparing educators for partnership:

* The positive attitude of the superintendent is critical to success.

» identify those uchools with sound existing public relations plans to participate in
the piiot project.

« Conduct summaer Inservice training for principals designed to inspire and inform
them of the intentions of the partnership program.

» Bring the pilot group of principals intc contact with one of the major businesses
in the community and let the CEQ share some insights.

« Ask participating schools if they would be interested in a partnership.(Some
may alresady have a good basis in progress.)

= Assist the principals in informing teachers of the goais of parinership.
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* Maich the prepared schoois with the interests from the communily with
consideratic 1 of oxpressed needs and resources.

inveiving Partners in the Framework

Planning Process

The purpose of an overall workable plan for a partneiship program is not only to
insure initial acceptance, but provide the basis for continuity. The formula is simple.
Plan...then do iti

A single mission statement around which to build objectives and strategies will
clarify the inientions of partnership for both private and public sectors. The old KISS
{keep-it-simple-stupid) theory is applicable. The focus of all activities is on students.
Therein lies the mission statement. When the needs of the students are fulfilled through
the activities of schools in their communities, a true dropout prevention program is in
operation. Strategies can be as multifaceted and compiex as the kids themselves. The
mission, however, remains the same...enhancing the school experience for kids.

The following is a sample outline of the mission statement and strategy plan for the
first year of CLASP partnerships.

The Mission Plan

The mission ic o identify means cf enriching and enhancing the school oxpeorience
for students through partnerships with the community.

Objective 1 - To establish a comprehensive program to guide and stimulaie
volunteerism in schools.

Sirategies:

* Principals will be contacted for input and involvement.

* Materials will be designed for documenting and insuring commitment.

* A handbook will be developed for a districtwide volunteer program.

«New sources of volunteerism will be identified and explored, such as senior
citizens, handicapped persons, and grandparents.

« Schools will be identified io pilot new materials.

*New means of documenting and rewarding guest speakers will ba ider.¢ified.

Objective 2 - To initiate partnerships between schools and community organizations to
include business, industry, and civic groups.

Strategios:

« Business, Industry and other civic groups wili be contacted and informed of the
Adopt-a-School pregram.

« Board policy will be modified to facilitate the gifts of time, materials, and
rosources from the community.

* A pilot group of adopters from the community will be identified and will act as a
task force for the pllot program.

* A group of 6 1o 8 schools will be identified to participate in a pilot program.

*» Needs assessments will be conducied by the pilot schools.

* Resource inventories will be conducied by the pilot adopters.

= A workshop will be planned in August for principals, teachers, and pariners
from the private sactor.

* Materials will be designed to stimulate interaction among the schools and
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communily, as well as Instrumants for contacting, documentirg and insuring
commitment in partnorships.

Objective 3 - Idontify and imploment means of feedback and recognition of
organizations and ndividuals for the purpose of insuring satistaction, continuation, and
growth.

Strategles:

= The format of handbocke will lond itsolf to evaluation and updating.

- The program will be monitored, and date will be collected for evaiuation.

= Pians will be made for recognition through pins, certiticates, luncheons, or other
appropriate means.

« Evaluation by participants and scheol district administrators will dictate
alteration and growth.

- Formalization of adoptiens will include a certificate of partnership suitable for
dispiay.

Informing the Community

introducing the concept of partnership tc the community will require an inviting
opportunity to become informed hosted by the schools. An early morning breakfast
sponsored by the district is usuaily weli-recaived by business people.

Cooperation on ti.e part of the local chamber of commerce or its equivalent makes
the job easisr. The chamber can provide lists of names and addrosses and identify
influential community leaders who have expressed interest in education. The object is
to identify people who are at a positve level of awareness.

Another very beneficial strategy in informing the communily is the establishment of a
parinarship commitiae or education task force. This group of 8 to 12 highly motivated
citizens may exist within the chamber of commerce structure or can be established as a
separaie eniity to serve the school system. Such a group may already be in operation
of may emerge from interest in the initial informational meeting.

For the purpose of example, it is assumed that a breakfast is chosen as the method
fo inform the business leaders of the community. The following outline will assist in
planning:

1. Guest List. The example is for a city of about 50,000. it can work with a much
smaller group in a smaller town but needs to be selective in a much larger city.
dentify about 150 Isaders including:

Mayor

Appropriate membe-s of local government
Representation from jocal collegas or technical centers
Superintendant and assistanis

Businass and civic organizations

Principals from each school

News media

2. invitatlons. These need to be maiied no less than two weeks and no more than

three weeks ashead. Inciude:
Time
Date
Location
Type of function (i.e. breakfast)
Brief statement of purpose
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Whao is doing the inviting

RSVP
in the first year, a lotler from the superintondent may bo mo.o offective than a
printod invitation.

3. Swooeakers. A “big neme” speaker rnay aitract & crowd, but such o sirateqy
croaies a danger of gistracting from the primary purmose. A format that works
might include:

Welcome mussage - Superintendent

*Tostimonial - local loader with volunteer exporience
-Extplanation of partnership - partnership coordinator
*Closing remarks - chairporson of chool beard

4. Printed matericls. A packe! containing information about tho school distriet
should be presonted to each guesi. Survey materials may be included in this
packet.

5. Tips

*Follow-up phone cails help assure a good turnout.

* Keep the agenda brief and running smoothly.

* Poirt with pride to oxisting positive attitudes and aclivities.

*it is racommended that this be at the expense of the district, even if you
can't aiferd 106 much.

* August (just before schoel begins) is good timing for everyone.

To ensure a warking list of prepared potential partners, provide a survay. Groater
success can be predicied for a partner who is interasted enough to <tep forward andg
become involved in the creation of the program. * Banging on doors” and “twisting arms”
to get lots < names on the g srinership roster prove to be counterproductive in the end.

The survey must alse provide the participants with recognition of axisting activities
and compliment their valuable input. Be sure the survey enceurages them 1o contribute
to an inventery of support and to share ideas. A sample survey for a breakfast meeting
is contained in the appendix.

A Planning Guide for Partnership Activities

The planning of a blueprint for creating community involvement ensures stability as
the building of partnership takes place and the framework of activities begin to take
shape. The school and the partner may need some guidance in deciding what activities
are the best match of needs and resources. The following guide and materials is helpiul
in putting together a good framework.

Communications Planning

i. Conduc! a needs assessment with teachers and staff (appendix).

2. Compile a list of known needs from which the pariner may identify an intersst or
material maich.

3. Do not expect that a partnership will have activities in all categories of the plan or
fill more than ane or iwo major needs.

4. Go over the planning guide with a commitlee from the school and more than one
representative from the partnur to ensure as much creativity and continuity as
possible.

5. Caution all planning commitiee members to keep time and energy involvement as
thelr main focus. Once the pariner understand the needs and goals of the
school, funding tends to take care of itself.
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4 Categories for Planning

siugent yotivalios stance - Activities involving direct contact or interaction with
students
: ACTION PLANNING GUIDE 1
Studant Motivation and Assistance Participants Leaders Matorials Dates Lecation

o Classroom Guest Speaker

» Tutoring or Mentoring

+ Job Shadowing

e To s

« Special Evonts

- incentives

« Materials and Eguipment

other staff members

ACTION PLANNING GUIDE 2

@ - Activities designed to focus on the teachers and

Teacher/Stafff Appreciation and Assistance | Participants Leaders Materials Dates Location

« Staft Dovelopment
(Personai & Professional)

[ 7

» Incentive/Enteriziament

« Recognition/Senolarships




i [nily Seryice - Activities which enhance school/community, schooi/parent, or
sch@@us&ua&nt r@éahens

ACTION PLANNING GUIDE 3

Communily Service Participants Leaders Matarials Dates Location

« Sponsorship of Extracurricular
Activity

» PublicatiorvCommunications

« Enhancemeri of Fagilities

Spscific Assignments for Whe, What, When, and Where

1. Participants - Who will participate?

2. lLeadership - Who wiil take responsibility for coordinating/conducting activities?

3. Materials and Arrangements - What is needed and what arrangements are
made?

4. Timeline - Target dates for activities

S. Location - Where wiil the activity take place?

e - Activities or services the schocotl or program

prowiciesthepariner T

ACTION PLANNING GUIDE 4

Partnership Appraciation & Assistance Participants {eaders Materials Dates Location

Publication/Printed Material

Student Praducts (RMusic, Ar, etc.)

Utilization of School Facilities

« Special Events Inviiation

« Workshopa/Orientations

“All planning should include category 4.
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Evaluation

Evaluation from the principie players in partnership is essential fcr continuation.
Some feedback wiil take place na‘uraliy through recognition activities and infermat
opportunities for exchange of ideas. This, however, usually produces only a positive
picture of what is taking place rather than a criticai analysis for growth.

Some degree of serendipity will emerge in any partnership program. The casual
invitation that develops into a festhval or the single, heartfelt statement expressed by a
kid can be the caialyst for activities which prope! otherwise ordinary folks to touch
eternity.

Nevartheless, the coordinator nesd: an inventory of what is happening and how it is
progressing. Nothing is more disheartening to a program than for a partnar to end the
year saying, “No cne ever called mel” or a teacher who “never knew the school had a
pariner.” This can happen withoui evaluation.

it is imperative, at this point, tha! the importance of evaluation be understood and

puilt into the planning process from its conception. A later section dsals with the life of
sartnerships after the first year and sample materials can be found in the appendix.
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Creating Deeper Levels of
Partnership

A locally-ovwned industry had been the business partner of the junior high scheol for
four years. Many enrichment activities and in-kind conftributions had assisted the
science fair, vocational welding ciass, and art and home economics departments. A
membor from e business served on the school council. The company owner's favorits
project had been fumishing a group guidance area in a living room atmosphere.

On this day, the district communily parinership coordinator was sitting on the soia
listening to a report from three women who were wives of the indusiry executive staff.
They had piloted a program designed Io bestow °the magic of caring® on studenis not
working up to their potential and exhibiting signs of disconnecting from schael. A group
of voluntears ware being irained by the guidance staff with books and video material
purchased for the program by the school pariner.

As the partnorship ccordinator listened fo the experiences which had produced this
well-pianned training session, her eyes feil on a bulletin board with handmade letfers. It
read: “We are each of us ange:i= with only one wing and we can only fly embracing each
other.”

A Rationale for Dropout Prevention Partnerships

Most men (and women), according to Henry David Thoreau, “lead lives of guiet
desperction.” On his continuum of satisfaction, most folks are neither rewarded by life
ancugh to be fulfilled nor disappointed enough to be miserable, thereby placing
themselves somewhere in the middie. Applying the bell curve to this continuum, we can
expect a rather small percentage of people to be vivacicus participants in life and at the
other end...dropouts. Those from mid-point down are at-risk in varying degrees of
disconnecting. If one applies the “quiet desperation” theory to the school-age
population, an image of af-risk students can be conjured up in the mind's eye.

Being at risk to drop out of school is not a phenomenon that only occurs between 18
and 17 years old. Factors which place a child at risk may be present at birth and
compounded by additional adversity as life progresses.

Ceriain burdens are placed on children through no fault of their cwn. Each child's
baggage is diffarent in weight and composition. A child may, for example, be born with
1 visual problem. If this is compounded by an unconventional family setting or minority
iaclal status, the child enters school with at least a strike or two against him or her. If
the student falls o learn to read, is retained a year, is physically abused and has a iow
sense of self esteem, h& or she becomes increasingly at risk. Skipping classes, using
drugs, depression, and death orientation may lsad to dropping out of school as well as
dropping out of life.

Depressing as this prograssion of negative factors is, it is compounded by another
important ingredient. A lack of coping skills to deal with disappointment or failure lsaves
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aven the most successiul students at risk of dropping out. if a young man is born
handsome, matures at the perfect age to excel in sports, is empowered with a bright
mind, and never has a dental cavity, or 2 young woman has charming curls and dimples,
a siraight-A report card, and no nead for bracas or contact ler.2, the world assumes this
will be the “coupie most likely to suwceed.” True, the chances of being at risk are
lessened, but what about coping skills? If he is arrested and convicted of a DUI and she
bacomes pregnant at 17, a lack of satisfactory skills for coping with disappointments
may create a downward spiral and increase the degree of at-riskness for dropping out of
school and life in genera! without assistance, guidance, and caring.

Partnerships which suppon eariched, inferssting, child-centered classrooms 8/so assist mn
developing students who have skills for life.
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Other kids for whom life and school seem {0 be a series of “What did | do wrong
now?" experiences develop an apathetic veneer. Teachers recognize this kind of
negative coping skiil for failure in the glazed-over eyes and tuned-out expressions of
children who no longer are willing to take the risks necessary for learning.

Some children seem {0 be endowed by nature with an internal buoy that brings them
back to the suiface quickly while others sink under very little weight and drift steadily to
the bottom of the peol. Each child and situation is different, but if one piles on enough
baggage, any child can drown.

Activities of community partnership must, therefore, be designed to make a
difference for students in two ways:

« Reduction of factors which cause children to become at risk of dropping cut.
« Encouragement for children to develop good coping skills and self-concepts for
maturation in life.

input from business, industry, and civic organizations woven meaningfuily into the
involvemant of parents, teachers, and the students themselves creates a total
community partnership program which develops dropout prevention activities.

Although many valuable partnerships begin with financial needs being fulfilied, it
becomes apparent that give-away programs which simply make materials easily
accessible for schools incorperate little in the area of time and energy invoivement.
Cuer the long term, such partnerships fail to produce much of aaything in the way of
dropout prevention, even though the school district may be financially enhanced.

On the other hand, parinerships which support enriched, interesting, child-centered
classrooms also assist in developing students who have skills for iife. Citizans who
mode! good citizenship for students through their contact with schools make lasiing
positive impressions. Aduits who take an interest in individual students will have the
greatest impact of all.

in addressing the dropout problem, it is again important to remember that there are
official and unoffici=: dropouts. Many students who aciually stay in school and complete
a high school program are not truly satisfied or successful. They are not prepared to
survive, but rather drift along in Thorsau's state of quiet desperatior it makes sense o
assume that dropout prevention at its best does not simply target a woundering few but,
rather, enhances the whole school expsrience for every student.

If the need for dropout prevention iIs o ciearly apparent, then why isn't every
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community vigorously invoived in partnership activities? The reason is rather simple.
We do not have a universal, perfect formuia or a fool-proof model for partnership with
uniform measurable resuits; otherwise, everyone would be using it. We do agree that
there are valid societal and econemic reasons for changes in education. The support of
communities is necessary to formulate and fund these changes.

Before proceeding into exammpio< of working parinerships, ponder the foliowing
considerations in review of wh.at has been discussed in previous chapters:

« The needs and resources of each community differ. Matching needs and
resources for a 5,000-square-mile school district in Anchorage, Alaska, will be
different from Boston, Massachusetts. A rural Kansas school district of 500
students could have different partnership activities than Los Angeles,
California.

« The definition of parinership is often confused with donations. This produces
rather decorative, superficial partnership programs with disappointing resuits.
Philanthropy, however, can be put to very constructive use through educational
foundations as enother organized style of community support.

*» The level of support for education varies from community fo community. A
well-informed city with a history of positive attitudes and locally generaied tax
doliars for the educational system enters partnerships al a deeper level of
involvement than one which has iong been satisfied with outdated facilities and
unenlightened notions.

- Resistance on the part of educators to accept partnerships as time well
invested is compeunded by a fear of losing control.

“CEOS must reaiize that there are serious systemic and structural problems in the schoois—on
ths Insides of schoofs. The culture must be changed , and the change must be radical.™
Theodore Sizer, Chalrnan, Brown University Education Department

Partnership will not exist until the first move is made. The only truly wrong attempt
is to do nothing at all. We have examined the problem and how to get started. We
know it is crucia! that communities set goalis for revitalizing education for kids in a
rapidly changing world. We know that dedicated adults who provide positive
experiences make a difference in kids' lives. Now let's get at the problem.

Going A Level Deeper

Going deeper requires some knowledge of where one is beginning. A graphic
review of the deepening levels of partnership may help the superintencent, organizer, or
coordinator identify a starting point. Expectations and examples presented in the
remainder of this chapter assist in developing an understanding of what works by
presenting ideas and examples. It should be remembered that any level depicted is a
positive beginning point. 1t is simply a matter of how far one wanis to go and how one
plans fo get there.
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involvement
Knowledge and
Action

Coliaboration

b, Knowledge, Action,
Innovation 4

Business and Industry Partnership Levels

Knowiedge based on:
* Information - primarily local media
« Published state and national rankings based on test scores
* Value of work force readiness from employer's perspsctive
= Hearsay and opinion

Knowicdge is enhanced by actions such as:
» Information gathering - national news, magazines, and publications
» Guest speaker
« Tour provider
+ Attendance at school functions {concert, open houss, game, etc.)
* Membership on committees - advisory councils, Chamber Education Task Force,
bond referendum team, or community partnership committee
» Material and financial considerations
« Job release time for employees to participate in partnership

GCollaboration With Education

Knowledge and actions become directed toward innovstive foint efforts including:
» Growth through shared skills and technigques
« Proactivity through a cycle of research, development, and evaluation to produce
accountability
= Transactions for public and private sectors to affect and reciprocally influence each
other
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Awareness {Business and industry)

The first step in partnership is establishing contact between the players. Most
communities begin at the awareness level with a few citizens and schools contributing
on their own at the involvement and collaboration levels. The ex.stence of informed
partners at this level is dependent on the “self-starter” style of a handful of educators
and business representatives. The importance of what goes on in the scheols and how
well the job is being done may be recognized by businesses through observations
concerning the students who are hired, with or without high school dipioma credit.
Conclusions drawn at the awareness level can alsc be based on publication of results
from local SAT scores, basic skills testing, and other norm-referenced testing
instruments without explanation or caution given to interpretation of this data.

Much of the perceived efiactiveness of the local education system at the awareness
level is the result of hearsay. Unfortunately, as with any service-related industry, the
consumer doesn't say much until a problem surfaces. Hearsay often begins with an
unfortunate experience which truly justifies concern but may turn into gossip or
sensationalized local news. Without active involvement on the part of business and
industry, this perspective may not be balanced by empathy for the problems and
positions of the schools. The vantage point at the awareness level includes knowledge
but very little contact with the educational processes. This level is typically plagued by
apathy and indifference with the potential for negative responses fo tax increases for
education and difficult bond referendum passage.

It is essential in partnership activities that consideration be given to both
participants. The school's perspective and contribution comprises the second haif of

partnership.

The education or public sector side of the partnership may also make assumptions
at the awarensss level concerning the demands ui business and industry based on
fragments of knowledge or traditionally accepted notions. Among these are “hat-in-
hand" attitudes regarding contributions, lack of respect for teaching as a profession,
comparative lifestyles of educators and business leaders, and assumptions concerning
working conditions.

Appraisal of the awareness level may seem overly bieak. Negative aftitudes are not
necessarily the situation in an awareness level-community. The ever-present potential
for unsubstantiated negative attitudes and the need for realistic communication,
however, cannot be overlooked. This, in itself, creates a supportive case for
partnership.

To begin at the awareness levei, the following checklist for beginning a successful
program plan must be review:d:

« Designate program leadership person

¢ Conduct district and school-based needs assessment

¢ Establish board policy permitiing partnerships

# Provide teacher/administrator training for commitment to partnership

¢« Inform the business leaders, through communication, of a plan for a partnership
program

v" Conduct an inventory and evaluate existing contributions of time,energy and
resources

¢ Study successiul programs and partnership activities from as many scurces as
possible. (*Sharing” is probably the most frequently used word in partnership.)

Careful planning with consideration for all perspectives ensures the greatest
success. Disappointment cccurs when expsctations are not fulfilled. As the next leve!
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begins io emerge through involvement, it is imperative that the expected resuils are

approgriate for the aclivity. Efectiveness grows as Initial activities expand and the level
of involvement deepens.

involvement (Business and industry)

Activily, combined with greater knowledge of schools, creates involvement. The
actions of developing meaningful partnerships have been likened to the development of
a lasting friendship. The first activities may be rather obvious kinds of contacts with the
emphasis on support by business with education on the recelving end. These are not
wreng and should not be interpretad as such. These activities are worthwhile and
stepping stones to more meaningful types of participation in parinership based on
matched needs and resources.

A list of support activities resulting from initial contact with partners could include the
following:

« Guest speakers

 Facllity tours

» Teacher appreciation

« {ncantives or awards for students

» Attendance at school functions

« In-kind contributions

* Business executive as schoo! councit member

Although these are typical introductory partnership activities, they may have liitle
effect on factors which cause students to drop out of school. As both sides of the
partnership become more comfortabis in their rapport, the school climate improves and
opportunities develop for projects with more impact.

Through proper recognition of support, a school or district will find opportunities to
involve partners in more meaningful activities incorporating more input, manpower, and
teamwork.

Examples of deeper involvement include:

* Service by several members from the business with a schoo! staff committee to
pian activitios as a team

+ Human, financial, and material resources are organized into activities which
address specific needs of at-risk students

* Regular communication between school and partner designed to foster
cooperative efforts

- Evaluation responsibilities for partnership aclivities shared mutually between the
school and partner

* Flexible partnership styles which include special programs in several schools as
well as one-on-one school/business activities

= School or district facilities, expertise, and resources shared with the
¢~ mmunity.

Specific models of effective participation directed toward dropout prevantion at the
invoivement level are packaged for convenient identification.

Carowinds Theme Park in Charlotte, NC, offers attendance incentives to surrounding schoo! disticts. A
discount certificate is awarded for perfect attendance during a grading period. Attendance everyday for tha
entire school year earns a free day at the park. Carowinds also assists schools in providing an all-night,
alcohoi-frea graduation party with assistance from parents and other business contributions. (FOCUS)
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Muscatine, lowa, School District works with local businesses 1o help students realize that a high school
diploma is a werthy goal. The Project Encouragement program asks business representatives 1o write
motivational letters to first grade students. The business person commits to corresponding with the same
student for the entire educational stay in Muscatine schnols. Support from teachers and parents help students
with their commitment to correspond. Project Encouragement reminds the community that everyone is
rasponsible for the education of our youth. (Partnerships in Education Journal) (FOCUS)

A small, rural school district in Argonia, Kansas, implsments a community partnership program to
help students gain & better understanding of the world of work. Each partner agraes to supply ideas
and cooperation in meeting mutually established goais. Business personne! also serve as community
education advisory council members, speakers for classes, and volunteer teachers. The Chamber of
Commerce sponsors and hosts a receynition dinner for school spirit winners. Reading rewards, career
simulations, and guest speakers are samples of contributions by businesses.

Schools respond by furnishing partners with clerical assistance and musical performances for
special events. (FOCUS)

Coliaboration (Business and 'ndustry)

As knowledge of education grows and is enhanced by greater understanding,
activities are initiated which link schools and their students more closely to the
community. Business inveivement with education through organized partnerships
evolve intc collaborative efforts producing growth, restructuring, proactivity, and
reciprocal transactions.

Schoels in collaboration involve staff from ail levels, and several activities may occur
simultaneously. Members of the partnership team contribute abundant time and energy.

Examples of successful business partnerships can be found ai the cellaborative
level representing effoctive strategies for addressing dropout prevention and improved
studsnt performance. These efforts may be grouped into the following four general
categor.es:

« Early childhood intervention programs

 Restructuring of educational delivery systems

« Job related encouragement with Incentives for staying or re-entering

« Multileve! communication and linkage with the community

Samples of each strategy group are prasented o assist the reader in identifying
these four types of partnership activities.

Early chiidhood Intervention programs assist the social and intellectual
development from prenatal to kindergarten age. Such programs are based on the
premise that the early years of social and intellectual development strongly influence
academic performance and work skills. In addit' n to developmental programs for
toddlers, projocts can alse inciude teaching pareniing skills fo young mothers and
fathers.

Ancther facet of preschool intervention is the enhancement of child care services.
There has been an increase in the number of companies supporting resource
assistance for their employees in need of day care, as well as financing the training and
recruitment of new child care workers.
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in New York State, the Ulster County Board of Cooperative Educational Services (BOCES) and
Hudson Valley Mail participate in a partnership which offers child care sducation for high scheol and
aduilt education students.

A parenting education grant from the New York State Department of Education provided BOCES
with the opportunity to provice staff and supplies for the mall project. The mall donated a large store
site and utilities. Equipment and materials were soiicited from the community. Businesses and
individuals suppiied both the goods and labor {6 establish the model.

The lack of adequately trained child care woriiers and the high cost of care provided barriers to
finding employees for the mall. By offering the prograr: in a business setting, goals of quality child
care as well g3 lab experience necessary for a course program were mot. (FOCU3)

Another way in which businesses can enhance the success of students is through
the support of projects that restructura the school expeiience beyond education's
traditional classroom confines. Company sponsored projects can give students unique
perspectives as well as insights into the world of work. Reading, writing, and
computation skills take on new maaning through application.

Mentoring, shadowing, one-on-one intervention, and tutorial programs provide
valuable experiences to an at-risk child. Al students benefit from inleraction with
successful adult role models.

Business involvement produces change ‘n the educational delivery methods through
individual actions as well as nefworking of community efforis.

Cleveland, Ohio, companies interact with students in many ways.

Employse volunteers of GE Lighting provide tur /ing, mentoring, and job-shadowing for high school
students. GE also interviews students for part-time summer jobs.

Ohio Belli/An Ameritach Company uses an innovative program called Choices. This program
intreduces ninth graders to decision-making concepts that will help them make the right choices in their
lives, including the decision to 'main in school.

LTV Steel and Huntington Banks assist both teachers and students in Iearning about new
technologies, how the Federal Resarve System operates, and Career Fair Day.

The Cleveland Clinic Foundation opsrates a college preparatory curriculum that emphasizes the
biological and medical scisnces. (FOCUS)

A tremendous number of busine ses assist collage-bound students with scholarship
money each year. However, the promise of a scholarship alone is not enough to keep
an at-risk youth in school. More realistic kinds of enccuragement and incentlve
pregrams have been developsd with corporate support.

Employees assisting with after-schocl tutoring or social service programs provide
encouragement along with opportunities for a job or expanded education. The positive
message of an individuai's personal commitmeni combines effectively with a direct
financial incentive. Work-study opportunities along with individual support and caring
creaie an atmosphere of concern, hope, and motivation to succeed.
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The Personnel and Industrial Relations Agseciation (PIRA) in Los Angeles has formed a
partnership with the Oxnard School District to assist graduating high school seniors entering the job
market. Help is provided in developing professional-iacking resumes, aptitude testing, and coaching
in appropriate dress and conduct. Participating students are provided a fist of companies having
jobs matching their particular interests and skills. Menters provide mock interview sessions to check
students for effectiveness, as well as counseling to improve interview skiiis.

The U.S. Navy Pacific Missile Test Center at PL. Mugu, California, deveioped the computer-
based program that produces the customized resumes and a data bank that matchos cach student's
qualification with specific job opportunities. (FOCUS)

Communicetion among leaders in a community demonstrates a commitment to
collaboration. When a business becomes the leader, a team approach can bring
together scheois, parents, civic groups, and various agencies to explore creative
solutions to the probiems of students disconnecting from school. Partnerships give
business and indusiry opporiunities to observe problems firsthand and develep closer
ties with the experiences of swdents and educators. Both parties in partnership
become involved in ail phases over a broad range of planning and decision-making
activities. When these "up-close-and-personal® experiences are carried inte the
community, networking can take place and activities of the partnership acquire a

broader base of support.

Rock Hill School District Three in Rock Hill, South Carolina, conducted a strategic planning activity
which brought together representatives from all major community service agencies {Department of
Social Services, Youth Services, Drug and Alcohol Abuse Center, et cotera) as well as law
enforcement, local colleges, the Chamber of Commaerce, reprasentatives of several private businesses,
school guidance and ciassroom representatives, and several special-interest community groups. They
studiad the problems of dropouts in the ecmmunity, compared and reviewad services of the various
agencies, and developed recommendaticns for a community approach to the problems.

Among the recommendations were the coordination of a hub for an information-sharing Dropout
Provention Network by the schoot district, monthly or bi-monthly interaction by conecerned groups,
inclusion of the medical cornmunity in racommendations concaming pregnant teens, and personalized
presentations to groups such as the Chamber of Commerce.

The series of meetings ware planned and chaired by a community representative with excellent
organizational skifls. Each mesting was kept to a scheduled task, and communications were maiied
between meetings. The group was given a meeting schedule and gozls prior to the activity. (FOCUS)

Civic Organization Partnership Leveis

Many valuable partnerships function with nonprofit entities in the community. A
museum, Red Cross chapter, governmental agency, service club, church, or other
organization can function effectively as a school partner. Their time and energy
cortributions can impact directly upon students, raise funds for specific needs, or work
in tandem with business and industry to achieve goals in similar levels of commiiment.

Awareness of Education

Knowledge based on:

« Value of fulure citizenship

« information-gathering. primarily local media

* Published state and nalional rankings based on test scores
« Hearsay
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Knowledge is snhanced by actions such as:

* Informetion gathering from national news, magazines, and publications
* Acting as guost speaker

= Attendance at school functions

* Support of spacial programe

* Youth education included as a component of the organization's structure

Knowledge and actions become directed toward innovative joint efforts:

« Provide personal growth opportunities for students through citizonship
experiences

= Organizo one-on-one intervention activities

e Link education component of organization with a curricular need.

Awareness (Clvic Organization)

At the awareness ieve!, individuals within the organization develop their own
opinions based on information gathered independently. As part of the function of a civic
group or agency, an awaronass exists conceming the need fo replace ex’>ting members
or contributors vith energetic and socially conscious new members.

invoivement {Civic Qrganization)

A nonprofit entity in the community may sponsor & special program or activity to fill
specific needs of potential dropouts. Knowledge gathered by an Individual is enhanced
through a commitment of time and energy. Clubs, agencies, churches, colleges, and a
variety of other civic groups may jump very quickly into deeper levels of inveivement. A
component of civic organizational structure may target education as a goal.

The football team at the University of Texas adopted 36 fourth and fifth grade students as part of
Austin’s Adopt-A-Scheoi program. Each player met with his student once a week. The goal was
improved self-esteem which transiated into improved grades and attendance. The players found
themselves fesling the satisfartion of being a pasitive role model. (FOCUS)
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Collaboration (Civic Organization)

There are countless ways o provide a civic partner with opportunities for innovative
contributions. Many agencies within a community need the networking capabilities of
the education systern in order to maximize achievement of their own goals and
objeclives.

Clubs, churches, and collage groups are in a unique position to encourage and
crganize one-on-one infervention or tutoring programs. Organizations within a
community are in an ideal position to offer students opportunities to receive support, as
well as participate in service activities which may raise their own self-esteom.

At the collaboration level, the organization's educational goals or funding component
are meaningfully matched with needs in the curriculum. Students are supported by the
organization‘s proactivity to reduce at-risk factors and encourage personal growth.



Parerits

Parents are stili the most important influence on any child's attitudes. A parent may
be involved directly or indirectly in a fermal school partnership program by way of
empioymant or mombership in a civic group. Many parents of students in danger of
dropping out, however, are not particularly comfortable with the school setling
themselves.

Decigning ways to Invoive the parents as full partners in the education of their
childrén must be a goal for all scheals. Parinerships can help addross this and assist
by supporting the collaborative activities for parents. These can incl de sponsorship of
parenting classes and providing network leadership for agencies vhich address tha
home problems of potential dropouts. ‘

Weuving parent participation into the various activities of the school through
community outreach will aiso produce doeper leveis of effectiveness for all dropaout
prevaention activities.

In Nashville, Tennessee, a gonuine partnership oxists between teachers and parents as a vital
slement in their formula for student succoss.

A group of partnars in Nashvifle is helping make it easy for parents and teachers te work together.
The project is called TRANSparent and cperates at Carter Lawrence Middle School.

The school has instailed 10 telephone lines and the same number of answering machines so that
avery narent can find out about their child's educational activities avery scheol day.

Trachers write a script each day summarizing the curriculum, homework, and suggestions for
parents. The “credibility gap” is closed through this outreach, and parents are ompowered to be
raally involved with their child's education.

During the first week the schocl received more than 200 calls per day from paronts who listen to
spocific messages. The program {s now reaching a majority of parents each day. {(FOCUS)

Teachers and Administrators

Choosing educ:.tion as a career is nct an option to be taken lightly. A young person
entering coliege may know the availability of positions, certification requirements, and
degree programs necessary for employment.

The choice is not one only of logistics and opportunities. Once a person bacomes
invelved in the lives of students, he or she becomes a dynamic factor in each child's
chances for success ard a link with the future. Teachers and administrators have a
responsibility to the parents, the community, and the students.

Ask the next person you see "Who is the person who made the greatest difference in
your life as you grew to adulthood?” The chances are high that the answer will include
a brisf synopsis of a very special teacher.

Any aclivities of partnership which assist teachers and administralors, or revitalize
their contributions of time and energy, indirectly address the problems of poiential
dropouts.

The educatior.ai staffi must be considsred as a full partner in weaving a fotal
community partnership program for dropout proevention.
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A pesr counseling program was developed by Norerest Elementary Schoal in Pompane Beach, Florida.
North Broward Medical Canter and Coconut Creok High School participate in this Partners in Progress
program. High schoo! studants, who were formerly identifiod as potentisl dropouts themselves, are palred
with elementary ctudents who aro at risk. Af tho same time, the youngsters have a mentor from the
medical conter staff who provides a role model of a working person.

High school students gain a sense of responsibillly and give encouragement to the Noccrest students,
and the medicd center employeess bensfit through the oppsrtunity to help a youngster. (FOCUS)

Students

Even the most invoived and caring parents, teachers, and community members are
often puzzied by the attitudes of students. The various undesirable coping skills
exhibited by studonts manifest themselves as an increase in teen pregnancies,
discipline problems, underachievement, and chemical abuse. A segment ef the school
population which doss not seom to possess the typical at-risk factors may succumb to
what is commonly classified as poer pressure it a strong, positive self-image related to
learning does not exist.

There is a noticeable and-admiruble tendency on the part of educaters to feel
responsible for solving problems. Yet, the resulls are often the impiementation of
another grogram, test, cance, graduation party, or some other strategy designed to do
something for students. Well-meaning as these activities and programs may be, thoy
have litlle effect if the students themseives do not buy in or have responsibilities
outside their own skins.

At the awareness level, students are knowledgeable concerning education as a
requiroment. They know the rules for behavior and attendance, but they conform to the
system with little, if any, enthusiasm for learning. Students can be aware of education
without any real commitment.

Knowledge of rules and systems is enhanced by studenis as they become involved
in actions which enhance their learning. Choosing education as a value, meeting
testing requirements, and adopling standards of behavior and attendance for completion
of an educational pregram ropresent the involvement love! for students.

it is not only advisable, but imperative thal educators and the community accept
students as full pariners in effeclive education. Opporiunities must exist within every
school system and community for students to set thelr own expectations, experience the
“natural high" of doing something worthwhile for someone else, and become creators of
educalion for themselves. Educalion should be accomplished with students rather than
for them.

There is the heartbreaking account of the worried mother who wails in the dark
agonizing over every inch or winding road until her son or daughter enters the door, only
to face an intoxicated teenager who couldn't seem to cara less. “Don't you know how |
feei?” she bluris out at a face with a foolish grin.

Of ~~urse not. This child has never taken responsibdilily for another human
beiny oly manners, swimming lesscns, good grades, designer jeans, but no feel for
anythu.g outside of or greater than self.

When students help other students, serve their communities, creaie their own
expectations, and look long and hard at their own values, the collaborative feve! of
students in parinership with sducation exists.
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Keeping the Momentum

Both boys had been expelicd in the last quarter of their ninth grade year. The charge was
extortion.. profection money.

Three years later, one of them was singing in the choral concart and was honored with a
solo. i brought tears o the eyes of his former homeroom feacher.

“Im so thrillsd for you, Earl,” she fold him afier the performance. “You afways had a
wonderful talent, but I'm especiafiy pleased to discover you got back in school.”

“Thanks. |wondered if you'd recognize me.”

“Oh yes, what do you plan o do?"

“l want fo graduate and get a good job. | love music and it mads me kke school beftsr,
but | know i's hard to ever get amyawhers singin'.”

“What ebout Andre’, do you ever see him?”

“Yea. | tried gettin' him to come back, but he don't want to. He’s eighieen now an! gol no

“l know, | saw him riding his bicycle dovm the sfroet not foo long age. Im so giad you
came back.”

She also had a lump in her throat when Earf marched across tha stage al graduation fo
wot his diploma, But what about Andre"...7

High Schooi Choral Music Concert, Spring 1968

At the Sixth National Symposium on Partnerships in Education, a representative from the
state of Arizona was addressing her remarks to James Harvey whose participation on the
National Commission of Excellence in Education assisted in the production of a roport, “A
Nation at Risk.” Arizona, reporied the representative, had surveyed partnership activities in
that state and determined the average life of a parinership 10 be 15 months. Several of those
in attendance found this shocking. Mr. Harvey, however, was not surprised.

Many activities touted as partnerships in the beginning are really little more than one-shot
contributions and bacome history after the first ysar. Jumpirg on the bandwagon of
partnership because it is “the fashion” can do for more damage than good te the long-term
image of effective education and dropout prevention in a community when results are
misunderstood or left uncommunicaled. Once a parinership is established, the systematic
planning process must include monitering of progress, ¢ncumentation, recognition, and
evaluation in order lo foster renewal.

A meaningful and well-designed evaiuation and feedback sysiem is, perhaps. the most
important component of g succaessiul partnership.

The present structure of a scheool-year calendar lends to nroiect a linear pattern. All
activities seem to have a beginning in lale summer and work their way tnward closure as
spring fums to summer again. Like roliing a pencil across a desk and letting it fali off when it
reaches the other edge, partnership activities can disappear from sight. A linear pattern is not
the ideal approacii 1o partnership or, for that matter, dropout prevention. Rather, a cycle
which is planned lo include evaiuation and renewal based on goals, strengthens the
partnership and guides activities to deeper levels of commitment.
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Soms parinerships are one-on-one activities with an individual school. Other activities
have districtwide impact while others target a specific procram. Regardless of the style, each
partnership should be treated as a cycle with renewal elements built into the process. These
elements fal into three major categories:

« Monitoring
* Publlc relations and recognition
 Evaluation and feedback

Keeping the momentum is not a consideration 1o be tacked on io the end or resorted io
when the partnership seams o be on shaky ground. The elements of renowal must be
planned and continuous.

ionitoring

Simply stated, monitoring means "knowing what is going on.” Monitoring of the
partnership should be entered into by all key players. Each activily of the partnership will
bensfit, including essessment of needs and resources, training, planning, and management,
as well as the specific projects. The players are members of the partnership planning
committee which includes teachers, parents, and students along with representatives from
the partner organization and the district-level parinership coordinator. Moniforing has the
adgitional benefit of increasing the degree 1o which all players take "ownership” of the
activities resulting in greater dedication to their success.

The monitoring process, in and of itself, does not make judgments. Documentation and
communication are the primafy components. The informaticn gathered and communicated,
however, is essential to the recognition and evaluation elements or renewal. Sevoral
methods of monitoring may be employed:

= }Holding regular meetings of the parineiship cornmilies

« {nviting all playars to view or participate in events

* Sharing of newsistters from both sides of the partnership

« Conducting formal surveys by the parinership coordinator (semi-annual/annual)

= Making use of informal communication cppertunities

= Sharing decision making o adjust of fine-tune activities

« Compiling information for ease of access and reference

* Presenting an annual report to the superintendent and school board summarizing
the total prop-am (partnership ceordinator)
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Clearly, undsrstanding what is going on in a parinership can sefve 1o overcome many of
the common pitfalls that lead to disappointing resulte. On the other hand, ili-informed
participants in parinership may abandon the project and teke with them negative attitudes
which did not exist prior io the attempt or reinforce doubts and suspicions. The negative
beliefs held by the business community regarding the inability of educators to prepare youth
for work, incompetency, and lack of sensitivity will be reinforcad through misunderstandings
that create stronger aflitudinal barriers. Likewise, without the use of good communication
strategies, the private sector and community will risk being viewed by educators as self-
seiving, profit motivated, and insincere in their interest.

Through monitoring, an understanding is achisved which leads to deeper levals of
partnership. The rapport geined encourages projects which may not produce the anticipated
resuits to become leaming and growing experiences for the participants. Modification or
replacemant wili taks placs without destroying the partnership. it is not just advisable that
monitoring take place; it is essential.

Public Relations and Recognition

Public relations and recognition ensure two-way communication in parinership. Two-way
communication can change attitudes. Ofien, the first notion of public relations is, *How can we
get the newspaper o run a picture?” This traditional approach through media coverage is
very hard to control and ofien unattainable. Although informing the media is always
appropriate, many more reliahle means of “spreading the good word” and demonstrating
appreciation are available to school partnerships.

Public relations is essential to all functions of a schoo! or district and should never be
taker. lightly. Each schooi or district has two publics: extemnal and intemnal. The external
public consisis of those people, organizations, and community entities not employed in the
aducation industrty. Conversely, the internal public consists cf those who worlc in the schools
or district. One is no more important than the other. The approaches may differ or overlap,
but both require input and atiention.

Both the school district and individual schools should have written public relations plans.
Within these plans are components dealing with analysis, planning. communication, and
evaluation. Foliowing a public relations plan conveys confidence and organization.
Parinership fits comforiably in: the PR plan at all levels. A variety of funclions within the PR

pian may be employed including:

* Daia collection

« Analysis of efforls

* Goal setiing

Avallability of workshop and fraining sessions
» Development of evaluation processes

« identification of key publics

Racognition Is clossly linked with public relations and renewal. Appreciaiion aclivities
convey a sense of worth and esteem to the recipient. Often recognition is saved until the
completion of a project or the closs of the school year. It is important fo remember that
racognition, like public relations, mus* be plarned, consistent, and cortinuous. Simple ickens
of appraciation such as a smile or a “thank you" can make a huge difference in the degree of
commitment and aftitude of parinership participants. Since schools tend io be on the
receiving end of most inlilal partnership activities, they nend to be alert to possibilities for

recognition of thelr partners.
Often the school principal and the sachers become so absorbed in student results that
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they miss obvious opportunities for partnership recognition. One technique is to create a
monthly “Tips for Partnerships® memo. This reminder works well and is aiso appreciated by
principals. [t consisis of ideas briefiy describing ways to communicate appreciation to
partners. The tips can be conveniantly printed and distribu.ed at a monthly district principals®
mesling. ldeus target holiday celebrations for the next month, sharkhg of opportunities, and
seasonal activities. A sampling of suggested means of recognition includes:

= Holiday decorations for offices provided to pariners by schools
¢ Inclusion of partners in school weliness activities

« Complimentary tickeis to athletic events

= Complimoentary tickets to cancerts and plays

= Art exhibits (display in the businsss location)

* Hosting a business function in the schoo!

Lunch invitations

* Use of company iogo on school newsletters

« Greeting cards (including holiday, birthday, thanks, and get well)
« Student designed gifis

« Seedlings or plants grown by students

Other recognition materials can be buiit into the districtwide program. Framed partnership
certificates display pride when hung in both the business and the school. Certificates of
appreciation may be printed or individually designed by students. An awards program to
recognize ouistanding contributions functions as the annual cslebration of community
partnership, as well as the occaslon te inform participants, recruit new partners, and attract
media coverage. A crystal apple, brass school bell, or engraved iray makes an appropriate
trophy.

Evaluation and Feedback

Evaluation is a process designed to determine the value of an activity. Feedback
communicates information conceming that value back to the source of the actions.

A meaningful and well designed evaluation and feedback system is, perhaps, the most
important component of a successful partnership. It alsc can be the most elusive. The plans
for evaluation should be designed simullaneously with the project or program as it is
developed. Evaluation must not be an afterthought. The process of thinking through how a
project is ic be evaluated can contribute fo the design of the activities.

The tendency of an evaluation process is 1o gather information for feedback exhibiting
some sort of gain or achisvement. Educators tend to measure for success or failure. in
partnership activities, however, projects which did not achieve the expected resuits may be
the source of valuable information or a leaming expsrience even when not percaived as a
roaring success. The results may be the gathering of new information, shifts in prioritiss, or
identification of areas needing revision. If the partnership is a strong, communicative
relationship, the evaluation process may be as important as the results. if, however, the
partnership is not adaptable to change or medification, it will flounder in disappointment.

The relationship of planning and evaluation requires careful examination of what is being
evaluaied and why. Ask the following two questions in the evaluation;

1. Did the program or projact achieve the goais which were set?

2. Can strengthe and weaknessss be identified for adjustment and correction?

As part of the planning process, the partnership committee should decide when and how

often fo evaluats. A school-based project can be evaluated when it is finished. Ongoing
activities profit from periodic evaluation fo aflow for adjustment. The results may become part
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of & long-term program evaiuation conducted en an annual or semiannual basls by the school
or district.

The next consideration is the use of evaluation for quantilative and qualitative information
resuits. B th can be useful. Quantitative techiiques require a baseline of previous dataor a
starting point from which to measure. This type of evaluation tends to be measurable in
numerical terms. Examplss inciude comparing yearly figures on dropout rates, numbers of
expulsions, test scores, ages of drapouts, and distribution of mincritiss or male to female
ratios. i is imporiant that the means of counting or gathering information be the same fer the
baseline as for the resulis.

Qualitative evaluation may be oriented toward survey and opinion resuits rather than
numarical findings, but it also be:efits from a base of information. A clearsr picture of what
has besn accomplished can be ssen if the same questions are asked before a project begins.
Showing a measurable qualitative gain or reduction ir more difficult and timing is important.
In fact, attempts to make qualitative results measurablo may interfere with the effactivensess
of the evaluation. Ending a highly motivational and rewarding session by handing out a
questionnaire can take the edge off good feelings about the acuty. Questions conceming
changes in fcslings and altitudes or reasons for staying in sciiool may garner useful
information by which to evaluate, but timing and appropriateness of the questions shouid be
considered.

The very process of evaluation communicates to both students and community the
importance of “being there.”

Members of the communily may happily engage in less formal types of evaluation. In
some cases this interaction may also be related to recognition. Interviews with students and
teachers at school- or business-sponsored functions relate valuable qualitative information
with great candor.

Another imporiant element of evaluation is the opportunity to say, “You are important.”
Students wire drop out of school often express the belief that no one seems {0 care. The very
process of evaluation also communicates to both students and community the importance of
“being there.”

Evaluation is a key to the success of partnership. Only through the use of feedback can
participants in the partnership determine to what extert they have contributad, met goals, and
made changes.

Diagnesis of a Troubled Partnership

A detailed profile has besn developed in the preceding chapters for construction of an
ideal partnership program. But, what if you have taken charge of a shaky existing pragram
or somshow managed to get into an uneasy partnership situation?

The first year of parinership is usually rather rewarding. The good fselings may even
cany into the second or third year. But, if the partnership does not foster deeper levels of
invoivement and collaboration, produce new ideas, ar involve new peopls, it will fade and die.

Problems with continuation and renewal can be grouped into three major areas of concern
based on a Brandeis University study of 21 partnership projecis. if the reader roads to
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diagnose an aifing partnership, the following checldists may be helpful:

1. A stagnant meintenance relationship

« lack of recognition and publicity

v lack of fong-range plans or strategies

# no basic understanding o' the goais

¢ lack of evaluation/no resuiis

# no changes were orsenvad

« no vaiue was communicated

# bureaucracies formed through paperwork and red taps
2. Changes in pricritios

« economic changes

¢ curriculum changes

« budget problams

# goais were not agreed upon
3. Tumover in key players

« not enough people involvad

« players got bonad and sent a substitute

# alternate members not well informed

¢ 100 much delagated to uninformed people

« lack of ownership or no say in the process

The turnover of key players is a continual hazard of parinership. Transfer, retirement, and
promotion are inherent in both business and education structures. In addition tc planning and
revising for new evaluation data, the shifts in participants and iheir levels of commitment
create a dilemma for the partnership program. Continual marketing and coordination of the
districtwide program are necessary in order to survive major changes in leadsrship, sconomy,
and personnel.

if the parinerships do not produce new conditions, changing pricrities, valued data, and
alterations in attitudes, and if these conditions, priorities, date and aftitudes are not valued
and acted upon, the relationship will not grow desper. If partnerships are fu 'ast, we must not
only ask for resuits, we must act upon them!

Ultimate Evaluations

Most imnportant is she goes after what she wants and really cares about peaple. | hope |
can be as good and spacial person as she is!
Comments by Stefia, tenth grade, on her role mode;i, 1986

The most inferasting thing about his talk was that | lbarmed somsthing even though | didnt
have fo or didnt want fo.

Eighth grads boy's comments on a guest speaker, 1987

You reached out and touched (our son) and made a diffserence in his life.
Thank you from Julia, parent of a giftsd child, 1989

| didn't want to choose (college) because | nevear thought that | could make it there until
you told me i couid.
Malcolm, finishing his freshman year of college, 1989

You are my safety vaive in life. | fee! that whatever happens to me I can go to you for
helg, guidance, and support. | want to say thanks for alf that...just knowing that you are there
makes laking chances easler.

Torn to his mentor, Graduation, 1986
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The National Dropout Prevention Center's FOCUS Database

The National Drepout Prevention Center presenis FOCUS, a collection of databases aimed
at dropout prevention. This informative and user-friendly system makes information instantly
accessible to educators, researchers, and policymakers.

Two components of FOCUS are the Pregram Profifes and the Calendar of Events. The first
enables the user fo locale spacific data on dropout prevention programs across the nation by
simply typing in key descriptors. Profiles are gathered from state and federal Departments of
Education, the National Diffusion Network, and other organizations and agencies. Profiles are
continueally updated and added to the database, providing the most up-te-date information
available.

The caiendar iists national, state, regional, and {ocai conferences and meeiings on at-risk
youths. [t supplies details such as, dates, conference titles and topics, sponser(s), contacts,
and target audience.

Anocther feature of FOCUS is the Resource Materials Library. Users can locate publications,
videotapes, and other materials shelved in the National Dropout Prevention Center which relate
to at-risk youth by typing in descriptors. Additionally, the user can view the bibliographic
information of title, author, date, publisher, a short abstract of the item and contact information.

FOCUS is accessible seven days a week through normal long-distance phene lines with the
use of a personal computer and modem. Telenet subscribers may also access FOCUS. An
instructional manual is available from the Center for $5.00 which entitles the purchaser to
updates and additions.

For more information on becoming a FOCUS user, please contact the Center at the phone
number listed on the inside back cover of this publication.

Additional Resources

National Association of Partners in Education, National Schoel Volunteers Program, inc.,
“Volunteers in the Nows."

Directory 80, Parinerships in Education Journal, 1132 Gershwin Drive, Largo, Florida 34641,
19€9.

National School Public Relations Association, 1501 Lee Highway, Suite 201, Arlington, Virginia
22209.

Cities in Schools, Inc., 1513 Cleve.and Avenue, Building 200, Suite 201, Atlanta, Georgia
30344.

Bill Milliken, President, °Cities in Schouols, inc.,” 1023 15th Street, N.W., Washington, D.C.
20005.

Oregon Student Retention Initiative, 318 Pubiic Service Building, Salem, Oregon 87310, (503)
373-1870, Asls for their publication, “Building & Community Business/Education Parirership -
A Tool Kit.”

Far information about the Boston Compact: Edward Dooley, Executive Director, The Boston
Compact, 26 Court Streat, Boston, Massachusetts 02108, {(617) 726-6200
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White House Office of Private Sector Initiatives, The White House, Washington, DC 20500,
{202} 456-6676

Public/Private Ventures, 399 Market Street, Philadelphia, Pennsyivania 19108-2178, {215) 592-
8099, sk for their publication, *A Practitioner's Guide."

Nationai Alliance of Business, 1015 15th Street NW, Washingto. DC 20005, (202) 269-2888,
Ask for their publication, “The Fourth R.°

Dan Merenda, Executive Director, National Association of Partners in Education, 300 North
Washington Street, Alexandria, Virginia 22314, (703) 836-4880.

Edmund M. Burke, Director, The Center for Corporate Community Relations, Boston College, 26
College Road, Chestnut Hill, Massachusetis 02167, (617) §52-4545,

The Regional Laboratory for Educational Improvement of the Northeast and islands, 280 South
Main Street, Andover, Massachusetts 01810, {617) 470-0083, Ask for their publication,
“Business-Education Partnerships: Strategies for School Improvement.”



AT-RISK FACTORS FOR POTENTIAL DROPOUTS

Low Socioeconemic Level

Minority (particularly Biack or Hispanic)

Parent(s) Did Not Finish High School

Language Problems

Frequent Absences or Tardies: Previous Suspension or Expulsion
Higher-Than-Average Rate of Discipiing Problems

Low Achievement Test Scores

Low School Grades

Lower-Than-Average Intelligence Test Scores

Repeated One or More Grades

Severe Reading Problems

Poor Study and Work Habits

Reported Feelings of Alienation From and Disinterest in School

Unstable Home Environment (frequent moves, conflict between parents, singie-parent
family, family violence, alcoholic or unemployed parents)

Frequent Physical or Emotional Problems

Low Self-Concept, Low Self-Esteem, Feelings of Lack of Control of Life
Alcohol or Drug Abuse (includes underage use of tobac~o)

Low Level of Participation in Extracurricular Activities

if Female, Being Pregnant

Enrolled in General Education Courses Rather Than a Vocational or College
Preparatory Program
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(NAME)

(SAMPLE PARTNERSHIP CERTIFICATE)

The
Number One Apple
Award

is presented to

for a job well donel

CLASP

Date

(SAMPLE APPRECIATION CERTIFICATE)
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For (School)

and

For (Pariner)

and by doing so agrees to becomu involved in the following manner:

school(s} agree t0 maintain liaison with
and to keep channels of information open
and up to date concerning resources provided and benefits derived.

The contents of this memorandum of understandings are subject to the policies cf the Rock Hill
School District Number Three and may be voided by agreement of both parties.

ADOPTER PRINCIPAL

This partnership has been reviewed by the Department of instruction and is certified to be
consistent with the district curriculum and accepted educational practices.

DATE

(SAMPLE PARTNERSHIP AGREEMENT)




SEMESTER INVENTORY AND EVALUATION REPORT

Business/Education Partnership

Name of Business Partner

School or Program Partner

Person Responding

Activities; during the pas: semester:

Successes:

Problems:

Recommengations/comments:

How can CLASP help you at this time?

Return to: School District

(SAMPLE EVALUATION TO BE SENT TO SCHOOLS AND PARTNERS)




Name

is a terrific teacher!

School

is a wonderful spot!

Subject

is great!

My five wishes

Inventory:

Please list any community involvements which
already affect your classroom . . . supplies,
tutors, guest speakers, and so on . . . You
already are doing some pretty wonderful things
which need recognition.

(SAMPLE NEEDS ASSESSMENT)




School District Name
Address
Phone Number

( ) 1am interested in the Community Leadership and Support Program. Piease
contact me for an appointment to discuss the details.

{ ) llike the program, but § ain unable- to help at this time.

INVENTORY. . . your involvement at this fine

INPUT. . . ideas or thoughts yo' would like to have passed along to educators

Name and address of business, group or individuai:

Person to contact: Phone

(SAMPLE INTEREST SURVEY FOR BREAKFAST)




Schooi-Community-Business Partnerships: Foundations for Dropout Prevention, a handbook
designed to encourage the formation of vital, community-wide partnerships, is published by the
National Dropout Prevention Center. Additional copies may be ordered for $8.00 plus shipping
and handling. The Center has produced a variety of other products which can be helpful to
those who work with at-risk youth.

To obtain a complete list of publications and prices cali or write:

Publications Department

National Dropout Prevention Center
Clemson University

Clemson, SC 28634-5111

(800) 443-6392 cut-of-state

(800) 868-3475 in South Carolina
{800) 656-2599
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