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COMMUNITY EDUCATION AND ECONOMIC DEVELOPMENT
by
Rob McDaniel

The American economy is in the throes of change. We are rapidly
changing from an industrial based economy to one based on information.
Increased competition in international markets, the migration of produc-
tion units out of the country, plus the impact of global economic trends
have combined to shrink the U.S. industrial sector. These changes, in
combination with the domestic trends toward replacing jobs with new
technologies and changing labor force patterns, have revolutionized the
relationship between learning and work. Lifelong learning for the
individual and the development of community strategies beyond the simple
. attraction of new businesses have become economic necessities.

As a result of these changes, education (public, private and corpor-
ate) is expected to grow to be the largest domestic industry in the
United States (Edwards and Snyder, 1983). This broadened role for educa-
tion refiects the increasing need for retraining, continuing professional
development, and new strategies for economic development in a society
where the rate of change continues to escalate.

Community education programs are in an unique position to help people
and communities respond to societal change. They can identify and
respond quickly to local needs. By utilizing connections with institu-
tions of postsecondary education, small business development centers,
state agencies and economic development organizations, they also have the
capability to access resources and expertise for enhancing local economic

development, increasing business formation, and creating new jobs.



This report explores the potential 1inkages between community educa-
tion programs and local economic development activities. It includes

four sections:

A discussion of the roles that community education programs and
practitioners can play in local economic development.

- A survey of activities currently being undertaken by community
education programs in the economic development arena.

- A description of models outside of community education that may be
adaptable for use by community educators. _

- A summary and checklist for community educators wanting to increase
their involvement in local economic development.

Because of the changes in the economy, most communities in the
United States are pursuing some form of local economic development.

The majority of these in turn have concentrated on the atiraction

of new industry. To do this, most have established new organiza-

tional structures or added this responsibility to an existing entity
responsible for community development or local government
coordination. This has resulted in thousands of such groups chasing
the 500 or so industries that expand into new areas or move each
year. The majority of resources spent in this pursuit do not bear

fruit (Gray 1986).

Consequently, the need for a more comprehensive approach to local
economic deveiopment has become cobvicus; numerous approaches have been
recommended. Many incorporate the work done by Pulver (1986). A modi-
fied synthesis of Pulver’s conceptualization by Gray (1986) is the basis
for defining local economic development in this report.

According to Gray, a comprebensive approach to local economic devel-
opment includes the following st.ategies:

o stopping Tocal economic "leakage” (money being spent outside the
community on goods and services that are or could be provided
locally), both in individual purchases and by local businesses,

o initiating activities to retain and expand existing businesses, and/
or to stabilize the local economic base,




o supporting local entreprencurial efforts to develop new businesses
in the areas of retail, small manufacturing, and home-based
business,

o capturing outside, and attracting new, dollars into the local
economy through tourism, retirees (or others with transfer payments)
and grants acquisition,

o finally, and on an opportunistic basis, the attraction of new
business to the community.

As noted by Gray (1986), the strength of this approach lies in the
variety of activities which can be pursued and, therefore, the increased
Tikelihood of success. It is also an apprcach in which community educa-
tors can play a number of active roles. These roles are discussed later
in this section. First, it is important to lay a foundation for communi-

ty education’s involvement in local economic development.

The Linkage of Community Education and local
Economic Development

According to Kerensky and Melby (1971) "community education is much
easier to describe than it it is to define.” In reality, it is not easy
to find a consensus on how to describe community education or what makes
up a community education program.

For the purposes of this report, community education as defined by
the C.S. Mott Foundation (1987) and a blending of Decker’s {1976) and
Minzey’'s (1974) conceptualizations of a community education program are
utilized. These form the basis of the argument for community education’s
linkage to local economic development. The C.S. Mott Foundation (1987)
defined community education as:

the learning process to help individuals and communities identify and

solve common problems through the use of community resources. Using

the process, partnerships are built between schools, families,

community agencies, business, etc., to address education and
community issues.



When putting the "process” into practice, the components or "building
blocks® of a community education program most often include the follow-
ing ideas from Decker (1976) and Minzey (1974):

o axpanded use of school facilities beyond regular school hours
o life-long learning and adult education programs
o enrichaent programs for school-age children and youth

o interagency cooperation and coordination fostered to meet community
needs and problems

o citizen involvement and participation in the operation of the
community education program as a philosophic tenant

o enhancement of the K-12 curriculum through the utilization of
community members in the classroom

o community development activities wherein the community education
practitioner plays a catalytic role in helping citizens identify
local problems and undertake their solution.

A comprehensive community education program is illustra.ed in Figure 1.
The philosophic basis for the community educator’s involvemen* in
local economic development is clearly delineated in the Mott definition,
particularly in its focus on the process of working with community mem-
bers to identify and solve community problems using community resources.
Programmatically, local economic development efforts can be initiated as
part of the community educator’s inter-agency cooperation and community

developitent activities (illustrated in Figure 2.). From this perspec-
tive, the question for the community educator is not whether involvement

in local economic development is appropriate but what are their possible

roles.

Successful economic development efforts require an informed
leadership - a leadership which is familiar with both community values

and economic development strategies. Community educators who are quite

i0



Figure 1. A Comprehensive
Community Education Program
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Figure 2. Local Economic Development
from Community Education
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often in tune with the community can contribute to the necessary
leaderz*in. Therefore, their first step in becoming involved is to learn
more about economic development and then adapt this knowledge while
urcating their information on local activities. In this regard, they
especially need to become conversant {n economic and business development
practices. Community educators also need to develop an understanding of
what drives their local economy (Delargy 1988). They additionally need
to learn about the economic development agencies and orgarizations which
exist locally, and also those agencies outside the community that can act
as resources. With this understanding in hand, the community edurator
can assess the opportunities for community education te contribute to
local economic development.

These opportunities may take the form of offering classes on small
business development, 1inking people to needed expertise, or working with
the community in an economic goal-setting process. The latter possibili-
ty highlights the fact that economically distressed communities can bene-
fit from the "process” assistance that community educators can provide.
How this can take place has been outlined by Delargy (1288:5):

Community education can encourage the development of a community

or neighborhood process which determines the econcmic goals of the

community. An important first step for the community is to set

economic development priorities or goals. After goals are set and
prioritized, the community can focus on specific strategies to
achieve these goals. Many times the goal-setting process itseif

can enhance the community education process as an effective means

by which economic development goals may be met.

Whatever the case, the community educator’s efforts will likely in-
clude offering educational programs, linking resources, and seeking to
activate the school as an important partner in local economic develop-

ment.
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Educational Opportunities

If we return to our conceptualization of a comprehensive apprcach to
local economic development, it is easy to see how educational programs
can be critical to success. Workshops on understanding how the local
economy works are a first step in stemming economic leakage. Business
management seminars and employee training are importaat in efforts to
retain and expand local business. In the stimulation of new enterpriées,
educa.ional support (again most often in small business management) for
entrepreneurs is essential. For those communities that pursue an eco-
nomic development strategy of capturing outside dollars through attract-
ing tourists or retirees, workshops on tourism and successfui retirement
communities will be valuable. Lastly, an important component in the
at*raction of new business/industry is the availability of a broad range
of educational possibilities. For example, the likelihood of attract!ng
a new industry is greatly enhanced by the possibility of "customized” job
training for its employees. Figure 3 graphically shows the relationship
of education to economic development strategies and potential roles for
the community educator.
Comnunity Educator as a Resource Linker

Community educators traditionally work with a variety of agencies to
deliver their community education program. They can apply these skills
in interagency collaboration and in locating outside resource people to
assist the community’s economic development <ffort. This may require the
community educator to establish a new set of networks, or it may only
require working with long time partners {e.g., community colleges and

universities) in a new way.



Figure 3. Community Education
and Economic Development
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Centralhto the community education endeavor is the full utilization
of the school and its resources. In many comaunities the school and its
personnel constitute the single most sophisticated and resource rich
institution in town. The potential contributors are numerous. By way of
example, physical capacity exists within many schools for the housing of
small business incubators, and school’s possess highly educated personnel
sophisticated in grant writing and working successfully with state
agencies.

Undc ubtedly, to visualize the possibilities and the appropriateness
of the school’s more direct involvement in local economic development,
much discussion will be required on the part of the school board
trustees, administration and teachers.

Many community education programs throughout the United States are
already irvolved in activities supportive of local economic develop-
ment. To understand what commun‘ty educators are doing, the WSU
Community Education Center undertcok a research effort in the fall of
1987. The results of this effoit are presented in the next section of

this report.
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WHAT IS HAPPENING QUT THERE? TWO SURVEYS OF COMMUNITY EDUCATION
ACTIVITIES IN LOCAL ECONOMIC DEVELOPMENT

by
Diane Horton

Mary Emery
Rob McDaniel

involvement in economic development, has not been a priority within
community education. With the exception of the documentation of school-
based enterprises in the South, there is a lack of infermation about what
community education programs are doing related to economic development.
To overcome this, the Center undertook two surveys. The first in the
fall of 1987, was a survey of the directors of C.S. Mott Centers and
state agency community education offices. The second, in the spring of

1988, was a survey of community education programs across the country.

For this part of the research, a short survey instrument was adminis-
tered by telephone to state center diractors and state education agency
divectors listed in the C.S. Mott Foundation 1987 Guide to Community
Education Resources. We attempted to interview all those listed, but
because of time conflicts, vacations, etc. only 64 useable questionnaires
were completed.

Tor the purpose of this first questionnaire, economic development was
def‘ned very broadly to include job training, education in new technolo-
gies, and marketing classes as well as rural revitalization and urban
rencwal programs. In the telephone survey, questions were :nciuded to
also solicit information abou’ the collaborative nature of any economic
development activity. Informatirn collected in this initial effort was

17
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used in turn to develop the second survey, but the first survey also
yielded int-resting insights.
Survey Results

The results of the interviews are summarizad in Tables 1, 2 and 3.
Table 1 is an overview of communily education’s involvement in local
economic development by state. The majority of states reported activity
in several program areas. States reccived a positive score if anycne
interviewed from that state knew of at least one example of community
education involvement in the programs listed across the top of Table 1.
Table 2 presents the number of respondents reporting the participation
in an economic development activity of at least one community eduzation
program within their state.

Through the interviews we discovered that many state agency offices,
centers and professional associations were planning to address economic
development issues in their future agendas. Several respondents (e.g.
Alaska, Alabama and Georgia) ind{icated that their 1987 association
conferences would focus at least one session on some element of economic
development. Examples of planned conference sessions included small
business development, school-based enterprises, and training in local
economic development.

In addition, interviewees were 2zsked if they utilized data on
economic changes in their planning to meet future conditions. A number
indicated they were using such data in the development of the state’s
five year plan. Table 3 summarizes responses to the questions on
planning.

The survey further established that community education programs were

actively cuvllaborating with other agencies in sponsoring programs related

12
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Table 1. Community Education Inveivement in Economic Development by State*.
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Table 2. Number of Respondents Indicating Activity in Various Types of

Programs.

Ixpe of Program Number
Basic skills programs 44
Job training programs 37
Training in new technologies 37
Leadership training programs , 37
Vocation programs i3
Professional development programs 32
Career counseling 29
Job retraining programs 28
Classes for small business 27
Job upgrading programs 27
Management training programs 27
Counseling, referral, or information services for

families of workers or farmers in transition 24
Community development programs (urban renewal or

rural revitalization programs) 22
School based enterprises 22
Entrepreneurship training 19
Market classes for farmers, ranchers and

small business people f 17
Tourism/recreation classes or training 17
Home based business classes 14
Community economic analysis programs 12
Small business incubators 9
Main Street programs 6
Programs on capitalization or venture capital 4

Table 3. Number of Respondents Indicating State Activity in Planning
for Economic Development

Yes No No_Answer _

Planned to address economic development
issues in the future 34 28 2

Utilizing economic data in their
planning efforts 28 35 1

14 <0




to economic development. Most commonly, programs and classes were co-
sponsored by vocational education entities and the community colleges.
Universities were also co-sponsers, particularly in professional develop-
ment programs and management training.

Programs related to small business were often co-sponsored by the
Small Business Administratior or Small Business Development Centers.
Other co-sponsors included JTPA (Job Training Partnership Act) progranms,
and displaced homemakers programs. These latter agencies were collabora-
tors in job training, upgrading, and retraining programs. Cooperative
Extension was frequently mentioned as a co-sponsor primarily in marketing
classes, home based business classes, and leadership training. Economic
development associations or councils were cited as co-sponsors, partic-
ularly in community development projects, leadership training, and
classes for small business.

Data from the survey also indicated a growing involvement with the
business community. The Chamber of Commerce was listed as a co-sponsor
in a wide variety of programs. Also, private industry or corporate
interests were cited.

Conclusions

The survey data provided a strong indication that there was substan-
tial involvement in local economic development 2:tivities running the
gamut of educational responses from small business assistance to com-
munity development. The data further suggested that community educators
were cooperating extensively with other agencies to provide these pio-
grams (something that was born out in the second national survey of
community educators discussed later). A growing interest on the part of
community education practitioners to become more involved with economic
development was also evident. 01

f &
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While providing a preliminary understanding of community education’s
involvement in local economic development’, the data had two serious
limitations. In the first place, many of the interviewees were not ac-
quainted with every program in their state. Thus, economic development
activities were, very probably, under represented in the results. The
second difficulty with the data was that some interviewees may have
interpreted "involvement® as knowledge of an event, while others reported
only those efforts where community education was a direct sponsor. While
providing important new information on community education involvement in
economic development, the survey left many crucial questions unanswered.
Consequently, it was decided to canvass the community education programs

throughout the United States.

A national listing of community education programs does not exist.
To establish the mailing 1ist for the survey, each of the Center direc-
tors in the 1987 Guide to Community Education Resources was contacted for
a listing of the programs in their state.

With these in hand, a ten item questionnaire on the program’s
involvement with local economic development activity was mailed to 2568
programs around the couniry in January 1988. (The survey instrument is
reproduced in Appendix A.) Over half of the questionnaires (1450, 56%)
were returned; 1440 were received in time to be included in the computer
aralysis.

The results from the survey are presented by individual question.
The questions are discussed in logical rather than numerical order. As
the data for each question are discussed, they are related as appropri-

ate, to the analysis of previously discussed questions. Of course, not

16
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all questions were answered by all respondents. Therefore, the number of
responses as well as their percentage are sometimes given for each item
within a question. (Appendix A also includes a copy of the survey with
the results by number and percentage.)
Survey Results

To establish a context for what community educators are doing in the
economic development arena, we asked in Question 4: "...to what extent
are the following economic conditions a problem in your local community?*
The question listed eight conditions and asked the respondent to rate
them as: a definite problem, a slight problem, not a problem, or don’t
know. Table 4 shows the number and percentage rankings for each of the
eight economic conditions.

Those economic conditions considered to be a problem were ranked as
follows:

0 the lack of job opportunities was seen as the most severe problem,
listed by 82% of the respondents,

0 a declining economic base, a dwindling business community, and
the lack of trained workers were rated by roughly two thirds
(64% to 69%) of the respondents as problems,

o a poor investment climate, farm closures and plant closures
were listed by half (57% to 58%) the respondents as problems.

Only coping with economic growth (49 %) was not seen as a problem by at
least half the respondents.

When the community education practitioners were queried on the two
questions:

- "...how involved would you say your community education
program is with economic development?” (Question 1), and

- "approximately what percentage of your community education

activities are devoted to economic development activity?®
(Question 2),

23
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Table 4. Economic conditions considered to be problems in local

communities.
Condition Problem Not 3 Problem
' number percent number percent
A. Coping with growth 669 49.3 637 47.0
B. Declining economic base 955 69.2 k1.3 27.6
C. Lack of trained workers 886 64.3 43: 31.3
D. Dwindling business 901 65.0 60 33.Z
: E. Plant closuras 757 55.1 582 42.4
: F. Lack of job 1147 81.9 233 16.6
. G. Farm closures 780 56.8 499 36.4
: H. Poor investment climate 794 57.8 393 28.6
X
18 234;
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the similarity of responses indicated a redundancy in the questions while
providing some assurance of respendent consistency in their arnswers.

Thirty-five percent (497) of the respondents were guite involved in
economic development activities. Only 9% (126) of the practitioners re-
ported that they are very invoived. Of these, most (119) estimated that
40% or more of their programs were devoted to activities which support
economic develriment. Seventy-four of these community educators answered
that 40 - 60% of their programming related to economic development.

Over half (752, 54%) the practitioners reported that only between 1%
and 20% of their program had anything to do with economic development.
Just over 26% (374) answered that none of their prograims provided any
economic development activity.

In Question 5, community educators were asked to indicate whether
they offered any of the 23 economic development activities listed and
with whom, if anyone, they collaborated. The list presented consisted of
activities which the researchers concluded might reasonably be expected
to be included in a communitx education program. The community education
program did not have to be the primary sponsor of the activity.

The seven most frequently listed activities all focus on the individ-
ual. In descendinyg erder of frequency offered (81% tu 52%) they are:
Lasic skills, vocational education, recreation promotion, job training,
Jjob upgrading, career counseling. and job retraining.

A significant number, over one-third, of the respondents listed some
involvement in broader community economic or business development
activities. These include: small business development, small business
incubators, community development programs, school-based enterprises,

Main Street programs, and tourism programs.

29
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It is obvious from the survey results that a ¥irge share of programs
focus on meeting the needs of the individual. A gty smaller number
focuses on the community itself. Since four out of the five community
educators who answered Question 4 considered a Yack of job opportunities
as a problem in their communities, one should expett a good deal of
effort to be directed toward proﬁding individuals v§** ‘9b training
opportunities. At the same time, since nearly two-thirds of the survey
respondents also identified a declining economic ple annd a dwindiing
business communitly as significant problems faced by their communities,
one might expect a greater portion of the community edycat®~n activities
to ba directed toward solutions of these problems, Why this is not the
case is a question for future research.

When asked, also in Question 5, to indicate wiith agencies were
collaborators for economic devolopment activities, tomunity educators
Tisted a tremendous variety of partners. Tat... 58 and 5 summarize the
types of collaborating organizations listed. The first nine categories
of collaborators (shown in Tablo 5a) were cited as i partner by at least
one community educaiion program for each of t.e activities. The second
nine were mentioned as collaborators for some of thise activities. The
misceilaneous category includes both the rarely nenti ened collaborator
‘eg. "the feds") and those listed almost exclusively for particular
activities (eg. unions concentrating on assistance to» unenployed workers,
and farm related groups emphasizing assistance to furm Fanilies and
marketing f-r business or farm).

Several cooperating agencies were listed often enough to maintain
separate categories. Colleges, both two-year and fusr.year institutions,

were listed 1459 times. Vocational education progTums, as part of or
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Table 5a. Collaborating agencies/organizations by activity.

COLLABORATOR
&
&
¥
& 3§

ACTIVITY é}‘ 5
A. Job training 124 58 182
B. Job retraining 121 43 152
C. Jcb upgrading 135 43 96
D. Small business dev. -91 8 11
E Business incubators 17 ] 2
F. Home business 59 21 S
G. Market busffarm 45 i2 3
H. Vocational educ. 142 149 35
i. Info. on new tech. 91 49 9
J. Ald unemployed 34 21 84
K. Aid farm families 19 6 8
L. Ald unemployed youth 16 52 155
M. Main Street 4 8 3
N. Community devel. 19 20 14
0. School enterprises 16 71 2
P. Management training 95 14 5
Q. Poofessional devel. 129 55 4
R. Basic skills training 84 108 48
S. Career counseling 84 100 41
T. (Leadership training 62 30 5
U. Tourism promotion 12 6 2
V. Recreation activity 30 47 2

} W. Economic literacy 30 22 4
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Table 5b. Collaborating agencies/organiz:tions by activity.

.
$ ﬁ&‘ S
COLLABORATOR ﬁ'@ F £
A Y § 4
. F N 3 s §
§ S § § 9 &
&'@ & ¥ & ,bé’“ N 1'; e‘? 47?
& "
AcTvITY &S & § & & F §F & &
A. job training 2 32 87 9 7 3 2 1 2 790
B. Job retraining 1 25 69 5 5 2 2 2 725
C. job upgrading 2 25 52 i 5 1 1 654
D. Small business dev 29 13 4 5 1 6 423
E. Business incubator 2 1 1 78
F. Home business 36 S 1 1 1 245
G. Market busffarm ¥4 5 35 245
H. Vocational educ. 9 74 22 1 1 10 749
I. info. on new tech. 6 23 3 2 306
J. Aid unemployed 1 1t 99 5 9 1 6 439
K. Aid farm families 60 4 6 2 25 157
L. Aid unemp! wyed youth 4 10 56 3 15 1 3 1 2 487
M. Main Street 2 3 1 1 1 1 75
N. Community devel. 10 6 10 26 4 1 5 4 2 261
O. School enterprises 1t 2 4 2 24 169
P. Management training 5 12 3 3 3 247
Q. Professional devel. 5 20 4 6 1 1 6 252
R. Basic skills training S 50 42 7 112 2 1 1 7 662
S. Career counseling 3 23 22 5 11 1 1 8 407
T. Leadership training i7 14 2 13 1 2 1 10 243
U. Tourism promotion 5 6 3 7 i 5 5 230
V. Recreation activity 5 11 7 39 1 174 18 427
W. Economic literacy 7 9 2 6 44 8 247
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outside of the school district, were named as collaborators by 892
respondents. The Private Industfy Council/JTPA followed with 872 cita-
tions. Other consistently named partners included the Chambers of
Commerce (504), Small Business Develoment Centers/SBA (189), and
Cooperative Extension (273).

Other cooperators can be readily lumped into categories. Community
education programs also are partnering with:

a host of school district programs (944),
businesses and industries (558),

a rance of social service agencies (496),
numerous employment/job service agencies (464),
adult education programs (464;,
state education agencies (388),

Tocal/regional development organizations (312),
ABE/GED programs (216),

parks and/or recreation departments (195),

service groups such as Kiwanis, Rotary, etc. (151),
tribal associations (17),

Councils of Government (12).

QOO0 0O0O0L0OOODOO

As some respondents indicated, regional legislation influenced the
number of activities a community education program could offer as well as
the types of organizations with which they could collaborate. Since
local conditions vary, popular collaborators in one area may not be
possible collaborators in another. Still, Tables 5a and 5b offer some
suggestions to the community educator desiring tn expand economic devel-
opment activities. After selecting an activity from the left column, one
should cdmpare the number of times a collaborating group was listed to
the total number of collaborators. This indicates the relative frequency
of cooperation for a collaborater. For exampie, even though the Chamber
of Commerce was listed only 23 times (out of 75) for Main Street pro-

grams, this represents 31% of the collaborators.
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Five additional collaborators were listed by more than 30% of the
respondents for particular activities.

- Cooperative Extension (was listed 60 out of 157 times or 38%; for
assistance to farm families

PIC/JTPA (155 of 487 or 32%) for assistance to unemployed youth
school district (71 of 169 or 42%) for school-based enterprises
college (95 of 247 or 38%) for management training

parks and/or recreation (174 of 427 or 41%) for recreation

Although most of the responses to Question 5 echo the results of the
preliminary survey, there is some concern with the validity of part of
the data. The most problematic data are the information on community
education programs sponsoring small business incubators. It is probable
that some respondents misinterpreted what was being asked.

Ninety-two (92) respondents indicated that their programs collabora-
ted with 78 agencies to offer small business incubators. Surprised by
the number of community educators stating they offered small business
incubators, the researchers reviewed those particular surveys. Further
examination of these questionnaires showed that some of those stating
that they were involved with small business incubators had indicated in
Questions 1 and 2 that they were pot at all involved in local economic
development activities.

With this conflicting information, we telephoned a number of the
respondents who indicated small business incubators as part of their
program. The telephone follow-up verified that many of the respondents
who had marked small business incubators, in fact, did not offer them.
Instead they had sponsored seminars on small business or other related
topics.

Sti11, other community education programs are working with organiza-

tions supporting small business incubators. The number in actuality is
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probably small and certainly not the 92 programs indicated by the survey
results.

A purpose of the survey was to establish "what involvement local
community educa.ion programs had with economic development." As a first
national survey, it is more important to understand the range of activi-
ties versus a quantification of community education programs undertaking
any one activity. Question § provides this descriptive data on the types
of economic activities in community education programs. The numbers for
community education programs indiciating participation in an activity,
however, are subject to error, and hence are less likely to accurately
represent existing practijce. .

Community educators were asked in Question 7 if they "...were
interested in more training in establishing econcmic development
projects?” Five hundred and twenty-one (38%) respondents marked that
they were very interested in more opportunities for training. Another
595 (44%) people marked they were somewhat interested. Some 243 (18%)
people indicated they were not interested in receiving training.

For those indicating a desire for training, Question 8 asked
community educators to name "topics in which they were most interested”.
The vast majority of respondents simply returned to Question 5’s listing
of activities supportive of local economic development and chose from
that list. The training topics most often named were:

Job training/retraining
small business development
comnunity and economic development

school-based enterprises
assistance for unemployed youth.

Qo000

Table & lists the training topics requested and the number of people

requesting them.
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Table 6. Requested economic development training topics.

TOPICS {(GQuestion No. 5) No. of Requests
A. Job training 138
B. Job retraining 152
€. Job upgrading 88
D. Small business development 188
E. Business incubators 93
F. Home business 85
G. Market bus/farm 8%
H. Vocational education 65
I. Information or new technology 103
J. Aid unemployed adults 99
K. Aid farm families 73
L. Aid unemployed youth 104
M. Main Street 64
N. Community development 123
0. School enterprises 106
P. Management training - 682
Q. Professional development 66
R. Basic skills training 81
S. Career counseling 101
T. Leadership training 84
U. Tourism promotion 95
V. Recreation activities 59
W. Economic literacy 71
TOTAL 2189

OTHER TOPICS

Networking/cooperation 64
Recruit business industry & market community 56
Internal program development 41
Farm/Rural/Agriculture 39
Models/How to start 37
Grants/Funding 33
Special audiences 21
Tax base assessment 13
Trends/Future 13
Natural resources 7

TOTAL 324
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Finally, community educators were asked in Question 6 to "name
exemplary and/or innovative community education programs involved with
local economic development in their state.” Two hundred and thirty-two
programs (or people to contact) were nominated. At the time of the
writing of this report, no nominated programs have been contacted. But
this listing provides a research opportunity for the future.

Conclusions

Fourteen hundred plus community educatnrs returned the survey. Of
these, 35% were involved in some activity supportive of local economic
development.

The data indicate that community education programs sponsoring
activities supportive of economic development are most often involved in
efforts geared towards improving the individual’s ability to be success-
ful in the Job market. To this end, programs are being offered in basic
skills training, job training, career counseling, and management train-
ing.

At the same time, a significant number of the community educators
responding to the survey indicated that they are involved in programs
that supported small business development and community improvement
efforts. Programs offered in this vein include small business
management, home-based business classes, school-based enterprises, and
community development prograns.

One of the underpinnings of community education is the partnering
with others to provided needed programs. Even with this tradition, the
number and range of organizations with which community educators are

cooperating is still phenomenal. Collaborators include other school
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programs, colleges, local economic development groups, and small business
development centers, just to name a few.

Seventy-five percent of the community educators résponding to the
survey want to see their programs become more involved in local economic
development activity. When queried on training, 38% were very interested
in training opportunities to establish economic develonment programs.

The topics most often requested are in the areas of: job training/
retraining, small business development, community and economic develop-
ment, and school-based entérprise.

The responses to the survey show that many community educators across
the country are inveolved in, and interested in becoming more invoived
with, economic development activities. For these involved, it is not a
question of whether or not it is appropiiate for community education to
be an actor in this arena, but one of how and what programs to offer.

For most of those who wish to become more involved, the school-based
enterprise approach is often the only model. The fact that 83% [1209) of
the practitioners answering the survey were not aware of any exemplary
programs dealing with local economic development offered by community
educators in their state, may indicate a lack of appropriate models.

The next section of this report discusses a number of education based
programs developed outside of community education that scca to be adopt-
able. They are presented in the hope that community educators will find
them helpful in their efforts to incorporate more activities supportive

of local economic development into their programs.
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EDUCATIONAL PROGRAMS SUPPORTIVE OF LOCAL ECONOMIC DEVELOPMENT:
MODELS TO CONSIDER FOR COMMUNITY EDUCATION

by Mary Emery

Parallel to our efferts to understand the local economic development
activities currently being supported by community educators, Dr. Emery
reviewed numerous educational programs outside of community education
which sought to suzgort economic development. Those outlined in this
section are felt to represent opportunities for adaptation by
community education. - Rob McDaniel

Educational institutions’ contribution to economic development covers
a wide range of activities, from research on new products to career
planning. New educational programs have been developed in response ta the
changing needs of pcopie and their communities. Many of these programs
focus on activities outside of education’s traditional responsibilities.
The programs described in this section of the report have one of three (or
some combination of the three) focuses: on assisting the individual trying
to cope with the changing job market, providing support for the growth and
development of small businesses, and/or enhancing efforts to stimulate
community economic development. These educational responses to the need
for local economic development include both short term programs and long
term strategies. Table 7 illustrates how the different focuses can be
conceptualized.

Short term activities involve single courses or workshops developed ts5
target one issue, skill, or question. Despite their narrow focus,
successful short term programs recognize the complexity of education for
change, clearly describe the context of change, and provide comprehensive

follow-up and referral.
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Table 7.

FOCUS TIME SPAN
short term ___ long term
Individual career counseling professicnal development
oED testing Job retraining
stress management degree programs
Small Business SBA workshops entrepreneurship
SBOC counseling incubators
Community pre-layoff plans basic research

leadership workshops community development

Long term programs are directed at affecting change over time. For
example, communities facing changes in their economic structure are
engaging in educational programs designed to contribute to the diversifica-
tion of the economic base. In Flint, Michigan, programs targeted to help-
ing unemployed auto workers find new jobs have evolved to include small
business incubators, continuing education opportunities, and programs
geared to diversifying the local economy.

Education’s Response

The desire to expand education beyond its traditional role has
resulted in new types of learners in the classroom (Charner and Rolzinski,
1986), new educational settings, and new educational content. The new
learners include dislocated workers and farmers, displaced homemakers, and
managers trapped in dead-end jobs. All are looking to education to open
new opportunities.

These new learners are found in new settings, so that educational
institutions can now be found offering programs in community centers,
union halls, industrial plants, and offices (Charner and Rolzinski, 1986).

Educational programs in job training and retraining, management, and new
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"electronic age" literacy are being expanded and new courses are being
developed daily. Prefessional development programs are being broadened
beyond continuing education in one’s field to include stress management,
coping with change, and other topics germaine to today's changing
workplace.

This "redefinition” of education is a result of these new clients
seeking out education programs as a resource for change. However, many
education institutions have been slow to respond to this new challenge. As
a result, companies and professional associations have expanded their own
education and training functions and, in the best cases, formed new part-
nerships with education institutions to help them become more responsive.

Despite the difficulties in moving beyond traditional roles, a number
of educational institutions have developed innovative programs. Several
serve as modeis for the development of further programs. A number of these
are presented below. Included are model programs for increasing employment
opportunity ‘or the individual, e' hancing entrepreneurship, and facilita-
ting economic development. A comment on the possibilities of the model
program for community education follows each description, and a final

thought on the implications for community education ends each section.

Many education programs supportive of economic development concen-
trate on helping individuals adjust to new circumstances. Such programs
can be a resource for helping individuals to adjust in several settings:

o workers laid off due to technological redundancies, downturns in the
business cycle, or plant closures

o workers lacking basic skills or the necessary literacy to advance
on the existing job

) 0y
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o workers required by changes in the nature of their job to develop new
skills or competencies

o managers and technicians who because of generational crowding lack
access to advancement

o small-business owners, ranchers, or farmers seeking to enhance or
maintain their business

o women, particularly single heads of households, who are seeking to
develop a strategy to escape the feminization of poverty.

Whether they are short term programs for individuals in crisis, long
range training, or continuing education strategies, each of the model
programs presented here include some attention to 1ife/work planning --
often including value ciarification, goal setting, and personal plan
development. The more successful proscams also provide counsziing and
referral services. In other words, mudel programs look at the whole
individual and the circumstances of his/her life rather than focusing
exclusively on retraining in new skills.

The impetus for this program development does not come frcm a concern
for the welfare of individual workers and their communities ajone. The
crisis in American productivity has required employers to pay more
attention to the skill level of the work force and the kind of training
they receive. Companies are therefore interested in programs that increase
the probiem solving, basic skills, and communication abilities of workers.
Additionally, workers with career goals, a good foundation in the basics,
and the ability to problem-solve stay unemployed a shorter time than their
less able counterparts -- costing both companies and tax payers less money.

The process of deindustrialization and the flight of American produc-
tive capacities to other countries combined with job obsolescence due to
technological innovation have displaced many American workers, particularly

in blue collar work. Unfortunately like the lost generation of older, maie
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farmers dispraced from their land during the depression of the 1930's, many
of today’s older, male workers and farmers displaced from their traditional
sources of livelikood have been unable to make a transition to a new
working environment. This group has been difficult to reach. Efforts to
work with other displaced populations have proven more successful. Many
have been retrained in communications technology, ahiie others have
returned to school to complete degrees, and many displaced homemakers have
been assisted in re-entering the workfarce. The model programs that follow

have all ~+uven themselves as highly successful approaches.
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Specialist Program

The Information Processing Specialist Program developed by the College
of Southern Idaho has received an award from the National Association of
Vocational Education. The program retrains people, particularly women, for
jobs in computerized offices and on farms. The program incorporates a job
development provision to give trainees a cooperative educational experience
in the business setting. This component has often led to Tong term
employment for the participants.

A critical factor in the success of the program is the attention given
to helping students with basic math, writing, spelling and communication
skills. The project also provides students with information in career
development.

Moreover, in addition to training students, the project through its
job development component also increases the information processing
1iteracy of local business people as they have an opportunity to become
acquainted with new kinds of equipment and capabilities while providing
on-the-job training for students.

For more information contact:

Information Processing Specialist Program
College of Southern Idaho

P.0. Box 1238

Twin Falls, ID 83303-1238

(208) 733-9554

The Information Processing Specialist Program utilizes Job
Training Partnership Act (JTPA) funds through the local Private
Industry Council (PIC). As was noted earlier in this report, this is
something that a number of community education programs are doing.

By working with local PICs and accessing both vocational
education and JTPA funds, community education programs can provide a
vital service organizing job training and job development programs for
the local community.
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Education that is easily accessible and can keep pace with the rapid
rate of change in the workplace is of great benefit to both workers and
employers. The Business Development and Training Center (BDTC), located in
the Great Valley Corporate Center, is a new approach to job upgrading

programs.

Based on the model of Health Maintenance Organizations, the Business
Development and Training Center is organized as an "Educational Maintenance
Organization"(EMO). The key features of the Center’s approach are:

o On-going, on-site provision of a variety of training, counseling, and
other services

o Mutual commitment of educators and employers to supporting a multi-
faceted human resources program

o A financing structure in which corporate partners prepay for services
(Lamdin and Hassan, 1986;40).

Employers participate in the planning and development of programs in
which their empioyees can participate in for a minimal charge. Employees
can also participate in degree programs to better their future job
opportunities. Programs focus on new technologies as well as on issues
such as stress management. The Center further grnvides spec:al interest
programs to connect employees and employers with others who share their
special concerns. The Center additionally links businesses and corporate
entities with resources, research, and data from the colleges and
universities in the area.

For more information contact:

Ttgosusiness and Development Training Center
c

37 South 16th Street

Philadelphia, PA 19102

(215) 864-0775

The Possibilities for Community Education

The BDTC demonstrates the potential in business/educationa!
partnerships for providing job skill upgrading. Partners must be
willing to share their expertise and resources with each other and to
plan cooperatively to make an EMO type of organization work for both
employees and employers.

Many communities lack the sufficient industrial/business basa to
support a BDTC in and of itself. However, community education
programs working closely with business, industry, and labor can become
an “"educational maintenance organization" and provide many of the
needed training and education experiences on-site.
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Many workers lack basic language, math, communication, problem solv-
ing, and information management skills. Some have learned English as a
second :anguage. Others have not completed high school, while others are
functionally i1literate despite a diploma. Regardless of the reason,
nearly all workers must cope with the need for increasingly sophisticated
levels of literacy in the workplace. Indeed, many companies which in the
past had hired workers for assembly line work irrespective of basic skills,
no longer accept applicants whc cannot past a test to measure basic skills
and problem solving abilities.

The English-Language Training for the Workplace program is offered on-
site at Honeywell, Inc. and was developed in cooperation with Arizona State
University. One of the unique aspects of the program is the utilization of
a model for investigating the nature of language within a comgany and using
that information to design a training program for limited English speakers.
Course modules have been designed around common workplace communications
such as: training, handling routine problems, breaks, and meetings.
Materials are structured around a number of key language use functions with
spgcific language skills such as grammar embedded within the class
activities.

This appreach to teaching language skills avaids the drill and prac-
tice that is often meaningless to adults. It guarantees that course-work
will be relevant by using the workplace to support a focus on authentic
purposes for communication in familfar workplace events (Skinner, Siefer,
and Shover, 1986;19).

for more information contact:

English-Language Training for the Workplace
Arizona State University
Tempe, Al

The F f d

By working with industry to meet literacy needs on the job,
community education programs can expand their program and access
resources from the private sactor.
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The TECPLAY Project capitalized on the interest among both youth and
adults in computers and computerized games to engage them in an educational
program designed to improve their 1iteracy skills, teach them about new
technologies, and provide them with life/work planning skills including job
search and job preparation. The goals of the project are to:

o Improve access to and use of skills and career development resources
by minority disadvantaged youth

o Increase collaboration between education, employment, and community
org?nizations to open career development opportunities for young
adults

o Improve coordination of educational and secial services and make more
timely matches of services to individual needs

o Explore the uses of computer learning games to enhance program goals
and strengthen enrollments, retention, and participant performance

According to Project Director, Ann Baker, "the essential! features of
Project TECPLAY are: (1) the operation of a neighborhood-based learning
center staffed by qualified counselors and facilitators and providing a mix
of computer-assisted learning and career planning; (2) the involvement of
employers in a wide range of activities supporting the center’s development
grogram; (3) the involvement of community social services and neighborhood
lgggirship to sustain participation.” (quoted in Charner and Rolzinski,

For more information contact:

Project TECPLAY

Natjona® Institute for Work and Learning
1200 18th Street, NW #316

Washington, D.C

(202) 887-6800

The Possibilities for Community Education

Many community education programs offer courses on computers. By
working with local industries, colleges, and departments of employ-
ment, some of these classes can be refocused to improve literacy
skills and provide job training. Community education programs with
their neighborhood school location are in an ideal situation to
develop neighborhood learning centers.



The farm crisis has forced many women to return te work. The Single
Parent/Homemaker project was designed to offer job seeking/job keeping
skills to these women.

The Single Parent/Homemaker Project is a 60 hour workshop designed to
give job seeking/job keeping skills tu women who need to return to the work
force. The curriculum is designed tc provide instruction in the areas of
skills assessment, career exploration, financial aid availability,
interviewing skills, and resume writing.

The Northwast Area Schools Multi-District Cooperative includes nine
school districts. One teacher is availabl«: to offer the workshop in each
of the nine districts. Resource materials from the Extension Service, Job
Service and Career Learning Centers are available. Advertising for the
program is done through the media, posters, and word of mouth.

As the project director states, "it has been difficult to help people
realize that the program is not a welfare program, but rather offers a
valuable service. This is especially important in reaching those displaced
by the farm crisis, since many of these peog.e are extremely uncomfortable
with any reference to welfare. Enroliment has grown slowly Sut steadily as
personalirecgmmnndatiens from past students encourage others to seek out
our service. .

In 1985 and 1986 a total of ninety women were served. Participants
often call back to rt their job search successes, which include:
clerks, cooks, green house worker, packager for manufacturing firm, motel
manager and rasident manager supervisor for a center for the handicapped.

Another measure of the program’s success is the extent to which
participants return to school. Participants have entered vocational
schools to become a barber, chef, 1ab technician, and secretary. One
returned to college to finish a degree in elementary education.

For more information contact:

Northwest Area Schools
HCR 78, Box 7B

Lemmon, SD 57638
{605) 374-3811

Community education programs could develop multi-district
programs, thereby drawing on the resources of several communities.

* This project summary is from Education’s Response to the Rural Crisis:

and has been reproduced with the permission
of the author. The publication is itself an excellent guide to educational
projects aimed at alleviating the farm crisis.
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Structural changes in the economy and society have led to increased
numbers of women re-entering the workplace. Numerous programs have evolved
to serve these women. To be successful these programs must be prepared to:
give personal and crisis counseling, provide effective referral, engage
participants in activities that increase self esteem, and develop means to
ease their entry into the workplace or educational setting.

The Turning Point Project operated by the Phoenix Institu‘e in Salt
Lake City has several such goals. The program has been developed to
prepare single parents educationally and psychologically to become
economically self-sufficient. It is also designed to address the increas-
ing feminization of poverty by addressing institutional as well as
individual barriers to success.

Like many other programs targeted to displaced homemakers and dis-
located workers, the project includes counseling and referral for partici-
pants. It also incorporates the training of additional trauiners to provide
educational programs on assertive communications, job skills, basic skills,
career planning and business development.

For more iuformation contact:

Turning Point

Phoenix Institute

1800 SW Temple, #211

Salt Lake City, UT 84115
(801) 484-2882

By working with existing services and involving displaced
homemakers programs, community education programs can offer integrated
programs for individuals re-entering the job market or seeking
educational opportunities that include counseling, referral, testing,
skill training, and continuing education.
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Professional development programs traditionally have been oriented to
professionals located in large industrial settings or institutions.
Western Montana College’s Ruralnet was developed tc create a peer network
among teachers in isolated communities, including access io computer soft-
ware and a loan library, and to connect these communities with the
resources at WMC. In addition, the project is using the system to offer a
class on microcomputers and communit; development. This project is train-
ing people to train others to use the system.

For more information contact:

Western Montana’s Ruralnet Program
Western Montana College

Box 11

Dillon, MT

(406) 683-7338

Programs to enhance the professional development of those already
employed are most successful when the education they provide takes
place within a community of learners, is relevant to the profession-
al’s world of work, and helps people see the broader picture. By
using new technologies, community education programs can connect their
resources to other people or programs increasing the benefit for all.
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The introduction of new technologies, particularly computers and
robotics, means job losses in the thousands. Not only will fewer jobs be -
created to replace those that are lost, but the new jobs will be quali-
tatively different requiring more advanced communication, math, and
technical skills. The increased need for computer literacy is nnt,
however, solely a need of the workplace. Computers have touched all
aspects of our lives. Parenting, home management, consuming, farming,
etc., all require some knowledge of computers.

The READI Project was developed to provide rural adults who live some
distance from formal higher education with an opportunity to learn how to
use computers. The project increases people’s computer skills through
short courses taught by trained community instructors. The curriculum
emphasizes teaching people to use the computer as a problem solving tool.

A number of students have been able to use their new skills to re-enter the
job market, advance in their existing job situation, or obtain 2 better one
while additionally improving their parenting and b -» management skills.

For more information contact:

READI: Computer Literacy for Rural Adults
Lewis Clark State College

Box 342

Orofino, 10 83544

(208) 476-5371

The Possibilities for Cosmunity Education
Classes that focus on the computer as a tool for decision making,

help participants develop problem solving skills -- skills that are
becoming more important in today’s job market.
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on_in New Technoloais

A critical factor impacting employment in high tech industries is the
rapid rate of change. The fact that information and technical data change
so quickly makes it difficult for some people to re-enter the job market or
change from one sector to another. The Educational Bridges to Options in
High-Technology Employment was designed to address this problem. San Diego
State University in cooperation with an adviso~y board from business and
industry offers re-training courses to graduates in the sciences to ac-
qua;nt g?em with recent developments in their field making them mrre
employable.

for more information contact:

Educational Bridges to Options in High Technology Employment
College of Sciences

San Diego State University

San Diego, CA

(619) 265-5350

Many people require updating in their profession because of the
increasing rapidity of technological change. Community education
programs that serve communities of professionals can work with higher
education and industry to make these retraining experiences available
through local schools.
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The Experienced Worker Retraining Program of St. Louis Community
College at Forest Park provides a number of services to workers who have
experienced long term lav-offs, and who are interested in increasing their
career opportunities. ‘ine program receives funding from a variety of
federal, state, local and private sources. Participants and their spouses
can receive help with career counseling, basic skills development,
retraining in new fields, or they can pursue additional educational goals.
The program works closely with other educational programs, private
industry, and the community.

For more information contact:

Experiences Worker Retraining Program

St. Louis Community College at Forest Park
5600 Oakland

St. Louis, CA 63110

(314) 644-9142

Community education programs can broker resources for retraining
in communities where there are no institutions of higher education or
where no institution wants to play such a role.
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This project in Massachusetts works with ten Union locals in declining
industries to assist labor in the development of new educational strat-
egties.

Assistance involves three phases. The first focuses on research into
the structural sources of the industry’s decline, including foreign
competition, new technologies, and problems in the level of productivity.
In the next phase, educators work with local union leaders to formulate new
training models to counteract "de-skilling®" and to increase giobal
viability. In the third phase these training models are put in place, and
industrial forums are organized to show industry and labor how educational
programs can preserve or create jobs within the industries.

?L~ For more information contact:

Worker Education for the 1980's
Department of Sociology

Boston College

Chestnut Hi1l, MA 02167

By working with local union and industry representatives, commu-
nity education programs can provide training to enhance both the
$§gloyahi1ity of Tocal workers and the competitiveness of local

ustry.
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Job training, literacy programs, and continuing professional education
are areas of rapid growth within the educational industry. Community
education practitioners, with their finger on the pulse of the community,
are in an ideal position to work with other organizations to provid these
services for local residents -- thereby increasing educational opportunity,
enhancing productivity, and expanding employment.

Critical to the success of the model programs described above is
attention to the literacy issues undér]ying all training and professional
education, learner-centered educational activities, and cooperative

efforts.
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Entrepreneurship is on the rise. Self employment is becoming a
significant source of new employment opportunities. Reversing a century
long decline, self employment is now expanding and is expected to double by
the year 2000 from its low of 7% in 1970. This trend has been spurred by
the number of people €aced with Tong term lay-offs and by people caught
under the *glass ceiling” or experiencing "generational crowding”
preventing further advancement in their field. The vast majority of new
enterprises are, or at least start as, small businesses. The following
model programs focus on supporting entrepreneurial efforts and business

formation.
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Business Support Network

Many rew small businesses are home-based businesses. Unlimited
Options of Spokane, Washington (itself a small business) provides seminars
and workshops for home-based entrepreneurs. Tne educational offerings
focus on a wide range of topics intended to build business skills among
home based-business operators.

A major focus of Unlimited Options is the facilitation of local
networking among home-based businesses to help them expand their educa-
tional and business opportunities. They have helped establish a state-wide
network which provides business development assistance as well as an
exchange for information on marketing and other topics (Emery, 1987).

The program also works to demonstrate the values of encouraging
entrepreneurship as an economic development strategy. Unlimited Options
has worked with ~olleges, and other agencies, to develop support programs
targeted to entrepreneurs and home-based business.

For more information contact:

Unlimited Options

W. 3013 Princeton

Spokane, WA 99205
(509) 326-5427

Community education programs can be of assistance to small
business and home based business by sponsoring seminars by the Small
Business Administration or Small Business Development Centers. They
can also facilitate and work with home-based business networks and
help them plan their own continuing education program.

P -y
"~
n
Gl



A factor in business success today is the ability to come with the
international market. It is estimated that by the year 2000, one third of
all goods and services will be consumed outside the country of origin
(Charner and Rolzinski, 1986:8).

The International Trade Technical Center at Waukesha County Technical
Institute in Pewaaukee, Wisconsin presents workshops on the conducting of
international trade. The "Developing an Export Program” is targeted toward
owners of small and mediwum sized firms who must learn to extend their
markets. Additional workshops are conducted for food distributors and
agribusinesses needing to diversify their products or attract new markets
(Moebius, 1986;69-70). The Center also offers training on all aspects of
international marketing for managerial employees.

For more information contact:

Educating Small Rusiness for the International Marketplace
The International Trade Technical Center

Waukesha County Technical Institute

Pewaukee, WI

Marketing programs are an important resource for small business,
farm, and ranch operations. Linking local people to the resources of
the Small Business Administration, SCORE, and the small business
develepment centers can be an important economic development strategy.
Community education programs can act as a catalyst to make marketing
and exporting expertise availabie to local businesses.




Statistics on the role of small business in creating jobs and support-
ing the community tax base have encouraged many to pursue economic develop-
ment strategies which focus on this sector of the economy. However,
estimates of small business failure are as high as eighty percent.

Small business incubatovs have developed to assist small businesses in
beating these odds. Many are multifaceted, while others target specific
types of businesses. Some have grown out of programs for displaced home-
makers, because women starting new businesses now out number men five to
one.

The immediate goal of most incubators is to lower the small business
failure rate. As purt of a long term economic development strategy,
incubators are tools to create jobs while adding diversity to the local
economy (see Walsh, 1987). The operation of most incubators include the
subsidization of rental sgace, access to a pool of support services such as
telephone coverage, and the provision of technical assistance to increase
the likelihood of a new business’ success. Participants in incubators
receive counseling to help them with their business plans, marketing and
merchandising techniques, financing, and employee relations. Generally,
incubators are developed by non-profit economic development corporations
with grants or loans from private foundations and government programs.
(For a further discussion of incubators, see Campbell, 1984)

The Butte Siiver Bow Development Center in Butte, Montana was devel-
oped to assist with economic revitalization after the closing of a copper
mine devastated the local economy. The goals of the Center are to create
100 new jobs and to educate and train local entrepreneurs to operate a
successful business. The Center receives a majority of its funding for the
incubator from the Economic Development Administration with additional
funds from the Urban Revitalization Agency and local government. Other
partners in the venture include the Montana College of Mineral Science and
Technology, the Montana Power Company, Montana State Energy, Inc., National
Center for Appropriate Technology, and the Montana Energy Research and
Development Institute, and the Butte Local Development Corporation. In the
first seven months of operating, the Center has create~ thirty plus jobs.

For more information contact:

Butte Silver Bow Business Development Center
305 W. Mercury

Butte, MT 59701

(406) 723-4061

Poss r Co ity Educatize

Many school systems have unoccupied buildings which would be an
ideal Tocation for a small business incubator. Utilizing funding from
a variety of sources, schools can develop incubators that encourage
the development of new businesses and create jobs. Two very good
resources for those considering small business incubators are the:
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Lngghggg;_, available through?'
Department of Community Development

Community Revitalization Team
Ninth and Columbia Bldg., aH-51
Olympia, WA 98504-4151

jall : ~ ., available through:
foice of Private Sector Initiatives

U.S. Small Business Administration

1441 L Street, NW, Room 720A

Washington. D.C. 20036

'3
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Working with home based businessss in rural areas, Women’s Opportunity
and Resource Development, Inc. has created an Incubator Without Walls Pro-
gram. Reviewing the data on incubatory, ihe organization found that most
of their success was tied to the network of support created through
participation in the incubator and by access to technical assistance.
Packaging the networking and the technical assistance together through
formal and informal group meetings allows entrepreneurs from different
communities to help each other succeed.

The project’s short range goal is to create jobs by helping people
with their own business. The long range goals are to promote economic self
sufficiency for wemen and to foster an understanding that economic develop-
ment is an equity issue.

The project works closely with the state’s Small Business Development
Center, local community colleges, and the Montana Displaced Homemakers
Network and is funded with Carl Perkins Vocational Education Funds, private
foundations’ contributions, community fund raising, and fee for services.

For more information contact:

Incubator Without Walls

Entrepreneurial Training Program

Women’s Opportunity and Resource Development Inc. (WORD, IN.)
315 S. 4th, E.

Missoula, MT 59801

(406) 728-3041

The Possibilities for Community Educatien

Community education programs can facilitate services for
embryonic .usinesses by facilitating regular meetings and brokering
access to wechnical assistance.
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School-based enterprise development is the most familiar opportunity
known to community educators for their participation in local economic
development activity. Developed and championed by Paul Delargy, the
school-based enterprise movement has gained national recognition. Delargy
has written and spoken extensively on this approach, and in partnership
with the Georgia state small business development network has initiated the
REAL Enterprises program.

As outlined by Delargy (1988):

REAL. (kural fducation through Action Learning) Enterprises are
school -based development enterprises for rural students. It is an
educition program for the community im which Tocal schools cooperate
with commnity educators to teach students to research, plan, set-up,
operate, and own economically viable, leng-term small businesses.

The primary goals of REAL Enterprises are as follows:

A. Institutional goals to help rural schools become effective
small business incubators.

B. Educational goals to help students and teachers develop
understanding of, interest in, and
competence around entrepreneurship and
small business management/ownership.

C. Economic goals to help create good new local jobs
through identifying and utilizing
untapped opportunities in the local

2conofy .

D. Individual goals " to help foster a sense of empowerment
and heighten the capacity to be
successful productive community
member....

School-based REAL Enterprises, which are open and accessible to all
students, establish REAL businesses and involve programs with
educational integrity. The school serves as an incubator from which
students, as owner/ozerators, fill gaps in the local economy. REAL
Enterprises are integrated into school curriculum, tailoring programs
businesses, and education to the needs of the local economy.

For more information contact:

School-based Enterprises
REAL Enterprises
Chicopee Complex

1180 East Broad Street
Athens, GA 30602

(404) 542-6806



The School-based enterprise strategy has been developed within
the context of community education. It may, therefore, be the easiest
for local programs to justify and implement.

The role of schools, and the place of community education, in
enterprise development has also been investigated and pursued by the

national center in the United Kingdom. For more information on their
efforts, contact:

Community Education Development Centre
Briton Road, Coventry CV2 4LF

Telephone: Coventry (0203) 440814
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The Spokane Hon-Profit Center is a different approach to incubators.
Working in conjunction with area agencies and community colleges, the
Center has been developed to provide incubator services to non-profits.
The non praofits benefit from the Tow rent and access to support services,
and training. Services include computerized mailing lists, health
insurance, long distance telephone service, and a printing and supplies
cooperative. Workshops and counseling are geared to the needs of the
non-profit sector including such topics as computer skills for nonprofits,

communications, employee motivation, and organizational development
strategies.

For more information contact:
Spokane Nonprofit Center
E. 525 Mission
Spokane, WA 99202
(50%) 484-6733

The Possibilities for Community Educ:.tion
Many schools work in partnership with non-profits oriented to
serving youth as well as other segments of the community. Utilizing

empty rooms and providing educational services for these agencies as

they grow and develop can help assure needed services for the
community.
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Full Tt Provided by ERIC.

In addition to developing an incubator without walls, Women's
Opportunity and Resource Development, Inc., also provides training for
entrepreneurs. Those who participate in the entrepreneurship training
program work through all the steps necessary to start a business. They

develop a busin2ss plan, create a marketing strategy, and work through the
problems of capitalization.

Prospective small business owners are initially invited to an
entrepreneurship orientation program. This all day workshop is aimed at
helping people assess their skills, interests, and business ideas.
Participants from this session who wish to go forward with their business
idex are then referred to the Small Business Development Center, encouraged
to continue developing their entrepreneurship skills in class, and/or
invited to participate in a support network.

Initial data on the groject is very positive with a number of partici-

pants actually developing new businesses and creating new jebs. Partici:a-
tion in support networks is also strong.

For more information contact:

Entrepreneurial Training Program

Women’s Opportunity and Resource Development Inc., (WORD. INC)
315 S. 4th, E.

Missoula, MT 59801

(406) 728-3041

he Po 1 tio

By utilizing vocational and JTPA funds and the services of small
business development centers. community education programs can provide
training for people who are considering expanding a hobby or craft
into a business or who want to launch a small business.
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The economic distressed condition of central Washington state has led
to efforts to create jobs through the active support of strategies to
develop owner operated small businesses. Yakima Valley Community College
now offers a three quarter certificate program for entrepreneurs. Each
quarter participants take a five credit course taught at night. Funding is

provided through vocational education sources. The p.ogram works in
cooperation with community businesses.

For more information contact:

Entrepreneur Program

Yakima Valley Community College
PO Box 1647

Yakima, WA 98907
(509) 575-2968

Community education programs can play a critical role in economic
development strategies by providing support for small business

development through entrepreneurial training, support groups, and
technical assistance.
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Entrepreneurship training and small business assistance are relatively
new fields to many community educators. These new endeavors, however, are
growing as the number of small businesses increase and as support for small
business is recognized as an important economic development strategy.

In many cases the resources to help swall businesses exist, but are
not readily available. By brokering programs through small business
development centers and the Small Business Administration, community educ-

tion programs can help make assistance available to those who need it.
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Education’s involvement in offering programs targeted to assisting
lqpal economic growth is relatively new. These programs cover a range of
activities. They include efforts to help communities learn about forces
that affect the local economy, the provision of leadership training, and/or
assistance in the maintenance and creation of jobs.

Other communities have simply experienced a slow long-term deteriora-
tion in their economic base. In the first case, most community economic
development programs have focused on quick response to the crisis. In the
second, the programs tend to focus on long-term diversification and some-
times paraliel leadership development. Madel programs reviewed in this

section run this gamut.



Since 1981, many communities in the rust belt, those tied to natural
rescurce extraction economies, or d:gendent on manufacturing which has
moved overseas, have had to cope with major plant closures. In response,
programs are very often quickly instituted to help displaced workers.
Program developers, however, have come to observe what is called the
"creaming effect.” Many programs cream off those workers which are highly
motivated, have good basic skills, and effective problem solving abilities.
The result is that other workers, particularly those with poor basic skills
or those who have worked in the same factory position for 20 years or nore,
are often left behind. Concern for the impact of long term unempioyment on
the person, their families, and communities has prompted many program
developers to look at new strategies for working with plant closures and
Tong term unemployment.

The Pre-Lay-0ff Intervention Program was designed to increase the
success of retraining programs asnd their placement rates. By beginning to
work with employees prior to being Taid off, staff are able to help them
develop a plan for finding a new job and te learn strategies for coping
with unemployment before they are set adrift. On-site workshops bring home
to workers in a forceful manner the inevitability of their forthcoming lay-
off. Through this approach, the program is able to limit the number of
:arkers who become caught in the trap of unemployment without motivation or

ope.

This program targets the entire community. The pre-lay-off interven-
tion program stresses planning that involves all segments of the community,
and sessions for workers and family members. Workshops on coping with
unemployment, the job search, and family communication are all part of the
program. Workers learn what to expect before they are laid off and thus
are better able to handle the stress and to follow through on plans.

For more information contact:

Pre-Lay-off Intervention Programs: Employment Transition Program
Institute of Science and Technology

University of Michigan, Ann Arbor

Ann Arbor, MI 48109

(313) 763-3645

ossibi , for C

Community Education programs in communities where a plant
closure or a major long-term iay-off is planned can provide an
essential service to the community by facilitating a pre-lay-off
intervention program for workers.
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In 1985, Lewiston, Idaho was threatened by a major mill closure. In
response to the impending lay-off, Lewis Clark State College, developed a

program to assist people seeking career changes. The goals of the program
were to:

provide programs to prepare adults for career change,

provide training in study skills necessary to succeed in college,
provide refresher courses in mathematics,

provide review courses in written and spoken English,

develop programs to teach basic computer skills.

OO0 OoOO

The program successfully bridged the re-entry gap for many adults. For
many of the participants it was their first experience with college.

For more information contact:

Potlatch Closure Educational Response
Lewis Clark State College

8th Avenue and 6th Street

Lewiston, ID 83501

(208) 799-2460

By developing programs for people who have been laid off, or who
are about to be laid off, community education programs can help
workers make the transition to new jobs or educational opportunities.
Community education programs can also work with employment departments
to Eromote job clubs and other ongoing activities for unemployed
workers.
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The Farmer-lLender Mediation Project in Minnesota was developed by the
Minnesota Cooperative Extension Service. County Extension staff adminis-
ers the program and recruits, trains, and supervises volunteers who act as
mediators between the farmor and the lenders. The project operates an 800
hot line to provide callers with information on the program. Extension
staff also assists in the development of a financial analysis of the farm
operation. The project has developed numerous materials for distribution
including a 30 minute video, Preparing for Mediation - the Farmer’s
Perspective as well as booklets and training manuals.

Preliminary evaluation results indicate that the program helps farmers
develop decision making skills, assists in peaceful change in rural commu-
nities, trains volunteers for future ieadership roles, and assists in
settiement agreements.

For more information contact:

Farmer-Lender Mediation in Minnesota

Minnesota Extension Service, Univ. of Minnesota
405 Coffey Hall

St. Paul, MN 55108

(612) 625-9721

Community education programs in distressed farm communities can
work with other partners to offer training for volunteers, so they can
provide services-and counseling to distressed farm families.

* (This program has also been reviewed in Education’s Response to Rural
Crisis: [Spears 1987] cited earlier)
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Piloted in Carbondale, Colorado, the Economic Renewal Project is
designed to provide communities with the skills, tools, and information
they need to strengthen their economy and work towards their vision of a
better place to live. “Hope and vision are developed through the Project’s
grassroots prucess of focused community meetings, presentaticons by the RMI
staff, and the Economic Renewal Workbook. Using these materials residents
develop specific programs to meet their needs. The step-by-step process
red¥cesg§§e?;ngly overwhelming economic problems to manageable tasks."
(RMI, 1987;

The Economic Renewal Project is based on success stories from other
rural communities. The four objectives around which activities are or-
ganized closely parallel Pulver’s (1986) thoughts and include:

1. Plug the leaks: The RMI works with communities to identify ways to
"stem the needless outficy of money.” By keeping more dollars
circulating within the local aconomy, more jobs can be retained and
more wealth will remain within the cormunity.

2. Strengthen existing business: The RMI strategy is based on the
assumption that the quickest way to "increase jobs and strengthen a
town’s economy is to encourage existing businesses to run more
efficiently and to expand. Many communities, caught up in the dream
of high-tech industrial recruitment, overlook local opportunities.”
(RMI, 1987;6)

3. Encourage new enterprise: Comm ‘ities can tip the balance toward new
business start-ups and away froa business failures by encouraging
businesses that build on local strengths.

4. Recruit business: By targeting the most promising and appropriate
industries, communities can make the best use of time and resources.
In addition, "a community which has plugged its leaks won't be
desperate for an economic activity, regardless of whether it fits
Tocal conditions.” (RMI, 1987;7)

For more information contact:

Rocky Mountain Institute Economic Renewal Project
Rocky Mountain Institute

Drawer 248

01d Snowmass, CO 81665

(303)927-3851 or 4178

e f i
Linking economic development strategies within an overall
community renewal program requirzs a community focus. Community

education programs are in a unique position to facilitate such
programs because of their community development orientation.

62 63



r Research d Center

The Highlander Research and Educaticn Center has develeped the
"Economic Education Project." The goals of the project are to help people
in rural Appalachian communities understand the changing economy and to be
able to plan and implement strategies for community economic development.
It includes a curriculum on community development and the economy (Lewis
and Gavanta, 1987).

The educational program was developed to focus on the needs of rural
Appalachian students, predominantly women, who had been unable to complete
their education earlier and wanted to gain certain skills and knowledge to
change their own lives and improve their rural communities. Participantis
have an interest not only in understanding their economy, but also in
developing skills to improve economic opportunities for themselves and
others in the community.

The course is designed to be a competency based or learner-centered
program. The curriculum process involves more than designing materials,
equally important to success are the methods of teaching, and classroom
organization. The "course design” involves students in participatory
r§§§§rch projects to learn more about their community. (Lewis and Gavanta,
1

For more information contact:

Community Development and the Econo.y
Highlander Research and Education Center
New Market, TN 37820

(615) 933-3443

e sibi Commt ducati

By involving students in the acquisition of knowledge, skills,
and attitudes necessary for carrying out their community responsibil-
ities, community education can help build a commitment to community
and a sense of self-worth and dignity. Working with other agencies,
community education programs can offer excellent economic 1iteracy
programs that focus on improving the local economy.
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The Family Community Leadership Project funded by the W.K. Kellogg
Foundation, began as a joint project among the Cooperative Extension
Services of several states. The goal of the program is to create more
involvement in public affairs, particularly among women.

The project follows the "train the trainers® approach. It began by
training teams of local people in basic communication, public policy, and
group process skills. These teams returned to their home communities to

plan educational programs, to work on local projects, and to organize
forums arourd local issues.

Family Community Leadership has been successful on several levels. On
the local level it has provided communities with resources to confront such
problems as land use, environmental concerns, planning and zoning issues,
and family violence. Among those trained, many have returned to school to
increase their skills, found rewarding jobs outside the home, and become
involved in business development strategies.

For more information contact:

FCL, Cooperative Extension
Washington State University
Puliman, WA 99164-6230
(509) 335-2808

or
your State Cooperative Extension Service

T os il r C i cati

Community education programs working with cocperative extension
programs, and other agencies can offer leadership training sessions.
The contlext of the leadership training can easily be local economic
development.
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Leadership Training 2: Countryside Councils

Also a W.K. Kellogg Foundation funded project, the Countryside
Councils of Minnesota originated out of Southwest State University. In
1979, the Council incorporated into a non-profit organization. In pursuit
of its mission to address the human needs of participation and citizenship,
the Council has established the following goals to motivate citizens on
issues of concern:

o To develop the initiative and effectiveness of citizens by increasing
their knowledge of and participation in matters of public policy

o To promote the honest and efficient performance of governmental
functions at all Tevels

o To encourage ocal communities and their citizens to develop ways and
means of effective local control over important public and private
issues

¢ To encourage the study and dissemination of information regarding
rural affairs

o To encourage citizens to organize to effectively articulate their
needs and to work together to meet those needs (The Countryside
Council: The First Eight Years, 1981, p. 7).

In order to reach its goals, the Council has developed a strategy for
increasint participation through citizen task forces which allow interested
people "to engage in study, research, and goal clarification, and the
formulation of findings, conclusions, and recommendations (Op. cit. page
9). The goals for the task force are:

¢ To organize the citizens of southwestern Minnesota around four issues
annually

o To combinz the grass-roots knowledge of rural people with the more
specific expertise of the Council’s professional research statf to
formulate rational and carefully thought out solutions to the region’s
most pressing problems

o To insure that all Council task force recommendations reflect the
needs and aspirations of the peoplie of southwestern Minnesota (Op.
cit. p. 9).

The task forces are set up by recruiting at least »0 individuals
representing various economic, social, and geographic backgrounds, by
insuring all possible perspectives are represented and given a fair hear-
ing, and by actively including members in the process of research, goal
clarification, and formulation of recommendations (Op. cit. p. 10}.

The Council has made significant contributions to improving private,
public, and commedity transportation in the area by working to preserve the
family farm, and by providing managerial and small business technical
assistance.
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For more information contact:

Countryside Councils
Southwest State University
Marshall, MN 56258

Community education programs couid utilize the task force model
for addressing lTocal economic development.
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The goal of the Intermountain Community Learning and Information

System (ICLIS) project is to demonstrate new methods for providing
*educational and informaticnal services and resources to rural Americans
through Community Learning and Information Centers located" in public
Tibraries. To overcome the distances that separate rural communities from
educational and informational resource centers, ICLIS is supporting the
development of an integrated computer network which will provide people
access to new sources of information and educational training programs.
Amnng the services being implemented in the Community Learning and
Information Centers are:

0

Computer-assisted information delivery, providing instani access to a
wide range of problem-solving information resources...

Pubiicly accessible computers and software programs to provide a wide
range of self-help and instructional programs to improve educational
opportunities including word processing, spreadsheets, and management
programs.

Learning Center technologies, such as video projection systems, video-
tape and videodisc, and two-way audio, permit rural learners to take
advantage of a number of educational programs and services, ranging
from self-directed learning approaches to formal college courses.

Adult learning and referral services to enable adults to seek self-
assessment of desired educational and training goals and to be able to
seek further career and guidance counseling.

For more information contact:

Intermountain Community Learning and Information Service
Box 3481

University Station

Laramie, WY 82071

Community Education programs could make computer netwurks
available to community members and local economic development groups
by utilizing school computers.
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Tourism is forecasted to continue to expand as more Americans and
international visitors look to rural areas for recreation. With this in
mind, many rural communities are looking to tourism to help replace jobs
Tost due to the turn down in the natural resource-based industries.

The Center for Rural Tourism Development at California State Universi-
ty, Chico was developed by the Northern California Higher Education Council
to help rural communities in Northern California take a closer look at
tourism. The Center works primarily with community groups such as the
Chamber of Commerce. Staff provide technical assistance and community
consensus building strategies that are targeted primarily to helping
communities increase the ability of small businesses to attract new custom-
ers through tourism.

For more information contact:

Rural Tourism

Center for Rural Tourism
California State University
Chico, CA 95929-0865

{916) 895-5901

The Possibilities for Community Education
Community education programs can facilitate training and informa-

tion sessions on tourism as well as facilitate regular meetings of
planning and development groups.
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The Colorado Rural Recreation Development Project represents a
partnership of corporate, local, state, and federal entities which provide
technical assistance, education, and research on recreation development.
The project has five goals:

1. To provide assistance to rural communities in meeting immediate
recreational needs and in long-term recreation development.

2. To provide an educational experience to students pursuing a degree in
recreation management.

3. To provide significant work experience and career development assis-
tance to community youth eligible for the Job Training Partnership
Act.

4. To identify the most effective methods for implementing recreation
services in rural communities.

5. To measure the impact of recreation services on the overall satisfac-
tion of community 1ife. (Emery, 1987)

Each participating community receives a student intern who acts as a
full time recreation director, organizes a summer program, and coordinates
local resources within the community. In addition, two JTPA eligible
youths from the community are employed full time as assistants. These
youth receive training through the University of Colorado. Additionally,
specialists conduct clinics and demonstrations which are intended to expand
a community’s recreational possibilities.

For more information contact:

Colorado Rural Recreation Development Project
center for Rural Recreation Development
University of Colorado-Boulder

Boulder, €0 803--

The Possibilitiec for Community Education

Community education programs work with, or provide, recreational
programs. These recreational programs can be opportunities for
developing job training programs.
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The Mountain Women’s Exchange, while basically a non-profit
educational program, has sponsored a number of activities. The Exchange
offers adults basic education courses, works with displaced homemakers, and
brokers continuing education programs into a community with no higher
education resources.

As part of the displaced homemaker program, the Exchange has sponsored
the development of a crafts guild, a daycare center that provides on the
job training, a program to develop housing units while providing carpentry
training, and an economic development project funded in part by Levi Straus
Company to grow and market herbs and dried flowers.

Participants develop ownership in the project by helping with de-
cisions, teaching others, and taking responsibility for project activities.
The Exchange continues to develop projects tc respond to new needs and
concerns among community people.

For more information contact:

Mountain Women’s Exchange
PO Box 204
Jellico, TN 37762

The or Co t ucation

The Mountain Women’'s Exchange is an example of how a community
education program can diversify from adult basic education, continuing
education, and enrichment courses into business development, economic
development strategies, and job training. The Mountain Women’s
Exchange works with the same students as they made their way from GED
programs to the job market.
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Programs that focus on education for local economic development
present new chaiienges to educational institutions in working off-campus
with non-traditionai students; challienges which many community education
programs have met ana :urpassed in other contexts. Involvement of
community education programs in Incal economic development can be an
effective strategy for linking community people to resources, providing
guality hands-on education, and deveioping leadership potential while
helping save jobs, creating others, diversifying the local economy, and
encouraging entrepreneurship.

It is important that leadership and group development go hand in hand
with local economic development. Each of the model projects recognize the
need for leadership development. In some projects this is the main focus
with spill over into economic development activities, while in others

economic development activity is the primary geal.
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SUMMARY

It is clear that work, now, and in the future, is inexorably tied to
aducation. Not only will Americans change careers on an average of seven
times, the number of career changes will increase in the future. Communi-
ties, businesses, and individuals must continue to learn and develop new
skills to live and work effectively in « highly competiiive and rapidly
changing world.

Education itself is undergoing change in response to these new pres-
sures. In "A Nation at Risk", the National Commission on Excellence in
Education asserted that "educational reform should focus on the goals of
creating a Learning Society...that affords all members the opportiunity to
stretch their minds to full capacity, from early childhood through adult
hood, learning more as the work itself changes." (1983; pp.13-14) This
assertion requires educators first, to be closely connected with the
comnunity they service in order to understand and address the needs of the
learning society, and second, to engage in new activities with new part-
ners.

One result of these trenc. is an increase in educational programs and
projects which explicitly address economic concerns. Education for
economic development includes a wide range of programs. Many focus on
creating opportunity for individual workers through job training, literacy
programs, continuing professional education and 1ife/work planning.
Educational programs have also become more involved in programs to enhance
small business and to promote entrepreneurship. Lastiy, education is
becoming a valuable resource for communities attempting economic growth and

revitalization.

72 78




The new emphasis on economic development programs and projects has not
been without difficuity. A number of projects, particularly retraining and
community development strategies have been less than successful. An
analysis of the successful programs makes it possible to develop a list of
criteria for success. These criteria include:

1. Empowerment: projects which seek to go beyond the giving of new
information or the teaching of new skills to help participants discov-
er the learning process for themselves, enhance decision making, learn
new problem solving skills, and develop literacy skills in reading,
writing, and critical thinking ‘o more than provide a bandaid for
economic problems. They plant the seeds for individuals and commu-
nities to direct their own destinies during perieds of rapid change.

2. Collaborative efforts: the majority of educational institutions are
il11-equipped in and of themselves te deal with economic problems.
Nonetheless they offer crucial resources and incentive to providing
sirategies for economic chunge on both the individual ard the communi-
ty level. Collaborative efforts bring divergent resources from a
number of agencies, groups, and institutions together to complete
programs.

3. Broad conception: programs which situate activities in the context of
1ife/work for individuals, or the community context, are more
successful than those which target only pieces of the problem. Thus
re-training programs that include 1ife/work planning and job hunting
strategies along with new skill development are more beneficial to
their clients. (Emery, 1987}

According to !il1l1iam F. Pierce, Executive Director of the Council of
Chief State School Officers:

In my judgement, community education is one of the most practical
approaches that can be taken to meet the changing needs of education
for the twenty-first century. Beyond that, it is a practical way for
a community to respond to its own changing needs.

Communities are fluid and changing. Unfortunately, educators have
often appeared to be unaware of or unconcerned about community change.
Many educators did not adequately consider or plan for the need for a
iechnologically literate work force, for example, too often we have
had to play catch up because we have not tracked the pulse of the
community. {Forward to the Learning Community, 1982; p.i)

Because community educators often do have their finger on the pulse of

the community, they can become a critical resource in education for
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economic development. They can broker services from other agencies such as
small business development centers. They can facilitate community
responses to economic change hy supporting the development of home-based
business networks. They can also participate with local and regional
economic development agencies to create avenues of community input into
planning activities.

As the research data in this report indicates, many community
educators have initiated activities supportive of local economic develop-
ment. For example, school-based enterprises take a proactive role in
providing realistic and relevant job training while ="so creating effective
economic development. For many community educators, however, the step from
traditional courses and activities to economic development is a difficult
one to take.

Community educators who want to expand their activities inte community
and economic development face at least three challenges. They must first
Tearn some new concepts and jargon. Secondly, if they have not already
begun developing school/business partnerships, they must begin operating in
new political and professional spheres. Thirdly, they must explore the
development of new clients, new locations for programs, and new partners.

¥e hope that thfs report will be helpful in meeting the first
challenge. To help in the second, a checklist of questions for community
educators wanting to become more involved in local economic development is
found in Appendix B. A place to start in meeting the third challenge is an
understanding of siate agency resources and potential partners. Appendix C
is a listing of state economic development agencies, small business
development centers, and state offices for the Cooperative Extension

system,
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The community ed_cation professionil is likely to be already quite
skilled at brokering programs firom other agencies and institutions, at
facilitating community programs, and at initiating new projects and pro-
grams. Applying these skills to economic development will require some new

thinking and risk taking, but both the need and the demand are apparent.
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ZOTMmo O Wy

Community Education Involvement in
Economic Development Prograns

First, how involved would you say that your commumity education program is
in economic development activitiaes? (Circle the number of your response.)

VERY INVOLVED
SOMEWHAT INVOLVED
A LITTLE INVOLVED
NOT AT ALL INVOLVED

A VSl S

Approximately what percent of your community education program activities
are devoted to economic development activities?

ZERQ 8

P wn e
o
par
=]
o
o0 a9 o

81 TO 100 s

To what extent would you prefer to have your community education program be
more or less involved in economic development activities than it is at the

present time? Would you prefer it to be much more involved, sowewhat more

involved, about the same involvement, somewhat less involved, or much less

involved?

MUCH MORE INVOLVED
SOMEWHAT MORE INVOLVED
STAY ABOUT THE SAME
SOMEWHAT LESS INVOLVED
MUCH LESS INVOLVED

LV P o FUN N I 2

Please tell us to what extent each of the following economic conditions is a
problem in your local community: (Circle one answer for each topic.)

DEFINITE SLIGHT NOT A DON'T

PROBLFM PROBLEM PROBLEM KNOW
\ 4 | 2 2
Coping with economic growth. 3 2 1 0
Declining economic base. 3 2 1 0
Lack of trained workers. 3 2 1 0
Dwindling business community . 3 2 1 0
Plant closures . . . . ., . 3 2 1 0
Lack of job opportinities. 3 2 1 0
Farm closures. e e 3 2 1 0
Poor investment climate. 3 2 1 0
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5. Listed below are several community education acrvivities. Please tell us
whether each of these activities i{s offered by your program, and with which
agency(ies) or organization(s) you collaborate to offex these activities:

Offered Collaborating Agencies

s 3
&, Job craianing . ? 2
B. Job retraining . 1 2
C. Job upgrading. 1 2
D. Small business development . 1 2
E. Small business incubators. . . . 1 2
F. Home-based b (siness classes. 1 p
G. Marketing for business or farm . 1 2
H. Vocational education . 1 2
I. Information on new technologies. 1 2
J. Assistance to unemployed workers 1 2
K. Assistance to farm familias. . . 1 2
L. Assistance to unemployed youth ., 1 2
M. Main street programs . 1 2
N. Community development programs . 1 2
0. School based enterprises . 1 2
P. Management training. 1
Q. Professional development . 1
R. Basic skills training. P 2
S. Career counseling. 1 2
T. Leadership training. 1 2
U. Tourism promotion. 1 2
V. Recreational activities promotion 1 2
W. Economic literacy. 1 2
X. Other 1 2
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Are you aware of any other exemplary and/or innovative community education
programs in your state, that are involved in local ecomnomic development

activities? If so, please tell us the name of the program, and the name and
telephone number of a contact person, if known.

PROGRAM NAME CONTACT PERSON TELZPHONE

7. How interasted would you be in receiving more training in establishing
aconomic development projects?
1. VERY INTERESTED
2. SOMEWHAT INTERESTED
3. SOMEWHAT UNINTERESTED
4. VERY UNINTERESTED
8.

If you are interested in training in economic development projects, in what
topics are you most interasted?

If there is anything else that you want to tell us about economic

developmernt activities, or about training for economic development, please
tell us below:

if you have any written information that describes the economic development

activities of your community education program, please sand us a copy along with
your completed questionnaire. Thanks!
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Responses to Questionnaive:

1. How involved is your community education program in economic
development activities?

number  percent

Responses 126 8.9 Very Involved
371 26.1 Somewhat Involved
549 38.5 A Little Involved
377 26.5 Not at All Invoived

2. What percent of your community education program activities are
devoted to economic development activities?

number  percent
Responses 374 26.3 Zero
762 53.5 1 to 20%
168 11.8 21 to 40%
74 5.2 41 to 60%
31 2.2 61 to 80%
14 1.0 81 to 100%

3. To what extent would you prefer to have your community education
program be more cr less involved in economic development activities
than it is at the present time?

nupber  percent

Responses 309 21.8 Much More Involved
757 53.3 Somewhat More Involved
342 24.1 Stay About the Same
9 0.6 Somewhat Less Involved
2 0.1 Much Less Involved

4. To what extent is each of the following economic conditions a
problem in your local community?

Definite Slight Not a Don’t

Problem Probiem Problem Know
no. % no. % po. % no. %
A. Coping 307 22.7 362 26.7 637 0 50 3.7
B. Decline 589  42.7 366 26.5 381 27.6 45 3.3
C. tLack 314 22.8 572 41.5 431 31.3 61 4.4
D. Dwind 516  37.2 385 27.8 460 33.2 26 1.9
E. Plant 372 27.1 385 28.0 582 42.4 34 2.5
F. Lack job 747  53.3 400 28.6 233 16.6 21 1.5
6. Farm 354  25.8 426 31.0 499 36.4 93 6.8
H. Poor 367  26.7 427 31.1 393 28.6 186  13.5
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5. Tell whether each of these activities is offered by your program.

ACTIVITIES OFFERED NOT OFFERED
no. % no. %

A. Job training 824 62.0 493 37.~
B. Job retraining €70 52.3 610 47.7
C. Job upgrading 746 58.1 539 41.9
D. Small business development 472 37.4 790 62.6
E. Business incubators 92 7.6 1111 92.4
F. Home business 396 31.8 849 68.2
G. Market bus/farm 325 26 5 902 73.5
H. VYocational education 1001 75.3 328 24.7
I. Info. on new technology 552 44.5 688 55.5
J. Aid unemployed 523 41.4 739 58.6
K. Aid farm families 216 17.6 1011 82.4
L. Aid unemploy youth 582 46.6 678 53.4
M. Main Street 138 11.5 1064 38.5
N. Community development 463 37.4 774 62.6
0. School enterprises 349 28.5 877 71.5
P. Management training 400 31.9 854 68.1
Q. Professional development 600 47.8 654 52.2
R. Basic skills training 1074 80.6 259 19.4
S. Career counseling 706 55.4 568 44.6
T. Leadership training §21 33.9 820 66.1
U. Tourism promotion . 328 26.4 916 73.6
V. Recreation activities 849 67.6 421 32.4
W. Economic literacy 434 35.5 789 64.5
X. Other 86 42.4 117 57.6

6. & 8. (See the >urvey Instrument for questions)

7. How interested would you be in receiving more training in
establishing economic development projects?

pumber  percent

Responses 521 38.3 Very Interested
525 43.8 Somewhat Interested
150 11.0 Somewhat Uninterested
93 6.8 Very Uninterested
84
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APPENDIX B:

A Checklist of Questions for the Community Educator
Wanting to Expand Their Economic Development Activities
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A Checklist of Quesiions for Community Educators Wanting
to Expand Their Economic Development Activities

1. Are you interacting in the economic development circles?

A. Do you attend Chamber of Commerce meetings?

B. Are you involved in the Chamber’s education committee? If there
isn’t one, can you get one started?

C. Do you or any of your staff sit on the Private Industry Council?
If not, do you have an information arrangement that allows you to
keep abreast of key issues?

D. Do you know the local or regional economic development planners
and have you discussed helping them gain community input into
their planning process?

E. What strategies are these agencies undertaking to enhance economic
growth and revitalization?

2. What data has been collected on the local economy?

What are the statistics on employment/unempioyment?

What data exists to describe local shopping and consumption
patterns?

What is the size of the retail trade?

How many retail dollars stay within the community?

How many export dollars are brought into the community, and how
effectively do they circulate?

. What is the manufacturing base of the community?

What potential exists for expanding existing business or
developing new ones?

g Mmoo Q0 T

3. Do you know who the major employers are?
A. What is the long term outlook for each industry?
B. What new technologies are likely to impact the labor force in each
of these ir the next two years? Five years? Ten years?
C. Where is tr« major market{s) for each industry?
D. What international conditions affect their markets?
E. What is the job multiplier for each industry?

4. What portion of local jobs are created by small businesses?
A. What portion of the labor force is self employed?
B. Hgat estimates have been made on possibie expansion of small
usiness?

5. How many small businesses begin and fold each year?
A. What is the failure rate of businesses after 5 years?
B. What are the major causes of failure among local small businesses?
C. How have recent changes in the economy impacted local smal?
businesses, particulariy retail stores and services?

6. Are you familiar with the major sources of funds for job training?

A. What JTPA funds are available locally and how are they used?

B. What kinds of training programs have been funded by the local or
regional PIC? Are funds from the governor’s special programs
section available to meet needs of your constituencies?

€. What kinds of job training are currently being funded by
vocational education?
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7. What is the literacy level of the community?

A. MHow many people have not graduated from high scheol or obtained
equivalency?

B. What is the level of technical training, coliege education, and
post graduate work?

C. What opportunities exist for training in new technologies and
continuing professional development?

D. What reasons do local businesses give for laying-off workers or
hiring peonle from outside the community?

E. What characteristics do employers most desire in new hires?

8. Are you familiar with programs to help displaced homemakers, single
parents, and dislocated workers?
A. What training options oxist for these groups?
B. Are programs in 1ife/work pianning targeted to this audience

available locally?
C. Does your regional or local vocational extension program provide
entrepreneurship training and support in your community?

9. WuWhat educational responses have developed in response to economic

development assessments?
A. How does education appear in materials to recruit new businesses

and industries? A
B. How can education be a resource for meeting economic development

targets or recommendations?
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APPENDIX C:

A Listing of State Agencies
in Economic Deveiopment®

* The following lists were ccpiled by the Economic Research Service,
USDA and are reproduced with their permission.
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STATE ECONOMIC DEVELOPMENT AGENCIES

ALABAMA

Director

Alabama Department of Economic
and Community Affairs

3465 Nomaan Bridge Road

£.0. Box 2939

Montgomery. AL 361050938

(205) 284-6700

ALASKA

Commussioner

Alaska Department of Commerce
and Economic Development

Pouch D

Juntesu, AK 989811

(907) 465-2500

AMERICAN SOMOA

Assistant for Economic and Business
Affairs Govemor's Office

Pago Pago

American Ssmoa 86798

0-11-684.633-4116

ARIZONA

Director

Asdzona of Commerce
1700 West Washington Street
Fourth Floor

Phoenix. AZ 83007

(602) 255.5371

ARKANSAS

Director
Arkanses industrii  Devefopment
Commission

One Capital Mall. Room 4C.300
Little Rock, AR 72201
(5011 371-2052

CALIFORNIA

Director

Department of Commerce
1121 L Street, Suite 600
Sacramento. CA 95814
{916) 322-13%4

COLORADO

Director

Divizsion of Commerce snd
Development

1313 Sherman, Reom 523

Denver, <O 80203

(303) 866-2205

CONNECTICUT

Commussioner

State economic development agencies provide help with
local economic development programs and can be
contacted ‘or information and assistance.

DELAWARE

Director

Delaware Develogpment QOffice
99 Kings Highway

£.0. Box 1401

Dover. DE 19803

(3021 7364271

FLORIDA

Director

Division of Economic Development
Florida Department of Commerce
701 West Gaines Street

Cotlins Building, Room G-26
Taflshassee. FL 32301

(904} 488-6300

GEORGIA

Commissioner

Georgia Depanment of indusiry
and Trade

230 Pecchiree Street, N.W.

P.O. Box 1776

Atianta. GA 30301

(404) 656-3556

GUAM

Specia! Assistant

Business and Economic Affairs
QOffice of .he Govemor
Executive Chambers
Adelsg . GU 96910

(671) 472.8931 ext. 334

HAWAI

Director

Department of Planning and
Econamic Development

250 South King Street

P.0. Box 2358

Honotulu, Ml 96804

(608} 548.3033

DAHO

Directar

Department of Commerce
Capito! Bullding, Room 108
Boise, ID 83720

(208) 334-2470

ILLINOIS

100 West Randolph, Sulte 3-3000
Chicago. IL 80602
(312) 9179075

. INDIANA

indlanapoils.
{(317) 232-8800

o
o
¥

IOWA

Director

fowa Developmeat Commussion
600 East Court Avenue, Suite A
Des Maoines. (A 50300

(319) 281-3619

KANSAS

Kansas Department of Economic

503 Kansas Avenue, Sixth Floor
Topeka, K5 23603
{913) 2863481

KENTUCKY

Secretary of Commerce
Kentucky Commerce Cabinet

Capito! Plaza Tower, 24th Floor
Frankfort, KY 40601
(502} 564.7670

LOULISIANA

Secretary

Louisiana Depastment of Commerce
One Maritime Plaza

£.0. Box 94185

Bston Rouge. LA 70804-9185
{504) 342-5368

MAINE

Director

Maine State Devetapment Office
183 State Strest

Augusts. ME 04333

{207) 2689-2656

MARYLAND

Secretary

Maryiand Department of Economc
and Community Dovelopment

45 Calvert Street

Annapotis. MD 21401

(301) 269-3944

MASSACHUSETTS

Secretary

Qffice of Economic Affairs

Qne Ashburton Place, 215t Floor
Boston, MA 02108

617) 727-8380

MICHIGAN

Lansing,
{517} 173.1820
MINNESOTA

Comvaissioner
Depanmen of Energy and Economuc

Develgpment
800 American Center Buiiding
150 East Boulevard
St. Paul, MN 55101
{612) 296-6424

MISSISSIPPI

Direcior
Demnae ment of Economc

veiopment
1200 Walter Siller Building
P.O. Box 849
Jachson. MS 39205
(601) 359-3449

MISSOURI

Derector

Depantment of Economic
Oevelopment

PO Box 118

Jeffersan City. MO 65102

(314} 751.3046

MONTANA

{Owrector

Department of Commerce
Capitc! Station

1424 Ninth Avenue
Hetena, MT 586200410
(2060) 444-3494

NEBRASKA

Director
Depanment of Economic

Development
301 Centennia! Mali South
P.O. Box 94666
Lincoin, NE 685009
(4021 471-3111

NEVADA

Executive Director
Commission on Economic

Development
600 East Williams, Suste 203
Carson City. NV 89710
(702) 8854325

NEW HAMPSHIRE

Director

Division of Economic Development
£.0. Box 256

Concord, NH 03301

(603) 271.2343

NEW JERSFY

Commissioner

Department of Commerce and
Economic Development

One West State Street

Fifth Floor, Box CN821

Trenton. NI 08625

(609) 292.2444

NEW MEXICO

Secretary

State of New Mexico

Economic Development Division
Bataan Memorial Building

Santa Fe, NM B7503

(505) 827-6325



NEW YORK

Commussion:
NY State Depantment of Economic

Develiopment
One Commerce Plozo
Albany. NY [2245
(5181 4749100

NORTH CAROLINA

Secretary

Depattment of Commerce
430 North Salisbury Street
Rateigh. NC 2761

919 733.4962

NORTH DAKOTA

Director

North Daketa Economee
Devetopment Commissian

Liberty Memoriat Building

State Capito! Grounds

Bismarck. ND 58505

(701) 224.2810

NORTHERN MARIANA
ISLANDS

Director

Depantment of Commerce and Labor
Saipan, C.M.

Narthern Marnans isiands Y6950
(011) 234.7261

OHIO

Director

Ohio Depanment of Development
30 East Broad. Rrom 2540

P.O. Box 100!

Cotumbus, OH 43215

{614) 466-3379

OKLAHOMA

Executive Director
Depastment of Economic
Development

4024 North Lincein Beulevard
Ckiahvama City. OK 73105
{409} 521-2401

QREGON

Dwrector

Econamic Development Depanment
£9% Cottage Street, NE.
Saiem, OR 97310

(503} 373.1200

PENNSYLVANIA

Secretary
Pennsylvania Depantment of
Commerce
433 Forum Buitding

L PAITI20
(717) 787.3003
PUERTO RICO

Adminustrator
Economic Development

Administration
G.P.0. Box 2350
San Jusn, Puenta Rico 00936
(B0 758.4747
RHODE ISLAND
Directar
Department of Economic
Development
7 Jackson Watkway
Providence. Ri 02803
{401) 277-2601

SOUTH CAROLINA

(803 748-3145

595

SOUTH DAKOTA

Directos

Depanment of State Developmert
21 Sauth Central

Piarre. SD 57501

(605) 773.5032

TENNESSEE

Commissioner
Economic and Communily

Development
Rachel Jackson Building. 8th Flaoe
320 Sixth Avenue, Morth
Nashville, TN 37219.5308
©15) 741-1888

TEXAS

410 tast Fifth Street
Capitol Station. Box 12728
Austin, TX 78711

(912} 472-5059

UTAH

Executive Director
Department of Cammunaty and

Economic Devalopment
§290 State Qffice Buiiding
Sait Lake City. UT 84114
(801) 533-5396

VERMONT

Commussiorer of Developmrent
Vermont Agency of Deveiopment
109 State Street

Montpetier, VT 03602

(80Q2) 828-3211

VIRGINIA

Director

Visginia Department of
Economic Development

1000 Washington Building

Richmond, VA 23219

{804) 786-3791

THE VIRGIN ISLANDS

St. Thomas. Virgin
(809) 7740001

WASHINGTON

Director
Department of Trade and Economic

Development .
General Administration Bullding
Ruom 101

QOlympia, WA 98504.0613
(206} 753-7426

WEST VIRGINIA

Director

Govemnaor's Qffice of Community and
State Capitol, Room Mi46
Cheriestown, WV 25205

(304) 348-0400

WISCONSIN

Devetopmeant

123 West Washingion Avenuve
Box 7970

Madison, WS 53707

(€08) 266-1018

WYOMING

Butlding
Thisd Floor. East Wing
Cheyenne, WY 82002
{307) 777.7284



SMALL BUSINESS DEVELOPMENT CENTERS

Most States have one or more Small Business Development Centers (SBDC's), often a part of a
State university, that provide counseling and assistance to potential new business owners. Most
States have regional or local subcenters as well, so that heip in evaluating new. business ideas
and developing merketing and financial plans can be cbtained locally. For further information
about SBDC services, and the location of the nearest office, contact the State center listed

below,

ALABAMA

Mr. Jeff Gibbs

State Director

Alabama Small Business

Center

1717 11th Avenue South.
Sulte 419

Birmingham, AL 35294

(205) 934.7260

ALASKA
Ms. Janet Nye
State Director
Alasica Small Business
Development Center
Anchorage Commniunity College
430 West 7th Avenue,
Suite 115
Anchaorage, AR 29501
(907) 274.7232

ARKANSAS
Mr. Pau! McGinnis

Sth Floor Library, Room 512
33rd and

Little Rock, AR 72204
(501) 371-5381
1-800-482-5850 Ext. 5361

CONNECTICUT
Mr, John O'Connor
State Director
University of Connecticut
Smail Business
Development Center
Schoo! of Business
Administration
Box U-41, Room 422
108 Fairfield Road
Storrs, CT 06226
{203} 486-4135

DELAWARE

My, David Park

State Director

University of Delaware

Srnall Business
Development Center

Purnell Hall, Suite 005

Newark, DE 19716

(202) 451.2747

DISTRICT OF COLUMBIA
Ms. Nancy Flske
Director
District of Cotumbia

Smali Business
Development Center
Howard University
6th and Fairmount Street, N.W.
Room 128
Washington, DC 20059
(202) 610-5150

FLORIDA

My, Jregory L. Higgins

State Director

Florida Small Business
Development Center

University of West Florida

Building 38, Room 107

Pensacole, FL 32514

(804) 474.3016

GEORGIA

Chicopee Complex
1180 East Broad Street
Athens, GA 30602
(404) 542-5760

IDARO

Mr. Ronald R Hali

State Director

ideho Small Business
Development Center

Control Center

Boise State {University

College of Business

1910 University Drive

Boise, ID 83725

(208) 385-1640

ILLINOIS

Mr, Jeff Mitched!

State Directar

Dept. of Commerce and
Community Affairs

{{linols Small Business

Center

620 East Adams Street

Sth Fleor

Springfield, IL 62701

(217) 785-6267

INDIANA
Mr. Randy Meadows
State Director
indiana Economic
Development Council
Smafl Business
Deveiopment Center
One North Capitol, Suite 425
indianapolls, iN 46204
{317)634.1690

IOWA
Mr. Ronald Manning
State Director
lowa Small Business
Development Center
iowa State University
Cofllege of Busiress
Administration
Chamberiynn Building
137 Lynn Avenue
Ames, |A 50010
{515) 292-6351

KANSAS |

Ms. Susan Osbome-Howes

State Director

Kansas Smell Business

Center

Wichivs State University

Tollege of Business
Administration

Campus Box 48

021 Clinton Hail

Wichita, KS 67202

(316) 689-3193

Lexington, KY 40506.0205
(606) 257-1751

LOUISIANA

Dr. John Baker

State Directcs

Louisiana Small Business
Cevelopment Center

Northeast Loulsiana (University

Adrministrative Buliding,
Room 2-57

University Drive

Monroe, LA 71209

(318) 342-2464

MAINE

Mr. Werren Purdy
State Director

{413) 549-4330 ext. 303
$o

MICHIGAN

Dr. Norman J. Schisfmann

State Director

Michigan Small Business
Center

Wayne State University

2727 Second Avenue

Detroit, Mi 48201

(313) 5774848

MINNESOTA

Mr, Jerry Cantwrignt

State Director

Minnesots Smail Business
Development Center

Callege of St. Thomas

1107 Hazeltine Gates Bivd.

Suite 452

Chaska, MN 55318

(612) 448-8810

MISSISSIPP]

Dr. Robert D. Smith

State Director

(iniversity of Mississippi

Small Business
Development Center

School of Business
Administration

3825 Ridgewood Road

Jackson, MS 39211

{601) 982-6760

MISSOUR!
Mr. Fred O. Hafe

1074 Lindell Bivd.
St. Louis, MO 63108
(314 534-7204

NEBRASKA
Mr. Robert Bemnier
State Director
Nebroska Small Business
Development Center
University of Nebraska
at Omaha
Peter Kiewit Ceanter )
1313 Farfnam.on-the-Mall
Qmaha, NE 68182
(402) 554-2521

NEVADA

Mr. Sem Males

State Director

tiniversity of Nevada-Reno

Smasil Business
Development Center

Coliege of Business
Adrministeation

Reno, NV 89557-0016

(702) 784-1717



NEW HAMPSHIRE

M. Craig Seymour

State Director

University of New Hampshice

Small Businesa
Development Center

370 Commercial Street

Manchester, NH 03103

{603) 625-4522

NEW JERSEY

Ms. Jonet Holloway

State Director

New Jersey Small Business
Development Center

Rutgers University

3rd Floor - Ackerson Hall

180 University Street

Newark, NJ 07102

(201) 648-2950

NEW YORK
Mr. James L. King

., NY 12246
(518) 473-5398

NORTH CAROLINA

Clay
Raleigh, NC 27605
(919) 733-4643

NORTH DAKOTA

Mr. Tom Rausch

State Director

{University of North Dakota

Small Business
Development Center

217 South 4th Straet

P.O. Box 15876

Grand Forks, ND 58206

(701) 780-3403

OHIO

Ms. Hnlly {. Schick

State |Jrector

Ohio Department of
Development Smatll Business

Development Center

30 East Broad Street

£.0. Box 1001

Columbus, OH 43215

{614) 466-4945

Station A, Box 4194
Durant, OK 74701
(405) 924-0277

1059 Willamette Street
Eugene, OR 97401
(503) 726-2250

PENNSYLVANIA
Ms. Susan Garber

3201 Steinberg-Dietrich Hall/CC
PA 19104
(215) 898-1219

PUERTO RICO

Mr. Jose M, Romaguera
Commonweaith Director
Smail Business

Center
University of Puerte Rico
College Séatien
PR 00708

(809) B34-3590

Development Center
Bryant College
Douglas Pike, Route 7
Smithfieid, Ri 02917
{401) 232.6111

SOUTH CAROLINA

Mr. W, F. Litlejchn

State Director

South Carolina Small Business
Development Center

University of South Carofina

Coliege of Business
Administration

Coluvmbia, SC 29208

(803) 777-4807

SOUTH DAKOTA

Mr. Donald Greenfield

State Director

South Dakota Small Business
Development Center

{iniversity of South Dakota

Schoot of Business

414 East Clark

Yermiilion, SD 57069

(605) 677-5272

TENNESSEE

Dr. Letnard Rosser

State Direcror

Tennessee Small Business
Development Center

Memphis State University

3876 Centra’ Avenue

Memphis, T! 38152

(901) 454-2500

TEXAS

Dr. Jon P. Goodmnan

Region Director

Small Business
Development Center

{iniversity of Mouston

University Park

127 Heyne. 4800 Calhoun

Houston, TX 77004

(713} 749-4210

UTAH

Mr. Kumen Davis

State Director

{itah Small Business
Developm 1nt Center

University of Utah

660 South 200 East - Suite 418

Salt Lake City, UT 84117

(801) 581.7905

VERMONT

Mr. Norris Elliott

State Director

Extension Service

Small Business Development
University ¢f Vermont

Morrill Hall

Buiiington, VT 05405

(802) 656-4479

237

VIRGIN ISLANDS
Dr. Solomon S. Kabuka
Director
Small Business

nt Center
College of the Viegin Islands
Box 1087
Charlatte Amalie,
St. Thomas 00801
(809) 776-3206

Development
Washington State Gin.ersity
441 Todd Hall
Puliman, WA 99164.4740
{509) 335.1576

WEST VIRGINIA

Ms, Eloise Jack

State Director

West Virginia Smafl Business
Deveiopment Center

Govemaor's Office of Community
and Industrial Development
1115 Virginia Street, East

Charlestan, WV 25310

(304) 348-2960

WISCONSIN

Dr. Peggy Wireman

State Director

Wisconsin Small Business
Development Center

University of Wisconsin

602 State Street, Second Floor

Madison, Wi 53703

(608) 263-7794

WYOMING

Mr. Mac C. Bryant

State Director

Wyoming Small Business
Development Center

Casper Community College

130 North Ash, Suite A

Casper, WY 82601

{307) 235-4825



COOPERATIVE EXTENSION SYSTEM

The Cooperative Extension System, a partnership between the (1.S. Department of Agriculture, state Land
Grant universitics, and county governments, has offices in nearly cvery county in the (.S. Extension agents
the country he’~ local communities assess their ecottomic de

devel
leadership

(nitiate

ar.d human nutrition, and 4-H youth). In most states, help is avaliable directly by contacting your
county extension office (often listed under ‘County Government* m&hehhmpagescﬂhudephmem;
For further information, contact the community resource development (CRD) program leader at your state

Land Crant university.

Alsbama “

Dr. R. Wanven McCasd

State Leader, CRO
Cocperative Extension Service
Auburn University

203 Duncan Hadl
Audum. AL 36849

(203) 836-4923

Dr. Gene L. Brathers

CRD Speciafist
P.O. Box 53
Alobama AGM
Normal, AL 35762
{208) 859.7237

Dr. Willie H. Thomas.s-
CRD Speciaiist

Cooperative Extension Service
Room 205 Moton Hall
Tuskegee Institute
Tuskegre, AL 36088

(205) 727.88011

AK 995Q1.2346

Tucson, AZ 85721
(602) 621.3622

Arkansas
Mr. J.B. Wilisms
State Leader, C

Littie Rock, AR 72203
(501) 373-259¢

Dr. Asthur Aflen
Administrstor

1890
P.O. Box 82
of Arkansss-Pine Bluff
Fine . AR 71601
(801) 841.6868

University
Riverside, CA 92521
(714} 787 3326

State Community Resource Development Leaders

L. Clair Cistensen
State Lender. CRD
Extension Service

Cooperative
ABS Depentment. Room 137, AOB4

University of Cafifornin
Davis. CA 95616
(316) 752.3006

Colorado
M. Lavy Dunn

Coordinator, FCL and Community
Education

Qrganization

Program Contact
Caoperstive Extension Service
Fort Collins, CO 80523
(303) 49153372

Newark, DE 19717.1323
{302) 451.2509

Me. US. Washington
Administrative Head
1890 Extension
Delaware State College
Box 41

Dover, DE 19901
(302} 736-4900

District of Columbia
Mr. Wilis T. Wiison
State Program Leader for CRD

University of the District
of Columbis

4200 Connecticut Avenue, N.W.

Washington. DC 29°0008
(202) 976-6951/6954

Florida

Dr. Jim App
Assistant Dean for Agriculture

804) 392.1763

Speciaiist
£.0. Box 339
Florids AEM University
Tallzhassee, FU 32307
(904)599.3561

Athens, GA
(404) 542-7561

Mr. Clarence Williams, Jr.
- 1890 Extension

Fort Valiey State College

Box 4061

Fort Valley, GA 31030

(912) 825-6268

Guam

Dr. Lary F. Kesperbauer

Director, Community Resource
Development

Cooperative Extension Setvice

Untwversity of Guam

UOG Station

Mengilso, Guam 96913

(671) 734-2506

Hawaf
De. Richard L. Bowen

Honolulu, Hi 96822
(808) 948-7602

idaho

Harold 2. Guenthner

Assistant Director
Cooperstive Extension Service
Ut iversity of idaho
Agricultural Science Bldg.
Moscaow, {D 83843

{208) 885-6639

lilinols

Lr. Peter Bloome

Assistant Director.
Agriculture and Netural

Rescurces
Cooperstive Extension Service
University of Minots
116 Murnford Mail
1301 W, Gregory Dr.
Urbana, L 6182
(217) 333.9025

94

velopment optioas, bufld community
specific deveiopment projects, and train cliizens in community organizing and
(in addition to their more weil-known duties in the areas of ag.iculture, home economics

local

Krannert 537
West Lafayette, N 47907
(317) 494-4312

Ames. IA 50011

(912) 532.5840

Mentucky
Or. Peul D. Wamer

(606) 257.1083

Dr. H.R. Bensen
Administrator, 1883 Extension

Programs

Kentucky State University
P.O. Box 196

Frankfort, KY 40601
(502) 2276152

Louislana

Dr. Clyde St. Clergy

Diviaion Leader

Coopenative Extension Service
Louvisiana State University
Knapp Hall

Baton Rouge. LA 70803
(504) 388.2145

Dr. Leodrey Williams
Adminisirator, 1890 Extension

Programs
£.0. Box 10010
Scuthem 8ranch Post Office
Bston Rouge. LA 70813
(504) 771.2242



Undversity
Princess Anne, MD 21853
{301) 651.0279

Massachusetts

108
East fansing, M! 48824
517 3350118

Minnesota

John Sem

State Leader. Community and
Economic Development -

Cooperntive Extensian Service

{University of Minnetots

Coffey Hall

St Peul. MN 55108

612) 624-307¢

Mississippl
Dusne T

University
Cokumbig, MO 65211
{314) 882.7755

Jefferson City, MO 65101
(314) 751.2325

Montana State University
Bozerun, MT 59717
{406) $94-3451

Nebraska

Dr. L.E. Luces

Director

Cooperative Extension Service
of Nebrasks

214 Ag Mafl

Lincoln, NE 68583.0703

(402) 472-2966

Durham, NH 03824
{603) 862.1702

New Yark Stste College of

Agricuiture

and Life Sdences
Comedi University
103 E. Roberts Hail
ftheca, NY 14853
(60T 255.2117

95

North Carolina

Me. Lathan Smith

Assistant State Leader ANR-CRD
Agriculturs! Extension Service
North Carolina Suate University
Box 7602

Rateigh, NC 27695-7602

(914 737-3467

P.O. Box 21928
Greensharo, NC 27420
(919} 379-7956

(701) 2378135

OChio
Dr. Pmd R. Thomss, Asst. Dir.
Community and Natural Rescurces

Development
The Ohlo Siste University, CES
2120 Fyffe Road
Columbus, O 43210
{614) 292-8436

(405) 624-6550

CGilbert Tampkins
Rursl Development and
Agriculture
1890 Extension
Cooperative Extension Program
P.0. Bex 970
OK 73050
{405) 466-2387

m}‘m

State Leader, Community
Development

QOregon State University

Corvallis, OR 97331

{503} 754.3621

Fennsyivania

Mr. John W.

State Program Leader, COMNR

Coopesative Exte:sion Service

The Pennsyivaria State University

339 Agricultural Admin. Bidg.
Park, PA 16802

{814) 863-3447

33

Puerto Rico

Mr. Ramon E. irizany

CRD State Leader
Agricultural Extension Service
(University of Puerto Rico
Darlington

Building
PR 0Q708
(80%) 833-7000

M. Jose A. Veier Deigado

CRD Specialist

Agricuitural Extension Service
Gubernemental Center, Office 208
Ponce. Puerto Rico 00731

(609) §842.9808

Rhode Island
Mr. Howera Foster

Clamsen, SC 206340310
(803) 656-3384

My, LM, Muldroe.

Coopesative
South Dakote State {riversity
Rootn 152C, Ag. Hall
SC 57007
(605) 6884147

Tennessee

Dr. Troy W. Hinton

Associste Dean

Cooperstive Extension Service
University of Terinessee

P.0. Box 1071

Kroxvifile, TN 37901

(615) 974.7112

Mr. David C. Gandy
Community Resource Development

Specisfist
1890 Extension Programs
Tennessee State University
P.0. Bax 650
Nashvitle, TN 37203
{619) 320-3650



Ag. Bldg.. Room 12

Sstion, TX 77843-2124

College
(409) 8454445

Dr. Hoover Carden

Prairie View AGM University
1890 Extension Program
Doswer 8

Prairle View, TX 77445
(713) 8874051

Dr. Dave Ragens

State Leader, CRD
Cooperative Extension Service
Utah State University, UMS 07
Logsn, UT 843220730
(801) 750-1255

Madison, Wi 53706

100
96

Northeast Regional RD Center
Daryi Hessley, Director

Northeast Regional RD Center

104 Weaver Buflding

The Pennsyivania State

University Park, PA 16802

(814) 853-4656

North Central Regionai RD
Center

Western Regional RD Center
Dr. Russefl Yournans, Director
Westem Rure! Deveiopment Center



APPENDIX D:

A Listing of Community Education
Organizations and Agencies

&0 ]




COMMUNITY EDUCATION ORGANIZATIONS AND AGENCIES

Community education can address community economic development concerns, These
orgenizstions and agencies bring community members together to identify community needs
and resources. Through collaboration with other agencies and institutions, problems are
resolved. Contact a nearby community educator for further information.

ALABAMA

Scyd Rogen

Dfr, Cir for Comm £4
University of Al-Birmingham
1048 9th Avenus South
Birminghae:, AL 35204

Sabbis Weiden
Coordinatar, Comm Ed
Alsbama Dept of Education
%01 Dexter Ave. Room 839
Mantgomery, Al 36130

Robert Ritchey, Jr.
AL Dept of Education

501 Dexter Ave, Room 855
Montgomery, AL 35193

Connie Munro

AX Dept of Educssion
PO Bax 7
Junesu, AK 98811

Lae Pasvoia
Dir, AX Center CE

11120 Qlecler Highway
Junesu, AK 38801

Jared Aflred

Director
Mosthemn CA Cir Sch Bgee CE
1858 Bird St Butte Qly OF CE
Qrovitle, CA 9596%

Mary Ana Geodwin
G613 Jth St
Sacramnento, CA 85816

Bruce Bracisreweki

Ditr, Center for CE and
Janet Chrispesis

Dir. ParensComm Prj

San Otego County Dapt of E¢
6401 Linda Viste Road

Sen Diego, CA 22111

Susan Ham

OirStafi Training

Sante Barbara Qr foe Comm Ed
322 North Ssisipuedas Street
Ssnita Barbara, CA 93103

Boca Raton, FL 33431

Don Maciensie

£d, CE Research Dig
Flaride Atlantic University
Catliege of Educ/EDL111
Boca Raton. FL 33431

Phitilp Clark

Die, Car far Comm Ed
University of Florids
1423 Mormen Hall .
Qainesvilte, FL 32611

Disne Bstscoe

Community Education
Univ of S Fi College of Educ
4202 Fowler Ave
Tampa, FL 33620

G:ORGIA

Poul Delargy, Dir and

Sarbara Carlson

Asso Dir, QE CE Cir
Universily of Georgle

2020 Chicopee Comp 1180 E Bed
Athens, GA 30602

Ed Brown

Center Divector

Ceorgie Southemn College
Bex 8114
Statesbore, QA 30460

ILLINOIS

Ceorge Pintar

Exeautive Director

fl. Commumnity Educstion Asso
107 Care'ree
Chsatham . I, 82629

INDIANA

Devid Wlkinsoa

Bir, Ctr for Comm Ed

iN Depet ¢f Public Instruction
229 State House
Indizngpelis, BN 46204

Ceorge Wood

Dir, inst {E Dev
Teachers loliege, 2188
Ball State University
Muncie, I 47308

IOWA

Kevin Kostter

Aswo Dir, |\ Qr CE

Ankeny Community Seh District
306 SW S:hool Street

Ankeny, 1A 50021

Joseph Hesrity
Comm Ed Cansultant

lowa Dept of Education
Grimes/Enst 14th and Qrand Ave
Des Moires, 1A 50319

o8 102

KANSAS

Robert Shoap

D, Ctr For Comm Ed
Kansas State University
319 Bluemont Hall
Manhentan, KS 66308

Jolm Kemna

Dir, Comm Educ

Kansas St Dept of Education
120 East 103 Street
Topeke, KS 66612

Prog Conpultant
Kentucky Dept. of Education
Capital Plars Tower
Frenkfart, KY 40601

LOUISIANA
Asso Dir of Ce~~m Ed and



Horece Reed

iz, Ctr OrgfTom Dev
University of Massachusetta
School of Edueation
Ambherst, MA 01003

John Geovanis

Stats Dept of Education
PQ Box 20
Middlebara, MA G348

MICHIGAN

Duane Brown, Director and
Shane Tlademan

Ciaff Associets

Nati Center for Cornm Educ
1017 Avan Street
Flint, M! 8503

Ry Thamtoo

Qir. Comn: Education and
Duougiss Ficounter

£oon of Comm Elucation
Meatt Community Coltege
1401 East Court Streex
Flint, M! 48503

Dan Ceady

Dir. Comm Education
Flint Bosard of Education
923 E Kesrsiey St
Flime, MI 48503

Pat Edwards

Program Officer

C.S. Mot Fou:ndation
1200 Mot Foundation Sidg
Flint, M 48502

Donald Weaver
Project Director
Community Edoc Project
7438 Crooiced Lake Dr
Defton, M§ £9046

Ameld Loomis

Executive Director

M Asso of Comm and Acult Educ
€21 Xalamazoo Street

Lanzing, M1 48333

Kugh Rohrer

Dir, Cir for Comm E4
Central Michigan University
&14 Rowe

Mt Figsasni, M! 48859

Willlam Kromes

2, Cir for Comm E4d
Castermn Michigan University
32 Boone Hall
Ypailanti, M 48197

991 Capito! Sq Bidg/500 Cedar
St Paul, MM 55101

St. Paul, MNN 35103

Ellen Sushak

Cons, CommiAduit Ed

MN Dept of Education

203 Capital Sq Bidg/350 Cedar
St Paul, MN 55101

MISSISSIPPI

Wiillam Hetrick

Dir, Cir for Comm Ed
CUnivarsity of Southern MS
Southem Station Box 9336

Hattiesburg, MS 38406

MISSOURY

Harry Kujath

Directon/CE

State Dept of Elam and Sec Ed
PO Box 480
Jefferson City, MO 63102

Everetie Kance

Dir, Cir for Comm Ed
University of Missouri
6001 Naturs! 8ridge Road
St Laute, MO 63121

State Capitol
Helana, MT 59620

NEBRASKA

Loren Bonnegu
Center for Comm Educ
{niversity of Nebraska-Lincoln
1211 Seaton Hall
Uncoln, NE 58588

NEW HAMPSHIRE
Nancy Craig

Director

New Hampshire Comm Ed QU

196 Bridge Street
Manchester, NH 03104

NEW MEXICO
Tamra vy

Executive Director

New Mexico Center Comm Ed
513 6th Street NW

Albuquerque, MM 87196

NEW YORK

Dept of CommiCont E¢
Ner “Vork State Dept of Ed
160+ Twin Towers
Albany, NY 12234

Jonathen McXallip

VP, Fleld Services

Liveracy Volunieers of America
S793 Widewaters Parkway
Syracuse, NY 13214

NORTH CAROLINA
Paul Kussrow

Oir, NC Qi for CE
Appaiachisn State (Univ.
309 E. Duncan Hai
Boone, NC 28608

Boyce Mediin

Director and
Jessie Rae Scatt
Consuitant

Dept of Pud Instruc, Ed Bldg
116 W Edsnton St

Raleigh, NC 27603

NORTH DAKOTA
Witilam Woods

Dir, Cir for Comm Ed

North Daloota State University
321 Minard Hali
Fargo, ND 58108

OHIO

Daie Conk

Dir, Center for CE
Kent State University
405 Robert White Holl
Kent, OH 44242

Sherry Muilett
Coerd, Ctr for CE

Ohilo Department of Educsation
€5 S Front St, Room 811
Calumbus, ON 43215

OKLAHOMA

Al (nderwood
Administrater, CE
Chkizshoma Siate Dept of Educ
2500 N Lincoin Bivd
Oklshoma City, OK 73105

Deke Johnson

Dir, Qr for Cortm Ed
Okishoma State University
303 Gunderson Hsil
Stiflwater, OK 74078

OREGON

Quy Faust

Cemm Ed

QOregon Community Ed Dev Cir
1724 Moss St
Eugene, OR 97403

¥ 103

Elaine Yandle
Spec, CE Services

Oregon Department of Education
700 Pringte Parkway SE
Sslem, OR 97310

PENNSYLVANIA

Gery Desn

Coord, AJAIWVCE snd
Margeret Mahler

Prafessor

Indisns Cntv of Pennsyivenia

222 Stouffer Hail
indiena, PA 15705

SOUTH CAROLINA
Larry Winecoff

Dir, Ctr for Comun £¢ snd
Jeck Lydsy

Assc Dir, Qir for CE
University of SC
Coftege of Educsation
Cotumbta, SC 25208

Dalton Ward
Coordingtor of CE
SC Dept of Education
1429 Senste Street
Columbia, SC 28201

SOUTH DAKOTA
Helen Marten

Dir, CE Dev Center
University of South Dekota
414 E Clark, Room 213
Vermiliton. SD 57069

TENNESSEE

Martin Mash

Dir, SchifCornm Pert and
Ken MeCullough
Aduft and Comm Ed
Tennessee Dept of Education
Rsom 100, Cordedi Hult Bidg
MNashville, TH 37219

Edwasrd Hantel!

Dir, Cir far Comm Ed
Tennessee State University
DTWN Campus 10th and Tharlotte
Nashviile, TN 37203

Donaid Lueder
Consu! Sch Comm Lead
Tennessee Dept of Educatian
DTWN Campus 10th and Chariotte
Nesheille, TN 37203

Texss Education Agency
1701 N Congress Ave
Austin, TX 78701

Clift Whetten

Dir, Comm Ed Cir and
Steve Stark

Asso Dir, Cir for CE
Texas AGM University
College of Educstion
Coliege Statton, TX 77843



UTAH

Larry Hoyna
Specialist, Comm Ed and
Cari Jerwen

Spec. SchiComm Educ
250 Eax 300 South
Sait Lake City, UT 84111

Burton Oleen

Director
Brighem Young (niversity
273.). R
Prove, UT 84802

VIRGIMNIA

Willamn Dalong

Exerutive Director end

Mary 800

Director of Communication and
Meg MoQHl

Spee Prof Divector

Metl Cornmunity Edueation Assoc
119 N Poyne St
Alexandris, VA 22314

Steve Parson

Assoc DesnvColi Ed
Virginia Tech

226 War Memnorial Bldg
Blackeburg, VA 24081

Larry Decker

Dir, Mid-Ad Cir CE
University of Virgints

405 Emmat St Ruffner 172
Charlottesville, VA 22903

Universit 7 of Wi-Madison
1028 W sohneon SYRm 1186-D
Madison, WI 30318

Erie Smith
Coord for Comm Educ

W1 Dept of Public Instruction
125 S Webster Street
Madison, Wi 83707

Jaimes Stewart
Coeam. Educ. Dev. Ctr

Univ. of Wisconsin/River Falls
Coilege of Education

River Fails, Wi 54022

WYOMING
Phil Sneiler

Esstern Wyroming Coliege
3200 West C Street

Torringron, WY 82240
WASHINGTON, D.C.

{nterAmericen Center for CE
1424 K Strest MW

Wazhington, D7 20005

Devid Fothergii-Quintan
Research Asso
Councii of Chi«f St Sch Office
379 Hall of St, <00 N Cepitot
Weshington, DC 20001

Donma Schoeny

Dir, Comm Edue Proj
Chief State Schoo! Officers
400 N Capite! St NW St 379

Washington, DC 20001

104

100

AUSTRALIA

Tony Townsend

Schoal af Education

Chishoim institute of Tech
McMahoan's Road, Frankstan 3193
Victaris, AUSTRALIA



