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EXECUTIVE SUMMARY

A study was conducted to examine the educational aspirations and course
enrollment practices of a sample of California high school sophomores. The study

addressed the following issues:

o What are the educational and career aspirations of tenth grade students?
To what extent are students' course-taking patterns consonant with their
goals?

o What is the role of counselors, teachers, and parents in helping students
select appropriate high school courses and guiding them toward developing
their full educational and career potential?

Surveys were completed by 3,000 students in May, 1988. The report includes
the following findings:

o California sophomores had high aspirations. Fifty percent planned to attend
a four-year college in the two years following high school graduation.
Nearly 75 percent planned to attend either a two-year or a four-year
college.

o Parental expectations for their children were very high. Nearly 80 percent
of students indicated that their parents wanted them to attend college.

o Hispanics appeared to be at the greatest risk of not reaching their full
potential. They had lower aspirations, lower enrollments in college
preparation classes, and lower grade-point averages than did blacks, whites,
or Asians.

o Sixty-five percent of these sophomores had a career goal; however, for many
students there was a lack of congruence between their career goal and their
high school program. Nearly half of the students taking general education
courses rather than college preparatory courses had career goals which
required at least a four-year college degree.

o Parents appeared to have a great deal of impact on the courses their
children take. Students reported that parents were the most frequent source
of information regarding course enrollment decisions. However, most parents
had little direct contact with school personnel and may not be well informed
regarding either the educational program at high schools or postsecondary
options.

o Students pursuing general educational programs took easier courses, received
lower grades, and were less positive concerning their educational
experiences than were college preparatory students.
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INTRODUCTION

Background

In recent years, considerable effort has been directed toward upgrading

the educational program for high school students. Statewide high school

graduation requirements were mandated by Senate Bill 813 (Chapter 498, Statute!

of 1983), and model graduation requirements were proposed and adopted by the

State Board of Education in 1983. The class of 1988 was the first class required

to complete the new high school graduation requirements. The model graduation

requirements, which are more rigorous than the mandated high school requirements,

include three years of math, including Algebra I and geometry; two years of

science; four years of English; and two years of foreign language. In tandem

with the increased graduation requirements were efforts to provide a common core

curriculum and to upgrade the content of all high school courses. Model

curriculum standards and new curriculum frameworks developed by the California

State Department of Education provided guidance to schools concerning desirable

course content.

Studies conducted by the California State Department of Education (5tudy,

of the Implementation of the Model Curriculum Standards in California High

Schools; George, 1987) and by Policy Analysis for California Education (State

Education Reform Can Improve Secondary Schools; Odden & Marsh, 1987) have shown

that graduation requirements have been increased and that schools have begun to

revise their curricula.

In addition to efforts to upgrade standards, there has also been interest

in increasing the percentage of students going on to colleges and universities,

particularly black and Hispanic students, who have been underrepresented in

college enrollments. The California Postsecondary Education Commission found

that only 11 percent of black seniors and 13 percent of Hispanics qualified for

admission to the California State University in 1986 compared to 32 percent of

whites and 50 percent of Asians. Statewide, less than one-quarter of 1986
graduates completed the college preparatory (a-f) course sequence, with much

lower rates for blacks and Hispanics (California Postsecondary Education

Commission, 1988). Clearly, issues of access to high-level courses need to be

addressed as well as the quality of courses offered throughout the curriculum.

In a study of the California high school curriculum conducted in 1981-82

prior to the implementation of these high school reforms (Paths Through High

School; Sanders, Stone & LaFollette, 1987), it was found that students in the

remedial and basic tracks received a less well coordinated and less challenging

plogfam of study than did those in college preparatory tracks. Recent studios

have shown that even with the reforms described above, there is evidence that

many students, particularly those in lower-level classes, are not receiving the

type of challenging core curriculum envisioned by curriculum reformers. A recent

evaluation of pilot projects aimed at increasing the numbers of minority students
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The remainder of the report is divided into nine sections: methodology;

background characteristics of the sample; the educational aspirations of

sophomores; high school programs of students; participation of parents,

teachers, and counselors in the guidance of students; student attitudes;

comparison of results for college preparation and general education students;

comparison of results for two groups of college preparatory students; and

summary and recommendations.

3

11



METHODOLOGi

A tenth grade student questionnaire was developed for use in this studv.
copy of the questionnaire is included in Appendix A.

The questionnaires were administered at a stratified random sample of 50
high schools in May, 1988. Schools were divided into three groups on the basis
of the combined percentage of black and Hispanic enrollment.. Because it was
Tortant to compare the experiences of black and Hispanic students to those of

white students, schools with a large proportion of black and Hispanic students
were deliberately oversampled. Schools with a high combined percentage of black
,nd Hispanic students represented 11 percent of the state but one-third of the
576mple. The number of schools selected from each group and the return rates are
shown in Table 1. Questionnaires were returned from 46 of the 50 schools
;arnpled, representing a school return rate of 91 percent:.

Table 1

Sample Characteristics of Schools and Return Rate

Combined Percentage
of Black and

Hispanic Enrollment.

Number of
Schools in

Sample

Number
of Schools
RespondirT,

Enrollment

Low (<21*) 16 14

Medium (21-60*) 17 16

High (>60%) 17 If,

4

1 2

r--- rcellt -I Nn et

! of ')i..!,00ls Survey:,

IRe!,T:mdin.,,, Returned

971



The sample also needed to include information from students taking a range

of courses from college preparatory to those taking remedial and basic courses.

Each school was provided with a total of 99 questionnaires packaged into three

class sets. Schools were asked to administer the questionnaires to three tenth

grade English classes:

1) a college preparatory English class,

2) an English class that was appropriate for students taking
general or regular education classes, and

3) a basic or remedial English class.

These criteria were adjusted to meet the needs of a few schools which did not

have three levels of English classes in tenth grade. Tenth grade was chosen for

administration in order to include activities resulting from the tenth grade

counseling program.

The number of surveys returned per school ranged from 29 to 95, with an

average number of 70 surveys returned per school. Although it was not possible

to verify the administration procedures at the school level, it appeared that

the claf.s sets from basic or remedial English classes were smaller; thus this

group probably represented less than one-third of the cases.

In all, 3,202 surveys were returned. Of this total, 253 surveys were
excluded because the respondents indicated that they were not enrolled in tenth

grade, resulting in 2,949 usable responses. Of the tenth graders, 1,215 were
white students, 845 were Hispanic, 329 were black, and 255 were Asian. When

the data are discussed separately for different ethnic groups, they are based

on these numbers.



BACKGROUND CHARACTERISTICS OF SAM LL

The background characteristics of students respondieg to the survey are
(-Iwn in Table As described in the methodology !:e,_;i0Ie ininority !-;tudents

were deliberately overrepresented in the sample. L'heh the sample was compared
to the statewide average for tenth grade, it was found to contain fewer white
students than the statewide average and a slightly target proportion of nonwhite
students within each category.

Students were asked to indicate the educational level of each of their
parents. Of the fathers, 14 percent had not graduated from high school, 19
1.ercent had graduated from high school but had not gone to college, and 63
percent had some college. Fourteen percent of the students did not know the
educational level of their fathers. The educational level of mothers was
somewhat lower than that of the fathers. Seventeen perceet not graduated
from high school, and 24 percent had graduated but had not gone on to college.
A total of 48 percent had some college. Twelve pofcent did not know the
educational level of their mothers.

The reported educational level of parents was compared to the statewide
average. Because statewide data on parental educational level are collected
through the California Assessment Program at only selected grade levels, it was
necessary to compare the tenth grade data to another grade l eve l , twelfth grade.
Because of the different grade levels involved, the statewide data should only
he used as a general estimate of the tenth grade average. Overall, the tenth
grade sample contained students with more educated parents. Of the tenth grade
sample. 44 percent had a college degree compared to 1") p,rilt far the statewide
twelfth grade average.

Of the tenth grade students, 18 perceet hAd thin one
c-.nool Of the students who had attended rc.1 the

of their sopl-iornore year, most /.)) percent) h,-,d
19 percent had attended !hree hiy,h r--xhoo!

'T.CW rt y percent, of rorted t.11.1!
Over half of those working ( 54 ) reported woH.Hor,
percent worked more than 26 hours week!v,
hours weekly.

.
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Table 2

Background Characteristics of Survey Respondents

Characteristic

Percent of
Respondents

Statewide
Average'

Sex
female 51% 52%

male 49 48

Ethnic Background
White 42 51

Hispanic 29 28

Black 11 9

Asian 9 8

Filipino 3 2

American Indian/Alaskan native 2 1

Pacific Islander 1 <1

Students who indicated they are
members of two ethnic groups 3 --

Father's Education
Not a high school graduate 14 --

High school graduate 19 --

Some college 19 --

College degree 19

Advanced college degree 15 --

Don't know 14 --

Mother's Education
Not a high school graduate 17 --

High school graduate 24

Some college 22 --

College degree 18 --

Advanced college degree 8 --

Don't know 12 --

Education of More Educated Parent
Not a high school graduate 13 14

High school graduate 18 20

Some college 25 25

College degree 25 23

Advanced college degree 19 16

No response 2

'The statewide average of sex and ethnic background is based on
the California Basic Educational Data System (CBEDS) October,
1987, data collection for tenth grade students. The statewide
average concerning educational level of the more educated parent
is from the twelfth grade California Assessment Program survey,
administered in fall, 1987. Statewide data are not collected
separately for a mother's and a father's educational level.
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EDUCATIONAL ASPIRATIONS OF SOPHOMORES

The postsecondary plans of respondents are shown in Table 3. Students were
a!:.ked to indicate all activities in which they expect to be engaged in the two
years following high school graduation. Nearly three-quarters of the sophomores
indicated that they expected to attend either a 2-year or 4-year college. Seven
percent of students indicated they plan to either get vocational training, serve
in the military, or to work full time. Almost no one planned to be a full-time
11,mcmaker. Eight percent indicated that they did not know what they would he
k!Hrn following high school.

The results were analyzed separately by ethnic group and are also presented
in Table 3. The percent of students planning to attend 2-year and 4-yeiir
colleges is shown in Figure 1. Hispanic students were less likely to plan to
,_it.end college and were more likely to plan military service, full-time
employment, or vocational or technical training. Hispanic students were also
more likely to indicate that they had not made postsecondary plans than were
white, black, or Asian students.

8
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Table 3

Postsecondary Plans of Sophomores

Postsecondary plans

All

Students
(N-2949)

White
(N-1215)

Hispanic
(N-845)

Black
(N-329)

Asian
(N-255)

Attend a 4-year college 50% 50% 36% 62% 76%

Attend a 2-year college 24 28 27 14 12

Attend either a 2-year
or a 4-year college

72 74 61 75 87

Get vocational/technical
training

7 6 10 7 5

Military service 7 5 11 8 2

Work full time 7 6 10 6 2

Full-time homemaker <1 <1 <1 1 0

Other 8 10 6 7 8

Do not know 8 7 11 5 5

Note: Students checked all responses that applied, so percentages do not
total 100.

9
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For some perspective on the postsecondary plans of these sophomores,

educational aspirations of students were compared to historical data on the

attendance rates of different ethnic groups. This information is shown in Table

4. Data on college enrollments are based on California high school graduates

in the state university system as freshmen in 1987. These data do not reflect

students enrolling ii.. private colleges and those enrolling in institutions
outside of California. Direct comparisons between aspirations and enrollments
cannot be made because the data are from two different groups of students.

However, inasmuch as college-going rates have remained relatively stable, these

data provide reasonable general estimates of future college-going rates.

Table 4

Comparison of Aspirations of Sophomores and
1987 College Attendance Rates

Aspirations and
Attendance Rates

All
Students White Hispanic Black Asian

Postsecondary Plans of
Sophomores

Attend a 4-year college 50% 50% 36% 62% 76%

Attend a 2-year college 24 28 27 14 12

Attend either a 2-year
or a 4-year college

72 74 61 75 87

1987 College Attendance
Rates °

4-year college 17 16 10 13 34

UC 7 6 4 5 17

CSU 10 10 6 8 17

2-year college 33 33 27 33 26

(Community colleges)

'1987 College attendance rates are based on information reported by the California

Postsecondary Education Commission (California College-Going Rates. 1987 Update)
regarding recent California high school graduates who enrolled in California public

colleges and universities as freshmen in 1987.

11



Figures 2 and 3 display the aspirations of sophomores to attend 2-year an,!
4-year colleges with data on college enrollments in 1987. As is shown in the
figures, there is a dramatic difference in the percent of students aspiring to
attend a 4-year college and those actually enrolling within a few years after
high school graduation. This discrepancy existed for all ethnic groups but was
particularly troublesome for blacks, where 62 percent of sophomores indicated
that they planned to attend a 4-year college. Yet -the percentage of blacks who
actually enrolled in California public 4-year col;eges in 1.987 was only 13
percent. Students from all ethnic groups were more likely to attend 2-year
colleges than would be expected on the basis ot high school plans.

100

26

White Hispanic

Ethnic Group

2-year college aspirations

0 2-year college attendance

Comparison of aspiratiorp; to attc,ti colitTc
with attndanc(' rats. s, by 1,11?

12
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Figure 3. Comparison of aspirations to attend 2-year college
with attendance rates, by ethnic group

Data from other states and from national studies present a similar picture

of unmet expectations which is particularly acute for blacks. Gardner (1987)

used the national "High School and Beyond" data base to examine the transition

from high school to postsecondary education. The national study found that black

male seniors were slightly more likely than white male seniors to expect to

attain at least a 4-year degree. However, when these expectations were compared
with actual college attendance 22 months after high school graduation, black

males attended significantly less often than did white males. Exhibiting a

similar pattern, black females were substantially more likely than other females

to expect to attain graduate degrees but attended 4-year institutions less

frequently than did white females. Two years later, when students were asked

whether they had revised their expectations either upward or downward, the

expectations of black students were found to be less stable than those of other

students. For black students, it appears that educational aspirations are less

accurate predictors of future enrollment than they are for other ethnic groups.

13



A statewide study (Pennsylvania Association of Colleges and Universities,1984) of over 16,000 Pennsylvania
freshmen and seniory-: c(indueted in 198384 al .o

indicated that black students were more likely to plan on some f:,!-H1 ofpostsecondary education (75%) than were white tudent!i (6'.0. The !:tidyinvolve follow-up concerning actual attendance.

Students were asked what educational level their parcnt:i aspired ior them.The results are shown in Table 5. The overwhelming majority (i8*) indicated tiro.their parents wanted them to attend college.

The results revealed little differences when analv...'d sep irat elv by ethiczroup. Parental expectations were somewhat lower for Hispanic students, yet 61percent of Hispanic
students indicated that their parents wanted them to attend,if not graduate, from college. The results were also analved

separ;iteLyaccording to the educational level of parents. Parent with high levels ufeducation had hiy,hr educational aspirations for their children; however, thev , e ; t ma lot- t y (41 parent 5, re ardl ess of t he i v 44n44; 40t t 114,.44.4-h i lkiven t ,1

Table 5

Parental. Expectations for Students' Educational Level.

7---
Eduent:onal All

level expected Students White Hispanic Black

Not finish high ,;rhool

lvadnate from high
school hut not go any
further

Attend vocational, trade,
or business school
after high sf7hon

At ten college

graduate from college

Attend graduate

Don't l-now

/4

14

54

18

4'1)

i

1

Asian

8



HIGH SCHOOL PROGRAMS OF STUDENTS

The focus of the sophomores high school program is shown in Table 6. A
large majority (65%) of students indicated that they were enrolled in college
preparation classes. Twenty-six percent indicated that they were in a general
or regular education program, six percent were invocational education, and three
percent made some other comment. The large percent of students indicating they
were enrolled in college preparation classes was surprising, especially given
the instructions for administering the survey, which involved administration to
one college preparation class, one general education class, and one remedial
education class. It is likely that many sophomores reported they were taking
college preparation classes yet were unaware of or failed to take the entire
college preparation sequence. When we asked students what math and science
classes they were taking, 12 percent of the college preparation students were
not taking a college preparation math class, and 24 percent were not enrolled
in biology or chemistry.

Table 6

Focus of High School Program

High School Program
All

Students White Hispanic Black Asian

College preparation 65% 68% 54% 72% 81%

General or regular
education

26 23 36 21 14

Vocational-technical
education

6 6 8 5 4

Other 3 3 2 2 L 1

15

0,7



There were differences in the educatienai ie.oelane, of studinl:i 1 i

different ethnic groups. Asian students were more iikety To take eollege
preparatory classes, and Hispanic students had the lowest percentage enrollment
in college preparatory programs.

The average high school grades of sophomores lie shown in Table /. Forty-
three percent indicated that their grades were typicatiy B' e; ei percent usuaIl
get C's. The remaining students got A's (10) car had glades below (810.
Asian students reported that they had much higher grades, with ovtr ono-third
earning A's. Hispanics and black students received lower grades; 53 percent. of
Hispanics and 48 percent of blacks were receiving grades of C or below compflred
to 36 percent of white students. The low grades of Mack students ,re

inconsistent with their high educational aspiratiore

Students were asked to identify the specific raeh and science class in which
the' were enrolled. Math and science were used ovel other curriculum areae
because course titles and course levels are more corn icrose schools than
in a curriculum area such as English.

Table

Average High School Grades of Sophomores

Average
High School Grade

A- to A+

B- to 'if

C4

Below C-

Students
1-

White hiepanh i..i,e e i 'n1

16%

43

8

1h



The mathematics and science course enrollments of sophomore respondents re

shown in Table 8. As shown in the table, nearly all students were enrolled in

a mathematics course. Geometry, algebra, and general math or pre-algebra each

accounted for approximately one-quarter of the respondents. Hispanic students

were underrepresented in upper-level mathematics courses.

Twelve percel. of students were not enrolled in a science class. Nearly

half of the respondents were enrolled in biology. Again, Hispanic students had

the lowest percentage of enrollments in biology and more advanced science

courses.

The percent of students enrolled in col ge preparation mathematics and
science are displayed in figures 4 and 5. For sophomores studying mathematics,

college preparation courses included algebra, intermediate or advanced algebra,

geometry, and trigonometry. In science, biology, advanced biology, and chemistry

were considered college preparation courses.

Since the passage of "pass-to-play" legislation in 1986 (Assembly Bill 2613,

Chapter 422, Statutes of 1986), secondary students are required to maintain a
grade point average of 2.0 to participate in extracurricular and cocurricular

activities, including athletics. Students were asked whether the need to be
eligible for sports or school activities had affected their course enrollment
decisions. Twelve percent indicated that they had taken easy courses in order
to keep their grade point average up to maintain eligibility for sports or school

activities. The results were similar for each of the four ethnic groups.

11



Table 8

Mathematics and Science Course Enrollment!,

Asian"mrollments
All

Students White Hispanic Black.

n711,.matics

Mathematics 2% 3% 3% 1%

c:el,cra1/Pre-algebra 22 11 35 YO

lAr,bra 26 24 30 ,1(4
12

Wer./Adv. Algebra 11 10 7 I/4 26

Geometry 28 34 18 28 34

Trivonometry 5 6 11

Other mathematics course 6 6 6 6 9

Science
No Science 12 12 Al

Life/Physical Science 22 21 f; 8
Earth Science

.1 (T,y 48 51 ju

%!,1..anced Biology 5

CheTktrY 5 1.4

Other science course 7 8
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PARTICIPATION OF PARENTS, TEACHERS, AND COUNSELORS
IN THE GUIDANCE OF STUDENTS

Students were asked to rate the frequency with which they ask parents,
teachers, counselors, and other students for information regarding what courses
to take. As shown on Table 9, students reported that parents are the most
frequent source of information, followed by other students, and counselors.
Teachers were the source of information least frequently used by students
regarding what courses to take.

Table 9

Frequency with Which Students Ask Various Sources for
Information Regarding Course Enrollment Decisions

Never
AskSource of Information

Ask
Frequently

Ask 1
Occasionally

Teachers

Counselors

Parents or guardians

Other students

8%

24

78

56to.

5/4

/40

36*

2;

70



Ethnic groups differed as to their use of the sources of information (see

Table 10). Whites and Hispanics placed greatest emphasis on parents and then

on other students and counselors. Although Hispanics and whites had the same

rankings of frequently asked information sources, Hispanics relied on other

students for information almost as frequently as parents. Blacks relied on

counselors more frequently than did other students. For Asians, other students

were the most frequent information source. All ethnic groups reported that
teachers were seldom asked for information regarding course enrollment decisions.

Table 10

Ethnic Breakdown of Information Sources for
Course Enrollment Decisions

Source of Information

Percent Frequently Asking Each Source
for Information

White Hispanic Black Asian

Teachers 5% 8% 14% 8%

Counselors 24 22 33 18

Parents or guardians 41 30 42 28

Other students 27 29 19 34
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Students were asked to rate the helpfulne-,; tl1 ea, tr;e, 5,(1),:e'; is

providing information regarding what courses to take. The results are showe in
Table 11. Although students were less likely to 0 to counselors or informs-
tion, counselors were rated as the most helpful. Parents were sated as the
second most helpful source of information. Teach( and other tilde ilt: welt.
rsted as the least helpful.

The student ratings of helpfulness were analyzed for each ethnic group.
This information is presented in Table 12. All groups silted counselors as, mst
helpful, followed by parents or guardians. WI ivea_se students rsted teachers ss lesr;
helpful than did Hispanics , blacks, and Asians. BILtek studenre pllentr4 nr
rnardians higher ratings of helpfulness than did other ethnre es-enps.

Students were asked about the frequency with which !tS, flowHelors.
and parents discussed course enrollments, edueational plans, college oppor-
rnnities, and career goals with them during the 1Y8.1- yer. The
percentage of students indicating that counselors and tenets rs ,ere involved in
these activities with then is shown in Table 13 Bee sues it .,:ss impolt,-;nt to
know what percentage of students had contact with either a counselor of teacher
to discuss these issues, that information is also pcesened in Tehle 11 Of the
sophomores, 51 percent indicated that someone, ueuslly a (eseeelol, hsd met 'with
them during this school year to plan the courses they wo4dd trIke during the
remainder of high school. Students indicated that counselors and teachers were
less likely to review their educational plans and their progress; only 62 percent
of students indicated that either counselors or teachers had mer with them to
review their educational plans and progress.

Only fifty-two percent of sophomores indicated that either teachers or
counselors had discussed career opportunities or career goals with them during
their sophomore year. When a discussion did take plsee, eeenselors were mot-0

than teachers to discuss career goals. Appesss. hslt l,f. the students
(f-R) indicated that either counselors or teachers had d seussd spine to college
or applying for scholarships with them.

Nearly three-quarters of the students indiceted thy/ seee eneonraeed
by their counselors or teachers to take ch;,M1:p,i eers

,,tedentscounselors were equally involved in this activity. (;$

indicated th,.,it tshey were helped to succeed in chit l erns, s. A eid he
epected, teachers were more involved than cot.ni'yell!e; t f tl n eff.1rt

The percentage of students indicatine involves:est hv (!;elors and/or
teachers was analyzed separately for each ethnic pl e1
in Tables bl through B3 in Apnendix B. It is not pce;!..iTh trc!1 dal7r,1 7

deteimine how much of the ethnic variation is due to scheoi such
as special programs designed to increase the NUM,:q- sretien:e erepoeire for
college and now much may he due to other factors en.th (..te;),,,;
the amount of assistance requested and help re(eYel
ievolvement in throe :areas varied aceordine to ethHeire s
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Table 11

Student Ratings of Helpfulness of
Various Sources of Information Regarding

Course Enrollment Decisions

Source of Information
Very

Helpful

Somewhat
Helpful

Not
Helpful

Teachers 23% 60% 18%

Counselors 53 36 12

Parents or guardians 37 46 17

Other students 20 55 25

Table 12

Ethnic Breakdown of Student Ratings of Helpfulness

Source of Information
Percent Rating Each Source as Very Helpful

White Hispanic Black Asian

Teachers 18% 24% 33% 29%

Counselors 54 51 54 45

Parents or guardians 38 34 47 29

Other students 19 21 17 24
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Table 17

Percentage of Students Indicating Involvement
with Counselors and Teachers

Activity Counselors Teachers
Either Counselors

or Teachers

Met with you to review your
educational plans and your
progress toward them

54% 2t% 62%

Met with you to plan the courses
you will take during the
remainder of high school

79 21 81

Discussed career opportunities
or your career goals

47 38 52

Discussed going to college or
applying for scholarships
with you

40 27 52

Encouraged you to take courses
which are challenging for you

you succeed in courses
which are challenging for you

58

32

51 72

62



reported a higher level of counselor involvement in discussing career oppor-

tunities and going to college or applying for scholarships. White students were

more likely to report that counselors helped them succeed in courses which were

challenging for them.

Ratings of teacher involvement Also varied by ethnic groups with black

students reporting greater involvement by their teachers in all six activities

than did the other ethnic groups. Of the four groups, white students reported

the lowest level of teacher involvement.

When the involvement of either counselors or teachers was examined, only

two items showed a disparity among ethnic groups. Black students were more

likely to report that teachers or counselors discussed going to college or

applying for scholarships. Sixty-four percent reported involvement by teachers

or counselors compared to only 48 percent of whites and 49 percent of Hispanics.

Three of the schools with large black enrollments had programs to increase the

numbers of minority students preparing for college, a factor which may have

influenced the results for blacks. The other finding illustrating a large
difference between ethnic groups involved encouragement by counselors or teachers

to take challenging courses. Seventy percent of blacks reported that either
counselors or teachers had provided encouragement compared to a low of 56 percent

of Asians.
The involvement of parents is shown in Table 14. Over half of the students

indicated that they had discussed their plans following high school and their

career goals with their parents three or more times during the school year. Over

40 percent of students had discussed course selection, school activities, and

going to college at least three times with their parents.

In contrast to the high rate of parent-child discussions, there was little

parent-school communication. According to students, over half of the parents

had not had a discussion with a counselor or teacher. Sixty percent had not

attended a school meeting. Parents have a great deal of influence on students;

yet parents have little direct contact with school personnel and may not be well

informed regarding either the educational program at high schools or postsecon-

dary options.

The involvement of parents was analyzed separately for the four ethnic

groups. These data are shown in Table 15. White and black students reported

that they had talked to their parents more frequently than did Asians or

Hispanics. The percentage of Hispanic students (38%) reporting that they had

talked with their parents about going to college was significantly lower than

the percentages for the other ethnic groups. The involvement of parents with

the school was lower for Hispanics and Asians than for blacks and whites.
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Table 14

Reported Influence and involvement of Parents in
the Education of their Tenth Grade Students

Area of Involvement
or Activity

Three or
more times

Once or

twice

Talked to parents about...

School activities or school
events of particular
interest to you

48% 35%

Selecting courses at
school

43 42

Your career goals 56 31

Going to college or apply-
ing for scholarships

47 32

Your plans following high
school such as work or
college

60 28

Parents have...

Had a discussion with one
of your teachers

6 37

Had a discussion with a
high school counselor

4 I

Atended a school meeting 1.0 3(1

Never

26

18%

15

13

21

12

r.,c)



Table 15

Ethnic Breakdown of the Reported Influence and
Involvement of Parents in the Education

of their Tenth Grade Students

Area of Involvement
or Activity

Percent Responding That Activity
Occurred "Three or More Times"

White Hispanic
,

Black Asian

Talked to parents about...

Selecting courses at
school

53% 30% 47% 33%

School activities or school
events of particular
interest to you

55 39 55 31

Your career goals 59 51 62 46

Going to college or apply-
ing for scholarships

50 38 59 50

Your plans following high
high school such as work
or college

64 56 67 54

Parents have...

Had a discussion with one
of your teachers

7 5 11 2

Had a discussion with a
high school counselor

10 8 17 2

Attended a school meeting 12 9 12 4
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STUDENT ATTITUDES

Students were asked to respond to 12 attitude items repior'N.iw,
'nurse decision making, relevance of their high school edecatcoe, :,ttitade tee:a
high school, and achievement motivation. A single item addreed student !q'
definition of career goal. Students responded on a five-point rringing from
strongly agree (5) to strongly disagree (1) . The resolt73 as r(+ pi.o!-Ieht,d
16. In the table. the categories of agree and strongly agree cflmbiniAi j!1:0
a singie positive category; likewise, the categories of dis:47j ;i11( ,IronOm
disagree are combined into a single negative catego7-v. Tho
,;Inalyzed separately by ethnic group. In general. tl,e

showed little ethnic group variation.

Nearly two thirds of students agreed that there was a connclor or tt.Ahor
7 whichwhom they would feel comfortable talking if they nelli .p (-C.l

caurses to take. Thirty percent indicated that students were on their own in
choosing which courses to take. When asked if their hiTh 2hool couscior
helped them select courses, 56 percent responded in the itfirmarive. Tht:
differences in the area of course decision making by ethnic wore smil:
however, there was a consistent pattern in which black students had the most
positive responses indicating that they were receiving help in course selection.

Over half of the sophomores indicated that high school was rolc.vant t, their
future plans. Nearly two-thirds reported that they understood the relationship
between the courses they take and the options they have after high school, and
12 percent reported that they did not understand the relation5hip. i.:114'n the
results of these three items assessing the re.levanct of c)110'!;

education were analyzed separately by ethnic group, 11.:Lim
more positive in their responses, and Hispanics welt( )-ast 1,sitive.

Regarding students' attitudes toward high school, must. 1 t thei
were getting a good education at their school, and 11 p,1:
percent felt that most of their classes are int('ree:,
one-quarter of students who are bored with high sc hool. oif;
ethnic groups responded similarly to these items.

The most positive response related to the importaeee et gettine lee a
85 percent indicated that this is important to them. Peeel4 H:;Ition
work hard, 37 percent of students enjoyed taking clae,a-s. tL-e te e,,re
hard. Eleven percent indicated that they chose ;Thi! elese " eeeie
hard work.

The attitudes of students were analyzed sep.ite
average grades. In general, students with hir,h,i
consistently had more positive attitudes than di:! :lees
:;ad D's). The items which showed the largeet aieerepThe
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achievement motivation. As would be expected, students with higher grades had
greater achievement motivation. The areas which had the smallest discrepancies
related to course decision making. The area of course decision making was also
noteworthy because one of the items deviated from the consistent trend regarding
students with better grades expressing more positive attitudes. The item "My
high school counselor has helped me select courses" received the lowest ratings
from the A students and the highest ratings from C and B students, respectively.
There were also differences when the results for this item were analyzed
separately for each of the four ethnic groups. Hispanic and Asian students who
had the lowest grades, D's and C's, responded most positively to the item, in
contrast with blacks, among whom students with the highest grades responded most
positively.
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Table 16

Student Ratings on Attitude Items

Attitude Items
Percent
Agree
(5 & 4)

Percent

Neutral

(3)

Percent
Disagree
(2 & 1)

Mean !,;.d.

Course Decision Making

If I need help in deciding
courses I Fhould take,
thel-e is a counselor or
teacher I would feel

comfortable talking to.

65% 19% 16% 3.7 1.2

My high school counselor
he me select courses.

56 22 22 3.4 1.

At this school, students
are on their own in
choosing which courses
to take.

30 31 40 2.9 1.1

Relevance of High School
Education

High school is preparing
me for employment in my
chosen career or for edu-
cation after high school.

63 22 14

1 understand he relation-
ship between the courses

63 26 12 .(:)

I take and the options I
have at ter high school.

My high school courses are
directly related Lo my
plans following high
school.

50 31 20 .3.4 1.1

1

"6 ti: Students responded on the following scale: 1 Strongly disayo.c
2 - Disagree; 3 - Neutral; 4 - Agree; 5 - Strongly riFFOC
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Table 16 (Continued)

Attitude Items

Percent
Agree
(5 & 4)

Percent
Neutral

(3)

Percent
Disagree
(2 6 1)

Mean s.d.

Attitude toward High School

I am getting a good educa- 58% 31% 11% 3.6 1.0

Lion at this school.

Most of my classes are
interesting to me.

40 36 25 3.2 1.0

I am bored with high
school.

24 29 47 2.7 1.2

Achievement Motivation

Getting good grades in
school is important
to me.

85 12 3 4.4 .9

I like to take classes
where I have to work
hard.

37 39 24 3.1 1.1

I like to take easy
courses so I will not
have to work hard.

11 24 64 2.2 1.1

Career Coals

I have a definite career
goal and know what I
must do to achieve the
goal.

54 29 17 3.6 1.2

Note: Students responded on the following scale: 1 - Strongly disagree;

2 - Disagree; 3 - Neutral; 4 - Agree; 5 - Strongly agree.

31



COMPARISON OF RESULTS FOR COLLEGE PREPARATioN
AND GENERAL EDUCATION STUDENTS

One of the issues addressed by this study oncern!-; whetlc ail
receiving a challenging educational program. Of particular interest wali wlicthe]
students pursuing a general educational path were receiving the same quality
(ilicational experience as those preparing for college. Of the tota:
percent indicated that the focus of their high school prograal wa, (01 1,;y
nreparation, 26 percent were taking general or regular education cence,3, 6

prcent had a vocational or technical focus, and the remaining 3 percent
indicated that their high school had some other focus:. As been discuRed,
it appeared that some of the students indicating they were college prepac,itoiv
wre not fulfilling all of the college preparation requirements. ihe
far those students who indicated that they were pursuing a collep,e preparAti..e
program but who were not currently enrolled in coller,e pr oparation
he discussed later in this report.

Regarding the background characteristics of the two wutip, c(,11i
preparati .rid general education students were similar in terfts

mobility, the percentage with jobs. However, of the students with jobs,
those taking a general program worked longer hours. As was shown in Table 6,
white and black students had similar percentages of students enrolled in college
preparation and general education courses. Asian students were overrenresent;d
in college preparation programs, and Hispanics were underrepresented.

There were large differences between the two groups in the educational
background of parents and the e:,:pectations parents had for the po,JsecondarY
education of their children. Students pursuing college, p-eparation hJ.: more
educated parents than did non-college preparation studen!. Poth
students indicated that their parents wanted them to go to college, with tu(nn,
in general education indicating that their parent, cxp,cte,l 7(' ,d

college hut. not to graduate. College preparation students indiYat_ed tl,( it

parents wanted them to graduate from college.

The postsecondary plans, average grades, and math
enrollments of college preparation students and w:udent,, Ferw!
education program are shown in Table 17.

Of college preparation students, 84 percent expected to itend i:'y

year or a 4-year college in the two years following high scho(,1
of the general track students. Those in the college preparatnty
likely to plan atten6ance at a 4-year rather than a 2-vc;tr (c4];,T,,

lh grades of the two groups differed, With ne,,riv ?t, 1,1(.7( 0;

preparation students reporting that their average grade:; rnr,ed from At to P,

compared to 31 percent of the general education students. Pardiur coor.J.
enrollments, those pursuing a general education program were mare l:(; to
enrolled in lower level math and science courses than ',Jere collg- prirat(:ry
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Table 17

Comparison of Postsecondary Plans, Average Grades, and Course Enrollments
of College Preparation (CP) and General Education (GE) Students

Variable
All

Students
CP GE

White
CP GE

Hispanic
CP GE

Black
CP GE

Asian
CP GE

Post high school plans

Attend a 4-year college 65% 23% 65% 19% 53% 17% 72% 42% 82% 27%

Attend a 2-year college 22 28 24 30 27 29 14 12 8 23

Attend either a 2-year
or a 4-year college

84 49 86 48 78 45 85 54 90 69

Average grades A+ to B- 4 31 78 35 63 25 63 22 93 71

Math
No Math 1 4 1 6 2 4 2 1 <1 0

General /Pry.- algebra 11 45 6 45 22 51 13 14 4 20

Algebra 25 26 23 23 30 29 31 20 11 20

Inter./Adv. Algebra 14 4 13 2 10 3 17 10 28 17

ceometry 36 12 43 15 29 7 31 16 35 31

Trigonometry 7 2 8 2 3 1 3 3 13 0

Other math course 6 8 5 9 4 6 4 14 9 12

Science

No Science 10 16 11 14 15 19 6 10 2 9

Life/Physical Science, 14 39 13 37 22 48 10 28 6 17

Earth Science

Biology 56 34 58 35 48 27 58 52 58 54

Advanced Biology 7 2 6 3 7 1 8 1 9 9

Chemistry 7 2 6 1 2 1 9 3 16 6

Other science course 6 7 6 11 5 4 8 6 9 6

Note: The following Ns responded: All Students, CP-1872; All Students, GE-741;
White CP=812; White GE-275; Hispanic CP-443; Hispanic GE-299; Black CP-234;
Black GE-69; Asian CP-205; Asian GE-35.
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students and were less likely to be enrolled in classes such as geometty and
biology.

College preparatory students were more likely to have a 4-year plan of the
courses they will take throughout high school. A plan such as this may he TdPd
to ensure enrollment in the courses required for college,

College preparatory students were also more likely to have a career goal
with 77 percent having a career goal compared to 64 percent for general education
students. The career goals of students listed, such as lawyer or mechanic, were
classified according to the level of education required. The results arc
presented in Table 18. Overall, 37 percent chose a career goal, such as
beautician, which did not require a 4-year college degree; 43 percent chose
careers which require a four-year degree; and 20 percent listed careers which
required an advanced degree. However, 48 percent of those taking general
ducation courses also listed a career goal which required a college degree.
The lack of congruence between career goals and course enrollments provided
additional information that students were not getting the information, guidance,
and support they need to select the appropriate high school courses to help them
meet their educational and career goals.

Table 18

Career Goals of Sophomores

Education Required
All

Students 4
College

Preparation
General

Education
for Career Coal (N-1925) (N-1305) (N-410)

Less than a college degree 37% 30% r;2'.i

4-year degree 43 46 38

Advanced degree 20 74 10

Note, These Ns are considerably less than the total Ns in this study. Of the
total, only the 65 percent of students who listed a career goal are incitido.

`This column also included students in programs other than college prep,,r1tion
or g:-ieral education (e.g.

, vocational education).
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Those in a college preparatory program reportedly sought information from
teachers, counselors, and parents more often than did general education students.
Similarly, they rated the helpfulness of these groups higher than did general
education students.

College preparatory students talked to their parents about school
activities, course enrollments, and future aspirations more frequently than did
general education students. Parents of college preparatory students were more
likely to attend a school meeting but had discussions with teachers and
counselors at the same low frequency as the parents of general track students.

Counselors were rated as providing similar levels of service to students
with regard to planning high school courses and reviewing educational plans.
College preparatory students were more likely to report that their counselor
discussed college and scholarships, career opportunities, or career goals and
encouraged them to take challenging courses than were general education students.
Teachers reportedly were more likely to encourage college preparatory students
to take challenging courses and to help them .. ..cceed in those courses.

The differences in attitudes between students in general education and
those in college preparatory programs were examined. College preparatory
students consistently expressed more positive attitudes than did general
education students. The absolute difference in the ratings of the two groups
is shown in Table 19. The item which showed the greatest difference was "My
high school courses are directly related to my plans following high school."

College preparatory students agreed with that item, whereas general
education students were neutral. College preparatory students were more likely
to enjoy taking classes where they had to work hard. College preparatory
students were also more positive concerning the preparation they were receiving
in high school for employment in their chosen career or for education after high
school. General track students reported less understanding of the relationship
between the course enrollific.nt and the options available after high school. Both

groups of students reported that getting good grades was important to them, but
college preparatory students. rated the item higher.

It was interesting to note the items which had the smallest differences.
The availability of counselors and others to help select courses was rated sim-
ilarly by both college preparatory students and general education students,
perhaps indicating that counselors were spending equivalent amounts of time with
both groups of students.
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Table 19

Comparison of Mean Ratings of College Preparatory Student!-;

and General Education Students on Attitude Items

Attitude Items
College

Preparatory
Students

General

Education
Students

Absolute
Differ-

enp

My high school courses are directly
related to my plans following high
school.

3.7 2.9 .8

I like to take easy courses so I will
not have to work hard.

2.0 2.7 ./

I like to take classes where I have
to work hard.

3.3 2.7 .6

High school is preparing me for
employment in my chosen career or

for education after high school.

i understand the relationship between
the courses I take and the options

3.8

3.8

3.3

3.3

.5

.5

I have after high school.

Getting good grades in school is
important to me.

4.5 4.0 .5

I am getting a good education at
this school.

3.7 3.3 .4

Most of my classes are interesting
to me.

3.3 2.9 .4

I am bored with high school. 2.6 3.0 .4

I have a definite career goal and know
what I must do to achieve the goal.

3.7 3. .3

If I need help in deciding what
courses I should take, there is a
counselor or teacher I would feel
comfortable talking to.

3.8 3.5

My high school counselor has helped
me select courses.

3.5 3.4 1

At this school, students are on their
own in choosing which courses to
take.

2.8 2.9 .1

Note: There were 1,872 CP students and 741 GE students. Students cesponded on
the following scale: 1 - Strongly disagree; 2 - Disagree; 3 - Newritl;
4 = Agree; 5 - Strongly agree.
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COMPARISON OF RESULTS FOR TWO GROUPS OF COLLEGE PREPARATION STUDENTS

Of those students who reported they were taking a college preparation
program, 39 percent were not enrolled in college preparatory math or science
classes. The survey results for these students who thought they were focusing
on college preparation were compared to those students who were actually enrolled
in college preparatory courses (real college preparation). Only those items
which showed large differences between the two groups will be discussed.

Those actually enrolled in college preparation courses were a substantially
different group of students than the group who thought they we college
preparatory students. In addition to taking the appropriate college preparation
courses, the real college preparation group had higher grades, had better-
educated parents, were more likely to have a career goal, and were more likely
to plan to attend four-year colleges. Proportionately more of the Hispanic
students were in the group of students who were not taking the appropriate
college preparatory courses. Blacks, whites and Asians were proportionately
represented in both groups of college preparatory students.

It is important to know whether those students who were not taking the
appropriate college preparatory courses utilized different sources to get
information regarding the courses they should take. The two groups responded
similarly in terms of the frequency with which they asked counselors, teachers,
parents and other students for information regarding what courses to take. They
also responded similarly in terms of the ratings of helpfulness of each of these
sources of information. One area where there was a difference between the two
groups concerned communication with parents. The real college preparatory group
consistently reported talking to their parents more often about issues such as
selecting courses at school, their plans following high school, career goals,
and going to college.

When the two groups of students were asked a series of questions concerning
the involvement of counselors and teachers in their guidance, most of the results
were similar. The group of students who thought they were college preparation
reported that counselors or teachers were less likely to discuss going to college
or applying for scholarships with them.

Twice as many (12%) of the group of students who thought they were focusing
on college preparatory reported that they had taken easy courses to keep their
grade-point average up in order to be eligible for sports or other activities.
The real college preparatory students were more likely to think they were getting
a good education at their school. The real college preparatory group also
appeared more motivated. They were more likely to enjoy taking classes where
they had to work hard and they responded more positively that getting good grades
was important to them.
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SUMMARY AND RECOMMENDATIONS

A study was conducted to examine the educational aspirations and coure
enrollment practices of a sample of California high school sophomores. Surveys
were administered to over 3,000 students in May, 1988.

The study found that California sophomores had high educational aspirations.
Fifty percent planned to attend a four-year college in the two years following
high school graduation, with nearly 75 percent indicating that they planned to
attend either a two-year or four-year college in the two years following high
school graduation. Parental expectations for their children were also high, with
nearly 80 percent of students indicating that their parents wanted them to attend
college.

There is evidence that for many students their aspirations to attend four-
year colleges will not be reached. Of those students indicating that they were
focusing on college preparation, 39 percent were not currently enrolled in
college preparation math and science courses.

Hispanic students appeared to be at the greatest risk of not attaining a
college degree. Hispanics had lower aspirations and lower grade-point averages
and were more likely to have undefined career goals than were blAc:.5, whites,
and Asians. Even among those Hispanics who indicated they were pursuing a
college preparation program, a large proportion of them were not enrolled in the
appropriate courses.

Nearly two-thirds of students had a career goal; however, for many students
there is a lack of congruence between their career goal and their high school
program. Nearly half of the students taking general education courses, rather
than college preparation courses, had career goals which required at least a
four-year college degree.

The study raises the concern that a small percentage of students may not
complete the college preparation sequence because of a need to maintain a minimum
grade-point average in order to qualify for sports or other extracurricular
activities.

Parents appeared to have a great deal of impact on the courses their
children take. Students reported that parents were the most frequent- source of
information regarding course enrollment decisions and that teachers were seldom
asked for information regarding course enrollment decisions.

Students pursuing general educational programs took easier courses, received
lower grades, and were less positive concerning their educational experience
.han were college preparatory students.
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The results for two groups of "college preparatory" students were compared.
Those students who reported that the focus of their high school program was
college preparatory but who were not currently enrolled in college preparatory
courses were compared to those students who were enrolled in college preparatory
courses. Those enrolled in the appropriate college preparatory c,rirses were a
substantially different group of students than the group who thought they were
college preparatory. In addition to taking the appropriate college preparatory
courses, the "real college preparatory" group had higher grades, had better-
educated parents, and were more likely to plan to attend four-year colleges.
Proportionately more of the Hispanic students were in the group of students who
were not taking the appropriate college preparatory courses.

Recommendations

It is recommended that at each secondary school, administrators, teachers,
and counselors should examine data on student aspirations, course enrollments,
and college-going rates for each ethnic minority group in attendance. Targets
should be set for improvement; and the strategies to reach improvement goals
and the means and time frame for evaluation should be established. The results
reinforce the importance of efforts by the California State Department of
Education, school districts, and colleges and universities to increase the number
of underrepresented minority students, especially Hispanics, preparing for
college.

The study repeatedly demonstrated that students were n '... getting the

information they needed regarding course selection. This shortcoming was
demonstrated by the lack of congruence between the educational and career goals
of students and their course enrollments. Students do not know what is required
for various careers. Students need information regarding the needs of the work
force in the 21st century, career counseling, and the educational requirements
of various careers. In addition, students should be presented with role models

fr their own ethnic backgrounds and should be informed early that financial
aid is available for college. This information should be jointly presented by
counselors and teachers and could be incorporated into required courses that are
taken by all students or included in courses devoted exclusively to career and
educational development that are required of all. students. Students need to
begin receiving this information in eighth grade and continue receiving this
information throughout high school.

Counselors and school staffs need to examine the practices and policies of
course placement. In some schools the proportion of students, particularly
ethnic minority students, taking college preparation courses is small. These

schools may be using standardized test scores, previous grades, and teacher
recommendations to place students in courses. However, these practices may be
excluding students from participation rather than increasing participation. A

related issue concerns the need to provide options to students to allow them to
transition from non-college preparatory classes into college preparatory classes.
Frequently when students are enrolled in one non-college preparatory class, such
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as general math, they are automatically enrolled into other classes in the scupe
track. Students need to be provided opportunities to transition to college
preparatory courses through activities such as tutoring, extra coursework, or
special courses.

Given the high educational aspirations of students, high school staff and
outreach personnel should concentrate their efforts on getting students to enroll
and succeed in college preparatory courses rather than simply raising aspira-
tions. The one exception is the need to raise the educational aspirations of
Hispanics, which were lower than the aspirations of other ethnic groups.

In preparing students for success in college preparatory courses, advising
or counseling needs to be both assertive and supportive. Studies of programs
designed to increase the percentage of minority and economically disadvantaged
students enrolling in colleges (George, 1987) have found that successful programs
have provided support and guidance to students through a staff member, such as
a teacher or counselor, who individually monitors and supports each student.
Most students responding to this survey did not have regular monitoring and
guidance. Students rarely talked with teachers regarding course enrollments,
eareer objectives, or college opportunities. In order to increase the

percentages of students enrolling in colleges, particularly economically
disadvantaged and minority students, school staff shc-41d ensure that students
receive individual guidance and support on a regular basis by staff members
concerned about each student. Through regular monitoring of course enrollments,
schools could help ensure that students were enrolled in courses which would
allow them to achieve their aspirations.

Parents have a great deal of impact on the courses their children take.
However, most parents have little direct contact with school personnel and may
not be well informed about either the educational program at high schools or
postsecondary options. Because of the critical influence of parents regarding
course enrollment decisions, it is imperative that schools work with parents to
prepare them to provide more informed guidance to their children. A booklet,

Parents as Partners: Planning Early for Your Children's School Success and
College Attendance, a joint publication of the California State Department of
Education, the University of California, and the California State University,
is a good resource for schools in educating parents regarding planning for
college. In addition, schools should encourage ethnic and communit
organizations to support and encourage high achievement. In order to prepare
school staff for increased parent involvement, counselor and teacher prpservice
and in-service programs need to provide 'trategies for developing positive
relationships with parents.
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STUDENT QUESTIONNAIRE
Course Enrollments Study

State Department of Education
Special Studies Unit

721 Capitol Mail, 4th Floor
Sacramento, California 95814
Cathy George (916) 323-6333

Directions: We are asking you to take part in a study that includes
students from high schools all over California. Please answer all
questions by circling the number that corresponds to your choice or
by filling in the blank. There are no right or wrong answers. You
do not need to put your name on the survey.

1. What is the name of your high school?

What is the name of your school district?

2. What grade are you in? 9 10 11 12

3. Arc you male or female?

1 - male

2 - female

4. What is your ethnic background?

1 - American Indian or Alaskan native
2 Asian
3 - Pacific Islander
4 - Filipino
5 - Hispanic
6 - Black - not of Hispanic origin
7 - White not of Hispanic origin

5. Have you been enrolled in any other high schools?

1 - No
2 - Yes (How many other high schools have you attended?

6. Do you have a job outside of school?

1 - Yes
2 -No

If yes, indicate the average number of hours you work per week:

0 - Do not have a job
1 - Work less than 10 hours per week
2 - 10 to 25 hours per week
3 - 26 to 40 hours per week
4 - More than 40 hours per week
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7. How far in school did your parents or guardians go?

tlother gr Father or
Female Guardian &if Guard.ian

1 1 Not a high school graduate
2 2 High school graduate
3 3 Sone college
4 4 College degree
5 5 Advanced college degree
6 6 Don't know

8. How far in school do you think your parents want you to go?

1 Not finish high school
2 - Graduate from high school but not go any further
3 - Attend vocational, trade or business school after high school
4 - Attend college

5 - Graduate from college
6 - Attend graduate school
7 - Don't know

9. What are your plans for the first two years after graduation from
high school? (Circle the choices that apply.)

1 - Attend a two-year collese
2 - Attend a four-year college or university
3 - Get vocational or technical training
4 - Work full-time
5 Military service
6 - Full-time homemaker
7 - Other (specify
8 - Don't know

10. Do you have a career goal?

1 - Yes (Describe your career goal
2 - No

11. Which of the following best describes the focus of your high school
classes?

1 - Preparation for college
2 - Vocational - technical education
3 - General or regular education (without a focus on college

preparation or vocational education)
4 - Other (specify

12 Which of the following best describes your average high school
grades?

1 - A- to A4-

2 - B- to 15+

3 - C- to C+
4 - Below C-
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13. Indicate the course title that best describes Cie mathematics course

you have taken this school year.

0 - Did not take mathematics this year
1 - General mathematics
2 - Pre-algebra
3 - Algebra
4 - Intermediate or advanced algebra
- Geometry

6 - Trigonometry/analytical geometry
7 - Specialized vocational mathematics
8 - Other mathematics class (Name of class

14. Indicate the course title that best describes the science class you

have taken this school year.

0 - Did not take a science. class this year
1 - Life or physical science
2 - Earth science
3 Biology
4 - Advanced biology
5 - Chemistry
6 - Other science class (Name of class

15. Do you have a 4-year plan 'Dz the courses you will take throughout

high school?

1 - Yes
2 -

16. Has the need to be eligible for sports or school activities ever

caused you to take easy courses in order to keep your GPA up?

1 - Yes
2 - No

17. How frequently do you ask the following people for information

regarding what courses to take?

Never Ask Ask

Ask Occasionally Frequently

Teachers 1 2 3

Counselors 1 2 3

Parents or guardians 1 2 3

Other students 1 2 3

Others; for example, principal, 1 2 3

counselor assistants
(specify
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18. How helpful are the following people in providing information
regarding what courses to take?

Not Somewhat Very
Helpful Helpful Helpful

Teachers 1 2 3

Counselors 1 2 3

Parents or guardians 1 2 3

Other students 1 2 3

Others (specify ) 1 2 3

19. Since the beginning of this school year, how often have you talked
about the following with your parents or guardians?

Once or 3 or more
Never twice times

Selecting courses at school 1 2 3

School activities or school events 1 2 3

of particular interest to you

Your Career goals 1 2 3

Going to college or applying for 1 2 3

scholarships

Your plans following high school 1 2 3

such as work or college

20. Since the beginning of this school year, how often have your parents
or guardians done any of the following?

Once or 3 or more
Never twice times

Had a discussion with one of your 1 2 3

teachers

Had a discussion with a high school 1 2 3

counselor

Attended a school meeting 1 2 3
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21. During this school year has your school counselor done the following?

Yes No

Don't
have a
Counselor

Met with you to plan the courses you will
take during the remainder of high school

1 2 3

Encouraged you to take courses which are
challenging for you

1 2 3

Helped you succeed in courses which are
challenging for you

1 2 3

Discussed going to college or applying
for scholarships with you

1 2 3

Discussed career opportunities or your
career goals

1 2 3

Met with you to review your educational
plans and your progress toward them

1 2 3

22. During this school year have any of your teachers, done the following?

Yes No

Met with you to plan the courses you will take
during the remainder of high school

1 2

Encouraged you to take courses which are
challengin3 for you

1 2

Helped you succeed in courses which are
challenging for you 1 2

Discussed going to college or applying for
scholarships with you

1 2

Discussed career opportunities or your
career goals

3 2

Met with you to review your educational plans
and your progress toward them

1 2



23. Please indicate your agreement or disagreement with the following statements.

Strongly
Disagree Disagree Neutral

Strongly
Agree Agree

High school is preparing me for employ-
.

ment in my chosen career or for
education after high school.

1 2 3 4 5

I understand the relationship between
the courses I take and the options

1 2 3 4 5

I have after high school.

I am getting a good education at this
school.

tr high school counselor has helped me
select courses.

1

1

2

2

3

3

4

4

5

5

Most of my classes are interesting to me. 1 2 3 4

I like to take classes where I have to
work hard.

1 2 3 4 5

If I need help in deciding what courses 1 2 3 4 5

I should take, there is a counselor
or teacher I would feel comfortable
talking to.

At this school, students are on their
own in choosing which courses to take.

1 2 3 4 5

I am bored with high school. 1 2 3 4 5

I like to take easy courses so I will
not have to work hard.

1 2 3 4 5

Getting good grades in school is
important to me.

1 2 3 4 5

My high school courses are directly
related to my plans following high
school.

1 2 3 4 5

I have a definite career goal and know
what I must do to achieve the goal.

1 2 3 4 5

Thank you for answering these questions.
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APPENDIX B

Involvement of Counselors and Teachers
as Reported by Members of Four

Ethnic Groups



Table B1

Percent of Students from Four Ethnic Groups
Indicating Involvement by Counselors

Activity

Student Ethnic Group

White Hispanic Black Asian

Met with you to review your
educational plans and your
progress toward them

56% 51% 56% 53%

Met with you to plan the
courses you will take during
the remainder of high school

80 76 78 80

Discussed career opportunities
or your career goals

48 44 52 38

Discussed going to college or
applying for scholarships
with you

41 35 49 41

Encouraged you to take courses
which are challenging for you

57 58 66 59

Helped you succeed in courses
which are challenging for you

27 39 38 31



Table B2

Percent of Students from Four Ethni,.. Groups
IndicatIng Involvement by Teachers

Activity

Student Ethnic Group

White HirnAmic Black Asian

Met with you to review your

educational plans and your
progress toward them

18% 33% 41% 26%

Met with you to plan the
courses you will take during
the remaini?-r of high school

14 25 32 25

Discussed career opportunities
or your career goals

28 44 55 39

Discussed going to college or
applying for scholarships
with you

18 30 46 34

Encouraged you to take courses
which are challenging for you

46 51 64 57

Hlped you succeed in courses
which are challenging for you

51 52 60 55
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Table B3

Itiv,Avement by Counselors or Teachers as Reported
by Students from Different Ethnic Groups

I

Activity

Student Ethnic Group

White Hispanic Black Asian

Met with you to review your
educational plans and your
progress, toward them

82% 79% 80% 82%

Met with you to plan the
courses you will take during
the remainder of high school

71 72 79 74

Discussed career opportunities
or your career goals

60 63 66 64

Discussed going to college or
applying for scholarships
with you

48 49 64 54

Encouraged you to take courses
which are challenging for you

59 61 70 56

Helped you succeed in courses
which are challenging for you

61 61 66 59
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