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EXECUTIVE SUMMARY

A study was conducted to examine the educational aspirations and course

enrollment practices of a sample of California high school sophomores. The study
addressed the following issues:

(o]

the

(o]

What are the educational and career aspirations of tenth grade students?
To what extent are students’' course-taking patterns consonant with their
goals?

What is the role of counselors, teachers, and parents in helping students
select appropriate high school courses and guiding them toward developing
their full educational and career potential?

Surveys were completed by 3,000 students in May, 1988. The report includes
following findings:

California sophomores had high aspirations. Fifty percent planned to attend
a four-year college in the two years following high school graduation.
Nearly 75 percent planned to attend either a two-year or a four-year
college.

Parental expectations for their children were very high. Nearly 80 percent
of students indicated that their parents wanted them to attend college.

Hispanics appeared to be at the greatest risk of not reaching their full
potential. They had lower aspirations, lower enrollments in college
preparation classes, and lower grade-point averages than did blacks, whites,
or Asians.

Sixty-five percent of these sophomores had a career goal; however, for many
students there was a lack of congruence between their career goal and their
high school program. Nearly half of the students taking general education
courses rather than college preparatory courses had career goals which
required at least a four-year college degree.

Parents appeared to have a great deal of impact on the courses their
children take. Students reported that parents were the most frequent source
of information regarding course enrollment decisions. However, most parents
had little direct contact with school personnel and may not be well informed
regarding either the educational program at high schools or postsecondary
options.

Students pursuing general educational programs took easier courses, received
lower prades, and were less positive concerning their educational
experiences than were college preparatory students.
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Secondary scheols and postsceondary institutions nesd to place preatel
emphasis on increasing the perceent of ethnic minority students preparving

for collepe. Each  secondarv school  shoald cvamive  data on studens
aspirvations, course enrollments, and cal lepe-vedoe rates for cach ethnic
group in attendance, Tiorpets should be cer tar fwprovement and the

stratepgies to reach dimprovement poails cod the weans and time frame for
*

evaluation should be established. The results »einforce the importance of

cfforts by the California State Department of Fducation, wchool district:,
and collepes ond universitics to establish proprams ond stratepies to
increase the number of underrepresentod minorirics  especiallv Hispanics,
preparing for collegps

Students necd to bhegin recciving informarion on edacational and carcor
planning (o cipghth prade and continue receiving intormat ion thiouphout hiph
school . Studenis need informastion vegarding the needs of the work foree
in the 72lst centnary, carecr comseling, the educationa! soguirements of
various careers, and information reparding fivancial aid.

Theve in a need to veexamine schedul ing, pract Jees in midd)e grades and high
schools so that students who enrcell in one non ceollege preparatory class
(e.g., peneral mach) are not automatically enrolled in other classes in
the same track. Students need to be provided with opportunities to
transition from non-college preparatorv courses to college preparatory
courses through tutoring, cxtra courscwork, or special transition cources.

Given the high educational aspirations of students, high school staff and
outreach personnel should concentrate their cfforts on getting students to
enroll and succeed in collepe preparatory courses rather then simply raising
aspirations, The  one exception to thic is b aped o address i
educational awpiratiens of Hispanics, whivlh wore tower than the aspirations
of other erbnic proups.

Inprepaying stadents for sacess in coliepe prepaators courses,  adviging

or counselingg reedo tn o be hott aese e g n order e
Increaee e percentaces of cornaont s oo b ety partie shar by
cconoriloal by i toan iy ed and minor oy siadent o s G st Jhonld eponr,
that students coceve individaal puldance o wigganrt on - repnlar bagis

by individuals conceriod ohotr onch o0 abens

b

Because of the critical roloe of pavents in ontiae ine course entol lment

decisions, it i Prperative that schools worll with poarcente to prepare nem

I
[

to provide wore informed puidarce to thei; ST A pood Tesource for

Plawing Eardy io0 Your Childrien’ s School
R .

schools is FeILs as Partners,

enrcens and Oallopo Artendanec, o doln el ar o o L D o State
Department of Edacation, the Univorsity of caiitars o0 et v Calitornia
Stare Universioy, I oaddicion, counve i el to b s enervice el -
service proviars veed to preedide o o T e Taping pos i tive
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INTRODUCTION

Background

In recent years, considerable effort has been directed toward upprading,
the educational program for high school students. Statewide high school
graduation requirements were mandated by Senate Bill 813 (Chapter 498, Statute:
of 1983), and model graduation requirements were proposed and adopted by the
State Board of Education in 1983. The class of 1988 was the first class required
to complete the new high school graduation requirements. The model graduation
requirements, which are more rigorous than the mandated high school requirements,
include three years of math, including Algebra I and geometry, two years of
science; four years of English; and two years of foreign language. In tandem
with the increased graduation requirements were efforts to provide a common core
curriculum and to upgrade the content of all high school courses. Model
curriculum standards and new curriculum frameworks developed by the California
State Department of Education provided guidance to schools concerning desirable
course content.

Studies conducted by the California State Department of Education (Study
of the Implementation of the Model Curriculum Standards in California High
Schools; George, 1987) and by Policy Analysis for California Education (State
Fducation Reform Can Improve Secondary Schools; Odden & Marsh, 1987) have shown
that graduation requirements have been increased and that schools have begun to
revise their curricula.

In addition to efforts to upgrade standards, there has ulso been interest
in increasing the percentage of students going on to colleges and universities,
particularly black and Hispanic students, who have been underrepresented in
college enrollments. The California Postsecondary Education Commission found
that only 11 percent of black seniors and 13 percent of Hispanics qualified for
adnission to the California State University in 1986 compared to 32 percent of
whites and 50 percent of Asians. Statewide, less than one-quarter of 1986
graduates completed the college preparatory (a-f) course sequence, with much
lower rates for blacks and Hispanics (California Postsecondary Education
Commission, 1988). Clearly, issues of access to high-level courses need to be
addressed as well as the quality of courses offered throughout the curriculum,

In a study of the California high school curriculum conducted in 1981-82
prior to the implementation of these high school reforms (Paths Through Hipgh
school: Sanders, Stome & LaFollette, 1987), it was found that students in the
remedial and basic tracks received a less well coordinated and less challenging
program of study than did those in college preparatory tracks. Recent studies
have shown that even with the reforms described above, there is evidence that
many students, particularly those in lower-level classes, are not receiving the
type of challenging core curriculum envisioned by curriculum reformers. A recent
evaluation of pilot projects aimed at increasing the numbers of minority students

C:'\
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dand support trom their schools are lavpely functico. ol the track:s to

which they hiave been assipgped,  The indtial plicenon: o o track and
the suggestions for courses are mainiv the vooprecaibolisy ot the
school counnelors. However, the amount of focroidos’ atteption eich
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The remainder of the report is divided into nine sections: methodology:
background characteristics of the sample; the educational aspirations of
sophomores; high school programs of students; participation of parents,
teachers, and counselors in the guidance of students; student attitudes;
comparison of results for college preparation and general education students;

comparison of results for two groups of college preparatory students; and
summary and recommendations.
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METHODOLOG Y

A tenth grade student questionnaire was developed for use in this study.
A copy ol the questionnaire is included in Appendix A.

The questionnaires werc administered at a stratiticd random sample of 50
liigh schools in May, 1988. Schools were divided into three groups on the hasis
of the combined percentage of black and Hispanic enroll!ment. Because it was

portant to compare the experiences of black and Hispanic students to those of
white students, schools with a large proportion of black and Hispanie students
were deliberately oversampled. Schools with a high combined percentage of black
-nd Hispanic students represented 11 percent of the state but one-third of the
cample. The number of schools selected from each group and the return rates are
shown in Table 1. Questionnaires were returned from 46 of the 50 schools
sampled, representing a school return rate of Y2 percent.

Table 1

Sample Characteristics of Schools and Return Rate

Combined Percentage Number of Numbe r I bPercen: Nomber of
of Black and Schools in | of Schoolis | of Schools | Surveys
Hispanic Enrollment Sample Responding ! Recponding | Returned
—_—— e et i e
i |
Enrolliment ; i
| |
Low  (<21%) 16 L § et 971
! |
Medium  (21-060w) 17 16 « i i Lol
| i
High (>60%) 17 1 | o ay,
i
v |
. e e B
4
[
A



The sample also needed to include information from students taking a range
of courses from college preparatory to those taking remedial and basic courses.
Each school was provided with a total of 99 questionnaires packaged into three
class sets. Schools were asked to administer the questionnaires to three tenth
grade English classes:

1) a college preparatory English class,

2) an English class that was appropriate for students tzking
general or regular education classes, and

3) a basic or remedial English class.

These criteria were adjusted to meet the needs of a few schools which did not
have three levels of English classes in tenth grade. Tenth grade was chosen for
administration in order to include activities resulting from the tenth grade
counseling program.

The number of surveys returned per school ranged from 29 to 95, with an
average number of 70 surveys returned per school. Although it was not possible
to verify the administration procedures at the school level, it appeared that
the class sets from basic or remedial English classes were smaller; thus this
group probably represented less than one-third of the cases.

In all, 3,202 surveys were returned. Of this total, 253 surveys were
excluded because the respondents indicated that they were not enrolled in tenth
grade, resulting in 2,949 usable responses. Of the tenth graders, 1,215 were
white students, 845 were Hispanic, 329 were black, and 255 were Asian. When
the data are discussed separately for different ethnic groups, they are based
on these numbers.

3
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BACKGROUND CHARACTERISTICS OF SAMPILE

The background characteristics of students responding to the survey are
chown in Table As described in the methodolopy seciion, minority stinlents
were deliberately overrepresented in the sample.  When the sample was compared
to the statewide average for tenth grade, it was found to contain fewer white
students than the statewide average and a slightly iurpger proportion of nonwhite
students within each category.

Students were asked to indicate the educational leve] of ecach of their
parents. Ot the fathers, 14 percent had not graduated trom high school, 1@
vercent had graduated from high school but had not gone to college, and 63
percent had some college. Fourteen percent of the students did not knew the
educational level of their fathers. The educational level of mothers was
nomewhat lower than that of the fathers. Seventecn pereent had not praduated
trom high scheol, and 24 percent had graduated but had not gone on to college.
A total of 48 percent had some college. Twelve percent did not know the
educational level of their mothers,

The reported educational level of parents was compared to the statewide
average. Because statewide data on parental educational level are collected
through the California Assessment Program at only selected grade levels, it was
necessary to compare the tenth grade data to another grade level | twel fth grade.
Because of the different grade levels involved, the statewide data should only
be used as a peneral estimate of the venth grade average. Overall, the tenth
grade sample contained students with more educated parents. Of the tenth grade
sample. 44 percent had a college degree compared to 9 porcent for the statewide
twelfth prade average.

0f the tenth prade students, 18 percent nhiad sieribed more Flhang one hivh
school.  Of the students who had attended mere tiian o Bive sohoed by the end
of their sophomore year, most (73 percent) hod sttended two hivh s hoola, qod
19 percent had attended three hiyh schools

Thirty percent of siudinis peported thar oo hea ol oannide st b
Over half of thoge working (54%) reported worpine T 00 b veekiy 00
pvrcent worked more than 26 hours weeklyond o L e L T

hours weekly.
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Table 2

Background Characteristics of Survey Respondents

Percent of | Statewide
Characteristic Respondents| Average *
| Sex
female 51s 52%
male 49 48
Ethnic Background
White 42 51
Hispanic 29 28
Black 11 9
Asian 9 8
Filipino 3 2
American Indian/Alaskan native 2 1
Pacific Islander 1 <1
Students who indicated they are
members of two ethnic groups 3 --
Father's Education
Not a high school graduate 14 --
High school graduate 19 --
Some college 19 --
College degree 19 --
Advanced college degree 15 .-
Don't know 14 .-
Mother'’s Education
Not a high school graduate 17 --
High school graduate 24 .-
Some college 22 --
College degree 18 --
Advanced college degree 8 --
Don't know 12 --
Education of More Educated Parent
Not a high school graduate 13 14
High school graduate 18 20
. Some collepge 25 25
College degree 25 23
Advanced college degree 19 16
No response -- 2

*The statewide average of sex and ethnic background is based on
the California Basic Educational Data System (CBEDS) October,
1987, data collection for tenth grade students. The statewide
average concerning educational level of the more educated parent
is from the twelfth grade California Assessment Program survey,
administered in fall, 1987. Statewide data are not collected
separately for a mother’s and a father’'s educational level.

A
(|




EDUCATIONAL ASPIRATIONS OF SOPHCMORES

The postsecondary plans of respondents are shown in Table 3. Students we: e
acked to indicate all activities in which they cxpect to be engaged in the two
years following high school graduation. Nearly three-quarters of the sophomores
indicated that they expected to attend either a 2-year or 4-year college. Seven
percent of students indicated they plan to either get vocational training, serve
in the military, or to work full time. Almost no one planned to be a full-time
nomemaker.  Eight percent indicated that they did not know what thev would be
Jeing following high school.

The results were unalyzed separately by ethnic group and are also presented
in Table 3. The percent of students planning to attend Z2-year and 4-vyear
colleges is shown in Figure 1. Hispanic students were less likely to plan to
attend college and were more likely to plan military service, full-time
cmployment, or vocational or technical training. Hispanic students were also
more likely to indicate that they had not made postsecendary plans than were
white, black, or Asian students.

8
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Postsecondary Plans of Sophomores

Table 3

Stuglits White Hispanic Black Asian
Postsecondary plans (N=2949) (N=1215) (N=845) (N=329) (N=255)
Attend a 4-year college 50% 50% 36% 62% 76%
Attend a 2-year college 24 28 27 14 12
Attend either a 2-year 72 74 61 75 87
or a 4-year college
Get vocational/technical 7 6 10 7 5
training
Military service 7 5 1: 8 2
Work full time 7 6 10 6 2
Full-time homemaker <1 <1 <1 1 0
Other 8 10 6 7 8
Do not know 8 7 11 5 5

Note:
total 100.

Ay
~J

Students checked all responses that applied, so percentages do not




100

Attend either a 2-year or a 4-year college
D Attend a 4-year college

80 D Attend a 2-year college

61

60

Percent

40

20

" Hispanic = Black

Ethnic Group

4

Fipure 1. Postsecondary plans of high school
sophomores, by ethnia proup
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For some perspective on the postsecondary plans of these sophomores,
educational aspirations of students were compared to historical data on the
attendance rates of different ethnic groups. This information is shown in Table
4. Data on college enrollments are based on California high school graduates
in the state university system as freshmen in 1987. These data do not reflect
students enrolling ii. private colleges and those enrolling in institutions
outside of California. Direct comparisons between aspirations and enrollments
cannot be made because the data are from two different groups of students.
However, inasmuch as college-going rates have remained relatively stable, these
data provide reasonable general estimates of future college-going rates.

Table 4

Comparison of Aspirations of Sophomores and
1987 College Attendance Rates

Aspirations and All
Attendance Rates Students| White Hispanic Black Asian

Postsecondary Plans of

Sophomores
Attend a 4-year college 50% 50% 36% 62% 76%
Attend a 2-year college 24 28 27 14 12
Attend either a 2-year 72 74 61 75 87

or a 4-year college

1987 College Attendance

Rates *
4-year college 17 16 10 13 34
uc 7 6 4 5 17
csu 10 10 6 8 17
| 2-year college 33 13 27 33 26

(Community colleges)

21987 College attendance rates are based on information reported by the California
Postsecondary Education Commission (California College-Going Rates, 1987 Update)
regarding recent California high school graduates who enrolled in California public
colleges and universities as freshmen in 1987.

11




Figures 2 and 3 display the aspirations of sophomores to attend 2-year and
4-year colleges with data on college enrollments in 1987. As is shown in tho
figures, there is a dramatic difference in the percent of students aspiring to
attend a 4-year college and those actually enrolling within a few years after
high school graduation. This discrepancy existed for all ethnic groups but was
particularly troublesome for blacks, where 62 percent of sophomores indicated
that they planned to attend a 4-vear college. Yet the percentage of blacks who
actually enrolled in California public b-year colieges in 1987 was only 13
percent. Students from all ethnic groups were more likely to attend 2-year
colleges than would be expected on the basis o high school plans.

160
2-year college aspirations
EJ 2-year college attendance
80 _|
60 _|
=
. 53
o
B
Q. 40 _,
33
27 27
20
0 5 i
Hispanic Black Asian
Ethnic Group
Fipuwre 7.0 Comparisen of aspirations to attend 4 veir coll e
with attendance rates, by ethieic pooup

12



100

= I 4-year college aspirations
[C] 4-year college attendance
80 _ 76
60 _ 62
® 50
(3]
|
& 40
36
20
13
White Hispanic Black Asian

Ethnic Group

Figure 3. Comparison of aspirations to attend 2-year college
with attendance rates, by ethnic group

Data from other states and from national studies present a similar picture
of unmet expectations which is particularly acute for blacks. Gardner (1987)
used the national "High School and Beyond" data base to examine the transition
from high school to postsecondary education. The national study found that black
male seniors were slightly more likely than white male seniors to expect to
attain at least a 4-year degree. However, when these expectations were compared
with actual college attendance 22 months after high school graduation, black
males attended significantly less often than did white males. Exhibiting a
similar pattern, black females were substantially more likely than other females
to expect to attain graduate degrees but attended 4-year institutions less
frequently than did white females. Two years later, when students were asked
whether they had revised their eXpectations either upward or downward, the
expectations of black students were found to be less stable than those of other
students. For black students, it appears that educational aspirations are less
accurate predictors of future enrollment than they are for other ethnic groups.

13



A statewide study (Pennsylvania Association of Collepes and
1984) of over 16,000 Pennsylvania freshmen and seniors conducted in 1987.4, alan
indicated that black students were more likely 1o Plan on some  fog of
postsecondary education (75%) than were white students (654) . The Siady iy
involve follow-up concerning actual attendance

l!nivcﬂ?;itios,

R

Students were asked what educational level th
Ihe results are shown in Table 5. The overwhelmijng,
their parents wanted them to attend college.

eir parcents aspired {or them
majority (/8%) indicated th

The results revealed little differences when analvied separately hy eihje
froup. Parental expectations were somewhat lower

for Hispanic Students, yet 61
percent of Hispanic students indicated that their parents wanted them to attend,

if not graduate, from college. The results were also analyzed separ.itely
aceording to rhe educational leve] of parents . Parent - wit) high levels of
cducat ion had hij rher educational aspirations for thefr ohil dren; however, the
Vet miajority of parents v Yepavdless of their own cane,,: Pl

Attaltment  wange d
ety children to Alberd o).,

Table 5

Parental Expectations for Students’ Educational Lewvel
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HIGH SCHOOL PROGRAMS OF STUDENTS

The focus of the sophomores high school program is shown in Table 6. A
large majority (65%) of students indicated that they were enrolled in college
preparation classes. Twenty-six percent indicated that they were in a general
or regular education program, six percent were in vocational education, and three
percent made some other comment. The large percent of students indicating they
were enrolled in college preparation classes was surprising, especially given
the instructions for administering the survey, which involved administration to
one college preparation class, one general education class, and one remedial
education class. It is likely that many sophomores reported they were taking
college preparation classes yet were unaware of or failed to take the entire
college preparation sequence. When we asked students what math and science
classes they were taking, 12 percent of the college preparation students were
not taking a college preparation math class, and 24 percent were not enrolled
in biology or chemistry.

Table 6

Focus of High School Program

All
High School Program Students| White Hispanic Black Asian
College preparation 65% 68% 54% 72% 81%
General or regular 26 23 36 21 14
education
Vocational-technical 6 6 8 5 4
education
Other 3 3 2 2 1

15
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There were differences in the educat ional propr s of  studints o
different cothnic proups . Asian students were more Pikely 1o take collepe
preparatory classes, and Hispanic students had the lowest percentage enrol lment
in collepe preparatory programs.

The average high school grades of sophomores are shown in Table /. jorty-
three percent indicated that their grades were typicaliy R« $3 percent usually
get C's.  The remaining students got A's (16%) or had grades below G- (83)
Asian students reported that they had much higher prades, with over one-third
earning A's. Hispanics and black students received lower grades; 93 percent of
Hispanics and 48 percent of blacks were recciving grades of ¢ or helow compared
to 36 percent of white students. The low grades of black students re
inconsistent with their high educational aspiratiors.

Students were asked to identify the specific mach and science class in which
they were enrolled. Math and science were used over other earviculwn aroas

hecause course titles and course levels are movre consist..nt scross scheals than
in a curriculum area such as English,

Table /

Average High School Grades of Sophomores

T ! B ~3

Average All | | f

High School Grades Students White Hicpani. « Fiack | Acian

- ek ey b e —q
I | : !
[ H .

A- to Al P les Paw S z i |
| E ; |

B- to B i 43 L6 , ‘4 ‘ ! | )

;

l | '. |

G- te CH L 30 P R g ‘ !
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The mathematics and science course enrollments of sophomore respondents are
shown in Table 8. As shown in the table, nearly all students were enrolled in
a mathematics course. Geometry, algebra, and general math or pre-algebra each
accounted for approximately one-quarter of the respondents. Hispanic students
were underrepresented in upper-level mathematics courses.

Twelve perceic of students were not enrolled in a science class. Nearly
half of the respondents were enrolled in biology. Again, Hispanic students had
the lowest percentage of enrollments in biology and more advanced science
courses.

The percent of students enrolled in coll ge preparation mathematics and
science are displayed in figures 4 and 5. For sophomores studying mathematics,
college preparation courses included algebra, intermediate or advanced algebra,
geometry, and trigonometry. In science, biology, advanced biology, and chemistry
were considered college preparation courses.

Since the passage of "pass-to-play" legislation in 1986 (Assembly Bill 2613,
Chapter 422, Statutes of 1986), secondary students are required to maintain a
grade point average of 2.0 to participate in extracurricular and cocurricular
activities, including athletics. Students were asked whether the need to be
eligible for sports or school activities had affected their course enrollment
decisions. Twelve percent indicated that they had taken easy courses in order
to keep their grade point average up to maintain eligibility for sports or school
activities. The results were similar for each of the four ethnic groups.

17
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Table 8

Mathematics and Science Course Fnrollments

T - B
All !
“nrellments Students White Hispanic Black Asian
Mithematices i
o Mathematics 2% 3% 3% I 1%
i
i
Ceneral /Pre-algebra 22 17 35 ; 20 R
Hlpebra 26 24 30 N8 12
inter. /Adv. Algebra 11 10 7 | 14 26
Geometry 28 34 18 28 34
Trigonometry 5 6 ? 3 11
Other mathematics course 6 6 6 h 9
Science
No Science 12 ' 12 17 z 5
i
Life/Physical Science 22 21 31 ; 14 | f
Farth Science |
| | |
f'!ni"l(')zgy [48 5] 18 : P |I o
{ ’ '
fdvanced Biology 5 5 2 ; i ! “ i
| | |
Chemistry 5 4 2 g i 1
. ) : !
Other science course 7 B g g b i 9
i
e R — - " - i
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Figure 4. Course enrollments in mathematics, by ethnic group
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Figure 5. Course enrollments in science, by ethnic group
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PARTICTPATION OF PARENTS, TEACHERS, AND COUNSELORS
IN THE GUIDANCE OF STUDENTS

Students were asked to rate the frequency with which they ask parents,
teachers, counselors, and other students for information regarding, what courses
to take. As shown on Table 9, students reported that parents are the most
frequent source of information, followed by other students, and counselors.
Teachers were the source of information least frequently used by students
regarding what courses to take.

Table 9

Frequency with Which Students Ask Various Sources for
Information Regarding Course Enrollment Decisions

Ask Ask Never
Source of Information Frequently Occasionally Ask
———
! Teachers 8% 563 369
’ Counselors 24 54 27
i !
’ Parents or guardians 37 40 23
| | |
| Other students 28 Al | P f
\ I
i | |
! |
20
a') (;‘




Ethnic groups differed as to their use of the sources of information (see
Table 10). Whites and Hispanics placed greatest emphasis on parents and then
on other students and counselors. Although Hispanics and whites had the same
rankings of frequently asked information sources, Hispanics relied on other
students for information almost as frequently as parents. Blacks relied on
counselors more frequently than did other students. For Asians, other students
were the most frequent information source. All ethnic groups reported that
teachers were seldom asked for information regarding course enrollment decisions.

Table 10

Ethnic Breakdown of Information Sources for
Course Enrollment Decisions

Percent Frequently Asking Each Source
for Information
Source of Information
White Hispanic Black Asian
Teachers 5% 8% 14% 8%
Counselors 24 22 33 18
Parents or guardians 41 30 42 28
Other students 27 29 19 34
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Students were asked to rate the helpfulnie s of cacn ol fhese congces i
providing information regarding what courses to take. The renults are shown in
Table 11. Although students were less likely to 4o to counselors tfor informa-
tion, counselors were rated as the most helpful . Parents were ratoed as the
sccond most helpful source of information. Teacher: and other =iudent e Wl
vated as the least helpful.

The student ratings of helpfulness were analvzed for each ethnic group.
This information is presented in Table 12. All groups rated counseliors as mpost
nelpful, followed by parents or guardians. White students rated teachers aea Loy
helpful than did Hispanics, blacks, and Asians. Black studsante pave naments or
cvardians higher ratings of helpfulness than did other cihnic Y onns

Students were asked about the frequency with which teachers. rovnseiors,
and parents discusied course enrollments, educalional plans, college oppor-

‘unities, and career poals with them during the T10BJ-22 wrhonl yenr, The
percentage of students indicating that counselors and feachs re wore involved in
"hese activities with them is shown in Table 13 Because 1t wes inportant o

1

rocw what percentage of students had contact with either a cornzselor orp teacher
to discuss these issucs, that information is also presented in Tabdle 13 0F the
sophomores, 81 percent indicated that someonc, wsuaily a counsedor, had met with
them during this school year to plan the courses they would take during
remainder ¢f high school. Students indicated that counselors and teachers were
less likely to review their educational plans and their progress; only 6Z percent
of students indicated that either connselors or teachers had mer with them to
review their educational plans and progress.

the

Only fifty-two percent of sophomores indicated that either teachers or
counselors had discussed career opportunities or career goals with them during
their sophomore year. When a discussion did take nlace . erimselors were move
tikelv than teachers to discuss career goals. Approxica 1,y o) of the stuadents
(57%) indicated that either counselors or teachers Liad disneuear .l Foineg ta collepe
or applying for scholarships with them.

Nearly three-quarters of the students indicated thod thev wore encourapid
by their counsclors or teachers to take chalirnpiog ol oer Toencaern ard
counselors were equally involved in this activity., =ity (o
indicated that thev were helped to succeed in el ey g
eipected, teachers were more 1nvolved than cornsellar. o

The percentage of students indicating involverent by comnselors and/or
teachers was znalyzed separately for ecach ethnie Rt il

in Tables Bl through B3 in Aprnendix B. I1i is not pOsS I trem thic o data 1o
determine how much of the ethnic variation is due to aohooi 1o Praclices such
as special proprams dosigned to increase rhe mumber of siuion: e propavivy for

college and bow much may be due to other factors «vsh g v bni. diticrem. o i-

BT m e P esent ool

the amount of assistance requested and help veceivest R IR AY SRR PR ASE
irvolvement in three sreas varied aceording 1o erbpicine P g oty
722
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Table 11

Student Ratings of Helpfulness of
- Various Sources of Information Regarding
Course Enrollment Decisions

Very Somewhat Not
Source of Information Helpful Helpful Helpful
Teachers 23% 60% 18%
Counselors 53 36 12
Parents or guardians 37 46 17
Other students 20 55 25
Table 12

Ethnic Breakdown of Student Ratings of Helpfulness

Percent Rating Each Source as Very Helpful
Source of Information

White Hispanic Black Asian
Teachers 18% 24% 33% 29%

) Counselors 54 51 54 45

Parents or guardians 38 34 47 29

Other students 19 21 17 24

23
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Table 17

Percentage of Students Indicating Involvement
with Counselors and Teachers

e d

Either Counselors!
Activity Counselors| Teachers or Teachers

Met with you to review your S4% 26% 62%
educational plans and your
progress toward them

Met with you to plan the courses 79 21 §1
you will take during the
| remainder of high school

Discussed career opportunities 47 38 52
or your career goals

Discussed going to college or 40 27 52
applying for scholarships
with you

Encouraged you to take courses 58 51 72

which are challenging for you

Helped you succeed in courses 32 52 62
which are challenging for you

i ! R Y
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reported a higher level of counselor involvement in discussing career oppor-
tunities and going to college or applying for scholarships. White students were
more likely to report that counselors helped them succeed in courses which were
challenging for them.

Ratings of teacher involvement also varied by ethnic groups with black
students reporting greater involvement by their teachers in all six activities
than did the other ethnic groups. Of the four groups, white students reported
the lowest level of teacher involvement.

When the involvement of either counselors or teachers was examined, only
two items showed a disparity among ethnic groups. Black students were more
likely to report that teachers or counselors discussed going to college or
applying for scholarships. Sixty-four percent reported involvement by teachers
or counselors compared to only 48 percent of whites and 49 percent of Hispanics.
Three of the schools with large black enrollments had programs to increase the
numbers of minority students preparing for college, a factor which may have
influenced the results for blacks. The other finding illustrating a large
difference between ethnic groups involved encouragement by counselors or teachers
to take challenging courses. Seventy percent of blacks reported that either
counselors or teachers had provided encouragement compared to a low of 56 percent
of Asians.

The involvement of parents is shown in Table 14. Over half of the students
indicated that they had discussed their plans following high school and their
career goals with their parents three or more times during the school year. Over
40 percent of students had discussed course selection, school activities, and
going to college at least three times with their parents.

In contrast to the high rate of parent-child discussions, there was little
parent-school communication. According to students, over half of the parents
had not had a discussion with a counselor or teacher. Sixty percent had not
attended a school meeting. Parents have a great deal of influence on students;
yet parents have little direct contact with school personnel and may not be well
informed regarding eitner the educational program at high schools or postsecon-
dary options.

The involvement of parents was analyzed separately for the four ethnic
groups. These data are shown in Table 15. White and black students reported
that they had talked to their parents more frequently than did Asians or
Hispanics. The percentage of Hispanic students (38%) reporting that they had
talked with their parents about going to college was significantly lower than
the percentages for the other ethnic groups. The involvement of parents with
the school was lower for Hispanics and Asians than for blacks and whites.

25
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Table 14

Reported Influence and Involvement of Parents in

the Education of their Tenth Grade Students

~ .
Pt
-

e

Area of Involvement Three or Once or ;
or Activity more times twice Never
Talked to parents about...
School activities or school 48% 35% 18%
events of particular
interest to you (
Selecting courses at 43 42 15
school
Your career goals 56 31 13
Going to college or apply- 47 32 21
ing for scholarships |
Your plans following high 60 28 12
school such as work or
college I
Parents have. ..
Had a discussion with one 6 37 v/
of your teachers
Had a discussion with a 9 4 | 50
high school counselor
Attended a school meeting 10 30 fHU
76



Table 15

- Ethnic Breakdown of the Reported Influence and
Involvement of Parents in the Education
of their Tenth Grade Students

Percent Responding That Activity
Area of Involvement Occurred "Three or More Times"
or Activity
White |Hispanic Black Asian
Talked to parents about...
Selecting courses at 53% 30% 47% 33%
school
School activities or school 55 39 55 31
events of particular
interest to you
Your career goals 59 51 62 46
Going to college or apply- 50 38 59 50
ing for scholarships
Your plans following high 64 56 67 54
high school such as work
or college
Parents have. ..
Had a discussion with one 7 5 11 2
of your teachers
Had a discussion with a 10 8 17 2
high school counselor
Attended a school meeting 12 9 12 4
27
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STUDENT ATTITUDES

Students were asked to respond to 12 attitude i:cms reprocentitg four argae

course decision making, relevance of their high school cducnt o, 0t itad. ESURIT NS

high school, and achievement motivation. A single item addrecsed stndents’ .
definition of career goal. Students responded on a five-point scale ranging from

strongly agree (5) to strongly disagree (1). The results are presentoed in Table

6. In the table. the categories of agree and strongly agrec ave combined into

¢ singi¢ positive category; likewise, the categories of disagrec and <tyenpply

disagree are combined into a single negative categery.  The resultsa were o

analyvzed separately by ethnic group. In general. the jewponses of  otader:

showed little ethnic group variation.

Nearly two-thirds of students agreed that there was a counse lor oY teacher
with whom they would feel comfortable talking if they needed help deaiding which
churses to take. Thirty percent indicated that students were on “heir own I
choosing which courses to take. When asked if their high sehool counsceioy by
helped them select courses, 56 percent responded in the wffirmarive, The
differences in the area of course decision making by ethoic group were sumalii:
however, there was a consistent pattern in which black students had the most
positive responses indicating that they were receiving helip in course selection,

Over half of the sophomores indicated that high school was redevant to thear
future plans. Nearly two-thirds reported that they understood the relationship
between the courses they take and the options they have after high school. and
12 percent reported that they did not understand the relaticnshrip.  When the
results of these three items assessing the relevance of one’s hiph sohoni
cducation were analyzed separately by ethnic group, Aszians were consiutentlv
more positive in their responses, and Hispanics were leonst positive

Regarding students’ attitudes toward high school, most (%%« {u)r tho they
were getting a good education at their school, and 11 Povreens i e R
percent felt that most of their classes are interee: jug STV N T F RN TN S

one-quarier ot students who are bored with high school. Stadenta foom aifg, o
ecthnic groups responded similarly to these items.

The most positive response related to the importarce ot potting vod o Ao
85 percent indicated that this is important to them.  Repavaivg ne s ovatjopn f
work hard, 37 percent of students enjoyed taking clas«ce wino thaw b ta work
hard. Eleven percent indicated that they chogse eiay ot o 0 o depy o e
hard work.

The attitudes of students were analyzed sepointeir oo i o b

average  pgradeg, In general, students with high v oo oA 10 us
consistently had more positive attitudes than Jdid thoae « 0 o TR T
ot D75y The items which showed the largest dicevepaaciv oo o 1
28
v\ 1)
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achievement motivation. As would be expected, students with higher grades had
greater achievement motivation. The areas which had the smallest discrepancies
related to course decision making. The area of course decision making was also
noteworthy because one of the items deviated from the consistent trend regarding
students with better grades expressing more positive attitudes. The item "My
high school counselor has helped me select courses" received the lowest ratings
from the A students and the highest ratings from C and B students, respectively.
There were also differences when the results for this item were analyzed
separately for each of the four ethnic groups. Hispanic and Asian students who
had the lowest grades, D’'s and C's, responded most positively to the item, in
contrast with blacks, among whom students with the highest grades responded most
positively.
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Table 16

Student Ratings on Attitude Items

Attitude Items

Percent
Agree
(5 & 4)

Percent
Neutral

(3)

Percent

Disagree Mean s .d.

(2 &

1)

-
Course Decision Making
!
H1f T need help in deciding
courses 1 srhould take,
there is a counselor or
teacher [ would feel
comfortable talking to.

l
|
l
i
|
IMy high school counselor
| helped me select courses,
At this school, students
are on their own in
choosing which courses
to take,

Relevance of High School
Education

High school is preparing
me for employment in my
chosen carcer or for edu-

| cation after high school.

I understand ¢he relation-
ship between the courses
I take and the options I
have after high school.

|

My high school courses are
directly related to my
plans following high
schootl .

65%

56

30

63

63

50

193

31

22

31

l16%

2?

40

14

20

notsr Students responded on the following scale: 1 -

6 o4

)

Y SN S

Stronply disagree

? - Disagree; 3 = Neutral; 4 = Apree; 5 = Strouply arrvee
£ g Ry Al
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Table 16 (Continued)

Percent |Percent Percent
Attitude Items Agree |[Neutral |Disagree Mean
(5 & 4) (3) (2 & 1)

Attitude toward High School

1 am getting a good educa- 58% 31s 11% 3.6
tion at this school.
Most of my classes are 40 36 25 3.2
interesting to me.

I am bored with high 24 29 47 2.7
school.
Achievement Motivation
Getting good grades in 85 12 3 4.4
school is important

to me.

1 like to take classes 317 39 24 3.1
where 1 have to work

hard.

1 like to take easy 11 24 64 2.2
courses so I will not

have to work hard.
Career Goals

1 have a definite career 54 29 17 3.6
goal and know what 1

must do to achieve the

goal,

Note:

Students responded on the following scale:

1 =« Strongly disagree;

2 = Disagree; 3 = Neutral; 4 = Agree; 5 = Strongly agree.
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COMPARISON OF RESULTS FOR COLLEGE PREPARATION
AND GENERAIL EDUCATION STUDENTS

Cne of the issues addressed by this study concerns whether il < tndent - v
receiving a challenging educational program. Of particular interest was wheth
stiidents pursuing a general educational path were receiving the same quatiiy i
sducational experience as those preparing for college. Of the total camplo, 4o
percent irdicated that the focus of their high school pregram wa. coileg,
rreparation, 26 percent were taking general or regular education courses, b
percent had a vocational or technical focus, and the vemaiving 3 percemn
indicated that their high school had some other focus. As has been discussed,
.t appeared that some of the students indicating they were college prepaiatory
were not fulfilling all of the college preparation requirements. The re.nl:s
for those students who indicated that they were pursuing a collepe prepoaraiiog
program but who were not currently enrolled in collepe preparstion ciawees witl
he discussed later in this report.

Reg:irding the background characteristics of the twa pgroups, o caj e
prepavati md  general education students were similar in !erss o!f  so-,
mobility, 14 the percentage with jobs. However, of the students with jobs,
those taking a general program worked longer hours. As was shown in Table 6,
white and black students had similar percentages of students enrolled in college
preparation and general education courses, Asian students were overrepresent.od
in college preparation programs, and Hispanirs were underrepresented.

There were large differences between the two groups in the educational
background of parents and the expectations parents had for the po<tsccondary
cducation of their children. Students pursuing college preparation hat more
cducated parents than did non-collepr preparation students. Poth provye of
students indicated that their parents wanted them to foto collepe, with stdint o
in peneral education indicating that their parent. cxpected them ot tensd
college but not to graduate. Collepe preparation studente indicuted il (hein
parents wanted them to graduate from collepe,

The postsecondary plans, average prades, and wath aut Lcience conmpee
curollments of college preparation students and «tudents pnreuirg o peneral
cauncation program are shown in Table 17.

Of college preparation students, 84 percent oxpected ta o tend ¢itd. .y o -
vear or a 4-year college in the two years following high schocl verans a9 poicent
of the general track students. Those in the college preparatary trock woore sar
likely to plan attencance at a 4-year rather than a 2-vear colivpe.

Ihe prades ot the two groups ditfered, with neariy 7o porcon’ o3 codin s
preparation students reporting that their average gprades ranped from Ao ta B
compaved to 31 percent of the general education students Poegarding coarog

curollments, those pursuing a general education program were more likelv to Yo
enrolled in Jower lTevel math and science courses than were collers preparatory
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Table 17

Comparison of Postsecondary Plans, Average Grades, and Course Enrollments
of College Preparation (CP) and General Education (GE) Students

Variable Stﬁzints White Hispanic Black Asian
Ch GE CP GE CP GE CP GE CP GE
Post high school plans
Attend a 4-year college 65% 23% | 65% 19% 538 17% 72% 42% | 82% 27%
Attend a 2-year college 22 28 24 30 27 29 14 12 8 23
Attend either a 2-year 84 49 86 48 78 45 85 54 90 69
or a 4-year college
Average grades A+ to B- 14 31 78 35 63 - 25 63 22 93 71
Math
No Math 1 4 1 6 2 4 2 1 <1l 0
General /Pre-algebra 11 45 6 45 22 51 13 14 4 20
Algebra 25 26 23 23 30 29 31 20 11 20
Inter./Adv. Algebra 14 4 13 2 10 3 17 10 28 17
Ceometry 36 12 43 15 29 7 31 16 35 31
Trigonometry 7 2 8 2 3 1 3 3 13 0
Other math course 6 8 5 9 4 6 4 14 9 12
Science
No Science 10 16 11 14 15 19 6 10 2 9
Life/Physical Science, 14 39 13 37 22 48 10 28 6 17
Earth Science
Biology 56 34 58 35 48 27 58 52 58 54
Advanced Biology / 2 6 3 7 1 8 1 9 9
Chemistry 7 2 6 1 2 1 9 3 16 6
Other science course ) 7 6 11 5 A 8 6 9 b

Note

The following Ns responded:

All Students, CP=1872; All Students, GE=741;

White CP=812; White GE=275; Hispanic CP=443; Hispanic GE=299; Black CP=234;
Black GE~-69; Asian CP=205; Asian GE=35.

33

Iy

Pt




students and were less likely to be enrolled in classes such as geomet 1y
biology.

College preparatory students were more likely to have a 4-vear plan ot the
courses they will take throughout high school. A plan such as this may be neoded
to ensure enrollment in the courses required for college.

College preparatory students were also more likely to have a carcer goal
with 77 percent having a career goal compared to 64 percent for general education
students. The career goals of students listed, such as lawyer or mechani:, were
classified according to the level of education required. The results are
presented in Table 18. Overall, 37 percent chose a career pgoal, such as
beautician, which did uot require a 4-year college degree; 43 percent chose
careers which require a four-year degree; and 20 percent listed careers which
required an advanced degree. However, 48 percent of those taking general
cducation courses also listed a career goal which required a college degree.
The lack of congruence between career pgoals and course enrollments provided
additional information that students were not getting the information, guidance,
and support they need to select the appropriate high school courses to help them
meet their educational and career goals.

Table 18

Career Goals of Sophomores

Note.

These Ns are considerably less than the total Ns in this

siudy. (i f

All College General
Education Required Students * Preparation Education
for Career Goal (N=1925) (N=130%) NAAY1d
Less than a college degree 37% 30% h2w
4-year degree 43 O F 1R
Advanced degree 20 20 10 ?
I
_ -

the

total, only the 65 percent of students who listed a career goal are included.

“This column also included students in programs other than colloge preparation
or grneral cducation (e.g., vocational education),
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Those in a college preparatory program reportedly sought information from
teachers, counselors, and parents more often than did general education students.
Similarly, they rated the helpfulness of these groups higher than did general
education students.

College preparatory students talked to their parents about school
activities, course enrollments, and future aspirations more frequently than did
general education students. Parents of college preparatory students were more
likely to attend a school meeting but had discussions with teachers and
counselors at the same low frequency as the parents of general track students.

Counselors were rated as providing similar levels of service to students
with regard to planning high school courses and reviewing educational plans.
College preparatory students were more likely to report that their counselor
discussed college and scholarships, career opportunities, or career goals and
encouraged them to take challenging courses than were general education students.
Teachers reportedly were more likely to encourage college preparatory students
to take challenging courses and to help them ¢icceed in those courses.

The differences in attitudes between students in general education and
those in college preparatory programs were examined. College preparatory
students consistently expressed more positive attitudes than did general
education students. The absolute difference in the ratings of the two groups
is shown in Table 19. The item which showed the greatest difference was "My
high school courses are directly related to my plans following high school.”

College preparatory students agreed with that item, whereas general
education students were neutral. College preparatory students were more likely
to enjoy taking classes where they had to work hard. College preparatory
students were also more positive concerning the preparation they were receiving
in high school for employment in their chosen career or for education after high
school. General track students reported less understanding of the relationship
between the course enrollment and the options available after high school. Both
groups of students reported that getting good grades was important to them, but
college preparatoary studentrs. rated the item higher.

It was interesting to note the items which had the smallest differences.
The availability of counselors and others to help select courses was rated sim-
ilarly by both college preparatory students and general education students,
perhaps indicating that counselors were spending equivalent amounts of time with
both groups of students.
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Table 19

Comparison of Mean Ratings of College Preparatory Students
and General Education Students on Attitude Items

College General Absolute
Attitude Items Preparatory| Education Difter-
Students Students ence
v high school courses are directly 3.7 2.9 .8
related to my plans following high
school.
I like to take easy courses so I will 2.0 2.7 7
not have to work hard.
I like to take classcs where I have 3.3 2.7 .6
| to work hard.
High school is preparing me for 3.8 3.3 )
employment in my chosen career or
for education after high school.
l
I understand the relationship between 3.8 3.3 .5 '
the courses I take and the options
I have after high school.
Getting good grades in school is 4.5 4.0 5
important to me.
I am getting a good education at 3.7 3.3 b
this school.
Most of my classes are interesting 3.3 2.9 A
to me.
1 am bored with high school. 2.6 3.0 N
I have a definite career goal and know 3.7 3.4 .3
what 1 must do to achieve the goal.
If 1 need help in deciding what 3.8 3.5 3
courses 1 should take, there is a
counselor or teacher I would feel
comfortable talking to.
My high school counselor has helped 3.5 3.4 1
me select courses,
At this school, students are on their 2.8 2.9 .l
own 1in choosing which courses to
take.
Note: There were 1,872 CP students and 741 GE students. Students respondoed on
the following scale: 1 = Strongly disagree; = Disagrec¢; 3 = Neutral,

4 - Agree, 5 = Strongly agree.
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COMPARISON OF RESULTS FOR TWO GROUPS OF COLLEGE PREPARATION STUDENTS

0f those students who reported they were taking a collcge preparation
program, 39 percent were not enrolled in college preparatory math or science
classes. The survey results for these students who thought they were focusing
on college preparation were compared to those students who were actually enrolled
in college preparatory courses (real college preparation). Only those items
which showed large differences between the two groups will be discussed.

Those actually enrolled in college preparation courses were a substantially
different group of students than the group who thought they wer> college
preparatory students. In addition to taking the appropriate college preparation
courses, the real college preparation group had higher grades, had better-
educated parents, were more likely to have a career goal, and were more likely

to plan to attend four-year colleges. Proportionately more of the Hispanic
students were in the group of students who were not taking the appropriate
college preparatory courses. Blacks, whites and Asians were proportionately

represented in both groups of college preparatory students.

It is important to know whether those students who were not taking the
appropriate college preparatory courses utilized different sources to get
information regarding the courses they should take. The two groups responded
similarly in terms of the frequency with which they asked counselors, teachers,
parents and other students for information regarding what courses to take. They
also responded similarly in terms of the ratings of helpfulness of each of these
sources of information. One area where there was a difference between the two
groups concerned communication with parents. The real college preparatory group
consistently reported talking to their parents more often about issues such as
selecting courses at school, their plans following high school, career goals,
and going to college.

When the two groups of students were asked a series of questions concerning
the involvement of counselors and teachers in their guidance, most of the results
were similar. The group of students who thought they were college preparation
reported that counselors or teachers were less likely to discuss going to college
or applying for scholarships with them.

Twice as many (12%) of the group of students who thought they were focusing
on college preparatory reported that they had taken easy courses to keep their
grade-point average up in order to be eligible for sports or other activities.
The real college preparatory students were more likely to think they were getting
a good education at their school. The real college preparatory group also
appeared more motivated. They were more likely to enjoy taking classes where
they had to work hard and they responded more positively that getting good grades
was important to them.
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SUMMARY AND RECOMMENDATIONS

A study was conducted to examine the educational aspirations and coursc
enrollment practices of a sample of California high school sophomores. Surveys
were administered to over 3,000 students in May, 1988.

The study found that California sophomores had high educational aspirations.
Fifty percent planned to attend a four-year college in the two years following
high school graduation, with nearly 75 percent indicating that they planned to
attend either a two-year or four-year college in the two years following high
school graduation. Parental expectations for their children were also high, with
nearly 80 percent of students indicating that their parents wanted them to attend
college.

There is evidence that for many students their aspirations to attend four-
year colleges will not be reached. Of those students indicating that they weve
focusing on college preparation, 39 percent were not currently enrolled in
college preparation math and science courses.

Hispanic students appeared to be at the greatest risk of not attaining a
college degree. Hispanics had lower aspirations and lower grade-point averages
and were more likely to have undefined career goals than were blaz.s, whites,
and Asians. Even among those Hispanics who indicated they were pursuing a
college prepiration program, a large proportion of them were not enrolled in the
appropriate courses.

Nearly two-thirds of students had a career goal; however, for many students
there is a lack of congruence between their career goal ana their high school
program. Nearly half of the students taking general education courses. rather
than college preparation courses, had career goals which required at least a
four-year college degree.

The study raises the concern that a small percentage of students may not
complete the college preparation sequence because of a need to maintain a minimum
grade-point average in order to qualify for sports or other extracurricular
activities.

Parents appeared to have a great deal of impact on the courses their
children take. Students reported that parents were the most frequent source of
information regarding course enrollment decisions and that teachers were seldom
asked for information regarding course enrollment decisions.

Students pursuing general educational programs took easier courses, received

lower grades, and were less positive concerning their educational experiences
-han were collepe preparatory students.
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The results for two groups of "college preparatory” students were compared.
Those students who reported that the focus of their high school program was
college preparatory but who were not currently enrolled in college preparatory
courses were compared to those students who were enrolled in college preparatory
courses. Those enrolled in the appropriate college preparatory courses were a
substantially different group of students than the group who thought they were
college preparatory. In addition to taking the appropriate college preparatory
courses, the "real college preparatory” group had higher grades, had better-
educated parents, and were more likely to plan to attend four-year colleges.
Proportionately more of the Hispanic students were in the group of students who
were not taking the appropriate college preparatory courses.

Recommendations

It is recommended that at each secondary school, administrators, teachers,
and counselors should examine data on student aspirations, course enrollments,
and college-going rates for each ethnic minority group in attendance. Targets
should be set for improvement; and the strategies to reach improvement goals
and the means and time frame for evaluation should be established. The results
reinforce the importance of efforts by the California State Department of
Education, school districts, and colleges and universities to increase the number
of underrepresented minority studerts, especially Hispanics, preparing for
college.

The study repeatedly demonstrated that students were n . getting the
information they needed regarding course selection. This shortcoming was
demonstrated by the lack of congruence between the educational and career goals
of students and their course enrollments. Students do not know what is required
for various careers. Students need information regarding the needs of the work
force in the 21st century, career counseling, and the educational requirements
of various careers. In addition, students should be presented with role models
fr 1 their own ethnic backgrounds and should be informed early that financial
aid is available for college. This information should be jointly presented by
counselors and teachers and could be incorporated into required courses that are
taken by all students or included in courses devoted exclusively to career and
educational development that are required of all students. Students need to
begin receiving this information in eighth grade and continue receiving this
information throughout high school.

Counselors and school staffs need to examine the practices and policies of
course placement. In some schools the proportion of students, particularly
ethnic minority students, taking college preparation courses is small. These
schools may be using standardized test scores, previous grades, and teacher
recommendations to place students in courses. However, these practices may be
excluding students from participation rather than increasing participation. A
related issue concerns the need to provide options to students to allow them to
transition from non-college preparatory classes into college preparatory classes.
Frequently when students are enrolled in one non-college preparatory class, such
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as general math, they are automatically enrolled into other classes in the same
track. Students need to be provided opportunities to transition to college
preparatory courses through activities such as tutoring, extra coursework, or
special courses.

Given the high educational aspirations of students, high school staff and
outreach personnel should concentrate their efforts on getting students to enroll
and succeed in college preparatory courses rather than simply raising aspira-
tions. The one exception is the need to raise the educational aspirations of
Hispanics, which were lower than the aspirations of other ethnic groups.

In preparing students for success in college preparatory courses, advising
or counseling needs to be both assertive and supportive. Studies of programs
designed to increase the percentage of minority and economically disadvantaged
students enrolling in colleges (George, 1987) have found that successful programs
have provided support and guidance to students through a staff member, such as
a teacher or counselor, who individually monitors and supports each student.
Most students responding to this survey did not have regular monitoring and
guidance. Students rarely talked with teachers regarding course cnrollments,
career objectives, or college opportunities. In order to increase the
percentages of students enrolling in colleges, particularly economically
disadvantaged and minority students, school staff shruld ensure that students
receive individual guidance and support on a regular basis by staff members
concerned about each student. Through regular monitoring of course enrollments,
schools could help ensure that students were enrolled in courses which would
allow them to achieve their aspirations.

Parents have a great deal of impact on the courses their children take.
However, most parents have little direct contact with school personnel and may
not be well informed about either the educational program at high schools or
postsecondary options. Because of the critical influence of parents regarding
course enrollment decisions, it is imperative that schools work with parents to
prepare them to provide more informed guidance to their children. A booklet,
Parents as Partners: Planning Early for Your Children's School Success and
Collepge Attendance, a joint publication of the California State Department of
Education, the University of California, and the California State University,
is a pood resource for schools in educating parents reg:arding planning for
college. In addition, schools should encourage ethnic and compunity
organizations to support and encourage high achievement. 1In order to prepare
school staff for increased parent involvement, counselor and teacher prescrvice
and in-service programs need to provide -trategies for developing positive
relationships with parents.
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STUDENT QUESTIONNAIRE State Department of Education
Course Enrollments Study Specizal Studies Unit

Pt
.

721 Capitol Mail, 4th Floor
Sacramento, California 95814
Cathy George (916) 323-6333

Directions: We are asking you to take part in a study that includes
students from high schools all over California. Please answer all
questions by circling the number that corresponds to Your choice or
by filling in the blank. There are no right or wrong answvers. You
do not: need to put your name on the survey.

What {s the name of your high school?

What is the name of your school district?

What grade are you in? 9 10 11 12
Are you male or female?

1l - male
2 = female

What is your ethnic background?

1 - American Indian or Alaskan native
2 = Asian

3 = Pacific Islander

4 = Filipino

5 = Hispanic

6 = Black - not of Hispanic origin

7 = White - not of Hispaniec origin

Have you been enrolled in any other high schools?

1 -« No
2 = Yes (How many other high schools have you attended? )

Do you have a job outside of school?

1 = Yes
¢z = No

1f yes, indicate the average number of hours you work per week:

Do not have a job

Work less than 10 hours per week
10 to 25 hours per week

26 to 40 hours per week

- More than 40 hours per week

IR PO S -
]
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10.

11.

12.

How far in school did your parents or guardians go?

Hother or Facther or
ema vardj Hale Guardjan
1 Not a high school graduate
2 High school graduate
3 Sore college
4 College degree
5 Advanced college degree
6 Don’t know

N B N

How far in school do you think your parents want you to go?

= Not finish high school

= Graduate from high school but not go any further

= Attend vocational, trade or business school after high school
Attend college

= Craduate from college

= Attend graduate school

= Don't know

N U R W N e
[ |

What are your plans for the first two years after graduation from
high school? (Circle the choices that apply.)

- Attend a two-year colleie

= Attend a four-year college or university

= Get vocational or technical training

= Work full-time

~ Military service

= Full-time homemaker

= Other (specify )
-~ Don’t know

1
2
3
4
3
6
7
g

Do you have a career goal?

1 = Yes (Describe your career goal )
2 = No

¥hich of the following best describes the focus of your high school
classes?

1 = Preparation for college

2 - Vocational - technical education

3 = General or regular education (without a focus on college
preparation or vocational education)

Other (specify )

4

¥hich of the following best describes your averzge high school
grades?

1l = A- to A+
2 = B- to B+
3 =C- to C+
4 = Below C-
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13. Indicate the course title that best describes tue matlhematics course
you have taken this school year.

- Did not take mathematics this year

~ General mathematics

= Pre-algebra

= Algebra

Intermediate or acvanced algebra

= Geometry

- Trigonometry/analytical geometry

= Specialized vocational mathematics

= Other mathematics class (Name of class )

0~ oWV WM~ O
]

14. Indicate the course title that best describes the science class you
have taken this school year.

0 = Did not take a science class this year

1 = Life or physical science

2 = Earth science

3 = Biology

4 = Advanced biology

5 = Chemistry

6 = Other science class (Name of class )

15. Do you have a 4-year plan o1 the courses you will take throughout
high school?

1l = Yes
2 = No

16. Has the need to be eligible for sports or school activities ever
caused you to take easy courses in order to keep your GPA up?

1 = Yes
2 = No

17. How frequently do you ask the following people for information
regarding vhat courses to take?

Never Ask Ask
Ask Occasionally Frequently

Teachers 1 2 3
Counselors 1 2 3
Parents or guardians 1 2 3
Other students 1 2 3
Others; for example, principal, 1 2 3

counselor asslstants

(specify )
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18.

19,

20.

How helpful are the following people in providing information
regarding what courses to take?

Not Somewhat Very
Helpful Helpful Helpful
Teachers 1 2 3
Counselors 1 2 3
Parents or guardians 1 2 3
Other students 1 2 3
Others (specify ) 1 2 3

Since theé beginning of this school year, how often have you talked
about the following with your parents or guardians?

Once or 2 or more
Never twice times

Selecting courses at school 1 2 3
School activities or school events 1 2 3

of particular interest to you
Your career goals 1 2 3
Going to college or applying for 1 2 3

scholarships
Tour plans following high school 1 2 3

such as work or college

Since the beginning of this school year, how often have your parents
or guardians done any of the following?

Once or 2 or more
Never twice times
Had a discussion with one of your 1 2 3
teachers
Had a discussion witn 4 high school 1 2 3
counselor
Attended a school meeting 1 7 3
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21. During this school year has your school counseloxr done the following?

Don’t
have a
Yes No Counselor
- Met with you to plan the courses you will 1 2 3
take during the remainder of high school
* Encouraged you to take courses which are 1 2 3
challenging for you
Helped you succeed in courses which are 1 2 3
challenging for you
Discussed going to college or applying 1 2 3
for scholarships with you
Discussed career opportunities or your 1 2 3
career goals
Met with you to review your educational 1 2 3

plans and your progress toward them

22. During this school year have any of your teachers done the following?

Yes No
Met with you to plan the courses you will take 1 2
during the remainder of high school
Encouraged you to take courses which are 1 2
challenginz for you
Helped you succeed in courses which are
chailenging for you 1 2
Discussad going "o college or applying for 1 2
’ scholarships with you
Discussed career opportunities or your 1 2
career goals
Met with you to review your educational plans 1 2

and your progress toward them
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23. Please indicate your agreement or disagreement with the following statements.

Strongly Strongly
Disagree Disagree Neutral Agree Agree

yigh school is preparing me for employ- 1 2 3 4 5
ment in my chosen career or for
education after high school.

I understand the relationship between 1 2 3 4 5
the courses I take and the options
I have after high school.

I am getting a good education at this 1 2 3 4 5
school.

My high school counselor has helped me 1 2 3 4 5
select courses.

Most of my classes are interesting to me. 1 2 3 4 s

I like to take classes where I have to 1 2 2 4 5
work hard.

If 1 need help in deciding what courses 1 2 3 4 5
I should take, there is a counselor
or teacher I would feel comfortable
talking to.

At this school, students are on their 1 2 3 4 5
own in choosing which courses to take.

I am bored with high school. 1 2 3 4 5

I like to take easy courses so I will 1 2 3 4 5
not have to work hard.

Getting good grades in school is 1 2 3 4 5
important to me.

My high school courses are directly 1 2 3 4 5
related to my plans following high
school.

I have a definite career goal and know 1 2 3 4 5

what I must do to achieve the goal.

Thank you for answering these questions.
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APPENDIX B

Involvement of Counselors and Teachers
as Reported by Members of Four
Ethnic Groups
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Table Bl

Percent of Students from Four Ethnic Groups
Indicating Involvement by Counselors

Student Ethnic Group

Activity White Hispanic| Black Asian

Met with you to review your 56% 51% 56% 53%
educational plans and your
progress toward them

Met with you to plan the 80 76 78 80
courses you will take during
the remainder of high school

Discussed career opportunities 48 44 52 38
or your career goals

Discussed going to college or 41 35 49 41
applying for scholarships
with you

Encouraged you to take courses a7 58 66 59

which are challenging for you

Helped you succeed in courses 27 39 38 31
which are challenging for you
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Table B2

Percent of Students from Four Ethni~ Groups
Indicating Involvement by Teachers

Student Ethnic Group

Activity White Hirpanic| Black Asian

Met with you to review your 18% 33% 41% 26%
educational plans and your
progress toward them

Met with you to plan the 14 25 32 25
courses you will take during
the remaind2r of high school

Discussed career opportunities 28 44 55 39
or your career goals

Discussed going to college or 18 30 46 34
applying for scholarships
with you

Encouraged you to take courses 46 51 64 57

which are challenging for you

Helped you succeed in courses 51 52 60 59
which are challenging for you

|G
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v Table B3

P Involvement by Counselors or Teachers as Reported
by Students from Different Ethnic Groups

Student Ethnic Group

Activity White Hispanic| Black Asian

Met with you to review your 82% 79% 80% 82%
educational plans and your
progres:s toward them

Met with you to plan the 71 72 79 74
courses you will take during
the remainder of high schocl

Discussed career opportunities 60 63 66 64
or your career goals

Discussed going to college or 48 49 64 54
applying for scholarships
with you

Encouraged you to take courses 59 61 70 56

which are challenging for you

Helped you succeed in courses 61 61 66 59
which are challenging for you
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