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ABSTRACT
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communities The document also includes a detailed evaluation of the
program based ui ieSearch results. The MTCDP was designed to improve
services of seven American Indian community colleges, mainly by
strengthening qualifications of the college staff. Another feature
was to design and conduct tribal-college institutional research for
use by institutional management. The last function was Lo create a
vehicle for technical assistance, inservice training, and other staff
development activities for the tribal colleges. The MTCDP developed,
provided, and institutionalized a graduate degree program in Adult
and Higher Education at Montana State University, which continues to
support the project. Ensuing transportation, curriculum, and
inservice training problems were confronted. Research, technical
assictance, and inservice activities were offered under the program.
By the end of the initial funding period, 10 faculty members in
tribal colleges had received their masters degrees and 10 others were
working towarad their doctorates. Institutional research centered
around Indian learning styles, tribal college follow-up, and
assessment of student outcomes. The program evaluation suggests that
the MTCDP's stated goals had largely been met. The evaluation
recomnpends continuation of the MTCDP. The document concludes that the
MTCDP was a timely project for both the tribal colleges, which needed
program assistance, and the university, which had been seeking
linkages with the colleges in keeping with philosophy, the spirit of
that guides land-grant institutions of higher education. The advisory
board survey and the student interview survey are appended. (TES)
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SUMMARY

Montana Tribal College Development Program (MICDP), a
three—-year FIPSE project, provided technical assistance and
staff development training to seven developing Monténa
tribal colleges. The ultimate objective of establishing and
institutionalizing a graduate degree program in Adult and
Higher Education, designed specifically far the training and
professional development of tribal colleée faculty, student
services staff, and administration has been accomplished.

By strengthening the skills and qualifications of tribal
college professional staff, the Montana Tribal College
DPevelopment Program improved the delivery of administrative,
instructional and student personnel services to American
Irdian postsecondary students. Inservice training
activities provided technical assistance to Montana Tribal
College administrators in needed curricular, student

service, and administrative areas.

Patrichk Head

2—152 Wilson Hall

tenter for NMative fmerican Studies
Montana State University

Bozeman, MT S%717
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EXECUTIVE SUMMARY

MONTANA TRIBAL COLLEGE DEVELOPMENT PROGRAM
Montana State University, Center for Native American Studies
2-132 Wilson Hall, Bozeman, MT S9717
Patrick Head, Director, (404) 994-3884

PROJECT OVERVIEW

Montana Tribal College Development Program (MTCDP)
started in the Fall of 1985 by addressing the educational
and economical needs of the Montana tribal communities. At
its inception, MTCDP was designed to strengthen the
qualifications of the professional staff of the seven
Montana tribal colleges and improve the delivery of
administrative, student personnel and instructional services
to American Indian community college students.

To meet these two broad objectives, MTCDP developed,
provided. and institutionalized a graduate degree program at
Montana State University in Adult and Higher Education.
Alsos institutional research was designed and conducted to
provide data for tribal college management, strategic
planning and decision making. Finally, technical assistance
and inservice activities were provided to all Montana tribal
colleges addressing institutional needs.

The MTCDP program contributed to a major undertaking
that benefitted the indigenous population of Montana and
provided a much needed service to the tribal colleges and
Montana State University. Tribal college faculty and staff
were recipients of the MTCDP services either by
participating in the MSU graduate program or through the
many inservice/technical assistance activities provided
during the past three years. Tribal college faculty and
etaff received many hours of technical assistance and
inservice training as a result of this program. Ten tribal
college faculty and staff received their master s dearee and
ten others are continuing to pursue their doctorates.
Institutional research projects helped tribal colleges
address accreditation requirements and assisted them in
managements pPlanning and decision making activities,.
Finally, MTCDP has bridged the gap between Montana State
Hniversity ang the seven tribal colleges and created a
mutual woi king relationship that is highly symbiotic.

PURP{)SE

Prablems addressed by MICDP were closely aligned with
the tribal college needs assessment (see appendiy &)
conpleted by tribal college facultys staff and
sidminitetrators,

E1at-t, percent of the respondents to the needs
PAES[TI0MAAL C regussted a3 graduawe degree program that wans
esrgned and otfer: | ospecifically for the Lrairning of triba,
callege faculty ang administration. fo design a relevant
41 aduate degree program several mstitutional hurdles needed
Cobe cluwred including course approval.s hiring of gqualifien
todtruitor e and sdvaising to off-campus students. Five
Jradudale seminars oun culturally relevant material ang throes
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3-credit courses on specific tribal college issues (Tribally
Controlled Community Colleges. Minorities in Higher
Education and Effective Acedemic Practices for Minority
Students) were approved (see appendix B).

Several prablems surfaced in delivering a graduate
degree program to tribal colleges. First of all the vast
distance was a problem in getting courses to the four
different educational sites (see appendix C) at which
classes were held. This was especially true during the
winter months when travel was difficult for both students
and MSU faculty. Another praoblem was the limited time of
tribal college faculty involved in the MSU graduate program.
Many were confronted with juggling employment duties while
at the same time working on & graduate degree. Al though
graduate students had release time from their jobs., many
couldn't afford to take time away from work. MSU
instructors initially had no idea what Indian reservations
and Indian culture were all about and created a
misunderstanding between instructors and the students which
was resolved as instrultors became sensitive to the
different cultural environment.

Limited or inadequate institutional data for tribal
college management and articulation agreements with the
Montana State University system was addressed. MSU faculty
expertise and research resources were made available to
conduct institutional research at both the tribal colleges
and MSU to deal with this problem. One segment of the
institutional research objective was to get information back
to tribal colleges as soon as possible for their
institutional development activities and to publish the
results in appropriate journals. This activity was more
time consuming than initially thought to be and created a
back log in getting materials out to tribal colleges. This
activity became easier during the third year and projects
undertaken were limited in number and the results easier to
get out to the tribal colleges. This also meant that trying
to get research Tindings published was delayed and soon was
on the back shelf left to be accomplished for another dav
angd soon became less of a priority. By not getting the
rexults published in a timely manner made it easier to place
less of an emphasis nn this activity. Research and
publishing of the findings will be 8 priority for the rew
Affice of Tribal Servaice.

The third problem tackled by MTCDP was to address the
need for triwal college technical assistance and irservice
training. This objective was probsbly the easiest to
accomplish as Montana State University resour cos were made
sva1lable to fhis pros;ect. Open lires of commuricstion with
tribal college adminictrators helped in agetting reguested
HorrEhops and InSer vice training ouvt to Montana tribal
collegyes.,

AACKGROUND AND_ORIGINS
Tha nontana Tribal Lollege Development Program was a
T.mely program for developing Montana trital zolleges and

111



for the reconfirmation of Indian educational support by
Montana State University. 1In an effort to support tribal
colleges, Montana State University reconfirmed its land
grant philosophy and extended a hand of support by
institutionalizing the MTCDP and creating an Office of
Tribal Service. This new office continues to work with
tribal colleg?s in the same manner as the FIPSE grant with
minor budgetary changes. To confirm the working
relationship of MSU to the Montana tribal colleges, MSU
President Tietz made a personal tour of all seven tribal
colleges and pledqgeu his support of their institutional
develcpment. In conjunction, tribal ceolleges were
supportive of MSU and worked harmoniously on many joint
ventures,

PROJECYT DESCRIPTION

The main feature of the MTCDP was to strengthen the
qualitications of the professional staff of seven Montana
tribally controlled community colleges . s Another feature
was to design and conduct tribal college institutionsgl
research which will provide data for institutional
management. The last function was to provide technical
assistance, inservice training, and other staff development
activities addressing tribal college needs.

PROJECT RESULTS

Qualifications of tribal professional staff members
were up-gradesd as 10 faculty members received & master™s
degree and 10 faculty are continuing to work on their
doctorate. Institutional research completed centered around
"Indian Learning Styles", "Tribal College Follow-up" and
“Aszessment of Student Qutcomes Survey." Inservice training
was presented each quarter at individual tribal colleges
addrezsing individual needs. MSU faculty and staff were
used in presenting these workshops/inservice training
activities.

EVALUATION

Each year of the program an outcside consultant assessed
the progress of the program. Internally, the Director and
Department Head had regular meetings to discuss the time
lines and objectives of the program.

SUMMARY AND CONCLUSIDNS

MTCDP was a timely project for the Montana Tribal
Lol'eges snd Montana State Umiversity. Tribal colleges were
i0gang for assistance and Montana State University was
sear~hing for some type of interaction with tribal colleges
to tiuly promote the Land Grant Institutional philosophy.,
Milage gained form this project far excoeded the pxpettation
and poth Montana State Umiversity and Mantama Toibal
Lolleges ponefitted form the objectives set torth in the
oy oposal,

Y



MONTANA TRIBAL COLLEGE REPDORT

PROJECT OVERVIEW

Montana is home to 37,153 American Indians: most living
on seven Indian reservations. The spcio—economic profile of
these American Indian communities present a dismal ﬁictura.
Unemployment among Indians range from a low of 41% on the
Fort Peck Reservation to a high of 72.9%. on the Rocky Boy's
Reservation. Per capita income for Montana Indians is
$3,883, approximately one-half the 56,785 per capita for all
Montana residents. Percentage of Indian people below the
poverty level ranges from 33% on the Crow Reservation to 47%
on the Fort Belknap Reservation, as much as four times the
percentage of non-Indians. While education holds promise
for American Indians, the educational attainment of these
people lag far behind that of other ethnic groups in
America. 7he Montama Tribal College Development Program
MTCDP) started in the Fall of 1985 by addressing the
eiducational and ecoramical needs of the Montana tribal
communities. The project was designed to strengthen the
qualifications of tribal college professional staff momhers,
and to eventually 1mprove the delivery of administrstive,
studgent personnel and instructional services tp American
Indian community college mstudents,

In the Fall of 1984, the Center for Bilingual/Multi-
cultural Education at flontana State University conducted a

farmal nerds assessment at fpour of the target tribal



vommunity colleges. Three major needs were staff
development and inservice training, retraining of
professional staff members through a relevant graduate

degree program, and institutional data and research

assistance.

PURBRDOSE

The major thrust of the MTCDP was to strengthen the
gualifications of the professional staff of seven Mun§§na
Tribal Colleges, and thereby to improve the delivery of
administrative, student personnel, an” instructional
services to American Indian students. In meeting these

objectives, MTCDP had the following goals and related
obijectives:

i. To develop. provide, and institutionalize a
graduate degree program in Aduli and Higher
Education which is responsible to the unigue
academic needs of Montana Tribal Community Colleqe
administrators and faculty. As an objective,
MTCDP was going to produce 15 tribal college
graduates with Master’'s degrees and five
doctorates. Another objective was to have at
least 40 faculty and staff received training in at
least one MSU graduate course. To get the MSU
curriculum to reflect tribal college needs,
several courses were developed i1ncluding 2-three
credit graduate courses asnd a-ore credit seminar
courses. By the conclusion of the third project
v&xar s the tribal college emphasis will be
institutionalized and a 1.0 FTE tenure-track
taculty position will be committed LW ilontana
state University,

Perhaps the most significant component of che
MTLDP will be the graduate degree program in adult
snd itigher BEducatian, This graduats vrogram wil!l
rot only dJdraw upon MSBU prongrams. but il will
talnrporate o asourLes Jeveloped thraagh ot her
components of this project (institutional researcn
argd anservice trainingr,.  The graduate ceqres

a2
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program will consist of the traditional core
requirements in the existing MSU higher education
program with additional courses focusing on tribail
college issues. The delivery plan was designed to
overcome the obstacles as stated by tribal college
questionnaire respondents. Barriers were overcome
by delivering the graduate program through a
variety of modes, including on-site instructional
delivery, full-time on-campus summer study end
financial assistance in the form of tuition
Waivers.,

The MTCDP Director and MSU faculty were accessible
by telephone for individual consultation. On-site
graduate courses were held during the evenings and
on Saturdays to avoid conflicts with normal
working hours. The lack of library resources was
often cited as a major problem for off-campus
gradusate education which prompted MTCDP to provide
some of the reference material as well as an
extensive bibliography for each course off campus.

To design and conduct institutional research at
the Montana Tribally controlled community
colleges, which will eventually provide data for
institutional management, strategic planning and
decision making. Research activities will alsc
provide relevant text material and content for
staff development activities and for graduate
course work. One major research project and two
campus projects were set as goals for each year.
Research findings (professional articles,
monographs, working papers. and/or research
reports) were expected to be published 1in
professional journals and in ERIC documents. FEach
y?ar one paper,. professional workshop, or training
session was to be presented at a major Indian
Eduration conference.

fo address the problems of inadequate data for
college management and articulation agreements
with the Montana University system, MICDP gathered
the resnurces of Montana State University to
conduct 1nstitutional ressarch at the Tribal
Colleges. Some 2t the activities include:
Profile of Studet Body Charscteristics. Student
Outcomes Researchs. Longitudinal Studys and
Learning bBtvile Identification, In general,
research studies were conducted by MTOWE staff
with the assistunce of outside consultants,

HRLear 0N i iings e o be submitted to reputable
jpurnals ang ERIC 50 that schelarly contributione
LA DD v s b e brterature of trgabelly
cantraliled oolleges and minorities i1n higher

36 1N VAR TN N
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3. 1o provide technical assistance, inservice
training, and other staff development activities
addressing needs of tribal colleges. At least 70%
of all tribal college faculty and staff would
receive some type of inservice training as an
objective of the FIPSE grant. At least two
administrative staff people at each tribal college
will be trained in data collection, statistical
methods and research design. At the end of the
third vear. at least ten videotapes will be
recorded for use in the graduate program and for
tribal college staff development.

Responding to the need far staff development. the
MTCDP provided technicel assistance and inservice
traimaing in areas of locally-~identified nesds.
ldentified topics for training and technical
assistance include the following: Long-range
Strategic Planmning, Effective College Teachinhg
Strategies, Administrative Practice and
Procedures, The Accreditation Process, Computer
Application in Administration and Teaching,

Of the three main MTCDP objectives, one area that I
would rethink whould be the selection process of those
tribal college faculty who would benefit from the
protessianal development objective. This activity was
primarily utilized by the non—Indian tribal college steff
mempers. The Indian tribal college staff members were
pour ly represented in this activity that, although not an
obyeutive of the proposal. would have been ideal 11
promoting aelt detormination and ultimately have [ndien
people take charge of their educational institution at all
levels of academe., Although MTCDP didn't put ethmac
criteria as a bacis for participation 1n the graguate
Trarnaag pragrams Iotelt that this program didn’t do sustics
o thee jonpnerterm petterment of tribal coilleges ang thegr

Drefsdre Ltart. s trapal colleges develope they will neen

“
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degreed tribal people to preovide the leadership and
professioral develeopment for other Indians pursuing a traibal
calleage career. Although the participants were primarilv
non-Iindian. those that did participate were commitied to the
tribal college movement and put their efforts into the
program, The only difference between the two is that non-
indrans could easily migrate out of the tribal college
sysztem whereby Indian staff tend to be more permanent in
thelir community.

Support statf should bave a clearer role in the:r
professional development, especially in up-g-ading skilic.
The inservice training was suppose to accomplish this but
missed the mark berause it was set for all employees and
didn’t meet the specific needs of individuals.

The 1.0 FTE position that MSU promised became a reality
3171 as a result of the FIPSE grant support for the three
v2ars, Mbu President Tiet:s committed the institution to a
tivvared track position once the MTCDP was completed. The
new office ie under the Center for Native American Studies
Lrouram and 1o walled the Oftace of Tiribal Service.

inntrtutional research component of this proposal
Sedngd bt L g ob 1o ttself. as many of the prosert= could
Pavad v g tadd o tone job o just o tn Gathering datas writiog wp
the firadings wnd submitting tor publication, i feel that
pweErhaps, anvalyoment 1 one major research project at a time

wQuld have been ideal =0 that =verv step coulg bhave bpen

comrtierted snd o the 2o roeosalt oubliasheo. Tao manrny agtivities
BErer 3l Lt ST N TR aned TNls compunent Decame lews of
5]



8 priority.

Inservice training scemed to be the easiest to complete
as this activity could be easily coordinated with all
involved. Having the financial and human resources
available made this activity easy to accomplish.

Meeting individual needs of the faculty and staff might
have proven to be the answer in addressing the professional
needs of the tribally controlled community colleges. Tribal
colleges are in the development stages and need assistance
thaet is relevant and meet the immediate réeed of almqgt every
department. Business officers need assistance in
streamlining business activitiesi student support service
personel need to have training on how to incorporate
computers into their student date base operation and how to
computerize thelr registration process, and presidents need

accurate and up-to—date information on all activities.

BACKGROUND AND ORIGINS

Montana State University 1s the furthest state campus
from any of the seven Montana Indian reservations and 15 vet
the mnot active in rerruiting Intian students. MSH 15 also
se2ry commilted to Tndian education and enjoys and
appreciates the worbking relationship i1t has with the Montana
resey vations,  The 15U student population is approximately
LOowuO0 (17728) with 2% (2u0) Indian students,. Montana has
seven tribally controlled community colleges located on each

1t 1 eservation 10 the states two of which are accredited by

6
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the Northwest Association of Schools and Colleges and the
remaining five are in the process of seeking accreditation.
Montana is the third largest state in the lower 48 (145,392
square miles) and reservations are located throughout the
state which makes driving to and from reservation
communities time consuming. For example, it is S40-miles
round trip from MSU teo Browning (Blackfeet Reservation) and
Boo miles round trip to Poplar (Ft. Peck Reservation). In
both cases extra time is needed to travel to the reservation
sites. : .

Dr. Bobby Wright, a recent graduate in Adult and Higher
Education and an Indian himself, envisioned the tribal
colleges and M5U working together on a graduate
degree/support program for the tribal colleges. 1In an
effert to sup ot tribal colleges, Montana State University
reconfirmed the land grant philosophy and extended a hand of
support by institutionalizing the MTCDP and creating an
Ovfice of Tribal Service. This new office continues to work
with tribal colleges in the same manner as the recent FIPSE
arant. To confirm the working relatianship between MSU and
the Montana traib/ 1 colleges, MSU President Tietr: made «
pereonal tour of a3ll seven tribal colleges and pledezd has
support ~f their institutiounal development, In conjunction,
tvaibal colleges realized that MSU was ar ally and worked

clocely un manv juint ventures,

14



PROJECT DESCRIPTION

The maein feature of the MTCDP was to strengthen the

qualifications of the professional staff of seven Montana

tribally controlled community colleges. Other features were

to design and conduct tribal college institutional research

which will provide data for institutional management. The

last function was to provide technical assistance, inservice

training,s and pther staff develeopment activities addressing

tribal college needs. 2

(Orne assumption that the MTCDP took was that if

qualifications of tribal college statf were up-oraded

(graduate degrees), then perhaps the staff members

themselves would be willing to take over more leadership in

. developing the tribul colleges in the long run. This

assumption prevailed over the other two activities

tinstitutional research and technical/inservice training),

the only difference was that these two activities were

geared for the snort term 1ntluence.

Strategies were two prongeds; The first to get
cratfessicnal staff into the MSU graduete program and +he

witner was to ass15t with everv-dav occuvrrences by providing

lnservicse training.,

The MICDP underteok a major role 1 the initial
gevelopment at tribal colleges 10 that 1t was there for the
timibal college presidents. It any one ot the PMoantana t-ibai
Collens precidents wanted some inservices/technical

ftraining
vt ae, e HGU would respondg witn the

GErVICES. The




griginal design of the program changed very little, if
changes were made they were to accommodate the tribal

colleges and their individual reguests.

PROJECT RESULTS

Qualifications of tribal professional staff members
were up-graded as 10 faculty members received a master's
cegree and 10 faculty are working on their doctorates.
Institutional research completed cen:zered around "Indian
Learning Styles", "Tribal College Follow-up” and "Assessment
of Student Qutcomes Survey.” Inservice training was offered
£ach guarter at individual tribal colleges addressing
individual needs. MSU faculty and staff presented these
worbshoaps/inservice training activities.

Institutional research and the results were presented
2t natiocnal, state ano tribal meetings. In most cases,
positive comments were received by participants at the
conferences and many were impressed with Montana State
Hnlve: slty and their commitment to Indian education., Other
tribal colleges 1n Morth and South Dakouta have asked about
Fhiis prngram and are impressed with our graduate program
that specitically addresses traibal colleges. As of this
dater I do not Enow of any other program like this acrogss the

coUNntry .

9
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I EVALUAT ION

During each program yvear an outside consultant is hired
to assess the progress of the program. Internally, the
Director and Department Head have had regular meetings to
discuss Llhe time lines and objectives of the program and
make an assessment of program achievements.

All program ocbjectives were assessed and evaluated as
to whether or not they were accomplished (see evaluations
attached?!. The evaluation found several strengths of MTCDP
which were {(actual guotes from respondents):

1. Getting more people together from the different
colleges is as much or more important than the
academic stuff.

2. Working with people who are active in tribal
colleges; it’s an extremely active model, you can
take 1t back to the classroom.

‘ 3. The leadership of the MTCOP. They came to the

(tribal) colleges in an efiort to perceive the
environment.

&, The research.

5. Metworking.

) The comraderys the sharing among participants,
sering i1ssues from the perspective of others.,

o Leadership for all tribal colleges in the country,

not just 1n Montana.

8. The program changed the lives of 15-186 peaple anii
as helped us Lo do a better job. We bave gotien
to ¥now esch other,

Of sourse thece was scme major weaknesses of the

program as 1odizated an the latest program evaluation:

L. he rigidity of the requirements. such as
COMPrenensive oXoms.,.

-, Thizee 15 anm elitiem in higher ogucation which
requiress a iot of "boop jusguirigL

R lachk Gt Matiywe faeraran fol lowas,

‘. Py haan’t pot o more Matioe? Americans throuagh the:
«.u'*‘;qr“am .

Z Pt ot seslistic Lo oaet oo doctorate 1o three
e R
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Plans far continuation are many and look pasitive for
the up—-comirg years. First af all MSU, has institution-
alized the MTCDP by creating the Office of Tribal Service
and obligated a tenure track position with a state supportec
budget. To carry on the major intent of the program, MSU is
continually seeking ways to assist the tribal colleges. Of
course, this interaction is a two-way street as tribal
colleges have something to offer MSU and a symbiotic
relationship must be maintained if this interaction is to
=ontinue. For those tribal college employees who have not
completed their coctorate, MSU has found additipnal funds
for tuition and fees for the academic year (19868-198%9).
Graduate courses for the academic year 1988-:989 have been
approved and will be taught for Winter and Spring quarters.
. These graduate courses specifically addrcess tribal college
1ssues and are in addition to those that already address
minority issues.

The previous MTCDP advisory board will stay active, on
a timited basis, and will be used for on-going assistance
and advice on how best to keep the averues of communication
open, The Center for Native American Studies will
continually assess the Dffice of Tribal Service and. because
the vew 2osition 1o tenureds, will have a two-vear tenure

rEview Lo evaluate nis/her offectiveness,

SUFMCRY  GND DML TON

MICDP was & timely proiect tor Hontana Tribal Colleges

11
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and Montana State University. Tribal colleges were logking
far assistance and guidance and Montana State University was
searching for ways to interact with the seven Montana tribal
colieges. Milage gained from this project far exceeded the
expectation of Montana State University and the Trihal
Colleges.

Other organization or individuals who are seeking some
type of agreement with tribal colleges in a program of this
nature ought teo keep in mind that any arrangement be a
bilateral arrangement.

As the MTCDP director, I was very impressed with the
mission and scope of the Montana tribal colleges and found a
gem 1n the raw that is unique and serves the purpose of ine
reservation communities. There is definitely a need for
tvibal colleges and a mutual symbiotic relationship could

2xist with major state universities.
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fdeeds meceesment
tor
MONTANA TRIBAL COMMIUNITY COLLEGE DEVELOFMENT PROGRSM

Montana State Univereity Precsident Eill Tietz hae recertly ecteblished arn
adminietrative office to establich, coordinate, and facilitate =trong

‘relations with the Tribslly Controlled Community Colleges, "because of our

continuing intereet in the Tribally Lontrolled Colleges and the desire to ses
then csucceed.*® In the epirit of President Tietz‘s mescace the Center 4for
Bilingual/MuYticultural Education 8t MEU ie developing & program to provide
technica! assittance and staff development programs for the colleges,
consistent with locally~identified needs and with the ultimate goal of
ectablishing a master’c and doctor2!l degree program in Adult and Higher
Education decsigned specifcally for the trainine of 4sculty anc administration
of trikzl1y controliled community colleges, Please assist in the planning and
implementation of thie effort by completing the following survey. Thank you
for your participation,

#Excerpt from Tietz’e Jedtter to MEU Vice Precidents, Deans, and Native
émerican Progam Directors, September 27, 1985,

1. Plezce indicate vour s+filiation with the Community Collece’™

%% Faculty 10%  Student Services
2‘” Adminictration _S4 Other (Institutionzl Development
_§Z Board of Trustees Fhyeical Plant

Concultant

Crhair

Z, Doee vour Cellzoe have 2 formal Stz4f Developrent Flan?

15, Yes &7 50 No Don’t Know

-
-

. fre ctadd cevelepment end incervice procrame adecuste for vour
trcfecscionel development neege”

13, Pdegquete 23 Inadequeate 10 No Opinior
Comments:

-~ 3 respondente indicated that such proorame were non-exicstant or inzdequate.

-- The co¥lege could definetely benefit from statf cevelopment,

-=- Need more in-cervice, rely too much on professionsl oraan;zatlon—ior gtatf
development.

-~ Ve really need work in this area, We are encouraped to seek graduate
ceqrees, €tc,, but we are very rural and it is difficult,

== We have none. Being isolated from a collepe campue, we desperately need
on-campus graduate incervice programs.

-= Mect stadf are non-Indian, Many students have high etrese environment:
single parents/alcohol~drug abucse/little money, so 1 think we need special
hf‘p:

-~ Need to develop formal plan.

-~ We don’t have the funde for adequate statf development, We have to find &
way to finance thie,

-~ Such programs could be most useful,
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.

A

-- Need additions) furds 4for & progran of study leading te & higher ed.
Todegree,
-~ Adeguate but continually neel review ang improvement.
-~ Qther then the coneiderable perzonal resding 1 do. 1 have no opportunities
for profescional development in my four and one-half yeare tesching at
fLhe cotlece?,

8, Dc the tracitione! Coilecs deqree programe adequately prepere etzdf 4o~
tezchine andsor sdmincetretion et & tribeily cortrolled community celleqe
(6,.g., MEU '€ crogran in Adelt and Higher Educeticon)?

5% Yes a0,  Neo 1. Don’t Know

Why or Vhy Not? _

-~ There ie no difference in teaching st 2 college or 2 tribel collepe with
the Knouwledpe of 2 ditferernt value svetem.

-~ Becaute collepe "teacher e€c® programe, from my experience are gesred
primarily towarde teaching "primery, elementary and secondary.” Virtually
ncthing for post-secondary in area of TRIBAL COLLEGE Teaching.

-~ Jgnoree cvltural cifferences of Indien populations specificelly, No
ectabliched inetructional aides for claseroom uee aimed at Neative Americen
population, ‘

-~ No echool in Montan: offers & Master’s prooram in my arez of Inctitutional
Development (Development Officere for twe year collegee?

-- Some of the courses are helpful but need more specific teaching techniques
o meet bilipoual educztion needs, strategies.

-- Programs, facilities, communities, etc. are unique.

-~ Indian community cclleges are besicelly nontraditional.

-- Yee, But for teacher/adminicetrator 1 think there shculd be eon.
preparetory work in Native Americen studies.,

-~ Probably lack of knowledoe of student ahilities (inadequate accecement) and
lack cof inner workinos of TCCC,

-- In come inetances ECC administrators are adequately treined. However,
support profeccional stedf, ie; FAD, Regictrar, Counseling, need specific
training in their area.

-~ They don’t really prepare them for teaching on most levele.,

== MNMC (100 miles awa>) focuses mainly o elementary cources, 1 neec
poct-seconderv coursec 1n Englieh, reading and journaliem,

-~ 1 had a epecial program - srea major in Social Sciences ac 2 part ot my kG
majior from Seattle U, It i= very helpful to identifty my cultural biaces,

-~ 1 think thst any academically sound 4 year college procram will prepare
cufficiently; the culturs) differencee are not that different from other
cultures. -

-- In general, however, would like more specific type courses in addition to
those offered, euch as tribal politics, governance,

-~ J4 the candidate received a degree from an accreditated school 1 feel that
he/she would be adequately prepared,

-- 1 don’t ¥row, I don’t have my B.A. vet.

-- With application of knowledge and skills learneg - combined with individual
recearch in one’s area of interect, preparation can be viable and
pertinent,.

=~ I’m unfamiliar with MEUW e proorame but have found the combination of my
graduate study at the U of Wseh, and my pereonzl experiente ir grose
cultural living surtable though not ideal.

~- T.C.C.C."s are a relatively new idea in higher educstion, The uniguenese
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. of tribel governmente in their role toward edutetion hae not trely heen
researchec and cstudied. The ide: of T.0.0.0.7 ¢ does it wor¥™ 14 sc, hoe
effectively™ Theoee trpes 04 auestione need to be addreccsed,

== 1 dor "t know., My underorad degree is net in Egucation,
' == 1 am not familiar with these proorams.

« Rate the importence ©f the foilovine a eze 1hch could be ingluder o 2
t244 gereloomentineervice Weirang gronrEs et vour collene” iBedinges 1-5,
from Nct Inprortent to Mos! leportanty

ba)
-
&
K.

Adult Lesrning: Theory and Practice: 3,45
Croee-Cultural Education Awsreness: 4,14
Long-range/Strategic Planning: 4.4%

Et¢fective College Tesching Strategies: 4,29

Community Educetion (Philosophy anc Methode): 23,93
Program Leading to & Graduate Degree (e.g., M6 4,27
Admintstrative Practices and Frocedures: 4.1¢

The Accreditetion Procees {(Self-Study, etc.) 4,12

Trainino in the Subject Content Areas: 4,085
Crecify: Bilingual/Cultural fAwerenese (2
Businece
Englich (4)
Re ading
Financial Aid
Regicstrar
Higher Educstion
Computer Application <z
tcecounting
Science
Tribel Bovernment
fommenication
treech

)

.f“\

Computer Applications in Adminicetration: 4,00
Computer Applicatione in Teaching: 4,02
Bilingua) Education: 3.3%

Other training topice: 4.4775,00
Specifys Agriculture

Henwe Economice

Ve,

Conmurication

Fiecsl Manapgement
. Economic Indicatore

Aecountine/Repor ting




Sreech
Language Arie

: " Budreting
Jeurneliem Workeho:

6 Re acing Worbehor

3 #Fleoto) Drug Worbehog
Job Market ve. Graduates
Ceurcelinn 120
Placement
Support
Intervention Techragues

€. 14 @ crzduste progran lesdinc to an ezdeanced degree in education wes
gecroned ent oddered specifically for the training of tribe! collems fzculty
ahg adwinsetretion, vvou'C voy perticipste?

gL ves .o No 1% Dun’t Know
Under what conditione would you participate”

38 Macster’e Degree Only
434 Dactoral Degree Only
vout  Part-time, on-site only
454  Full-tume at University during Summer
134  Other conditione (specify: flexible, financial help, part-time &t
university, full-time if funded, some toursee at reservation during academic
vear, GRE scorec adjusted for entrence to doctoral precram.?

7. UWhich obetacles or barriere prevert you 4rom nureninc g% atduerced depree,
. i4 anv? J{Cheek 211 that applv,)

7.5% Not intereeted in pursuing an agvanced decres
7.5% Freserntly have & terminal dewree
A%.0%  Jobt responeibilities
£2,5%  Urwilling to Yeave communtts to stteng Urrvereity
40.0% Family receponcibilitics
1

75,0% Financial burden

oo 0% Desired cources/degree program ic not available locally
0.0% Age (i,e, consider myeelf too old to return to school?

0% Health
32,54  Preder program closer to hows
0.01¢  Other (specify: interegted in week or 2 weed t0 4 weel proograme;

have Ph.D.; Do not want an M.Ed. - prefer & Bucsinese Education M.S. with
entranced learrang from generzl educalion advanced coursee,)

6. Gerneral Commente/Sungesticns:

== 1’m not interested in arcther degree, but I would be interested in a clase,
on~site ~ ecxecially Indian Cultural Awarenecs relztsd to teaching, anc
alcobc)ism and drug abuse: strategies for teaching,

Fort Belbrer College would 1iKe 4o be corerdered at & posesible in~ceruice
cite!

‘ ~= Thig in~cervice training program ic eepetially needed here at Fort Belknap

1
1

College, 2c we are far from a college camwpus, and in neec of graduate
cources to enable ue to comnlete work for @ Master e Degree., Thic is

e 24




4ertestlic news = @nC gives me ¢Te&t hove - for colleos trasring, Plezse
cong1gder cur Colleqs eng our reclizted location!
~~ 14 18 2 importart to uncderstang the VTide gtvle and culture o tre Pistiue
' Mmer iCafh ¢ BNy other, yvet it ctem: we arz bowmberged 4ar more thin thos:

b cf the Hispanice, Elact., end Whites,

It ceeme thet the puestiones ached are "designed specifically o help cur
programe.,’

-~ & grest ides to get etadd additicenel treining during off time,

~- {nce ar eoucator proves hig sincerity in teaching students {npt juet &
Jebr. the teaching procese end work e epsier. 14 rou Cen’t prove wvour
gincerity and remein indlexible, you myght 2¢ wel) go end star home.

I4 the progrem becomes funded, what trpe of reole woule the T.0.0.C,7¢ play
i the planning ano implementztion of the program, Uhst specidfic esrvites
wowlo be given to recervations? 14 not funded, what will MEU do to assiet
T.C.L.C.g7

I would be zincerely interected in acquiring @ Mester’e Degree in Adult or
Higher Education or & Mester’s Degree in Butiness,
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THE COLLEGE OF GRADUATE STUDIES
Montana State University

GRADUATE PROGRAM

. ‘ {five copies required)
Please print or type.
STUDY PROGRAM FOR DEGREE OF.__ Master/Doctor ot Fducation  INAdult and Hichex Fducation
: poppom xgm CAEDITS EACH
AND COUREELS IN NAJOR BUMIECT INSTRUCTOR YEAR QUARTER
. CDURSE NUNBER W & {Sv
. , Peters/
* EDAH 560 Foundations of Higher Education Howard 1985 3
. N . P
* EDAH 525 Community College crers/ o | 1985 |3
. . . . Pet
* EpAH 567 | Comparative Adult and Higher Education | ' eeer s | 1986 3
L . . . Peters/
*
EDAH 561 Legal Issues in Higher Education Howard | }986 3
- . Peters/
~ * EDAH 580 Philosophical Issues of Higher Education Howard 1986 3
, Peters/ "
* EDAH 510 College Teaching Howard 1986 3
| * EDAH 555 Community Education Gregg 1986 3
| * mAH 540 Adult Learning Brockett 1986 3
, &Jﬂ) 501 Educational Statistics I Strohmeyer 1086 4
EDARH 500 Seminar: Teaching the Culturaly-Different Wright 1986 1l
* EDAH 51° Organization & Administration of Higher EdBaker/, . | 1986 3
* EDFD 506 Research Design Baker 1987 3
« EDAH 580 Minorities in Higher Education Head 1987 3
« EDAH 580 The Tribally Controlled Community College ]Head 1987 13
* EDAH 576 Internship Peters 1987 3
EDFD 502 Educaticnal Statistics II Strohmeyer 1987 4
EDFD 606 Doctoral Research Strohmeyer 1987 3
EDARH 580 Effective Practice for Minority Students {[Head 1987 3
EDAH 500 Seminar: Tribal College Curriculum Head 1987 1
EDAH 500 Seminar: Tribal College Topics Head 1588 141141
@0 60 | Doctoral Thesis (Minimum 20 cr. required) |scaff 1987-88| 5 |5 |5 |5
* Courses required for both master's and doctoral students; MASTER'S MAJOR TOTAL 54
master's students continue summer study to complete a DOCTORAL MAJOR TOTAL 78

"KC supporting area outside the EDAH curriculum,
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I. INTRODUCTION:

"Montana State University (Bozeman), Center for Native American studies
(ONAS) is the grantee for the "Montana Tribal College Development Program”
{herein referred to as MICDP), funded by the United States Department of
BEducation, Fund for the Improvement of Post-secondary Bducation (FISPE)
under provisions of 1972 P.L. 92-318, (CFDA No. 84. 116C). This grant is
administered in accordance with the applicable provisions of Title 34 of
the code of Federal regulations, Parts 74, 75, 77 and 78 (formally 45CFR,
Parts 100A, 100C and 100D), including any amendments in effect on the date
of the grant award and 34 CFR 630.

Funding for the Montana Tribal College Develcpment Program (MICDP) is
$91,080 for year three of the Project. The project period is 36 months,
current budget period beginning on September 1, 1987 and ending on August
31, 1988. The cumulative grant total for the Montana Tribal College
Development Program is $311,844. This evaluation is for the third budget
period.

The grantee for this Project is Montana State University, the Center
for Native American Studies, 2-152 Wilson Hall, Bozeman, Montana (59717-
0006) . The Grant Number is G00841023; CRS Entity # 1-816010045-A1;
Project Number 116CH70022; and FY & CAN 86 E003100.

The Princiyle Investigator for the program is Dr. Irvin "Bobby" Wright
of the Center for Native American Studies and Mr. Patrick Head, Project
Director. The Department of Education Project Officer is Ms. Diana
Hayman; DOE Negotiator is Ms. Linda Kinney and the DOE Grants Officer is

Ms. Constance M. Tynes.
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The Montana Tribal College Development (MICDP) Program, now completing
" its third of a three~year project period, is designed to extend the
resources of Montana State University to assist the institutional develop-
ment of Montana's seven tribally-controlled community colleges and thereby
to improve the delivery of administrative, student personnel, and instruc-
tional services to American Indian commmity college students. In meeting
thisbmadp.xrpose, the Program has three major goals:
1. To develop, provide, institutionalize a graduate degree
program in Adult and Higher Education which is
responsive to the unique academic needs of administrat-
ors and faculties at Montana's tribally controlled
commmity colleges.
2. To design and conduct institutional research at the
Montana tribally controlled cammmity colleges which
will provide data for institutional management,
strategic planning, and decision-making, as well as
provide relevant text material and content for the

staff development activities and the graduate course-
work.

3. To provide technical assistance, in-service training,

and other development activities which address needs
identified at the tribal colleges.

By the conclusion of the three-year project period, Montana State
University envisioned deveioping the curriculum, the research strategies, a
body of scholarly literature, and the personnel expertise to assume
national leadership as a training and research center for tribal college
staff across the country-—meeting current as well as future needs of these

emerging post-secondary institutions.



During the site visit, July 11 - July 15, 1988, this reviewer examined
the documentation made available to determine to what extent the program
objectives have or have not been met. The review of that evaluation is
found in the Objective Review (Section IV.) later in this evaluation.

B. Student Inter iews/Surveys:

During the week of July 18 - July 22, 1988, the evaluator met with ten
(10) of the eleven (11) student participants (or 91 percent) currently in
the Montana Tribal College Development Program. Interviews of one half to
one hour in length were conducted utilizing the format found in Addendum A.
Results were then compiled and studied, the outcome of which is summarized
in Section V., Student Interviews.

C. Advisory Board Survey:

Also utilized was a survey designed to appraise the attitudes of the
Advisory Board. This survey (see Addendum B) is similar to that ad-
ministered to the student participants. The summary of those are found in
Section VI., Advisory Beard Questionnaire Responses.

III. MANAGFMENT EVAIIIATTON:
During the on site visit, the reviewer was given the opportunity to

assess the management of the Montana Tribal College Development Program
(MICDP) . The assessment was gained via the interview, record review and
document review and tock place during the week of July 17 ~ July 23, 1988.
The areas of inspection includes staffing, organization, staff/program

evaluation, monitoring and management, training, dissemination of informa-



tion, facilities, fiscal reporting, record keeping and documentation,
A&visory Board, property and procurement, and coordination.

A. staffing:

The Montana Tribal College Develcpment Program is administered by the
Program Director under the supervision of the Principle Investigator (the
Director of the Center for Native American Studies). Other Project staff
include a 1/2 time secretary and student work-study clerical support.

The Project secretary serves the MICDP on a .50 FTE (Full Time
Equivalency) basis and also functions as support to the Native Americans in
Adult and Higher Bducation Program (NAAHEP)., These two programs share a
suite of two offices which has a common outer office or secretarial work
station.

It is apparent that the split work assigmment causes difficulties for
the Project secretary. Work assignments are not presently prioritized
according to any factors nor is there any clear accounting of her time in
service to the Montana Tribal College Development Program and the Native
Americans in Adult and Higher BEducation Program. It is not known if the
Project secretary is actually used for MICDP services 50 percent of the
time as her appointwment demands.

The Project Director holds an adjunct position with both the Center
for Native American Studies and the College of Education. This evaluator
has found the Project Director to be more than competent and his service to
the Project has been exemplary.

A search is currently being conducted by the Center for Native
American Studies for a temure track faculty position of Director, Office of
Tribal Service/Assistant Professor of Adult and Higher Education. The

4
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duties of the office will include "teaching responsibilities in the College
of Education"l, to teach course work in the Tribal College Affairs
Emphasis. The funding by the Montana State University of this position
solidifies the camitment to the tribal colleges bequn, in part, by the
Montana Tribal College Develcpment Program. Start date for the position is
September 1, 1988.

A review of the documentation and a discussion with the Director of
Human Resources/Affirmative Action at Montana State University reveals that
the search is being conducted according to Montana State University
Affirmative Action/Equal Opportunity policies and procedures. This
reviewer is satisfied of the propriety of the progress of the search thus
far.

B. Organization:

The Montana Tribal College Development Program is administered by the
Project Director under the Center for Native American Studies (CNAS), an
academic department within the College of letters and Sciences. The
Project Director reports directly to the Director of the Center for Native
Aperican Studies who is the Principle Investigator of the project.

The Project Director is funded at a .50 FTE (Full Time Equivalency)
through the Montana Tribal College Development Program and at a .50 FIE
level with the Office of Tribal Service.

There is no organization chart which defines the exact nature and
relationship of the MICDP to the CNAS nor to other programs within the

1Vacamy Announcement, Director, Office of Tribal Services/Assistant
Professor of Adult and Higher Education, the Center for Native American
Studies, Montana State University, Bozeman.

5

37



structure of the Center (such as the Office of Tribal Service) or to the
University as a whole.

€. Staff and Program Fvaluation:

The secretary is evaluated on a yearly basis according to Montana
State University Classified Personnel procedures. The Project secretary,
because she was a new hire, was evaluated after a six month probationary
pericd. The Project Director, who holds an adjunct position within the
Center for Native American Studies and the college of education, is
evaluated on a yearly basis by the Director of the Center (a position
equal to an academic department head) according to departmental policies.
The Principle Director (who is the Director of the Center for Native
Arerican Studies) is evaluated by the Dean of the College of letters and
Sciences as per established procedures.

D. toring & t Info ion s

Internal reporting is accomplished by regular meetings (oral reports)
between the Principle Investigator and the Project Director, budget
reports, Advisory Board reports and yearly Office of Indian Education
reports. In addition, the Project Director gives an oral update of
actjvities at biweekly CNAS faculty/staff meetings. The Project Coor-
dinator meets with students on an individual basis. Student grades,
programs of study and class schedules are monitored as well.

Fiscal reporting is conducted via Montana State University procedures
as managed by the Business Office, Grants amd Contracts and Purchasing.
Such reporting is accomplished on a monthly basis by the Project Financial

Report (see H., "Fiscal Reports," this Section).
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E. Trainina:

The Classified staff (Project secretary) are provided training by the
personnel office and other in-service opportunities generally provided by
the University. The Project secretary was trained in word processing via a
workshop offered by Camputing Services on campus.

F. Dissemination of Information:

Information is disseminated about the Montana Tribal College Develop-
ment Program (MICDP) in the following ways:

1. Advisory Board meetings.

2. Individual conferences with CNAS Director.

3. C(NAS Newsletter - "The Winter Count,” a quarterly publication.

4. MERS? Newsletter (published monthly).

5. Booth at Naticnal Indian Education Conference.

6. News releases about student graduates and honors.

7. Meetings with State and National organizations.

8. Corresbondenoe.

9. Telephone.

The Principle Investigator and the Project Director disseminates
information via Advisory Board reports and minutes, through visits to the
tribal colleges during the year and via informal visits to Indian com

mmities.

2Minority Biomedical Research Support Program. a Natiomal Institutes
for Health supported project at Montana State University primarily serving
Montana Indians and tribal colleges.

(]
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G. Facilities:

The physical facilities of the Montana Tribal College Development
Program are excellent. The Program is housed in Wilson Hall, a modern
classroom-office complex. The Project is within easy access of phiotocopy
facilities and the administrative offices of the Center for Native American
Studies,

The MICDP shares a suite with the Native Americans in Adult and Higher
Education (NAAHEP), another CNAS-sponsored programs. The Project Director
has a private office and the project has adequate space in the cuter office
or secretarial work station.

The Center for Native American Studied purchased a micro-computer for
¥ =t use and related soft-ware (word processing and fiscal management).
Both hardware and software appear to be sufficient. In addition, a survey
of supplies and other equipment reveals no deficiencies.

Appropriate space for students is lacking (as well as access to equip-
ment) for studying, wmeeting and writing papers. Access to computers,
particularly for graduate students who may be working on thesis or

dissertations, is cited as a pressing need.

H. Fiscal Reports:

Fiscal reports are the responsibility of the Montana State University
Grants and Contracts Office. 1In addition, the Project maintains a set of
accounting records in order to be current with expenditures.

The Project receives monthly a computer generated budget report or
"Project Financial Report" from Grants and Contracts which consists of

current activity, encumbrances and balances. The Project Financial Report



is reviewed by the Principle Investigator and Project Director for
comparison to intermal budget records maintained by the Project.

I. Doaumentation & Records:

The record keeping aspect of the Project is good. A review of the
files revealed a fairly well set up filing system within which the records
were properly organized. The file cabinet is maintained in the office of
the Project secretary. The file cabinet was found to be unlocked at the
time when the evaluator arrived to review the records. As the files
contain personnel records and student files, this circumstance should be
examined.

J. Advisory Board:

The Advisary Board consists of college presidents of the tribally
controlled cammunity colleges in Montana (there are seven such colleges in
the state) and three (3) representatives from Montana State University.
This board advises two other programs on campus — the Minority Biomedical
Research Support Program (MBRS) and the Montana Tribal College Development
Program (MICDP).

The Advisory Board consists of the following individuals and institu-

tions:

1. Gordon Belcourt, President Blackfeet Community College
Browning, Montana

2, Arthur L. McDonuld, President Dull Knife Memorial College:
ILame Deer, Montana

3. Joseph F. McDonald, Presider’. Salish-Kootenai College
Pablo, Montana

4. James E. Shanley, President Fort Peck Comminity College

Poplar, Montana



5. Margaret Perez, President Fort Belknap College

. Harlem, Montana
) 6. Peggy Negel, President Stone Child College
Box Elder, Montana
7. Janine Windy Boy, President Little Big Horn College
Crow Agency, Montana
8. Diamne Feters, Professor Montana State University
Adult and Higher Ed. Program Bozeman Montana
9. Eric Strohmeyer, Acting Dean Montapa State University
College of Education Bozeman, Montana

10. Irvin "Bobby" Wright,3 Director  Montana State University
Center for Native Amer. Studies Bozeman, Montana

It is readily apparent that the Advisory Board does not serve the
Montana Tribal College Develcpment Program well. A review of the Advisory
Board minutes reveals several weaknesses including a lack of consistency of
attendance and representation of the tribal college presidents to the

. Advisory Board meetings;. In the former case, several presidents failed to

attend or send a representative to all meetings. In the later, when
presidents did send substit.otes in their stead, these replacements, more
often than not, were MICDP student participants. Several participants
cited the lack of tribal college presidential participation as a program
weakness (see Comments; MICDP Student Interviews, Section V.) Further
indication cf the lack of Advisory Board involvement is that out of seven

3Dr. Wright, as Principle Investigator, is a member of the Advisory
Board. This evaluator elected not to survey Dr. Wright in that capacity
because his input was sought via personal interview.
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(7) presidents contacted pursuant to this review, only three (3), or forty-
three (43) percent, campleted and returned the evaluation instrument.4

K. Property & Procurement:

The Montana Tribal College Development Program (MICDP) follows
procurement and purchasing requirements of the Montana University System as
monitored by the Grants and Contracts Office of Montana State University.

L. Coordination:

The Montana Tribal College Development Program (MICDP) coordinates
activities with the Native Americans in Adult and Higher Education, the
Center for Native American Studies, the College of Letters and Sciences,
the Minority Biomedical Research Support Program (MBRS) and the Ieadership
Development unit of the College of Fducation. This reviewer is particular-
ly impressed with the level of cooperation between the MICDP and the Office
of Extended Studies, Montana State University, who collaborate to offer
graduate courses in the field. This condition is reflective of the
excellent leadership from both the Principle Investigator and the Project

Director.

4In fairness to the advisory board members, the evaluation was
conducted in August 1988 and commnity colleges can rarely afford a full
staff during the summer months. Thus, it is possible that the evaluations
were unanswered because the advisory board member was not employed at the
time or that the letters were not transmitted to the board member in an
expedient manner. Further, the MSU advisory board members were not
available as one was on sabbatlc leave amd the other was vacatiocning. The
low return rate is not absolute evidence of apathy.
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IV. OBJECTIVE REVIFW:

. The review of the goals and cbjectives of the Project was made to
detenninetbestatusoftheprcgramasitendeditsthirdandfinalyearof
operation. The review was conducted via document examination and inter—
views with Project staff and participants. This evaluator is confident of
the thorough nature of the objective review and feels that the observations
and recommendations based there upon are appropriate.

A. GOAL 1:
TO DEVEIOP, PROVIDE, INSTTTUTIONALIZE A GRADUATE DEGREE
FROGRAM IN ADULTF AND HIGHER EDUCATION WHICH IS
RESPFONSTIVE TO THE UNIQUE ACADEMIC NEFDS OF ADMINISTRAT-
ORS AND FAQULTTES AT JaNTANA'S TRIBALLY CONTROLIED
QOMMUNTTY QOIIFGES.
1. 1:
. BY THE END OF THE THREE-YEAR PROJECT FERIOD
SEPTEMEFR 1, 1985 TO AUGUST 31, 1988, AT
LFAST FIFTEEN (15) 'TRIBAL COLIEGE PROFES-
SIONAL, STAFF WILL RECEIVE THE MASTER OF
EDUCATION IN ADULY AND HIGHER
EDUCATION, AS MEASURED BY SUCCESSFUL
COMPLETION OF THE REQUIRED GRADUATE PROGRAM
AND THE AWARDED BY MONTANA STATE
UNIVERSITY.

After the third year of the Project, the MICDP has assisted ten (10)
tribal college professional staff members tc acquire their Masters of
Education degree from Montana State University. while this is short of
the stated objective of fifteen (15) above, satisfactory progress has been
made toward achieving this ambition.

The number of potential participants in the program at the Masters

level had, no doubt, been underestimated. There was an unanticipated large
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mmber of doctoral students (see Objective 2, below), consequently the
available "slots" for Masters level participants fewer. Of the eight (8)
tribal college professional staff members pursuing Masters degrees at the
beginning of the third Project year, five (5) of these (or 63 percent)
campleted as of the end of Spring Quarter, 1988. These five (5) joined
five (5) others who had previcusly competed masters degrees and thus the
Project enjoys a sixty-seven (67) percent success level for this objective.
An unanticipated and certainly positive outcome of this program is that
two (2) of the masters graduates are now pursuing doctorates.

2. OBJECTIVE 2:
BY THE END OF THE THREE-YEAR PROJECT PERIOD,
AT 1EAST FIVE (5) TRIBAL COLIEGE PROFESSICNAL
STAFF WILI, RECEIVE THE DOCICR OF EDUCATION
DEGREE IN ADULT AND HIGHFR EDUCATION, AS
MEASURED BY THE SUCCESSFUL COMPLETION OF THE

REQUIRED GRADXNIATE PROGRAM AND THE DEGREES
AWARD¥D BY MONTANA STATE UNIVERSITY.

Presently, there are ten (10) doctoral degree students among the
Montana Tribal College Development Program participants. This mumber
exceeds the masters level participants (see Cbjective 1, above) and is
evidence of the potential impact of the Project upon the professional
development at the tribal college level.

The Project is at the end of the third year and the Objective of
seeing at least five (5) tribal college professicnal staff receive the
Dector of Education degree has not been realized. Again, one can cite
reasonable explanations for this deficiency. Students cite (this reviewer
concurring) that three years is not a realistic time frame for the

13
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carmpletion of a doctoral program. Additionally, the high turnover of
participants early in the Project delayed entry of some candidates who are
now nearing completion of their doctoral programs.

At present, three (3) participants have completed course-work leading
toward their doctoral degree and, if one projects the mmber of doctorates
which will be acquired in the near future (assuming satisfactory progress),
the MICDP will have assisted ten (10) trihal college professional staff
members realize this objective. This combined with the ten (10) Masters
degrees either already awarded or socn to be, the success level of
campletion of Objectives 1 and 2 would be 100 percent (considering that a
total of twenty matriculated graduate students were anticipated).

To claim failure because the Montana Tribal College Develcpment
Program has not succeed in achieving Objectives 1 and 2 within the three
year Project period would be a mistake. This reviewer believes the
original objectives to be perhaps overly ambiticus. Aside from that, the
MICDP has assisted ten (10) tribal college staff members acquire the
Master's degree and thirteen (13) others have made satisfactory progress
toward completing their degrees (several have now or will, by Project's
end, completed all course work toward their respective degrees). The true
measure of the success of the Montana Tribal College Development Program
will be best appraised in the next several years.

14
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3. OBIECTIVE 3:

TURING EACH YEAR OF THE THREE-YEAR PROJECT, A
MINIMIM OF FORTY {40) TRIBAL COLIPGE STAFF
WILL SUCCESSFULLY OOMPIETE ONE OR MORE
GRAIATE IEVEL, OOORSES, AS DETERMINED BY
FINAL GRADE REIFCRTS SUBMITTED TO THE
REGISTRAR.

This review has been able to identify thirty-three (3) tribal college
faculty and/or staff who have successfully completed cone or more graduate
level course(s). This includes those who are on campus, actively working
toward the completion of their graduate programs under support of the
Montana Tribal College Develcpment Program and those who have taken
advantage of opportunities via Extended Studies to enroll in graduate
courses. This reflects an eight-three (83) percent success rate for
Objective 3.

. It should be noted that this Objective was not achieved during Project
Year Two as per the evaluation of same. In that review, the extermal
evaluation team opined that the objective may have been overly ambitiocus.
This reviewer concurs with the earlier study but i encouraged by the
success the Project has achieved in this area. This evaluator also notes
that Project Year Three was characterized by a strengthened on—campus

effort which, no doubt, reflects in the decreased activity in the field.

4. OBJFCTIVE 4:

BY THE CONCIUSION OF THE 1986-87 PROJECT
YEAR, TWO (2) THREE-CREDIT COURSES AND ONE
(1) ONE-CREDIT SFMINAR COURSE IN TRIBAL
COLIFGE AFFAIRS WILL BE APPROVED BY THE
MONTANA STATE UNIVERSTTY GRADUATE COUNCIL,
OFFERED TO THE PROGRAM STUDENT, AND FURTHER
PROCESSED FOR INCORFORATION INTO ‘THE ADULT
AND HIGHFR EDUCATION CURRICULLM.
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Objective 4 was judged, by an earlier evaluation (Project Year 2), to
. have been successfully carried ocut at the 100 percent level. No further
evaluation, therefore, is necessary herein.

5. 5:

BY THE CONCIUSION OF THE 1987-88 PROJECT
YEAR, ONE (1) ADDITIONAL THREE (3) CREDIT
SFMINAR COURSES IN TRIBAL COLIEGE AFFAIRS
WILL BE APPROVED BY THE MONIANA STATE
UNIVERSTTY GRADUATE COUNCIL, OFFERED TO THE
PROGRAM STUDENTS, AND FURTHER PROCESSED FOR
PERMANENT INCOREORATION INTO THE ADULT AND
HIGHER EDUCATION CURRICULIM.

During the Summer Quarter of 1987, two courses, EDAH 580, "Effective
Practices with Minority Students" (3 credits) and EDAH 500, "Seminar:
Tribal College Issues" (1 credit), were presented. During Autumn Quarter,
1987, EDAH 500, "Seminar: Tribal College Curriculum” (1 credit) was

C ) offered.

Thus, the Objective of the approval, offering and incorporation of two
(2) three—credit courses and one (1) one—credit course nas toon met.

6. OBJECTIVE 6:

BY THE CONCLUSION OF THE THIRD PROJECT YFAR,
ENDING AUGUST 31, 1988, THE TRIBAL COLLEGE
AFFAIRS EMPHASIS IN THE ADULT AND HIGHER
EDUCATION PROGRAM WILL, BECOME INSTITUTIONAL~
1ZED, AS MEASURED 8Y THE CONTRACTING OF A 1.0
FTE TENURED-TRACK FACULTY POSITION, ASSIGNED
TO TEACH AND COORDINATE THE PROGRAM.

A search is currently being conducted by the Center for Native
Armerican Studies for a tenure track faculty position of Director, Office of

Tribal Service/Assistant Professor of Adult and Higher Education. The
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duties of the office will include "teaching respensibilities in the College
. of Bducation"®, to teach course work in the Tribal College Affairs

Enphasis. Start date for th= position is September 1, 1988. 1t is,

therefore, concluded that Objective 6 has been successfully carried out.

B. GOAL 2:

TO DESIGN AND CONDUCT INSTTTUTTONAL RESEARCH AT THE
MONTANA TRIBALLY CONTROLLED COMMUNITY COLINGES WHICH
WILL PROVIDE DATA FOR INSTTTUTTIONAL MANAGEMENT,
STRATEGIC PIANNING, AND DECISION-MAKING, AS WELL AS
PROVIDE RELEVANT TEXT MATERIAL AND CONTENT FOR THE
STAFF DEVEIOPMENT ACTIVITIES AND THE GRADUATE COURSE~-
WORK.

1. OBJECTIVE 7:

DURING FACH YEAR OF THE FROJECT, AT IEAST ONE
MILIT-CAMIUS STUDY WITI, BE CONDUCTED WHICH
ANCRESSES A OOMMON RESEARCH PROBIFM OR NEED
IDENTIFIED BY THE MONTANA ‘TRIBAL COLIFGES,
AS DETERMINED BY THE SUBMISSION AND EVAILIIA-

C ) TICN OF A FINAL REFCRT BY THE INVESTICATOR(-
S).

There was one (1) multi-campus study completed during the contract
year entitled "learning Styles of Tribal College Students” [a joint study
between Montana State University and the University of Montana (Missoula)].
Evidence examined by this reviewer supports the multi-campus effort of the
study as data has been collected from all seven (7) Montana tribal

colleges. A 100 percent completion rate is therefore acknowledged.

Syacancy Announcement, Director, Office of Tribal Services/Assistant
Professor of Adult and Higher Education, the Center for Native American
Studies, Montana State University, Bozeman.
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2. OBJECTIVE 8:
DURING EACH YEAR OF THE PRQJECT, AT IFAST TWO

(2) CAMPUS RESFARCH PRQIECTS WILL BE
CONDUCTED WHICH ADDRESS A PROBIEM OR NEED

During the third project year there were two (2) research projects
conducted by the Montana Tribal College Development Project; the "Tribal
College Associate of Arts Graduate Follow-up Study” and the "Assessment of
Student Outcomes Survey”. This reviewer is satisfied that these studies
meet the spirit and intent of Objective 8 and therefore opines that this

cbjective has been met at the success rate of 100 perc .nt.

3. OBJRCTIVE 9:

DURING THE SECOND AND THIRD YEAR OF THE
FROJECT, A MINIMIM OF THREE PROFESSIONAL
ARTICIES, MONOGRAPHS, WORKING PAPERS, AND/OR
RESEARCH REPORTS WILL BE PUBLISHED IN
PROFESSIONAL JOURNALS AND THE ERIC DOCUMENIS.

One article, "An Assessment of Student Outcomes at Tribally Controlled
Community Colleges" by Dr. Irvin "Bobby" Wright was published and printed
in the ERIC Documents. In addition, another article, "Teaching Style amd
Iearning Style in the Montana Tribal Colleges,” written by Gary Conti, has
been submitted to the American Association of Adult and Comminity Educa-
tion. The Conti article has been given a favorable review and is expected
to be published in the near future. It is therefore concluded that this

objective has been completed at a 67 percent success rate.
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4. OBJECTIVE 10:

Patrick Head, Project Director, delivered a presentation entitled
"Reproducticn and Contradiction in Education™ at the 1987 National Indian
Education Conference (November 28, 1987), Bismarck, North Dakota.
Evaluations reviewed by this evaluator judged this presentation from "Good™
to "Excellent.” Given the supporting documentation, this objective, it is
concluded, has been met with a 100 percent success level.

It is further noted that the MICDP Project sponsored two (2) addition-
al presentations as well. Mr. Head presented a workshop entitled »Indian
Iearning Style: Is There a pifference?" at the 11th Annual Conference of
the Association of Special Programs in Region Eight, Octobexr 9, 1987 in
Billings, Montana. There were 21 responses to the workshop evaluation
which concludes that the workshop was ugood" to "Excellent.”

Mr. Head also participated in a panel group at the "Education and the
Rural Economy: Program Development for Rural ILearners" conference held
October 2 - 4, 1987 in Spokane, washington. Mr. Head's panel was entitled
nIssues and Concerns in Education for Econcmic Development." No evaluation

of the panel was available to this reviewer.
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C. GOAL 3:
TO PROVIIE TECHNICAL ASSISTANCE, IN-SERVICE TRAINING,

AND OTHER DEVEIOPMENT ACTIVITIES WHICH ADDRESS NEEDS
JDENTIFIED AT THE TRIDAY, COLIBGES.

1. OBJFCTIVE 11:
BY THE END OF THE FIRST (XIARTER OF PROJECT
YEAR ONE, A OQOMPREHENSIVE STAFF DEVELOPMENT
NEEDS ASSESSMENT WILL BE OCONIXXCTED, AND A
STAFF DEVEIOPMENT PIAN DEVELOPED FOR EACH
‘IRTHAL, OOLIEGE, INCIUDING DETATT, OF TRAINING
SESSION TOPICS, PRESENTERS, DATES AND
IOCATIONS.
The above objective was one affiliated with year one of the Project

and therefore will not be subject to review herein.

2. 12¢
DURING EACH YEAR OF THE PRQJECT, AT IEAST 70
% OF THE TRIBAL COLIEGE PROFESSIONAI, STAFF
WILL RECEIVE A MINIMM OF FORTH {40) HOURS OF
IN-SERVICE TRAINING, AS MEASURED BY TRAINING
RECORDS AND PARTICIPANT EVAIUATIONS OF THE
TRAINING PROGRAM.

It is difficult (and impossible from data available to *his reviewer)
to determine the campletion rate for this cbjective as the actual mumber of
tribally controlled commnity college faculty and staff in attendance at
in-service offerings is not distinguished as such in the data on file.

The following in-service opportunities were offered at (or were
available to) the tribally controlled commumity colleges: "Advising/Core
Curriculum” at Little Big Horn College (Crow Agency, Montana); “Evaluation
and Measurement in Education” and "Adult BEducation Methods;" both held at
Fort Peck Community College (Poplar, Montana); “Adult Education Methods" in
Great Falls, Montana and "School Surveys and Studies" offered at Salish-

Kooterai College (Pablo, Montana). The total mumber of individuals
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enrolled in the above offerings was fifty-eight (58), however again, it s
. impossible to calculate which of those were community college faculty or

staff. It is likewise not possible to equate contact hours lacking the

number of tribal college personnel in attendance.

It is this reviewer's opinion that the Project succeeded in the spirit

of Objective 12 by extending the experience to the field in this manner.

The rate of completion is not known and cannot be so with the available

data (or more correctly, lack of data).

3. OR XTIVE 13:
BY THE CONCIISION OF THE THREE-YEAR PROJECT,
AT LEAST TEN (10) VIDEOTAPES OF KFY TRAINING
SESSTONS WILL BE RECORDED FOR USE IN THE MSU
GRADUATE PROGRAM AND 1IN FUITURE ONGOING TRIBAL
QOLIEGE STAFF DEVEIOPMENT.
As per the second year review, conducted by a team of outside
. evaluators, this objective was judged to be completed at a 100 percent
success level. Therefore, Objective 13 has been appraised to have been

completed.

4. OBIECTIVE 14:

THROUGH IN-SERVICE TRAINING AND TECHNICAL
ASSISTANCE, BY THE END OF 'THE THREE-YEAR
PROJECT, AT LEAST TWO (2) AIMINISTRATIVE
STAFF AT EACH COLLEGE WIIL EE TRATNED IN
EDUCATTONAL DATA COLLECTION, STATISTICAL
METHODS, AND RESEARCH DESTIGN, AS WELL AS
IN THE UTILIZATTION OF DATA IN MANAGEMENT,
PLANNING, AND POLICY/DECISION-MAKING.

Through participation in the Montana Tribal College Develcpment, six
(6) tribal college administrators (including one president) has received

training in educational statistics (methods and collection) and research
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design as per Objective 14. It is thus opined that this objective has been
. successfully met at a 300 percent level.

V. MIXDP STUDENT INTFRVIEWS:

During the week of July 10 - July 16, 1988, the evaluator met
individually with ten (10) of the eleven (11) students currently funded by
the Montana Tribal College Development Program (MICDP). The responses
gathered are not treated as subjective data as they are the expressions of
opinions and not necessarily "fact". Their value, nonetheless, is
indispensable if to gain an understanding and insight to the relative
strengths and weaknesses of the MICDP Project as well as an indication of
student concerns amd interests. Because the responses were offered with
such candor and apparent honesty, their value as "subjective reality” is
admitted.

TABIE 1

I AM FAMITJAR WITH THE GOAIS & OBJECTIVES OF THE
MONTANA TRIBAI, COLIFGE, DEVELOPMENT PROGRAM (MICDP).

Response n Percentage

1 Strongly Agree 4 40 %

2 Mostly Agree 4 40

3 Scmewhat Agree 1 10

4 Somewhat Disagree 1 10

5 Mostly Disagree 0 -

6 Stro-- - " ‘sagree 0 -
Average 1.9

STUDENT QOMMENTS:

o They have never been defined.

o) The research component is hazy.
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o I also support them.

' . o] The basic cbjective is to strengthen the tribal colleges via
faculty and staff development.

o I know what they are generally. The major goal is to
provide an eaication for people working in the tribel
colleges with a particular emphasis on Native Americans.

o As I understand it, the cbjective is to develop faculty and
staff at tribal colleges to assume leadership pesitions in
those colleges.

TABIE 2

THE GOALS, ORTECTIVES, BUDGET AND INTENIED CUTOCMES OF
THE MICDP ARE REATISTIC.

Response n Percentage
1 Strongly Agree 4 40 %
2 DMostly Agree 3 30
3 Somewhat Agree 2 20
4 Somewhat Disagree 1 10
5 Mostly Disagree 0 -

. 6 Strongly Disagree 0 -

Averadge 1.7

STUDENT COMMENTS:

o Some of us started later, therefore completing on schedule,
particularly for summer-only students, is unrealistic.

o Indian participants, in several cases, felt that a doctoral
degree was not necessary in their positions.

o The intentions were to take people who would stay in the
commnity but that does not appear to have happened as
evidenced by what happened with the Indian participants
early in the program.

o There has been disappointment with the Native American

participation in the Program. The Program has been a
success, particularly in drawing the tribal colleges

together, getting cocoperation amongst them.

o The goals are very realistic, but I'm not sure about the
budget.

¢ 2
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o There is same weakness in the level of coopecation between
. the Program and M.S.U. - a lot of movement ir the curricula
structures. The academic goal of finishing ir three years
was unrealistic, particularly in light of the unavailability
of required courses te finish a program.

o For doctoral students, the time-frame is too short.

o I don't know if they're realistic or not as I don't know
what they are.

TABLE 3

THE ACADEMIC SUPPORT ARFAS (I.E. TUTTION WAIVERS, ET CETERA)
PROVIDED BY THE MICDP IS ADFQUATE.

Response n Percentage
1 Strongly Agree 1 10 %
2 Mostly Agree 7 70
3 Somewhat Agree 1 10
4 Samewhat Disagree 1 10
5 Mostly Disagree 0 ~
6 Strongly Disagree 0 -
2.2

Average
L
STUDENT COMMENTS:

o Adequate yes; realistic no. People with families, par-
ticularly those summer-only students, have also the added
expense of maintaining two households.

o The third year was not nearly as good a¢ the second; there
are more social and professional cbligations for the third
year student, such as receptions and conferences, not to
mention copying costs, computer searches and interlibrary
loan expenses.

o Adequate, but could be at a slightly higher level and
include a stipenxd in addition which would be more helpful.
I would be working through the sumer if I were not here.

o] There has not been funds for minor things like copying,
especially now that we're at the end of the Program year,

o We can always use more. Provisions for child care for
families would benefit participants. Reservations are
family oriented as are the tribal colleges so it make sense
to assist Program participants in that light.
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o For a single person, it's fine. It is difficult to maintain
. two households, especially for those with families.

TABLE 4
THE MICDP STAFF PROVIDES ADEQUATE AIVISING.

Response n Pexcentage

1 Stroxgly Agree 7 70 %

2 Mostly Agree 2 20

3 Samewhat Agree 0 -

4 Somewhat Disagree 1 10

5 Mostly Disagree 0 -

6 Strongly Disagree 0 -
Average 1.5

STUDENT COMMENTS:
o Never had any problems.

o This year Patrick Head has been pre-occupied; last year he was
. wonderful.

o Patrick Head is excellent and well supported by Cecilia.

o Patrick did a very good job.

TABIE 5

THE COURSES OFFERED AT 'THE TRIBAL COLIEGES HAVE BEEN
RELEVANT TO THE NEEDS OF TRIBAL COLIEGE FAQULTY/STAFF.

Response n Percentage
1 Strongly Agree 3 30 %
2 Mostly Agree 4 40
3 Somewhat Agree 3 30
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strangly Disagree 0 -
Average 2.0
® e
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STUDENT COMMENTS:

. o} I have some question whether the delivery by the College of
Education faculty was relevant.

o] There was no appar.nt lavic in offering Research Design at the
tribal college ari Advanced Teaching Strategies at MSU. The
other faculty (a: the trikal colleges) could have benefited from
Teaching Strategies. We were a lang way from a library for
Research Design to be done effectively.

o The Higher Bducation courses were irrelevant to ocur need. Adult
Education was quite relevant. The seminars as vehicles for
instruction were good; however no new knowledge was imparted.
They were excellent for generating discussion.

o Because of University requirements, there were courses which were
not relevant but had to be taken nonetheless.

o They were not as relevant as they could have been primarily
because of the longer spaces between contact time and because the
courses were secondary to home-life. They were adequate.

o The courses we have taken at MSU do not meet our needs. We do
more educating than what we receive.

o] The cmmmnity College class was really valuable as was the
. Foundations of Higher Education. The foundations of Tribal
Colleges were not laid down historically or with the same
importance as the foundations of Higher Education.

o Some courses offered are not relevant; the Philosophy of Higher
Education was one that was borderline. Only MICDP students ended
Jp attenxdding and the course was all theory. We need practical
tools and methods.

o) There are courses which should have been offered at the tribal
colleges but were not, such as Planning.

o I would have liked to see courses offered on site during this
third year.
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TABLE 6

THE INSTRUCTTIONAL MATERTALS THE MIXTP HAS OOLIECTED
AND DEVEIOPED ARE VWY USEFUL.

Response n Percentage

1 Strongly Agree 4 40 %

2 Mostly Agree 1 10

3 Saomewhat Agree 2 20

4 Samewhat Disagree 0 -

5 Mostly Disagree 1 10

6 Strongly Disagree 0 -

0 No Answer 1 10

0 Don't Know 1 10
Average 2.4

STUDENT COMMENTS:

o

There is a need for more collectiocn of materials; more video
taped presertation for remcte delivery. The audio tapes are
terrible and the copies inadequate. The idea of a collection cn
the history of tribal colleges is good, but not used enough.

I'm not sure of the collection.
It would be nice to have copies of materials.
What materials?

Video tapes would have been beneficial to all faculty at the
tribal colleges. |

The Program should look at expanding the collection; more bocks,
subscriptions, data, for delivery and assistance to the tribal
college faculty and staff.

Fatrick (Head) has been exceptional about keeping us updated on
tribal college developments.

I would like to see a series of videos on relevant topics
(produced) with colleagues to be shared at the tribal colleges.
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TABIE 7

GRADUATE OCOMMI'TTEES HAVE BEEN COOPERATIVE AND SUPRORTIVE.

Response n Percentage

1 sStrongly Agree 7 70 %

2 Mostly Agree 2 20

3 Somewhat Agree 0 -

4 Scomewhat Disagree 1 10

5 Mostly Disagree 0 -

6 Strongly Disagree 0 -
Average 1.5

STUDENT QOMMENTS:

o) Getting one is difficult, especially for sumer only students.
Doctoral committee members, espacially in Higher Education, are
scarce. It is required that they be full-time Higher Education
faculty; adjunct faculty are discouraged. Once you have them
it's ckay.

o My committee is not predominately Adult and Higher Education (my
. _ curriculum) .

o] It's hard to get a comittee together.
o) I have had excellent support from my graduate committee.

o My graduate committee has been very cooperative and very
supportive. '

o) Selectinc and filing a program is, in my opinion, not praductive.

Course offerings change, knowledge and interests change and needs
change. 1 see the conmittee system ar archaic.
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TABILE 8

. ASSISTANCE RECEIVED ON CAMPUS WITH REGISTRATION,
SCHEDULING AND THE LIKE IS ADFCUAIE.

Response

Strongly Agree
Mostly Agree
Somewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree

Average

Percentage

70 %
20
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STUDENT COMMENTS:
o I haven't had any problems.
o The system can be very mtmdatmg, I'm glad registration is
done for me. Taking care of little things allows me to deal with
the big ones.

o Patrick (Head) is great at that.

TABLE 9

ACATFMIC PROGRAMS (CURRICUIA) FOR
MIXDP STUDENTS ARE FIEXIELE.

Respaonse n Percentage
1 Strongly Agree 1 10 %
2 Mostly Agree 5 50

3 Somewhat Agree 1 10

4 Somewhat Disagree 1 10

5 Mostly Disagree 1 10

6 Strongly Disagree 1 10

Average 2.9

STUDENT COMMENTS:

o As a summer only student, my biggest problem was with courses
vhat are not offered in the summer, such as Finance and Student
Personnel.
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I had choices; I could pick and choose.

There is a lack of faculty available to teach (especially in the
summer). I had plamned to take che course which is only offered
every other year and it has been cancelled twice. I've been
going to school for four sumrers and have not been able to take
that course.

If I went out and signed up for Independent Study course, it was
flexible; otherwise, I took every course they told me to take.

I was allowed to substitute Foundations of Adult Education for
Foundations of Higher Educaticn.

I have gone through the program as it was laid out. I didn't
know what was expected for the "Support" area - had I, I ~rould
have done things differently.

Until I submit my program to my committee, I won't know. It is
perhaps designed to appear flexible, but it is not designed to
be easy.

Everything I took was required.
TABIE 10

ACADEMIC PROGRAMS (CURRICUIA FOR
MICDP STUDENTS ARE INDIVIDXALIZFD.

Response n Percentage

1 Strongly Agree 4 40 %

2 Mostly Agree 2 20

3 Samewhat Agree 2 20

4 Scmewhat Disagree 2 20

5 Mostly Disagree 0 -

6 Strongly Disagree 0 -
Average 2.2

STUDENT COMMENTS:

0

0

Participants did take what they wanted.

I'm not saying they should be {individualized):; we have common
purposes and common needs.
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o (Individuality) depended on the determination of the individual.
. For those who went ocut and told what they wanted, it was
individualized; others took what they were told to take.

o Up to a point. There are institutional constraints. Because
the courses were delivered to the tribal colleges, they were
focused on higher education. I found my interest was in Adult
learners.

o The seminars in the Tribal College Emphasis were balanced with
higher education. The global look is still important.

TABLE 11
THE MICOP SHOUID BE CONTINUED.

Response n Percentage

Strongly Agree 10 100 %

Mostly Agree 0

Somewhat Agree 0

Somewhat Disagree 0

Mostly Disagree 0
0

Strongly Disagree
L

DUE W N

I I

Average 1.0

STUDENT COMMENTS:

o It's accomplishing a great deal for the participants and the
tribal colleges.

o IARHEP® is good in that the participants are Indian, but
participation should be restricted to Native Americans (in the
Montana Tribal College Develcpment Program).

o You bet'cha!

6Native Americans in Adult and Higher Education, a program which
supports students, both undergraduates and graduates, who are now teaching
or working at a tribally controlled commnity college or who anticipate
doing so.

31

63




RATE THE QUALITY OF THE MICDP IN THE FOLIOWING ARFEAS:

TABIE 12

ADEQUACY OF MSU TO MEET THE
ORJECTIVES/GORLS OF THE PROGRAM.

Response

Excellent
Very Good
Good

Fair

Poor

Don't Know

Percentage

20 %

O U= g
OO0 OCWN bo |
|

| I

Average 1.8

STUDENT COMMENTS:

o One of my primary concerns about the Program is the low per-
centage of Native American participants; we need Native Americans
with graduate deqrees.

. o We need Native Americans in the Program.

o MSU's commitment to the Program is a little "flaky"” as Program
neared completion. The University continuity is like a souffle;
if you don't get. it out of the oven gquickly, it will fall.

co  Maybe MSU didn't realize what they were getting into; the
delivery of classes to the field, the types of pecple we are. We
are working professionals as opposed to professional graduate
students that you get on canmpus.
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TABLE 13

. TRIBAL/COMMUNITY ACCEPTANCE AND SUPFORT OF MICDP.
Response n Percentage
1 Excellent 4 40 %
2 Very Good 2 20
2.5 % 1 10
3 Good G ~
3.5 * i 10
4 Fair 1l 10
5 Poor o -

0 Don't Know 0 -
Average 1.9

*Two resporndents could not decide between two values and therefore
elected to "split the difference."

STJDENT COMMENTS:
o] The time off for lecave was very good, howover, decreased
workloads or compassion for the difficulty of taking classes as
we work was not evident.

o The MICDP (at our reservation) program kind of got ignored
bc.acause our college gets ignored. Our president should be here
(in the program).

o Many at the tribal colleges are unaware of the Program amxd almost
nobody in the commnity would be aware.

o) Our president has been very supportive.

e} It varies from reservation to reservation, depending on the
fellow.

o] There is a high degree of support from the college.
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TABLE 14

OVERALL QUALITY OF AIMINISTRATION.

Response n Percentage

1 Excellent 7 70 %

2 Very Good 2 20

3 Good 1 10

4 Fair 0 -

5 Poor 0 -

0 Don't Know ¢ -
Average 1.4

STUDENT QOMMENTS:

o

Commmications is harder - via the mail, for much of it. Small
problenm.

I am unaware of the chain of authority.

Hear, hear. Fine fellows. <Can't say enocugh about them (Patrick
Head and Bobby Wright).

Bobby, from the financial end of things, is doing one hell of a

job. Can't say enough about the two of them (includes Patrick

Head) as well as Cec.

Patrick Head is unusually conscientiocus about detail and student

needs. He has a great deal of experience with tribal colleges.
TABIE 15

OVERALL QUALTTY OF INSTRUCTION.

Response n Percentage
1 Excellent 7 70 %
2 Very Good 2 20
3 Good 1 10
4 Fair 0 -
5 Poor 0 -
0 Don't Know 0 -
Average 1.4
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STUDENT COMMENTS:

o

*One

The seminar style allows for an exchange - sharing information
about owr individua. institutions.

Some (courses) have been excellent, some have not been so.

Within our own programs, there was duplications that I'm not sure
were necessary.

TABIE 16

OVERALL QUALITY OF PROGRAM IN GENFRAL.

Response n Percentage

1 Excellent 7 70 %

2 Very Good 2 20

2.5 * 1 10

3 Goed 1 10

4 Fair 0 -

5 Poor 0 -

0 Don't Know 0 -
Average 1.4

respondent could not decide between two values and elected to
nsplit the difference."

STUDENT OOMMENTS:

o]

If it wasn't for this Program, I wouldn't aave gone after my
Master's degree.

First class! Glad I did it!

The Program is exemplary. There is no other institution that has
made the conrdtment to the tribal colleges as has MSU.

The Program has given me the opportunity to develop colleagues
among the other institutions and consequently realized support
not only in my studies but professionally as well. It has led to
the professionalism of trikal college instruction.
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THE MAJOR STRENGTHS OF THE MICDP ARE:

. o Getting people together from the different colleges is as much or
more inportant than the academic stuff.

o The University support working within the rules and regulations
of the institution and still developing a stro.y academic
program.

o Working with people who are active in tribal colleges; it's an
extremely active model, you can take it back to the classroom.

0 The leadership of the MICDP. They (?) came to the colleges in a
effort to perceive the «.vircrments.

o The research. The internship/learning styles study by Conti:
the application of the Teaching/Learning concept in the tribal
colleges.

(o) The out and out help; advising and registration, for example.

o] The personality of the Administrator.

o Networkirg.

o The accessibility factor; providing sites other than MSU for
instruction.

o The comradery, the sharing among participants, seeing issues from

the perspective of others. The Program provided unity to the
tribal college movement.

o) The cooperation among the fellows; networking that results in the
generation of shared knowledge.

o The increased professionalism and encouragement to go home and
generate that same attitude, maybe at some risk.

o Leadership, particularly Patrick Head and Bobby Wright who were
role models. They were accessible and I have a real admiration
for those two.

o Leadership for all tribal colleges in the country; not just in
Montana.

0 The Program changed the lives of 15 or 16 people and has helped
us to do a better job. We have gotten to know each other.

o The inter-relationship brtween the faculty and staff of the
colleges.

o The quality of the individual fellows.
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The dynamics of the fellows, getting together, thinking together-
aver common problems and interests of tribal colleges in creative

ways.

The enlighterment that MICDP students provided for other IisU
students, not only about tribal colleges and minorities, but our
attitudes, flexibility, open-mindedness are all benefits MSU
receives.

The cammumnication between tribal colleges:, knowing people from
another college; networking.

The accessibility to a Master's program for myself and to the
reservation.

reasons tes do ~'hy bothex? Why go through all that
hassle?"

There is an elitism in higher education which requires a lot of
"hoop jumping.” Some classes reflected that opinion; it's a
game.

Iack of Native American fellows.
Lack of contact during the school year with each other.
It hasn't put more Native Americans through the Program.

It is primarily for American Indians yet most in the Program are
non-Indians. I have same concerns about that.

Some tribkal colleges are not represented or are significantly
undex-represented. Stone Child is not represented; Dull Knife is
not aurently active, Fort Peck is under-represented. Those
institutions which are developing are in more need of this

Program, it seems.
It is not realistic to get a doctorate in three years.

The distance of the delivery linkage is weak to the home
canpuses. The university has not been able to overcome this.
The fellows might be involved in the teaching; bring a fellow °
as a T. A. to the site.

37

-l



As a person with a family, I would say the support for family and
family sexvices, i.e., things to do, the problem maintaining duel
housseholds.

‘metimefmmeforthedoctoralstmdentsmsmtw;allﬂmght
out; it's completely umrealistic.

Fifteen masters and five doctorate degrees, plus research is
unrealistic.

Sumer-only students don't match up with University staffing;
classes were dropped and I had to postponing classes.

Exposure to major faculty (Higher Education) has been incidental.

Program’s expectations were enormous, three years for a doctorate
is unrealistic. A campletion of a Masters is more important.

DO YOU HAVE ANY CHANGES THAT YOU MIGHT RECOMMEND FOR THE MICDP PROGRAM?

Q

The application should reflect admission status or the admission
procedure should provide enough lead time to avoid problems with
provisional acceptance or rejection.

The administration at the tribal colleges need to be more
actively involved in the Program; three or four college presi-
dents have not been active at all. Marginal support from the
orllege administration erodes the effectiveness of the Program.
The college administration is not familiar with adult/higher
education.

More support of families; usually equated to financial support.
Room and board does not reflect actual expense.

Expand the outreach efforts to the community colleges not
currently involved (Stone Child and Fort Peck). It is possible
that they do not contribute any students out of a sense of
neglect.

Redirect efforts to gear the Program for Native Americans.

The Program should support students through completion of degree.
Assistance should be provided for those who are ABD or who will

be takinc Comps later on.

University folks should came to the sites for a change; formalize
a contimied linkage.
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o The Program might assist in social activities like picnics. We

. have to bring for ourselves and everybody else. We are under
: tight budgets and those of us with families have encugh mouths to
fead.

o Target the presidents (of the tribal colleges).

o I would question the necessity or appropriateness of degrees in
Adult/Higher Education. A master's in Math Education would be
far more useful (to me).

o) Four years rather than three (for conmpletion of degrees).

o More contact between ATHEC/ and MICDP: ATHEC presidents cculd
identify research needs and became more involved with fellows and
their research and program developments at other institutions.
Montana and other states, particularly North and South Dakota
might evolve a national of a like nature to MICDP. Bring people
from other states.

o Recruitment for Natives may be made more relevant.

o More people should be included. Why does it have to be a degreed
(sic) program? 1Is the purpose of the tribal colleges to have
more degreed (sic) staff and faculty?

o Develop the tribal college, not just the staff.

o MSU has to travel to the sites - not just students coming to MSU.

o] Include more administrators. All the tribal presidents should
get together for even one class.

o) Faculty development should include all faculty and staff instead
of just MICDP fellows.

o MICDP should help finance institutional research or individual
research, and not necessarily just for degree seekers.

o More classes specific to (inter-tribal) issues.

ADDITIONAL, COMMENTS.
o) Scmetimes it's difficult to apply what we have learmed.
o I would have never got to this without it; I'm grateful.

TAmerican Indians in Higher Education Consortium.
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We have a spirit in our group that is going to continue to effect
tribal colleges for a long time. We are colleagues. We have
forgotten ethnic/tribal divisions and see the necessity to
cooperate with each other.

There is a tendency to feel that helping non-Indians via the
Program was a waste of time and money. Being in a program like
this improves the enthusiasm of the faculty and staff, thereby
increasing the likelihood of retention (of Indian students). I
don't think they should exclude the non-Indian group.

Even if the Program doesn't continue, the collegiality must.

This Program is unique; I don't know of any program in the
country that does the same thing.

Montana has good cluster of tribal colleges which makes it ideal
for such a program. A similar program could be developed in
"her states where similar clusters exist.

These doctoral students (in the MIXDP) will be a force in tribal
colleges in the future, in the research and development of the
future. We have a perspective from the inside and will generate
ideas that are new.

The most important thing has already taken place; the comradery
of its participants.

The parameters of the Program are not realistic given the three
year grant pericd.

In too many programs, there are participants who are there just
because they can't get a job. There has to be a commitment (by
the participant) to remain at the tribal college after the
completion of a degree.

The impact on the (reservation) commumnity, what the Program meant
to tribal college assistance, was an added benefit.

1 no longer feel like I'm a member of a tribal college; I feel
like I'm a participant in the Montana Tribal College Movement.

I really like the program. It's well thought out. Bobby Wright
was well-prepared and listened to the tribal colleges.
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VI. MICDOP AINISORY BOARD QUESTIONNATRE RESPONSES:

. A survey {see Addendum B) was sent to the seven tribal college
presidents in Montana which represents the Advisory Board of the Montana
Tribal College Develcpment Program (MICDP). Three responses (or 43
percent) were returned by the requested time and the summary of same follow
(in only one case was a written cament volunteered by the respondents and
it is included after the appropriate valuative item):

TABLE 17

I AM FAMITJAR WITH THE GOAIS & ORJECTIVES OF THE
MONTANA TRIBAL COLIBEGE DEVELIOPMENT PROGRAM

(MICDP) .

Response

Strongly Agree
Mostly Agree
Somewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree

Average 1.67

b=

Percentage

33 %

b W N =
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!

TABIF 18

I AM FAMILIAR WITH THE MICDP PROPOGAL.

Strongly Agree
Mostly Agree
Samewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree

AnH WU R
VOO QNK
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Average 1.67
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TABLE 19

. I AM FAMILIAR WITH THE INTENDED OUTCOMES OF THE MIXDP.
Response n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree 2 66 %
3 Samewhat Agree G ~
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 ~
6 Strongly Disagree 0 -

Average 1.67
TABLE 20

I AM FAMITJIAR WITH THE BODGET TTEMS OF THE MICDP.

Response

Strongly Agree
Mostly Agree
Samewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree

Average 2.33

Percentage

33 %
66

CODNKRO b=}

AU b WA

TABLE 21

THE GOALS, ORJECTIVES, BUDGET AND INTENIDED CUICOMES OF
THE MICDP ARE REALISTIC.

Respanse n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree 2 66 %
3 Somewhat Agree 0 -

4 Somewhat Disagree o -

5 Mostly Disagree 0 -

6 Strongly Disagree 0 -

Average 1.67
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TARLE 22

. THE ACADEMIC SUPFORT AREAS (I. E. TUITION WAIVERS,
ET CETERA) PROVIDED BY THE MICDP IS ADEXUATE.

Response n Percentage
1 Stromgly Agree 1 a3 %
2 Mostly Agree 2 66 %
3 Somewhat Agree 0 -
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strongly Disagree 0 -
Average 1.67
TABIE 23
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TABLE 24

. THE COURSES OFFERED AT THE TRIBAL OOLIFGES HAVE BEEN
RELEVANT TO THE NEEDS OF TRIBAL OOILEGE FACULIY & STAFF.

Response n* Percentage*
1 Strongly Agree 1 17 %
2 Mostly Agree 1 17 %
3 Somewbat Agree 2 34

4 Somewhat Disagree 1 17

5 Mostly Disagree 1 17

6 Strongly Disagree 0 -

Average 3.00

*There were three respondents to this item; one elected
to answer "2, 3, 4, and 5" to the item, citing "really

don't know" as his/her only camment. Conseguently,
this item appears not to conform to the pattern
established in the remaining itemrs.

. TABLE 25

THE INSTRUCTIONAL MATERTALS THE MIXDY STAFF
OOIIFCTED AND DEVEIOPFD ARE VERY USEFUL.

Response n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree 2 66 %
3 Samewhat Agree 0 -

4 Somewhat Disagree 0 -

5 Mostly Dlsagree 0 ~

6 Strongly Disagree 0 -

Average 1.67
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TABLE 26

| . GRATUATE COMMITTEES HAVE BEEN COOPERATIVE AND SUPPORTIVE.
Response n Percentage
1 Stromgly Agree 1 33 %
2 Mostly Agree 1 33
3 Scmewhat Agree 1 33
4 Somewhat Disagree o -
5 Mostly Disagree o -
6 Strongly Disagree 0 -
Average 2.00
TABIE 27

Response n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree - -
. 3 Somewhat Agree 1 33
4 Somewhat Disagree 1 33
5 Mostly Disagree 0 -
6 Strongly Disagree 0 -
Average 2.67
TARLE 28

ACADFMIC PROGRAMS (CURRICUIA) FOR
MICDP STUDENTS ARE INDIVIDUALIZED.

Percentage

St:ngly Agree
Mostly Agree
Samewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree
No Answer
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Average 2.67
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TABIE 29

. THE MICDP SHOULD BE CONTINUED.
Response n Percentage
1 Strongly Agree 3 100 %
2 Mostly Agree 0 -
3 Scmewhat Agree 0 -
4 Scmewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strongly Disagree 0 -
Average 1.0

TABLE 30

AINVISCRY BOARD MtETTNGS ARE INFORMATIVE.

Response n Percentage
1 Strongly Agree 2 66 %
2 Mostly Agree 1 33
3 Somewhat Agree 0 -
. _ 4 Somewhat Disagree 0 -
' 5 Mostly Disagree 0 -
6 Strongly Disagree 0 -
Average 1.33
TABIE 31

I AM ATIOWFD TO MAKE MY TRIBE'S CR COIIEGE'S IDFAS, CONCEFRNS
AND SUGGESTIONS KNOWN AT THE ADVISORY BOARD MEETINGS.

o

Response

Strorgly Agree
Mostly Agree
Somewhat Agree
Somewhat Disagree
Mostly Disagree
Strorngly Disagree

Average 1.33
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TABLE 32

. I USUALLY PROVIDE A REXORT TO MY TRIBE OR QOIIFGE Of7
THE MITDP AFTER AN ADVISORY BOARD MEETING.

Response

Strongly Agree
Mostly Agree
Somewhat Agree
Somewhat Disagree
Mostly Disagree
Stxrongly Disagree

Average

Percentage
33 %

66

—
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TABLE 33

I RECEIVE MINUTES OF THE MICDP AINISORY BOARD
MEETINGS ON A REGUILAR AND TIMELIY BASIS.

Response n Percentage

Strongly Agree
Mostly Agree
Scmewhat Agree
Samewhat Disagree
Mostly Disagree
Strongly Disagree

Average 1.33

66 %
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RATE THE QUAILITY OF THE MICDP IN THE FOLITWING ARFAS:

TARIE 34
AUFQUACY OF MSU TO MEET THE
GOALS/ORYECTIVES OF THE PROGRAM.

Response n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree 2 66
3 Samewhat Agree 0 -
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strongly Disagree 0 -

Average 1.67
TABLE 35

TRYBAT,/COMMONITY ACCEPTANCE AND SUPFORT OF MICDP.

UL W N

Response

Percentage

Strongly Agree
Mostly Agree
Somewhat Agree
Somewhat Disagree
Mostly Disagree
Strongly Disagree

Avarage 2.33

33 %

66

COQONOM b
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TABLE 36
OVERALL (XIALTTY OF AIMINISTRATION.

Response n Percentage
1 Strongly Agree 2 66 %
2 Mostly Agree 1 33
3 Samewhat Agree 0 -
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Stromgly Disagree 0 -
Average 1.33
TABLE 37
OVERALL (XIALITY OF INSTRICTION.
Response n Percentage
1 Strongly Agree 0 -
2 Mostly Agree 3 100 %
3 Somewvhat Agree 0 -
4 Somewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strongly Disagree 0 -
Average 2.00
TABLE 38

QUALITY OF THE PROGRAM IN GENERAL.

Response n Percentage
1 Strongly Agree 1 33 %
2 Mostly Agree 2 66
3 Somewhat Agree 1 -
4 Samewhat Disagree 0 -
5 Mostly Disagree 0 -
6 Strongly Dicsagree 0 -
Average 1.67
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| THE MAJOR STRENGIHS OF THE MICDP ARE:
. ©  Administration.

o Providing an opportunity for tribal college staff to work on
advanced degrees.

o  The director of the MICDP Program, being an Indian educator,
truly committed to the strengthening of Tribal Colleges, has been
the major strength of the program, along with his predecessor.
The MICDP program is the one program most respunsible for the
strengthening of the faculty of our 7 Montana tribal colleges.

THE MAJOR WEARNESSES OF THE MICDP ARE:
o The Advisory Board.

o The progran recruited mostly the first year. We were not able to
get the people in that would benefit the college the most.

o I am in constant commnication with my faculty members who
participate in the program and I do not have any comments as to
any major weaknesses.

. DO YOU HAVE ANY CHANGES IHAT YOU MIGHT RECOMMEND FOR ‘THE MICDP PROGRAM?

o Develop an internship program so that participants can get
relevant experience in tribal college administration. Involve
the Advisory Board in what the -_urriculum is and its relevancy.

ADDITIONAL COMMENTS:

o Fort Belknap College has received a great amount of financial
assistance for technical assistance. This technical assistance
has brought a great deal of understanding for Board members,
faculty and staff as to our responsibilities, our potential in
leading the educational force on our reservation.

o Through the MICDP program, two of my faculty members will have
FEd.D.s, hopefully by the end of summer 1989. This will help FBEC
when we have ocur interim visit by Northwest Accrediting. For
this we are grateful to the program also.
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._ 25 only three (3) of the nine (9) Advisory Board : .. jers returned the
- evaluation survey, it is not possible to draw many con..usions foom their
comparison to those offered by the MICDP students. Great care mst be
exercised by readers not to generalize too much, given the limitation of
- the data. The calculation is offered in arithmetic means.

TABLE 39
MICDP Advisory
Item Students Board
1. I am familiar with the goals & objectives 1.90 * 1.67
of the Montana Tribal College Developmant
Program (MICDP).
The goals, cbjectives, budget and outcomes 1.70 1.67
of the MICDP are realistic.
3. 'The academic support areas (i.e. tuition 2.20 1.67
waivers, et c.,) provided by the MICDP
.‘. are adequate.
| 4. 'The MICDP staff provides adequate advising. 1.50 1.67
5. The courses offered at the tribal colleges 2.00 3.00
have been relevant to the needs of tribal
college faculty and staff.
6. The instructional materials the MICDP has 2.40 1.67
collected and developed are very useful.
7. Graduate committees have been cooperative 1.50 2.00
supportive.
8. Academic programs (curricula) for MICDP - s 2.67
students are flexible.
9. Ac demic programs (curricula) for MICDP 2.20 2.67
students are individualized.
10. The MICDP should be continued. 1.00 1.00

* 1=Strongly Agree; 2=Mostly Agree; 3=Somewhat Agree;
4=Somewhat Disagre<; 5Mostly Disagree; 6=Strongly Disagree.
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'mem.isaqamalagrearantdaau items in common to the two groups
{with the low mmber of returns from the Advisory Board, it is not certain
that this agreement is actual to the groups as a whole). The greatest
difference of opinion occurs with item 5 ("The courses offered at the
tribal colleges have been relevant to the needs of tribal college faculty
and staff”. Advisory Board members answered "Samewhat Agree" to that item
while t' .. students responded that they "Mostly Agree" with that assertion.
MICDP students, because the courses were applicable to their graduate
program, found them to be more relevant. The Advisory Board members and
college presidents, conceivably, were not familiar with the courses and
were thus less convinced of the courses' relevancy.

Taken as a whole, the camparison of the ten (10) items listed above
suggests that no serious difficulties exist for the Montana Tribal College
Development Program. There are no items which generated any responses
which could be interpreted as "negative." Even with the limited mmber of
responses from the Advisory Board members, there is a consistency of
positive opinions for the program as a whole.

Ancther section of the evaluation asked participants and Advisory
Board members to assess the quality of the Montana Tribal College Develop-
ment Program in five (5) areas. Table 40 reflects the responses of each.
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TABLE 40

MICDP Advisory
Item Students Board
1. Adequacy of MSU to meet the objectives/goals 1.80 * 1.67
of the Program.
2. Tribal/commmity acceptance and support 1.90 2.33
of MICDP.
3. Qverall guality of administration. 1.40 1.33
4. Overall quality of instruction. 1.40 2.00
5. Overall quality of program, in general. 1.40 1.67

* 1 = Excellent; 2 = Very Good; 3 = Good; 4 = Fair; 5 = Poor.

Again, as with the section of items earlier, the five (5) items above
offer no great contrast of opinion between the Advisory Board and the
student participants. The Advisory Board seems more critical of the
tribal/commnity acceptance of the program and the quality of instouction
than the students (it is stressed, herein, that neither group is dissatis-
fied with any area surveyed; quite the opposite is true, in fact). The
Advisory Board is most critical (2.33) with the tribal/community acceptance
of the MICDP, however it might be suggested that is reflective of the
presidents' frustration with the commnity acceptance of the college more
so than of the MICDP Program. The degree of difference in the assessment
of instruction (item 4) is, in this reviewer's opinion, not significant
enough (coupled with the low response rate from the Advisory Board) to be
of any concern.

Generally, the student participants express z higher satisfaction with
the program, accoru.n, to items reviewed, than the Advisory Board. This is
not unanticipated as the students are involved in the Program on a
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continual and personal basis and thus share a "stake" in the Program. The
Advisory Board seems on the periphery of the experience.

VIIY. SUMMARY AND RECOMMENDATTONS

This reviewer has determined, based upon the data made available and
gained via the interviews and surveys, that the goals ard objectives set
out by the Montana Tribal College Development Program in its initial grant
request have, in the main, been met. Moreover, significant progress has
been made toward meeting the cbjectives which, at this point in time, have
not been so.

As this is the final year of a three year project, this evaluator
would like to offer the following recommendations, based upon the analysis
of the data, to the Montana Tribal College Development Program, its
Advisory Board and its students. It is hoped that these recommendations
will assist the MICDP in programmatic developments in the future.

1. The Center for Native Americans Studies is urged to seek continuation
of this program through reapplication to FIPSE or by seeking funding
elsewhere. The need and value of the Project to the tribal colleges
and commmnities is ungquestionable and it is essential that continmue on
the same or a similar basis.

2. It is advised that the Program be continued on a milti-year level of
no less than three (3) years. It is unrealistic to recruit students
into a doctoral program with expectations that they will complete in a
time-frame less than three years. It would be ideal to support
doctoral students for five (5) years if that is an option.

3. Because the Montana Tribal Ccllege Development Program offers a
unique approach to cammnity development and because the literature
about the tribal college evolution and enviromment is so sparse, this
reviewer strongly recamends that the Project seek to disseminate its
findings and observations in the form of articles and papers in
professional journals and organizations. Moreover, the Project owes
that same consideration (to share its findings) to the tribal colleges
in whatever form is best transmitted.
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4. Should the Project b successful in the reapplication to FIPSE or any
. funding source, top priority must be given to selecting participants
of American Indian ancestry. This is not to preclude participation
from non-Indian faculty and staff, but the development of the tribal
college must include the development of its tribal pecple.

5. In the event that the Montana Tribal College Development Program does
not continue in a formal way, fellows who are in the process of
completing programs of stud;, leading to a graduate degree must be
contimued until their campletion.

6. It is reccmmended that the Tribal College Affairs option under the
College of Education, Health and Human Development's program in Adult
arnd Higher Education curriculum be continued and cultivated. The
continuance of the option should not contingent upon the permanence
of the Montana Tribal College Development Program in its present or
future form.

7. The MICDP is advised that the academic opportunities at the tribally
controlled commmnity colleges would be enhanced greatly by supporting
faculty and staff to gain graduate degrees in all areas, including
Adult and Higher Bducation.

8. It is recommended that the MICDP seek innovative and effective ways to
involve the tribal college presidents, either through the continued
but more productive use of the Advisory Board or via another, more

. practical means.
9. MICDP staff and the Advisory Board should carefully analyze recommen-

dations and concerns expressed and identified by MICDP staff, par-
ticipants, Advisory Board members and the external reviewer.

This reviewer would like to thank the Principle Investigator, Project
Director, Project secretary, students and Advisory Board members for
providing requested documents, records and other documents for this
examination. Special thanks are extended to all participants for their
candid and honest participation in this evaluation.

wetder O Tlon o,
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Extermal Reviewer
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_ MONTANA STATE UNIVERSTTY
. _ MONTANA TRIBAL, OOLLEGE IEVEIOPMENT PROGRAM

— STUDENT SURVEY QUESTIONNATRE —

INSTRUCTIONS:

Please fill out this questionnaire and return in the self-addressed envelope

by July 22, 1988. Your responses will provide important information about

and to the MICDP program which will be used to improve the program in the
A. PIEASE CIRCIE THE RESFONSE THAT YOU FEEL IS THE MOST APPROFPRIATE:

Same- = Some-

Valuative Strongly Mostly What What Mostly Strongly
Item Agree Agree Agree Disagree Disagree Disagree
1. I am familiar with 1 2 3 4 5 6

the goals & object-
ives of the Montana
Tribal College

Development Program.

2. 'The goals, cbjectives, 1 2 3 4 5 6
| budget and intenxied
. . outcomes of the MICDP
| are realistic.

3. The academic support 1 2 3 4 5 6
areas (i.e. tuition
waivers, et cetera)
provided by the MICDP

a“e adequate.

4., The MICDP staff 1 2 3 4 5 6
provides adequate

5. The courses offered 1 2 3 4 5 6

at the tribal colleges
have been relevant to
the needs of tribal
college faculty & staff.

6. The instructional 1 2 3 4 g 6
materials the MICDP has
collected and developed
are very useful.

7. Graduate committees 1 2 3 4 5 6
. have been cocperative
and supportive.




10.

11.

12.

13.

14,

15.

16.

1L

Valuative Strongly Mostly What What Mostly
Item Agree Agree Agree Disagree Disagree
Assistance received 1 2 3 4 5
on campus with
registration,
scheduling and the
like is adequate.
Academic programs 1 2 3 4 5
{(curricula) for MICDP
students are flexible.
Academic programs 1 2 3 4 5
(curricula) for MICDP
students are
individualized.
The MICCP shauld be 1 2 3 4 5
continued,
Rate the quality of the MICDP in the following areas:
Very

Excellent Good Good Fair Poor
Adecruacy of MSU 1 2 3 4 5
to meet the
Obje=tives/qgoals
of tl.e Program.
Tribal/commmity 1 2 3 4 5
acceptance and
support of MICDP,
Overall quality 1 2 3 4 5
of administration.
Overall quality 1 2 3 4 5
of instruction.
Quality of Program 1 2 3 4 5
in general.

Strongly
Disagree

Don't
Know



- page three

C. The Major Strengths of the MICDP are:

D. The Major Weaknesses of the MICDP are:

E. Do you have any charnges that you might recommend for the MICDP program?

F. Additional comments:

. - THANK YOU -

9i
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. | mammmm

N — AINISORY POARD (UESTIONNAIRE —
~ Instructions:
Please fill out this guestionnaire and return in the self-addressed stamped envelope by

July 22, 1988. Your responses will provide important information about and to the MICDP
program which will be used to improve the program in the future. Thank you.

A.l PLEASE CIRCLE THE RESPFONSE THAT YOU FEEL IS THE MOST APFROPRIATE:
Scme- Some~

Valuative Strongly Mostly What What Mostly Strongly
Item Agree Agree Agree Disagree Disagree Disagree
1. I am familiar with 1 2 3 4 5 6

the goals & object-
ives of the Montana
Tribal College

Develcxment Program.

2. I am familiar with the 1 2 3 4 5 6
MICDP proposal.

3. I am familiar with the 1 2 3 4 5 6
. intended cutcomes of
the MICDP.

4. I am familiar with the 1 2 3 4 5 6
budget items of the
MICDP.

5. The goals, cbjectives, 1 2 3 4 5 6
budget and intended
outcomes of the MICDP
are realistic.

6. The academic support 1 2 3 4 5 6
areas (i.e. tuition
waivers, et cetera)
provided by the MICDP

are adequate.

7. The MICDP staff 1 2 3 4 5 6
provides adequate

8. Tr~» courses offered 1 2 3 4 5 6

at the tribal colleges
) have been relevant to
. the needs of tribal
- college faculty & staff.




.Adv:.sory Questionnaire

~ valuative Strorgly Mostly What What Mostly Strongly
Item Agree Agree Agree Disagree Disagree Disagree
9. The instructional 1 2 3 4 5 6

materials the MIXDP has
collected and develcped
are very useful.

10. Graduate coamnittees 1 2 3 4 5 6
have been cocperative
and supportive,

11. Academic programs 1 2 3 4 5 6

(curricula) for MICDP
students are flexible.

12. Academic programs 1 2 3 4 5 6
(curricula) for MICDP
students are
imdividualized.

13. The MICDP should be 1 2 3 4 5 6
. continued.

14. Advisory Board 1 2 3 4 5 6
meetings are
informative,

15. I am allowed to 1 2 3 4
make my tribe's
or colleges ideas,
concerns and suggestions
known at Advisory
Board meetings,

w
[}

16. I usually provide 1 2 3 4
a report to my tribe
or ccllege on the
MICDP after an Advisory
Board meeting.

L84
[#)]

17. I receive minutes of 1 2 3 4
the MICDP Advisory
Board meetings on a
reqular and timely basis.

h
feg}

o
W




page three
'.Advisory Board Questionnaire

~B. Rate the quality of the MICDP in the following areas:

Very
Excellent Good Good Fair Poor
18, Adequacy of MSU 1 2 3 4 5
to meet the
Objectives/goals
of the Program.
19. Tribal/commmity 1 z 3 4 5
acceptance and
support of MICDP.
20. Overall quality 1 2 3 4 5
of administration.
21. Overall quality 1 2 3 4 5
of instruction.
22. Quality of Program 1 2 3 4 5
in general.

C. The Major Strenagths of the MICDP are:

D. The Major Weaknesses of the MICDP are:

E. Do you have any changes that you might recommend for the MICDP program?

F. Additional comments:

“ - THANK YOU -
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