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Lesson Overview
Background:

Speech emergent students will write {o: ztales from their cultures and
compile them into team books. The insiruction setting is multilingual,
though this lesson has been successf ully used in a monolingual classroom.
The classroom 1s set up in four-member teams. Each team is constructed in
considerauion of the fotiowing variables: ethnicity, personality, academic
ability. language funciioning, gender. and preference. The ideal four-
member ieam looks like ihis:

Students from different ethnic/linguistic backgrounds
Leaders and followers

1 bigh achiever, 2 middle achievers, 1 low achjever

2 receptive students, 2 productive students

2 males, 2 females

Students who are neither best friends nor worst enemies

Within each team are dyads and expert groups created to fit the various
structures in Cooperative Learning. Dyads are two-member partnerships
composed of one person from the leader/high-middle achiever/productive
realm of the team and one from the follower/middle-low achiever/receptive
realm. Materials are structured 10 meed the individual needs of the dvad.
This formation ensures the positive interdependence critical in Cooperative

Learning.

[n addition to dyads, €Xpert groups are established to handie different levels
of materials and jigsaw learning activities. Team members are assigned to
expert groups as follows:

RED: high achievers

BLUE: high-middle achievers
GREEN: low-middle achisvers
YELLOW: low achievers

Each team has a red, blue, green, and yeliow member. A [ive-member team
can double the member sent to green or yellow. The teacher or aide can
cover for absent team members.



Interdependence is facilitated by using assigned roles as follows:

Moanitor: Collects and distributes materials

Reader: Reads assignments

Scribe. Writes as required, maintaias team folder, keeps points
Evaluator: Evaluates the wam process

[Five-member teams)
Praiser Encourages praise. monitors put downs

Group points are used for certain activities The use of points is left to the
teacher s discretion. Students use learning logs to record infor mation,
thoughts, opinions, and for prewriting activities such as brainstorming and
clustering. Teachers may choose 10 monitor the logs.

Rationale:

This lesson mee:s model curriculum standards, is multicultural, and assists in
acculturation.

Using the folktale genre meets model curriculum standards for
English/Language Arts by integrating literature with second language
acquistion. The genre is modeled with folktales from European traditions.
However, those produced by students are multicultural and originate in first
language traditions. Folktales offer cultural and linguistic schema, assisting
in acculturation and providing access {0 more complex forms of literature.

Needs of LEP Studeats;

To meet the needs of LEP students it is important to examine methodology,
appropriateness of materials, and adherence to language acquistion theory.
The methodology is the Natural Approach, structured through Cooperative
Learning. The materials are appropriate for speech emergent students. The
design of the lesson withstands the rigors of acquisition theory.

Evaluation:

Objective and subjective evaluation is coupled with individual and group
evalution. Teacher-made integrative worksheets and tests are interwoven
with writing. Individuals are evaluated by the teacher for their own work
as well as work within the group. Team memoers evaiuate each other
through processing. Teacher monitoring and peer LUloring occur almost
constantly in this lesson.
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Through Cooperative Learning. the Natural Approach. and folkiales. students

come away from this lesson with a cooperative product that validates both
their prior and current culture and environment.




iing

Students: LEP, Multiple Languages
Grade level: 7-12

Type of class: ESL, Speech Emergence
Delivery Mode: Engiish only

Lesson Design

Content: Language Arts
Lesson topic: Folktale

Objectives
- academicC: to understaad story structure
to understand story elements
to identify folktale [genre]
to write a folktale

- language: to use all four language skills [ receplive and productive]

- social:  to seek and give information
to check for understanding
(o state aa opinion
tc paraphrase
Time requirements: Sis days
Materials/other preparation: See daily plans and bibliography
Key concepts: story sequence (order, beginning, middle, end)
story elements (title, character, plot)

paraphrase
folktale as genre

wriling as a process
Key vocabulary: title, list, order, sequence. folktaie, beginning, middle, end.

problem, what happeas, plot, happy ending. who, characters,
main ides

BIBLIOGRAPHY

Artists and Writers Guild, Inc. (1944) The Tall Book of Nursery Tales. New
York: Harper and Brothers.

Schaffer, F. (nd. available) Fairy Tale Sequencing (F675). Palos Verdes, CA:
Frank Schaffer Publications, Inc. *

* Frank Schaffer Publications, Inc.
26616 Indian Peak Read
Rancho Palos Verdes, CA 90274
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Day |

Materials: chalkboard: overhead projector; Fairv Tale Sequencing; sample
student-made folktale book: envelopes [4 per team]: storyboard for model:
transparency; learning logs; evaluations

Preparations: select four stories (e.g. Little Red Riding Hood, The Three Bears,
The Three Little Pigs, The Three Billy Goats Gruff); duplicate copies || per
team}; cut out summary and storyboard for each story and place in color-
code1 ernivelopes [all envelopes of same story have same color-codej; prepare
model! storvboard [enlarged if possible] for demonstration; prepare
iransparency: title. beginning, middle, end: prepare evaluations [see sample]

Introduction sad Pocus:

I. Draw a simple rectangle on the chalkboard. Write the word folktale in it
2. List the dyads around the illustration.

3. Introduce lesson by explaining that the students will be learning about
folktales, writing a folktale, and creating a team folktaie book.

4. Show sample folktale book(s) and allow tume for seeing them.

Input;
I. With an instructional aide or a student volunteer, explain and mode]
‘back-to-back” with one of the four seiected stories.
a. get color-coded envelopes
b. place two chairs back-to-back
C. teacher and assistant seat themselves back-to-back
d. open envelopes: Stronger reader takes story; the other takes
pictures
€. as teacher reads the story, assistant puts the pictures in sequence,
modeling and explaining this tn the students.
f. when story has been read, show studenis the enlarged completed
storyboard; explain that this is what they will do in the dyads
8. they will read and sequence four stories, one at a time: the
envelopes are color coded so they can be given in order
h. when dyads have finished first siory, they will ask the teacher or
instructional aide to check (if correct, they go to the next envelope: -
i incorrect, they face one another, work it out together, and then g0
on to the next envelope)
2. Place students in the dyads. e
a. give the best reader the summary b
b. give the partner the pictures
C. students read and sequence until the majority of the class has
finished all four stories
d. students reform their teams

7
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Evaluation:
Ask the whole class if they liked the activity; students can use learning logs
to record why they did or didn't like back-to-back,

Application:
1 Ask the monitor to get one envelope of each color for his/her team.
2. Use the prepared transparency io give instructions for title, beginning,
middie. and end.
3. Tell the teams to Put their heads together to find the title; the first and
last sentences; two important middje sentences.
4. Readers will read the summaries; scribes will, upon direction of the team,
write the structures on a piece of paper.
5. While teams are working, the teacher wiil monitor and individualize
Instruction by going to each team with a dialogue such as:

T Carlos, can you tell me the title of this story [pointing to story}?

C. No, teacher, what title?

T: Do you know, Jaime?

J. Name of story, yes?

T: Yes, what is the name of the story?

J: Little Red Riding Hood?

T Good! That's right! Now, wi!! you meke Sure you explain title to

your team? Tell them the title of the story.

6. Teacher shouid Check with all teams in this way: later, teacher shou|d
recheck to make sure that the peer-teaching occurred.

Evaluation:
1. Bring class back together; ask evaluators 1o s'and "up and share".

a. evaluators go to the team on the left

b. they read their team's work

C. the iistening teams verify and chec¥ for accuracy

d. evaluators return 10 home teams
2. Praisers are asked lo report the success of their teams to the whole class.
For example, "Could the praiser for the Scorpions tell me the beginning of
The Three Little Pigs?"

Closure:
Tell the students what wil| happen the next day liigsaw]. Ask them if they
had heard these storjes before, or if they liked these folktales.

©

ERIC

Aruitoxt provided by Eic:

R



ERIC

Aruitoxt provided by Eic:

Day 2

Materials: stories and envelopes from first day: same fou- siories 1n a more

difficult format {from The Tail Book of iesh expert group

work sheeis; learning logs: matching quiz to cover days 2 & 3

Preparations: photocopies of more difficult stories for expert groups [one per
team of all four stories); write the expert worksheets and duplicate sufficient
quantities: color-code the materials: write and duplicate the matching quiz
[samples in appendix]

Introduction and focus:

I. Teacher reads The Three Bears out loud.

2. Teams listen and then roundtable: 2 minutes to list the title, the beginning,
the middie, and the end in the correct sequence.

3. Evaluators “stand up and share” [see Day 1 for explanation).

Input:
1. Jigsaw storijes.
2. Each person is assigned 0 an expert group according to linguisiic pro-
ficiency. These groups are color-coded: red: high; bive: mid-high; green: mid-
low; yellow:low.
3. The Red and Blue expert groups will receive more difficult versions of the
previous day's siories. The Green and Yellow groups will receive the stories
used the previous day. The following distribution is suggested:

Red - The Three Billy Goats Gruff

Blue - The Three Bears

Green - The Three Little Pigs

Yellow - Little Red Riding Hood

Application:

I. Students reform in expert groups.

2. Teacher distributes expert stories and worksheets.

3 Experts work together 1o compleie worksheets. The teacher should
monitor closely and. if necessary, make suggestions for arriving at consensus
decisions, etc,

4. Experts return to home teams and take turns retelling their stories.
Teacher may wish to assign the order (yellow, green, blue, red) of retelling.

Evaluation:
The teacher gives a quick nu.abered-heads oral quiz to check on f actual
comprehension. Points may be awarded to the teams for COTTreCt answers.

Je)



Closure:
1. Students take oyt learning logs.
2. Teacher dictates or Puts the following instructions on the chalkboard:
students write the answers.
a. write down the name of your favorite storyteller on your team
b. write down the iitle of his/her story
¢. wWhy did you like thys story? choose one answer-
| interesting storyieller
2. funny storyteller
J. understandable storyteller
J. Teacher monito:s the logs.

Day 3
Materials: [see Dav 2]

Preparations: {see Day 2]

Introduction and focus:

1. Teacher writes on the chalkboard: In your learning log, list all the people
and animals from the Sty you read yesterday.

2. Ask students to voluateer information from their learning log lists.

3. Map these tists onto the chalkboard.

Iiput:
The teacher explains and teaches the concept/ladel: characters.

Application:
1. Students write cuaracters next to the lists in their logs.

2. Students close logs; to reinfocce the concept, teams then roundiable the
characters from alf four stories.

3. Team monitors report the lists; teacher maps onto board.

Input:
The teacher explains and teaches the concept/ladel: plot.

Application:
1. Students reform in €xpert groups. Each expert group has a different story
from the previous day.
2. The Red and Blye eIpert groups will receive more difficult versions of the
previous day s stories. The Green and Yellow groups will receive the stories
used the first day. The following distribution s suggested:

Red - Litile Red Riding Hood

1y
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Blue - The Three Little Pigs

Green - The Three Billy Goats Gruff

Yellow - The Three Bears
3. Teacher distributes expert stories and worksheets,
4. Experts work together to oaplete worksheets. The teacher should
monitor closely and, if necessary, make suggestions for arriving at consensus
decisions, etc.
3. Experts return to Yome teams and teach plot and ciiaracters from their
stories. Teacher may wish to aseign the order (yellow. green. blue. red) of
retelling.
0. Teammembers tak: notes for each story they hear:

a. title

b. what happened {plot}

C. characters

Bvalusation:
Teacher distributes the quiz. Individual team members receive a ftr ade.

Closure:

Teacher tells class that they have finished these four stories and that

tomorrow the class will talk about more folktales. For homework, they

should go home and talk to their friends and families: find out if those

people know these stories or others. .

Day 4
Materials: learning logs; procezssing form

Preparations: processing form [see samp:e in appendix]

Introduction and focus:

1. Teacher tells class that in the past three days they have read four stories.
2. T: acher inquires if studer.is asked their friends and ramilies about
folktales,

3. Teacher segues discusscion into topic of a favorite story. Discuss briefiy to
establish meaning of favorite, and the four titles.

Input:

1. Home teams put heads together to arrive at a consensus decision for the
favorite story.

2. Moritors report consensus to the leacher; teacher lists favorities storics on
chalkboard next 1o team names.

11
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3. Teacher focuses teams to review the [ avorite story. Assigned roles will
review tne following: character, plot, correct piot sequence.

a. Monitor: name the characters

b. Reader: relate the plot

c. Evaluate: check the accuracy
4. Teacher and aide monitor as teams review. At end of review, students,
except for the scribes, clear their desks.
5. Scribes take out one piece of paper, then clear their desks.

Application:

I. Teams will roundtable their favorite story.

2. Scribes will begin by writing the title and the first sentence on the piece of
paper.

3. Each team member must write one sentence lo reconstruct the story as
fully as possible and_1n sequence {Depending upon literacy levels, the time
for this will vary. Since the process of summarizing is being taught, it is
important 1o allow adequate time for discusssion and negotiation. The
leacher may want o prepare an extra credit worksheet 1o keep fast finishers
occupied.]

Bvealuation:

1. Teacher focuses tea:ns' attention on caref ul evaluation: monitors are to
listen to the "stand up and share”, paying careful attention to the order and
completeness of the stories they wili hear.

2.Team Readers sitand up and share the summary with the team un the lefy.
3. Teacher and aide will monitor.

4. When Readers are again seated, teacher asks each monitor to report his/
her opinion to the team. This allows the team input in tie opinion.

5. Monitors then report to the whole class.

Refocus:
T'eacher draws a large question mark on the board and asks how the four
stories are the same.

Input:

1. Class brainstorms the question by calling vut similarities.

2. Teacher maps the answers on the board. Teacher may need to ask leading
questions to elicit these descriptors: animals which talk, similar sequences,
often a magic number [3], outsider who causes a problem [Goldilocks).
happy ending.

3. The class and teacher together arrive at a definition of afoiktale. [Since
the definition includes a broad category, precision is not necessar y.]

ERIC
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Application:
The class definition is written on the board for students to copy into their

learning logs.

Bvaluation:
Monitors check learning logs for accuracy of copying.

Closure:
The processing form is read aloud: students answer questions for homework.

Day 5

Materials: cassette player; cassette tape: butcher paper; magic markers:
masking tape; blank six-frame storyboards

Preparations: select an instrumental piece of music [New Age music works
welll; create a blank six-frame storyboard: duplicate a class set

Introduction and focus:
1. Teacher initiates a review discussion of folktale definition.
2. Use a free response to reconstruct the definition on the chalkboard.
3. Teacher tells the students that music and absolute stillness will help them
concentrate, to go far back in their memories to look for other folk tales they
know.
a. desks are cleared except for learning logs; students may put their
heads down
b. lights are turned off: students close their eyes
¢. teacher begins tape

d. as the music begins, the teacher speaks, guiding the imagery:
Think far back ... remember when You were a child ... who told you s

story like The Three Bears .. or Little Red Riding Hood .. or the Billy

Goats Gruff ... or the Three Little Pigs ... maybe it was your grandmother .. your
mother or father ... your grandfather ... s friend

vhat story did they toll you ... what's the name of that story ... who isin it ... do
you soe the story ... what's happening in that story ... does it have s happy

ending ... Several minutes are necessary and usually sufficient for
guided imagery. Slowly talk the students out of their thoughts so they

don't lose the: pictures in their imagination. When the music stops, don't
say one word. Just pick up your pencil and write the name of the story in your
learning log.

Input:
Students share with teammates by reading the title of the story they have
written in their learning logs.

Application: |
13



1. Monitors get a piece of butcher paper. two short piece of lape. and a
marker from the teacher.
2. Teacher gives directions for next activities:
a. scribes will list team names on the butcter naper
b. monitors will poll each member to find out the names of all the
folktales they know
C. scribes will list the titles
d. when these team brainstor ms are finished, readers will be asked to
read the team list to the whole class
e. monitors will use tane 1o post the lists on the wall

Refocus:

1. Teacher asks each team member to think of a folktale he/she knows well.
2. Teacher tells students that they are going to write this story to help the
team make a folktale book.

3. Evaluators will list each team member's name and the title of the folktale
he/she has chosen to write.

4. Monitors give these lists to the teacher.

Ioput:

1. Teacher writes the foliowing on the chalkboard: title, characters,
beginning, middle, end

2. Teacher tells students to get out a piece of paper and copy the words.

Application:

1. Each student will write t%e titie for his/her story; list the characters:
write dowa one or two sentences for the beginning, middle, and end of
his/her folktale.

2. Readers will check each teammate's paper for coherence.

Input:
1. Monitors get blank storyboards from the teacher.
2. Teacher models simple drawing [stick figures] for the storyboards.

Application:
Students begin a storyboard for their folktales.

Closure:
Storyboards should be completed for homework.

Day 6
Materials: transparency of storyboard from Day !: blank transparency;
scissors: pack of indeX cards; envelopes: colored construction paper; glue

14



Preparations: select a storyboard for transparency: make transparency: cut
blank transparency into about 9 crosswise strips

Introduction and focus:

I. Using the transparency, teacher models writing a folktale summary: one
sentence for each frame.

2. Class members dictate the sentences: teacher writes them on the
chalkboard.

3. Teacher copies this six sentence SUmmary onto six transparency sirips.

Input:

1. Teacher tells students (o take out their completed storyboards.

2. Monitors collect a pair of scissors, about 10 index cards, and 4 or {ive
envelopes from the teacher.

Application:

l. Students cut their storvboards into six pieces.

2. Evaluators cut each index card into three lengthwise strips.

3. Students use one index ca d strip per storyboard frame to write a
sentence about the picture [six pictures - six sentences on index card strips].
4. Each studeat takes an envelope from the monitor and writes o it his/her
name and folktale title. .

5. Storyboard Irames and septence strips are then put into the envejope.

Refocus:

1. Teacher asks class to review the "back-to-back" aci.vity which was used
Day 1.

2. Teacher asks teams to reform in the same dyads as on Day 1.

Input:

1. Partners will do sequencing activity with their envelopes.

2. Partner A will read his six sentences in the correct sequence; partner B
will sequence the storyboard frames. The teacher and aide will monitor.

J. If the sequence is incorrect, A will reread the sentences.

4. If the sequence is correct, they will trade roles. Partner B will read and A
will sequence.

Evaluation:
1. Teacher asks teams to discuss this question: were thery any problems?

2. Evaluators report to the class and teacher.
8. No probiems. Ureat!
b. Yes, we had problems. Work them out.
1. roundtable: each member writes down what the ane problem is
2. reader resds each separsie problem aloud

1o



3 teams discuss the problem(s)
4 leams come (0 a consensus decision on solution(s)
(e.g. Hua will have to read louder; Kim didn't write sentences, Peter
left out some important ideas)
¢ Team members apply the solution(s) to the problem(s)

Input:

1. Teacher puts six sentences (not sequentially) on transparency sirips onto
overhead.

2. Teacrer asks class for title, then writes it in title style on a blank strip.
3.Cla~- -rects teacher to locate title in center top of ovverhead.

4. Class sequences ‘he sentence strips.

3. Teacher guides discussion toward how more infor mation could be added.
4. Class members aictate insertions; teacher writes these on blank strips and
inserts them.

5. Teacher reads expanded story to class and praises their contribution:
You really improved this storyl It has more de.adls and jt's more
interesting.

Application:

1. Teacher instructs students to use their storyboard frames and their six-
sentence summaries to write their folktales.

2. Students write their folktales.

3. Students color their storyboard frames and mount their favoriie on 2
piece of construction paper. This will become an illustration for the team
folktale book.

Evaluation:
Informal evaluation occurs as teacher talks to team members as the' are
writing.

Closure:

Since it is unlikely that students will finish writing in class, students should
take the folktale home to finish for homework.

2. Teacher stresses the importance of the {inished product for the team book.
3. Teacher uses observational data gathered during writing process to praise
individuals and teams: The Scorpions were really together today. I like the
way Jaime and Carlos were working. Kim has a really interesting start to
her story. Peter's illustration is fantastic - ask him to show yYou tomorrow,
etc.

16
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Extension Activities

l. Individual writing can be followed by highly structured read-arounds
(either team or whole class) 10 look at content and structure of the folktales.
Topics for consensus can be: which is the most exciting, best illustrated, has
the most characters, the best dialogue, best use of the pas: {ense, etc.

2. Using reud-around input, then folktales can be revised and edited as
appropriate to procuce a final copy in which students take real pride.

3. As needed. worksheets can be used Lo support paragraphing skills and
the mechanics of capitatization, punctuatjon, quotation, etc.

4. The final product should be a folktale book including a folktale and an
illustration from ¢every member of the team. The teacher assigns individual
team members, by role, the responsibility to create and coordinate front and
back covers, a title page, a table of contents, and/or a map to show the
origins of the foiktales.

5. Final evaluation can be both team and individual,

1v
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I. Red Riding Hecod

Mother gave Red Riding MHood a basket
of food for Granny. On her way through
the woods, Red met the wolf. He ran
ahead to Gronny’s house and pretended
that he was Granny. “Whot big eyes you
have!l” said Red. “And what big ears you
hove!” Red screamed when the wolf
tried to eat her. The woodcutter came
and frightened the woif away.

Three bears went for a walk while their
porridge cooled. Goldilocks came.

Finding nobody home, she went in. First
she sat on Papa Bear's chair; it was too
hard. Moameo Bear's chair was 190 soft.

‘|~ Baby Bear’s chair broke all to piaces.

-

Then she tried the porridge. Papg Bear's
was too hott Mama Bear’s was too cold.
She ote Béby Bear’s fili it was all gone.

Then she tried the beds. Papa Bear's was

. too hord. Mama Bear's was 100 safi. Baby

Q

Bear’'s was just right. Theri the beors
cama home :
ocs she couid.

IR N

oldilocks ron homeas |

- grrme -

A%

2. Three Billy Goats G
Three goats gozed across the river at
the tasty green grass. Little Baby Goat
tried t0 cross the troll's bridge. Up
jumped the troll. “Don’t eat me,” said
Baby Goat. “My brother goat is iarger."
The troll let him pass. Middle Goat
came. “Don’t eat me,” said Middle Goat.
“My brother is larger.” The troil let him
pass. Great Big Goat came. He was
much 100 big for that oid troli to eat, $0
the goats all got to cross and eat the
lovely green grass.

sme . ¢

The Three Littie Pigs seét out to build

homes of their own. The first little pig
threw together a simple house of straw,
but soon the w:if come ond blew it |
away. The pig run to the second pig’s
house of sticks. Agairi the wolf came

and blew the house déwn. The._pigs ran [
to the third pig's strong brick house. The
wolf could not blow it down. He tried the
chimney, but the pigs had a pot of hof
water in fhe firepiace.
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Three Billy Goats Gruff
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4. The Three Little Pigs
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6. The Gingerbread Man
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“lue IuREC

nce upon a time there were
three Billy Goats named
Gruft who lived togcther
on a mountainside. Now on
their mountainside there vz very ligtle 20 cat,
but just across the way was a beatitiful pasture
of green grass. On the way to this pasture they
had to pass over a bridge, and under the bridge
lived a big bad troll.

One day trip-trap, the youngest Billy Goat
Grufl started across the bridge.

“"Who trips over my bridge?” roared the

troll.

“Only Liulest Billy Goat Grufl.,” said the
little goat in a soft voice.

“Ahal I amn going to come up and eat you,”
said the troll.

"“Oh, don’t cat me,” cried the Litilest Grulf,
“My bigger brother is coming alter me, and
he is much bigger than I.”

So the troll grumbled and rumbled but he
let the Liulest Billy Goat Gruff cross the
bridge to the pasture.

Soon TRiP-TRAP, TRIP-TRAP, the second Billy
Goat Gruff started across the bridge.

, “"Who trips over my bridge?" roared the

‘:)ll. 30
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“ONLY MIDDLE-SIZED mig gy COAT GrRUFF,”
said the second goat, )

“Ahat T am EOINg (0 come up and eat you,"”
said the roll,

"o, PONT FAT MFE,"” cried (he Middle-Sized
Graff. “my BIGGFR DBROTIER 15 CORne AFTER
ME, AND UF. 15 Mucyy BICGCFR 1THAN 1.

So the troll grambled and rumbled, hut he
let the Middlc-Sised Billy Goat Grufl ¢ross
the bridge to the pasture.

Soon TRH’-TRAP, TRIP'TRAP, the hig-
gest Billy Goat Gruff starge Across the bridge.

“"Who tramps over my bridge?” roared the
trol}.

“I'T IS I, GREAT BIG BIL1Y GOAYL
GRUFF,” shouted the biggest goat.

“Ahal I am gOINg (o come up and cat you,”

] -
said the troll.

“COME ALONG,” cricd Great Big Billy
Goat Gruffl,

S0 up came the old iroll. Bat the Grear Big
Billy Goat Grur put down his head and
bounded forward ag hurled that woll right
oll the bridge and he Was never seen again,

‘Then the Greag Big Billy Goai Grufr joincd
his brothers in he pasture. And the grass was
so delicious that all (hree goats grew so fat
that they could hardly walk home.

And snip, Shap, snout, my story’s out,
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Liy TLE RED RIDING HOOD

CC 13 1IE, 100 cotage
the edge of 2 deep wods, lived
a ditde givland her mother, "Fhe
littde gird always were a lingle ved
cape her grndmother had made for her, with
ared homd 1o cover hier curls. So the neighbors
called her Lintle Red Ridinghood.

One moming Red Ridinghood's mother
put a loal of usty brown bread, some spiced
meat, and a bonde of ved wine into 2 basket
amd said 10 her, 1w you to iake these
goodies 1o your grandmother, whe is sick. But
e siie 10 po steaght along the woods path,
and do not stop 10 play or alk 10 any st
purs.” |

Littde Red Riding protiised 1o be care.
ful. She pot on her linle cape and hood. 100k
the Tittde basket, and off she st She loved
the walk dhrough (e shady preen wods
where all the flowers and biveds and hiade ani-
il lived, Bin tedday she did nog stop 1o play
with any of her forest friends, She Kept vigh
on the path,

3<

Suddenly hom behind o by oak tree a grean
gray woll appeared. He was an cvil-looking
fellow. sut he smiled w0 Litde Red Riding-
hoo t, nd said pohitely:

"Good morning, my dear. And where are
you gomng this fine day?"

“My grandmother is sick and 1 am going
her fittde cottage in the waods, 10 take her this
basket from my mother, A my mother says
Fam not to stop 10 play along the way or speak
to strangcrs.”

“Always obey your mother, imy dear,” said
the woll, eycing Linde Red Ricdlinghood hun-
Brily. “Now I do not want (o deliy you, singe
you have a long way 10 go, so goxl dayl”

With a linde bow the wolf disappeared
among the trees, and Red Ridinghood skippcal

wrao Tl -

along towand her grandmother's heuse,

The wicked wolf, mcanwhile, had caken a
short ci through the womds, and he reached
the grandmother's cottage long before Liuge
Red Ridinghood.

“Who is there?” aalled (he grandmother,
who was still in bed.
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“Itas 1, Linde Red Ridinghood,” said the
woll, srying 10 make his voice sound soft and
sweel,

“Come in, my dear,” said the grandinother.,
“Just pull the buchsiing.”

So the wolf pulled the Lachstriag and
shipped mto the: grandmother’s cottage, and
he ate her up in ouc big bite. ‘Then he put on
her nightgown and nightcap and climbed into
her bed. e was just pulling the sheet up over
his nose when Liule Red Ridinghood rapped
at the door. '

“"Who is there?” called the woll, trying to

make his voice
sweet and quavery.
“Itas 1, Liunle Red

Ridinghood,” said the

hule girl,
“Come in, my dear,” said the wolf, " Just
pull the Latchstring.”
S0 Red Ridinghood went in and put her
little basket down on the bl
~ “Now come closer, my dear,” said the wolf,
“Why, Granny, what big cars you havel”
cried Little Red Ridinghood, walking closcr.
“Fhe beter 10 hear you with, my. Hear,”
satdd the wolf,
“Aud Granny, what big cyes you havet”
evied Listle Red Ridinghood.
“Fhe better 1o see you with, my dear,” said

© 34 the walf,

“And Granny, wha big teeth you havel”

“The better 10 FA'T you with!” snapped
the wolf, springiny at Little Red Ridinghool.
Calling for help, she ran out of the cottage
and straight into the arms of a sturdy woml-
cunter. :

He stepped ino (he cottage, and with one
blow of his axe killed the wicked wolf. He cut
him open, and ou stepped Littke Red Riding-
hood’s grandmother, none the worse for her
frighe,

She kissed Linle Red Ridinghood warmly,
and thanked the woodcutter for saving their
lives. ‘Then, after they al bad a nice unch
from the goodics in Liule Red Ridinghood's

- basket, the woodcutier ook (he linde girl -

home,
There has never been another woif secn in

~that forest, but Lfule Red Ridinghood 1akes

no chances. She keeps right on the path, does
ROt stop to play along the way, and never
Speaks to strangers,
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THE THREE
LITTLE PIGS

nce upon a time there
was a mother pig who
had three little pigs. As
the little pigs grew up, there were more mouths
than the motherpig could feed, so she decided
to send the young ones out into the world to
make their fortuncs.

One finc morning the three litdle pigs
started out into the wide world, each along
a dilfercnt road.

‘The first litle pig walked along in the wide
workl until e met a man with a load of straw.

“Please, Mr. Man,” said the first litte pig, -
“give mc some straw to build me a Iitdle
house.”

The man gave the first litde pig somc straw,
and he buiit himself a house.

The first little pig was no more than scttled
in his straw house when a wicked wolf came
along.

36

"Little pig, lintle pig. let mc in, lct me inl™
he called.

“Not hy the hair of my chinny, chin, chinl”
answered the first linle pig, '

"1 you don't,” said the wolf, “I'll huff and
Fll putf and I'll blow your houze inl*

But the first linde pig wouldn't.

S0 the woll huflcd

and he pufied
and he blew the house in, .
and he ate wp the first linde pig.

Now the sccond linle pig walked along in
the wide world wntil he met 2 man with a
load of sticks.

“Please, My. Man,” said the scoond litde
Pig. “give me some sticks to build me a liule
house.”

The man gave the secomd liule pig some
sticks, and he built himself a house, '

The sccond little pig was no more than sct-
ted in his house of sticks when along camie
the wicked wolf.

“Litte pig, liude pig, let me in, fet me inl”
he called.

“Not by the hair of my chinny, chin, chin!”
answered the sccond lintle pig. .

“If you don’t,” said the wolf, “I'll huif and
I pulf and I'Hl blow your house inl"

But the second little pig wouldn't,
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, So the woll hatfed
and he putied
and he blew the Louse in,
and he ate up the second linde pig.

Now the third little pig walked adong in the
widde world antil he et a man with a load of
bricks.

“Please, Mr. Man,” siad the third Hude Pig.
“give me some bricks 10 build me a lintde
house.’’

The wan gave the thind litde pig some
bricks, and he butlt himself a house.

The third litde pig was 20 more than set-
tleed in his house of bricks when along came
the wolf.

“Laule pig, linde pig, let me in, let e inl”
he called.

“Not by the hair of mmy chinny, chin, chin!”
answered the third liule pig.

“1f you don’e,” said the wolf, *I'll huff and
il pull and 'l blow your house inl”

But the third liule pig wonldn't.
So the woll huafled
and he pulled,
and he pufled
and he hulled,
but he couldn’t blow the house in.

Then the wicked wolf shunk off, muticring
to himsclf, "“Listle pig, linle pig. I catels yous
yeil™ Soon he was back ae the ligle pig’s door.

“hade i he called in his friendliest
voice, “if you will micet me in Favmer Brown’s
ginden atsix o'clock omosrow mos ning 1 will
show you where the hinest rnips grow.”

Fhe next moning tha linde P got up at
bve o'dock and huried 1o Farmer Brown’s
garden. By the time the wolf came ar six. the
hde pig was safe and snug at home again,
with his turmips on the stove,

S0 the wicked wolf shusk off, muitering to
binaself, “Little pig, litde g Pl catch vou
yer.” Soon he was back at the livde Prg's door.

“Little pig.” he called in his friendlicst
voice, “if you will meet me in Farmer Brown's
orchard at five o'clock tomorrow morning |
will show you where the finest apples are.”

34



‘The next morning the litle pig got up at
four o'clock and hurricd to Farmer Brown’s
orchanl. But he was still up in 2n applc tree
when he saw the wolf coming, down below.
" “Ah, so you have found the apples, fittle
pig.” grinncd the wolf, thinking he had
trapped the little pig at last.

“Yes, won't you try one?” said the little pig.
and he threw down a big red apple to the wolf.

But he threw it so hard that it rolled down
a big hill and the wolf had to go running after

it. While the wolf was running, the little pig
scrambled down and ran home with his baskct

full.

When the woll found he had been fooled he
shink off, muttering to himscelf, “Little pig.
little pig. 'l catch you yet.” Soon he was back
at the livde pig's door.

“Little pig.” he called, still in his [ricsudh-
est voice, “tomorrow there is a fair in the vil-
lage. 1 you will meet me there at three o'clock
1 will show you the best bagains.”

The next day the little pig got to the [air at
two o'clock and bought hinscll a new butter
chun, e was just starting home with st when
he saw the woll coming up the rered,

The Tittle pig had nowhere else to hide so

du

-

o5 -

he jumped into the churn, and away he went
3 . - ‘ '
1olling down the hill wow:nd the wolf,

Fhe wolf was so frightencd that he ran as
fast as he condd po,

Phe ditde pig in his churn rolled stratphit
on home.

!

\.\ hen the wolfl found he had been fooled
again he siunk off, muticring worse than cver
s(!,,mlc PIg. livle pig. Il carch you this time.
So he climbed up on the linle pig’s roof and
called down the chimney, "Now, little pig. 1
am comng down o cat you up.,”

Oh, are yous" the linde pig called hack,
and he took the lid ofl ; huge pot of water
bubbling on the fire, Just as the wolf jumped
duwn the chimncy.

Dow: olf nghe i '

. ) tm.nblcd the wolf right into the boil-
ing water. Then the liule pig popped the

cover back onto the por, and that was the e
of the wollf, |

41



THE THREE BEARS

 ———
j;ln a ncat little wttage in the midst of a decp
.woods there once lived three bears. One was
a great big daddy bear. One was 2 middle.
sized mother bear. And one was a wee litele
baby bear. |

~ One morning Mother Bear made a big
batch of porridge for breakfast. She filled a
great big bowl for Daddy Bear, a midelle-sized
bowl for hicr middicsized sclf, and a wee little
Yowl for Baby Bear.

- Then they all went out for a walk in the
#oods while the porridge was cooling,

That same morning a liule girl named
soldilocks had gonce for a walk by herscif. She
1ad gone much fartker than she should have
nd found herself in the decp woods where
he had never been. -

All at once she saw through the trees a neat
ttle cottage.

“I wonder who lives there, way off in the

woods,” she thought.
She knocled on

he door, but no one
ame, so she walked
ight in. There was
10 onc in the living
oom, but it looked
ery comfortable, so
soldilocks decided
> sit down to rest.
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First she sat in the
great big daddy bear
chair.
“I'his is much 100 hard for me,”" she said.
Then she sat in the micddlesized mother
bear chair.
“This is much oo soft for me,”’ she said.
Then she sat in the wee Tinle baby bear
chair.
“This is just right,” she said.
But as she sat dewn, it broke all to piecest
So Goldilocks went on uniij she found the
three bowls of porridge sct out o cool. It
smclled very good, so she decided 1o taste it.

First she tasted the
porridge in the great big -
daddy bear bowl.

“This is 0o hot for
me,” she saud.

Then she tasied

* the porvidge in the
middle-sized
imother bear bowl,

“This is too cold for me,” she said,
Then she wasted the porricdge in the wee
liebe baby bear howl.

“This is just right,” she said, amd ate it up!

4



Then Goldilocks went upstairs. There was
no one there either, but (he beds looked very

Inviting, so she decided 10 take a nap.

First she tried ghe great big daddy bear bed,
“This is too hard for me,” shie said.

Then she tried the middle-sized mother
bear bed.,
“This is 100 soft for me,” she said.

Then she tricd the wee Bittle baby bear bed.
“This is jus right!” she said.

So she curled np and fell asS«'cp.
Soon the three bears came home from their

walk. ‘They could soon sce that somconce had

been in then house,
44

"SOMEONE'S BEEN SITTING IN MY
CHAIR,” said the father bear in his great big
voice.

"SOMEONE'S DEEN SITTING IN MY ClIAIR."
said the mother bear in her middle-sized voice.

“"Somecone’s been sitting in my chair,” said
the baby bear in his wee little voice, “‘and has
broken it all (0 pieces.”

The three bears looked around at the bowls
of porridge they had set out to cool.

"SOMEONE'S BEEN TASTING MY
PORRIDGE,” said the fathér bear in his
great big voice.

“SOMFONE'S BEEN TASTING MY PORRIDGE,"’
said U2 mother bear in her middle-sized voice.

“Someone’s been tasting my porridge,” saic
the baby bear in his wee little voice, “and has
eaten it all up.”’



"SOMEONE'S BEEN SLEEPING IN MY
BED,"” said the father bear in his great big
voice.

SOMEONE'S BEEN SLEEPING IN MY 3ED,"” saicl
the mother bear in her middie-sized voice.

“Somconc’s becn sleeping in my bed,"” said
the baby bear in his wee little voice, “and
here she is)”

Just then Goldilocks woke up. When she
saw the great big father bear and the middle.
sized mother bear and the wee little baby bear
all standing there looking at her, she sprang
out of the wee littde bed, and hurried down
the stairs and out of the door before the bears
could turn around,
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Fhen she rap and ran unil she wis home,
And never agaun did she wander off into e
deeps wods alone, and never agai did she e
the near ligge ‘ottage of the three beays,
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{ ~ETAITETIR EXPERT WORKSHEDY & i XPER T WORKMY p 1
Team ____ - Team____ i Team
CIRCLE @oa@ Name ! Name
't
1. Did the scribe write for § 1. Write a new title for this ‘ 1. Write a new title for this
for the team? yes no story: Ji story:
2. Did you help your team 2. Using your ownwords, §§ 2. Copy the beginning, the
by stating your ideas? write the story in only & middie and the end sent-
yes no _ six sentences: ; ences of the story:

3. Did you encourage your
team? yes no ) b
4. List two ways you helped
your team:

i
5. Did you like workingon  § ; 3. Write each sentence in
your team today? | ] your own words:
|

yes no
Name __
[ XPERT WORKSHE MATCHING QUIZ. IGROUP PROCESSING
Team __ ‘ Team _ _ Team
Name i Name Name____
1. What is the titla? 1 1. 3 pigs A. troll 1. The favorite story of our
1 2 tite B. what happefls team is:
2. List the characters: § 3. RRHood C. astory 2. My own favorite story is:
i 4. plot D. brick hous¢
5. Goldilocks E. everything § 3. Circle your answer:
| 6 characters is ok again it was easy /hard for
i 7. Billy Goats F. animals or my team to agree.
# 8. fokktale people | 4. This is what I learned this
3. What is the plot of this | 9. happy end- G. grandmothe week:
folktale? H  ing H. first to las!
1 10. sequence order
1. the name of
{ astory |
J. three bears
4 )

A

SAMPLE WORKSHEETS FOR THE FOLKTALE UNIT
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