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Of those who do *radon from high school each year, as many
as 25% read or write below the eigleb-grade level. The Carnegie
Fondation for the Advancemem of Teaching found tint "only 22P
of 1,918 *mints at one Los Angeles high school scored at grade level
in reading. In standardized tests between 1983 and 1986, American
high school seniors CM in last in biology among students cum 13
countries, including Hungary and Singapore' (reported in &mate,
7 November 1988).

Disadvantaged minority students are more often deficient in ba-
sic skills than their advantaged peers. The National Assessment of
Macedon' Progress found that while 60% of white yotn adults
could locate informatim in a news article or an almanac, only 25%
of black ping adults and 40% of Hispenics could do the same task,
and that illiteracy among minority studems may be as high as 40%
(reported in Business Week, 19 September 1988, and Fortune, 7
November 1988). Reseachers were distiessed to find that virtual-
ly every ma or standardized test, minorities and the poor are concen-
trated in the bottom fifth of the ti-st score diradhition" (Berlin and
Sum 1988).

Minority group members are far ler. likely to have a college edu-
cation. In 1986, one in five whites over the age of 25 had completed
four years of college or more. The rate for blacks was approximately
one in 10, and for Hispanics only one in 12 (Commission on Minori-
ty Participatkm and American Life 1988).

These alarming findings reflect a trend toward educatkmal medi-
ocrity and decline in our public schools and a lack of attention to the
problem at the college level. If this trend is allowed to continue, it
holds grave consequences not only for the educational and career aspi-
ration of millions of young adults but also for the economic future
of the nation.

For almost 30 years, state and federal policymakers have devised
well-intentioned schones and programs to =interact the debilitating
effects of poverty, inadequate preparatin for work, and limited educe-



tiomd cgiportunities. Although some mono* and social gains have
resulted front these tams by both the public and prime sectors
at a cost of millions of dollars it is hard to point to many teams
that have lived up to their sponsors' hopes. In the area of education
and youth enggoynmnt. the record has not been good at all.

This fastback will look at the critical issues of youth employment
and education and will =mint in detail one possible solution: Ca-
rta Beginnings, a new national Fogram that is helping ecomanical-
ly, echxatimially, and socially disadvantaged studerts to graduate fix=
high school, to go on to college or start a career, and to become
productive citizens.

9
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be most likely to graduate and whkh to drop out? As you watched
the students leave at the end of tlw day, would you he able to tell
bow many, and which ones, will enroll in college and complete their
degrees? Let's look at a prototypical urban high school.

Welcome to West Side High! This school sits in the middle of a
neighborhood that 15 years ago was considered a respectable and de-
cent place to raise a family. Today, the houses are mostly in disrepair

the original owners long since gone, Navin" sold the property ano
their dreams at a loss. The average income level of families now liv-
ing in the neighborhood has chopped below the poverty line. Not sur-
prisingly, West Side High serves mostly poor students, the majority
of whom are black and Hispanic. The rest, around 25%. are either
white or of Asian descent, mostly poor but some from blue-collar
families with moderate incomes.

After talking with the principal. you might be disturbed to find out
that at least one of every four ninth-graders probably will not gradu-
ate; they will drop out before the end of their senior year. Dig a little
ckeper and you learn that the dropout rates are higher for the poor
and minorny shalom often 50% or more. Once outside, you would
probably See some kids hanging out on street corners and in fast-food
restaurons, not working. One consequence of dripping out, of course,
is the lack of job °immunities High school drimouts are times
more likely to be unenmloyed than are graduates. Today. close to
75% of all high school dropouts, particularly black and Hispanic
teenagers, are unable to find full-time jobs.

Not surprisingly, unemployment as a teenager has long-term ef-
fects on future employment. It is always harder to get a job if you
have never worked. In 1985, the Bureau of Labor Statistics reported
that there were 892,000 youths from 16 to 20, mainly high school
dropouts, who had never winked; and the bureau concluded that
teenagers without work experknce are likely to be chronically un-
enmloyed as adults. The statistics have not changed significantly in
succeeding years. Someone once commented half jokingly that ifwe



wait long enougholke motion of unemployed teenagers will "age"
ad. No one is laughing much it that comment anymore.

1Poverty Afkcts Performance

As report rho report shows, where there are high concentrations
of poor and minority students, the rumba of dropouts imeases
dramatically. Using such family poverty indicators as low-income,
low-skill wage, and limited educational backgrowtd, disadvantaged
youth are three times more likely to be school dropouts than their
advantaged classmates across town (National Center for Educational
Stadsdes 1988).

As you walk the halls of West Side High School, you may not be
able to determine who are nearly poor and who are known, in today's
tams, as the spersistemly poor." Most kids are good at masking their

real economic situation from outsiders. But West Side has a lot of
very poor students, a high proportion of whom are from minority
groups. In 1984, 46.2% of black children and 38.7% of Hispanic chil-

dren met federal poverty standards, compared with 16.1% of white
youngsters. With poverty time is a high correlation with lower ace-
den* achievement, fewer high school palliates. and a smaller per-
temp attendin college.

The U.S. Census Bun= has found that sitgle-parent families gener-
ally have a much tougher time maintaining an income level above the
poverty line than do two-per households. One shook 40i be sur-
plead, then, to learn that among those high school students living in
single-parent families, more than half are poor. We should also note
that by the year 2000, it is estimated that one in four children in the
United States will be living in poverty (Cluldren's Defense Fund 1989).

The Gap In the Educational Pipeline

What post-high school plans do the studerts of West Side High have?

By May of their senior year, most students have decided what they



will be doing bfitt greduidion, But only about one-third of black and
Mips* high school vaduates emer some form of post-secondary
erhootion. There are a number of ream's for this: poor educational
pseparatirm, inadequme counseihni, finamial worries, and so on. An-
other reason as important or perimps more important than any of
the others is a hack of encouragement from home and especially
from school.

One clear indicattn. that our schools fail to prepare and encourage
these younpters for higher edwzatice is that they do not take the stan-
dout college entrain= exams offered in the junior and maim years.
Often they are not even told about the test dues. In 1985, only 70,000
bind (9%) and 17,000 Hispanic (3%) high school seniors took the
Schtgastic Aptitude Test (SAT), for a total of only 8.3% of the 1.a5
millkm students who took the test nationwide. If you don't take the
test, you cannot apply for admission to many four-year colleges.

Moreover, based on the lack cA academic preparation, those disad-
vantaged students who do take the SAT do not do very well. Black
and Hispanic students me twice as likely to score below 400 in both
the verbal and math portions of the SAT than are whites (Commis-
sion on IktmoriV Partkipation and American life 1918). These statis-
tics portend grave consequences for the future labor force, because
even as college enrothrent rates among minorities fall, job irojec-
dons for the year 2000 will require a labor force whose median level
of educed= is 13.5 years, as annpared to 12.8 years now (Work-
force 210?, 1987).

This pattern of institutional neglect of the disadvantaged and poor
may start at primary school, but it continues on to the college level
as well. In the 1960s, the picture began looking better after federal
legislation made it possible for poor youngsters to enroll in and suc-
cessibll complete college. This increase in college attendance con-
tinued into the 1970s as federal support, particularly the Pell Grants
in the Higher Bducatitm Act of 1972, resulted in a dramatic rise in
minority college enrollments. But in the last 10 years, college enroll-
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mess rates for minority gudents have Mks and remain dispropor-
dons** law. thus reversing those earlier pins.

Let's look beyond the statistics and meet two students, Jackie P.
and &cox M., compadtes of typical urban high school students.

Jackie is 17 and a mkt. at Lincoln High School, located in a large
city on the East Cam The official dropout rate at Lincoln is 35%,
but Jackie thinks it is higher. She has seen more than half of her friends
leave schord. She isn't worried, thotwit, because she plans to go to
college of gnakiation. To make slue she has the best possible chance
to Mal a good college, Jackie and a few of her friends are studying
for the SAT after triton!. Jaelde's moths' is pleased, but sanewhat
surprised, at her daughter% new-found interest in school. had no
chance to learn; schools in my hometown were poor, and we didn't
have the same At students 'cross town'," said her mother, who
did not maples. .4h school herself and had no other oppectunitles
fir limber eduattion.

Three doused miles away in California, Hector M. is listening
to his best friend talk about wring a job as a short -order cook at a
downtown restauram after high school graduation. or maybe even
dropping out and taking that job now. Hear listens but says that
he is not interested in doing anything like thou because he has a ca-
ner gad in mind. Hector is planning to be an accountant. Just five
years before, Hector and his family had arrived Iran Central Ameri-
ca. He spoke no English and had 03 work before and after school each
day to earn money for his family. As a result, he was just barely get-
thtg by in class. This year his grades have improved, and he recog-
nizes how frier education and talking can help him achieve his
dream.

Statistically, these two stuchuus are not very different from thou-
sands of high school students across the counfty. The difference,
though, is that a year ago, Jackie, the oldest of four in a single-part
brambold, was getting average grades but reading below grade lev-
el. Hector was planning to work at his uncle's garage after he fin-





not numb confidence in mysdf. As I began to get involved in the Ca-
reer Beginninp Program, I realized that I would soon ewer my tal-
ky year and maybe college wasn't a far-fetclud kW after all. Thmugh
Career Beginnings, I found ma about college sal financial aid options
that ware available. My Man was very helpful and supportive
thumbnut the prsainun and my preparmion for college. My =holm
to go farther in school grew, and I found myself being congratulated
by high school counselom and cumbers who noticed the diffmunce from
last year. Career Beginnings is a program for people who, like me,
need some guidance in career and college choices.



What Is the Caren. Beginnings Program?

Career Beginnhvics began in 190 with a national compethion among
two- mut four-year colleges and universities. More than 100 colleges
submitted applkations, and 24 were selected to pilot the program in
dwir ea". Sponsored natiornally by the Commeewealth Fund,
the Aim D. and Catherine T. MacArthur Foundation, and the Gan-
h Inc., the Fogram's national office is at the Center
for Hunan Resources in the Heller Graduate School at Brandeis
University, Waltham, Massachusetts. Since it began, Career Bgin-
aims Isms made a diffesence in the lives of thousands of ruing adults
in dozens of high schools around the country.

Career Beginnhvz is a pogram designed to increase the likelihood
of minority and other disadvantaged students to participate in some
ken of postsecendaty education or to obtain a good pb. Career Be-
ginnings briny together high schools, businesses, and local «Aiwa
in walking ptuinerships, which provide. college and career prepare-
tku, summer and school-year work experience, special aca&mic
tutoring, counseling and support services, and the inctividual gukl-
ance and encouragement of vai orem. adult mentors freer the Wei -
10 M and professional communities. In short, by owing the mire
conummity in a targeted group effort, Career Beginnings builds on
the previously untapped potential of moderatdy-achkving high school
students and helps them to overcome their social and educaixud defi-
ciencies by exposing them to the ccdlege environment and to the world
of week in a personal way.





with their cohorts in the Waits. In a sangrle taken Mat seven Ca- 
reer Be' sins during 1987-1SN1S, students consistently scored 
12 to 24 maths below grade level in reading comrebenskin, 
lazy. and and maths:maks mestered by the Steralbed Reading and 
hilad" A 

as 
chievement Tests. 

Two- and four-year colleges and universities in cities dvoughout 
dm United States administer Career Baitinnings at the local le el. in 
partnership with the local school district, the fauject staff at each col- 
lege identifies at least 100 studems during dm beginning of their jam.. 
kw year in high school. For the next two yens, the pmgram provides 
than with a well-r ive of activities, which focus en crit- 
ical career and edantimal issues aftbethvg their fame. The programs 
gives studems much needed support as they decide whether to go to 

college, enter a training magmas, enlist in the military, cargo to work 
after high school. in Rim, students learn how to identify and puram 
career options and opportunities. Here is how the peogram worts. 

First, during the students' Junior and senior year, Career Begin- 
nings enevides a structured series of workshops and classes in career 
awareness, college preparation, applying for college admission, de- 
cision making, communication, and remediatins in bask academic 
skills, where warranted fit nearly alweys is), These sessicus 

designed to assist yinmg pie to make dm often difficult transition 
front high school tom. 

Second, each studat is matchad with an adult mentor from the busi- 
ness or professional community. The manor meets with the au lem 
at least mice a month to discuss career and college planning. Many 
disadvantaged youngstae lack access to successild adult roie models 
in their comnumity. Career Beginnings provides that link through a 
etructined, ate-on-one memos* experience. 

Thfrd, students have the of to west in erery-level sum- 
mer Jobs with career potential in the private or public sector. This 
experitace helps them to understand the demands of the workplace 
(punctuality, regular attendance, taking respmaibility, etc.) and gives 

;19 



damn oppectunity to earn a regular paycheck (often their first).
During the minter, the work experience is accompanied by at least
30 hours of educational enrichment, which helps reduce the learning
loss that ty0cally occurs over the summer.

Fourth, onving advising, advocacy, and counseling during the
school year, as well the summer, keeps students foLusedon the future
and vaxidng tovard their goals. each studem has an individualized
tam management° igan that pnivides both a tracking meduminn and
an early warning sysnai that triggers immediate intervention from the
calm* Career Beginnings staff. Finally, allowing high school gradu-
elm, the Career Beginnings staff stays in touch with all students to
ensure that they are reach* the goals that they have set fr themselves.

Career Begiimings provides the advice, support, and extra motive-
dm that these snalents need. It gives them a mentor who can show
than the ropes, who is genuinely interested in their success. It gives
them matadors and teachers who are root* for them all the way,
who icovide the praise, the wince, the undemanding that often is
missing in their lives. With its emphasis on higher educatleo and ca-
reer opportunities as goals, its involvanent of colleges and universi-
tba as operating partners, and its stress on individual attention and
one-on-one mooring, Career Beginnings provides ongoing institu-
tional and personal relationships that cut across several levels. Na-
tionally, ft is a partnership of major feendations, cc/pored:0m higher
education institutions, and government. At the community level, it
creates a new set of collaborative relationships involving local cal-
lers, high schools, and the business community working together
on cruel issues of education and youth employmem.

Pataps mast important is the mentoring componem of Career Be-
ginnings. Volunteer adult mentors provide a personal dimensirm to
these young people, which they are unlikely to get from any other
source. Career Begiminp mentors, in canbination with the inafes-
Antal staff, lave specific goals to accomplish that revolve around
thedr sttnients' Moncton& and career plans for the Mum.



What Are the Restate So Far?

In fts first three years, Car Beginninp has achieved natal* suc-
cess. Among the 7,000 Career Beginnings students completing the
MMus. high school graduation rates are above 95%, and college
anendance rates are above 65 %. These figures ate in sharp contrast
to a Netional Center Sr Educational Statistics repot showing only
one out of three black high school grathates (35%) and leas than 40%
of Hispanic graduates enrolled in college in 1912. And once enrolled
in college, Career Beginners seem to be staying. More than 90% of
the caw freshmen from the 1986-87 cohort continued their sttulies
&rim the 1987-88 academk year. Also, 80% of these students com-
pleted their second year.

In addition, Canter Beginnings mutants no choosing to go to erg-
lege are making gaud career decision. They are flailing the plans
they marks by enroll* in training programs and working at full-time
jobs. In October 1988, nine of out ten of the second cohort of Caner
BegInniqpi students (19118 graduates) were either in colkp, enrolled
in training coons, in the military, or on the job. Moreover, results
from a preliminary evaluatkm condnied by the Manpower Demon-
sirs ticm Research Corporation (1988) maga that participation in the
Car ler &shinier Program was "effective in improving Istudems1
For pacts for collep admission and that their employment rates also
increased."
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All of thine experiential and academically mimed aclivkies are
desipod to help swims to: 1) think realistkally Mem Aare career
alphations, 2) examine alternative postsecintdary educmion
mss, 3) 3) learn to conununicate with adults and peers acne Mee-
tly*, and 4) set personal goals and make de ethical decisions meded
to fulfill them. Taken as a whole, the various Career Beginainp ac-
tivkies provide contimaty and =kohl mama= for a group of stu-
dents who often lack dinclion and do not work up to their potemial.

For a group of Tandems who ate perceived to be turned off to edu-
Mien and often &Mx school, the reeponse of Career Beghtnims
students to the reopen has been very positive. In both 1987 and l9 n,
85% of Career Beginnings senims reported being °satisfied" or *very
satisfied* with the progntm. On aver", less than 2% indicated thst
they were dissatisfied. More then 90% described the college-based
staff as good or excellem; and more than 85% said the sane about
the academic currkulum and the wmksivaps.

Lift After High School

The excitement of graduatkin week begin.; to fade rather quickly
once tandems realize that the safety net of high school is no longer
available. As they think about their future plans and new responsib0-
kies and about leaving friends and family behind, they often *el am-
bivaktnt about the decisions that only a few weeks India. seemed just
perfect. The Avalon is dining:it for Caner Beginnings students. They
have the advantage eta metinuing relmiolm*, ahhough less involved,
with their mason and the Career Beginnings program staff at the
college.

For example, students heading off to college may need a sum=
job to earn money for trait on, hooks, and living expenses. To pre-
pare for the rigors of college4evel week, many Career Beginnings
students may =pike some remedial help the summer before oiler
starts. Young people emoting training programs or apprenticeships
have the mune concerns. For dime students plannhe to wink fidl dim



IliVilli 1111116.11:441 N1111111114i

A VI 11101111 1.24 I 1 111
ill WI l'ivi [su;41410110.1

a a . xi I se] 1

illtila iillidlibli18
1141li I 0 14 119/1111

I I 11 ill
illelf 441114111 1111111/4 '5Alp Iii111411/111 illiAlli

ig tiLibistiff i

iral1111114iiiii 1012ill i f 11 11141

fiqii ififil
; ; - ,

. , ; -1. .4 7-





lififilifiat "rt 111 .13

41Wilittil friir:,litliftipp:i
1A111 faillighlfild;11
:ILI I

tuitleiptitrifti
viii iffFhb'

1
hei wilitg i i tilt

esR1110411/111P
virb li117 wRitifilit nig

0Mr rif
1 h

litz-
igat

Ski '4 FR







have bees extremely poskive. After three years of operatkm, the
results have been positive enough to assert that Canter Beghutinp
is a model that should be pert of every community's arsenal for fight-
his Nedra apathy and Mum While no claim is made for Career
Beghtnings as a panacea for the twoblems of low-income, minority,
and &Averaged youth, it can be an important part of the solution,
a solution that must be found saw.

What of the Mum?
The national office of Career Beginnings at Brandeis University

neves as a catalyst for developing new Career Beginnings sites. It
also provides training, technical assistance, and support to the col-
leges and inliVCISibC. II that operate the program across the =miry.
In outer to team more about the dynamics of the program and ways
that ham be more effective, the national office is engapd in several
remora projects.

Earlier, mention was made of a preliminary evaluation of the Ca-
me: Beginninp Program. This evaluation is continuing and will pro-
vide data on callow tatendence, earnings from jobs, and family
famation among Career Beghminp students from seven different
project sites and an egad der of students from those same areas
who did not participate in the pogrom. Also, an implemaxatice anal-
ysis has just been concluded at 10 sites to examine factors that are
believed to be critical to program success, such as administration,
staffing, Fogram activities and their intensity, level of partnership
activity, commitment of the college, and so forth. This study will be
enormously !algal in planning training activities and in rectuiting
new wage paninges.

Another study begun in 1989 (LAN with the mentorin component
of the Fognim. This survey of 400 mentors and their students fo-
cuses on mentor attitudes; then telationsh* factors af-
fecting both positive and negative relationships: and racial, gender.
and ethnic anisiderathms when matching students with mentors.
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'The hal plate Of mama enneady being phoned will examine the
barium economic mid social *likes of Casper Beginnthp and simi-
lar provosts that serve at-risk youth. Through researds of this type,
vie hope to learn how to hnprove and extend Career Beginnings to
more sides and instftudons of higher education. Most inwortant, we
hopr to learn mtmi shout ways to deal with the problems disadvan-
taged youth hee as they begin their transition from high school to
athiltimod.

An bwitidkon to Participate

The colleges, universities, and school systems curremly involved
in Career Beginnings have made a commitment to deal with a prob-
lem that has been ignored for too long. We need many more if we
are to reach the millions of young people who codd profit fron this
propam. Over the next few years, we plan to invite moe colleges
and universities to participate in Career Beginnings and to start pro-
grams in their cities. We welconn your question abort the program.
Write to:

Career Beginninp Program
NaTcwal Program Office
Center for Human Resources
Heller Graduate School
Brandeis Univ
60 Turner Si. e.O. Box 9110
Waltham, MA 02254 -9110
Phone: (617) 736-3770 or 1-800-3434705
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