ED 316 618 UD 027 304
y AUTHOR Bloomfield, William
. TITLE Career Beginnings: Helping Disadvantaged Youth
& Achieve Their Potential. Fastback 293.
' INSTITUTION Phi Delta Kappa Educational Foundation, Bloomington,
L Ind.
L REPORT NO ISBN-0~-87367-293-3
PUB DATE 89
NOTE 44p.
PUB TYPE Reports - Descriptive (141)
EDRS PRICE MF01/PC02 Plus Postage.
DESCRIPTORS »Career Planning; =College Planning; =Cooperative
Programs; =Disadvantaged; High Schools; =2High School
Students; Minority Group Children; National Programs;
Program Descriptions; *Urban Programs
IDENTIFIERS sPartnerships
ABSTRACT

Career Beginnings (CB) is a national program begun in
1885 to increase the likelinood of minority and other disadvantaged
urban students to participate in postsecondary education or to obtain
a good job. CB unirtes high schools, businesses, and local colleges in
working partnerships to develop the potential of moderately-achieving
high school students and help them overcome their social and
educational deficiencies by exposing them to the college environment
and the world of work in a personal way. The program provides the
following services: (1) college and career preparation; (2) summer
and school~year work experiencef (37 academic tutoring: (4)
counseling and support services; and (5) individual guidance and
encouragement from adult mentors from the business and professional
communities. Participants are targeted during the beginningy of their
junior year in high school and attend a series of structured
wvorkshops to assist them make the transation from youth to adulthood.
Fach student is matched with a mentor who meets with the student at
least once a month to discuss career and college planning. Students
have the opportunity to work in entry-level 5jobs with career
potential to teach them the demands of the workplace. Ongoing
advising, advocacy, and counseling is provided year-round to keep the
student focused on his/her goals. In the first three years of the
program, S5 percent ©of the participants graduated from high school,
65 percent attended college, and 80 percent of those students
completed their second year of college. In October 1988, 80 percent
of the graduates were either in college, enrolled in training
programs, in the military, or on the job. A list of 16 references and

a list of titles in the Phi Delta Kappa Fastback Series are appended.
(FMW)

RAAARARBERASARRARAARAAARRRARARRRARRRRARARARAARARARAANRRARNRARRARAARRRAAARAARNNRARNARNRN

* Reproductions supplied by EDRS are the Dbest that can be made =
* from the original document. »

RRRARARRMRAANRRARAARERAARERRARNRARAARARRAERAARAARALARNREERR A KSR ASARRARRAKSERERNRARANKRRS




Q

ERIC

PAFullToxt Provided by ERIC

Career Beginnings:

™ Helping
Disadvantaged
- Youth Achieve
Their Potential

[




1

William M. Bloomfield is a senior associate at the Heller Graduate
School, Brandeis University, and assistant director of its Center for
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Bloomfield has been a consultant to state and federal agencies, com-
munity organizations, and corporations in the areas of management,
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vestment Task Force and the National Neighborhood Reinvestment
Corporation.

A frequent spesker on education and youth policy, Bloomfield has
conducted studies and co-authored articles on work, welfare, and youth
employment. His most recent publication is The Career Action Plan
(Meridian Education Corp., 1989), a carcer guidance curriculum for
at-risk high school students and out-of-school youth.
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Introduction

All, regardless of race or class or economic status, are entitled 1o
a fair chance and to the tools for developing their individual powers
of mind and spiris to the utmost. This promise means that all children,
by virtue of their own efforts, competently guided, can hape to anain
the mature wii infomed judgment needed 1o secure gainful emp” 1y-
mens, and 1o nranag:e thei; own lives, thereby serving not only their
own interests .« alse i progress of society iself.

~ A Nation at Risk, 1983

RumbermeAmericandmm?Thm‘smebcliefumevcryme
— regardiess of economic status or ethnic or family backgronnd ~
has an equal chance to graduate from high school, to go to college
or get a good job, and to succeed in life. Today, that dream is little
more than 8 hollow promise for many young people in America's in-
ner cities. For hundreds of thousands of poor, minority, or other-
wise disadvantaged teenagers, the American dream has become & myth
or, worse, a joke — g joke on them.

Although some would argue that the situation is not that bad, the
facts say otherwise. We face an unprecedented crisis in our schools
anc a serious lsbor shortage in industry. Here are the facts:

* Every year about one million young people drop out of high school
before the 12th grade. In some inner-city schools, dropout rates ex-
coed 50% with minority youth the most at risk. (Reported in Busi-
ness Week, 19 September 1988.)

7



* Of those who do graduate from high school each year, as many
as 25% read or write below the eighth-grade level. The Camnegie
Foundation for the Advancement of Teaching found that “only 220
of 1,918 studenis at one Los Angeles high school scored at grade level
in reading. In standardized tests between 1983 and 1986, American
high school seniors came in last in biology among students {rom 13
countries, including Hungary and Singapore™ (reported in Fortune,
7 November 1988).

» Disadvantaged minority students are more often deficient in ba-
sic skills than their advantaged peers. The National Assessment of
Educational Progress found that while 60% of white young, adults
could locate inforreation in & news article or an almanac, only 25%
of black young adults and 40% of Hispanics could do the same task,
and that illiteracy among minority students may be as high as 40%
(reported in Business Week, 19 September 1988, and Fortune, 7
November 1988). Reseachers were distressed to find that “on virtual-
1y every major standardized test, minorities and the poor are concen-
trated in the bottom fifth of the ™t score distritation™ (Berlin and
Sum 1988).

® Minority group members are far les~ likely to have a college edu-
cation. In 1986, one in five whites over the sge of 25 had completed
four years of college or more. The rate for blacks was approximately
one in 10, and for Hispanics only one in 12 (Commission on Minori-
ty Participation and American Life 1988).

These alarming findings reflect a trend toward educational medi-
ocrity and decline in our public schools and a lack of attention to the
problem at the college level. If this trend is allowed to continue, it
holds grave consequences not only for the educational and career aspi-
rations of millions of young adults but also for the economic future
of the nation,

For almost 30 years, state and federal policymakers have devised
well-intentioned schemes and programs to counteract the debilitating
effects of poverty, inadequate prepamtion for work, and limited educa-
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.- tional opportunities. Although some economic and social gains have

resulted from these efforts by both the public and private sectors —
&t a cost of millions of dollars — it is hard to point to many programs
that have lived up to their spossors’ hopes. In the area of education
and youth employment, the record has not been good at all.

This fastback wil} Jook at the critical issues of youth employment
and education and will examine in detail one possible solution: Ca-
reer Beginnings, a new national program that is helping economical-
ly, educationally, and sacially disadvantaged students to graduate from
high school, to go on to college or start a career, and to become
productive citizens.




The Urban High Scheol Experience:
A National Failure

Immm.pmmaﬂymmm.hmmm
pderserved by the education system. Poor children, living in declining
neigi-horhoods and attending poorly funded and inadequately staffed
schoois, are at a disadvantage from the start. The problems they face
— poverty, neglect, low self-esteem — start before they enter the pub-
lic schools but show up in element.ry school where study habits are
supposed to be established. Instead, little Jearning takes place; and
the combination of social and educational deficits puts these young-
sters on the road to failure at an early age.

Even when they attempt 0 keep up in the classroom, they fall fur-
ther behind because they have not mastered basic concepts early in
their school experience. Unfortunately, without encouragement from
teachers and counselors, this cycle is likely to continue. By adolesence
they simply give up, turn off, and drop vut. For those students who
do stay in high school, many get by only marginally; and those that
graduate often drift into low-paying, low-skill jobs. Without a solid
high school academic experience behind them and the encouragement
of successful adults, even high-achieving students frequently see high
school as a way station — something to get through as quickly as pos-
sible — rather than as a passport to future career opportunities.

If you were 1o visit any medium to large city in the United States
today, what would you see if you walked into a public high school?
Could you tell who is poor and who is not? Which students would

10
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: -, be most likely to graduste and widch to drop out? As you watched

the students Jeave at the end of the day, would you be abie 1o tell
how many, and which ones, will enroll in college and complete their
degrees? Let's jook at a prototypical urban high school,

Welcome to West Side High! This school sits in the middle of a
eeighborhood that 15 years ago was considered a respectable and de-
cent piace to raise a family. Today, the houses are mostly in disrepair
~ the original owners lnng since gone, havin sold the property and
their dreams a1 a loss. The average income level of families now liv-
ing in the neighborhood has dropped below the poverty line. Not sur-
prisingly, West Side High serves mostly poor students, the majority
of whom are black and Hispanic. The rest, around 25%, are cither
white or of Asian descent, mostly poor but some from blue-collar
families with moderate incomes.

After talking with the principal, you might be disturbed 1o find out
that at least one of every four ninth-graders probably will not gradu-
ae; they will drop out before the end of their senior year. Dig a little
deeper and you learn that the dropout rates are higher for the poor
and minority students — often 50% or more. Once outside, you would
probably see some kids hanging out on street corners and in fast-food
restauranis, not working. One consequence of dropping out, of course,
is the Inck of job opportunities. High school dropouts are th. ce times
more likely to be unemployed than are graduates. Today, close to
75% of all high school dropouts, particularly black and Hispanic
teenagers, are unable to find full-time jobs.

Not surprisingly, unemploymen as a tcenager has long-term ef-
fects on fiture employment. It is always harder to get a job if you
have never worked. In 1985, the Bureau of Labor Statistics reported
that there were 892,000 youths from 16 to 20, mainly high school
dropouts, who had never worked; and the bureau concluded that
teenagers without work experience are likely to be chronically un-
employed as adults. The statistics have not changed significantly in
succeeding years. Someone once commented half-jokingly that if we
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* wait Jomg encugh, the problem of unemployed teenagers wil “age”

e ouat. No one is laughing much 2t that comment anymore.

Poverty Affects Performance

As report after report shows, where there are kigh concentrations
of poor and minority students, the number of dropouts increases
dramatically, Using such family poverty indicators as Jow-income,
Jow-skill wage, and limited educational background, dissdvaivaged
youth are three times more likely to be school dropouts than their
sdvantaged classmates across town (Naticnal Center for Educational
Statistics 1988).

As you walk the halls of West Side High Schoul, you may not be
able to determine who sre nearly poor and who are known, in today's
terms, as the “persistently poor.™ Most kids are good st masking their
real economic situation from outsiders. But West Side has a lot of
very poor students, & high proportion of whom are from minority
groups. In 1984, 46.2% of black children and 38.7% of Hispanic chil-
dren met federal poverty standards, compared with 16.1% of white
youngsters. With poverty there is a high correlation with lower aca-
demic achievement, fewer high school graduates, and a smaller per-
centage attending college.

The U.S. Census Bureau has found that single-parent families gener-
ally have a much tougher time maintaining an income level sbove the
poverty line than do two-parent households. One shouly: itot be sur-
prised, then, to leam that among those high school students living in
single~parent families, more than half are poor, We should also note
that by the year 2000, it is estimated that one in four children in the
United States will be living in poverty (Children’s Defense Fund 1989).

The Gap In the Educational Pipeline

What post-high school plans do the students of West Side High have?
By May of their senior year, most students have decided what they

12 »
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"2 will be doing afts.r graduation, But only about one-third of black and
- Hispanic high school gradustes eater some form of post-secondary
. education. There are a sumber of reasons for this: poor educational

" preparetion, insdeguate counseling, financial worries, and so on. An-

- other reason — as important or perhaps more important than any of
. the others — is a lack of encourngement from bome and especially
- " from school.
| One clear indicator that our schools fail to prepare and encourage
=7 these youngsters for higher education is that they do not take the stan-
‘ dard college entrance exams offered in the junior and senior years.
#.." Often they are not even told about the test dates. In 1985, only 70,000
biack (9%) and 17,000 Hispanic (3%) high school seniors took the
Scholastic Aptitude Test (SAT), for a total of only 8.3% of the 1.05
test, you cannot apply for admission to many four-year colleges.
Moreover, based on the lack of academic preparation, those disad-
vantaged studeats who do take the SAT do not do very well. Black
and Hispanic students are twice as likely to score below 400 in both
the verbal and math portions of the SAT than are whites (Commis-
sion on Minority Participation and American Life 1988). These statis-
tics portend grave consequences for the future labor force, because
even as college enrolhrent rates among minorities fall, job projec-
tions for the year 2000 will require a labor force whose median level
of education is 13.5 years, as compared to 12.8 years now (Work-
Jorce 2000, 1987).

This pattern of institutional neglect of the disadvantaged and poor
may start at primary school, but it continues on to the college level
i as well. In the 1960s, the picture began looking better after federal
w  legisiation made it possible for poor youngsters to enroll in and suc-
.~ cessfully complete college. This increase in coliege attendance con-
tinned into the 1970s as federal support, particularly the Pell Grants
in the Higher Education Act of 1972, resulted in a dramatic rise in
minority college enrollments. But in the last 10 years, college enroll-

-13




Lets look beyond the statistics and meet two students, Jackie F.
and Hector M., composites of typical urban high school students.

Jackie is 17 and a senior at Lincoln High School, located in a large
city on the East Coast. The official dropout rate at Lincoln is 35%,
bus Jackie thinks it is higher. She has scen more than half of her friends
leave school. She isnt worried, though, because she plans to go to
college after graduation. To make sure she has the best possible chance
to attend a good college, Jackie and a few of her friends are studying
for the SAT after school. Jackie’s mother is plessed, but somewhat
surprised, at her danghter’s new-found intorest in school. *I had no
chance to learn; schools in my hometown were poor, and we didn't
have the same - “he students ‘cross town',” said her mother, who
did not complet. ...gh school herself and had no other opportunities
for further education.

Three thousand miles away in California, Hector M. is listening
to his best friend talk about getting a job as a short-order cook at a
downtown restaurant after high school graduation, or maybe even
dropping out and taking that job now. Hector listens but says that
be is not interested in doing anything like that because he has a ca-
reer goal in mind. Hector is planning to be an accountant. Just five
years before, Hector and his family had arrived irom Central Ameri-
ca. He spoke no English and had to work before and after school each
day to earn money for his family. As a result, be was juat barely get-
ting by in class. This year his grades have improved, and he recog-
nizes how friiser education and training can help him achieve his
dream, |

Statistically, these two students are not very different from thou-
sands of high school students across the country. The difference,
though, is that a year ago, Jackie, the oldest of four in a single-parent
bous.sold, was getting average grades but reading below grade lev-
el. Hector was planning to work at his uncle’s garage afier he fin-
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.~ isbed high school, If he finished. Last year, Jackie and Hector were

as disconnected from the education minstream, destined for mar-

% . ginal jobs or no jobs at all. Now they are working barder in school
; and have goals for the future as well as the means to achieve them.

The means is the Career Beginnings Program.
Hector and Jackie are typical of the thousands of young adults in

cities acrnss the United States who have taken part in the Career Be-
ginnings Program. These students, predominantly minority, attend
ciass and usually do their homework but are not performing well in
school. Although they are earning some Bs and mostly Cs, their read-
ing and math skills are one to three years below grade level. Further-
more, they tend to be enrolled in general education courses .ud,
ther=fore, do not take enough solid academic courses during their fi-
pal years in high school to be admitted to or to successfully perform
in college,

Not surprisingly, students with average achievement who stay out
of trouble fril to attract the attention of the guidance counselors in
srban high schools, where student/counselor ratios range around 300/1
0 500/1, thus making contact with a counselor limited or even nonex-
istent. In short, the Hectors and Jackies in large urban high schools
(and in many rural communities) get littie attention from those adults
who might belp them do better in school and aspire to higher goals.
Principals anc .eachers admit that average students, or :tudents who
fal’ to do anything special, are usually left alone. As onc teacher
reported, “We do very much for the top, top students and the real
problems; but for the average ‘nice’ kid with low motivation, we don
do much of anything.”

These students have the potential to do better, but no one is look-
ing out for them. James, a Career Beginnings student in Hartford,
Connecticut, provides a glimpse of this workd:

Before ] began participating in Career Beginnings, school wasn® grest
for me. I didn’t have any real goals or plans for after high school and
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“. ot fnuch confidence in myself. As I began to get involved in the Ca-
- reer Beginnings Program, 1 realized that I would soon enter my sen-
jor year and maybe coliege wasn't & far-fetched idea after all. Through
Chareer Beginnings, I found out about college and financial aid options
that were available. My mentor was very belpful and supportive
throughout the program end my preparation for college, My enthusiasm
to go farther in school grew, and I found myself being congratulated
by high school counselors and teachers who noticed the difference from
last year. Carcer Beginnings is & program for people who, like me,
need some gutdance in career and college choices.

16
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What Is the Career Beginnings Program?

Cm&ghnﬁmquhl%wﬂhanﬁmlmﬁmm
two- and four-year colleges and universities. More than 100 colleges
submitted applications, and 24 were selected to pilot the program in
their comnumities. Sponsored nationselly by the Commonwealth Fund,
the John D. and Catherine T. MacArthur Foundation, and the Gan-
nett Foundation, Inc., the program’s national office is at the Center
for Human Resources in the Heller Graduate Schoo! at Brandeis
University, Waltham, "Jassachusetts. Since it began, Career Begin-

" - nings has made a difference in the lives of thousands of young adults

in dozens of high schools around the country.

Career Beginnings is a program designed to increase the likelibood
of minority and other disadvantaged students to participate in some
form of postsecondary education or to obtain a good job. Career Be-
ginnings brings together high schools, businesses, and local colleges
hmmmﬂlﬂﬂ.mmwm“m.
tion, summer and school-year work experience, special academic
tutoring, counseling and support services, and the individual guid-
ance and encouragement of volunteer adult mentors from the busi-
ness and professional communities. In short, by engaging the entire
commumity in a targeted group effort, Career Beginnings builds on
the previously untapped potential of moderately-achieving high school
students and helps them to overcome their social and educational defi-
ciencies by exposing them to the college environment and to the world
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. ple who are neither at the top nor the bottom in school achievement,

who are disadvantaged economically, socially, and educationally, but
who, with better preparation and some personal atte—tion, can enter
college, complete a training program, or start working in an entry-
level job with career potential. These students, described by some
as marginal, atend class regularly and get average grades, but are
unlikely ¢o reach their potential in a postsecondary educational set-
ting or in the workplace without some extra attention.

They may come from families where a college education is not
reganded as a realistic choice, or where parents have limited abilities
to help them with carcer planning. As a result, many of these young-
sters do not sec college or a career in their fature. They may fail to
or family problems, become pregnant, succumb to an immediate op-
portanity to carn money, or simply underestimate the lifelong finan-
cial and other dividends of earning a diploma.

Over the past three years, the national office for Career Beginnings
at Brandeis University has collected data on the students who have
participated in the program. Almost 90% of them come from fami-
lies living below the poventy line or marginally above it. More than
30% are from single-parent homes. Of the more than 7,000 high
school students who have participated in the program since 1986, a
little more them a third are male; two-thirds are female. A majority
are black. In 1988, 60% were black, 20% Hispanic, 6% Indochinese,
12% Caucasian, ar “~ss than 1% Native American. Racial charac-
teristics rary deper. .ag on the progrem site. For example, orograms
in Gary, Indiana, and Jacksonville, Florids, have black enrollments
of 93% or more, while programs in California enroll & higher propor-
tion of Hispanic and Asian students.

Academicaily, Carcer Beginnings students may be earning Bs and
amm;m,mmmmeymmmm
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"~ with their coborts in the suburbs. In a sample taken from seven Ca-

reer Reginnings sites during 1987-1988, students consistently scored
12 to 24 months below grade level in reading comprehension, vocaba-

" lary, and mathematics as measured by the Stanford Reading and

Mathematics Achievement Tests.

Two- and four-year colleges and universities in cities throughout
the United States administer Career Beginnings at the Jocal level. In
partnership with the local schoal district, the project staff at each col-

.~ lege identifies at least 100 students during the beginning of their jun-

jor year in high school. For the next two years, the program provides
them with a well-rounded selection of activities, which focus on crit-
gives students much needed support as they decide whether to go to
college, enter a training program, enlist in the military, or go to work
after high school. in short, students learn how to identify and pursue
career options and opportunities. Here is how the program works.

First, during the students’ junior and senior year, Career Begin-
pings provides a structured series of workshops and classes in career
awareness, college preparation, applying for college admission, de-
cision making, communication, and remediation in basic academic
gkills, where warranted (it nearly always is). These sessions are
designed to assist young poople to make the often difficult transition
from high school to aduithood.

Second, each student is matchod with an adult mentor from the busi-
ness or profeasional community. The mentor meets vvith the stu jent
at Jeast once a month to discuss career and college planning. Many
dissdvantaged youngsters lack access to successful adult role models
in their community, Career Beginnings provides that link through a
structured, one-on-one mentoring experience.

Third, students bave the opportunity to work in entry-level sum-
mer jobs with carcer potential in the private or public sector. This
experience helps them to understand the demands of the workplace
(punctuslity, regular attendance, taking responsibility, etc.) and gives

19
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- theman appumnity to earn a regular paycheck (often their first).

Dauring the summer, the work experience is accompanied by at least
mmamm.wmmmmmm

school year, as well the summer, keeps students focused on the future
and working toward their goals. Each student has an individualized
‘tase management” plan that provides both a tracking mechanism and
an early warning system that triggers immediate intervention from the
college’s Career Beginnings staff. Finally, following high school gradu-
ation, the Career Beginnings staff stays in touch with all students to
ensure that they are reaching the goals that they have set for themselves.

Carver Beginnings provides the advice, support, and extra motiva-
tion that these students need. It gives them a mentor who can show
them the ropes, who is genuinely interested in their success. It gives
them counselors and teachers who are rooting for them all the way,
who provide the praise, the patience, the understanding that often is
missing in their lives. With its emphasis on higher education and ca-
reer opportunities as goals, its involvement of colleges and universi-
ties as operating partners, and its stress on individual attention and
one-on-one mentoring, Career Beginnings provides ongoing institu-
tional and personal relationships that cut across several levels. Na-
tionally, it is a partnership of major foundations, corporations, higher
education institutions, and government. At the community level, it
creates a new set of collaborative relationships involving local col-
leges, high schools, and the business community working together
on critical issues of education and youth employment.

Perhaps most important is the mentoring component of Career Be-
ginnings. Volunteer adult mentors provide a personal dimension to
Memmpk.wmm:ymnnlihdymgaﬂnmmym
source. Career Beginnings mentors, in combination with the profes-
sional staff, have specific goals to accomplish that revolve around
their students’ educational and career plans for the future.
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In its first three years, Carcer Beginnings has achieved notable suc-

- cess. Among the 7,000 Career Beginnings students completing the

program, high school graduation rates are above 95%, and college
attendance rates are above 65% . These figures are in sharp contrast
to a National Center for Educational Statistics report showing only
of Hispanic graduates earolled in college in 1982. And once enrolled
in college, Career Beginners seem to be staying. More than 90% of
the college freshmen from the 1986-87 cohort continued their studies
during the 1987-88 academic year. Also, 0% of these students com-
pleted their second year.

In addition, Carcer Beginnings students not choosing to go to col-
they made by enrolling in training programs and working at full-time
jobs. In October 1988, nine of out ten of the second cobort of Carcer
Beginnings students (1988 graduates) were cither in college, enrollad
in training courses, in the military, or on the job. Moreover, results
from & preliminary evaluation conducted by the Manpower Demon
str. tion Research Corporation (1988) suggest that participation in the
Car 'er Beginnings Program was "effective in improving [students']
pror pects for college admissions and that their employment rates also
increased.”

21




A Closer Look at the Career Beginnings Model

Tlmmvimmdnpmpmvidedmomwiewoflhe@merﬂegin—
nings Program. In this chapter, we will examine in greater detail the
various components of the Career Beginnings model. This informa-
tion will be useful to those interested in implementing the program
in their own community.

Collaborating for Sucress

Career Beginnings attempis to marry a variety of components, each
unique and separate, which when combined creates a sum greater than
its parts. Career Beginnings creates a bond between the students and
the college-based program staff by bringing them together on a regu-
many opportunities for the staff to maintain continuity and to moni-
tor each student’s progress both during and after bigh school. The
involvement of high school teachers, counselors, and the volunteer
mentors from the commupity links students to successful people with
whom they can talk about their hopes, fears, and dreams.

Halfway through their junior year, students are matched with vohun-
teer mentors from corporations, Jocal businesses, and professions and
meet with them, one-on-one, at least once a month for the next 18
to 25 months. (Many mentors and students continue meeting well af-
ter high school gradusation.) Instructors from the college, the com-
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© (more frequently during the summes) to bolster students’ academic

skills, a5 well as to introduce them to career planning and college
prepuration. Career Beginnings advisons at the college and in the high
schools make sure students are on track. During the summer months,
employers provide a link with the world of work. The combination
of individaal counseling, mentoring, educations! activities, and a qual-
ity sumamer job represents a collaborative effort among various com-
munity partoers that is the key to a successful program.

Recruiting Students for the Career Beginnings Program

Cateer Beginnings starts with the assumption that all students are
willing to listen to advice and to make informed choices about their
own futures. Career Beginnings not only gives advice but, unlike many
referral and outreach efforts, it shows students how to get what they
want in life. Outreach to the high schools and the involvement of
teachers and counselors in the recruitment and implementation phases
of the program sre critical to the overall success of the project. The
students are selected using the following criteria:

1. Current enroliment as a high school junior, with projected eligi-
bility for graduation by the end of the senior year. In scme
cities, high school sophomores also are served,

2. Regular achool attendance, with no aignificant history of dis-
ciplinary problems in school or in the community.

3. Average academic achievement, that is, falling in the middle
60% of their class,

4.Deunmmcnofpmomlmomnnunmcmﬂnmmbeymd
typical school activities, such as participation in some form of
community-based service or warking part-time to contribute
to the family income.

5. At least 50% must meet the federal definition of poverty.
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" " For many students, a visk to their assignod school counselor i aonce-

or twice-a-year experience that lasts 15 or 20 mimutes at most. Ca-
reer Beginnings students must receive many more counseling con-
tact hours so that no student is allowed to fall through the cracks.

At Career Beginnings sites, staff members called “student advisors™
carvy out this critical case management functicn. With approximate-
ly 100 students in 2 community program, the counseling is divided
amaong several advisors, who are assigned about 135 students each.
At some sites, high school teachers and counselors volunteer to be
advisors for students in their schools. At other sites, the advisors are
part of the college staff and meet students both at the high schoo] and
on the college campus. Either way, the Carcer Beginnings students
get personal attention from caring, concerned adults; and they begin
to realize that there are people who expect them to do well in school,
1o attend Career Beginnings activities, and to meet regularly with their
mentors, Advisors frequently intervene when problems arise and help
students stay on the road to independence.

Every Career Beginnings pruject reports examples of the impor-
tance of a strong case management system. One example from a pro-
ject site in the South underscores this importance perhsps more
dramatically than others.

During 1987, a *rother and sister, both participants in Career Be-
ginnings in a large urban city, were abandoned by their mother. Since
they had no relatives who could support them, the Career Beginnings
staff stepped in and helped these youngsters to complete the paper-
work for social services from the Welfare Department and to meke
new living armangements. Then, with the help of the staff, both stu-
dents found part-time jobs to help make ends meet, both graduated
from high school, and both were accepted at a nearby college.

Most stories would be compiete with that happy ending, but not
this one, The staff worked with the college to arrange for full scholar-
ships for both students. Without the efforts and persistence of the staff,
mentors, and the students themselves, this happy ending might not
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mm M With .a strong case management system in place
. and with the resources available to the staff through the Career Be-
. ginnings parmership network, these two students have & bright funure,

Mentors: New Use of sn Old Iden

Before they meet, Career Beginnings students and their assigned

tion gap and sociceconomic differences, it is somewhat surprising that
- these structured mentoring relationships work at all. But Carcer Be-
»%  ginnings somebow scems to offer a neutral environment in which both
. % young people and adults can come together for a common purpose

without the tensions frequently mssociated with more typical
adult/adolescent encounters,

For the students, there is excitement in anticipating meeting some-
.. careers, Mentms share that sense of excitement and, like the -tudemss,
they, too, approach the first meeting with some trepidation. A men-
tor in Santa Ana, California, described her feclings about the first
mentoring session: “When I went to the Career Beginnings orienta-
tion where the staff talked about meeting our students, I felt kind of
pervous because 1 hadnt talked to a high school student for a long
time. How am I going to be able to help her?” With the suppo.t and
gubdance of Career Beginnings staff, this mentor soon learned that
she had a lot to offer her student.

Career Beginnings mentors are bankers, administrators, <caicr ex-
ecutives, teachers, professors, engineers, doctors, supervisors, ard
small-business people. Some are retired; most are not. Most fall in
the 30 to 50 age mnge; but many are younger, and quite a few are
older. The most senjor mentor is in her late seventies. Age and occu-
pation are not important; what is important is the willingness to spend
time with a student and to deal with real issucs that are vital to the
future of that student. Mentors must engender trust and have a real

sense of social responsibility to help deserving students suoceed,
&6
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- - ginnings provides the necessary guidelines to make it work. In the
i+ Career Reginnings mentoring relsticnship, a key element is the struc-
. ture of the interaction. Mentoring is not a casual or ad hoc encoun-
ter. There is a ~ . line between taking a student to lunch and being

* 2 buddy and being & professional who belps a smdent deal with life's

hurdles. Career Beginnings mentoring has a specific goal: to increase
the student’s career options and to provide access to information about
training and educational opportunities. By the end of their senior year,
students should have a career plan and the ability to implement i,

Recruiting good mentors is not an easy task. They do not have to
be persons who have had experience with low-income and disadvan-
taged youth. They should be successful men and women who are com-
mitted to helping young people define and reach their goals. They
shonld be able to commumicate with adolescents by both listening and
drawing them out.

Piaces to recruit mentors irclude service clubs, the Chamber of
Commerce, professional women's orgaaizations, Private Industry
pany is helpfil because the mentors ofien can meet as a group with
a program staff member to discuss their students. For example, 8
group of mestors at the Chevron Corporation it Bakersfield, Califor-
nis, meet and share ideas on the problems and successes their stu-
dents are having. This same group organized a special computer-aided
tutoring program for their students.

Once a prospective mentor agrees to serve, he or she undergoes
a carefiil screening process and, once selected, participates in an orien-
tation program before being matched with a student. The mentor’s
training continues throughout the year, with the project staff provid-
ing ongoing support and workshops.

Training sessions focus on communicating with teenagers, the prob-
lemas faced by at-risk youth, the goals of Carcer Begine ‘ngs, and pertin-
ent topics that mentors need to discuss with their students as the year
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S neededd fr a successful job interview. Mentors also receive written
7 guidelines for working with their students. And because the mestoring
40 relationhip is 8 two-way stroet, stedents receive advice on how 0 work
A .. witha mentor. Monthly phone cails from the 5tafF 30 both mentors and
i " students are made to check out the progress they are making together,
.-~ Career Beginnings mentors are expected to mect with their students
~ - &t Jeast once each month and to be in touch by phone or letter once
£ " - or twice during that month. Not surprisingly, s the relationship de-
. velops many mentors meet more frequently, particularly as the sto-

Aminnm,mvm,mmmm
her stindent to explore career options and rise to new challenges. “Tm
mmmumamahofm'bﬂiﬁmmmem,”sheuys.
S Tolearn mare sbovt careers in computer technology, this mentor en-
g0 listed ber husband, & data technician specialist. He arraoged a visit
tohisomw,wbe:ethcmmmmam»askamofmfm-
5. sionals questions sbout computer courses to take in school and ca-

hdﬂﬁmhm&ﬁmn&em‘sm,mdemnmin-
m»mmmmmmmm
to other aspects of the business and professional worlds. Career Be-
Mpmm;ﬂnbdpmﬂmﬂﬁnkmmmumliﬁe
mmypwﬂeadvieembmhsmy,nmm.m-
MMWMM,NMM.A
mentor in Tennessce remarked, *T think that we have an

to try to start a kid out with & sense of responsibility. I say, Here

m&ckhdsofmmhvemukmmdf;lm’tgiveyw
the answers, but he -« bow to find them'.”

57" progpesses, sich as the prepuuntion of college applications of the skills



".._.?‘huihuhcunkamhgemhmuswn mmmm.x o
* was servous and skepticsl. As the days progressed, we became better
acquainted with esch other. The inflence, guidance, and direction bas
- heen overwhelming to me. T bave gone to his office to see what tvpe
of business he Is in, [The mentor was chief executive officer of a major
corporation.] Talking to him has had an incredible effect on the way
1 want to live my life. Being amur:. an important person such as my
mentor has given me new meaning to life. The guidance he gives me
duy after day has led me to become a better person.
He hes expressed a genuine interest in me and has made me fee!
that I am someone importans. That has been an inspiration to me. Hav-

ing a mentor to encourage me in & positive way has made me strive
to be better, academically and socially.

Since the establishment of Career Beginnings, there have beea more
than 7,000 mentoring partnerships. Almost all of these relationships
have been productive and satisfying for both mentor and student. What
is the secret? Training, clear objectives, and ongoing support from
the program staff all contribute to success. But the vitimate key to
success was best expressed by one mentor, who said: “Strong empa-
thy and comrpassion, along with our experience and skills, are build-
ing blocks for a healthy, helpful, and satisfying relationship with the
young people whom we mentor.”

Summer Work, Summer Learning

Many programs for disadvantaged youth provide a summer job to
help them gain work experience and a chance to earm some money.
These jobs are extremely important. Nationally, as much as 90% of
the spring-to-summer change in employment each year for minority
youth is associated with organized public and private job programs.
Put another way, very few disadvantaged youth are employed through
the traditional iabor markes.

Despite the numerous surnmer job programs available for low-
income youth, for almost half of all Career Beginnings students, their
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- portant that the job be “real,” not 2 make-work situation. The job
 should be a six- to eight-week experience for lesmning ss well as for
% . esminga paycheck. To find 100 or more “good” jobs each summer,
L.,'Mﬁpmammmmmmywm-
*"enily fanded through the Job Training Partnership Act of 1982), or
7+ the staff recruits jobs themselves in the private sector.
R mw&mmﬂdecidasmw,wbjobm
4" be reasonably interesting and provide a challenge. For this reason,
cloanup crews and cight bours a day of photocopying are discouraged.
NN m—mmmmmmmwammm
mmkmm(mhddmed)mhmdmtymofjoh.
7 - Typical jobs that Carcer Beginnings stndents have held include en-
_ gineer's assistant, copywriter, research assistant, office assistant in
& law firm or government agency, zovkeeper, physical therapist as-
mistant, and tour guide. Students have worked in Fortune SO0 corpo-
: mbm,mﬂbnﬁm,chymdm;ovemmm.andmoﬁt
organizations.
e mn&mwmm::emuby
. skilled ndults, Career Beginnings encourages a low student-to-
& supervisor ratio and asks that the supervisors take a personal interest
. - intheir students. Much of the research sbout the effectiveness of sum-
) mer job programs indicates that the quality of the supervision, even
i, more than the job itself, is a significant factor in the overall success
of the experience. tn any organization these are some super visors capa-
ble of motivating young people to do their best and some who are
mmmmmmmmmm
stidents, and they follow up regularly during the summer o ensure
. Mﬂnmkpcfmmmymmmmemﬁm
the experience.
v wmmmgurmmm.ammm
;. nings student said:
30
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oAt A

" When 1 began, T only bad one thing in mind: to work hard to cam

_ offer 50 much. Luckily for me, 1 was hired to work in a department
.whers everyone was caring and understanding. From the first day, 1
realized that this was not just a job — it was going to be a learning

The summer months also are a time when much more can be pro-

5 vided than work experience alone. In addition to a sImmer job, Career
.. «. Degionings studenis receive academic and personal enrichment ses-
sions in carcer development, college plaming, rules of the workplace,
" and personal improvement (commanicstion and stuldy skills, math,
‘. lsoguage arts, decision making, avd so forth) for the equivalem of
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on the campus; others hold weekly meetings with college instroctors
and stndents. Many stixdents receive high school and college credits

" for the time that they spend in classes. Typically, the summer activi-

T
-

ties alao include picnics, field trips, specinl events, and social activi-
ties. A Carcer Beginnings student in Cleveland, Ohio, wrote:

1 exjoyed going on the codege tours to Wilberforce University and Central
State University this summer. College is very different from high school.
In college, you're on your own snd independent. There’s nobody there to
wake you np and tell you it's time to go to class! 1 elso enjoyed our visit
to the law school at Case Western Reserve University. I leamned how diffi-
cult it is 0 become a lawyer and how many years of education ar required.

School-Year Activities

While suramer programs are important, most of the Career Begin-
nings work with students occurs during the school year. All during
their junior and senior years, students attend workshops, special
events, and c’asses at the college. Different activities take place ev-
ery month and focus on specific objectives in the areas of carcer de-
velopment, postsecondary education, employability skills, academic
peeparation, and persomal development.
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I may offer a workshop series to prepere stadents for the SAT or ACT
5 examination required for college admission. In addition, colleges of-
e . for special ciasses on completing college applications and financial
o &id forms, on career apportunities in engineering or health, or on writ-
,_»‘mdhpmwksmwhbop‘roﬁu&M'
T hmuhmwldumﬁuhm—mm&im—nmemddm
i ¢ . session, Many colleges issve identification cards to their Career Be-
ginnings students, allowing them to use the library, gym, and oth.c
< . facilities on campus. This “perk” impresses the students and is regarded
b 1 asa stams symbol back at the high school.
mmwmnmmmm@.m
T hmmm,m,mummwmm

e tnmeommny.mﬁngdaemth:uym.meﬂmmm
¢ * dents received national scholarships to attend an Outward Bound
Wiklerness Program for two weeks at the end of the summer. These
Ftudents climbed mountains, hiked, swam, and canoed in Maine,
h!ﬂ:&tdhn,Cdaxb.C:ﬁfotnh.mdMMLastm.Du
Mmmmpmm.mmmxmcm.
wmmmﬁdmekdmlkm&nk.mmmum,m
two amusement parks. Visits to colleges both in and out of state are
annual events at most Career Beginnings project sites.

mmﬁmmmmmm
wmwﬁvﬁuamdmmmm
Min’l‘enmhﬂpedmmmmmmhdwdopmmm-
ly disabled aduits. In New York, students tutor elementary school
chﬂ&umﬁﬂﬁllﬂnhymiymmﬁymiwmuﬁmkﬂm
, MMMMmCmLMnaM
. conference on higher education. in Minnesota, students testified at
& state conference of legislators and business leaders who were look-
ing at ways to improve public education.

.
PN
N
2
)
N T T YW R T PR U
LS R L e
S TR - N . i e o e IS

N
‘
Y
aly "
¥ "‘\«‘»‘
-t
D
Y
L
“'

oS

) "




Lo PR O
N P

- tunities, 3) leam to communicate with adults and peers more effec-

f“'l:“; tively, and 4) set personal goals and make the critical decisions needed

" a0 folfll them. Taken as  whole, the various Career Beginnings ac-

5;:

g
S
0

" tivities provide continuity and maintain momentum for 8 group of sty

desws who often Iack direction and do not work up to their potential,
For a group of students who are perceived to be turned off to edu-

" cation and often dislike school, the response of Carcer Beginnings

students to the program has been very positive, In both 1987 and 1988,
85% of Career Beginnings seniors reported being “satisfied” or “very
satisfied” with the program. On averag-, less than 2% indicated that
they were dissatisfied. More than 90% described the college-based
staff as good or excellent; and nore than 85% said the same about
the academic curriculum and the workshops,

Life After High School
The excitement of graduation week begins to fade rather quickly

. once students realize that the safety net of high school is no longer

available. As they think about their future pinns ami new responsibil-
ities and about leaving friends and family behind, they often feel am-
bivalent about the decisions that only a few weeks eartier scemed just
perfect. The situation is different for Carcer Beginnings students. They
bave the advaniage of & continuing relationship, although less involved,
with their mentors and the Career Beginnings program staff at the
college.

For example, students heading off to college may need a summer
job to earn money for tuition, books, and living expenses. To pre-
pare for the rigors of college-level work, many Career Beginnings
students may require some remedial help the summer before college
starts. Young people entering training programs or apprenticeships
bave the same concerns. For those students planning to work full time,
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. "designed e belp students to: 1) think realistically about future career
" agpirations, 2) examine alternative postsecondary education oppor-




. and sssistance. Finally, a few Carver Beginnings graduates will not
mhwmhamwmmbyhﬁmmm
. counseling to help them make that first decision. For all these con-
"/ cems, the program staff stands ready to help in making the transition
" to adulthood

Carcer Beginnings is ultimately suocessful only if the students who
gomconegemnygmhm,onlyiﬂhemmwhogowmk

P stay on the job, earn decent wages, and continue to learn, only if the

mmuﬁmspmmmmmdﬁrmdmwob-
tain jobs thet fit their abilities and aptitndes. To this end, every Ca-
reer Beginnings project is expected to track the progress of its
mmfommxsmmm,mmm.m
tracking process is important for evaluating the program at each site,
while & the same letting the students know that they are not alone
and that belp is available when ac if they need it.

For two years, eight Career Beginnings sites have been involved
hammmmm,wmmmm-upbe-
yond just tracking an occasional contact. It is intended to give stu-
mmmmmmwmmam
schedule. Activities have included information updates and newslet-
m,mﬂym«mvmﬁonp—ms,m:mm
Wmmmm.mmmmmwm
survival kits” with information about maintaining financial aid and
negotiating the maze of living arrangements on campus. Those work-
m«m»mmmmmmm
and have been coached for interviewing. Quite a few students who
begen working right aiter graduation have decided that college was
& good idea after all, and have benefited from the advocacy, counsel-
ing, and special assistance that the staff provides. Maintaining the
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_)j%nw&&mﬂmﬁmdﬁumm “’w
- mmmhwmmm

‘s;'fjfuuwm:um pressures they feel when mningcd~
i1 loge, Almost 95% of the Carcer Beginnings students entering col-
Jv 0 lege in the fall of 1987 completed their freshman year and began a
. second year of college. This retestion rate is higher than the typical
;' * . retention rate for minority students, which according to one researcher

(Tinto 1987) is just over 0% for blacks and 54% for Hispanics dur-
ing their first two years of college.

Carcer Beginnings staff will be watching its students carefully over
the next thioue years to find out just how well they did in school, on
the job, and in training programs. In the meantime, based on prelimi-
nary results, the Next Step concept will be incorporated into the Ca-
reer Beginnings Program as part of the overall services for all program
alumni. And a new pilot program, called Higher Ground, will begin
helping college-bound Career Beginnings students in 1990.
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What Have We Learned from
the Career Beginnings Program?

Smmmne@mpmmlm.mmwm,
..~ nithough many questions remain unanswered. While reluctant to call
_ the program an unqualified success, we believe that there are some
,muusmnem'wmmwmmm
‘ mmmmmmm»m
* adulthood.

First, colleges and universities are proving they can be effective
centers for program design and management. They have demonstrated
mmmmnmmwmmmpmm-
risk high school students. Although it is too early to tell to what extent
mmnmwmummmwmmmm
o whether the relationships with the local high schools and business in-
r terests will lead to more involvement and interaction, it is clear, even
m,&a&emm&lpﬁm%m&mwﬁ:mw
. port from the college sand especially from the president or chancel-
lor, When Career Beginnings becomes accepted as part of the broader
mwmmwm.mmhmmm
beyoad lip service and to provide tangible resources in the form of
mmmmﬂmmmmmﬁ.

Second, the targeting of the marginal high school student for the
mwmmmwmm
. B group of students who bave not been well served in the past. This
G midﬂeﬁﬂ%cﬂhcmﬁm‘shigbmbod@dmwﬂlmﬁeupdum
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sajacity of sosmoriow's TsboF force, waemmemm |

L% will gréatly influence the nation's economic well-being in the futuce.
s zj;AMMy the Career Beginnings Program, by itself, cannot meet
7. the meeds of every one of these students; but high schools car. use
‘., 7 the experience of Carver Beginnings to develop their own programs
‘that provide more personalized group and individual counseling, that
., offer a more challenging academic schedule, and that encourage these
.. students to do their best. We have ample evidence that high school
- seachers and counselors who have served as Career Beginnings stu-
. dent sdvisors enthusiastically embrace this approach. We believe that
7 mamy other teachers and connselors, if offered the chance, would agree
< 0 work with a small group of young peopie; they just need encourage-
%00 mnent and sepport to do it.

" 'Third, there is no substitute for a gnod program model. While each
component of the Career Beginnings model is important by itself;, it
is difficult ¢0 isolate the ones that have the greatest impact on student
outcomes. Bach stident responds differently, a fact that justifies haviog
a variety of components — mentoring, work experience, counseling,
academic support, workshops, and the like — to ensure that students
will have multiple experiences and opportunities for participation.
While we hope that every stndent will benefit from every component,
we know that this is unrealistic. However, the Career Beginnings mod-
el is structured s0 that the sum is greater than its parts, and that hss
“. proven to be so.

%0 Mentoring has proven to be a powerful component of the Career
.. inthinking shout the uncertainties that they face, and they respond

G aiig
L & "

£ tothe mentors with enthusiasm and affection. The summer work and
mmmmmmmmnmmd
many, the students eves like the academic component of the model.
Even with a successful ‘nodel, however, it is the intensity and the
care with which it is delivered tha: makes the difference. Both men-
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Z- Fourth, the staff and administrators at each project site must have
& high degree of competence and commitment, Carcer Begi

& = 18 very labor-intensive program to run on a daily basis, Working

with 100 students and 100 mesviors and being L
mmmmmmm”m&ou&sm@ﬁm

has a summer job is draining on anyone, no matter how com-

o is“mmbewiﬂingmmamﬁ.

ing level sufficient to meet the needs of the program, This usually
involves a major role in fund-raising. In addition, the project staff
must have opportunities for growth and oo etioma]
office helps by providin o m'mm’mw
tistration also can help by nars v, bul the
Wm’c.mmmmlmindﬁrﬁeuorm.admm
. workshops and events off-campus.
Fifth, perhaps the most rewarding lesson from Career Beginnings
is the contributions and commitment of indivi nings
m_mmmmmwmmw’““’hh
"m.chﬁy.tbmw ot safl vein de
m.mmmumm.h.mwﬁ'm
bave developed among institutions Mmoﬁgﬂivmmml'
never worked together before. Because the involvement of partner-
ships in Caroor Beginnings requires more than 2 signature on an agree-
ment or a promise to donate equipment, this aspect of the program
mammmﬁ by the staff each year. Neverths
less, these mbavemm o
mmwnﬂmnndmmemm“:ml
- the Beginnings Pro-
gram has not been without its problem mm“m.mm
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- sesuits have been positive enough $o assert that Career Beginnings
s amodel that should be part of every community's arsenal for fight-

. ing student apathy and failure. While no claim is made for Career
- Beginnings as a panacea for the problems of low-income, minority,
and disadvantaged youth, it can be an important part of the solution,
a solution that must be found soon.

What of the Future?

The national office of Career Beginnings at Brandeis University

aerves as & catalyst for developing new Career Beginnings sites. It
also provides training, technical assistance, and support to the col-
leges and universities that operate the program rcross the country.
In order to learn more about the dynamics of the program and ways
that it can be more effective, the national office is engaged in several
research projects.
Earlier, mention was made of a preliminary evatuation of the Cs-
+° - reer Beginnings Progmam. This evaluation is continuing and will pro-
©%. vide data on college attendance, eamings from jobs, and family
formation among Career Beginnings students from seven different
project sites and an equal number of students from those same arcas
who did not participate in the program. Also, an impiementation anal-
ysis has just been concluded at 10 sites to examine factors that are
believed to be critical to program success, such 33 administration,
staffing, program activities and their intensity, level of partnership
activity, commitment of the college, and so forth. This study will be
enormously belpful in planning training activities and in recruiting
new coliege partners.

Another study begun in 1989 diais with the mentoring component
of the program, This survey of 400 mentors and their students fo-
cuses on mendndr attitudes; the mentor/student relationship; factors af-
fecting both positive and negative relationships; and racial, gender,
and ethnic considerations when matching stndents with mentors.
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;'.i;mmmuwmwcmmmmmm-
- lar progmams that serve at-risk youtb. Through research of this type,
- W hope to learn how to improve and extend Career Beginnings to

/% mone ities and institutious of higher education, Most important, we

v hope to leam more about ways to deal with the problems disadvan-
 taged youth face as they begin their transition from high school to
- adulthood.

An Invitation to Participate

The colleges, universities, and school systems currently involved
in Career Beginnings have made a commitment to deal with a prob-
lem that has been igrored for too long. We need many more if we
are to reach the millions of young people who conld profit from this
program. Over the next few years, we plan to invite more colleges
and vniversities to participate in Career Beginnings and to start pro-
grams in their cities. We welcome your questions about the program.
Write to:

Career Beginnings Program

Nat'opal Program Office

Center for Human Resources

Heller Graduate School

Brandeis Univ-

60 Tumner 8i..  ~.0. Box 9110
Waltham, MA 02254-9110

Phone: (617) 736-3770 or 1-800-343-4705
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