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FOREWORD

The year 2000 is nearly upon us -- a mere decade away! Will our children
be prepared to 1ive in the nuclear age? What will they need to know and
what skills will be called tor that go beyond our present definitions of
competence?

This curriculum guide presents a wealth of ideas to help students better
understand cultural differences, to evaluate ideas, make decisions,
communicate effectively and participate in events that affect our future
as a society. School districts are encouraged to use the guide to develop
their own local approaches to instruction in these areas.

In developing this guide, the Oregon Department of Education has
endeavored to achieve balance, appropriateness and educational value. For
mo;e ;ggormation contact Mary Jean Katz, Social Studies Specialist,

:7 "7 )

Verne A. Duncan
State Superintendent
of Public Instruction
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What is Nuclear Age Education?

“The unleashed power of the atom has changed everything save our modes of
thinking and we thus drift toward unparalleled catastrophes." Albert
Einstein's 194€ observation has become a challenge, perhaps a warning. What
can be done to change "our modes of thinking?" :

Education may provide the best response to this challenge. Modes of thinking
help form people's basic assumptions about themselves and the world around
them--such thinking plays a fundamental role in the behavior of individuals
and societies. Schools, along with families, churches and community organiza-
tions, are the primary places where most young people develop basic modes of
thinking. When students go through the process of education, they are exposed
to 1ife's major themes: how to become an individual; how to live as part of
the natural world; how families, communities and societies work. As proposed
here, nuclear age education inciudes this tapestry of themes; indeed, it is
composed mostly of them. But the new threads, representing nuclear-cge
developments, are added and sensibly woven into that tabric.

This nuclear age education curriculum consists of age-appropriate lessons and
experiences designed to develop in students the knowledge and skills needed to
meet the challenges of living in the late twentieth century. The curriculum
includes a broad range of subjects and developmental levels and is drawn from
many existing school programs. It builds upon what schools already teach--and
value--adding new experiences, information and perspectives. In some cases,
the curriculum may suggest placing greater emphasis on certain subjects or
skills-=basic science, foreign languages or current history, for example--than
is presently given them. Nuclear age education will help students learn to
include nuclear age issues among the other issues of 1ife. Such education
should allow people to examine and evaluate issues more fully, affirm valuable
jdeas more Kknowledgeably and develop new ideas and connections.

Since nuclear age education is broad-based and builds upon existing curricula,
it is designed to be appropriate for students in grades K-12. Three addi-
tional points support the use of the curriculum at all age levels. First,
many of the lessons teach information and skills with applications in several
areas of 1ife. Teachers and students at nearly every level find them useful
in a variety of ways. These lessons should be applied to nuclear age issues
when students are old enough, but they should be learned in earlier grades
because of their importance in other, non-nuclear, areas. Second, although
these "modes of thinking" are fundamental, they are not necessarily simple.
Mastering them takes much work, consistent application, reinforcement and
years of practice. Third, the K-12 design is appropriate for long-term
learning at different development stages, because it teaches not only a body
of knowledge, but essential human skills--cooperation, for example--which must
be learned in appropriate ways at all ages. Without adequate preparation,
people may face unreasonable expectations of their abilities to cope with
current issues and problems.

Because of its desig: as a comprehensive, wide-ranging, K-12 curriculum,
nuclear age education is not simply a program about nuclear weapons or a
program which gives simple solutions to current problems. This curriculum
strives to provide students with the basic tools to become well-rounded,




well-informed, responsible citizens of the modern world and thus represents ed-
ucation for a lifetime, small steps in a long journey. In its efforts to
address basic assumptions, nuclear age education has humble goals. But it is
also a courageous and creative enterprise, because the journey is new, unfa-
miliar and of great imporiance. The intention of nuclear age education is to
include nuclear age issues with other fields of study, to give these new

issues their proper place, vo provide the most up-to-date skills and knowledge
necessary to ensure a robust, peaceful world--a world, as a Kenyan proverb

puts it, not only given us by our parents, but loaned us by our children.

History of the Nuclear Age Education Legislation

The nuclear age education curriculum was developed as directed by the Oregon
State Legislature, HB 3223 (1987). A similar kill, HB 2719, was introduced in
the 1985 regular legislative session. HB 2719 was relatively short (16 lines)
and focused almost entirely on nuclear arms issues. It passed both houses but
was vetoed by the Governor. In his veto statement, then-Governor Atiyeh
wrote, "I do not believe it appropriate that the legislature mandate prepara-
¢ion of special curricula on topical, national issues. The fact that school
districts "may" adopt or modify and implement the curriculum reinforces my
view of this measure as unnecessary legislation."

Representative Wayne Fawbush (D - Hood River), the principal sponsor of

HB 2719, reintroduced the nuclear age education curriculum bill as HB 3223 in
the 64th regular session. Thirty-five legislators, representing Republicans
and Democrats in both the House and Senate, co-sponsored the bill and it

passed both houses. Unlike its predecessor, HB 3223 utilized ongoing state

and local curricular development and specified (50 lines) a broader, more comp-
rehensive educational apnroach. Like its predecessor, however, it stated that
although the Oregon Department of Education was directed to prepare the curri-
culum, that curriculum was not mandatory in its implementation.

A Ratiorie for Nuclear Age Education

On July 1, 1987 Governor Goldschmidt signed HB 3223 into law. This law
required the Department of Education to develop and make available to the
educational community a comprehensive nuclear age education curriculum. The
law ?1s$ set forth some assumptions concerining the need for this type of
curriculum:

"...the existence and growing arsenals of nuclear arms and other weapons
of mass destruction present risks and opportunities to human society
unmatched in recorded time;
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...dealing positively with these issues, at both individual and socetal
levels, reauires advances in rational analysis and creative problem solv-
ing, improved skills in conflict resolution and a clearer understanding
of how people form attitudes and reach decisions;
...1t is the vesponsibility of public education, in conjunction with
parents, to intellectually and emotionally prepare students to deal with
major issues facing society;
...today's students, to become active and responsible participants in our
society, deserve a balanced and compreh:nsive understanding of the nature
and implications of the dangers we face and opportunities to develop
knowledge and skills to meet the chailenges. Failure to provide this
education may result in critical ignorance and in feelings of confusion,
hopelessness and despair..." i

These are assumptions about important issues: risks of warfare, human capa- S
bilities, public responsibilities and the role of education. Some may debate i
the assumptions, but that is not a task for this curriculum. These statements e
from HB 3223 provide a clear rationale for nuclear age education.

There is a further rationale, which might be called "subject balance."

Nuclear age education is not & part of most schools' curricula. Khen it is,
+he treatment is usually weak, brief, narrow, poorly integrated or excessively
contentious. Nuclear age issues should not be overdone, nor left out.

Whether the lessons are broad or specific, they should be taught along with,
and reasonably connected to, already existing programs. This curriculum
offers examples of how to do that. It also offers methods for examining
difficult issues. In other words, this curriculum is responding to the B
absence of educational material and the difficulties encountered in teaching o
it. In all other aspects, nuclear age education is consistent with the
current set of goals for Oregon Schools.

Goals of the Curriculum

The primary goal of nuclear age education is to develop in students the
knowledge and skills needed to meet the challenges of living in a nuclear
age. This curriculum is developed around five general themes, each
corresponding to a specific unit, which contribute to the primary goal.

The general goals for the units are:

Unic 1: To increase students' exposure to the world outside themselves,
to other cultures and to the natural and physical world.

nit 2: To increase students' critical thinking sk:11s and understanding
of how people make decisions and form attitudes.

Unit 3: To promote skills of constructive communication and conflict
resolution. _

* The entire text of the law is reprinted at the end of this section,



i : To increase students' knowledge of nuclear technology and their
understanding of its benefits and limitations.

Unit 5: To increase students' understanding of armed conflict and modern
weapons issues.

A more detailed explanation and rationale for each unit is provided at the
beginning of each unit.

Design of the Curriculum

The design of this curriculum is based on several key characteristics:

1.

Age-appropriate: Although this is a K-12 curriculum, not all topics or
lessons are appropriate for all children, particularly those dealing with
nuclear war or requiring sophisticated conceptual understanding. Many of
the topics in Units 4 and 5 are more appropriate for older children.

Much of Units 1, 2 and 3, however, is relevant to children at all grade
levels, particularly because the goals are broad, requiring long journeys
of small steps. Educators may teach the skills and content of these

three units to very young children without dealing directly with issues
related to nuciear war, whereas at the upper grades the learning in these
units can be extended and reinforced using the content and concepts intro-
duced in Units 4 and 5. Educators are cautioned to consider
age-appropriate issues when using any lessons or activities in this curri-
culum or in developing additional lessons around these topics.

Integration and infusion: For the most part, the lessons should be inte-

gral parts of existing curricula. For example, experiential activities
related to learning ibout other cultures should be a part of social
studies and foreign language classes. Those activities can also contri-
bute to nuclear age literacy. This curriculum is designed to suggest new
directions, connections, ideas or "flavors," but entirely different
textbooks, additional classes or new courses are not suggested.

Cross-disciplinary: Care has been taken to provide teachers with

examples of what might be done to promote nuclear age education in nearly
all subject areas and a variety of school activities. The tendency to
pigeonhole nuclear education in science or social studies should be
avoided, as this cheats students of the valuable contributions that can
be made by other disciplines. Implementation of the nuclear age
education curriculum should be taken into consideration by personnel in
all subject areas.

Non-sequential: The units are not designed to be taught in sequence.
For example, Unit 1 is not intended to be taught before Unit 2.
Students, ho.ever, should not be expected to engage in critical thinking
on the topics presented in Units 4 and 5 hLefore receiving some
instruction on the skiils of rational analysis. Many of the specific

14




f%? skills learned in Units 2 and 3 should be applied when addressing the topics
kD in Units 4 and 5.

. 5. Direct experiences: Whenever possible, lessons and activities should o
Tyt involve students in direct, first-hand experiences. For example, presen- e
e tations or readings about other cultures should not be accepted as ade- =
= quate substitutes for students having direct contact with the people and 8
customs of those cultures. Other examples of direct experience include '
hands-on lab activities in the sciences, arts and mathematics.

6. Process importance: Classroom processes (teachers' activities) are an

essential part of education and have significant bearing on nuclear age
education issues. How a lesson or activity is presented is as much a

i teaching tool as the content of that lesson. Thus, the goals of any

o lesson in the curriculum should he modeled and reinforced by the process

= employed to teach it. For instance, constructive dialog between teachers
and students about an immediate, first-hand conflict is often preferable
to an abstract lecture on the topic of conflict resolution.

7. Specific examples and references: The bulk of the curriculum is composed
of specitfic examples of lessons and activities which, by design and neces-

sity, are not comprehensive. They are intended to be used as is or to
§1lustrate possibilities and stimulate modification ar. further develop-
ment. It is expected that teachers, schools and districts will make adap-
tations and additions appropriate to their own students and circumstances.

_ 8. Diversity of sources: The curricular examples are the collected efforts

z of many, not the work or viewpoint of any cne. They showcase the work of
. a variety of fine educators. This collection models the diversity of G
5 ideas and methods that can contribute to better education about the :

nuclear age.

9. Essential Learning Skills: Many lessons and programs in the curriculum :
1ist Essential Learning Skills that might be taught or reinforced through :

the activities provided. Teachers are encouraged to integrate these and
other Essential Learning Skills into the lessons on a consistent basis.

Structure of the Curriculum

Each unit begins with a "unit opener," a descrintion of its main theme. The
unit opener also suggests possibilities for integrating the material with the
existing curriculum.

Next are examples--lessons, activities or programs. These can be adopted
directly, adapted to a particular school's needs or taken as suggestions of
what schools and teachers might develop in relation to the theme of the unit.
They are not intended to exhaust the possibilities of valuable activities, but
to offer a variety of stimulating examples.

A Resource List is provided at the end of the curriculum.




The Curriculum Development Process

Initial work at the Oregon Department of Education (ODE) toward fulfilling the .
requirements of HB 3223 began in the fall of 1987 with the preparation of a =
budget and timeline for the project. Because no funding was provided by the L
Oregon legislature for the development of the curriculum, a modest buaget of e
$10,600 was prepared using ODE funds. This amount included the costs of R
development, printing and distribution. Distribution was scheduled for e
August 1, 1988, as mandated by the legislature. £

In further response to the legislation (HB 3223, Section 2), approximately
fifty individuals were invited to serve as advisors to the project. The names
of these advisors are provided on pages v and vi. Advisors represented higher
education, district school boards, school superintendents, administrators,
counselors, classroom teachers (elementary and secondary), curriculum
development organizations and students. They reviewed and critiqued the
curriculum at various stages of its development. Their input helped give us a
f;nal product that is educationally sound and as free as possible of political
oias.

Utilizing input from Representative Wayne Fawbush, it was decided that the
curriculum would be developed using existing local and national curriculum
resources. HWith the aid of the Legislative Research Office, the Department
obtained copies of several nuclear age education guides and/or programs
developed in other states. In addition, all public school principals in
Oregon were mailed a letter asking them to alert teachers to the project and
encouraging the submission of locally-developed lessons, programs or activi- i
ties for possible inclusion in the curriculum. The response was small, but .
significant. Several of the best examples in this curriculum were submitted i
by Oregon educators.

The bulk of the developmental effort was performed by ODE staff and volunteers -
who solicited materials, sorted, filed and reviewed the resources that were e
collected, wrote or rewrote lessons to a standard format and assisted in
editing the final product. Those volunteering their time and expertise are
1isted below. Formating Lessons: Elaine Rector (Corvallis School District),
Julie Wheeler (Riverdale School District), Rod Harvey (Philomath School
District), Marjorie Covey (Marion ESD), John Kuppenbender (Mt. Angel School
District), Marilyn Kirk (Silverton School District), Elaine Mattson (Beaverton
School District), Nick Karafotias (Centennial School District), Dale Koger
(Silverton Union High School District), Christie Ford (Lake Oswego School
District) Susan Knapp and Susan Isaacs (Portland School District), Don
McGinnis (Forest Grove School District), Ric Blasquex (Greater Albany Public
Schuols). Tom Swinford (Lincoln County School District), Greg Bradstreet
(Central School District). § nd Filin S Topic: Susan
Mountainspring, David Golden, Vi Nettleton, Duane Poncy, Elizabeth Parker,
Nancy Baker-Kroft, Doyne Deos, Pat Gorman, Cathy Barton, Peter Mcore, Don
Skinner (members of Salem Peace Works). Assistance in Preparing Publication:
Members of the Women's International League for Peace and Freedom (Portland
Branch); Members ¢: the Citizen's Defense Education Committee; Earl Molander,
"The Pairing Project"; Dr. Martha Sherwood-Pike, University of Oregon Russian
Department.
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The Department also wishes to acknowledge the work of Steve Saslow, a teacher
at The Catlin Gabel School in Portland, who developed the conceptual model
upon which this curriculum is based and who wrote much of the introductory
material and unit openers for the curriculum,

In addition to the fifty advisors who reviewed the curriculum during its
development, numerous individuals provided feedback on the first draft. A
public hearing in August and written testimony submitted by concerned
individuals around the state were compiled in a report, which was submitted to
the State Board of Education for its consideration. In addition,
Superintendent Duncan appointed a nine member advisory committee to review the
curriculum and make recommendations regarding revisions. A second draft was
prepared, which was approved by the State Board on December 9, 1988.

In summary, this curriculum should be viewed as the collected effort of many
dedicated individuals. Working on a short timeline with few financial
resources, their major contribution to nuclear age education has been the
development of a comprenensive framework, or outline, upon which a multitude
of lessons and learnings cen be attached. Local districts are encouraged to
use this framework to develop or locate further examples to support nuclear
age education.

Questions and Ideas for Implementation

It is expected that teachers and others will study this curriculum and make
adaptaticns. This is cuisistent with the legislation. Below are some
questions and ideas which exemplify how educators might begin adapting the
curriculum to their own teaching. :

-~ How does the overall theme of this unit compare with themes I teach? How
should this affect the way I work? .

-~ As a matter of degree, do I touch on this theme more (or less) than the
unit appears to suggest? What is the unit's perspective? HWhat is mine?

-~ Should I shorten or drop some lessons to make room for several of these
examples?

-~ Should I splice or add aspects of the examples to my lessons? Should I
build this theme into what I already teach?

-- What methods am I using in the classroom? How do these compare with the
procesves suggested in the unit?

-~ I would like to do something 1ike that example (or unit), but I want to
prepare it my own way. I will check the bibliography for sources.

== I 1ike the idea of this lesson (or unit), but it seems too long (or not
long enough); I will prepare a shorter (longer) version myself.

- IiY??t to do a lot of these, but practically I can do only a few. So I
will!
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CHAPTER 417

AN ACT HB 3223

Relating to education.

Whereas the existence and growing arsenals of
nuclear arms and other weapons of mass destruction
present risks and opportvaities to human society
unmatched in recorded time, and

Whereas dealing positively with these issues, at both
individual and . ietal levels, requires advances in
rational analysis and creative problem solving, i proved

skills in conflict resolution and a clearer understanding of

how people form attitudes and reach decisiuns; and

Whereas it is the responsibility of public education, in
conjunction with parents, to intellectually and emo-
tionally prepare students to deal with major issues facing
soc:iiety. Meeting this duty requires nuclear age education;
an

Whereas today's students, to become active and
responsible participants in our society, deserve a balanced
and comprehensive understanding of the nature and
implications of the dangers we face, and opportunities to
develop knowledge and skills to meet the challenges.
Failure to provide this education may result in critical
ignorance, and in feelings of confusion, hopelessness and
despair; and ‘

Whereas school districts will benefit from having
available to them a developed curriculum which can
provide students, at appropriate ages, & balanced educa-
tion in the risks we face whereby they can develop needed
skills and understanding; now, therefore,

Be It Enacted by the People of the State of Oregon:

SECTION 1. (1) The Department of Education
shall prepare and make available to the educatioral com-
munity a comprehensive educational program affecting
appropriate parts of the curriculum, to:

(a) Improve dispute and conflict resolution skills and
encourage creative problem solving;

(b) Provide understanding of other cultures and the
roots and nature of conflict between cultures;

(c) Communicate insight into how attitudes are
formed and decisions are made;

(d) Present to students, as is appropriate to their ages,
a balanced discussion of the following topics:

(A) The history of the arms race,

(B) The short, intermediate and long-term dangers of .

the use of modern weapons of mass destruction;

(C) The changing nature of armed conflict; and

(D) The effect of tiie arms race on national and local
economies.

(2) A school district may adopt or medify and imple-
ment the educational program described in subsection (1)
of this section at the district’s discretion.

SECTION 2. In complying with the requirements
of section 1 of this Act, the Department of Education
shall consult and seek advice from representatives of at
least the following:

(1) Higher education;

(2) District school boards;

(3) School superintendents;

(4) School administrators;

(5) Classroom teachers at both elementary and sec-
ondary levels;

(6) School counselors;

(7) Curriculum development organizations; and

(8) Students.

SECTION 3. No later than August 1, 1988, the
Department of Education shall make available the educa-
tional program described in section 1 of this Act and shall
encourage its implementation in public school class-
rooms.

SECTION 4. The Department of Education shall
report to the Sixty-fifth Legislative Assembly on the use
and acceptance of the program with recommendations for

its further use.
Approved by the Governor July 1, 1987
Filed in the office of Secretary of State July 1, 1987
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:%ﬁ UNIT 1: UNDERSTANDING THE WORLD AKD ITS PEOPLE

. Today's young people will grow to become the caretakers of tomorrow's world.

2l They nead to have enough knowledge of that world to make responsible decisions

= that may affect all communities, nations and cultures. Do students know as

i much as the, should about the world outside themselves? Shouldn't they have

P the opportunity to learn more about the physical and natural world, both in
their local communities and around the globe? Shouldn't they be familiar with
people different from themselves, cultures different from their own?

The example lessons in Unit 1 .« 'vide responses to these questions. They
illustrate ways to give students real experiences and direct contacts with the
worid outside themselves. Reading, discussions and lectures about other
places and cultures will provide support for the main lessons.

Three main objectives underlie the lessons in this unit: to increase
students' knowledge of the outside world, including direct experience; to
enhance students' awareness of the rich diversity of human cultures and the
complex balance of nature and humanity's place in it; and to provide students
with a basis for understanding themselves, through interactions with other
people and comparisons with different cultures. In the long run, increased
understanding in these areas will help students make informed decisions about
other cultures and take their places as responsible citizens in the nuclear
age.

Teachers in these areas may be in the best positions to offer students
activities involving direct experience:

' Foreign Language and Social Studies: language study; cultural activities
5 involving food, clothing, celebrations, rituals or myths; trips to other
i countries; letter and student exchanges; simulations; guest speakers from
other cultures.

Science: 1lab study, field study and experimentation with the physical world
(ge?log¥. astronomy, chemistry, physics) and living organisms (biology,
ecology).

Arts: exposure to arts and crafts of other cultures (including folk arts,
graphic arts, woodworking, ceramics, textile arts, music, dance and
theater).

/Athletics: models of competition and cooperation with
other teams and communities; contact with others through sports exchanges
and homestays.

jvities: debate team; academic contests; model state
and national governm~nts; model United Nations.

Community service: service activities at the school, local, regional,
national or international level.

Te:ghgz§ in these areas may be more likely to provide supporting lessons and
activities:

Mathematics: study of demographics and global statistics; exposure to

mathematical patterns and techniques of other cultures.

Social Studies: study of present-day nations and cultures and their
: histories; study of cultures and ethnic variety within the United States;
P comparative study of governments around the world.
. English Language Arts: study of literature from cther cultures: study of
s interrelationship of languages; letter exchanges.
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s Topic: Cultural Awareness k:
. Title: “Lullabies Link People® i

Source: Reprinted from Myself and Others by Alexis Aquino-Mackels, David C. i
King, and Margaret S. Branson, ©1979 by Global Perspectives in i
Education, a program of the American Forum: Education in a Global
Age, Inc., 45 John Street, Suite 1200, New York, NY 10038.

Reprinted by permission.

Essential Learning Skills: 2.3 (d), 4.2 (c), 4.3 (b)

Suggested Grade Levels: K-3
Suggested Time: 3-4 class periods of 20-30 minutes each
Suggested Course Content: Music, social studies, English language arts

Objectives: A. To hear and sing lullabies - old and new - which come from =
several different cultures. i
B. To examine lullabies from various cultures to identify
similarities and parallels among groups and societies.
C. To have students describe their own life experiences, 5
relating how others have cared for them and how they, in s
turn, have cared for others younger than themselves.
D. To have students describe in thelr own words some of the =
o functions which lullabies serve. :
. E. To compose a simple lullaby using 1ulling words from a
. language(s) not their own.

Comments to the Teacher:
Lullabies have been sung for centuries by people all over the
world. They have been called "the original tranquilizers," "the
first love sonys a human hears," "folk music," "sleep rhythms,"
and a "means whereby caretakers of infants can release their
feelings -- both their Joys and their frustrations."

O NP T SS
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Lullabies have simple and direct appeal. Usually the words are
of secondary importance. Emphasis is upon sound and rhythm.
"Lulling" is their most important attribute.

"Lull" is a word which has come down to us from Roman times. In
Rome, those responsible for the care of infants used the word
"lalla" to quiet their charges. Other cultures have invented
words comparable to lalla (see chart). But, while the words used
for 1ulling may be different, lullabies the world over rely on
the power of monotone to induce contentment and sleep.

Procedure: You might begin by asking the children if they know what the word
"song" means. What songs do they 1ike to hear? To sing? How or
fron, whom did they learn those songs?

Next, ask the children to try to remember a time when they were
: much younger. Can they remember going to bed at night? How did
. they feel about going to bed? Who put them to bed? HWhat bedtime
routines, if any, did they follow?

13
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"Lullabies Link People"

Page 2

NS

Some children may recall a routine of watching a certain TV show,
after which time going to bed was mandatory. Others may recall
that someone told them or read them a story. Inquire about those
favorite stories. What were they? Why did the children like
them? How many of the children learned their favorite stories
"by heart" so that they could tel! if a page was skipped or D,
certain parts omitted in the tel1ing? Why do they think they T
wanted to hear the same stories over and over again? Why do they
thinkithe,story-tellers may have tried to skip parts on some

occasions?

Point out to children that, before they were old enough to watch
television or to understand stories, their parents or caretakers ..
may have used another way to get them to go to sleep. That
method probably has been used everywhere, for as long as there
have been people. Can the students guess what that means may
have been? They may guess that it was by rocking and/or singing
infants to sleep.

Say that there is a special name for the songs which paople sing
to babies when they put them to sleep. Each is called a
lullaby. Then explain to the children a 1ittle about the
purposes and the musical forms of lullabies.

Introduce the lullabies which are reprinted here. Let the ] .
children hear them, sing them, discuss them. (Note: You may
prefer having the children sing the melodies with "1ul1ing" words
instead of those shown.)

SRedRREET TRS LT TS R et g

e

Help the children to generalize as much as they can about the
universal aspects of child care and the interdependence of
infants and their caretakers.

ity

To conclude the lesson, introduce the children to some of the
"Tulling" words used by people arouna the world (see chart).
Select one or several of those lulling words and "compose" a
1ullaby which the children can sing. The lullaby can be as
simple as just repeating the lulling words over and over, or
get$:?g them to a melody with which the children are already
amiliar.

You may wish to give special consideration to the ethnic back-
ground of your students when selecting the 1ulling words for your
original composition. It may be that the children would enjoy
and benefit from using words of countries from which their grand-
parents or great-grandparents came.

Point out on a map or globe the countries which were the source

of the 1ulling words used in the children's own lullabies. Talk

about each country and the people who 1ive in it. If possible, .
show pictures of children who l1ive in that country.

)
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"Lullabies Link People™
Page 3

ey Extending the lesson:

w5 Students can be asked to bring to class snapshots or informal i
photographs of themselves as infants. Let each child describe o
what is happening in the photo he or she brings. Who is taking i
care of, playing with, comforting him or her? How does the
student think that person i~ feeling? How does the student think e
he or she felt about that person? The photos can be arranged in e
a special bulletin-board display and the students might talk i
about the changes they perceive which have taken place in them- L
selves and in their classmates since those photos were taken. i

Many of the children probably have had experiences caring for
younger brothers, sisters, or cousins. Encourage them to talk
about those experiences and to think of ways in which they can be
good caretakers. What stories could they tell or read to those
younger than themselves? What lullabies or other songs might =
they sing to them? How might they comfort them or make them feel e
more secure? The point is to help children discover for them- B
selves that they are capable of helping others and sharing their -
feelings. Knowing that they are competent improves the =
children's self-image, and a good self-image is one of the E
requisites for effective learning. &

Ny Evaluation: A. Have students describe in their own words some of the b
‘ functions which lullabies serve.
GE B. See "Objectives" and evaluate individual student partici- g

pation in the activities. ;
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Lull-Words From the World's Baby Language As Used in Lullabies
A-a-a Lithuania Lalo 1oli Pakistan
Ahay, hay, hay Gitksan Indian Mama ma Yuma Indian
(Canada) (U.S.A,)
Ai=ha, 2u au Latvia Me me me me Cree Indian
Ai Tu lu Poland (Canada)
Arroro ro ro Spanish-speaking Na, na, ninna- Italy, Greece,
countries nanna Macedonia
'Awe ' awe Suni Indian Nen nen France, Japan
(U.S.A.) Ni-ni-ni-ni Philippines
A-ya-ya Trinidad Ninni, ninni Tunisia
Baloo, baloo Scotland No no no nette Switzerland
Bayu Bayu Russia Obauba Basque
Bissam, bissam Norway Pi, pi, pi, pi Yiddish-speaking
Bom pe, bom pe Cambodia people
Cha-chang, Shoheen-shal-eo Ireland
cha-chang Korea Su su su su Estonia, Poland,
Dengu, dengu Indonesia Ukraine,
Dodo, dodo France, French Sweden
Pyrenees, Suze nane Friesland
Belgium, Haiti (Netherlands)
Doyi, doyi Ceylon Tororo tororo Guam
E-a, e-a, e~ Czechoslovakia, Tprundy, tprundy Russia
Germany Tulla Tu lu Lapland
Ha~0, ha-o Kwakiutl Indian Tun, kurrun Basque
: (Canada) Tuu, tuwu Finland
7 Ho-ho Egypt Uava Basque
Hoi-yo, hoi-yo Okinawa We we we we Chippewa
‘ Lala lai Iran Indian {U.S.A.)
W Lalla, Tullay Tull English~speaking Yee, le-le Burma
countries Yo yo yo yo Bantu (Africa)
Source: Leslie Daiken, The Luyllaby Book (London: Edmund Ward, 1959), p.9.
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= Topic: Cultural Awareness
Titie: "Key Country" Program

Source: Beaverton School District 48, Elementary Department; Elaine Mattson,
Curriculum Facilitator. .

RS

Essential Learning SKills: None
5; Suggested Grade Levels: K-6 e

Suggested Time: Throughout the school year as time allows and as it fits
into the regular curriculum.

Suggested Course Cecntent: Appropriate for all subject areas: music,
literature, art, math, social studies, etc.

Objectives: A. To recognize the cultural similarities and differences
between the U.S. and the key country selected.
B. To describe cultural elements of the key country.

Procedure: 1. Select a country to be studied in small bits throughout the
school year. Considerations in selection should be the
appropriateness for the age level of the students, the -
resources available, your community, and how the study will o
fit with the regular curriculum. o

Oregon's growing economic interdependence and social inter-
change with our neighbors across the Pacific. Each grade
level selected a country. Selection may be by classroom or
by school, if not by grade level.

‘ Beaverton teachers selected Pacific Rim countries because of

Examples: Beaverton Kindergarten teachers selected China as L
their key country because of its family-centered culture.
Its colorful costumes, New Year Festival, national symbol
(the panda), folk tales, and the availability of Chinese
food have made this study both fun and open to numerous
possibilities for teachers. Resources are becoming
plentiful.

The U.S.S.R. was selected by fifth grade teachers because of
its cortribution to the regular social studies curriculum
which focuses on U.S. History. The history, government,
natural resources, and culture of the Soviet Union are
studied and compared to similar elements in the United
States. With the opening of cultural exchange, it is
becoming increasingly easy to find resources and materials.

AT MR A AT SRRy WY

Through the media, Australia's Bicentennial celebration in :

1988 and its World's Fair Exposition have brought that E

country closer to the U.S. HWith the common thread of an :
3 English heritage, second graders have found the language and
. the people similar, yet different.




“Key Country" Program

Page 2

2. Rather than studying the country as a unit, lessons are
taught throughout the year that use the key couniry as a
focus of content while the objective of the lesson may be a
process skill. For example:
reading: stories that take place in that country; gathering
information about the country

literature: folk tales from the country, by authors from
that country

art: artists from the country; art projects in the form of
the country's folk art (Ukranian eggs, kite making)

geography: 1{dentifying major cities, rivers, mountains;
comparing sfze, population, topography, etc.

language arts: writing letters (pen-pals), stories, informa-
tion pieces; oral presentations ("show and tell").

3. Check for resources:

- in your library for books, films, kits, etc.

- in your community for people (natives, travelers), places
(field trips to stores, restaurants), things (artifacts)

- on ycur newsstand for current news stories from the daily
newspapers, weekly magazines, monthly journals

- on TV for special events and programs

- at consulates, embassies, travel bureaus

Extending the Lessons:

Evaluation:

A festival day, celebrating the key country may be planned to
include a presentation to other classes, parents, special visi-
tors, etc. This may take the {orm of a play, a display of arts
and crafts, artifacts, food sampling, sharing of stories, etc.

When the students have become so familiar with the country they
have studied that they feel "akin" to it, that will be the mark
of a successful venture. By touching another culture periodi-
cally throughout the year, they should gain a sense of famil-
farity that will transfer to understanding as they grow older.

20
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Topic: Global Interdependence: Environmental, Economic, Social

Titie: "Arctic Simulation”

Source: Reprinted with minor changes from Elementary Economics, Grades 4-6,
Oregon Council for Economic Education, 1987, pp. 113-124. Adapted
from Master Curriculum Guide for the Nation's Schools, Part II,
Strategies for Teaching Economics: Junior High School Level (Grades
7-9), 1981, Joint Council on Economic Education, 1212 Avenue of the
Americas, New York, NY 10036.

Essential Learning Skills: 6.2 (b-g)

Suggested Grade Levels: 5-9

Suggested Time: 2-3 days (40 mins/day)

Suggested Course Content: Social studies (economics, global studies)

Objectives: A. To explain how productive resources are used to make goods
that satisfy human wants.
B. To describe how efficiency results from specializing in
production, from the division of labor, and from trade.
C. To use economic vocabulary to discuss world trade.

Generalization: Students will understand that in an attempt to use resources
more efficiently to abate scarcity, nations of the world
trade goods and services and as a result become inter-

dependent.

Materials: “Rules for Arctic Simulation" (one copy per student), FISH, IGLOO
and PONCHO drawings (2-3 copies, sufficient to post around the
room so that all students can get to them), lots of white and
yellow paper, easily cut cloth, five compasses, ten rulers, seven
pencils, three scissors, three felt markers, two staplers, two
green crayons.

Vocabulary: Efficiency: The production of as many goods and services as
possible for the fewest possible resources.

Interdependence: Reliance of people on each other to get what-
ever they do not produce themselves.

Procedure: This activity should be done in three separate rounds.

Round One: The purpose of the first day's activity is to have
the students experience the difficulty of producing a large quan-
tity of goods with limited rescurces in a limited time. Most or
all the students will be unable to do so and will therefore end
Round One with feelings of frustration. Establish the mood for
the activity by telling the class that they are lost on an Arctic
island with 1ittle hope of rescue. The goal is that every
student will be able to remain in this community. Pass out the
RULES FOR ARCTIC SIMULATION. Have students read the handout.
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“"Arctic Simulation*

Page 2

Then go over it with them. Post the FISH, IGLOO AND PONCHO i
DRAWINGS on the wall in a convenient place for students to get to. :
ASK: a. Hhat basic needs must you satisfy in order to survive?
(food, clothing and shelter)
b. HKhat need does the fish model represent? (food)
c. HKWhat need does the igloo model represent? (shelter)
d. HWhat need does the poncho mcdel represent? (clothing)

Explain to the class that in order for all to remain in the
community, they must produce one of each type of basic need for
each class member within 15 minutes (you may wish to allow 20
minutes); i.e., for a class of 24, they must produce 24 fish, 24
fgloos and 24 ponchos. If they fail to produce this amount they
must remove from the community as many students as there is a
shortage of any ftem.

Distribute the tools. Students may not introduce extra tools or
break pencils in two to increase the supply.

Tell the students to begin. At this point, the role of the
teacher is to enforce the rules. Be sympathetic and encourage s
those students who are slow starters or who want to give up. If- 1
students have questions, answer them one at a time and do not &
hurry, so as to make questions expensive in terms of lost .
production time. This helps them to feel the desperation in
their situation.

R . : .
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If the whole activity breaks down because of the students' frus-

tration or awareness of having no hope of completing the task, 3
stop immediately. At the end of Round One collect all the =
materials and equipment and make sure everything is accounted fo:r. ¥

Round Two: The purpose of the second part of this activity is
for the class to develop group cooperation and the idea of
division of labor.

Begin with a review of the efforts made during Round One. If any
students managed to remain in the community by completing all
three reproductions, congratulate them.

Tell the students that today they get a second chance to do
better under the same conditions. They will be given the same
amount of time and the same equipment and resources. They will,
however, first have a maximum of 15 minutes to discuss the pro-
blem as a class to see if they can work out better solutions. At

22



“"Arctic Simulation”
Page 3

this point, the teacher should retreat from a position of domi-
nance and make it clear that the students will have to work out
their own solutions.

There is usually a minute or two of awkward silence but eventu-
ally every class responds. Note how decisions begin to be made.
This is one of the most interesting periods in the simulation,
for the group must determine whether decisions are going to be
made on a democratic basis or whether it will follow the lead of
a strong group or individual who makes decisions and gives
orders, Every class seems to eventually organize itself into
thiree groups--each producing one item.

Further specialization develops if the groups are organized so
that each individual does just one step in the production pro-
cess. Toward the end of the 15-minute planning period things
become frantic as each group decides what resources are needed to
complete i1ts task and starts to negotiate with other groups for
these items. If a group is well organized, everyone will have an
important role to play and the resources to accomplish it. This
{s why it is important that there be a sufficient but not an
abundant supply of resources and tools from the beginning. Some
students can be efficiently employed as transporters of the
finished goods to the teacher for approval and credit.

After 15 minutes, let them have the materials and begin a 15-20
minute production period.

Everyone is usually much busier and happier during this round.
The teacher's main task is to keep a running total of approved
units which have been produced. These units begin to flood in
after the first 10 minutes of the round and things become wild as
the end of the production period approaches. When the 20 minutes
are up, collect the matervals and equipmeant and tally the scores.

Round Three: Question the siidents to help them relate the
simulation to economics. Questions that might be asked are:

a. HWhat problems did you or your group face during Round
One of the simulation?

Students will point out that there was a lack o¥ tools and
time, thereby preventing them from producing endugh to
satisfy their basic needs. Use their observations to
introduce the problem caused by the abundance of huwan needs
or wants compared to the 1imited means society has available
to satisfy them, in other words, scarcity, a concept central
to the study of economics.
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"Arctic Simulation® -
Page 4 .
b. Specifically, what did you need if you were to remain in

the community?

Stu.ents will say that they needed paper, pencils and
rulers, etc.--economic resources. Go on to name the three
categories of resources or factors of production: natural,
human and capital. Interestingly enough, students often
overlook human resources (their own labor) as a factor of
production necessary to remain in the community.

The materials and equipment used in the simulation should be
related to the categories of natural resources (the paper
and cloth are essentially products of the land) and capital
(rulers, compasses, pencils, etc.). Students no doubt found
that some systematic organization of production was also
necessary, a discovery that helps reveal why societies p
develop economic systems in order to survive. =

c. Explain how you organized yourselves in Round Two in
such a way as to greatly increase production.

From the students' responses to this question you can develop
some of the basic characteristics of economic organization s
in modern economies: division of labor, interdependence and o
trade. How did you decide what groups to form and what task .
each individual in the group would do? This question leads
to a discussion of the decision-making process.

e
e iR Qe d

d. HWhat basic problem did you try to solve during the
pianning period prior to Round Two?

Students should easily comprehend that they were trying to ;
determine how they could most efficiently produce th+ food, :
clothing and shelter they needed to remain in the community. :

e. HWhat are the three basic economic questions any economic
systgm Tgst answer before it can solve the problem of
surviva

Students should name:

e What to produce, in this case determined arbitrarily by
the simulation which forced the production of fish,
) ponchos and i1gloos regardless of whether students may, for
\ example, have preferred meat, raincoats and tents.

e How to produce goods, determined during the 15-minute
plarning session.

.
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e The third economic question, for whom goods are to be
produced, is one that students never deal with during the
planning period. It never seems to occur to them and even
if 1t did the shortness of the planning period would
probably prevent them from arriving at a conclusion.
Bringing up the issue leads to interesting discussions.
Assume that in Round Two our hypothetical class of 24 was
able to produce the following units.

Food Clothing Shelter
34 16 24

How many students remain in the community? Eventually they
will see that since every person who was to remain needed at
least one unit of each, only 16 out of the 24 students will
remain in the community. Then comes the crunch: which 16?

Extending the Lesson: Alternative Uses for Resoyrces

For whom goods and services are produced is one of the most
perplexing questions in economics. If we produce for one area of
the economy, then resources are not available for another.
Discuss with students the implications of using resources for:

Evaluation:

]0
2.
3.

4.

Heart transplants rather than advertisements against smoking.
More jail space rather than Jobs programs.

Law enforcement against drunk driving rather than alcohol
treatment centers.

Military buildup rather than domestic programs.

Students will know that interdependence refers to the relations
among people, businesses, regions or countries that make the
existence or actions of one necessary to the well-being of the
Othﬁri It necessitates trade, creating different types of
markets.
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Page 6 .
STUDENT HANDOUT gfi

RULES FOR ARCTIC SIMULATION

'ﬁ%‘ SETTING: The class has been lost on an Arctic island with 1ittle hope of
“ rescue. Your individual goal is to remain with the others in the community.

PROCEDURES AND RULES

1. You will each be required to produce one of each of the three types of
basic goods corresponding to the model sheets that have been posted in
the classroom.

2. Your reproductions from the models must be exact in every detail. No
tracing of the models is allowed. The teacher may require you to improve
any inexact reproduction or tear it up and tell you to start over and =
make another one. Use cloth to make the poncho model and paper to make e
the fish and the igloo. L

3. When you complete a reproduction, hand it in to the teacher immediately _iﬁ
in order to earn credit for it. '

4. You may use only the equipment and materials your teacher supplies to you
and you must not talk with other students until allowed to by the ’
ieacher. No extra pencils, etc., are permitted. You may not break the
pencils in half. '

5. Because some of the tools you will be using, especially the compasses, <
are potentiaily dangerous, no roughhousing will be allowed. =

6. If you have any questions, the teacher will answer them for you ;
individually. However, by asking questions you will be losing valuable ®
production time. g

7. The tihe limit for the task is 15 minutes, or 20 minutes, as the teacher
specifies.

8. At the end of the allotted time, turn in materials, equipment and
partially completed reproductions to the teacher.

From Master Curriculum Guide for the Nation's Schools, Part II, Strategies for

Teaching Economics: Junior High School Level (Grades 7-9), 1681. Joint

Council on Economic Education, 1212 Avenue of the Americas, New York, NY ’ :
10036.
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FOOD—Fish
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Topic: Cultural Awareness
Title “"Customs and Culture of the Soviet Union"

Source: Developed by Shari Levine, McKenzie River Elementary School (McKenzie
School District), 51187 Blue River Drive, Finn Rock, OR 97488-9606.
Additional sources of information:

e Russian alphabet/phrases and Elementary School Life: The Pairing
Project, PO Box 19049, Portland, OR 97219; (503) 245-3519.

e "The Bear" - Children's Games From Many Lands by Nina Millen,
Friendship Press, 475 Riverside Drive, New York, NY 10115. ©1965.
Used by permission.

Essential Learning Skills: Varies by activity
Suggested Grade Levels: 4-7
Suggested Time: Varies by activity

Suggested Course Content: art, English language arts, home economics, physical
education, social studies

Objective: A. To identify and experience Soviet customs and various aspects
of Soviet culture.

Procedure: Engage students in one or more of the following activities:

Russian alphabet and phrases

Introduce students to the Russian alphabet and language. Have
students use the phrases provided when writing to Soviet pen pals
(see "Global Pen Pals" activity, page 69. Soviet pen pals may be
obtained from the California Association of Student Councils, 313
W. Winton Avenue, Hayward, CA 94544-1198. Send the name and
address of each student, and your school name. The letters that
your students receive will be in Russian 50 you will need to
arrange for translation.

Russian Tea Cakes
ga¥e students make (or sample) Russian Tea Cakes using the recipe
elow:
1/4 tsp. salt; 1 tsp. vanilla; 3/4 cup finely chopped walnuts;
1 cup butter; 1/2 cup powered sugar; 24 cups flour.

Combine all ingredients and form balls about one inch in
diameter. Bake on greased cookie sheet at 400 degrees, 14-17
minutes. While hot, roll in powered sugar.

"The Bear™ (8-30 players) (Game similar to "Tag.")

A square field is marked off to accommodate the players without
too much crowding. Inside the square an oblong space is marked
off (by drawing on the ground with a stick, or placing lines of
stones) for the Bear's den. One of the children is chosen to be

the Big Bear or the “"Medvidisko" (Meedvedeesko). HWhen over twenty

are playing, more than one Big Bear is chosen and several groups
take part.
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“Customs and Culture of the Soviet Union"
Page 2

" The Bear goes into his dei and the players move ahout the field. . re
e Suddenly the bear shouts from his den, "The Bear is coming!" He

oy runs out of his den with his nands held together. He tries to

if catch a player by touching him with his locked hands. As soon as

St he has caught one, that player b.comes a Bear and both run into

- the den.
They join hands and one of them announces, "The Bears are coming,"
and they go hunting in the field. They are allowed to catch only
one player at a time by touching him/her with their free hands.
They must always keep together and not break apart. When the Big
Bear and Bear have succeeded in catching a third Bear, all three
run into the den, join hands and advance again. The Big Bear
always stays at the end of the line, which grows in length until
all the players have become Bears. Any player who goes into the
den or steps out of the field becomes a Bear. The last player to
be caught becomes the Big Bear for the next game.
(Mrs. Lubow Hansen, Kiev, U.S.S.R. and Washington, D.C.)

Share the following information with your students, either orally
or as a handout:

Soviet school children begin school at the age ¢ seven, although .
many children will have gone to preschools and kindergartens which .
are in or near the apartment complexes where they 1ive. The ._ﬂj_‘i.
Soviet schools go from first grade tu tenth grade. School hours B
are from 8:30-1:30, six days a week. R
Because all the schools in the country are controlled by the e
Ministry of Education in the capital city of Moscow, and because EE
there are no private schools, every Soviet child studies the same
courses, using the same books at each grade level. The standard
course of study is shown below:

NUMBER OF HOURS PER WEEK IN CLASSES

R TR AT P
gty e YR G

Grade Level: 1 2 3 4 5 6
1. Russian Language 12 n 10 0 6 4 %
2, Russian Literature - e e- 2 2 2 %
3. Mathematics 6 6 6 6 6 6
4, History - - - 2 2 2 3
5. Nature Studies - 1 2 2 e e %
6. Geography - - - - 2 3 %
7.  Biology e 2 2 :
8. Physics - - - - - - 3
9, Foraign Languages (Eng.) - - - - 4 3
0. Art 1 1 1 1 1 1 %
n, Music 1 1 1 1 1 1 ;;
12, Physical Training 2 2 "2 2 2 2 A(:»{
13, Labor 2 2 2 2 2 2 ’ &
4, Primary - - - - - - ;is:

Militarv Training
TOTALS (Weekly) 24 24 24 24 30
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*Customs and Culture of the Soviet Union"
Page 3

In addition to school work, all Soviet students belong io clubs
similar to Scouts, 1n which many after-school activities are
organized--sports, crafts, music, etc. Unlike the Scouts, these
clubs are run by the government. For children 7-9, the club is
called the "Little Octobrists." For children 10-15, the club is
ca'led the "Yourg Pioneers." These clubs also sponsor summer
camps. Russian children share the enthusiasm oi American children
for television. Nimost svery home has a TV set, although most are
black and white.

o Discuss with students the simitarities and differences
between Soviet and American education.

ini
Prior to doing this art activity, provide information and show
pictures of Faberge eggs (magnificentl, crafted jeweled objects
d'art once exchanged among the Russian royal family at Easter).

Materials: pencil, tablespocn, candle, stylus with hoolow point,
beeswax, four glasses of vegetabie dyes (yellow, orange, red,
black), a raw white egg, facial tissue.

Easter eggs decorated with intricate colors and designs have been
a Ukrainian art form for centuries. The directions given below
will allow students to produce a traditional Ukrainian motif. If
you prefer, students may make their own designs. In either case
the procedure is simple: a raw white egg is dipped into
successively darker colors of dye, while areas to be protected
against the dye at any stage are covered with beeswax.

1. Holding the pencil steady in one hand and rotating the egg in
the other, draw a 1ight pencil line completely around the egg
lengthwise.

2. Draw another 1ine crossing the first 11ne at right angles,
thus dividing the egg into quarters.

3. Draw a third, horizontal line around the middle of the egg.

4. Load the stylus (available from art supply stores) by scraping
it over the beeswax, and hold the point briefly over a candle
flame. Draw the stylus over the penciled lines on the egg.

5. Draw new lines with the stylus, bisecting the open areas and
dividing each area into 6 triangles.

6. Place the egg in a spoon and dip it into the yellow vegetable
dye. Gently pat 1t dry with a tissue.

7. D:a¥ small circles in alternate triangles with the wax-loaded
stylus.

L
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"Customs and Culture of the Soviet Union"

Page 4

8. Dip the egg in the orange dye (the waxed circles will remain

yellow). Pat dry.

9. Place a dot of wax in the center of each circle.
10. Dip into the red dye and pat dry.

11. Draw fine diagonal 1ines in each of the remaining triangles.

12, Immerse in the black dye.

13. To make the colors gleam on the decorated egg, melt off the
protective coats of wax by holding the egg over the flame,
rotating and wiping it gently with a facial tissue.

14. The decorated egg will keep for years, long after its contents
dry up. Keep decorated eggs out of direct sunlight so colors

will not fade.

Evaluat.on: Have students write a paragraph or two describing what they have
learned about the customs and culture of the Soviet Union from the

above activities.
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Topic: Cultural Awareness
Title: “Significant Facts Regarding the Human Habitat"

Source: Adapted from GLOBAL STUDIES - An Inquiry Cours~ vor Senior High
inui . Developed by a consortium of

spectally trained teachers; funded by a Title IV-C grant through the
New Jersey Department of Education. Available at cast. For further
information contact: Center for U.N. Reform Education, 418 7th
Street SE. Washington, D.C. 20003.

Essential Learning Skills: 2.2 (a); 7.2 (b,c)

Materials: Research Assignment (2-page student handout); Student Worksheet,
"Basic Data on the Muman nabitat" (transparency master included
with this lesson), clear transparency (optional), outline maps of
the world (& 1/2" x 11"),

Suggested Grade Levels: 9-12 (could be adapted to 6-8)

Suggested Time: 5 days
Suggested Course Content: Social studies (global studies, geography)

Objectives: A. To acquire data relevant to an understanding of the physical
and cultural world.
B. To practice research skills by using 2 wide variety of
sources to acquire information.
C. To interpret data and formulate generalizations.

Procedure: Day 1: Distribute the Research Assignment student handout.
Direct students to draw from memory an 8 1/2" x 11" map of the
world, to label from memory the continents and oceans, and to
answer (without using resources) the map questiornaire portion of
the Research Assignment handout by placing the answer-number on
the map. Map questions on the Research Assignment are marked by
an asterisk (*). Collect rough maps for later comparison,

(Note: HWhere have students located North America--center of

page?)

Day 2: Pioject the transparency, "Basic Data on the Human
Habitat." Inform students that their work for the next few days
will involve library research to locate data that can be grouped
into the five categories shown.

Days 2-3: For each of the five categories have a group of

students collect data as required on the Research Assignment ha~d-

out. Distribute the Research Assignment Worksheet. At end o+
scheduled 1ibrary time, students return the worksheets to teacher
for duplication for next day's use.

Day 4: Distribute copies of the five worksheets to each student
for reading; then probe for generalizations, which might be
written on a clear transparency. For homework, distribute an

a™,
)
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"Significant Facts Regarding the Human Habitat"

Page 2

accurate outline map of tha world and re-assign "Day 1
Srgcedure." this time to be done with the help of the collected
ata.

Day 5: Students compare their two maps, review the worksheets
and write a page on "What I learned" (teacher should note the
"strata" of learning--facts, thoughts, generalizations, atti-
tudes, values). Retain papers for course evaluation.

Use part of the class for a review and discussion on "What I
Learned" and for a reconsideration of generalizations.

Extending the Lesson:

Evaluation:

A. For Knowledae of Global Dynamics:

Students might be ~sked to draw maps showing world movement

of various products: automobiles, TV sets, wheat, oil,

etc. More sophisticated students might be able to draw maps
showing capital flow before and after World Har I or before

and after the Arab oil embargo of 1973.

B. For Perspective Conscioysness and Cross-Cultural Awareness:
Students might be asked to draw maps of the world from a
variety of perspectives: social, cultural, physical,

political, etc. Each shows a different aspect of the world.

C. Skills Lessons:
This lesson lends itself to teaching graphing skills. Ask
students to draw pie graphs and/or two-axis graphs to dis-

play data such as: (1) GNP per capita for selected countries

or continents, (2) calories and/or grams of protein per
capita for selected countries or continants, (3) life

expectancy, (4) literacy, (5) military spending, per capita

or total, (6) the number of animals listed as in danger of
extinction, (7) energy consumption, (8) gold prices, (9)
pgacekfeping expenditures, (10) known reserves of various
minerals.

See Day 5 under Procedure section.

FE'N

S
. -
A

D4

.. B TR L B NI OO P R U S SR o e e Rt "
c'.‘éxi..‘.§;-!"i}§l U EIYL S T e e U R v T et S W S AcpLamalt :"“ .

S PR

1



“E

“Significant Facts Regarding the Human Habitat“

Student Handout
Page 1

RESEARCH ASSIGNMENT
Label the continents of the world on the map.

SECTION I -~ PHYSICAL

].

E g
~J O on > w 133 ]

WO Co

Indicate on which continent the highest annual rainfall occurs and on

which continent the lowest annual rainfall occurs.

I?dicate or which continent the greatest annual food production takes

place.

I?dicate on which continent the lowest annual food production takes 5
place. =
Indicate on which continent the highest number of grams of protein per ¥
capita 1s consumed.

Indicate on which continent the lowest number of grams of protein per

capita is consumed. '

Indicate the major world-wide ocean and wind currents.

Locate the continent(s) where the following raw materials are E
produced: oil, coal, uranium, gold, diamonds, tin, iron ore, natural &
rubber, nickel, bauxite, zinc, manganese ore. o
How many countries are there in th: world today? §¢
What is the percentage of land ard tie percentage of water on the B
earth's surface? B

§£%llgi=il=;=gﬁﬂg£ﬂﬂﬂﬁl§
0

n.
12.

13.
14.
]5.
16.

17.
18.

19.
* 20.

* 21,
22.
* 23,
* 24,
25,
26.

27.
* 28.

29,
30.

*Questi

What is demography? B
What is meant by the term "birth rate?" =
What country has the highest birth rate? What country has the lowest o
hirth rate? %
What 1s the birth rate in the United States?

What is meant by the term "1ife expectancy?"

What country has the highest 1ife expectancy rate?

What ;g the 1ife expectancy in the United States (both for men and
women)?

What is meant by the term "infant mortality rate?"

What country has the highest infant mortality rate? HWhat country has
the lowest infant mortality rate?

What is the infant mortality rate in che United States?

In what country is the population density (number -€ people per square
mile) the highest?

In what country is the population density the lowest?

What is the population density of New Jersey?

What country has the highest literary rate?

What country has the lowest literary rate?

What is the literary rate in the United States?

What nation has the highest per capita income? What nation has the
Towest per capita income?

What is the per capita income ir the United States?

On which continent is the greatest number (percentage) of people
employed in "white collar" jobs?

On which continent is the greatest percentage of people employed in
agriculture jobs?

On which continent(s) are the following diseases still a major health
problem: malaria, yellow fever, diphtheria?

ons to be identified on first map.
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“Significant Facts Regarding the Human Habitat"
Student Handout

Page 2 . -
RESEARCH ASSIGNMENT B
* 31. On which continent is the country with the highest standard of 1iving 3

* 32.
33.

found? .

gn wglch continent is the country with the lowest standard of 1iving B
ound?

On which continent is the country with the highest number of unemployed

located?

SECTION IV - POLITICAL

34.

35.
36.

37.
38.

39.

Identify the five major religions of the world and indicate where they
are concentrated on the map.

Identify, on the map, the 12 major language regions of the world.
Indicate at least three different types of political organization and
locate at least one country for each.

Locate and identify the 12 major political regions of the world.
Define the following climate regions of the world and name one country
that fits each classification: tropical, subtropical, semiarid, i
desert, Mediterranean, marine continental, high latitudes. -
Name and locate at least three political-regional or economical- ‘
regional organizations. ¥Z

SECTION V - ECONOMIC

40.
4] .
42.
43.
44.
45,
46.
47.

48.

49.

Define the following terms: have-not nations, underdeveloped nations,
developing nations, developed nations, third world nations.

Locate on the map one country that exemplifies each of the above
categories.

One which continent are the majority of countries developed?

What is : 2ant by the term "gross national product?"

Which country has the highest gross national product? What country has
the lowest gross national product?

What is the current gross national product of the United States?

?n w?igﬂ continent are the majority of strategic national resource:
ocated?

On which continent are the majority of strategic natural resources
consumed?

What is meant by the flow of international trade? Give at least three
examples of international trade affecting the United States and (a)
developed nations (b) underdeveloped nations?

Where is the greatest concentration of industrial output located?

“Questions to be identified on first map. ®
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"Significant Facts Regarding the Human Habitat"
RESEARCH ASSIGNMENT: STUDENT WORKSHEET

NAME(S) DATE

i DATA ON HUMAN HABITAT

V)
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Topic: Cultural Awareness
Title: "Potluck Hunger®

Source: Reprinted with minor changes from The World Citizen Curriculum,
Department of Education, State of Hawaii, RS 85-8654, September 1985.

Essential Learning Skills: 1.4 (b), 2.3 (d), 3.1 (a,b,d), 4.2 (3), 6.3 (c,f)
Suggested Grade Levels: 7-10

Suggested Time: 1-2 days

Suggested Course Content: Social studies (global studies, economics), home i
economics =

Objectives: A. To experience through a simulation activity the disparity in
wealth and resources which exists in the world today.
B. To formulate generalizations that explain the distribution
of population, resource consumption and food distribution
among the major land areas on Earth.

Materials: Continental birthplace cards, hat from which students draw their
birthplace cards, classroom chairs, plastic knives, bread and
butter, fruit juice.

N Procedure: 1. Divide the room into 12 parts with Europe represented by

- 1/12 of the space, North America 2/12, Latin America 2/12,

. Africa 3/12, Asia 4/12. Have large world maps and/or signs

; designating each continent (Latin America includes Mexico,
and Europe includes the Soviet Union to the Ural Mountains).

2. Prepare in advance continental birthplace cards in propor-
tion to the population percentages in Table 3. It is impor-
tant that students randomly draw birthplace cards out of a
hat or fish bowl, highlighting the fact that it is not by
anyone s design or particular virtue that they were born
where they were. Each person is to remain in his/her
continent (sitting on floor or standing).

3. Divide up the chaiis, knives, bread and butter in proportion
to the percentages given in the following tables. Distrib-
gtglchgirs in each area according to % per capita GNP, as in

able 4.

4. Distribute knives according to % per continent in Table 4.

5. Distribute bread and butter according to % per capita of
animal protein consumption in Table 5.

6. Optional: Tell the class that they are to decide as a

planet how the fruit juice is to be distributed. Let the
distribution proceed according to what the group decides.
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"Potluck Hunger"
Page 2 o

éf Table 1 ke
e Land-People Distribution Area 2

Area Unde-
tinent/Region Total Land Area ltivation

Africa 11,700,000 sq. miles 5%
Asia 17,100,000 sq. miles 12%
Europe 3,800,000 sq. miles 17%
Latin America 7,800,000 sq. miles 4%
North America 7,600,000 sq. miles 12%

Table 2
Population Density
(Population / Square miles of land)

Africa: 31.1 people/sq. mile

Asfa: 129.65 people/sq. mile

Latin America: 38.1 people/sq. mile
North America: 29.26 people/sq. mile
Europe: 172.1 people/sq. mile

Table 3
Population

% of Horld
Continent/Region Total Population Population

Africa 412,000,000 9%
Asia 2,608,000,000 57%
Europe 754,000,000 17%
Latin America 366,000,000 8%
North America 397,000,000 9%

Table 4
Gross National Product

Continent $ Per Cont. % Per Cont. Per i % Per i

Africa $ 998 3 $ 240 3
Asia 710 B 19 300 4
Europe 1,404 B 38 2,000 23
Latin America 207 B 5 650 8
North America 1,320 B 35 5,500 62
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"Potluck Hunger"

Page 3
Table 5
Daily Consumption of Animal Protein
Gm. Per % Per Gm. Per % Per Servings Per

Continent Continent  Continent  Capita Capita 100 People -
Africa 5,690 m 8 14 9 2%
Asia 15,519 m 23 7 5 6 s
Europe 24,852 m 36 38 26 9%

Latin America 7,200 m 11 24 16 3

North America 14,678 m 22 66 44 6

7. After the simulation has been completed, organize students
into small discussion groups to formulate generalizations
based on their experiences. Assign focus questions from the
following 1ist or write your own questions.

a. Why are some land areas highly cultivated while other
only have a small percentage of land under cultivation?

b. Why do large numbers of people concentrate in some land
areas while other areas only have a small percentage of
the tctal population?

c. Why do you think there are so many starving people in
the world when total food production is adequate to
provide every person on Earth with an adequate diet?
(Student answers may vary.)

d. Describe your feelings as you participated in this
experience (all groups).

Extending the Lesson:

1. Invite representatives from "global action" organizations to p
visit your class and have them discuss the global population &
crisis, world hunger, consumption of the world's natural =
resources and other topics related to this activity. Specif- '
ically, you might contact Rosaiie Schmitz, Returned Peace 5
Corps Volunteers of Oregon Speakers Bureau, 4106 SE Franklin 5
Street, Portland, OR 97202; (503) 236-8653, cr Charlotte -
Kennedy, The Horld Affairs Council of Oregon, 1912 SW 6th
Avenue, Portland, OR 97201; (503) 229-3049.

2. Have students research data on individual countries for

comparison purposes. An interesting comparison to GNP might
be that country's debt.

Evaluation: See item #7 in Procedure section.
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Topic: Roots and Nature of Conflict Between Cultures

Title: "What Are the Causes of War?"

Source: Repr1nted with minor changes from es for T ing A
Nuclaar Arms Race: A Guide for High §ghool Teachers, Milwaukee
Public Schools, Milwaukee, Hisconsin, ®1985, pages NP 2-3, # 2-1.
Reprinted with permission.

Essential Learning Skills: 2.2 (d), 3.1 (b,d), 4.2 (&), 7.2 (b,C)

Suggested Grade Levels: 10-12

Suggested Time: 2-3 days

Suggested Course Content: Social studies (U.S. history, world history,
global studies, international relations)

Objectives: To examine some common causes of war.

O o>

and world history to the "common causes of war."
To analyze and evaluate the causes of past wars.

Procedure: 1. Distribute a copy of "What are the Causes of War?" to each
student. They are first asked to examine Table A, which
lists “Some Common Causes of War." Next, by using supple-
mentary materials found in the classroom or by visiting the
library, students work in groups of four to discover the

causes of the wars listed in Table B. Students are not
limited to the causes found in Table A as particular
conflicts may require situationally specific answers.
Suggested causes to the conflicts listed on Table B are
provided on pp. 48-49.

2. Divide up the "Discussion Questions" among the four groups
of students. Ask each group to discuss and prepare answers

to three of the questions to be shared in a large group
discussion.

3. Begin the large group discussion of each of the questions by
asking those small groups assigned a particular question to

share their ideas. Build the discussion by encouraging
others to respond to those ideas.

Extending the Lesson: Have students examine global "hot spots" and identify

the causa(s) of each conflict.

Evaluation: Ask students to identify - either oraliy or in writing - some of
the common causes of war and to provide examples of specific wars

in history as support.

45
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"What Are The Causes of War?"

Student Handout %;
Page 1 o
'?ﬁ Over the years of human history the desire to acquire land was to be just one =

of the causes for war between various societies. Religion, economic needs,
political differences, individual human weaknesses, the desire for power over

?thers. and many other rauses have led one generation after another to engage
n war.

353 Study Table A which follows. It should help you to understand some of the
- common causes of war.

Table A
"Some Common Causes of War"

Competition for the control of nearby territory for either
resources or security.

Desire to control and eventually absorb other people or nations
thereby creating an empire.

Desire by a group of oppressed people who have a common culture ‘

to throw off the control of another nation. %

TN

:? Fear of the growing power of another nation.

The desire to fight with other nations whose people speak, act
and worship differently.

Rivalry over commercial trade; to have a secure market for
goods and a reliable source of raw materials.

Desire for revenge over past injuries inflicted by another
nation.

The wish to forcibly spread the "correct" system of beliefs or
goverrment among the people of a nation to be conquered.

Desive to acquire natural resources or other forms of wealth.

S
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k "What Are the Causes of War?" o
A Student Handout 5
Page 2
f; Look at Table B below which provides a 1ist of wars that are studied in world ii
= history and United States history. HWork in groups of four to identify the
N causes for each of the wars listed. Once your group has identified the causes
ol for all of the wars on Table B, compare them with those provided in Table A.
"Some of the Major Hars in History" ;
In_World Hi In U.S. History ‘ii
The Punic Wars The French and Indian Wars w
The Crusades The American Revolution {?
The Hundred Years' War The War of 1812
The Thirty Years' Har The Mexican War g
. The Seven Years' Har The Civil War
L 3
The Napoleonic Wars The Spanish-American War %é
The Franco Prussian War World War I ”%
(American involvement) 2
The Boer War World War II
(American involvement) b
World War I The Korean HWar .g
World War Il The Vietnam Har §

Discussion Questions:

What other causes did you discover that could be added to Table A?
Have any of the causes listed become obsolete? Why? :
Are some wars unavoidable? Khy? ;
Are some wars meaningless? Are all wars meaningless? Why? ;
Why do historians sometimes conclude that the results of one war often

"set the stage" for ancther war? ,
Can historians disagree over the "true" causes of war? Why? ¥
Is there a difference betwaen "going to war" by starting a war, versus
"going to war" by fighting back in self defense?

L 3 *
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R "What Are the Causes of War?" o
L TEACHER MATERIAL - TABLE B i
o * The causes for the wars listed in Table B are mere "thumbnail sketches" that 2
are intended to refresh the memories of teachers who have not taught world )
history or United States history for come time. Like all historical inter- &
pretgti?nz they represent the views of the author and are not to be construed
as absolutes.

Table B
"Scme of the Major Wars in U.S. Hi tory"*

i : Competition and rivalr. between the French S
and British was projected to overseas territories 1689-1756, as both i
wished to dominate the resources of North America. =

The American Revolution: Inept administration by a monarch produced
unpopular legislation which led to revolt.

The War of 1812: Issues of maritime rights and War Hawks' desire for

territorial expansion led to war.  21
The Mexican Har: Unrest in a border territory and desire for territory _ég
led to war. 'Q
The Civi] _War: The issues of federalism versus local seif-government and 1%%
majority rule versus minority rights, became overheated and were brought din
to a boil by the election nf an executive who seemed to have a firm stand o

on these issues. The fuual point was the iscue of slavery.

The Spanish-American War: Influence of the media, sympathy for oppressed
people and the desire for colonial expansion made use of a military
isaster as a pretext for a declaration of war.

horld War I: The issue of freedom of the seas and sympathy for democratic
idevlogy propelled the United States to war.

World War II: Japanese plans to dominate East Asia and the Pacific led
them to take a reckless gamble in attacking the United States. Axis
treaties then involved Germany and Italy.

~§ Korean War: The incursion of the North Korean (Soviet bloc nation) army
b into South Korea (with military assistance from Red China) was thwarted
by the resolve of the United States and its allies.

Vietnam War: The United States strategy of containment clashed with ‘
Soviet and Chinese designs to expand Communist power in Asia.

@ 9Y
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“What Are the Causes of Har?"
TEACHER MATERIAL -~ TABLE B
Page 2

Table B
"Scme of the Major Wars in World History"*

The Punic Wars: Rome and Carthage's rivalry for control of the western
mediterranean finally centered on Sicily, which was vital to the security
of bc :h. When both tried to take over Sicily, war began. The later
Punic Wars occurred because many Romans felt that Rome would not be safe
until Carthage was destroyed.

The Crusades: Atrocities by the Seljuk Turks, overpopulation in Western
Europe and the hope of re-unifying Christianity started the First Crusade.
Latgr Crusades occurred when the Moslems sought to reconquer the Holy
Land.

The Hundred Years War: Conflicts over fishing rights in the North Sea,
French aid to the Scots, English agitation in Flanders and dynastic claims
of the English king ignited the war.

The Thirty Years War: The polarizing of religious differences and growing
nationalism clashed with the Hapsburgs' wish to preserve their empire.

Years War: The desire for revenge on the part of Austria for
Prussia's having started the War of the Austrian Succession, coupled with
Bri?gin's desire to maintain a balance of power in Europe, produced a
world war.

The Napoleoni¢ Wars: A charismatic leader who promised a new order and
progress clashed with traditional monarchs who wanted to uphold the status
quo.

The Franco-Prussian Wai: An able diplomat who wanted a war to create
national unity tricked an incapable monarch into declaring war.

The Boer War: The British quest for natural resources led to conflict
with Dutch settlers.

World War I: Rivalry between Britain and Germany and animosities between
France and Germany caused an unstable situation in Eastern Europe to
escalate out of control.

World War II: Charismatic leaders who exploited national discontent
attempted to dominate the world, aided by new weapons and communication
technologies.

T
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Topic: Global Interdependence: Environmental, Economic, Social

. Title: "Interdependence Web" "What's News - Global Links
g in the Media" 7
=y Source: Christie Ford Reprinted with minor changes
i Bryant Elementary School from
T l.ake Oswego School District Curricylum, Department of

Lake Oswego, OR Education, State of Hawaii,

RS 85-8654, Soptember 1985

C S

Essential Learning Skills' 3 (b,c), 2.1 (d) 1.1 (d), 2.3 (d), 3.1 (a,b,d,e)
1 (a,c), 6.2 (b) 6.4 (c), 6.5 (a,b)
Suggested Grade Levels: 4-6 7-12
Suggested Time: 2 one-hour periods " 2-3 class periods
Suggested Course Content: Language arts Language arts
Social studies Social studies

Objectives: GRADES 4-6
A. To recognize the daily involvement of countries with each

other.
GRADES 7-12 %

¥ A. To analyze a newspaper or magazine to discover the amount
‘ and relationship of the global (transnational and foreign)

3 activities reported.

To complete a “"problem analysis" of a global news article.
To draw conclusions about the global situations reported and
the impact on students' own lives.

To develop maps showing the locations and linkages of the
global situations.

To analyze the ways in which communication/information media
shape student perceptions about the world.

Materials: GRADES 4-6
Newspapers, magazines, yarn, markers, masking tape, 5" x 8" index

cards.

RADES 7-12
Newspapers, magazines, "What's News? Global Links Through the
Media" handout #1, "What's News? Problem Analysis of a News
Article" handout #z Dymaxion map handout.

Procedure: GRADES 4-6
1. Provide students with newspapers and/or magazines from which

to cut out articles that mention interaction between two or
ﬁore)countries (or have students bring in articles from
ome).

-‘\.'." Loy ., .
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2. Provide students with index cards to notate:
‘ a. names of countries involved.
k) b. 3-4 sentence summary of article.

\d
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“Interdependence Web"

Page 2

"What's News - Global Links in the Media"®

Provide students with index cards on which they are to write
in large letters the names of the countries mentioned in the

articles, one country per card.

When students have completed 2-3 cards on articles, have
t?em]bring summary and country cards and sit in a large
circle.

Pass out country cards so that each student has at least one
card taped to his/her chest and so that each country is worn

by only one person.

Progressing around the group, have each student read aloud
one of his/her summary cards. At the end of each summary,
extend a piece of yarn between those students whose
countries were mentioned in the summaries.

At the end of the summary readings, a "web" of yarn should
be completed that demonstrates the interdependency/cultural
involvement of the world in everyday affairs.

Int;oduce the activity to the class. Provide each student
(or group) with a newspaper or magazine and copies of the
three handouts listed above in Materials.

Instruct the students to review the newspaper or magazine
and find all the articles dealing with global situations
("global" being a transnational or foreign situation).

Instruct the students that they need to complete the What's

News? Global Links Through the Media handout as they review
their newspaper/magazine. They will then display their
findings on the Dymaxion map handout.

Instruct students to find and choose a single article
dealing with a global "problem situation." After selecting
an article, the students should complete the What's News?
Problem Analysis of a News Article handout.

Have students mount the articles -on a large world map on the

bulletin board, with a string 1inking tihe article with the

region or nation involved. You might have each student give

a brief report on his or her article and indicate how it
affects the lives of people in your community.

Analyze the information generated by the activity. Select
questions from the following 1ist to generate a class
discussion:

-~
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“Interdependence Web" “"What's News - Global Links in the gedia;
age

i a. How do the articles you have found demonstrate the

i increasing interdependet:~re of the worid? Khy?

S b. Hhich articles affect our community the most? Why?

% Cc. How does the news media shape our views and attitudes

i about other parts of the world?

7 d. Hha%dlf we rceceived no news at all about the rest of the
world?

e. How has the news media "shrunk" the size of the wor1d?

f. Does the reporting of global affairs ever show any bias
toward one side of an issue? Do you find value
Judgments or prejudices in any of youy articles? HWhat
ethical standards do you think those who report the news
should be held to?

g. Do we hear and read more about certain regions and
nations of the world? Ar~ certain parts of the world
reported more regularly? HKhy?

h. How is global news distributed to us? Who controls the
lines of distribution? What jobs are created by the
dissemination of international rnews?

i. Do you feel your local newspaper (or television station)
has provided you with adequate coverage of global issues _
and news of other parts of the wor1d? HWhat other by

= sources in your community might you use to receive

J current information about global trends and events?

. (L(iﬁst po:sil)ﬂe individuals, organizations, communication
media, etc.

Extending the Activity:
GRADES 4-12

N 1. You may want to contact an individual who is working (or has
: worked) as an international news correspondent, broadcaster
or news media writer to speak to the class about his/her job

in bringing us the news.

RADES 7-12

1. You may have students (individually or as a class) keep an
ongoing log of the local newspapers (or a weekly magazire)
for an extended period of time. Maps could be posted as
articles are compiled or a "clippings" scrapbook might be
started, categorizing the articles by subject, the types of
events they represent or global regions.

,.w:,,-”‘.‘{-.‘,',..z . o L .
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2. Have the students monitor television newscasts for one
week. (Or, if the resources are available, record a series
of newscasts on video cassette for viewing and discussion in
class.) Have the students compare newspaper or magazine
coverage and television coverage. Evaluate the uses of news
media with the following questions:
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. Hhat kind of view of the world do we get from news media?
b. How do things reported by the news media affect our

K images or pictures about other parts of the world? b
¢c. If you were in charge of choosing what news was reported i
on television, would you give more or less time to .
global issues and events? Why? .

Evaluation: GRADES 4-6 L

1. Discuss the dispersion of the yarn connectors. Which .

country appears to be linked with the most other countries? =

Which with the least? Hypothesize as to reasons why this ¥

pattern emerged.

RAD - =

1. See item #4 in the Procedure section. Evaluate students on o

their input during class discussion. :

o
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“What's News? Global Links
Through ihe Media"
Student Handout 1

Name of Your News Media Publication:

Date of Publication:

Part 1

Instructions

As you find an article dealing with a global situation (between nations or E

about foreign nations), complete the following information: o
Subject area: E
Political, Economic,
Environment, i

Region, nation(s) Technological A
Title of article or cities represented
Part II

Use your Dymaxion map to indicate the regions, nations and cities found in
vour review of the news publication. Circle the area or point on the map
corresponding to the articles or advertisements you have found and draw a line
from the circle to your community.
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“What's News? Global Links Through the Media®
Student Handout 1

Page 2
Part 111
Complete the following questions based on the articles you have personally
reviewed.
1. Approximately what percentage (an estimate) of your publication dealt
with articles on global situations? %
2. Hhat percentage of these articles were about:
a. Conflict or a global problem? ________ %
b. Cooperation or a global opportunity? _______ %
¢. Other? ______ %
3. HWhat foreign reaions and nations were most frequently reported?
4. Can you describe any linkages or relationships between one article and
another? (Are these connections between one event and any others?)
5. HWhat articles affect you and your community the most? Why?
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Name of Your News Medaia Publication:
Date of Publication:
Title of Article:

"What's News? Global Links Through the Media®

Problem Analysis of a News Article

Student Handout 2

Analyze your article and the "problem situation” which it is written about and
then complete the following questions:

What 1s this article about? (What 1s the problem situation?)

1.

What regions, nations, organizations, etc., are involved?

affected?)

Has the problem situation occurred before? HWhere?

(Who is being

Is the problem situation that is being reported linked to a larger
problem? (Is the problem a "symptom" of a greater problem?) How?

Mark the system(s) this problem is related to:

Political ___ Technological
Economic Environmental
Social Other

Do you think the problem situation will continue in the future? Why or

why not?

Does the problem situation affect you presently? Might it affect you in

the future? How?

How might the problem be resolved?
solutions.

Brainstorm a 1ist of possible

What other information would you 1ike to have about the problem?
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Topic: Global Interdependence: Environmental

. Title ;No:ld in a Jar: A Closed Ecosystem as a Model for the Whole carth ;
i ystem" i

Source: Adapted from M. Ted Merrill, ©1988,

2.1 (e), 3.1 (b, d, ¢), 4.2 (3), 5.1 (c), 6.1 Ca),
6.2 (b), 7.1 (b), 7.3 (d)

Essential Learning Skills:

Suggested Grade Levels: 512

Suggested Time: Preparing the Eco-Jar: 1-2 days
Subsequent observations and discussion: 5-30 minutes per day
or :eek integrated with other courses for a minimum of four
weeks. 7

Suggested Course Content: Science (biology), social studies (global studies,
geography), environmental studies

Objectives: A. To obs:rve the interactions and processes of a small, closed
ecosystem.

B. To understand the concepts of ecological interrelatedness )
and interdependence of organisms. - N

C. To relate concepts associated with the ecosystem in a jar s
(interrelatedness and interdependence) to the idea of a 7z

. whole earth ecosystem in space. ¥
. D. To generalize the self-correcting feedback principles of a
- stable state system.

E. To analyze human activities and values in the context of the
earth as a closed ecosystem including: waste disposal/
recycling, resource use, energy sources, population, species b5
extinction, technology and society, development and land %
use, economics, international relations (grades 8-12). ‘

Procedure: 1. Day 1: Each student (or at a minimum, each team of 3 or 4
students) prepares an ecosystem in a jar using the "How To
Makg :n Eco-Jar" handout. Students in lower grades will
need help.

2, D 2-5 and Weeks 2-4: Each student makes observations and
records (daily for the first week, then weekly) visible
changes in the Eco-Jars. The jars may be kept indefinitely,
but observations over several weeks may be sufficient. If
possible, keep and observe Eco-Jars until a stable system is
achieved (several months).

P AV TR TIPS S ‘
Ehann e, e bR T R T YL L s

After the basic biological principles of the closed and
self-balanced ecosystem (i.e., food chain, recycling waste
products) have been grasped by the students, the model can
be applied to social studies. Field trips to the city water
source, sewage treatment system, and city dump or landfill
will show the connection between the Eco-Jar and the earth-
scale ecosystem. Questions on subsequent pages suggest use
of the Eco-Jar in progressively advanced and more abstract
study areas.

GO
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Extending the Lesson:

Evaluation:

A L R W L ST R A i o s Tt S st T UTE RS TRLAe

"World in a Jar: A Closed Ecosystem As A Model For The Whole Earth System" :ﬁ
See Item 2. in "Procedure" section for field trip ideas and f%
related discussion questions. _;
There is no question of "success" or “failure" of the Jar itself. %:
There will be gradual changes in appearance of the jar over a few #
months oefore it reaches a relatively stable state; at this point :
it may have a lot of visibly active animals or 1t may appear s
lifeless. Either of these results is simply an example of how .~
ecosystems may turn out. Each offers comparable exanples on an 5
earth scale and many potential lessons on "Khy is it like this?" -
Students will be able to: B

a. operationally define (for their level) "ecosystem." =
b. identify relationships in a typical physical ecosystenm. y
¢c. give examples of stable state systems. -
d. give examples of how the concepts of interrelatedness and =
ént:;dependence apply to both the Eco-Jar and the planet :
arth. o

e. develop an example of a socially stable state including the 5
principle of self-correcting feedback. v

-~
N .
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Student Handout
HOW TO MAKE AN ECD-JAR

Select a clear glass container which can easily be sealed (not necessarily
air-tight, but preferably nearly so). The size is not critical; from a pint
to a gallon is a practical range. Smaller than a pint may not give room for a
"critical mass" of mutually supportive organisms.

Choose either sea water or fresh water, but do not mix organisms from both. b
Find a place where an active ecological system is already established: a time g
pool, swamp, stagnant pond or slough, spring, etc. Places where water is ;
standing or moving slowly are more 1ikely to have an abundance of 1ife forms
present and to be functioning in local interdependence.

Dip up some sand or mud and place from a quarter-inch to a one-inch layer in
the bottom of your glass jar. Collect one or more types of water plants.
Root-type plants that Just happen to be temporarily in the water, or which
Tive with their feet in water but are mainly air plants, such as grass or
reeds, will not do. Look for free-floating types: “pond scum," hairlike
green strands or masses, or more structured kinds 1ike sea lettuce that are
regular water inhabitants. Get enough so that it will not pack the jar, but
that when floating free withcut too much crowding will occupy a good portion
of the volume of the jar. Put the plants with some water in a separate

container for now.

Add enough water to the Eco-Jar to fill it nearly to the top, leaving an inch
or two for air space. Add the water carefully so as to avoid too much stirring
up of the sediment already placed in the Jar. Let the jar stand long enough
for the stirred up particles to settle out almost completely. This may take
only a few minutes or overnight, depending on the nature of the material and

how the water was -added.

Now add the plant material you put aside. This green stuff is the engine for
the whole jar society since 1t is what captures energy from the sunlight. (If
the plants are added before the mud settles out, they will erd up with a layer
of sediment that may carry them down and bu:y them, or at least decrease the
amount of 1ight that gets to the green surface.)

2 3a T N PO . e, LU L S NP G A L i
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By now, you should probably see a variety of 1ittle water animals swimming
around -- ones that were 1iving on and clinging to the plants. There are
undoubtedly others large enough to see but which 1ive their entire lives, or .
some phases of 1ife, hidden in the sand and mud. j

Now add any other small animals, things that you have picked out of the pond
or tide pool or swamp: snails, mussels, worms, tiny shrimp, other crustacea,
or whatever strikes your fancy. A warning: choose only a few small creatures
(up to a quarter of an inch or so). The available oxygen in your little world
will be limited, as will food; a creature as large as a crab or a minnow will
not only consume himself out of business, but his decaying remains will further
tax the available oxygen supply as countless bacteria grow on the luscious

carcass.

Put the top of the jar on tightly and set it in the window where it can get
direct sunlight. It is probably wise to post a sign saying "Do Not Disturb!"®
From now on you are strictly a spectator. See how much you can learn from the
jart (See Attachment 3: Background Material)
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STUDY GUIDE QUESTIONS AND EXTENSION ACTIVITIES

I Knowing the Planet Earth: "Thinking About Maps, Places, and the Earth o

1. Khat is a map?
2. Draw a map of your classroom. Draw a map of your ecosystem.

3. Look on a road map and find the town that you live in and at &
least two other towns that you have been in. HKhat relationships :
are represented?

4. If you were in a strangn place and did not recognize the things
that you saw around you, how might you be able to tell which
direction is which?

5. Khy is a map of the earth sometimes painted on a ball? How is
the ball like an ecosystem?

6. Look at an earth globe map and find the place where you live.
IT you have ever been far from where you are now, find that
place on the globe, too. What relationships are represented?
Same or different as in #3?

7. How do we know that the earth is round? List several ways we
can tell.

8. Does tne picture of the earth taken by the astronauts look 1ike
the ::rth,globe in your classroom? HWhat difference/similarities
are there?

9. If the earth is an ecosystem, is there une which is larger still?

II. Interrelatedness

A. "Eating And Being Eaten In The Jar" &
1. Can you see plants in the jar? Can you see animals in the jar? ég
2. KWhet can you see in the jar that is neither plant or animal? {g

3. WKhat do animals eat? Can you think of any food that we eat that
is not part of either an animal or a plant? Do plants eat? How
do they grow? HWhy don't you have to feed these pets in the jar
like the ones you have at home?

e B R R

4. How does something rot or decay? MWhat is left behind? What is

SR e

fertilizer? 5

5. How do animals breathe? What do they use up when they breathe, §

and what do they get rid of? Do plants breathe? How is this 3

N different from animals? How can the plants and animals in the i
Jar stay alive without air from outside the jar? .
a ?%
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Study Guide Questions and Extension Activities

Page 2

8.

What 1s energy? Do plants need energy? where do they get it?
Do animals need energy? HWher2? do they get it?

What is the meaning, in biology, of the terms "producers,"
“consumers,” and "decomposers"? Can you identify which is which
in the jar?

Shut out the 1ight from gne of the jars with a dark cover or
wrap for three days, then leave it in the 1ight as before. HWhat
changes do you see taking place over the next days or weeks?
Why? (Do this after the jar has become established in a more or
less stable condition.)

B. Recycling

1.

What does recycling mean? Does your family recycle anything?
Does you family recycle your clothes through the iaundry? What
things can be recycled instead of throwing them in the garbage
can? Do you do this, or do you know anyone who does it?

a. HKWhere does your drinking water come from? How did it get
there? Take a trip to vour city water source and see where
it comes from, how it is treated and how it gets from there
to your house. If your water does not come firom a city
water supply, find out where it does come from, and how it
gets there.

b. HWhere does the water go after you have drunk it or bathed in
it? Take a trip to your city sewage treatment plant and see
what happens there, and where the water goes from there.

c. Is your drinking water recycled? HWhat evidence can yoh site
Trom ¥our knowledge of water and of the earth as a ball in
space?

What all is recycled in your jar? Compare this « th the earth.
ﬁr?lghere any resources available to us from outside the earth-
all?

III. Interdependence

l.

Who feeds whom in the jar? Give examples of the same thing
happening in the worid system.

Collect five containers or wrappers from different foods that
you eat, and from the labels find out where each food or each
ingredient comes from. Locate these places on a world globe.
nhat are five major food imports of the United States? Find
their sources on the globe. Why do some countries have to
import food from other countries?

T
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3.

What are the sources of oxygen in the air that we breathe? How
does the oxygen get distributed? How long did it take from the
eruption of Mt. St. Helens untii the ash carried east by the
wind begin to settle out of the air on the Pacific coast?

What is the meaning of each of these sayings:

a.

b.
c.
d.
Is

Nothing can be created nor destroyed, but only changed to a
different form.

There 1s nc such thing as throwing something away.
Everything is connected to everything else.
There is no such thing as a free lunch.

the Eco-Jar a model for competition or :ooperation?

’-‘3’
s
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ECOSYSTEM BACKGROUND MATERIAL

In understanding ecosystems, often the best place to start is in the middle of
the food chain. At the center you will find organisms that are examples of
primary racroconsumers or herbivores (plant eaters). They get their energy or
food from producers or organisms that can make their own food as they grow.
Found at the bottom of the food chain, these organisms are mostly green plants
and some kinds of bacteria. A top level consists of secondary macroconsumers
which eat other consumers. While these animals are generally thought of as O
carnivores, some of them will also eat plants and are therefore called o
omnivores. When these animals die, their remains decompose (the work of c
microconsumers) to provide the nutrients needed by plants to continue to grow

and complete the circle of the system.

When one animal eats another animal or plant, there is a transfer in nonliving
and 1iving materials. The 1iving materials are important because they are the
direct source of energy in the system. Plants are responsible for collecting
and stabilizing this energy because they are the ones that can use it to make
food. This is why they are called the producers. By eating the producers or
each other, the consumers (zt various levels) then transfer that energy from
one organism to another. This system of transfers is called the food chain
and it can be traced in any closed system such as the Eco-Jar. The use and
transfer of energy als> produces ieat which should be observerahle in the “,
jar. This heat represents the amount of energy lost to the system in every B
cycl:r.I because the 1iving things in the jar cannot make use of it in their own
growth.

Just as the soil and the water play a part in the recycling of energy in an - R
ecosystem, so does the atmosphere. Plants (producers) release oxygen as a pro- o
duct of their food producing process. This is the gas the animals (consumers’ £
need to 1ive. As animals use food for energy, they in turn release carbon ’
dioxide which is the gas plants need to live.

Two other concepts affect ecosystems: diversity and 1imits. Diversity helps =
ecosystems become more stable because with 1t comes more flexibility in coping .
with adverse conditions such as loss of nutrients, predators, and climate '
changes. Diversity insures that there are a variety of representatives at
every level of the system and thus insures that the system can maintain its 5
recycling ability. The condition for 1ife which is most deficient in the i
environment of an ecosystem is called the 1imiting factor. Thus if water and 2
food are in great abundance but there is not the right atmosphere (gases in ;
the air), the system will fail to survive. If the Eco-Jar produces an appar-

ently "dead" habitat, an interesting activity would be to determine what the

critical limiting factor was.

Because they are so complex in their relationships, ecosystems are interesting
to observe, examine, and diagram. Because they need to be viewed as parts and
wholes simultaneously, they demand the best inductive and deductive thinking
in ourselves and our students. In creating, observing and reporting on the
development of your Eco-Jar, remember three things:
-- Ecosystems provide for an efficient one-way flow of energy through
themselves;
-- Ecosystems recycle the chemicals needed to produce that energy in
the first place; and,
-- Ecosystems, if left alone, will continue to exist as long as there
is a source of energy 1ike the sun.

For a more detailed discussion see Christensen, John W., Global Science: Enerqy, Resources,
Environment, Kendall/Hunt, Dubujue, Iowa, 1984.
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Topic: Contact with Different Communities and Culture Groups

Title: “Learning Something New"

Source: Adapted from The World Citizen Curriculum, Department of Education,
State of Hawaii, RS85-8654, September 1985,

Essential Learning Skills: 2.3 (c,d); 5.5 (c)
Suggested Grade Levels: 7-12 (adaptable to grades 3-6)
Suggested Time: 1-2 class periods

Suggested Course Content: English language arts, speech, global studies,
foreign language

Objectives: A. To formulate appropriate questions for foreign visitors,
B. To evaluate cross-cultural experiences.

Procedure: Preparation: Identify individuals from foreign countries willing
to visit your class. Schedule a time that is mutually convenient

for your foreign guests to visit. You should have 3-6 guests
from different cultural backgrounds.

: Have students individually prepare a 1ist of questions

Activity:
they want to ask the guests about their homes, nations, and

cultures. Possible areas for questions: home. commun.ty. meals,

political system, holidays, geography, climate, dress, customs,
sports, recreation, dating. marriage, and the guests'
expectations before arriving in the U.S.A.

When your guests arrive, arrange them in a panel and ask for a

brief presentation describing why he or she is now in the United

States. Then allow students to ask their questions.

Next, divide the class into equal numbers, one group per

visitor. The students should use this time to further interview

the guests and develop more contact.

After the guests have departed, allow time for students to share

their experiences.
1. What new things did you learn?

2. How does 1ife in the U.S. compare with 1ife in our visitors'

countries?
3. How easy was communication?

4. HWhat kind of relations does the United States have with our
visitors' countries? Given what you have learned today, can

you explain why?

Extending the Lesson:
Ask students if they would like, given the opportunity, to
participate in an exchange program. Have students write to

organizations which sponsor exchange students and investigate the

opportunities for U.S. students to travel abroad.

Evaluation: Critique the °® aterviews and evaluate responses to questions in
the final activity in the Procedure section.
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Topic: Contact With Different Communities and Culture Groug.
Title: "Global Pen Pals"

Source: Reprinted with minor changes from The World Citigzer Curriculum, Dept.
of Education, State of Hawaii, RS 85-8654, September 1985,

Essential Learning Skills: 5.1 (a), 5.3 (a,b), 5.4 (d), 5.6 (a,d,e), 5.7 (a)
Suggested grade levels: 5-12 (adaptable to grades 2-4)
Suggested time: Varies; should be ongoing

Suggested course content: Social studies (global studies), English language
arts, (composition), foreign language

Objectives: A To develop cross-cultural communication skills,

B. To increase student understanding of global geography.

C. To devzlop an increased awareness and interest in the diverse
people, cultures and values of other countries.

D To develop skills in letter writing and interpersonal

correspondence.

Materials: Addresses for pen pals in foreign countries (see item #1 in
Procedure section for more information on obtaining addresses),
examples of proper letter and address forms, supply of aerograms,
writing pens.

Procedure: 1. If possible, allow the class, individually or as a whole,
the opportunity to exercise choice in seiecting a foreign
country or region. A central pen pal "clearinghouse" which
is one source of pen pal names and addresses is the Afro-
?;18? fen Pal Center, C.P.0. Box 871, Kingston, New York

Another way to generate pen pals is by utitizing community
resource people as liaisons to establish foreign 1inks. It
may take some initiative on your part, but 1inks can be
established through friends, relatives or family members of
the students, who have 1ived or traveled abroad; foreign
students or faculty; international organizations with
branches in your community; and study abroad programs.
Describe to these people the type of contact and exchange
you would 11ke to make and ask them to initiate communica-
tion with a school(s) in the appropriate fo.eign location.
In this way, you can also start a "sister school" pen pal
relationship.

* Note: There is a smatl charge (under $1.00 per student)
for ordering pen pal addresses from the Afro-Asian Pen Pal
Center. Additionally, each student correspondence will
require a nominal aerogram cost. Unless your school is

1
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"Glohal Fen Pals®

Page 2

3.

able to absorb these expenses or alternative funds (par-
ents, community/business contributions, fundraiser) become
available, make participation in the activity optional.

Introduce the pen pal program tc students. Have the stu-
dents choose a foreign country, school or iadividual from
the 1ist of names and addresses you have accumulated.

Provide an opportunity for students to do background
research on the foreign country and region they will be
communicating with. Gather some appropriate rescurces:
encyclopedias with information about particular .ountries;
National Gevagraphic and travel magazines; brochures and
maps. Ask the students:

a. HWhat do you want to discover about your pen pals?

b. HWhat might they want to learn about you?

Distribute a copy of the "Tips for Good Letter Writing"
handout to each student. Review and discuss the tips with
students before they write their letters. Ask them to make
1ists of what they might include in their letters.

Using a chalk board, overhead projector o= bulletin board,
provide students with a sample letter and addressed envelope
demonstrating an appropriate form.

Have students write a first draft letter to their pen pals,
using a penci? on lined paper. Collect these letters and
assist them in correcting format, spelling, etc.

Return the corracted letters to the class and distribute
aerograms to each student. (Aerograms are less expensive
than postage for a regular letter. Aerograms are available
from any post office.) Have the students rewrite their cor-
rected letters on the aerogram using a pen. Students shouid
also address the envelope, checking the address.

Collect and double-check the student letters for format,
address accuracy and legibility. Mail the letters.

As students receive replies, ask them to share the letters
with the class. Discuss the similarities and differences
between the foreign persons' lifestyles and that of the
students. Create a world map display to indicate the loca-
tions of pen pals, and ask students for permission to post
their pen pal letters on the bulletin board.

Extending the Lesson: Further develop the "sister school" concept by making an

Evaluavion:

audio-tape, sending a class photograph, postcards or
other audio or visual materials to describe your class
and culture.

See item 8 in Procedure section.

fﬁ; L}

70 ‘<




Student Handout

II.

Thin

w oo ~3 [=)) o Hw N

w0 ~J O (&, % - WN —

o

11.

12.
13.

14.
15.
16.

TIPS FOR GOOD LETTER WRITING

Write neatly and clearly, especially the address of your pen pal
because postal services in some areas are not familiar with
Romanized letters.

Keep in mind that your penfriends will probably be reading a
language foreign to them.

Do not use abbreviations except for "Mr." or "Mrs." on the address.

State whether you are male or female because in many cases feminine

and masculine names are not recognized in another culture.

If writing to Far East countries the family name is first, followed

by the first names.

?etgertain to enclose your return address on both envelope and
etter.

Use "Mr.," "Miss," or "Mrs." on envelope address as a sign of
respect.

Avoid slang expressions as these have only local understanding.

Keep material exchanges mutual. Avoid sending valuable items or
anything you want returned.

A
Write about your physical self and, if possible, enclose a photo.
Describe your home, neighborhood, school and community.
Describe your school calendars and hours, as well as extracurricular
activities.
Sports have a universal appeal to almost everyone.
Mention your goals and aspirations (what you want to be and do in
the future).
Describe how you spend you- : *ee time and weekends, including
hobbies and personal intere..s.
Write about your vacations, places you have visited, both within and
outside the United States.
Mention what school subjects you are taking and which you 1ike best.
State how it feels to meet people outside your culture and how you
hope this friendship grows.
Doscribe your local climate and seasons. Since these vary from
nlace to place, even a common activity 1ike swimming all year around
may be something unique and unusual to people in cold climates.
Everyone eats, so write about what you typically have during an
average meal.
If you work, write about your job.
Mention what your father and mother do for a living and, if you have
brothers and sisters, tell how old they are and how they fit into
the family.
Almost everyone has a pet or likes pets su tell about yours and
about its care.
Holidays and celebrations are common to every culture. Tell aout
yours and what you do.
Ask lots of questions. This is your chance to learn something about
this individual and his or her way of life.

Remember, no one in the world is 1ike you. You are a unique and interesting
person and you have a great deal to share. Each letter you write contains a

1ittle of you in it. Make it warm and sincere and make your new friend feel

comfortable knowing you.
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Printed Pronunciation Printed Pronunciation

A a ah . 3 3 zeh
B 0 ban h u ee

B B veh n & oy
Ir gheh K & kah

I I deh b = e]

¥ x zheh O o 0
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RUSSIAN ALPHABET

Pronunciation

peh

err

€ss

teh

00

ef

hah

tseh
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Pronunciation

cheh

shah

shcha

ih

eh

ya
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English Numbers

one

two

three

four

seven

eight

nine

ten

Russian Numbers

OIVH

aBe.,

TP

UETHPe

[TATDb

LECTh

CEMb

BOCEMb

JCBATH

JESCHATD

e o
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5.

Jlopor“e gpysbs!

Dear Friends!
slpascTByiTe!

Hello!

[lpuBeT u3 AMepuxu!
Greetings from Americal
MeHs 30BYT .

My name is .

B Moell  ceMbe
UeJIOBEK.

My family has ___ people.

Yy MEHA eCThb
I have

y HEero ecrThk
He has

y Hee ecCTh
She has

y HaC ecTh

We have

MHe __ JerT.
I am __ years old.
7 XUBY

I live

B liOME

in a house

B KBapTUpe
in an apartment

75

B I'opofe

in the city of ___
B HTare

in the state of
Kax Bac 30ByT?

What is your name?
KOWKa

a cat
cooaka

a dog
CKOJIBKO BaM JeT?

How old are you?
Ero soByT __ .

His name is ____ .
Ee 3oByT ___ __ .

Her name is ____ .
cpart

a brother
cecTpa

a sister
Emy JeT.

He is ____ years old.
Eif Jer.

She is ___ years old.
Mos MaTh

My mother is

“ o

E
-
=
¥
2
<z
N



=
v

Mot oren
My father is

Mot opar
My brother is

Mosa cecTpa
My sister is

YUUTEJ b
a teacher

CTYJIEHT
a college student

VHXEHep
an engineer

padounit
a worker

MY SHKQHT
a musician

Bpau
a doctor

MeJcecTpa
a nurse

rpoaBey
a salesclerk

yrpaBsaaoLui
a manager

aIBOKaT
a lawyer

IoMaliHaAg XosdAlka
a homemaker

A Joodimo
I Tike

f vrpa
I play

B WigXMaTH
chess

B TEHHUC
tennis

B QyTdoa
soccer

B BOJIIEiC0J
volleyball

B CACKeTdoJ
basketball

B XOKKel
hockey

Ha CHpPUIIKE
the violin

Ha posne
the piano

Ha QuieiiTe
the flute

WITaTh
to read




Bt U e R T e U AR S S ST N

-ﬂj CMOTPETL TEeNEeBU30D f codupar e
o to watch television I collect

CayllaTh MyBHKY Ma.pK
to listen to music stamps

TaHLEeBaTh KHUD'U
to dance books

IaBAaTh M18C THHEY b
to swim records i

geraro doTorpadun
to run photographs

NeTh B HalleM WTarTe ecTh
to sing Qur state has

i KaTaTbCA Ha JIEKAX ropa
. to ski a mountain
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KaTamTbCsi H8 KOHBKAX Jec
to ice skate a forest

PRI & S

[TACaTh 03€po

to write a lake P
3aHUMaTBECH PEeKa ;
to study a river
CriaTh
to sleep For additional phrases

contact THE PAIRING
€CTh PROJECT, PO Box 19049,
to eat Portland, OR 97219

(503) 245-3519
CIUIBTh TMaCTUHKA
to play records
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Topic: Community Service (and Cultural Awareness)
Title: “Bridging the Gap Between Them and Us"

Source: Adapted by Guy G. Hi11, Franklin High School (Portland Public
Schools), 5405 SE Woodward Street, Portland, OR 97212 from the
Family Home Evening Resource Book (Salt Lake City: The Church of
Jesus Christ of Latter-Day Saints, ©1983). Used with permission.

Ideas for "Extending the Lesson" developed by Marjorie Covey, Marion
ESD, Satem, OR.

Essential Learning Skills: 3.1 (b); 5.1 (e)

Suggested Grade Levels: 2-8

Suggested Time: 2 days, 45 minutes each day

Suggested Course Content: Social studies, guidance and counseling

Objectives:

Materials:

Procedure:

A. To aralyze and compare different points of view.

B. To experience the feeling of being different from others.

C. To develop respect for others who are different and who hold
different points of view.

D. To increase understanding of those who are different,
through a service project.

Bag of peanut M and M's; blindfold and cotton earplugs for
various members of the class, gloves, mittens, or socks to cover
students' hands.

Day 1: Pass out M and M's. (Everyone will want three or four.)
1. Explain that the M and M's are 1ike people. Have the class
describe how the M and M's look (i.e., color, size, shape).
ASK: Do people Took 1ike this? (Point out that people come
in different sizes, shapes, colors, etc.)

2. Have students gently suck off the colored layer.
ASK: What comes next? (the white, hard shell)
ASK: Hhat purpose does this shell serve? (This is the
protective layer -- it holds the candy together)
ASK: Do people have protective shells or defense systems?
t4s% come of them. (Being shy, offensive, boisterous, with-
drawi, etc -- anything that stops us from expressing how
we foel naide )
Point out that everyone seems to have these protective
shields, even if they are well-adjusted.

3. Have students tell what comes next on an M and M. (the
chocolate)
ASK: Do people have chocoiate, gooey stuff? (yes)
What does this stuff represent? (A1l the things people tell
you about yourself that you accept; i.e., "You're pretty."
"You're stupid, lazy, smart, fat, uncoordinated." etc.)
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“Bridging the Gap Between Them and Us"
Page 2

i 4. ASK: HWhat comes next cn the M and M? (the nut)

s Point out that the center of every pe.son is the same
e thing. <(the nut) Students will jaugh. Then, go on to

b explain that even though on the wutside we are different and
nE we don't all think the same, inside we all have the same
& basic needs (i.e., food, warmth, shelter, and the desire to
) be loved and accepted).

Understanding How It Feels to be Different

1. Have two or three students come forth and blindfold them.
Ask them to do some simple task like go get a book off the
shelf, or write their name on the blackboard, etc. Let
students explain how they felt afterwards while they were
pertorming their tasks.

2. Have two or three oth~r students put on mittens. Then ask
thein to tie their shoes or button a shirt, etc.
ASK: How did you feel to find a rath«- simple task made
hard to do, and what were your feelings when you were able
to accompiish the task?
Point out that sometimes relatively simple tasks can be made
difficult for those with special problems or handicaps.

3. Now have other students come forth and use the cotton 7
earplugs to impede their hearing. Give some brief command T
(i.e., "Go to the door.") Do this when the students can't I
read your 1ips or are facing another direction. If they "
don't respond, repeat the command but this time get their :
attention and face them so they can read your 1ips. .
ASK: HWhat have you learned about communicating with deaf e
people or those who are hard of hearing? '

o 4. Now, have your students pretend that they have moved into

= the neighborhood from another country. They might have a
different color of skin. Their customs might be different.
They might be accustomed to eating different fcods. Every-
ore speake a different language than their own. To halp
students assimilate this experience, read a few sentences
tiom the different 1inguages below and then ask what you
said. Don't worry about pronunciation since they won't
underscand. If you have bilingual students or adults in the
school, nave them say the following in other-than-English.
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"Bridging the Gap Between Them and Us"

Page 3

| We are happy to see you. Please stand and tell us your &
i name. HKhere do you 1ive? You may sit down. i
Spanish
Estamos agradecido de verlo. Ponga a pie y diganos su ?;

nombre. Donde vive usted? Toma asiento. -

German

Wir freuen uns, Sie zu sehen. Bitte stehen Sie auf, und L

sagen Sie uns wie Sie hei en. Wo wohnen Sie? Setzen Sie K

sich bitte. =

fFrench %2
Nous sommes heureux de vous voir. Levez-vous, s'il vous é%'

plait. Comment vous appelez-vous? D'ou venez-vous? T

Asseyez-vous s'il vous plait. -

. 1. Have the students express problems they have seen among

people who are different. Let .tudents suggest ways to show
more understanding toward these people. Challenge the :
students to iduntify circumstances in their school where i
they can rractice more understanding and respect for these
people Ask if anyone has had an experience where they have
a«vsu respect or understanding to these types of people.
Close by letting each student think of some person they
could help in a special way.

Day 2:

1. Have students brainstorm, select and plan a special project
to learn understanding through service. The project should
directly involve students with individuals or groups who are
different (i.e., handicapped, elderly, various ethnic
groups, preschool children). The group could select a
certain project within the school, or projects could
actually go out into the community.
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"Bridging the Gap Botween Them and Us"

Page 4

Extending the Lesson:

Evaluation:

Illusions: Create two arcs of the same size and shape. Space one
arc above the other. The illusion will make the bottom arc
appear larger.

ASK: HWhich arc appears bigger? (The bottom)

Now, switch the positions of the arcs and ask the same question.
Finally, put the arcs together so both match up exactly. Explain
that people don't always see things the same way. Many times we
need to be tolerant and more understanding of people and the
circumstances they are in. A

The same 11lusfon can be cveated with the rabbit/duck picture and
the vase/two-people picture. There are many pictures that can
help teach this concept. Discuss what the students think they
see, what they believe is real, and the explanation for the
distortions.

Tie the examples once again to the major theme of understanding
and compassion.

Interviews: Have students interview others to see if their
observations and points of view are the same or different from
their own.
a. The cook's (or lunch server's) view of cafeteria behavior
compared to a student's '
b. A teacher's view of noon recess on the playground compared
to the principal's, a student's
C. A grandparent's view of student learning compared to their
own, the*" parent's, their teacher's
d. A bus driver's view of student behavior compared to their own
e. Evaluation of a sports game by the officials, by the players
“on the opposing team, by the spectators, by the coaches

Discuss results of the interviews and why there are similarities
and differences in viewpoints.

Upon completion of the service project, have studerts discuss:
a. HWhat feelings did your companion(s) demonstraie that you
shared? (happiness, laughter, sadness, etc.)
b. What things did you both 11ke? dislike?
c. In ghat ways was your companion like you? different from
you?

Have students summarize -- orally or w, itten, individually or as

a group -- what they found out abou. ihe basic similarities of
people.
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_ UNIT 2: EXAMINING PROCESSES AND SKILL DEVELOPMENT

_‘ How do young people learn to think for themselves? How do they learn to

o reason, make decisions and form personal attitudes toward 1ife? Schools can
play a major role in helping students develop courage, imagination, ethics and
independent thinking.

Unit 2 is one of the broadest in the nuclear age education curriculum.
Activities outlined in this unit are designed to engage and stimulate in
students a variety of important personal skills, including critical thinking,
creative problem solving and recognition of biases and how attitudes are
formed. These lessons involve students in practicing accuracy, logic,
honesty, imagination and care. Students are asked, "What do you think?" “Khy
do you think so?" and "How did you come to think this way?" They will gain
valuable experience in analyzing various positions and describing how those
positions were arrived at. Lessons in reasoning may encompass narrow o
sequences of ideas, as well as complex systems of logic; attitudes examined o
may range from small, specific opinions to fundamental beliefs about the G
world. The lessons are not designed to impose attitudes upon students, but to :
enhance their abilities to decide for themselves.

A principal objective of the lessons in Unit 2 is to help students develop i
personal independence by practicing important skills in reasoning. Life in e
the nuclear age calls for citizens wi.th the competence and confidence to
analyze, consider, debate and suggest new ideas.

R Children learn important thinking skills and form viewpoints with help from
e many sources, including t. models provided by teachers and other students, as
. well as what they read, write, discuss and ponder. Many of these skills could
n be practiced as a part of nearly any lesson, from the earliest grades. Thus,

teachers of many grades and subject areas may make use of the examples in this

unit.

Teachers of these subject areas may consider the following topics and
activities as ways to implement the goals of Unit 2:

Mg;hgma;iff:d logical processes and progressions; conceptualizing extremes in

magni tude. %

Social studies: biographies; how people and societies of the past made pe
decisions or solved problems; attiiudes that affected history and how P
they were formed; alternative solutions to historical problems; ¥
philosophy and ethics: interviews.

Science: scientific method; research skills; lab procedures and reports;

Computer science: sequences, matrices, programming.

+ communication of thoughts and attitudes in speech and
writing; analytical reading, linguistic structure; reasoning and emotion.
Arts: expressions of personal ideas and feelings; appreciation of others' :
ideas and feelings; methods of organization; establishing priorities. 4
Health: making decisions; recognizing and coping with peer pressure; M
psychology and mental health.
i Foreign language: attitudes and assumptions of other cultures; Jdifferences in
5 thinking reflected in language. N
§ School activities: decision-making processes as a part of student government, &
T school newspaper, honor society and clubs; decision-making processes in -
# ‘ committees (school board, administration, parents, faculty and students),
as well as implementation of decisions and recognition of leadership.
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;ﬁii' Topic: Identifying Attitudes and Attitude Formation Processes ﬁ%ﬁ
: Title: "Super Detective®

e Source: Adapted from "Social Studies Basic Skills Connection,”
Bk Missouri Department of Elementary and Secondary Education.

Essential Learning Skills: 6.3 (d), 6.4 (a) (c), 6.5 (b)

Suggested Grade Levei: 3-5

Suggested Tim: 30 to 60 minutes ?

Suggested Course Content: English language arts, social studies, visual arts

Objectives: A. To help students develop the ability to detect the -
objective(s) of a writer or speaker who is trying to persuade.
B. To have the students develop a description of persuasive
techniques used.
C. To help students evaluate the logic of what they hear or read.

Procedures: 1. Teacher and/or students bring to class examples of TV o
commercials (videotaped examples will allow for several class .
viewings during analysis), newspaper or magazine advertising. S

o ‘2. View or read a particular advertisement. Ask the students to
. consider the following questions:
a. KWho is doing the talking? 1Is the person “real" or
"?adg-up (1.e., acting the role of a consumer, worker, T
etc.
b. How are we supposed to feel about this person? Favorable
of unfavorable? HKWould we 1ike to be this person? How do
we know this?
¢. HWho is the advertisement addressing? Children, adults,

LY A DT AN y o
i R 8 35 i

senior citizens, a particular economic or social group,
etc.? How do we know this (evidence)?

d. What is the main thing that the advertiser wants us to
believe?

e. Are the advertisers appealing to some particular emotion 3
(fear, happiness, etc.), desire (p-estige, wealth, etc. or 4
need (safety, love, acceptance)? E

f. How could we determine if the speaker or writer is telling §
the truth? H

3. Repeat this procedure with several different forms and kinds
of advertising.

4, Assist the students in identifying or classifying different
techniques they have observed being uced by advertisers.

Note: This activity could be applied to any persuasion effort (e.g.,
political elections, speeches).

o
o
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L Extended Activities:
= Have students develop an advertisement to persuade individuals to

a particular action. Class can critique these projects using the
classification system they developed in the previous activity.
Apply the same techniques to visval forms. Are there unique
qualities in visual arts that they did or did not observe in
written or spoken advertisements? How do words and visual images
work together to create a stronc. persuasive presentation?

Evaluation: Can students identify a variety of strategies used in persuasive Ei
advertising? L

Students should have their own system for classifying these kinds
of advertising. (Note: teacher may wish to provide a system of

classification for the students' use to compare and contrast the o,
categories they developed.) _ S
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Topic: Problem Solving

lﬁj‘"' Title: “Leavning and Using Problem Solving Strategies”

£ Source: Adapted from material in Practical Strategies For The Teaching Of
= Thinking, Barry K. Beyer, Allyn and Bacon, Inc. Boston, 1987.

Essential Learning Skills: 6.3 (a) (b) (c) (F)

Suggested Grade Levels: 5-12

Time Required: 3 days plus extended practice

Objectives: A. Teag? students a systematic strategy for examining and solving
problems.
B. Provide students with opportunities to solve problems using
the model.

Materials needed: Handout of a problem s~“wing model

Procedure: Day One: Teacher should addre. ‘- need and benefit of solving
problems through the use of 2 syst.matic approach (i.e., better or )
more thoughtful solutions, fewer "faise starts," etc.). Teacher i
should also discuss the general applicability of the model to a :
variety of problems.

O Introduce the steps to a problem solving model and discuss the
. importance and planning needed for each.

TEe : 1. Identifying a problem
T Picking out problem statement or finding problematic 3
condition in given data or a situation. e
Identifying the elements of the desired state (goal), the e
present state, and any obstacles between the two.
Identifying controversy or obstacle-producing elements.
Identifying primary and secondary problems.
2. Presenting (clarifying) the problem
Defining key terms and conditions.
Identifying key elements: goals, operations, knowns, unknowns.
Putting elements of problem into own words or symbols (via
pictures, diagrams, numbers, and so on).
3. Choosing a solution plan
Restating the problem to be resolved.
Selecting a plan appropriate to the type of problem
perceived, from such plans as:
-trial and error

T
X
3
3
Z

s -multi-dimensional matrices
< * ~hypothesis making and testing

& -specific formulas ;

< -turning the problem into auxiliary or subordinate 4
problems E

-working backward from imagined solutions

-working analogous problems

-anticipating and planning for obstacles. ‘

TThis is one of many problem solving models. Schools are encouraged to adopt a single model for
use in all classes so that students do not become con ised by differing terminology.
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"Learning and Using Problem Solving Strategies® ' e
Page 2 K

4. Carrying out the solution plan
Monitoring the process.
Removing obstacles.

Adapting procedures.

5. Concluding
Stating the findings.
Providing supporting evidence and reasoning.

6. Evaluating (checking)
Validating the findings in terms of goals and procecures.
Validating the procedures and overall process in terms of 2
efficiency and effectiveness. e

Day Two: Conduct a guided practice activity with students. Ask

students to identify a relatively common problem (i.e., related to

friends, school, home, etc.). Ask students to use the procedures -

outlined in the model to solve the problem. Keep a record of i
their discussion and conclusions on the board. Review the entire e
procedure at the conclusion.

Day Three: Ask students to individually select a problem (or the o
teacher may want to identify a problem) and have students work e
through the process individually in writing. Discuss stratogies B

and solutions, particularly focusing on unique or individual uses .
of the model to identify, plan and solve the preblem. "

Extended Activities:
The purpose of this lesson is to give students a set of common
language and strategies for viewing and solving a variety of AT
problems. It is important to provide multiple opportunities to use e
the model in the classroom situation and to encouraje students to use o

the model in situations outside the classroom. Strategies for doing "%
this might include: .
1. A challenge-of-the-week activity. Teacher gives individuals or e

teams different problems to solve. 4

2. Application of the model in different subject areas.

3. Periodic writing assignments focusing on recent use of the problem
solving strategies.
Evaluation: 1. Students should be able to identify and define the components
of the model. ;
2. Students should be able to apply the model to a variety of %
classroom and non-classroom problems. e
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-§ Topic: Critical Thinking
fégl Title: “Fact or Opinion?”

f?%g Source: Mastering Reading Through Reasoning, Dr. Arthur Whimbey,
. Innovative Sciences, Inc., Stamford, Connecticut, 1985.

Suggested Grade Levels: 6-12

Suggested Time: One day

Suggested Course Content: Language arts, social studies, other

Objective: Students will be able to distinguish between statements of fact

and opinion and write an explanation of why a given statement is a i.
fact or opinion. pa

il
.

Teacher begins with a discussion of the difference between a
fact and an opinion. Examples should indicate that a key N
criteria is that FACTS can be measured, substantiated or A 3
otherwise be viewed as descriptions about which there is e
general agreement in any circumstance. Conversely, OPINIONS e
are based on judgments and individual perceptions. For EL
example, "Bill is very short" is an opinion while "Bill is i
five feet tall," is a fact.

Procedures:

. 2. Distribute fact or opinion handouts. Review examples as
= guided practice.

3. Students complete remaining exercises individually.
4, Review and critique answers and explanations as a class. & %

Extensions: 1. Ask students to develop statements that can be viewed as fact
or opinien.

2. Have students read a selection of articles that present a
mixture of fact and opinion. Have them critique each article
to determine if the main idea is validated by the use of facts
and opinions.

Evaluations: Students should be able to distinguish fact from opinion and
give a reason for their answer.




In the space labelled EXPLANATION, write one or two
seatences explaining your answer. If you said the statement is an
opinion, explain which word or words give a jucdigement on which
people might disagree. If you answered fact, explain which word or
words present a clear description that is definitely true.

Try the following example. Wrile your answers before checking
the ones given below.

EXAMPLE 1: I have the toughest math teacher in the school.
FACT OR OPINION:

EXPLANATION:

Answers: Here is how you could have answered this exer-
cise. (The exact words you used to give your expla-
nation may be different from those here, but
should state the same ideas.)

FACT OR OPINION: _opinion
EXPLANA'TION: ‘“Toughest in the school”

is a judgement. Some students may disagree

with that and feel their own math teacher is

tougher.

Now try the next examvle.
EXAMPLE 2: My math teacher gives a quiz every Friday.
FACT OR OPINION:

EXPLANATION:

Check your answers against those on the next page. Again,
the exact words you used to give your explanation may be
different from those shown. Make sure, though, that they
state the same ideas.
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Critical Reading

Answers: FACT OR OPINION: __fact
EXPLANATION: _‘“Aquizevery Friday” statesa A

definite fact,

When you read this statement, you should have noted that it ~

did not give a judgement. Rather, it gave a clear description of

something definitely true. Now try the exercises.

EXERCISE 1

This cup of tea is too sweet, _:j‘:_-. :

FACT OR OPINION:
EXPLANATION:

“  EXERCISE 2
This cup of tea has five teaspoons of sugar in it.
. FACT OF. OPINION: ”
EXPLANATION: T

EXERCISE 3
The temperature in St. Louis today is 85°,
FACT OR OPINION:
EXPLANATION:

EXERCISE 4
It is uncomfortably hot in St. Louis today.
FACT OR OPINION:
EXPLANATION:

»
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EXERCISES
Thi --ii§}-?;§i1.‘5".?:\’vatt light bulb.

“EXPLANATION:

_EXERCISE 6 |
Th1s is a very dim light bulb. .
FACT OR OPINION:
EXPLANATION: '-
EXERCISE 7
The military action has been successful.
FACT OR OPINION;
.. EXPLANATION:
’
EXERCISE 8

The president of the enemy country surrendered.
__';.j-'i’ FACT OR CPINION:
: EXPLANATION:

S

EXERCISE 9

3¢
g ij
. ‘;:'_{

I have the prettiest dress at the party.
FACT OR OPINION:
EXFLANATION:




EXERCISE10
Thﬁ't.’\;{cir'_,x’ia%n.ifs.a‘professional photographer.

FACT OR OPINION:

“‘EXPLANATION:

EXERCISE 11
| That woman is a highly talented photographer.
.. FACT OR OPINION:
EXPLANATION:

EXERCISE 12
Art owns a fast car.

‘ FACT OR OPINION:

7 EXPLANATION:

EXERCISE 13
The Grand Canyon is the most awesome sight on earth.

FACT OR OPINION:

EXPLANATION:

EXERCISE 14
In land size, Europe is the smallest continent.
FACT OR OPINION:
EXPLANATION:

G°
GO
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He: SEx Com and the Cuban Wisstle Cristse

* Source: -Reprinted with minor changes from American History and National 0
. ""Security: Supplementary lLessons for. , The Mershon i

~ 2ecurity: ‘ ary Lessons for High School Courses
-~ ~~Center, The Ohio State University, Columbus, OH, ©1987, pp. 194-199.
-;.*Rgp;intedaa};h"permission.- o ‘o

" Essential Learning Skills: 2.3 (c), 3.1 (b), 6.1 (a), 6.4 (c,d)
Suggested Grade Levels: 8-12 o
Suggested-Time: 2 days (including homework) i?
Suggested Course Content: Social studies (U.S. history) i

Objectives: A. To identify the nature of the Cuban Missile Crisis.
B. To identify and explain the various cptions facing the
President. .
C. To analyze the way in which the President made his decision.
D. To evaluate the decision-making process in this crisis.

Procedure: 1. Present the class with the following scenario. You are
President of the United States. The Director of the CIA
brings word that an acjyressive nation has been placing
offensive weapons in a small country near your borders, These

.‘ offensive weapons are not yet in place or operational, but
W within a matter of weeks they may be. The purpose of the R
U aggressive nation is not clear, but it could plan to use these =
weapons as a threat to the United States, or as some form of T

blackmail: to make the United States back down somewhere else L

on the globe. So far, the existence of the weapons is a “

secret. The aggressive nation denfes that they exist. Hhat S

should you do? s

2. Ask students to respond, and note their suggested actions on o

the blackboard. After gathering all the possible ways they 5

might respond, ask them: How, as President, would you reach e

O your decision on what to do? Discuss with them ways in which g
e they think a President does, or should make decisions. S
0 3. Point out that the above scenario is not far-fetched, but k>
actually faced President Kennedy in October 1962. 5

4. Have students read the handout. Focus th~ir attention not
only on the options, but on the ways they were debated, and
the way the decision was reached.

5. Have students complete the Decision Tree and respond 