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ABSTRACT

The goal of the Pre Teacher Assessment Center is to
give college sophomores a diagnostic assessment of their potential
teaching skills across 13 skill d:.mensions felt to be prerequisites
for teaching. The pre teacher assessment provides students with
detailed information about potential teaching strengths and
weakne .ses and helps remedicte deficiencies before college
graduation. The center uses four simulation activities that can be
administered to 12 to 60 participants during a one-and-a-half-day
period. During the actual assessment, trained assessors observe
students, score responses, and rate overall performance. At the
conclusion, students are given a report of their score for each
teaching skill. Skills assessed include problem analysis, strategic
decision-making, tactical decision-making, written commurication,
leadership, stress tolerance, planning and organizing, oral
communication, oral presentation, sensitivity, innovativeness,
initiative, and monitoring. Following assessment, students are given
the opportunity to use followup training modules to remediate
weaknezsses. Three modules addressing the dimensions of leadership,
innovativeness, and sensitivity are currently available. (MSE)
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AASCU/ERIC Model Programs Inventory Project

The AASCU/ERIC Model Programs Inventory is a two-year project seeking
to establish and test a model system for collecting and disseminating
information on model programs at AASCU-member institutions--375 of the
public four-year colleges and universities in the United States.

The four objectives of the project are:

o To increase the information on model programs available to
all institutions through the ERIC system

o] To encourage the use of the ERIC system by AASCU
institutions

0 To improve AASCU’s ability to know about, and share
information on, activities at member institutions, and

o To test a model for collaboration with ERIC that other national
organizations might adopt.

The AASCU/ERIC Model Programs Inventory Project is funded with a grant
from the Fund for the improvement of Postsecondary Education to the
American Association of State Colleges and Universities, in collaboration
with the ERIC Clearinghouse on Higher Education at The George
Washington University.
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ABSTRACT

The goal of ‘he Pre Teacher Assessment Center Is to glve college
sophomores a dlagnostic assessment of thelr potentlal teachlng skills across
thirteen ki1l dimenslons that we feel are prerequlsites for teaching., The
pre teache. assessment provides college sophomores with detalled Informatlon
regarding thelr potentlal teachling strengths and weaknesses and thus helps to

remedlate teaching deflclencles prior to cnllege graduation.

The pre teacher assessment center uses four slmulated actlvitles that can
be administered to twelve-to-sixty partlclpants during a one-and-a-half day
perlod. Durlng an actual assessment, tralned assessors observe students,
score responses, and rate thelr overall performance across thirteen skill
dimenslons. At the conclusion of the assessment center, partliclpants are
glven a report that presents thelr scorlng for each skll! assessed at the
center. Assessed skills Include: problem analysls, strategic declslon making,
tactical declslon making, written communicatlon, leadershlp, stress tolerance,
planning and organlizing, oral communicatlon, oral presentatlion, sensitlvity,

Innovat lveness, Inltlatlve, and monltoring.

Following the assessment actlvitles, particlpants are glven the
opportunity to take part In follow-up tralnling modules deslgned by IUP to
remedlate agsessed weaknesses. Currently, three modules are completed that

address the dimensions of leadership, Innovativeness, and sensltivity.

Introductlon

The orlglns of the assessment center method can be traced to the famous

Harvard psychologlst, Dr. Henry Murray, who began studying ways to assess
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human personallty In the late 1930’3, Durling World War II, he was recrulted
by General Willlam Donovan of the 0SS to deslgn a method for findling
candldates for Intelllgence work (Murray, 1948). Thus began a process that .
later 2volved Into AT&T’s assessment centers of the early 1950’s. Douglas
Bray perfected the assessment center method for AT&T and recently published a
thirty-year valldatlion describing the success of the process (Bray & Howard,
1989). The assessment center method has been used by most of the Fortune 500
companles for the past thirty years as a way of select!ing candldates for
managerial positions. In the late 1970’s, Paul Hersey, of the Nat!lonal
Assoclation of Secondary Schoo! Principals, developed and Implemented a
Princlpal Assessment Center deslaned to assess potentlal ¢ ndldates for both

elementary and secondary administrative pousltlons.

In the fall of 1987, Indlana Unlversity of Pennsylvanla conducted the
natlon’s flrst pre teacher assessment center. Within a month, Slippery Rock
Unlversity and Millersvlille Unlversity Implemented pre teacher assessment
centers on thelr respective campuses. For the past two vears, we have tralned
over seventy assessors and have assessed over one hundred educatlon majors.

In add!itlon, Development Dimenslons Internatlonal, the natlon’s leading
assessment company, worked with us for the past four years In developlng the

simulatlons and valldating the overall assessment process.

Backaround

Students need to know early In thelr college career what there overall
teachling strengths and weaknesses are. I[f assessvd early enough, these

students can Improve thelr teachling technlques or declde to pursue another
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career., Students need an early prescriptive assessment of teaching strengths
and weaknesses rather than a competency test that occurg at the end of formal

tralning.

In responge to this need, Indlana, Millersville, and Slippery Rock
Unlversities, In conjunction with Development Dimensions Internatlonal,
developed a set of agssessment exerclses that are designed to measur+ a college
sophomore’s baslc teaching strengths and weaknesses. In developing the
simulatlons, we set forth a number of criterla to be met. They included: (1)
develop a set of simulations that assess each of the thirteen ldentlfled
dimenslons, (2) develop simulatlons that take Into account the 1imlted
teaching skllls of college sophomores, (3) develop simulatlons tn measure
several dimenslons, (4) develop simulatlons that can be admlinlstered to at
least 24 particlpants rather than the traditlonal assessment centers that
assess twelve or fewer candldates at a time, (5) develop a plan tu measure any
glven dimension by two or more simulations, (6) develop simulatlons that can
dlagnose potentlal teaching strengths and weaknesses, (7) develop simulatlons
that can be scored without the need for extenslve consensus dlscusslions among
assessors, and (8) develop an assessment center that can be adminlstered

within a sophomore’s weekly academlic schedule.
Description

The assessment center’s simulatlons reflect two different evaluatlve
approaches for agsessing a student’s potential teaching strengths. The flrst
approach s classroom~-orlented, presenting students with classroom sltuations

famillar to sophomore education maJors. The second evaluatlive approach s not
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strictly classroom-orlented; It presents sltuetlions desianed to eliclt
behavlors necessary both In and out of the classroom to produce effectlve
teachers. These simulations focus on such behavlior dimenslons as Inltlatlve,
Innovativeness, declslon making, leadershlp, sensltlvity, problem analysis,

and communicatlon skllls. A brlef descriptlion of each simulatlon follows.

The School Museum Simulatlon: The particlpant !s confronted with a serles
of problems regarding a school district’s future funding cf thelr school
museum. Bach partlclpant ls glven a packet of materlal that presents |ssues
that need to be addressed, declslons that need to be made, and data that needs
to be aralyzed. This exercise measures the partliclpant’s ablllty to analyze
aroblems, to make declslons, to be Innovative, to take Inltlatlve, to tolerate

stress, and to communicate orally and iIn writing.

Classroom Vignettes: The particlpant views a serles of short classroom
eplsodes on a VHS monltor. As participants monltor the classroom vignettes of
both teachers and students they must react, In writing, to a set of questluns
following each eplsode. The video exerclses measures monltoring, tactlcal

decislon making, sensitivity, written communlcation, and problem analysis.

Actual Teaching: Thls simulatlon requires partlclpants to present a
15-minute lesson to an asgessor who 18 role playlng a student teaching
supervisor. Each zlmulaticn packet contalns a lesson plan, visual alds,
handouts, and background materlal. Thls simulation assesses oral

presentation, oral communicatlon, planning and organizing, and leadershlp.

Educatlional Falr: Thls In-basket simulatlon presents the particlpant with

a serles of slituatlions regarding the school district’s educational falr.
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Within the two-hour time frame, a particlpant must analyze Informatlon, make
declslons, develop a plan, and communicate hls/her plan in wrliting. This
gimulatlon {s designed to measure inltlatlve, Innovatlveness, strateglc
declislon makling, leadershlp, planning and organizing, sensitivity, written

communication, and lnnovatliveness.

Final Report and Follow Up Actlvitlies: Each assessed student recelves a
report of his/her overall strengths and weaknesses across the thirteen
agsessed dimenslons. Since pre teacher assessment is designed as a dlagnostic
experlence, remedlal or developmental tralning modules are belng developed to
help students upgrade speclflc baslc skills. The follow-up tralning modules,
three of which are completed, address speclific dimensions belng agsessed In
the pre teacher assessment center. Each tralning module has four distinct
components. These are: (1) a set of bellefs, (2) a brlef theory related to
the dimenslon, (3) a short VHS tape modellng a classroom sltuatlion, and (4) a

serles of practlce exerclses.

The pre teacher assessment center can flt Into any exlsting teacher
educatlon program. Current'v. three unlverslitles have Implemented an assessor
tralning program as well as actual assessment of collewe sophomores. Several
unlversities have expressed an Interest In using the simulatlons with Junlors
and senlors. The assessment center |8 consldered as a supplement to exlsting
teacher education programs. The actual agsessment 18 not part of a curriculum
ror 18 It consldered Instructlional, although the results of the assessment are

qulte Informatlve.
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A typlcal pre teacher assessment center needs a dlirector, a pool of
twenty assessors, and several classrooms In which to administer the
simulatlons. A director will ieed to go through an assessor tralning workshop
and to take part In‘several assessments in order to feel comfortable with the
process. We requlre newly formed assessment centers to have a veteran

assessor when they Implement thelr first actual assessment of students.

We req:ire a one-time three thousand dollar buy-in fee. This money is
used to continue baslc research on the assessment process. Assessor tralnling
costs are currently $250.00 per Indlvidual plus expenses. Tralning is always
under the supervislion of IUP. 'e Include this stipulatlon for one reason: we
want to Insure consistency among all the assessment centers. Centers also
need basic supplles such as paper, pens, penclls, and secretarial support.
The only equipment needed 1s a VHS recorder and television monitor. Cost per

student for the four simulatlions will be $50.00 to $100.00,

Results

Several rellablllty and valldity analyses are ongoing. A brlef

description of the projects follows.

Parallel assessments of a sample of students: In thls study, more than
one assessor |s asslgned to observe and rate each partlclpant. Measures of
rater agreement are computed to measure agreement on skill dimenslons ratlngs
In each exercise and to ldentify sources of error blas In assessor rating.
Rater rellability ranges from -.10 to .89. Thls data enables us to "key In"

on assessors who need addltlonal tralnlng In scoring one or more simulatlons.



A~gsessment of standard stimulus materlals: All assessors are asked to
score a serles of "model" particlpants at the conclusion of aseessor tralning.
The "model" materlals represent actual student performance that has been
videotaped along with coples of the particlpant’s written responses. Assessor
observatlons and ratings are then compared agalnst a "key" which shows thelr
abl1ity to evaluate each exercise In a consistent and accurate manner. Thls
procedure |s used to verlty the effectlveness of assessor tralning, identify
weaknesses of Indlvidual assessors, callbrate the assessment process across

universlitles, and demonstrate consistency of evaluatlion over time.

Relatlonshlps of agsessment resuits to archlval data: This analysis
demonstrates the degree to which assessment ratings are Independent of other
more traditlonal predictors of academlc or career success, such as past grades
or SAT scores. It may also demonstrate the degree to which assessment results
predict outcomes such as grades in subsequent activities such as student

teaching.

Relatlonships of assessment results to behavioral measures of teacher
performance: This set of analyses wlll demonstrate the degree to which the
assessment ratings are predictive of actual teaching behaviors. These
behavliors wlll be organlzed around the dimenslons of teaching effectlveness,
and can potentlally be measured In tralning/classroom sltuations, or followling
employment In teachlng positions. Correlatlon and regressinn analysis will be
used to demonstrate the degree to which overall dimensional assessment -atlngs
predict the tralning or job performance measures. This wlll provide the

strongest evidence of empirical valldity of the assessment program.
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Collectlon of data wlll be ongolng durlng and beyond the student’s
university career. Annual updating of these valldity analyses will be
performed. Separate year-by-year valldity Indices wlll be produced to

evaluate any trends In valldlity of assessment results.
Concluslons and Recommendatlons

Pre teacher assessment has the potentlal for helpling to Improve a
student’s ablllity to teach. The pre teacher assessment mode! Includes a
number of Issues that must be addressed before long-range success can be

insured.

1. Pre teacher assessment must be consistent from college to college.
Therefore, standards for tralninyg and assessment administratlion must
be establlshed and malntalned.

2. Parallel simulations must be developed and piloted on a regular basis.
3. Follow-up tralning modules must be developed to provide remedlal help
to students who need help In one or more of the assessed dlmensions

4. Assessment centers must be staffed on each campus. Assessment
directors should be assigned to the center at least 1/2 time.
Provislons must be made to provlide faculty support for conductling
assessments as well as secretarial support for typlng reports and

sched '11ng centers.

In additlon to the contlnued use of the pre teacher assessment certer
with college sophomores, we are currently plloting the assessment center as an

Inductlion model .1th flrst year teachurs.
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