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"Writing is the technology of the intellect."

- Jack Goody, anthropologist

Preparation of this pamphlet by a group of University of California faculty
and administrators was made possible by the University of California Council of
Writing Programs, the UCLA Writing Programs, and the Office of In3tructional
Development at UCLA. Ellen Strenski, Assistant Director for Upper-Division and
Graduate Writing in the UCLA Writing Programs, coordinated the project and
edited the group's work. She would like to thank her colleagues Carol P.
Hartzog, then Director of the UCLA Writing Programs, and Mike Hose, then
Director of. Freshman Composition in the UCLA Writing Programs, for' their
encouragement and suggestions.

Stephanie Tucker, then Assistant Director of the Campus Writing Center, UC
Davis, was a member of our original group, and we thank her for her
contr.ibution to our project.



TO ME TEACHING ASSISTANT

You're probably not a writing specialist. Yet students come to you asking for help
in preparing assigned papers, midterms, or reports. If you are uneasy because you don't
know what to say when students shag you their writing, this guide is for you. It suggests
some questions and comments you can ask such students to help then clarify what is
happening, or not happening, in their writing, and in the thinking which this writing
reveals. Our guide is not about granmar or spelling, or even style, in an aesthetic
sense. It's really about this writing/thinking process of shaping ideas on paper
process which we all find messy, frustrating, creative, and ultimately rewarding.

This pamphlet roughly parallels steps in this writing/thinking process--from choosing
a topic and conceptualizing a beginning response to revising a firal draft. Do note,
however, that this process is never so neatly schematic as these separate steps might
suggest. Writers move in fits and starts, Jumping backward and forward from draft to
brainstorming to note taking to draft, etc. as they develop, test, and then possibly
abandon one position for another.

On each left-'iand side you'll find a real sample of student writing at one of these
steps, not unlike the kind of writing your awn students show you when they ask for help.
On the side opposite each sample is a corresponding scenario and a script of questions
you can appropriately ask the student about his/her writing at this point.

Use this pamphlet as a reference by matching up these typical samples with what your
students have written and can show you, whether it be brainstormed jottings, lecture
notes, index cards, rough outline, or any of the other writing samples.

We recommend this guide as a sound pedagogical tool. By asking these questions you
will be modeling the kinds of questions student should internalize and later be able to
ask themselves. Rather than supplying ready-made answers for passive students, you will
be placing the responsibility for learning where it belongs--on the students; but you'll
be doing so in a very helpful way. Any reader's response is valuable for university
students, who must learn to use writing to communicate information, not just express
themselves. Your gut-level response ("I don't understand this mess! ") can be a fruitful
starting point for real student learning, rather than an annoyance to be repressed.

Because we wanted to make this guide useful for any TA in any course, the
all-purpose representative samples come from a range of disciplines, including, for
instance, Chemistry, Anthropoloc, Sociology, Political Science, Biology. When we refer
to these examples in the "Script " we have enclosed these references within parentheses.
When we thought some stage directions were appropriate, like sugge:3ting yo,1 jot down a
studert's response to a particular question, we've put then within square brackets. But,
essentially, we have tried to provide you with a script you can read verbatim. After
you've consulted the guide a few times, you'll be confident about modifying our suggested
scripts to meet the special needs of your course and your students and your teaching
style. This is just a beginning.

Finally, feel free to contacv any of us:

Jane Bowers, English Department, UC Davis (916) 752-1962
(or at Davis contact the Campus Writing Center (916) 752-8024)

Kate Clark, English Department, UC Irvine (714) 856-7461
Carol Hiles, Tutorial Center, UC Santa Barbara (805) 961-4774
Mary Jane Lind, Third College Writing Program, UC San Diego (619) 452-2742
Ellen Strenski, UCLA Writing Programs, UC Los Angeles (213) 825-885.2
Stephen Tollefson, Office of Educational Develorment, UC Berkeley (415) 642-6392
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ASSIGNMENT SHEET 1

Seejario

The student comes in with an assignment sheet and complains that s/he
doesn' t know what the professor wants, how to choose a topic, or how to
start. Your objective is to help the student avoid further
procrastination.

Script

"Was the assignment discussed in class? What did the professor say
about the assignment? Do you have any notes summarizing the
professor' s remarks?"

"Have you already covered any of this material in class?"

"Are due dates for any of the topics particularly troublesome? For
example, do you have other assignments due at the same time for
other courses?"

"Which topic interests you more in general, apart frcm this
assignment?"

"If you had to underline the most important words in these topics,
which words would you pick?"

"Are there any important verbs, like 'describe,' 'analyze,'
compare,' 'explain'? What do these verbs require you to do?"

"What do you think 'discuss' means? Haw is 'discuss' different from
other kinds of verbs in topics?"

"If the wording of one topic is longer than the other, does that
mean one is going to be harder for you or that one will require you
to cover more information?"

"Are there words in the topic that you don't understand?"

"Does the question sects to ask you to do something beyond what you
might first think?"

"Did you lo a previous paper in this course for this professor? Hew
did you do? What kinds of comments were made about your work? Can
you apply anything you learned frun that experience to this
assignment?"

"Had do you feel about the assignment now that we've been discussing
it? What ideas about it have occurred to you today?"
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SAMPLE

Blank Page/ Block



BLANK PAGE/BLOCK 2
Scenario

The student is paralyzed with anxiety and cannot write a word. Your objective is to
encourage the ::,,udent to believe that the project is possible. Avoid the threatening
word "writing" at the beginning of the conference, and have some scratch paper handy.

Script

"Do you fed sure you understand the assignment?"

"What do you think the professor wants?"

"What, if anything, in the assignment interests you? At all?"

"What aspect of the assignment would you most like to spend some time thinking
about?" [The point is to avoid the word 'writing. ']
"What do you already know about the topic?" At this point, if you get any response
at all, it might help matters if you were to jot down the comments the student makes
in order to prevent him/her from having to perform any action that remotely resembles
writing.]

"What have I jotted down that you could use in a paper ?"

"Hew might you use that point?"

"Is there any connection between that point and this one?" [Find one.]

"Do you need any more background material to get started? If so, where can you get
it?"

"What is going to be the easiest section to write? What if you write for five minutes
telling me this? Write NOW--Don't talk."

"Let's write a list of everything you know about this topic. If you had to explain
this to your younger brother or sister, where would you begin? What's the main point
s/he would need to understand?"

- "Who are you really going to write this e,isay for?--a fellow student? a TA? a
professor? What would each reader need to know? Who would it be easiest for you to
write to?"

"Imagine that you've completed this essay, that it's typed and in your hand. Tell me
what the paper looks like. How long is it? Does it have illustrations? What is its
main idea and how does it build its case? What's the main question you've explored?
Hew do you feel now that it's complete?"

"Can you begin writing on page 37, that is, write where you have an idea, an
interest, or a discovery point?"

"What have you learned by going through this process with me that might benefit you
the .t time you are faced with this difficulty?"

"I'd like you to take the notes we've jotted down and use than to generate an outline
or matrix that suggests one presentation of your ideas. Then we will. begin to plug
in the information you have available and identify areas you will need to research
further before you begin a draft."
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BRAINSTORMING 3

The student, somewhat overcome by the open-ended writing task, seeks help in focusing
his/her thoughts. Your task is to encourage the student to explore every avenue until a
response of suitable sophistication and length reached. By your continual prodding
questions you and the student can generate a wealth of suitable ideas.

Script

"First, let's ask questions of the question itself to see what it might have packed
inside its words." [Write down questions as they occur to either of you.)

"Can you think of examples from your readings or the sources suggested that help us
eliminate some of the options we've just created?"

"Are where some possible interpretations of the question we can eliminate because,
they are too simplistic? too complex? too detailed to be handled in a paper of this
length? unrelated to your work in this class?"

"Since the wording of the question ("if") seems to invite imagination and invention,
let's just brainstorm a bit to see what we can come up with. Let's make a list of all
ideas you can think of. We won't discard any just yet--even if they sound silly. For
example, just list anything that comes to your mind. Tell me what you associate
with these words in the question." (List them.)

"Now, let's look at this exhaustive list and see what it suggests. Are some of these
redundant? Are some related to or subsumed by others? Can you cluster these ideas?"

Do some of these appear to be subcategories of others? Can you list those in such a
fashion to remind yourself later of that relationship?"

"Now, let's evaluate some of these. Perhaps we can begin to designate some of these
as workable, intelligent options. Do some of these appear to be silly? Are they in
any way logically linked to others on the list? For example, if you personally
believe in one alternative, will it restrict or inhibit you from adopting another
perspective? (If, for instance, as a national policy you believe that famine is an
act of God and only through God's will can it be solved, would your nation then be
likely to undertake expensive agricultural reforms?)"

"Again, are some of these solutions too simplistic? too idealistic? too naive? too
complex to be outlined? Would they involve too much research beyond the sources
suggested?"

"Can you begin to tie the readings and resources to some of these perspectives? Do
we have some on our list or in the clusters that are never discussed by the readings?
Should those solutions be excluded? Or should the experts have considered that
option? Is that worth exploring or arguing in this paper?" [Help the student see
that exploring the voids is also a worthy academic exercise.)

"Now that we have investigated possible topics, I'd like you to review the readings
and classwork and to select an option to which you have some intellectual
commitment. Next time when you come to see me, bring your statement of assertion and
a list of the sources you intend to make use of and some notation about how you will
use than to buttress or refute your thesis."
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JOURNAL ENTRY
Scenario

Students have kept a journal of their observations from which they must find a topic for a
research paper. A student has submitted a journal in which these separate entries appear.
You sense a possibility (the cause of excitability in children) and you must now illustrate
this potential and help the student move from personal observation to academic inquiry.

Script

"Your journal returns to this topic (Kimberly) several times. Tell me what you found so
interesting about it that you continued to write about it."

"Some of your words suggest you responded emotionally. What emotions were provoked by
th4 s subject? Confusion? doubt? anger? delight? others?"

"Which words here suggest your emotional response? Circle them. Is your emotional
reaction appropriate in a journal entry? an academic paper? Why or why not? Does your
emotional response color what you see and say? Might it hinder you? or help you? How?"

"Which statements here reflect your own opinions? Let's label them. Which word(s) in
these statements carry your own view? Why might another observer quarrel with your
choice of that word? What values are communicated in your adjectives ("nice," "wary,"
"delighted")? in your adverbs ("gyrating madly")? in your verbs ("harrassed," "seemed")?
in your nouns ("essentials," "crew")? Are these words appropriate? Why or why not?"

"What evidence would persuade a critical observer that your judgment is valid?"

"Which statements could be empirically verified (are more factual)? Let's label them.

"Which of these statements might logically be inferred--perhaps with additional
information? What kind of information would be needed? How would you find that data--in
other sources? from your awn observations? Let's label these statements of inference as
potentially useful."

"Are some of your statements conclusions? ("All that excitement had something to do with
the change in her behavior...") On what are those conclusions based? Prior observations?
data? previous case studies? classwork?"

"Can you transpose statements of inference and judgment to statements of observation and
fact? Do you have sufficient data? Must you find more? Let's try it."

"Now that you have reported with accuracy what you have seen, are there questions that
emerge? HOW (is her behavior affected)? WHAT (seems to be going on)? WHY (does she
behave as she does)? WhAT causes are visible? invisible?"

"Are there answers to these questions? Do the lectures or textbooks suggest possible
answers? Are there answers suggested in your awn comments ("Gone were the clowns,
the... atmosphere, " etc. )?"

"Does it seem important--to you, to us--to answer these questions?" Llf at this point
the 3tudent 4,eems uninspired by the topic you've elicited, you might repeat the process
with another subject. Or, having modelled the procedure for the student, you might want
to send the student off with the journal to brainsF.orm, talk with classmates, or find
another topic which s/he will then develop as you',.e just demonstrated.]

"I'd like you to cull through your journal for additional clues and answers. You will
also want to review your own text and .1.ass notes for other answers to these questions.
Before you come to see me next; time, jot down the explanations you discover on 'rour
own. Then we aan discuss how to solve a piece of this puzzle you've identified."

1 4
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BEGINNING RANKLE 11
Seenarjo

The student, possibly looking anxious or defeated, but sometimes appearing
blase or oven cocky, announces that s/he is having trouble beginning an
assigned paper, doesn't know what to say, has written a short draft but cannot
add another word, and feels either confused about what to .to next or perturbed
because it seems there is nothing more to say. Your objective is to help the
student develop and focus the ideas anbedded in this short draft.

Script

- "Since this is so brief, why don't you read it out loud? [Students reads.]
What struck you positively or negatively as you heard yourself read this?
Does this element relate to the central idea you wish to convey or to the
purpose of the assignment?"

- "Which paragraph was easiest for you to write? Can you expand upon the
ideas it introduce...?"

- "Have you tried taking any key words, elements, or images in the draft and
listing any associated words or images that come to mind? Let's try doing
it together and see what we come up with." [You and the student work for
3-5 minutes and then consider whether or not your responses fall into
categories or suggest possibilities for further development.]

"Does this draft contain a tentative thesis statement? If so, what is it?"

"Does the body of this draft relate to the thesis or do the middle
paragraphs suggest that other ideas or issues have captured your interest?
Do the middle paragraphs imply a new thesis?"

"If you were going to rewrite the thesis to incorporate the perspective or
new ideas suggested by the meatiest paragraphs in this draft, how would you
do it? Take a few minutes and rewrite the thesis or write a new sentence
that addresses a related idea you think is worth exploring."

"Do all the paragraphs contain ideas, words, or images that relate to each
other? Have you highlighted such connections? How? If not, what can you
do to establish such connections? Circle the related words or images so
that when you go home you'll know exactly where you should begin to set up
links."

"Do you have any notes, annotations, sketches, quotations, whimsical
scribblings or anything else that might provide you with material to use in
this essay? If so, let's talk about them. If not, let's talk about how you
can gather such material."

"Have you tried rearranging sentences or paragraphs to establish a greater
sense of continuity in the essay? If you were going to shift anything
around in this draft, what would it be? Why would you make this shift?
What improvement would you expect? Does this proposed change suggest any
other possible alterations?"

"A3 a result of this conference, what do you plan to do when you begin
working on this again? Why don't you write it down ar.d we'll talk about the
results that come from that strategy when I see you again."



SAMPLE

The following are the opening paragraphs of three responses to the following assignment:

Sociology 54

Exercise #3: 1-2 pages

Using your own experience as a point of reference, demonstrate or refute William

James' contention that "Habit is . . . the fly-wheel of society."

SAMPLE #1: Has severe problems with idiom, verb tenses. Has an occasional flash of

orininal thought, but most is plodding. Lacks understanding of reading and

relies on lexical ordering ("First," "also,") although logical connections

aren't clear to the reader.

William James has done an excellent job to emphasis, to show us

some conservative elements of habit those are havinb a .great benefit

to society and to an individual. However, I disabree with the

statement that he had made which "by age thiry character has set like

plaster." First of all, I would like to discuss about some

conservative elements of habit those have a great benefit to

society. "Habit is thus the fly-wheel of society" has proved by us.

Our habits are continuously changing as we grow older and older. Our

soceity also has some changes in school, at work, and at home. All

of those changes are people who are living in society. And in

everyday our habits are changing. William James also shows, tell us

some benefit to each individual person, not only whole society. I

mostly agree of what he had written. However, there is a pain

I disagree. "by age thirty character has ',et like plaster," this

qtatoment is not always true. Habit is like the oce,An's waves. It

continuously changes at3 ,;amo aB the WAVP,i never .-7,;:ob to movr,. -Th,?ro

are many people in our soceity want to re-marry since a long time.

They want to have someone to qilAr'0 happines,,, and ,;adness through the

rest of their life. They are definitely not becoming 01':;;Pr.



ESL 12
(ENGLISH AS A SECOND LANGUAGE)

Scenario

As you look over the drafts submitted by your students, you discover several
tentative texts filled with problematic idioms, grammatical errors, and
unsophisticated grapplings with the readings. The patterns of errors suggest that
the writers are not native speakers and you are uncertain whether the problems
originate in the students' cognitive processes or in a language they've not yet
mastered. More significantly, you feel a certain despair and fear such students
need assistance beyond your ability or responsibility. Do not be overwhelmed. You
will necessarily be limited in what you can do, and there are others who are
specially trained to address this growing problem on all UC campuses. But you can
do something by tackling a piece of the problem and stressing the all-important goal
of clarity.

All conversations with writers of such prose should begin with this
conversation, followed by the dialogue suggested for the three problematic samples
which illustrate a range of typical ESL (English as a Secc :d Language) problems.

Script

"You have made an intriguing point I would like to discuss farther, but first
let me find out a bit about your writing experience. Have you completed your
writing English requirements? Is English your native language? [If not, 'Have
you completed your ESL requirements?']"

"Are you familiar with the assistance available to writers on this campus? Have
you used the (Learning Skills, Tutorial Center, Writing Centers, etc.)?
Do you seek editorial help when you write? From whom?"

Sample #1

"You have made an interesting point ( 'Habit is like the ocean's waves.') But
your explanation is unclear. Explain it for me; just take notes for
myself."

"That is much more clear as you've just explained it."

"Haw is that point related to the passage you read? (Haw is the flywheel
metaphor like--or unlike--the wave metaphor?) Tell me in your own words what
you understand to be the point the author is making?" [Continue taking notes as
the student talk..

"Give me an example from your in experience that proves your point. What
counter - examples can you think of?" [Insist that the student be illustrative and
specific. Take notes.)

"What you have said is important and worth saying well atd with more
elaboration. Rather than relying on friends and even me, you should make an
appointment to work with a writing counselor on this and other writing tasks for
our course. In that way you will receive the skilled professional help you
deserve so that you will not be at a disadvantage in this course. Shail 3 call
to make an appointment for you?" [Learn what referral procedures are used and
encourage the student to follow through.]



S A M PL

SAMPLE 42: Has fewe: surface errors and an apparent sense of direction and organization,
but is beset with confusing terms and an irritating generality.

There is no one horned with perfect characteristic which marks a

person as a certain character. People change according to their

environment, living condition, time and places they live in, and when

people get used to these living conditions, their characteristics

change. Once they've changed, and once they've got certain habits

from their life styles, it is hard to change again because the

character/habit has set like "plaster." It is a second nature. Yet

a good habit is benefit to an individual and to public; it will help

you in society and it will benefit to soceity. But a bad habit will

only cause you and your society a problem.

SAMPLE 43: Has some ;aversions and problematic prepositions. Seems scattered, rambling
and unnecessarily emotional.

Idhy r!o Imeric7.rn: ger';i';t the fact: that hiltlit's, in not

crat9 a muc;h worlt; to live in? %h.--:t it :)chi,,nio

in it :3 '.1..tack on centuri,!y natiam:"?

!:ic, it, can creato major gffer:tive relatiom; Oetwoon

indiviOu:11s. Hnhitn must; step lnd ;tart qomewhoro,

larnr w:'; int;-nnurp to rill, rvIrly :irnw7or i.n my hp:Ici. Suoh

15 .ihich 'ire right? .:hich ,.:unno For -Aomo ':)111i not fithrs?



NOTE CARD (INDEX CARD) 7
Scenario

The student cannot organize a 3tack of notes on index cards and therefore
cannot write an outlile for a "research paper. Your objective is to help
the student understand the kinds of information that are appropriate to
put on a note card and ways to record this information.

Script

"Did you make other bibliography cards for your sources as well as
these note cards?"

"What do these numbers refer to?"

"Explain to me your system of abbreviations."

"Are you quite sure you can decipher your handwriting, especially in
the quotations?"

- "Explain to me what you understand to be the difference between
quotation and paraphrase? Row does a writer use both in a paper?
What obligation do you have as a writer when using information from
another source?"

"Why did you extract these particular bits of information to record?"

"Are these bits of information all about the same topic? Did you
consider lab3ling this note card with your awn heading so that you
can identify the topic later on and put it into piles with the other
note cards about the same topic in other sources?"

- "If some of these bits of information are not about the same topic,
did you think of putting them on other index cards?"

"Which of these points are your own ideas? How can you tell which
are your ideas and which ideas come from the source?"

"What effective techniques might you use in the future to separate
the kinds of information we have seen here?"

"Ild like you to rewrite your note cards. You probably don't n3ed togo back to the library. Just sort out your ideas and restrict each
note card to one idea and label that idea. Remember to identify thepage and source of each idea, whether you quote it or paraphrase it."
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SAMPLE
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LAB NOTES 8

The student says s/he did the experiment but can't write it up. You ask to
see the student's lab notes and when you look at than you realize that the
results are all scrambled up with other ideas and observations. Your objective
is to help the student sort out the different kinds of information s/he has
recorded.

Soria

"Do all these numbers refer to the same kinds of things? What?"

"What are the most important numbers here?"

"Tell me briefly what this chart--or graph, table, etc.--means."

"Can you represent these figures in any other way? If so, what way?"

"Now that you've been thinking about the whole experiment and it is
finished, do you think anything really important is missing from this
page, or these pages? How do you propose to get that information?"

"Is there any information here that you can just ignore now and not worry
about for the paper because you know now that it's not really relevant to
the experiment?"

"What did you find out in the experiment? Which notes here show these
results? What are the other notes about?"

"Are you clear about what format to follow when you write up the report?"

"Tell me in one sentence what the problem is you're working on. Ncw,
me in another sentence what your findings were. This could be your
abstract."

"How did you test and what equipment did you use? This could be the
methods section."

tell

"What do your findings mean? How do you interpret your facts and data?
How do the results support your hypothesis?"

"Were there any unexplained results or other data that need
interpretation?"

"What is your conclusion, and what further research might be done?"

"What will you do differently in the future when you make lab notes?"



9

Anthro. 3 -- Archaeology
Final Paper Topic (8 pgs)

SAMPLE

41111111

1. Discus_b_pw the perspective of ar1111,941211:w.dgts has changed from
one of Lromant icianl to one of lscientific endeavor 7 In your discussion
part icularly pay attention to th: evolution of archaeological
method and ric,ary . Also discuss whether the romanticism portrayed
in movies and books is wj..1.40,1j. or 44t1-1 mental to the future
of archaeology. NOT .,If you wish you may use documented exams
from moyies and be to substantiate your argument.

(Eight pages h footnotes and illustrations..Aue Friday.)
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USING A MATRIX 9
Scenario

The student has done some thinking about the topic and even brings in notes
with ideas grouped together into clusters but says that s/he doesn't know how
to begin drafting the paper and fears that s/he has so much to say that the
paper will be disorganized. A matrix, which is an organization strategy, can
help such a student sort out and develop these ideas. Keep scratch paper handy
to make this diagram when you think it would be useful.

Script

"Let's construct a matrix so we can see what you already know. Look closely
at the topic question you've chosen and underline the key words. What is
the main comparison you will have to make in order to answer the question?
Use these two items as headings for your vertical columns."

"Now look at the question and see what divisions you can use to build a
strong comparison. List these as the categories for discussion in the
right margin."

"Fill in all the boxes as best you can with information, images, or
examples that you recall. Which areas will you need to do more thinking
about?"

"Is there a square in the matrix for each idea you came up with in your
cluster or are some important ideas left out? Can you add another category
or is the information not directly relevant to your main topic?"

"Are there any empty squares in the matrix that show that you need more
material?"

"Now that you have all your information neatly arranged, can you see
patterns and relationships? (For example, can you see the relationships
between the old methods and the new? What are the changes that they mark?"

"If you constructed a third column (of the 'ideal,--the best of both
Romanticism and Scientific Endeavor), what would be its title and
distinguishing characteristics?"

"Will the third column (of ideals) help you in formulating your
conclusion?"

"Have you included all the keywords, with page references, from any text
you've been reading?"

"What illustrations will you use and have you noted where they fit into the
matrix?'

"Can you answer the question: (The most important change archaeology has
undergone is and in order to show this I will have to
(1) , (2) and
(3) .")

"Now number each matrix square and show the progressions you'll use to
present the informion to your reader."

"Hew do the numbers correspond to the (eight) blank pages of your imagined
paper? Which distinct sections can you begin to work on?"
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S AMPL E

4111111=11111W,4

[The assignment was to write an essay discussing the effects of clients on

social welfare agencies.]
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OUTLINE 10
Scenario

The student comes in with a tLesis statement and an outline, but doesn't
have any idea how to get started on the essay. The outline is sketchy and
vague. Your objective is to get the student to elaborate on each section of
the outline, to establish connections among the sections of the outline, and
to rewrite the thesis statement to reflect the changes s/he makes in his/her
outline.

- "Tell me more about the first section of your outline. (One thing I want
to know right away is who needs this 'performance' you're talking about
and why?)"

"Summarize what you've just told me in a sentence."

"Let's look at the second section of your outline. Haw do you define
your terms? (Can you describe briefly the nature of 'clients' and
'bureaucrats'? Can you summarize your description in a single
sentence?)"

"Can you see a connection between the first section and the second
section? (Does the nature of bureaucrats and clients have anything to do
with the need for performance?)"

"Can you summarize what you just told me in a sentence or two? Write it
down on this scratch paper."

"I notice that you repeat some words. What do these ideas have in
common? (Numbers 3, 14, and 5 all have the word 'need' in common. Do
they have anything else in common? I was wondering what the result
would be if a social welfare agency had efficiency, "control, and
' objectivity'? )"

"Can you gather any of these numbered headings together under a common
heading? (For example, 3, 4, and 5.)"

"Could you explain what you mean by this term? [Find an appropriate one)
(For example, 'the reality of optimal performance.' Could you summarize
that in a sentence? Is 'optimal. performance' a result of anything else
you mention in your outline?)"

"I would like you to redo this outline so that it is a full sentence
outline (and so that numbers 3, 14, and 5 are subsections of a larger
section). You should also rewrite your thesis statement so that it
reflects these changes and gives you some sense of how you are going to
connect your separate points."
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LECTURE NOTES 5
Scen4rio

This conscientious student has attended class regularly and taken copious
notes as diligently as possible. However, s/he cannot write the paper
assigned on material covered in lecture. You ask to see the student's
lecture notes and realize that they neither record information accurately
nor prompt the student's memory. Your objective is to help the student
consider possible improvements in note taking techniques.

"Do you write down everything the instructor writes on the board?"

"Do you separate your notes from different classes?"

"Do you write on looseleaf paper?"

"Have you thought about making a wider margin so you can write down
your own response to the lecture material covered in class?"

"Do you always write down the date, class, and topic for each
lecture?"

- "Have you ever used or looked at the lecture notes sold in the
bookst ore ?"

- "Have you ever looked at someone else's notes in this class to see how
they might be different fret yours?"

"Do you review your notes as soon as possible after class?"

"What do you do if you get to class early?"

"Do you ever write a summary of your own on material covered in
class?"

- "What do you do if you don't understand something that you've written
down?"

"How about looking into this whole matter of note taking and bringing
me back some notes you take in lecture next week? We can go over them
and see how they may be more helpful to you."
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SAMPL E

74 The Early Marx

If then the protliztollabour is alienation production itself.must
be active alienation, the alienation of activity theietiVity-Of

estrapgement of-6e ailed of labour is merelY-Suinliii"--
rued the estrangement, the alienation, in the activity of labour
itself.

What, then, constitutes the 'orgiseaLtLolakid.

First, the-h--crihat labour is external to the worker, i.e., it does
not belong to his ess ; that in his wolk,therefore, be

esirot affirm himself but denses himself dos not fie-T cotiflen
on v is h ical and mentar

energy but midi body and ruins his mit747fle wor47
-i-reici-lsfeetshinsettufusje iis_work,/a his work feels

1:1EIZiiirlie is at home when he is not working, an
be is working he isiroTiffionieTAis labour is therefore not volun--
tary, iTif-Foerced; it it forced labour. It is therefore not the_satisfic-

'Ton of a -need; itirtfiet y a sti---leansio satiny needs external to
to alien character emerges c ear y m e "fact lha as soon as no
physlcalupu man eic"--N1s7riitzurir-ihirenn fac__tht
11-ie-7EisternatTibour, labour in whickin-i-n..alianatss 1144104. it 2,
la (.%'u-TirEItrarri o VTOL
ter o a ur for t e worker wars in the fact thatit_isnot
own7111.1 someone else's, that it does not belong to him, that in it
hrhelongs, not to liimself-but to another. just as irir-eTiiiihohTfir-
sp-ontaneous activity of the human imagination, of the u--mair
brl-unlica the human heart. operates independent lndivid---
utrthrirt-is;-opertrercin-him as an alien, divine or cliaboliciriffiV:

thi-ivorier's activity is not his spontaneous
activity. It belongs to anothese117--
lia result, therefore, 11141(. hr workea_ncdonsser_ftels_himself.
to be freely active in any but is a.imat functions---eatpg,drink-
iii groctentnig, or at moot in his dwelling and in dressin etc.:
and _

umanlurelTriffiliiiirteffigerfe& to as

What is animal becomes human and what is
humarThcornes

Certainl) eating. drinking, procreating, etc., are also genuinely
human functions. But in the abstraction which separates them
from the sphere of all other human activity and turns them into
sole and ultimate ends, they are animal.

We have considered the act of estraingyr,actical human
labourt in two of its aspects. la The reTatiWCT AC work x to

the product Oflabour as an powe r over
Thri-ielitionTsatthe.same time the relation to the sensuous eider
nil world, -to the objects of nature as an alien world antagonistically
opposed to him, (a) The relatiooTof_faixiut to..the act_of produc-___
tion within the labour process. This relation is the relation of the



HIGHLIGHTED READING 6

lonaris2

The student says s/he did the assigned reading but doesn't understand it.
You ask the student to show you the reading and you see pages heavily
highlighted in yellow or underlined. Your goal is to help the student learn
from the apsigned reading more efficiently.

Script

"When the professor made the assignment, did s/he give you an idea of
what kinds of things to look for in your reading? Are there
organizational features in the reading assignment itself-- preface,
title, subtitle, summary, illustrations- -that can help guide you in
understanding its main ideas?"

"Did you highlight or underline these parts while you looked at them for
the first time, or after you skimmed the chapter to get an overview of
the main points?"

"If you highlighted or underlined them as you read, haw did you know
these parts were important?"

"Why did you highlight Cr underline these parts?"

"Do you believe that you will be expected to know every fact, principle,
illustration, and example from every reading assignment you are given?"

"Do some parts you highlighted or underlined seem more important than
others? Which? Why is that so?"

"Do you recognize any terms or ideas covered in class? Which ones? What
other ideas do they remind you of?"

"Do you see any words or phrases that seem especially important? Which
ones?"

"Tell me in your own words what this means."

"Have you thought about using the margin to jot down your own ideas that
occur to you while you're reading? What might that look like?"

"Have you thought about making note cards for this information? What
advantages or disadvantages do you see to that practice?"

"Do you have a good college dictionary? Which one? Do you use it to
check words you don't know? Are there any here we should heck ?"

"You've really used up this opportunity to identify main ideas here.
Why don't you make an outline of the main points on a separate piece of
paper and bring it back for me to check?"
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ESL CONTINUED
Script

"You have made an intriguing point I would like to discuss further, but first
let me find out a bit about your writing experience. Have you completed your
writing English requirements? Is English your native language? [If not, 'Have
you completed your ESL requirements? ,]"

"Are you familiar with the assistance available to writers on this campus? Have
you used the (Learning Skills, Tutorial Center, Writing Center, etc.)? Do
you seek editorial help when you write? Fran whom?"

Sample #2

"You seek to synthesize our other readings with the work of this author; that is
important. Can you make that connection more explicit by giving some specific
examples as proof?"

"Same of the terms are used interchangeab3 y here ( 'characteristic, "character,
'habit.') Let's check their definitions in this dictionary to see if your use
is what you intended. [Have the student look up the words and read their
definitions aloud.] Which word did you mean in each of the instances where they
are used?"

"Can you further clarify your claims by offering specific illustrations? (What
is the difference between a 'living condition' and the tenvirormentl? How
istlife-style' different from condition' ?) Once you clarify your terms,
does it then change your argument? Can you still make the same claim?"

"Your work can be made stronger by using a thesaurus and a dictionary with care
and by going over your drafts with a trained professional who can help you with
the features of English you are working to master. I would like to have you
work with a counselor as you prepare your final draft, working to clarify your
point and develop evidence. "

Savoie #3

- "This quotation clearly provoked many ideas. [List them.] Of these, which seems
to fire your interest? Which seems most closely related to the assignment? to
the reading? Which can you develop v..1th examples frau your personal
experience?"

"Let's sketch out a framework for your idea so you can revise with that in
mind. When you've redrafted this, a tutor at the can help
you edit your work for further clarity and precision. [Refer to section 11 in
this guide for more help for this beginning ramblc.]
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S AM PL E

[The assignment was to summarize a book on the suFFlementary reading list for

the course.]

A very brief book wi0i seventy-two pages of large type. It brings

forth many f.ssues on bureaucracy, however the analysis is based upon certain

values. The conclusions to the problems are suggestions. The book is compiled

from classroom experiences and their colleagues. Some of their own ideas

are also interviened. This introspection is from page 25, "Concern with

values and acentral concern rcr the dignity of man should not be granted

as after thoughts onto specialist bureaucrats. The conceriks should be the

core of the academic curriculum." From this you can conclude that an

academic student would represent a much broader spectrum of interest and compromise

a much larger portion of the disenchanged, the creative and o.hers who are

critical in the existence of social order. Not only is this book useful

for Public Administration, but also Social Psychology, Educational Administraten

and Physical Administration.



DRAFT FOR REVISION: UNCLEAR SYNTAX 13

lagnarie.

The student brings you a draft for revision and you hardly know where to begin
because of severe sentence structure problems which impede the reader's
understanding.

Script

- "Have you completed your writing requirement at the University? [If not, 'It's
important that you complete that requirement as soon as possible so that you
won't be handicapped in classes like this where there are writing assignments.'
If so, then, 'Why don't you stop by the Learning Skills Center and arrange to
see a tutor?' Or 'Let me call the coordinator at the Learning Skills Center ?']

"Are you nervous about writing?"

"Do you find it difficult to concentrate when you're writing? Tell me about
your writing process. When and where do you usually write? Haw much time do
you give yourself to write an essay?"

"Did you spend a lot of time on this draft? How much self-editing do you
usually do?"

"[Point to any illivtrative sentence in the d.,aft.] "This sentence is unclear
to me. Can you read it and, then, without looking back at it, tell me what you
were trying to say." [If the student comes up with a clear statement, write it
down.]

"What you've told me makes much more sense than what you have written here."

[Point to e single paragraph.] "Can you tell me the central point or idea of
this paragraph? What one thing is this paragraph about? Let's write that
down."

"Now, why don't you set aside fifteen minutes or so at home tonight to write
an unedited paragraph about the iaea we just wrote down. Don't look at the
original paragraph and, as you write, try to imagine yourself talking to me or
to a friend; just write as you would speak. You might try 'sprinting,' just
writing without self-correcting or self-editing as you go along. Write without
stopping for second thoughts. If you like the paragraph, bring it to shag me.
If you are displeased with it, come and talk to me about what you don't like
about it."
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SAMPLE

becdse stiDs

study ,:snnisted by Paula ..iolzman Kleinman ar:d

lrvis6 Faber Lukoff on af111 ,rime lath was founded on data :2;athered

by investiabors whb studied eriminal behavior t treated heroine addicts

for a five-year perio. jfficiaJ. res)ras were enoised fDr the smae patients

it two poihts in time which are the Post and pre-treatment periods. :h the

latter of these two periods, the post Perioc jt:OW:1 that erime rates for

heroine addicts dropued Cushman, 1971; lat, 1913; Edwards and .ioldner, 1975;

..learisi;, 1974; 'Jima - and 'ewman, 1976). 'hebe studies report :pita collected

at the terminal end of treatment and ire dependent dpon speedy police paper

work for trustworthy results. :he Kleinman and Ldkof': stuly addressess

the varied issues conerninc' a in recordim; time Df csmmission and

time of Its entry into the 3fficai ,:riminal record :f



DRAFT FOR REVISION: UNCLEAR DICTION 14

Scenario

The student's essay is saying something but borders on the incomprehensible due
to unclear diction-- pompous, circuitous, redundant, abstract. Your objective is
to help the student trust her/his ordinary use of language.

Scrip

"Will you please read this aloud?"

"What do you mean here? Tell me in your own words -- without reading the
paper. Why does what you ,iaid sound dIffPrent from what you wrote?"

- "Who were you writing this essay for? Did you have someone specifically in
mind?"

"Do you think that 'fancy, language makes for a smarter sounding paper?"

"Hew might you restate sentence 2 to make it clearer? Can you just 'tell' me
what you mean?"

"Can you get rid of some of the words in sentence 3 to make it shorter and
clearer? Which ones? (For example, might 'because' replace 'due to the fact
of'?)"

"I'm not sure what some of these ords refer to. (What does 'terminal end'
mean? What does 'crime commission' mean? The committing of a crime or a
commission of criminal experts?)" [You might mention that you're not being
picky, but that any confusion for the reader detracts from the effectiveness
of the writing.)

"If you aren't sure of a word's meaning, do you look it up in a dictionary?"

"Do you use a thesaurus? How?"

"Do you ever show your writing to another student and ask for his/her
response?"

"How might you approach your next writing assignment?"
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(The assignment was to write an essay about what science courses contribute

to the liberal arts education.]

(1-Iience requires a specific approach aid specific skills.(IRhe most

important skill that a liberal arts student develops while studying science
fc)

is discipline. Qcience demands discipline, 'Science demands a level of

preciseness that liberal arts subjects do not. (g liberal arts student

learns to be accurate and careful when he or she takes a science course.

(=Accuracy is an invaluable skill. abiscipline and accuracy are necessary

qualities to have in the outside world.



DRAFT FOR REVISION: CHOPPINESS 15

Scenario

The student brings you a draft written in grammatically correct "primer
prose " -- short, simple sentences with no subordination or coordination.
Accompanying this problem is lack of development and analysis. The two often
go hand in hand. Your objective is to help the student see how his/her
writing can be developed to communicate more complicated ideas. We have
numbered sentences in the sample in order to illustrate the script.

Script

"You have a good idea in this paragraph, but you need to say more about
it. (For example, Can you explain Ow science demands discipline and
precision? Can you give me some examples of situations in which those
two qualities would be necessary? Hag can discipline and accuracy help
a person in the outside world?) This is the kind of information you can
put in this paragraph to support and develop the idea you have here. "

"You need to give more signals to your reader to tell him/her how one
idea 7t.s connected to the next. (For example, Sentence 14 adds something
to sentence 3--another skill that science demands. uan you think of any
words or phrases that will tell the reader that you are about to add
something to what you just said? Let's look at sentences 14 and 5.
Sentence 5 tells the reader what happens to the liberal arts students as
a result of the demands of science. Can you think of any words or
phrases that would show that sentence 14 causes sentence 5, or that
sentence 5 is the result of sentence 14?)"

"Haw many subordinate conjunctions can you list? [The student probably
doesn't know what a subordinate conjunction is.) Let me show you.
Remember memorizing this list in sixth grade....'When, if, because,
since, although, unless, before, etc.' Subordinate clauses give main
ideas support like footsoldiers to generals. By themselves, they are
cliff-hangers."

"Which sentences in your paragraph are commanders? Underline the most
important pal ts."

"Ni a try putting some othersupportinginformation into a subordinate
clause to shave the reader how these ideas are related."
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Simmel and Durkheim

agree that as the individual expands his personality, it has a positive

effect for society. Simmel states, "...as the individual becomes

affiliated with social groups in accordance with the diversity of his drives

and interests, he thereby expresses and returns what he has received." (Web,

137) Durkheim states, "We must choose a definite task and immerse

ourselves in it completely, instead of trying to make ourselves comp:v.:a,

which contains worth only it itself and not for the good of society."

(Division of Labor in Society, 127)



DRAFT FOR REVISION: UNDIGESTED QUOTATIONS 16
Scenario

The student's draft is full of undigested evidence and seems pasted together
with bits and pieces of quotations. Your objective is to help the student see
that s/he has a responsibility for explaining the significance of born awed
information.

Script

"Try to put the ideas in these quotations into your own words. Tell me what
you think these authors mean."

"What does 'paraphrasing' mean? When might a writer want to paraphrase
rather than use direct quotations? Did you consider paraphrasing these
quotations instead of quoting the exact words?"

"Are you sure you know what 'plagiarisnl is? How do writers avoid being
accused of plagiarism? Have you ever been worried about being accused of
plagiarism?"

"Why did you pick these particular quotations? What are some reasons in
general for choosing quotation: as opposed to paraphrasing the idea?"

"What exactly do these qu; .tions illustrate or prove?"

"Can you explain the connection between the quotations and the point you
want to make? Which word or phrase reveals this connection? Write that
explanation down right now."

"How could you insert your explanation of the connection into your paper?"

"Read this revision out loud. Do you like the sound of it? Would you like
to rearrange anything? What?"

"Do you think you might like a different version? I'd like you to revise
this paragraph. Try to make it twice as long by adding the connecting
material we've been discussing."

u
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SAMPLE

:keT:irinc transition:/rearnsgement

die

Students indeed had the right to protest for many of the goals they

sought. ';irbara and John Ehrenreich felt that the students were ,ustified

for the actions that they tor:: against oppression. The authors saw

violence as a necessary part pf dramatic change. They sutported the

student agitation. The Ehrenreichs didn't speak of student riots causing

police suppression. The police were described as brutal, inhumane bes.sts

ravaging the innocent youth. The police were, according tc the authors,

always in the wrong. The reader is led to believe that the Jtudent movement

was righteous in all its radical endeavors.



DRAFT FOR REVISION' REQUIRING TRAL1SITIONS/REARRANGEMENT 17

Scenario

The student's pap', is difficult to follow because it lacks transitions
which show relationships between sentences. Also, sentence order is somewhat
askew. Your objective is to help the student see the need for logical
sequence from one point to another and to volunteer appropriate words and
phrases sigraling this sequence. As well as looking at the student's draft,
you might show the student a model where an author of some of the assigned
reading has handled transitions well.

Seripl

"What is the relationship between sentence 1 and sentence 2?"

"Are you familiar with the idea of "signal' words or "transitional'
words that identify relationships between written ideas? Name some of
those words that function like traffic lights to signal to the reader
which way the writing is going. [If the student is stuck, volunteer
some, like 'however,' 'finally,' 'therefore,' etc. , and push the student
to think of more.]

"Now, is there any 'signal' word which might show the reader the
relationship between sentence 1 and sentence 2? What might it be?"

"Can you connect sentences 3 and 4 to show the reader their relationship
to one another or to make them stick together more closely?"

"Would 'and' or 'butt work here? Why?"

"How does sentence 5 fit in?"

"What is the !ielationship between the last and the next-to-last
sentence?"

- "Might the last sentence make more sense if you put it somewhere else in
the paragraph? Vhere?"

"Have you ever tiied outlining a paragraph, sentence by sentence, to see
where it's headed? Let's try it rvv."

"Now that your paragraph has transitions, can you hear the difference?
Does the paragra% sound smoother to you? Does it make more sense? I'd
like you to revise it and show me another version."



18

A M. PL

History la Midterm
J stern Civ. .

Y1' t., ,, /67

\

6,1,(

ittvs+-

L-k(

4- ft //cLl 6//L1.41

,

/ tta5 ILL

.06°.0-1

a(-/4,11
4./AL a4sit,

oss

,c r-L4

X942
coil-) cl)` e 4,/7 )4 /76"

0d1C'

a l/C kr( A(t
! ,

us 3\A L74-- ---IN.Q._. IG., 6;y10/t/adtc /Ida
/a. c.-cti )c ..)--.( 14(4... v.-- 6._ (_,40.vt-ep- nkoii

0AL:A IAt.4-pr4:e.54- tel A. obi e kit..-..-1 c,_a, P itt;z.?,

71/ c( j ef (:/-6 1=%r

--ic



PAGE FROM A MIDTERM 18
See

The student comes in after midterms have been returned and asks what s/he has to do to
get more points or to do better next time.

Script

"Were you pressured for time in this test? Did you allot a specific amount of' time
for each question?"

"Did you feel prepared when you came to the exam? How had you studied for it?"

"Did you predict the questions on the exam or, did they come as a surprise to you?"

"Did you give yourself a practice test before the exam?"

"Have you reviewed your test and read the comments on it? Do you have any questions
on those comments?"

"Have you reread the essay question? IN hat is the main point you were supposed to
develop'?"

"What was your strategy or plan when you wrote out your midterm answer?"

"Did you outline your answer or cluster it before you began to write?"

"Are you clear on what common essay question verbs, like "define," "delineate," or
"analyze," are asking you to do?"

("This questions asks you 'to compare and contrast.' What exactly are you comparing?
Hat/ can you build an argument to convince me that the comparison is significant,
specific, valid, relevant and/or insightful?")

"What is the most important idea in each of the paragraphs you've written? Is that
idea prominent enough so that I can catch it quickly?"

"Have you tried asking yourself' 'so what' after you describe an event? This might
help you be explicit about the significance of what you detail."

"What generalizations are you making in this essay? What evidence do you offer in
their support?"

"Point to the places [or ask the student to underline the words and phrases] where
you make the connections between your evidence and your generalizations. Can you find
places where you can add more connections ('... a caste system; for example, a common
man... )"

"Do you think your examples are the best you can possibly find?"

"-cf you had had time for revision, what would you have done to improve this essay?"

- "Can you see points that you've left undeveloped?"

- "What did you want your reader to learn from your essay?"

"What changes will you make in preparing for and tak4ng the next midterm?"



PREVENTING PLAGIARISM

According to the dictionary, a student plagiarizes material when he or she submitssomeone else's ideas, thoughts, or words as his or her own without. appropriat
acknowledgment or citation. The best ways to handle plagiarism are to make the
standards of academic honesty known to students at the beginning of the course and toreduce the temptation tc plagiarize during the course.

Discuss Plagiarism and its Possible Consequences

Devote some class time at the beginning of the semester to definitions of
plagiarian and expectations of academic honesty. Students should be made aware ofwhat is and is not plagiarism so misunderstandings will not occur later in the
course. Clarify the distinctions between plagiarian, paraphrasing, and quoting.
Provide students with instances of correct and incorrect ways of using other people'sideas and words.

Reduce Temptations

Give a mini-lecture on how to research and write a paper or essay in the
particular subject matter so that students feel more confident that they know what
is expected of them.

Discuss openly in class the difficulties of writing. Help students understandthat the anxieties or blocks that they face are a normal part of the writing
process.

Develop good specific topic assignments. Students given complete freedom of choice
in a broad area may flounder and turn to commercially-produced term papers or
"file" papers as an easy out. By making the assignment specific to your class it
becomes more meaningful to students and you reduce the chances of plagiarism.

Provide students with ongoing feedback so that they know you know their
capabilities and achievement levels.

If a student submits an assignment or paper that seems well above past work, call
the student in and ask him/her to paraphrase or restate aspects of the paper.

Early in the course require students to come in to discuss their research or essay
topics and again, later in the course, to share outlines and to discuss how they
plan to organize and present their ideas and findings. This approach not only
helps students write better papers, it allows the instructor to see students'
ideas develop. It seems logical that this approach maces it less likely that
students will risk purchasing and turning in papers that differ greatly in form,
topic, or style from those shared with the instructor in outline or draft form.It is also less likely that students would feel the need to do su.

Ask that students turn in their papers with all drafts and notes attached.

* Thanks to Arlene G. Clarke and Barbara Gross Davis, of the Office of Educational
Development, UC Berkeley, for permission to reprint this excerpt from their
..1.111.12rovkgr JAudent;s1 Skulls. A Guide to Instructional Resources (UC
Berkeley, 1983, pp. 39-41) .


