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PREFACE

In 1986, Interstate Research Associates received a three-year grant from theU.S. Department
of Education to develop and evaluate strategies for families of children with learning disabilities
to use to cope with their children’s behavior problems and social skill deficits. This curriculum
for parents of young children is one of the products of that grant. Two additional curriculum
modules are available for school-age and transition-to-work age youth.

The materials were developed in response to the needs identified by a representative sample
of parents of children with learning disabilities. The selected parents completed a Learning
Disabilities Needs Assessment Checklist in the spring of 1987. The checklist was designed to
identify the social skills and behavior problem areas of children with learning disabilities as
perceived by their parents, and to determine parents’ training needs. Parents were asked to
respond to three areas of concern: (1) the child’s skill levels in various social skill areas, such
as giving compliments, listening to others, following directions, and sharing belongings; (2) the
severity of the child’s negative behaviors, such as criticizing and making negative comments,
refusing to talk, arguing with other children, demanding atte:. .on, and stealing; and (3) the
child’s behavior in potential problem situations, such as going to the doctor, riding in the car,
doing homework, and interacting with brofaers and sisters.

When the results of the Needs Assessment Checklist were analyzed, it was found that, for the
earty childhood population, there were eight sccial skill problems that affected over 50% of the
parems surveyed. The analysis also revealed that these problems existed in a wide range of
everyday situations and that there was a close relationship between the most commonly occurring
social skill deficits and the most commonly occurring behavior problems. Basedon these results,
the overall goal in this curriculum is to provide parents with a guide for teaching their young
Jearning-disabled children needed social skills and for addressing related behavior problems in
the context of their normal home life.

The development of the curriculum was guided by several assumy, ions:

o Anunderstanding of normal child development is necessary for realistic goals.
This information should convey two points: (a) parents can work on changing
their child’s behavior no matter what their child’s skill level is; and (b) parents
may need to adjust their “teaching approach” to meet the child’s level of
development.

o Thecurriculumshouldbe self-instructional. By need or preference, some parents
want to learn and apply strategies for teaching social skills on their own.

«  Teaching should be accompanied by objective measurementof progress. Parents
need “hands-on” methods for recording their child’s behaviors and measuring
their progress.




*  The strategies should be based on behavioral, cognitive, and social learning
principles. Principles of behavioral psychology state that people learn to behave
in certain ways according to the con sequences they receive for their behaviors.
Principles of cognitive psychology state thatpeople can be taughtthe reasons why
positive (good) behavior is important, can learn the rules that govem social
behavior, and can practice the appropriate behaviors. Principles of social learning
theory are based on people obscrving and imitating the behaviors demonstrated
ormodeled by someone with whom they can identify. Each of these approaches
offers a necessary component to teaching and managing behavior.

*  The strategies can and should be explained in concrete and simple language.
Parents want clear, simple, down-to-earth directions for teaching their children
social skills. Althoughan understanding of theories of human learning may help
parents teach their children, unnecessary jargon should be avoided.

*  The strategies should address the management of related problem behcviors.
The strategies presented should not only teach appropriate behaviors, but also
help parents decrease or eliminate their child’s negative behaviors that occur in
place of or related to the desired behavior.

*  The strategies can be raught within the family’s daily routire. Parents can
structure “practice sessions” for the child within their day-to-day activities.

*  Thetraining program should provide activities that parents can use to apply and
reinforce the teaching strategies. These activities should give parents assistance
in making use of the strategies in the home.

Eight families in the greater Washington D.C. area field-tested the curriculum over a period
of five months. They reported an increased ability to cope with their children’s behaviors and
positive behavior changes on the part of their children. The experiences of these families suggest
that this curriculum can be easily utilized by parents and will provide them with a rewarding
approach to teaching their child social skills.
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CHAPTER 1

Using THE CurricuLum WiTH Your CHILD

Good social skills are important to everyone. They enable us to get along with others, form
friendships, hold jobs, and work with others toward mutual goals. These are the skills that help
us act with others in a way that is socially acceptable and that benefits ourselves and others,
without harming anyone else.

There are many behaviors thatcan be called cocial skills. Following the rules of conversation,
responding to social cues, and heing able to change as a result of people’s reactions are a few of
the important social skills. Others include making eye contact, smiling, saying “hello” and
“goodbye,” being polite, cooperating by taking turns, responding appropriately to questions,
being sensitive to the feelings of others, helping others, having interesting things to say,
reinforcing and acknowledging others’ comments, and controlling aggressionand other inappro-
priate behavior.

As a’dults, we have learned how to use our verbal and non-verbal behaviors to get positive
responses from others and to obtain pleasure from our interactions. Children, as well, learn and
use social skills with a variety of people, including parents, teachers, and peers. Bt not all
children are able to do this, and children with learning disabilities may find social skills
particularly difficult. Often, because of their disabilities, these children have difficulties in
identifying what behaviors they need in order for others to accept them. They often have trouble
understanding the rules of conversation and adopting someone else’s point of view. In addition,
they might find it difficult to recognize meaning in others’ behaviors. These problems may affect
ail the interactions these childi~n have, and are thought to be related to difficulties in understand-
ing nonverbal communication, knowing how a1d when to use certain social skills, and having
the motivation and self—control to use these skills appropriately.

Purpose and Emphasis

We have designed these materials to provide parents with the basic strate gics for (1) teaching
needed social skills to their young children with leaming disabilities and (2) maraging problem
behaviors related o deficits in social skills. The teaching techniques are specifically aimed at
children from about 4 to 7 years of age who have social problems.

|




This curriculum is d=signed to provide both a basic guide to behavior change and a specific ‘

program for teaching certain skills. The three chapters in the first unit serve as a reference section
to which you can refer as necessary. Chapter 1 expiains the use of the curriculum, followed by
adiscussion in Chapter 2 of measuring behavior. Chapter 3 contains an overview of teaching and
managing behavior, developed by the Shriver University Affiliated Program in Massachusetts.
The eight chapters in the last unit are designed to serve as a daily guide to teaching eight specific
behaviors that affect most young children with learning disabilities. As we have defined them,
these behaviors are:

+  Talking over differences without getting angry — Explaining your point of view
without getting angry ina way that shuts off communication. With young children
this means saying what you want or don’t want without having temper tantrusss,
hitting, yelling, or siorming off.

+  Taking turns talking — Engaging in the give-and-take of communication. This
includes waiting until the other person comes to a break before starting to talk, and
giving others a chance to talk.

+  Understanding the rules — Demonstrating an awareness of rules governing
games, as well as an awareness that there are rules that govern behaviors in other

settings. 0

*  Persisting when faced with frustration — Continuing to try when things are
difficult.

*  Getting ready on time — Daing all the tasks that are necessary to prepare for an
event on someone else’s time schedule.

*  Refusing requests politely — Saying “no” in such a way that the other person
understands that there is areason for the refusal and is not offended. A youngchild
must be taught to express refusal politely instead of throwing a temper tantrum
or being rude.

*  Followingdirections — Comprehending instructions, remembering what you are
to do, and doing what you are asked to do.

*  Waiting when necessary — Passing time constructively wkile waiting for some
event to occur. This means not burdening otuers with constant questions or
anxious behaviors, and not going ahead whez you’ve been asked 10 wait.




Getting Started

OBSERVE YOUR CHILD IN MANY SITUATIONS WITH A VARIETY OF DIFFER-
ENT PEOPLE. Consider whether your child has difficulty with any or all of the behaviors listed
on page 2. We all actdifferently underdifferent conditions, and your child may behave in certain
settings or with certain people much more appropriately than you realize. Is the problem the same
in all settings and with all people? This will give you information to use in planning which
behaviors to work on. It will tell you whether your child is capable of performing the desired
behavior, the circumstances under which your child performs best, and what most motivates your
child to do his or her best.

WORK ON ONLY ONE BEHAVIOR AT A TIME. You don’t want to overload your child
with too many new demands. Choose one behavior to start working on. Remember, behaviors
change slowly. Think about all the behaviors: Wich one is the biggest problem for your child?
Which affects you or your family the most? Which will have the biggest impact on others away
from home? Which seems the easiest to change?

BEFORE YOU START, DETERMINE EXACTLY WHAT YOUR CHILD IS DOING
NOW, AND WHAT YOUR GOAL WILL BE. As youread Chapters 2 and 3, think about your
goal for your child. In Chapter 2, you will determine a measurement technique to use to help you
determine when your child meets your goal. When your evaluations show you that your child has
improved significantly, you can choose another behavior to work on.

THE STRATEGIES IN EACH CHAPTER ARE PRESENTED IN A SEQUENCE TO
ALLOW YOU TO BUILD ON EACH TECHNIQUE YOU’VE ALREADY MASTERED. We
believe in starting with the techraques that are easiest to implement before you try the more
elaborate ones, and we have tried toorder them with that in mind. We suggest that you begin with
the first technique and add each successive technique as you can. Not all of the strategies in one
chapter should be attempted atone time, however. It’s much more important to very consciously
use one strategy until it becomes an easy thing todo, and you observe that it is helping your child.
It’s not possible to predict exactly how long this will take. For some parents, one new strategy
may be begun every day or two. For others, the child may be helped more by concentrating on
a particular strategy for a week or more. Theaw of progress will depend on the chiid and on you.
Y ou must be the judge of how fast to proceed. Chapter 2 on measurement will help guide you.

The teaching strategies are designed to approach problemsin different ways. We suggest that
you try each of the strategies, but if one is uncomfortable for you or seems inappropriate for yonr
child, you may not have to use each one in order to see some change in your child’s bchavior.

YOU CAN EASILY BUILD THE STRATEGIES INTO YOUR NORMAL ROUTINES.
Your presentation does not need tobe a “sit-down” lesson, unless that is the best way for you to
get your child’s attention for parts of the lesson. As much as possible, we’ve tried to present
strategies that you can use with your child as you are fixing dinner, talking at the dinner table,
or riding it the car. For each strategy, you will find several examples to use in your family




routires In addition, each chapter has several activities for you to complete that wili help you
begin to apply the techniques.

Rememberthat, as a parent, you already are the best “teacher” your child has. All the positive
things you do for and with your child help him or her to grow and learn more effectively. Some
children, however, present more challenges even to the best of parents, and “teaching” them the
skills they need requires more work—and more information. In Chapter 2, you’ll learn some
concrete methods for observing and measuring your child’s behavior that will help you decide
what you want to work on with your child.




Chapter 2
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CHAPTER 2

OgeserviNGg ANp MEeEAsuURIMG BEHAVIOR

We are all people-watcners. That’s one important way that we learn. Parents can learn a lot
by stepping back and obser . g their children for specific reasons. Watching our children can
make us awzse of new skills we didn’tnotice developing before. It can show us how our children
react to different situations, and it can show us how the world reacts to our child’s behaviors.
Consider what Cameron’s and Lucy’s parents learn in the following examples.

Cameron was allowed to bring his toy box downstairs to play when Daddy got
home from work. Although this was supposed to be a fun time for him and Dad,
it usually ended in a temper tantrum before Cameron ever came back downstairs.
Several days of careful observation showed Dad that Cameron became very
frustrated when he tried to carry the box of toys downstairs. Cameron had poor
motor coordination, and when he couldn’t see his feet as he came down the stairs,
he stumbled or fell. All of this added up to frustratiop and tantrums.

Some days Lucy would do her homework without argument. Other times, she
would whine, moan, or just refuse. Her mother was surprised to leamn that her
“socd” homework days were when she was assigned mathematics.

When we go to some effort to teach our children a particular skiil, we also observe our
children to see whether it has been leammed, whether the child uses the skill, and whether it helps
the child. These are important pieces of information we need for making decisions about our
children.

There are several reasons why it is usually helpful to keep a record of the child’s behavior.
The primary reason is so that we can look back over time and see how far the child has come. It
draws our attention to whether the child’s behavior is improving, getting worse, or not changing
at all. Memories fade and are sometimes coiored by present situations. Recognizing this can be
especially important at times when we feel discouraged by our child’s behavior. We have
something to compare against the child’s present behavior. This can confirm the need to take a
new action or to continue with a strategy that is showing some slow but steady progress.




Ways To Recore Behavior

There are a rumber of ways to record or keep track of observations. In this chapter, we will
discuss four different recording methods: frequency, duration, interval, and anecdotal. The
“ollowing section is taken from the book Behavior Problems (Baker, Brightman, Heifetz, and
Murphy, 1976). This book was written to help parzits manage problem behaviors, and the
measurement techniques apply equally to mea. cing behaviors that you wish to increase.
Following this excerpt, we will describe the usc of interval measurement and anecdotal
recording. Examples of the use of recording forms are included, and blank forms are provided
in the Appendix for your use.

Counting And Timing Behaviors
(from Behavior Problems)

In many cases, keeping track simply means counting how many times the behavior happens
or, in other words, its frequency of occurrence. For example:

Mark had two temper tantrums (screams, kicks, bites his hand) today.
Larry tears his clothes an average of 7 times a day.
Bobby hit another child 11 times during recess.

In other cases, keeping track requires clocking how long the benavior continues each time it
occurs—its duration. For example:

Polly takes an average of 90 minutes to dress in the morning.

Jill played with the puzzle for 45 seconds before wandering off.

Jackie continued to cry for 25 minutes after being put to bed.

Gary jumps up from the dinner table on an average of every 5 minutes.

You will record either the frequency (how many times it occurs) or the duration (how long
it lasts) of the behavior problem. In our case example, Gary’s paren.s recorded the duration of
time he stayed at the table before getting up ths first time.

To decide whether you should count the frequency or clock the duration of a behavior
problem, ask the following question: “Will counting how many show me if I'm reaching my

goal?”

Counting “how many times” Polly gets dressed in the morning certainly will not provide that
information because the goal in this case is to reduce the length of time it takes her to dress. On
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the other hand, counting how many times Mark hzs a tantrura (screams, bites hand) each day
would answer the question because the goal is to decrease the number of tantrums.

Think about the following behavior problems and decide whether counting “how many or

“timing how long” would be best.

Joan kicks the cat.

Tim cries every night before going to sleep.

Charlie does his chores slowly.

Rosalie keeps opening the refrigerator.

Sally throws food.
John rocks back and forth.

These are not easy at first. If you decided to count how many for ihe girls and time how long

for the boys, you score 100%.

Joan kicks the cat.

Tim cries every night before going to sleep.

Charlie does his chores slowly.

Rosalie keeps opening the refrigerator.

Sally throws food.

John rocks back and forth.

Count howmany. The goal is for Joan tokick
the cat fewer times or not at all.

Time now long. Counting the number of
nights Tim cries will not give enough .nfor-
mation; we already know that he cries every
night. You want to reduce the length of
crying time.

Time how long. Charlie already does his
chores, but the goal is for him to do them
faster.

Count howmany. It doesn’t matter if it takes
Rosalie 2 seconds or 2 hours to open the
refrigerator. The goal is to decrease the
number of times she does it.

Cou..t howmany. Again, we wantreduce the
number of times Sally throws focd; how
long it takes her to do it is unimportant.

Time how long. To count the number of
times John rocks, even for a short period,
would require too much effort. A duration
measure of how long he rocks is better.

Your firstrecord-keeping will be a before measure—recording your child’s behavior for one
week before you begin a specific program to change it.




We’ve all seen ads in the back of magazines for miraculous new exercise programs
guaranteed to give anyone a perfect figure or physique. In order to convince you to sign up for
their program, they show a before and after picture. The before might be a 300-pound woman,
compared to the same woman after at 110 pounds. The numbers and pictures are there as proof
that the exercise program really works.

This is exactly what we are asking you to do with your child—to get a before and an qfter
picture of his behavior in order to judge whether your approach has been successful, or whether
the program shonld be changed.

In our account of Gary’s behavior problem, his family kept a before record for one week; at
every meal they wrote down how long Gary remained seated after everyone sat down. During
this week they did not change their usual way of reacting to Gary. This record-keeping was easy,
itrequired very little extra effort from the family, and it gave them a good record of his behavior
problem. ... At the end of the first week their chart for dinner looked like this:

Tire in Minutes

Dinner Sun. Mon. Tues. Wed. Thurs. Fr. Sat Average

3 2 S 7 3 4 4 4

When you begin to take your before measure, you might find that it is difficult to decide at
times whether the problem has occurred. It may be that you will still have to define the problem
more specifically.

If more than one member of the family is helping with record-keeping, you should talk about
what you each consider to be the problem. Remember, yca will be measuring either frequency
(how many) or duration (how lon g). Gary’s family measured duration.

Will counting “how many” show me if I'm reaching my goal?

“Yes” -Count how many
“No” -Time how long

19




The following is an example of specifying a behavior and taking a Before Measure—in this
case, frequency.

Here we goe again! Betty was in tears, the castle she had so carefully built was in
shambles, and John was “in trouble,” about to get his usual scolding. But first,
Mrs. O’Neil put another check on the chart. She was taking a before measure of
John’s problem behavior, which she had once called “not playing nicely.” After
thinking about his behavior more exactly, she had re-named the problem
“interfering with toys while Betty is using them.” During the before week she had
been instructed to respond to John’s “interference” as she always had, with one
exception: She was to note on a chart each time this behavior cccurred and then
she could get on with the usual scolding. Yesterday the total on the chart was only
one, but today it was already three.

In this example, Mrs. O’Neil recorded every time John interfered with Betty’s play. It was
easy to count because it happened infrequently. about 3 times a day. Therefore, it was possible
torecord every time the problem occurred. With infrequent behaviors, whether you are recording
how many or how long, you should record every time the behavior occurs.

Other relatively distinctive and infrequent behavior problems for which you could obtain a
G complete record over the entire day might include any of the following:

running away

violent outbursts of temper
breaking furniture

tearing clothes

fighting

hitting someone

screaming

Many behavior problems occur so frequently, however, that ycu could not get a complete
day’srecord. You would have to follow your child all day to record the problem, and would have
little time to do anything else. For these more frequent problems, you will only record at specific
times during the day.

Some problems occur only at a particular time cr in a specific situation, for example, at
mealt.me, or at bedtime, or during a bath. For these, the observation time is pretty obvious. For
other problems, which occur at a variety of times during the day, you wiil need to decide ona
specific observation time (or times). Use the following guidelines:

1. Selecta time (usually 15 to 30 minutes is long enough) when the behavior is most
Q likely to occur, and keep track of the behavior when it occurs during this period.

2. Asclosely as possible, cbserve during the same time period (or periods) each day.

2




You might choose to observe for several 20-minute intervals, or for the first 5 minutes of
every hour, or for the hour immediaieiy following dinner, or whatever. The exact time is up to
you, as long as it is a time when the behavior is likely to occur, a time which is convenient for
you, and as close as possible to the same time each day. The main point is to be consistent in your
measuring; make sure that you measure only tor the specified times.

When is a behavior frequent enough to record only at certain times?

A rough guideline is: If the behavior occurs more often than once in 15 minutes, record only
at specified times. If it occurs less frequently, record every time it occurs throughout the day.

EXAMPLE

Bobby would very frequently hit, or push, or kick his brothers. Now Bobby’s
teacher has begun to report this same behavior toward other children at school.
Itclearly seemed time for the family to do something about it. They decided that
a good time to observe would be from 6:00to 6:301in the evening, just after dinner
and when the boys were usually engaged in play. During this 30 minutes Dad
recorded-by putting an X on a chart-every time Bobby hit, kicked or pushed one
of his brothers. At the end of the 30 minutes Dad totaled the Xs. Below is his
record for a two-week before period.

Weok Days Averago |
Wite in for
oaw |s |m |T |w |T |F |s Woek
Wook 1 XX )OO(XXX )0( ,( XX
ﬁg/g/_xx XX X¥| X Ny, XX 5_
N3/ | 4181 61413 N 5]
% Wook 2 XL X
Q3/‘28,_>(xx XX XQXX XX§ é
413 41615171318

Weok 3

Woek 4

Weok 5

On the first day Bobby hit, kicked, or pushed 4 times, on the next day 8 times, and so forth.
His dad figured an average for each week — but we’ll talk more about that later.

2
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Record-Keeping Summary

What to observe:
1. Select a behavior problem.

2. Specify the behavior exactly, so that the members of your family can agree
about whether the behavior has occurred or not.

Write the problem behavior here:

How to observe:
1. Decide whether to count how many or time how lony, ~ both).

Ask the question: Will counting “how many” show me if I’m reaching my
goal?

O Write whether you will measure how many or how long here:

When to observe:
1. If the behavior is infrequent, observe all day.

2. If the behavior is frequent, or occurs only in a certain situation, observe for
a shorter time period.

Write whether you will observe all day or for a shorter time period here:

If a specific time period, when will it be?

Interval Recording

G A technique similar to counting the number of behaviors is interval recording. An interval
measure is a record of whether or not a behavior occurred during certain time frames. At tiines,

18 2



this technique may be simpler to use than frequency recording. Form 4 is provided in the
Appendix for your use in interval recording.

To make an interval record, you set out blocks of time, and then observe to see whether or
not the behavior occurs in each block of time. For instance, if dinner usually lasts a half hour you
could divide it into six 5-minute blocks. In the observation period recorded below, Eric got out
of his seat at least once during the first 5 minutes of dinner, and again during the third interval.
He stayed in his chair at all other times.

Form4
Interval Ot:servation Record

Behavi o .oneallme

Observed By: Z

Time Occurrence of behavior
Date | Begins | Ends Each block (interval) stands for, 52 minuto(s)

3184 .00 3]+ 0l ] O 0]

Yatoutrtfseals % dudmot gl ol of ol

ACTIVITY

Watch your child carefully during the next 5 minuces. Use the following form
to record the occurrence of saying something pleasant. In each 1-minute period
of time, mark a plus (+) if the child said something nice to anyone and a minus
(-) if he did not. Do this for 5 minutes.

Minute 1 2 3 4 5

+ = Child said something pleasant

- = Child did not say anything pleasant

S
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e Aneccotal Records

Anecdotal records are written aescriptions of behaviors. As you observe the child, you write
down everything that happens in as n:uch detail as possible. Try to separate what you actually
see and hear from what you think people are feeling. The following is an anecdotal record of a
child’s behavior after school.

Form$
Anecdotsal Record

o o TonZs 30,19
Day of Week Dite

Time:

Begin End

overeavy: _TXYphon

Behavior description: (include who was present, what activite. & occurring as you began to
watch, and what was said sad donc).

In this example, the parent noted the observation time and place, and then began to write
everything that happened. The parent described what the child did, as well as the events that
occurred before and after the child’s actions. You can use Form 5 in the Appendix to help you
make an anecdotal record.

One variation of this measurement techinique is to keep a diary. Rather than record behavior
as it occurs, the patent will describe the child’s behavior at the end of the day. The diary may lose
some effectiveness because it relies on your memory and because the child’s later behavior may
have influenced the way you remember the events.

ﬁ -
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However, it may be useful when other methods are not possible. The anecdotal method may
bz used for any behavior. It is particularly useful when you are trying to figure out what things
influence your child’s behavior. Before you begin a program to change a child’s behavior, or

.hen you don’t feel that your current strategies are working for your child, an anecdotal record
might help you identify the factors that are working for or against you.

Ways .'0 Make Recording Easier

Through years of experience in measuring children’s behaviors, people have developed some
innovative ways to record conveniently. Your convenience is very important, because you v-ant
to give your attention to using the teaching strategies that help your child. Any system j :u can
make up to help you easily record behavior is worth a try. Here are some that we have tried or
heard about.

Pennies in your pocket. You will need to wear clothing (or an apron or carpenter’s belt) with
two pockets. At first you will need to estimate how many pennies you could need. Start with two
times more pennies than the number of behaviors you estimate will be obsezved. Other things
about the same size (like paper clips, lima beans, or checkers) could work just as well as pennies.
To stant, put all the pennies in your right pocket. When you observe the child doing the behavior
that you are counting, move one penny from the right pocket to the left pocket. At the end of the
observation period, count the number of pennies in your left pocket. Record this number on Form
1 or Form 2.

Adhesive tape on the refrigerator door. You will need «dhesive tape cut into small strips.
Make sure you have more than enough strips prepared. To start, line up the strips on theright side
of the refrigerator door. V. .en you observe the child performing the behavior, move one strip of
tape from the right side of the refrigerator door to the left side. At the end of the observation
period, count the number of strips on the left side, and record this number on Form 1 or Form 2.

Rubber bands on your wrists. You will need a sufficientnumber of rubber bands lai 2e enough
to fit comfortably on your wrists. Start with the rubber bands on your right wrist, and move one
to the left wrist each time you see the behavior. At the end of the observation period, count the
number of bands on your left wrist. Write this number on Form 1 or Form 2.

Gro..ery store counter or golf counter. These may be purchased at dime stores or sport stores.
Each time you observe the child doing the behavior, you simply push the button on the counter.
At the end of the observation period, record your count on Form 1 or Form 2.

Cooking timer. You can use an ordinary kitchen timer to help measure the duration of a

behavior. You can turn the timer on to 60 minutes when the child begins the behavior, and note
the minutes elapsed when the behavior ends. Write this on Form 3.

25
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Stopwatch. A stopwatch makes duration recording very easy. Some wrist w2tches now have
stopwatch features. You push the button when the behavior begins and again wiici it <nds.
Record the minutes or seconas on Form 3.

Paper clips. Keep a number of paper clips in your pocket. When the child performs the
behavior, remove a paper clip from your pocket, and place it on your belt or waist band. At the
end of the time period, count the paper clips on your belt and record this number on Form 1 or
Form 2. Continue this through the same time period each day.

ACTIVITY

Try counting how many times your child says “Thank you” in the next half hour.
Put thirty penries or (paper clips, or toothpicks) in your right pocket. Note the
time on a scrap of paper. Each time your child says “Thank you,” take one penny
from your right pocket and put it into the left pocket. At the end of the half-hour,
court how many pennies have moved to the left pocket. Record this on Form 2
in the Appendix.

Charting Behaviers

You can make your record of your child’s behavior work to its fullest by making a chart or
graph of the behavior. After yourecord th 2 behavior in one . e manners outlined above, those
numbers can be placed on the chart ur graph. This will allow you to see at a g'>nce whether .2
child is making progress with the skill you are teaching.

The most common method of graphing your observations is to convert your observation
record into a line graph. To do this, transfer your count of behaviors onto the graph each day. In
the example that follows, Becky was observed for une hour each day. She answered her mother
politely 3 times the first day, 2 times on the second day, 4 times on the third and fourth days, and
so on. The graph also shows the rumber of times Becky did not answer politely: 5 times on the
first day, 5 times on the second day, 3 times on the third day, 2 times on the fourth day, etc. Over
the period graphed, we can see that, in general, the number of polite answers is increasing while
the number of impolite answers is decreasing.

15



Form 2
Frequency Record

SUN MON TUES WED THURS FRI SAT
15 15 15 15 15 15 15
14 14 14 14 14 14 14
13 13 13 13 13 13 13
12 12 12 12 12 12 12
1 1 1 1" 1 1 1
10 10 10 10 10 10 10

9 9 9 9 9 9 9
8 8 8 8 8 8 8
7 7 7 7 7 7 7

0 0 0 0 0 0 0
Key: X = Behavior Performed Dates: /Z "z E/ Z "3
O = Behavior Not Performed

’ ’

Bmviorlmomh&mwé?aﬂb%

Making Decisions About Behavior

The purpose of collecting information from observations of your child is to help make
decisions. If you see that the child is learning the skill, you may decide:

1) That the skill is learned to a degree that it should no longer warrant special
attention. In this case, yon may divert your attention to teaching a different skill.

2) Thatthe skill is improving from the use of a strategy, and that another strategy
should be added to enhance the child’s use of the skill.

3) That no change should be made. The current strategies are paying off.

oty
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4) Thatthechildisready tolearn to usethe skillin amore complex way. For instance,
if you are successful at teaching your child to follow simple rules, you will want
to gradually introduce the exceptions. In softball, you hit the ball and run—unless
it’s a foul ball.

5) That you wish to teach the child to use this skill with new people or in other
settings such as churc - or day-care.

6) That the child is ready to perform the skill with less help from you. If you have
been giving the child cues for using the behavior, you may try to “fade out” the
cues.

7) That you can change to a more natural reinforcer. As you will read in Chapter 3,
you may need to reward your child in different ways at different times. But you
will always be moving toward rewarding him in the most natural way possible.

If the child’s behavior is not improving in the way you want:

1) Youmay need to change reinforcers. The child’s motivation may be iow. Check
pages 25-26 for help in finding more meaningful reinforcers for your child.

2) Evaluate the language that you are using with the child. Is it too complex for the
child to understand? Can you simplify the words or ideas?

3) Check to see if the bekavior can be broken into simpler steps.

Now that you have additional information about those of your child’s behaviors which you
want to change and the skills you want to teach, go on to Chapter 3. This chapter will help you
to understand nore about why children behave as they do, how they learn certain behaviors, and
how you can effectively teach and manage new behaviors.

(]
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Chapter 3

Principles Of Teaching
And Managing Behavior




CHAPTER 3

PRINCIPLES OF TEACHING
Anp MANAGING BEHAVIOR

by

William L. Holcomb and Robert W. Bass
Shriver University Affiliated Program

Whether trying to teach new social skills or manage related behavior problems, a number of
basic behavioral principles apply. The purpose of this chapter is to explain how these principles
apply to the everyday behavior of children and their parents.

Our approach is based on two underlying assumptions. The first assumption is that whenever
two peopleinteract they change eachother’ s behavior. Forexample, when youask your daughter
to hang up her coat, it’s easy to see that you intend to change her behavior. What might not be
as obvious, however, is that what she does will change your behavior, as well. Your behavior if
she hangs up her coat (you may react by praising her) would be very different than if she throws
the coat at you (in which case you might at least repeat the cominand).

The second assumption is that both desirable and undesirable behaviors are learned and can
De taught. Once again, it’s not too difficult to believe that we teach children to be polite, clean
their rooms, do their homework, and most of the “good” things they learn growing up. It’s hard
to imagine that we unintentionally may teach them behaviors like whining and arguing. But
consider the familiar scene at the grocery store checkout lines. A child will ask if he or she may
have a candy bar, and the parent says “No.” When the child whines and asks a little louder, the
parent gives the child 2 candy bar, notrealizing that the behavior pattern has just been reinforced.
This “behavior trap” is just one example of how we teach behaviors.

Our approach emphasizes looking at the behavior of your child and how the environment
influences how he or she behaves. Our general framework for discussing this approach will be
looking at the ABCs of behavior: Antecedents, Behaviors, and Consequences. We will begin
with the first part of the framework we have identified: Antecedents.

Teaching Behaviors With Antecedents

An antecedent is any event which occurs before a behavior. You can think of antecedents as
anything in your child's environment that “signals” him or her to behaveina particular way. The
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noise of a crowded room, a ringing telephone, and the laughter of another person are all examples
of events or conditions that might be antecedents for a behavior. That is, they may be events that
affect the behavior of your child.

In many cases, behavior changes can be produced by changing the antecedents to the
behaviors. To do this, you first have to “step back” and look at the environment of your child to
see if you can identify antecedents currertly controlling behavior that might be changed. For
example, during dinner, Amy rcpeatedly gets out of her seat, runs around, plays with toys,
watches TV, and returns to the table. Amy’s parents notice that often during dinner time, toys are
scattered around the house and the television is on. The toys and the television may beantecedents
to her behavior. Teaching Amy to put away her toys before dinner and turning the television off
may decrease this behavior.

Another approach would be to provide antecedents for desirable behavior before any
undesirable behavior occurs. For example, when Joshua comes home from school, he hangs up
his coatand sits in the living room while hismother works at her comp.. 2r. After several minutes
of this, he becomes bored and begins to whine and soon has a tantrum. Talking toJoshand giving
hima game to play (antecedents) when he first gets home will replace the antecedent of the quict
unstimulating room which leads to his whining.

For convenience, we have grouped the antecedents which control the behavior of children
into three categories. In each case, examples are given to illustrate how changing a particular
antecedent might change the behavior of the child.

Setting

Parents often complain that their children may behave nicely in one place and turn into real
“terrors” in others. It is not uncommon for schools and parents to blame each other for a child’s
misbehavior because it happens only at school or only at home. The setting or location in which
a behavior occurs is an example of an ongoing or long-term antecedent.

Many times youcan make physical changes in your child’s surroundings. Sometimes youcan
do this by rearranging the furniture. For instance, if your child is easily distracted at the dinner
table by the television or visitors in the next room, you can move the child’s chair or t* = table,
or close a door to block the child’s vision of whatever distracts him.

Another way tochange the surroundings is to add equipment that will make it easier for your
child to behave the way you would like. For instance, you could add a coat hook low enough on
the wall for your child to reach, to make it easier to hang up her coat. Often, all it takes are
temporary changes to help your child behave a certain way. Suppose your child has trouble
switching from playing, to taking a bath, and then going to bed. By starting a new ritual or routire,
and through the careful placement of toys, you can help make this classic challenge a little easier.
You could put some of your child’s favorite toys in the bathroom. Water toys or an attractive
bubble bath might then help to get your child into the tub. Finally, putting favorite books or
stuffed animals near your child’s bed may make the transition tc bed easier.

31
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Other examples of changing your child’s surroundings to control behavior include going
grocery shopping when the store is not crowded, or putting up a gate to restrict your child to one
area.

Iminediate Environmental Events

Within a location or setting, there are a variety of short-termevents that can affect behaviors.
Examples include loud noises, the start of a favorite TV show, a slight injury, or traffic noise.
Most of us write messages to ourselves to remind us to do certain tasks. In much the same way,
vou can give your child “reminders” that they can see. For instance, you can set a kitchen timer
to remind your child to go to the next task. You can post signs at critical areas for children who
cantead, or pictures (like those on the following “Getting Ready” chart) for those whocan’tread.
One of the most creative uses of environmental events we’ve heard of was a mother who puta
rubber duck under a doormat to remind children to wipe their feet when they heard the “quack”
as they walked into the room.

Chart For Getting Ready For School On Time
Things To Do SUN | MON|TUE | WED |THU | FRI | SAT
3L
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Behavior Of Others

The actions of others may be the most important antecedents to a child’s behavior. It is
especially likely that parents’ behaviors (for example, commands, touching, eye contact, etc.)
will become important antecedents. Much of what your child learns is the result of your using
your behavior as an antecedent for the behavior you are teaching your child.

You can teach your child certain behaviors through the antecedents that are often called
prompts or cues. We can group these teaching methods into three classes: gestural, physical, and
verbal. In this section the main emphasis will be on the use of verbal prompts to control behavior.
First, however, here are some examples of how gestural and physical prompts may be used to
teach.

Gestural prompts or cues are simply movements made without touching or speaking. For
instance, you can point toa toy that should be picked up, or imitate someone drinking from a glass
to give a cue to your child to drink her juice.

Physical prompts or cues are those that you use to physically guide your child to perform the
desired behavior. You can guide the child completely or with just enough physical force to cue
your child in the proper direction. Such cues cai be very effective ways of teaching tasks that
children learn gradually, such as dressing or walking. So that your child does not come to depend
on them, give only as many cues as are necessary, and gradually fade out your use of physical
prompts.

Verbal cues may also be termed commands or requests. When a child follows the command,
he or she is said to comply. One of the major (and most frequent) problems parents encounter is
their child’s noncompliance. Often the problem concems the antecedents, such as the way in
which the command was given. Forehand and McMahon (1981) “ave discussed five types of
inst-uctions that are potential problems.

1) Chain commands—A series of instructions which are often unrelated. (For
example, an adultmay say “Hang up your coat, go upstairs, wash your hands, pick
up your toys, and come on down and have a snack.”) For some children there is
too much material presented at one time and they may simply forget what was
asked of them. In addition to the problem chain commands may present to the
child, they also present a problem for parents when there is partial compliance.
Shouldthe parentreinforce the child for doing some of what was asked, or correct
the child for not performing the entire sequence? A related problem is that unless
the parent interrupts the chain command, reinforcement provided at the end of the
sequence is necessarily delayed for the first commands in the sequence. The way
to correct such a problem is to give only one command at a time, or only as many
as the child has demonstrated that he or she can handle.




2)

3)

4)

5)

Vague commands—Commands that do not cle. ly specify what behaviors are
expected (for example, “be a good boy,” or “go help your sister”). The child’s
understanding of what it is to be a “good boy” or to “help” his sister may be quite
different from that of the parents. Also, these commands may mean different
things at diffevent times. For example, telling your child “behave yourself” when
you are dropping her off for a party means something entirely different than when
she is going into the library.

Question commands—TIt is very common for parents to address their children
with the polite form of a command often used with other adults (for example,
“could you...”, “would you like to...”, or “do you want to...”). These commands
may become problems when the parent is not really asking if the child “wants”
to do something, but is instead giving a command. It is not uncommon, for
instance, for a child to answer a “‘do you wint to...” command with “no.” In this
case, the child has been asked a question, given an implied choice, and answered
the question. The parent then is in the position either of accepting this answer or
restating the command. The solution to the problem is simply to state commands
2s commands and to use the question command when you are actually offering

a choice.

“Let’s” commands—Adults often give children commands by describing the task
as if it is going to be a cooperative activity (for example, “Let’s hang up your
coat”). As with question commands, the message is really misleading, implying
that the child will have help. Children, therefore, may wait for the adult to begin
the activity or, in some cases, simply wait for the adult to do the task. If the child
does comply with a “let’s” command it is very likely that future requests of this
kind may not be as effective, since the child may have learned that the command
implies a greater demand than is stated. From the child’s point of view, he or she
may feel “cheated.” The solution, as with question commands, is to use this form
of request only when it is really intended.

Commands followed by verbalizations—Commands that include rationales or
questions. Here, the problem is that parents may “bury” their - ymmands in other
verbal material and that the child’s compiiance is interrupted when his or her
attention is shifted. Parents may believe that the child should understand why the
command is being given. Such explanations are often quite appropriate; however,
when there is a problem with compliance, reasons should be kept to a minimum
and they should precede the command. As an example, rather than telling a child
“Please clean up your room. We are having company tonight and you do want
Sammy to be able to see your toys, don’t you?”’, one might more effectively say,
‘“We are having company tonight. So that Sammy can see your toys, I want you
to clean up your room.” )
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Using Prompts

Itisespecially necessary to use prompts when the desired behaviors occur infrequently or not
at all. Consider the following issues when using prompts to teach behaviors.

1) How much prompting to use. If you don’t give prompts often enough, the child
may ignore them altogether and may engage in inappropriate behaviors that have
to be corrected. When in doubt, therefore, it is best to overprompt a little at first
to ensure that the desired behavior can occur and can be reinforced. Of course, the
goal is for the child to perform the desired behavior with as little prompting as
possible. “Intensity level” may mean different things depending upon which type
of prompt is used. For instance, with a physical prompt it usnally means how
much pressure is applied. In some cases, however, it may retet to where the
pressure is applied. For instance, if the child is being taught to scoop food with
a spoon, maximum intcnsity might be applied to the hand holding the spoon. A
lesser degree of intensity might be pressure at the wrist, then at the elbow, etc.
Similarly, with verbal prompts, the “intensity” dimension may be the actual
intensity of the voice, or how much is said.

2, Whentoprompt. Apromptshould be given just before the desired behavior. Many
times, however, parents wait until the child makes a mistake before giving the
prompt. For ins*~nce, if the parents are trying to teach their daughter to eat with O
a spoon instead of with her hands, they may wait first to see if she is going to pick
up the spoon. If she instead picks up the food with her hands, the parent may
“correct” this behavior by prompting the child to pick up her spoon. In this case,
the prompt followed undesired behavior. Since prompts lead to reinforcement, a
prompt that is used after an undesired behavior may actually reinforce the
undesired behavior! Of course, since you cannot see into the future, you must first
observe the child eating to determine whether prompting is necessary or not.
Ideally, you decide whether a prompt is needed and if it is, you give it before an
undesired behavior occurs. Then gradually, you phase out the prompt until the
child can perform the desired behavior without a prompt. Sometimes you might
purposely not prompt the behavior and observe whether the child still needs the
prompt. However, do this sparingly or the prompt will seem inconsistent.

3) How to fade prompts. Although there are some prompts that are not intended to
be faded (forexample, calling out “time for suprer”), in most cases the goal is for
the child to be independent. Eliminating the prorapt can be very difficult (thus the
caution to prompt only if necessary) and must be done gradually. For example,
if the parent has been verbally prompting the child to wash up before supper, the
proper way to fade out the prompt is to gradually use briefer and briefer prompts
(for example, from “Time for supper. Joe, I want you to go to the bathroom and
wash your hands” to “Time for supper. Joe, go wash up” to “Supper!”—with Q
several possible intermediate steps).
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Fading environmental prompts is similar. We need the prompts to teach the behaviors, but
we want the child to be able to live without them eventually. So we fade them gradually. It might
be difficult, however, to fade out the sound of the squeeze toy under the mat thatreminds children
to wipe their feet. Written signs or pictures would be easier to fa. ‘even if notas elegant!). For
instance, a colored poster of directions could be faded to a black 1 white copy of the poster,
which is then faded to less detailed drawing on the poster, and then lighter and lighter outlines.
Likewise, the poster might be gradually reduced in size until it disappears altogether.

Teaching Behaviors With Consequences

A consequence is any event which follows a behavior. Consequences can b< pleasant or
unpleasant, or they may have no effect at all. If the consequence is pleasant, it is more likely that
the behavior will occur again. In this section we will discuss one type of consequence:
reinforcement. A reinforcer is any person, thing, orevent which, when provided as a consequence
of a behavior, makes that behavior more likely to happen again.

Whether a consequence Acts as a reinforcer depends on the effect it has on the behavior.
Sometimes consequences don’t affect behavior in the way we intend. For example, if giving
Johnny a piece of cracker each time he shares a toy with his sister does not increase the 2mount
of sharing, the cracker is not a reinforcer for Johnny. While this may not seem very legical, it
happens all the time, as we will discuss alittlelaterin this section. On the other hand, even though
your intent is to punish your child for teasing the dog, if you scold her each time she teases the
dog, and she begins to tease the dog more and more, the scolding is a reinforcer for that behavior.

So whatmay work for one child may noc work for another. Also, it may work sometimes, but
not always. For instance, an ice cream cone may reinforce behavior after school but not after a
big dinner. Each consequence must be assessed for your child. That is, if the presentation of the
person, thing, or event increases the behavior it follows, by definition it is a reinforcer.

Using Reinforcers To Teach Or Increase Desirable Behavior (“Catch'em Being Good!”’)

Parents and their children influence each other’s behavior a great deal through the use of
reinforcers. One of the most effective ways parents can increase desirable behaviors in their
children is to use reinforcers as consequences for the desired behaviors and to avoid reinforcing
undesirable behaviors.

One way you can often identify reinforcers is by watching what your child does when he or
she is left on his own. Does your child seek out particular people or choose any particular
activities? Once youidentify reinforcers, you can decide which ones you’ll wantto use. You may
decide to use tangible items you give to your child (such as a piece of fruit, or a toy, or tokens
that can be traded in for something later), social reinforcers (such as a hug, a smile, or praisz),
or activities (such as going to the park, playing a game, or baking cookies).
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The first rule .o follow in using reinforcers is to seek out a natural consequence of the ‘

behavior. For instance, being nraised is a more natural consequence for your child doing what
you justasked than getting tokens. For most children, parents’ atiention and/or praise are the most
effective reinforcers. However, in many cases, especially for younger children, the more natural
reinforcers are not strong enough to change the behavior. In these cases it may be necessary to
use both tangibles and social reinforcers at first and then to gradually fade out the tangible ones.
It is also important to have a variety of reinforcers that you can use that your child won’t get
tired of.

ACTIVITY

Sometimes parents have great difficulty identifying reinforcers for their children.
We suggest that under each of the categories listed below you make a list of as
many reinforcers as you can think of for your children.

Tangible Items Social Reinforcers Activities

For reinforcers to work most effectively, you should foliow these general rules:

1)  Reinforce immediately after the behavior. We cannot emphasize this enough. If
you don’t reinforce the behavior immediately, your child may not know what
behavior is being reinforced. If you give the reinforcer before the child does the
desired behavior (for example, “I’ll give youa cookie now, but you’ve got to clean
up your room later”), the child is likely not to follow through. This is often called
Grandma’s Rule: “First you work, then you play.”

2) Tell your child specifically what behavior is being reinforced. For example, tell
your child, “Here is a cookie for cleaning up your room.” Just providing a
reinforcer may be enough, but explaining what the reinforcer is for often helps a
child understand the relationship between the behavior and the reinforcer.

3) Reinforce only desirable behavior. This may sound obvious, but parents ofter
feel that their child will be upset if he or she doesn’t get the reinforcer, anu O
therefore will deliver it regardless of the child’s behavior.

3 I}I
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4) For children just beginning 10 talk, tell them what they must do to earn a
reinforcer. For example, say “when you... (or) after you... then you may have....”
This is preferable to the “if you..., then youmay have...” statement because when
you say “if,” you imply that your child can decide not to do something.

5) Avoid negotiating. Once you have stated what itis you want them to do, don 't let
them plead or bargain with you. Likewise, don’t beg or nag thern: after you have
stated the request. Otherwise, children can be taught to ask for more by arguing.
If it becomes obvious that the conditions need to be changed (for example, if you
realize you are asking your child to do too much for the amount of reinforcement
you are giving), negotiate later.

6) Avoid promising reinforcers that you cannot deliver. If you promise your child
a toy for a dry bed, for instance, he may justifiably feel cheated if you never give
him the toy when his bed is dry. Some children can be told that they may go and
choose something later, bux you should make sure that they understand that the
reinforcer will come later before explaining to them what yon want them to do.

7)  When your child is first learning the desired behavior, reinforce every response.
Later you can reinforce only once in a while. We'll discuss this rule in more detail
in the next section, but being consistent is a good way to help your child learn the
desired behavior.

Teaching New Behaviors—Shapiiig

In the last section, you learned about using principles of reinforcement to increase the rate
of behaviors. Before you put the principles to use, however, you need to decide just how well the
child must perform the behavior before you will reinforce him or her. This is called the criterion
for reinforcement. You may state the criterion in terms of the exact behaviors to be completed
(for example, brushing one’s teeth), the rate at which the behavior is to be performed (getting
dressed within 10 minutes), the accuracy of the behavior (pouring milk without spilling), or the
duration of the response (sivting in one’s chair for the whole meal).

A problem arises, however, when the behavior you want to increase never 0cCurs or occurs
only very rarely. In these cases, the criterion is too rigid. As aresult, you reinforce the behavior
so rarely that your child may never learn about the conditions under which he or she will be
rewarded. It is likely that other, less desirable, behaviors will occur instead. For example, if you
are teaching your child touse afork instead of his or herhands, and you wait until the child grasps
the fork correctly and spears the food before you give reinforcement, itis possible that your child
will not eam a reinforcer during a meal. Instead, the child may continue to eat with his or her
fingers, a competing behavior that is reinforced naturally by the taste of the food.

Another problem may occur when your criterion for reinforcement is too lenient. In this case,
you would be reinforcing behaviors which already occur at ahigh rate. Suppose in teaching your




child touse a fork, you reinforce each time he or she lifts the fork from the plate. Iflifting the fork
is a well-established part of your child’s normal behavior, two things may happen: first, your
child may tire of the reinforc - quickly; and secondly, he or she may not progress past the step
of picking up the fork.

It is obvious that a changing criterion is needed to teach a behavior that occurs only rarely.
At first you use a lenient criterion (for example, picking up the fork), but later require more (for
example, spearing some food) before you give a reinforcer. As the child comes closer and closer
to the end goal, you gradually change the criterion. This process is called shaping.

Types Of Performances That Can Be Shaped

To increase the duration of a desired behavior, begin by reinforcing short durations of the
behavior, gradually lengthening the criterion. For example, consider shaping the amount of time
a child stays in his or her seat at the table. You might use a favorite focd as the reinforcer.
Observations of young children have shown that they often sit for 30 seconds at a time, but rarely
more than this. Parents therefore reinforce each instance of “good sitting” that lasts 30 seconds.
As the child begins to stay in her seat for longer intervals, the criterion can be changed to 45
seconds, later to 1 minute, and then 1 1/2 minutes, etc. Since this process will take time, parents
should plan to continue shaping behavior during several mealtimes.

To increase the accuracy of a desired behavior, you teach your child to modify his or her
performance until it achieves the desired result. An example is teaching your child to make his
bed. First, you must observe your child to be sure that he is able to unfold the sheet, but not to
pesition it correctly or tuck it in. You would first reinforc - your child any time he attempted to
make the bed, and then reinforce each time he comes closer to correctly positioning the sheets.
As the shaping process continues, your child learns how to tuck in the botiom sheet, place the top
sheet, tuck in the top sheet, and so on Again, the process is a gradual one that the child would
learn only after quite a bit of training.

To increase the speed with which a child performs a certain behavior, parents must look at
the rate at which their child is performing the task. A typical example is when your child gets
dressed, and dawdles unless you continually prompt. To shape the desired behavior, first
determine how long it normally takes your child to perform the task. Then, set a reinforcement
criterion for your child to complete the task slightly under this time and tell the child to see how
fast he or she can go. You can use a kitchen timer to show the child what the goal is. If the child
“beats the clock,” give a reinforcement. A the child speeds up with each attempt, make the
criterior ime shorter until the task is completed in a reasonable amount of time.

If the child does not meet the criterion several times in arow, revise the cri rion so that you
can continue to provide some reinforcement. Take care, however, not to revise the criterion
during or immediate!y after an attempt to perform the desired behavior. For example, don’t say,
“Well, you didn’t beat the clock, but I'm going to give you the reward anyhow for trying.” While




this may seem to be a sensitive way o1 shaping behavior, itis more likely that your childisshaping
your behavior than vice versal

Shaping Inappropriate Behaviors

In much the ,ame way that parents shape desired behaviors, they can alsv shape unwanted
behaviors. As a result, a child may learn to go from mildly annoying behaviors to destructive or
dangerous acts. Such shaping probably occurs quite often, without parents realizing it.

Consider, for example, a child who whines to get in bed with his parents. At first, the parent
may give in to the child, thus reinforcing this behavior. The next time the parent refuses to allow
the child to getin the bed, the child’s response will probably be to whine louder or start to cry.
The parent wants to stop the whining and crying and may let the child in bed. The next time, if
the crying is not reinforced (that is if the parent refuses to let the child in bed), the child may
scream, or kick, hit, etc. The parent wants to avoid these behaviors (particularly in the middle of
the night!), and may well give in to the child, thus reinforcing even more severe behaviors.
Finally, the behavior becomes so intense that the parent may not be able to get any sleep unless
he or she takes the child into the bed.

Another example of shaping inappropriate behavior concems parents’ use of punishment.
Punishment may suppress behavior, and if the child’s behavior is unpleasant to the parent, the
use of punishment is reinforced when the child stops the behavior. However, as we will discuss
later, children can adapt to punishment, so that eventually mild punishment does not stop the
behavior. The parent may increase the intensity of the punishment until the child stops the
behavior. Again, the child may adapt to the more severe punishment, and the pare~* may again
incres..c the intensity of punishm.ent. If this pattern continues, parents may reach the point where
they become physically abusive. Seen in this light. child abuse (and farily violence in general)
is not so hard to understand; one can see why this problem i so widespread. The principles of
shaping behavior actually predict that abuse will occur in farsilies vwhere punishment is the
primary method of behavior control.

Using Token Reinforcers

Ak cnreinforceris any object—a star, sticker, or 1.O.U.. that can be traded in for some other
reinforcer. Whatever the tokens are exchanged for has already been identified as a motivator
which is likely to bring about a desired behavior.

One of the most obvicus advantages of token systems is that they allow the r'se of reinfo1 -rs
almost anywhere at any time. Unlike food reinforcers or activity reinforcers, tokens can be given
quickly, without interrupting he task at hand. Because the child must save up the tokens to trade
in on something else, he or she doesn’t lose interest or becor dored 0o soon €ven if food
reinforcers are ultimately involved. Thus, a chi'1 can earn five or six tokens in an hour and still




be motivated to earn more. If food were used as the reinforcer that frequently, we would expect
the child to lose interest in continuing the task or behavior.

Another advantage of token reinforcers is that they create an economy or system of exchange
which in itself can be educational to the child. Evena very young child may learn some counting
skills, and the system of using charts or tokens is like the adults’ system of earning money for
performing certain tasks. As you develop a system of token reinforcement, you can give different
amounts of tokens, depending upon the response you want, the age of the child, or the amount
of progress the child is making.

You can also use a variety of reinforcers and allow the child to choose from a “menu” of
previously agreed-upon reinforcers. This also helps prevent the child from getting tired of the
same reinforcer as well as letting the child make choices, which is often reinforcing in itself.

Tokens are also useful in teaching the child to wait, a skill that is often difficult to leamn.
Tokens are also antecedents in that they serve as reminders of what the child needs to do to
complete a task. For instance, if a child sees that she only needs to fill in two circles to earn an
activity reinforcer, she may be more likely to continue to respond.

Finally, the use of tokens allows a parent to administer a mild, non-physical method of
punishment by giving “fines” or removing tokens whenever the child reverts to behaviors tha.
he knows are inappropriate.

Sometimes tokens don’t work. Generally, the most common reason for this is that the stars
or stickersare not backed up by otherreinforcers—thus, they are notreally tokens. Teache.. often
may use stars, stickers, or “happy faces” toindicate good work. So, by the time parents startusing
a star chart, some of the novelty may have womn off for both the child and the parent.

At first, it may seem that such tokens are not necessary. For the child who has not had a lot
of experience with earning stickers or stars, a parent may be able to reinforce desired responses
without using backups. In these cases, parents initially report success and comment that they
don’t even need to back up the tokens. The problem surfaces a couple of weeks later, however,
when parents report that they have stopped the program because it was no ionger working.

Anotherse' usproblemoccurs whenthe token reinforcers are not traded in early enoughand
oftenenough. Forexample, parents may require the child to earn a week’s wuith of tokens before
beingable to trade them in for another reinforcer. This may be appropriate for some children, but
others will need immediate trade-ins that are gradually spaced farther and farther apart.

Similarly, a problem can occur when the task to be reinforced istoo great and/oris not broken
down into small, achievable steps. For instance, earning a token for picking up all of the toys on
the floor may be too great a demand on the child who will not even pick up a single toy. Parents
should probably begin with the requirement that only a few items should be picked up, and then
reinforce with a token each item picked up.
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In some cases, the number of tokens that a child has to earn may be too great for the backup
reinforcer earned. Most children would not maintain the desired behavior if they had to
accumulate two weeks’ worth of tokens to earn a single snack. If it is not really reinforcing, the
system may appear to work at first and then falter. This is another reason to allow the child a
choice of reinforcers.

These points emphasize the need for you to carefully plan and regularly review the token
system you are using with your child. It isimportant to continually assess the behavior required,
the schedule of rewards, und the choice of backup reinforcers. The child’s behavior should be the
best index of whether the system is working. If the desired behavior occurs less and less
frequently, if backup reinforcers are not in demand, or if the child seems uninterested, it is time
to examine your system and review the guidelines for using token reinforcers.

Examples Of Token Systems That Can Be Used With Children

Token systems can be simple or complex. The system you choose will depend upon the age
or cognitive level of your child. Some type of token system is appropriate for almost any child.
The examples below demonstrate a wide range of complexity. They differ mainly in the number
of tokens required for the backup reinforcer—that object for which the child trades in tokens.
Even with an older child, it is usually best to start with one of the simpler systems and advance
as the child is able.

The systems shown below use either stickers, checks, or points. Some parents find using
pennies or poker chips to be more effective. Whatever you use, remember that to retain their

effeciiveness, the tokens must be raded in for some other reinforcer.

Single Token

The sticker is given immediately after the child completes the specified behavior. Atfirst, the
exchange of the sticker for the backup reinforcer should occur shortly after the desired behavior
occurs. After the child has used the system several times, you can extenc the time the child keeps
the sticker; for example, until after supper or before bedtime for a food reinforcer.

Sample Chart

9

Bere the child must do the same behavior two times, earning two stickers for the backup
reinforcer. For example, he mast pick up toys twice to earn the ice cream cone. In this case, a




picture of the backup reinforcer shows the child what he may get for trading in his tokens. The
backup reinforcer can change from time to time (in fact, it is nice to give the child a choice), but
itis important that the pictured object is indeed available.

Sampie Chart

O -=3

This chart is almost the same as the previous one except that two different behaviors are
required; for example, picking up toys and washing hands. The stickers are different colors to
indicate the two different behaviors thatneed to be performe.i. Both behaviors are required before
the backup reinforcer is available.

Sample Chart

i g A &

This chartis different from the previous twoin that the behaviors to be performed are pictured
on the chart. This is especially helpful when there are several behaviors which must be performed
in the same order each day. The sequence used here might be appropriate to help a child getready
for school each day.

Daily Chart

The seven boxes in this chart represent the days of the week. In this example, it is possible
to earn one sticker a day. When the child earns the specified number of stickers (for example,
seven), he or she may trade the chart in for a special treat (for example, a trip to the local fast-
food restaurant).
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Daily Chart

Make Ready on time
Bed for school

Monday

Tuesday

Wednesday

Thursday

Friday

In this example, two behaviors are required for each day. For charts of this type it is important
to carefully choose the criterion for exchange ard to be suze the child understands it. For instance,
in this example, .he criterion might be to eam eight or more stickers. For some children, it may
be necessary to set the criterion low at first and then to gracually increase it.

Sticker Bank

Ve

In this example, the picture represents the ultimate trade-in (the backup reinforcer). Since the
object is somewhat cxpensive, more desired behaviors are required. After the child completes a
single behavior that the parents want to reinforce (there could be several behaviors required and
parents might want to occasionally reinforce some beh.aviors that were notspecificd in advance),
the child is given asticker to putin one square of the “token bank.” Or, the child might use acrayon
to color in a square, or remove sticker(s) earned {icm a chart that has been covered over with
stickers. Once the chart is complete, the trade-*n can occur.




Point System

How
What Hugh Does gm Sun | Mon | Tue | Wed | Thur | Fri | Sat
Gets dressed by self 10 10 10
Cleans up after 5 5 5
breakfast
Remembers books 5 : 5 5
& lunch for school
No tantrums in 10 10
school
No tantrums out of 10 10 10 10
school
Plays with sister 5 5 5
without fighting
Cleans up after 5 5 5 5
dinner
Goes to bed without 10
complaining
Bonus 0-10 5
Total 25 45 | 30

In this example, the child may earn points for meeting specific requirements each day. The
pumber of points for each task varies depending upon the difficulty for the child. Eachday Hugh's
parents list the total number of points earned. At a later time, the points may be traded in for
orivileges agreed upon earlier or for other reinforcers. This system requires some number skills
and may be helpful in teaching simple budgeting. The particular tasks chesen and the number of
points assigned t each task may change. Parents may wantto have a weekly “conference” with
their child to discuss progress and to hear the child’s suggestions.
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Using Consequences To Decrease Undesirable Behavior

The focus of this chapter has been the use of positive approaches in parenting, both to teach
new behaviors aud to decrease inappropriate behaviors. Through discussions of antecedents,
reinforcement, and shaping, we have stressed simple, effective, positive techniques that parents
can use with their children. While there is little question that punishment is an effective means
of decreasing behavior, there are some problems with punishment that are helpful to understand.
In the following section, we will discuss various ways to decrease negative behavior, including
removing the reinforcers for negative behaviors, increasing other positive behaviors, punish-
ment, and time out, a form of punishment.

The 1 _ssibility Of A Skill Deficit

Sometimes a child may behave inappropriately because he or she doesn’t have the skills to
perform a task more appropriately. For example, 3-year-old David usually eats food with his
fingers. When he does try to eat with a fork or spoon, more food ends up on his shirt and on the
floor than in his mouth. The first task is to determine whether David Las the basic skills toeat with
a fork or a spoon neatly. If he doesn’t, scolding or punishing in some other way will not help him
eat more neatly. Similarly, a child who has toys all over his room may not have learned where
to put his toys to kecp his room clean. Teaching him these skills in a positive way will probably
take less effort than constantly nagging him.

Removing The Reinfo-cers For Undesirable Behavior

Principles of social learning theory apply to undesirable behavior as well as to desirablc
behavior. Antecedents signal or cue a behavior to occur. This behavior is then followed hy a
consequence. If this consequence is a reinforcer, the behavioris likely to occur again. Reinforce-
ment can maintain undesirable behavior as well as desirable behavior. If you can identify what
is reinforcing an undesirable behavior and you carefully withdraw that reinforcer, you will lessen
the chances that the behavior will occur again. Two factors, however, may make this difficult:
1) Not all reinforcers are easy to recognize—a glance or sinile from a parent may be enough to
reinforce a behavior; and 2) The reinforcer need not foliow every occurrence of 8 behavior to
muintain it. Actually, a behavior which is reinforced only occasionally is likely to lastalongtime
once the reinforcer is withdrawn.

For instance, giving in to a child’s tantrum in the grocery store by giving the child the candy
she wants may reinforce the tantrum, making it more likely tohappen on the next visit to the store.
The parent’s behavior of giving inis also reinforced when the child stops crying. Sometimes this
is called a “reinforcement trap,” because the end result is that the parent may become “trapped”
intoteaching the child to misbehave. There is a similar pattern whichis “xi..d the “criticismtrap.”
Parents respond to misbehavior with criticism and this may have tw. simultaneous, but quite
different effects: first, it may cause the child to stop the unwanted behavior momentarily, which
reinforces the parent’s criticisn; and second, it may reinforce the child’s misbehavior, since this
behavior received some form of attention (which is often a reinforcer for children).
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Here are some examples of reinforcement traps which most parents have encountered at some
time:

1. Tom and Dad are standing in line at the store.
Tom: “Dad, canI have some of that candy?”
Dad: *“No, Tom, it’s too close to supper.”
Tom: “Aw, Dad, please! Come on. You never let me have anything!
Mom lets me get candy whenever we come to the store.”
Dad: “Well, o.k., but just this time.”

2. Pru:  “Mommy, I don’t want to go to sleep right now.”

Mom: “It’s bedtime now, Pru. Go to sleep. I'll see you tomorrow.” Mom
kisses Pru, closes the door and starts down the stairs.

Pa:  “Please, Mommy, I want another story!” Pru cries for a minute or
so, then pauses.

Pru:  “Mommy, I want a drink of water.” Mom goes up with a glass of water.

Mom: “Now go to sleep, honey. Good night.” Mom leaves the room and
starts downstairs again. Pru begins to cry.

Pru:  “Mommy, it’s too cold up here. I need a blanket!” Mom comes back and
puts a third blanket on Pru.

The familiar scene continues!

Ignoring Negauve Behavior

The attention given to a child is an example of a common reinforcer that parents can often
use to increase desired behaviors and can effectively withdraw to decrease undesirable behav-
iors. Since most children’s behavior is reinforced by parents’ atteation, removing that attention
will decrease those behaviors. This means you will have to ignore your child’s undesirable
behavior—not an easy task for a parent. Once you have clearly identified the behavior to be
ignored, the rules that follow should help to guide you along.

Do not har 2 eye contact or use other nonverbal cues. Attention that is reinforcing
can be as subtle as a glance, a grin, or raised eyebrows. Even a frown can be
reinforcing toa child. When a child wants attention, getting a glance froma parent
i5 better than no eye contact at all. To prevent accideatal eye contact, parents
should not face their child.

Do not have any verbal contuct with your child. Avoid explanations while
ignoring behavior. The jonger a child can get the parent to explain why she is
turning away, the less the parent is actually ignoring. If an explanation is
appropriate, it should be given the first time you are going io ignore the behavior,
and thenit should not be repeated. A good simple explanation would be, “Idon’t
want to talk to you wken you...”
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Do not have any physical contact with the child. The less you touch a child when
using plannedignoring, the more effective the procedure will be. Physical contact
can be very reinforcing to a child, even rough contact. Standing is a good posture
for the parent while ignoring a child. It reduces the opportunity for the child to
initiate contact, since climbing on the parent and lapsitting would be very
difficult. It also serves as a good cue for the child that the parent is ignoring. In
cases where the child is initiating contact, the parent may have to leave thie room
to ignore the child. However, an important part of effective ignoring is paying
attention to appropriate behavior when it resumes. Once out of the room the child
is in, the parent may be unable to tell when the desirable behavior has begun.

Although ignoring can be a very effective procedure for changing undesirable behaviors that
are reinforced by attention, there are certain instances when it is clearly not advisable:

+  Aparent wc ald not want to use an ignoring procedvre for a behavior which could
be harmful to the child, to others, or to property. This is true because a side effect
of ignoring behavior is that the undesirable behavior will at first escaiate or get
worse for a short period before it decreases.

«  If for practical purposes or for any other reason, a parent knows that consistently
ignoring a behavior is not possible,a different procedure should be used. If you
ignore a behavior part of the time and reinforce it other times, ignoring will have
no effect at all.

Reinforcing Other Behaviors

One way to decrease the rate of an unwanted behaviox is to limit its opportunity to occur by
increasing the amount of time the child is engaged in sher desired behaviors. Using this
procedure, the parent targets one or two undesirable behaviors and reinforces the child whenever
a behavior other than the targeted behavior occurs. Eliminating any other reinforcers for the
undesirable behavior further enhaices the success of this procedure. For example, in a play
situation, a parent may praise a child for all behaviorsother than crying; forexample, playing with
toys. talking quietly, or laughing.

Providing token reinforcers works well with this kind of procedure. Parents can divide a day
or a portion of a day into consecutive time periods. Then they can give a star, 2 check mark, or
a token for each time period in which a targeted behavior does not occur. The time period should
be long enough sothat the procedure is manageable, but short enough thatthe child can frequently
be successful earning the reinforcer.

Another version of this procedure invoives reinforcing a behavior which is incompatible with
an unwanted behavior. For example, reinforcing sitting will decrease standing simply because
the two activities can’t occur at the rame time. Likewise, reinforcing talking quietly will decrease




yelling. Theoretically, the rate of the behavior being reinforced will continually increase, so you
must be sure that the “appropriate” behavior is one that you would want occurring all the time.
If you reinfoice a child for watching TV rather than running through the house making noise, you
neec to be sure that TV watching is a behavior you want to increase. In this case, it may be better
toreinforce another desirable behavior, such as playing a juiet game with a family member.

Punishment

The following are some general principles of punishment, some specific punishment
proceduresand a discussion of the problems and disadvantages of punishment. This will help you
deride when it is appropriate to use punishment, and how to effectively use specific procedures
if, or when, it is necessary.

Punishment is the presentation of consequences — an event or activity — which decreases
the frequency of the behavior it immediately follows. The event or activity may be obviously
unpleasant, such as spanking ortelling someone to sitin tiie corner, ot it can be amore subtle form
of punishment, such as frowning. When considering using punishment to decrease undesirable
behaviors, keep in mind that something that is punishing to one child may not be punishing to
another. An event oractivity is really punishing if and only if it decreases the behavior it follows.

Another important point about punishment is that there is a difference between long-term and
momentary suppression (stopping) of a behavior. Short-term suppression  a behavior may
reinforce the parent, but may not decrease the frequency or rate at which the problem behavior
occurs over an extended period.

Generally, we are looking for a long-term decrease in unwanted behavior. Effective
punishment should have an effect quickly, and and the effect should last. If it doesn’t have an
immediate effect, don’t keep using i thinking ac 1t will have an effect in the end. The problems
or disadvantages in using punishment include the following;

Punishment doesn’t teach appropriate behavior. Punishment is a procedure
which strictly decreases a behavior. The child learns only what not to do, not what
he or she should do. In addition, if parents often use physical punishment, they
may be teaching their children aggression.

Childrenmay become passive. A child whois often punished without learnin gap-
propriate ways of responding will likely show very few of any kinds of behaviors.
The child will seem passive or apathetic.

Childrenmay learnunwanted avoidance behuviors. To avoidpunishment, a child
will avoid those settings, people, or antecedents that he or she associates with
punishment. For example, a child often punished by teachers may become truant
or avoid academic activities. Lying is another way to avoid punishment from
parents.
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e Children may develop escape behaviors. Escape is the act of removing oneself
7 from punishment. Whereas avoidance occurs before the punishment, escape
occurs after a punishment starts. Fighting back and running away are common

examples of escape behavior.

Children may adapt to punishment. Children can adapt or become used o0 a
certain level of punishment. This may result in parents increasing the intensity of
the punishment. Earlier discussion in the section on shaping explained how child

abuse may be shaped.

Behavior changes may not occur in all settings. When a certain behavior hasa
history of being punished by a specific person or in a specific place, it may not
generalize (transfer) to other settings or other people. The speeding driver who
speeds all the time and slows down only when he sees a police otficer, demon-

strates this principle.

Although punishment can present problems, there are certain behaviors and circumstances
for which punishment should be considered:

«  For behaviors which are dangerous to the child, to others, or to property;

«  When well-planned positive approaches have been tried for a reasonable lengih
of time and have failed to change behavior;

«  For behaviors that are so annoying or irritating that they can’t be tolerated;

«  For inappropriate behaviors which are maintained by reinforcers beyond the
control of the parents and which are more powerful than any the parents can
provide. (This occurs more with older adolescenis or teenagers.)

The following are general guidelines for the effective use of punishment:

1) If you are going to use punishment, use it immedicr~ly. Punishment, like
reinforcement, r2ust immediately follow the targeted beh.. iorin order tochange
it. Simply promising o: threatening punishment is not enough.

2) Avoid gradual increases in the intensity of punishment. Children adapt to
punishment, whichmay lead the parentto gradually increasing the intensity of the
punishment to maintain the suppressive effect. Studies have shown that a
moderate intensity of punishmentis less effective at suppressing behaviorif there
has been a gradual build-up to it, than if that intensity was used the first time.
Thus,parents should select an intensity of punishment that is likely to produce a

@ suppressive effect, but which does not physically or psychologically damage the

child.




3) Beconsistent. Once parents have targeted a behavior and a punishment, they must c
apply the punishment wheneverthe behavior occ urs and withconsistent intensity.
Occasional punishment, unlike occasional reinforcement, does not lead to more
effective learning.

4)  Avoid giving the child a lot of attention when you use punishment. Generally,
parents should use a punishment procedure without saying very much. For some
children, a terse reprimand is appropriate; for other children, a reprimand may be
reinforcing, and parents should remain neutral during the punishing procedure.

5) Include a short statement of why the punishment is occurring. Make this specific
to the behavior thatis being punished. Parents should avoid arguing with the child
or having lengthy discussions.

6) Onceyoustartapunishmentprocedure, avoid compromise. Children cando their
best negotiating in the face of a punishment. Once they start the punishment,
parents must follow through, ignoring all threats, insults, pleas, or promises of
good behavior from their children. Otherwise, children may learn that their
parents’ actions are meaningless threats that they can avoid or escape.

7) Don’t provide reinforcement immediately after punishment. Allow the child to
show some appropriate behavior after being punished before providing him or her ‘
with positive attention. Don’t reinforce the child being good during punishment.
Some children learn that punishment is usually followed by a hug or other
“making up” interactions, and may actually seek punishment for this reason.

8) Don'’t give numerous threats. If a parent is constantly giving threats, it probably
means that the child has learned to ignore the first few threats.

9) Don’tpunishby taking away something you' ve given or promised as a reinforcer.
Removing reinforcers unsystematically as a punishment procedure may have a
detrimental effect on the behaviors you're trying to teach: through use of those
reinforcers. A child can leam that promised reiaforcers don’t have much value if
they can be taken away as a punishment.

10) Don’ tuse punishment as an alternative to teaching. Once again, punishment does
not teach, itonly decreases behaviors. Punishing a child for playing with electrical
outletsdoes not t>ach him what toys or activities are appropriate. Any punishment
procedure should include a procedure to teach more appropriate behaviors.

Time Out

O.e frequently used punishment procedure is time ous. It involves taking the child from a Q
reinforcing activity and putting him or her in a non-reinforcing situation. Itis very impor int that
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G there is a strong contrast between the reinforcing activity and the non-reinforcing situ...ion. While
there is no specific, step-by-step procedure for using time out that is effective with all children
for all behaviors, the following guidelines apply to most su. ations which warrant punishment.

1) Define the problem behavior. This is always an important first step. It will be
easier for parents toremain consistent in the behaviors they expectif they are clear
about the behavior that they are punishing. It may also help the child to know
exactly what behaviors are allowed and what behaviors will be punished.

2) Designate a location for time out. Deteraine ahead of time where the child will
go for time out. When a child is screaming, hitting, and throwing objects is not
the time to decide this. Although few homes have “ideal” areas for time out, some
locations may be better than others. It should be a place where the child cannot
hurt himself and where there are no distractions—no toys, television, or radio.
During time out, the child should not: .ble to do anything reinforcing;time out
is not merely a time ‘when the child has to be alone. The question of whether the
child should be able to see or hear other people is complex. Sometimes a very
effective punishment is to let the child see and hear other people having fun
without allowing him or her to participate. However, under no circumstances
should other people look at, talk to, or talk about the child in time out. Being the
focus of attention, even during an attempted punishment, can be very reinforcing

e to some children.

Often parents use the child’s bedroom as the time out location. This usually is not
effective because it is rare that a child cannot find something reinforcing todo in
his or her own room. The bathroom is probably another area to avoid, especially
if the parents are also trying to toilet train the child, or teach himto brush his teeth
or bathe.

If you have trouble finding a good location, a good alternative is a time out chair.
Make sure the child cannot getinvolved in a reinforcing activity , and simply have
him sit in a chair in a quiet corner or room.

Determining the best time out area can mean trading off various criteria. In
general you’ll know if a time out area is effective if there is a decrease in the need
for its use.

3) Use time ous immediately following behavior. Inmediately . °r the behavior
occurs, take the child to time out. Just as a reinforcer has the greatest effect on the
behavior it immediately follows, so does time out. Avoid making such threats or
promises as, “After dinner you’re going in the chair,” or “When I get off the
phone, you’re going to get punished.”




4) Tellthe child the conditions for ending time out. For example, a parent could say, ‘ ‘
“Nohitting. When the timer rings, youcan getup.” The parent should set a kitchen )
timer (that has a bell) for three minutes once the child is in ti.ne out. This will
ensure consistency, allow the child to understand when he can leave time out, and
prevent the parent from giving the child any attention.

5) Determine the duration of time out. It may not bother a child at all to be removed
from areinforcing activity for 10 seconds. On the other hand, there isno evidence
that the longer the time out, the more effective the punishment. We suggest three
minutes as a suitable time limit. In addition, the child should be required to be
quiet during the final 30 seconds before being allowed to leave. Otherwise, the
child may accidentally learn that screaming or “plea bargaining” will enable him
or her to leave time out.

6) Ignore inappropriate behavior during time out. Parents should realize that any
physical or verbal interaction with the child may provide reinforcing attention to
the child. A show of emotion can also be reinforcing. Setting the timer will give
parents an alternative response to interacting with their child. Parents should be
cspecially careful to avoid all “plea bargaining,” protests, or apologies. Once a
time out procedure s initiated, parents should try not to“back down.” Remember:
the ime out is the punishment; scolding or arguing is not necessary.

7) Makesurethe child stays in andbehaves during time out. If a child screams during Q
the final 30 seconds, set the timer back about 30 seconds. If a child leaves the time
out area, immediately put him back in time out and reset the timer for three
minutes. You may have to do this repeatedly.

8) Do not make up to the child after release from time out. Parents should not try to
make amends with the child immediately after punishment. Remain neutral until
the child behaves appropriately, and then reinforce.

9) Keep a written record. Behavior should start to change within a few days.
Keeping a writton record will eliminate any uncertainty about the outcome of the
procedure and will allow you to assess any needed changes in the procedure.

Summary

This chapter presented the basic principles which underlie virtally all behavior management
procedures. We have stressed that people affect each other’s behavior, and how both desirable
and inappropriate behaviors may be learned by children.

The importance of this viewpoint lies in the ability to identify the antecedents and conse- ’
quences that are affecting your child’s behavior. Recognizing antecedents and consequences
allows you to change the environment and thereby change your child’s behavior as an alternative
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‘ to inappropria.  ehavior, and to recognize any cues in the environment which may be seiting
the occasion for inappropriate behavior. The use of punishment has been discussed fo: behaviors
which have been unresponsive to positive procedures. The next step is to apply the principles to
the everyday behaviors of your child.

As you use the information we have discussed, here are a few questioas you can occasionally
louk back on.

Behavior and Management. Have you defined target behaviors in observable,
measvrable terms? Do you think you’re a better observer now? Do you fiad
yourself taking data on new behaviors as other behaviors row occur at satisfac-
tory rates?

Antecedents. What changes have you made in the way you present demands to
your child? Have you made changes in the setting? What about nonvertal
prompts (signs, pictures,etc.)?

Consequences. Are you identifying more and more reinforcers for your child all
the time? What tangible reinforcers are you currently using tc address yourchild’s
behavior? Have you started a token system?

‘ Are there behaviors where planned ignoring of your child was effective? Have
you removed some other reinforcer for a target behavior (for example, turned off
(he television if yow child hit his sister while they were watching television)? Are

you using fines with the token system?

Are you using a time out program? Are you firding that you need to rely on
purishment less and less? If you were using a punishment program prior to
reading this book, have you changed the procedure to increase its effeciiveness?

o

+
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CHAPTER 4

TaLkinG OVER DIFFERENCES
WitHouT GETTING ANGRY

When a young child has a difference of opinion with someone, it may be very difficult for
him to talk about it without getiing angry. To do this, he must be able to see things from the other
person’s point of view, and he must want to respond in such a way so as not to hurt the other
Derson.

Understanding another’s thoughts, ne-Js, and feelings is whatis referred to as understanding
the “role” of another. Role taking is a very complex task. It requires, first, an understanding that
not everyone sees, thinks, or feels alike; second, a realization that knowing another’s thoughts
or feclings might Le useful; third, the ability to carry out the analysis needed; fourth, a way of
keeping in mind what is learned from the analysis; and fifth, a knowledge of how to translate the
results of analysis into effective social behavior (Hess and Croft, 1972). The young preschool
child may be incapable of any but the simplest level of this behavior. The oldest preschool child
will probably need assistance, in the form of prompts, instructions, and rewards tc accomplish
these tasks.

Role taking is especially important and especially difficult when the child isangry atthe other
person. When one is hurt by another it aimost feels instinctive to try to hurt back. This is true for
adults, but even more so for children who are just beginning to be able to take on another’s role.

Empathy is caring about what a person is feeiing. Feeling empathy must take place before a
chud can discuss a problem in a fairly calm fashion. Although we don’t talk about itas often as
we talk about language or cognitive development, empathy also develops as the child gets older.

Parents can facilitate the development of a child's empathic responses. Empathy can he
fostered by directing the child’s attention to the thoughts and feelings of others. Some examples
of such focusing might be, “Daddy is sad when Grandma has to go back to Chicago”; “You miss
Mommy when she has to go away on business, Mommy is lonely, too”; and, “Look, your brother
feels proud that he can roller skate.” These kinds of sharing also provide t..e child with role
models showing how to deal appropriately with positive and negative emotions. Giving the child
opportunitics to take on the role of another can also help — “You be the teacher and I’ll be the
naughty boy,” or “I'll be the Bad Wolf and you be Little Red Riding Hood.” Finally, “... Giving
children alot of affection should help ma¥e thcm open tothe needs of o*hers and empathic, rather
than absorbed in their own needs” (Cicchetti and Hesse, 1982).

S
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In addition to knowing and caring about the n=eds and feelings of others, our children often
need the words to express their feelings and to discuss their differences. Just as we teach children
the meaning of “cracker” or “bye-bye,” we can teach £ 'm the words to express their internal
states. For example, often a toddler’s temper tantrums erupt because he doesn’t know how to
express his own feelings. We can help by supplying the words, “You get mad when Mommy
makesyou goto bed,” or“Yous re feel jealous wher Daddy ischanging Noah’s diaper and can’t
play with you.” Sometimes jus: - ~knowledging a child’s negative feelings is enough to help the
child to regain control of himself.

Some childrenaren’tdzvelopmentally mature enough toexpicss complex emotions in words.
It might be asking a child too much to try to use words to deal with an emotionally charged
situation without helping him to cope witu the strong negative feelings he has bottled up inside.
Ifthatis the case, we need to ~ssist themin expressing their feelings in an appropriate way before
we try to sit down and discuss the issuex athand. Being an adult, with more social experience than
achild, a parent often knows what and how strongly a child is feeling better than the child himself
does.

Parents know their children best and, from experience, they know how a child vents his or
her feelings. One child might go into her bedroom and pound pillows, another child might go out
and run circles around the backyaid, and a third might onlv be able to release the feelings by
sobbing loudiy. If youdon’t have the words to expres yourself, all of these strategies are adaptive
behaviors. Sometimes even adults need to act out their aggressions before they can sitdown and
verbally iron out a problem. The parent can assist the child in knowing when he needs a break
and can guide the child in using appropriate behaviors to let out one’s anger. “I can tell you are
very angry with Mike and you’re not going to be able to setile this while you're feeling like you
do, so why don’t you go outside for 5 minutes and we’ll talk about this later.”

After the feelings have been vented, either verbally or physically, they can be verbally
acknowledged by the parent. Then the young child may be ready to attempt to understand the
perspectives of the other and discuss, in simple terms, how the conflict might be resolved.
Initially, it will be important for the adult to “referee” the discussion if a successful resolution is
to be achieved. The rewards of settling a dispute amicably come from getting one’s needs met,
keeping a friend or play partner happy, and receiving praise from one’s parents.
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Observing and Measuring Behavior

In order to help you evaluate whether or not the strategies you try work with
i your child, measure the behavior now and continue while you2nnly the strategies
that follow. Review Chapter 2 on measurement, and then chou. .. one or more of
the following techniques to make a behavior record.

What You Do How You Do it
Count the number of times that your Keep a tally. Count all day long, and
child has a difference of opinion and record on Form 1 or Form 2.

how many times he talks about it.

Time how long your child can talk Use Form 3 and a clock with a sec-
about a difference without getting ond hand.
angry.

Teaching Your Child How to Discuss Differences
Without Getting Angiy

Strategy 1. Define differences.

Tell the child that discussing differences means talkirg about it when we don’t agree.
Children live in a very black and white world; things are good or bad, right or wrong. The
idea that I can think one thing and you can think something different, yet neither may be
wrong, is a very difficult concept. Tell the child you may explain your idcas to each other
and you don’t neeu to be mad. Tell him it’s OK to think d.fferent things. Accept his ideas
without being angry. When you have to reject your child’s opinions, take a minute to explain
why you’ve made that decision: “I know you don’tlike wearing galoshes, but remember the
last time you got ail wet. You got a bad cold.”

Eating out: One child wants McDonald’s; one child wants Roy Rogers. Find
out why each wants a different place. Discuss how people have different
tastes. Neither is right. Sometimes we want a Big Mac, sometimes we want
chicken. It’s OK to be different. Try to work out a compromise.

You disagree on appropriate dress for school: Discuss that you like some
things and the child likes other things. Say its OK to have cifferent opinions.
Accept his cpinion in clothes if possible. If his choice is inappropriate, tell
him he has a right to like different clothes, but for school he has to wear
(pants) because (it’s cold outside). When he comes home or goestoa friend’s
he can have his choice.

=)
‘:\
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ACTIVITY

Identify two times that you accepted your child’s opinion when it differed
from yours:

1.

2.

Strategy 2. Discuss the importance of differences.

Talk about how people are different, and how they like different things. These
differences sometires cause people to argue. It’s important for everyone to be able to tell
their opinion. Exaggerate what might happen if everyone nad the same likes and dislikes.
Model acceptance of your child’s different opinions.

Choosing where to eat: Exaggerate and make up a funny story about what
would happen if everyone ate at McDonald’s. “There would be everyone in
the whole wide world trying to get in the door, trying to order food. Nobody
could find a seat. We’d all have to pile up on top of each nther to fit in,” etc.
“Boy, I 'sure am glad people like different food and mak.. different choices!”

Choosing what game to playwithafriend: The twochildren are fighting over
whattoplay, “Boy, it sounds like you children want something different. It’s
good that we all like different things.” Have each child tell his opinion. “I like
the way vou both listened to the other talk.” Help mediate a compromise.

Strategy 3. Acknowledge the chi*1’s feelings.

The child needs help in learning to express his feelings. He needs to know that even if
he doesn’t get his way, someone understands how he feels. When a child is angry or
frustrated because of differences, don’t tell him not to have those feelings. Help hi-
control his actions, while giving him the right to all kinds of feelings. Sometimes just telling
a child “Tunderstand this makes you angry, but you still have toclean your room,” may help.

At a store: The child wants something the parent doesn’c 1t to buy. “I
know it’s hard for you to come into Toys-R-Us and bu: a pres.nt for
someone else.” “It makes you feel sad when you can’t have what you want.”

In an argument with big sister: “You must feel frustrated because she is
always older, always bigger.” “It makes you angry that your sister won’t let
you play with her toys.”
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ACTIVITY

Specify three times you acknowledged your child’s feelings:

My child did this: I interpreted His response was:
it this way:
1.
2.
3.

Strategy 4. Teach feeling words.

Feelings are abstract concepts. Some concrete words are easy for a child to learn. Ball
is something reund, something you play with, something to throw. You can touch it, hold
it, see it. Whatis angry? jealous " Fe_ling words are harder to learn. Itis important forachild
to be able to use words to express feelings. If achild cannot use words, he wilt use behaviors.
Help the child find the right words in order to express frustrations with words_ not actions.
This is a very complex process and often one that is too difficult for young children. They
still need exposure to, and practice with, these abstract concepts and with being able to talk
about them. Be patient with your child as he or she struggles with expressing feelings

Teach feeling words, as you teach any new word to your child. Point out examplec of
sad, happy, frustrated, lonely, left out, jealous, etc. Use the word when the child feels these
feelings. Label them when you see them in others.

Reading books: Talk about how the characters felt. Use the labels. Have the
child label. “How do you think Goldilocks felt when she saw the bears? I'i
bet she was scared. When have you felt scared?”

Role play: Read  ory or make up one. Have the child act out all of the
feeling words. For vxample: Goldilocks was curious about the house. She
was jealous over the little chair. She was happy to see food. She was lonely
and went out for a walk. She was tired and sleepy. She was scared of the
bears.

6z
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Strategy 5. Express feelings for tke child.

One of the most effective ways to teach a child 10 use words to express feelings isto do
it for them when they are experiencing it. Being an adult, youmay know better than the child
exactly what she is feeling. Provide an example with your words. Sometimes the child is too
emotionally charged and needs to vent emotions before he or she is ready to hear words.
After the child has calmed down, label what the child felt in the situation.

The child and a friend had a fight: “1 know you must feel sad that you have
no one to play with.”

The child cannot solve a problem: “You are very frustrated when you can’t
do something.”

The child disagrees witk you: “I know it makes you angry to go to bed. but
you must.”

Strategy 6. Provide options for the child’s expression of anger.

The parent needs to let the child be angry, but parents do not have to let children exnress

anger in ways that are unacceptable, such as hitting. Teach the child how he or she can
express anger verbally or by hitting an object.

At bedtime: Tell the child that you’ll accept verbal disagreement but not
physical aggression. “When I make you go to bed earlier than you want, I
know you get mad. You can tell me you’re mad but you cannot h** me. Say,
‘When I have to go to bed early I get mad!’.”

Atbedtime: Allow the child todo something physical to an inanimate object.
“When I make you goto bed earlier than you want, I know you get mad. You
can hit your piliow vhen you get mad, but you can’t hit me.”

ACTIVITY

Catch your child being good. I overheard my child use the following feeling
words:
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Strategy 7. Teach empathy.

Empathy is what happens when one idzntifies that someone else feels something about
a situation and cares about that person’s feelings. In teaching children to deal with
differences, it is necessary to help them begin to see ho'v the other person feels. Develop-
mentally, this is a difficult task. Young children can be given assistance in usin, and
practicing empathy. Talk about, “How do you tnink the other person feels ix they never get
to have their way?” Ask, “How would you feel if someone left you out?” They may need
help expressing these feelings. Provide them with exampies. Teach this skill when the child
is calm. For example, talk about how each person wcu” el if they were m2de fun of, at
a time when that is not an issue. When a child is upset ur angry, itis muca more difficult to
have to put himself in someone else’s shoes.

When a sibling is fighting with a friend: “How do you think she feels when
she fights withher friend? She mustbe very angry that her friend will not play
with her.” Have the child answer as much as possible. Provide models as
necessary.

Role play: Have the child act out, with dolls, a fight between two friends.
Assist with statements like “I’ll bet she is angry” or “He must feel sad.”
Encourage the child to think about how each person would feel.

ACTIVITY

Describe your recent “acting” experience with your child.
y g €xp y

1. I suggested the role of for me and
for my child. The acting included a discussion of these feelings:

2. I suggested ne role of for me and
f ¢ my child. The actiug included a discussion of these feelings:

3. I suggested the role of for me and
for my child. The acting included a discussion of these feelings:




Strategy 8. Give the child the opportunity to take the role of another.

The more practice a child has with taking another’s place, the more she is likely to
develop empathy and be able o0 zccepr differences in others without being angry. The child
canrole play with you about real situations. You can have the child role play situations with
dolls or stuffed toys. You can use fantasy and role play about fairies and princes, He-Man
and She-Ra, etc. Children love to pretend. Let your imagination run wild and have fun.

In the car: For play while traveling, make “situation cards.” The child picks
one and you divide up the roles and discuss the situation. In the situations,
emphasize and discuss how the people felt. What might they be thinking?
How do you think they will act? For example:

You are alone in the forest.

Your brothier broke your favorite toy.

Two friends are arguing over what to play.
The dog ran away.

Two pirates are trying to board your ship.
Mommy and Daddy are arguing over dinner.
Two friends can’t decide what to do.

At bedtime: Make up stories or use old favorites. You play one role and let
the child play another role. You be Red Riding Hood, and he can be the Big
Bad Wolf. Stress how they felt. Talk about the differences in how they acted.
Discuss the different things each wanted to happen.

Strategy 9. Help the child problem solve.

Part of the reason that it is so difficult for children to settle differences and compromise
is that they do not want to compromise. They know what they want and they want it now!
Another probiem is that they only see their side, as we’ve discussed earlier. As parents, what
this means is that you often have to mediate. It will take much practice for children to learn
to compromise and discuss differences. You can, meanwhile, help thern solve their
differences in a way that will teach them problem-solving skills. As they getolder they will
be able to do more of this on their own. When two children fight, try to help them talk throu gh
their differences instead of making the decision for them. If you go through the steps of
problem solving as often as possible, the child will begin to use those steps for himself.
Basically, you. 1} ‘lefine the problem, 2) discuss possible solutions, and 3) compromise or
decide on one soiution to try. Try to have the child or children come up with as much of this
as possible. Ask leading questions. Acknowledge the feelings of each person.

Another advantage of having the child help with the solution, is that he is then more

likely to be willing to carry out th.e solution. If the child helps solv the probleni, he “owns”
the problem and solution.
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While playing: Two children are fighticg over a truck and need to find a

solution.

Dad: “I see you two are having a problem. What is the problem?”

Amy:  “I want the truck.”

Ben: “I had it first.”

Dad: “So, there is one truck and two people want it. Am I right?”

Amy:  “Yeah!”

Ben: “T haa it first!”

Dad: “What can we do? Can we cut it in half?”

Amy & Ben: “Nol”

Dad: “Na? Oh dear, then what can we do?”

Ben: “I want to play in the sand box with the truck.”

Amy:  “Buthe’s had it a long time. It’s my turn!”

Dad: “But what can we do? Two people want turns. Could we take
turns?”’

Amy & Ben: “Yes.”

Dad: “Ben, when you are finished with your turn, you could give Amy
aturn?”

Ben: “Yes.”

Dad: “How will we know when Ben’s turn is over?”

Amy:  “I'll setthe timer and you can play with the truck for five minutes,
then I get to play with the truck for five minutes.”

Dad: “You can play with the motorcycle while you wait your turn.”

Dad: “Great! Now two people want the truck and two people will have

a turn! Now you both can be happy.”

Mealtime: In this example, the parent wants the child to eat vegetables, and
the child does not want them.

Mom:  “You need to eat your broccoli!”

Child:  “No! I hate it, I want more chicken!”

Mom:  “Ithink we disagree. What do you think?”

Child:  “Yes, Iwant chicken and you wantme to eat this yucky broccoli.”

Mom:  (Helps the child state the problem if necessary.) “I want you to eat
what? You wantto eat what? Let’s see, what can we do? What do
you suggest?”’

Child:  “I’ll eat more chicken and throw away the broccoli.”

Mom:  “No, that’snot OK withme. How about if you eatall your broccoli
before I give you more chicken?”

Child: “No!”

Mom: “OK,mysolutionis not OK with you and yuurs is not OK withme.

What can we do? Do you think you could eat part of your broccoli
and then I'll give you more chicken?”
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Child:  “I’m only eating two bites!”

Mom:  “How about this much?” (indicate half)

Child:  “That’s all I'm eating.”

Mom:  “That’s fine with me. Then you can have more chicken.”

Child:  “I hate broccoli!”

Mom:  “I understand you don’t like it, but it’s good for you.”

Mom:  “Youknow, I'mreaily feeling great that we worked this problem

ot as partners.”

Strategy 10. Observe and discuss others in conflict.

Watch other people solve problems. Observe TV characters. Point out to the child how
each person feels. Have him state what he thinks each person wants. Talk about the solutions
people arrive at. Use yourself as a ,nodel for problem solving. Talk out loud and Iet the child
hear the process.

Finding lost keys: “I can’t find my keys. Mow what can I do? I can think
where I last saw them. No, they’re not there. Let’s see, what can I do now?
Look somewhere else. Yes, that’s what I'll do.”

Watching TV: Watch cartoons or shows that usually involve conflict. e
Examples: Sesame Street - Emie and Bert, Grover and Kermit, Caokie :
Monster and Emie.

Summary

Ten strategies for teaching the skill of discussing differences were presented. Toreview, they
were:

) Define differences

2) Discuss the importance of differences

3) Acknowledge the child’s feelings

4) Teach feeling words

5) Express feelings for the child

6) Provide options for the child’s expression of anger
7) Teach empathy

8) Give the child the opportunity to take role of another
9) Help the chiid problem solve
10) Observe/discuss others in conflict

Remember, children often have a hard time remainin g calmand discussing differences. They ‘>
need help expressing their feelings. Keinforce them for their attempts. Model acceptance of
differences. Patience and perseverance on your part will eventually pay off.

bt
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CHAPTERS

UNDERSTANDING THE RULES

According to psychologists, children learn rules as part of their moral or social development.
For children to be wble to follow rules, they need to be ahle to recognize differences between
themselves and others. They develop an understanding of this concept notonly throughexposu.e
te their surroundings and to different social experiences, but as a result of personal, internal
changes in their social attitudes.

Children progress through different Jevels of social awareness of rules, so it is important for
parents to col...der the level of their child’s development when trying to teach rules. For the
young child, Jearning the rules of the household {don’t run down the stairs, brush your teeth in
the morning; etc.) and learning the rules of play are closely linked. Cerizin household rul=s must
be followed, and parents .. .ust insist on this. But additionally, parents may ¢ nhance their child’s
rule development in a “play” setting with the child.

Piaget was a psychologist who identified the patterns of children’s development. In
investigating play, he identified three stages of play: exploratory play, symbolic (or fantasy) play,
and games with rules. The stage of play which involves games with formal rnles doesn’t occur
until about the age of 6 or older. We are expacting too much of presch. vl children if we ask them
to conform to complex and abstractules of play.

Early rule development starts when a child makes up his own rules for play. The rules usually
make little sense to the adults, and they can change from minute to minaie. Often itis this playing
with making up rules which is more fun to the child than the game at hand. It i< this king of rule-
making which can be frustrating to adults if they don 't understand that whatis going on mentally
inn the child is critical to future learning.

Often the firsttime a child plays a game thathas rules is during fantasy play. “I'll be the dector
and you be tt - guy who just broke your leg. No, you gotta be limping or something and yelling.”
Eventually theses rules get more complex, and start resembling a TV script. C.aidren try to get
others to follow the “rules™ of the script even if this means changing ther 1l2s vvery few minutes.
Four and five-year-old children are fairly flexible and usually “go with the flow™ unless an older
person starts challenging .heir rules or holding them to a rulc they've changed. “No, Daddy,
you're not supposed to growl.” “But you told me a minute ago thacI was Superdog.” Pause. “But
Daddy, that was when we were on Tron. This is a different planet now and you’ve gotto....." This
kind of fantasy play is critical to a child’s development of language, intelligence, creativity, and
social skills, and should te treated as a valuable part of childi:ood.



Towards the end of the symbolic or fantasy play phase a child starts to show an interest in
games with more formal rules. Even when a child is ready to play a game with “real” or outside-
imposed rules, the young child may get tired quickly and return to “made-up” rules or begin to
engage in fantasy play or “getsilly.” This is a cue to tte adult that the child is saying that she’s
interested in learning these games but she’s had enough of a challenge for right now. Forcing a
child to “finish the game” or “play right” will probably end up in frustration for both the adult
and the child.

If the child expresses an interest in playing games with simple rules, we can break down the
steps so that she can be successful ir: her goal. The key is that the child has to be the one to express
interest in learning these, not that the adult imposes the desire on the child. Piaget has stated that
the greatest motivator for leaming is personal need and interest.

D
o
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Observing and Measuring Behavior

What You Do

Describe your child’s rule-follow-
ing behavior in games.

Count the number of times the child
follows household rules vs. the
number of times he doss not.

Count the number of times the child
follows the rales in a given game.

In order to help you evaluate whether or not the strategies you try

k with
yourchild, measure the behavior now and continue while youapply the strategies
that follow. Review Chapter 2 on measuremant, and then choose one or more of
the following techniques to make a behavior record.

How You Do It

Keep an anecdotal record of the
child’s game-playing behaviors (see
pages 13-14). Use Form 5.

Write down which household rules
you want to attend to. Next to each
rule, puta “+” when the child follows
it, and an “o0” when he does not obey
the rule.

Example: Holds my hand in parking
lot.

SMTWTHF S
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Play the same game each time you
observe. Count how many turns he
follows the rules. For 1nstance, the
first turn he skips two spaces, so you
do not count this turn. However he
follows all rules the next four turns,
so your count is four.
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Strategies For Teaching How To Understand Rules

Strategy 1. State the rules clearly.

Young children need to know exactly what is expected of them. Rules should tell them
specifically what behaviors are expected. Avoid vague rules such as “Play nice” or “Mind
your parents.” Try to tell the child as simply as possible the behaviors that you expect. “You
are not allowed to kit your friends.” It is then clear to the child what the rule is anc when it
is broken.

Shopping: “We are going in the store. Remember the two rules: (1) Stay
beside your mother, and (2) Do not touch anything.”

Playing Musical Chairs: “We’re going to play Musical Chairs. When the
music stops, sit down in an empty chair as fast as ycu can.”

Strategy 2. Simplify rules to the smallest number possible.

When playing games or describing behavior rules, keep them simple ard few. Children
can remember three-step commands at five years of age. They should not have toremember
more rules than they zan keep in their memory at any one time. Tne smaller the number of
rules, the easier it is f.. a child to remember them. If a game has many rules, consider
carefully if the child is ready to leamn to play it. If you still decide the game is OK for your
child, reduce the rules to the essentials. Start with the elementar;’ concepts of the game. As
the child becomes skilled at playing, add a new rule.

Playing Musical Chairs: Simplify musical chairs to the most elementary
concepts, wa'king around until the music stops and then sitting down in the
closest chair. Use a clear explanation such as: “We’re going to play musical
chairs. When the rusic starts, you stand up and walk around the chairs.
When the music stops, ~it down in an empty chair as fast as you can.”

Begin playing musical chairs without taking any chairs away so that children
become used to stopping and starting on a signal. Vary the time tha- the
children march around the chairs so that they pay attention to the signalitself,
rather than the passage of time.

Leave all the chairs in until the child understands well. Before you take a
chair away each time, say, “Now I’m going to take one chair away. There
won’t be enough chairs for everyone to sit on. Whe» the music stops, if you
don’t have a chair, you’re out of the game.”

»ow
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At mealtimes: “Remember we have three riles for the table: (1) One person
talks at a time, (2) Do not talk with fcod in your mouth, (3) Eat all the food
you put on your plate.”

Playing a board game: Simplify the game as much as possible. Forinstance,
if playing “Candyland,” take out all of the doeble turn cards and ignore the
special rules when you land on a picture rather than a color.

ACTIVITY

Get out a simple board game thatis new for your child. Think about how you can
eliminate some of the usual rules to make the game simple. Write down each of
your new rules.

Strategy 3. Have the child state the rules to you or explain them to you.

The best way to leara son,. .thing is to have to teach it to someone eise. Have the child
explain how to play a game to you. Have the child repeat the mules back to you. If the child
cannot do this, prompt her with key words. Let her remember as much as she can
independently.

Playing Hide-and-Seek:

Mom: “We’re going to play hide and seek. How do we play?”
Child: “We hide and you look for us.”
Mom: ~Yes! That’s it. But first I have to do what?”

Child: “Count!”
Monm: “Great! You're right. I count and you go hide and I'll find you.”




Shopping:

Mom: “We’re shopping. Remember the two rules? What are they?”
Child: “Don’t touch anything.”

Mom: “And ...”

Child: “Stay with Mom.”

Mom: “That’s right! You remembered them both and I'm proud of you!

Don’t touch any:hing and stay with Mom. Maybe if you can
remember them while we shop, I'll get you a surprise in the store.”

Strategy 4. Discuss the importance of rules.

Rules are important when we must all act the same. Explain to the child that wiaen we
play a game together, rules help us know how to play the game. It’s fun to piay with someone
who follows the rules, butit’s 1.5t fun to play with someone who does not follow the rules.
Ask the child why we have rules. Rules help us all play together and enjoy the game.

Playing « board game: Explain the rules as simply as possible. Say, “We
must all follow the rules so we can all have a turn ar.d have fun playing.”

Playing with a friend: “Remember the rules - take turns with toys and no
hitting. We need those rules so we can play together and have a gcod time.”

Strategy 5. Play simple games with your child.

Parents can play games with children that are typically played in preschool settings. The
games are usually simple. They have two t three rules per game. The rules are simple and
easy to remember. If your child has difficulty with games * * <chool, find out what games are
played at your child’s school. Play them with yourchild a. ume to help him remember and
learn the rules.

Group Games: Musical Chairs
London Bridge
Duck, Duck, Geose
Farmer in the Dell
Ring Around the Rosy
Hide and Seek

Board Games: Lotto
Bingo
Candyland
Memory




Summary

F. ve strategies for teaching understanding rules were discussed. To review, they were:

1) State the rules clearly

2) Simplify rules to the smallest number
3) Have child explain/state rules

4) Discuss the importance of rules

5) Play simple games with your chixd

Remember that rules are diffi-ult for children to understand. Developmentally, young
children are not ready to play gam s with complicated o~ numerous rules. Follow your child’s
lead.Ifheis frustratedoran ,,d.notforce the game. Games should be fun. Intime, with practice
and maturity, he will be reudy for these games.
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CHAPTER 6

ConTINUING To TrRY WHEN FRUSTRATED

Preschool child:.n’s attention spans are notoriously short, and adults need to adjust their
expectaticns accordingly. Huwever, some children seem .o give up at the slightest provocation.
These children can be assisted to learn some strategies to keep them going.

One of the major factors involve 11a attention to a task has to do with whether the child is the
one whoinitiated, or si.rted, the task or if someone else told the child to do it. If the child selected
the task, it is likely that the child will continue with - for a longer period; that is, she will not quit
because of frustration, as easily as she would if the task were imposed on her by another. This
is the difference between internal versus outside motivat.on. Studies have demonstraied that
children have much longer on-task behavior if the motivation and reinforcement come from the
inside. Therefore, if you are going to try to increase a child’s attention span and toleration to
frustration, it is best to d. so with a task which is erjoyable and stimulating to the child, and was
selected by him.

However, there are some tasks which a child must finish even if he didn’t choose the activity.
Thechild is likely to have greater success with a task, for example, a household chcre, if the child
can choose which chore to do. The more the child “owns™ the problem the more the desire to
succeed. This is the idea behind, “Giving the child a choice when there is a choice.” Intrinsic
mntivation is the most powerful reinforcer, and can be used to maintain a behavior such as staying
at a difficult or frustrating task.

Another factor that affects the ainount of time that a child will continue on a task is whether
or not she perceives that her efforrs will make a difference. If the child thinks the task is too
difficult and no amount of trying is going to accomplish it, then she is unlikely to persist at the
task. The child needs to feel that her efforts have ane..  on her environment. If the child feels
that, no matter how hard she tries, she cannot tie her shoes, then she will not continue to try.

Children need to be asked to persist on tasks thatz  dificult enough to be challenging but
simple enough to accomplish!




Observing and Ni2asring Behavior

In order to help you evaluate whether o1 not the strategies you try work with ycut
child, measure the behavior now and continue while you apply the strategies that
foll~w. Review Chapter 2 on measurement, and then choose one or more of the
following techniques to make a behavior record.

What You Do

Count the number of times that your
child gives up in frustration.

Count the number of times that your
child keeps trying even though she
was getting frusirated.

Time how loag the child works at

something before giving up.

Outline the coping strategie s that she
shows as she tries again and again.

» How You Do It

Use Form 1 or Form Z to tally the oc-
currence. Count all day long or all
moming long.

Use Form * or Foru: 2 to tally the oc-
currence. Count 2ll day 1ong or all
morning long.

Use Form 3. Indicate the type of task
he or she is attempting; it may make

a difference.

Use Form 5 to write a description.

Strategies For Teaching Your Child To Continue To Try

Strategy 1. Reward trying.

A very important strategy to increase persistence is to reinforce efforts, not jus* accom-
plishments. There are times wien no matter how hard the child tries, he won’t be successful.
He needs to feel good about his efforts. The child needs to know that it is OK if he is
sometimes not successful.

Working onapuzzle:*“Boy, youreally worked on that puzzle alongtime. I’'m
proud of you for sticking to it for so long. Look at how much y.u did. I’ll bet
you feel good about yourself.”

Playing a sport and losing the game: “I'm so proud of you. You tried very

hard. I saw you try to block the other player from scoring, It’s hard to lcse,

isn’tit?” Reinforce her efforts. Point out what she did well. Acknowledge her @
feelings. Acknowle e the parts of the task that were successful.




Strategy 2. Reward independence.

The ckild needs to feel that his efforts are important. Encourage him to try things for
himself. He needs to feel that it is important to do things for 1..mself, so that he will continue
to try to do things for himself. If he i> motivated to be independent, he will be mure likely
to persist at lear."ing new skills. Tell ihe child you are proud when he attempts new skills that
lead to greaterindependence. Ack:..wledge his feelings about himself whenhe isable to say,
“I did it myself!”

Getting dressed: The chi'd wants to feel “big” to “do it all by myself!”” He
will work very hard i learn to button so tha: he can feel “big” and
independent.

Finishing homework: Praise heavily the times th¢ caild can complete
homework alone. “I’m proud you were able to do all that work by yourself!”

Strategy 3. Help the child to cope by breaking down the task into smalier steps.

Divide complicated or difficuit tasks into smailer steps. The child can accomplish
smaller steps and w'll continue un:.] the task is complete. Another possibility is to divide the
task into smaller steps and you do the most difficult parts and the child can complete the rest.
Always try to have your child be the one to finish the task. If you start it and he completes
the task, you can say “Wow, you did it!" If he staris and then needs help, the adult is the on2
who finishes and succeeds at the task. For example, if a child is learning to button, you sta.t
it through and let him finish pulling it out. Either way, you make the task manageable fo:
the child.

Cleaning his room: If every toy thz child owns is on the floor and you say
“clean your room,” the child will likely feel overwhelmed. Break it down.
First, “Pick up all blocks”; when that is complete, praise that accomplish-
ment. Next, “Pick up all the books.” Again reinforce that part of the job.
Then, “Pick up all of the cars and trucks.” Continue tntil the job is finished.
Then remind the child of what a big and difficult job he accomplished!
“Wor  oupicked up blocks, books, cars, trucks, and He-Man people all by
yourself. Your room is clean! I’m so proud of you.”

Getting dressed: If getting dressed completely is ioo big ajob, break it down.
“Put on your shirt.” Praise. “Put on your pants.” Praise. “I’ll help with socks
and shoes. Boy! Look at you. You're all dressed and you put your shirt and
pants on all by yourselft”

-
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ACTIVITY

a. Try to remember the last time you tried to do something which you found very
difficult, but at which you were finally successful. What was that?

Write down the steps you took to finally accomplish this task:

1.

LA

b. Now describe the last time that you remember your child being frustrated by
something at home. What was he trying to do?

How could you break this task down into smaller steps? List them.

1.

A
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6 Strategy 4. Teach the child to take breaks as a coping skill.

One coping technique the child shoul learn is to take breaks and come back to his job.
If he can finish a small portion of the task, take a short break and then come back to it, he
will be less likely to exceed his tolerance level. You must help him stop before he bec ymes
too frustrated to be productive.

Doing homework: Help the child divide homework into parts. For example,
if he is to write ihe letters of the alpnabet, and he becomes fidgety or tense
after copying only a few letters, suggest that he take a break and eat an apple
after he finish. . the letter “J.”

|
|
Strategy 5. Explain why it is important to persist.

Very young children will not undesstand lengthy explanations. Keep the words brief. For
example, “When you’re trying ts learn something new, some things are very hard to do at
first. They can’tbe learned without a lot of practice. If you want to getreally good atit, you’ll
have to keep trying until its gets easier.”

“Some jobs you try to do take a long time and are very hard. But if the jobs are important
to you or to (someone else,, _ ou have to keep trying to get them done. If you don’t finish the
0 job you’ll feel badly about yourseif and other people might he unhappy with you, too.”

serve as encouragers also. Remind the cluld of sonsething he could not do that he now does
well. Emphasize how he has in the past tried and tried and is now very good at something.

|
\
If a child becomes frustrated while trying to master new skills, these explanaticns can
Emphasize how proud yo  ve and how good he must now feel about himself.

are hard to do when you first ry them. I remember when you couldn’tcatch
a ball. Do you? You uscd to try and try every day until you could do it. Now
you catch balls very well. I'll bet if you try and #ry with your bike you will
learn to ride it.”

Trying to find a lost item: The child might be missing a shoe. “We need to
keep looking. You need your soccer shoes so you can play in the game. I’ll
bet you’ll be the fastest player there with your soccer shoes. Lets think of all
the places it may be hiding and keep looking until we find it.”

Child trying 10 learn io ride a bike: Say, “This is new for you. Some things

SL/
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Strategy 6. Give choices. @

A child will work longer on a task if ne chooses the activity. The more a child “owns”
a problem, the more the desire to succeed. If possible, especially when the task is an
undesirable activity, give the child some sense of choice, The child can be given a choice
of activities, a choice of timesto do the sctivities, or a choice of the order in which they will
co the activities. Don’t give a choice when there is not one. If the child must pick up toys,
give the choice of when it will be done, not if it will be done.

Cleaning the room: Give the child the option to pick up her toys first or take
her clothes to the laundry room first.

Doing >mework: Give the child a choice of two times to do st ork.

ACTIVITY

Think of oite activity/chore your child does not have a choice about doing:

Now write down how you can build in some choice about how it’s done.

Strategy 7. Remind tiie child of future events/consequences.

One of the difficulties very young children encounter in frustrating circumstances is an
inability to predict or think of future events. They are bound to the present and they forget
what the end produc . or consequence of their actions will be, Remind the chila that when
atask is complete there is adesirable outcome. “When you finish buttoning all of the buttons
on your coat we can go outside.”

Getting ready for bed: “When you have your pajamas on and your teeth
brushed we can read a story.”

Picking up toys: “When all the toys are put away, you may have ice crean ”
If she stops before the job is done say, “Do you remember what we’re going
to have when all the toys are put away? Yes, ice cream. Let’s work real hard

to put the toys away!” Q
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Strategy 8. Teach the child to cope £y asking for help.

Sometimes tasks are too difficult for a child. Sometimes the child i tootired or frustratea
to continue. When the child has reache * ‘ier limit she needs to ve able to ask for help and
not throw a tantrum. If the child does lose Ler temper, model how she is to get help. Have
her repeat the question,”“Weuld you please help me?” Ignore the tantrum. Sooner or later she
will learn that the question gets your attention and help. The tantrum does not. Go through
the problem-solvir.g sequence of “How do [ get help? I ask forit,” each time she needs help.
After repeated practice she may be more likely to ask for help than to become angry.

The child tries to get a drink alone from the refrigerator: The pitcher is too
full and heavy and the cups are out of reach. If he begin. to brcome angry,
say ‘“What do you nezd?” “I want a drink.” “How do you think you could get
it?” “I can’t do it.” “Do you need help?” “Yes.” “How could you get help?
Could you ¢ for help?” “Yes.” “All you have to say is ‘Mom, could you
help me get.. drink?’ Try it!” “Mom, could vou get me a drink?” “Why, yes:
Of course I'd be glad to help you get a drink.”

Child is iryii:g to tie shoes: She is sittn.g on the floor, crying. Her shoes are
untied. “What do you need?” “Ican’ttie my stupid shoes!” “Would you like
help?” “Yes!” “How do you think you could gethelp?” “Mom will vouhelp
me tie my shoes?” “Yes I'd be glad to! When you ask nicely for my kelp,
Ilike to help.”

ACTIVITY

Observe when your child asks for help. Write down the exact words or
behaviors he uses.

Make a count of how often your child asks for help tcday. Reread pages 14-
15 for assistance with this.

Date Number of Times Child Asks for Help Appropriately f
69 .

ol




Strategy 9. Anticipate what the child will need to know and teach it first.

Sometimes the child isin the situation where a parent (or adult) will not be presentto hel
with the component parts of the activity. If possible, anticipate what the skills are and ieach
them beforehand. At least give the child some exposure to the skills nee.. . He will feel
more comfortable and more likely to try the task.

Going to a birthday party at the skating rink: If your child is invited to goto
askating party, help him learn to skate first. When he is with his peers he will
be willing to try and will feel good about himself.

The child is hc “ing difficulty remembering a song’s words for the school
play: Ask the music teacher for a copy of the words. Practice them with your
child before he has play practice. Thisext.e  .tice will help him complete
the task at play practice.

Strategy 10. Teact needed skills at stress-free times.

When you are trying to teach your child anew skili, iry toke=p frustration to a minimum.
Practice ata time when you and the child are not opezat'ng under a time constraini. Children
and parents become frustrated when in a hurry. This s nota good time to teach a skill and
expect your child to persist. Teach and practice when there is plenty of time.

Another stressful time is after the child has become frustrated on a task. Once the child
isupset  dangry, heisnot likely to be convinced to persist. Stop the task or activity. Come
back 1o 1€ task at a later time when the child is calm.

Tying shoes: Try to teach shoe-tying when there is time for practice. Do not
teach when it is time for everyone to get dressed and to catch the school bus.

Finishing difficult homework: Marty was in tears. “There’s too much math
homework. T don’t know what I’m supposed to do. I’Il never get this.”
Marty’s mcther acknowledged the child’s feeli.gs, saying, “I understand
you get angry when the work seems too hard. I’d feel badly too if I didn’t
unazrstand my homework.” She knew that she needed to have Marty quiton
a positive note, so she quickly helped him through tw> more problems. Then
she said, “Let’s put this away and take a short break. V¢’ll try again after
dinner.” They came back to the task when Marty was calm, and his mcther
showed him how to work the pr sblems correctly.

8¢
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ACTIVITY
Think about the things that frustrate your child routinely. Name twoskills that
you believe he is ready to learn that will decrease this frustration. Determine a

quiet, stress-free time to teach one of these skills.

¥ “Ie’s frustrated because _

A skill that will help him is

I will teach this on

(date) (time of day)
2. He’s frustrated because
A skill that will help him is
I will teach this on __
(date) (time of day)

Strategy 11. Assist the child only as much as necessary to accomplish the task.

Provide assistance to the child when needed, but only as muck 1s is needed. Allow and
encourage the Jlld to do as much of the task as he can. When a cL.ild becomes frustrated,
assist with the most difficult parts and encourage the child to continue with the rest of the
task. Have the child finish the task with a personal success. Do not take over and finish the
task for the child, or redo the task after ne finishes. This would leave him feeling bad about
his abilities.

Child is trying te brush very rangled hair: Help her with the most difficult
tangles. Have her finish the task by brushing through her hair one final time
after you finish. “There, look in the mirror. You did a good job and your hair
looks nice now.”

Child is trying to prepare his lunch: The peanut butter is difficult to spread.
$pread it for him. Then have him put the sandwich together, and put it on his
plate. Have him get out the apples .nd wash them. You cut them. Have him
place them on the plate and serve them.

)
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Strateg 7 12. Maxe tasks slightly challengin~,

Children g¢ ~erally enioy a challenge. They feel good about themselves if they complete
something they think is difficult. The trick here is finding tasks that are gifficult enough to
be challenging but not so difficult as to be frustrating. If you can find this balance in
difficulty. the childis likely to persist, and feel very good about himselfinthe pro-  <s. Know
yur child and his abilities and limite before you ask him to cor 'ete a task.

Getting dressed: Youryoung child will feel . ery “big” ifhe ¢an dress himself
completely. If he doesn’t have the skills to button or tie, have him dress
himself some days when he can wear a T-shirt and velcro shoes.

Playing a new game: Pick a new game tha: uses some skills the child already
has. If the child knows numbers and can count to 10, teach him play the

“WAR?” card game. Do not teach this game if your child does not understand
“more tnan” and “less than.”

ACTIVITY

Fill in this chart with as many household chores as you can think of.

C_hOICS that 2ve too Chores that he could Chores that are easily
dlfﬁc-ult to attempt do with some help accomplished
right now or treining right now

Strategy 13, Model persistence.

Act as a model when you try sumething difficult. Talk ~ut joud. Let the child hear the
process. Ask for his help. “I need to find my keys. Wiiat can I do?”

Looking for c.sitter: “I can’t find anyone to babysit next wee.. I've tried four
girls and they’re all busy. I'm getting very frustrated. I#’s important, so I'll

keep trying. I'm sure tired of calling.” Later, “Good for ime. ' kept trying and
I finally found a babysitter.”

.5



ACTIVITY

Describe . .2instance inv.hich youmodeled persistence. What wordsdid you
use to describe yeur behavior out loud?

Thirteen strategies for ieaching persistence were discussed. To review, they were:

1) FReward trying

2) Reward independence

3) Break down task into steps

4) Teach the child to cope by taking breaks

5) Explain why it is important to persist

€) Give choices

7) Remiind child of future events/consequences
8) Teach chilc to cope by asking for help

9) Anticipate what child needs ard teach it first
10) Teach at a stress-free time

11) Ascst the child only as much as necessary
12) Make tasks slightly challenging

13) Model persistence

)
[ Summary

The most important motivation to stick to a task is the feeling that what you do will make a
difference. The child should experience saccess if he is to continue trying. He needs lots of
encouragement for his efforts. He needs o know you’re proud of him. He needs tc feel zood about
himself and his ability to accomplish things. Allow for much practice and stress the child’s
competence. Focus attention on v hat he can do and he w_il b more willing to try other, harder
tasks.
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Chapter 7

Getting Ready
On Time
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CHAPTER7

GetTing Beapy OnN Tive

Children’s time sense is very subjective; that s, itisn’ttied toaclock butto what is happening
to them. “For example, if two preschool children leave a classroom at the same time and one
reachies the slide, which is closer to the school, at the same time as the other reaches the swings,
which zre farther away, they both believe that even theugh they started and stopped a tke same
time, the child who got the swings ran for a longer period of time because he ran farther than the
chitd who ran to the swirgs,” (Hohman, Banet, & Weikart, 1979).

In addition to not having a fully developed perspective of the passage of tirne, children often
don’t have the same motivation as an adult to leave at a certain time. Schedzles are very much
an adult invention and the yonng chiid, who has difficulty taking on the “role” of another, may
be unable to understand that if Daddy is late one more time this menzh the boss is going to have
something to say about it. The child’s own needs are uppenmo. . .. her thoughts, so instead of
hurrying to get her socks on, the most important thing in the world might be to find the truck ste
wanted to show to Thomas. In these cases, it’s not that the child doesn’t care about her father
getting upset. She’s not even aware of the passage of time and the coming deadline. Even though
adults can’t change the chiid’s basic understanding (or misunderstanding) of time, we can
provide young children with some very spaific supports for knowing when things r~~d to begin
or to be finished. These methcds have to be very concrete, such as using signals for starting or
stopping an acticn, establishing a regular routine ~hich is identifiable to the child, and giving
children the aids by which they can plan and reflectupon happenings. Ofte- creativity on the part
of thi adult and involvement of the child (i.e., intrinsic motivation) in the designs of the plan are
what contribute to success of a time program.
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Observing and Measuring Behavior

In order to help you evaluate whether or not the strategies you try work with
your child, measure the behavior now and continue while yvuapply the strategies
that follow. Review Chapter 2 on measurement, and then choose one or more of
the following techniques to make a bihavior record.

What You Do

Count how many times your child is
ready to go.

Time how long it takes your child to
getdressed in the moming.

Count how many times your child is
ready for dinzer oi: ime. This means
he has completed whatever you have
asked him to do and sits down to

How You Do It

Place ten strips of 1ape on the door to
see as you leave the house. If the
child was ready to go, move the tape
to the window »n the door. If he was
not ready on time, move a strip of
tape to the top of the door. Atthe end
of the day, record the number of
times “ready” and “not ready” on
Form 1.

Time from the point that you tell him.
to wake up until the child is finished
putting on clothes, socks and shoes.
Use Form 3.

Hang a calendar on the refrigerator.
When he is ready for dinner on time,
put a check on the calendar for that
day.

dinneratthe same time as other family
members.

Strategies For Teaching Childron To Get f.eady On Time

Strategy 1. Define what you mean by “ready.”

Sometimes children have a different concept of what’s “ready” than their parents do.
Rreak the task down into steps and be very exact in explaining what the child must do.
“Getting ready means doing all the things that it takes to get dressed and have everything
you need to take in a pile waiting to go. That means your shirt, pants, belt, socks and shoes
are on. Then **ou must brush your teeth, comb your hair, and put on your coat.” “Being ready
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for bed menns pajamas are on and teeth are brushed.” Have the child repeat. Say “When you
are ready for bed you have...” Pause and have him add “pajamas on and teeth brushed.” If
he cannot remember both parts, prompt, saying “and teeth...” Pause for him to add
“brushed.” For getting-ready routines that are practiczd each day, use the same definitions
eachtime. If being ready for bed means “pajamas on and teeth brushed,” don’t say “Younecd
to get ready for bed. Go wash your face, brush your teeth, put on pajamas, and find a book
toread.”

When you're going somewhere in the car: For a child that can follow a four-
part direction, say “Get ready to go. Put on socks and shoes, comb your hair,
and put your coat on.”

When having dinner: For & child that can follow & two-part direction, say
“Get ready for dinner. Wash your hands and come to the tabie.”

ACTIVITY

Wiite down what »ou mean when you tell your child to getreadyattt  sllowing
times. Then see if your husband/wife agrees with your answers.

Get Ready for D ~ner:

Get Ready for Bed:

Get Ready for School:

Strategy 2. Ask the child to do ounly a few steps at a time. /

With a complex task, a young child may not be able to remember all of tne steps. Give
the child only one or two steps at a time. Reinforce the child for th. =se intermedia.e steps, then
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give one or two more. It is better to break a task into thiee parts and have the child experience
success, than to give six uirections and have the ch.d become frustrated. For your
convenience, tell the child to de one thing and then come show yc . It’s hard t leave what
you’re doing every few minutes to go check on hiim. This gives the child tt.e responsibility
of checking with you for the next step.

Cetting ready for sch-ut: St. 1t with “Get 4ressed and put on shoes and
socks.” When this is complete, “Eat breakfast, then brush your tzeth.” When
this is complete, “Get your lunch and backpack.” Reinforce each step.

Getting ready to go i.. the car: Start with “Put on your socks and shoes . nd
then come showme.” When this is cvmplete then, “Comb your hairand come
suow me.” When this is complete then, “Find your coat and hatand put them
on. Tell me when you’re done.” Later, “Boy, you did a good job getting
ready. You d:d five things! You puton your shoes, your socks, your hat, your
coat, and you brushed your hair! You are really ready to go!”

Strategy 3. Use consistent routines to signal activities.

Routines make childrer comfortable. They know ' vhat to expect. They have an idea
about what to do next, ard they may feel less of a need to balk. “This is the way things are
always done and there is no need to argue.” It was stressed earlier that consistent directions
should be used to define being ready. Doing the same things i.1 the same order each time will
help ihe chi' 1 to learn what is involved in being ready for bed or school. Repeated practice
aids in learning a new skill.

Pick one or two important and frequently used “getting ready” times such as bed and
school. Decide on a simple and consistent way to approach cack. Follow that approach each
time the child gets ready for bed or school.

Getting ready for bed: Have the child do these activities in the same order
each night. Give directions in the same way each night.

1) Take a bath

2) Brush teeth

3) Pick and read a book
4) Get a drink of water
5) Go to bed
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Strategy 4. Make a chart of activities that need to he accon.plished.

To help the child remember a long scries of items o~ activities that involve being ready
for an avent, make a chart with words (or pictures for non-readers) of everything needed.
This “Jes the child with ¢-~crete evidence that everything is done. He knows that,
“When every item is checked, I’'m ready.”

Getting ready for school: Make a chart with the : “cessary activities in the
correct order.

1) A clock to show wake up time
2) Get dressed

3) Eat breakfast

4) Brush teeth

5) Get backpack

6) Leave

Have the child check off each one in order as they are finished. Getting ready
on time for five days could mean a special .reat. The child can visually see
how he is doing.

Gettine ready for bed: Make a picture chart that shows teeth brusling,
picking out clothes for the next day, taking a bath, reading a story. As the
child finishes each activity he or she can cross it off. When all activities are
finished, it’s time to go to bed.

Gettiny, ~eady for swimming class: Make a picture chart with the 1tems that
the child needs for swimming: suit, goggles, towel, and pool card. The child
can check off each item so that she has everything iogether tbefore she needs
to leave for the pool.

ACTIVITY

Make a reminder chart for one getting-ready event. Explain the chart to
your child today, and help your child use it for the next week.

Getting-Ready Chart for —_

Activities to be listed

Child’; response was

g2
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Strategy 5. Use questions to help the child learn to evaluate waen he (or something) is
ready.

Guide him through a scries of questions to determine if he is ready. Include each step that
you defined (in Strategy #1). After a while help him ask himself ihese same questions to
evaluate hisstate of “readiness.” Use the same words and same sequence each time. This will
help him remember what o ask iiimself. Practice ihis skill when you need to be ready and
have a time I nit, such as going to school. Allox for more relaxed practice without time
pressures, such as getting ready to play a game. Practice the se jueace when getting an
inanimate object ready, such as getting the table ready for dinner. The sequence of questions
stresses the idea that being ready involves a set of activities and 1s complete when we have
“all we need” to complete the task at hand. This technique helps the child begin to reflect
on his/her perf~rmance and helps him/her begin to self-evaluate.

Bedtime: £sk your child, “Are you ready for bed?” “Yes.” “Do you have
pajama~ on?”*“Yes.” “Have you brushed yourteeth?”’ “Yes.” “Good for vou!
You put on pajamas and brushed your teeth— you are ready for bed. What
a great job. Come and let me give you a hug.” If the answer to any of the
questions is “No,” say, “You’re not ready. Go and brush your teeth now.
Then you will be ready.” Repeat the above sequence after his teeth are
brushed.

When preparing dinner: Ask your child the following questions:

“Let’s get the table ready. What do we need? Right, plates.”

“Now, what do we need?” “Napkins.”

“Yes! Let’s get them. Are we ready yet? What else o we need?” “Spoons
and forks.”

“Great. Let’s put them on the rapkins. Are we ready now?” “Yes.”

“But what are we going to eat?” “Food.”

“Yes, we need food on the table. Are we rea¢  ow?” “Yes.”

“Yes, we have plates, napkins, spoons, forks, aud food. Now we are ready.”

When preparing for school:

“Are you ready?” “Yes.”

“Do you have your backpack?” “Yes.”

“Do you have your homework?” “Yes.”

“Do you have lunch money?” “Yes.”

“Do you have a!l you need to go to school?” “Yes.”

“Yes, youareready. You have your backpack, homework, lunch money, and
coat. You have all you need. You are ready.”

A¢ tne child becomes more skillea, say, “What do you need to ask ourself?” Assist as
necessary to get the child through the series of questions. Let him do 2s much as possible
independently.
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6 Strategy 6. Make time limits concrete.

Time is a very hard concept for childre . Children need very concrete examples of time,
such as an hourglass or a timer. These rids give the child a visual representation of “how
much™ is 15 minutes. The timer makes an activity more fun. It’s a game to race the timer.
“Can you be ready for bed before e timer rings?” If a timer is not readily avaiiable, use
counting. “I'm going to countand see how long it takes you to get your coat a:1d hat on. Wow!
You made it before I got to 20.”

Bedtime: “I’'m setting the timer for 15 minutes. I want you to be ~eady for bed
before the bell rings.” This is another time when you could use a sticker chart
to mark progress.

Forbirthday party: For long-term getting ready, as for a party, make a paper
chain. Write a different task on each link of the chain.

Address invitations
Send iuvitations
Bay party supplies
Make cake

Have the child cut off one link each day and do that activity. When all links
are gone, it’s his birthday and he’s ready! The child can see how many links
are left until the desired event.

Holiday season. Place rows of wide adhesive tape on the refrigerator. VWrite
an activity on cach strip of tape. Have child remiove 2 strip and do the activity
that day.

Strip 1: Bake cookies. Strip 2: Dad’s present. Strip 3: Color picture. Strip 4:
Wrap present. Strip 5: Decorate the room.

Strategy 7. Help the child get things re=dy in advance.

Some getting-ready activities are very complex and have many parts. As much as
possible, help the child get thing: ready in advance. For example, getting ready for school
involves several components that can be prepared ahead of time Clothes can be picked out
the night before with both shoes placed next to the bed. Backzacks car be packed the night
before. For a high-pressure/tension time with a time limit, such as going ¢ school, have as
much ready beforehand as possible. This makes getting ready on time mor= likely to be a
success for the chiid.

Getting ready for school the night before: Help the child pick out clothes;
pack the school bag; make lunch or set out lunch money.
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When preparing to go on a trip: Have the child pick out car activities to stay
busy while traveling. “We’re leaving tomorrow. Go now and find two toys
that you want to take in the car. Put them in the car.”

ACTIVITY

Check which things cause a panic more often than you wish.

—— One shoe missing
—_ Clothes don’t match

—Clothes don’t fit

— As you walk out the door, the child says, “I forgot 7

Which of these things could be eliminated by planning the night before? Circle
them.

Strategy 8. Give the child advance notice when he will need to get ready for something. s b

Children have trouble switching from one activity to another. Give them time to prepare
to have to stop their preser activity and begin another.

At bedtime - “You have about 10 minutes left to play before you have to get
ready for bed. I'm setting the timer for 10 minutes. When it rings, you’llneed
to get ready for bed.”

When a friend is over to play: “Jenny can stay here for 15 more minutes
before her mother is coming to nick her up. When the clock in your room

shows 4:15 (draw the numerals tc .aatch with a digital clock, it will be tiz »
to begin cleaning up.”

When leaving for an appointment: “We’re leaving to go to the dentist in 10
8 pp gog

minutes. When the sand runs down to the bottom of the hourglass it will be
time to leave.”

When leaving a favorite plac.. “We have to go home soon. You can swim
for 5 more minutes.”
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‘ Strategy 9. Talk about the importance . f being ready oz time.

Explain to the child wiy it isimportant to you for him to be on time. “When we getready
to go somewhere, everyone has to get themselves ready. If I think someone is getting re..?,
and they're reaity not, it makes me very mad because it takes more time ar.d then we're I2e.”
Brainstorm about what might happen if everyone were late. Let the child get silly and
exaggerate to make your point. Sometimes ridiculous stories are easy to remember. “What
would happen if everyone were late? Whatif all the workers at McDonald's never gotready
on time? We would never be able to eat McNuggets. We would never get french fries. They
wouldn’tbeready to fix them for us. OnNo! No mor= french fries in the v ‘hof2 world because
the waitress and cook didn’t get ready for work cir time. It’s very important for people to be
ready on time, isn’t it?”

Stress the importance ~f being rea °y by rewarding the ch.id with praise when he or she
isready on time. Tell him how happy, proud, and pleased you are. Record progressona chart.
Give a smiley-face sticker foreach time he or she isready for school en time. Five stars mean
a treat, etc.

At bedtime: “It makes me hanpv when you gei reauy on time. I'm so pleased
you got ready for bed thatI’« .ct vou thoose an extra book for me to reag.”

Summary

Nine strategies for teaching getiing ready on time were discussed. To review, they were.

1) Define getting ready

2)  Ask the child to do only a few steps at a time
3) Use consistent routines

4) Make a chart of activities

5) Use questions to evaluate

6) Make time limits concrete

7) Help the child get things ready in advance

8) Give advance notice

9)  Discuss the importance of getting ready

Be ve. , positive and be patient. Some adults still have trouble getti..g ready on time. Plannirg
activities and budgeting time so that all things are dene by a certain time ic a complex skill.
Encourage your child as he struggles with this task. Stress the parts he didrightand lethimkrow
you are pleased with his progress.
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CHAPTER8

RerFusinGg REQUESTS POLITELY

Young children see the world quite differently than adults. They feel their own feelings very
strongly and have to learn over time that other people have different needs and motivations. When
your demands or the demands of some situations interfere with their desires, they may become
confused or angry, or they may simply .gnore your needs. Inanycase, they are unlikely torespond
politely. For example, if a child is enjoying television with the family, it is beyond his belief that
you wanc to end this nice time with a demand for bedtime. He’s having fun, and knows you are
t00. Tt makes no difference to him now that if he doesn’t go to bed soon, he will be exhausted in
the morning. In the evening, the needs and demands of the morning are too distant. Therefore,
he may well resort to angry refusal.

The young child’s anger is initially expressed non-verbally. Temper tantrums are not
uncomron for even 4- and 5-year-olds. It’s important for children to leam to use words when
angry because it allows us to understand them better, and also because using the words even helps
us to behave more appropriately.

In summary, it’s very important for a child to leam to express his feelings about a negative
situation, but it takes learning through practice and guidance to be able to do so. This is hard
because it is difficult for a young child to keep two conflicting ideas in mind at the same time.
For example, someone tells him to doone thing and then another person tells him to do something
which conflicts with that, or someone tells him to do something now which has benefits beyond
the child"s memory of the moment. In addition, the young child hasn’t acquired the words to
express emotions or the techniques by which to deal with social conventions.

Social conventions are rules which differ from culture to culture. These social rules require
aspecial kind of learning. They must be taught very directly. As such, they require alotof training
to get the behavior going and reinforcement to keep it going. Periodic reminders will probably
be necessary to continue behavior over time.
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Observing and Measuring Behavior

In order to help you evaluate whether oz not the strategies you try work with your
child, measure the behavior now and continue while you apply the strategies that
follow. Review Chapter 2 on measurement, and then choose one or more of the
following techniques to make a behavior record.

What You Do
Count the times when your child

replies rudely (or angrily) to your
request.

Count the times when your child

How You Do It

Use paper clips or pennies as de-
scribedon pagez 14-15tokeepcount.
Recend the number of times on
Form 1.

This behavior may be infrequent.

explains without anger that he can-
not do what you ask him to do.

Therefore, your.cedto record all aay
long. Keep Form 2 on the refrigera-
tor and mark it each time the child
refuses politely.

Teaching Strategies for Refusing Requests Politely

Strategy 1. Define behavior desired.

Saying no politely means telling someone why you can’tor don’t want to do something
inaway thatdoesn’t hurt their feelings ormake them mad. It means using words and a voice
that says that there is a good reason why you are saying no. Your child needs to know that
there are ways to say no without misbehaving. Before you teach a child to say “No” politely,
decide exactly what that means. Tell the child simply and clearly what you expect. It may
be “No, Thank you,” “No, Sir,” or plain “No” in a polite tone of voice. Ask your child totell
you back exactly what he thinks you wanf nimto do. Tell the child he does not have to agree
with you, but he must tell you so in a nice way.

While playing with blocks: You tel} the child, “Put the blocks away if you’re
done with them.” The child repliestudely, “No, didn’t you see I just gotthem
out?” An appropriate answer to the child right be, “You do not have to be
finished or put them away yet. You must say ‘No, I’'m not finished’ in a nice
voice. You try it.” Reinforce his efforts.
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While eating lunch: “Are you finished yet?” “No, I'm still eating my
sandwich.” “Thank you! I like the way you told me no. It makes me happy
when you talk nice to me.”

ACTIVITY

State exactly the words and manner by which you expec: your child to indicate
disagreement:

Strategy 2. Discuss the importance of saying “N¢” politely.

Sitdown as a family and discuss the social rules that are important in your family. IfMom
doesn’t care about saying “please” and Dad does and they both act accordin gly, the childis
going to get confused by the mixed messages. Agree araong the family members what are
the important social conventions that your family will obey. Tell the child why you want him
torespond politely. “We don’t talk in a way that will hurt someone’s feelings or make them
sad.” Explain that when the child says “no” ina way thatis misbehaving it makes you angry.
Discuss whether or not you want to listen to or do what someone says if they say itin an
impolite manner. Talk about how much more likely you are to be agreeable or let the child
refuse if it is said in a nice tone of voice.

Two children playing: When your child responds to another child impolitely,
help him to recognize how this affects his friend. For instance:

Charlie: “Let’s play this game.”

John: “No, that’s stupid!”

Mom: “Charlie, do you like it when he screarrs at you?”

Charlie: “No.”

Mom: “John, how do you think you could tell him, ‘No I don’t want to
play that game now’ without hurting his feelings?”

John: “No, I don’t want to play that game now.”

Mom:  “Charlie, did you like that?”

Charlie: “Yes.”

Mom:  “Is it better when John doesn’t call your game stupid?”

Charlie: “Better.”

Mom: “Now can you two find another game you both want to play?”

While eating dinner} The child screams and becomes angry and refuses a
certain food. Mom might explain, “I don’t like it when you talk to me that
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way. It makes me angry. It is important in our house to talk nicely to each
other. Id like you to try saying that again nicely.”

Praise and comment on polite “Noes” when they occur. Make sure the child is noticed
and gets your attention when he responds politely, not just when he refuses impolitely.

ACTIVITY
Identify three incidents when you redirected your child’s negative response:

1. When he/she said or did:

Isaild:

and my child’s response was:

2. When he/she said or Jid:

I said:

and my child’s response was:

3. When he/she said or did:

I said:

and my child’s response was:

Strategy 3. Consistently require the child to use the correct behavior.

Young children can’t change every behaviorin a very short period of tim>, So, you may
want to work on saying “Thank you” until that is ingrained in the child’s behavior and then
move on to “No, thank you.” Keep the list of rules you are curreritly working on very short
orthe child will become frustrated and angry. Butonce youintroduce a behaviorrule, require
that behavior consistently.

If sometimes the child can scream and othr times you expect a polite “No,” the child
will become confused. If the phrase “No, thank you” is required, then always expect that
phrase. When the child screams, tell him he may say “No,” but he may not scream. Require
him to use the acceptable phrase.
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O Remember, if the child screams he is probably experiencing some intense emotion, such
as frustration oranger. Be sure toacknowledge the feelings, butrequire the desired behavior.

At mealtime: “Do you want broccoli?” “Not T hate it!” “You do not have to
eat it. You must tell me nicely. How would you do that?” Silence. “Can you
say, ‘No, thank you.” It makes me feel good when people talk nicely tome.”

At the mall: Mother asks the child, “Do you want to go to ancther store?” The
child whines back, “No! I'm tired!” “I understand you’re tired. You may not
whine or scream at me. Try again.” The child repeats, “No, 'm tired,” in a
normal voice. “That’s better. I like it when you speak nicely to me. It makes
me want to do as you wish. If you’re tired we’ll go home now.”

Strategy 4. Model the correct behavior.

Children are excellent observess. They copy what they see us do. We can tell them to
refuse politely, and be mindful of others’ feelings. They will not leam that unless they see
us doing just that. Be polite when you refuse yo... child’s requests. Say “No, thank you”to
him.

Mealtime: The child asks for more of something, butitis all gone. Youreply,
“I’m sorry, but I can’t give you more this time. It’s all gone.”

Watching TV: Child tofather: “Do you want me to turn the TV?” Father: “No,
thank you, but I appreciate your offer.”

Refusing a request: “I know you would really like to go, but you cannot this
time.” Acknowledge feelings and politely refuse.
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ACTIVITY

Record three times you modeled the behavior:

What Was Going On What I Said/Modelzd My Child’s Response

Strategy 5. Role play situations where the child would need to say “No

There are a lot of situations when itis necessary for a child to say “No.” Talk about them

with your child. “Sometimes you don’t want 10 or can’t do what people want you to do.
Sometimes you need to tell them ‘No’ without hurting their feelings or making them mad.
Maybe you have different people asking you to do different things.”

Role play what the child would say in such situations. Take parts, and trade parts. Discuss
how each person feels when they get a polite “No” and when they get an impolite “No.”

When two people want you to do something at the same time: For instance,
when Mother tells the child not to leave the table until he has finish=d his
meal, and Father tells him to go pick up his toys, he must tell Father “No, I
can’t. Mother said to stay here.”

You are invited io play with twe friends at the same time: You must tell one
person “No” so that their feelings are not hurt.
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Summary
Five strategies for teaching saying “No” politely were discussed. To review, they were:

1) Define behavior desired

2) Discuss the importance of saying “No” politely
3) Consistently require correct behavior

4) Model comrect behavior

5) Role play

The most powerful technique for teaching politeness is presenting a good model. Be polite
in response to your child. Require that she does the same. Be sure to give lots of praise when she
is polite. Remember that behaviors that get attention increase. If your child gets your approval
when she is polite, she will be polite more often.
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Following Directions




CHAPTER 9

OLLOWING DIRECTIONS

There are many factors involved in following directions. One factor involves the cognitive
aspects: understanding and remembering the directions. A second factor deals with motivation:
wanting to carry out the actions. A third factor has to do with having the physical capability to
carry out the dirsctions. All of these factors are interrelated, but will be dealt with separately here.

The Learning Accomplishinent Profile-Diagnostic Edition (a diagnostic test for pre-school-
ers) indicates that 30 months is the average age at which children can follow commands that have
two parts. By the age of 5, children can follow three-step commands. This sequence depends on
how complicated the tasks are and other factors. Therefore, directions given to young children
should not have more than two or three parts.

A two-part command would be: “Pu: your truck away and get your coat.”

A three-partcommand would be: “Finish your breakfast, then go get your coatand
bring your lunch box.”

There are several psychological principles which affect a person’s ability to remember
(Kagan and Haveman, 1968). One is the child’s familiarity with the content of what is to be
remembered. If a child is told to get her coat, and she has to get it fairly often, she is more likely
to remeémber to do so than if she is told to get something unusual, for example, to get the cat to
take to the veterinarian.

Another psychological principle is that it is easier to remember something that is ineaningful.
For example, itis easier for a child to follow direci.ons that involve common everyday activities
than abstract directions. Therefore, it will be more difficult for a child to “color the circle blue
and put an x on the square,” than to “go wash your hands and sit down at the dinner table.”

It is also important to recognize that it is easier to learn something by logic than it is by rote
memory. Once a young child understands the logic of something, it usually becomes easier to
follow the directions.

Another psychological principle presented here is that no child can remember and act upon
information if he or she isn’t paying attention. It wiii be difficult to attend to directions if there
are a lot of other things going on (such as the dog barking, etc.). Children may be better able to
focus their attention if they are asked to look at you and say back to you the instructions you've
just given.
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These are some of the psychological principles which affect how easy or hard it is to
remember seque.ces of information, br ¢ this knowledge won't help if the child is not motivated
to accomplish the tasks. Even if the command has only two or three steps, is meaningful and
relevant to the child, and was explained when child was attentive, the child has to want to
accomplish the tasks.

Sometimes children are motivated when they identify why it is important to accomplish a
task. It mightbe that by following the directions the child will experience a pleasurable outcome.
For example, the child might be motivated when he hears, “After you put your blocks away and
get your coat we can go to the park.”

But sometimes we must ask children to follow directions when there is no obvious reward
to them. In those situations, it might be necessary to combine the learning principles described
in Chapter 3 with the developmental principles in this chapter. As we have said earlier, if children
can make choices it will be easier for them to act in a way that is satisfactory o both of you.




Observirig and Measuring Behavior

In order to help you evaluate whether or not the strategies you try work with
your child, measure the behavior now and continue while you apply the strategies
that follow. Review Chapter 2 on measurement, and then choose one or more of
the following techniques to make a behavior record.

What You Do

Count how many times the child
completes the directions you give
him.

Time how long it takes the child to
complete the directions.

Time how long it takes the child to
begin to follow the directions after
you tell him to.

Count each step in a direction that
the child follows.

Count the numberofstepscompleted.

Compare the complexity of your
directions over time.

How You Do It

Give the child five directions each
day. Use Form 1 or Form 2 torecord
how many times he follows these di-
rections.

Use this method for directions that
you give frequently. Time the same
directions each day. Start timing
when you complete the directions
and stor timicg when the child
completes the last part of the direc-
tions. Use Form 3 torecord your time
daily.

After you tell the child to do some-
thing, start timing and see how long
it takes him to begin to do what you
said. Stop timing as soon as the child
begins to foliow the directions. Use
Form 3.

Determine how many steps you
should give the child. For each step
in the direction, make a box. Puta 1
in the box if he completes this step
and a 0 if he does not.

Construct a behavior chart for your
child. List the steps to complete and
mark them off when finished.

Tape-record yourself talking with
your child each Monday. Listen to
the recording and write down two
dir ctions that you gave your child.
L«cktoseehowthedirectienschange
over time. Do they increase in num-
ber of sieps to the directions?
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Strategies For Teaching Your Child How To Follow Directions

Strategies 1-7 are aimed at the cognitive aspects of following directions. They deal with the
child’s ability (0 understand and caicy out the directions. Strategies 8-12 deal with the
motivational aspects of following directions. They deal with the ciild’s willingness to follow the
directions.

Strategy 1. Have your child’s attention.

In order for your child to hear and follow a direction, hie or she aust be attending to you
when you give ihe direction. Some children are more distractible than others. Check and see
if there are other distractors, such as the TV being on, before you give a direction. Cue the
child that adirection is coming. “I’'m going to give you directions now. I want you to listen.”
Have your child look at you. Get down to the same eye level. Speak only to your child. Do
not give directions while you are doing something else, such as reading the paper. Give your
child your attention, and make sure you have his, when directions are given.

At bedtime: Turn off the TV. Get down on your child’s level. Make eye
contact and say, “It’s time to brush your teeth. I want you to go upstairs and
brush your ieeth now.”” Praise generously when your child brushes his teeth.

When it’s time to leave a friend’s house: Get on the child’s level. Perhaps
touch her arm. Say, “Lcok at me. I’'m going to tell you what to do. We must
gonow. Find vour shoes and socks and put them on.” Be sure to reinforce her
for following directions. Say, “Wow! you found your socks and shoes really
fast!” '

Strategy 2. Make directions concrete and precise.

Directions should be in language your child understands. They should describe exactly
what to do. A child xnows what 1 do if you say, “Pick up the blocks.” That may not be as
clear if you say, “Clean your room.” It is easier for your child if you give several short
concrete statements, rather thun one vague statement.

Onartrip to the library: Say, “We are going to the library. In the library there
is no running. You need to pick a book and sit at the table to read it.” For a
young child this may be too many directions at once. You may need to repeat
parts of it when appropriate. When you enter the library, say, “Now go pick
abook.” Afterthe book is chosen, say, “Now, sit at this table toread it.” These
directions give a child a much clearer understanding of what to do than
saying, “We’re going to the library and I want you to be good.” Be sure to
reinforce each direction followed.




e Getting ready for school: Say,“I want you to get ready for school. Get your
books, your lunch, and you: coat.” Again, as in the previous example, these
directions may be broken into parts for younger children. Reinforce forany

direction followed. Provide reminders for those not followed.

ACTIVITY
Rewrite these directions to make them more concrete and precise.

A. “Set the table”

B. “Go outside and play”

C. “Pick up your clothes’

D. “Be good for the babysitter”

Strategy 3. Have your child repeat the directions to you.

Once you give your child directions, have her repeat them back. If she forgets or gets
distracted in the middle of a series of directions (as in getting ready for school), use questions
to have her think for herself what she is to be doing now.

Getting ready for bed: Get your child’s attention by saying,"It’s bedtime.
You need to get your pajamas on, brush your teeth, and pick a book. That’s
three things. Can you remember them all? You tell me now, you are to.. .. .”
Have your child repeat the directions. Prompt with one or two words if
necessary. Reinforce by saying, “Great! You remembered all three! Now,
let’s see if you can do them!”

Picking up toys: Get your child’s attention by saying, “It’s time to pick up
the toys. I want you to pick up the blocks, the dolls, and the books. What are
you supposed to do?”’ Have your child repeat the directions. Reinforce her
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efforts. If after the blocks are up, she begins to play with the dolls, use
questions to remind her and have her think for herself. Say, “What are you
supposed to do?” If she says, “I don’t know,” say, “You were supposed to
pick up what?” (Blocks) “Yes! and you did a good job with the blocks. Now
what else are you supposed to pick up? Think hard! Do you remember?”
(Dolls) “And what else?” Point to the books. (Books) “Yes! Blocks, and
dolls, and books.”

Strategy 4. Give only a few steps at a time.

Children have a hard time remembering several commands at once. Most 5-year-olds
can only remember three-step commands if the steps are related. Not all 5-yeas-olds can
remember three-step directions. If you find your child having difficulty, back up and give
fewer steps and gradua’ y increase the complexity.

The number of steps to be followed also is affected by familiarity with the steps on the
task. If a child follows the same routine for getting ready for school, it will be easier for him
to follow three-step directions related to that routine. It will be harder for a child to follow
three-step directions for an unfamiliar routine, such as “Get the dog leash, find the dog, and
g0 to the car so we can go to the vet’s.” A general rule of thumb is, the newer the activity,
the fewer and the simpler the directions need to be.

Atmealtime: Give the child directions for helping to set the table. Start with
one step, for example, “Put the butter on the table.” As the -hild becomes
more skilled, add one more, for example, “Put the plates and napkins on the
table.” If the child has difficulty, back up and make the directions less
complex.

Always reinforce directions followed. If the child follows two of three directions, do not
ignore the two correctand say “You forgot to....” Praise the correct ones first. Gently remind
or question about the one forgotten. Place emphasis on the successes, not the failures.

Strategy 5. Post reminders for everyday jobs.

For a series of directions that are always the same, such as “getting ready” or “what to
put in the school bag” routines, ir ake a reminder poster or chart. This will help your child
remember all of the steps of the directions. Then he or she can check off steps completed.

Packing school bag: To avoid the moming rush, make a chart with all the
things that need to be taken to school. It may coniain pictures of books,
pencils, lunch box, homework, etc. Have the child check off each item each
morning. Five days with all items remembered may mean a special treat—
an extra TV show on Friday night, for example.




e Strategy 6. Play “listering-and-following-directions' games.

Play simple follow:. g-direciions games to help the child with the skills of listening and
following directions. Muke the directiuns 2- and 3- and 4-step directions.

Y-

At Home: Play traditional “Simon Says” with directions such as:
“Blink you eyes, then clap your hands.”
“Stand on one foot and hop around.”
“Close your eyes, clap you_ hands, then tum around.”
“Touch your knee, then feot, then head, then eye.”

When traveling in the car: Make a “following-directions” game on index
cards ut2-, 3-, and 4-step directions on cards. Make them so that they can
oe performed while sitting. Read directions only once and see if your child
can follow them. The directions could be:

“Blink your eyes, clap your hands.”
“Touch your eye, then nose, then ear.”
“Clap three times, count te 10.”
“Stamp your feet, touch your elbow.”
“Pick up left foot, snap right fingers.”
“Stick out tongue, pull ear, wave hand.”
e “Raise right hand, touch left eye, clap five times.”

Strategy 7. Rehearse new or unfamiliar directions.

If a parent is going to give a child new information, he or she miglt want to “rehearse”
it with the child so the child will be more familiar with the content when it is relevant. For
exarnple, you could say, “Tomorrow you won’t go to dsy care. You will stay the day and
thenightat Jane’s house. You have to leave earlier, so you will have to hurry in the morming.
When the special timer goes off it will be time to put away your toys and bring »uur backpack
down to the kitchen with you.” If a routine is going to change, practice the r.ew directions.
Prepare your child for the change. Some prior knowledge and practice will make your child
more familiar with what is coming, and the directions will be more meaningful at the time
they are needed.

When there’s a change in schedule: Prepare the child by explaining,
“Tomorrow you will be picked up at school by your father. You are going to
spend the weekend with him. We’ll need to get up earlier than usual. We’ll
need to pack your bag tomorrow morning.” The next moming, when you
give the directions for the change in morning routine, vour child will
understand what is coming and may be able to follow the .arections more
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When your child starts aner team sport: Practice with new sports terms. For
example, if the child , b.ginning basketball, teach and practice dribbling,
shooting, and finding the free-throw line. When the coach gives directions,
they will be more meaningful and more likely to be followed!

Strategy 8. Explain the importancre >f following directions.

When important directions are given, explain their importance. Children are often more
willing to comply if they understand why something needs to be done. If you can’t think of
a good reason why ihe child should do the task, then reconsider whether or not you should
give the directions.

Picking up pictures: Say,*Please pick up your pictures. They might get torn
if the dog walks on them.”

Taking a bath: Explain, “If you want to have time to watch the Cosby show,
you need to take a bath now.”

Cleaning up a mess: Say, “You need to clean up your mess. I’m having a
friend visit and I want the house neat.” Later you can say, “Thank you for
helping. It made me feel good to have a clean house for my friend’s visit.”

Strategy 9. Make directions meaningful.

As much as possible, directions should be relevant and have meaning for the child. This
can help the child understand the directions better and be more willing to follow them.” .
can assist young children to follow the logic of an action. You can make thisinto a game or
a story to keep your child’s atiention. For example, you could say, “There’s this boy who
lives in this house. His mom has to go to work and he has to go to school. What does this
boy have to do before he leaves his house? What does he do first, puton his coat or sit down
at the table to have breakfast?”

If you teil your child to do something, for instance, to pick up his papers before his
younger sister gets them, and he doesn’t care about saving the papers, he is not likely to do
it. If these are papers he is saving or has worked hard on, ke will more likely pick them up.
(Sometimes, of course, the papers simply have to get picked up, regardless of the reason
why.)

Doing chores: You might say, “I know you are saving your allowance
money for a new ball. You have to finish your household job in order to get
your allowance. Go and take out the trash, and empty the cat litter.” Linking
the chores to what the child wants to buy makes the directions relevant for
the child. It is now very meaningful and important for this child to complete
the tasks.
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If the child is learning a new skill and the words are unfamiliar, he will not follow the
directions because they will be meaningless. You need to change the directions or teach the
new terms first.

Strategy 10. Follow a less desired behavior with a more desired behavior.

The child will be more willing to follow directions if there is a desirable consequence.
Sometimes the consequences are naturally reinforcing. For example, “When I finish my
homework, I get to play.” or, “If I get my coat and hat, we’ll go to the park.” We are all more
likely to do something if we like the consequences. Sometimes children must follow
directions, even when there is no obvious or desirable payoff. “Why should I pick up my
airty clothes? I don’t care if the bathroom is neat and clean.” In those cases, provide a
desirable outcome. Match a desired consequence with a task that the child is not as willing
to do.

Doing chores: Say, “If you want to watch the Smurfs on TV, you’ll need to
put away your toys first.”

Doing chores when a friend is visiting: Say, “First clean up your room and
then you can each have a glass of juice.”

Make a chart: For an older child, make a chart of jobs. A predetermined
number of checks equals a desired reward.

Be sure to emphasize the directions the child is following and use praisz as well as
concrete rewards.

Strategy 11. Give choices.

Children are more motivated to complete tasks and follow directions if they feel they
have some say in the matter. Let your child choose which household jobs he or she wants
to do. Give only options that are acceptable to you. Your child gets to make a choice, and
you are happy with either choice. You can also give choices about some time schedules.
Again, both schedules should be acceptable to you.

Cleaning the room: Say, “It’s time to clean your room. You may pick up the
toys, or vacuum and dust. Which would you like to do?”

Doing homework: Explain, “You may do your picture first and then your
letters, or you may do your letters first and then your picture.”

While shopping: “You must stay beside me in the mall. You may do that by
yourself or you may hold my hand.”

iie¢
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ACTIVITY
Name two choices that you have given your child this week.

1.

2.

Name one more choice that you will give your child today.

1.

Strategy 12. Make a game of the situation.

Children love games. They like for things to be fun. Making games out of undesirabie
tasks makes a child Lappy and more likely to perform the task, which in turn makes you
happy that the task is done. If at all possible, make less desirable jobs fun. Reinforce the child
often and generously for jobs done and directions followed.

Doing chores: Say, “It’s time to clean up your room. Let’s see if you can put
all your toys away before the timer goes off.”

Doing chores: Say, “It’s time to clean up your room. First put away all the
cars and trucks, then put away all the things you build with, then put away
all the things you eat with.”

Doing chores with asibling or when a friend s visiting: Say, “Let’s make an
assembly line. You hand the blocks to Jeff and he can put them on the shelf.”

Doing chores with a sibling or when a friend is visiving: Say, “Let’s have a
race. Let’s see who can make the biggest stack of blocks against the wall.”

Doing chores with a sibling or when a friend is visiting: Say, “Jeff, you get

all the cardboard blocks and put them away, and John, you get all the wooden
blocks.”
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Summary

Twelve strategies for teaching following directions were discussed. Strategies 1-7 were con-
cerned with the child’s ability to follow directions. Strategies 8-12 were concerned with the
child’s willingness to follow directions. To review, the strategies were:

1) Have your child’s attention

2) Make directions concrete and precise

3) Have your child repeat the directions to you

4) Give only a few steps at a time

5) Post reminders for everyday jobs

6) Play “listening-and-following-directions” games
7) Rehearse new or unfamiliar directions

8) Explain the importance of following directions
9) Make directions meaningful
10) Follow a less-desired behavior with more-desired behavior
11) Give choices
12) Make a game of the situation

Remember to give more attention to directions that your child remembers and follows. Praise
the steps your child does follow. Do not give all your attention to the one or two steps not
followed. Keep directions meaningful and developmentally appropriate.
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CHAPTER 10

WaitinG PATIENTLY

Thebasic problem with teaching a child to wait is that no onelikes to dothis. There’sno value
in spending one’s time waiting around, and yet it’s something we all spend more or less time
doing. The best way to teach a child to wait is to figure out what goes into making waiting easier.
To increase waiting time, therefore, make the waiting period as e... 7 as possible for the child and
then reward the waiting behavior.

Early psychologists explained that reminding a rerson about the thing she is waiting for
would help the person to wait longer and easier. If this  ere true, then constantly reminding the
child of whatever she is waiting for would help the time go faster. Not so. Modern psychology
has done a large amount of research on what helps people to wait, or todelay in getting their needs
met. The overwhelming conclusion is that constantly reminding anyone of what they should or
must wait for makes the waiting very much harder.

What helps the child delay or wait? Distraction is the very best way of helping ourselves to
wait. The children in the delay studies who waited the longest did everything they could to keep
from thinking too much about the reward. They sang and talked to themselves and did whatever
else they could find to do.

This is most effective if some planning goes into it. Think anead about theday’s activitiesand
try to determine when your child might have to wait. Plan your distractions and have available
the desired items to help distract the chiid. If you’re caught in an unexpected situation, make up
a game to help the child think about something else.

Keep two things in mind in addition to planning your distractors. First, your child is going
to want confirmation about the item or event for which she is waiting. “When’s my birthday?
Whenis grandma coming? What day does nursery school start?” The best way to help achild who
has trouble waiting is not to focus in detail on all the lovely things that are going to happen. That
will make it so much harder to wait. Try using symbols to help the child feel the passage of time
and to confirm that the time is passing.

Second, a young child’s time perspective is very different from yours. Keep the waiting
periods as short as possible. No child in the studies mentioned above waited longer than 20
minutes to get her rewzrd. Try not to keep your child in an intense waiting situation for longer
than 10 ninutes without some very specific plans to make the waiting easier.
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Waiting times can be made easier for the parent and the child with insight and effort based ‘
on the child’s needs. In fact, vaiting might even be fun, enlightening, and a time to be
spomaneousiy imaginative with your child.

Observing and Measuring Behavior

In order to help you evaluate whether or not the strategies you try work with
yourchild, measure the behavior now and continue while you apply the strategies
that follow. Review Chapter 2 on measurement, and then choose one or more of
the following techniques te make a behavior record.

What You Do How You Do It
Record whether the child waited Refer to pages 11-12 to measure the
patiently. child’s behavior in intervals. Use

interval record Form 4. Define what
you mean by “patiently.” Every 5
minutes, put a +if he waits patiently,
and an 0 if he doe not.

Time how longthe child waits before Whenever you are out and the child @
becoming impatient. needs to wait (at the Dr.’s office,
etc.), time how many minutes the
child plays quietly with a toy. Use
Form 3 to record the number of

minuies.
Describe the child’s waiting behav- For 5 minutes, while you are waiting
ior. with the child, write down every-

thing he does. Use Form 5.

Strategy 1. Prepare the child.

If you anticipate a waiting period, tell the child, “We are guing to the dentist. We might
have to wait our tum.” Have the child choose something to take along to do while waiting.
This gives the child some sense of control over how his time passes. He may not be able to
avoid waiting, but he can decide how to spend his time while waiting. ’

' Strategies For Teaching Your Child To Wait Patiently
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Visit to the doctor: “We’re going to the doctor. We’ll have to wait but I don’t
know how long. Decide what book (toy) you want to bring with you so that
you have something to do while yoa’re waiting.”

Travel in the car: “We are going to grandmother’s house. The trip will take
one hour. Find a toy to play with in the car.”

Strategy 2. Plan time fillers.

Children wait best if they are distracted. If a wait is anticipated the parent can plan tinle
fillers. Small toys or games that can easily fit into a small bag are good. Many games come
in small versions or come with magnetic pieces for travel. Make a travel bag out cf a small
canvas bag and fill it with games, paper, crayons, and books. If the child is older, he or she
canhelpdetermine what goesin thebag...  lember, though, thatchildren donothavea good
sense of time and will probably need assistance in packing the right things that will occupy
enough time.

Sometimes you are caught in a situation with waiting time and no materials available.
Plan some simple word games that do not require materials. The best idea is to write down
suggestions you like on an index card or piece of paperand putit i.. your purse or the glove
compartment of the car. When you need it most is when you won’t be able to think of one
song or game.

Sooften, parents and children are all very busy and find it difficult to spend time together
just talking. Take advantage of time together, when you both are not going in different
directions. Talk about the child’s favorite subject or make up stories together. One subject
filler parents often forget about is themselves (“When I was thr, > and Aunt Kate was a little
tiny baby, Grandpa ...”) and their child. Tell stories about each other. Keep pictures in your
wallet as prompis. With a little imagination, wait times can become fun, sharing times.

At the doctor's office: Tell stories about past vacations. “When you were
four, do you remember when we went camping and you thought you saw....”

While traveling in car: The ABC game. Find the letters of the alphabet on
signs along the road. Letters must be found in order and turns are alternated
between people in the car. To make the game more complex for older
children, they must find a word that begins with each letter.

When caught intraffic jam: Play I Spy. “Ispy something; itisred.” The other
person must guess what it is and then have a turn. “I spy something which
people eat.” To get the most benefit from this game and to be creative, vary
the items by form (“square”) and function (*‘can make music”).
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At the doctor’s gffice: Play the Word Category game. Pick a category, such
as animals. The first person names one. The next person must name one that
begins with the sound that the previous one ended with. For example: “Dog,
Goat, Tiger, Rabbit.” Other categories are: Toys, Foods or School Supplies.
For younger children, just have them think of examples that fit in the
category. For exarrle, “Let’s name all the toys we can think of.”

While waiting in the grocery checkout line: Play a number game. Think of
a number from 1-10 (50, 100, etc). The other person guesses and the first
person says higher, or lower. The game continues until the number is
guessed.

While in the car: If noise is not a major factor, sing songs. Sing nursery
rhymes, school songs, or any song you both know.

ACTIVITY
Write down three activities you are going to use to make waiting more fun.

1. For waiting in the car I will

For this I need

« r—

2. For waiting in line I will

For this I peed

3. For waiting at I will suggest

For this I will need

- ~

108.L/~d...




, ‘ Strategy 3. Make time more concrete.

Children have difficulty waiting because they have little underctanding about the
passage of time. There are ways of structuring the time so thatchildrer haye a more con.rete
way to understand how long they will have to wait. Use concrete aids to give a visual
representation of time. The following are several suggestions with examples of how to use
eaci.

A. Akitchen timeris one way for a child to “see” time. The timer lets the child know how
much time he needs to wait before the desired activity.

The parent cannot attend to the child because he/she is on the telephone,
visiting with a friend, paying attention to a sibling, etc. In these situations,
the timer will let the child know how much time has to pass before the parent
will attend so them. The parent can use either akitchen titner or an hourglass
(sand timer). The parent can say, “I'm talking with Janice now. I'll be
finished in 5 minutes;then I can talk to you. Let’s set the timer so you know
how long 5 minutes is. When the timer goes off, I'l1 be able to talk to you.”

The child is ready to eat and dinner is st ready: “Dinner will be reacy in 10
minutes. I'll set the timer. You go and play with your toys and when the bell
Q rings it will be dinner time.”

Parent comes home from work and wants to relax before paying atiention to
the child: “Momny needs torest for < minutes. I'll set the timer. When the
bell rings, I will be ready to talk to you. You can watch TV or play u...l the
timer goes off.”

B. A clock with movable hands is another example of a concrete aid. The clock can be
made from a paper plate and popsicle sticks. The play clock can be set to show the child
what the clock will look like svhen it’s time to do an activity.

When the child wants to go somewhere: “We are leaving at 5 o’clock. The
biz hand will be on the 12 and the little hand will be on the 5. Then we will
leave. Why don’t you read a book until then.”

The child is waiting for Dad to come home: “Dad will be home at 6 o’clock.
The big hand will be on the 12 and the little hand will be on the 6. Then it will
be 6 o’clock.Would you like to help me set the table as we wait? You can
check the clock after awhile to s. & if it matches our clock.”

C. Make a paper chain for long-term ». aiting. Mike one link represent each day. The last
link represents the waited-for event.




The child is ready for Christmas. “We have 10 days until Christmas. This
chain has 10 links. We’ll cut one off each day. When we reach the gold link
it will be Christmas Day.”

The child is preparing for a trip to grandparents: “We are going to see
Grandmother and Grandfather this weekend. We have 5 days before we go.
This chain tells us how many days. We will take one off each day.”

D. Make acalendar to mark the passage of time. Have the child mark off the days, or draw
a picture in the square about the day’s activities.

The child is preparing for grandparents’ visit: Make a visual diary calendar.
Five days before they arrive, have the child draw or write what happened on
that day in the first of five boxes. The next day is the next pox, etc. “When
Grandpa arrives we’ll have all the boxes filled in and lots to talk about to
him.” This also focuses on the pleasures of the present and minimizes the
pressures of waiting.

For Vacation: Use a calendar to make the time before vacation more
concrete. On each day on the calendar have the child write one thing he will
need to pack.

Sun Mon Tues Wed Thurs Fri Sat

S\ TIR P 0| & A

E. Place strips of adhesive tape on the refrigeraior to represent days. On each strip, write
an activity for the day.

Holiday seasonr: Strip 1: Coior holiday pictures. Strip 2: Hang stockings.
Strip 3: Decorate tree. Strip 4: Hang wreath.

F.  Describe the passage of time in terms of events or landmarks.

When riding in the car: The parent can discuss landmarks with the child.
“First we have to go by the Giant supermarket, then we have to drive up this
long hill, then we nave to go through three stop lights, then we’ll be at
school.” Have the child remember and name the landmarks 4s one way to
keep him occupied and make the wait easier.

Shopping at the grocery store: “Here’s what we have to shop for: First we’ll
be getting vegetables, then we have to buy meat, then we get cat food for
Emie, then we buy soap, and last we get milk. Then we wait in line at the
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e check-out counter, then we’re done.” As you get an activity accomplished,
state that, “Whew, that’s done, now what do we get next?”

In a restaurant: “First the waitress comes to take our order. Then we wait
while the cook (chef) is making our food. Then we eat our salad, then we eat
ow meat, vegetables and potato, then we eat dessert, then we pay for our
meal. Then we go home.”

ACTIVITY

List three sirategies you’ve tried that you riever tried before to make time more
understandable to your child: .

1. (Strategy)

(Outcome)

2. (Strategy)

(Outcome)

3. (Strategy)

(Outcome) |

Strategy 4. Tell the child the behavior you want.

Be specific about the behaviors you want and don’t want. Different waiting behaviors
are needed when you waitin a doctor’s office than when you wait for a sermonto be finished
at church. Define what :he child may do very specifically. |

While waiting in church: (or someplace where the child must be quiet) “You
will have to wait until the preacher finishes talking and we read a book or
color quietly. You must be quiet and you must stay in your seat.”

While waiting for Mom to finish a telephone conversation: “This call is |
important. I will be done in 10 minutes. I'll set the timer. You may play with ‘
your toys. You may not interrupt. I’ll talk to you when I'm finished.” |

12
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Summary

Four strategies for teaching children tc wait were discussed. To review, they were:

1) Prepare the child
2) Plan time fillers
3) Make time concrete by use of

a)
b)
c)
d)
e)

f)

Timer

Play clock

Paper chain
Calendar

Strips of tape
Verbal descriptions

-~ 4) Describe the behaviors you want

Waiting is a difficult behavior to learn. Children do not understand time. They have short
attention spans. If atall possible, reduce your expectations and reduce your child’s waitin g times.
You know your child best. You know which situations are most difficult. For example, don’.
expect the chiid to wait patiently in the grocery line just before dinner when he is hungry.
Acknowledge your child’s feelings and accomplishments. Let him know when he was able to
wait patiently.

fems
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CHAPTER 11

TAKING TURNS TALKING

Conversational rules are hard to follow all the time. Everyone has trouble with them some
of the time. We all know people who think no one else has anything to say which is asimportant,
witty, or entertaining as what they have to say. Even the politest of people break the conversation
rules when they are excited or upset. The implication of this is that we shouldn’t judge young
chitdren too harshly if they have some difficulty allowing others a fair share of the conversation.
However, if children are having a very hard time dealing with conversational norms, we can help
them learn some rules and we can reward them for being  od talking partners.

Many children learn to take turns in conversations as babies. We can see dads and infants
babbling to each other: Daddy “talks” while baby listens and watches him closely, then baby
“talks” while Daddy listens, smiling and nodding. This is what Brazelton has termed “reci-
procity.” Itis likely that this early turn-taking leads to the ability to take tumns in conversation as
the child grows. Some infants may not have the temperament or the attention to become engaged
in this give-and-take. These children can be helped to practice turn-taking in conversation when
it is developmentally appropriate for them.

Before children can consciously take part in conversations they must have the desire and
capability to share. Children under the age of three are rarely interested in sharing. Preschool
children can share for short periods if they are rewarded forit; e.g., Amelia’s friend looks excited
and happy when Amelia shares a toy with her; Grandfather proudly tells Jericho’s dad how
Jericho shared his kite with his sister, while Jericho is listening; and Armando realizes that if he
shares his Stegosaurus with Jenny then Jenny is a lot more likely to share her Tyrannosaurus Rex
with him. Being willing and able to share is a prerequisite to conversational give-and-take.

Conversation requires a special kind of knowing about people. Part of this knowledge is an
awareness of the fact that other people have different thoughts, feelings, and needs than the child
has. For example, if you ask four-year-old Miguel if his mom would rather have a bottle of
perfume ora red wagon for her birthday, he is likely to choose the red wagon. Preschoolers have
trouble taking the “role” of others. When the child continues to chaton and on, withoutlistening,
she may well think that everyone is as interested as she is in what she had for snack today.

Another problem frequently encountered is interrupting others. Although this is a common
problem for all of us, it is even more apparent in young children. The child, impatient to discuss
a new revelation, might feel she has waited absolutely forever for her chance to talk. Finally, she
just blurts out her story and may, at that point, be completely unaware that another is speaking.
Using cues, pointing out when she interrupts, and using reinforcement can alter this behavior.
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Over time and with experience she can leam that others have different thoughts and needs than
she does, and with this new learning can come courtesy.

The last aspect of people-knowing that we will talk about here is cues. Adults can tell that
somecne wants to talk because of the look on the other person’s face or clues such as clearing
the throat, etc. These are so subtle that young children might not see or pay attention to them.
Sometimes even if the child is aware of the behavior, the preschooler doesn’t know what the
signal means. We can help children react more appropriately in conversations if we conscien-
tiously make the cues known to the child. It mightbe necessary originally to substitute some very
clear cues for taking turns until the child can interpret the more subtle adult cues.

Observing and Measuring Behavior

In order to help you evaluate whether or not the strategies you tiry work with
yourchild, measure the behavior now and continue while youapply the strategies
that follow. Review Chapter 2 on measurement, and then choose one or more of
the following techniques to make a behavior record.

What You Do How You Do It
Count how many times the child Keepa number of paper clipsin your
interrupts someone in conversation. pocket. When the child interrupts a

conversation, remove a paper clip
from your pocket, and place it on
your belt or waist band. Count all
afternoon (or all morning). At the
end of the atternoon, count the paper
clips on your belt and record this
number on Form 1.

Time how long your child talks with- Begin timing when the child starts to
out pausing for another person to speak. Record the number of sec-
speak. onds he talked on Form 3.
Describe the environment when the Notice and describe who talked to
child talked. whom, the subjects, your child’s
response, and the other person’s. Use
Form 5.
Countthe blocks of time in which the Designate one period per _day to
childdid notinterrupt conversasions. observe. Divide this time into 5-

minute blocks. At the end of each 5-
minute block, record a “+” if the
child did notinterrupt and a “0” if he
did. Use Form 4.
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e Strategies For Teaching Your Child To Take Turns In Conversation

Strategy 1. Tell the child the behavior you want.

In order for a child to learn a skill, he needs to know what is expected. In other words,
what exactly does “taking turns” mean? One way to define turn-taking is simply telling the
child, “Taking turns means that you talk, then I talk, then you talk again. When you talk, I
listen. When I talk, you listen.” Definitions need to be concrete. You should also be clear
about the behaviors that you do not want. “If I am talking, you should not start talking at the
same time. You must wait until I stop talking. I should not talk while you are talking either.”
Reread pages 22-23 for a review of requesting the desired behavior.

Strategy 2. Discuss the importance of taking turns talking.

Children may find it easier to take turns talking if they understand why itis important.

They need to understand how someone feels when they talk and people listen. The

conversation could go something like this: “Ilike it when I get to tell about something I did.

I’ll bet you feel good when you get to tell about your day, don’t you? I'll bet other people

feel good when they get a chance to talk. What could we do so others can have a turn also?”

e “Right! We can take turns talking. First you talk and I listen. Then I talk and you listen. If
I talk about what I did over the weekend, then I should give you a turn to tell me what you

did. Then we would both feel happy because we would both havea turn.” .“ny time the child

successfully gives another person a turn, reinforce him or her. “I like the way you listened

to Bill. That made him feel good.”

At mealtimes: Give each person an opportunity to tell one thing about their
day. Say “I’ll bet John was happy he got a chance to tell about his field trip
at school.” You might talk about how you feel inside. “I wouldn’t have
known that there is an elephant at that zoo if T hadn’t listened when John had
his turn.”

In play with peers: Have the children each tell about their toy. Say, “Every-
one had a turn to talk. How did you feel when you told about your truck?”

When one child monopolizes the conversation: “Sue felt sad because she
didn’t getachance to talk. Let’s all listen and give Sue a turn totell about her
book.”

Strategy 3. Practice with the child.

Children learn by doing, and by observing how others respond to their actions. We need
to talk about turn-taking, and we need to talk about why itis important. But most important
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of all, we need to set up situations where children can practice turn-taking, ard reinforce
them for succeeding. Practice should be 1n. Practice should be structured so the child can
succeed. If waiting for a turn to talk is very difficult, make the wait short. Use direct
instructions, such as “Now it’s my turn to talk.” Reinforce the child when she takes turns.

At bedtime: If the child can read, take turns reading partsof a story. Youiead
a sentence (or page) and she reads a sentence (or page).

At bedtime: If the child cannot read, take turns telling a story. Start the story
and pause and let the next person add to the story. Have that person pause and
let someone else continue.

At mealtimes: Give everyone a chance to tell about their favorite activity of
the day. If the child does not naturally pause to allow someone else to speak
say, “Now, it's your sister’s wrn to tell about her favorite activity.”

Strategy 4. Use a preset cue for turn-taking,

On pages 19-25 there was a discussion about antecedents. Cues are one form of
antecedents. It would be helpful for you toreview those pages atthis time. If a child is having
difficulty taking turns talking, he or she is probably not reading subtle cues that people use
when itis their turn to speak. In practice, setup a predetermined cue that is easy for the child
to read. One such cue might be a verbal statement, “It’s my turn to talk.” Another cue might
be to gently hold your hand up (as a policeman signaling stop). The child would need to be
told, “When I hold my hand up it means to give me (or the other person) a chance to talk.”
Another subtle interruption may be to gently touch the child on the arm. Again explain to
the child beforehand, “When I touch you, you need let the other child speak.” It may also
be helpful to establish a preset cue for the times when the child interrupts or does not let
another finish talking. Explain to the child, “When I say ‘wait’ that means you need to let
the other person finish speaking.”

Establishing cues ahead of time for when itis someone else’s turn and for when the child
is interrupting will help you be able to signal the child G .:ickly without interrupting the flow
of the conversation.

Itis important to let the child know how well he is doing. When you notice he was able
to take a turn, tell him so. When he lets another speak without interrupting, tell him how well
he did.

In play with pzers: If the child is talking without allowing for turn-taking,

come up and put your hand on his shoulder, as he pauses to see who it s, say
to the other child, “Mary, how did you like the TV show last night?”
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Atmealtime: As each person talks use the cue, “It's Dad’s tumn to talk.” If the
child interrupts say, “Wait until he is finished.”

At-bathtime: Play a game with the preset cues. Have the child talk about a
favorite topic. Say “When I hold up my hand I want you tc stop taiking and
I’ll say something. Watch carefully! Can you stop talking each time I give
the signal? Or can I trick you?”

Strategy 5. Teach the child to look for cues about when it’s his or her turn.

There are certain cues that adults use to determine when to talk. Among them are: a)
when there’s a pause in the conversation, b) when the speaker switches eye contact away
from the person they were talking to, or c) when the speaker looks at the child. These cues
are usually subtle and happen very fast. It may be difficult for the child who is already
experiencing difficulties with turn-taking tonote these cues. Even though it may be difficult,
the child should be taught what the cues are and given much experience. Point out the cues.
Call thechild’s attention toothersreading the cues. “Did you notice how she paused and took
a breath and then he began to talk?” For the very young child, just exposure to the fact that
these cues exist may be enough toexpect. Asthe child gets older, he may be expected tobegin
to note and use some of these natural cues. Exaggerate some of the natural cues in your
conversation with the child as you use the preset cues discussed earlier.

Watching TV: Point out how the actors look at one another to signal
someone’s turn to talk. If available, use a VCR to stop the movie and point
out what is happening. This can even be done with cartoons or Sesame Street.
Ernie and Bert spend much time in back-and-forth conversation.

At mealtime: Be sure to give eye contact when it is the child’s turn to talk.
Turn your head and look at the child and say, ““What was your favorite part
of the day?”

Story-telling: Tell add-on stories. Instead of saying “It’s your turn,” pause
and give eye contact to let the child know it’s his turn. If he doesn’t respond,
remind him: “When I stop and lock at you, it’s your turn.” Have him use the
same cues to have you or a sibling continue the story.

Strategy 6. Teach the child how to look for cues that it’s someone else’s turn.

When children talk, it’s hard for them to recognizc that someone is giving cues that he
wants a turn tospeak. These cues may include: a) looking away from the speaker, b) opening
his mouth as ifto speak, and c) losing interest in what the speakeris saying. Again, these cues
are very subtle and happen very fast. The young child will probably not be aware of these
and will have a difficult time reading and responding to those cues. Explain the cues to the
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child and point out when they are being uczd. Watch the child in play with peers. When he e
begins to monopolize the conversation, say, “Look, John seems to want to speak now. He
started looking around the room.”

Atplaytime: Spend some ‘ime nearthech ’and his friend, so you can point
out cues. “Ilike hearing about your new b. . Mary seems excited. Do you
think she would like to tell about a new toy she has?”

Roleplaying: “Let’s pretend two children are playing and one is talking and
won’t give the other a turn to speak. How can the second child let the first one
know she wants a turn?”

Strategy 7. Observe others in conversatio: .

Conversations occur all around the child in most situations. Use these opportunities to
illustrate the point that people talk back and forth. The cashier talks to the customer. The boss
talks to the employees.

Playti.ue: Play spy or detective and tape a conversation without the people
knowing. Play it back. Say “Listen, they both take turns talking.” Guess, by
voice sound, whose turn it is. o

Watching TV : Play a game and turn the sound down. Watch the people. Say
“Let’s see if we can tell whose turn it is. Look! I see his mouth moving. He
looked at her. Ch! Now her mouth is moving, it’s her turn,” etc.

Animal sounds: Go out at nightand listen to the bugs call out back and forth
toeachother. “Listento the cricket over there. Now another one is answering

him back.”
ACTIVITY
Think of three ways you helped your child to see and interpret conversational
turn-taking:
1.
2.
3.




‘ Strategies 8. Emphasize turn-taking in general.

Turn-taking is a skill that can be worked on without conversations. Children like to be
heard, they like to get attention, and they like to have a turn. The more a skill can be practiced
in a variety of ways, the more it is likely to be learned.

Use lots of praise and smiles when the child can recognize turn-taking or correctly
identify who is having a turn. When a child can recognize turn-taking in a variety of
situations, then you can feel confident that he understands the concept. One note of caution:
it is far easier for a child to recognize t.-ns than for him to actually take turns. This means,
for your young child, he may easily be able to tell you whose turn it is with the ball, while
he may not be able to easily take turns with a peer while playing ball.

Any activity that requires the cooperation of two people can be used to stress the
definition of turn-taking.

At mealtime: Asfood is served say “It’s my turn to get potatoes. Now it’s
Dad’s turn.”
/

At bathtime: Say, “You and your sister need a bath. You take a turn in the
tub and then she will take a turn.”

‘ Inthe car: While sitting at a traffic light ask, “Whose turn is it to go? Look,
those cars are going! It’stheir turn.” As your light is green, say, “It’s our turn
to go now.”

Play simple games, such as lotto, that require turn-taking.
In the car: Sing songs that require turn-taking, such as “There’s a Hole in
the Bucket,” “Three Blind Mice,” and “Row, Row, Row Your Boat,” or sing

other familiar songs and alternate lines or verses.

Role play: Have the child role play a conversation between two dolls about
the child’s favorite topic.
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ACTIVITY

Choose two activities to encourage turn-taking.
Complete. this table. Who played what to encourage turn-taking?

Who What

Strategy 9. Provide times for the child to get undivided attention.

Children like to talk and have an audience. They need times when they can have your
undivided attention. This may help the child at other times when she is required to share the
conversation with others. If possible, be alone with the child. Look at the child, and giveeye
contact. Let her talk about anything she wishes.

Sometimes it's very difficult to find t.ee time just to listen to a child. Use natural
opportunities when you are alone with the child to give the child this attention.

Tell the child, “Now it’s your turn totalk all alone.” It is especially important to give the
child this direct verbal cue, if you have been prompting her to take tumns in other
conversations. This way, she may not get as confused about when she needs to take turns.

In the car: When you are going some place with just that child, allow the
child to make up a story about her favorite character.

At bathtime: As you bathe the child, let her tell you uninterruptedly about
her day.

When you go shopping: Take just thatchild. Let her talk all she wishes about
what she sees in the store. “Just the two of us are shopping. Today you can
talk all you wish.”

Strategy 10. Provide an acceptabie means of interrupting to get a turn.
Sometimes it’s importa.it for a child to have an ace;ptable way to say something to a

person who is talking to someone else. You might teach the child to say “Can I talk to you
for a minute?” or “Excuse me.” It is good for the child to have an acceptable strategy to
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politely interrupt. As is normal with any newly acquired skill, the child may overuse the
strategy. If so, stress that turn-taking may require him to wait for his turn to speak.

When company is visiting : The child says, “Ineed to talk to you for a minute.
May I go to the park with Sam? They are leaving now.” This is acceptable
becauze the child needs an immediate answer.

When company is visiting: When the child continually interrupts by saying,
“Excuse me,” say, “Thank you for politely interrupting, but this is my turn
to talk to Mrs. Smith now. Wait until we’re done and then it will be your turn
to talk.” Or, “I’m talking to Mrs. Smith now. When I go into the kitchen to
get our coffee, you'll have a chance to talk to her.”

Summary

Ten strategies for teaching conversational turn-taking were discussed that will teach and
reinforce the developmental skills and conversation rules that are generally accepted in our
society. While there may be differences in families, cultures, and ethnic groups, these suggestions
will provide a general guideline for helping parents teach their children conversation skills. To
review, the strategies presented were:

1)
2)
3)
4)
5)
6)
7
8)
9
10)

Tell the child the behavior you want

Discuss the importance of taking turns talking
Practice with the child

Use preset cues

Teach child to read cues when it’s his or her turn
Teach child to read cues when others want turns
Observe others in conversations

Emphasize turn-taking in general

Provide time for undivided attention

Provide acceptable means to interrupt

Remember, language is fun. It’s the way we communicate and relate to each other. It is
important to be positive and emphasize what the child is doing right. Atthe end of a conversation,
tell him he took turns well, if he did. Show him what he did that was effective. Have fun talking
with and listening to your child.
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Appendix




Which exact behavior are you observing?

Form 1
Behavior Chart

When are you observing it? all day minutes per day
from to,
Are you charting how often it occurs? Or how long it lasts?
Week Days Average
Write in for
Date S M T w T S Week
Woek 1
Week 2
Week 3
Week 4
Week 5
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Form 2
Frequency Record

SUN MON TUES WED THURS FRI SAT
15 15 15 15 15 15 15
14 14 14 14 14 14 14
13 13 13 13 13 13 13
12 12 12 12 12 i2 12
11 11 11 11 11 11 11
10 10 10 10 10 10 10

9 9 9 9 9 9 9
8 8 8 8 8 3 8
7 7 7 7 7 7 7
6 6 6 6 6 6 6
5 5 5 5 5 5 5
4 4 4 4 4 4 4
3 3 3 3 3 3 3
2 2 2 2 2 2 2
1 1 1 1 1 1 1
0 0 0 G 0 0 0
Key: X =Behavior Ferformed Dates:

O =Behavior Not Performed

Behavicr I am observing_
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Form 3
Duration Record

Behavior:
QObserved By:
Time Total Minutes Comments
Date Begin End




Form 4
Interval Observation Record

Behavior:
Observed By:
Time Occurrence of behavior
Date | Begin End Each block (interval) stands for minute(s)
4+ = o =




’ Form S

Q Anecdotal {3ecord
Date:
Day of Week Date
Time:
Begin End
Observed By:

B:zhavior description: (include who was present, what activities were occurring as you began to
watch, and what was said and done).




