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ABSTRACT

A study comparing the commitment to social change of
college students in 1978 and 1988 is presented, focusing on those
issues that directly affect black students. The responses of 541
incoming freshmen attending the 1988 oriertation program at the
University of Maryland, College Park, we.< compared to those of 1,091
freshmen who attendad the orientation program in 1978. Results
indicate the attitudes toward recruitment of black students and the
university*s influence to improve soc¢ial conditions were more
favorable in 1988, and black students in both samples were more
positive about these actions than were white students. Student
commitment toward social change, particulary with regard to
increasing the number of black students on campus, is growing. Data
also suggest that the level of commitment may still be at an early
level of development. This may reflect general attitudes in the
United states, and that tolerance for diversity is a developmental
issue with which most incoming college students are just beginning to
struggle. Since it is likely that the attitudes of students on campus
influence the outcome of initiatives to increase cultural diversity
on campus, the success of such initiatives may depend on the
institution's ability to facilitate active valuing of cultural
diversity. Tables are included. The paper contains 18 references.
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SUMMARY

The purpose of this study was to compare the commitment io
sacial change of college students in 1978 and 1988. Particular
<ttention was paid to those issues which directly affect Black
students. The responses of 541 incoming freshman attending the
1988 orientation program at the University of Maryland, College
Parky were covpared to those of 1,091 freshman who attended the
orientation program in 1978. Attitudes toward recruitment of
Black students and the use of the University’s influence to
improve social conditions were mnore favorabie in 1988 than in
1978. Black students in both samples were more positive about
these actians then were White students. Results are discussed
in terms of implicatio=z for campue race relationss retention
arnd future trends.




Changes in Sccial Commitmynt em a
Collags Campus Over 8 Docade

Increasing cultural diversity is a scciclogical fast in the
United States (Axelson, 1980). In fzct, in the U.8., tho
visible racial/ethmic greup merbar mﬂm is expanding at
tvice the rats of the white pepulation. {Spencer, 1984). Thess
changes are reflested on college canpuses, in that enrollment of
minority students has incressed 33% cver the jast 10 years
{Chrcnicle of Bigher 2ducaticn, 19838). However, within the
category of visible racizl/ethmic grouwp studenis, thexe are
notablae botween~group diffevences in yzte of enrolliment. Yor
exarple, between 1876 and 1986, enrollient increassd at ths rate
of 5% for Blacks: 12% for Bmericsn fmdlang; 63% for Hispsnics;
and 126% for Astans. The envollment jacreasa for Blacks
reflects the caly visible racial/ethnic growp with an enroliment
incresse less than the 9% envollment incoesse for Whites.
Furthemore, the envoliment rate for Blacks actually veflects a
dacline in the enrollzment of Zlack malez. Given the importance
placed on developing multi~culiural campises, tha
disproportionately low rates of enrcilasmt incwsase for Black
stwlents merit investigation.




The attitudas of students toward imcreasirg cultural
divarsity cn carpus may influance the success of initiatives
designed to enhancs diversity. VYet, Chlckering’s (1969) thsory
of studant development suygests that dsvelcping qreater
tolemmandres:mtferdi\;arsavalws, heckqgrounds and ways
of being is an ongoing task for oollege students. Previously
identified cooponents of this davelepmental task includas
understanding cultursl &ifferences and accepting diversity
(Redlacek & Brocke, 19767 ¥artines & Sadlacek, 1982). Thus,
developmentil issuus ray interfere with stulent support of
efforts to dsvelop muiti-cuiturxl cwgpuzes. Furthemmore,
trespect fort or Yacaspting’ diverzity can teke on many
different meanings, ranging from accepting the existing level of
culturzl diversity in s particular esvivemment, to actively
pramoting an ascelexated, and corrective, rate of
diversification. With zegexd to Bilack studaunts, Proctor (1985)
suggested that a failure to actively comit to increasing Black
é:lmllment mey be tamtzmoamt i:o acoepting a redustion in
diversity, because ¥you cumot wait for the nomal processes of

social evolutieon, beczuss itfg going in the wrong directiont (p. .

'43). It seens, then, that wnisss studants are &:ctivaly
camitted to inareasing the representaticn of Black students on

campus, they way be contrilzrting, &t least in part, to the
ralatively low rate of envollment insmesss for Black students.
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Thus, a vital aspect of students’ respect for cultural
diversity may be ruflectod in tneir active comitment to
increasing the mmber of Black students on cmrpus, as well as to
more general principles of social changs., For exmmple, do thay
impede, resist, passively accept, or try to facilitate social
change?
Yaluing Diversity: 3 Stage Hodel

Bughes (31987) proposed 2 devalopmantsl medel for the
creation of commubity through etimic diversity. According to
this framework, students can move through siz diversity stages:
2 negative valuing; emplovation of the meaning of diversity:
increased tolerance; principle testings pesitive valuing; and
hwen ecxpnmity building. The last two stages rafiect an active
camitment to increasing diversity. ‘Mhe positive valuing stage
is associated with “overt rols-zwdeling of values of diversity»
(p. 544); the commmity building stage reflects an Yactive,
living ccomitment to program pianming that represents ccmmmity
building locally, nationally, amd isternaticazliy® (p. 544).

Hughes’ contention that mi;xority groups are stru;gling to
achieve greater valuing of diversity, while ¥hites are "largely
éisengaged from the goal to create and live in a diverse world
(p. 544) has received indivect support. For instence, White
student: views have tended to beccme more politically
cansarvative since the early 1970/s. (Martinez & Sedlacek,
1982). In addition, White student attitudes toward Blacks have

7
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been gensrally negative (Carter, Whits & Sedlacek, 1985). In -

occntrast, Blacks have been more positive than Wwhites about

interracial contact (Minatoya ¢ Sedlacek, 1984). Blacks have

been more dissatisfied with college vhan Whites, while White

womsn have been more satisfied than White men (Nettles &

Johnson, 1987; Sedlacek, 1987). |

Trends in Student Comitment to Change ‘
The fact that these attitudes vary by race, and in some

mmrmggeswmat&uuentmﬁmawmucmnge,

and the increased reprecentation of Blacks cn campue in -

particular, may also vary by race and gender. An undarstanding

of the attitudes toward social changs ha!mbyaiffemt

sub-graips on cappus may clarify the role of students in campus

efforts to create multi~cultural enviromments., In addition, a

conparison of beliefs about social change in 1978 and 1988 would

increase cur undevstanding of student attituGes toward cultural

diversity in several other ways. Pirst, itJilla,llowan

assessment of the extent to which beliefs about social change

huvekmtpacawithdmwgmphicdmmmthemﬁom.

8acond, differcnces in the ten ysar tremds as a fimction of race

and/or gender can be axemined. ;Itiaposaiblethntchangesin :

attitudes toward cultural diversity are ccourring in the

different groups, but to different deqress. qusdam

baveinp_lieatiomfortlmsocialcl?mteonm,grwp

parception of varlous incidents on campus, and ways to approach
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differant group members in order to reduce racism on the campus.

In this study, student beliefs about social change were
assessed by considaring their attituds toward active recruitment
of Bleck students, t:Museofmﬂvarsi.tyinﬂuametaiwrovo
soclal conditions, and the basis for award of financial
assistance. In addition, students indicated what type of
experiencos had significantly influenced their development in
the year baefore caming to coliegs. Of particular interest was
whatherormthbmhjpix;apoliticalorsocm action groum
was jidentified as an important aspsct of develcpment.

¥athod

The Tniversity New Student Cemsus (UNSC), 2 survey fom
designed to elicit‘: general information on demographic and
attitudinal questions, was adninistered to random samples of

1,092 students (49% male and 50% famale) in 1978 and 543 (S5% |
male and 44% female) students in 1988, as part of the freshman
sunmar oriaxtation progran at a lurge eastexn wniversity. gince
epproximately 85% of 211 incoming freshman attend orientatiom,
this sample is considered representative of fresiman as & group
at this university. Im 1578, the sample was 86% White and 6%
Blacks in 1988 the sample was 76% White and 12% Black. The
data were analyzed by multivariate analysis of variance and
chi-square tests. 211l findings reported were siénificznt at the
.05 level.




Results

A multivariate analysis of variance with ra‘e, year (1978
V8. 1988), and sex as main eZcects for each of tl ee
questionnaire items is sumnarized in Table 1. The results of
chi-aqmmamlysesusadtoinvestigat;mtmrahiﬁsinsocial
or political e@ezzimashavaocmmdumtmmmm
presented in Table 2.

Bocial change Beliefs

Year pifferences. Inccming studsnts in 1988 were more in
favar of active recruitment of Black students by the university
than incoming students in 1978. Bimilarly, students on the
whole were more in favor of the university using its influence
to improve social conditions in 1988 than in 1978. There ware
no significant differences between the 1978 and 1988 oohorts in
response to "Financial assistance should be given more often
based on merit (grades, accomplishments, eta.) rather than en
needt,

Race and Gendor Differemces. Independent of year, Black
students favored active recruitment of Black students by the
univeraity more than White students. Blacks were more strongly
in favor of the use of the miVarsity;s infl_ence to improve .
social conditions than Whites. Thers were no significant
differences by race with regard to offering financial aid on the
basis of merit rather than need.




.

There wors no significant differences by gender cn any of -
the items examined,
Social and Politcal Experience.

Year and Race Differences. A series of chi-square znalyses
were used to investigate whether shifts in social or political
experiences have ococurred cver ten ysars. There were no
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significant interactions of year and race, with regard to tha
percentags of students who reported being influsnced by
participation in a political or social actiom group. BEowever,
there wei« aignificant differemces across years for White males
and famales. For White males, friendships mads increased in
importance over 10 years, while significance of job experience,
independent study, and contact with teachers decreased (See
Table 2). In both years, social life was the modal choice. For
White females, mmmoftmdmamm1o
year period. In both years, social life, friendships, and job
experience camprised 70% of the important avents.

Thare ware no significant differences across years for Black
males or females on any of the response alternatives. For Black
females, friendships and activities related to school and/or
workcontimmdtomrlsotmmsti.nﬂuential axperiences (Sec .
Table 2). For Black maleR, social life replaced oontast with
teachers as a modal choice, but the difference was not
significant.




10
Discusaicm

The purpese of this study was to comsider the attitudss of
incoming studenits tovard social charigs. Results indicated that
incaﬁngshﬂentsinleesmgmenl}ymfmmblyimumd
toward these issuss than in 1978. However, Black sbudents were
significantly more in favor of actively recruiting Black
stidents and using the university’s infiumice to pramote social
changeintheoammitythgnmmushnants,inboth
years. There ware no significant differences in studemt
attitudes toward the award of financial aid. 3
Race Relatjons

If responses to these items are viewed as an index of
comuitment to social change, these results support Rughas’
(1987) oontention that minority studemts are more actively
comitted to increasing diversity than majority students.
Howaver, the data alse suggest a shift in student attitudes
mrdgragtayoannitmmt. Otne caution in interpreting these
findings is that recent tendencies for Whites to express more
poeitiveattibﬂestmrdalac:kshavobeenawmpaniedbymom
negative behaviors towaid Blacks (Jones, 1981). Thus, it is
pessible that thess results reflect a general tendency for
Whitestovamalizawpportformrechangethan_theym
prepared to help bring about. '

It is also interesting to note that ncme of the group means
were particularly extrema. Thus, a relatively early

et
DO
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davelopmental leval of valuing of diversity can be postulated -
for many incoming students. This information can be usad to
infom student affairs porscomsl engaged in the dssign of
divamitydaveicgmﬁprogxm. For instancs, for students vho
do not value diversity at zll, basic education programs waich
incorporate positive modeling of the “alues of bumen diversity
as well as instruction on racism and prejudice, may be helpful.
The racimm course described by Roper and Sedlacek (1988) is one
example of this type of progrem. In this course, ths goals of
teaching students about. the arigins of racim in the U.S., the
aifference between individual and institutional racism, and the
design and evaluation of anti-racism programs, are approached in
both a didactic and an experiential vay. Throughout ths course
students maintain a record of examples of racimm, as wall as
their own analysis of these events, -S8tudents also create and
carry out a group intervention designed to reduce racism on
carpus or in the commmity.  Outcoms measures indicats that
shﬂmtsmbetterinfomdgbwtrwi&nandmlikﬂyto
racognize and take sction against raciem. For students wao are
alrealy more open to cultural diversity, cpportuniides to learn
about aifferent caltures would be appropriate. -
Ratention
Thembentionnfalackstxmtaonmmia‘anumant
concern. Tha results of this study suggest that, while there
are positive trends towvird cultural diversity in the student
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body at largs, Black students are more conmitted than White
studants. It is possible that the level of Whits student
ccemitment to increasing cultural diversity may influence the
retention of Black students. Based cn research into the
influancr. of nonoognitive variables ca Black student mealemic
success (e.g. Tracey & Sedlacek, 1985), Bedlacek (1987) outlined
many ways in which Black student life on White campuses could be
improved. Beveral of his suggestions imvolve White students as
wall as Black students. For example, working to change White
student attitudes and educating Weite students about the need
for Black “commmities on an off czapus are yocomnendad, A
pmmwm-mmmofwmwmmm
msmightbatomsiéer'therelevmofmyoftbe
8adlacek recommendations to the task of increasing White
students’ positive valuing of diversity. It seems unlikely that
an atmosphere condusive to Black success on campus can be
created without facilitating the dovelopnant of White students
as woll.

For instance, Wbitasnﬁei;tsowldparticipateincmmsaling
pregrams or worksheps designed to fa?ilitate the developmamt of
vhite racial idemtity (Richardsom, 1988). Theoratically, tha
davelopment of higher levels of racial identity is associatedq
with greater acceptance and valuirg of culturel d'ivoxaity
(Helms, 1984). Similarly, the szme workshops on differencos in
White and Black commmication styles that Sedlacex (1987)

-
4
A
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proposed as & memns of helping Black students intarpret fesdback -

frem the systes might help White students intarpret feedback
frem Black studsnts, |

ma@efi_gnoztm%epmgxmssbould raflect the different
types of events that have been imm,mualon students lives
prior to their arrival on campus. Fo:;-imtmce, for white
students and Black malss, the mejority of respondents indicated
that sccial life contributed significently to their
dovelomment. Thus. these studants might respond zore to
programs designed around a social focus., For Black females,
however, friendships were selected ag inportant events as oftem
as job sxperience, while sccial life was considerably less
frequently chosen. Here, educational programs with a small
group focus might seem more relevant.

Sumary.

In summary, the results of this study suggest that studemt
camitment toward seclal changs, perticularly with regard to
increasing the muber of Black students em campus, is growing.
The dats also suggest that the level of ccomitment may still be
at an early level of develcpmant. This may reflect geperal.
attitudes in the United States, and that tolerance for divarsity
isadavalommrtaliesuswith%ichmstinmingconega
students are jn.lxt begirming to struggle (Chickering, 1969).
8ince it is likely that the attitudes of students on campus
influence the cutocma of indilatives to




-
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incraasawlt&maldim%ycmmm, the swoees of such
initiatives may dspind on the institution’s &xllivy to

facilitate active valuing of cutbural &iversity. The

infcmtimabwnaahemmhe\:sasawopmm
designsdtohast@thadevalomentofgrmarvuuingof

divaraity.
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Table |

Heans, Standard Deviations and Analysis of Variance for Attitude Itess

cial preblems

Financial aid !} !
based on seriti 3.08 (1.51) 3.47 (1.37) 3.15 {1.25) 3.18 (1.28)} 3.54 {.94) 3.31 {1.31) 3.33 {1.16) 3.81 {1.21)

Year ' 1978 ' 1988 '

; Black Bhite i Black Hhite 1Diff,

! hale Fenale Hale Ferzle | Male Female Kale Feazle isig.
Ites i Hean 5D Mean 8D Hean 5D Mean SD 1 Mean 5D Mean 5D Mean 5B Heanm 8D lat .05#
Active ; ' H
recruitaent of ! 188 (.91) 2.12 {1.01)  3.23 {.99) 3.1B (.88) 2.05 (.75) 2.13 (.79)  3.09 (.89) 2.9% (.79} R, Y
Black studentsi i i
University to |} : i
infiuence sp- 1 2,73 (1.04) 2,78 .74) 2,88 £.,91) 2,95 (L8130 2,41 (.73) 2,74 £.830 2.7 1,780 E.5 74N R, ¥

ned need H

Hete, ® Results of NANOVR with R = significant effect for Race; 6 = sigmificans effect for gender;
= significant effect for year

Response key: 1 = Strongly Agree; S = Strongly Disagree




Table 2

Important Events in Student Development

Percentage of Respondants Identifying Item

1978 1988

Black White Black White
Event M F M F M F M F
Coursework 12 10 6 6 13 10 3 5
Political/social
action group 8 10 4 3 0 3 3 1
Group not involved
in political/social
action 0] 5 5 § 8 5 5 1
Independent study 8 5 %8 5 0 5 %4 4
Friendships made 4 10 *18 23 13 10 *28 30
€ :al life 12 23 26 23 25 8 41 34
Job experience 19 18 %20 22 13 21 *9 17
Contact with
teachers/counselors 27 8 *5%*%8 13 10 * 2 % 2
Other 12 8 *9 5 17 6 *5 6

Note. Numbers reflect percentage of respondents who identified this
item as contributing the most to their development during the
past year. All percentages rocunded to nearest whole mumber.

* Significant difference, based on chi square analysis, between
1978 and 1988 for this item, p < .05.
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