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The Origins
and Development of

o IKn nrr’ntt’
8 13

4 7 NI
LHIs. & isricecesivig

o lolu the Dutch mdustnadist Bernand van

Foer tounded the compay whinch was
elunately to become the Van T ea Group ol
Companies, aworldwide enterprise specialiang
i packaging materials and productss that at the
aind ol TYUNT was estabhishad i 30 Countrres and

N

todav emplovs mare than 13 500 people

Ao the bustness thinved, Bamard van Teer also
trned s enticprencurial spiit and his
oreanisationdd abihty to humanitanian
endaavours Among the many mstitutions to
benehit trom his gencrosity were the Univeraty
ol Amstardam ga hyvperbaiie onvveen surgiedl
tanhy) the Roval Dotch Ditesavimg Sodety qa
Iitchoat and boathouse). as well as o numbar of
organisitions serving the Dutch Tewish
comnmunin

In 1949 he took a decrston which was to have o
Tastimg impact on disadvantaged communities i
many paits of the world In consultation with his
wite Poliv and his sons Willem and Oscar
Bermard van ' eer deaded to begueath his
proprictary nterestsan the Company to q
humanitaran institution he estabhshed m

[ ucerne Switzerland where he then hved

Upon his death in 19SS the entire share capital
of the Van T eer Group of Companies passed to
this imstitation which had broadh-detined
humanttaiian objectines  This mstitunion found
ity wlimate form m 1972 with the establishment
ot the Bernard van T eer Foundation in the
Nethertands This Founda on torms part of the
Van Leer entity, together wath the Van [ eer
Group Toundation, a separdte legal body which
actualiy holds and admimsters the share capital
and accumulated reservess and Roval Packaging
Indnstiies Van Teerowhich generates the protits
which make possible the work of the Bernard
van [eer Foundation

A early as 19040 the Trastees of the Toundaton
had began to develop a speahic focus lor the
dctivities of the Foundation Tt was deaded that
the Foundation wounld concentrate on the
[carnmmg problems of envitenmentally
disadvantaged children and vouth hvng m am
countiy where the Van T eer Coneernois
cstablished. who are impeded by the soctal and
cultwral inadequacey of then background and o1
covironment (o help themy  achreve the

greatest possible reahsation ot then mnate
mteHectual potential”

In these carlv ey a0 compensatory approach
domimated the Foundation s work Fyen so, clea
stens began to emeree of the eventual characten
ot the Foundanon s programme Among the fnst
genetation of projects, the arly Chddhood

I ducation Projeet m Tamaad designed to
mprove the quahity of teachiny i Basie Schools,
heean ATEATHAN ol 1h_'\wln=\m|'nl and (h,mg\'
which has had considerable mtlaence throughout
the Cantbbean. emphasesg the new-tormal, Tow-
cont, communiny-baed woproacr o cathy
childhaod education Four projects in Nustiah
were workmg with promary and pre-prmans
educdatorns to meet the particular needs of
Aponiginat childien and then parents These
profects underscored what was to become a
characteristic Foundation respect tor and
utthation ot the values and nichness ol
mdigenous, Jocal culture

From those catly beginmngs with ther emphasis
on fitting the dnld to the schooll project
expetience has demonstrated that a more
mtegrated approdach that enconrages o reshapimg
of the school to meet the nedds of the child the
fanul and the communits. s of more long-
lasting benelnt

What began as a general philanthropie body with
4 broadiv-detimed mterest i human weltare, has
become & spectalised mstitution for the henetit
of soaally and calturaly disadvantaged children,
with an extensive and sull growimg hody of
project-hased expertence m the ficld of carly
childhood care and education
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It lanuly i the kes o the child s deselopment
A child develops best in g healthy environment, with proper
nutntion, loving re, and actnve stimulation

One of a set of [2 posters
about the work of the
Loundation produced in
T98™ i Enelosh and

Spamnisi
1. Mexico: loving care
2. Germany (FR): Turkish parents and children play and
feam together
3. Belgium: a grandfather helps the children read
4. Malaysia: breastfeeding provides a healthy start in lifc
5. Morocco: shelling peas together can be a leaming
experience
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Introduction
by the
Chairman
of the Board of
Trustees

rrhe tust ever public account of the work of the
£ Bernard van T eer Toundation was published
st two vears ago Pubhcation of the report,
under the utle Alternatves wearly cildhood
cate and education was an indication of the
growth n the matunity of the organisation. of 4
feehing that. atrer almost two decades ol
promoung new approaches to the education ot
the disadvantaged child. the Foundation was
ready to make a public testimomal on 1t
accomplishments The Biennial Report, which
covered the years 1984 and 1983, proved to he
an outstanding success and contnbuted o an
merease m pubhe awareness throughout the
world about the Foundation and 11s work and.
above allabout ity stance m the area of carly
childhood

his second Bienmal Report covers a penod m
which the Foundaton's programme has
continued to grow, m which there has been
steadily mereasing confidence m the relevance of
the Foundation s message. and m which the
Foundanon’s Board of Trustees has placed even
more stress on the importance of conveyimg that
message to as wide an audience as posable,

The period under 1eview has witnessed some
storie changes in the Foundation Tt saw the
reurement trom the Board of Trustees. at the
end ol TOR6, of My Oscar van Leer. to whom a
areat debtis owed Oscar van eer was
assocrated with the Foundation since 1its creation
n 1949 was Charrman between 1963 ana 1983,
and continued to serve unul 1986 He pointed
the way towards carly childhood as the key area
upon which the Foundauon's etforts should be
concentrated

there were also several changes i Chanmonship
= trom D A van Dantsig to Professor P
Zusman i an acting capacity, and finally to
myself. Thioughout, however, the policy and
purpose of the Foundation has temained clearn
and constant = to reach the voung child in
whatever way s most beneficial to that ¢child in
the condhitons in whieh he <he Ines The
Foundation's style 1s that of the impercepuble
mtervener. werkmg tor change m a manner
tespectful of all that the eitd knows and
CUPCrICNCes

The grewth in the Foundaton's work led 1o
another change when. m the nuddle of 1987, the

! _ 8

headquarters were moved trom two canal houses
to a4 modern office building with 11v own
particular flair The move from Konmngmnegracht
to I isenhowerlaan was 4 momentous one for
those immediately mvolved, and tor others we
hope that the mproved factlities i the new
ottices will enhance the services which the
Foundation v able to otter

Puime the two vears under review the Board of
Brnstees approved support for 33 major new
projects and 28 extenstons of projects, meluding
dissemination and outteach phases Fhis
dmounted. m total, to @ sum of approsmmately
Dl <S4 mudlion in money carmar hed for projects
Phis sepresents, howeser, only part of the total
funding directed 1owards the needs of
disadvintaged children through the Foundation's
mtenventon o that sum can be added an
damount of approsmmately the same order which
v avatlable m counterpart tunding and services
which come trom the Foundauon s partners
throughout the world

Ios this patinership which s the hallmark ot the
Loundation's operations The Toundation 18
actitely awdre of the imitatton ot what money
alone can do and. corresponding.y. of the
limitations ol Fechnieat Asaastance The days of
grants-m-aid are over, as are the days of the ali-
hnowing internatonal expert deseending trom
the overmight theght with the ready-made answers
to problems which are umque 1o cach society.
The Foundation’s 1esourees — monetary. people,
documented experiences ~ can create the space
anid sumulus whereby tocal people have the
possibility of bringing their own perceptions to
bear on their own problems. enriched perhaps by
some caretul exposure 1o the expeitence of
others

Hereo D believe, the Foundation has something
new to give = and to say

The past two vears have demonstiated. once
again, that the range and quahity of the
Foundaton’s work higes ¢ruciadly on the quality
ol 1ty statt, The tact that the Foundation 1s able
o report turther developments i its growth and
maturity during this paniod should. theretore, be
recognised as a considerable tibute o the stait
1w The Hague and those workers m projects
thioughout the mternavonal networh, whose
uncedasig work s refloeted o these pages. u
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Programme review,
1986-1987

hv the Executive

RS T L

Director

o take a world view ot carly childhood

TdC\ clopment implies a sometimes sharp
depatture from the oceastonally cosy universe of
sandpits and modelling clay. plastic toys
and psychological stimulation Tt demands
an awarcness that this area of education,
above all others. 1s culturally dictated and
has 10 be viewed in terms of the needs
not just of young children. but of then
parents, their families and mdceed ot the
whole soctal and physical world 1o
which the child belongs When viewed
from this perspective. involvement in
carly childhood development
becomes a mutial process. affecting

o Chitdren and adults, butlding skills

¥ and competence m all parties so as
to support and consolidate the
transactional process between children and those
who care for them.

The results of this can already be seen. albeit
unprcssmm\lu.lll\ Foi cx.unplc the sight of
Chocé parents in Colombia, fortified l)) therr
home fearning experiences. turming therr hand to
the successful community control of malaria.
voung mothers in Liverpool in the United
Kingdom. living hitherto m isolation in bleak
apartment blocks. developing out of therr
playgroup structure consumers” cooperatives on
the one hand and. on the other. becomg
graduates of the Open University. in Alabama.
USAL organised mothers myvolved m community
day-care reversing the State governments plans
to elimmnate support for day-care: in Peru. self-
help community groups constructing and staffing
their own schools and moving on to address
problems of water supply. roads. food and
hygiene: in Boston. USA. mothers woiking
:llong_sidc professionals in community day-care.
ensuring supplies of fresh food in depressed
housing areas. sumulating second-chanee
education for parents. and addressing the thorny
1ssue of child safety in the stieets: m Kenya.
parents’ self-help groups constructing and
staffing more than 700 pre-school centies
throughout the nation, and. at the same time.
mcluding in their work food production,
immunisation and craft activities; in Thailand, n
the midst of the dcxpcrzllion of the camps for
Khmer refugees. the women's groups scting up
child care facilities within the setting of their
own craft and food production, integrating
children’s learming and parental self- hclp

3 10

Willem H. Welling

Ihe hey iy that the people we so easily labet as
‘isadvantaged” have taken charge ot then
children’s and their own education and destiny
and are shaping these according to then needs.
not according to the priorities imposed by
others

Despite these posttive tiends. high rates of fant
mortality. m particular, remain a shocking
mdictment of the world's priontics and 1t 1s right
that governments and other organisations should
continue to figh t to bring them down. Many
Foundation-supported projects, though primarily
‘educational’ m therr ongmal inspiration. are
now 1xcorporating primary health care. nutiiuon
and sanitation into their work. The rationale for
this approach is clear. Chidd survival measures
must be accompanied by an cqual stress on child
development if the benehits of promoting
mmunisation. breastfeeding. oral rehydration
and the use of growth monitoring charts are not
10 be subsequently dissipated. Child
development i the conteat of widespread and
acute disadvantage requires a foeus not only on
children. but also on then parents and the
houschold cconomy. the mobilisation of support
groups among local mothers, and the harnessing
of the commumity™s resoutces i the interest of
improved child care,

In this content. child care and development
present a new set of problems. In many socicties
suffering from famuly bicahdown. where fathers
have migrated 1 search of work. the female head
of the houschold must take on new 1oles. In
tural arcas she must function as agticultural
worker. food producer. processor and vendor as
well as provider of ¢hild care. Grandmothers can
no longer act as care-givers because they too
must work in order to survive, The problem is
how to reconcile the mother's need 1o work with
the child’s need for care at a time when
traditional mechanisms of child care are
collapsing. Political will combined with technical
resources can make an impact on infant
mortality: that is to the eredit of everyone
tnvolved. But at the same time. these
intervenuons must be allied with a longer-term
apptoach to the fundamental question ol what
the world has to offer the sutvivors by way of
cducational and vocational opportunitics.
seeunty of family and community life and the
chance to develop fully as individuals and as
contributors to society.
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Coneern with the whole child characterises many
Foundation-suppotted projects This means
more than the coordination of different services.
it means seeng carly childhood care and
cducation as mtegral to the development of
children. their parents, other family members
and the community The Tearners = whethet
children or adults = become the souree and
subject of a process of change. rather than the
passive objeets of educattonal o1 other services
It s a hard process tor all concerned Parents.,
undervalued by protessionally-directed services,
have to rebuild their contidence and then
capdetty to tahe charge of their own and then
children’s Tives, “Educators” = whether m health,
nuttton ot the formal education sector = have
to learn to value the shills and resources ot the
disadvantaged

Ihe sharp message of “child sunvival” rarses
consciousness It mobilises yesources and
energises sluggish bureaucracies without doubt.
1t saves lives The Foundation makes no claim o
have discovered a single, simple selution to the
problems of the world's disadvantaged ¢children
But the lessons of hard-won expertence
imereasingly show that the issue of what happens
after survival can be addressed. The message s
about worhking togethier with people as re ources
i a non-paternalistic way, mvolving them o an
alternative. sustainable approach to the

4

development of children. their families and
communitics. which they themselves deliver.

in 1980 the Foundavon produced the tnst
public account of 1ts work throughout the world,
a bienntal report covermg the vears 1984 an
1YSS The present report explores two turthet
vears m the hiteume ot the mstiutton, yeats ot
growth not so much i the volume of money
mvested butm s nmagne character The
Bemard van Leer Foundation s tact not a
tunding organisation not a donor agency in the
usual sense of these phrases. It denuties and
minates projects. supports them financially,
monttors them. and otfers techmeal and
protessional backing m thenr execution

New projects are the outeome of a comples and
detailed process of prospection by Foundation
stafl, They vnigimate trom @variety of soutees,
including assessmeats of natonal needs. a wide
network of contacts throughout the world. as
well as sometimes ansing trom diredt
dpphications, Betore these can be translated into
proposals which can be placed betore the
Foundatuon's Board of Trustees, considerable
enquities = and usually on=site vistts = aie
conducted by statt 1o establish the feasibibity ol
the potential projects. and o invesugate therr
long-term prospects Consultations at both local
and national level are involved and mevitably the
attrution rate s high. of many prospectine
schemes. few sunvive the process of prospection
to proposal stage,

Onc ot the distimguisning features of the
Foundation is that it also seeks 1o learn from ats
own work and. inereasingls. 1o evamine the
underlying processes that span the many projects
i s programme This evaluation aspect of the
Foundation is not an end i atseli. bat hinks
directly with 1ts desite to communicaie the
tindings to a wider world. and to mvolve itself m
a dialogue ahout the nature and style ot the
mtenventon, Evaluation is, therelore, part of the
Foundation’s recognition of the need to know
not only whether projects have been suceessful
in their efforts, but also. and increasingly. to try
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and understand why they suceeed. so that the
Foundation can improse the gquahity of the
suppot it can otter s mdinvidual projects Such
hnowledge not onfy direetly altects the policies
of the Foundatton but willl increasimaly, be madv
avatlable to the mernatonal communiny
mvobved with catly childhood education and
cate, to contubute to a wider understanding ot
the Tessons drawn from the tield

Puraps the most didienging aspect of the
toundation’s work s that it seeks o
communicate projects” indings and approaches
to a wider public which s concerned with
cducaton as it relates o the disadvantaged cluld
and tamily. The major tash, sull 1o be tully
discharged. 1s that ol commumeating the

Foundation’s thinking and experience among
established services to the young child. We know
we have a message worth conveving. There v a
need to perfect the mechantsms for conveying 1.

The 1986 1987 pentod theretore witnessed a
generabinerease m the tempo ot the
Foundanon's activites The Foundation now
works with E21 projects in 4 counties Tt was a
tume of mereasmg contact between the
Foundaton and projects m the field. New
national network structures emerged tor the
exchange of project tdeas and for mutual
reintorcement, The publicutions and media
progiamme was stepped up considerably, The
Foundation™s Newstetter v now cireutated o 58
countries. A synthesis of the Newstetter s
produced in Spanish on a yeatly basis Semma
reports where appropuate are published in
vanous languages. The report of the 1986 Lima
Seminar was, foi example, published in English,
Spantsh and Portuguese The Lmma report in
itself was something of a bestsseller having tor
the first time to be reprmted. A new serres of
Occasionmal Papers was launched treanng
patticular thematie arcas of concern to the
Foundation n greater depth A new ilm and
video series has been introduced. There have
heen sty major advisory missions and four
seminars and worhshops divectly run by the
Foundation.

The international seminar programme has been
the main sehicle of communication The pre-
emmnence of the parent as the Jld's prime
cducator was the theme of the Foundation s
Fourth Wesern Hemisphere Semimar which was
held i Dima, Peruo m Nav 1980, Paructpants
stressed the Tomits of conventional pre-school
strategies and spelled out the essenital tole of
the tamiby s achieving the healthy deselopment (in
dllaspectsy of voung childien does not. i the
FsEandivsis, depend on piacing them i
mstitutions of one tvpe or another Rather the
INsUe s tooseeure ways of forttving the family i
ity task as prime educatos

A specttic aspect of this theme was devetoped
turther m November 1987 by the partcipants at
the Foundatton's Third Fastern Hemisphere
Seminar which was held in Neweastle, Austrabi
The challenges tacing pareinis. communities o
protessionals in mectig the needs ot childrew at
the margin were seen to have no casy solutions.
The sense of powetlessness among tamilies and
communtties which have. tor a varety of
reasons, been stranded outside the mamstream
of development. s tansmitted rapidhy 1o the
chifdren. feadmg to a seemingly unbreakable

above Afghan refugees hanging up a cradle which they
have made tn a refugee camp i Pakisian

downward spnal of depression Agan,
patticipants came to the conclusion that the
mvolvement of communitiies m programmes tor
change is of paramount importance.

Seminars such as these play a key role in the
development of the Foundauon's knowledge
about catly childhood. By bringing together
policy-mahers. academies, educational planners
and pracutioners from vaned bachgrounds and
cul'ures aud pooling thenr knowledge and
epeticences, 1t is possible to anme at




conclusions which are the results of first-hand
practice. rather than of pure res ~rch,

The issuc of institutionalisation has always been

@ an important once for the Foundation This
is not Just a question of the sustainability of
a project after the Foundation's withdrawal
but of the incorporation of the methods
and ideas into eaisting institutions, One
way of ensuring this is through trainmg.
both influencing the content and

and the setting up of new ones. Two
examples of the latter have occurred
in tiie two years under review. the
establishment of an in-service
Bachelor of Education degree
coursc in carly childhood
education at the University of the West
Indics in Jamarca and the aceredited
Fundamentals of Child Care and
Development course in Singapore Such
courses not only provide opportunities
... for carecr advancement for carly
« childhood workers. they establish
=2 carly caldhood as a fit subjeet for
: advanced level study in a context
attuned to the students’ own
cultures.

-

The period under review has seen new ground
being broken. Already the geographical span of
the Foundations work stretches from Alaska in
the United States to Argentina in Latin Ametica
in the Western Hemisphere. and to Australasia
in the Eastern Hemisphere. covermg countries of
all levels of development and many different
philosophies and ideologics. New operations
have been started in countries such as China
(PR) and New Zcaland, offering different

top: children in the
project for families
caravan parks, Australia
abovc Projero Pon
educational aliernatives
for pre-school children in
a deprived urban area,

QO  rate, Brazil
| ERIC
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Ltlopan women mahing educational materials as
part of thew naiung as para-professionals i the Beta
Istael projectan Israel

challenges. In the case of China. a vast and
diverse set of needs i the area of carly
childhood was presented. agicement being
reached finally v ith the Central Insutute tor
Educatior»! fiescarch m Beying to explore
jomtly the training of rural pre-school workers
and the support eipacity of rural tamnlies. The
prospects for the tuture in this 1egard are very
considerable. In New Zealand. the Foundation
collaboration with the national Ministry of
Education has inttiated a programme toi
upgrading the quality of self-help day care within
the Pacific Islanders™ community.

Similarly tn the area of refugees. the Foundation
has made mportant new inroads = in Thailand
with Cambodian refugees. and in Pakistan with
Afghan refugees. The indication is that even in
sitwations of greatest human distress. the
Foundation’s message that mere child survival is
not enough. that care for the child must be
coupled with concern for the cheld’s
development. makes sense. This would seem to
be the message for the future,

Pwill be retiring as Chiet Exccutive Officer of
the Foundation by the end of 1988 - 1 fact. this
Programme Review 1y the lasi to appear under
my signature. Therefore T may be permitted a
few personal remarks.

Having been assocrated with the Foundauon for
shghtly more than 20 years has by 1tself been a
stimulating and wonderful expericnce. Working
with all those in the network associated with
projects and at the Foundation’s headquarters
here in The Hague s unforgettable, 1t has been
cqually gratifying to work together over the
years with a Board of Trustees of many talents
and perspectives.,

The Bernard van Leer Foundation has never
built memonals  glass and stone to 1ts
humanitatian endeavour. It has imvested instead.
in the empowerment ot and in enhancing the
dignity of those many people throughout the
world who find themselves i sttuations of often
erippling disadvantage. It has committed itself o
fostening. within these communitics. people’s
own talents for providing self-help education
and care for their children - arguably a more
lasting way forward for humiznity. These qums
will remain at the heart of the Foundatron's
efforts.

Itis tor this 1eason that 1 leok forwaid to the
years ahead. confident in the Foundatton's future
and in the continued validity of its mission,
which remains to secure new opportunities fot
advancenient of the disadyantaged child. These
hildren. throughout the world. can be sure that
the Beinard van Leer Foundation wiil continue
1o serve as an imnovator and an advocate in
defence of then interests, a
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The Foundation’s
Programme

his ieport on the Foundation's cutient
Tpmglzlmmc 1s divided geographically into
four regions, Afnica, Asia and the Pacitie,
cwrope, and the Western Hemesphere. Each
icgronal section contains an mtroduction. a table
ot the current major projects being supported 1n
that region, and special feature arueles on
spectfie projects which illustrate the work being
undertahen,

In the tables of projects, cach one is identfied
by the name of 1ts sponsor = the ageney (or
agencies) formally responsible for its
mplementation duting 1986-1987 — und s udle,
Descriptions of projects are not included i this
Report but can be tound in the Foundation's
publication Current Programme. editions ot
which were published v November 1986 and
March 1988,

The column headed imtated” 1efers to the year
in which project acasities under a Foundation
grant statted. The column headed “duration’
tefers to the number of years for which
Foundation support has been approved as of
December 1987, In the case of some projects
approved durmg 1987, the date under "inttiated
1s shown as 1988

The columns headed commutment i DI <how
the amounts of money in Duteb Guilders which
have been committed by the Foundation, not
actual payments. The fust of these columns
shows the total amount commtted for all phases
ot the project since 1ts meeption up to the end of
1987, The second column, “‘committed 1986-
1987 1identtfies the proportion committed durning
the period covered by the Report. 1t should be
noted that these figures reter to the maximum
amount committed. m Dutch Guilders. at the
ume the project was approved by the
Foundation™s Board of Trustees

The Foundation usually supports major projects
for pertods of three vears ata time, Dectsions o
support a major project are taken by the
Foundation’s Board of Trustees on the basis of
information supplied by the prospective project
and by Foundation staff. In many instances,
support is given for a further thiee vear period
of operations and, where applicable, approval
may be given by the Board of Trustees for
further phases of oatreach and-or dissemmation
In the cummary tables of this Report these
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The Framework of this Report

ditterent project phases have been grouped
together where apphicable

A sum totalhng approaimmately DL 54 million
was carmarhed during the period under review
meluding a number ot small grants which are not
histed here. These took the torm of contributions
to humanitarian appeals m response to natural
disasters in countries n which the Foundation
was already active, and other small one-time
grants to support work related to the
Foundation's field of concern,

The major area of growth during 1986-1987 was
in the Western Hemisphere where 15 new
projects were approved {including tour in Braztl
and three m Colombra) and 10 extenstons. These
new and continuing projects, together with those
in operation before the period under review,
amount to a total of 116 major projects which
are listed m the tables which follow,

The tegional sections are tollowed by
intormation about the activies of the
Foundation’s mternational Network of projects,
mcluding a selection of Network events which
took place during the two vears, The tinal
section 1 this part of the Report describes
publications and media which have been
produced by the Foundaton and by the projects
which 1t supports, A Financial Report at ihe end
completes the 1:view of 1986-1987. u
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he plight of children i Africa was very much
Tln the headhnes over the past two vears The
tamine conditions m the Sahel. the Horn of
Afnica and in parts of southern Afiica have
touched the hearts and minds of many people
throughout the wotld as attempts were made 1o
halt the widespiead ettects of starvation and
destitution

Yet underlying the headlmes is the need to deal
ot only with the question ot basie survival. but
aiso the development of the child Child survival
and child development are two wides of the same
com. and many ot the Foundation-supported
projects m Africa have integrated measares o
improve child health and nutrinon with efforts to
upgrade the provision of pre-school education,

All the Atnican projects supported by the
Foundation durmg 1986-1987 ook as their
starting poimnt the need to mvolve the community
and parents i planmng and implementing carly
childhood care and education programmes.

Community involvement has also reinforced the
use of local languages, cultures and traditions as
a primaiy resource for learmng materials. In
Kenva, for example. the recognition that much of
the matenial used in pre-schools was foreign in
concept and content has led to the development
of a currreulum which is educationally suitable
and Tocally refevant. Teachers encouraged people
in their communities o collect sories, poems.
nddles and games which were then introduced
into learning, teaching activities,

New poojects have been supported 1in Moroeco
where a new approach to pre-school teacher
tuaning 1s beimng developed. and in Nigeria where
community-based women's organisations are
being equipped to take on a wide range of
programmes including child care. parent
education. improved food production and
processing. and nutitton and primary health
care.

In South Africa. where the Foundation has
supported efforts to overcome disadvantage and
injustice since the mineteen-sixties. the sia
existing projeets, and a new seventh project
intated in 1987, have established a national
network to exchange experiences and to share
training programmes. The Foundation has made
a consctous and deliberate deeision to continue
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working 1n South Africa. within its own field ot
endeavour, to counter the effects ol disadvantage
and injustice among young childien and their
fanilies. coneentiating on projects among the
Black. Indian and Coloured communities. It was
i South Afnca that the Foundation's first
dehberatedy planned endeavour in carly
childhood education i Atiica was made. in the
torm ot the Athlone Eaily Learning Centre. This
wdea was proneered in the Cape and rephicated in
moditied torms in Soweto. Chatsworth near
Durban. and at St Manv's in Zimbabwe,

The St Mary's Early Learning Centre. supported
by the Foundation from 1977 unul 198438 now
1un by the Zimbabwe Government, andas being
utilised for ttarning in the new project which the

above: Mataliku, Machakos District, Kenya

Foundation 1s suppe. ting in that country. Tlas
ambitious programme aims o train and support
pre-school workers in the moie than three
thousand pre-schools which exist fargely as a
result of self-help efforts,

Conditions m Mozambigue have reached crisis
proportions durieg the years under review
Despite famine. drought and tighting, the
government of that country is implementing a
presschool programme which is described m

more detal i the special 1eport on page 11, =
, e
J




Ministry of Education
National Centre for Early Childhood Education
(NACECE)

Ministére de la Jeunesse et dos Sports &
Université Mohammed V (Ministry of Youth and
Sport and Mohammed V University)

Pilnt re-school teacher training prograrnme

Ministério da Satide (Ministry of Health)
Community based services for young children

Unicef (Nigeria)
Improving basic child care and child development
In the early years

Entokozweni Early Learning and Community
Services Centre
Early learning in Soweto, Johannesburg

Community Education and Development Trust
Chatsworth Early Learning Centre, Durban

Rural Pre-School Development Trust
Ntataise experimental pre-school project for
children of farm labourers, Viljoenskroon

Centre for Social Development, Rhodes
University

Tramning for early childhood care and education in
Grahamstown
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Initated

1984

1986

1985

1987

1974

1976

1981

1983

7N

(v

Duration

16

15

10

Commitment

in DAl

Total o0
December
1987

2,789,900

925,500

1,000,000

1,405,600

4,794,000

2,607,400

953,600

623,900

Committed
1986- 1987

1,539,900

100,000

1,405,600

1,044,000

826,000

432,900

398,900




right Morocco, where
the Foundatron 1s
supporung a pilot pre-
school teacher traiming
programme

below: children helping
with the daily chores,
Nigena

Imtiated Duration

Western Cape Foundation for Community Work

Pre-school tramning and support project {(formerly

Athlone Early Learning Centre sponsored by the

Cape Educational Trust) 1986 5
East London and Border Society for Early

Childhood Education

In-service training and support for early chiidhood

education 1987 412
Community Education and Development Trust

South African network coordination 1987 5

Governments of Botswana, Lesotho and

Swaziland

Enhancing national capacity in early childhood

care and education 1986 4
. Foundation for Education with Prcduction (FEP

International)

Pre-school, health and adult education i1n a rural

settlement area 1984 4

Ministry of Community Development and

Women's Affairs

Rural pre-schools project 1986 3

ek
~7

10

Commitment

in Dfl

Total to Committed
December 1986-1987
1987

237,500 237,500
497,500 497,500
97,500 97,500
1,347,800

521,500

847,900
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Children,
the trampled

¥y P,
JIUWELS

mnce Mozambigae gamed its mdependence

from the Ponipguese m 197501t has not only
had to deal with the many problems lett by vears
of negligeat colontal rulel 1t has also taced
pohtical, mitiary and economie pressures as well
as a number of nawural disasters,

The Tegaey of colonal rule Tett Mozambique with
mimmmal health and social services which were
Iimited to urban areas. a largely uneducated
population and a lack of trained personnel. poor
itrastructure within the country. except for 4
communications network hnhing the
neighbouring English speaking countries with

RN T T T
&

the Mozambican ports of Maputo. Beira and
Nacala. and employment restireted mainly 1o the
lower levels, principally i the form of cheap
labout for the mines and farms of South Africa.

The governments nattonal 1econstinction plan,
drawn up atter independence. ammed at
developmg a more independent economs, givig
priority to the agricultural sector. extending
health services to rural areas. giving prionts to
primary health care, and extending sehooling to
rural areas in an attempt to raise hteraey levels
Some progiess was made. Between 1975 and
1981, the number of peripheral health units 1ose
from just under S00 to over 1,000, and 1lhteracy
rates dropped from 93 per cent to 72 per cent,

1l 18

These ettorts were set back by increasing
problems as a result of measures taken by the
South Atircan government to reduce the
numbets of Mozambican miners given work
perauts to work m South Atriea (from 120,000
i the carly 19705 1o 41,000 1 1986). and to
teduce the total volume and value of goods
tanshipped from South Adred through Maputo
Together, these measures meant a severe loss
remittances and revenue

At the same ume. the MAR (the opposition
torees fighting the Mozambican government)
have been stepping up then attacks in most patis
ol the country, This has meant that over 40 per
cent ot the national budget has had o be
allocated to detence, thus draining the alieady
seatee 1esoutees avatlable for social and
ceesomic development This desperate sttuation
was made even worse by a series of naturd!
disasters, exclones 1 1979 and 1984, the worst
drought in history between 1980 and 1984,
followed by tloods m 19835,

Tragedy of the children

The late President of Mozambique. Samora
Machel reterred to his country’s cluldren as 'the
Howers that never wither”. The tragedy 18 tha
they are bemg trampled upon.

Almost five million people are attected by the
combined effects of tighting and natural
disasters and require food ard. Of these, an
estimated two gmllion are child »n. At least 1.3
mithon people hinve been displaced from therr
homes,and over 250,000 people have been
forced to tlee mio neighbourmg countires,

Thousands have died while many others,
including children, have been captuied by the
MNR Intant and child mortaliny rates are
estimated to be the highest in the world. whete a
small child dies every tour minutes Intant
mertahty 18 200 per thousand per vear. and the
mortality rate of childien under five s an
average of 330 per thousand per year. The
continumg hosuhues have resulted in the
breakdown of the socral tabner disruption of
health and educanon taciliues, dislocation of
tamulies, and Toss ot tood production

Official action

Little provision tor voung chitdren existed when
Mozambique became independent The new
government set up thiee types ot children’s
centres, creches attached 1o factorres, the
Mmisty of Health's children’s centies, and
community village centies The tactory creches
cater manly for childien (0-2 vears) of
cmplovees, The Mimisuy's ehildren's centres are
targely wirban but only serve a small number of
children aged up to 7 sears. They gine prionty 1o
children trom severely disady antaged
bachgrounds and of working mothers The
vitlage centres are orgamsed by local
communities, on an improvised basis. with some
tinanctal support trom the government

Fhioughout the system. there 16 a need tor
training and the upgradimg of skills i order o
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reorient a rigid imported model which is not
adapted to Mozambican culture to child
development based on alternative low-cost,
potentially large-scale child intervention
programmes. It is in this area that the Bernard
van Leer Foundation is working with the
Ministry of Health, which is responsible for
work with children aged up to 6 years, but
includes children up to 10 years old when they
have no family support.

-~ w—---—— The project —————

The specific objectives of the project are to set
up programmes for young children in the more
recently established neighbourhood activity
centres; upgrade and expand the system of
factory creches by both enhancing parental
participation and improving the understanding
and skills of the Young Child Agents (young
people involved in the care of pre-school
children), avoid the displacement of children in
famine-affected areas by developing back-up
services to families prepared to adopt
abandoned children; and strengthen the shills of
the professional staff at the Ministry of Health
and improve their understanding of low-cost,
community-based early childhood programmes.

- -— - Neighbourhood activity centres -

The neighbourhood activity centres or locais de
recreio are set up with the help of the
Dircctorate for Social Action (Direc¢do Nacional
de Acg¢do Social). The directorate becomes
involved when a bairro or district has already
established an area for the centre, whether it be
in the open or in a covered space. The
neighbourhood activity centre aims to bring
together parents and care givers to increase the
child development skills of both groups. The
mothers are also encouraged to participate in
food production activities for the benefit of their
children.

Two pilot schemes were set up in 1986 in

Maputo City and Cabo Delgado province where
there were the fewest security problems. The
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lefi: a ‘green Zone’
below: health education

centre in Maputo City covered 30 children, aged
between 3 and 5, and the one in Cabo Delgado
had 60 children, aged between 2 and 5.

The personnel working in both centres are from
the Organisation of Mozambican Women (OMM)
who are selected by the parents of the children
attending. They receive training in basic child
care and hygicne. By the end of 1987, the project
had reached over 7,000 children in 15 centres in
five provinces and trained 60 para-professional
trainers (formadores) and 1i1 monitors
(antmadores).

—--— -— Other areas of support - --—-—

The project also extends support to other child
care centres in agricultural cooperatives and n
the bairros which have been set up on the
initative of the local communities. Two of these
centres are in agricultural cooperatives in Sofala
Province, with a target group of more than 160
children and over 300 adults. The overall aim is
io enhance the cooperative movement as well as,
at the same time, improving child care services,
and introducing parent education in health and
nutrition.

The Bairro de Hulene (more than 100,000
inhabitants) 1 the suburbs of Maputo City also
receives support from the project. A strong
tradition of community action has resulted in the




ubove an agricultural
COUPEIAIn e i d gre
zone’

ERIC

Aruitoxt provided by Eic:

setting up of several escolinhas dos quarteirdes
(child centres scattered throughout the quarters
ol the bairro). There are 55 such centres cerving
more than 3.500 chldien. aged 3-6 vequs, who
are looked after by young volunteers sobadised
by the project The parents pay a minmal tee of
100 meticais per month (approsmmately 1SS
022y Lach centie is the responabality of the
leader of the quarter. while parents aire
mobilised by the OMM and the 0 (the youth
organisation)

The green zones

Support and trammg 1s provided to creches st
up by the cooperatives m the green zones (zonas
verdes) o provide chitdien of the members -
mamly women (the men are fighting or hue

been killed) — with the necessary care during the
day Education in nutrition is particularly
appropriate as these creches normally provide
food for the children, which is at teast partially
produced by the cooperauves. (The gieea zones
were set up atound Maputo City when fighting
cut the city off from the rural areas which made
1t necessary for food to be grown locally.)

In most cases, parents of children in the creches
in the green zones are contributing 100 or 200
meticais per month from which the pre-school
workers are paid and which 1s supposed to cover
part of the costs for the food. Some of the
equipment for the creches is bought through the
Ministry of Health although some is supplied
free by the Mmistry.

Abandoned children

Another component of the project is the support
given to abandoned or orphaned children,
parucularly vulnerable n the provinces of
Inhambane, Cabo Delgado and Sofala which had
been badly affected by the fighting and the
drought. and to street ¢hildren in the major
cities of Maputo and Beira.

Support is also provided to orphanages but the
aim is to find alternatives to institutions which
are seen More as an interim measure leading to
adoption of the children concerned. The crux of
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Profiles
————— of two Mozambican
children

‘Julinho, 6, was living with his parents in Boane,
Maputo province, when insurgents attacked the
area in 1984. His parents were killed and he was
seriously injured. He was found and taken to
hospital where he received treatment.

He was then put in a children’s residential centre
while efforts were made to locate other members
of his family. Two years passed and no one came
to claim him.

Meanwhile, a civil servant in the Police, Senhor
Augustus Monasse aud his wife, who already had
two daughters, wanted sons very badly. The
Senhora could not have any more children of her
own because of her health.

They contacted the Acgao Social of the City of
Maputo and asked about the necessary criteria
for adopting a child. A meeting was arranged
between them and Julinho and another boy,
Augustus, also six years of age.

The boys went to live with Senhor Monassse and
his wife and daughters for a trial period of six
weeks. Following this, they moved in
permanently with their new family in the bairro
of Matola Gare, a suburb of Maputo City.
Julinho is a happy boy now, with a brother, the

same age as him, and two sisters, aged seven and
14,

“Faifitinani Juanario, aged 12, has already had
more than his share of war. In 1983, he was
abducted in the southern province of Inhambane
by the MNR while taking his father’s donkey to
pasture.

Januario was marched northwards to an MNR
camp and he became part of MNR groups which
carried out attacks in uic northern parts of
Inhambane. Now Januario lies in hospital, shot
in the leg. He was left behind by the MNR during
a shoot-out between the rcoeis and Mozambican
troops.’ n
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this programme is to materially support famiies
who have already adopted a child (630 families)
in the form of hits consisting of tood, soap.
clothes, seeds and agricultural tools, Follow up
Vistts providing emotional and psychological
bach-up tor the tamilies are also bemg organised.
Atthe end of 1987, the project was supporting
200 such children,

Research recently undertaken showed that the
exnstence of the jesdential homes had the effect
of discouraging the community trom taking
responsiblity tor the displaced children, It was
alvo found that the centres lacked the
mfrastructure and personael which would be
needed for permanent care, From the poimnt of
view of the children themselves. 1t was found
that those children who were separated from
their fanulies and communiues recovered much
more slowly from therr war experiences than
those who were not separated i this way,

Additional services are also needed for the street
children. most of whom are under 14 years of
age There were an estimated 800 street children
i mid-1987.

Training

Much worh sull has to be carried out in the form
of traming. both at the professional and para-
professional fevels. So far two tramnimg courses
have been held. one for the trainers (formado-
res). and the other for the para-professional
montutors fanmadores).

Sixty multipliers (téchnicos de mfancia) from
difterent provinces tooh partin a two-weck
course for trainers, aimed at improving their
understanding and shills in alternative care and
development for children aged 0-7. The topics
covered the development. stimulation and
cducation of the young child, knowledge of the
environment; methods of teaching. and the
organisation and running of programmes n
alternative child care.

above. a carpenter’s workshop

Fifty five unimadores from the child centies in
the Bairro of Hulene participated 1n a three-
month course whose objectives were to 1dentify
the areas of training needed in their work with
young children: to establish and implement an
in-service training programme as a response (o
immediate needs, to provide the iunimum
training required by the animadores so that they
could begin a programme of basic activities with
the children, and evaluation of the course, {rom
the point of view of what both the anumadores
and the children were able to achieve cach day.

The participants met every Saturday morning.
The actvities for childien included physical
education. singing. music., dance. games,
drawing, hibrary, mathe maties, language, model
and construction, and craftwoik.

The anumadores are responsible for providing an
environment n the child centres which 1s
conducive for the development of the children.
They have to ensure that the centres are clean
and safe piaces, that the children are clean and
have their vaccinations, that they understand
basic hygiene, that they do physical exercises.
and engage in activities 2imed at developing
their sensory. linguistic, mental and artistic
abilities, The children are encouraged 1o be
cooperative as well as to exercise their initiative.

A toy production manual has been published
called Vamos Fazer Brinquedos (Let's make toys)
which contains many ideas for making toys from
natural and waste materials Most of the toys
which Mozambican children play with aie of this
form. L
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Asia and the Pacific

he past two sears has seen an expansion of
Tpr()]CCl support i this diverse area. with the
introduction of projects in the People’s Republic
of China. New Zealand. Japan, new projects
Australia. Malassia and Singapore. and turther
suppott tor early childhood care and education
services moeamps tor the refugees and displaced
peisons in Thaitland. as well as a new programme
m Pakistan working with Afghan retugee
mothers and their voung children.

The conditions affecting the development of
voung children i the Asia and Pacitic region
vary constderably. From the inereasmmg numbers
ol single parent famihies m the heasily
industrialised seting of Japan, to the volated
and ttinerant communities m the rutal areas of
Australia. and the difficutties of butlding a socral
infrastructure  the refugee camps m Thailand
and Pakistan. projeets throughout the region
have concentrated on improving oppottuntties
for children at the margin of society.

Projects m the gold mining region of Austrahi,
Heber Provmee in China, and the States of
Sabah and Sarawak i Malaysia are
concentrating on enhancing the capacities ol
isolated. rural schools and the shills of parent
and communits members to meet the
cducational needs of children Ivig outside the
mamstream of development.

In the more mdustrrahised settings of Japan
peninsular Malaysia and Singapoie, childien are
growing up m the mdst of rapid change m
tamily and social organisation. with families
often foiced into a marginal position by social
and economic pressures. Foundation-suppotted
projects are emphasising the need to enhance the
quality and availabdity of pre-school education
and day care through the development of low-
cost alternatives to tradittonal institutional
approaches. The two projects supported by the
Foundation i Singapoie are described m the
special feature on page 19.

In both Austratia and New Zealand. projects are
working with the chitdren of minority groups
who have not benetited fiom the affluence of the
majority of the population. The Aboriginal
Training and Cultural Institute is working .
three communities in northern Australia where
family and community-based activities to
mprove the care and education of young
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Abongmal childien are planned and
implemented by the members of those
communities. In New Zealand. where an influy
of people from the many small 1slands i the
Pacitic has oceuried over the past 40 years. a
projeet has begun to develop and strengthen
catly childhood education m the Pacific Islander
communtties. Both these projects. as well as
projects i Malaysia and Singapore. are facing
up to the challenge of multihingual and
multicultural education.

Despite the wide 1ange of settings within which
the Foundation-supported projects in the arca
ate working. they eahibit several common
features, including an increasing emphasis on
parent and community participation and the
need to address the disadvantaged child's
cducational and other developmental needs ina
holistie mannei. An international workshop on
child and adolescent development. hosted by the
Institute of Education m Singapore, and an
mternational conference on community
imolvement m the care and education of young
childien. organised by the National Trades
Union Congress o, Singapore, both held m 1986,
provided an opportunity for Foundation-
suppoited projects to explote these themes., In
1987. the Thud Eastern Hemisphere Seminar on
the topie "Childien at the Margmn. a Challenge
tor Parents. Community and Professionals”. held
at the Newcastle College of Advanced Education
in Austialia. extended the inter-project
discussion on this important theme. (A brief
teport of this seminar appears on Page 61.) L
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Aboriginal Training and Cultural

Institute (ATCI)

Leadership and management for aboriginal early
childhood education

Newcastle College of Advanced Education
Community-based services for families in caravan
parks in the Hunter Valley region of New South
Wales

Lady Gowrie Child Centre
Early childhood and social support for 1solated
families in New South Wales

University of Western Australia
Educational support for children of itinerant
famiies in the Goldfields Region of Western
Australia

initiated

1983

1986

1987

1987

Commitment
in Dfl

Total to Commiutted
December 1986-1987
1987

1,812,700 814,700

691,800

831,000 831,000

374.800 374,800
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Commitment
in Dft
Iniiated ~ Duration  Total to Committed |
December 1986-1987 |
1987
Central Institute of Educational Research (CIER)
and Qin County
Development of a system of training and on-the-
jOD support for pre-schoot education in rural areas
of China 1988 3 616,600 616,600
Shakaifukushi-Hojin Betaniya Home (Social
Welfare Council, Bethany Home)
Services for mothers and children in refuge
centres 1986 3 564,400
left Cluldren at the
Bethany Home, lohvo,
Jupan
Kementerian Pelajaran, Jabatan Pelajaran,
Sabah (Ministry of Education and Sabah State
Education Department)
Upgrading teaching 'n rural muttiple-class schools 1981 9 647,100
Kementarian Pelajaran, Jabatan Pelajaran,
Sarawak (Ministry of Education and Sarawak
State Education Department)
Learning enrichment for rural schools and
communities 1982 5 731,400
Kementarian Kebajikan Masyarakat (Ministry of
Welfare Services)
Alternative child care services 1984 3 1.024,000
University of Malaya, Faculty of Education
Malaysian child development study 1986 3 328,700 328,700
Department of Education
Anau Ako Pasifika: non-formal early and family
education for Pacific Islander communities in New
Zealand 1987 3 1,025,600 1,025,600
Ministry of Education
Family development in isolated communities, Gulf
Province 1983 5 574,800
b
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Inttiated Duration

Stichting Viuchteling (International Rescue
Committee)

Early stimulation and famiiy education for Afghan
refugees i rurai areas in Pakistan

Institute of Education
Study of the cognitive and social development of
pre-school children

National Trades Union Congress (NTUC)
Upgrading the quality of child care services

Mational Trades Union Congress (NTUC)
Alternative chiid care services in tigh-rise
bulldings

United Nations High Commissioner for
Refugees (UNHCR) and Redd Barna (Save the
Children Fund, Norway)

Alternative education and care for refugee
children

United Nations Border Relief Organisation
(UNBRO) and Redd Barna (Save the Children
Fund, Norway)

The Khmer Women's Association on the Thai/
Kampuchean border
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above: Afghan refugees
in Pakistan

above left. the entrance
10« caravan parh, New
South Wales, Australw
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Commitment
in Dfl

Committed
1986-1987

Total to
December
1987

816,900 816.900

1.023,500 658,100

374,000

1,038,900

986,600

484,100 484,100
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Changing
the face of
child care

uning the das. the vast ligh-1ise housing
Dcxldtc\ of Singapore = home o neatly SO per
cent of the counuy's 2.6 maliton people -
reverberate with neatly all the typreal sounds of
urban hife. the whirt ot tathe, the bangs and
thuds of construetron woik. the dione of
acroplanes flving overhead. the distant hum ot
tactory producton. the occasion! burst of
birdsong and the ertes ot domestie animals, Yet
one sound 1y otten missing from this urban
otchestra the shouts. squeals and fuughter of
voung children at plav i the open green spaces
which abound m mest of the housing arcas

Muost Singaporean parents. particularhy those
who Iive on the upper flocts of the high-rise
apartment blocks, are understandably reluctant
to let then yvoung children play unsupersised,
This. together with government pohees to
cncourage voung famihies to have thiee childien,
and to encourage women to return to the
worktoree to fessen the country s dependence on
impotted labour, have all contributed o an
mereased demand for mere and better, child
cate tacthties, The government predicts that by
the end of the 1980« some 20.000 children will
be using child care services, By the end of 1986,
capacity at neagly 100 child care centres was just
under 6,060 places. more thun double the
capacity at the beginnig of 1984

Trade union involvement

Many organisations operate both private and
public child care fuethues ranging from creches
right through to comprehensive centies which
provide a tull pre-school currrculum. One of the
largest organisations, m terms of numbers of
childien recenving comprchensive care s the
Natonal Trades Union Congress (NTUC)
Founded m 1961, the NITUC . a tederation of
trade unjons i Smgapote. is primanhy engaged
m mmprovine the wages and working conditions
of workers and enhancing thetr cconomic and
social status by raising productvaty through the
promotion of good mdustrial refations, T has o
total membership of some 200,000, representing
appronmmately 25 per eent of the worktoree
which 18 subjeet to negotated setttements on
wages,

The NTUC atselt plays an active 10le inimproving
the Iiving standards of workers in Singapore
through a seres of cooperatives and units 1t has
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established Among these ate a fow-cose
msurance cooperative, the COURLEY » latgest tat
cooperative. a chain ol 30 supermarkets oftermng
atane prce tor consemer essentials, and a dental
aate senviee Fhe NTUe abvo tounded the
Consumcrs Assocation of Smgapore, and 1ts
Child Care Services Umit manages 12 child care
Centies

Ong Teng Cheong, Second Deputy Prme
Ministen and Secretary-General of the NG
put the work ot the child care centies mto
peispective when he sard ehifdren are the
potential toree that will shape the destiny of
Stgapote s future Tttheretore makes sense for
us Lo be concerned wath tssues that mfluence the
quantity and quality of the nation’s 1esource -
our children Whatever they become depends a
great dedl on the kind of envitonment ana
support they and their tanihies enjov i the
wider socral tramewark”

Training programme

The Foundation supports thiee projeais m
Smgepote = two of them managed by the NTUC
= which all deal with child care The tust. a
Uaining programme. has seived to stiengthen the
shills of statt workimgon chidd care centres, The
Kallang Bahru centre. one of N1 Cs oldest and
largest centies, serves as a traming and
demonsttation centre, with @ tulhy equipped
training room that can handle up to 60 trainees.
although the optimal figure is usually no more
than 30 at a time An observation toom attows
tranees to watch chid-statt. child-child and
child-object mteracuons 1n the eentie ttselt, an
important facet of tammg. .\« D1 Khoo Kim
Choo., the project director, points out."a training
institute without a fully functioning child care
centre may falb into the trap of ttamning m a
vacuum. A traming eentre withm a tunctioning
child care eentre is able to provide training that
understands and takes mto constderation the
datly ditticulties and problems mn the runnig of
the ¢hild caie centie = the probiem of
madeguate tundimg and therefore the need tor
low cost ards. the shortage of staft and therefore
the need tor mgenious egionping and use of
self-help activites, I other words, such @ centie
1s able o train withm the reahity of the child
care situation,”

A traming hibrary at Kallang Bahiu houses tilms,
videos and more than 2.500 yeterence and
children’s books related to child caie.
administiation, chitd psychology. and imieracuon
with parents The centre also has a carpentiy
worhshop as well as an ample supply of 1aw
matertals to make fow-cost teaching ards and
play equipment

The project has deseloped a five-lesel training
strategy for statt, which includes a4 two-week
otientation programme for all new staft. a three-
month course in the fundamentals of child care
and chald development. workshops and retresher
coursess spectalised modules tor statt involved in
working with infants. toddlers and pre-schoolers:
and advanced courses for sensor statl, In all
more than 300 statt were tamed dating 1986,
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below: the pre-school
in Tampines which
bases its curriculum on
the informal
interaction method
developed by the
Institute of Education
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—— Enthusiasm for learning

A group of 30 children watched attentively as
the teacher at one of four pre-schools at the
Tampines housing estate in Singapore displayed
the poster with the day's topic for the oral
English lesson. It was ‘living things’, and the
poster portrayed drawings of trees and flowers.
Soon the children were naming the objects as the
teacher pointed them out.

When the 20-minute lesson drew to a close, it
was time for the arts and crafts session, and the
children put on their aprons. The teacher asked
them to paint or draw one of the things they had
seen in the earlier lesson. One five-year-old girl
soon had bright and bold colours on her
previously clean sheet of paper. When she was
asked what she was painting, her eyes widened
and the single word ‘tree’ was blurted out. Ske
waited for a moment for the sign of
acknowledgement that she had said it correctly,
then put her hand over her mouth, giggling shyly.

At this pre-school, the teachers were following
the informal interaction method that the
Institute of Education’s project to improve the
cognitive and social development of pre-school
children was recommending as a good learning
model. Rather than relying on a traditional form
of teaching where subjects are placed in distinct
categories, here the objective is to utilise all the
various activities to reinforce educational
messages. Thus, through art and crafts, songs,
music and dance, and outdoor play, the children
are able to gain stimulation from their
environment. The oral and written English and
Mandarin Chinese sessions, and the mathematics
tasks are given new life as the children discover
the main concepts in less formal ways.

Amy Chong, the supervisor of the four pre-
schools at Tampines, has responsibility for 45
staff and some 2,700 children. The pre-schools
run four sessions a day, each of two hours
duration, for the five- ar ~ six-year-old children.
She and three-quarters of her staff have taken
part in the Institute’s training workshops, which
were found to be of great berefit.

‘The workshops are very animated, and there's a
great deal of fun and enthusiasm, although the
extra work and extra time involved is a cause of
some complaints from the staff. But a lot of

A new «atellite training centre is being set up
which will help to decentralise the training
programme. At the same time. micro-tiaining
sesstons at individual centres are being focused
on specific areas. For example. if the centre has
a poot repertoire of songs and rhymes. emphadis
is given on improving the repertoire.

Community paiticipation

In an eftort to extend child care facilities to
lower mcome families, the NTUC launched a new
project in 1986 to develop community child care
facilities. This 1s based on a tripartite model in
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above: a small girl paints a tree at the pre-school in
Tampines

ideas come out of the workshops, their own
ideas, «ad the staff become motivated to try
them out. This helps to build the self-confidence
of the teachers’

The parents, too, are  “ainning to take an
interest in what is ocu'iring at the pre-schools.
At every pre-school, a small collection of
parents and grandparents can be seen peering in
the open windows, watching carefully the
activities of their children. The teachers and
Amy Chong have two theories about why this
happens. ‘The parents are very protective. Some
of it could be that they are not completely sure
about this new approach. Before, the children all
had lots of homework, practicing writing and
reading. Now, some parents ask, “why so much
play? Every day, play, play, play”. We explain
that play time is when the children have a chance
to express themselves. and that’s very important.
Slowly they are beginning to understand that.
And the other part could be that perhaps the
parents want to learn as well, when they see
their children learning new things.’ u

which the government, the NTUC and the
community each play a role. The government
contributes the capital costs and recurrent
subuidies to the centie. NIUC provides the
expertise i operating the centres, all necessary
training and professtonal input. and the
community provides support. feedback.
volunteers and community resoutces,

The involvement of the commumty helps to
tower fees for the centre because tramed
volunteers and conimunity resoutees cut down
costs. The community also has a magor say m the
quality of service provided. Individual

) I~
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community members have an opportumty tot
seli-development through ther roles m planning,
deuision making and proliem  “ving in relation
to the centie, and. as « whole, the community
hecomes closer and more cohesnve through
shating a common goal = the provision ot ugh
quality ¢hild care,

1 he tust of the community child care centies =

the Buhit Merah Centie = opened m 1986 with o

secoid ceiitic in Yishun, planned tos

1988

tart oy
[TIT AT

Institute of Education

An mmportant tactor i the development ol
better child care services has beencthe work of
the Institute of Education which trams all
teachers o Singapore Houndertook a
Foundation- supported study which has provided
the fiist comrprehensive data on the social and
cognitne deselopment of childien in Smgapore,
Forty pre-schooi centres and a total of 3000
children were involved in the three-year study.
which tound that basic shills. particularly verbal
and social skills. were weak among children from

workhing class families, The tact that such
children generally have no choiee but to attend
less well-equipped pre-schools, remtorees thein
lach of preparedness for pnimary school.

The implicac ns of this are crucial inoa highly
compettine soctety such as Smgapore, where
childien, on the basis of academie petformance
at cight years ot age, are placed m different
sticams, determining their academic careers and
even long-term bife chances Another important
tinding was that childien learn best when
classroom activities are not highly structured,
but that teacher control is essential tor elteetive
learning to take place This reinforeed the
conclusion that the qualdy and traming of
teachers are important, even at the pre-school
level, The study also tound that the mother s the
most influential person in a child's carly
development.

Project director, D Ko Peng Sim. says that the
results allow us to say: “this is what our children
ate hke™sanstead of having to rely on data trom
Europe. Australia or the United States”

In a tollow-up to the fust phase of research, the
Institute tested two different intervention models
designed to improve cognitive and social shills
amoe g children in 10 pre-schools. This has been
reinforeed by senunars and workshops aimed at
both cducators and the general public to explain
the mmplications of the research. The seminars,
conducted in both English and Chinese, have
proved popular, with attendances increasing
from about 100 to more than 380 at a seminar in
October 1987, where the seminar room was
filled to overflowing. Plans are bemg made to
dissemimate the findings cven further. through
pub!' “ations and the mass media.

In addition to feeding the results of the research
into the Institute’s 1cgular pre-service and in-
service courses for teachers, special training
workshops have been set up for pre-school
supervisors and teachets. In the case of the
supervisors, the objective is to equip them so
they can. in turn, conduct workshops for staff at
their own centres.

In future years, the Insutute, m recogattion of
the importance of parents os the prime educators
of young children. plans
o develop programmes
which will help to
empower parents so that
they and the teachers
can work together to
ensurc the continuity of
children’s cducation,
both in school and at
home. L
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Involving
parents and the
community

hen Jean Loone placed her five-montli-old
‘/V';on at the Kaltang Bahru Child Care Centre
in Singapore in 1982 in order to return to full-
time work, the centre was a gloomy, very
institutionalised place with a shortage of
learning and play materials for children. The
staff had very little training and turnover was
high. Parents had almost no involvement with the
centre and the relationship between parents and
staff was either indifferent, suspicious or
downright hostile.

By the end of 1987, as part of a project run by
the National Trades Union Congress (NTUC) to
upgrade the quality of child care centres, Kallang
Bahru was transformed into a bright and
cheerful environment for young children.
Colourful displays of children's work and
creative teaching aids developed from low cost
materials adorn the walls and shelves throughout
the centre. The staff have undergone an intensive
series of training courses and workshops to
enable them to provide a supportive and
stimulating programme of activities for the
children. Now when parents come to collect
their children at the end of a day, they linger and
observe the children at play, chat with the
teacher and take time to look at the children’s
work. A Parent-Teacher Group (PTG) has been
set up, which has organised workshops and talks
about the selection of reading material for the
children, health and nutrition, discipline and a
wide variety of common problems and issues.
The parents also help to operate a toy and book
library, a garden, and spend time making
teaching aids for the centre.

Mrs Loone, the chairperson of the PTG, has

played an active partin that transformation.
‘There has been lots of change. The facilities
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have improved, there are better toys, more arts
and crafts. more emphasis on teaching aids. The
staff have improved and the turnover has
decreased. There 1 much more interaction
between the parents and staff, and a better
understanding on everyone's part.

Madame Leong Siew Lan became the supervisor
at Kallang Bahru in October 1985, when there
were only 60 children in the child care
programme. By 1987, enrolment had increased
to more than 100 children. The Kallang Bahru
centre is sited near an industrial area of
Singapore, and most of the children’s parents are
factory workers. Madame Leong said that 1t was
very difficult to start the PTG. "At first, the
parents were very wary. but then they saw that
we wanted to work very carefully and closely
with them. At first, all we got was complaints,
complaints. Now we are in mutual agreement
about the best ways to help the children.’

Irene Goh, a former chairperson of the PTG, and
the person who set up the book/toy library, said
that the centre had the ‘full cooperation of most
parents. When parents get involved, things
happen for the better” Among the changes she
could identify was the impact on the children.
‘The children are very outspoken now, full of
self-confidence. Most children treat the centre as
a second home. They enjoy coming to the centre
more than anything ¢ '~2. The centre is not based
so much on studies, vt on learning through
play, so children are not so frightened. Whereas
before, they were sometimes afraid to come.’

Madame Leong pointed out that primary school
principals had commented that children who had
been to child care before starting primary school
were less likely to cause problems in class.
‘They’ve learned how to share, they've been
taught to take turns and share, and develop
other social skills.

Project director Dr Khoo Kim Choo says ‘there
is tremendous pressure from Singaporean
parents for their children to do well
academically. One of the things we found from
the parents is they don’t know what to do with
children at home, so homework was seen as
essential. Now we try to involve them and show
them other activities such as singing, rhymes,
reading. We break down the concept of learning
through play for the parents and show how it
works. Parental involvement is important in that.’

‘I think parent involvement is a key area which
we've pioneered in Singapore. But it requires a
lot of work, not only with parents, but also with
staff. Only when the staff begin to see the
benefits does understanding begin to occur.
Where the PTG is stable and mature, we don't
have to play a large role in centre management.
Parent involvement is the key to enriching
children’s lives. It's not alt smooth going. there
are still complaints, but parents are more willing
to discuss.’ L]




The Programme

Europe

rojects m 12 Lurtopean countries teeene
Foundation support Although the countries
embrace a wide range of Tesels of deselopment.
fanguages, and social and cultural
probiems. the mam difference between
projects refates to definitions of
disadvantage i ditfering crcumstancees
A common tocus for dll the projects s
the attempt to improve tamily and
communtty ¢ducdation to the benehit ot
the pre-school child in margingl
} crcumstances

A major theme i many of the
European projects has been the
eadeavour to address. thiough
cducation and posttive social

acton. the indisputable fact that
Europe has become a multicuhtural
society and the old homogenerties which
provolicd the traditional nationalism nave gone
for ever. Through 1ts work the Foundation has
sought to address the multicultural 1ssue in
France with immigrants from the Maghreb.
West Germany with Turkish immigrants, i Israel
with imnugrants from North Africa and
Ethicpracin The Netherlands with Turkish and
Moroccan immigrants. in Portugal with
immigrants from former Portuguese colonies.
and m Sweden where immigrants and ther
descendants make up one-seventh ot the Swedish
population

above a pre-schoc
Studshunual, The
Netherlands

At the same time. Europe possesses many old.
indigenous. non-mamnstream . Jtures. Childien
from these cuttures have been the victims of the
unthmhing dinve towards ill-coneeived national
norms. Projects in Norway and Sweden. working
with Saami communities. have helped to make
use of the language. culture and environment of
the tocal people as positive resoutrces for
tfearnmg by young childien. Concern with
mdigenous mimerities has also ted to projects in
Ireland. Wales and Scotland. The project in
Gachic-speaking Iretand is described i the
special teature on page 33

Europe. too. has its rural areas. partucutarly
the southern part of the continent. where
cducational and employment prospects ate poor.,
and social support systems setfer from neglect,
Projects in [taly. Portugal and Spain have
demonstiated that etforts to stimulate
community self-rehance can succeed in mecting
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the needs of childien. while also encouraging the
sedich tor sofutions to the wider problem of
underdevelopment The speaal featuie on page
29 describes these ettorts i the context of
Milan in Ttaly.

[wo projects m the United Kingdom, operating
i ditterent settings, have served to ranforee the
messdage that parents and the community have a
hey role to play 1o carly ¢hildhood care and
cducation. In the Western Iskes of Scotland.,
which mctude many small and solated
communities. a highly-praised community
educdation project has helped to estabhish 52 pre-
school playgroups run by parents. Durmg 1987.
an assoctation of the parents” groups ook on the
responsibihity tor strengthening the play groups
and mmproving communications and tramning
among the parents of young children i the
Western Isles Inan mner enty area of
Edmbuigh. also in Scotland. charactenised by
poverty. high unemployment. poor housing and
il health, an under-tives centre established at
the Crargroyston Community High School has
improved the educational prospects tor young
childien. and helped to strengthen the self-
concept of many of the mothers who are
mvolved m 1ts operation.

Throughout the 1986-1987 peniod. as projects i
mdisidual countites gamed increased experience.
several national networks were formed to
tacilitate the exchange ot information and skills.
Muctings n Isracl, Hals. Pottugal and Scotland
were held to discuss the common teatures of the
woth of the projects in those countries, while in
the Uk, a major seminar on chuld development.
organised by the Bristol Child Development
Project. was held i 1987 n



Germany
(Fed Rep)
The Netherlands —
Belgium
United
ngdom‘

ireland

Portugal

Israel

Commitment
in DAl

Initiated Duration Total to Committed
December 1986-1987
1987

Université de Liége, Laboratoire de Pédagogie

Experimentale (University of Liége, Laboratory

of Experimental Pedagogy)

‘Atelier - 7' support and training programme 1980 6 1.375,700

vzwB Vormingscentrum voor de begeleiding

van het Jonge Kind - (Centre for training in the

care of the young child), Ghent

Flemish training and resource centie 1985 3 772,600 72,600

Université de ’Etat & Mons, Faculté de

Sciences Psycho-Pedagogiques (State

University of Mons, Faculty of Psycho-

Educational Sciences)

Projet Départ regional training programme in

family education 1985 3 717,800

Association Collectifs Enfants-Parents (ACEP)
Involvement of parents from underprivileged
milieux 1n parent-run pre-school centres 1986 3 1,221,000 1,221,000

Forschungsgruppe Modellprojekte (Research

Group for Model Projects), Essen

Early chiidhood and parent education in the

Turkish community 1985 3 950,000

Udaras na Gaeltachta (State Development

Agency for Gaelic-speaking Regions)

Parent-based early childhood education for

Gaelic-speaking 'reland 1980 8 2,081,600 155,000
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Commitment
in Dfl

mitiated Duration Total to Committed
December  1986- 1987
1087

Eastern Health Board and Child Development

Unit, Bristol University (UK)

Parent-based early childhood education in

deprived environments 1083 3 580 000

Eastern Health Board and Child Development

Unit, Bristol University (UK)

Traveller parent education and support

programme 1985 3 749.500

feft sheep-shearing in
the Wesgern Isfes, t A

The Jerusalem Foundation
Early childhood and community education In the
Old City of Jerusalem 1979 11 3,143,800

Municipal Council of Sderot (formerly sponsored

by Sha’ar Hanegev Regional Council and

Community Psychology Counselling Services)

Education and community development in an

industnal community 1981 7 1418,200

Renewal Department of the Jewish Agency
Early childhood and family development in the
greater Tel Aviv area 1982 8 2,279,000 1,394,000

Pinchas Sapir Regional College of the Negev,

Ashkelon

Education and community development in

Merchavim region 1984 4 530.900

Pinchas Sapir Regional College of the Negev,

Ashkelon

Community and educational project for Beta Israel

(Ethiopian immigrants) 1985 6 2.375.000 1,198,000




Commitment
in Dfl

Initiated Duration  Total to Committed
December 1986-1987
1987

Trust for Early Childhood Family and

Community Education Programmes

Early childhood and community education in Arab

communities 1985 &) 2,645,800 1,589,800

Trust for Education and Community Project,

Acre

Early childhood care and education in an

integrated Arab/Jewish commurity in Acre 1986 3 1.326,000 1,326,000

Commune di Limbiate, Centro

Documentazione Scuola (Municipality of

Limbiate, Educational Resource Centre)

Upgrading of teachers and school-home-

community links 1979 9 987.000

Istituto per la Promozione dello Svillupo

Economico e Sociale (ISPES) (Institute for

Economic and Social Development)

Community learning system for isolated rural

areas. Mingardo, Southern ltaly 1979 7 1,947.600 29.600

Commune di Milano, Ripartizione Educazione
(Municipality of Milan, Education Department)
Community-based alternatives to institutional day
care — Tempo per le Famiglie 1985 3 650.000

Istituto per la Promozione dello Svillupo

Economico e Sociale (ISPES) (Institute for

Economic and Social Development)

Early childhood and ccmmunity education in

Basilicata, Southern ltaly 1986 3 1,380,000

Education Department, Molise Region
Retraining cultural workers for early childhood
below a mother nving development roles 1987 3 651,400 651,400

owt matentals watlt hey

clildren. the projedt tor University of Bologna

carlv childhood and Community-based early education for children

communiy education i 0-6 years in dispersed rural areas in the Po Delta 1987 3 834,700 834,700
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. left Portugal. the project
- run by the Insnuae of
Development Studies

Commitment
in DAl

Intiated Duration Total to Commutter
December 1986-1987
1987

Gemeente Maastricht (Municipality of

Maastricht)

Creativity-based curriculum development in

kindergarten and pre-school 1981 4 1,015,000

Gemeente Haarlem (Municipality of Haarlem)
Bicultural education for immgrant mothers and
children 1981 6 2,231,200

Museum voor het Onderwijs (Museum of
Education)
Programme for the young child 1985 3 730.000

Universiteit Amsterdam, Stichting Centrum

voor Onderwijsonderzoek (University of

Amsterdam, Centre for Educational Research)

Creation of professorships 1986 5 375,000

Stichting het Kind in de Buurt (Child and
Neighbourhood Foundation)
Supoort for young families at nsk 1985 3 1,310,000

Nordlands Forskning (Nordlands Research
Institute), Bodo
Bicultural early childhood education 1984 6'/: 2.291300 1.403.100

Instituto de Estudos do Desinvolvimento

(Institute of Development Studies)

Obstacles to the educational success of young

children 1983 5 1180900 572,900

Centro Regional de Seguranca Sccial de
Lisboa (Licbor Regional Centre for Social
Services) (formally sponsored by Ministry of
Labour and Social Services (Ministério do
Trabalho e Seguranca)
Projeto Amadora alternative care and education
for the young child and family
1985 3 538,200

Instituto Politécnico de Faro (Polytechnic

Institute of Faro, College of Education)

Early chidhood and community services in the

Algarve 1985 3 817.700
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Fundacidn General Mediterranea (General
Mediterranean Foundation)
Pilot centre for rural education in Galicia

Fundacié Mediterrania (Mediterranean
Foundation)

Community involvement in early childhood
education in Andalucia and dissemination

Generalitat de Catalunya (Regional
Government of Catalonia)

Alternatives in early childhood education in
depressed urban areas

Luled Universitet (University of Luled) (Formerly
sponsored by University of Umea)

Multicultural education for young children in
Northern Sweden

Statens Invandrarverk (National Board of
Immigration), Norképing

Early childhood education for refugee and
minority populations

Western Isles Islands Council
Proisect Muinntir nan Eilean (Community
Education Project)

University of Bristol
Parent and health visitor child development project

Community Education Development Centre,
Coventry
Family Education Unit

Lothian Regional Council
Under-fives centre at Craigroyston Community
High School

Strathclyde Regional Council
Partn~ ~twp in education

University of Aberdeen, Department of
Education
Family education for mothers and young children

Mudiad Ysgolion Meithrin (MYM) (Welsh Pre-
schools Association)
Bicultural early childhood education, South Wales

Queen’s University, Belfast
Community-based support for parents and
children, the 123 House

Community Education Development Centre,
Coventry
Early childhood education support programme

Guth nam Parant (Voice of the Parents)
Promotion of parental and family self-help in
support of the young child, Western Isles of
Scotland
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Commitment
in DAl

Total to Commutted
December 1986-1987
1987

1138 700

2,174,400

1,093,600 1,093,600

2822,200 832,700

1,351,200

2,142,100

2.534,000 76,500

1,706,400

2,433,700

2,789,200 1,407,900

1,048,700

1,125,200 1,125,200

455,700 455,700

1,549,300 1,549,300

310,000 310,000
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Family time in Milan

Vother ©heard about this senvice and aminterested
Hust ! enrol?
Famly Tune No.
Mother: Must I have a medical chedh-up?
Il No
Vother When must | come?
I'T. When you want, during the howrs when we are
open
Morher: Must 1 notify you first?
171" For now, no,
Mother: How long must I stey?
FT+ Foras long as you hke
Mother' Could I even stay 1oday?
T Centamnly.
Mother- Iam amazed!

This mother’s first chuld was i a day care centre and she
regidurly visus “Family Tune wuh her vounger duughuer,

Tcmpa per le Tamighe in Milan (‘Family ume’)
openced its doors in carly 1986 and has
become an informal drop-mn centre where
parcnts can get together and bring their children
with them It is open for a few hours a day. It
does not require regular membership or regular
attendance. Largely because of this low- key
approach and its open. fleaible style. the Centre
has managed 1o attract mothers who are shy,
isccure and 1solated — a group who are the
mest neglected and who have the greatest need
for support and guidance.

The Centre offers anyone who takes care of

children (parents. grandparents. brothers. sisters.

baby sitters) the chance to meet each other.
spend time together, discuss common problems,
and participate in actvities with their children
with the guidance of the staff. It also offers
parents the opportunity to leave their children
a safe place for a few hours with people they
know and trust,

Isolation

Like any other big city, Milan suffers from
problems of indifference and anonymity and a
lack of the traditional sociai networks. The
support of the extended family has disappeared
as families become more nuclear. They have 1o
turn to educational and social services whose
ideologies and methods they do not share.
Values are imposed on them and they are not
encouraged to express their own ideas and
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needs, Inany case. such services are targeted
mainly at so called “high risk” tamilies. [t is the
tamilies 1 the “grey area’” whose needs are not
met

These patents (mainly mothers) who do not
know how to express then problems and needs
require gwidance and sipport both n learning
commumeation skhills and in their emotonal
development. They are also 1olated trom cach
other as there are veny tew spaces in the aiy
where adults and chifdren can either salely or
comventently meet For such parents. the child
becomes the centie ot therr world. an
increasingly private concern,

Although Milan has an outstanding reputation
for providing hindergarten schools covering
some 93 per cent of the child population
between 3 and 6 years of age. the needs of
children under 3 years and their families are
madequately met. Only nine per cent of these
children (less than 3.009) can be accommodated
m the city’s 65 day care centres. and they are
largely children whose mothers are working, The
day care centres are costly and cannot be
reproduced on a large scale. Nor. it is argued. is
# necessarily the best solution for young
children and their famihies. No provisions exist
for children from disrdvantaged working class
families whose mothers are home-bound and
1solated and most in need of support.

- - Low-cost alternative - - - —

Tempo per le Fumiglie, supported by the
Foundation since August 1985, has cvolved into
a low-cost flexible alternative 10 the day care
centre. based on family self-help and para-
professional involvement. combinmg cducation
and other support services.

The children attending have to be accompanied
by a member of thewr family or a baby sitter. The
premises are designed to allow free play as well
as large group and ‘corner” acuvities. Mothers
and other care givers are frec to participate
children’s activities. to observe therr child at
play. or simply to read and chat. This ritual “tea
talk™ 15 a time when educational or other
problems can be raised with staff members.
Project director. Dr. Susana Mantovani.
describes the style of the project as “one of
respectful listening. in order 1o establish
informally. a good relationship between parents
and professionals’.

Before these families can help themselves. they
have to be encouraged to express their needs,
Reorientation on the part of the professionals
{the social workers) is of primary importance in
otder that they learn to recognise that the family
tepresents the irreplaceable earning cortext for
the young child. and the stability of the family is
sigmificantly determined by the educational style
and communicative processes used by the
parents,

These professionals are taking on the role of
trainers of parents who will. m their tun,
hecome para-professionals, At the same time, a
network of baby sitters is developmg. The result
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————-— Interviews - - -

Maria, a mother aged 39

When I received the letter about Tempo per le
Famiglie, I thought. ‘too good to be true’. 1 came
to the Centre with mistrust. I had a 27 month
old danghter named Francesca, and | was
expecting Marta. Francesca attended the Centre
ftom the very beginning, and now, Matteo, my
son of ten months has joined her. Next October,
Marta will enter kindergarten and I'll go back to
work. I'm a nurse at San Paolo Hospital.

The Centre has helped me to talk about my fears
and anxieties. It was an important support in my
relationship with my eldest, Francesca. I would
say a technical support. It was here that [ came
to realise my role as a mother, which isn’t
inborn, as people often believe. Moreover, | had
a glimpse of the problems of other mothers, and
I *discovered’ my neighbourhood. I've lived in
the same street for 14 years but 1 didn't know
anybody before I came to the Centre. Now,
walking around, I see many familiar faces. The
Centre has given us a feeling of solidarity even
outside the premises.

For my three children too, this has been a
valuable expenence If I want Marta to hurry up,
I have only to say. ‘come on, let’s go to the
Centre.” And she is ready in no time. It’s one
thing to meet people in the park where it’s
impossible to establish a real relationship, and
quite another to come here. The only problem is
that the Centre has become too well known and
too many people want to come. There's not
enough room. Other centres like this should be
opened in all parts of Milan,

Nadia, a mother aged 28

I come from Egypt and I live in Milan with my
two children. I'm often alone. I heard about the
Centre from the pediatrician at the Consulate.
Last October, I started coming here, out of
curiosity. I met other mothers and their children.
I learned to play with them. I didn’t expect
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much, but 1 was pleasantly suiprised at feeling
well accepted. It was like being at home.

My eldest child likes to come kere. She learns
lots of things, like putting her toys in order.
She’s speaking better Italian now and even
corrects me whon I make a mistake. Being alone
at home drove me crazy ~ it made me tense and
I beat her. Now I feel more relaxed and she too,
1s more conhident, and less fanatically attached
to me. The other mothers have helped me as
well. They came to see me when I was in
hospital having my second cluld. ! no longer feel
alone.

Riri, a child care worker at the Centre, aged 43
I came to work at the Centre when it opened in
February 1986. Before that, I worked at the
Unmarried Mothers' House in Via Pusiano in
Milan, and following that, in a nuisery school.
To me, this experience at the Centre sums up all
my career. Here, it’s different from the nursery.
At 2 nursery school, you are alone with the
children because parents as a rule are working
people. Here you find both adults and children
together. It’s up to you which of the two ~
mother and child - needs more of your help.

There’s the mother who entrusts you totally with
her child and chooses to stay with other adults.
We let her do as she likes in the beginning but
there comes a time when she will stay with her
child and we teach ner how to cope in this
revised role. At the Centre I can observe the
dynamic relationship between mother and child.
I've plenty of time to watch, which I didn't have
at nursery school.

If I should go back to work in a nursery now, I'd
devote more time to mothers. | remember a little
airl who called me ‘mummy’ and her mother,
Riri. It took me months of talking with her
before I could sort out the confusion. There are
not, and there cannot be fixed behaviour
patterns. One family is different from another.
The anxieties of some mothers are often linked
to our own anxieties.

The work is emotionally demanding but very
satisfying. I consider it as the best opportunity in
my whole working life.

Carla, a child care worker at the Centre,

aged 27

I came to the Centre after seven years in a
nursery school. What attracted me was the
chance to relate with mother and child together.
At first, I was scared. The novelty of it made me
uneasy but I grew out of it. 1t was difficult to get
used to the mother’s presence. Before, if a child
wanted attention while I was talking with its
mother, I stopped talking altogether. The child
came first. Now they are both as important to
me. Both can share my time and attention.

Besides. | got used to mothers from different
walks of life. some culturally very different from
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left: Carla, at work i
the Centre

my own. Before, I had difficulty understanding a
housewife, finding it easier (o talk with a
working mother. But now I don’t need this
affinity before I can talk 10 a person.

Probably next year, other Centres will be set up
in Milan and we'll train the staff for these new
places. I wouldn't dream of leaving, even 1f my
work has increased and my salary has not.

Rita, a babysitter aged 30

I'm a graduated teacher but I'm working as a
babysitter while waiting for a job in a primary
school. I look after two children. one in the
morning and one in the afternoon. I bring them
both to the Centre.

I first came here two years ago. I've learned how
to play with children and got ideas on different
activities suitable for them. Even the meetings
and discussions ate useful. At school, I didn't
learn much about child care — here I've learnt 1t
in the field. Giovanni, one of the two children |
babysit, first came here with his mother. then
with me. I'd like to work here as a childminder’

Monica, a babysitter aged 22

I've been atiending the Centre since it opened.
My mother received the letter advertising this
new initiative. I'd qualified as a teacher and was
waiting for a job in a primary school so I started
babysitting.

I brought the girl I was looking after four
mornings 4 week. She likes the place a lot and
she’s made great progress since the beginning.
For me, it’s a terrific opportunity. Home's a
solitary place for a babysitter and a child - the
same as for a mother and her child. Coming to
the Centre has solved this problem of solitude.

Here I've been able to put into practice the child
care theory I'd learnt at school. What I like most
here is that I can look after other children
besides the one I'm babysitting. She's now two
and a half years old. I'd like very much to

continue working here. L
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v a mised system of day care, tanuly
participation, parent-tun groups. and supervised
child mindir

Empowering mothers

Mothers are bemng ‘educated” in two mam ways:
hustom therr discusstons and compirisons ol
therr own experiences with then childien, the
protessionals help them to tormulate then
cducatonal goais, second. they fearn to observe
their cluldien, and from this 1o plan
developmental activities for them, agan with the
help ot the protessionals,

The counselimg aetntues planned onginally aie
moving towards exchanges where participants
are encouraged 1o Jook for their own answers,
The vivble results are that mothers are more
mterested and competent in dealing with thetr
children and more assertive about therr own
possibihuies, In addition, batches of adolescents
ate bemng tramed in child miding, with the
project heeping a Iist of trustworthy youngsters
who could baby.t,

Mothers drop into the Centre at times that sunt
them best Many are etther mvolved 1 group
work with other mothers (parents” groups) or m
activities with their own childien and other
children (play groups). or both. The staff play a
tacilitating role where possible, such as
suggesting refevant discussion themes and
providing some structure to the discussions, If
parents ash specihically they can recene ad hoc
psyehological and educatonal counselling but
comphicated cases are referred to specialists.

The dynamism of the project can be seen in the
way responsibility is being handed over. The
part-time project team 1s increastngly delegating
the momitoning of actinvities and parent education
to the regular staff employed at the Centre who,
m tuin, are gradually leaving the organisation of
children’s play-groups completely 1 the hands of
the mothers

Baby-sitters

At the same time. the Cenure is also providing
training and educational support and hinks to
people who take care of culdien They have
dlready conducted tour baby sitters” courses at
another centre, the Free Time Centre, for young
people (16 and older) who want to take care of
childrer Mote than 100 tramees have completed
the course. Tempo per e Lamiglie provides the
teachers, and the possibiliny for supervision of
on-the-job trammg both at the Centre and at the
homes of mothers who otier o help.

At the beginming, cnldren’s attendance at the
Centre varied between eight and 20 cach day By
the end of 1987 over 150 elldien and therr
mothers, fathers, grandparents, older siblings o
childninders could be found several tmes a
weeh 1n the Centie, takimg part m a range of
activities, In contrast. a tradittonal day care
centie with a statt of 12 educdators and five
support workers only caters tor 60 childien, with
no parucipation fron the famihies
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The Centre s catering to more than 300 of the
2.000 families with children aged urder 3 vears
who bive i this inner city area. one of Milan's 20
districts. Some 20 per cent ot the families seived
by the Centre are genuine “problem™ tanulies who
are not normally reached through the dav care
centies o1 other enisting serviees

Asunves of the tamihes attending the Centie i
November 1986 tound thut the mgjonty of the
children attending (70 per cent) were aged
between band 3 vears Only two per cent were
over thiee while 22 per cent were under one
Neatly two-thirds of the children were brought
to the Centie by thenr mothers while only two
pet centwere brought by then tathers, Baby
sttters brought 17 per cent of the childien while
the others were brought by grandparents. wints
and uncles, and sibhngs, The backgrounds of the
parents were mined, retlecting the mivin the
arca where the Centie s sitwated Some 24 pas
cent ot tathers and 17 per cent of mothers were
protessionals and teachers, while 35 per cent of
tathers and 29 per cent of mothers were blue-
collar workers

Ihere 1s no comparable expenence o lempo per
le Tamughie in Ttaly and the education authonty
ot the crty of Mitan will be working with the
project for another three years o retine and
istitutionalise the model as well as to develop
the origimal centie as @ demonstration and
tramimg base in order to disseminate this model
to other areas m the city)
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The future

I'he plan s that the model will be
institutionalised as a new torm of carhy
cducation m Milan's educanon system and be
transteried to three othicn setings with ditterent
charactensties and needs The traming
programmes tor the protessionals and para-
pratessionals working in this tvoe of laatity will
be turther dL\LlOpLd and retined.

At the same tme. the Cenue will provide
support and traning to other centies which have
A similar approach, indduding imited support to
mindtines outside Milan, Already 20
nwunicipahties throughout northern and cential
ltaly have approached the project for technieal
assistance. Tramimg will also be extended to the
statt of day care centres and hindergartens which
the ity washes to make more tlenble and open
to parent imvohvement

Mcanwhile, the popularity ot Tempo per Ie
Tamighe continues This s best demonstrated by
the “stiching mothers’. mothers who continue to
come to the Centre even though therr childien
have reached the age ot four and are now 1n pre-
school As one mother requested. Ehsa goes to
kindergarten now so she doesn’t need to come
any more. but can I Yes, she can. and
turihermore. the Centre will tramn her to become
& para-professiondl chitdminder. giving her the
opportunity to contrtbute trom her own
evperience

Tempo per le Tanuglie is constantly entering new
fields. and conunually discovering new insights
and possibitities for the tamrlies. It has been
apthy deseribed as a “focus tor mnovation’ L

feft the cnld care Cennre
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A quiet revolution

n unusual kina of revolution 15 going on 1n

the remote Connemara region of Ireland. For
the first ime ever. mothers” (and fathers’)
imvolvement s being sought in the education of
their children. This dramatic change can only be
fully appreciatec agamst the background ot
profound 1solatrn and neglect that has been
expertenced by these communities.,

The holidav-maker’s view of Connemara on the
west coast of Ireland is a romantic one — white
stone houses and thatched 100fs. quaint
inhabitants, rugged cliffs. wild rolling bogs and
purple mountains — in short. a captivating
beauty.

But it 1 precisely the 1solation, the scarce and
dispersed population and the neglected
infrastructure *hat have contributed to a people
suspictous of the outside world. where facilities
of every sort are completely inadequate. and
where mothers ate fighting a lonely bawle
bringing up their children on their own,

The Gaeltacht

Connemara is one of the Gaeltacht areas. where
Irish is primarily spoken. the others being Kerry.
Mavo and Donegal. all in the west of the
country Today, out of a population of 3.5
million. some 35000 speak Irish as their main
language. Although the Irish language was losmg
ground in certain parts of the country in the
19705, the reverse is happening now and Inish is
gaming in strength.

Irish 1y the fanguage spoken at home in the Guel-
tacht whereas English is used elseshere, 1tis this
confhlict of languages. and the failure to make
special provision Jor this, that has further
contributed to the barren environment faced by
mothers and their children in these areas.

The project

The project = Parent-bascd carly education for
Gaeltache children — began in 1981 and 15 now
completing its second phasc. The first phase
until 1984 focused on community-based acdon
embracing broad and multiple aimms withm a
small area. In its second phasc. the project
concentrates on eatly childhood cducation and
active parental involvement over a widet
geographical area. through the use of home
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visiting and a programme of pre-entry o
primary school.

The isolation faceu by mothers i the counties of
Conner.aa and Kerry, where the project is in
operatton, cannot be over-emphasised. Both
soctal and medical services are appalling with
very tew doctors. no midwives. one public health
nurse tor a large area. and one social worker
when available Hospital and special medical
care can only be found in cities miles away,

Many mothers 1eported that their babies were
born in the ambulance on the way to the clinic.
Alcoholism remams one of the major problems
in these areas with its inevitable consequences
such as battered women. child abuse. and so on.

Home visiting

One of the most important features of the
project today 1s the home visiting scheme, which
began with a pilot § rogramme limited to a small
crean 1985 This followed the failure of the
carher naionrar (small scale play-school)
eaperience which was complemented by home
visiting. The distances. the inclement weather.
the time. and the expense were too daunting for
such a scheme to suceeed.

After a total of 60 visds. the two field workers
employed by the project got agreement from 16
out of the 32 mothers they visited to participate
in the scheme, but none ot them were prepared
1o act as visttors themsclves. As the visits
continued. 1t gradually became clear that the
mothers were unwilling to take on the role of
visitor because of their lack of confidence and
commitment. The project staff were also scen as
people with professienal expertise. despite their
best efforts to avord giving such an impression.

During the pilot phase the field workers became
convinced that only a mother from the locality
who understands the aims and objectives of the
scheme, and 1s willing and able to act as a home
visitor. can do the job well. She can explain the
scheme to other mothers in the area and
persuade them to take part in it.

The freld workers became aware that certam
aspects of the mothers™ personalities adversely
affected their child rearing practices. They had
poor self images and a nariow concept of their
tole as mothers of young children. sceing it
almost eaclusively as a carng role. They also
lached the ability 1o see that they could make a
valuable contribution to therr children’s
cducation from carly infancy rrespective of their
own educational attainment,

Armed with the experience of the pilot phase
and with clearer rdeas of the problems and
possibihties of such a scheme. the project staff
decided to test 1t in a sample of six arcas n the
autumn of 1986. By the middle of 1987, a total
of 17 mothers were sisiting some 200 homes in
thiee of the sample areas in Connemara and
Kerry, Each home sisitor was vistting 12 10 235
familics once a month, In West Kerry alone, five
mothets were vistting 95-10G per cent of all
mothers with young children.
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A pre-entry workshop

In cach area the project staff had been able 1o
make direct contact at an carly stage with
potential visitors. Having gained their interest,
they persuaded them to talk to their neighbours
about the new idea and 1its puipose. Mothers
now meet outside the conteat of the home visit,
sometimes without the home visitor being
present,

Pre-entry programme

The pre-entry programme is aimed at parents ol
children who are about to begin primary school.
but it can be adjusted and extended o parents of
children at junior and semor mfant levels, The
pre-entrant materials are assembled by both
teachers and parents and are used by parents
with their children at home so that they can
acquire some baste shills betore the shock of
entering school.

About
the pre-entry ———
workshops

‘}Iaving sent my first child to primary school
five years ago I was very disappointed that
the classroom situation was so traditional. This
year | sent my second child to the same school
and imagine my surprise when the school invited

Both parents and teachers work together in the
production of curnculum related matenals, the
teachers workmg overtime on a voluntany bass,
Groups of teachers trom cight sehools are
meeting with parents every two weekhs for two
hours m the evenings, Parents aie also
collaborating n other aspecets ol curticulum
development which retlect the child's own social
environment, An example s the ‘Atanue project’
which traces Connemara’s links with the sca.
particulatly 1ty historie boat butlding schools.

There v a need tor culturally relevant matenals
in Irish and matenals ttom Dublin have to be
adapted to local chicumstances and abso
translated into lnsh. Moreover. in the Gaeltacht
itself, the Irish language hias Jocal variations

This home-school Tink s being strengthened m a
variety of ways home vistting by teachers:
individual parent consultations with teachets at
school. parental participation m school projects.,
and meetings and workshops for parents on
spectal topies such as health, education o1
curticulum

Remedial teachers

The project’s remedial teachers have played a
stgnthicant role i the inttiation and deselopment
of both parent-oniented and teacher-oriented
detivities, and in changing the attitudes of
parents and teachers towards cach other's 1oles
in the education of young children

The tirst remedial teacher. whose appontment
was sanctioned by the Department of Education
to suppott the project. found that the problem of
cducational retardation in the area could not be

parents to be involved in workshops which
would help parents and their children prepare
for school. | noticed that the classroom looked
more attractive than it had five years ago. At the
workshops. we parents talked about our four-
year-olds who would be starting school in
September. The teacher was very interested in
listening to us and learning all that she could
about our children. We made materials together
such as simple story books, scribble pads and
collected suitable rhymes.' (a parent)

54fter many discussions with the other
teachers, I decided to get my parents
involved in workshops. The thought of these
workshops frightened me and I really did not
know what I expected of the parents, what good
would it do them to participate, what good
would it do the children? I found on the night of
the workshop that the parents were very
interested and asked many questions about
school and they showed a willingness to help
their children. When the children came to school
two months later, I could not believe the
difference between them and the children who
came last year. To these children, their first day
at school was the most natural thing in the
world. I knew then that this was the best idea we
ever had and now I could see the great potential
of these parents and that we could work together
as a team.’ (a teacher) =
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solved by a teacher operating the standard
remedial programme. Instead. a more
compichensie appproach was necessary,
cmphasising preventive measures. This requires
increasmg the myoivement of teachers with the
problem, and more eftective support from
parents at from.

Axs the programme develops. there s an
increasing tendency for the remedial teacher to
provide guidance and support for her colicagues
in the schools rather than giving al} the remedial
lessons herself In this way. she s able to devote
mote ume to the organisation and direction of
activities aimed at parents and teachers and
provide support for a sabstantially Targer
number of schools and teachers,

Positive changes

Th. project has come a long way. after what
seemed ke msurmountable problems at the
begimning. Ingramed attitudes and prejudices
reimnforced over the years are finally being
broken down. Mothets are beginning to aceept
the visitors into their homes and they are
beginming to 1ealise their own potential in
helping their children's development Teachers
are learning to aceept and appreciate parents
imvolvementin then chitdren’s education, Local
tesources are bemng tapped in the production of
cducational materials,
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Existing services such as the Education
Department ana Udaras na Gaeltachta (the
ageney responsible for the protecdon and
development of the Gaeltacht) have come to
realise that the involven ent o1 mothers iy
cssential to any deselopment of the communities
i the Gaeltacht areas which have their own
partcutar needs, Unless official services take
these into account. they will have no effect on
these communitics

The projecte anown as Vintearas na Oilean
(prople of the islands) comes under the sngs of
Udwras na Gaeltachea. in the past, Udaras
mainly provided capital investment such as
housing, iisheries development. and small
industires, This 1s the fist time 1t s supporting
stich a human development project as Muntea-
ras Torergn investment. as elsewhere m Iieland,
has only brought jobs for a mited number of
years, The companmes moved on when the period
of tay advantages expned
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Dissemination by radio and video

A revolution 1s also going on in the
dissemination of the scheme through the Irish-
language local radio network. Following nitial
publicity when some of the home visitors and
mothers were mterviewed., both project staff and
radio personnel are producing a training course
which will be broadcast.

Video 1s increasingly popular for obvious
reasons: the isolation of the communities anl the
lack of entertainment faeilities, very littte of
which is i Irish. The project sees video as a
crucial medium for dissemination and has

Mothers
and visitors —
speaking

‘I find it easier now to make progress during
my visits to this family. Initially this mother
didn’t understand her own role in tackling
child rearing problems or difficulties.
While we discussed various themes from
month to month, not a lot of progress was
recorded because this mother was

* inconsistent in trying out an agreed
vy approach. Now having discussed a
S difficulty during the visit, and having

tried out an agreed approach
consistently all during the month, she
found it worked. She is now more

her child rearing practices and
experiment with new approaches.
(Triona, home visitor)

‘I woke up to a dark and dreary morning and I
knew I would be hiousebound for the day. My
day brightened somewhat for me when I
remembered that Aine, our home visitor, would
be visiting us today.’

(a mother)

‘I look forward to your visits because during the
visit [ get an opportunity to speak to you about
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approached Udaras for financial support in the
production of video programmes. Two general
videos, explaming the work ot the project. have
alrcady been made,

The future

The foundations have been Lud but they need
further development and strengthemng. The
diferent government departm ats mvolhved have
become aware of the potential of the projc  and
are now willing to contribute m their respective
areas. The Department of the Gaeltacht is
shifting policy from capital investment towards
human development: the Department of
Education 1s involved in the pre-entry
programme and the home-school hink: a speech
therapist. a social worker and a psychologist -
all from the Western Health Board - are already
worhing with project statf on an ad hoe basis.

From isolation and neglect. there are now signs
of hope for these communities, n

my children in the Irish language. I'm not
afforded this opportunity very often because
am regarded locally as a "blow in” who has no
Irish.

(a mother)

‘I noticed on my visit to Family 17 that the
mother was feeding Heinz Baby Dinner to her
14 month old child. I suggested that good
wholesome food (giving examples) would be
better for the child. The mother thought that the
child was too young for this type of food but
agreed to try out some of my suggestions during
the coming month. *

(Aine, home visitor)

‘Since last month’s visits, two of the fathers have
been forced to emigrate to England and America
respectively. On visits to families no.12 and 10,
found the mothers to be depressed, lonely and
overworked.’

(Aine, home visitor)

‘This mother admitted that she used the
television as a babysitting service to keep the
children out of her way. I noticed that each time
I visited, the television was constantly switched
on. Following our discussion, she selected
suitable television programmes for her and the
children, discussing the programmes’ content
with the children. She agreed to switch off the
television occasionally.
(Bernie, home visitor)
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Western Hemisphere

rom the Arctie tundra ot Alaska to the shanty

towns of Buenos Aires in Argentina. the
Foundation’s work in the Western Hemisphere
covers @ broad spectrum of settings, During
1986-1987 approval was given for support for
15 new projects to challenge the dinady intage
tacing children in this region

Nearly 20 per ¢ent of the population of Latin
Ameticd and the Canbbean are childien under
ten vears of age More than half of these children
grow up in conditions of extreme poverty, many
sutfering from malnutrition and peor health, The
scareity of educational. health and other services
characterines both the rural arcas and the
growing poverty belts around major cities, In the
United States. reductions in social weltare
eapenditures. recession and a growing gap
between the privtleged and the underprivileged
have fett many more groups of people vulnerable
1o social, educational. cultural and material
deprivation,

The Foundation's earliest mvolvement in this
region was 1n the Caribbean through support for
the Baste Schools programme in Jamaica. These
community-based pre-schools, which onginated
in the mineteen-thirties, represent the cfforts of
parents to provide at least rudimentary
education services for their children. using
whatever resources they can mobilise
Foundation support has encouraged a focus on
preparing the children for hfe. rather than the
earher emphasts on simply preparing for school.
which was the ongnal concept behind the Basic
Schools programme This approach has also
been successfully demonstrated by Servol
(Service Volunteered for All). a Foundation-
supported project m Trimdad and Tobago (see
Spectal Report. page 50).

The Foundation has worked with the Social
Centie in Dommica and s now supporting a
project which is focusing on the needs of teenage
parents and their children. A project m the
Nethertands Antilles and Aruba is concerned
with upgrading the quality of care and education
for chiidren aged 0 to 4 vears. focusing both on
institutions and the famuly.

The Foundation’s focus in South America has
been on the development of low-cost, alternatine
approaches. which mobilise family and
community resources together with the
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improvement of exsing services and increased
coverage through new approaches The emphasis
v on children’s total development. including
health and nutritton. and the encouragement of
culturally relevant concepts, practices and
matenials through curriculum development, The
traming of para-professionals and the retraiming
of conventionally-oriented professionals to
enable them to respond to the challenge of non-
tormal. community-based programme inttiatives.
has been a specific feature.

In both Colombia and Peru. the Foundation-
supported projects have been successful in
upgrading the quality of pre-school education
and care i the areas where they were operating,
and are now being used as mode! for national
programmes. The work being done in the Costa
Atldntica area ol Colombia s described in the
speeial report on page 45, In Argentina, projects
have been concerned with the development of
home-based carly education 1n depressed urban
and rural settings. and the upgrading of primary
cducation. In Venezuela, para-professional pro-
motores have been used to work with
communities in the barrios of Caracas to
encourage better chitd reanng practices. while a
new project will undertake a similar approach in
more rural arcas. In Brazil. a network of mine
projects is concentrating on home and
community-based. non-formal approaches to
pre-school education which address the child's
total development rather than being confined to
overcoming school fatlure

The growig number of projects in Latin
Ametica. and the increasing amount of
information and educational materials bemg
produced by them, has ted to the establishment
of a resource and documentation centre, based
at the Centro Iternactonal de Educacion y
Desanrollo Humano (CINDE) in Colombra, The
Centre will collate. extract and cireulate reports.
artieles and other specialised materials withm
Latn Amenica

The Foundations work in Central America
began m Nicaragua in 1981 with a project to
tram locally recruited para-professional pre-
school teachers to develop low-cost carly
childhood and parent education imtiatives in the
taral arcas in the notth of the country. In
Meatco. a Foundation-supported project s
eatendmg the coverage of a national pre-school




programme to 1each indigenous Indian. rural and
margmal urban communities,

In the United States. the Foundation's tocus has
been on the empowerment of parents and
comnuntties to develop their own resources and
build up individuat and colective conscrousness
of their ability to support their children's
devetopment. Projects are working with
indigenous minorities such as Indian and
(Eskhimo) communities: teenage parents in run-
down neighbourhoods of New York: Hispanie
families in the State of New Menico. families
living in acutely deprived environments such as
public housing in paits of Boston and the rural
arcas of Appalachia. and educationalty-
disadvantaged Black families i the Deep South,

(/
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Nicaragua

The concept of the parent as prime educator.
which is expressed in pracuice by the projects m
this region and elsewhere m the Foundation's
worldwide programme. was reinforced at the
Fourth Western Hemisphere Seminar, held in
Lima. Peru m 1986, which took this theme as its
topic Other opportunities for project statf to
share experiences and exchange 1deas occuried
in 1986 at a workshop involving all the
Foundation-supported projects in the United
States. and at a 1987 meeting in Rectfe. Bravil,
which brought together representatives trom all
the Brazihan vrojects, L]
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Commitment |
in DAl

Initiated Duration Total to Committed
December 1986-1987
1987

Centro de Investigacion y Promocion

Educativa y Social (CIPES) (Centre for Research

in Educational and Social Development)

Chaco parent education programme 19/9 9 1,844,800 451,600

Consejo General de Educacidn, Provincia del

Chaco (Directorate of Education, Chaco

Province)

Proyecto MEVAL-Resistencia. curnculum renewal

and retraining elementary school teachers 1981 5 1,391,300 19,300

nght the Chaco parem - oy e sl T R o o ARIES _,,}537;:‘;:",\,“,,(
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education programme, g ivan s ’ y Ly as Nl Wk : : p
Argentina, playing a
game of ‘cobweb’

Centro de Investigacion y Promocién

Educativa y Social (CIPES) (Centre for Research

in Educational and Social Development)

Family-based pre-school programme in marginal

areas of Buenos Aires 1985 4 719,000

Universidad Nacional de San Luis (National

University of San Luis)

Proyecto Cruz del Sur: parent education and

informal pre-school groups In marg:nal urban

areas 1988 3 590,900  590.900

Governo do Estado de Pernambuco, Secretaria

de Educagdo (Pernambuco State Education

Department)

Projeto Arco-Iris comprehensive pre-school,

family and community programme 1984 7 1,982.900 1,255,800
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Prefeitura do Municipio de Sao Paulo,
Secretaria de Educacgao e Bem-Estar Social
(Municipality of Sao Paulo, Education and
Social Welfare Department)

Involvement of adolescents as para-professional
monitores in pre-schools

Governo do Estado de Piaui, Secretaria de
Educacao (Piaui State, Education Department)
Projeto Poti. educational alternatives for pre-
school children in a deprived urban area

Universidade Federal do Parana (Federal
University of Parana)

Projeto Araucaria. non-formal pre-school
programme In a depressed urban area

Prefeitura Municipal do Natal, Secretaria de
Educacgao (City of Natal, Department of
Education)

Projeto Reis Magos education and care for the
pre-school child

Fundag¢éo Educacional Padre Landell de Moura
(FEPLAM)

Home and community-based child development
programme, Porto Alegre

Federal University of Santa Maria

Pre-school education combined with parent
education and home-based stimiulation in a rural
area, Trés Barras

Fundacao Fé e Alegria do Brasil
Upgrading the quality of cornmunity-based day-
care In favelas m Rio de Janeiro
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Initiated Duration

1985 3
1985 3
1985 3
1986 3
1987 3
1987 3
1987 3

Commitment
in Dfl

Total to

December

1987

1,218,000

799,300

692,400

561,000

697,200

402,800

719,100

Committed
1986-1987

561,000

697,200

402,800

719,100




Commitment
in DAl

Initiated Duration Total to Commutted
December 1986-1987
1987

Secretaria de Educacao do Estado de Mato

Grosso (Mato Grosso State, Education

Department)

Projeto Bocawva restructuring urban social

centres into family and child development units 1988 3 090,000 690.000

Universidad del Norte (University of the North)
Costa Atlantica early childhood programme, and
dissemination 1976 12 2 569,500

Centro Internacional de Educacién y

Desarrollo Humano (CINDE) (International

Centre for Education and Human

Development), Medellin

Proyeto Promesa. home and community-uased

education. and dissemination 1977 1 3,815,500 9,500

Centro Internacional de Educacién y

Desarrollo Humano (CINDE) (Internaticnal

Centre for Education and Human

Development), Medellin

Resource and documentation centre for

innovations in early childhood care and education 1987 3 375,000 375,000

Ministério de Educacion (Ministry of

Education)

Non-formal early childhood programme in rural

areas 1988 3 1.138.500

Departamento Administrativo de Bienestar

Social, Alcadia Mayor de Bogota (DABS)

(Department of Social Welfare, City of Bogota)

Ciwudad Bolivar in-service training and alternative

approaches to community care and early

education 1988 4 977,900 977,900

Ministry of Education and the Social Centre
Pre-school eaqucation project 1977 9 386.700

Ministry of Education and the Social Centre
Children of adolescent mothers 1986 3 472,200 472,200

University of the West Indies, Centre for Early

Childhood Education

Establishment of low-cost resource centre for

support of Basic Schools 1984 6 609,100 101,300

Ministry of Education and University of the

West Indies

Programme for teenage mothers and therr

children 1986 3 1051000

Ministry of Youth and Community Development

and University of the West Indies

Basic Schools training and development

programme for high-risk areas on the North Coast 1387 3 981.600 981.600

University of the West Indies
Advanced studies n early childhood education 1987 3 197.700 197700

+1




Commitment
in DAl

Imtiated Duration Total o Commutted
December 1986-1987
1987

Secretaria de Educacion, Direccion General de

Educacion Preescoiar (iinistry of Education,

Directorate of Pre-school Education)

Non-formal pre-school programme for culturally

peripheral communities 1984 4 1.285.400

Centro pa Desaroyo di Antiyas (CEDE Antiyas)

(Centre for the Development of the Netherlands

Antilles)

Improving care and education for the young child 1986 4 1.273.500

Ministerio de Educacién (Ministry of

Education)

Pre-school and community education 1 rural

areas 1981 9 2.387,600

Ministerio de Educacion (Ministry of

Education)

National centre for the traiming of professionals

working in non-iormal pre-schooi programmes

Ate-Vitarte 1985 6 2.818.000 1,333.000

SERVOL (Service Volunteere- for All)
Regional training for professional and para-
professional pre-school teachers 1983 6 2130100 1,166.700

Ministry of Education and SERvOL (Service

Volunteered for All)

Development of non-formal programme of early

childhood education and care in high-risk areas 87 3 1,299,400 1,299,400

University of Alaska
Cross-cultural learning for young famiies in
Alaska 1979 9 1.875.100

Committee for Boston Public Housing Inc.
Early chitdhood education and self-help 1984 6 2.344,500 1,288,500

Denver indian Centre, Inc.
Early childhood services for urbanised American
Indians 1985 3 1.019.900

Community Studies Inc., New York City
Infant care and parent education for teenage
parents 1985 3 990.800

University of New Mexico, College of Education
Hispanic family education programme 1985 6 2310900 1258700

Federation of Child Care Centres of Alabama

(FOCAL)

Upgrading day-care services and parent

education 1986 3 1,505,100  200.200

Vanderbilt University, Nashville, Tennessee

Maternal and infant education in deprived
communities in Appalachia 1987 3 1,212,800  1,212.800
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Commitment
in DIl
Initiated Duration  Total to Committed
December 1986-1987
1987
Universidad Metropolitana (Metropolitan
University)
Alternative integrated pre-school education 1985 3 844,200
Ministerio de Educacion and Fundaprin
(Fundacion para la Infancia) (Ministry of
Education and Foundation for Childhood)
Proyecto Paraguana community-based formal
and non-formal day-care with para-professional
mothers :n & semi-rural area 1088 3 600 100 600100
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Special report:

Colombia
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Developing

communities on the
Atlantic Coast

PEVEIBEFS

luldren under seven vears of age have been

descrbed as tperhaps the most detenceless
group 1 Colombia’. At feast two mithon ot this
child poputation ot just under tine million (1983
census) suffer from malnutrition and “lack the
basic conditions necessary for normal emotional
and psychological growth”

In 1974, the Colombian government passed Law
27. which tevied a two per cent tax on the
salaries of all workers to pay for the care of pre-
school chitdren in the country and gave the
responsibibity for providing this care to the Iimi-
tuto Colombuno de Bienestar Taniliar (1CBE =
Institute of Fanly Weifare). In 1976, the
Unoversidad del Nore (Unmorte) in the iy of
Barranquilla formulated a proposal for a project
tor the integrated care and development of pre-
schoof children on the Atlantic coast In 1977,
with Foundation support, the project was
imtiated m the community of La Playa

Thus began a fruitful relatonship between the
thiee orgamsations. The expertences gathered
trom that one sinall area have now been
broadened to other areas. including the intenor
of the country. In s fatest phase, the model 15
being used by the Government in its nationwide
Bienestar Fanuliar (Fanmly Wellbeing)
programme, with Uninorte providing back-up in
resources and traming. and in evaluation

The project is an eacellent example of how a
uniersity can work with a communtty. and how
then respective participation can contribute to
alleviating the deprivation faced by the
communtty, the fanuly. and the ¢hild,

The project has succeeded i bringing
communities together. instithing a sense of
solidarity, while at the same time. mereasing
awareness of therr problems and solutrons and
their capacity to act On the other hand, the
university involvement has made students moic
awaie of the marginal Ining conditions ot a large
proportion of the population. resulting in a
commitment on therr part to do something

about 1t.

La Playa
La Playa is a typical depressed coastal fishing
village where 30 per cent of the 4.000

inhabitants ate below the age of seven,
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Most of the women work i the home. Pubiic
services m the regron are extiemely unrehable
and mcomes are low The project worked with
thiee main socrd units the family. the guarderiv
o1 day care centre, and the community ts
objectines were o mvolve the community i the
provision of speaiahised educational services for
pre-school childien. to develop a pre-school
cuernculum appropriate to the local culture and
evajuate ity appheation. and to mprove local
living standards through the use ot the
university’s spectahised shlls and services

Pre-school centre

The pre-school centre. managed by the
aniersity. was established in an abandoned
primary school. This served as a base for
deseloping an experimental curricutum in
teaching practice for the univeraty students, as
well as for nutittional.

psychological and health services provided by
the university to the community.

From the beginning. parents were encouraged to
participate in their childien’s education A rota
system was estabhished for all mothers working
in the centre who assisted the teachers one
morning (wo or three tumes a month. At first, the
mothers observed how the teachers worked and
exchanged 1deas with them on the children’s
behaviour. But fater they started o play a more
active role. working directly with groups of
children. The teachers also visited homes 1o
advise mothers on how they could best
contiibute to theu children’s development.
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ahove a projea presschool
The community programme

Initatly 1t was difficult to get the commumty to
become mvolved i self-help activities because
ol attttudes of fatal resignation, the result of a
tadition of highly centralised. government
deaision-making. A committee was formed. and
with the help of the University’s engineering
faculty. the community constructed children’s
recreation spaces, installed public latines,
provided street lighting, planted tices. and
formed various culturat groups and an entire
tootball league
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The people’s morale was raised by their new
awareness of their capacity to do something
about problems in their environment. This was
followed by adult education classes where the
women 1n particular learned shills such as
sewing. wedving and baking. and before long.
some were beginning o carn an income from
these activities

Models of pre-school

After ten years ot cducationdl intervention, the
project has arnived at three forms of pre-school
provision Tiiston La Playa. the original day
care centre 1s now a centre for a wider
community education and dction programme,
and 1s also used as a demonstratior: and -
senvee traning centre for professionals and
para-professionals.

Sceond. in three severcly deprived urban
communities 1 the mdustrial sector of
Barranquilla, where malnutrition among children
was sull above 70 per cent. fogares comunales
(community centres) are established 1 the
houses of members of the community Each has
wo para-professionals to ook after 235 children.
assisted by mothers of the children, The mothers
learn about child deselopment, health eduecation,
home nursing, cooking and nutrition. In
addruon. the hogures comunales act as meeting
places for local youth groups who are
encouraged to initiate all kinds of community
action. This 1s particutarly crucial when drugs
are castly available and drug abuse 1s common,

The third form of pre-school provision is i
Salgar. a rural communy almost entirely
dependent on agriculture, where the fiegar
veanal (neighbouthood pre-sehoe) centie) has
come 1nto being. and children are cared for by
para-professionals and mothers, This centre
cooperates with the primary school. the tocal
health centre, and the national literacy
programme 1 providing services to the
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commuiity while a parent education programme
reinforzes learning at home,

Thus qor the first ime m the Costa Atkintica, a
pre-school curnicatum 1s taking mnto account the
family as an educational agent. The project
argues that pre-school intervention which does
not also ¢nrich the hife of the family and the
community can only be a partial success This is
creating a change n attitude. encouraging the
community itself to find solutions to ther
problems and ways to improve thar iving
conditions.

The professoss and students of the unnersity
play an mmportant role in the project On the one
hand. they provide traiming in the areas of
health, education and psychological development
of children. On the other hand, the experience
they have gamed from the project heips them in
their research and evaluation of the model. But.
perhaps more important for the sustamabihty of
the project, many of these students are now
holding positons in 1CBE and other institutions.
providing opportunities to disseminate the deas
and methods which have been developed.

After the consolidation of the La Playa
waperience. the project is now concentrating on
o arcas: traming of professionals from 1C Bl
and the Mingstry of Education who willl in turn,
picpate para-professionals at both university and
community levels and second. ¢stablishing finks
with other Colombian universitics to disseminate
the models developed in La Playa.

Train:.

Traming s at thiee lesels, the community,
government, and unnversity, At commumty fevel,
the aim s to organise the commumty. mobitise
the young and old. and to use parents as
cducational agenis At the gosernmentad fevel
technictans of organisations traditionally
rendering services to childien such as the
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Ministry of Education, ICBE, and sENA (the
adult education service) are tramed 1o mprove
their services, recognising the socto-cducatr mal
input Atunnversity tevel students from the pre-
and post-graduate programmes are intensively
tratned both to participate - and evaluate, the
process of developmg the communmity around he
needs of the ehld.

Casas comunales

Cdsds comtoales ate community centies whieh
provide a sumulating environment tor the
childien The mothers themselves express then
satisfaction with the care provided to then
childien. noting the good diet. the increased
verbal qualities ot their childien chablan may)
and more mteractuon with all tamily members
(includmg fathers) at home,

The Casa Sun Ternando s in the hou.2 of o
community member which has been returbished
by the project. It is in a squatter area, well
known for its high rates of delinquency.
Approximately 25 children between two and sin
years of age attend the acuvities organised by six

mothers. A rudimentary kitchen, bathroom, and
furniture have been provided parually by 1CBI
with the addition of donations from the
community The building 15 clean, with a vard
where the childien can plav

The Hogar Nueva Colombiaw i an area where
violence 1s common. The Haogur consists of a

kitehen. a bathroom and a farge classtoom where

appronimately 85 childien are w the care of
cight mothers trom the community Thew mam
concern ts that the childien stay ott the sucets
whete there i danger.

So tar itis estimated that the Costa Atlantica
project has benetited more than 20,000 childien
and adults i the Atlantieo tegion
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Government programme

The project is now an ae torm ot a ot venture
between the Cnnversidad del Narte and 1CBE and
ts providing traimnimg and research tor the
national Hogares Tamiiares (lamily home-based
pre-schoolsy programme announced by President
Barco. who was clected in 1987 This campaign
against ‘absolute poverny™ s to be achieved

thror Jh the setting up of low-cost. community
based. pata-professionally run centres for the
cdre, nutttton and education of pre-school
children Tois anteipated that the programme
will have reached one and a hali million ¢hildien
by 1992

The overall arm of the project s to ensure that
the emerging hiogares fumiliares otler a genumely
developmental. and not merely custodial, carly
cyperience for childien The target 1 20,000 ho-
gares and 2,000 supervisony statd. Traming
pachages are bemg developed to mect the needs
of the ditferent categories of workers

Theres hope vet tor those two mullion childien
under the age of seven, “perhaps the mo.t
defenceless group n
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— Interviews — ——

Etilcia Ortiz, a mother in La Playa has been
owner of a panaderia communitaria (community
bakery) for four years.

Q:  How did you become trained?

EO: With SENA (The Adult Education Service)
which the project referred me to. Many

mothers in the community went through

this course. There were 20 of us and in the
beginning we all worked here. The Univer-
sidad del Norte and SENA helped us to buy
the furnaces and other necessary materials.

How was the initial group organised?

right: Etilcia Ortiz
far right: Beatriz
Mendoza de Montaiio

The Director of the Hogar Infantil (pre-
school centre) proposed the idea. She
discussed the importance of opening a
bakery with a group of mothers. We agreed
and formed a group and requested an
instructor from SENA.

Q: How did you know about the project?

EO: We have children in the hogar infantil and
it’s there that we got to know about it. It
was also at the hogar infuntil that we
mothers got organised, including those who
do not have any children. People from the
project and SENA came every week 10 see
how we were getting on at the bakery.

Q: What benefits have you gained from the
training programme?

EO: Many benefits, thanks to Uninorte and
SENA. They've helped me and my family.
We didn’t have a house, but they helped my
husband and I find work and we're now
able to have a house. I am most grateful for
my work in the bakery and the pride it
gives me.

Q:  How do you think other communities can
benefit from the sort of programmes in
which you have participated?
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Equally well. By forming similar groups,
they can achicve many things. One person
can't achieve much whereas a group can. A
group unites the community an¢ they can
work together to get results.

Q:  How does your family feel about your links
to the programme?

EO: They are very happy about it, especially my
husband. They're happy to sece me having
my own work.

Beatriz Mendoza de Montaiio has 25 children in
her Hogar Comunitario (community pre-school)
in the barrio of San Salvador. She has been
doing this work in her home for seven years,
with the assistance of the project. The children
come each day and are given a meal when they
arrive, followed by activities together with their
mothers.

Q:  In what way has the project contributed to
your personal development?

BMM:In an important way because I have been
feeling very alone since my children have
grown up and I don’t have them here any
more. The project gave me the opportunity
to work. In the beginning it was difficult
because my house suddenly became noisy
and busy, but later I got used to the
children. Now, at the weekends, the house
feels empty without the children present. 1
feel happy that I'm helping my community
and all the mothers are aiso happy to be in
the hogar.

Q:  What changes have you observed in your
life, your family and your community?

BMM:Before, I was communicating very little
with other people in my community. But
now I have formed relationships with the
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mothers. whom I enjoy working with and
helping. It’s an important experience for
me because I was timid before.

Q:  And your family?

BMM: My work is of great benefit to my family
because my husband is a pensioner and his
pension is not enough to live on. My
children can now finish their university
courses.

Q:  What influence has the project had on the
development of the children in your
community?

BMM:Many children here are rebels, they speak
little and are not sociable. The children
adapt well to the hogar, even the very
young. Those who didn't know how to talk
have learned to do so, and can now relate
to other children. The mothers have
benefited greatly because many of them are
working »nd now they can leave their
children safely at the hogar.

Liliana Peinado de Rosa worked with the
project and is now with ICBE. She is Director of
the Hogar Familiar (family home-based pre-
school) in the Zona Negra in Barranquilla. She
has 120 children under her supervision and is
responsible for the direction and administration
of the hogar and the training of para-
professionals in different areas.

Q:  In what way has the experience you
acquired in the project served you in your
work with mothers and children?

LPR: What we've been able to do here is as much
as what we did in the project. It's taught me
a lot, especially the work with the
community. It’s given me the tools to reach
the mothers. The group work has also
benefited me greatly: we formed study
groups with people from the community.

In La Playa we were working with marginal
sectors of the population. In principle, we
try to apply the knowledge we acquired
from university, but through the experience
of working in the community, our
knowledge reaches a higher level. That's
what I've learnt and that’s necessary for my
work.
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Francis J. Royett V. is a psychologist in the
project and is also responsible for traming. He is
working as coordinator in the Cesar area,
following the agreement between the Universidad
del Norte and ICBF. He trains technical personnel
from ICBF, the jardineras comunitarias (pre-
school teachers) and other educaticnal agents
working in the area of integrated care of pre-
school children and in the area of community
development.

Q:  In what way has your experience in the
project served you in your work as a
professional?

FJR: In many ways. Wuaiout that experience,
perhaps I wouldn't have been able to do as
much in my work. As a professional, it has
shaped me a lot. The contact which I had
with the community from the time I was a
student has largely determined my choice
to work in the social sector, and this has
helped me to learn more about the region |
live in and my country as a whole. That
experience has been significant in directing
my knowledge to an area which has
demonstrated little results, but above all, it
has helped me to reach the people whom
we work with.

Q:  What aspects of your work with the project
have made the most impact on you?

FJR: They are varied. but especially the way in
which our marginal communities live —
their precarious conditions of living. To see
how, in one small area of a few square
metres, five or more families live, side by
side with the animals, and having no basic
facilities. To see what a desperate state
titey are in has helped me to empathise
with them. This is vital for our work here.

Q:  How sigmficant, at the personal level, is
your work in the project?

FIR: Itis important as a process of sensitisation
and becoming aware of the reality in my
country. It 1s significant also in the growing
relationships | have with the people, and
most important of all I think, is that secing
such a reality necessitates that 1 do
something because community work is a
part of my life .
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he Canbbean Lite Centie project m Trimidad.

T\\thh the Toundation has been supporting
since 1983, provides pre-school teacher taining
tor students from all over the Cantbbean, To
understand how this project came about. its

rationale and its activities, it 1s necessary to

go back to the beginning of Servol (Service
, volunteered for all). its parent
organisation

T I 1970, Timdad and Tobago erupted in
) aseries of rots:a result of the
deprivation, poserty and unemployment
aggravated by a fall in ol prices. In

September of that year, two men -

Gerard Pantin. a local Catholic priest
" tramed as a high school teacher, and
Wes Hall. a famous West Indian
cricheter — went to the ghetto area
of the caprtal, Port-of-Spain. to sce tor
themselves the conditions of the people Ining
there Fhey ashed them what then problems
were and how they could help.

Servol: the beginning

Within a year. they helped the people of the arca
equip themselves with sport and reereational
tacilities, turniture for community centres,
tpewrtters and other equipment. and even jobs,
Ihis was the beginnimg of Servol Nothing was
given tree - people had to mvest their own time
and money as well, Servol's contribution was
organisational and technreal expertise, finance to
bolster therr meagre funds. and most important
of all a willingness to histen to what people were
saying and to help them to rebuild therr
confidence mn themselves.,

In mid- 1971, the Foundation approved a grant to
the tledgling organisation to support youth work,
vocational training. nursery sehool education
and 1esearch

Training the untrainable

Participants in Servol activties come almost
entirely from the poorest areas with the fewest
facthties and the least hope They are young
people who have esther been neglected by, o1
pushed out of. the educational system teenagers
who have been labelled untramable and
unemployable Once they have been through the
Servol experience, a high proportion of them
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find jobs o1 start therr own busimesses. Others go
on to turther education. some of them retuin to
Senvol as traners and instruetors

The vocational courses otter traming in difterent
trades (plumbing. welding. masonsy. carpentiy,
electires, auto-mechanies, printig, catenng)
with basie shills such as literaey and numeracy
But the key teature 18 providing opportunities
tor partcipants to deselop selt-hnowledge and
contidence

All the tramees spend part of thenr ume looking
atter children m the pre-schools Servol has set
ap. they also provide care tor elderiy people in
their own homes. and assist at Servol's centres
for street vagrants, The tramees themselves are
responsible for eleaning and mamtaming the
premises they use. and tae majonity of the
centres were butllt or renovated and adapted by
them.

Over half ot Servol’s income dernves trom its
own tramees who obtamn building or catering
contracts

Life Centres

In the course of helping thousands ot
indivtduals. Setvol arinved at a set of prnaples
whicin. in the Tate seventies, led to the concept of
‘Lite Centies . struetures designed and organtsed
to bap commumities grow and develop out of
poverty. and which encompass all aspects of
community hife.

The Lite Contre s deseribed by Father Gerard
Pantin. the founder of Servol. as ta centre
coneerned with the emotional, moral and
sprritual development of these young adolescents
who had come trom deprived tamily situations,
in which all this development. traditionally
passed on from tamly te child. was noticeably
missing

Winning a community's trust

The Servol method of Iistening and responding
taught the workers very catly on that one of the
most ettective wass of mobthising a fragmented.
unmotivated community, s to begin with a
programme for then duldren. The nursery
school then becomes a sott of histening deviee
through which you can histen attentisely to what
the people tell you about themselves, thar
leaders, then hopes. then disappointmenrts, and
their plans for the future. it enables you to
mtenene respecttully in the hives of the
community by hstening to them and ensuring
that they play an mtegral part in both the
plannmg and the implementation of the
proposed project”

All the pre-schools setup by Senvol are statted
by young women trom the areas where the
schools are located and they reeene traning
through Servol Also operating fiom the pre-
school 1 a health programme. in which a nuise
and paramedical workers go from village to
village. cheehing children’s health, giving talks to
adult groups. and holding regular chintes
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Outreach programme

I'tom the beginnimg. Seivol welcomed visitors
who came mainly trom other Canibbean
terntories to see what was bang dore Some
ashed Servol to set up simtlar organisations
their own countries, others asked tor advice vo
that they themselves could setup such
organisations, while some wanted Scnvol (o tram
people who could work along similar hines an
their own communities This mterest led Servol
o Iitiaic an vuticdadh progiamaie in 19810 o
disseminate the Servol experience elsewhere in
the Caribbean.

Potential leaders from other countries were
nvited to spend periods varying fiom a few

weehs o two years, looking at Servol’s work and
to dectde what part of the programme was
relevant to their own situations,

Teacher training

Most pre-sehools in the Caribbean are run
privately by mdividual women. chuiches or
voluntary orgamsations and nowhere 1s pre-
school education fully funded and supported by
government, As most of the areas are poor, the
teacher s rarely able to do more than support
herself and 1s unlikely to have moie than
primary cducation, Few teachers understand how
to promote developmental programmes with
children and therr parents, relying instead on
ote learmng Lach teacher may have between 15
and 40 children under her care

The need for intensiie ttmnimg programmes for
these teachers s crucal if substantial changes
are to be made m the preparation of voung
childien for entiy to school and to enhance then
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ali-round development. Servol's tramimg system
1s designed to brmg untiained vorng women to a
high fevel of understanding ot child deselopment
and to help them acquure the shills they need to
work within a community setung, This approach
1s unique for the region

Fhe Nurseny Teacher Traimig Centie opened
Fanuary J98T wath 27 students mcluding seven
from other Cartbbean countries, Yhe course con-
sists ot one year of tull-time study and teaching
praciice fotlowed by two years supervised
internship mothenr own communiies The pre-
school teacher traimng curtieulum 1s combined
with leadership tramming and communny
development Duning the course. the tramees are
imolved i community projects of their choice.

Tramces have consistently complained of the
fack of indigenous resources and materrals
within the regron Low cost, eftective, and
culturally relevant learning materials are needed.
and creating them is part of the course In the
process, tramees learn more about the concepts
they are tnvng to demonstrate and how to
communicate them to the children and parents,

Some reports on Servol graduates

‘Andrea works in a most depressing environment.
She is surrounded by indifferent teachers ... 1n
spite of her negative environment, Andrea
manages to be upbeat, positive and pleasant. She
is flexible regarding colleagues and the
community's indifference to what she is trying to
accomplish.” (Antigua)

‘Brunette spoke very positively of her Servol
experience in relationship to the Dominican
situation. She was handling problems with
parents very well; was active in a community
clean-up project and is hoping to take the
examinations needed to qualify her for
government certification. She wants to remain a
nursery school teacher but aims at opening her
own school if the Government does not upgrade
salaries.” (Dominica)

‘Joan mentioned several imtiatives that she had
taken with parents and seemed to be quite proud
of her activity in the commumty. She reported
that she was beginmng to break through to the
other teachers. They were now seeking her out in
problem situations and accepting her monitoring
and guidance in the normal day-to-day routine.’
(St. Lucia)

‘Anne Marie and Elizabeth’s nursery school is
now considered one of the best in Grenada in
terms of the stimulating environment of the
school and the evident preoccupation of the
teachers with the planning and implementation
of their programmes. What was also apparent
was their desire to draw the community into a
wider project but the political situation is still a
strong barrier to communities getting together.
(Grenada) ]
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Recognition

One of the problems faced by Servol and the
graduates of its pre-school training course 15 that
the qualification is not recognised by any of the
governments in the region This is both a cause
and reflection of the low status, small salaries
and lack of facilities available to pre-school
teachers. However. during 1987 Servol reached
agreement with the Unnersiiy of Oatord, i (he
United Kingdom. for accreditation of 1« training
course.

The scope and coverage of the pre-school
teacher tramming pregramme 18 being eapanded n
tesponse to expressed needs The aim s o train
an additional 500 teachers from the 1egion by
1990 who will be responsible for between
10.000 and 12.000 childien.

At the same time. educational support services
provided by Servol to other Caribbean
territories are being extended. with the ulumate
goal of a network of “small Servols™ along the
ishand cham. Local supervisors will be trained n
the expectation that local teacher traming and
resource centres will be set up in selected arcas.,
Two of these have o far been set up. 1 Grenada
and in St Lucia Locally based supervisors are
crtical o the funcnomng of the early childhood
programme while the Canbbean Life Centre m
Trinidad wilf continue o be a resource base for
ex-tramnees. providing a flow of funds. materals
and advisory services

Adolescent parent programme

A new inttative was tahen towards the end of
1985 incorporating the principles, theories and
worh of the previous 15 vears, in the Adolescent
Parent Programme. In response (o the pressures
tacing tamily structure in the Cartbbean as o
result of both industiial and social change. the
objective of this progiamme 18 to tram teenagers

A profile of the adolescents who apply for
entry to the Servol programme.

- They suffer from low self estcem through 12
years of contact with an educational system
which is largely irrelevant 1o their needs and
does not prepare them for life or employment.

- They have no sense of identity, either personal
or with any institution in the society.

- They have the weirdest ideas about their
bodies and none whatsoever about the way
their minds function.

- They are ignorant and hence careless, about
their health.

- Though often sexually active, they lack basic
knowledge about sexuality and procreation.

- They are undisciplined and unmotivated.

- They are suspicious of the world of adults.

- They often feel rejected by parents and
teachers.

- They do not seem to care about themselves nor
are they caring about others.

- The majority have either dropped out of school
or left school with no certification. a

o become well informed and caring parents. In
particular. it aims to sumulate and develop the
paternal mstinct in male adolescents whose
culture encourages them to believe that young
children are the responsibility of their mothers
only

Government priority

The new government, ciected m Decemoer 1986,
s mahking the rebutlding . { a vital education
system one of 1ts top priortties. Servol’s help was
enlisted immediately following the election and a
jomnt non-foimal education programme has been
inttiated. with Foundation support. which
includes a major expansion of community-based
carly childhood education and care. The
programme aims to establish 75 pre-school
centres. train 150 teachers, and create 6.000
new pre-school places within three years. By
August 1987, 40 new schools had already been
established and their teachers trained.

The programme bears many characteristics of
the Servol approach. Pre-schools are not to be
imposed on communtties. Instead. communities
are invited to request sueh facilities and. at the
same time, to identify what suppoit they
themsehes will contribute A key ingiedient in
the progiamme i« the example of the group of
pre-school workers that Servol has been traming
— approsumately 30 pre-school teachers a year,
halt ot them from Trintdad, Another aspect is
the adolescent training component. again an area
where Servol's eapertise has been demonstrated
over the years, Some 72 tramning centies are to
be set up throughout the countiy m a joint
Government Servol progiamme to tackle the
problems of adolescents,

Theie 15 also a plan to cieate 10.000 jobs for
adolescents aged 17 1o 19, a jomt ventuie
between the Mmistry of Industiy and the prvate
sector The arrangement with Scivol s that most
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of the young people concerned should first
undergo trammg at a Servol Life Centre before
being assigned to an appropriate job.

A new Caribbean society

Thus the Servol approach s being wadely
dissenminated through the naton and the 1egion.
A Ms Pameia Nicholson. Mimister i the
Ministry of Education. puts it *we have decided
to appomnt Servol as our agentin disseminating
tiie type of programmes they have proved to be
successtul and to give them a free hand to set up
a number of pre-school life centies all over the
country to administer to groups of children a
community-based educational progiamme”’

When the priest and the crichet star went into
the streets m the ghetto of Port-of-Spain in the
autumn of 1970, they laid the toundations tor
creating a new Canibbean parent, a new
Canbbean child and. ulumately, a new
Caribbean society. n

Part of the programme at the Life Centres
helps the teenagers to learn more about
themselves. Following are excerpts of reports
on the trainees:

‘] remember Horace, a former trainee paying a
visit to the Beetham Centre five years later,
holding by the hand an engaging two-year-old
whom he proudly displayed as i:is son.... He said,
“One thing I can tell you about this child, his
subconscious is clean and nobody going to
interfere with that.” ... there’s little doubt that he
had learned something very important about
himself and about bringing up children’

Another trainee whom we shall call Sylvia,
suffered from bouts of severe depression, due
largely to a very uncaring family situation which
featured a mother with few moral values and an
alcohclic father. When she was urged to enter
within herself and, over a period to time, to
resurrect those painful memories of childhood
which she had repressed, she found ihat this
resulted in a great deal of pain and a temporary
increase in her depression. It was suggested that
she discontinue the practice for a while but she
simply said: “I am still depressed but now ]
understand why and I know that my days of
depression will one day be over.”’ n

Comments of graduates of the three-and-a-half
month Adolescent Development Programme at
a Servol Life Centre:

‘At first, some of the students never said a word
and now they go out and speak in front of
anyone. Whatever little talent you have, go forth
and use it." (Nolyn Cazoe, 21)

‘When we came in as students we didn’t expect
the level of teaching we got. The teachers helped
us to build self confidence and a good attitude
towards life.’ (Gerard Guy, 17)

Guy intends to go back to school and further his
studies. n
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The
Foundation Network

artnership with the communiy 15 a key
Pcunccpl in all the Foundation-supported
projecets But the coneept of partnership also
extends mto the relattonships that have been
bult up. ard are continumg to grow. among the
many mesabers of the Foundation's worldwide
Network of projects and people who are
concerned with improving early childhood care
and education Networking 15 an open-ended
process which is mtended o serve the primary
goal of building 1 global perspective on the
needs of children and young tamilies and,
through this. to encourage more powerful
mittatives and leadership at local. regional and
nattonal level

The Foundation actively encourages a
continuous exchange of deas. esperienee. shill,
and matertals to enable projects to consolidate
and butld on the strengths of suceessiul
intatinves. to fearn the someumes pamful tessons
that emerge trom the less than successful
ventures, so that future programmes can avord
the same pittalls, and to inject a constant source
of new and mnovative proposals into the
Networh, so that a tlexible and attentne
1esponse can be maintained to the needs of
disadvantaged children

The process of networking goes on at many
levels inter-project visits o1 exchanges of statf
enable those concerned to understand in detail
how other teams work. their problem-solving
approaches and specifie skills: nattonal or sub-
regional network meetings enable projects
themselves to set the agenda and to begin
working toward making an impact on national
apptoaches o carly childhood cducation, based
on their own eaperiences The small-scale mter-
project eachanges focus on particular aspects of
the day-to-day pracucal work. national, regional
and international traimng workshops for project
statt serve to upgrade shills in plannmg,
implenienting and evaluating projeets. advisory
missions senve to rdentify potental project
pattners i a particular countiy, or allow for an
INTENSIVE CACTCIST T assessing the progress and
tuture opportunities of a spectfic projeet. and
major international seminars esplore i depth
one of the themes that cut across the work of all
the projects

In the 1986-1987 pertod. all these facets of
networhing were in evidence Pwo international
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seminars were held: the tirst in Lima. Peru in
1986 dealt with the question of *The Parent as
Prime Lducator Changimg Paterns of
Parenthood’. while the second. held in
Newceastle, Ausualia in 1987, ook “Children at
the Margin. A Challenge tor Parents. Community
and Protesstonals” as its topie (Brief summaries
of the seminars appear on page 61),

Sty advisory missions ook place duning the
penod Four of these were 1w projeets: s Lisbon.
Portugal to mprove the methods of elementary
school teachers: 1o the project in Glasgow. UK to
encourage family and community mtatines
which support young children: to the alicinative
child care services project in Malaysiaz and to
the project m Norway which encourages
breultural education tor young Saami children
All resulted m projects being extended tor
another phase ot work i order to consohaate
their inttial positive results. The mission o the
Nethertands Anrilles. which visted the early
childhood ¢are and edueation project at the end
of 1ts hirst year of operation, served to evaluate
the development of the project and advise on
tuture planning and implementation, The mission
to the People’s Republic of China, at the
imvitation of the Central Insutute of Educational
Research, led to the development of & project to
upgrade pre-schools mna rural provinee,

An annual event s a workshop in The Hague for
staff from new projects. These workshops allow
new project leaders to meet cach other and
Foundation staff and Trustees. share plans and
ambitions, and develop an understanding of the
relationship of partnership which the Foundauon
sceehs to build. This opportunity for an exchange
of views 1s being remforeed i many countries
through a series of regronal or national training
workshops imtiated by the projects. During this
peniod workshops have been held involving
projects m Boleswa (Botswana, Lesotho and
Swaziland). Brazl, Colombia. Israel. taly.
Kenya, Malaysia. Peru, Portugal. Singapore.
South Afnca. Spam. the United Kingdom and
the United States To further facihitate the
exchange of experience. nattonal networks of
Foundation-supported projects have been
established i Brazil, Istael, Ttaly, Portugal and
South Afnca.

Th small-scale eachanges that oceur constantly
among the projects have perhaps the most lasung
and profound impaet. Staff from the new projeet
i Moroceo vistted the tonger-established project
in Peruin 1986, followed by a reciprocal visit
from Peru to Moroceo i 1987, which provided
both projects with new msights, Six statf from
the projects in Thadand spent 12 days touning
the projects m Istacl and both the hosts and the
visitors found the exchanges of 1deas and
expertences profitable One of the home visiting
coordinators from an Israch project touted
similar projects i the Uk and hreland, and was
dble 1o use the experience as the basis for
organising workshops i Israel to share hes
finding . with other projects

These. and some of the many viher events that
have oecurred duning the period. are summarised
on the following pages to gnoe something of the
flavour of a vibrant network in action. n




A Selection
OfNetWOI'k evenlts The Foundation Network in action

during
1986 and 1987

January 1986 Advisory Mission to the Escola Comunidade Eco project n Portugal

Ms Margaret Valadian, Directer of the Abonginal Trarr.ing and Cultural institute,
was awarded the Order of Australia ‘for services 10 the corvimunity, sarucularly in
the field of Aboriginal education and culture’

Staff from the three Foundation-supporied projects in Poriugal (the HERA
network) met for the first time

Anational seminar on ‘Upgrading Child Care Centres in Malaysia’ was organised
by the Ministry of Welfare Services, which operates the Foundation-supported
Alternative Child Care Services project

February 1986 Four staff members from the project in Sarawak visited the project in Sabah.

Three staff members from the Bicultural Early Childhood project in Norway
visited the Umed project in Sweder to discuss their common experiences in
working with the Saami

March 1986 Evaluators of projects in Israel met

Professor Henning Johansson, Director of the Umed project, recerved
Sweden’'s highest award for innovative work in education, the 'Golden
Elephant’

April 1986 Wendy Dignan, coordinator at the Craigroyston Under-Fives Centre in Scotland,
UK, visited seven projects in Israel and described it as ‘an experience | will value
for along ime The opportunity to discuss and observe closely other projects
involved with families and their communities in another country 1s a chance
seldom granted to teachers '’

May 1986 Fourth Western Hemisphere Seminar, Lima, Peru, on ‘The Parent as Prime Edu-
cator Changing Patterns of Parenthood' (see page 61)

An exhibition of work of the Servol project in Tnnidad and Tobago opened at the
Commonwealth Institute in London, UK

Dr RosaElisaPerrone de Souza, Director of the Araucaria project in Brazil, spent
a week at the Costa Atlantica project in Colombia The pre-schoo! curriculum

used by the Colombian project has been translated and adapted for use by the
Araucana project

Directors of Israeli projects met
Two-day meeting of the three projects in Portugal

Project coordinators from the Programme for Early Childhood Education oper-
ating in Botswana, Lesotho and Swaziland met

The Milan-based Tempo per le Famiglie project was used as an example at the
national conference in Italy entitied *Towards an Ecology of Chiidhood’

June 1986 Dr José Amar Amar, Director of the Costa Atlantica project in Colombia, visited
Q the Amadora and RADIAL projects in Portugal

IToxt Provided by ERI
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The Connemara project in Ireland produced a video in Gaelic on the various
stages of child development

Five Foundation-supported projects in Asia presented papers at the Fourth
Asian Workshop on 'Child and Adolescent Development’, organised by the
Institute of Education in Singapore

The Andalucia project In Spain published the third pair of books in a series
intended for pre-school children and teachers and parents

Advisory Mission to the Partnership in Education project in Glasgow, UK.

Two staff from the Pilot Pre-school Training project in Morocco visited the Ate-
Vitarte project in Peru

A film entitled 'Who 1s responsible for the child?’ was shown on television in the
Netherlands Antilles and Aruba It was made in cooperation with the Foundation-
supported project for Improving the Care and Education of the Young Child

Mrs Mapitso Malepa, Director of the Entokozweni Early Learning Centre in South
Africa, toured several Israell projects

The Young Families Now project in Aberdeen, UK held a'Fun Day' at a park n
Torry, the neighbourhood in which the project 1s working. Nearly 500 people took
part

Staff from nine projects attended the week-long Project Staff Workshop held at
the Foundation’s headquarters in The Hague

The Arco-Ins project in Brazil hosted a training seminar on evaluation strategies
and techniques which included participation from three other Brazihan projects

Some 30 staff from all the projects in Scotland met in Glasgow, UK

Dr Carlos Leighton, Director of the Alternative Integrated Pre-schoo! Education
projectin Venezuela, visited Colombia to study the work of the Costa Atlantica
project

T e first meeting of all the Foundation-supported projects in the usa was held in
Boswon

e
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November 1986

December 1986

January 1987

February 1987

Professor Rui Berger and Dra Daivade O Braga, coordinators of the Poti project
In Brazil, visited the Araucana and the Fé e Alegna projects, also in Brazii

All three Foundation-supported projects in Portugal (HERA) participated i a
naticnal seminar for early childhood care and education specialists

Ailthe Foundation-supported projects in South Africa met in Johannesburg and
decided to establish a national network

The National Trades Union Congress, which operates two Foundation-
supported projects in Singapore. organised an international conference nn
‘Community Involvement in the Care and Education of Young Children’ which
was attended by nearly 200 people

A delegation from the Council of Europe visited the Mingardo project in ltaly to
discuss the roie of formal and non-formal education methods and community
action to promote education and socio-economic opportunities

Six representatives from projects in Thailand spent 12 days touring projects In
Israe!

The first meeting of the National Association for Bernard van Leer Foundation-
associated projects in Israel was held.

Advisory Mission to the project for Improving the Care and Education cf the
Young Child in the Netherlands Antilles and Aruba

More than 250 education specialists from around Spain met at a national work-
shop hosted by the Andalucia project

The Craigroyston Under-Fives Centre in Edinburgh,
UK, was praised for Its ‘innovatory and exciting work’
in an editorial In the prestigious Times Educationat
Supplement

Dr Janny Holwerda-Kuipers, Director of the Young
Families at Risk project in The Netherlands, spent a
week visiting projects in Edinburgh and Aberdeen,
UK.

The Alternative Child Care Services project collabor-
ated with the Asian Institute of Development Broad-
casting to produce a seres of television spots on
parenting techniques which were broadcast
nationally in Malaysia

Singapore’'s President, Mr Wee Kim Wee, paid an
official visitto the Institute of Education, where he saw adisplay of the work of the
Foundation-supported project to improve the cognitive and social development
of pre-school children.

A five-day workshop for 40 early childhood care and education specialists was
organised by the Ate-Vitarte project in Peru.

A four-day national seminar, hosted by the Arco-Inis project, allowed alt the Foun-
dation-supported projects in Brazil to meet together for the first time to discuss
options for the care and education of young children,

The new South African network of Foundation-supported projects organised its
first training seminar,

The three Portuguese projects (HERA) held a major inter-project meeting,
together with a national seminar attended by more than 180 educationalists,
government officials and politicians.

Two staff members from the Ate-Vitarte projectin Lima, Peru visited the Pilot Pre-
School Training project in Morocco.

Representatives from the Foundation-supported project working in the slum

areas of Caracas, Venezuela, appeared on a national television programime to
describe the work of the project
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Dr Marni-Luci Jaramillo, the principal investigator with the Hispanic family edu-
<ation programme in New Mexico, USA, was awarded the Anne Roe Award from
the Harvard University Graduate School of Education for het contribution in the
field of education to women's professional growth

March 1987 Coordinators from the Programme for Eatly Childhood Education m Botswdana
Lesotho and Swaziland held therr second seminar in Lesotho

DinaLipsky. from the BetaIsrael project in Israel. spent 10 days with projects in
the UK and lreland to study their home visiting programmes

Three stalf members from the Nicaraguan Ministry of Education, responsible for
the Foundaticn-supported Pre-school Project in Rural Areas, attended a three-
week traming course organised by the International Centre for Education and
Human Development (CINDE) in Colombia.

April 1987 Advisory Mission to the Alternative Child Care Services project in Malaysia.

ahore non-formal pre-
scheol programme for
cudtrally peripheral
convnittes, Mevico

Professor Henning Johansson, Director of the Umeé project in Sweden, gave a  above, on the edge of

series of lectures about the format and progress of the project at McGill Univer- — Caracas, enezuela

sity’s Department of Education in Montreal, Canada below: a camp for
Kampuc hean refugees in

The Khmer Women's Association, which operates a Foundation-supported Thatund

project in refugee camps in Thalland, acted as the principal host for the visit of

Briush Foreign Secretary, Sir Geoffrey Howe, to five of the camps

May 1987 The Foundation moved offices in The Hague
Advisory Mission to the People's Republic of China

Four representatives from the National Trades Union Congress.
which operates two Foundation-supported projects in
Singapore. visited child care projects In West Germany, The
Netherlands, Sweden and the United Kingdom to study the ways
in which the community and parents participate

A national workshop on adult education was hosted by CiNDE I
Colombia

The leader of the Trench project to involve parents from underprivi-
leged milieux 1n parent-run pre-school centres visited the project in
the Federal Republic of Germany which 1s working with mothers and
children from the immegrant Turkish community

\‘l
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June 1987

July 1987

August 1987

September 1987

October 1987

November 1987

The Moroccan Minister of Youth and Sport officially
opened the new training centre and model pre-school
being used by the Pilet Pre-school Training project in
Rabat

Advisory Mission to the Bicultural Early Childhood
Education project in Norway

A national conference on the Foundation-supported ug
Child Development Programme was held in Manches-
ter, UK, and was attended by more thaii 500 people.

Project staff from Sabah and Sarawak (Malaysia)
attended a week-long seminar organised by the Sara-
wak project on nvolving the community A key
resource person was Margaret Kabiru from the Kenyan
National Cer tre for Early Childhood Education.

Zimbabwe's Minister of Community Development and
Women's Affairs officially opened a National Training Centre for pre-schonl
workers

Mrs Mapitso Malepa, Director of the Entokozwen: Early Learning Centre, was
elected National Chairperson of the South African Association for Early Child-
hood Education, a multiracial grouping of centres and individuals working to
stimulate the development of early childhood care and education throughout the
country

A national seminar on Early Childhood Education in Kenya was hosted by the
Ministry of Education and the Foundation, and was attended by more than 80
participants.

A week-long training workshop was organised by the South African network

A first meeting of Foundation-supported prc,ects in ftaly was held in Milan,
hosted by the Tempo per le Famuglie project

Father Gerard Pantin, founder of Servol in Tnnidad and Tobago, was awarded an
honorary doctorate by Duquesne University of Pittsburgh, usA in recognition of
his work In education

The Foundation-supported projects in Scotland held a three-day meeting on
evaluation issues

A national workshop on promotoras was organised by the Resource and Docu-
mentation Centre run by CINDE in Colombia

Nine project staff attended the week-long Project Staff Workshop at the Foun-
dation’s headquarters in The Hague.

The Foundation-supported International Centre for Education and Human
Development (CINDE) in Colombia began advising the Ministry of Education in
Panama on training courses i early childhood education.

The Foundation's Honorary Consultant for the Caribbean, mr Dudley Grant, was
awarded the Order of Distinction by the President of Jamaica

Nearly 100 people attendz.i & weekend meeting organised by the HERA network
of Foundation-supported projects in Partugal

Third Eastern Hemisphere Seminar, Newcastle, Australia, on ‘ Children at the
Margin- A Challenge for Parents, Commiuntty and Professionals' (see page 61)

A meeting on the Child Development Programme was held in Dublin. ireland

A national seminar on parent education was organised by the Alternative Child
Care Services project in Malaysia

The Director of the Foundation-supported projectat the Museum of Education in
The Netherlands and the Deputy Director of the Museum spent 10 days in the
eastern United States and Canada examining how other museums use therr col-
lections so that they can be accessible and comprehensible for children

5() "’
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December 1987

A national workshop to discuss home-based pre-
scnool education was organised by CINDE in
Colombuia.

The National Trades Union Congress In
Singapore organised a seminar on ‘Farent
Involvement, key to enriching peoples’ lives’
which was attended by 200 people including
participants from overseas

Two leaders of Foundation-supported projects In Israel gave presentations of
their programmes to students from 18 developing countries studying early child-
hood education at the Mount Carmel Irternational Centre for Community
Studies

The Foundation-supported project in Peru — the National Centre for training pre-
school workers ~ published two children’s books in Quechua, the language of
the indigenous population in the Andes

A video made for the Flemish Training and Resource Centre in Ghent, Belgium
which iooks at the relationship between childminders and the parents of the chil-
dren, was premiered to an enthusiastic audience of press, childminders, and
parents
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International Seminars

rom its earliest days. the Foundation has
Forganiscd international seminars i order to
bring together practitioners and specialists 10
discuss a particular theme. The first of these was
w Jetusalem in 1972 and a scussed curtieulum
mn carly childhood education,

During the present decade. the Foundaton has
expressed its prictites in terms of three broad
themes which highlight hey 1ssues i current
social policy in most countries: "Childien of
migrants and mimerites’. "Children in exceptiondl
tamily crreumstances”. and "Children m crisis”,
The first of these was explored at a seminar in
Granada. Spain in 1984 under the titke
‘Mulucultural socieues early childhood
education and care’. The second and third topics
were the subjects of internatonel seminars held
durmg the two years under review, The tirst was
mm Lima. Peru i May 1986 undet the utle “The
parent as pnme educator changing patterns of
parenthood’, and the second was in Newcastle.,
Australia in November 1987 under the title
"Children at the margin: a challenge tor parents,
communities and professionals

61 ‘

The Foundation Network in action

left sepunar particpanis,
Chaldren at the Maigin,
Newcasde, New South
Wales, isnalia,
November 1987

The parent as prime educator

Peru was a most appropiate focaton tor this
seminar which was attended by 37 project
leaders and representanves of assoctated
mstitations from 18 countries. The semar was
maugurated by the Mimister of Educauon, Dr.
Grover Pango Vildoso.in the presence of Dia
Pilar Nores de Garcra, the wite of the President
of the Republic. In collaboration with the
I'oundauon. Peru has gone far i working out
and applymg ¢« model of low-cost. patent-
ontented caily childhood education.

Not surprisingly. the Seminar spelled out the
tole of the tamily i the development of childzen,
laving particular stress on the 1ole of the mothet,
‘mothers with poor sell-concept will pass this on
to then childien’. But msistence on the role of
the parent and the importance of the para-
professional does not deny the protessional a
role On the conuary. it demands of the
professionat an even nigher level ot
sophisticaton in supporting the front hine

wother and. of course. opens the way 10 a new




view of cost-etfectiveness, There was a clear
realtsation that “parenting is no longer an
amateur business” Equally, the dechine in the
quatity of family relatonships was not seen as
something which can be offset by deploving
armies of professionals. Whether in New York o1
Lima. the bottom line was clear: families have o
be hahilitated. not rehabilitated. not “cuted” of
some supposed deficiency. Gut of the
habilitation proeess parents emerge confident in
what they can give to their echildien and sure i
what they can do for their communities

Programmes for voung children still rate low on
the educational policy-maker’s scale of priontics
and the evidence brought to the table at the
Lima seminar of the social and economie worth
ot such programmes can have the effect of re-
shaping at least some of these prionties.

The report of the Seminar was published m
Lnghish in September 1986 and. subsequently. in
Spanish and Portuguese language versions, The
report has proved to be something of a “best-
seller” and. for the tirst time n the Foundation's
history. a reprnt of the English-Tanguage version
was undertaken

Children at the margin

In November 1987, 30 project leaders and
representatives of associated institutions fiom 18
countries were brought together by the
Foundation for an iternational seminar held at
the Newcastle College ot Advanced Education m
New South Wales. Australia The semmar was
officially opened by His Excellency St Nintan
Stephen. the Governor-General of Austrahia

The theme of the seminar gave an opportumty
tor participants to explore the complen set of
social. cultural. political. cconomic. 1chgrous.,
geogtaphic and environmental factors which
interact te creaie communities, fanihes and
inc 1duals who are described as margmalised.,

The Austtahian projects provided a constant
reminder of the seniousness of the problems
tacing marginalised communttres. working as
they do with Aboriginal communities. famthies
Iiving m caravan parks. and 1solated rural
families. Their expenience. and the experiences
of the partictpants from Asia. the Pacifie. Africa,
Europc and North America. demonstrated the
universal nature of the topics under discussion,
Clear pardllels could be found between, for
instance. the situation of Austrahan Aborigines
and indigenous populations 1n northern Europe
and North and Latin America. or i the
prospects tacing low-meome families w urban
areas i Singapore. Italy and the Umited States.,

The eaperienee of innovative programmes in
diverse settings points to the importance of
helping disadvantaged communitres to draw on
therr own resources in secking to affect change.
The possibilities for this change depend on the
establishment of a cohesive partnership of
tanuthes, communities, para-professionals and
professtonals working together to tdenufy needs
and the means of alleviating o1 preventing
marginalisation,

There are no simple solutions to the problems of
disadvantage and the semmar found no “miracle
cure’ Butit stressed the patamount importance
of mvolving communities fully m programmes
which requite imtratives that empower and
mobilise communities to take an active part m
tinding soluttons, rather than passively aceepting
the advice and services that are. far too often,
mmadequately provided tor them

Lhe report of the seminar was published by the
Foundation, in Lnghsh. i February 1988 ]
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Publications and Media

he penod 1986-1987 saw an mereasing effort
Ton the part ot the Foundation to
communicate more widely the tesults of over 20
vears” eapertence in the field of carly childhood
care and education.

The tirst Biennral Report. which was published
i 1986 and covered the work during 1984-
1985, also served to eaplain the origins of the
Foundation and outhned 1ts carly history in
moving from an institution with broad
humanitarian goals to one which 1s more
targeted on the educationai and other needs of
disadvantaged children. The Biennial Repon
generated a positive response from the projects.
project sponsors. gosernment ministries. Van
Leer companies. and a wide range of
internationdl and educational organisations.
many of whom commenied on the quahity of the
presentation. the clarity of the descriptions. and
most important of all. the impressive efforts of
the projects around the world to challenge the
effects of disadvantage in so many innovatine
and inspiring ways.

Another publication which has proved to be
popular was the summary report and conclustons
of the seminar on “The Parent us Prime
Educator” held in Lima. Peru i 1986. The
demand for the report was so high that the
Enghsh language sersion was reprinted. and both
Spanish and Portuguese versions were produced.

‘The Newsletter, a regular teature of the
Foundation’s publications programme sice
1971, underwent a major revision at the end of
1986 both in term, of design and content. Now
published regularly four times a year. cach issue
covers in depth a major theme of relevaice o
groups and individuals working i the field of
carly childhood care and education, utihsing the
eaperience of the Foundation-supported projects
to iltustrate the application of the theme in
practice. Among the topres covered in 1987
werer the multicultural conteat; the growing
phenomenon of teenage parents: the
development and use of educational materrals,
and health and nutrition. A special issue of the
Newsletter, The kommginnegracht Years' was
produced in 1987 when the Foundation moved
offices. 1t provided a selection of extracts from
the first 1o years of the Newsletter which
tthistrated some of the issues faced dunng that
ttme. With a growing number of projects in
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Spanish-speaking countries, 1987 also saw the
introduction of an annual pubhicauon. Boletin
Informativo. which provided a selection of
articles translated mto Spanish from the
previous years Newsletters,

Also during 1987, the Foundation launched a
senes of Occasional Papers with the publication
o a study by Walter Batker on *Early Childhood
Care and Education: the Challenge’. The second
i the series 1s “Mecting the Needs of Young
Children. Policy Alternatives™. by Glen Nimnicht
and Marta Arango M. with Lydia Hearn. The
series will continue to address 1ssues of major
umportance to policy mahkers, practitioners and
academies concerned with meeting the
educational and developmental needs of
disadvantaged children,

At the end of 1987, 4 colourful set of 12 posters
depicting the work of the Foundation and the
projects 1t supports was produced 1in English and
Spanish. These. together with the “Current
Programme’. which provides briet descriptions
about the major projects supported. and
exaplanatory leatlets describing the work of the
Foundation. completed the publications
programme duning the period,

However, another aspect of the communications
programme was the development and
distribution of video presentations, A new video,
‘A Way of Thinking™. based on the multiculturdl
education project for Saami and Torne Valley
Finnish children who live in northern Sweden.
wis produced m 1986 as the first in a series of
films especrally made tor the Foundation. Two
other videos. made duning the period on behalf
of the projects concerned. are mcluded i the
Foundation’s series of videos. These are "Adela’.
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based o9 the work of the project in Peru. and
t
Eompowening Young Refugees’ made i Thaland

Many ot the projects are becoming aware of the
potential of video to explan the work they are
domng to @ wider audience or for taming
purposes During 1986 and 1987 videos were
produced I or for projects in Belgium. Brazil,
Colombia 1reland. Mozambigue, The
Netherlands. The Nedherlands Anulles.
Nicaragua, Peru. Portugal and the United
Kmgdom,

Several projects have begun producing regular
publications In Singapore, one ot the
Foundation’s two project partners i that
country. the National Trades Unton Congress,
started a quarterhy journal, Nwtnre, i 1986,
attractively produced in Enghish and Chinese,
which aims to provide support for parents, care
givers, early childhood teachers, and health and
social seivice professionals. The Belgran Flemish
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Tramimg and Resource Centre began producing a
magazine, Kedo. for childmmders which has been
apprecratnvely received In Portugal. the RADIAL
project produced a bulleun, .4 Rede (The
Network) which helps to publicise the project's
work,

The Child Development Progiamme i the k.
the International Centre for b ducztion and
Human dovelopment (Cinpty m Colombra, and
the National Centie tor Lty Chitdhood
Education (NACECE) m Kenva have all produced
a consderable number of teaching and traming
materials for use by children. paients,
community members, para-professionals and
professionals
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the Peer Dducaton In the case of Kenyvao no dess than 16 dlustiated

Newsletter publihed y the hooks o storres tor children have been produced
Lederanon of Cluld Care
Centers of abama 15

by the project 16 difterent languages In most
cases, these are the st books ever to be
published i those fanguazes which are
specttically tor ehildren 1 stones were al
collected and edited by project statl from older
members of the communities concerned.
Similaity 1 Peru, the project has published two
Hustrated books tor childien, one of which has a
Quechua tent, the other having both Quechua
and Spamsh texts Quechua s the fanguage
spoken by the idigenous population 1 the
Peruvian Andes and these aice the fnst books to
be published for these childien

Q
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lejt Kido, publnhed
the Centre tor lraimng
mthe Care of the Young
Chdd Ghent Beleiam

Iwo books"Human Condrions™ and The
Cultural Transition | represenuing the last of tour
volumes to emerge from the project on human
putentdl supported by the Foundanon between
1979 and 1984 at the Harvaid Graduate School
ol Education. sy were published i 1986,
Another tour-volume set. pubhished 1n 1986 10
Colombra, summarised the indings of the Costa
Atlunuca projects and were supplemented by two
further books. also published m 1986, based on
the outcomes of the project

The list of publications produced by
Foundation-supported projects s tong, All
projects produce regular reports of then work,
some of which are amed at spreading a message
to a broader pubhe, In addition o those alread:
mentioned. projects i Belgium. Brazil, Malaysia,
Fhe Netherlands, The Netherlands Anulles and
Aruba, Portugal. Spam and Venezuela have
produced booklets and books during the period
under 1eview,

Fhese and many other project matenals are hept
on hle at the Foundation's Project Resouree
Centie e The Hagueo which disseminates copies
of materrals to projects engaged m simila
dctvities

The Foundation is mtensitying s eftorts to
promote the exchange ot relevant project-
generited maiernials as part of 1t networking
programe, and to share the Network's wealth

of expertence with concerned msututions and
professionals bevond the Network =
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Financial Report

he Bernard van Leer Foundauon 1s the

beneticiary sharcholder of Royal Packaging
Industries Van Leer BV, the holding company of
the Van Leer Group of Companies, the shares
and accumulated reserses of which are held
within the Van Leer entity by the Van Leer
Group Foundation, a separate body. The
Trustees of the Bernard van Leer Foundation are
as such also Governors ut the Group Foundation
and are assigned by that Foundation to form the
Supervisory Board of Royal Pachaging tndustiies
Van Leer BV,

The Bernard van Leer Foundation does not.
tself, hold any assets, nor does it receive income
other than what 1s annually made available to 1t
by the Van Leer Group Foundation. By its
statutes, the Group Foundation is required to
furnish from its income the funds necessary for
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the Foundation to carry out 1ts activities, The
contributions made by “third parties” mentioned
in the Accounts, are addiional monies made
avatlable as donations to Foundation-supported
projects by the Van Leer Group of Companies.

When the Foundation's Board of Trustees
approves a grant to a project, the monies are
carmarhked for the duration of the project. On
the basis of this carmarkng, the Foundation
commits itself, by means of a Letter of Grant, to
making available the appropriate sum for the
project. Thus the Foundation's Income and
Expenditure Accounts show funds reserved for
projects and not actual payments. However, the
carmarking of funds by Trustees and the
commitment of funds by a Letter of Grant do
not always take place in the same financial

year. L]
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Balance Sheets

as at
31 December

ASSETS

Van Leer Group Foundation
current account

Cash & bank
Debtors
FFyned assets

Sccured loans

LIABILITIES
Project commuments (1)

Creditors

Excess of aseets over habihinies

NETCAPITAL (2)

Nominal Foundation capual
General reserve

Reserved for carmarhed but not set

commutted project grants
Arailable for carmarking

Netcapital
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Dtl

2779100
372,725
140.272

301.077

546125300

792588

1,600,000
2.5300.000
8931500

6.582.543

1987

Dil.

70.825.757

74418931

S5404888

19.014.043

19014043

Dil.

69.777
19.272
121.511

583913

32248800

S31.041

1.000.000
2.000.000
6.776.800

5934208

1986

DAL

67.694376

68490849

52779841

15.711.008

15.711.008




1987 1986

INCOANT Dil Dt
\located by Van'teer Group Toundauon 27.500.000 27.500.000
Cancellation of project commetments 2794444 4.761.903
Interest 222176 23404
Aseellancous income ) 12 358 8318
30328978 32.293.625

FNPENDIURI

Actual commitme nis tor projects

and grants (3) 19,089,944 15,222,226
Programme service and Admimistiation (4 S.090.021 5.786.947
P achange rate ditferences 45,978 -

27225043 21.009.173

pr
e)
‘o
=)

Eacess ofmeome over expenditure 284,432

42
ty
4

30828978 29362
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Notes
on the Financial

ut(l{\, Mmceiits

1987 1986
GeNERAL
Allhitems in the fimancial statement are stated at
face value. unless otherwise noted
Tangible tived assets are valued at purchase cost
atter deduction of deprecration based on the
estimated Iifetrme of the assets,
The bank accounts in foreign currency are valued
at the rates of exchange at balance sheet date
The valuation of project commitments 1s based on
the rates of eachange at the ime o submisaon 1o
the Board of Trustees. taking mto account a
margin for future Huctuations.,
NOTES ONTHE BALANCE SHFETS DH Dt Dl DA
(1) Project commitments
Balance 1 January 52248800 S4287.744
Add
Total commitments for projects and grants 20 819300 21884276
dunng theyear
79008100 76.172.020
Fess
Cancellation of project comnutmenis 2794444 4.761.903
Yrojectinstalments paid 21661350 19 161.317
24435800 23923220
S ol2500 S2.248.800
Outstanding pavments to projects aie
scheduled as tollows N 25817.000
198S 23684000 17.733.200
198y 16,321,200 6,340,500
1990 10,678,900 2358100
1991 3Y2N 200
S4.612.300 52.248.800
o -

ERIC . ;
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Notes

on the Financial
Statements

IS S D ¥ N

(2) Net capital

Balance 31 Decembed

Movements

Eacessol Income over Expendiiure
Cancellaton of provision for Admimistiatne
Expendituie

Balance 31 Deceinbet

NOTESONINCOME AND
FAPENDITURE ACCOUNTS

(3) Actual commitments for projects and grants

Total commuments for projects and grants
monttored by Bernard van Leer Foundation

Less,
Actual commitments met by contributions
to projects by third parties

Netcommitments Bernard van [ eer Foundation

(4) Programme services and administration
Personnel

Programme serviees
Consultants
Stalt travel
Network support
Documentation and publications

Adminstration
Premises and eqmpment
Otftice expenses
Miscellancous and _oneral costs
Relocation oftices

lotal

70

1987

Di
15711008

3.303.033

19.011.043

26.819.300

7729350

19089934

4382340

144,430
429,423
103920

0277

200,053

79197
301 406
200,704
830478

2217622

8090 02)

1986

DiL

447556

284452

(%)

279.000

15711008

21.884.276

0.662.050

J01.179

oY)

000961

159910
245937
INN054

994,807

2786947
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Audittors” Report

We have examined the accounts of the Bernard
van Leer Foundation for the years ended 31
December, 1987 and 31 December, 1986

In our opmron. based upon this exammation the
Balance Sheets and the Income and Expendiure
Accounts together with the Notes thereon ginve
a true and tair view of the tmancral position at
3t December, 1987 and 31 December. 1986 and
ot the results of operations for the vears then
ended.

Moret & Limiperg

The Hagueo T Moy, TO8S
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Organisation
(July 1988)

Board of Trustees

J Kremers (Netherlandsy Charrman, Governor of
the Province of Limbutg

P Zusman (Istael) Vice Chairman, Professor ot
Agniedltural Economies, Hebrew Unnversity of
Jerusalem

My M.C Benton (Usa). Honorary Chair, Save
the Children Federation

W W Cross (LsA) President. Essex Machme
Works Inc.

V. Halberstadt (Netherlands). Protessor of Public
Finance. University of Leiden

L M Kretzers (Netherlandy). Vice-Chairman,
Board of Directors. Dutch State Mines

P I} Rich (France). President and (O, Societé
Générale de Surverllance. S.A

{. Samrén (Sweden). President and CFO. $AS
Service Partner

Administration
Executive Director’s office
Executive Director

Exccutive Duector
Destgnate

W.H Welling
M C E van Gendt

R Z Swaab Principal Coordmatng

Officer

Mrs AM Leendertse Personal Asaistant to
the Exccutive Director

J Keuhen Information speciahint

Consultants

G. Betancur Mepa Spectal Consultant for
(Colombia) Latin America

D R B Grant (Jamaica) Spectal Consultant tor
the Caribbean

Specral Consultant for
Austialasia

Mrs. J. Baiocehr (Brazil)

P Houmoller (South Afriea)

Y. Paz (Isracely
A. Haah M D

H Philp (Austialia)

Medical Adviner

Department of Programmme Development
and Training
A. W, Wood Deputy Executive
Director, Programmes
Deputy Dircetor of the
Department

Mo H LA, Zwitser
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M b AL Hartman
Wovan der Evken

Ms K Torhington
M. R.N. Cohen

Mo, J Brouwer
My G Teo

Departmental Secretary
Head. Studies and
Evaluation

Head. Traming

Head. Pubhications and
Media Unit

Programme Officer
Editorral Associate

Department of Project Operations
and Resources

NJA van
Oudenhoven
E Tonkes

My E K Jones
H. Schreurs
Mr. E.A Karting

Mrs €N Jimenes-
van Velzen

M.J. Mataheru

My, R.MUR Swinnen
Mrs. C. Deleronn-
Howell

Mrs. P Nimpuno-
Parente

Ms E B, Colthotf

Deputy Exccutine
Director. Operations
Senior Programme
Specialist

Sentor Programme
Specialist

Semor Programme
Spectaliat
Departmental Support
Officer

Programme Speciaiist
Programme Specialist
Programme Specialist

Programme Officer
Programme Officer

Programme Offieer,
Resources

Support Services

Administration and finance

ALAL Scheele

Sentor Administrative
Olficer

Travel, conference and visitors’ services

Mry P E. Visscher-
Verheusen

Head of Section

General services

My S M Peairson

[

J

Ottice Manager




Office:
Lisenhowerlaan 156
The Hague

All mail to:
P.O Boy 82334,
2508 FH The Hague.
The Netherlands

Telephones (070) 51 20 40
Telex 33678 balth ni
Teletay (070) 30 23 73

Desgn, Emmenk & Fmmenk. The Hague
Pumted by Albani by, The Hague
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RS

above, « presschool in
Heber Province. part of
the programme 1o
develop a system of
narnmg and on-the-job
support for pre-school
cducation m rural areas
of the Peopie s Republu
of China




