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PRDIGRAM EVALUATION FOR SCHOOL IMPROVEMENT

PART I. The Context

Program Evaluation: The Concept

Today's sound and fury regarding accountability might suggest that

educational program evaluation is a recent phenomenon. Not so! As

Nadaus (1983, pp. 3-22) points out, systematic assessment of the

effectiveness of schooling has been attempted repeatedly for more than

150 years. For the past 50 years the call for appropriate indicators of

school effectiveness has been heard loud and clear, both from within the

profession and c_tside it.

School administrators who ignore this call for evaluation are both

politically inept and professionally deficient.

What is this thing we call program evaluation? bbst simply and

directly put, to evaluate something, whether it be an educational program

or a new treatment for AIDS, is to determine its value. But there is

more to the matter. Numerous authors have concocted their own definition

of the term. As it turns cut, however, this multitude of definitions are

but variations an a theme. So, for working purposes, let us be guided by

the definition offered by Patton (1982, pp. 33-37):

The practice of evaluation involves the systematic
collection of information about the activities,
characteristics, and outcomes of programs, personnel, and
products for use by specific people to reduce undertainties,
improve effectiveness, and make decisions with regard to what
those programs, personnel, or products are doing and
affecting.

Note, then, elat program evaluation emphasizes (a) the systematic

collection of infoLudtIon about (b) any of a range of topics (c) for use
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by specific people (d) for a variety of purposes. Evaluation is

disciplined inquiry.

Purposes of Program Evaluation

From the viewpoint of the school administrator, what are the

purposes of program evaluations? In just what ways are program

evaluations of use to the typical school administrator? How can program

evaluations be useful to YOU? Let me count the ways!!

Program evaluations will all you:

(1) To ASSESS NEEDS, programmatic and otherwise.

(2) To gain a better UNDERSTANDING of what a program is intended to

accomplish, what methods it uses, what results it is producing.

(3) To JUDGE whether a program's OBJECTIVES are important, are of

merit, are attainable, are relevant to those persons served by

the program.

(4) To determine whether the RESOURCES for a program are adequate.

(5) To determine whether the program is IMPLEMENTED as intended,

and where CHANGES are needed.

(6) To determine PROGRAM IMPACT, including both intended results

and unanticipated side effects, good or bad.

(7) To maintain ACCOUNTABILITY for effective use of resources.

(8) To INFORM all stakeholders, faculty, staff, school board

members, and citizens regarding the performance of their

schools.

Put in a nutshell, the purpose of evaluation is to make your school

system a self-renewing organization. In a particularly penetrating book,

Wildawsky (1979, p. 213) states the purpose quite elegantly:
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The ideal organization would be self-evaluating. It

would continuously monitor its own activities so as to
determine how well it was meeting its Objectives or even
Whether these Objectives should continue to prevail. When
evaluation suggested that a change in Objectives or programs
to achieve them was desirable, these proposals would be taken
seriously by top decision-makers who would institute changes
without vested interest in continuing current activities.
Instead they would steadily 7Jursue new alternatives to better
serve desired outcomes.

A Few Principles to Hold in Mind

Good school administration is a shared enterprise. There are many

players an the "educational team," and all must be involved in planning,

doing, and monitoring the work of thnt team. What would this mean in

your situation? Before reading further, list the guiding principles that

shape the process of program evaluation in your school system.

Compare your list of guiding principles with that provided by

DeRoche (1987), pp. 8-9):

(1) Evaluation Should help clarify the school's goals and

Objectives and the extent to which these are being

accomplished.

(2) Evaluation is a cooperative, team furction and should be seen

in a positive, optimistic way.

(3) Evaluation Should be an ongoing, continuing process.

(4) Performance evaluation should be required of all school

personnel.

(5) Performance evaluation Should be honest, open, and free from

threats.

(6) Evaluation Should contribute to the improvement of attitudes,

relationships, and morale.

(.1
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(7) Program and performance improevement should be the major

purpose of a school's plans for evaluation.

(8) Time, assistance, training, and an appropriate budget should be

provided to each school for evaluation purposes.

(9) Evaluation should help school personnel develop short- and

long-range plans.

(10) EValuation should contribute to program and behavior changes.

(11) Self-evaluation strategies should be an integral part of any

school evaluation plan.

(12) External evaluation plans (accrediting agencies) should

contribute to and help with internal evaluation plans.

(13) Evaluation_ should be a humane process designed to determine the

strengths and weaknesses of programs and peronnel.

(14) Through the evaluation process teachers, parents, students, and

citizens should be able to c.arify and understand Objectives

and programs of the school.

(15) The evaluation proceus should promote a positive attitude

toward self-appraisal and self-improvement.

(16) The evaluation program should provide opportunities for school

personnel to diagnose difficulties, strengthen existing

programs, and establish pilot programs or projects to test new

approaches.

(17) Evaluation should be a process that will help teachers and

learners determine the extent to which each has been successful

in the teaching-learning process.

C



(18) Evaluation should encourage a team effort, a cooperative

spirit, and a feeling by the community that we are all

accountable for the education of our young people.

PART Il. Planning an Lvaluation

Focusing an Evaluation

The focus of an evaluation will determine the optimum evaluation

design. In very general terms, evaluations usually focus on one of two

broad interests.

Most frequently, the general public is interested in evaluations

that focus on "the bottom line." Evaluations that report results,

outcomes, amount of improvement in some indicators of school success.

Sudh evaluations are called summative evaluations.

For administrators, and especially for the staff involved in a

particular program, interest often is directed toward information that

describes how the program is going. The focus now is on whether the

program is being implemented correctly, whether the responsible

professionals have the necessary knowledge and skill, whether the

resources are adequate, what have been the results to date, and so forth.

Emphasis is on "process variables" rather than on product or output.

Such evaluations are called formative evaluations.

It Should take onll a moment's reflection to recognize that both

approaches have important contributions to make. Thoughtful

administrators will find occasions to use each with considerable benefit.

1
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Design Considerations

Among evaluation professionals, there now are more models for

conducting evaluations than the practicing school administrator wants (or

needs) to hear about. For example, Madaus (1983) describes 13 types of

evaluation models and Popham (1975) describes four broad categories of

evaluations, with numerous specific models in each category--a process

Popham cheerfully calls "model muddling." For our purposes, this is

enough said about the elaborations concocted by evaluation specialists.

What more useful discussion of design might help the practicing

administrator avoid the labrynth of the specialist, yet become at least a

competent amateur at the business of evaluation?

Stecher and Davis (1987) suggest five major approaches to

evaluation. Five approaches are enough to meet our needs.

(1) The traditional experimental approach is derived from the hard

sciences. It entails random samples, comparison groups, pre

and post testing, and similar experimental controls designed to

assure conclusions that are fully dependable. The weakness of

this approach is the difficulty of arranging rigorous

experimental conditions in the real world of public education.

Sometimes these conditions can be approximated; rarely are they

net completely. For a thorough discussion of this approach see

Campbell and Stanley (1966). Evaluation designs with this

particular focus are described in detail by Fitz-Gibbon and

Morris (1987).

(2) The goal oriented approach uses the specific goals and

Objectives of the program as the criteria for judging program
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effectiveness. This approach works bet when evaluating

programs that have been designed and developed in systematic

fashion. When the program's goals, objectives, activities, and

services are clearly defined, it is reasonable to base

evaluation of that program on measurements of the extent to

which these have been accomplished. Historically, this

Approach began with Tyler (1942). A more recent discussion by

Tyler appears in Nhdaus (1983, pp. 67-78).

(3) The decision-focused approach places emphasis on the

information needs of program managers. As a program moves from

its inception to implementation to modification, there are key

decision points. At different stages the information needs of

the decision-makers will differ. This approach to evaluation

seeks to respond to these changing information needs,

Stufflebeam'se CIPP model (Context, Input, Process, Product) is

perhaps the best description of a decision-focused evaluation

design. The Stufflebeam chapter in Nhdaus (1983, pp. 117-142)

presents the model in sufficient detail. Schematically, the

model is depicted an the following two pages.

(4) The user -oriented approach has gained attention largely because

many evaluation studies simply collect dust on bookshelves.

Often the results are hardly used. Hence, there are those who

emphasize that evaluations must be handled as a sort of

partnership that involves the prospective users in both

planning and doing the evaluation. For school administrators

this suggests that an evaluation done for the school board, for
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PLANNING DECISIONS

supported by
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TYPES OF DECISIONS AND EVALUATIONS



CIPP MODEL

'7ONTEXT
EVALUATION

I INPUT
EVALUATION

PROCESS
EVALUATION

PRODUCT
VALUATION

C3JECTIVE

To define the
operating context,

to identify and
assess needs and
opportunities in
the context, and
to diagnose pm,-
:c:ers underlying

the needs and
cpportunities.

To identify and
assess syster
capabilities,
available input
strategies and
designs for
implementing the
strategies.

To identify or pre-
dict, in process,
defects in the pro-
cedural design or
its implementation,
to provide informa-
tion for the prepro-
grammed decisions,
and to maintain a
record of procedural
events and activitie

..o relate oz.t:ctre

nforra:ion to
bjectives and to

context, input,
and process infcr-
ation.

.

METHOD

By describing the
context, by com-
paring actual and
intended inputs
and outputs, by
comparing proba-
ble and possible
system perfor-
mance, and by
analyzing pos-
sible causes of

discrepancies
between actuali-
ties and inten-
tions.

By describing
and analyzing
available human
and material
resources, solu-
tion strategies,
and designs for
relevance, feasi-
bility and econ-
omy in the course
of action to be
taken.

By monitoring the
activity's potential
procedural barriers
and remaining alert
to unanticipated
ones, by obtaining
specified informa-
tion for programmed
decisions, and
describing the
actual process.

By defining opara-
tionally and
measuring criteria
associated with the
objectives, by
comparing these
measurements with
predetermined sten-
dards or comparative
bnses, and by inter-
preting the outcomes
in terms of recorded
context, input and
process information.

RELATION
TO
DECISION-
MAKING IN
THE
CHANGE
PROCESS

For deciding
upon the setting

to be served,
the goals asso-
ciated with
meeting needs or
using opportuni-
ties, and the

objectives
associated with
solving problems
i.e., fcr plan-

ning needed
changes.

For selecting
sources of
support, loiu-
tion strategies
and procedural
designs, i.e.,
for structuring
change activi-
ties.

For implementing
and refining the
program design and
procedure, i.e.,
for effecting
process control.

For deciding to
continue, terrinate,
modify, or refocus

a change activity,
and for linking the
activity to other
major phases of the
change process, i.e.,

for -ecycling change
activities.

FOUR TYPES OF EVALUATION
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example, Should involve the board members as fully as possible

at every step. This approach diminishes emphasis on "the final

report" and places emphasis on constant involvement,

communication, and sitetional responsiveness. Patton (1982,

1986) is a vigorous advocate of this approach.

(5) A fifth approach might be called the naturalistic approach.

Here emOhasis is placed on understanding the varying points of

view of all who have same stake in the program. Rather than

attempting to produce a single answer regarding program

effectiveness, the evaluation seeks to portray the pllgram's

effects from the multiple perspectives of various stakeholders.

The intent is to describe and interpret the multiple realities

the program represents in the eyes of the different parties

affected by the program. Qualitative techniques will be used.

The evaluation draws out the concerns, issues, problems, and

perceptions that are important to staff, participants,

managers, supporters, and opponents. Ideally, this evalu;ation

process generates increased levels of unified and mutual

understanding of the program under review. Ther eader should

note that this approach to program evaluation is dramatically

different from the more traditional, formally structured

approaches. A persuasive advocacy of this approach is offered

by Lincoln and Guba 11985). And a splendid example of this

mode of evaluation is Llghtfoot's (1983) study of several high

schools.

12
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Selecting an Appropriate Evaluation Procedure

Given this array of possibilities, hcw is a school administrator to

select the best approach for use in that administrator's situation?

Td0 concerns will determine that selection. First, what is being

evaluated? Second, what is the reason for doing the evaluation?

What is being evaluated? Possible candidates for evaluation are

almost unlimited. One might evaluate out= (for example, the

effectiveness of a vocational education program, a program for gifted

learners, or a new reading program), one might evaluate particular

procedures (for example, a procedure for orienting transfer students,

your staff development practices, or parent-teacher conferences); or one

might evaluate "inputs" (for example, instructional media resources the

physical facilities, or the qualifications of the professional staff).

Your approach to evaluating a given activity will, necessarily, be partly

dependent on the nature of the activity.

What is the reason for doing the evaluation? Clarifying the

purroses is critical. The evaluation plan must be shaped toward meeting

those purposes. Clearly, the evaluation process to be used in preparation

for a school accreditation decision is quite different from the

evaluation process for determining whether a sex education program is

13
1111111.11111011111111111Mar
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appropriate and effective. Equally clearly, a formative evaluation

to determine whether that sex education program is being implemented as

planned is a different matter from de-ermining whether that program has

achieved its stated purposes.

Nonetheless, within this diversity of evaluation purposes and

designs, there is a thread of uniformity. Regardless of the focus of the

evaluation, there is a set of steps that almost always will guide local

evaluation activities. One formulation of these steps, adapted from

Brinkerhoff and others (1983), usually win suffice, and appears in the

next section.

Note that this approach suggests five basic steps (design

decisions). It provides a sequence of steps that, when thought through

with care, will give coherence and consistency to the evaluation. For

those wto take seriously the injunction to involve all stakeholders, this

"thinking through" will also mean "talking out" these steps with all

parties that have a reasonable level of concern or involvement.

Bear in mind that more complex evaluations will require

considerable development of th4s rather simple and streamlined guideline.

PART III. Guideline for Doing a Program Evaluation

Establishing the Context of the Evaluation (Step One)

(1) Describe exactly what is to be evaluated.

Who is involved?
What are the goals, objectives?

What activities and resources are involved?

14
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(2) Identify the audiences that have interest in the evaluation.

Who are the sponsors?
Who planned and introduced the program being evaluated?
Who are the critics?
Who requested the evaluation?
Who makes the decisions based on the evaluation results?
How are these various audiences to be involved in the

evaluation?

(3) Clarify the purposes of the evaluation.

Is this to identify needs, establish goals?
Is this to determine the adequacy of a program? TO compare two

or more programs?
Is this to assure adequate implementation of a new program?
Is this to determine program outcomes? TO determine whether

program goals have been met?
Is this to judge whether the benefits justify the costs? TO

judge whether a program is to continue, to be modified? Tb
be terminated?

How will tha evaluation plan be shaped by the purposes of the

evaluation?

(4) mat constraints and problems do you foresee?

Is thure political interest in the evaluation?
Does the professional staff understand and support the

evaluation plan?
How well established is the program under review?
What legal considerations are relevant?
Are there sufficient resources to do the evaluation properly?

Clarifying the Evaluation Questions through Analysis and Consultation
(Step Two)

What questions do you want answered by the evaluation?
What sub - questions help spell out significant details?
Why are these questions important ones to answer?
What questions do others want to have answered by the evaluation?
Are these questions feasible to answer, given the situation?
What makes these questions important?

Gathering Evaluation Data (Step Three)

What array of data will best respond to the questions that represent
the focus of the evaluation? (Data gathering can encompass a

tremendous variety of techniques. See the next section.)

TO what extent can existing data be used?
How can data gathering procedurs be varied significantly to provide

moze than one perspective with respect to significant findings,
thus improving the validity of the conclusions?

15
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How can you best he B the need for thorough and comprehensive
data with the need for efficiency and minimum disruption of the
program?

How can you make sure that there is no sampling bias as you collect
evaluation data?

Data Gatherin. Techniques and Methods for Evaluating Educational Programs

(1) Standardized Measures of Cognitive Skills

Standardized achievement and ability tests provide information

regarding the attainment of knowledge, understanding, critical

skills, and the ability to apply these. Most are norm- referenced.

Selecting appropriate tests from the many available can be expedited

by using bibliographies that describe many of the commercially

available tests. References such as Buros (1985), Mitchell (1983),

Johnson (1977), and &Grail (1987) can be of considerable help. in

choosing standard tests. For a review of tests to assess higher

order thinking skills, see Arter and Salmon (1987).

(2) Standardized Measures of Affective Attributes

Standardized inventories, Observation scales, and tests yield

measures of adjustment, attitudes, interests, and appreciations.

Again, there are test bibliographies that will help you locate

appropriate instruments. Lake (1973), Henerson (1987, 39-56) or

Keyser and Sweetland (1987). Artur (1987) reviews instruments for

assessing school climate.

(3) Non-Standardized Tests (locally prepared or appearing in literature)

Many evaluations use locally developed instrumentsusually

questionnaires, interview schedules, rating scales, Cr semantic

differential instruments. Frequently professional journals and
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books will describe instruments used for a particular evaluation

study. Often these can be adapted to fit the evaluation you are

doing. One especially good source of such instruments is the book

by DeRoche (1987). Appendix A provides a variety of examples of

such "home-made" instruments,

(4) Indirect Indicators of Program Effects

Do not overlook the usefulness of data that, although not

collected specifically for an evaluation, could contribute

significantly to the evaluation findings. EXamples would be

attendance records, tardiness, disciplinary referrals, honors and

special recognition, program choices, grades, leisure time

activities, elected positions, library usage, parent participation,

frequency of parent complaints, newspaper coverage or editorial

opinions, letters-to-the-editor, etc. For an excellent discussion

of indirect measures, see Webb (1966).

Analyzing and Interpreting Data (Step Four)

Has the quantitative data been organized in manageable form by using
appropriate descriptive statistics (mean, median, range,
percentiles, standard deviation, etc.)?

What criteria are to be used to judge whether the outcomes are at
the desired level?

What is gained by presenting test results using standard scores such
as grade equivalents, normal curve equivalent scores, or
stanines? Comparability of results? Ease of understanding data

summaries?
Hon can the audiences who will use the evaluatIon participate in the

process of interpretation of the findings?
What patterns are evident in the qualitative data resulting from

interviews, Observations, and document analysis? (See Lincoln

and Guba (1985) and Patton (1987) for further discussion of
qualitative analysis.

What different types of evidence can be used to support a given
evaluation finding? (For example, evidence of student learning
could be documented by a combination of standardized test scores,
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teacher grades, and a portfolio of relevant work by each student.
This process is called "triangulation" and it is a very important
way to add credibility to any evaluation.)

What have you done to assure that the analysis of the data is
rigorous, systematic, and unbiased?

If specialists in statistics do complex technical analysis, do you
have a reasonable grasp of such procedures? (For a good, non-
technical discussion, see Jaeger (1983].)

Reporting Evaluation Results (Step Five)

How can you use every communication dealing with the progress of a
program or with findings regarding the results of that program as
a means of preparing audiences for the final report?

Wilat techniques are best for presenting the evaluative data in
compact and understandable form? (See Appendix B for examples of
graphic and tabular displays of data.)

What reccmmendations are consistent with the evaluation results?
Who is responsible for carrying out the recommendations?
Who will monitor the implementation of the recommended actions?

(Note that same indicators used are subject to "corruption."
That is, it may be possible to develop the appearance of progress
even though nothing has changed. For example, teachers' grades
may be inflated, thus giving an illusion of greater academic
achievement when there has been none.)

PART IV. Evaluations as "Report Cards"

Administrators now are under pressure to develop same type of

"report card" that summarizes haw effectively the schools are doing their

job. One prominent example of this is the now famous "Wall Chart" issued

annually by the Secretary of the U. S. Department of Education. The

advantages and the weaknesses of this product have been widely discussed.

Probably its most notable defect is that it encourages people to ampere

apples and oranges.

Several states now have initiated more balanced and more useful

reports. For example, the following two pages are from a report

compiled by the Rhode Island Department of Education (1988). Note

especially that if one chooses to campare two communities (Pawtucket and

Lincoln in the examples given), one has information on more than the
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GRADES

PAWTUCKET

NATIONAL TEST STATE TEST STATE TEST

(Percentiles) (Scale Score) (% Correct)

3 6 8 10 3 3 6 8 10

COMPENSATORY

EDUCATION
(Scale Score Gains)

Nixed Grades

SAT TEST

(49% of Seniors)

ALL COLLEGE

STUDENTS BOUND

Basic Skills
Reading 57 52 43 45

Matbamatics 57 54 44 49

Language 57 53 44 44

Writing

Verbal

Total Test 58 53 43 46

Health

Fitness (Available 1989)

GRADUATION RATE (Available 1989)

STUDENTS

Public

Non-Public
?COL

Vocational-Technical
Area Schools (Grades 10-12)

Higb Schools (Grades 11-12)

Special Education

Limited -Englisb Proficient

Compensatory Education
Gifted/Talented (State Supported)

Minority

Adults Completing High School

(Adult Population)

4

67 66 54 58

Number Percept

8311 76

2672 24

10983

350 22.7

246 25.7

1276 15.2

478 5.7

1219 14.7

340 4.1

1393 16.8

22401 49.8

7

16 427

381

808

ATTENDANCE RATE (Available 1989)

USOURCIS

Median Family Incase

Per Capita Incase
Property Value Per Pupil

Municipal Tax Rate (Equalized)

Local Education Revenues

(as % of Per Capita Income)

Percent Free or Reduced Price Lunches

REMO= FOR EZIOCIIMM

Local

State

Federal

TOTAL

438

389

827

$17,407

9,511

$100,670.88

$31.5
21.2

37

$16,335,678
18,333,473

1,717,973

$36,387,124

APP20V1LS

Basic Education Program: YES

Memnership in New England Association of Schools and Colleges (High Schools): YES

nentorral
Pupil-Tea60r Ratios (Available 1989)

Elementary

All Secondary
Secondary Core Courses

Graduation Requirements: Total Units Needed Exceed State Requirements for College Bound: YES

Total Units Needed Exceed State Requirements for Career Bound: YES

Resource/Itinerant (I-6)

Resource/Itinerant (7-12)

WEE:MURES

All Programs

General Instruction
Instructional and Ickinistrative Support

Non-Instructional Services to Students

Facilities Management

Annual Debt Payments
Transportation

Special Programs

Vocational-Technical Ares Schools

Special Education

Waited-English Proficient
Compensatory Education
Gifted/Talented

Instructional Materials (Per Pupil - Three Year Average)

TOTAL

$37,816,040

19,889,566

2,785,945

845,490
3,602,438

869,130
1,121,644

1,220,994

5,538,801

958,216

910,593
73,223

10

COST PER PUPIL

(F111 Time Equivalent)

$4,662

2,452

356

108

461

107

626

7,133

10,255

5,199

$70

Publication 1988
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`MT SCCRES
NATIONAL TEST STATE TEST STATE TEST
(Percentiles) (Scale Score) (% Correct)

GRADES 3 6 8 10 3 3 6 8 10

COMPENSATORY

EDUCATION

(Scale Score Gains)

Mixed Grades

SAT TEST

(57% of Seniors)

ALL COLLEGE
STUDENTS BOUND

Basic Skills

Reading 76 73 72 59
Mathematics 75 76 74 62
Language 81 73 67 55
Writing

Verbal

Total Test 79 76 73 60

Health

Fitness (Available 1989)

GRADUATION RATE (Available 1989)

STOLE:RS

Putlic

Son-PUblic

TCT1L

ocational-Technical

Area Schools (Grades 10-12)

High Schools (Grades 11-12)

Special Education

Limited-English Proficient
Compensatory Education

Gifted/Talented (State Supported)
Minority

Adults Completing High School
(Adult Population)

LPP40711.5

5

74 72 68 60

lumber Perneat

2494 93

194 7

2688

25 4.0

142 35.5

317 12.5

15 .6

105 4.3

82 3.3

81 3.3

1107 64.6

3asic Education Program: YES

Membership in Nev England Association of Schools and Colleges

IBSTRUCTICO

Pupil-Teacber Ratios (Available 1989)
Elementary

211 Secondary
Secondary Core Course

Graduation Requirements: Total Units Needed Exceed State

Total Units Needed Exceed State

EVE:ADMIRES

111 Programs

General Instruction

Instructional and lisinistrative Support

Non-Instructional Services to Students
Facilities Management
Annual Debt Payments

Transportation

Special Programs

Vocational-Technical Area Schools
Special Education

Limited-English Proficient
Compensatory Education
Gifted/Talented

Instructional Materials (Per Pupil - Three Year Average)

7

520

464

984

ATTENDANCE RATE (Available 1989)

RESCORCES

Median Family Income

Per Capita Incase

Property Value Per Pupil

Municipal Tax Rate (Equalized)

Local Education Revenues
(as % of Per Capita Income)

Percent Free or Reduced Price Lunches

REVEIMM PER =CITES

Local

State

Federal

TOTAL

(High Schools): YES

Resource/Itinerant (K-6)

Resource/Itinerant (7-12)

521

466

98'

$8,137,92-1

3,105,934

16!..42:

$11,609,241'

Requirements for College Bound: YES

Requirements for Career Bound: YES

TOTAL COST PER PUPIL

(Full Time Equivalent`

$11,472,254
6,852,689

953,640

210,170
1,455,590

131,425

619,524

100,167

1,072,301

15,365
0

61,383

$4,698

2,806

395

87

603

54

306

8169

10,856

6,173

$89

0,00.11t.

Publication :9i2

2u



19

education outcomes. If one examines the data on "Community Context" and

"Policies and Practices," it is relatively easy to explain the tremendous

differences in school outcomes between the two communities.

Appendix B includes the complete "report card" for the 19d7-1988

school year for one School Administrative Unit in Maine (Auburn, ME).

An even more comprehensive "school report card" is the one prepared

by the West Linn (Oregon) High School. This report offers data regarding

a wide range of indicators. It presents the public with a comprehensive,

yet compact, summary of the school's output. The information included

in that report, printed on both sides of a colorful brochure (about 11 x

15 ") is as follows:

(1) A brief "Dear Friends" letter from the Principal explaining the

purpose of the report and inviting comments (written in August).

(2) SCHOOL GOALS

(a) A review of the previously announced school goals for the

year just ended.

(b) A statement of the school goals proposed for the coming

school year.

(3) NEW COURSES

A brief description of each course added to the school

curriculum.

(4) GRADUATION

A report of the numbers who received diplomas or

"certificates of competency."

21
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(5) GRADUATION REQUIREMENTS

A summary of the graduation requirements set by the State

and by the school.

(6) COURSE ENROLLMENTS BY DISCIPLINE

A listing of total number and percent of the student body

enrolled in each subject field. (Percents may exceed 100

because same students take multiple courses in one department.)

(7) ATTEVDANCE

A review of current attendance policy and a

straightforward discussion of attendance problems not yet

resolved.

(8) SAT TESTS

A three-way comparison of SAT results showing average

scores for West Linn, for Oregon, and for the nation.

(9) CAT TESTS

A graphic display of CAT Test scores comparing West Linn

with national norms for Grades 9 and 11. Scores for each

subtest are presented with a very brief written explanati

(10) FOLLOW-UP STUDY OF GRADUATES

A typical summary indicating the percent of graduates of a

year ago attending four-year colleges, community colleges,

vocational or technical schools, in the military, etc.

(11) LEARNING CENTER

A short summary of special educaiton programs and numbers

of students involved.

244,
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(12) INVOLVEMENT IN ATHLETICS

A listing of all athletic activities available and numbers

of students participating. Championships also are noted.

(13) INVOLVEMENT IN MUSIC

A listing of the various musical groups and the number of

students participating.

(14) INVOLVEMENT IN THEATRE

A listing of plays presented, number in cast, and number

in stage crew for each play and for the total year.

(15) STUDENT HONORS

Each student listed by name and the honor(s) received.

(16) PRESENTATIONS BY STAFF

Each staff member listed by name with the nature and

setting for each presentation indicated.

(17) STAFF DEVEDOPMENT

Descriptions of each staff development activity and the

number of staff who participated.

Another example of a broadly based report card is that prepared for

schools participating in the New Haitpshire School Improvement Project,

being conducted by the New Hampshire Alliance for Effective Schools. In

a process designed to produce a "School Effectiveness Profile," some ten

areas (listed below) are examined, each in the context of current

research on school effectiveness. The profile presents a summary of the

school's current condition with respect to:

(1) Program and Student Outcomes

(2) Instructional Practices
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(3) School and Classroom Climate

(4) Staff Competences, Attitudes and Relationships

(5) Community Involvement and Support

(6) The School Program

(7) Parent Participation

(8) Philosophies, Policies and Procedures

(9) Resources

(10) Leadership

In its monograph, the New Hampshire Alliance for Effective Schools

(1988) arrays these ten areas to depict graphically that Program and

Student Outcomes are the central manifestation of school effectiveness.

In the next circle are the areas that impact most directly on outcomes.

In the cuter circle are the areas that are very important but somewhat

more indirectly related to school outcomes. Assessments of these ten

areas are based on data gathered from interviews, surveys, test results,

school records of attendance, drop-out, graduation rates, and school

grades plus a review of policy documents, curriculum guides and personal

policies, all supplemented by on-site observations. A full description

of the process apperas in the aforementioned monograph cf The New

Hampshire Alliance for Effective Schools (1988).

2
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SAMPLE NON-STANDARD ASSESSMENT INSTRUMENTS

Note: Often it is far easier to modify data gathering instruments that
are printed in book_, journals, and evaluation reports.
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TABLE I

L DtESTONE SCHOOLS

School(s) my children

attend:
Damon

Town
Jr.Sr.High

PARENT OPINION SURVEY, SPRING 1983 Responses = 327

(Numbers shown are percent responding with corresponding choice.)

This survey is part of the current Evaluation Study of the Limestone School

System. Thank you for taking a few minutes to complete this questionnaire. Please

put a circle around the letter that expresses your opinion for each statement, and

return the survey to the school tomorrow or mail it to CEFS, Morrill Hall, UNH,

Durham, N.H. 03824.

1. There ieems to be a good
relationship between most
students and teachers in

our school.

2. I get adequate information
about the progress of my
child at school.

3. Parents have too little
opportunity to influence
decisions made in the

school.

4. Academic standards and edu-
cational requirements are
too demanding at our school.

S. I am well satisfied with the
education my child receives
at the school.

6. Discipline in our school is

fair and reasonable.

7. I get the necessary informa-
tion about the educational
programs and activities
available for my child at
the school.

8. The teachers are competent.

9. The school helps teach
children to be responsible

c' citizens.

Breaking the school year10. up

for the potato harvest
\-

should continue.

Strongly
Agree Agree Disagree

Strongly
Disagree

No Opinion or
Not Auolicable

7.8 73.0 11.0 2.8 5.3

13.3 52.3 26.6 6.8 0.9

17.8 31.7 32.0 7.4 11.1

0.9 6.2 60.9 29.8 2.2

8.4 47.4 29.1 13.9 1.2

8.4 63.2 16.1 6.5 5.

7.8 58.1 23.6 6.2 4.3

9.6 59.2 17.2 3.5 10.5

6.8 63.0 18.0 4.0 8.1

17.4 23.0 18.0 30.4 11.2

14

2..



Table I Cont.
Limestone Schools
Parent Opinion Survey
Page 2

11. The extra-curricular
activities program is
sufficient for the students

in our school.

12. The counseling and guidance
services are helpful to my

child.

13. My child does not get enough
homework to do.

14. Students from the Air Base

and the town often have
trouble getting along with

one another.

15. Our school program suffers
because there is too much
frict;on between the teach-

ers and the school adminis-

tration.

16. It is easy to make an appoint-
ment to see the administrators
at our school.

17. It is easy to make an appoint-
ment to see teachers at our
school.

18. School mregrams for handi-
capped children are not

adequate.

19. Our teachers seem to have the
right materials, lab equip-
merit, and teaching supplies.

20. My child receives good
instruction in "the basics"
(reading, writing, and

arithmetic).

21. Not enough is done at school
for children with unusual

talent.

Strongly
Aaree Aaree Disagree

Strongly
Disagree

No Opinion or
Not Applicable

8.7 54.8 19.6 8.1 8.7

6.5 40.8 17.8 10.3 24.6

8.5 21.2 56.0 9.2 5.1

10.7 18.2 41.7 10.3 19.1

20.4 25-4 26.3 2.5 25.4

8.8 50.0 11.9 4.7 24.7

I6

14.6 66.4 9.7 2.5 6.9

8.2 15.4 14.8 1.9 59.7

2.8 44.2 24.0 14.6 14.3

10.3 59.6 19.7 8.2 2.2

17.1 29.0 13.1 1.6 39.3

IS

.
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Table I Cont.
Limestone Schools
Pareilt Opinion Survey

Page 3

.22. Overall, the school's
curriculum is of high

quality.

23. The improvements I wish to
see in our school will require
a significant increase in the
school budget.

24. Our school needs much better
educational leadership.

25. My child gets all the personal
help and individual attention
he/she needs at school.

26. High school students should
have longer class periods
because teachers cannot get
enough done in a forty-minute
class period.

27. We need a greater varraty of
courses at Limestone High
School.

28. There are subjects I wish my
child could take that are not
offered.

29. I as very impressed with the
education my child receives
in the Limestone schools.

30. Most people in Limestone are
quite satisfied with the
education given in the

Limestone schools.

31. I think Limestone schools are
better than other schools in

this area.

Strongly
Agree Agree Disagree

Strongly
Disagree

No Opinion or
Not Applicable

4.7 48.4 26.4 10.7 9.7

11.0 25.8 35.2 3.5 24.5

17.7 28.9 28.3 3.5 21.5

7.2 47.3 33.5 7.5 4.4

16.3 17.8 26.6 5.6 33.8

20.0 26.9 15.0 0.9 37.2

17.4 33.1 16.7 2.2 30.6

6.6 33.6 36.8 13.5 9.4

6.3 32.2 18.6 9.8 33.1

8.5 15.8 28.1 16.7 30.9

32. Please give us your suggestions on how the Limestone schools could save money

without reducing the current quality and scope of its school programs and services.

3
16

If you have comments you wish to make, please use the reverse side of this sheet.



Table 2

Comparison of Graduation Requirements and Required Subjects

School English Math Science Soc. Studies Phys. Ed. Health

Limestone
16 cr. 6 PE
18 to 20

4 years I year

2 years

(1 yr..biol.)

2 years U. S.

History

i cr. per

year

Car bou
18 cr. 6 PE 4 years

1 yr. U.S. Hist.

1 yr. addn'l to
Incl. Civics or

1 cr. soph.
4 cr. junior

1 credit

Govt.

Brewer
grad. req.

not in P.of S.
of St.

i cr. fresh.

4 cr. soph.

Brunswick

19 Cr.
4 years 1 year 1 yr. biology

yr. U.S. Hist.
(gr. 11)

1 yr. Am. Govt.

1 cr. fresh
4 cr. soph
i cr. Junior

1/8 cr. fresh.

(Of.-3)

21 cr. (1985)

Cape Elizabeth
18 cr. (1983)

4 years
.

3 years 2 years

2 years

(1 yr. U.S. Hist.)
1 yr. other

8 qtrs. to com-
plate by end of
junior year

Madawaska
18 cr. 6 PE

4 years '2 years 1 yr. biol.
1 yr., U.S. Hist.

3/4 cr. 1 cr.yr. other.1

1 yr. Intr. to SSA

Tralp

17 cr.
4 years

Combinat

Bookkeeping
satisfy

en of 4 years

16 II will
requirements

1 yr. U.S. Hist.
1 yr. other

1 cr. per
year

1 cr.

Winslow
15 cr. +

I cr. PE

4 years 1 Cr. 1 cr. or Home

Ec. 2 Cr.

3 credits
TiaTir section
not In Prog. of St. )

cr. per4

year

MIll!nocket

16 cr. + PE.

4 years I year I yr. biology
1 yr. U.S. Hist.

) yr. Govt.

Taken 9th, 10th,

11th grades (6
sem.)

I yr. (9th
grade)



Table 7

Quartile Distribution of November 1982 Test Scores
Limestone Junior-Senior High School, Grade 11, SRA Achievement Series, ITED

(Scores reported as national quartiles)

Quartile

Educational
Ability

Read-
ing

Lang.

Arts
Mathe-
matics

Soc.

St. Science

Upper Quarter 18 16 21 16 14 13

Second Quarter 25 21 23 24 18 19

Third Quarter 17 26 16 19 27 19

Lower Quarter 15 12 15 16 16 24

TOTAL 75 75 75 75 75 75

Grade 11, September 1980

Quartile
Educational
Ability

Read-

ing

Lang.

Arts

Mathe-
matics

Soc.

St. Science

Upper Quarter 28 32 29 27 32 30

Second Quarter 32 29 27 32 21 23

Third Quarter 19 27 30 19 32 28

Lower Quarter 29 20 22 30 23 27

, I ,

TOTAL 108 108 108 108 108 108

1



Sample Page From Connecticut School Effectiveness Questionnaire

X% ILO

c
E 2

E
v+

'CO

CO
Tr3P.

CO C
1. E

HG C = at an et
1. This school is a safe and secure place to work ASCDt
2. In reading. written, sequential objectives exist

up through all grades A SCDS
3. In this school low-achieving students present more

discipline problems than other students

a.. Most problems facing this.school can be solved by the
principal and faculty without a great deal of outside
help

ASCDS

A S C D S

S. Most students in this school are eager and enthusiastic
about learning A SCDS

6. The principal makes several formal classroom
observations each year ASCDE

7. Discussions with the principal often result in some
aspect of improved instructional practice A S C D t

S. The physical condition of this school building is
generally unpleasant and unkempt ASCDI

O. Most parents would rate this school as superior ASCDS
10. The principal reviews and interprets test results with

and for the faculty ASCDE
11. Schoolwide objectives are the focal point of reading

instruction in this school ASCDE
12. In reading. initial skill instruction is often

presented to heterogeneous group of students A S C D S

13. Instructional issues are seldom the focus of faculty
meetings

la. Pull out programs (e.g. Chapter I, Special Id., giftvd,
etc.) often disrupt and interfere with basic skills
instruction

ASCDE

A I C D I

15. Sathematics objectives are 221 coordinated sad
monitored up through all grades in this school ABM

16. The principal uses test results to recommend
modifications or changes in the instructional program...A 'CDS



SAMPLE PAGE FROM THE CONNECTICUT SCHOOL EFFECTIVENESS INTERVIEW

CLEAR SCHOOL MISSION

There is a clearly-articulated mission for the school through which the staff shares an understanding of,and a commitment

to instructional goals, priorities, assessment procedures and accountability.

Is there a written statement of purpose for this school that guides the instructional program?

There is no agreed upon, A written statement exists, A statement does exist

written statement of but it has little influence A few general Instruc-

purpose. on the instructional program. tional decisions are
guided by this state-

ment.

A statement of
purpose has been
developed by the
faculty and admin-
istration of this

school. Many inst-
ructional decisions
are related to this

statement.

The statement of
purpose or mission
is the driving force
behind most important
school decisions.

In the area of Reading, Is there a set of written, sequential objectives in this school up through all grades?

(Listen for more t an existence. Are they coordinated and monitored?)

There is not a set
of sequeniiiil objec-

tives.

There are a number of
basal series In use
and each has its own

objectives. Basal

series provide a gen-

eral framework for

instruction.

Objectives bre iden-
tified as part of one

basal series. The
basal provides a

general framework.

Specific objectives
exist. Objectives
are more than a

Specific objectives
exist through all

grades. The pro-

gram is based oh these

objectives.



A CRITICAL -r :NIKING SCALE

Name of student:

DIRECTIONS:
The following items describe certain kinds of behavior associated with the skill we often call "critical thinking." A careful

rating of a student on each item will give an index of his or her critical-thinking skill.
The ratings should represent your best estimate of the student's typical, day-in-and-day-out behavior. Do not rate a person

according to his or her performance in one unique or spectacular situation. To help obtain ratings which represent typical be-
havior, it is requested that no ratings be prepared until at least one week after you receive this rating blank.

For each of the items you are to place a check (V) at the point on the scale which seems best to describe the person
being rated.

1. Ability to recognize a problem.

i / /
Rarely polices any Identifies only
sort of problem superficial problems

2. Tendency to stick to a problem.

/ /
No capacity for a Many problems not
sustained attack on held clearly in mind;
most problems wanders, introduces

irrelevant ideas

3. Tendency to be rationaL

/ /
Is gullible; easily Makes clear effort
swayed by own beliefs, to be rational; is
values, prejudices hampered by limited

intellecmal ability
ow. ma.

4. Ability to clarify a problem.
/

- ..

/
Notices obvious
problems; overlooks
subtle ones

/
Solves average
problem efficiently

/
Attacks most problems
in rational, objective
manner; troubled by
highly controversial
isms -

/

Maintains questioning
attitude; is intelli-
gently curious

/
Is persevering; is
reluctant to leave a
problem without
completing it

/
Regularly attacks
all problems in a
logical manner

1
Does not attempt to Usually unable to Usually grasps
make a problem select and clarify central idea in
specific, precise, definite key ideas ordinary problems

S. Ability to attack a problem in a flexible and original manner.

/ / /
Abandons problem
after one attempt to
solve

6. Awareness of need

/

Relies on steady Shows average
plodding, shows little resourcefulness
ingenuity

for evidence, for facts.

/ /

Detects and clarifies
central ideas even in
complicated problems

/
Has only occasional
trouble suggesting
new, effective ways
to attack problems

/

/ /
Has penetrating mind;
consistently identifies
problems

/ /
Is unusually persistent
in all problem-solving
efforts

/ /
Is unusually adept at
logical analysis; attacks
all types of problems
in a logical manner

___---Z
Consistently locates
and clarifies very
obits:re points

/ /
Is highly imaginative;
displays unusual
ingenuity

/
Feels one .optnion
is as good as
another"

Rarely presents or
demands any sort of
supporting evidence

7. Ability to draw accurate conclusions.
/ / /

Generally seeks
the facts of the
situation

/

Regularly seeks
evidence; is a good
judge of reliable and
pertinent data

Consistently bases
conclusions on all
facts, properly
evaluated

Often reaches con-
clusions contrary to
the known facts

Does not interpret
data carefully; draws
unjustified conclusions

8. Willingness to suspend judgment.

/ / /

Usually forms
acceptable conclusions

/

Regularly forms
acceptable conclusions
after sound analysis
of all facts

Competently organizes
and interprets even
complicated data, no-
tices obscure inferences

lumps to conclusions Considers alternate
solutions only very
superficially

Usually makes reason-
able choice among
obvious alternatives

Critically examines
most possibilities

Reaches decisions only
after a careful analysis
of all available data
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Manchester's Education, The Next Decade
Manchester School District
Business/Industry Survey

This survey is part of a study being conducted by the Manchester School District. Thank you for taking a
few minutes to complete the questionnaire. Please put a circle around the letter that expresses your
opinion for each statement.

Strongly
Agree

Agree Dis-
agree

Strongly
Disagree

No

Opinion

1. The quality of education
provided by the Manchester
School District is excellent. A B C D E

2. Students in the Manchester
School District should be taught

a. Basic Skills A B C D E

b. Values/Ethics A B C D E

c. Communication Skills A B C D E

d. Problem solving Skills A B C D E

3. The Manchester Schools are
teaching siJdents to be responsible
citizens, A B C D E

4. Manchester Schools
effectively combat

a. Alcohol abuse A B C D E

b. Drug abuse A B C D E

5. Manchester Schools should
provide instruction before the
9th grade for

a. AIDS Education A B C D E

b. Teenage pregnancy A B C D E

6. The Manchester Schools
should provide

a. Before school care A B C D E

b. After school care A B C D E

c. An extended school year A B C D E

7. Business/Industry would financially
assist in the implementation of before/after
school programs (latchkey). A B C D E

8. Educational Leadership in the
Manchester School District is
excellent

a. Principals A B C D E

b. Central Admin. Office A B C D E

c. School Board A B C D E

9. The Manchester Public Schools
encourage parent participation

a. In grades K-6 A B C D E

b. In grades 7-12 A B C D E

3d



10. The Manchester Board of School Committee
should maintain complete fiscal autonomy over
the General Education Budget, including
the bottom line (total) for the
Manchester School District. A B C D E

11. Manchester Schools and Local Business/Industry
should encourage student interaction in the community
by promoting:

a. Volunteerism A B C D E
b. Summer Community A B C D E

Internships
c. Guest speakers A B C D E

12. Manchester Taxpayers would
pay more taxes to improve the quality of

education in Manchester. A B C D E

13. A breakfast program should be
available for students in grades
K-6.

14. Teachers/Administrators
employ effective techniques to
deter at-risk students from leaving
school before high school
graduation.

15. The Manchester School District
clearly communicates school goals,
priorities, and expectations to parents
and the community.

A

A

A

B C D E

B C D E

B C D E

16. Students in the Manchester School
District graduate with the ability
to read, write, and compute. A B C D E

17. Students are adequately prepared
to function in a global society. A B C D E

18. NH State Government adequately
supports the costs of local education. A B C D E

19. Manchester Schools are keeping
pace with technology. A B C D E

20. What one issue do you feel would improve the quality of education in the Manchester School District.

21. What do you think is the biggest problem with which the Manchester School District must deal?



SCHOOL
IMPROVEMENT

PROGRAM

PARENT SURVEY

Sample Items f i0M Elementary and Secondary Versions

Your child's school is participating in the New Hampshire School Improvement
Program, which will help make the school more effective. Parent input is an
important part of this process.

The purpose of this survey is to find Oit what you think about your child's
school. Please use the following scale to express your opinion about the
extent to which the various its ms are true about t;:t school:

5 - Almost Always 2 - Seldom
4 - Frequently 1 - Almost Never
3 - Sometimes DK -Don't Know/No Opinion

/2grrmizmumulLiv. remain unfidential. Only /mg parent responses will be
summarized.

Please try to complete the survey in the next two weeks and mail it in the
attached postage-paid envelope.

District School

This instrument is part of the Assessment System of the New Hampshire School
Improvement Model developed by the Center for Resource Management, Inc.,
Hampton, NH, for the New Hampshire Alliance for Effective Schools. All
rights reserved.



Please use the following ratings to express your opinion about your child's school.

5 - Almost Always
4 - Frequently
3 - Sometimes

2 - Seldom
1 - Almost Never
DK -Don't Know/No Opinion

326.1 My child is satisfied with his/her program.

J29.1 My child is satisfied with how he/she is treated by
school staff.

329.2 My child feels accewed by classmates.

335. I am satisfied with the school program.

J36. I am satisfied with my child's progress and
achievement in this school.

340.1 I am satisfied with school policies.

J42. I am comfortable about expressing my concerns and
ideas to school personnel.

I believe that as a result of the schdol program:

313. students develop effective skills in areas sr A as:

313.1 solving problems;

313.2 making sound decisions;

313.3 communicating ideas, needs, and feelings
effectively through speaking and writing;

313.4 thinking and reading critically;

313.5 expressing themselves creatively;

313.7 understanding the consequences of their actions;

313.8 developing healthy and satisfying
interpersonal relationships;

.114. working and studying productively, including
managing time and completing tasks.

Bl. There are sufficient funds available to carry out the
school program.

B7. There are enough classroom teachers.

El. School staff emphasize the importance and value of
learning.

E3. School staff are enthusiastic about teaching.

ve.

4

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK

5 4 3 2 1 DK
5 4 3 2 1 DK



E7.1 Teachers set expectations for students that are both
challenging and realistic. 5 4 3 2 1 DK

E12. Teachers are in control of their classrooms. 5 4 3 2 1 DK

Dl. Class sizes are small enough for students to get the
help they need. 5 4 3 2 1 DK

HI. The school provides opportunities for parents to
participate in school activities. 5 4 3 2 1 DK

H3. School staff actively seek parent participation. 5 4 3 2 1 DK

H8. The school responds promptly to parent requests. 5 4 3 2 1 DK

H12.2 Schoo, .:-ef seek parent views about problems and
what might be causing them. 5 4 3 2 1 DK

H15. School staff treat parents with respect. 5 4 3 2 1 DK

H21. I actively assist with my child's education. 5 4 3 2 1 DK

H22. I am active in school activities. 5 4 3 2 1 DK

G2. The school emphasizes learning and quality instruction. 5 4 3 2 1 DK

G4. School and classroom environments are safe for people
and property. 5 4 3 2 1 DK

G13. Discipline is fair and consistent. It is based on
behavior rather than personality. 5 4 3 2 1 DK

The Superintendent:

F49. contributes to a poritive view of the school
among community members. 5 4 3 2 1 DK

The Principal:

F2. clearly communicates school goals, priorities, and
expectations to parents and the community; 5 4 3 2 1 DK

F14. establishes and maintains a supportive and orderly
environment; 5 4 3 2 1 DK

86



. . .

Assessing Rules and Regulations

Directions: This questionnaire is designed to find out how you feel about school rules and
regulations. Please circle the number that represents how you feel.

School Gsade____-_Room

Sometimes
Not

as All

1. This school has rules and regula-

No
Opinion Definitely

tions everyone must follow. 1 2 3 4
2. This school has rules and regula-

tions most students should
follow. 1 2 3 4

3. Students have very little to say
about the rules and regulations
established for this schooL 1 2 3 4

4. Rules and zegulations are well
todastood by tae students. 1 2 3 4

5. Patents rn....Nlly support the
rules and regulations of this
schooL 1 2 3 4

6. Teachers are understanding in
carrying out the rules and regulai
dons of this school. 1 2 3 4

7. Students should be punished or
disciplined for breaking the
schuol's rules and regulations. 1 3 4

F The rules and regulations are
applied to all students fairly and
consistently. i. 2 3 4

9. Then should be this disclwiors .
1;;Fti-. f.7:-,

on the ntriarIP for rules and -:: '-. ''414 to6ir _ -7.-_, v,- -.I::
regulations. I.-

4.
2 _._ . 3 4

10. Please indicate below which rules and regulations you.feel should be revised or disused.

FIGURE 2-5
Student Questionnaire.Cononsting School Rules

(DeRoche, 1987)



Student Evaluation of In Materials
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FIGURE 3-7
Survey of Use and Value of Instructb3nal Matorims

(DeRoche, 1987)



Eaduating the Ellis:times of Pupil Pummel Services and Personnel

Directions: Circle the number that represents your feelings. The scale ranges from 5 (ye,
defmitely) to 0 (no. not at all).

A. Are Services C.omprehassive

1. Do the programs include counseling and guidance services. social
and psychological services, health and welfare services? 5 4 3 2 1 0

2. Are the objectives for each service stated in writing? 5 4 12 1 0
3. Is the budget adequate to support each service? 5 4 3 2 1 0
4. Do the services attempt to help teaches work with students of

differing abilities, taleats, needs, and problems? 5 4 3 2 1 0
5. Do the services indude opporamicies for individual, small-group,

and large-group counseling? 5 4 3 2 1 0
6. Do the services provide students and others with educational,

vocational, and other appropriate information? 5 4 3 2 1 0
7. Do the services provide =dies (descriptive, espetimenud,

longinidinal, short-turn) of school clientele? 5 4 3 2 1 0

B. Are Services &aside? - .:;=7:'
1. Are services available to all smdcas in the shoo1? . '!_il,:r._ r.- 5 4 3 2 1 0

-- 2. Are =vices offered by appoinnnent only? - -: : .--,,-.7--,-: 5 4 3 2 1 0
3. Are services available without anappointman? ,. .. el4,.f;.. 5 4 3 2 1 0
4. Can students, parents, and teaches review retards and reports

with a minimum of "red-ape"? 5 4 3 2 1 0
5. D o p h y s i c a l & I d e s p r o m o t e t he a c c e n a T n y a n d Ole o f t h e s e r -

v i c e s ? 5 4 3 2 1 0
6. Are services available to parents and teachers at times COUVemient

to them? 5 4 3 2 1 0
7. Can students visit service centers/areas unaimounced and use in-

fo=zion or seek consolation? 5 4 3 2 1 0
8. Are students informed about their assessmentieraluative data and

emaouraged to ask questions and discuss results? 5 4 3 2 1 0

G Are Services Coordinned?

1. D n p e r s o n n e l in each s e r v i c e m e e t regularly to c o o r d i n a t e a a i v i-
d e m 5 4 3 2 1 0

2. Is the orralizsdon and adminisustion of the services such that
they contribute to program effectiveness and dricienty? 5 4 3 2 1 0

3. Are classroom teaches provided opportunities to become actively
involved in services provided students? 5 4 3 2 1 0

4. Are written policies concerning procedures, raponnlilitia,
retrials, etc., available for each service? 5 4 3 2 1 0

5. Are student records comprehensive. reliable, and coordinated
among the =oo? 5 4 3 2 1 0

6. Am dupli=ive ar i repetitive dave, record collection, and storage
minimized? 5 4 3 1 1 0

7. Do all services insure =fide:in:Why of stud= records and
r e P o r r e 5 4 3 2 1 0

FIGURE 7-1
Evaluation of Services

(DeRoche,.1987)



A Discrepancy Eaduation

D. Are Services C.ontinuons?

1. Is the budget adequate to support each service each year?
2. Are their sufficient supplies and equipment for continuous

delivery of each service?
3. Do service personnel meet with teachers and administrators

regularly to info= than ofstuciaas with special needs, prob-
lems. etc.?

4. Ate retards and reports makitained in a way that is easily

Pk:

5 4

5 4

5 4

3

3

3

,47

2 1 0

2 1 0

2 1 0

rectievable and accessible?
5 4 3 2 1 0

5. Are =dent records and reports regularly reviewed for planning
asistance to =dents?

5 4 3 2 1 0

E. Are Services Evaluated?

1. Are oxruninecs formal to eralnate each service? 5 4 3 2 1 0
2. Ate services evaluated annually?

5 4 3 2 1 0
3. Are satire pummel evaluated onstrally?

5 4 3 2 1 0
4. Is each service required-to .file an animal report? T 4 3 2 1 0
5. Are evaluative dm toed by each service UM to plan improve-

- mews?
5 4 3 2 1. 0

6. Are erah=ion plans developed from the objetava of each
Maud 5 4 3 2 1 0

F. Are Services Pasonnel Qualified?

L Is leadership provided by peso:mei in eachsavice 3 4 3 2 1 0
2. Am personnel in each service =tad to may our their tasks? 5 4 3 2 1 0
3. Do pemonnei engage in activities to tqiclate their skills? . 5 4 3 2 1 0
4. Is these evidence of safE activity in canti=ing that education? .., 4.3 2 1 0
5. Do pasonnel demonstrate skill and aka in carrying out their ....

..-4...5

, .....
. s.../..tufa? I 4 3 2 1 0

(DeRoche, 1987)
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INDICATORS OF QUALITY SCHOOLS

INSTRUMENT TO ASSESS THE EDUCATIONAL QUALITY OF YOUR SCHOOL

COLORADO DEPARTMENT OF EDUCATION
School Improvement and Leadership Services Unit

May, 1982
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INDICATORS OF QUALITY iC776771

4. HIGH EXPECTATIONS

An extremely important factor contributing to student achievement is that involving

.the expectations of teachers for quality student performance. Teachers who hold high

but realistic expectations for students' find that students perform better, stay in

school longer and attend more regularly. A student's confidence in his/her ability to

learn may serve as a taproot for a number of positive, growth-producing behaviors

which exert a powerful influence throughout life.

MUT 15

The extant a mbich this practice/
condition is present to your School.

0 Is net present

1 It IS Just beginning. It aerate,
only on a very.liated basis

2 It is presort and operetta but
enly is cartels programs or
departments

3 It is present and aerating moll
en a school...ids basis

WHAT IS

IMPACT POTENTIAL

The extant to Welch human anelar referral
resources invested in the implementation
of this practice/condition is positively
impacting or could Positively impact the
effectiveness of your scnool.

0 No bisect Potential for 30001
ffeCtiVOPIOS

1 Say limited impact potential

2 Some impact Potential

3 Vert positive impact potential for
school effectiveness

IMPACT

POTENTIAL

1. THIS SCHOOL HAS HIGH EXPECTATIONS OF ACHIEVEMENT FOR ALL 1.

STUDENTS.

=1111

411111

MIIMMINEM

a. High learning standards are communicated to all students

and parents by administrators and teachers as an important

goal in this school.

b. Teachers believe the instructional effectiveness of the

scEool determines student achievement levels far more than

famiiy background or ethnicity.

c. Teachers expect high proportions of their students to do

well on tests used in the district and on SAT or ACT Tests.

d. Teachers' expectations of students include clear goals for

student achievement.
e. Teachers' expectations include students being instructed

in an atmosphere of confidence that they can and will succeed.

f. When a student fails at a task, information regarding the

cause of failure is used to help the student succeed.

q. Other evidence:

7

.1111111

win



HIGH EXPECTATIONS (Cont.)

WHAT IS
IMPACT

POTENTIAL

2. TEACHERS GIVE REWARDS, PRAISE AND RECOGNITION TO STUDENTS FOR 2.

THEIR PERFORMANCE.

a. There is ample use of rewards, praise and appreciation of

all students.
b. Tfili teaching staff takes

opportunities to praise all

pupils for success during irstruction.

c. There are current displays of student work on bulletin boards,

in halls and in learning areas.

d. Student projects are featured in school newspapers and/or

newsletters.
e. Teachers treat students in ways which emphasize success

and potential rather than those which focus on failures

and shortcomings.
f. Low achieving students receive as much praise as high

achievers.
g. The staff shares ideas for recognizing student performance.

h Other evidence:

Average score for Migrlxpectations

Colorado Department of Education

May, 1982

8

;)

41MIMMIN



1INOICATORS OF QUALITY SCHuuLb]

6. SCHOOL CLIMATE FACTORS

hool climate may be defined as those qualities of the school, and of the people in

the school, which affect people's attitudes, behaviors, end achievements. The

following items have been designed to measure the extent to which selected climate

factors (descriptors) and symptoms are perceived as being positive in the school.*

NOTE: The school climate category is different from the other Indicators of Quality

Schools categories in that climate indicators are not practices. Instead the factors

37277M are measures of the school's climate. If climate becomes a priority for

school improvement, other assessments should be run to focus on which specific

practices to improve.

WilAT IS

The extant to WOO this Practice/

comditiom Is present in your school.

0 Is net present

1 It is just beginning.
It operates

evily on a very looted Wit

2 It is present and secreting but

only
programs 7'

illeartmoits

3 It is present sod operatia, well

em a sChOoi-wide basis

WHAT IS

I. RESPECT.

IMPACT POTENTIAL

The extent to which human and/or raterial
resources invested in the imolehentation
of this practice/condition is positively
heacting or =mid positively impact the
effectiveness of your scnoolr

0 No bact Potential for school
effectiveness

Very limited tweet potential

2 Some impact Potential

3 Very positive impact potential for

- School effectiveness

IMPACT
POTENTIAL

1.

a. Students are respected regardless of their achievement level.

b. Teachers treat students as persons.

c. Parents are considered by this school as important collabor

ators.
d. Teachers from one subject area or grade level respect those

from other subject areas.

e. Other evidence

Z. TRUST.

a. Students feel that teachers are on their sideTM.

b. While we don't always agree, we can share our concerns

with each other openly.
c. Our principal is a good spokesperson before the,

superintendent and the board for our interests and needs.

d. "tudents can count on teachers to listen to their side of

the story and to be fair.

e. Teachers trust students to use good judgment.

f. Other evidence

. Many or tne items in tnis instrument were developed by Dr. Robert Fox for The CFK

Ltd. School Climate Profile, published by Phi Delta Kappa's School Climate

Imorovement: A Challenge to the School Administrator, Bloomington, IN 1976.

11



SCHOOL CLIMATE FACTORS (Cont.)

WHAT IS

3. HIGH MORALE.

a. This school makes students enthIsiastic about learning.

b. Teachers feel pride in this scnool and in its students.

c. Teachers in this school are "out in front", seeking better

ways of teach'ng and learning.

d. Parents, teachers, and students would rise to the defense

of this school's program if it were challenged.

e. I like working in this school.

f. Other evidence
MEMIIIM

IMPACT

POTENTIAL

3.

4. COHESIVENESS.

4.

a. Students would rather attend this school than transfer to

another.
b. There is a "we" spirit in this school.

c. Administration and teachers collaborate toward making the

school run effectively; there is little administrator.

teacher tension.

d. Differences between individuals and groups, both among ..111111M

faculty and students, are considered as contributing to the

richness of the school, and are not seen as divisive influcnces.

e. New students and faculty members are made to feel welcome

and part of the group.

f. Other evidence

5. CARING.
5.

.a. There is someone in this school'that I can always count on.

b. The principal really cares about students.

c. People in this school care about me as a person. They

are concerned about more than just how well I perform my job

at school as student, teacher, parent, etc..

School is a nice place because I feel wanted and needed here.

e. Most people at this school are kind.

f. Other evidence

12



T IS

CLIMATE FACTORS (Cont.)

6. CONDITIONS IN THIS SCHOOL SUPPORT A PLEASANT AND COMFORTABLE
ENVIRONMENT FOR STUDENTS.

a a. Students in this school are willing to approach the staff
for advice or help.

b. Student perceive this school as a pleasant and rewarding
place in which to work.

c. Students feel that administrators and staff understand and

respond to their personal needs.
d. Students in this school would say that teachers are not

hostile or authoritarian towards them.
e. There are opportunities for students to take positions of

responsibility in this school and to participate in the
running of their school lives.

f. There is a general expectation in this school that
students will take care of their own property and the

property of others.
q. Other evidence

7. SPECIFIC SYMPTOMS OR INDICATORS OF POSITIVE CLIMATE ARE
GENERALLY HIGH.

a. The daily attendance rate of students is high.

b. There are few failing grades. This indicates student mastery

of material.
c. Disciplinary problems leading to suspensions are few.

d. Various student groups and cliques talk with one another and
,WIN

work together.
e. School events such as athletic contests, musical and dramatic

events, and social events are well attended by the faculty

and students.
f. The school drop-out rate is low.
q. Student involvement in the school's extra-curricular

activities program is high.

IMPACT

POTENTIAL

6.

=11111111

.011=1.10.0

7.

h. The buildings and grounds are in good repair and show evi-

dence of upkeep.
i. Vandalism is minimal and students and staff feel safe and

secure in the buildings.
j. Other evidence:

Average score for School Climate Factors

Colorado Department of Education

May, 1982

1



IINDICATORS OF QUALITY SCHOOLS

8. TIME ON TASK

Both the quality as well as the quantity
of time on task are acknowledged to be

important in improving student learning. While the research suggests, in general, t:at

those areas of learning which provide engaged learning time will resulk. in higher

student achievement, the fact of individual student
differences may suggest as well

that scheduled time on task be flexible and responsive to widely varying needs of

students.
Appropriateness of the task itself in terms of its relationship to the

student's level of intellectual development, his/her particular learning style and the

learning objecZive(s) to be reached are elements which must be considered in assuring

that optimal learning will result.

%KATO

The extent to which this practice/

condition Is present to your :copal.

Is net Present

1 It is Jost beginning.
It operates

ally en a very.lbnited basis

2 It is present and tmerating but

only to certain programs er

departments

3 It is present and
operating well

on a school-wide basis

IMPACT POTENTIAL

The extent by which hymen and/or material

resources invested In the implementation

of this practice / condition
is positively

impacting or could positively impact the

effectiveness of your S0001.

0 AP Impact Potential for scowl

effectiveness

1 Very Minuted impact potential

Some Impact pusKial

3 Very positive impact potential for

school effectiveness

DEFINITIONS OF TERNS

ENGAGED TINE OR TINE-ON-TASK is the amount of instructional time that students spend

actively involved in, or attending, to learning tasks.

HIGH RATE OF SUCCESS indicates that students are achieving their learning objectives

between 60-90 percent of the, time.

WHAT IS

IMPACT

POTENTIAL

1. THE AMOUNTS OF TIME ALL STUDENTS SPEND ENGAGED OR"ON TASK IS 1.

HIGH (A MINIMUM OF 70% OF THE INSTRUCTIONAL PERIOD).

a. Teachers diagnose which teaching techniques promote or de-

tract from high rates of student engagement and success.

b. Teachers diagnose the engagement and success rates of low,

middle and high achieverl.

c. Teachers monitor engaged or on-task behavior during the in-

structional period and provide correctives where engaged

and success rates are low.

d. Teachers have control of engaged or on-task time, including

OIM
01.0

maximum time spent on tasks at a level at which students can

perform with a high rate of success.

e. Students' scheduled time on-task is variable, based upon

differences in their learning needs.

f. Students each day are engaged in learning tasks which bring

success to them.

g. Other evidence:

01011=0
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TIME ON TASK (Cont.)

WHAT IS

2. ADMINISTRATORS,
TEACHERS, AND SUPPORT STAFF ENFORCE A POLICY 2.

THAT NO ONE DISTURBS A TEACHER DURING INSTRUCTION.

.111111.

a. Disruptive noise levels in the hall are low.

b. Attendance
slips, lunch money collections and other

administrative
procedures are handled in an efficient,

nondisruptive way.

c. Announcements are
handled so as minimize disruptions.

d. Arrangements for excusing students for special nrogramming

or counseling are handled smoothly so that unnecessary

disruptions do not occur.

e. Special events are planned to fit into and enhance the total

instructional program.

f. Other evidence:

Average score for Time on Task

Color2do Department of Education

May, 1982

IMPACT

POTENTIAL

1101.111110



APPENDIX B._

SAMPLES OF WAYS TO DISPLAY DATA

Note: Data displays Should be compact and s21f-evident.



WORKING CONDITIONS OF TEACHERS
How have the following working conditions of teachers

changed at your school during the past five years?

Scheduling Flexibility

Have Own Classroom

Lounge Space for Teachers

Freedom from
Non-Teaching Duties

Typical Class Size

Time to Meet
with Other Teachers

Daily Preparation Time

Daily Teaching Load

Study Space for Teachers

---.7
k.... , 39--... -.....,--- - _ 30

-- -Y, .i
:',._- -X _

6 6 20

--...
.

.,'-' 48, .

31\ .'-,-,, 42 37

---...17, .

: . , . . .-- - ,---, - _. - , : 49 31

-4.-''''''''--'-' --::, 67, . 27

,..:
---''''Z-,-- 63 32

64
:."--,

26
Th.

(In percentages)

Better I I No Change C I Worse

5',



Sample Display of the Percentage of Staff Selecting
Each Response Choice For Each Question in the
Connecticut School Effectiveness Interview

Sl. Perceolaqo ea.

peeled le
achieve nester,

of basic stills

00 OMEN 111
10%

2

31.301

101

3 4

41 -141

10%

16-1191

55% 15%

At. Perception of Ne portloolar

teacher responsibility

responsibility
for basic skill

achievement

33. Perception of

relationship
between home

baclerownd and
achievement

34. Perception of

teachers'
expectations

of student
achievement

9%

teachers are
responsible foe
normal come
distribution

14%

teachers are
responsible for

skids master'
scrordinq to
individnal ea.

Mercy levels

teachers are
responsible for
skills mastery
for most
students at

33%
erode level

teachers ore
responsible for

skill. nester',
for all stoniest,

at erode level

14%

new pitv Nome has stoner.

determinant. (cant impect.

School hos little School can mote
lipid some difference

for a few

42%
1Jells

Nemo has same
influence.
School can make

difference for
most students

23%

Post stodents

can master
most skills
become of
Instruction

drying home
4%

All stodents con
moiler basic
stills as
direct result of
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Reading proficiency levels of 9-, 13-, and 17-year-old students: 1983-84

Age 9

Age 13

Age 17

58

84

90

94

1971

984

40
Perm.*

80

95

100

971

9d4

0 40
Percent

1971

100

Percent

Levels of reading proficiency

LiRudimentary 44 Intermedate Advanced

Basic Q Adept

Source: National Assessrnen' of Educational Progress. The Reading Report Card. 1985.

100
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LEVEL
350-

Reading: 1971 to 1984

Can synthesize and learn
from specialized react.g
materials.

Age 17 0 (0.4)
Age 13 0(0.0)

1iAge 9 0 (0.0)

I
300- Can find, understand, sum-

marize, and explain relatively
complicated information.

Age 17 2 (1.4)

Age 13 . 2 (0.6)
Age9 0 (0.1)

250- Can search forsiecific7$7
information, interrelate ideas,
and make generalizations.--

Age 17 4 (1.1)
Age 13 (1.5)3

Age 9 (0.8)3

200 - Can comprehend specific
or sequentially-related
information.

Age 17 2 (0.3)
2Age 13 (0.6)

Age 9 6 (1.4)

150- Can carry out simple,
discrete reading tasks.

Age 17 0 (0.0)
Age 13 0 (0.1)
Age 9 3 (0.6)

1 1 ! I I I 1 1 1 1 1 1 1 1

6 5 4 3 2 1 0 1 2 3 4 5 6 7 8

LOSS GAIN

Standard errors are presented in parentheses

It can be said with 95 percent confidence that the percent difference is within = 2 standard errors

28 CROSSROADS IN AMERICAN EDUCATION
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The Effective
School
Battery
Gary D. Gottfredson, Ph.D.

School: Enterprise High School - 4321

Date: 05/15/85

Number of teacher surveys scored: 106
Teacher response rate: 95%
Number of student surveys scored: 262
Student response rate: 87%

Publbbed by
Psychological Assesement Resources. Inc.
P.O. Box 998, Odessa. FL 33556

Copyright ©1984 by Gary D. Gottfredson. Ph D All rights reserved. Not to be
reproduced in whole or in part by any process without w 'men permission of
Psychological Assessment Resourc... Inc.
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SCHOOL YEAR
1987 1988

REPORT FOR
SCHOOL

ADMINISTRATIVE
UNIT:

AUBURN

COMMUNICATING
ACCOMPLISHMENTS
OF MAINE SCHOOLS

SERVING

AUBURN

Office of Superintendent of Schools
23 High Street
P.O. Box 800

Auburn, Maine 04210



OFFICE OF THE GOVERNOR
AUGUSTA. MAINE C.

Dear Citizen:

I am pleased to announce that my goal to compile a
report card for Maine schools has been met.

As the state and your local community work together to
improve the quality of education available to our children,
it is essential that parents, teachers, and community
leaders know how well local schools are serving their
students.

This report card will allow you to compare your schools
with those in other parts of the state and nation. It
provides important information that should assist your
community in setting educational policies. In subsequent
years, the report card will also allow you and your school
district to chart the progress being made in local
classrooms.

Our children are our most valuable resource. In order
to ensure a bright future for them and our state, we must
continue to improve our school.2. This report card provides
citizens throughout Maine with an important indicator of
how well we are meeting our educational responsibilities
and of what work remains to be done.

I urge you to discuss the information contained in this
report with your teachers, administrators, and school board
members and to use it for developing future plans for
needed improvements in your school community.

JRM:EMB:hep

Sincerely,

R. McKernan, Jr.
rnor



PURPOIE

A REPORT CARD FOR MAINE SCHOOLS

The Report Cord for Maine Schools is designed to be a
helpful tool as you work with your school personnel to
prepare Maine's children for the 21st century.

The indicators common to all schools in the State have
been supplied by the Department of Educational and
Cultural Services, while your local school department
has developed the individualized portion of the report.
I hope you find the information useful in forrnularting
plans for the future education of the children in your
community.

I wish to take this opportunity to thank the Task Force on
the Report Card for Maine Schools, which represented
school teachers, administrators, the Maine School
Boards Association, the State Board of Education, and
the public, for its efforts in designing this important new
communication to the citizens of each school adminis-
trative unit.

Eve M. Bither
Commissioner

The purpose of the Report Card for Maine Schools is to
provide the citizens of Maine with information regard-
ing the performance of our schools and to communi-
cate with the public about accomplishments, goals,
and plans for continuing school improvement. This first
annual Report Card describes your school adminis-
trative unit in terms of the following categories of
information: Student Characteristics, Staff Resources,
Academic Performance Indicators, and School
Finance.

Information on students, staff, and finances has been
compiled for every Maine school administrative unit.
This information makes it possible to assess your unit,
and to see the changes taking place over time.

Information unique to your school administrative unit
may also be included in the report, highlighting any
facet of your school program which makes a special
contribution to the effectiveness of your unit.

6



FIGURE 1

STUDENT

ENROLLMENT
GRADES K-8

FIGURE 2
STUDENT

ENROLLMENT
GRADES 9 -12
The for,wing figures

2

The following figures provide information aboJt the stu-
dent population served by your school adminis-trative
unit.

Rgures 1 and 2 show the total number of students
enrolled for each grade from kindergarten through
twelve as of April 1,1987. Special Education enrollment
totals are given for both elementary and secondary
level-. All students, both resident and nonresident, who
attend schools within the school administrative unit are
included in these counts.
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FIGURE 3
STUDENT
ENROLLMENT
OVER A THREE
YEAR PERIOD

ELEMENTARY

SECONDARY

FIGURE 4
STATE AND
LOCAL
ENROLLMENT
GROWTH RATES

Figure 3 shows elementary and se ..ondary studeni
enrollment totals for the school unit for a three-year
peliod from April 1, 1985 through April 1, 1987. The
unit's enrollment growth rates are compared with
statewide growth rates in Figure 4.

4000

3500

3000

2500

2000

1500

1000

500

0

1985-
1986

1986-
1987

. 2,968 2,953 2,945

1985 1/86

ELEMENTARY

UNIT STATE

-0.8%

+0.7%

1987

SECONDARY



FIGURE 5
SCHOOL
DROPOUTS

FIGURE 6
NUMBER OF
GRADUATES

FIGURE 7
AVERAGE DAILY
ATTENDANCE
RATES

4

Figure 5 shows the number of school dropouts in the
unit for grades nine through twelve: students who !eft
school during 1986-87 and were nu: documented as
having transferred to any other school administrative
unit.

GRADE DROPOUTS % OF TOTAL ENROLLMENT

GRADE 9 15 3.9%

GRADE 10 14 3.2%

GRADE 11 43 11.196

GRADE 12 20 5.3%

There were 351 graduates in 1986-67 in the school
administrative unt. including summer graduates.

Figure 7 shows the average percentage of elementary
and secondary students in the school administrative
unit in daily attendace over the past three years. Aver-
age daily attendance rates are also computed for the
stcte as a whole.

1984-
1985

1985-
1986

1986-
1987

ELEMENTAR

UNIT STATE

'A 95%

rf''.. 96%

, 93%

SECONDARY



FIGURE 8
STAFF

RESOURCES
3Y LEVEL

Fr-URE 9
HIGHEST
EDUCATIONAL
ATTAINMENT FOR
TEACHERS

The Staff Resources category describes the administra-
tive and instructional staff resources available in your
school administrative unit. In addition to the total num-
ber of staff available in each category and level, such
characteristics as the highest level of preparation and
the rate of classroom teacher turnover are presented.

Figure 8 shows the number of teaching, administrative,
and specialist personnel in the unit: those assigned to
work exclusively at the elementary school level (K-8),
those assigned to work exclusively at the secondary
level (9-12), those who have responsibilities for both
levels, and the overall unit total.

PERSONNEL K-F 9-12 BOTH TOTAL

Administrators 7 6 7 20

Teachers 162 106 39 307

Counselors
Social Workers

1 6 7 14

Library
Services

1 1 1 3

Health
Services 0 0 11 11

Figure 9 describes the highest level of educational
preparation attained by the instructional staff of the
unit. The percent of staff to have attained this level is
provided in parentheses.

DEGREE K-8 9-12 BOTH i TOTAL

< Bachelors 0( 0%) 0( 0%) 0( 0%) 0( 0%)

Bachelors 113 (56%) 65 (32%) 24 (12%) 202 (66%)

Masters 49 (48%) 39 (37%) 15 ( 15%) 103 (34%)

Advanced
Studies 0 ( 0°,9 1 (100°k) 0 ( 0%) 1 ( 0%)

Doctorate 0( 0%) 1 (100%) 0( 0%) 1( 0%)



FIGURE 10
HIGHEST
EDUCATIONAL
ATTAINMENT FOR
ADMINISTRATORS

FIGURE 11
STAFF TURNOVER

Figure 10 describes the highest level of educcitional
preparation attained by the administrative staff of the
unit. The percent of staff to have attained this level is
provided in parentheses.

DEGREE K-8 9-12 BOTH TOTAL

<Bachelors 0 ( 0%) 0 ( 0%) 0 ( 0%) 0 ( 0%)

Bachelors 1 (25%) 3 ( 75%) 0 ( 0%) 4 (20%)

Masters 2 (22%) 2 (22%) 5 (55%) 9 (T 5%)

Advanced
Studies 3 ( 50%) 1 (17%) 2 ( 33%) 6 (10%)

Doctorate 1 (100%) 0 ( 0%) 0 ( 0%) 1 (1%)

Figure 11 provides data on staff turnover over a twc-
year period: sraff members who left the school adminis-
trative unit during or at the end of each year, and who
left permanently, for all reasons including retirement.
Not included are those on temporary leaves of ab-
sence or sabbaticals. Both the number who left and the
percentage of total staff are presented.

PERSONNEL 1985-86 1986-87

ADMINISTRATORS 2( 11%) 3 ( 2%)

TEACHERS 40 (13%) 41 (13%)

OTHER PROFESSIONAL
STAFF

2 ( 7%) 1 ( 1%)



FIGURE 12
GRADE 4
MEA SCORES:
THREE YEAR
AVERAGE

7

This section of the report describes the performance of
students on the Maine Educational Assessment (MEA).
The MEA is given to all students in grides 4, 8, and 11,
and covers reading, writing, mother latics, science,
social studies, and humanities.

Figures 12, 13, and 14 show the 3-year cummulctive
average for all fourth, eighth, and eleventh grade
students in the school unit. Each year a new 3-year
average will be computed. This will enable you to
monitor trends in student performance.

Scores are based on a scale cif 100 to 400. A score of
250 was originally established as the state mean for all
subject areas. Since the first year of the MEA, state
mean scores have varied slightly from the original
mean of 250.

A more detailed report of performance on the MEA is
available through your school administrative unit office.

400
380
360
340
320
300
280
260
240
220
200
180
160
140
120
100

245 245
265 245 260 270

1250 245 250 1 250 45

7-1

Reading Writing Math Science Social Humanities
Studies

Unit mean score

J State*mean score



FIGURE 13
GRADE 8
MEA SCORES:
THREE YEAR
AVERAGE

FIGURE 14
GRADE 11
MEA SCORES:
TWO YEAR
AVERAGE

400
380
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320
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235 255 285 250 245 275

255 250 ;70 250 250 260

400
380
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280
260
240
220
200
180
160
140
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100

Reading Writing Math Science Social Humanities
Studies

Unit Mean Score

State Mean Score

270 260 290

260 250

280 265 260

55 250 250

Reading Writing Math Science Social Hurt anities
Studies

Unit Mean Score

Stale Mean Score



FINANCIAL
INDICATORS

v ...ksk ,
e ;:::'

FIGURE 15
PER PUPIL
EXPENDITURES

FIGURE 16
MILLS RAISED
FOR EDUCATION

Figure 15 displays per pupil expenditures for the school
administrative unit nor the 19P5.-86 and 1986-87 school
years. These per pupil expenditures are based on all
costs except transportation, building construction or
major building renovation/expansion. Only resident
pupils are included. For students who are tuitioned to
another school, the tuition costs are included in the
calculation. Comparable statewide costs are also
included for three categories of school administrative
units.

1985-1986

STATE

$2,437

1986-1987

Figure 16 shows the mills raised to support public
schools. The mill rate is the number of tax dollars that
must be raised for each $ 1000 of taxed property. It
should be noted that this is based on the state valu-
ation of property. The mills raised, based on the local
valuation, may be different.

1986-1987 1987-1988
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FIGURE 17
PER PUPIL
VALUATION

FIGURE 18
SOURCES OF
REVENUE

10

Figure 17 shows the per pupil valuation of the school
administrative unit. This valuation indicates the wealth
of the school administrative unit, and also indicates
how much money the local school administrative unit
must raise as its share of the total expenses of the
school system.

1986-1987 1987-1988

UNIT STATE I

$139,881

UNIT STATE

$153,297

Rgure 18 displays the sources of revenue for unit and
statewide education in the 1986-87 school year.

Type of
Revenue

Percentage of Total Revenue
0 10 20 30 40 50 60 70 80 90 100

Local

State

Federal

Other

Local

State

Federal

Other

,,fe
A

3.95%

0.00%

47.31%

42.12%

4.09%

6.48%

$6,333,527

$6,477,138

$527,292

$0

$362,634,513

$322,857,314

$31,350,469 6

$49,700,628

Unit State



FIGURE 19
UNIT
EXPENDITURES
1986- 1987

11

Figure 19 details where the school unit revenues were
spent in the 1986-87 school year. Figure 20 on the fol-
lowing page provides the same information about
state revenues. Both dollar amounts and percentages
of total revenue are shown for each category.

13.19%

4.04%

7.76%

3.91% 0.00%

3.58%
4.22%

0.69%
0.28% 1287%

A.
*4*

4

49.46%

CATEGORY AMOUNT PERCENT

55,711,845

$1,486,599

49.46%

12.87%

Regular Education

17"T" Special Education

S31,866 0.28%Vocational Education

ORA Other Instructional $79,992 0.69%

Student and Staff Support $487,423 4.22%
(guidance, health, libraries, etc.)

System Administration
(superintendent's office, etc.)

$413,074 3.58%

$895,911 7.76%School Administration

$466,757 404%Trot ,:portation (buses)

S1,522,693 13.19%no Building/Facility Maintenance

F253 Debt SerVce $451,338 3.91%

I11 All Other (school lunch) SO 0.00%



FIGURE 20
STATE

EXPENDITURES

1986-1987

12

Figure 20 details where state educational revenues
were spent in the 1986-87 school year. Figure 19, on the
preceding page, provides the same information about
unit revenues. Both dollar amounts and percentages of
total revenue are shown for each category.

5.61% 0.35%<
47.87%

CATEGORY AMOUNT PERCENT
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Special Education

Vocational Education
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EEI
Student and Staff Support
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rizn
School Administration

O
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Building/Facility Maintenance
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IIII All Other (school lunch)

DO
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$57,597,392 8.94%
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S24,607,041 3.82%
)
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5.61%

6.74%

12.61%

5.61%

0.35%

;

;

1



A 131011111' Toa klaURN 6CIEDOILS

1987-1988

ACCOMPLISHMENT IN IMPROVING OUR SCHOOLS



l[> INTRODUCTION

The purpose of the Report Card for M- 'Tie Schools is to provide the citi-
zens of each community with information regarding the performance
of our schools and to communicate with the public about the accom
plishments, goals, and plans for continuing school improvement. This
first annual Report Card decribes our school system in the folio wing cat-
egories:

Student Characteristics
Staff Resources
Academic Performance Indicators
School Finance

These categories; for which common information is available for all
school administrative units, have been prepared to enable you to see
the changes that are taking place in our schools and in our state over a
period of time. Similar Report Cards are being prepared for every
school administrative unit in Maine. Information unique to Auburn is
presented through a special section at the end of the report. This pro-
vides an opportunity to introduce information that may be contributing
to the effectiveness of our school system.



LOCAL INFORMATION

This category of the Report Card is to provide each local school administrative unit an opportunity to
present information that may be contributing to the effectiveness of the school system. The informa-
tion selected may vary considerably for each school system. It is a very important section of the report
because it will give the citizens of the community additional information about specific accomplish-
ments or problems to which they need to be aware.

4599 STUDENTS

1638 received Special Education services
772 received instruction above grade level or in enrichment activities (16%)
92 were enrolled in an alternate education program
87 attended the Lewiston Regional Vocational Center

552 boys and 408 girls participated in the interscholastic athletic program
1497 participated in non-athletic student activities
907 participated in intra-mural athletic programs

2200 eat hot lunch per day
2251 were transported on 24 buses traveling 1,529 miles per day
206 required suspensions as a disciplinary measure (.04%)

40

30

20 -

SUPPORT STAFF .
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300 -/

1988 1987
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200 -

100 -
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STAFF

Auburn maintains a quality staff to
provide as many opportunities as
possible to our students.

Staff members accept professional
responsibilities to work on commit-
tees or to participate in study groups
that focus on curriculum improve-
ment for the school system. Work-
shops, seminars, grade level meet-
ings, and courses are taking place
throughout the year.

290 staff members worked about
1530 hours on committees and task
forces for rrogram improvement at
the 5 75 level.

308 staff members participated in
201 hours of system level profes-
sional growth activities.



FACILITIES-DO WE NEED A NEW SCHOOL?

The need for appropriate facilities is a major concern at this time. As the Department of Ed-
ucation and Cultural Services conducted its comprehensive school review in March, they
observed that Sherwood Heights, Washburn, and Walton schools all have student/ teacher
ratios very close to the 25 to 1 building average restriction and the 30 to 1 individual class-
room restriction.

Programs such as special education, computers, interscholastic sports and alternative educa-
tion are impacting this community to a greater extent than student enrollment. The open-
ing this year of the non-graded primary school and some innovative programming have
helped but the pressure is being felt, especially at the elementary level.

The Sct aol Committee is completing a facilities study and developing long range plans that
will include a new elementary school and an expanded non-graded school. Four portable
classrooms will be added to the elementary schools to ease some of the overcrowding during
the planning and building process:

COMMENDATION BY THE DEPARTMENT OF EDUCATION.

During its comprehensive school review in March, the visiting team from DECS identified 6
areas "in which the Auburn School Department has gone beyond the standards of basic
school approval and which warrant special acknowledgement".

1. The obvious emphasis placed on students and student learning.

2. The organizational changes which were made to support identified priorities in
system-wide and building goals.

3. The professional caliber of the teachers, team leaders and administrators in the
school system.

4. A highly-developed and well-designed professional development program.

5. The systematic process of curriculum development, review and implementation.

6. The excellent communications within the school system.

Each of the 13 schools in Auburn reveived "Fttla Approve" by the DECS.
This is an exceptional accomplishment!



SAT SCORES

4 The average SAT math and verbal scores of Auburn's seniors have been consistent with the
average scores of other seniors throughtout Maine and the nation. At the same time, Au-
burn has seen a remarkable increase in the percentage of seniors who are taking this test.
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In 1985 37% of the senior class
took the SAT.

In 1986 45% of the senior
class took the SAT.

In 1987 50% of the senior
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STUDENT ASPIRATIONS

Raising the aspirations of Maine youth is a pr:irity of Gov. McKernan. The Maine Educational Assess-
ment provides some insight to factors that may influence the goals and aspirations of our 11th grade
students. In relation to the state responses, Auburn has a higher percentage of students who are working
and a lower percentage of students who are planning post secondary education.

Ouestion %Aub %ME

Parent Education
Not a High School Graduate 13 9
High School Graduate 42 39
Some College 17 17
I Don't Know 10 11

Use Computer Software to Complete Assignments?
Never 70 63
Sometimes 25 28
Often 4 8
School does not permit use 1 0

How Many Hours Do You Work at Part-Time Job?
I Do Not Have A Job 35 42
Lass Than 8 Hours 5 8
8-16 Hours 25 21
17-20 Hours 16 15
21 Hours or More 19 13

What Do You Plan To Do After High School?
Get a Full-Time Job 14 12
Enter a Trade or Voc-tional School 19 15
Go to College 49 56
Join a Branch of the Armed Forces 12 9
Other 6 7

Who Has Most Influence On Your Career Choice?
Employer 4 4
Teachers 10 9
Guidance Counselors 7 4
Parent:: 39 35
Other 40 49

/


