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EXECUTIVE SUMMARY

INTRODUCTION

In January 1986, the U.S. Department of Education awarded a contract to the University of
Wisconsin—Madison School of Library and Information Studies to study librarics and hteracy
education. The purposes of the study were:

1) to assess the current status of hibraries in literacy education,

2) to determine an expanded role for libraries in literacy education, and

3) toidentify library literacy programs that could serve as models.

Several types of hibraries were studied: public, public secondary school, community college,
academic, and state institutional. State library agencies were also studied.

Three primary tasks were conducted. First, based on a review of literature from 1979 to 1987, a
written summary of the state-of-the-art in library literacy services was prepared (See Chapter 1.).
Seccnd, the libraries listed above were surveyed regarding their involvement in literacy education (Scc
Chapters 2 to 6.). Third, case studies of model programs were conducted (See Chapter 7.). Within these

three major tasks, the following activities were conducted:

1) State of the art paper

Literature review _onducted

Preparation of paper and bibliography

Review by USDOE staf, advisory group, and project consultants.
Revision and updates of paper and bibliography

2) Surveys

Definition of literacy education developed

Survey instruments drafted, one for each type of library and one for program characteristics

Pretest of questionnaires

Identification of universes and samples selected

Revision of instruments based on pretests

Submission of survey package to FEDAC/OMB for data collection clearance

Final revision of questionnaires

Data collection and data analysis
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3) Case Studies
Candidate list (from hterature and nomination) deveioped
Nomination of cited programs to USDOE
Site visit interview schedule developed and pretested

Case studies conducted

Details on each of these activities are provided in the comprehensive report. The final
comprehensive report was prepared by the project investigators with the advice and editorial
assistance of the advisory committee, project consultants, and U.S. Department of Education Staff.

Investigators for the project were Jane Robbins and Douglas Zweizig, co-puncipal investigators,
and Deb a Wilcox Johnson, project coordinator. The project also used the exper:  of two consultants,
Alan B. Knox (Professor, Department of Continuing and Vocational Education, University of
Wisconsin—Madison ) and Helen H. Lyman (Adjunct Professor, School of Library and Information
Studies , State University of New York—Buffalo and Professor emeritus, School of Library and
Information Studies, University of Wisconsin—Madison ).

An advisory group met twice during the project (February 1986 and October 1987) and responded in
writing throughout the project. The advisory group members were: David Carr, Associate Professor,
Rutgers; Jinx Crouch, Director, Literacy Volunteers of America; Jim Nelson, State Librarian and
Commissioner, Kentucky Dr.partment for Librarias and Archives; Roberta Luther O'Brien, Head
Librarian, Greenhill School, Dallas, Texas; and Roger Parent, American Library Association. Yvonne

Carter, U.S. Department of Education, Office of Educational Research and Improvement, Library

Programs, was the project liaison.

RECENT LITERATURE ON LITERACY, 1980-1986

Library involve ment in literacy activities spans a century of educational services offered by
libraries. Lyman (1979) reported an increase of activities in the 1970s and predicts for the future
“continuing developments in the library world's involvement in literacy education” (p- 213). This section
examines the status of library involvement in literacy education during 1980-1986 as described in the
literature of that period. (A bibliography of the literature for this review can be found in Appendix Aof
the Comprehensive Report.) Literacy for adults is defined here as sufficient reading, writing, speaking,
and math skills for coping with everyday situations. A more detailed definition is provided in the next
section,

A review of the literature for the period 1980-1986 shows:

* publiclibraries as the predominant type of library for the delivery of literacy services;
* increasing national interest in combating illiteracy, evidenced in part by the activities of the

Coalition for Literacy, headquartered at the American Library Association;

UNIVERSITY OF WISCONSIN—MADISON
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an increasing coordination and funding of hibrary literacy activities at the state level,

a continued concentration on hteracy collections tor adult new readers, induding the
introduction of basic education nucrocomputer sofuware in libranes,

continued use of Library Service and Construction Act (LSCA) funds to mitiate and support
literacy activities,

an increase in the existence of cooperative hbrary literacy projects involving several types of
agencies;

increased continuing education opportunit~: for libranans on literacy; end

growing concern over the need to evaluate the impact of library literacy programs

Generally, the literature can be categorized into four groups:

1
2)

3)
4)

Research on the topic of hbraries and Iiteracy;

Discussion of potential roles and activities for libraries involved m hiteracy education, with
descriptions of current library literacy programs:

Bibliographies and collection development guidelines on materials for adult new readers; and

News coverage of events and funding of programs.

The review of the literature 1s intended to highlight the type of literature that has appeared

duning the 1980s. Speaial attention 1s given to articles with detailed information. The approach used in

this first section is that of a bibliographic essay. The second section of the chapter employs the

literature in developing the framework for this study.

DEFINITION OF LITERACY EDUCATION

Special effort was made 1n this study to define what was meant by “literacy education in

libraries.” The project staff and advisors developed a statement definmyg hteracy education and added

examples of services that would be and would not be included within the defimtion.

DEFINITION OF LITERACY EDUCATION

Literacy education provides learning opportunuties for adults sixteen and over who

are not enrolled in secondary school. The opportunities include the range from initial
acquisition of basic reading ability through the threshold of functional literacy in home,
work, and community.

The following activities are examples of Iibrary involvement in hteracy education

Contributing to public understanding of the nature of illiteracy and
ways to increase adult literacy.

Preparing and disseminating print and electronic matenals to help
low literate adults to increase their communication proficiencies.

UNIVERSITY OF WISCONSIN—MADISON
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LIBRARIES AND LITERACY EDUCATION EXECUTIVE SUMMARY, page 4

Helping to plan and conduct educational activities for adults seeking
to reach a threshold of functional literacy, for example, recruitment
and training of volunteers.

Including, within adult education activities related to any content
area or life role, a literacy education component that includes
deliberate attention to raising literacy to levels that allow people to
functicn in society and to enhance their lives.

The following activities are not examples of library involvement in literacy education:

Offering social work or counseling services to assist less advantaged
low literate adults to cope with personal and social problems.

Providing adult vocational education for people at low levels of
proficiency and employment.

Providing course-related remedial education for students enrolled at
the community college or university level.

Undifferentiated provision of library services for the general public,
some small portion of whom are adults with low literacy.

Providing cducational opportunities for adults with high
educational levels, to enhance their literacy (such as through Great
Books discussion groups or National Issues Forum study circles).

This definition and examples was duplicated on the cover page of every survey questionnaire used
in the study. In addition, a boxed statement on each approriate page of the questionnaires read, “Note:
Adults sixteen years and over who are not enrolled in secondary school constitute the audience for this

service.”

A second effort at defining literacy education in libraries was through a list of literacy activities
that could be oftered by libraries. The list was used in the questionnaires to determine level of
involvement in literacy by a library. The longest list was that for public libraries and contained
fifty~two activities grouped into three roles: literacy materials, literacy instruction, and literacy

support services.

LITERACY MATERIALS
Print materials for adult new readers in library
Print materials for adult new readers in another facility
Print materials for ESL in library

Print materials for ESL. in another facility

Print materials for tutors in library

UNIVERSITY OF WISCONSIN--MADISON
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LIBRARIES AND LITERACY EDUCATION

LITERACY MATERIALS continued

Print materials for tutors in another facility
Audiovisual matenals for adult new readers in library
AV materials for adult new readers in another facility
AV materials for ESL in library

AV materials for ESL in another facility

AV materials for tutors in library

AV materials for tutors in another facility
Microcomputers/software for adult new readers in library
Micro/software for adult new readers in another facility
Micro/software for ESL in library

Micro/software for ESL in another facility
Micro/software for tutors in library

Micro/software for tutors in another facility

Develop software for adult new readers

Develop software for ESL

Develop software for tutors

Compile bibliographies

Write literacy materials

Produce literacy print materials

Produce literacy AV materials

Provide a research collection

Identify literacy collections in the area

Provide a demonstration collection

LITERACY INSTRUCTION

Train library literacy tutors

Participate in nonlibrary tutor training

Participate in ABE staff development

Recruit library literacy tutors

Recruit nonlibrary literacy tutors

Recruit students for library program

Recruit students for nonlibrary program

Evaluate student progress

Provide .ibrary-based instruction at another location

Library offered CE on literacy for staff

EXECUTIVE SUMMARY, page 5
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LITERACY SUPPORT SERVICES
Provide space for tutoring
Publicity about Literacy providers
Pubhcity about hteracy problem
Mamtain information on Iteracy providers
Provide central iteracy phone number
Refer requests to hiteracy providers
Follow-up on referrals
Provide library tours
Member ot literacy coalition
Coordinate literacy effort in community
Library tunds support local literacy efforts
Adnunister funds for loce! iiteracy efforts
Consult with other hibraries on iteracy

Provide support service to learners

These public ibrary iteracy activities were adapted as appropriate for the other types of

Iibraries.

VARIABLES
The number of ibrary hiteracy activities reported by the library formed the variable level of
literacy involvement.
The variables used to relate with level of literacy involvement were divided mto community
conditions and mstitutional characteristics. The community conditions variables were:
type of community (urban, urban-suburban, suburban, suburban-rural, and rural)
population size of the service commumty
existence of other iteracy providers in the community
English as a second language
ethnic diversity
education level
poverty level
The institutional characteristics variables were:
revenue per capita
number of funding sources
percent of ibrary revenues from donations and grants i the last five years,

level of adult education activity

UNIVERSITY OF WISCONSIN—MADISON

1




LIBRARIES AND LITERACY EDUCATION EXECUTIVE SUMMARY, page 7

level of outreach activity
level of cooperative actinty with non-hbrary agencies

use of non-literacy volunteers

For those libranes reporting involvement in literacy education, a follow-on program descrrption
questionnatire was sent to provide a fuller impression of the nature of the literacy programs Only the

public library survey provided enough cases of libraries to allow for general observations

CASE STUDIES
In order to allow for exploration of Iiteracy programs that could serve as exemplars, eight case

studies were conducted i the following locations:

» Mary H. Weir Public Library
3442 Main Street
Wierton, West Virginia 26062

The literacy program, serving a rural arca of the state, has been in existence since 1977 and
1s currently supported by city funds. It has written objectives and a separate advisory group
for the literacy program. The library participates in the West Virginia Coalition for

Literacy. Features of the library’s literacy program are collection development (print and
audiovisual, including microcomputers), wnting and producing literacy materials,
coordinating a volunteer tutoning program that includes tutor training, and a wide range of
non-instructional services in support of local literacy efforts.

Caruthersville Public Library
1002 Ward Avenue
Caruthersville, Missouri 63830

Serving a community of less than 8,000, the library coordinates and funds a volunteer
tutoring program affiliated with Laubach Literacy International. A collection of

matenals supports this tutoring effort. Of all the public libranes on the nomunated hst,

this is the smallest town represented. Local funds s.pport the project wlich began in 1978,

Onondaga County Public Library
335 Montgomery Street
Syracuse, New York 13202

Since the carly 1970s, the library has been involved n local literacy efforts. Beginning in
1983, an effort was made to develop a more extensive literacy collection to support local
tutonng efforts. Non-instructional services, such as publicizing local literacy offerings,
also are an integral part of this library’s project; it also writes and produces literacy
materials. Currently, the library’s literacy effort is funded from a combination of federal,
state, and local resources. Including this hibrary will provide a model for a library not
involved in direct literacy instruction and as such is representative of many hibrary
literacy programs in the U.S.

UNIVERSITY OF WISCONSIN—MADISON
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* Tulsa City-County Library System
400 Givic Center
Tulsa, Oklahoma 74103

The library coordinates a large volunteer tutoring program for Tulsa County, funded
entirely by County funds. Active since 1977, the library approved a literacy coordinator
position in 1984. As a member of a literacy coalition, the library cooperates with
educational, social, and religious groups in serving the adult new reader. A full range of

support services and a print and audiovisual collection support this instructi nal hbrary
program.

*  Dodge Correctional Institution
West Lincoln, Box 661
Waupun, Wisconsin 53963

The Dodge Correct' .al Institution is a maximum security facility housing approximately
600 adult, male, felony-level offenders; it serves as the State of Wisconsin’s evaluation
and assignment facility, 1.e., sentenced males are sent to this facility for an approximately
six-week assessment period.
This program was selected because it offered:

* microcomputers and microcomputer softwar : teaching

basic skills (i.e., math, reading, and writing);
* Iiteracy tutor training, and
* evaluation of student progress.

* Calfornia State Library
1001 6th Street, Suite 300
Sacramento, California 95814

The California State Library has a strong commitment to library literacy efforts, with 2.5
full-time staff members working on the literacy effort. In addition, the state provides
about four million dollars to support local literacy efforts. The program, called the
California Literacy Campaign, grants funds to libraries that show wide community
involvement in the literacy project. At the state level, the Cooperative California

Alliance for Literacy helps to coordinate hiteracy efforts. The state agency staff provide

the technical assistance to libraries involved in the California Literacy Campaign (46 1n
1985-1986) and the program has a strong evaluation component. Since the Iiteracy erfortas
popular with legislators, the governor, and local communuties, the state library agency 15
projecting increased involvement in and funding for hbrary literary programs.

* E.S. Bird Library
Syracuse Univeraity
222 Waverly Avenue
Syracuse, New York 13210

Syracuse University has an outstanding collection of print and audiovisual resources on
adult literacy education. For nearly 40 years, the University has collected matenals on
adult education to aid researchers, adult education teachers, and students being trained 1n
teaching methods for adult learners. in addition to published sources from all over the
world, the library houses archival materials from several adult education organizations,
mcluding Laubach Literacy International and Literacy Volunteers of Amenca. The
University recently has received a Kellogg Foundation grant to disseminate the collection

UNIVERSITY OF WISCONSIN—MADISON
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using optical-digital storage; part of this project is th~ funding of a special adult
education manuscripts librarian.

¢ Anson Technical CollegeLearning Resource Center
Box 68
Ansonville, NC 28007

Ansci County is a rural county of 25,500 people with an agricultural and textile economic
base. Three key factors are associated with the Learning Resources Center’s involvement in
the literacy activities of the Anson Technical College. These are: an expanded role of the
LRC as a public, community library; the efforts of the cu: rent staff to integrate the LRC
into the college; and the presence of the Learning Lab in the LRC.

CONCLUSION

The following observations can be made based on the findings from the surveys of libraries and

from the case studies.

LIBRARY INVOLVEMENT IN LITERACY VARIES GREATLY

This study shows that libraries are active partners in the national literacy effort. Activity,
however, is variable. Public libraries, as expected, are the primary provider of literacy services in
frequency and in the range of activities offered. State institution libraries and community
college/technical school libraries report a more limited range of literacy activities and a lower level of
involvement, but both offer traditional library literacy services. State library agencies are taking an
increasingly active role in funding and consultation with local libran.s.

When iiteracy activity is examined as three roles—literacy materials, hieracy instruction, and
literacy support services—all are present in the types of libraries noted above. The role of literacy
instruction, on the wholt, remains the least offered. Literacy support services and literacy materials are
pervasive across all the libraries reporting involvement in literacy.

It is probably misleading to compare literacy activity across all types of libraries. Given the
different missions of the libraries, it would be expected that the type of literacy activity would vary.
The public library, with its mission to serve the general public, offers the widest range of literacy
activities, across the literacy materials, literacy instruction, and literacy support services roles.
Because literacy classes are often held in community colleges, the library logically supports the
individual learning of these students by providing coliections and learning lab facilities rather than
offering direct instruction. For state institution libraries, literacy training may be offered by a separate
branch of the institution or directly by the library. Depending on the parent institution’s approach to
literacy instruction, the library’s response will vary.

For college and university libraries, their primary client groups are students and faculty. Their

literacy role would be to provide materials to enhance curriculum and research in adult education. For

UNIVERSITY OF WISCONSIN—MADISON
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school libraries, their mission is focused on the school-aged population. While some secondary schools
could open their collection to adult basic education classes in the community, their primary contnibution
will be in the area of breaking the illiteracy cycle, that is, family literacy. State library agencies, with
their mission to promote library development, logically look to supporting local literacy cfforts with
consultation and funding.

Describing the most likely roles by type of library should not be interpreted as saying that each
library will carry out the same activities. As the data from the questionnaires show, a library selects
from the entire range of literacy activities, making each program unique depending on the community
and institutional characteristics. To narrowly define a “required” set of literacy activities for a type of
library fails to take into account local differences and preogatives. In particular, a library does not need

to be involved in direct instruction to be “involved” in adult literacy education.

ILLITERACY WON'T BE ACTED ON IFIT’S NOT SEEN

Identifying indicators for levels of literacy in a community is not simple, and this study used four
indicators—percentage of population for whom English is a second language, ethnic diversity, education
level, and poverty—to examine whether the level of literacy activity would relate with such objective
indicators. This study could identify no clear relationshi}; with community conditions, but did find a
consistent relationship between level of literacy activity and the attitudes of the library managers
toward literacy services. The case studies further illustrate the importance of the individual’s
perception of the need for service. This observation suggests the need for further examination of the

perceptions of hbrarians regarding the problem of illiteracy and the library’s role in literacy services.

LITERACY ACTIVITIES FIT IN A CONSTELLATION OF LIBRARY SERVICES

Across types of libraries, the most consistent predictor of library involvement in literacy services
was the library’s involvement in similar kinds of services: adult education activities, outreach services,
and cooperation with non-library agencies. Apparently those libraries more hospitable to such services
are also more open to an increase in the number of literacy activities. In the public library case studies,
literacy services were seen a natural response in a tradition of responding to needs in the community, such

as those of the hearing impaired, visually handicapped, homebound.

LIBRARY LITERACY ACTIVITIES FIT IN A CONTEXT OF COMMUNITY SERVICE

Libraries were more likely to be involved in literacy when there was more non-library literacy
activity. An opposite expectation might have been justified: that libraries would be more likely to be
involved in literacy education where others were not addressing the problem of illiteracy. The reason
for the finding that library involvement is greater where there are more non-library providers is not

clear. In some cases, the library has been asked for space for tutoring or for literacy materials by the

UNIVERSITY OF WISCONSIN—MADISON
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non-hbrary providers. The presence of literacy education activities may increase others’ perceptions of
the needs for service. The picture that emerges, however, is of libraries finding their place in the
configuration of Iiteracy educat  vservices offered n their community. There was little reference to

conflict or redundancy among the adult educators, libsarians, and others offering literacy services.

LITERACY SERVICES MAY NOT BE INSTITUTIONALIZED IN THE LIBRARY

The premuse of cooperation that underlies much of the library literacy activities leads libranes to
choose amonga wide variety of activities. To say that libraries are entirely comfortable with their
involvement, however, 1s incorrect. As demand for library literacy activities increases, librarians try to
find a logical place for the service within the organization. Are these activities a part of adult services,
reference, or outreach? As the data from the questionnaires show, funding from local library sources is
limited; libranes depend on outside sources to fund these activities. As outside funding increases for
Iibrary literacy activities, more attention should be given to assuring that the literacy programs become
more institutionalized, rather than being seen as a “special service.” Without this library-wide
acceptance of the Iiteracy service, these activities in most libraries will suifer the same fate as other
special user services.

A lack of institutional support for Iiteracy activities may stem from a number of factors. As the case
studies and literature illustrate, ibrary hiteracy programs tend to be identified with an individual who
has a particular interest in this kind of ibrary service. For other libranes, once they become involved in
Iteracy activities, they realize that the journey for adult new readers to becoming steady library users
15 a long one. The payoff for librarics 1s not dramatic in terms of a new user group; the return to the

community, however, is considerable.

VOLUNTEERS ARE KEY PERSONNEL

Basic to many hibrary Iiteracy programs 1s support from volunteers. These volunteers, however, tend
to be more “professional” than the general hibrary volunteers. For example, many have a higher
education or other professional background and view therr involvement in the literacy program as
professi mal survice. This particularly 1s true of those involved in tutor traming and st {ent recrurtment
and placement. Given this level of commitment, libraries find that, as a group, the volunteers are
making many of the service decisions comparable to those that would normally be made by the staff in
other library services The mterviews suggest that this situation has the potential to detract from the
perception of the literacy program as a general library service and that integrating a primarily
volunteer-based library service with more established hbrary services 1s the challenge facing many of

the rapidly growing library literacy programs.

UNIVERSITY OF WISCONSIN—MADISON
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EVALUATION IS A CRITICAL AREA FOR DEVELOPMENT

The basic question regarding library literacy programs is “what differences do they make?” This is
a perennial question for any library service and is problematic to assess. The majority of libraries are not
involved in direct instruction; thesc libraries’ literacy materials and literacy support services contribute
to the community-wide literacy effort. To what degree these contnbute is particularly d./ficult to
assess, although interviews with non-library literacy providers suggests that this support is critical to
their efforts. On the instructional level, libraries report that their programs are having an impact on
individuals. Each person who reaches his or her learning goal is a success story. But considering the
survey and case study data, the number of adults being helped does not appear to be making a major
difference in the communities’ illiteracy rates. The challenge of this low difference is not a library

problem alone; all literacy providers combined are reaching only a limited number of adults who need
help (Kozol, 1986).

LIBRARIES ARE FINDING THEIR PLACE IN THE LITERACY EFFORT

Individually, libraries do make a difference by winning small skirmishes, although nationally,
the campaign against lliteracy may seem to make little progress. When one examines the strengths of
libraries—especially public and school libraries—services to children provide a great opportunity to
prevent illiteracy. Prevention of illiteracy, in the long run, has a greater chance of success than

remediation. Family literacy progra.. - focussed on parents and children have the potential for more

institution-wide support since these services bring together several different service units in the library.
Recent news from state library agencies (such as, New York and California) of activites in support of
family literacy is encouraging.

The immediate future for library adult literacy programs seems optimistic. Libraries currently
involved in literacy education are reporting expansion of existing services. For those libraries not
involved or with limited involvement, plans to study and start services are reported. In the long term,
however, the current amourt of library iteracy activity may level off unless there is library support of
these services. Until literacy services are seen as a basic service function ir hbraries, many of the

programs will disappear. Libraries, especially public libraries, have historically been involved 1n

literacy. But a review of this involvement shows upward and downward swings. Increasing community

involvement in library literacy projects and continuation of cooperative efforts among providers can help

assure that this current level of activity at least remains constant, if not increases.

Literacy has always been implicit in the role of libraries. At this time, hibraries are making

explicit their role as essential partners in the loca: and national effort. Future library involvement in

literacy activities may dependon parallel services in remediation and prevention. The first may help

alter the texture of the individual’s life; the second may do more to break a social cycle.
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CHAPTER ONE
REVIEW OF RECENT LITERATURE ON LITERACY
FRAMEWORK FOR THE STUDY OF LIBRARY LITERACY INVOLVEMENT

REVIEW OF RECENT LITERATURE 1980-1986
Library involvement in literacy activities spans a century of educational services offered by
libraries. Lyman (1979) reported an increase of activities in the 1970s and predicts for the future
“continuing developments in the library world's involvement in literacy education” (p. 213). This section
examines the status of library involvement in literacy education during 1980-1986 as described in the
literature of that period. (A bibliography of the literature for this review can be found in Appendix A.)
Literacy for adults is defined here as sufficient reading, writing, speaking, and math skills for coping
with everyday situations. A more detailed definition is provided in the next section.
A review of the literature for this period shows:
* public libraries as the predominant type of library for the delivery of literacy services;
* increasing national interest in combating illiteracy, evidenced in part by the activities of the
Coalition for Literacy, headquartered at the American Library Association;
* anincreasing coordination and funding of library literacy ~ctivities at the state level;
* acontinued concentration on li.racy collections for adult new readers, including the
introduction of basic education microcomputer software in libraries;
* continued use of Library Service and Construction Act (LSCA) funds to initiate and support
literacy activities;
* anincrease in the existence of cooperative library literacy projects involving several types of
agencies;
* increased continuing education opportunities for librarians on literacy; and
* growing concern over the reed to evaluate the impact of library literacy programs.
Generally, the literature can be categorized into four groups:
1) Research on the topic of libraries and literacy;
2) Discussion of potential roles and activities for libraries involved in literacy education, with
descriptions of current library literacy programs;
3) Bibliographies and collection developmnent guidelines on materials for adult new readers; and
4) News coverage of events and funding of programs.
This review of the literature is intended to highlight the type of literature that has appeared
during the 1980s. Special attention is given to articles with detailed information. The approach used in
this first section is that of a bibliographic essay. The second section of this chapter employs the

literature in developing the framework for this study.
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RESEARCH

Research on the topic of libranes and literacy has been reported by Birge (1981) and Smuth (1981,
1984). Birge's study, Serving Adult Learners, attempts “to identify the underlying motivations, concerns,
catalysts, and impediments to the development of service for adult independent learners...” (p. xiii).
Her definition of an adult indepondent learner includes “new Americans” and “new readers,” placing
library literacy activities in the broader context of the public library commitment to educational
services. The Birge study provides an historical view of the development of these programs in public
libraries, covering primarily the period from the 1920s to the 1970s. She categorizes these activities for
adult learners into five service areas ranging from provision of materials and information services to
sponsorship and provision of direct instruction. Lyman's (1979) review of the library's role in literacy
from 1955 to 1978 complements and continues beyond the early 1970s the historical information found in
Birge's study.

Smith (1981) provides a snapshot of the extent and type of hiteracy activities occurring in libraries
and state library agencies in 1980. Surveys were sent to all state library agencies and a sample of public
libraries, public school libraries, community college iibraries, state institutional libraries, and nonprofit
agencies coopcrating with libraries. Seven case studies of exemplary library literacy programs also are
reported in the study. Approximately one—quarter (142) of the 544 libraries about which information
was given in the survey provided some literacy education services. By type of libraries, 53% of public
libraries, 44% of the state institutional libraries, 35% of community college libraries, and 16% of publié
school libraries were involved in literacy (p. 135). The definition used for literacy education activities,
however, is not limited to services to adults. " herefore, the extent of involvement by libraries serving
adult learners may well be less than the approximately 25 per cent reported in the Smith study.
Characteristics of libraries involved in literacy also were compared to libraries not involved in literacy
education.

Information on 17 factors were collected from public, state institutional, and community college
libraries. These factors included size of budget, backgrouind of library staff, and perceptions about the
need for literacy services by library directors and boards of trustees. Smith cites lack of awareness of the
need for services as the major deterrent to library involvement in literacy. Cooperation with other
agencies is one way awareness of the need for services was generated in the ibraries reporting literacy
activity; the majority of public libraries cooperated with other providers of literacy education.

As with the Birge study, Smith categorized the types of literacy activities in libraries. The most
common activities across all types of libraries were: identification, selection and maintenance of
materials for students and tutors; provision of space and equipment for literacy classes, tutoring, or tutor
training; and the provision of information and referral and publicity regarding literacy education

services (p. v). The least common activity repo: ted by Smith (1981) was library coordination of literacy

instruction to individuals by volunteer tutors.
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DISCUSSION OF THE ROLE OF LIBRARIES IN LITERACY AND
DISCUSSION OF PROGRAMS

Two key topics within the literature are program planning and actwvities for libraries interested in
literacy. Traditional explanations of effective program planning are given, although there is an
emphasis on the need to link with other community agencies—particularly literacy providers—in
developing library literacy services. For example, Dale (1980) stresses the need for coordination of
efferts among those concerned about 1lliteracy and encourages librarians to look outside the library for
potential support groups.

The Literacy Coop in Connecticut (Searles, 1979), the Enghish as a second language (ESL) project in
Washington (Benson, 1983), and the Queens Borough Public Library (NY) tutoring project (Wolf &
Kavanagh, 1983), are three examples of programs that include cooperation with other agencies as part
of their programs. The case studies in Smith (1981) illustrate the linkages needed in conducting effective
programs. Seymour (1980), in the background papers for the 1979 White House Conference on Library and
Information Services, identifics volunteer tutor groups as potential partners in library literacy efforts.

Like Birge (1981) and Lyman (1979), Smith (1981) addresses the development of primarily public
library involvement in literacy education. She reviews the professional response to illiteracy, starting
with American Library Association activities in the 60s and 70s. Fleming (1982) briefly outlines the
history of literacy activities and provides an annotated list of selected references on the topic. Lyman
(1982) reflects on library literacy efforts and makes suggestions for strengthening these efforts. Among
these suggestions are greater involvement of learners and tutors in decision making and selectio..
materials, more collaboration with other providers, and continued staff education and training in
literacy (pp. 21, 22). Drennan (1981) discusses the commitment of both the library and education
communities to literacy and includes information on adult learners, especially new speakers of English.
The Los Angeles County Library Project Libre is explained. The role of public iibraries in literacy is
explored by Nauratil (1985) in addressing the broader question of the politics of special services for
nontraditional clienteles. She sees some public librarians as reluctant to provide special materials for
adult new readers; most librarians are said to be unwilling to provide direct reading instruction.
Redistribution of resources in the library from present services to iteracy services is seen as unavoidable,
as a sufficiently literate population is necessary for the public library's existence (p. 95).

In addition to discussing the role of the library in literacy, authors focus on library literacy
activies. These activities range from collecting materals to joint publicity efforts on literacy
programs. Axam (1983) categorizes activities as “services for teachers” and “services to students.”
Alford (1985), based on California projects, offers suggestions for activities 1n the areas of developing
partnerships, community study, materials, publicity, and equipment. Johnson and Soule (1985) adds
“advocacy for literacy” as another category of activities for libraries. Several activities are suggested
by Pernitt (1982); many of these are inexpensive and easy to carry out. The articles prepared by Helen

Lyman (1979-1985) for the ALA Yearbook provide excellent coverape of library literacy programs
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currently being offered. Descriptions of Ohio literacy activities are offered by Baker, et al. (1982). The
activities of Project: LEARN are explained by O'Brien (1983), along with other national and Ohio
activities. The state-level efforts in California are outlined by Ruby (1984). Nelson (1984) describes
Kentucky's literacy efforts. Based on national efforts and the 1lliteracy situation in North Carolina,
Griggs (1982) calls for a concentrated effort by public and private agencies (including libraries) to solve
the problem. Curry (1983) describes the adult learner services at Enoch Pratt Free Library (Baltimore).
The Adult Literacy Project in Mississippi features tutoring services in a public library (Nunn, 1981).

Spooner and Cretini (1982) describe the collection of high interest-low reading level books at the

Louisiana State Library. State libraries are urged to become involved in the fight against illiteracy by

McCallan (1980). She proposes ten ways to join this effort, including provision of funding, consultation,
training, and resources. An entire issue of Library Trends (1986) is focused on library involvement in adult
education activities. The issue provides a summary look at that involvement, with special attention on
the role of the federal government in encouraging library literacy involvement, state library agency

involvement, and evaluation of library literacy programs.

LITERACY MATERIALS

Smith (1981) found that provision of materials was the most common literacy activity carried out
by libraries. The extent of coverage in the literature of this topic shows a continued concentration by
libraries on acquiring materials for adult learners. Aids to evaluating literacy materials can be found in
the introductions to many of the bibliographies of literacy collections. Buckingham (1982) offers
additional information on evaluation criteria and selection aids. Bayley (1980) and Weibel (1984)
review selection criteria and methods of organizing literacy collections in libraries. Cataloging and
display of low reading level materials is discussed by Halvorsen (1985). Melissa Buckingham reviews
materials for adult new readers quarterly for Booklist. Bibliographies of literacy materials are
regularly published by libraries with major litcracy collections. Examples of these are the lists from the
Reader Development Program in Philadelphia (Buckingham, 1982), VITAL Program in Bloomington,
Indiana (Armstrong & Hunt, 1982), and Literacy Resource Center in Baltimore (Heiser, 1983). Books for
Adult New Readers (1986), produced by Project: LEARN in Cleveland, also is widely distributed. Other
resource guides include those compiled by Berg and Wallace (1980), Heiser (1984), Literacy “olunteers of
America (1980), and Spaziani (198C).

NEWS COVERAGE

The news articles from 1980-1986 provide a view of literacy activities occurring in libraries as well
as insight into the funding of these activities. The annual articles in the ALA Yearbook add to this
coverage of events. Continuing education activities un literacy for librarians have been reported in
several states; these are regularly summanzed in the ALA Yearbook articles. Statewide efforts are

covered in the literature. States reviewing coverage are Alabama, California, Texas, Kentucky,
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Colorado, lllineis, Virginia, Massachusetts, Ohio, Pennsylvania, and Ne w Jersey. Lyman (1985) reports

that the Chief Officers of State Library Agencies adopted a resolution at their 1984 meeting encouraging
state library agencies to take an active role in literacy in developing and coordinating library efforts.
Funding of library literacy projects comes from varied sources, however, those programs described in the
literature are predominantly funded initially by Library Services and Construction Act (Titles 1 and V1)
grants. Limited information is provided in the literature about the continuance of such programs. State
level funding has recently been announced by California, 1llinois, and Texas.

The formation of the Coalition for Literacy in 1981 has generated a nuniber of news items related to
that group's efforts. The Coalition, coordinated by the Amencan Library Association (ALA), isa group
of eleven organizations gathered to work on the literacy situation at a national level (ALA, 1984). In
addition to ALA, organizations involved are the American Association for Adult and Continuing
Education, National Commission on Libraries and Information Science, CONTACT , National Advisory
Council on Adult Education, B. Dalton Booksellers, Laubach Literacy International, Literacy Volunteers
of America, International Reading Association, National Council of State Directors of Adult Education,
and American Association of Advertising Agencies. The first major project of the group was a national
advertising campaign developed by the Advertising Council. The purpose of the campaign is to inform
the pubtic about the literacy problem and to recruit volunteer tutors. The role each organization plays

and the media campaign are descnbed by Heiser (1984).

CONCLUSION

While the literature from 1980 to 1986 provides an adequate picture of public library literacy
activities, there is limited information about programs in non-public libraries. The Smith (1981) study
remains the primary source of information about projects in libraries other than public libraries.
Descriptions of public library programs in the hiterature focus on projects in urban areas and provide
littte information on library literacy in rural areas. In both cases— non-public libraries and rural public
libraries—a question remains as to the extent of involvement by these hibraries. There also is a lack in
the literature of a distinctive planning model for community-based library literacy projects. B. Dalton's
Guidelines for Effective Adult Literacy Programs (1985) is one possible outline for libraries to examine.
Johnson and Soule (1985, 1987) describe a planning process based on cooperative efforts with community
organizations. Evaluation of program impact as part of a library literacy planning process is not
adequately coverea and librarians are beginning to search for appropriate evaluation techniques.

Four factors may contribute to continuing coverage and interest in the library's role in Iiteracy
activities. First, the national efforts of the Coalition for Literacy will keep the issue visible in the
library community. Second, the funding of a literacy title for LSCA provides additional funds for library
activities. Third, state level initiatives—both for funding and coordination of activities—are becoming

a reality. Finally, the proposed second White House Conference on Library and Information Services

has “literacy” as one of its three themes.
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FRAMEWORK FOR THE STUDY OF LIBRARY INVOLVEMENT IN LITERACY EDUCATION

Currently 1t 15 estimated that between 20 to 35 per cent of the adults in the United States are unable
to read, write, and compute well enough to function effectively in tuday's society (Hunter and Harman
1979, Kozol 1985, Nauratil 1985). The rangc of estimates is due, in part, to the lack of an agreed upon
defimition of illiteracy and the degree to which authurs want to emphasize or de-emphasize the scope
of the problem. Definitions are usua’ly based on either vears of school completed or a determined level
of "functioning” in writing, reading, and math. There is, however, consensus among education researchers
that regardless of the precise number w ith.n that range, the rate of illiteracy is a major problem in the
United States (Hunter and Harman 1979; Kezoi 1985; Harman 1987). For the purposes of this study,
literacy is defined as “the ability to read, write, or do mathematical computations with enough
understanding to perform basic survival functions in society with accuracy” (John:on and Soule 1987,
p-D.

Since literacy education is the type of service to be examuined, the following definition will be used:
“Lateracy education provides learning opportur.ities for adults sixteen and over who are not enrolled in
secondary school. The opportunities include t = range from initial acquisition of basic reading ability
through the threshold of functional literacy in home, work, and community.”

The programmatic response to the hteracy roblem has involved educational, votunteer, and
business organizations (Cook 1977, Lyman 1977). Libraries, particularly public libraries, also have been
part of that programmatic response. The involvement of libraries in combating illiteracy varies, much
like the estimates of the problem, from simply providing appropriate materials to strategic planning
and participation in multi-agency literacy coalitions (Smith 1981, Lyman 1977). This involvement is not
a totally new role for public libraries. Serving the ad alt learner of all educational levels can be traced to
the beginning of public libraries in the 1850s, this includes services to the illiterate population although

special attention to serving that group becarne evident since the mid-1960s. (Birge 1981, Monroe 1963,
1986).

THE RESEARCH QUESTIONS

There has been some investigation of the types of literacy services offered by libraries
(MacDonald, 1966; Hiatt and Drennan, 1967; Birge, 1981; Smith, 1981; Nauratil, 1985). The focus of
these investigations has been on program characteristics and activities, not on a consideration of the
characteristics that may be associated with library involvement in literacy activities. This raises the
following research question: What characteristics of the library and community are associated with
public libraries involved in literacy?

For the most part, research in literacy uses as its tneoretical framework findings from the field of
adult education. This theoretical framework explores the characteristics of the problem of illiteracy

(APL 1975, Cook 1977, Resnick and Resnick 1977, Hunter and Harman 1979, Kozol 1985, Harman 1987),
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typologies of learning styles of adults (Kidd 1973, Knowles 1980, 1984, Knox 1977), approaches to
teaching literacy skills (Mezirow, Darkenwald, Knox 1975, Kavale and Lindsey 1977), and adult

learner motivation and participation (Boshier 1977, Cross 1981, Tough 1971). The problem addressed
here, however, is not concerned with the educational techniques of literacy education. Instead, the focus
is on examining the library response to a community problem—the need for literacy education. Rather
than an educational theoretical framework, the requirement is for a theoretical basis that studies an
organizational response to a community problem.

Organization theory provides such a framework. Its applications of the systems approach call
attention to inter-relationships between the environment and the organization. Crganization research
based on the systems paradigm examines the relationships between environmental factors,
organizational structure, use of technology, managerial decision-making, behavior, and organizational
effectiveness. Organization theory suggests variables and their relationships that may be selected for
the study of any type of organization. In this study, the type of organization being studied is the library.

Other resecarchers, such as Howard (1985), have used the systems paradigm in studying the library
as an organization. Shoham (1984) used the paradigm in studying public library response to
environmental conditions.

The two most likely groups of variables to examine in this study were drawn from the organization
theory literature: community or situational variables and institutional or strategic variables.
Khandwalla (1977) defines situational variables as those drawn from the situation in which the
organization functions; they include demographics of the community. Situational variables are the most
difficult to change dramatically by managerial action.

Institutional variables include the organization's goals, managerial style and attitudes, and
organizational strategy. These variables can be manipulated by the manager. The strategy of an
organization can be seen through the actual activitics an organization carries out.

These two groups of variables affect the activities conducted by an organization. These activities
produce the performance variables, ir.cluding efficiency, services (outputs), and community acceptance.
Although fow studies have been done in the area of library involvement in hteracy, the existing
literature suggests that situational and strategic variables are associated with literacy involvement
(Smith 1981).

The dependent variable—performance—is defined in this study as librury involvement in literacy.
This variable, along with the community and institutional variables, provide the framework for this

study of library involvement in literacy education.

COMMUNITY VARIABLES
As discussed carlier, it is difficult to determine the literacy levels m a given community. What,
then, are demographic or situational variahles that are associated with iliteracy which might be used

to infer the level of literacy in a given community and, as such, can serve as an operational definttion of
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“1hteracy level”? The educationally disadvantaged are defined by Hunter and Harman (1979) as those
over the age of 25 who have not completed high school; 1t is concluded that those who are educationally
disadvantaged are more likely to be functionally illiterate. These authors provide the most complete
evaluation of the relationship of demographic variables—education level, poverty, and racial and
ethnic background —to illiteracy. Those persons at or below the poverty level and rac’al and ethnic
minorities are more likely to be educationally disadvantaged. Hunter and Harman (1979) refer to these
as "the overlapping spheres of the disadvantaged” (p. 36). If a diagram showed the overlap of the

three spheres—those with less than a high school education, the poor, and racial and ethnic
minorities—the intersection would be the functionally illiterate population.

One additional variable may be helpful in describing the illiteracy level in a community—the
number of residents for whom English is a second language (ESL). Hunter and Harman (1979) discuss thi
as an aspect of racial/ethnic origins. They note the difficulties of Spanish-speaking populaticns and
the relationship of this problem to low levels of educational achievement (p. 43). Mathews, Chute, and
Cameron (1986) relate the ESL population to the problem of illiteracy and report that “rovghly
one-third of illiterates age twenty and above were born abroad and speak a non-English language at
home” (p. 235). In addition, they note that 1.4 million refugees and immigrants are added to that number
annually. Kirsch and Jungeblut (1986) found, based on 3,600 interviews, that approximately 15 percent of
the young adult population grew up in households where a language other than English was spoken.
Lyman (1977) concluded that “a primary language other than standard English is one of the most
common characteristics of the ABE learner” (p. 86). Only one study of library involvement in literacy
examined two of these demographic variables associated with literacy: racial/ethnic origin and
English as a second language. Smith (1981) found that public libraries in demographically
heterogencous areas of service are more likely to provide literacy education than public libraries in
homogeneous communities (p. 28). No operational definition, however, is given by Smith for
“demographically heterogeneous,” although it seems to include both the presence of more than one
racial/ethnic group and the presence of an ESL population.

In the few studies related to library mvolvement in literacy, some additional community variables
were identified. All of these studies were, however, in public libraries. Based on 15 case studies,
MacDonald (1966) described a high level of concern by community leadership for the literacy problem as
being associated with hbraries that were involved in literacy activities. Hiatt and Drennan (1967)
found that when public libraries were mvolved in literacy, their communities also supported other
literacy organizations. (This finding ,that libraries involved in literacy are often located in
communities with non-library hiteracy education activities, was also supported by the case studies
conducted for this investigation.) For the public libraries located in urban sites, other literacy activities
are being conducted in the communities in addition to the library's activities (See Chapter 3.). Smith
(1981) drew information from several types of libraries. The seventeen variables in the study can be

grouped as:
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* location characteristics (community indicators),

* organizational factors (branches, system membership),

* library size characteristics (several measures of library size),

* financial characteristics (budget, funding sources),

* staff,

* methods used to determine local needs, and

* board and directors' perceptions regarding the library’s role in literacy and educational

activities.

Most of these characteristics were associated with public library involvement, but few were
related to involvement by community college and state institution libraries (pp. 135 - 149).

One limitation, however, of the Smith study should be pointed out. The definition used for literacy
education was: “instructional, informational or other activities directed toward increasing the reading,
writing and computational skilis of children, youth and adults” (p. 5). The Smith definition was
broader than the one being used in the present study because it included youth and children.

Based on the literature and input from the project staff and advisory group, cight community
variables were selected to be examined in relation to the dependent variable, library involvement in
literacy education. These variables are: type of community, e.g., urban/suburban/rural, the related
variable of size of the service community, and the number of other literacy organizations in the
community. Since the primary client for literacy se1vices is the illiterate population, measures of
illiteracy are needed. As discussed above, this variable will be defined as a composite of four community
variables: English as a second language population, ethnic diversi ty, level of educational attainment,

and poverty level.

INSTITUTIONAL VARIABLES

Only five studies have addressed institutional characteristics that relate with library services to
the disad vantaged.

MacDonald (1966) identified three organizational characteristics that are related to libraries
involved in literacy education. They are:

* aconcern of the library administration for the problem;

* commitment of the library staff to an outreach orientation; and

* alternative funding for library services (beyond local and state tax support).

Hiatt and Drennan (1967) used responses to requests for information from 300 public libraries and a
presentation at an ALA conference for their study. Although the results are not generalizable because
the original list of three hundred was a purposive sample, the characteristics evident in the discussion
of projects add validity to MacDonald's (1966) features. In addition to outside funding and siaff

commitment to outreach, use of volunteers in the library was reported by the libraries involved in
literacy.
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Drawing on data from 147 interviews with Iibrary staff in inner aity libraries, Monroe (1971)
identified requirements for a hbrary serving the disadvantaged. Among those listed was a need for an
understanding on the part of library admimistration of the realities of the environment and the need for
services to the disad vantaged (pp. 262-267). Lipsman (1972), in her study of the urban disadvantaged,
identified four vrganizational characteristics in those libraries with “effective” services for the
disadvantaged:

 cooperative activities with other agencies;

* visibility of library activities in the community;

* staff available for outreach projects; and

* alibrary collection that emphasizes both print and audiovisual resources.

Smith (1981) characterized public libraries involved in literacy activities as:

e providing inservice training,

e owningseveral types of audiovisual materials,

« having multiple funding sources,

* accessing federal funds, and

o having support f:om the director for library involvement in literacy education (p. 27 - 29).

Smith also identified a relationship between the degree of interest and support by the board of
trustees and hibrary involve:nent in literacy. Those libraries involved in literacy reported strong interest
and support of library involvement in literacy by the board.

Smuth found only two factors associated with community college library involvement: affiliation
with a system of ibrartes and increases in budget. For state institutions, library involvement in literacy
was associated with affihation with a system of hibraries, inservice training for staff, and interest and
support from the director and board.

The case studies conducted for this current study confirm the existence of these variables in libraries
engaged i literacy activities. Several strategic variables have been identified in these site visits,
including:

e positive view by the director and board of literacy services as an appropriate role for the

public library,

o existence of other adult education activities in the library,

* provision of outreach services for users with special needs,

* participation in cooperative activities with non-library agencies,

 usc of multiple funding sources, and

e use of volunteers.

The library Interature discussed above suggests that the strategic va.iables of interest include
funding variables such as revenue per capita, number of funding sources, ana percentage of revenue from
grants and donations. The variable, library’s perception of the library’s role in literacy education,

would indicate a degree of positive attitude toward library involvement in literacy. The existence of
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similar services in the library are reflected in four variables: number of adult education activities,
number of outreach activities, number of cooperative activities with non-library agencies, and use of
volunteers. The presence of a greater variety of print and audiovisual formats in tne library is not
considered here as this varicty may be more a reflection of the size of the library’s budget, and the

budget size is measured in revenue per capita.

DEFINING LIBRARY INVOLVEMENT IN LITERACY EDUCATION

Prior to studying the relationships between the situational and strategic variables and library
involvement in literacy, that involvement needs to be defined. As seen in the history of library
involvement in educational activities, there are differing definitions of the library roles in literacy.

The library literature primarily provides program descriptions (e.g., MacDonald 1966, Hiatt and
Drennan 1967, Erteschik 1977, ALA 1978, Birge 1981). Efforts to consolidate this descriptive literature
have been undertaken by Lyman (1977), Smith (1981), Nauratil (1985), and Weingand (1986). Reports of
library literacy activities supported by state and federal funds also provided examples for the
definition of library involvement in literacy education (e.g., United State Department of Education
(1987) and Mathews, Chute, & Came.on (1986)).

Lyman (1977) describes a range of library involvement in literacy from a collections orientation to
direct instruction. She defines library involvement in literacy with ten groupings of activities. The
library may serve as:

1. aninformation center for learning opportunities, providing referral services and cooperating

with other agencies;

2. aresource center for materials for the adult new learner and for those working with this group;
3. arecruiter for literacy programs, including publicity about those programs;

4. asource of encouragement for the potential reader, offering alternative activities;

5. astudy centei, providing space for individuals or groups at accessible hours;

6. annformation center on the library and what it can offer students and literacy instructors and
tutors;

7. afacilitator for planning, training, and inservice sessions for the community, teachers, and
tutors;

8. aliaison agency between the individual, the library, and the literacy provider;

9. a participant in the evaluation process of community literacy services; and

10. a source of professional assistance as an organizer, and service provider (pp. 7 - 11).

Smith (1981) categorized library literacy activities into five groups based on a review of the

literature through 1978. The five most common roles as described in the literature were:

1. offering information and referral, as a liaison between the adult new learner and the literacy
provider;

2. provision and storage of materials;
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3. development of training kits, newsletters, and annotated bibliographies for students and
l. :racy providers;

4. provision of space for tutoring and classes and commitment of staff to the literacy effort; and

5. publicizing library and non-library literacy services (pp. 31-32).

Nauratil (1985) provided a historical view of library literacy services which confirms the types of
activities cited by Lyman and Smith. She paid additional attention, however, to the varying ways in
which Iibraries are becoming involved in the instruction aspects of literacy services. This type of
activity is seen as more direct or intensive than the most common role of the provision of materials and
space. Nauratil did pomnt out the increasing use of computer technology in library literacy services.
SUMMARY

Based on the primarily descriptive literature discussed above, it can be posited that literacy
activities fall into three general categories:

e literacy materials,
e literacy instruction, and
* literacy suppor. ».vices.

These roles can be defined in terms of activities—what libraries actually do. A typology of literacy
activities for each of the roles— literacy materials, literacy instruction, and literacy support
services—was developed for this study. For example, the literacy materials roie includes the basic
activities of providing print and audiovisual materials for adult new leamners, for new speakers of
Erglish, and for tutors or instructors. The provision of microcomputers and basic skills software is
another facet of this role. The creation of new materials—such as books, audiorecordings,
videorecordings, or microcomputer software—complements the collecting functions in this role.

In the literacy instruction role, the primary activities include recruitment, training, and placement
of volunteer tutors and recrurtment and placement of students. The library in this role also may conduct
these activities jointly with another literacy provider or in support of literacy projects in the
community. Another feature of this role is raising staff awareness of the literacy problem,
characteristics of the illiterate person, and the needs of the aduit new learner.

In the literacy support services role, the activities incorporate many cooperative activities, such as
jomnt publicity of area literacy services, participation in a literacy coalition, referral of persons in need
of literacy education to the appropriate providers, and advocacy for literacy. This role also includes the
provisinn of library facilities for tu.. g or classes and tutor training sessions.

It is assumed that a library is involved in literacy if activities are conducted from one, two, or three
of the roles. Given the different community needs and community services, library mvolvement in
Iteracy will vary. It 1s, therefore, not a simple case of a library either being involved or not. Instead, it
was posited 1n this study that libraries will emphasize different roles in literacy -ducation and may
select activities from each role.

As discussed in this chapter, several community and institutional variables have been identified
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for study. The selected variables can be organized as a model of variables related to library literacy
involvement. This model provides the structure for this study by detailing the independent variables
(community and institutional) and their relationship to the dependent variable—library involvement
in literacy education. Most of the literature used, however, is from the study of public libraries. There is
only limited information on the involvement in literacy education of other types of libraries. This

limited information makes it difficult to suggest possible variables that are associated with their

involvement in literacy. The framework suggested by organizational theory does, however, suggest that
other types of libraries may operate in a similar fashion as public libraries. A fuller discussion of how

these variables were measured is discussed in Chapter Two.
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CHAPTER TWO

METHODOLOGY,
OPERATIONAL DEFINITIONS, AND
MEASURES OF VARIABLES

METHODOLOGY
POPULATIONS AND SAMPLE

The populations for this study are: public libraries (8,561), community colleges/technical school
libraries (1230), state institation libraries (838), colleges and university libraries (2014), public school
districts with secondary school libraries (11,260), and state library agencies (50). All of the libraries
and ageucies are located in the United States. The information needed to create mailing lists was
provided by the U.S. Department of Education for all groups except the state institutions. For state
institutions, the project staff requested from each state agency a list of state institutions serving adults.
All but four of the states provided information; the American Library Directory ~d a guide to
correctional institutions were used to identify state institution libraries in the non-responding states.

The entire population was used for the study in all but two groups: school districts and public
libraries. For these groups, samples were drawn using the Unified Data Handler software program.
Adter the researcher specifies the sampling ratio, the Unified Data Handler software P 3ram
generates a simple random sample.

For school districts, a 10% sampling ratio was used for all districts that contained secondary school
libraries.

For public libraries, in order to ensure adequate representation of larger public libraries, a
stratifie.” sample design was used. Smaller libraries are far more numerous than are large libraries, and
literacy education was expected to be found more often in lager libraries. Therefore, a total stratified,

random sample of 1439 was selected from the population of public libraries in the United States. Within

each stratum, a simple random
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sample was ¢rawn. Table 1 shows the sampling ratios aad resulting sample sizes for public libraries.
TABLF 2-1
SAMPLE SIZES AND SAMPLING RATIOS FOR PUBLIC LIBRARIES

Comununity Population Sampling Sample
Population of Libraries Ratio Size
Up to 25,000 5467 1/20 (4.8%) 262
25,001 to 50,000 1440 1/5(18.8%) 270
50,001 to 75,000 774 1/3(32.3%) 250
75,001 to 100,000 483 1/2(53.8%) 260
Over 100,000 397 1/1 (100%) 397
TOTALS: 8561 1439

Because of an expected low incidence of library involvement in literacy education, an additional
attempt was made to identify libraries known to be involved in literacy for a reputational sample.
Libraries were identified through a review of the professional literature and through state library
nominations. A total of 293 public libraries were identified that were not part of the original stratified,
random sample. These libraries received the nitial public library and Program Description

questionnaires.

QUESTIONNAIRE

The first drafts of the questionnaires were developed in March 1986. These drafts were pretested by
all types of libraries (some of which were involved in literacy) in early April. A second draft,
incorporating the changes from the first pretest, was sent in late April to a second group of libraries and
to the seven—member advisory group for the Libraries and Literacy Education project. Revisions based on
the second pretest were made in May 1986.

In July 1986, based on the comments by the U.S. Department of Education, the questionnaires and a
sample cover letter were sent to the U.S. Office of Management and Budget (OMB) for approval to meet
Federal data collection requirements. Approval for the questionnaires was received in January 1987.
Changes required by OMB were incorporated into the final versions of the questionnaires. The
questionnaires were precoded to allow for efficient data entry. (See Appendix C for copies of all the
questionnaires.)

The first mailing of the initial questionnaires was completed by March 20, 1987. The questionnaires
and cover letters were mailed using bulk mail, and a business reply envelope was included with the
questionnaire for its return. (Cover letters are in Appendix C.) The business reply envelope was coded to

determine non-respondents for a second mailing. By charting the returns of the questionnaires by date
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and number returned, 1t was possible to determine the datc for the second mailing. When the total

weekly returns declined to less than ten, the second mailing for each type of library was initiated. The

second mailing to non-respondents was completed by May 15, 1987. A shghtly revised cover letter was

used, emphasizing the importance of their response even though the hbrary might not be involved in

literacy education (Appendix C). After the second mailing, returned questionnaires were examined to

assure that non-respondents were not geographically different from the respondents. The returns were

geographically distributed across the United States for each population or sample. Table 2 shows the

response rate from all types of libraries.

PUBLIC LIBRARIES

COMMUNITY COLLEGE
LIBRARIES

STATE INSTITUTION
LIBRARIES

COLLEGE/UNIVERSITY
LIBRARIES

SCHOOL DISTRICTS

STATE LIBRARY
AGENCIES

Survey
size

1439

1230

838

2014

1126

50

RESPONSE RATES BY TYPE OF LIBRARY

Usable
returns

793

429

270

1

396

47

Return
rate

55.1%

34.9%

32.2%

35.3%

35.2%

94.0%

For two of the samples, the returns indicated that further study would produce no information about

literacy activities in libraries. For school districts, the response rate to the iritial mailing was very

low. In the second mailing to school districts, the cover letter had a tear—off at the bottom so that those

not planniig to respond could acknowledge receipt of the guestionnaire (See example letter in Appendix

C.). Since the definition of the audience for literacy education used in this study was “adults sixteen

years and over who are not enrolled in secondary school,” literacy activities offered to those enrolled in

library media centers.

¢d 1o aduli liivracy adiiviues in secondary school

College and university hibraries, similarly, h * little involvement in hteracy activities and many

questioned, on their returned questionnaires, whether they had received a questionnaire by accident.

The only literacy activity fourd in college and umiversity libraries was providing collections that might

support the study of literacy.
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For those public, communuty college, and institution libraries that indicated library involvement in

literacy education on the last question of the initial questionnaire, a Program Description Questionnaire

was designed to gather additional information on the literacy program characteristics (See Appendix

C). Additional information was requested in six areas:
* cooperative activities,
* funding,
* planning,
s evaluation,
* personnel, and
* collections.

The program descnption questionnaires were sent during July 1987; no follow-up mailing was
conducted. Table 2-3 shows the number of Program Description Questionnaires mailed and the return
rate.

TABLE 2-3
RETURN RATE OF PROGRAM DESCRIPTION QUESTIONNAIRES

Number Number Return
sent returned rate

PUBLIC LIBRARIES 451 246 54.5%

COMMUNITY COLLEGE 39 20 51.3%
LIBRARIES

STATE INSTITUTION 91 34 37.4%
LIBRARIES

OPERATIONAL DEFINITIONS AND MEASURES OF VARIABLES

The measures selected for this study have come primarily from the literature discussed in Chapter
One. Because the research literature to date has focused on program description, the surveys used and
the case studies examined did not yield standardized measures for the variables examined in this study.

The exception to this are those measures, i.e., educational and poverty levels, that were collected from

the U. S. Census. Unless otherwise noted, data for the variables come from the questionnaires developed

for this study.

COMMUNITY VARIABLES

For public libraries, cominunity colleges, and school districts, the variable type of community is

defined as the degree of urbanization of the community. The measure of this is one of five choices: urban,

urban-suburban, suburban, suburban-rural, and rwral. For state institutions, this variable would be the
UNIVERSITY OF WISCONSIN—MADISON
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type of clients served, i.e., imprisoned, mentally hardicapped. This variable was not examined for the

other types of libraries.

The variable population size of the service community is defined as the population size of the
s rvice area the library is primarily intended to serve. For the public libraries and school districts, this
figure was the total number of residents in the primary service arca. For community college libraries and
college and university libraries, this figure included the total number of students, faculty, and staff. For
state institutions the figure included residents and staff. This variable was not used for state library

agencies.

The variable existence of other literacy providers in the community is defined as the presence of
other literacy providers in the service community. These providers include: the community
college/technical school, the school district, volunteer literacy tutoring groug ., the college/university,
public library or library system, and other. The measure used for each type of library was a total number
of other literacy providers in the community. (See the questionnaires in Appendix C to determine which
providers were included in the total for each type of library.) For state library agencies, the only

measure of this was the presence of a state-level library literacy effort.

The next four variables discussed—English as a second language, ethnic diversity, education level,
and poverty level—are used to infer the illiteracy level of the community.

As discussed in Chapter One, previous studies have used the four variables as a operational
definitions of illiteracy level (e.g., Hunter and Harman 1979, AAEC 1973, Kirsch Jungeblut 1986,
Nauratil 1985, Childers 1975). The variable English as a second language population is defined as the
percentage of those persons in the community whose primary language is other than English. The
variable ethnic diversity is defined as the presence of mincrity groups in the service community. This is
measured by the total percentage of the following four groups in the community: Asian, Black (not
Hispanic), Hispanic, and Nztive American. These data are reported on the questionnaire. The variable
education level was used only with public libraries. It is defined as the incidence of adults in the
community with less than a high school education. This is measured as the percent of adults 25 years old
and over with less than a high school education. The source of the data is the 1930 U.S. Census. Since
these data are reported only for adulis 25 years old and over, that is the figure used in this variable.
Therefore the actual figure is probably undercounted for this study which uses 16 as the age level of
importance. The variable poverty level also was used only for public libraries. It is defined as the level
of poverty in the service community. This is measured by the percent of all persons below the poverty

level. The poverty level used is that defined in the 1980 U.S. Census: $4190 for individuals (U. S. Bureau
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of the Census 1982, p. 417). The percent of persons below the poverty level was collected from the 1980
Census.

INSTITUTIONAL VARIABLES

The variable revenue per capita is calculated from the variables total revenue and service
population. The fotal revenue is measured as the actual revenue for fiscal year 1986. Revenue per capita
is computed by dividing the total revenue by the service populution as defined above. The revenue per
capita is used as a measure for size of the library and to examine in more detail the relationship of
revenue to library involvement in literacy education. This variable was not used for state library

agencies.

The variable number of funding sources is defined as the number of sources of revenue for library
operations in FY 1986. Funding sources include local taxes, state aid, contra tual services, library
foundation grants, ron-library foundation grants, federal and state government grants, donations and
gifts, and other sources. The total number of sources possible varies by type of library (See questionnaires
in Appendix C.). The measure used is the total number of funding sources for FY 1986. Since it was
expected that much of the literacy activity would be funded from outside funds, a second funding source

variable also is used: percent of library revenues from donations and grants in the last five years.

The variable level of adult education activity is defined as the breadth of adult education
activities conducted by the library. Based on descriptions in the literature of these activities, up to five
activities were selected to represent the range of adult education activities. The actual number of these
activities used for the measure vaned depending on the type of library (See questionnaires in Appendix
C). The five activities being used in this study to measure level of adult education activity are:

* on-site educational counseling for assessing needs and planning an educational program,

* adult informational brogramming (e.g., on stocks, study habits, writing papers, or bicycle

repair, etc.),

* maintenance of files to identify learning opportunities in the community,

* referral to other educational institutions and organizations, and

* adult programming to enhance reading (e.g., book discussions, author lectures, etc.).

The measure used 1s the total number of types of activities checked.

The variable level of outreach activity is defined as the amount of outreach activity conducted by
the library. This was used only with public libraries. As with adult education activities, no index of
outreach activities is availabl . to use as a measure of this variable. The selection of activities used

here is based on identifying a range of services to special user populations. The six activities selected for
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this study to measure the level of library outreach activity are:

provide materials to residents of nursing homes,

provide materials to residents of correctional instituticns,

offer programming outside the library for adults (c.g., at senior centers or recreational centers),
deliver materials to the homebound,

offer telephone reference service via telecommunication devices for  the deaf or hearing
impaired (TDD/TTY), and

plan cooperative programming with non-library agencies on social ~ problems.

The measure of level of outreach activity is the total number of these activities checked.

The variable level of cooperative activity with non-library agencies is defined as the breadth of

cooperative activities conducted by the library with non-library agencies. As with adult education

activity and outreach activity, a measure was not available for this variable. The list of activities

selected for this study reflects the range of services traditionally offered independently by the library,

all of which can be conducted in cocperation with a non-library agency or organization. Up to ten

activities were selected to represent the range of cooperative activity. The actual number of these

activities used for the measure varied depending on the type of library (See questionnaires in Appendix

Q). This measure was not used for state library agencies or state institution libraries.

The ten activities being used in this study to measure level of cooperative activity are:

[}

selecting materials,

sharing information about services,

CO-SpONSOring programs,

sharing resources,

attending other agency meetings/programs,

undertaking publicity efforts,

referring patrons to appropriate services,

participating in other agency staff training,

mviting agency personnel to participate in library continuing education offerings, and

representing library on boards and committees.

The measure of level of cooperative activity will be the total number of activities.

The variable use of volunteers is defined as the use of library volunteers (non-paid personnel) in

non-literacy activities. The measure of this variable is the total number of vol ~teer hours per year.

The variable library’s attitude of the library’s role in literacy is defined as the respondent's

attitudes regarding the importance of the library's role in literacy. The questionnaires went to the
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director for public libraries and college and university libraries, to the state librarian (or their

designee) for state library agencies, and the librarian for the other types of libraries. For school

districts, the questionnaires were sent to the Director of Library Media Services for the district. The
measure used for this variable is a score from an index of attitude statements that indicate a positive
view toward library involvement in literacy education. The attitude statements used a ten-point scale
as the measure. The index was calculated by summing the score on the a*titude statements and dividing
by the nurmber of statements. For state libraries, a séparate set of attitude statements were used

regarding unique roles that a state library agency may assume in literacy education.

DEPENDENT VARIABLE

The variable library involvement in literacy is defined as a range of adult literacy activities
conducted by the library. This variable is computed from the number of literacy activities identified by
the respondent as occurring in the library. The range of activities varies depending on the type of library
(See Appendix C.) The public libraries had the highest possible number of activities—a total of 52.

DATA ANALYSIS

As described in the variables section of this chapter, some of the variables needed to be calculated
from the data reported on the questionnaires. These calculated variables are: total number of other
literacy providers, ethnic diversity, revenue per capita, total number of funding sources, total number of
adult education activities, total number of outreach activities, total number of cooperative activities,
and positive attitude index. In relating each of these variables with total library literacy activities, a
Pearson’s correlation coefficient was calculated to indicate the strength of the relationship. For type of
community, a Chi square was computed to determine if differences exist between the level of literacy
involvement (low, medium, high) and type of community. For those Chi squares that are significant, the
coefficient of contingency was computed to determine the strength of the relationships. Frequencies were
calculated for the data from the program description questionnaires. Data were analyzed separately for

cach type of library and are reported in the following chapters.
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CHAPTER THREE
PUBLIC LIBRARIES

AMOUNT AND TYPE OF LITERACY ACTIVITIES

Public libraries were asked whether they provided literacy services in three areas: litera 'y
materials, literacy instruction, and literacy support services. The types of literacy activity are reported
here in terms of their frequency as a description of public library involvement in literacy education. The
number of types of activities checked by a library is then also used to form the variable library
involvement in literacy.

Public libraries are involved in all of the 52 activities asked about in the questionnaire. When
examining the activities by their area, literacy support services was the prevalent group with over half
of the activities offered by more than 50% of the libraries. A table of frequencies of literacy activities
by the categories literacy materials, literacy instruction, and literacy support services is at the end of
this chapter in Table 3-10.

The variable level of involvement in literacy was measured by the total number of activities
reported by a library. The maximum score possible is 52; the highest actual total 1s 41. For the public
library sample, approximately the same size sample was drawn from each of five population groups.
Because each population group varies in number of libraries, however, the results from the sample neced
to be weighted 1in order to generalize findings to the population of public libraries. To combine responses
on the 52 literacy activities across all groups, each group was weighted according to its relative
proportion in the overall population of public libraries. These weighted responses were then summed
across all groups.

Using the weighted responses, 77% of public libraries offer less than 14 literacy activities, while
19.1% have moderate involvement in literacy education, 14 to 28 activities. Only 3.9% have a high
level of involvement in literacy, reporting more than 28 activities. In 12.8% of the libraries, no literacy
activities are offered.

The figures for public library involvement in literacy are higher for the unweighted sample since
there are more smaller libraries (serving populations of 25,000 or less) and their overall activity in
literacy is low. The frequencies on the level of literacy score for the unweighted sample indicate that
there is low involvement by over 50% of the respondents. Of 676 libraries responding to all of the items,

53.4% conducted less than 14 literacy activities; 5.2% offered no literacy activities. Moderate

involvement in literacy, 14 to 28 activities, was reported by 38 6%, Eight percent w
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involvement category of over 28 activities. The remainder of the analyses will use the unweighted

results.

l?'

~




LIBRARIES AND LITERACY EDUCATION Chapter 3, page 2

The definition used in this study for level of involvement is based on the responses to questions on
literacy activities which ask about actual behavior. The “low” level of involvement roughly
corresponds with the number of respondents who, when asked about future involvement in literacy,
indicated that they were not currently involved (44.8%, question 57). The noninvolvement question is

self-reported based on each individual's definition of literacy involvement.

A profile of “typical” public library involvement in literacy education would include activities
from the literacy materials and literacy support services categories. Such a library would providea
collection of print materials for adult new readers and tutors and instructors. This collection would be
supported with services in the reference department: referral of requests about literacy services,
providing a central location for information on these services, and maintenance of information on
literacy providers. Space is available for tutoring and classes, and the library provides tours and
orientation for adult new readers. Publicity regarding the problem of illiteracy is carried out by the
library, and librarians consult with other librarians on the issue of literacy. Table 3-1, in rank order,

shows the most frequently offered services (50% or more offering the service).
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TABLE 3-1
MOST FREQUENTLY OFFERED PUBLIC LIBRARY LITERACY ACTIVITIES

# # Percentage
Activity responding providirg providing
Refer requests about literacy 786 692 83.0%
services to the appropriate literacy provider
Maintain information about 786 627 79.8%
literacy providers in the area
Provide literacy print 790 549 69.5%
materials for adult new readers in the library
Consult with other libraries 785 487 62.0%
on literacy issues and services
Have space that is regularly used for literacy 785 482 61.4%
tutoiing or adult basic education or tutor
training programs
Provide literacy print materials for use by 790 458 58.0%
literacy tutors or instructors
Provide the primary contact publicized telephone 785 450 57.3%
or number for information on literacy and
referral of clients
Publicize the probiem of of illiteracy (e.g., public 783 447 57.1%
hearings, informational programs, library
displays, news- . verage)
Provide library tours/ orientation for literacy 781 424 54.3%

students, tutors, or instructors

Literacy activities also were examined by population using five categories: 25,000 or less; 50,000 or
less; 75,000 or less; 100,000 or less; and over 100,000. The most widely offered services within each
population-size group are the same as the overall pattern described in Table 1. The one exception was in
the over 100,000 population group; “participation as a member of a ccalition” replaved “primary contact
for information on hiteracy” on the most offered list. The libraries serving 23,000 peopie or iess have the
1owest percentage on all activities; the remaining population groups have similar levels of
participation.

The literacy activities offered by 10 to 50% of the libraries cross over all three function categories:
literacy materials, literacy instruction, and literacy support services. In this grouping of less frequent
activities, more types of materials are offered (e.g., audiovisuals and microcomputer software),

bibliographies are produced, and other literacy collections arc identified in the area. Librarics are
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members of literacy coalitions, and individual learners and tutors reccive guidance. Instructional
services are offered, ranging from training of library literacy tutors to offering continuing education on
literacy for library staff. In the instructional category, libraries also support the training efforts of
other literacy providers by recruiting students and tutors and participating in their tutor training

programs.

Table 3-2 reports all the frequencies in the instructional category.

TABLE 3-2
INSTRUCTIONAL ACTIVITIES IN PUBLIC LIBRARIES
# # Percentage
Activity responding providing providing
Recruit adult students for 784 257 32.8%
other literacy providers
Recruit tutors for other literacy 786 242 30.8%
providers
Participate in training 785 241 30.7%
sessions for nonlibrary tutors
Offer continuing education opportunities 786 217 27.6%
on literacy for library staff within the
past two years
Recruit adult students for a library-based 785 215 27.4%
literacy instructional program
Recruit tutors for a library- 785 197 25.1
based instructior.al program
Train library literacy tutors 787 152 19.3%
Evaluate progress of adult students 786 130 16.5%
Provide library-based literacy instruction at 787 119 15.1%
sites other than the library
Participate in staff development programs 782 98 12.5%

for adult basic education instructors

The least-offered services fall in the literacy materials area. The development of new literacy
materials is being done in public libraries, but only in a limited way. The activities associated with
development of new materials include design of microcomputer software, writing and production of books
and pamphlets, and production of audiovisual materials. Producing print and audiovisual literacy
materials is done primarily in libraries serving over 75,000 people. The other grouping of least-offered
services is the provision of materials (print, audiovisual, and microcomputer software) in a facility

ciner than the library. Table 3-3 shows the frequencies of the least offered literacy activities (offered

UNIVERSITY OF WISCONSIN—MADISON

4

-~




LIBRARIES AND LITERACY EDUCATION Chapter 3, page 5

by less than 10% of the libraries). In all population groupings, the least offered services correspond to
the overall rankings in Table 3-3.

TABLE 3-3
PUBLIC LIBRARY LITERACY ACTIVITIES OFFERED INFREQUENTLY
# # Percentage
Activity responding providing providing
Provide literacy print materials for adult new 790 76 9.6%
readers at another facility
Provide literacy print materials for use by 790 70 8.9%
literacy tutors or instruc:ors in another facility
Produce and distribute literacy 789 61 7.7%
print materials for adult new readers
Provide microcomputers and software teaching 787 60 7.6%
basic skills for ESL readers at the library
Provide literacy print materials for ESL readers 790 44 5.6%
in another facility
Produce and disiribute audiovisual materials for 788 34 4.3%
adul* new readers
Provide literacy audiovisual materials for 786 25 32%
tutors or instructors at another facility
Write literacy print materials 789 25 3.2%
for adult new readers .
Develop basic skills microcomputer software 789 24 3.0%
for adult new readers
Provide literacy audiovisual materials for 786 19 2.4%
adult new readers at another facility
Develop basic skills microcomputer software for 764 17 2.2%
tutors or instructors
Provide literacy audiovisual 786 13 1.7%
materials for ESL readers at another facility
Develop basic skills 762 12 1.6%
microcomputer software for ESL, readers
Provide microcomputers and software teaching 787 9 1.1%

basic skills for tutors or instructors at
another facility
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TABLE 3-3 continued
PUBLIC LIBRARY LITERACY ACTIVITIES OFFERED INFREQUENTLY
#

# Percentage
Activity responding providing providing
Provide microcomputers and software teaching 787 9 1.1%
basic skills for adult new readers at another
facility
Provide microcomputers and software teaching 787 3 04%

basic skills for ESL readers at another facility

PROGRAM CHARACTERISTICS
Inorder to provide more detail on the features of public library literacy progr...s, follow-on
program description questionnaires were sent to public libraries who indicated involvement in adult

literacy activities. A total of 246 public libraries returned usable questionnaires.

AGE OF PROGRAMS
The majority of putlic library literacy programs began in the 1980s, with over 50% starting since
1984. The earliest reported start-up date was 1963.

PLANNING AND EVALUATION

Planning for adult literacy programs in 1986 involved several groups of people. Planning was done
by library staff with input from non-library agencies in 63.2% of the libraries (N=231). Input from other
libraries (e.g., state library, library system) was used by 34.2%, wi.ile 17.7% developed their literacy
plans with input from adult new readers. The library board was involved in 13.9% of the libraries.
Library staff input affected the final plan the most (47.4% N=156); adult new readers had the least
influence on the planning process. In 38% of the libraries (N=237), there is a written plan for literacy
services. Most of the written plans are separate from the overall library plan (86.7% N=90). The

separate written plans were primarily prepared for a grant application (88.5% N=78).
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TABLE 3-4
MOST FREQU:NTLY USED EVALUATION MEASURES iN 1986
N =246
Measure #using Percentage
Number of tutors tutoring 109 44.3%
Number of tutors trained 101 41.1%
Number of adult new learners recruited 94 38.2%
Number of times library is used as a 86 35.0%
site for tutoring, classes, or tours
Number of tutor hours contributed 82 33.3%
Number of adult learners placed with 78 31.7%
agencies or tutors
Number of hours of instruction for 77 31.3%
adult new learners
Number of contacts made with other 75 30.5%
agencics about literacy
Number of contacts from other 62 25.2%
agencies about literacy
Number of adult new learners in 60 24.4%
instruction for an entire vear
Number of requests for service 60 24.4%
Annual circulation of print literacy 51 20.7%

materials

The least used measures were 1n the use of literacy matenals category. These measures mcluded:
number of uses of microcompute s, in-library use of literacy matenals, annual arculation of audiovisual
materials, and number of checkouts of equipment for use with literacy materials. This finding
corresponds to the lo. incidence of m. . scomputers and audiovisual materials in public library hiteracy

programs rer-orted on the first-stage questionnarre.

FUNDING

During FY 1986, 30% of the libraries (N=237) had literacy funds specifically designated in their
libraries’ budgets. Libraries v+ere asked to indicate the source for the largest percentage of literacy
funds The library budget provides the largest percentage of funding for the Iiteracy program for 36.5%
of the libraries (N=211). Federal funds supply the largest percentage for 31.3%. State funds accounted

UNIVERSITY OF WISCONSIN—MADISON
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for the largest percentage for 21.3% of the libraries. Donations were identified as the greatest
percentage by 8.1% of the hbraries. The majorit, of funds d  ing FY 1986 were used to purchase
materials. An average of 36.5% of the budget 1s used for materials; the percentage spent for literacy
materials ranged from zero to 95%. Library Service and Construction Act grants were used for start-up
funds for 32.0% of the programs (N=219).

PERSONNEL

Literacy programs are assigned relatively Iittle staff time and are often supported by volunteer
efforts. Less than one hour of paid staff time per week was assigned to literacy activities during 1986 by
17.3% of the libraries (N=220). Ten hours or less were assigned per week by 58.2%. Twenty hours or more
were assigned by 33.2% of the libraries. A coordinator for the literacy program is hired or appointed by
39.4% of the libraries (N=237). Of the libraries who have a literacy coordinator, 49.5% spend 20 hours
or less per week on literacy activities (N=97).

Volunteers are used in literacy programs in 57.3% of the libraries (N=224). Volunteers contrnibute

ovey 40 hours per week in 56.7% of the libraries (N=141).

COOPERATIVE ACTIVITIES

The public library literacy program is conducted in cooperation with other hbraries in 67.3% of the
libraries (N=245). Libraries cooperating in these programs include branch libraries (49.0%), other public
libraries (29.8%), public library systems (21.6%), and comrunity college libraries (13.1%). There is a
low level of involvement with other types of libraries. This corresponds with the low level of

involvement in literacy by other types of libraries.

Cooperation with non-library groups or agencies is prevalent in public nbrary literacy programs

(88.1% N=244). Public libraries primarily cooperated with volunteer literacy groups (69.3%),
community college adult basic education programs (37.7%), adult education centers /26.2%), churches
(15.6%), Retired Senior Volunteer Programs (13.1%), and business or industry (12.7%).

An organized literacy coalition exists in the communities of 63.9% of the libraries (N=242). Of the
communities with a coalition, 93.5% of the libraries are members of that coalition (N=154). The
majority of libraries joined the coalition since 1983 (85.7% N=140). This corresponds to the dates the
coalitions were formed; 82.4% were formed since 1983 (N=136).

COLLECTIONS
The collections of literacy print materials contain a v 'ide variety of topics, with the largest

percentage owning basic reading and writing skills materic 1s. Table 3-5 lists the types of print materials

owned inrank order.
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TABLE 3-5
PRINT LITERACY MATERIALS IN PUBLIC LIBRARIES
N =237

Type of materials # owning Percentage
Basic reading and writirg skills 226 95.4%
Sur nival/coping skills, e.g., 218 92.4%
hea.th, consumer education

Leisure reading, e.g., popular 214 90.3%
fichon, biography, sports

Teaching/tutoring manuals 192 81.0%
Mathematics 178 751%
Humanities, ¢.g., literature, history 163 68.8%
Science 141 59.5%
English as a second language textbooks 140 59.1%

Audiovisual materials in the literacy collection are primarily audiocassettes and vid 2ocassettes.
The majority of these audiovisual collections are small; 55.4% of those libraries with audiocassettes
hold a total of 20 items or less (N=65). Another 23.1% of the iibraries have audiocassette collections
between 20 &..d 100 items. Twenty or fewer videocassettes are owned by 76.3% of the libraries with this
format (N=59). The holdings in the other formats are limited. Table 3-6 lists the various audiovisual

formats in literacy collections.

TABLE 3-6
AUDIOVISUAL LITERACY MATERIALS IN PUBLIC LIBRARIES
N =246
Type of materials # owning Percentage
Audiocassettes 95 38.6%
Videocassettes 80 32.5%
Phonograph records 31 12.6%
16mm films 24 9.8%
Filmstrips 17 6.9%

Microcomputers are available for the literacy program in 39.2% of the libraries (N=240). These
microcomputers are available to the general public on a first come-first serve basis 1n 50% of the
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libraries (N=94). Literacy program participants are given top priority in the use of general public
microcomputers in 11.7% of the libraries and in 11.7% of the libraries, microcomputers are solely for the
use of participants in the literacy programs. Staff and literacy participants share the use in 19.1% of
the libraries.

Of those libraries with microcomputers, 45.7% offer basic skills software. Types of software offered
includes: reading comprehension (100%), spelling (93.0%), writing (83.7%), and mathematics (65.1%
N=43).

VARIABLES ASSOCIATED WITH LIBRARY INVOLVEMENT IN LITERACY
Descriptive statistics for variables related with library involvement in literacy are reported in

Table 3-11 at the end of this Chapter.

COMMUNITY CONDITIONS

The development of hibrary services 1s assumed to be a result of needs in the service community (e.g.,
Palmour, et al.,, 1980; McClure, et al., 1987). Working from this premise, selected community conditions
were examined in relation to libraries involved ia literacy education. As discussed i~ Chapters 1 and 2,
the community conditions studied include size of srrvice community (population), type of community
(urban, urban-suburban, suburban, suburbaa-rural, rural), indicators of level of illiteracy (ethnic
diversity, English as a second language, poverty le.. °l. and education level), and presence of other
literacy providers in the community. These community variables were correlated with level of literacy
activity (a total of all the literacy services offered) using Pearson's correlation coefficient. The
significance level set is .05. Since type of community was a categorical variable, a Chi square test vas
used.

Only two of the variables are not significantly associated with literacy involvement: poverty
Ievel and education level, both indicators of the level of illiteracy in a community. The strongest
relationship was between the presence of other literacy activities in the community and level of
literacy involvement. The rest of the conditions—population, ESL population, and ethnic diversity of
the community—were only weakly associated. Table 3-7 shows Pearson’s correlat on coefficients for the

significant relationships.
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TABLE 3-7
PEARSON CORRELATION COEFFICIENTS FOR COMMUNITY VARIABLES AND LEVEL OF
LITERACY ACTIVITY
(p < .05)
Coefficient N
POPULATION 2518 662
ETHNIC DIVERSITY 1971 653
ESL LEVEL 1547 637
POVERTY LEVEL n.s. 676
EDUCATION LEVEL n.s. 676
OTHER LITERACY PROVIDERS 5425 644

The relationship between type of community (e.g., urban, rural) was significant, although the
strength of the relationship is low (Table 3-8). Suburban, suburban-rural, and rural account for the
largest percentage of low involvement. Moderate involvement is primarily seen in urban and

urban-suburban areas.

TABLE 3-8
CHI SQUARE FOR TYPE OF COMMUNITY AND LEVEL OF LITERACY ACTIVITY
p<.05
LEVEL OF INVOLVEMENT
Low Moderate High Row Row
Total %
TYPE OF
COMMUNITY
Urban 29 38 17 84 12.7%
Urban- Suburban 58 91 17 166 25.1%
Suburban 47 26 8 81 12.3%
Suburban- Rural 106 52 18 176 26.6%
Rural 112 35 7 154 23.3%
Total 352 242 67 661
Column % 53.3% 36.6% 10.1% 100.0%

Chi square = 69.82177 with 8 degrees of freedom
Contingency coefficient = .3090¢
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Examined as a group, the community conditions have little explanatory value. The exception to

this would be the variable presence of other literacy providers in the cormmunity.

INSTITUTIONAL CHARACTERISTICS

In addition to community conditicns, institutional or management ciaracteristics may be related in
involvement of a library in literacy education. The variables include: revenue per capita, percent of
donations received by the library, number of volunteer hours, number of revenue sources, total numbers of
educational, outreach, and cooperative activities, and positive attitude toward library involvement in
literacy. These institutional variables were correlated with level of literacy activity using Pearson's
correlation coefficient.

The strongest relationships are between level of literacy involvement and the total numbers of
educational, outreach, and cooperative activities and positive attitude. Number of volunteer hours and
number of revenue sources are weakly associated with library involvement in literacy education. Two of
the variables were not associated with involvement: revenue ver capita and percent of donations. Table

3-9 shows Pearson correlation coefficients for the institutional variables.

TABLE 3-9
PEARSON CORRELATION COEFFICIENTS FOR INSTITUTIONAL VARIABLES AND LEVEL
OF LITERACY ACTIVITY

(p< .05

Coefficient N
REVENUE PER CAPITA n.s. 598
PERCENT OF DONATIONS ns. 562
NUMBER OF VOLUNTEER HOURS 2153 618
NUMBER OF REVENUE SOURCES 3362 639
TOTAL EDUCATIONAL ACTIVITIES 5230 673
TOTAL OUTREACH ACTIVITIES 5483 673
TOTAL COOPERATIVE ACTIVITIES 6001 675
POSITIVE ATTITUDE 5505 598

Examined as a group, the institutional characteristics have greater explanatory value than
community conditions. Positive attitude toward the public library role in literacy and the existence of
other activities similar to literacy in the library have substantial relationships with public library
involvement in literacy education.

REPUTATIONAL SAMPLE
A reputational sample, made up of public libraries known to be involved in literacy (see Chapter

2), was included in the study because of an anticipated low incidence of involvement in literacy by public
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libraries . Since there was a higher than expected incidence of library involvement in literacy in the
stratified random sample, the reputational sample was used to supplement and validaie the results

from the stratified random sample.

Analysis of the data revealed the same patterns as those established in the public library sample.
The most frequently offered literacy services in the reputational sample parallel the public hbrary
sample, except that the level of participation, as expected, is higher for the reputational sample. The
level of intensity was markedly higher in the evaluation measures used. In almost all of the most
frequently used evaluation measures, the percentage of reputational libraries was double the percentage
in the sample.

Overall, the profile that resulted from the reputational sample confirms the patterns seen in the

stratified, random sample of public libraries.

FUTURE

Of the libraries who felt they were not currently involved in literacy, 48.5% indicated that they
were considering future involvement in literacy a:iivities (N=355). The most common reasons given for
this increased invulvement were: the library had applied for literacy funding, the library became
aware of the need, the library had requests from other agencies to participate, and staff commitment to
literacy education in the library. The strategies to be used by these libraries included working with
local literacy providers, building collections, applying for funding, and gathering more information on
how to be invoived in literacy.

Among the libraries who indicated they were involved in library literacy activities, 80.8%
indicated that it was possible that they would expand their current literacy services (N=438). The most
frequ~ntly cited reasons for tuis increased involvement were: existence of outside funding, increased
demand, increaser awareness of board and staff, and program expansion to neiw service areas. Activities
that were cited for expansion were: purchase of more materials, offering services in additional sites,

sek outside funding, improve publicity and recruitment, and cooperation with focal providers.
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TABLE 3-10

FREQUENCIES ON PUBLIC LIBRARY LITERACY ACTIVITIES

Activity N Frequency Percent
LITERACY MATERIALS

Print materials for adult new 790 549 69.5%
readers in library

Print materials for adult new 790 76 9.6%
readers in another facility

Print materials ~in library 790 359 45.4%
Print materials for ESL 790 44 5.6%
in another facility

Print materials for tutors 790 458 58.0%
in library

Print materials for tutors 790 70 8.9%

in another facility

Audiovisual matenials for aduit 786 213 27.1%
new readers 1n library

! AV materials {or adult new 786 19 24%
readers in another facility
AV materials for ESL in library 786 197 25.1%
AV materials for ESL 786 13 1.7%
in another faclity
AV materials for tutors in library 786 188 23.9%
AV materials for tutors 786 25 32%

in another facility

Microcomputers/software for adult 787 126 16.0%
new readers in hbrary

Micro/software for adult new 787 9 1.1%
readers in another facility

Micro/software for ESL 787 60 7.6%
inlibrary
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TABLE 3-10 continued
FREQUENCIES ON PUBLIC LIBRARY LITERACY ACTIVITIES

Activity N Frequency Percent
LITERACY MATERIALS continued

Micro/software for ESL 787 3 0.4%
in another facility

Micro/ software for tutors in library 787 95 12.1%
Micro/ software for tutors 787 9 1.1%

in another facility

Develop software for adult 789 24 3.0%
new readers

Develop coftware for ESL 762 12 1.6%
Develop software for tutors 764 17 2.2%
Compule bibliographies 790 277 35.1%
Write literacy materials 789 25 3.2%
Produce literacy print materials 789 61 7.7%
Produce literacy AV materials 788 34 4.3%
Provide a rescarch collection 783 249 31.8%
ldentify literacy collections 788 277 35.2%
in the area

I rovide a demonstration collection 789 208 26.4%
LITERACY INSTRUCTION

Train library literacy 787 152 19.3%
tutors

Participate in nonlibrary 785 241 30.7%

tutor tranuing

Participate in ABE staff 782 98 12.5%
development

Recruit library 785 197 251%
literacy tutors
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FREQUENCIES ON PUBLIC LIBRARY LITERACY ACTIVITIES

Activity
LITERACY INSTRUCTION continued

Recruit nonlibrary
literacy tutors

Recruit students for
library program

Recruit students for
nonlibrary program

Evaluate student progress

Provide library-based instruction
at another location

Library offered CE on hteracy for staff

LITERACY SUPPORT SERVICES
Provide space for tutoring
Publicity about literacy providers
Publicity about literacy problem

Maintain information on
literacy providers

Provide central Jiteracy
phone number

Refer requests to literacy providers
Follow-up on referrals

Provide library tours

Member of literacy coalition

Coordinate literacy effort
in community

UNIVERSITY OF WISCONSIN—MADISON

TABLE 3-10 continued

N

786

785

784

786

787

786

785

784

783

786

785

786

783

781

780

785

Frequency

242

215

257

130

119

217

482

447

627

450

692
117
424

386

104

Chapter 3, page 16

Percent

30.8%

274%

32.8%

16.5%

15.1%

27.6%

61.4%

43.9%

57.1%

79.8%

57.3%

88.0%

14.9%

54.3%

49.5%

13.2%
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TABLE 3-10 continued
FREQUENCIES ON PUBLIC LIBRARY LITERACY ACTIVITIES

Activity N Frequency Percent

LITERACY SUPPORT SERVICES continued

Library funds support 779 202 25.9%
local literacy efforts

Admunister funds for local 784 18 15.1%
hiteracy efforts

Consult with other 785 487 62.0%
libraries on literacy

Provide support service 784 346 441%
to learners
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TABLE 3-11

PUBLIC LIBRARY VARIABLES

Variable N Mean Standard Deviation
Population served 773 146258.85 312854.15*
Ethnic diversity 765 17.36% 19.37
English as a second language level 735 6.95% 12.84
Poverty level 793 66.82% 11.90
Educational level 793 12.28% 6.90
Number of community literacy activities 752 1.92 1.39
Revenue per capita 687 $13.27 19.37
Percent of donaticns 639 6.10% 14.49
Number of volunteer hours 721 2709.75 7€81.59
Number of revenue sources 743 3.78 1.38
Total educational activities 789 2.63 131
Total outreach activities 789 2.78 1.53
Total cooperative activities 791 5.01 291
Positive attitude index 694 6.07 177
Total literacy activities 676 13.62 953
Type of community N=777

Urban 98 12.6%

Urban-suburban 1 24.7%

Suburban 99 12.7%

Suburban-rural 197 25.3%

Rural 19 24.6%

*The relatively large standard deviatior:s for variables such as population served and number of
volunteer hours are due to the large ranges found for those variables.
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CHAPTER FOUR
COMMUNITY COLLFGE/TECHNICAL :CHOOL LIBRARIES

AMOUNT AND TYPE OF LITERACY ACTIVITIES

Community college libraries were asked whether they provided literacy services in three areas:
literacy materials, literacy instruction, and literacy support services. The types of literacy activity are
reported here in terms of their frequency as a description of community college library involvement in
literacy education. The number of types of activities checked by a library is then also used to form the
variable library involvement in literacy.

Community college libraries report involvement in all 52 of the activities asked about in the
questionnaire. When examining the activities by their area, literacy support services was the prevalent
group, with literacy materials receiving the secondary emphasis. Activities in the literacy instruction
area were reported rarely. A table of frequencies of literacy activities by the categories, literacy

materials, literacy instruction, and literacy support services, is at the end of this chapter in Table 4.

The variable library involvement in literacy.was measured by the total nuniber of activities
reported by a library. The maximum score possible is 52; the highest actual total is 42.

The frequencies on the library involvement in literacy score for the community college/technical
school libraries indicate that there is low or no involvement by almost 50% of the respondents. Of 428
braries responding, 49.3% reported fewer than 3 literacy activities; 18.0% reported offering no literacy
activities. Moderate irvolvement in literacy, 3 to 13 activities, was reported by 38.8%. Twelve per cent
were in the relatively high involvoment category of over 13 activities.

The definition used in this study for level of involvement is based on the responses to questions on
literacy activities which ask about actual behavior. When asked for a judgment about future
involvement in literacy, 84.9% indicated that they were not currently involved (question 58). The

noninvolvement question is self-reported based on each individual respondent’s definition of literacy

involvement.

Table 4-1 reports the 10 most frequently reported activities. Clearly the most frequently reported
literacy activities are in the literacy support services area. The only activity reported by more than
50% of the libraries was referring requests about literacy services to the appropriate provider. The next
three activities are also literacy support services: maintaining information about literacy providers,
giving library tours or orientation programs, and providing materials in the support of staff

develnpment for instructors. The next most frequ  set of activities are from the literacy materials arca:
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providing print and audiovisual materials for use by adult new readers/learners, English as a
second language learners, and tutors or instruciors. These materials—oriented services are offered by less

than 25% of the responding libraries.

TABLE 4-1
MOST FREQUENTLY OFFERED COMMUNITY COLLEGE/TECHNICAL SCHOOL LIBRARY
LITERACY ACTIVITIES
# Percentage
Activity N*  providing providing
Refer requests about literacy 423 235 55.6%
services to the appropriate literacy provider
Provide library tours/orientation for literacy/adult 422 220 52.1%
basic 2ducation (ABE) learners,tutors, or instructors
Maintain information about 260 103 39.6%
literacy providers in the area
Develop and distribute publicity about 154 45 29.2%
providers of literacy services
Provide literacy/ ABE print materials 424 123 29.0%
for adult new readers/learners in the library
Provide the primary contact or publicized 155 43 27.7%
telephone number for information on literacy
and referrals of clients
Publicize the problem of illiteracy 155 40 25.8%
Provide materials for the staff development of 423 106 251%
literacy/ ABE instructors or tutors
Participate in staff development programs 153 37 24.2%
for adult basic education instructors
Provide literacy/ ABE audiovisual materials 421 98 23.3%
for adult new readers/learners in the library
Consult with other libraries on literacy issues 154 33 21.4%

and services

*The Ns vary because respondents were able to skip ..om Question #27 to the end of the questionnaire if they
did not participate in any other literacy activities.
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PROGRAM CHARACTERISTICS

In order to provide more detail on the features of community college library literacy programs,
follow-on program description questionnaires were sent to community college libraries who indicated
involvement in adult literacy activities. Since only 16 community college libreries returned usable
questionnaires, and the community college libraries differ in their conditions and programs, it was not

sensible to base conclusions on those responses.
VARIABLES ASSOCIATED WITH LIBRARY INVOLVEMENT IN LITERACY

COMMUNITY CONDITIONS

The mandate of many community colleges to be responsive to their communities suggests that
amount of involvement in literacy education may be in part based on community conditions. As discussed
in Chapters 1 and 2, the community conditions studied include size of service community (population),
type of community (urban, urban-suburban, suburban, suburban-rural, rural), indicators of level of
illiteracy (ethnic diversity, English as a second language, poverty level, and education level), and
presence of other literacy providers in the community. For this sample, ethnic diversity in the college
and English as a second language in the college were also used to examine whether these characteristics
in the college population would relate with the amount of literacy activity. These community variables
wereall correlated with level of literacy activity (a total of all the literacy services offered) using
Pearson’s correlation ceefficient. The significance level set is .05. Since type of community is a
categorical variable, a Chi square test is used.

Only two of the variables are not significantly associated with liieracy involvement: English as a
second language in the community and English as a second language in the college. The strongest
relationship was between the presence of other literacy activities in the community and level of
literacy involvement. The rest of the conditions—population, ethnic diversity in the community, and
ethnic diversity in the college—were only weakly associated. Table 4-2 shows Pearson’s correlation

coefficients for the significant relationships.
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TABLE 4-2
PEARSON CORRELATION COEFFICIENTS FOR COMMUNITY VARIABLES AND LEVEL OF
LITERACY ACTIVITY IN COMMUNITY COLLEGE LIBRARIES

(p < .05)
Coefficient N
POPULATION 201 403
ETHNIC DIVERSITY IN THE COMMUNITY 204 428
ETHNIC DIVERSITY IN THE COLLEGE .167 428
ESL LEVEL IN THE COMMUNITY n.s. 381
ESL LEVEL IN THE COLLEGE n.s. 409
OTHER LITERACY PROVIDERS 319 428

The relationship between type of community (e.g., urban, rural) was not significant when tested
with a Chi square.
Examined as a group, the community conditions have little explanatory value. The exception to

this would be the variable presence of other literacy providers in the community.

INSTITUTIONAL CHARACTERISTICS

In addition to community conditions, instituticral or management characteristics may be related in
involvement of a library in literacy education. The variables include: revenue per capita, percent of
donations received by the library, number of volunteer hours, number of revenue sources, total numbers of
educational and cooperative activities, and positive astitude toward library involvement in literacy.
These institutional variables were correlated with level of literacy activity using Pearson’s correlation
coefficient.

The strongest relationships are between level of litrracy involvement and the total numbers of
educational and cooperative activities. Numb~~ of revenue sources, revenue per capita, and positive
attitude are weakly associated with librar, .nvolvement in literacy education. Two of the variables
were not associated with involvement: number of volunteer hours and percent of donations. Table 1-3

shows Pearson correlation coefficients for the institutional variables.

UNIVERSITY OF WISCONSIN—MADISON




LIBRARIES AND LiTERACY EDUCATION Chapter 4, page 5

TABLE 4-3
PEARSON CORRELATION COEFFICIENTS FOR INSTITUTIONAL VARIABLES AND LEVEL
OF LITERACY ACTIVITY

(p < .05)

Coefficient N
REVENUE PER CAPITA 104 403
PERCENT OF DONATIONS n.s. N
NUMBER OF VOLUNTEER HOURS n.s. 410
NUMBER OF REVENUE SOURCES 221 428
TOTAL EDUCATIONAL ACTIVITIES 418 428
TOTAL COOPERATIVE ACTIVITIES 502 428
POSITIVE ATTITUDE 246 424

Examined as a group, the institutional characteristics have greater explanatory value than
community conditions. The existence of other activities similar to literacy in the library have

substantial relationships with community college library involvement in literacy education.

FUTURE

Of the libraries who felt they were not curreritly involved in literacy, 26.2% indicated that they
were considering future involvement in literacy activities (N=366). The most ccmmon reason given for
this increased involvement was that there was increased awareness and interest of the community
college or technical school in literacy (9.2% of 366). Other reasons cited were expected increases in
‘unding and new programs under development or being implemented. There was no clear pattern to the
strategies that might be used in becoming more involved. The most frequent strategy was increase of
library involvement in acgrisitions and staff training.

Among the libraries who indicated they were involved in library literacy activities, 59.4%
inaicated that it was possible that they would expand their current literacy services (N=64). The most
frequently cited reasons for this increased involvement were: increased interest of the college in
addressing literacy and expectations of increased funding. The small number (16) of community college

libraries suggesting possible ways of increasing involvement has no consistent pattern of response.
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TABLE 4-4
FREQUENCIES ON COMMUNITY COLLEGE/TECHNICAL SCHOOL LIBRARY LITERACY
ACTIVITIES

Activity N Frequency Percent

LITERACY MATERIALS

Print materials for adult new
readers in hibrary

Print materials for adult new
readers another facility

Print materials for ESL in library

Print materials for E°
in another facility

Print materials for tutors
in library

Print materials for tutors
in another facility

Audiovisual materials for adult
new readers in library

AV materials tor adult new
readers in another facility

AV materials for ESL in library

AV materials for ESL
in another f acility

AV materials for tutors in library

AV materials for tutors
in another facility

Microcomputers/software for adalt
new readers in library
Micro/software for adult new

readers in another facility

Micro/software for ESL in library
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TABLE 4-4 continued
FREQUENCIES ON COMMUNITY COLLEGE /TECHNICAL SCHOOL LIBRARY LITERACY
ACTIVITIES
Activity N Frequency Percent
LITERACY MATERIALS continued
Micro/software for ESL 250 29 10.0%
in another facility
Micro/software for tutors in library 290 31 10.7%
Micro/software for tutors 290 30 10.3%
in another facility
Develop software for adult 100 19 19.0%
new readers
Develop software for ESL 137 13 9.5%
Develop software for tutors 138 17 12.3%
Compile bibliographies 141 21 14.9%
Write literacy materials 143 19 13.3%
Produce literacy print materials 143 10 7.0%
Produce literacy AV materials 143 7 4.9%
Provide a research collection of 142 14 9.86%
more than 50 print titles
Provide a research collection of 141 i5 10.6%
more than 10 audiovisual titles
Identuiy literacy collections 142 21 14.8%
in the area
Provide a demonstration collection 142 26 18.3%

UNIVERSITY OF WISCONSIN—~MADISON

—~—




LIBRARIES AND LITERACY EDUCATION Chapter 4, page 8

TABLE 4-4 continued
FREQUENCIES ON COMMUNITY COLLEGE/TECHNICAL SCHOOL LIBRARY LITERACY
ACTIVITIES
Activity N Frequency Percent
LITERACY INSTRUCTION
Train library literacy tutors 146 16 11.0%
Participate in nonlibrary 153 18 118%
tutor training
Participate in ABE staff development 153 37 24.2%
Recruit library literacy tutors 154 31 201%
Recruit nonlibrary literacy tutors 154 18 11.7%
Recruit students for library program 154 17 11.0%
Recruit students for 154 19 12.3%
nonlibrary program
Evaluate studeat progress 154 23 15.0%
Provide library-based instruction 154 20 13.0%
at another location
Library offered CE on 153 21 13.7%
literacy for staff
LITERACY SUPPORT SERVICES
Provide space for tutoring 152 38 25.0%
Publicity about literacy providers 154 45 29.2%
Publicity about literacy problem 155 40 25.8%
Maintain information on 260 103 39.6%
literacy providers
Provide central literacy 155 43 27.7%
phone number
Refer requests to literacy providers 423 235 55.6%
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TABLE 4-4 continued
FREQUENCIES ON COMMUNITY COLLEGE/TECHNICAL SCHOOL LIBRARY LITERACY
ACTIVITIES
Activity N Frequency Percent

LITERACY SUPPORT SERVICES continued

Foliow-up on referrals 155 22 14.2%
Provide library tours 422 220 52.1%
Member of literacy coalition 155 26 16.8%
Coordinate literacy effort 154 15 9.7%
in community

Library funds support 155 9 58%
local literacy efforts

Consult with other 154 33 214%
libraries on literacy

Provide materials for staff 423 106 25.1%
development of instructors or

tutors
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CHAPTER FIVE
STATE INSTITUTION LIBRARIES

LITERACY ACTIVITIES

The type of state institution libraries responding to the questionnaire werc those serving:

1) the imprisoned (66.2%) and

2) the mentally handicapped (24 %, N=278).

Fifty percent of the libraries were in institutions serving fewer than 630 residents and staff, the
smallest serving 32 and the largest serving 12,250. Literacy instruction was available for residents in
69.8% of the institutions (N=275). Institution libraries offered all of the 49 literacy activities included!
on the state institution questionnaire.

The most frequently offered activities fall primarily in the categories of literacy materials and
literacy support services. A table of frequencies of literacy activities by the roles: literacy materials,
literacy instruction, and literacy support services are in Table 6 at the end of this chapter. The variable
level of involvement in literacy was measured by the total number of activities conducted by a library.
The maximum score for level of involvement in literacy in state institution libraries is 32 out of 49
possible activities. When involvement is broken into levels, 70.4% had low mvolvemert (fewer than ten
activities); 57.5% of the low-involved group offered no literacy services (N=280). Moderate
involvement (10 to 18 activities) was found in 19.2% of the libraries, and 10.4% had a high level of
involvement (19 to 32 activities). There is no statistically significant difference between type of
institution (e.g., prison, hospital) and level of literacy involvement (Chi square non-significant).

For those institution libraries involved in literacy, a profile of literacy services includes activities
from the literacy materials and literacy support services roles. The services offered include referral to
appropriate providers, consultation with other libraries, and library tours. The collection serves
primarily the adult new reader with print and audiovisual materials. In addition, the library
identifies other resources outside the institution collection. While the ibraries are a primary provider
of materials, the literacy services are provided cooperatively with other literacy providers. This
profile of a “typical” institution library literacy program does not vary among types of institutions.

Table 5-1lists in rank order the most frequently offered literacy activities.

[
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TABLE 5-1
MOST FREQUENTLY OFFERED INSTITUTION LIBRARY LITERACY ACTIVITIES

# # Percentage
Activity responding providing providing
Refer requests about literacy services 279 94 33.7%
to the appropriate literacy provider
Provide literacy print materials 277 93 33.6%
for adult new readers in the library
Maintain information about 279 67 24.0%
literacy providers in the area
Consult with other libraries 279 63 22.6%
onliteracy issues and services
Identify literacy collection 278 61 21.9%
in the area
Provide audiovisual materials 279 59 21.2%
for adult new readers in the library
Provide literacy print materials 277 54 19.5%
for use by literacy tutors or instructors
Provide library tours/orientation for 277 54 19.5%
literacy students, tutors, or instructors
Compile bibliographies of literacy 277 47 17.0%

materials available from the library

The least offered literacy services in institution libraries are primarily in the literacy materials
areas. Institution libraries are unlikely to be involved in developing literacy materials, and they have
a limited role in community-wide literacy activities. Table 5-2 shows the frequencies of the activities

that are offered by less than 5% of the libraries.
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TABLE 5-2
INSTITUTION LIBRARY LITERACY ACTIVITIES OFFERED INFREQUENTLY

# # Percentage
Activity responding providing providing
Write literacy print materials 276 11 4.0%
for adult new readers
Library funds support local 279 11 39%
literacy efforts
Provide microcomputers and software 279 19 3.6%
teaching basic skills for ESL
readers at the library
Produce and distribute audiovisual 276 9 3.3%
materials for adult new readers
Develop basic skills microcomputer 259 9 35%
software for tutors or instructors
Develop basic skills 25 8 31%
microcomputer software for ESL readers
Coordinate literacy 278 6 22%

effortin the community

PROGRAM CHARACTERISTICS

Follow-on program description questionnaires returned by 34 institution libraries provide insight

into the nature of the literacy programs.

AGE OF PROGRAM
The majority of the state institution hbrary literacy programs have started since 1984. Of the 23

libraries responding, 65 2% started in the last three years. The earliest reported start-up date was 1971

PLANNING AND EVALUATION

Planning for the library literacy programs is done principally by library staff (66.7% N=30). The
plans also developed with input from non-library agencies (36.7%), adult new learners (20.0%), and
other libraties (13 3%). For 47.1% of the libraries, input from non-lbrary agencies has the most effect on
the final plan; 41.2% said the library staff had the most influence (N=17). Three of the hibraries have
written plans for literacy services. Few nstitution libraries report use of evaluation measures in their
programs, however all the measures listed were used in at least two hbraries. The most frequently
selected measure was “number of contacts made from other agencies about iteracy” (10 Iibranes). Eleven

libraries indicated that they monitored the progress of individuals registered for their livrary services.
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FUNDING

Funds are rarely designated specifically for literacy in the library’s budget (6.3%, N=32).
Estimated expenditures for library literacy activities averages $3,110 for FY 1986. The smallest amount
estimated was $100; the highest is $25,000. One thousand dollars or less is spent in 61.1% of the
libraries (N=18). During FY 1986, for 32.0% of the libraries their funding for literacy came totally from
the library’s budget (N=25); 16.7% used only federal funds (N=24). During the last five years, the
library budget provided the largest percentage of funding for 44.0%; federal funds provided the largest
percentage for 32.0% (N=25). FY 1986 funds were used primarily for mwte.ials; 63% of the libraries used
100% of their literacy funds on materials (N=27). Fifty percent or more of the b Iget is used for
materials in 81.5% of the libraries. No funds were used for staff in 77.8% of the libraries, and 70.4% did

not spend money on equipment for their literacy program. Publicity and nromotion received no financial

support in 96.3% of the libraries.

PERSONNEL

During an average week in 1986, 71.4% of the ibraries assigned ten hours or less of paid staif to
library literacy activities (N=28). The highest number of hours reported was 100 a week; the lowest
zero. Only three libraries hired or appointed a coordinator specifically for the literacy project. The
staff assig . to literacy activities had an education-related background, such as adult, elementary, or

secondary education. Volunteers were used in the literacy project by 29.4% of the libraries (N=34).

COOPERATIVE ACTIVITIES

Institution library literacy programs are conducted in cooperation with other libraries in only
29.4% of the cases (N=34), and that cooperation is primarily with other institution libraries (80.0%
N=10). The programs are more likely to be conducted in cooperation with non-library groups or agencies
(52.9%, N=34). Cooperating agencies are primarily volunteer literacy groups (50%) and community
college adult basic education programs (33.3%, N=18). Awarenes, of community literacv coalitions was
low; 34.4% did not know if such a coalition exists in their commun ties (N=32). Of the 43.8% of the

communities that had coalitions, 42.9% of the institution libraries were members (N=14).

COLLECTIONS
The print iteracy collections contain the entire range of literacy materials with leisure reading

materials being owned by most institution libraries. Table 5-3 lists the types of print materials owned 1n

rank order.
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TABLE 5-3
PRINT LITERACTY MATERIALS IN INSTITUTION LIBRARIES
N=31
Type of materials # owning Percentage
Leisure reading, e.g., popular 28 90.3%
fiction, biography, sports
Survival/coping skills, e.g., 26 83.9%
health, consumer education
Basic reading and writing skills 25 80.6%
Humanities, e.g., literature, bistory 23 742%
Mathematics 21 67.7%
Science 17 54.8%
Teaching/tutoring manuals 17 54.8%
English as a second language textbooks 10 323%

The print collection size is 200 or fewer volumes in 60.6% of the ibranes. The range of collection
size1s from zero to 20,600 volumes.

Minimal audiovisual literacy materials are available in these libraries. Audiocassettes are owned
by 41.2% of the libraries (N=34); 50% of those libraries have 25 or fewer audiocassettes. Videocassettes
used in literacy are contained in 26.5% of the libraries (N=34); 55.6% of these libraries hold ten or fewer
video titles (N=9). Microcomputers are available for the literacy program in 29.4% of the libraries
(N=34). There was no pattern regarding policies for use of the microcomputers by literacy participa .
Software was available in four content areas: mathematics (10 %), spelling (100%), reading

comprehension (90%), and writing (60%, N=10).
VARIABLES ASSOCIATED WITH LIBRARY INVOLVEMENT IN LITERACY

COMMUNITY CONDITIONS

For institution libraries, the “community conditions” refer primarily to the institution’s
cheracteristics that might affect the library’s involvement in Iiteracy education. For iastitutions, these
variables were type of client served, size of population served (residents and staff), ethnic diversity
within the institution population, percentage of institution population fer whom English is a second
language, and the presence of literacy instruction for residents. In addition, one outside variable was

examined: number of community literacy activities. This variable wa. chosen because 1t was expected
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that institutional literacy services would be offered cooperatively with communuty literacy providers.
Only two of the community variables were related to institution library involvement in literacy.
Number of community literacy activities has a weak relationship with literacy involvement (r=.1802,
p<.05, N=176). Presence of literacy instruction within the institution was significantly associated with

institution library involvement in literacy (sce Table 5-4).

TABLE 5-4
CHI SQUARE FOR INSTITUTION AND LIBRARY INVOLVEMENT IN LITERACY
p<.05

LIBRARY INVOLVEMENT

No Yes Total Row %
INSTITUTION No 66 15 81 30.3%
INVOLVEMENT Yes 91 95 186 69.7%
Total 157 110 267
Column % 58.8% 41.2% 100.%

Chi square = 26.16200 with 1 degree of freedom
Contingency coefficient = 29474

For the variables size of population served, ethnic diversity, and ESL level, the Pearson
cort 2lation coefficients were non-significant. For type of clients served, the Chi square was

non-significant. As a group, these variables do not account for an institution library’s involvement in

literacy education.

LIBRARY CHARACTERISTICS

Institution library involvement in literacy activities also may be explained by a group of library
characteristics. The library variables studied were: revenue per capita, number of funding sources used,
percent of budget from donations, amount of volunteer hours, positive a*titude toward library
involvement in literacy, and the existence of other educational activities in the library. A statistically
sigruficant relationship was found between three of the library variables and total literacy activities.
The strongest relationships were between involvement in literacy educotion and existence of other
library educational -tvities and a positive attitude toward institution library involvement in
literacy. Although signi’icant, the relations*  between number of funding sources and literacy

involvement is wean. Tible 5-5 shows the Pearson correlation coefficients for library characteristics.
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TABLE 5-5
PEARSON CORRELATION COEFFICIENTS FOR LIBRARY VARIABLES AND LEVEL OF LITERACY
ACTIVITY
(p < .05)
Coefficient N
REVENUE PER CAPITA n.s. 176
PERCENT OF DONATIONS n.s. 176
NUMBER OF VOLUNTEER n.s. 176
HOURS
NUMBER OF REVENUE 1724 176
SOURCES
TOTAL EDUCATIONAL 5184 270
ACTIVITIES
POSITIVE ATTITUDE 2819 243
FUTURE

Of the libraries reporting they were not currently involved in literacy programming, 187 libraries,
57%, that is 107 libraries, report that it is unlikely they will become involved. Among the 80 hibraries
reporting that it is possible or very likely to become involved, 14 libraries report they are presently
developing programs, 24 report they expect to receive funding for adult hteracy programming, and 25
state thc isa clear need for a program and there are staff interested in providing such programmung.
The maj. ity of these libraries were located in correctional institutions. Training staff tutors and
acquiring materials for tutors and students are the activities most likely to be pursued.

Among the ninety (90) hbraries reporting they are already involved in adult Iiteravy
programming, 66%, that is 69 libraries, report that it is possible or very likely they will increase their
literacy involvement. Thirty-three of those libranes reporting state the likely increased involvement
will be due to the availability of additional funding or increased interest by institutional staff.
Similarly to their counterparts in institutional hibraries without hiteracy programs, they will pre.eed
by acquiring additional materials for the literacy program.

Based upon national news reports, the personal knowledge of the advisory group and project staff,
and corroborated by the survey results, it is expected that correctional institutions in the Urited States
will be increasing efforts in acult literacy education. It appears that the degrec to which the hibranes
will be involved in this increased programmu.g will be due principally to their iternal structural

relationship to the educational programs within the mstitutions. Because Iiteracy programs are most
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often assigned to the educational unit in th~ institution and because the library is not always a partner
in the education program, correctional institution libraries wishing to become involved in literacy

education will need to take a proactive stance toward involvement.

o
UNIVERSITY OF WISCONSIN—MADISON T




LIBRARIES AND LITERACY EDUCATION

TABLE 5-6

Chapter 5, page 9

FREQUENCIES ON STATE INSTITUTION LIBRARY LITERACY ACTIVITIES

Activity
LITERACY MATERIALS

Print materials for adult new
readers in library

Print materials for adult new
readers at another location
in your institution

Print materials for ESL in library

Print materials for ESL at another
location in your institution

Print materials for tutors
in library

Print materials for tutors at another
location in your institution

Audiovisual materials ‘or adult
new readers in library

AV materials for adult new
readers at another location in
your institution

AV materials for ESL in library

AV materials for ESL at another
location in your institution

AV materials for tutors
in hbrary

AV materials for tutors
at another location in your
institution

Microcomputers/software

for adult new readers
in library

UNIVERSITY OF WISCONSIN--MADISON

N

277

277

277

277

277

277

279

279

279

279

Frequency

93

41

39

24

36

59

26

26

19

32

24

Percent

336%

14.8%

14.1%

8.7%

19.5%

13.0%

21.1%

9.3%

9.3%

6.3%

11.5%

8.6%

9.7%
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TABLE 5-6 continued
FREQUENCIES ON STATE INSTITUTION LIBRARY LITERACY ACTIVITIES
Activity N Frequency Percent
LITERACY MATERIALS (continued)
Micro/software for adult 279 26 9.3%

new readers at another
location in your institution

Micro/software for ESL 279 10 3.6%
inlibrary

Mrero/software for ESL 279 17 6.1%
atanother locahon in your

institution

Micro/software for tutors 279 18 6.5%
in library

Micro/software for tutors 279 16 5.7%
atanother location in your

institution

Develop software for adult 263 19 7.2%
new readers

Develop software for ESL 255 8 3.1%
Develop software for tutors 259 9 3.5%
Compile bibliographies 277 47 17.0%
Write literacy materials 276 11 4.0%
Produce literacy print 276 20 7.2%
materials

Produce hteracy AV 276 9 3.3%
materials

Provide a research collection 277 34 12.7%
Identify literacy collections 278 61 21.9%
in the area

Provide a demonstration 277 42 15.2%
collection
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TABLE 5-6 continued

FREQUENCIES ON STATE INSTITUTION LIBRARY LITERACY ACTIVITIES

Activity N Frequency Percent
LITERACY INSTRUCTION

Train library literacy 278 16 58%
tutors

Participate in nonlibrary 278 25 9.0%
tutor training

Participate in ABE staff 278 44 158%
development

Recruit library 279 25 9.0%
literacy tutors

Recruit non-library 278 21 7.6%
literacy tutors

Recruit students for 279 33 11.3%
library program

Recruit students for 278 27 9.7%
nonlibrary program

Evaluate student progress 279 32 11.5%
Provide library-based 279 28 10.0%

instruction at another
location in your institution

Library offered CE on 279 29 10.4%
literacy for staff

LITERACY SUPPORT SERVICES

Provide space for tutoring 279 41 14.7%
Publicity about literacy 279 24 8.6%
providers

Pubhicity about literacy problem 279 37 13.3%
Maintain information on 279 67 24.0%

Iiteracy providers
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TABLE 5-6 continued

Chapter 5, page 12

FREQUENCIES ON STATE INSTITUTION LIBRARY LITERACY ACTIVITIES

Activity
LITERACY SUPPORT SERVICES (continued)

Refer requests to
literacy providers

Follow-up on referrals
Provide library tours

Member of literacy
coalition

Coordinate literacy effort
in community

Library funds support
local literacy effcrts

Consult with other
libraries on literacy
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N

279

276

277

278

278

279

279

Hy :~

Frequency

94

34

18

11

Percent

33.7%

12.3%

19.5%

6.5%

2.2%

11.0%

22.6%
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TABLE 7

Chapter 5, page 13

DESCRIPTIVE STATISTICS ON ST * TE INSTITUTION LIBRARY VARIABLES

Variable
Popuiation served
Ethnic diversity

Erglish as a second
language level

Number of community
literacy activities

Revenue per capita
Percent of donations

Number of volunteer
hours

Number of revenue
SOurces

Total educctional
activities

Positive attitude
index

Total literacy
activities

Primary clients

Imprisoned

Mentally handicapped

Physically handicapped

Patients requiring
skilled nursing care

Other
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N

271

257

236

280

184

204

263

280

275

243

243

n
N
~
~

—

-
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Mean
1044.63
41.37%

5.86%

120

$30.18
17.35%

10249

1.76

149

592

5.89

PNy sen
I

Standard Deviation
2659.79
35.44

11.87

127

40.03
2535

344.95

1.02

148

213

798




CHAPTER SIX
STATE LISRARY AGENCIES

LITERACY ACTIVITIES

State library agencies are involved in all 39 of the literacy activities identified in the
questionnaire. Literacy support services was the most prevalent activity category, with six of 11
activities offered by over 75% of the state library agencies. A table of frequencies of literacy activities
by the categories literacy materials, literacy instruction, literacy support services, and funding is at the
end of this chapter in Table 6-3.

The variable level of involvement in literacy was measured by the total number of literacy

activities conducted by a state library agency. The values of total literacy activities ranged from 3 to 28.

There 1s a low level of literacy involvement (6 or fewer activities) in 12.8% of the state library agencies
(N=47). A moderate level of involvement (7 to 20 activities) is found in 74.5% of the libraries, while
high involvement (over 20 activities) occurred in 12.8% of the state library agencies.

The most frequently offered literacy activities by a state library agency vary considerably from
other types of libraries, especially in the literacy materials category. Given their state-wide library
development role, it is to be expected that the primary literacy activities are in the literacy support
services area. The ten most frequently offered literacy activities in state agencies are listed in rank
order in Table 6-1.
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TABLE 6-1
MOST FREQUENTLY OFFERED STATE LIBRARY AGENCY LITERACY ACTIVITIES
N =47

Activity Frequency Percentage
Maintain information about 44 93.6%
literacy providers in the area
Consult with other agencies 43 91.5%
onliteracy
Refer requests about literacy 4] 87.2%
services to the appropriate literacy provider
Provide advice and guidance 40 87.0%
onuse of literacy materials and services
Participate as a member of 39 83.0%
literacy coalition
Publicize the problem of 37 78.7%
illiteracy
Offer continuing education 35 761%
on literacy for librarians and trustees
Provide literacy print materials for use by 19 67.9%
literacy tutors or instructors
Provide literacy audiovisual materials for 19 67.9%
use by literacy tutors or instructors
Provide a research collection 24 64.9%

on the topic of adult literacy

The leas. offered activities are in the literacy maverials area. As is the case with other types of
libraries, development of literacy materials is rarely done in state library agencies. In particular, no

state library agency reported developing basic skills microcomputer software for any audience.

Federal funds arc awarded to local libraries for literacy programs by 65.2% of the state library
agencies (N=46). State literacy funds are awarded to libraries by 17.8% of the agencies. Literacy funding
within the stat: library agencies’ total FY 1986 revenue is limited. No iteracy funding is available in
436% of the agencies (N=39). One percent or less is spent by 66.7% of the agencies. The highest
percentage reported was 10.0%.
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VARIABLES ASSOCIATED WITH INVOLVEMENT
Two variables were examined for their relationship to state hbrary agency involvement n hiteracy
education presence of a state-level library literacy effort and a series of attitude statements relating to
the role of the state library in literacy efforts. There is a state-level library-involved literacy effort in
76.6% of the states (N=47), and, as Table 6-2 shows, the level of literacy involvement is significantly
related to state-wide library hiteracy effort.
TAB .E 6-2
CHI SQUARE FOR PRESENCE OF STATE-LEVEL LITERACY EFFORT
AND LEVEL OF LITERACY ACTIVITY

p<.05
LEVEL OF INVOLVEMENT
Low Moderate High Row Row
Total %
STATE-LEVEL
LITERACY EFFORT
No 4 7 0 11 23.4%
Yes 2 28 6 36 76.6%
Fotal 6 35 6 47
Column % 12.8% 74.8% 12.8% 100.0%

Chi square = 8 324 with 2 degrees of ficedom
Contingency coefficient =388

Both of the attitude statements that asked for a rating of the importance ~« agency's hiteracy
ctforts in relation to other agency activities are positively assocrated with fot! number of literacy
achivitics -—respondent’s rating (r=.357, p<.05, N=47); respondent’s estimate of the supervising offiee’s
rating (r=.295, p<.05, N=46).

FUTURE

Of the eleven state hbrary agencies reportis.,, that they are not involved in adult hiteracy
cducation, only one stated it was not likely that it would become involved. Of the ten agencies hikely or
very likely to become involved, seven reported the likely involvement would be due to the availability
of funds Two reported that there was a growing concern about adult Iiteracy education n several state
govermment units and that growing concern supported their involvement.

In describing the types of activities the presently not-mvolved agencies might undertake,

cooperating with other state agencies topped the list with four such responses. Other possible activities

included developing demonstration collections
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Thirty-six state library agencies reported they were involved in adult literacy education. Six
stated (t was unlikely they would become more involved; however, fourteen reported that it was
possible they would increase their involvement, while sixteen stated increased involvement was very
likely.

Again, availability of funds is the primary reason for increased involvement. It was mentioned by
ten respondents. Other motivating factors for increased involvement included the interest of staff
members (two mentions) and increasing state government interest (five mentions).

Twenty-four of the respondents who are already invoived and expect to increase their involvement
did not state what types of activities they would increase or add to their adult literacy education
activities. The most reported activity (by three agencies) was training librarians to be tutor trainers.
Other activities mentioned include publicity, joining literacy coalitions, and providing technical
assistance to local libraries for their adult literacy program development, including developing a

demonstration collection of materials for students and their tutore.
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TABLE 6-3

FREQUENCIES ON STATF LIBRARY AGENCY LITERACY ACTIVITIES

Actinity N Frequency Percent
LITERACY MATERIALS

Print materials for 47 13 27.7%
adult new readers

Print materials for ESL 47 11 23.4%
Print materials for tutors 47 19 40.4%
Audiovisual materials for adult 47 8 17.0%

new readers

AV materials fer ESL 47 8 17.0%
AV materials for tutors 47 19 40.4%
Microcomputers/software for adult 47 2 4.3%

new readers

Micro/software for ESL 47 0 0.0%
Micro/software for tutors 47 1 2.1%
Develop software for adult 47 0 0.0%
new readcis

Develop software for ESL 47 0 0.0%
Develop software for tutors 47 0 0.0%
Compile bibliographies 17 20 42.5%
Write literacy ma..rials 47 2 4.3%
Produce literacy print materia.- 47 2 4.3%
Produce literacy AV materials 47 1 2.1%
Provide a research collection 47 29 61.7%
identify Iiteracy collections 47 24 51.1%

in the area

Provide a demonstration collection 47 16 34 0%
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TABLE 6-3 continued

FREQUENCIES ON STATE LIBRARY AGENCY LITERACY ACTIVITIES

Activity N Frequency Percent
LITERACY INSTRUCTION

Train library literacy 47 9 19.1%
tutors

Participate in nonlibrary 47 16 34.0%
tutor training

Participate in ABE staff 47 18 38.3%
development

Recruit library 47 ¢ 19.1%
literacy tutors

Recruit nonlibrary 47 7 14.9%
literacy tutors

Recruit students for 47 7 14.9%
library program

Recruit students for 46 6 13.0%
nonlibrary program

Evaluate student progress 46 4 8.7%
Library cffered CE on hteracy for staff 46 35 76.1%
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TABLE 6-3 continued

Chapter 6, page 7

FREQUENCIES ON STATE LIBRARY AGENCY LITERACY ACTIVITIES

Activity

LITERATY SUPPORT SERVICES
ovade apace tor tutonng
Publiaty about Iiteracy providers
Publicity about fiteracy problem

Maintarn mtormation on
Hteracy providers

St contral literacy

~hone numper
Teter requests to fiteracy providers
Follow-up on referrals

Memver of literacy coaiition

Coordinate hiteracy effort

21 Slate

Consult with other
Taoamason fiterac,

Crovide advice and guidance on the
e orLteracy mater.als and services
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CHAPTER SEVEN
CASE STUDIES

CASE STUDY SITES

Eight case studies were conducted for this study, representative of each type of library active in
literacy education and of a variety of geographical locations in both urban and rural settings. Other
criteria used for the selection of sites were: 1) representative of current practice and 2) portraying

exemplary or expanded roles for libraries in literacy education. A brief rotionale for each of the visited
sitc . follows.

PUBLIC LIBRARIES

Since the majority of literacy activities in libraries has been reported in public libraries, there
were more potential public library sites than for other types of librariss. With the large number of
public library sites to choose fro=, a list of sources was develoned to help identify possible

representative or exemplary programs. To be on the initial nomination list, a public library needed to be

found in four of the following sources:

1) American Library Association, Office for Library Service to the
Disadvantaged. Directory of Literacy and Adult Learning Programs.
Chicago: ALA, 1978. (Helped to identify established library literacy
programs.)

2) American Library Association, Office for Library Service to the
Disadvantaged. Responses to a 1983 questionnaire about current library literacy programs.

3) List of library literacy project< cited in hbrary literature,
compiled by this project’s staff ir. 1986.

4)  Chute, Adrienne. The Literacy Challenge* A Report of .SCA Literacy
Activities FY 82-FY 4. Washington, D.C : U.S. Department of Education, 1985.

5} CONTACT, Inc. Literacy Resources in Libraries, a print-out of a
search of the CONTACT database of hteracy providers. February 1986.

6) List of sites nominated by the state library agencies, spring and
summer 1986.

7) List of sites nominated by the “Libraries and Literacy Educaticn”
project advisory group.

8) List of sites nominated by the “Libraries and Literacy Ed.:cation”
project staff.

For those libraries appearirg in four of the above sources, a letter was sent requesting information

about their library literacy projects. Based on the responses to these letters -nd the necessity for
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geographical distribution and a combination of urban and rural settings, the following four public library

sites were visited.

e Mary H. Weir Public Library
3442 Main Street
Wierton, West Virginia 26062

The literacy program, serving a rural area of the state, has been in existence since 1977 and
is currently supported by city funds. It has written objectives and a separate advisory group
for the literacy program. The library participates in the West Virginia Coalition for

Literacy. Features of the library’s literacy program are collection development (print and
audiovisual, inciucing microcomputers), writing and producing literacy materials,
coordinating a volv.nteer tutoring program that includes tutor training, and a wide range of
non-instructional services in support of local titeracy efforts.

* Caruthersville Public Library
1002 Ward Avenue
Caruthersville, Missouri 63830

Serving a community of less than 8,000, the library coordirates and funds a volunteer
tutoring program affiliated with Laubach Literacy International. A collection of

materials suppotts this tutoring effort. Of all the public libraries on the nominated list,
this is the smallest town represented. Local funds support the project which began in 1978.

* Onondaga County Public Library
335 Montgomery Street
Syracuse, New York 13202

Since the early 1970s, the library has been involved in local literacy efforts. Beginning in
1983, an effort was made to develop a more extensive literacy collection to support local
tutoring efforts. Non-instructional services, such as publicizing local literacy offerings,
also are an integral part of this library’s project; it 2lso writes and produces literacy
materials. Currently, the library’s lite-acy effort is funded from a combination of federal,
state, and local rescurces. Including this library will provide 2 model for a library not
involved in direct literacy instruction and as such is representative of many library
literacy programs in the U.S.

* Tulsa City-County Library System
400 Civic Center
Tulsa, Oklahoma 74103

The library coordinates a large volunteer tutoring program for Tulsa County, funded
entirely by County funds. Active since 1977, the library approved a literacy coordinator
position in 1984. A5 a member of a literacy coalition, the library conperates with
educational, social, and religious groups in serving the adult new reader. A full range of
support services an- a print and audiovisual collection support this instractional hbrary
program.

UNIVERSITY OF WISCONSIN—MADISON
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STATE INSTITUTION LIBRARY

T dject questionnaires indicated that literacy activity was most prevalent in correctional
institution libraries. Conduct of a case study visit to a correctional institution was complicated by the
security needs of the institutions. For example, visits to several institutions considered for study were not
possible. At the time a firal selection was made, results from the surveys could be used to select a

correctional institutional librery on the basis of literacy services offered.

« Dodge Correctiornal Institution
West Lincoln, Box 661
Waupun, Wisconsin 53963

The Dodge Correctional Institution is a maximum security facility housing approximately
600 adult, male, felony-level offenders; it serves as the State of Wisconsin’s evaluation
and assignment facility, i.e., sentenced males are sent to this facility for an approximately
six-week assessment period.
This program was selected because it offered.

* microcomputers and microcomputer softwz teaching

basic skills (i.e., math, reading, and writing);
* literacy tutor training, and
* evaluation of student progress.

STATE LIBRARY

For a state library agency to be considered, it needed to be reported in the literature or be nominated
by project staff or the advisory group. In t.  interest of providing a geographical distribution in the case
study sites and because of their emphasis on supporting instructional services, the California State
Library is being recommended.

* California State Library
1001 6th Street, Suite 3.9
Sacramento, California 95814

Th> Califorria State Library has a strong commitment to library literacy efforts, with 2.5
full-time sta‘f members working on the literacy effort. In addition, the state provides
about four million dollars to support local literacy efforts. The program, called the
California Literacy Campaign, grants funds to libraries that show wide community
involvement in the literacy project. At the state level, the Cooperative California

Alliance for Literacy helps to coordinate literacy efforts. The state a gency staff provide

the technical assistance to libraries involved in the California Literacy Campaign (16 in
1985-1986) and the program has a strong evaluation component. Since the literacy effort is
popular with legislators, the governor, and local communities, the state library agency is
projecting increased involvement in and funding for library literary programs.

UNIVERSITY OF WISCONSIN--MA DISON
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COLLEGE AND UNIVERSITY LIBRARY
Since college and university libranes did not appear in any of the sources used for identifying
libranes involved in literacy, the project staff talked to several adult educators throughout the United
States to ask which acadermuc hbranes had a comprehensive collection of matenals on literacy
education. Among all the suggestions, cne univeraty hbrary consistently appeared. Syracuse University.
* E S Bird Library
Syracuse University

222 Waverly Avenue
Syracuse, New York 13210

Syracuse University has an outstanding collection of print and audiovisual resources on
adult literacy education. For nearly 40 vears, the University has collected materials on
adult education to aid researchers, adult education teachers, and students being trained in
teaching methods for adult learners. In addition to published sources from all over the
world, t.. ..brary houses archival matenals from several adult education organizations,
including Laubach Literacy International und Literacy Volunteers of America. The
Unnersity recently has recen ed a Keilogg Foundation grant to disseminate the collection
using optical—-digatal storage; part of this project 1s the funding of a special adult
educabon manuscnpts hbranan.

TECHNICAL SCHOOL/COMMUNITY COLLEGE LIBRARY

A limited number of sites were iritially nominated, in order to make a selection, project staff
requested further information from five sites.

¢+ Anson Techn:cal CollegeLearming Resource Center

Box 68
Ansonville, NC 23007

Anson County is a rural county ot 25,500 people with an agncultural and textile econoinic
base Three hev tactors are associated with the Learning Resources Center’s involvement in
the hiteracy activities of the Anson Techrical Coliege These are an expanded role of the
LRC as a public, communuty library, the etronts ot the current statr to integrate the LRC
into the college, and the presence ot the Learning Lab in the LRC

THE CASE STUDIES
Theretore, the eight (8) case studies included this chapter cover the following libranes.
¢ Tulsa City-County Library System, Tulsa, OK
o MaryH Werr Pubhe Library, Werrton, W V.
o Caruthersvilic Public Library, Caruthersville, MO
¢ Onondaga County Public Library, Svracuse NY
¢ Dodge Correctional Institution, Waupun, W]
o Cabtorma State Labrary, Sacramento, CA
¢ E S Bird Library, Svracuse University, Svracuse, NY

+ Anson Technical College, Anson County, NC

UNIVERSITY OF WISCONSIN—MADISON
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Tulsa was visited by both jane Robbins and Debra Johnson as the first site visit in order to
coordinate the site visit data collection process. Jane Robbins conducted the site visits in Weirton, West
Virginia, Caruthersville, Missouri, and Waupun, Wisconsin. Debra Johnson conducted the visits 1n
Syracuse, New York, Sacramento, Califormia and Ansonville, North Carolina. The case studies were

carnied out between November 1986 and July 1987.

An interview schedule was prepared after an initial draft was pretested in Janesville, Wisconsin
during a one~day visit by both Jane Robbins and Debra Johnson (See Appendix D.). It was used as the
primary data collection instrument in the site visits. Bach of the case study sites provided the
contracters with much additional information, and that information along with general notes was used
in conjunction with the information gleaned, using the interview schedule, in preparing the case studies.
For each library’s adult literacy educa*' n activity, the following general areas are covered:

* characteristics of the community and the library

* rationale for library involvement in literacy activities

* type of literacy education services provided

* evaluation strategies us 4

¢ conclusion

In analyzing t*e case study material, the framework developed for the analysis of the survey data
was used 1n structuring the concluding section. That is, the case study sites were examined in terms of the
three primary roles which libraries can play related to adult literacy programs: literacy matenals,
literacy instruction, and literacy support services.

Each of these case study reports has been reviewed by three Department of Education staff
members, by a member of the staff of the Library visited, and by all members of the project’s Advisory

Comniiiize. David Carr of the Advisory Committee gave special attenaon to a review of the case study

reports.
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Tulsa City-County Library System

Tulsa, Oklahoma

Characterstics of the Community and the Library

Tulsa County, Oklahoma, is an urban area of nearly one-half mullion residents located in the heart
of Oklahoma. An ethnically diverse community, it has Black and N¢tive American populations of
approximately nine percent each, with smaller Hispanic and Asian populations. The library’s services
reflect attention to these groups. Major industnes are oil-related, although the community has a
diverstty of industry and business. The county is home to the University of Tulsa and Oral Roberts
University and 1s a medical center for the entire region with the medical facility at Oral Roberts
Unversity, the University of Oklahoma Medical School, and the Oklahoma Osteopat” ic College of
Medicine and Surgery. Local estimates state that approximately 50,000 re-idents are functionally
illiterate.

Inasking library staff and community residents to describe Tulsa, a consensus emerges that 1t 1s a
community that values education and thus values the hibrary’s contribution to the community. Tulsa is
described as fast-paced and professional. Residents are community-mindcd; «wwhen they see a problem
they try to solve it. Their commitment is reflected 1n a large volunteer base from which the library can
draw forits literacy program.

The community offers literacy services primarily through volunteer literacy councus (the ibrary’s
Literacy Volunteers of America group, a Laubach Council, and independent religiously affiliated
programs) and the school district, which offers the adult basic education program (ABE). The literacy
councils work primarily with two groups, those rceding the skills necessary to enter an ABE programand
high school graduates in need of literacy training; neither of these groups 1s eligible for the ABE
program.

The library has an annual circulation of nearly two and a half mullion 1*-1s and an annual budget
of over seven milhion dollars. There are 13 service cutlets, plus a bookmobile. The ibrary reflects the
aty inits concern for solving community problems.

Historically, the Tulsa libiary has a reputation for Figh quality service, as evidenced by its
national reputation. A tradition of outreach services foi the hearing imparred, visually handicapped,
and aged provides a precedent for the library’s work in literacy education. Its efforts in adult
programming include offering almost dailv programs, usually in cooperation with other comiremty
groups. In addition, the library has developed a compreheasive information and referral service that
includes service in support of the literacy program.

This hibrary’s orientation to reaching our to the community also 15 illustrated by its support from
the business community and its willingness to offer assistance to new v ‘ntures. During the time of the

case study wvisit, November 17-18, 1986, the library was providing space for a “BUY TULSA” operation,
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which encouraged local businesses and industries to purchase materials locally rather than outside the
region. The library’s sound relationship with the local media contributes toward keeping the Iibrary in
the public view.

The library has a recent history of seeking alternative funding sources for its many activities. In
addition to pursuing state and federal library grants, the library has, in the last few y.ars, built a

sizable endowment from which special projects can be funded.

Rationale for Library Involvement in Literacy

Initially, the library’s involvement in literacy was an individual effort—one staff person believed
the library should be involved in combating illiteracy, and that staff member worked within the
library to get the library involved. The library administration responded to this initiative with
support in terms of facilities, publicity, and literacy collection development. As the program began to
grow, the library administration shifted the emphasis of the literacy initiative toward an
institutinn-wide effort. This incl*ded soliciting funding for the progrem, hiring staff, developing a
publicity program, and providing space in the library for a volunteer tutor program.

Based on the interviews with library administrative personnel, the library s commitment to
literacy activities comes first from an underlying assumption that literacy services are another
manifestation of the library’s philosophy of outreach and involvement in the community. The staff’s
desire to define its educational mission broadly supports the continued development of the literacy
program. The library staff initially recognized a gap in the community—not enough opportunity for the
pre~ABE student and the high school graduate—and then proceeded, not to duplicate existing
community services, but to supply a needed service. In short, the library is trying to meet the needs of an
identified portion of their service population.

Underlying the philosophical orientat’ in to outreach services is the realization that the library
cax build on its literacy program to garner increased support for the library. Related to this is a
recognition of the quality of the volunteers working in the library’s literacy effort. The literacy
volunteers are drawr. from the community leadership inciuding many teachers who by choice are
presently not working full-time in the school system; their involvement can be translated, through
example, into general support for the library. In addition to individual community leader volunteers,
the Junior League of Tulsa has designated the library’s literacy program as a volunteer commitment for
at least their fiscal year 1986-87.

Major growth for the library’s literacy program carne in the late summer and carly fall of 1986,
when the media in Tulsa took an active interest in the issue of literacy. As with other American
Broadcasting Corporation (ABC) affiliates, the Tulsa ABC channel wis planning a fall line-up of
television events to publicize the problem of illiteracy. The libsary, with its already strong ties vith

the media, became a logjical source for information on the problem and services in the community.

UNIVERSITY OF WISCONSIN—MADISON
Q-

‘-~




LIBRARIES AND LITERACY EDUCATION Chapter 7, page 8

However, a competing NBC station in Tulsa saw the potentially high level of interest in the issue and
derided to offer an array of publicity and programming in August 198¢, one month prior to the local AL'C
effort. The library figured prominently in that media effort as well.

As a result of this extensive media attention, sparked in part by media competition, all of the then
literacy provicers saw an increase of interest from potential tutors and students as well as from the
business community. Instead of the previous pattern of one or two tutor training sessions at the library
annually, the increased demand dictates on the average of two training sessions per month. In addition,
efforts to place students increased, and the literacy program became one of the library’s major outreach
activities; approximately 80 students are interviewed each month.

Asin the other case studies in public libraries, the libr 7y is seen as a logical and potentially
primary participant in the fight against illiteracy. This is atypical when compared to other socal
issues (such as general social welfare programming), and the participants in the program and the

library staf{ see this as an additional rationale for involvement.

Type of Literacy Education Services Provided

The hibrary has been involved in literacy education in a small way for many years. From 1977 until
the mid-1980’s, the library had periodic training sessions for tutors and developed a core collection of
materials for both tutors and adult new readers; these early years of literacy services reflect the
personal interest on the part on a small number of staff people. When national attention began to focus on
literacy, Tulsa esidents demonstrated a growing interest in combating illiteracy and interest in the
library’s nascent literacy program grew. In 1984, a separate literacy coordinator position was
authonzed. In spring 1985, approximately 120 tutor-student pairs were in the program, although there
was a waiting hist for tutors. The adminustration of the litc-acy program and most of its activities take
place at the main library; however, branch libraries serve as sites for tutoring when the branches are
more convenient sites for tutor and students to meet.

Currently, the Tulsa iiteracy program typifies the institution-bazed instructional model of library
mvolvement in literacy. The program emphasizes provision of tutoring service to adults from within the
library; it is an affiliate of the Literacy Voiunteers of America. The library recruits and trains tutors,
recruits and places students, and coordinates the volunteers in providing these services. In addition, the
library also provides the more traditional iteracy materials function by providing a diverse collection
of print ma.erials for the adult new reader. Already a general community information and referral
center, the library acts as the central location for information on area literacy services. The model of
information and referral present at Tulsa is reflected in the design £ che literacy program. It
emphasizes cooperation and referral to other literacy organizatior.s. When appropriate, clients are

referred to other grcups and students are encouraged to participate i 'ncal ABE classes s their skills

improve.
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The program depends heavily on a highly skilled volunteer force for most of the initial interviews
and placement of new learners. Training, while coordinated by the library, also depends on this
volunteer group Some of the key volunteer participants interyiewed during the case study show a high
level of expertise—all had @ minumum of a bachelor’s degree with expertence in teaching and/or
reading.

The structure of the library’s literacy program is still evolving. With the rapid growth of the
number of students and tutors and the hiring of a new literacy coordinato., he library must determine
the placement of this service in relation to its other library services, i.e., integrating the literacy
program into the library’s basic adult services or maintairing it as a specialized outreach service.
Because voiunteers are mvoived 1n the decision making regarding the literacy programming, developing

a structure to incorporate this feature is necessary.

Evaluation Strategies Used

The evaluation of the program is based on statistics on the amount of participation in the program,
predominately the number of tutors and the number of students. With the rapid growth of the program,
collection of even these basic counts has been difficult. A more efficient record-keeping method is among
the priorities of the newly-appointed literacy coordinator. At this point, increasing demand also is seen
as an indicator of the success of the program.

In the student placement process, students are asked to define thuir immediate and long-range
learning objectives, assessing the degree to which these are achieved 1s a future project for the litcracy

program.

Conclusion

Program participants fecl that the literacy program1s gaining the library new users—not only
adult new readers, but those who have heard more about the library because of the literacy press
coverage. Publi - awareness that the library serves users with special needs has increased.

Similar to WWeirton, West Virginia, Tulsa’s literacy program incorperates liter. -y materials and
literacy instruction. In the future, these features will protably remain. The challenge, then, 1s assuting
the continuance of the program and incorporating the literacy efforts within the library with other
library adult services, and Lecoming more involved with the providing of services n support of other

literacy programming throughout the Tulsa City-County community.
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Mary H. Weir Public Library
Weirton, West Virginia

Characteristics of the Community »nd the Library

Weirton, West Virginia is a steel mili city of approximately 25,000 residents located near the Ohio
River; 1t rests in the northern panhandle of the state, thus making residents of adjacent ¢ _dons of
Pennsylvania and Ohio close neighbors. Two West Virginia counties, Brooke and Hancock, use Weirton
as their primary city, the two—county population is approximately 72,200. Pittsburgh, Pennsylvania is
40 minutes from Weirton via expressway.

The key character of Weirton was cast in 1909 when Ernest Weir came to the area and founded the
Weirton Steel Company. In 1982 the employees of Weirton Steel acquired the company through an
employee stock ownership plan, the largest employee acquisition in history. The Weirton Steel
Corporation is the largest manufacturing employer in West Virginia; sore 8,000 employee—owners work
for it. In the past five years, Weirton residents have dedicated their energies to diversifying the city’s
economic base by attracting many steel related industries to the area. The Weirton Chamber of
Commerce: describes the “Weirton Story” as follows: “It’s a story which reveals a spirit that shines
brilliantly in the blast furnace, in the marketplace, and in the homefires—a community whose residents
are proving ‘Working Together Works!”” At th> time of the case study site visit, November 19-21, 1986,
the “Weirton Story” came alive. The spirit which the Chamber of Commerce described was evident
throughout the city.

The city is governed by a mayor, city manager, and city council. Local governance is also aided by a
county administrator and a three-member county commission. The residents are predominately
Caucasian with around three (3) percent of the community representing persons uf Asian, Black,
Hispanic and Native American origins. The community has a rich and varied ethnic heritage with
Greek, Italian, German and other backgrounds represented. in about 12 percent of the population, a
language other than English remains the primary language. Church, home, and maintenance of cultural
identity are of central importance in Weirton.

Weirton residents have ready access to a vanety of post secondary educational institutions. The
West Virginia Northern Community College is located in the city; it is a comprehensive two-year
institution offering liberal arts, career education (notably nursing, business administration, culinary arts,
computer and secretarial sciences and electronics), and community education short-term classes. Jefferson
Technical College located in nearby Steubenville, Ohio is similar to West Virginia Northern
Community College. Four (4) four-year schools are also located within 25 miles of Weirton. Bethany
College, the University of Steubenville, West Virginia University Extension (both of which offer
graduate degrees), and West Liberty State College. In Wheelirg, West Virginia, Wheeliwg College’s

Master’s in Business Administration program has proven useful to area residents.
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The public library, founded in 1958, is named for Mary H. Weir, the wife of Emest Weir. The
revenue for the period roughly covering October 1984 to September 1985 was approximately $707,900.
Tlie principal revenue source 's local taxes which made up $379,543 of the total; $102,480 was state
revenue and an additional $161,609 came from grant and gift funds, with a further source of $64,267 in
contract funds from other libraries. (Weirton’s library includes a member library in Chester, the Lynn
Murray Memorial.)

The library staff has long been active in providing services to special cliente’es. It provides special
services to the deaf including employment of staff members capable of cor..crsing in sign language. It
maintains a special collection on deafness and provides TDY service. The collecti w, which includes
materials in all formats, contains a 4,000 item film library and about 90,000 monoguapkic and seria?
titles. Audiocassette books, records, videotapes and computer programs for use on a large number of public
access microcomputers maintained by the library are key aspects of the collection. The collection also
has an important component of high interest/low vocabularly books. The library cooperates closely
with West Virginia Northe n Communit; College, providing classroom space for courses neecing access
to computers. Through the library’s bookmobile, services spread out to all of the 72,000+ resider.*s of
Brooke and Hancock Counties.

The staff of the library numbers 22, including three (3) professionals, three (3) paraprofessionals,
and 16 clerical. A number of volunteers also aid in providing library services. The spirit of the
community is readily evident in the library staff. The library plays a central part in many of the area’s
soc"al services and the staff has been successful in obtaining grant funding to provide special services
which aid 1n supplying the type of skilled /educated work force which 1s essential as Werrton attempts
to diversify its economic base.

Examples of the library’s successful grant activity include major grants from the Appalachiar
Pegional Commission and through th» Joint Training Project Act. The library has also been successful in

obtaining grants to support its adult literacy program.

Rationale for Library Involvementn Literacy Activities

Nearly 11,000 adults in the Weirton Public Library service area are not able to read or wnite well
enough to cope successfully with most everyday tasks West Virginia has among the highest rates of
illiteracy of any utate; it is variously ranked with Lowsiana as having the highest or second highest
illiteracy rate in the nation.

As carly as 1975 the staff of the Werr Library began to plan for the ibrary’s involvement in
activities to com. atiilliteracy; the first library program, involving staff membe , and volunteer tutors
using Laubach literacy matenals began in 1977 The staff of the library, through the in:tial leadership
of its director, began to identify adult literacy programnung as a fundamental part of the library’s

educational role. While the library board was at first merely accepting, of tius activity, withip several
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years of the founding of the program (no doubt supported by both the hibrary staff’s ability to attract a
variety of outside funding for the program and the growing state and national awareness of the cost of
illiteracy), board members became avid supporters of the library’s involvement in adult literacy
programming.

The library’s general informational brochure lists the literacy program as one of its major services.
A full-time coordinator for the literacy program is a library staff member. (This position has been
variously funded by both grants and the local and state tax-supported library budget.)

The library staff and supporters sce the library as a natural partner in the task of supporting adults
who strive to approach functional literacy. In responding to the question, “Why should the library be
involved?” volunteer tutors, students and library staff gave the following types of answers:

“The library is an ‘academic’ setting without being a schooi.”

“itis a comfortable sitc away from home.”

“There are many materials available both for me and my tutor.”

“Computer education is an iraportant aspect of functional literacy and the library provides this

education along with basic literacy.”

f Literacy Education Services Provid
The Weir Library’s literacy education services have clearly earned for it the descriptive phrase:
full-service library. Through a combinaticn of staff dedication to and focus ox literacy education,
community and state support, and skilled proposal writing with resultant funding, this library has
created a truly exemplary adult literacy program. In addit’on to the library’s designating
approximately 11% of its budget ir direct support of its adult literacy education a:tivity, it has
marshalled a great deal of volunteer hour contributions (726 hours in 1985 over and above literacy tutors’

volunteer hours). Approximately 1000+ volunteer hours per year are contnbuted to the various aspects of

the adult literacy program.

The adult literacy program is based upon two major activities: basic literacy through the I aubach
program and computer literacy through Weirton Community Computer Communication Center
established in part by a grant received from the Appalachian Regional Commission (ARC). The ARC
grant allowed the hibrary to purchase microcomputers, and basic education computer software, and to
train staff and volunteers to usc the equipment and software. The program has received additional
support through the assignment of one or two VISTA volunteers by ACTION to make the availability of

the library’s program well known and to take active roles as literacy tutors and occasionally as literacy
tutor trainers.

The library staff take an active role in both the Weirton Area Literacy Council and the West
Virginia Adult Coalition of Literacy, by attending meetings and accepting committee assignments in

order to increase public awareness of and access to their literacy services.
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As but one example of this ibrany’s exemplary involy ement in adult hteracy education, their
participation 1n a project to demonstrate and <valuate a computer-assisted program for reading shills
improvement developed by the Naval Personnel Research and Development Laboratory (NPRDC) can
be cited.

In addition to their participation in the testing of the NPRDL program, library staff prepared
their own reading disk related to money managenient based upon the outcomes of their participation in

the project.

Evaluation Strategies Used

The library ‘s evaluation stratagies are not particularly sophusticated, but they are systematic and
complete in terms of basic information. Data 15 collected quarterly and aggregated yearly. Data is kept
in the following categories:

1) Number of new students

2) Number of “new” students stll active after a year in program

3) Total number of students participating

4) How students come nto the program; e g. referred by self, family, other students, job service,

etc.

5) Employment status of students

6) Last level of school completed upon entering program

7) Functional literacy level upon entering prograin

8) Achievement of students, e.g. improved basic skills, completed Laubach program; passed GED,

obtained job or obtained better job, etc.

9) Reasons for leaving program, e.g. relocated, referred to other program, work schedule, etc.

Condusion
The strength of the Wair Library’s adult literacy program may result from a combination of the
following factors:
1D obvious need for iteracy traiming .n the community with a population of 11,000+ indicated as
having basic literacy needs,
2) program longevity;
3) consistent, sustained support in terms of basic staffing by quahfied, commutted staff, including
assignment of a coordinator;
4) ability not only to obtain funding, but to dc so in such a way as the funds support continued and
coordinated development of instructional materials and equipment to be used by the volunteer
tutors; and

5) interest of library directors and the Library board throughout the life of the program.
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In fiscal 1986 the Library received a grant through Title VI of the Library Services and Construction
Act to create a series of three videocassette tapes for the purpose of disseminating information
concerning the need for public Lbrary involvem.ent 1n literacy programs. This project is being conducted in
cooperation with the Weirton Stee! Corporation.

The Mary H. Weir Publ.c Library can be descnbed as a full service library in relation to adult
literacy programming; that is, the library provides the full range of public library adult literacy
programming roles including literacy materials, literacy instruction, and literacy support services.
Further, within each of these .oles, the library provides a breadth of services including, in the literacy
materials area, the creation of computer software; in the area of instruction, the training of tutors; and in
the area of support services, acting as a key participant in statewide multi- institutional literacy needs

awareness programs.
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Caruthersville Public Library

Caruthersville, Missouri

Characteristics of the Community and the Library

Carutherswille, a mayor/council municipality of approximately 8,000 residents, is located beside
the Mississippi River in the boot heel region of Pemiscot County, Missouri. Surrounded by agricultural
land sprinkled with cotton fields, Caruthersville can be characterized most accurately as a small
southern town. The county’s major employers outside of agriculture and related services are Brown Shoe
Company, the Colson Company (manufacturers of hospital equipment and hand trucks) Tipton Box
Company, and Caruthersville Shipyard, Inc. The unemployment rate hovers around 15 percent, and
with the Brown Shoe Company employing primarily women, the major employers have a work force of
approximately 50 percent male and 50 percent female. There are four schools, two elementary, one junior
high and one high school, enrolling slightly more than 1,900 students. The population is approximately
30 percent black, two percent Asian, with the remainder white; however, there is a growing community
of individuals of Hispanic heritage that presently numbers less than one percent of the population.
Similarly, about one percent of the population speaks English as a second language.

The public library, which sits on a marn street just adjacent to the central commercial district, was
founded n 1922. The matenals collection includes about 35,000 items; the librarian 1s the principal
employee of the Iibrary (there are only 2.2 FTE employees) and the librarian generally determines the
content of the library’s collection, along with its services and programs. The Library Board typicaily
approves the librarian’s plans. The total materials budget is quite modest (less than $5,000) and gifts to
the library account for most of the dollars spent on the collection. It is a traditior 11 collection focusing
almost exclusively on books; service programs emphasize books and reading. This library 1s typical of
the majority of public libraries in the U.S.; that is, its community, budget, collection, and service scope

are all small.

The Rationale for Library Involvement in Literacy Activities

The Iibrarian at Caruthersville is a purveyor of the library faith, she believes profoundly that

reading books 15 a source of both understanding and joy for those able to read. Therefore, it follows quite
logcally for the libranan that the library should be a place where those who cannot read or have
trouble readiny can be helpad to learn or improve reading skills. Although the hiteracy program offered

15 fundame.itally an adult hteracy program, the hbrary will aid anyone, regardless of age, who asks for

help with their reading.
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Type of Literacy Education Services Provided

The literacy education program began at the Caruthersville Public Library in January of 1978 when
the librarian determined that there were residents of Caruthersville who could be aided through
learning to read or learning to read with greater skill. She informed the Board of Trustees about the
Laubach literacy program and suggested that the library should provide access to Laubach literacy
training to the citizens of Caruthersville; the Board approved a program. She learned the Laubach
teaching method and, along with an elementary school teacher who also knew the method, trained
volunteers. Within just severai months, the library program had 17 trained volunteers and eight
students. Students and volunteers were solicited through occasional notices in a weekly newspaper and
through word of mouth. The Laubach program materials for tutors and students were provided by the
library and the one-on-one teaching took place at the library, often in the librarian’s office.

Now, nine years after the program’s inception, the library continues this program in the same basic
form in which it began. When visited in mid-December 1986, there were about seven active volunteers,
principally retired school teachers and nuns, four active adult students, and two new adult students
waiting for tutor ascignments to be made in early 1987. An announcement about the libra~  Tult
literacy program had just been taken to the newspaper. The program operztes without formal or
informal cooperative efforts with other iocal or state educational or social agencies. The librarian

herself now trains new Laubach tutor volunteers.

Evaluation Strategies Used

There are no formal evaluation strategies employed. The librarian estimates that some 75 students
and 30 tutors have been involved with the program since its inception and that approximately ten
students have completed the full Laubach series. When students complete the series they are encouraged

to use the library’s collection of large print books.

Conclusion

The Caruthersville Public Library exemplifies the flexibility of programming efforts afforded to
most small public libraries. The ibranan perceived a community need with a logical association to the
public library. With minimal cost, a small investment of the librarian’s time and of hibrary facilities,
coupled to volunteer support, the library has stepped in to provide a social service. With only a smali
amount of mainterance effort the program continues. The librarian believes that adult literacy
education is an integral part of the library’s reason for being in the community and that formal
evaluation and cooperative activities are counterproductive to the goal of the library’s adult literacy
program as they will, she believes, detract from the library’s service delivery focus. While this
library’s non-analytic, non- cooperative, and non-technological program may seem to lack exemplary

qualities, inits single focus and direct simplicity, 1t is a model which exemplifies that it is possible to
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undertake and maintain a program if there is administrative support to do so. As in Weirton, West
Virginia, it is the admunistrative librarian who provided the leadership to initiate and then to
maintain literacy programming. The Caruthersville approach to literacy involves the roles of literacy
materials and literacy instruction while eschewing the role of literacy support cervices. While
Caruthersville is not the model to which to aspire by libraries from lai ger communities, it, once again,
exemplifies what can be done in a small community if the will is there, and if administrative obstacles

do not circumvent program delivery.,
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Onondaga County Public Library

Syracuse, New York

Characteristics of the Community and Library

Onondaga Couaty is located midway between Albany and Buffalo, New York. Its major
city--Syracuse—is the site of the main library and administrative offices for the County pubtic library
system. The County serves close to a half million residences. The city of Syracuse has been described as
representing a population cross-section similar to that of the entire United States; seven percent of its
population is Black and for approximately eight percent of the population, Englich is a second language.
Economically, it depends on a diversified manufacturing base. It is home to Syracuse University. The
population growth in the County is in the suburbs of Syracuse and other small nearby communities.

Local literacy services include the Adult Basic Education programs offered through the Adult Basic
Learning Center and the Onondaga-Syracuse BOCES (Board of Coordinated Educational Services) Adult
Education Program, and a volunteer literacy council affiliated with the Literacy Volunteers of America.
The Onondaga Community College (OCC) has a reading and study skills center for OCC students. Also,
Syracuse is the national headquarters for both Laubach Literacy International and Literacy Volunteers
of America (LVA).

The Onondaga County Library System has one main downtown library, eight branches, and 20
member libraries with a system-wide circulation of several million items. It has an annual budget of
over six million dollars. The service patterns of the branches reflect the nature of the neighborhoods and
are staffed by librarians who recognize the branch library as a neighborhood community cencer.
Currently, a new downtown library is being built.

The services offered are those typical of an urban library system, with a commitment throughout
the library to support community-based projects. Member libraries have an opportunity to participate in
all system services. A commitment to reaching out to the community through special service to the blind,

physically handicapped, hearing impaired is reflected in both the board make-up and budget
allocations.

Rationale for Library Involvement in Literacy Activities

The library staff includes literacy services as one of many of its service functions. Just as the
librarians are involved in other community education efforts, they assume a supportive role for local
literacy efforts. The assumption is that literacy services are a logical step in light of the library’s
educational mission; the library’s board of trustees and administration provide leadership and support
for literacy efforts and encourage further exploration into possible cooperative ventures. The program
has grown and will continue to grow, because of the interest of the staff in pursuing the activities.

Many of the librarians relate their literacy activities to the area libraries’ history of serving
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foreign -born populations. Then, as now, the underlying philosophy 1s that the ibrary needs a hterate
population to survive. Also, the concept of the hibrary as community center incorporates involvement in
Iteracy education. Serving as a site for tutoring and tutor traming is similar to use of the library for
other studying and programs.

With the national headquarters of L.aubach and LVA in Syracuse, the critical question might be:
“How can the library not be involved in literacy ?” In reality, however, the decision to participate in
literacy efforts grew out of local need and planming, not because of the national organizations’ presence;
however, ¢s the library’s involvement m literacy has grown 1t has not overlooked the opportunity to
participate 1» cocperative ventures with both of the two national groups. Most recently this was
evidenced ina LSCA-Title VI grant which includes a contract with Laubach to evaluate basic skills

microcomputer software.

Type of Literacv Education Services Offered

As is evident in the other case studies, Onondaga’s literacy efforts started vmall, based on the
commitment of a few staff members. Staff members undertook personai tutor training and secured funds
from the regular collection development budget for a literacy collection. As cooperative ties with local
literacy providers grew, efforts were made to seek outside funding for new projects. Requests for services
increased, and 1n 1983, a literacy project assistant was hired with LSCA funds in order to coordinate the
library’s activities related to the community’s broad literacy initiative.

Currently, the Onondaga County Public Library is an exemplary case of a library that assumes a
primarily non-instructional role in literacy education. The library has committed substantial funds to
building a collection of print materials, supplemented with microcomputers and educational software.
These matenals are coupled with an impressive array of publicity pieces about the collection and about
the library’s services in support of Iiteracy The majority of the library’s literacy activities take place
from the mam library.

Literacy activities are not offered in 1solation from other commwnity literacy activities, but in
cooperation with the students and literacy providers This is an essential feature of Onondaga’s
successful program. The cooperative approach 1s strongly supported by the library’s Board of Trustees
and administration as shown by the commitment tu providing space, whenever possible, for literacy
activities. In the recent renovation of a neighborhoud branch, offices were provided for the local LVA
council. Thur cooperative approach is tllustrated further by the pubhication of a Iiteracy services
directory that is assembled, produced, and distributed by the library to publicize all local literacy
providers.

Other library services in support of literacy include providing space for tutoring and tutor traming,
co-sponsoring tutor training, referral and follow- up for those tn need of assistance or interested in

working with literacy providers, and participating in local publicity ctforts. Tours are offered fur Adult
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Basic Education and English as a Second Language (ESL) classes. Staff inservice training on literacy 1s
evident.

Every one of the reference staff participate in the assistance and referral process. Staff working
directly on the project, however, find that students they have worked with try to come only when they
are working. Adult new learners, as well as those for whom English is a second language, are being
encouraged to approach any of the staff for assistance.

The future of the library’s involvement in litcracy is seen as one of strengthening cooperative ties
and continuing to seck support for improving not only what the library has to offer, but also the

opportunities for those in need of literacy services in the community.

Evaluation Strategies Used

Because the service is focused cn literacy materials and literacy support services, the statistics
related to collections are the primary evaluation measure. Commitment of the library to the effort is
indicated by its continued staff support for local efforts, budget for materials, and willingness to provide

office space for the local literacy council.

Conclusion

Two widely accepted roles for libraries involved in literacy are those of literacy materials and
literacy support services Thus library is representative of those kinds of involvement and incorporates

the essential feature of both of those roles, 1.e., cooperation with local literacy providers.
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Dodge Correctional Institution

Waupun, Wisconsin

Characteristics of the Community and the Library

The Dodge Correctional Institution is a maximum security facility housing approximately 600
adult, male, felony-level offenders; it serves as the State of Wisconsin’s evaluation and »ssignment
facility, i.e., sentenced males are sent to this facility for an approximately six-week assessment period.
Based upon the evaluation made, the men are then assigned to other of the State’s correctional facilities
based upon their needs for services and the State’s assessment of the appropriate sccurity
level—minimam, medium or maximum..* small number of men are assigned to complete a part of their
incarceration period at the Dodge facility in order to carry out certain support service tasks, for
example, laundry and food service. Some are assigned to the library, although few actually work in the
library for longer than a three month period. The population of the facility, while constantly changing,
is generally distributed ethnically as follows: 62% White, .3% Asian, 1.7% Native American, 4.2%
Hispanic, and 31.5% Black. Fewer than 5% have English as a second language.

The library occupies two rooms—a general library and a law library—with two additional small
officesin the educational section of the facihty Passes are required for use of the library and one of the
two staff members must be on duty in the library room proper at all times the library is open. One of the
offices serves partially as a material’s processing room. In this office there is a computer to which
residents have access at assigned times. The other office serves as the library director’s office. The
library also has access to some space adjacent to their primary area. The federal fiscal year 1985-86
sources of revenue for the library totalled approximately $57,000. The materials collection is small and
concentrates in the area of general non-fiction and fiction. The collection contains some materials for low
vocabulary readers and some self-help cassette tapes, although the majority of the facility’s low
vocabulary and self-help materials are housed in and made available from the facility’s
educational/school program. The 'ibrary serves residents when they are not participating in the

institution’s formally structured educational and assessment programs

Rationale for Library Involvement in Literacy Activities

The Dodge Correctional Institution was converted from a State Hospital (mental facility) to an
evaluation and assignment correctional facility. Some staff from the hospital (including the librarian)
remained at the facility when it was converted, therefore, the library retains a core philosophy of
therapeutic involvement with residents.

Literacy education is a special service of the library, The library is not assigned the responsibility

of evaluating resident’s literacy level; rather, that assessment, if made, is made by the educational

program of the facility. Literacy education from the library is a service available to those who ask. It is
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available to both the Dodge-assigned restdent population and to those “passing through” Dodge, even
though they may be involved for only a short time. The rationale for the involvement is basically that
1tis a service that the library can provide and should provide even though tt > impact may not be
demwnstrable to the hibrary staif due to mobihity of the learrers. The availability of Iiteracy services at
the Dodge facility, it is heped, will encouragethose in need of literacy education and those capable of

being hiteracy tutors tc request such education at the institution to which they are assigned.

Type of Literacy Education Services ’rovided

With the exception of Alcoholics and Narcotics Anonymous and religious-affiliated volunteers,
volunteer activities are not allowed in the facility, therefore, the literacy education services provided
by the library are those provided by the library director, the other staff member, or the occasional
resident volunteer. Print, audiovisual, and microcomputer software focussed for the adult new learner,
English as a second language “students,” and for literacy tutors are available in the library collection.
As the library 1s small and only a few residents at a time are allowed use the library, the staff soon
become acquainted with their users. The staf try to make known the range of library ser ices available
to each user, on a one-to-one basis. When it seems appropriate, literate resident users are encouraged to
assist the library staff in identifying others who could benefit from the library’s adult basic Iteracy
materials. Users with low literacy skills can sometimes be 1dentified by staff members and available
services explained to them. Literate residents are encouraged to use the materials available for tramning

tutos's and are further encouraged to identify potential hiteracy program students.

Evaluation Strategies Used

Other than staff observation of residents using the Iiteracy materials, no evaluation is undertaken.
The constraints on the adult literacy program due to the nature of the faality p-ohibit hugh
involvement by residents and library staff, because adult Iiteracy education exists prncipally as a
special service and serves mostly as a model and for encouragement, evaluation has not been a focus of
the program.

One aspect of ¢y aluation undertaken by the hibrar:an relates to the type of material available for
basic literacy education Most of the material is written or prepared in such a way as to have httle
interest for adult male offendors. Perhaps as State prison systems increase their inturest 1n assessing and
rectifying low literacy skills w ith the resident population, the producers of mstructional matenals will

provide materials which might better hold the interest of this group of users.

Conclusion
The Dodge Correctional Institution library provides an adult literacy program whose greatest

impact may be merely 1ts availability. It certainly operates against great odds due to the institution’s
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purposes within the State’s Correctional Division, Le., evaluation and assignment thus resulting in

short term tenure of the vast majority of residents at the facility. Persisting with the program shows
dedication by the ibranan to the role of hibraries in adult literacy education. Further, it demonstrates
hus behef that if the hibrary aids but a few of its low Iiteracy level users, it 15 performing an important

educational service.
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California State Library

Sacramento, California

har istics of the State and Libra
Calfornia, with a population of over 25 mullion, ranks as the most populous state 1 the Unit
States. Leadny wdustries include transportation equipment, food and agricultural products, and
machinery. The statc contains both large metropo! *an arcas as well as rural sparsely populated
counties. It has a highly diversified educational system and library system.
The California State Library along with other responsibilities promotes the development of public
Iibraries in the state through services to ibranes and through the admu istration of state and federal

public library funds.

Rationale for Library Invelvement in Literacy Activities

Underlying the rationale for why the State Library has become a leader m adult literacy seems to
be the willingness of the Library’s leadership to take nsks. When one examines the events leading up to
the involverent 1n literacy, the risk taking approach of the State Library is evident. Staff interest
was present in literacy m the early 1980s, although no large-scale iteracy mitiative existed at that
time. When in 1984 a need existed to distribute federal LSCA funds in a short period of time, the State
Library leadership took a chance. In an unprecedented move by the State Library, it was decided that
all the available funds would be awarded to libranes for establishing community-based hteracy
senvices that would provide Iiteracy instruction. As these programs were starting, state legislators
became interested in the problem and the Library’s attempt to work toward a solution. This interest led
to funding of hbrary hiteracy programs under the California Library Services Act Without the State
Library’s inttiativ e 1n the use of federal funds, it 1s doubtful that state-level funding would have
occurred.

The rationale for bemng imvolved at the state level relates to the State Library’s perception of a
service model for public ibraries This model 1s based on the requiremcat for communuty based planning
for ibrary services In the case of the local Iiteracy programs funded by the state, a planning approach
is required. Lach Iiteracy programs developed and carried out at the local level. Inherent in the
approach 1s the assumption that the funding for the projects will gradually be assumed by the local
funding body.

In 1987, the libraries in Califorma were still tryig to recover the funding lost due to Propusition 13,
Overall, in the two years immediately following passage of I'roposition 13, hbraries lost
approximately 20% of their funding. Some counties and special Library districts lost up to 42% of the
funding, city losses were often contarned to 57%. Because of the pusitive inage that iteracy programs

bring to ibraries, many Califoria ibrarians believe the public’s view of the ibrary can improve by
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bringing programming ‘o the library. Beyond the improved image, however, is an assumption that by
developing a literacy p. vgram with community-wide support, the library also broadens its overall base
of support in the community. This increased support, it is belicved, may result in improved funding from
state and local governments as well as from private sources. T

The rationale for the literacy imtiative in many communities is partially a political one; since
politics is the mulieu of the California State Library the rationale is largely political. And the project
chosen for the initiative—literacy—is seen as a natural activity for public libraries. The State
Library’s desire to see an improvement in the literacy skills of the California population is the bottom

line in all the local programs.

Type of Literacy Education Services Provided

In its literacy initiative, the State Library conducts four primary activities: awarding of funds for
Iocal library literacy programs, technical support for those efforts, including publicity, coordination of
regional literacy efforts, and evaluation of the impact of the funding. These activities primarily
support the projects funded through the California Library Services Act, although staff consult with ail
projects, including those being funded by LSCA Title I and Title VL.

In the first three years of funding (1985-1987), 44 libraries were selected to participate in the
project. Funding for these libraries has remained stable in order to assure adequate funding until local
revenue sources could be used. Libraries receiving funds were to engage in direct one-on-one instruction
through a local literacy council developed by the library.

To support these efforts, wae staff at the State Library offer advice on building local coalitions and
provide intormation on literacy trziniag and collections. As programs are developed, techniques used in
the various projects aid others in developing programs. Publicity approaches are shared, and the State
facilitates the coordination of publicity efforts at a regional level. These regions are organized
according to the area news media to assure that all libraries will be able to take full advantage of
media opportunities.

The State Library has undertaken the evaluation of the programs using the state funds. Not orly
are they interested in amount of use, but in the changes that occur in the library because of the library
literacy programs.

The state initiative has not occurred in a vacuum. Just as local libraries are encouraged to work with
other educational groups, the State Library works in conjunction with other literacy providers. A need
still exists in California to define more clearly, to the satisfaction of both the State Library and its
counterpart in education, how the library initiative relates to the efforts in adult basic education and in
English as a second language. The politics of developing a local literacy coalition is magnified at the
state level, anu to date, productive relationships have not been adequately developed.

The future of the California state-level literacy initiative is dependent, to a large degree, on state
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funding. It1s assumed, however, that the local Iiteracy programs have built a strong local literacy
coalition to continue grass—roots projects and that local funding will become available. In fact, success of
the state-level effort might be measured by decreasing reliance on the funding role by the state. The
other functions—those of technical assistance and coordination—are, in all likelihood, an ongoing

activity.

Evaluation Stra

As indicated above, the California State Library has attempted to evaluate the local programs to
determine how the funds were used. Data is collected on the number of learners and tutors, and an outside
consultant has conducted two program reviews for the State Library. These program reviews include
interviews with tutors and students.

The State Library is currently involved in trying to measure learner progress. In light of the need for
accountability for state funding, this project will attempt to answer the question: “What difference does

literacy education through the library make?”

Condusion

In terms of the funding made available for local literacy programs and attention to evaluation, the
California State Library literacy initiative is exemplary. The fun ions of technical assistance and
coordination are, however, representative of the role state library agencies may assume in literacy

education.
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E.S. Bird Library
Syracuse University

Syracuse, New York

Characteristics of the Univers:ty and Library

Syracuse University 1s a private university with approximately 16,100 students. It grants degrees
through the Ph.D. in a variety of fields, including adult education.
The E. S. Bird Library serves the entirc campus and houses a rare book collectior, manuscript

collection, and an archive. Currently, the collection size is over two million items.

Rationale for Library Involvement in Literacy Activities

If queried, most of the staff in the E. S. Bird Library would say that the library is not involved in
Iiteracy education. In the sense of developing an instructional program or a collection for adult new
readers, the library will not fit a traditional definition of library involvement in literacy. Lite:acy
involvement 1n a college or uruversity library, however, is best defined in terms of its collection about
literacy and teaching adults to read. The rationale for develojting a collection in this area is not
directly related to literacy, but to the university library’s mission to support the research and curriculum
of Syracuse University. This leads, then, to the development of a collection relating to literacy.

In addition to its circulating collection, the library contains an archive used in conducting research.
In the archive, there has been an attempt to collect papers of organizations and individuals that would

be of interest to literacy and adult education researchers.

Type of Literacy Education Services Provided

The development of a collection relating to adult hteracy grew out of the research interests of the
School of Education, Adult Education Department, and its coursework relating to adult learners. As with
other disciplines in the Univ. rsity, the library supports these efforts with a comprehensive collection.
The collection includes pnmarily print materials (monographs and pamphlets), and the library
maintains subscriptions to all the major adult ¢ Jucation journals. In addition, due 1n part to the efforts of
individual faculty members, the library has a collection of newsletters from adult education
organizations. Reference questions are received by mail from all over the world.

The manuscript collection contains approximately 650 linear feet of materials of particular interest
to those studying illiteracy, literacy, and the adult learner: the papers of Frank Laubach, founder of

Laubach Literacy International; the archives of the American Association for Adult Education; and the

records of the Fund for Adult Education. The collection also houses audiotapes, videotapes, and

photographs. Recently, Syracuse University received a Kellogg Foundation grant to store and distnbute
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the adult education archiv-" aaterial on optical disc. This wilt make the adult education matenals
further available to researchers not able to visit the campus.

The E. S. Bird Library is indirectly involved in literacy education in another way: the library is
used as a site for tutoring students. Tutors, especially those who might have some affiliation with the
University, arrange to meet students for tutoring sessions at the library. They cite the convenience of the

location, plus the positive influence of the setting as reasons for using the site.

Evaluation Strategies Used

Strategies specific to the adult education collection ure not undertaken by the library, except in

conjunction with usage figures of the collections and amount of adcitional acquisitions.

Conclusion

The role of the academic library differs from other libraries in relation to adult literacy in that 1t
is a primary source of materials to support teaching ¢f advlits and research in illiteracy. The results of
the survey indicate that college and university libraries have not identified themselves as active
participants in the literacy effort and do not consider developing research collections to be a role retated
to the adult literacy movement; however, the E. S. Bird Library example demonstrates that any
research library, no matter how stunning its research collections, can become hospitable to

literacy-related activities for the adult new reader.
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Anson Technical College

Anson County, North Carolina

Characteristics of the Community and the Library

Anson County is a rural county of 25,500 people with an agricultural and textle economic base. The
largest city is Wadesboro, with a population of 4,100. The county has approximately 4,300 adults over
the age of 25 who have less than an 8th grade education and an additional 3,500 with some high school
education but no diploma. The single public library is located in Wadesboro; other communities are
served by a bookmobile.

The Anson Technical Cellege serves Anson County with some classes i adjacent Union County. The
two mnin campuses are at Polkton and Ansonville. Its Community Services Division is located in
Wadesboro. This division includes a Small Business Center, Adult Basic Education (ABE), and
Continuing Education. ABE classes are held at the Community Services Division offices as well as in
churches, schools, hospitals, and the Anson Technical College campuses. Those students with special
needs also are served through classes in nursing homes, mental health centers, and correctional
facilities. Quarterly, ABE averages 25 classes and serves approximately 325 students.

Library services are offered through the Learning Resources Center (LRC). The LRC offers services
on both the Polkton and Ansonville campuses. The library collection covers all topics taught at the
college as well as popular materials in all formats. The LRC includes the Learning Skills Center where
students can work on improving their skills in re- ¥ing, math, and English. The skills center offers
developmental courses, such as college reading, to assist students registered at Anson Technical College.
These courses are part of the curriculum and award coll. ,e credit. In addition, the Learning Lab segment
of the skills center serves ABE and General Education Degree (GED) students as well as those adults
with a high school diploma who need additionai skills. The GED instruction is offercd through the

Learning Resources Center, not the Community Services Division.

The Rationaie for Library Involvement in Literacy Activities

Three key factors are associated with the Learning Resources Center’s involvement in the literacy
aciivities ui liw Anoun Tediticai College. These are: an expanded role of the LRC as a public,
community library; the efforts of the current staff to integrate the LRC into the college; and the presence
of the L~ ‘rning Lab in the LRC.

Since there is limited public library service available in Ansonville and Polkton, the staff see the
LRC serving the entire community, not just the students and staff of the college. Fiexible collection
development and circulation policies allow for purchase and lending of popular materials, including

videotapes. This understanding of their role as a community resource works well with the philosophy of
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the ABE program which is described in brochures as a community-based service. This expanded role also
illustrates the desire of the staff to expand their services to meet the needs of the entire County

The Learning Resources Center’s involvement in ABE is one of many activities intended to further
integrate the LRC into the instructional program at Anson Technical College. Because many of the
courses are business and technical in nature, the use of library services did not meet the expectations of
the staff. Efforts to hold classes ii. the LRC on the Polkton campus, to identify materials of interest to
students and instructors, to prepare publicity pieces, including a newsletter, and to provide leisure
reading material have contributed to the community service image and increased use of the LRC.
Circulation figures and attendance figures have increased by nearly 100 percent in the past three years
because of these outreach efforts.

The existence of the Learning Lab means that the library is linked administratively to literacy. At
Anson Community College, however, this link is stronger than just administrative responsibility. All
staff are actively involved in assisting students working in the skills center. In addition, the director of
the LRC is the chief GED examiner and the assistant librarian on the Ansonville campus is the GED
examiner alternate. Having the Learning Lab in the library also allows staff to encourage ABE and GED

students to use all the library resources, not just those in the lab.

Type of Literacy Education Services Provided

Adults who need help to improve reading, writing, math, and English skills can come to the
Learning Resources Center for one-on-one assistance and individual, self-paced work. Services include
those for students preparing for the GED, students at the pre-GED stage and at the most basic skill
levels, and adults with a high school diploma who need additional skills. The Polkton campus has the
most complete Learning Lab, but service is also offered at the Ansonville campus. Students can register as
an independent student of the LRC program or may use the lab in conjunction with classroom-based ABE
and GED instruction. Special interest students—those who already have a high school
diploma—receive continuing education credit for their work if desired.

The Learning Lab Coordinator and library staff help individuals plan a course of study and assist
them in their self-paced study. The staff uses all forms of media to aid in the instruction, from print
materials to audio—cassettes to microcomputers. In addition, the center offers TLATO computers and
courseware designed to help teach basic reading, math, and grammar skills to students.

The Learning Lab budget is separate from library services, but both budgets are administered by the
Learning Resources Center director. Currently, a portion of the Learning Lab Coordinator’s salary is
contributed by ABE, since ABE students also are assisted in the lab. The majority of the students using
the Learning Lab are special interest and ABE students.
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Evaluation Strategies Used

Since direct instruction occurs in the Learning Lab, records of individual student progress are kept. In
addition, the LRC staff use anecdotal reports of student successes in publicity about the LRC services.

As noted carlier, the LRC staff attributes a portion of the dramatic increase in in-person use and
circulation to the expanding efforts of the Learning Lab and the outreach efforts of the library staff to
these students. Use of the Learning Lab also continues to increase. During the period from 1985 to winter

1987, the number of students using the Learning Lab increased 22 percent.

Conclusion

The Anson Technical College Learning Resources Center has 2 historical connecticn to established
adult basic education and General Education Degree programs through its Learning Lab. This
relationship has grown over the past several years to the point where the Learning Lab’s activities are
integrated into the entire range of library services at Anson Technical College. The general library
collection supports the instructional materials in the Learning Lab, and staff do not serve exclusively in
just one part of the LRC's services.

In the future, the LRC will continue to work with the Community Services Division in their efforts
to provide community-based ABE classes. The LRC will work with ABE students who use the center and
is presently considering ways to provide materials at these community classes. This might include a
deposit collection at the public library in Wadesboro. The LRC staff expect an increase in GED students,
especially with the recent changes in the GED examination.

The increasing visibility of the LRC has aided staff in garnering special budget allotments and has
resulted in increased use of services. The staff, however, still see that there is more to be done to make
the LRCa community- wide service center. The library involvement in literacy services continues to

help assure that this goal will be met.
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CHAPTER EIGHT
CONCLUSIONS

LIBRARY INVOLVEMENT IN LITERACY VARIES GREATLY

This study shows that libraries are active partners in the national literacy effort. Activity,
however, is variable. Public libraries, as expected, are the primary provider of literacy services in
frequency and in the range of activities offered. State institution libraries and community
college/technical school libraries report a more limited range of literacy activities and a lower level of
involvement, but both offer traditional library literacy services. State library agencies are taking an
increasingly active role in funding and consultation with local libraries.

When literacy activity is examined as three roles—literacy materials, literacy instruction, and
literacy support services—all are present in the types of libraries noted above. The role of literacy
instruction, on the whole, remains the least offered. Literacy support services and literacy materials are
pervasive across all the libraries reporting involvement in literacy.

Itis probably misleading to compare literacy activity across all types of libraries. Given the
different missions of the libraries, it would be expected that the type of literacy activity would vary.
The public library, with its mission to serve the general pubiic, offers the widest range .»f literacy
activities, across the literacy materials, literacy instruction, and literacy support services roles.

Because literacy classes are often held in community colleges, the library logically supports the
individual learning of these students by providing collections and learring lab facilities rather than
offering direct instruction. For state institution libraries, literacy training may be offered by a separate
branch of the institution or directly by the library. Depending on the parent institution’s approach to
literacy instruction, the library’s response will vary.

For college and university libraries, their primary client groups are students and faculty. Their
literacy role would be to provide materiats to enhance curriculum and research in adult education. For
school libraries, their mission is focused on the school-aged population. While some secondary schools
could open their collection to adult basic education classes in the community, their primary contribution
will bein the area of breaking the illiteracy cycle, that is, family literacy. State library agencies, with
their mission to promote library development, logically look to supporting local literacy efforts with
consultation and funding.

Describing the most likely roles by type of library should not be interpreted as saying that each
library will carry out the same ac.ivities. As the data from the questionnaires show, a library selects
from the entire range of literacy activities, making each program unique depending on the community
and institutional characteristics. To narrowly define a “required” set of literacy activities for a type of
library fails to take into account local differences and preogatives. In particular, a library does not need

to be involved in direct instruction to be “involved” in adult literacy education.
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ILLITERACY WON'T BE ACTED ON IF IT'S NOT SEEN

Identifying indicators for levels of literacy in a community is not simple, and this study used fcuvr
indicators—percentage of population for whom English is a second language, ethnic diversity, educ..iion
level, and poverty—to examine whether the level of literacy activity would relate with such objective
indicators. This study could identify no clear relationship with community conditions, but did find a
consistent relationship between level of literacy activity and the attitudes of the library managers
toward literacy services. The case studies further illustrate the importance of the individual’s
perception of the need for service. This observation suggests the need for further examination of the

perceptions of librarians regarding the problem of illiteracy and the library’s role in literacy services.

LITERACY ACTIVITIES FIT IN A CONSTELLATION OF LIBRARY SERVICES

Across types of libraries, the most consistent predictor of library involvement in literacy services
was the library’s involvement in similar kinds of services: adult education activities, outreach services,
and cooperation with non-library agencies. Apparently those libraries more hospitable to such services
are also more open to an increase in the number of literacy activities. In the public library case studies,
literacy services were seen a natural response in a tradition of responding to needs in the community, such

as those of the hearing impaired, visually handicapped, homebound.

LIBRARY LITERACY ACTIVITIES FIT IN A CONTEXT OF COMMUNITY SERVICE

Libraries were more likely to be involved in literacy when there was more non-library literacy
activity. An opposite expectation might have been justified: that libraries would be more likely to be
involved in literacy education where others were not addressing the problem of illiteracy. The reason
for the finding that library involvement is greater where there are more non-library providers is not
clear. In some cases, the library has been asked for space for tutoring or for literacy materials by the
non-library providers. The presence of literacy education activities may increase others’ perceptions of
the needs for service. The picture that emerges, however, is of libraries finding their place in the
configuration of literacy education services offered in their community. There was little reference to

conflict or redundancy among the adult educators, librarians, and others offering literacy services.

LITERACY SERVICES MAY NOT BE INSTITUTIONALIZED IN THE LIBRARY

The premise of cooperation that underlies much of the library literacy activities leads libraries to
choose among a wide variety of activities. To say that libraries are entirely comfortable with their
involvement, however, is incorrect. As demand for library literacy activities increases, librarians try to
find a logical place for the service within the organization. Are these activities a part of adult services,
reference, or outreach? As the data from the questionnaires show, funding from local library sources is
limited; libraries depend on outside sources to fund these activities. As outside funding increases for

library literacy activities, more attention should be given to assuring that the literacy programs become
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more institutionalized, rather than being seen as a “special service.” Without this library-wide
acceptance of the literacy service, these activities in most libraries will suffer the same fate as other
special user services.

A lack of institutional support for literacy activities may stem from a number of factors. As the case
studies and literature illustrate, library literacy programs tend to be identified with an individual who
has a particular interest in this kind of library service. For other libraries, once they become involved in
literacv activities, they realize that the journey for adult new readers to becoming steady library users
is a long one. The payoff for libraries is not dramatic in terms of a new user group; the return to the

community, however, is considerable.

VOLUNTEERS ARE KEY PERSONNEL

Basic to many library literacy programs is support from volunteers. These volunteers, however, tend
to be more “professional” than the general library volunteers. For example, many have a higher
education or other professional background and view their involvement in the literacy program as
professional service. This particularly is true of those involved in tutor training and student recruitment
and placement. Given this level of commitment, libraries find that, as a group, the volunteers are
mak g many of the service decisions comparable to those that would normally be made by the staff in
other Lbrary services. The interviews suggest that this situation has the potential to detract from the
percer ion of the literacy program as a general library service and that integrating a primarily
volunteer-based library service with more established library services s the challenge facing many of

the rapidly growing library literacy programs.

EVALUATION IS A CRITICAL AREA FOR DEVELOPMENT

The basic question regarding library iteracy programs is “what differences do they make?” This is
a perennial question for any library service and is problematic to assess. The majority of libraries are not
involved in direct instruction; these libraries’ literacy materials and literacy support services contribute
to the community-wide literacy effort. To what degree these contribute is particularly difficult to
assess, although interviews with non-library literacy providers suggests that this support is critical to
their efforts. On the instructional level, libraries report that their programs are having an impact on
individuals. Each person who reaches his or her learning goal is a success story. But considering the
survey and case study data, the number of adults being helped does n¢ ¢ appear to be making a major
difference in the communities’ illiteracy rates. The challenge of this low difference is not a library
problem alone; all literacy providers combined are reaching only a limited number »f adults who need
help (Kozol, 1986).

Evaluation data now collected by libraries are mainly counts of elements of the program such as
numbers of students, of tutors, of materials used, and the like. In the abse nce of well-specified objectives

for literacy programs, the objects for evaluation are not clear. Some argue that the increases in the
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reading level of the learner are the ultimate evaluation, but evaluation of learner progress has been
frustrated by the complexities of defining criteria for progress (that is, whether progress should be
relative to a standard test, to the learner’s goal) and the difficuities in obtaining quality longitudinal

data in an arca where both the learner and the tutor are volunteers.

LIBRARIES ARE FINDING THEIR PLACE IN THE LITERACY EFFORT

Individually, libraries do make a difference by winning small skirmishes, although nationally,
the campaign against illiteracy may seem to make little progress. When one examines the strengths of
libraries—especially public and school libraries—services to children provide a great opportunity to
prevent illiteracy. Prevention of illiteracy, in the long run, has a greater chance of success than
remediation. Family literacy programs focussed on parents and children have the potential for more
institution-wide support since these services bring together several different service units in the library.
Recent news from state library agencies (such as, New York and California) of activities in support of
family literacy is encouraging.

The immediate future for library adult literacy programs seems optimistic. Libraries currently
involved in literacy education are reporting expansion of existing services. For those libraries not
involved or with limited involvement, plans to study and start services are reported. In the long term,
however, the current amount of library literacy activity may level ¢ff unless there is library support of
these services. Until literacy services are seen as a basic service function in libraries, many of the
programs will disappear. Libraries, especially public libraries, have historically been involved in
hteracy. But a review of this involvement shows upward and downward swings. Increasing community
involvement in library literacy projects and continuation of cooperative cfforts among providers can help
assure that this current level of activity at least remains constant, if not increases.

Literacy has always been implicit in the role of libraries. At this time, libraries are making
explicit their role as essential partners in the local and rational effort. Future library involvement in
literacy activities may dependon parallel services in remediation and prevention. The first may help

alter the texture of the individual’s life; the second may do more to break a social cycle.

UNIVERSITY OF WISCONSIN—MADISON

i
(94




APPENDIX A
LIBRARIES AND LITERACY EDUCATION IN THE UNITED STATES

BIBLIOGRAPHY: 1979 - 1986

LITERACY (Not comprehensive; selected items only)
Cohn, W. L. “Meeting Adult Literacy Needs.” Catholic Library World 52(September 1980): 54-56.
Diperna, Paula. Functional Literacy. Knowledge for Living. New York: Pubhc Affairs Committee, 1982,

Dorman, W., and Dorman, S. “Developmental Education. What You Can Do to Help.” Louisiana Library
Association Bulletin 45 (Summer 1982): 8-9.

Fleming, J. E. “Adult Illiteracy in the United States During the Twentieth Century: A Selected
Annotated Bibliography.” Public Libraries 21(Summer 1982): 54-56.

Harman, D. llliteracy: A National Dilemma. New York: Cambridge Books, 1986.

Hunter, C. S, and Harman, D. Adult Illiteracy in the United States. New York: McGraw-Hill, 1979.
“The Illiteracy Blight.” Publishers Weekly 227(May 24, 1985): 27-48.

“lliteracy in America.” Show-Me Libraries 37(March 1986): 3-6.

Kozol, ]. “How We Can Win: A Plan to Reach and Teach Twenty-five Million Illiterate Adults.”
Wilson Library Bulletin 54(June 1980): 640-644.

Kozol, ]. llliterate America. Garden City, NY: Doubleday, 1985.

Mayer, S. E. Guidelines for Effective Adult Literacy Programs. Minneapolis, MN: B. Dalton Bookseller,
1985.

Muller, G. “It's the Unreachable Child Who Becomes the Unteachable Adult.” Ohio Media Spectrum
38(Summer 1986): 58-59.

Nelson, M. G. “Sorrows of Being Streetwise.” Wilson Library Bulletin 59(November 1984): 164.
Nelson, W. D. “llhteracy in the Workplace.” Wilson Library Bulletin 60(October 1985): 39.

Pliner, E. “Impact of llliteracy in Louisiana. Another Look.” Louisana Library Assvciation Bulletin
45(Summer 1982): 4-8.

Ryan, L. “Life Can Be Very Difficult The Adult Reading Program.” West Virgima Libraries 33(Spning
1980): 24-25.

Seamon, J., ed. “The Wlinois Literacy Effort.” [llinois Libraries 67(September 1985): 571-634.

Smith, E. T. “Adult Functional lliteracy: A Pervasive Problem.” Cathulic Library World 55(October
1983): 117-121.

Wellborn, S. N. “Ahead: A Nation of llliterates?” U.S News aind World Report (May 17, 1982): 53-57.




LIBRARIES AND LITERACY EDUCATION APPENDIX A. page 2

Williams, J. “The Hliterate; Still Not Reading After All These Years.” Ohio Library Association
Bulletin 55(July 1985): 26-27.

Yates, M. W. “America’s Millions Who Can’t Read.” Public Library Trustee No. 72(April 1980). 6-7.

LIBRARIES AND LITERACY

American Library Association. Public Information Office. “Libraries Tackling Illiteracy in America.”
Public Libraries 23(Spring 1984): 11.

Axam, John A. “The Library’s Role in Eradicating Illiteracy.” Catholic Library World 55(October 1983):
122-123.

Baker, S. and others. “Ohio Libraries Fight Illiteracy.” Ohio Library Association Bulletin 52(October
1982): 4-8.

Coleman, J. E. “ALA’s Role in Adult and Literacy Education.” Library Trends 35(Fall 1986): 207-217.

Coleman, J. F. “Coalition for Literacy: Mobilizing for Action.” In Bowker Annual of Library anJ Book
Trade Information. New York: Bowker, 1985, pp. 106-110.

Coleman, J. E. “Libranes, Learning, and Literacy—a Tradition of Involvement.” Public Libraries
23(Winter 1984): 108-109.

Dale, ). “Libraries and Literacy.” Nebraska Library Association Quarterly 11(Summer 1980): 34-35.
Drennan, H. “Libraries and Literacy Education.” Catholic Library World 52(April 1981): 376-385.
Heiser, J. C. “The Coalition for Literacy.” Public Libraries 23(Winter 1984): 110-114.

Heiser, }. C. “Libraries, Literacy and Lifelong Learning: the Reference Connection.” The Reference
Librarian (16)(Winter 1986): 109-24.

Johnson, D. W. “Evaluztion of Library Literacy Projects.” Library Trends 35(Fall 1986): 311-326.
Johnson, D. W. “Libraries and Adult Literacy Education.” RQ 26(Fall 1986): 5-7.

Johnson, D. W., and Soule, ].A. Literacy and Libraries. A Planning Manual. Champaign, IL: Lir.cuin Trail
Libraries System, 1985.

LaCaff, L. “The Library and Adult Literacy: A Bibliography.” Unabashed Librarian No. 50X1984):
23-24.

Lyman, H. H. “Libraries and Adult Literacy Education in Wisconsin: 1965 - 1984.” Wisconsin Library
Bulletin 79(Winter 1984): 134-7.

Lyman, H. H. “Libraries and Literacy Education. Looking Forward.” Public Libraries 23(Winter 1934).
116-118.

Lyman, H. H. “Literacy Education as Library Community Service.” Library Trends 28(Fall 1979):
193-217.

UNIVERSITY OF WISCONSIN—MADISON

127




LIBRARIES AND LITERACY EDUCATION APPENDIX A, page 3

Lyman, H. H. “Literacy Programs, Library ” In Al A Yearbook. Chicago Amencan Library Association,
1979-1985.

Lyman, H. H. “Reflections on Library Literacy Efforts.”” Louisiana Library Assocation Bulletin
45(Summeer 1982): 19-22.

Mathews, AJ., Chute A., and Cameron, C A “Mecting the Literacy Challenge: A Federal Perspective.”
Library Trends 35(Fall 1986): 219-241.

McCallan, N. J. “What State Libraries Can Do to Eliminate Illiteracy.” Catholic Library Wold
52(September 1980): 71-74.

Miller, R. D. “New York Library Association Looks At Its Role in the State Literacy Picture.” The
Bookmark 43(Summer 1985): 169-171.

Monroe, M. E. “The Evolution of Literacy Programs in the Context of L:brary Adult Education.” Library
Trends 36(Fall 1986): 197-205.

O’Brien, R. L. “Libraries and Literacy Education in the ‘80s.” RQ 22(Summer 1983): 349-353.

Parent, R. H. “Literacy and Libraries.” In The ALA Yearbook of Library and Information Services, vol.
11. Chicago: American Library Association, 1986: 198-202.

Perritt, P. H. “Libraries and Literacy in Louisiana: A Theme Issue.” Lowisiana Library Assaciation
Bulletir 45(Summer 1982): 3.

Perritt, P. H. “Library Involvement in Literacy Efforts “ Louisianna Library Association Bulletin
45(Summer 1982): 23-25.

Quezada, S. S., and Soolman, R. “Establishing and Evaluating Library Literacy Programs.” Catholic
Library World 57(May / Jure 1986): 267-270.

Radoff, L. “llliteracy: A Solution.” Texas Librar' Journal 61(Winter 1985): 108-109.
Rappaport, S. “Literacy and Computers.” Library Journal 110(October 1, 1985): 74 75
Smith, E. G. Libraries in Literacy. Volumes 1-2. Washington, D. C.: U. S. Department of Eduration, 1981.

Smith, E. T. “Advocates for Literacy? The Library Sit ation.”” Catholic Library World 52(September
1980): 65-70.

Weingand, D. E., ed. “Adult Education, Literacy, and Libraries.” Library Trends 35(Fall 1986): 183-345).

Wiener, P. B. “On Literacy and Librarians.” Catholic Lib.  + World 54(March 1983): 303-304.

PUBLIC LIBRARIES AND LITERACY

Alford, T. E. “There is a Need for a Larger Adult Literacy Effort.” Catholic Library World 56(April
1985): 379-381.

Benson, N. D. “Welcome to America From the Library.” Public Libraries 22(Summer 1983): §4-56.

Birge, L. E. Serving Adult Learners: A Public Library Tradition. Chicago: American Library Association,
1981.

UNIVERSITY OF WISCONSIN—MADISON jao




APPENDIX A, page 4

LIBRARIES AND LITERACY EDUCATION

Caskey, M. L. “Microcomputers and Literacy: A Starter Kit.” The Bookmark 43(Summer 1985): 189-92.

Cathcart, ]., and Graczyk, M. “In the World of Literacy: the Onondaga County Public Library.” The
Bookmark 43(Summer 1985): 181-183.

Coleman, P. M. Whose Problem? The Public Library and the Disadvantaged. Association of Assistant
Librarians, 1981.

Curry, Anna. “Adult Learner Services at the Pratt Library: An Evaluative Treatment.” Library Trends
31(Spring 1983): 585-597.

Eiselstein, J., and Makricosta, P. “Lifelong Learning at Mary H. Weir Public Library.” West Virginia
Libraries 39%(Summer 1986): 24-25.

Francois, H. L. “Public Libraries Must Combat Illiteracy.” Catholic Library World 56(September 1984):
85-87. (Includes responses)

“The Functionally Illiterate.” In The Changing Role of Public Libraries: Background Papers from the
White House Conference. Compiled by W. N. Seymour, Jr. Metuchen, NJ: Scarecrow Press, 1980.

Greer, N. “Which Came First—The Chicken or the Egg?” Colorado Libraries 8(September 1982): 22-24.

Griggs, H. K., Sr. “Should Public Libraries Help to Improve Literacy in North Carolina?” North
Carolina Libraries 40(Fall/Winter 1982): 259-265.

Heiser, J. C., ed. “The Public Library in the Coalition Against Illiteracy.” Public Libraries 23(Winter
1984): 107-123.

Josey, E. J. “The Role of Trustees in Helping Eradicate Illiteracy.” Boo.mark 43(Fall 1984): 41-43.

Kavanagh, C. “Queers Literacy Volunteers: Beyond the Basics.” The Bookmark 43(Summer 1985):
177-179.

Lyons, A. ]. “Libraries and Literacy.” Show-Me Libraries 37(March 1986): 7-10.

Nauratil, M. ]. Public Libraries and Nontraditional Clienteles: The Politics of Special Services.
Westport, CT: Greenwood Press, 1985.

Nunn, H. “Literacy Education Becomes A Viable Part of First Regional Library’s Service.” Mississippi
Libraries 45 (Fall 1981): 74, 85.

Scales, A. “Manual on Literacy Programs for Public Libraries.” Rural Librarie. _\1)(1986): 41-52.

Searles, F. “Lifting the Lid Off Illiteracy: What Libraries Can Do.” Connecticut Libraries 21(Winter
1979): 18-21.

Smith, E. G. “Literacy Education Gap: The Involvement of Public Libraries in Literacy Education.”
Library and Information Science Research 6(January 1984 75-94.

Strong, G. E. “Public Libraries and Literacy: A New Role to Play.” Wilson Library Bulletin 59(November
1984): 179-182.

Tabor, ]. M. “Developing a Rural Literacy Program.” The Bookmark 43(Summer 1985): 197-200.

UNIVERSITY OF WISCONSIN—MADISON




LIBRARIES AND LITERACY EDUCATION APPENDIX A, page 5

Weibel, M. C. “Use of the Public Library With Adult Literacy Students.” Journal of Reading 27(October
1983): 62-65.

Wolf, E., and Kavanagh, C. “Adult Illiteracy: A Public Library Responds.” Catholic Library World
55(October 1983): 125-128.

COLLEGE AND UNIVERSITY LIBRARIES

Person, R. J., and Phifer, K. O. “Support for Literacy Education in Academic Libraries.” College &
Research Libraries 46(March 1985): 147-153.

COMMUNITY COLLEGETECHNICAL SCHOOL LIBRARIES AND LITERACY

Person, R. ., and Phifer, K. O. “The Role of Community College Libraries and Learning Resource Centers
in Literacy Education.” Community & Junior College Libraries 2(Fall 1983): 9-22.

Vaughan, E. “Library Involvement in Literacy Education Programs of the North Carolina Community
College System.” North Carolina Libraries 44(Spring 1986): 33-43.
STATE LIBRARY AGENCIES

Carmela, R. “I's Bad When You Can’t Get Your Dreams: The California Literacy Campaign.” Public
Libraries 23(Winter 1984): 116-118.

“Kentucky Forms Literacy Commission.” Wilson Library Bulletin 59(April 1985): 521-522.

Spooner, G., and Cretini, B. “"High-Low Books at the Louisiana State Library.” Louisiana Library
Association Bulletin 45(Summer 1982): 17-18.

Strong, G. E. “Adult llliteracy: State Library Responses.” Library Trends 35(Fall 1986). 243-261.

LITERACY MATERIALS/SELECTION

Bayley, Linda. Opening Doors for Adult New Readers: How Libraries Can Select Materials and
Establish Collections. Syracuse, NY: New Readers Press, 1980.

Berg, J. L., and Wallace, V. A. A Selected Bibliography of Functional Literacy Materials for Adult
Learners. (ERIC ED 199551), 1980.

Buckingham, M. F. “Adult Basic Education” (Reviews). Booklist (Quarterly cach year.)

Buckingham, M. F. “Books Selection for Literacy and Adult Learning.” Louisiana Library Association
Bulletin 45(Summer 1982): 10-15.

Buckingham, M. F. Reader Development Bibliography: Books Recommended for Adult New Readers.
Syracuse, NY: New Readers Press, 1982.

Coleman, J. “Literacy Materials on Loan From ALA.” Louisana Library Association Bulletin 45(Summer
1982): 16.

UNIVERSITY OF WISCONSIN—MADISON

12




LIBRARIES AND LITERACY EDUCATION APPENDIX A, page 6

Halvorsen, C. “Adult Interest/Low Reading Level Materials: Cataloging, Housing and Displaying.”
Ohio Library Association Bulletin 55 (April 1985): 25+.

Heiser, J. C. Literacy Resources: An Annotated Check List for Tutors and Librarians. Baltimore, MD:
Enoch Pratt Free Library, 1983.

Literacy Volunteers of America, Inc. Bibliography of Basic Materials: Reading, English as A Second
Language, Humanities. Syracuse, NY: LVA, 1980.

MacDonald, B. J. Core Library for Literacy and Converstaional English Programs. Syracuse, NY:
Literacy Volunteers of America, 1980.

Pursell, F. J., and O'Brien, R. L. Books for Adult New Readers. 3rd ed. Cleveland: Project LEARN, 1986.

Spaziani, C., ed. Learning Resources for Non~English Speaking People Available to Iowa Libraries: .\
Resource Guide. (ERIC ED 212 697), 1980.

Weibel, M. C. The Library Literacy Connection. Columbus, OH: The State Library of Ohio, 1984.

NEWS REPORTS OF LITERACY ACTIVITIES (Chronological order; picks up from Smith, 1980}
Gerhardt, L. N. “Sharing the Blame for Literacy.” School Library Journal 26(September 1979): 11.
Nelson, W. D. “Street-Wise, Jail-Foolish.” Wilson Library Bulletin 54(September 1979): 47.

Smith, E. T. “Report on the National Libraries and Literacy Conference.” Catholic Library World
51(September 1979): 86-87.

“Role for Libraries in Literacy Backed.” Library Journal 105(January 1, 1980): 12.

Fields, H. “11 Groups Urge Coordinated Federal Literacy Action.” Publishers Weekly 217(March 14,
1980): 16.

“Education Department Names Officer to Combeat Illiteracy.” Publishers Weekly 217(April 18, 1980):
24.

“Bergenfield Public Teaches English.” Wilson Library Bulletin 55(December 1980): 253.
“Alabama Undertakes Crusade Against llliteracy.” Wilson Library Bulletin 55(January 1981): 332.

Holt, P. “ALA/ AAP Panel Assesses Failures in Literacy Aims.” Publishers Weekly 220(July 17, 1981):
18, 23.

Fields, H. “A-literacy, Hoopes warns, perils democratic system.” Publishers Weekly 222(October 1,
1982): 34.

Fields, H. “U.S. Agency to Coordinate Attack on Illiteracy.” Publishers Weekl; 222{October 22, 1982):
14, 16.

“Columbus Literacy Project to Enlist Computer Aid.” Library Journal 107(November 15, 1982): 2134.

“Chester Co. Lauded for Programs for llliterates & Mentally I1l.” Library Journal 107(December 15,
1982): 2298, 2300.

UNIVERSITY OF WISCONSIN—MADISON




LIBRARIES AND LITERACY EDUCATION APPENDIX A, page 7

Nelson, W. D. “Federal Approach to Literacy Problem.” Wilson Library Bulletin 57(January 1983).
408-409.

Fields, H. “House Asks $50-Million for Literacy Work.” Publishers Weekly 223(April 15, 1983): 14.

“New York Public Uses Apple II to Develop Literacy Program.” Library Journal 108(April 15, 1983): 786.
Fi .ds, H. “Reagan Kicks Off Literacy Program.” Publishers Weekly 224(5eptember 23, 1983): 14.

“B. Dalton Launches $3-Million Literacy Campaign.” Publishers Weekly 224(September 30, 1983): 39.
“Reagan Spotlights Literacy; Hearing Aid Grabs Headlines.” American Libraries 14(October 1983): 578.
“The Source: Literacy.” American Libraries 14(December 1983): 751.

Fields, H. “Four New Groups Aid ALA’s Literacy Push.” Publishers Weekly 225(January 27, 1984): 30.

“California Awards $2.5 Million to Comba: Illiteracy.” Wilson Library Bulletin 58 (February 1984):
393.

Fields, H. “McGraw Funds Literacy Council.” Publishers Weekly 225(February 3, 1984): 291.
“Libraries and Literacy: A Workshop ” Texas Libraries 45(Fall 1984): 105.

“NCLIS and the U.S. Army Co-sponsor Literacy Project.” ASIS Bulletin 11(October 1984): 5-6.
“California Funds State Literacy Program.” Wilson Library Bulletin 59(INovember 1984): 167-168.
“WHCLIST Annual Meeting Focuses on Lite. y.” School Library Journal 31(November 1984): 12.
“WHCLIST Fifth Annual Theme: A Nation of Readers.” Library Journal 109(November 1, 1984): 1979.

“Dallas Public Library Receives Literacy Grant From Dalton.” Wilson Library Bulletin 59(December
1984): 20.

Fields, H. “Library of Congress Report: Abolish Illiteracy in Five Years.” Publishers Weekly (December
14, 1984): 11-12

“Volunteers for Li‘eracy Focus of New Ad Campaign.” School Library Journal 31(February 1985): 10.
“Grant to Help Literacy in Queens Borough, N.Y.” Library Journal 110(March 1, 1985): 24.

“Literacy Gets a Big Boost in California and Texas.” Library Journal 110(March 1, 1985): 24.

“Kentucky Forms Literacy Commission.” Wilson Library Bulletin 59(April 1985): 521-522.

“Colorado Sounds Alarm on Adult Illiteracy.” Library Journal 110(April 1, 1985): 25.

“linois Funds Library Literacy Programs.” Wilson Library Bulletin 59(June 1985): 651.

fieids, 11 "Koewl: US. Should Pay $1 Billion for Literacy.” Publishers Weekly 227(July 5, 1985): 24.
Fields, H. “Uzer Study Expands Illiteracy Estimates.” Publishers Weekly 228(August 30, 1985): 308-309.

“Literacy Grant Recipients.” Illinois Libraries 67(September 1985): 611-614.

UNIVERSITY OF WISCONSIN--MADISON
£33 N
Q ‘ } ') )




LIBRARIES AND LITERACY EDUCATION APPENDIX A, page 8

“1985 ALA Award Winners.” American Libraries 16(September 1985): 589,
”$38,000 for Axron-Summit for Easy-to-Read Books.” Library Journal 110(October 15, 1985): 16.

Fields, H. “Congress Debates Role in Fighting Illiteracy.” Publishers Weekly 228(October 18, 1985):
20-21.

“Gannet Foundation Increases Literacy Funding.” Wilson Library Bulletin 60(November 1985): 13.

“Library of Congress Endorses New ABC/PBS Aduit Literacy Project.” Library of Congress Information
Bulletin 44(December 30, 1985): 393-394.

“Brooklyn PL Opens Centers to Combat llliteracy.” Library Journal 111(January 1986): 22.
“"WHCLIS I Aims at Literacy, Productivity, & Democracy.” American Libraries 17(January 1986): 9.
Fields, H. “Education Secretary Disputes Kozol Work.” Publishers Weekly 229(January 10, 1986): 22.
Fields, H. “"Education Department Finds Fewer Illiterates.” Publishers Weekly 229(May 23, 1986): 30.
1986 ALA Awards Winners.” Library Journal 111(August 86): 50.

”1986 ALA Awards Winners.” American Libraries 17(September 1986): 632-633.

“Two Maryland Counties Link for Literacy Drive.” Library Journal 111(November 15, 1986): 22.

UNIVERSITY OF WISCONSIN—MADISON




APPENDIX B

PROJECT REFERENCES

Adult Functional Competency: A Summary. Austin, TX: University of Texas, 1975.

American Library Association. Directory of Literacy and Adult Learning Programs. Chicago, 1L: ALA,
1978.

Appalachian Adult Education Center. Annual Report: The Interrelating of Library and Basic Education
Services for Disadvantaged Adults: A Demonstration of Four Alternative Working Models (Vols.
1-2). Washington, DC: U. S. Department of Education, 1973.

Boshier, R. “Motivational Orientations Revisited: Life-Space Motives and the Educational
Participation Scale.” Adult Education, 28(2), 1977, 75-88.

Birge, L. E. Serving Adult Learners: A Public Library Tradition. Chicago, IL: American Library
Association, 1981.

Childers, T. The Information-Poor in America. Metuchen, NJ: Scarecrow Press, 1975.

Cook, W. D. Adult Literacy Education in the United States. Newark, DE: International Reading
Association, 1977.

Cross, K. P. Adults as Learners. San Francisco, CA: Jossey-Bass, 1981.

Erteschik, A. Library Programs Worth Knowing About. Washington, DC: Office of Libraries and
Learning Resources, 1977. (ERIC Document Reproduction Service No. ED 145 858)

Harman, D. Illiteracy: A National Dilemma. New York, NY: Cambridge, 1987.

Hiatt, P., & Drennan, H. (Eds.). Public Library Service for the Functionally llliterate: A Survey of
Practice. Chicago, IL: American Library Association. 1967.

Howard, H. “Organization Theory and Its Application to Research in Librarianship.” Library Trends,
33,1984, 477-493.

Hunter, C. S.]., & Harman, D. Adult llliteracy in the United States: A Report to the Ford Foundation.
New York, NY: McGraw-Hill, 1979.

Johnson, D. W., & Soule, ].A. Libraries and Literacy: A Planning Manual. Chicago, IL. American Library
Association, 1987.

O ‘ j l') fx




LIBRARIES AND LITERACY EDUCATION ATPENDIX B, page 2

Kavale, K. A., & Lindsey, J. D. “Adult Basic Education: Has It Worked.” Journal of Reading, 21, 1977,
368-376.

Khandwalla, P. The Design of Organizations. New York, NY: Harcourt Brace Javonich, 1977.
Kidd, J. R. How Adults Learn (rev. ed.). New York, NY: Aszociation Press, 1973.

Kirsch, I.S,, & Jungeblut, A. Literacy: Profiles of America’s Young Adults. Princeton, NJ: National
Assessment of Education Progress, 1386.

Knowles, M. S. The Adult Learner: A Neglected Species. (3rd ed.). Houston, TX: Gulf, 1984.

Knowles, M. S. The Modern Practice of Adult Education: From Pedagogy to Andragogy. Chicago, IL:
Follett, 1980.

Knox, A. B. Adult Development and Learning. San Francisco, CA: Jossey-Bass, 1977.

Kozol, ]. llliterate America. Garden City, NY: Doubleday, 1985.

Lyman, H. H. Literacy and the Nation’s Livruries. Chicago, IL: American Library Associatiox, 1977.
MacDonald, B. Literacy Activities in Public Libraries. Chicago, IL: American Library Association, 1966.

Mathews, A.]., Chute, A.. & Cameron, C. A. "Meeting the Literacy Challenge: A Federal Perspective.”
Library Trends, 35(2), 1986, 219-241.

Mezirow, J., Darkenwald, G. G., & Knox, A. B. The Last Gamble on Education: Dynamics of Adult Basic
Education. Washington, DC: Adult Education Association of the USA, 1275.

Monroe, M. E. “Reader Services to the Disadvantaged in Inner Cities.” In M. ]. Voigt (Ed.), Advances in
Librarianship (Vol. 2) (pp. 253-274). New York, NY: Seminar Press, 1971.

Nauratil, M. J. Public Libraries and Nontraditional Clienteles: The Politics of Special Services.
Westport, CT: Greenwood Press, 1985.

Resnick, D. P., & Resnick, L. B. “The Nature of Literacy: An Historical Exploration.” Harvard
Educational Review, 47, 1977, 370-385.

Shoham, S. Organizational Adaptation by Public Libraries. Westport, CT: Greenwood Press, 1984.
Smith, E. G. Libraries in Literacy (Vols. 1-2). Washington, DC: U. S. Department of Education, 1981.

Tough, A. The Adult’s Learning Projects: A Fresh Approach to Theory and Practice in Adult Learning.
Toronto: Ontario Institute for Studies in Education, 1971.

United States Department of Education. Library Programs: Library Literacy Program Abstracts of
Funded Projects 1986. Washington, D. C.: United States Department of Education,1987.

UNIVERSITY OF WISCONSIN—MADISON

jn'
L




APPENDIX C

Cover Letters and Questionnaires

Sample Cover Letter Sent with First Questionnaire

UNIVERSEHLY OF WISCONSIN=MADILON
S ! IS LIBRARIES AND LITERACY EDUCATION
SCHOOL OF LIBRARY AND INIORMATION SIUDILS
Iden € White Hall

- ) ’
l'cbruary 4‘ 1987 600 Nenth Park Sticar
Maduwon Wisconsn $3706

Telephone 60X 263-2900

6087263 0121

Dear Director.

Your hbrary has been selected to parucip e as a respondent 1n a federally -funded nationwide study
of hbranes and their mvolvement 1n hitera y education The purpose of the study 1s to investigate
the extent and nature of this involvernent 1 1 all types of libraries,

If you are currently invelved in fiteracy education, your responses on the enclosed questonnare
regarding your ibrary and its programs will take about 45 mimnutes  If you are not cursently
involved or have limited involvement. the response tme will be reduced  Please rewn the
questionnatre by Monday, February 23, 1987 1n the enclosed, postage-paid envelope

1 wrnapanon is voluntary: however, it is important that each selected hibrary respond - The results
w.ll be reported 1n the aggregate and not by individual library  For hibraries involved in hteracy
ed icanon, a follow up questionnaire may be sent.

I'tus study 1s being funded by a contract from the U S Department of Education whith s
authonzed to make contracts with institutions of higher education for research related to the
smprovement of libraries (P.L 89-329 as anended; Section 223)  The data are being collected for
use by the U S Department of Education

The study results will assist hbranies in improving and developing literacy education programs and
will aid planming for Witeracy education at the state and federal levels Your participation wall help
thor development  If you have any questions about the study or have additional information on
library literacy education activies, please communicate with us at the above address or by phone
(60R) 263 0121 0r 263 2900 We appreciate your assistance

Sincerely,

T C o rF LS g %
Doughds . ZWClZlgz (oc«(/
Assocldte trofessor
Prinapal Investigaror

Debra Wilcox Johnson
Project Coordinator

ERIC

Aruitoxt provided by Eic:
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Sample Cover Letter Sent with Follow-up Questionnaire

UNIVERSIEY OF WISCONSIN=MADISON

S l IS LIBRARIES AND LITERACY EDUCATION
SCHOOL OF LIBRARY AND INFORMALON S1UDH-.S

Holon € Wiie Hall
May 8, 1987 10 North Park Street

Madinon Winconnin $3706

Tddophone 608 01 29(4)

68263 0121

Dear Director

Duning March 1987 we sent you a quesuonnaire on your hibrary's involvement in acult hteracy
education  Since it 1s very unportant to receive your response, whether or not your library 1s
involvedin hiteracy, we are sending you another questionnaire  The purpose of the study 1s to
investgate the extent and nature of this involvement tn all types of librarnes

If your hbrary 1s currently involved in hiteracy education, your responses on the enclosed
questionnarre regarding your hibrary and sts programs will take about 45 mnutes 1 vour hibrary 15
not currently involved or has hmited involvement, the response time will be reduced  Please return
the quesuornarre by Friday, May 29, 1987 in the enclosed, postage paid envelope.

Participation 15 voluntary, however, 1t is important that each selected hibrary respond The results
will be reported n the aggregate and not by individual hbrary - For libranes mvolved in Ineracy
education, a follow-up questionnaire may be sent

This study 15 being funded by a contract from the U.S Department of Fducation which 15
authonzed to make contracts with nstitutzons of higher education for rescarch related to the
impravement of hbraries (P.L. 89-329 as amended, Section 223)  The data are being collected for
use by the U S Department of Education.

The study results wall assist libraries in improving and deyeloping hteracy education programs and
will aid planning for hieracy education at the state and federal levels  Your response is so unportant
10 us that we will be telephoning hibraries that have nor responded.

i vou have any questions about the study or have additional nformation on hbrary hteracy
education aciviies, please communicate with us at the above address or by phone (608) 263 o
or 263 2900 We appreciate your assistance

Sincerely,

~— /, )
AR .4{(/( )& ‘/
Dougﬁns l. Zweing
Assoxiate Professor

Principal Invesugator

M. LUk oot 93‘6”\/)6”\/

Debra Wilcox Johnson

Proyect Coordinator
UNIVERSITY OF WISCONSIN—MADISON
O ‘ j ‘) L
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Sample Cover Letter Sent with Program Description Questionnaire

ENIVERSITY OF WISCONSIN=MADISON

\j
S l IS LIBRARIES AND LITERACY EDCCATION
SCHOOL OF LIBRARY AND INTORMATION STUDIES

Thivn € Whao 100
July 2, 1987 0 Nenth Pak N

Nodiv e Wascanan 37706
Tol phone 608 36T 900

6OR26Y N2

Dear Director

Your library was selected tlus spring to participate as a respondentin a federally funded natonwde
study of libranies and their involvement in hiteracy education  You indicated on the first questionnate
that your fibrary was involved in literacy education

In order to provide more details on the type of hteracy activitics in hibranes. we are asking you to
respond 1o this second- stage questionnaire This questionnaire will provide essential detals on the
literacy programs in libranes and how these programs are evaluated.

Your responses will take about 30 minutes Flease return the questionnaie by Friday. July 24,
1987 in the enclosed, postage-paid envelope

Paricipation 1s voluntary. however, itis imponant that each selected hibrary respond - Fhe results wil
be reported in the aggregate and not by ndividual ibrary

1his study is being funded by a contract from the U'S Department of Fducanon whichas authortzed
10 miake contracts with msttutions of higher educauon for research related to the improvement of
hibraries (P 1. 89- 329 as amended: Section 223) The data are being collected for use by the U S
Depanment of Educaton

The study resubts will assist hbraries in improving ard developing hiteracy edutition programs and :
will ard planming for lneracy education at the state aind federal levels  Your parncapation witl help thit
development If you have any questions about the study or have addional information on hbrary
hteracy educavon acivatics, please communicte with us at the above address or by phone (60%)
263 0121 or 263 2900 e appreciate your continued assistance

Sincerely.
-7
/Qz, sl (407
l)nug‘.(s l. Zwewng /

Asuxoate Profesaor
Pungipal Investigator

Debra Wilcox Johnson
Project Coordinator

UNIVERSITY OF WISCONSIN—MADISON
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Sample Cover Letter Sent to School Districts

ENIVERSEEY OF WISCONSINALADISON

Sl ,IS LIBRARIES AND LITERACY EDUCATION
SCHOOL OF LIBRARY AND INFORMAUION SUUDIE S

Helen ¢ Mhte Hall
Fcbru:uy 16, 1987 600 North Pak Sirea

Aidiot Wisconsm $1 06

Tuiphone 60X 263 290

60R263 0121

Dear Director of Library Media Services:

Your school district has been selected to participate as a respondent tn a federally-funded
nationwide study of hibranes and their involvement in literacy education  The purpose of the study
15 to 1nvestigate the extent and nature of this involvement 1n all types of libranes  In particular. we

arc nterested 1n the involvement of secondary school hibrary/media centers in providing hteracy
—~school adult.

If your secondary school library/media centers are currently involved in hiteracy education, your
responses on the enclosed questionnaire regarding your secondary school hibmry/medha centers and
their programs will take about 45 minutes. If your secondary school ibrary/incdia centers are not
curently involved or have limited involvement, the response time will be reduced  Please return
the questionnawre by Friday, March 6, 1987 in the enclosed, postage-pad envelope

Parucipation 1s voluntary, however, it 1s important that each selected school distnct respond  The
results will be reported in the aggregate and not by individual district. For districts involved in
hiteracy education, a follow-up questionnaire may be sent.

s study 1s being funded by a contract from the U.S. Department of Education winch 1s
authonzed to make contracts with institutions of higher educanon for rescarch related to the
improvement of libranes (P L. 89-329 as amended: Section 223). The data are being collected for
use by the U S. Department of Education.

The study results will assist libranes and media centers in improving and developing lieracy
education programs and will aid planning for literacy educanon at the state and federal levels. Your
participaton will help that development. If you have any questions about the study or have
addiuonal informaton on bbrary Itteracy education activiaes, please communicate with us at the
above address or by phone: (608) 263-0121 or 263-2900. /e appreciate your assistance

Sincerely,

/ g IV ad .
.Q///J‘/ /1{/ b
Douglas L. Zweiag

Assoctate Profcssor
Principal Invesugator

Aebra wwy&f’w

Nabes Wilane [ahe
%

Cuia vy uTUR l\lu nS

Project Coordinator
UNIVERSITY OF WISCONSIN—MADISON
Q O
ERIC 125
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Sample Cover Letter Sent with Follow-up Questionnaire to School Districts

UNIVERSITY OF WISCONSIN=MAINSON
S l IS LIBRARIES AND LITERACY EDUCATION
SCHOOL OF LIBRARY AND INIORMATION STt DILS

Apﬂl 23‘ 1987 Tk ¢ Whae 111

60 Nartk fuk St
Aadinan Waconan 41700

Todophane DO Mot g
SR 0N

Dear Director of Library Media Services:

Dunng February 1987 we sent your school district a questionnaire on library/media center
involvement it providing adult lteracy educaton  Since it is very imponiant to receive your response,
whether or not your media centers are involved in literacy, we are sending you another
guestionnaire. The purpose of the study is to investigate the extent and nature of this involvement 1
all types of libraries. In particular. we are interested in the involvement of secondary school
Iibrary/media centers in providing literacy programs 1argeted to the out-of-school aduls.

If your secondary school ibrary/media centers are currently involved 1n lieracy cdutation, your
responses on the enclosed questionnaire regarding your secondary schocl hibrary/media conters and
their programs will take about 45 minutes. If your secondary school hbrary/media centers are nt
currently involved or have limited involvement, the response time will be reduced. Please return the
questionnaire by Friday, May 15, 1987 in the enclosed, postage-pad envelope.

Pameipation is voluntary: however, it is important that each selected school distnct respond - The
results will be reported in the aggregate and not by individual hbrary. For districts involved in
lucracy education. a follow-up questionnaire may be sent.

Thus study is being funded by a contract from the U S. Department of Education which 1s authonzed
10 make contracts with institntions of higher education for research related to the improveinient of
libranes (P 1, 89-329 as amended; Section 223). The data are being collected for me by the U S
Department of Education.

The study results will assist libraries and media centers in improving and devcloping biteracy
cducation programs and will aid Planning for literacy education at the state and federat levels Your
response is so imporiant to us that we will be telephoning school districts that have not responded

1f you have any quesuons about the study or have additiona) information on library eracy education
activitics. please communicate with us at the above address or by phone (GOR) 263 0121 or
263 2900. We appreciate your assistance

Sincerely.
~.
-7
/4> / Aabns tWikee. Gohmnons
e ///zu‘, et ¢ 77 %
Daouglas L Zweang / Debra Wilcox Johnson
Prolesws Propect Coordinaton

Princpal Invesugator

NOIT 1t 1< important to know if you recerved this questionnasre If you do not plan on responding 1o the
questonnaire, pleace check {11 below and return ns feter i the buciness reply envelepe provided  Thank you

We cannot respond to the questionnaire at this tune

School District:

Cuty/State.

UNIVERSITY OF WISCONSIN—MADISON
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LIBRARIES AND LITERACY EDUCATION

PUBLIC LIBRARY QUESTIONNAIRE

DEFINITION OF LITERACY EDUCATION

Literacy education provides tearning opportunities for aduits sixteen and over who are not
errolled in secondary school  The opportunilies inciude the range from ndidl acquisiion ot
basic reading ability through the threshold of tunctional leracy in home, work, and community

The loliowing activities are examples ol libsary involvenent n Iteracy education
Contnbuting to public understanding of the nature of Ihtoracy and ways 10 increase adun ltaracy

Peapanng and disseminating print and slectronic matonals to help low K1013te adults to increase
their communication proticiencins

Holping 10 plan and conduct educational activies lor adults s@aking 1o raach a threshoid of
functonal lteracy, for example, rectutment and traiming of voluntagrs

Including, within adult aducation activains ratatad 10 any comtent e of 10 ota 1 Haricy
e3ULINON romponent that includas dalibaratn Attention to (a151ng 11aracCy 10 lavals that ow peoplo
10 tunction in socinty and 10 onhance thaw hives

The toliowing activities are not examples of Wbrary involvement in fteracy education

Ottonng wocit work of Counsaling S6rvkos 10 255151 1055 30vanta708 [ow Iarata adulis 10 copa
with parconat and soc.al prottams

Proveing adutt vocanonal aducaton {or peag.o at kyw lavals of PIotCaney and o gloyrant

Provading course related ramadial rducation (01 <tudonts onrollag at the community coleao or
unvarsity tavael

Undiflerent ated piowision of hbrary sarvicos 10! tha ganarat pubic some small portien of whom
are adults wath low literacy

Providing ncucational oopartundeas fo1 aduts wh 2N aduCaonal 1avels 1o anhatv a thoy [daricy
(3uTh a5 th1Cugh Grnat Books disCuss:on Grouds o Hat o bssuns § O wtudy ¢ 1C'ag)

Return to:

LIBRARIES AND LITERACY EDUCATION
School of Library and Information Studles
University of Wisconsin—Madison

600 North Park Street

Madison, Wisconsin 53706 OMB No 1850-0595 Exp 7/31.87

UNIVERSITY OF WISCONSIN—MADISON
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I'} {":
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LIBRARIES AND LITERACY EDUCATION

ERIC

Aruitoxt provided by Eic:

LIBRARIES AND LITERACY EDUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p 1

1 Would you descrbe your sen e area as pimank  {PLEASE CHECK (X) ONE |

(1) udan

(2) urban-sububun
(3) suburban

{4) suburban-—rural

(5} nera

aoooao

2 Whal s the size of the DOPUIation M your service cCommundy (1 the population
of InNe 58niCe 2702 YOU are pamanty vended 10 serve)?

3 Please astimate the percentage of these fve Groups « your service COmmunty popuIation
PERCENTAGE CF SERVICE COMMUNITY POPULATION

- Ag.an

RS Black (not Hispanc)
- Hispanc

- Natwe Amencan
— Whits

4 For what percentage ¢! your secvice community pOpulaton woukd vou
esumate £ngrsh s a second NGuage
f

—_—?
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LIBRARIES AND LITERACY EDUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p 2

NOle ATURS Sixteen vears ans C/ef who are nct erroiied in
SECONCIfY SCNOOI COrs’ ule *~e ascience 107 RS service

§ Please check Al sources of revenue n iscal year 1986 ( Oy 1985 Sept 1586)
10f yOUT 1D3fy ANG WXHC3tE the aMount 1rom each source

PLEASE WACE ae e
CHECK 1X} ..;..{U.E’_
INDICATE AMOUNT
NO YES ESTMATE VIHERE NECESSARY)
[ o O 2 iocattaxesqoveming body/state taxes S isies
O v O« sweax 3 ($3mng)
[ t» [J 20 pavmentfor services provided (1e  contracts
wth other iranes) 3 (67-4)
B \21 ibrary foundation Grants
o= 0 ¥ teundation g s e
O 0 O 2 ronwbrary toundaton grants
s 128-20)
D M) D 2y Federal government grans
I (23=2u
O» O 2 donations and gats
2 i31-38)
O .0 O o anotneripiease soecty
3 133-46)
B 50 .
-— TOTAL REVENUE 3 (4%-%3)
T T T E T T L LT T T L e R L L LTI ST S O LTI I U S LI LA ST T IRt T I ]
FCRCFFICE US
5 Ounng 'he Oreceoina fve years what was the estimatey’ cercermage ¢! ' drary =5
“@venues 1O CON3IONS A0 Grarts 1N COTPAnSon 1o kLl revenes i
“ 37
8
7 Amatpercemage of yous ibrary $ 10fal revenue 107 FY1986 was <9
SXPENGEd ON hieraCy acvmes? - 3
—_ " _—
52
53
8 00 you currently use vokintears in you I brary 101 $ervices other thantrerace AT
(]
(1IN Y YES —
Oewe O
v —_— 87
1 YES 3pproximatety Row many hours of vokinteer t meg 58
'$ CONMOUtRD annuany ? — <
hours - ..
R
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LIBRARIES AND LITERACY EDUCATION
PUBLIC UBRARY QUESTIONNAIRE, p. 3

3 Does your irary cter the 1000w PLEASE CHECK fz] ALL THAT APPLY )

Mairtzrung fies to Cently leam. G opportunties i the COMMundy

Reterral 1o other ang org: s

Nona of the above

Ooooooo

10 Ooes your [rary provide (he (0rowng senvces  PLEASE CHECK (x} ALL THAT APPLY

[0 Provice matenats 1o res=gents of nursing homets

[ provice ] of aatOA(S)

D Ciier proOGrammeng oulsiI08 the Krasy 10r aduns € g. 3t S8MOr of recreanonal centers

] ostver matenats to the homecouns

[ Cer teiepnone reterance servce via 2 tetecommunicanans cevice for fe Ceat of the

nagang mpaxred (TCOTTY}

I Ptan coooeraive programmeng wan non sorary agencies on s0c.al prodlems

2G. Crug abuse Comestc vicience leen pregnancy
[0 noneotthe anove

11 Coes your herary work wih non Myary agencies and 0Ganzaions by
(PLEASE CHECK {x] ALL THAT APPLY)

selectng maienals

$hanng INKAM3NoN ancut services

€3 SpOrSONNG £rograms

shanng resources

anencing thew MeeLNGSDIOGrams
LnGertakng PUBACY Of DUBIC r#-3LoNS etfons
referng £alrons 1o 3pprCENate servicas

23rUCRaNG 1N Ther 5137 tranng

reprasentng the 10131y o DOATCS C7 commitices

None of the above

COooooopgooon

J 25

Cn-ste e G for g Heeds anG SIANMNG 2N eCUCAONAL Drogram

ACUR ITOMINONat pROGRAMIMMNG, # . ON SIOCKS es1ale DANMNg OF DXYCie recar

AQUR PrOGramImIng 13 enhancs reacng, e ¢ DOOK Giscussons authof leciures

ARG IGENCY DOrSONNLL IO CAr 03te N I L/arv €O ~LINg egucalon oflennGs

:
:

[E [T

[

W

w

IR

e w
o
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UBRARIES AND UTERACY EOUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p, 4 Hote AOuts sateen yoars anc Sver who are Not envosec n

SOCONCAY SCNOCH ESrsitule Me Jusence for s service

FOR CFFICT st

"2 S INere 3 5:ate avel eraCy effon wahou! tOrary wnvoivement an yous sizie? 9a
. R— 1

D v NQ D '2) YES D '8) DONT XNOW 32

' —_

i YES, which agency. organzanon coorcnates this etton? pr—— |

—— 3%

— 16

—— 37

13 s tnere 3 state-levet Rrary vivoived (eracy effort i your state? 18
— 2%

— O

E] 11 NO D ‘21 YES D 3} OON'T KNOW

'
A VES wheh ag

l

hs etont?

T3 Are (here nON-DI3V ACIVEMS GCING ON N YOUS COMMUNAY/ 2783 10 CHTDat dideracy?
{3J 1 wnooToQ %
0 9 CONTKXNOW(GOTOQ 15]
0 2 YES tutimnctramuar wen them (GO TO Q 15
O '» ves

'
A 4

HYES whnch of the to¥ownng are Deng otereg? ‘PLEASE CHECK IX! ALL “HAT APPLY )

[ oowamara y colieg s¢nool
] orogram ottemmo *~rougn 3 senaol astnct
D vounteer kieracy 1wicnng groud
D aMiated with LALDICH teracy IMematonat
[[] athatec wan Laeracy Vorneers of Amenca
] 7 attwaton wen naonai groeo
[ contxnow amiaton
[ conege or uawersty program

D other (Please specty )

7

)
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LIBRARIES AHD WITERACY ¢
PUBLIC LIBRARY QUESTIC

15 How mDOMAN €O you 1NINK yOUr HOrary S e10-1S are ¢ 1 1eracy actvities

ZATION
-E p §

icte ACUTS SixTeent vedss 3nC Cver who are No' enio eg 1
38CONCArY STHOO! CONStule the JuC.ente 131 s service

*S  Aretnere any other Hpraty deralv aCIVIgs . vour area

ANGNG PUDIC HrRry SYSIEMS 33 wek 2s other VDes ot Wranes)?

D 21 YES [:] 3) DON'T KNOW

D.NO

A

MM ES who s proving this senvce?

FCRCFRICE LSE
32
_3
—
—_—5
—— b

37

—_— -

ArEAON O YOr XNher Wrary JVtes?
PLEASE C RCLE CNE NUMBER]

~NOT
weontant 1 2 3 3 5 6

How 00 VOU Nk vour 1DIArY DOArT of usiees rate the oONance

A eracy aCres i re1guon 1 youl Lray's o2’
PLEASE C RCLE CNE “UMBER!

o

MPCATANT 1 2 3 4 5 6

e mes?

VERY
10 Lechrant
E8Y
10 Lipcarant

L.BRARIES AND LITERACY EDUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p &

'3 Pease rate the 10'Cwing statements ON 3 ten0wn sca'e Dy CrTung ™™g apprepnate rumber

a Lieracy programs are an
ESSNLN SRVICE Ot pUDEC ibranes

B Anmoomant funchon of putlc tbranes
$ 10 DIOVIOR Meracy 810G,

o

PuB'C 1Dr3nes shouid cesignate 3 POron ot
2w buagets 101 ateracy acinvtes

Q

Puzic rary resources are batter usea for
senaces ciher than i eracy

®

SOONSONNG KIEFICY DIOGrams in pubiC
»branes newns 1N the Gaos between serces
provaea by eracy agences

A crimary ecucationat purDese o INe Puthe
WDrary 18 [0 stamuiate readers O read Nt
reacn nonreacers 1o read.

115 1Ot clear Row a PUTIC LDAary Can become
VONES N HeracY

%)

= “he mnvoivement of oudic Rranes i Ieracy

SrONS § AN UNNECEesSATY AUDICIION Of serves

orovioed Dy other efacy agences

Putuc t branes should become nvolved in ieracy
DIOGrIMS ONYy wih 1AC.AG 11O OUISIOE SOUMCES

A o Mary ecLaNonal cUMOse of the Pudbic
$7a% 1510 COMDALI eIy 1@ D assist
SUTS leamng 10 read

r

™ e cnmary pumose of pudlc ' branes n
1eracy ProGraTS 1$ 1o provise matena's

Put ¢ branes shouid cesxnale statl
“5D0NSONes 107 Heracy Froyfams

™ _eracy services N Lo [hranes suoglemen

‘he services Crovices Dy i1eracy agences

MNote ACuTS Sixteen y2ars 3nd cver who are rot enftued 1
SECSNCArY SENO0I CONsLILIe The JuCience 197 1S sence

PLEASE CACLE ONLY CNE NUMBER |

STRONGLY
AGREE

12 3 4
12 3 3
12 3 4
1 2 3 4
12 3 4
1 2 3 34
1 2 3 3
1 2 3 4
1 2 3 4
1t 2 3 4
1 2 3 4
1 2 3 4
Tt 2 3 3

tn

o

STRUNGLY

OISAGREE
9 10
9 10
9 10
9 10
9 10
9 10
9 10
9 10
9 10
3 10
9 10
9 10
9 ‘0
) - S

Gt

Py
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LIGRARIES ANO LITERACY EDUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p 7

Note Aculs Suteen years 3ng over anO are NOt ENroNea 1
SECONCATY SChOOI CONSIAute the aud.ence for s servee

LIBRARIES ANO LITERACY EDUCATION
PUBLIC LIBRARY QUESTIONNAIRE p 8

Note AQUS sixteen vears and over wno are not envolied
SECONAArY SChOO! CONstrute the audience 1Or t™s servCe

=CT J FOR CFFICE USE
i
Does your Iibrary 6
19 Prove Keracy pant matenats? « — 7’8
Dm NO D 123 YES-. PLEASE CHECK ALL THAT aPPLY T
! 8¢
a the sbrary? a ancther {aciity? '
for a0ul few readerzieamens D D b
sor Engrh as 3 second
anguage (ESL) reacers 3 <
for use Dy 118eSCY tutors D D ;4 »
of MEruicrs -
* 2
1 proviaed at another 1aCidy whch B
tacty(es)? — .
20 Provos seracy audovsual Wor phonograp —_—
recoms voeotapes)”? 23
Dm NO D \2) YES. PLEASE CHECK ALL THAT APPLY
} ¢
M -
3t tna 1drary? at another {acisty? —_—
.8
for 30U New readersleamers D D __
for EAqush as 2 second 4 2
anguage 1ESL) reacens —
131 L3 a Dy LA 862ty tutors D D 3
<7 nStnucUors —_—
21 Provioe mx. ang outer solty 183CHING DasIC Skuis —_—

{16 math reaang and wreng)?

D .1 NO I ! 12) YES.. PLEASE CHECK ALL THAT APPLY
! |

M M
attreorary? ar ano'her 1aciity?
for 20UR new (9R08FVHIINEIS D D
tor Ergosh as & secong
tanguage 1ESL) reacen

for use by teracy tutors D D
of instucion

14

Coaes your ‘ibrary

22 DeveioD bask Skills MCrocomputer softwase?

« for ackIR new readersvamenrs

D 1)NO D 2) YES
D 111 NO D 2y YES

D 11) NO D 2 YES

23 Comode pont and asinbute bdiograches of {teracy matenats avadatie t-om the Idfary
101 30Ul New reaTersieamers of 10f Use By TuIerS O insiniIors?

D (1) NO D (2) YES

24 Wrie I4#6aCy pant Matenais for a0uX New reacerywamers”?

l I (1) NO D (2y YES

25 Produce and distnbute iteracy pant Matenais 1of a0u new reacers ‘eamers?

D (1) NO D 2) YES

16 Procuce and ¢'stnbute uOVISUI MAlenais 1Of aoul new regdersiearers?

D 1) NO D ) YES

27 Proviio a research colection oft the 10D of aouR iteracy?

Ol e O v
28 dentdy ieracy COUETLONS 11 the ared nof DICvided by your lbray?

O e Qo
25 Provige Cemansiranon €0 ec 0ns St 'teraly Materais?

D .INO D . YES

« 1or £nglish s 3 second
tanquage (ESL) reacers

« for use by IteraCy tutors
OF ISULCIONS

—l!_ -
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Aruitoxt provided by Eic:

N
';IBR‘ISIEL?B;::V LgSERS‘T?;Nig:"RCEAT:’O 9 Not® AQURS SUIeSn years and over who are not enwol' Jin
usL * Y SEhOO! CO the 1or this service
{ TR 1

Does your hbrary

30

N

ki

[N

Tran Meracy tutors?
D LI NO D .2 YES
PANCIDALE 1N 1AM SESSIONS 107 1ON WDAATY tutoes?

D _ NO D 2y YES
P. 10 stat de proge 10f AUt Dasic EAUCATION INSUCOPS?
D _\NO D 2) YES
Recrut 1u10fs 1of 2 1bxary basea NSUCtonal program?
D _JNO D 2) YES
Recrud tutors 101 Other Iteracy drovisers?
O - O
Recrul 30U STAEMs [0f 2 1DFArV 0ased Keracy MSirucHonal program?
| I . NO E] 21 YES

Aecrut adut students 107 other Iteracy providers?

| I . NO D 1) YES
Evauate Crogress of aoui stucents’
| | . NO D . YES
Drayige 1 Srarv 0ased H1eraly NSIUCLON fuionng 3t s tes other than tme ibrary?

D . NO D_ves

YR Tee Zost a0 vears ©d dur Drarv cter <iall cevepoment CCN AUINKG ecucaton
~coonur s - iteracy 3 brarv s an?

D NO D YES

y -

LIBRAR'ES AND LITERACY EQUCATION
PUBLIC LIBRARY QUESTIONNAIRE, p 10

Note Acuns sixteen vears and over who are not enrolied in
$Econcary school constitute the aucience 107 Ihvs service

RV

Ooes your hbrary

0

4

a2

34

35

36

4

~

49

w

Have SDace (nat is requiary use 1or .Aeracy W0NNG of adult basic eaXalon
classes of 11 {0f tranwng programs?

D (1) NO D 2) YES

Deveiop ang distnbute publGty about provisers of lteracy services
teg. ot Of aucovESUd ?

D 31 NO Dm YES

Pupiicize the prodiem of itikeracy (e g, PUDLC hearnngs nfomatonal
SOOGrAMS DXy SDIYS News Coverage)?

D (.1 NO D \2) YES

Maintain iMorraation about eracy provisers in the area”

.1 NO D .2) YES

Provige the pamary comact of publiczed 18160NoNMe numbar tor iIntormaton
O 126raCY ANG refermal of Caves?

D Ly NO D«z) YES

Reter reouests 200Ut IMeraCy servaces 10 the appropnate eracy provcer?

D _/NO D o) YES

Follow-uD On reTerrals Made 10 other WMeracy i Jviders?

! I _1NO D(:)VES

Provide rbrary tours/or 1ot heracy

D .1 NO D‘z,yes

Pancoate as a Memoer of a tferacy coadon?

D .1 NO DmVES

Coorginate tne 10131 11eracy efton « the communiy >

1} NO D (2) YES

Provwie 1rary L NAS 10 SUDPOM COMMuNry 1teracy ettons?

D .. NO D 2y YES

Agminister 1,aCS 10f 3 COmmundy lierac, program’?

D . NO D 2 YES

ot wrh SIS Dedres CRIMEracy Ssues and services ?

m R

Trov.0@ uUDRCH Services @G aMvKe Of Gu Lance ZIACiy 10 raviCLa ¢ rrorer nre

D MO D ;) YES

twtors of instructors?
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LIBRARIES AND LITERACY EDUCATION

PUBLIC LIBRARY QUESTIONNAIRE, 'SKT] Note Acufis surteen vears and over wno are not enroiied in

SOCONALry SChOO! CoNstaute the duc ence fof this service

54 1you are NOt curmentry invoNed i Iteracy Now skely 13 € Lhat your Horary
Wi DECOME MIVOMET 1N HErACY ACIVEx, . RUNNG the Next year?

OO ) notikery
O @ possivie
O 3 veryrkey

1 DOSSOIy O very ikety what accounts 10f thrs ?
—_— T

it pOSSidie Or very ikelv how maght you proceea?
—_—

I s A Lirary areacy 13 rvorved n iteracy

S5 1yQu 3 cummently rvoived N 1eraCy, how ket  f 1har your lbrary wel
NCTR330 43 AVOvEMe T N ieracy aivtes?

O o) rotikey
O @ som
D £3) very hkety

HDOSS®I0 07 very tkety w3t Iccourts for thig?
—_—

1 pOSSDIe Of verv ikety how meght you proceea?
—_—

D 147 NA Library 15 D201 Qutfemity svonved in ieracy

R T

FCRCFFICE USE
¥

FLLELRTTTE

NOTE  The 10i0wsng dentfying M{ormaton wa 18 L3e0 0NN A C35e Of Ne80 15 COMICL "6 « an o

fUrINe? 1AT0IMANON R wil NOT DS LSEA A 1ne 100N M resule  eO0ICs Of IGant 1y ng

be Yoo when dats s L]

Name of person fieng ot thrs form

Tale

- orary

Agqaress

Teleonons « 1 Case we need

s LD vaesmenen

145

147
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dododoa'2

LIBRARIES AND LITERACY EDUCATION
FOLLOW-UP TIONNAIR

L2od 2 22

DEFINITION OF LITERACY EDUCATION

Literacy educaton provides leaming opportunities for adults sixteen and over who are not
enrolied in secondary school  The opportunties include the range from initiat acquistion of
basic reading abilty through the thrashoid of fu.actional Iteracy in home, work, and community

The followig activities aro examples of library involvement in iteracy education
Contrduting 10 publc undersianding of the nature of Miteracy 2nd ways 10 Icrease adult iteracy

Prepaning and disseminating pnnt and electronc matenals to help low iterate adu™s t0 increase
therr communication proficiencies

Helping 10 plan and conduct educational actvities for adults seeking 10 reach a threshold of
functional ineracy, lor sxampie, tecrutment and raning of vokunteers

Inchuding, wihin adult education activities related 10 any content aree or fe role, a Ineracy
#duCaIoN COMPONeNt that includes delberate aftention to rasing Mteracy 1o levels that aliow people
10 function in sociely and to enhance their ives

The foliowing activities are nol examples of ibrary involvement in Iteracy educaton
Offenng social work of counseling services to assist less advantaged low iterate adults to cope
wih parsonal and social problems
Provaing aduR vocational education 1or people at low ievels of proficiency and employment

Providing course-related remedial ~ducation for students enrolied at the communtty cliege or
universKy evel

Unditierentiated provision of iibrary secvices for the general pubhc 30me small portioa of whom
76 aults wth low ItCracy

Provuiing educational opportundias 1of adults with high educational levels 10 enhance thew Ineracy
(such as through Great Books discussion groups or Natonal Issues Forum study circies)

Return to:

LIBRARIES AND LITERACY EDUCATION
School of Library and Information Studies
University of Wisconsin—Madison

600 North Park Street

Madison, Wisconsin 53706 OMB No 1850-0595 Exp 7/31/87

LI o o 4
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LIBRARIES AND LITERACY EDUCATION
FOLLOW-UP QUESTIONNAIRE, p 1 Note Acurs suteen yeass anc Cver wno are NOt enrc ec n ;I(:SLRLAO;?.'IJE-?JP“(‘:OLJELSII'E(;ACY EDUCAIEON f.312 ACLAS S X'eeN VvAdrs ANT S.e° who 2 2 NGt enr~ pg -
$SeCONGArY SThool CONSITL'e =€ asdience 1Gr tis service iONNAIRE, p 2 SECENGI 55001 COMSLIUTR 1ne st srce for s sarn o
3 $3t 4 sl B0 1or NS serr Co
R RIES W BAC FIRCFE LR Lt
EDUCATICN PROGRAN

-

215 yCur1leary s eracy 210GI3M CONCLEES M COODEIANON with NON | 51Ary GrouDs Of Acent »5 7
3 cen:

D 1) NO D 5 YES —_—

1 —— S

[

COQPERATIVE ACTIVITIES

s

APPENDIX C, page 14

1 15 you Ibrary § 1graCy roGram cunaucied in COODATalion wan other Kxanes? < v =¢
N ILYES please chacx those non idrary Groups or AGenaes cooperatec 1

[ TH

| ! 111 NO [:] 12) YES a wah in i2eracy programmang -
7 R [CHECK (X) ALL THAT APPLY | -_
- ce
1 YES please check (hose Ibranes coaperated wih in | teracy . [ recnncai scroovzommuniy cotlege Adut Basi: Educaten B0grar s, .
programming — . b
[CHECK (X) ALL THAT APPLY | : 3 vounteer eracy grounis) _—
branch Ibrary of Wranes i your system —_—2 D Reived Senor Volumeer Program (RSVP) D .
pubic lborary o Koranes _— 3 amercan Associaton of Retred Persons (AARP) o
pubaC tOrary systems) ot D Vowmmary Action Center —_-f
school thrary of fbranes — '3 E Retred Teachars Assocuation 36
—_ .,

collegeruniversiy hbrary of lbranes —tF D Acut e 1hon centers) (not attliated wah a T

techn.  schoovcommunty coliege)

16chncal schoolcommunity coteqe Lbrary of loranes
D Retugee center(s)

special ibrary of oranes O
Business of nausley [Numoer of Dusinesse s of INdus.nie s '

Mstutonal torary of Ivanes Such as pnson state hospaal D
Churehtes) {Numder of churches 1

—_—

other ibrary of 1branes {Please specty

aoooooooan

D Otner Please specity

[
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9) == : SECONCIY SINOC) TISIhL"e e aLd ence KT it s senvie FOLLOW-UP CUESTIONNAIRE p 3 Note ACUIS SIteen vedrs ana over ang are ~¢* 2nvg 23~
J \ Al SRCONCAIY SENCT S3MyTEule '8 duCence 1°n = 5 camy o
et
- 2TACH- S
o] —_— SUNOING ]
N 33 R
‘% 3 Does anomanced V'e-aly ~Sarion exsSt N your cormunty” —_— 2 ~
hid — 7 —
g D NO 1 2 ves D 3) DON'T KNOW - 5 VI3t was vour TRV 5 'S revene 'Of hscai yeds 15867 .-
) ‘ l < - ¢ — e —— .
a- ) 32 s — e 3
r t 22 2 2
e #YIS whewas 1S COaXtoN (ormed? - g 5
GCTOG 4) -— s § Vere tuncs lor iteraly Crograms specdcany CesiGnaied . your Y 1386 bucget? .. .
R — — —aa
e .5 D L NO [:] 2y YES — S ———3
1YES Doss your srary panticgate N the corymuary leraly coaiton? ¥ . % .
— v —— _
P
(11 MO «2) YES ¥ VES DCW MUCH W3S 2XDeNKed "3f 12eracy Programs n :G
H FYi5867 —f
‘ ; I S waget ‘or 1eracyy 'GOTOC T° —_—3
A 59
be 4 M ZES when Cc 1N 1rary DEGN 10 pIANCHAe » the CCAtor? —
GOT02 4] 4 MG how MUCT wouiC vOu @ShMmale was expenced fof I2eracy PrograTs 219867 | g1
fyexss —_2
— S ‘esmated expencirure for Meracy, s
— 54
4 125 whal coes the Kxary contuse 1o the Cowdon? S WRatwas Ime OnGnal S0u'Ce O SUNSS LSET 10 SIT ytut 1a-y 1eracy St axgram? —55
—
—7
— iR
8 JUmefuncs expenced 1Sr idaraLy proGrams in hsCal vear 1986 whal Cerce~iage —_ 3
Carme Hom the 107ownG sources ?  PLEASE ESTIMATE WHERE WECESSARY _—
SOURCE CF FUNDNG PERCENTAGE —— e
-2
Lirary pucget % -
—3
4 Inwr3yedr CO yOur W37 7S Heraly progeam begn? State extemal fynos —_ " r—— 4
<
‘yeae Feaeral turas “ —_ -
—_—5
Oonauons % ——"
~3
Crer (P ase soecys —
il

TOTAL FCR LITESACY 125%
APLIS I s ol S LS T YL L L O R PRI -~ Cette 3t Caepe s

ARG SRy Cnra

[ Zadid
v
kY
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LIBRARIES AND LITERACY EDUCATION

LIBRARIES ArD LITERACY ECLCATION

note ACL S SxTeen vears anc cver wno 3'e NOt errC 2C T

LIBRARIES AND LITERACY EDUCATION
FOLLOW-UP QUESTICNNAIRE p 6

niote ACL®S S xieen vears anC Cver wno e risi ene ec
Secandan sCMO0i CENsttute (e JLC ence 1Sr T8 service

FOLLOW-UP CUESTIONNAIRE p §

A

n

$PCONCAY SENOC! ConsaLie Re AuT ende tor i serve

PCALITE
+3 Ovime torat huncs expenceator rieracs cregrams 1 1scal vear 1635 what percentages
were exDeNCEC N 1N IOIoWIg C3 EganeS [PLEASE ESTMATE WHERE NECESSARY —
CATEGORY OF EXPENOITURE PERCENTAGE CF TOTAL LITERACY FUNDS — - -
Start . .
Matenals ~, —
— 3
EqupmenySuppues . .
Contracied senvices o, e T
]
Pubucity/ Promotien -, N
Ctrer (Please speGly) 2n
LA —_—
_ —_— an
e 3
————— [, —_—2
24
TOTAL FOR LITERACY 100% — -
N — 26
How was e 23R Keracy program for 1586 pianneo? e
CHECK [X] ALL THAT APPLY -5
kL)
—_

12 g (rare @ wiren D7 10F The ReAfy § hieraly prozram?

D 2 Planned Uy Worary staft
D b Planned by kbrary 57at* wah governng OO 3 WTVOvement

D ¢ Developtd wah iiout from «Drafy System siate rafy agency
okher abrasyirest

D @ OCeveroped weh input trom non L3ty agenes
[J ¢ Oovecoed wan nout-om acur new reacersiearrers

01 1nose checked whah one atfected the 1inal pian the most? ratery

ves —>=1{- ' VES we would apDTec te vour #ncds 1 3 cooy of
D - me AT O yOUF £130 12 R3S wAN Teraty

D L NO

T
SYES 16 0N CAN C'INe Gardl wITEN FNAVEI3NCT S ®asecaryecan’

CHESK T CNE

ot aar ¢l gverad weoen57an C3n
e
_ asepara ecar o reracy ~ WS 15 C AN CAVE0AT 45
sanotagan wocden’

D NO D YES

+3 Pease chocx [x] 1S $7a" SICS Sunel GIimerec '3r your 1ierady program ana

AS2 1he Tgrres 100 thoSe SIAUSICS "3r 1SCY veds 1266

o1 EARE CLErK 1Y) 'E COIERTEN M 1068 FIGURE FOR 1586 _ —_—
— v —
USE OF \NSTRUCTICNAL SERVICES —Ce =3
[ romber ot hiors tranea s 5
O rowtisosnions - —
3 Numoer of tutor nours comnouted —_3
[ Mumoerot acun leamers recntea :33—_—_-:
D Numoer of adult learners placed with 3gences Riors ———l — 0
[ rumber of nows of nstacuon for acut teamers :: R
D Numoer Of 30U leamers 1N ISICTON (Or eFtie Y& — 73
[3 numoerctrequestsior sence
[TJ rwumber ot agur leamars comoieting 1ne Rorary orogram
[ Crmer (Specty !

USE OF LITERACY MATERIALS AND EQUIPMENT
Annuat Croutation of prnt iteracy ems
ANNuat Onouiaion of aBe-visud! iK8racy Tems

Number ¢f checkouts ot equpment 1or uSe wah eracy matenais

oooao

Numoer ¢f uses of mXocommsers
D ‘n-hrary use of Meracy matenals

D QOtner (Specdy 1

ACMINISTRATIVE MEASURES
Numoer of CONACs ndiatec wih Othe  agencies 300! .1#1aly
*jumber of CORTacts imm orher agenc s 3ot *teracy

SmDer Of FEQUESES 107 MOIMNON (FOM O'her 1 ranes of
a7erGes ADOW £ROGFAM te arures

LUMCEr of Ieracy T o aaeradres el S siriuws
umoRr O T Mes Oy 4,560 38 3 508 O lorrn 35588 T1UrS

Tther [Specity -

ooo0 oo0o

T P T

t
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LIBRARIES AND .ITERACY EDUCATION Note Aduts Sixieen vears 3nd Cver wro dre not eno 23 N
FOLLOW-LP CULSTICNNAIRE. o 7 SecONdANY SCNOOI CONsilule the aucience 1of inis serv<s

"4 Are o'her ctausics kept Dy your trafy 10 monicr trencs in use ot
your 2eracy £TGrAT rends M the commun Ty reialed 10 fleracy e ?

D (11 NO D (2) YES

|
v

il YES please descnbe the statsics that your lbrary keeps K0 rontor trenas

FIRCTE LD LR

15 Ooes your Kra’y mondor the £roGress of inavicuals registered (Or your Heracy servces”
O wve [ e
|

v
il YES please cescnbe (ne 1ecords of progress of stausixcs
that your krary keeps

16 Does your ibrary toliow the progress of NAVIGUaLs 0XCs they keave of the prog
D (1) NO D (21 YES
i

Y
H YES please cescrive (he records or stalistics (hat your Iorary keeps

17 Does your keafy use oiher evanaton lechnicues of Craena 1N adton 10 e nacatec
n Questons 12 167

D (1) NO D \2y YES
'

# YES please cescroe

o i

"8 Mow many full lme e, rvaient emoioyees Cses vour 'brary have
exCuCNy M3 Tenance sa1?

=TE

3 row M3ny ROy § COES A full L M2 ermoRdyee I per weer "

Jmlufs

157

LIBRARIES AND LUITERACY EDUCATION

iote A -
FOLLOW-UP QUESTIONNAIRE, p 8 Note ACuls sixTeen years ana over who are not enrs led

SecoNdary school consteyte e audience for Ihis service

20 inan average weekn 1386 how many padd stalf Fou's woudd you est mate FIRCAFCE

Wwere 3SSIGHEA 0 Feracy acvees”

hours an

21 D your XAty hae Cr aspoint 3 COMCNAIT SSeC.hea ly 1or the iteracy project?

D (1) NO D () YES

v
# YES how many hours per week goes the coorcnator
cumently spend on the iferacy proect?

~_hours per week

LLLELLELEL T

2
NS
22 Otthe staft 2ssqnegto teragy acivmes what eow Calonalempioyment bacxgrouny(s) 16
other than Ixanansno are represented? N
CHECK {X] ALL THAT APPLY i
22
D SOCL3I WOrk 33
[2] aous ecucaton 3
—_—— 3%
D Peace Comps VISTA ):4 16
—
E] 5econdary educaton
E] eleMmentary eaucaton
D iberal ants
D other (Please speciy }
23 Does your ltary use vorunteers s Keracy oroaram?
D (.1 NQ D () YES
M YES 0 1986 how many vorrieer
hours were assigned 1o Heracy dzvmag?
PLEASE SSTMATE IF NECESSAPY
houtrs
- )
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LIBRARIES AND LITERACY EDUCATION
FOLLOW~-UP QUESTIONNAIRE, p 9

Note Acults Suteen years andi cver wno are not enrot'ed i
secondary sendol constaute the aucience 10r trus servke

COLLECTION

24 Please check aX types of pant matenals cumently avadabie
N your Reracy cotedtion
PLEASE CHECK {X] ALLTHAT APPLY

sSurvivavcoping skolis, 8 g heatth consumer e0uC3ton Careers
humanties € g iterature nistory

leisure reading, ¢ g POPUtar HiCUON BKX,.3DNy $Pofts

HasK reachng and wrtng skilis

mathemaics

science

Engiish as 3 second 1anguage textbooks

teachertutonng manuals

gooooaoaoo

other (Please specdy

PE——

25 How many i8racy pint fems (vokimes) does the kbrary own?
(PLEASE ESTIMATE WHERE NECESSARY )

tteracy pnat fems

26 Pleass checx al audiovisydl forma®, cuirently avadable 1n your lagracy cotection ana
ngcaie the estmated rumper of tems of vach fype
PLEASE CHECK [X] ALL THAT APPLY ESTIMATED HUMBER OF TEMS

auvdocassenes

vKieoCassettes
16mm tims

phonograph reccras

i

finstros

oooood

other (Please soecry

‘ili?

“CRCFFLELSE
kY

RRAARANA

LT
NN

v
~

o
¥

——td
RIS 1
—_6
USRI
JRE———1}
RIS

RS |

LIBRARIES AND LITERACY EDUCATION
FOLLOW-UP QUESTIONHAIRE, p 10

PCte AQuRS Sixteen y@ars and Sver wnd Jre not entC 'eC 1
SeCongary schooi constitute the aucience foriris servac
—

27 Are MCrocoTOuters dvaladie 0r the literacy trooram?

D (11 NO D (2) YES
\ \

PLEASE GO TO How many merocomputers
QUESTION 29 are avadabie for the
Meracy program?

28 Are the mcrocomputers avasable
CHECK [X] ONE

3 1) sotety tor use of paticpants in the ieracy program

] 12 foruse of pancmants i the iteracy program
ana ixary stat

C] (3 tothe generar oubic but wah eracy program pankpants
grven tust pnorty

] - tothegenerai pubic ¢ v a scneduled or st come trst served basis

[ 9 octner (Prease suecty

|

PR Y TP I U

~

[T

l

29 DO you offer MICrocomputer basic Skils software in your ieracy program ?

D 1) NO D (2) YES
‘ |
\
PLEASE GO TO PLEASE GO TO
CQUESTION 31 QUESTION 30
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LIBRARIES AND LITERACY EDUCATION
FOLLOW-UP QUESTIONNAIRE, p 11

30 \What types 6! 11€rac, MICIOCOMOUIE! SOMWare do you offer?

PLEASE CHECK [X] ALL THAT APPLY

Reading comorenenson
‘Aathemarcs

Wrting

Speling

Cther (please specdy

0ooooo

NOte Aguns Sixteen years ang Cver who are not enro es N
Secondary schoo! Constiute e auc ence 107 this servee

EROGRAM

31 Please bnefly gescrde 101 uS any xR 1€AtUres Of yOur MeraCy program

HOTE ™ e 1010Wng G eattving ;oM RO wil be used ONYY 1 CA36 Of NE8d 10 CONTACT the 1D ary for
RS ar MOIMBION 1 wal AOI DO U3 60 11 tNe 700N Of re3uls  Renr0s Of KeNIAYING INfOMMADN wid

oe Ity ®0 when 0ata 3

tamae of person HNAY OLL *h §10/M

Toe

Lsran

EELACIEY

el

To40NCNe 1 N "33y ~e P0e0

J0 e DDE:D 3 ¢ o car c3von -

159

vt

St

z
2
(o}
oo
i
z
(2}
Z
O
2
z
49
o
2
<4
&3]
2
Z
-



O

ERIC

Aruitoxt provided by Eic:

LIBRARIES AND LITERACY EDUCATION APPENDIX C, page 20

LIBRARIES AND LITERACY EDUCATION

COMMUNITY COLLEGE/TECHNICAL SCHOOL
LIBRARY QUESTIONNAIRE

DEFINITION OF LITERACY EDUCATION

Literacy educalion provides learning opperunities {or adults Sixte2n and over who are not
enrolied in secondary school The opportuniies include he range from intial acqnsition of
basic reading abily through the threshold of functional literacy *~ nome work, and corr munity

The (ollowing activittes are examples of hbrary inve-ement in iteracy education
Contubutirg 10 pubhic understanding of the nature of illiteracy and ways 1o incraase adult Wteracy

Propanrg 3nd disseminating print and olectronic matenals to he'p low lterate aduits > nGraase
thet communication proficiencgios

Hetping 12 o an and conduct aducational activitias o1 ad Jlts Saeking to raach a threshold of
functional *eracy 10r axample, recruit nent and training of voluntears

Including & ™™wn adult education actrvitias rolated 1o any contant area of tda role 3 “tericy
aducation ¢s  ponent 1hat includns delberala attention 1o raising 11ar3cy 10 lavels th it 'ow pecple
10 tuncton 1 seciaty and 1o enhance ther lives

The following act t1es are NOt examples of hbrary involvement in liigracy educaton

OHenng cec b weik of eouns aling <R1vieas 10 155141 [0+ 1dvintined ow Mot 1l oe naope
with poraca s wd - ocal problems

Providing acult vocational acucation ‘or paople at ‘ow lavels of profic:ency and amp ~ymant

Providing ccurse ralated ramedial education for studenis enrolled at the communty collage ot
univorsity evel

Undiftarentiated prevision of library services for the general publc some small psrron of whom
aro aduits wih low ltoracy

Providing eductonal opportunitias for adults with high aducaton il lavals 10 anhan a thaw Ltaracy
{such as through Great Bocks discussion groups or Hational !ssuos Forum study coclos)

Return to:

LIBRARIES AND LITERACY EDUCATION
School of Llbrary and Information Studles
University of Wisconsin—Madison

600 North Park Street

Madison, Wisconsin 53706 OMB to 1850-0595 Exp 7/31/87

UNIVERSITY OF WISCONSIN—MADISON
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LIBRARIES AND LITERACY EDUCATION
COMMUNITY COLLEGE/TECHNICAL SCHOOL
LIBRARY QUESTIONNAIRE, p 1

1 Wauld you 085709 your senvee area as prenanty {PLEAST CHECK (X) ONE ]
[ <1 uman
[ @ uman-suoumzn
] (a1 suouman
D (4} suburtan-rural

7 5 oem

2 Whatis ins size of the populaton yOu are pomanty intenced IC serve
{sugent enroiment faculty ang statt)?

persons

3 Please estimate the percentage of these i@ Groups enroed or WOMGNG ut vour

16ChNEN SChOOVCOMMLINLY Coseqe
PERCENTAGE OF SERVICE COMMUNITY POPULATION
Ye Asan (15-18)

% Black (notHepang)  (19-22)

*% Hispang (23-26)
% Natve Amencan (27-30)
e Wnie (31 34

4 Please esumate the percenage of thyse tve Groups resuing in the COMyTLOAY 3122

Wwhers youl SChool 1S located.
PERCENTAGE OF SERVICE COMMUNITY POPULATICY
% Asian (35-38)

*% Black (ot Hspac)  (35-421
% Hspamc {43-46)

% Natve Amencan (47-50)

Ye Whte {51-54)

S Forwhat cercentaqe of the acuzs enmled or WOTKIN N yoLs tECANCA! scvo0l
ComMuNty coiege wouxs you estimate £ngush s 3 seceng 'anguage?

% (55-%8)

6 Forwhat Cercermaqge of the acuns r313.73G I0 [he COMMUnAy'ared whera YOUr SChool

S 103160 would you estimate £1GEsh 15 3 second tanguage ?
Y (59782)

B

e

7’

'
»

Y
5

"
o
"

&

il

H

|

e

T

|

;

k 00000 OO00s

LISRARIES AND UITERACY ©“OUCATION
COMMUNITY COtLEGE TECHNICAL SCHOOL
LIBRARY QUESTIONNAIRE, p 2

Nole AQUXS $ix'eer 2arS INC OvEr whO Are NG enrtued i
SECONZArY SCheY COSIAULe (1 Jucience 10f t) $ service

T Please creca 3+ 3ources of mvenue » iscl year1586 (Ot 1935 - Sepr 1986) for your
DAy '43MING 7ESOUCE COTLEM AT NCKCE e JMOUNT oM 83ch SCurcs

PLEASE ac
CHECK ) SQUACE
(2)  stato ad

wah other “tranes)

31 Lrary toundation Grants

2) tecerai govemment Grants

2) coratons ang geis

gooo0o ooao

21 i Other (pleass specdy

2y non krary rouncaton grants

BEYENUE
(HOICATE AMOLNT
ESTIMATE WHERE NECESSARY )

(21 local laxevgovemng DOdy:state taxes & "3-30)

s (Taldy

2} payment tor sennces Crovried e CONraAs

s 15-22)
s (2330
S . 031-39
—  39ue
S 147-54)

i
"

“OROFFICELSE
3 Tunng're creceqing tve yedrs whal was (he eshmated percentags of Ltravieamng Z n
EOUCE COMES MEveruEs HOM GONLONS Y] GTaANTS 1N COMPANSoN 10 L reverues? - _;
e —13 —3
— 4
3 'What Dercentage of your 1Drary/MaImng (830UrCe Canters 10ial revernse tor FY 1986 A2 3 g
Was $1CEN0ET 0N KeraCy/at BAST 00uCaON actves? - H_ ¢
* L S —
_% 9
—F a3
‘0 30 you curmently us@ VORINIEErS in yOUr | BYafy/ 3 ThnG reSOUMTe Crer '0f SarviCes E 3 10
3'herthan seracy educaion? —
2Teran teracy educd'on .
O v O =
+ Sy
1 YES approzimately how marry hours Of volunteer t me
$ contnbued annuaty?
nours _—_—_
sy

I3 1$5an2)

3 (63-"n

L I I e I R
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LIBRARIES AND LITERACY EDUCATION

LIBRARAIES AND LITERACY EDUCATION
CSUAMUNITY COLLEGETECHNICAL SCHCOL
LBRARY QUESTIONNALIAE. p 3
1 Doesywwanmmmmmewﬂmmxam
(PLEASE CHECX .Xj ALL TEAT APPLY
3 onste nal q f0¢
plannng an ecuCATONal POrAM

g Neecs and

AQuR 1nfOrMmabonal DrOgramImng, @ g , 0N wrtng SIpers
DOLOGrADIC MStrCION

cnand ¢t CIMpUs

g ties 1O Bentty ) COp
Retarral 1o Cther €OUCIDONA NISLBCNS

AQLE DIOGrAMLAg 10 €RNANCe 1633NG € G . OOk CISUSI00S author 2cULres

oo o

[ teoeottne axove
12 Ooeimibmmmmmumw«nmw 263 <ies and
OAZIAr0ONS Off CHTCS by
(PLEASE CHECK (X} ALL THAT APPLY 1
seectng matenats
SN2NG NFOIMEION 0K SAVICES
€5 $ONSONNG ErOgFars
shanng resources
FESNRNG Vol TITITJITAIME
snoertaxng pUDICTY Of JUDAC THAONS &S

ptemng PIINONS 10 OOONIT ServCes

goonooooa

SACTALNG N Ihev 3t trax=ng

] none ot the azove
13 75 ihers 2 Sia-evet teracy SO wehowt KDray vvolvement N your state?

OQuire g @ves [J & oowr xwow
¥

this etton?

I YES wheh agencymas

18 '3 there 2 stare level Rorar, rvoived Weracy eflot m your staie?

D (11 KO D 2} YES D 19) DON'T KNOW

I
\

M YES which 3Gency oranaaicn coordmares thrs etten?

(AN

n
%]

n
&
R

¥

FLTLLLLLLLLL

\

LIBRARIES AND LITSRACY EDUCATION
CoNMMUNITY COLLEGE, TECHNICAL SCHOOL . POV tap e
L.BAARY QUESTIONNAIRE, 2 3 seconcary school constiLie t e Jucence 'sr s sevke

o1 ACLTS Sateen yedrs anC Cver vro dre Sl enrs -~

FCR CAF CE LSE
*S  Are thers 3amMbES GONG ON 0 yOut COMITLNTY 3red 1D comdal dtency? _
O] n~o1soTo0 18] _3
—_ 36
[ OONTKNOWIGDTOO 1§ 37
[ YeS tutfmmottamas winmem(GC TOQ 18] — 38
_3
O s —_
1 YES which of ih8 10liowing are bewg Crarec? - .
(FLEAST CHECKX (X) ALL THAT APPLY —
] orogram cttered inrough a 500 G3inct RS §
—_— s
[ vounteer weracy utonng groues .
0 aftkated weh Laubach LIency ematon —_— 6
[0  smaecwn Lueracy Vourteers of Amenca @
O o seowe aonagoo —
0 comwowatizon
[ coitege o uowversey orogram
[ ciher (Prease specty
3 A TEes 3T, SIN3TUIIIN LSSy SSUVHES 6 your 63 (NCong (RRC trary Sysiems a3 we
a8 canex types of loranes)?
[J: e 71 »ves 1 = oowt xnow
— —
1
v
# YES who s providng (s sennce?
©7 iow NTECMAN GO YOU think your HFary/ieaTeng resource cevters etions are
niteracy’ ;:mmamﬂm:nnmumnmvomaltnﬁmm’
BLEASE CRCLE CNE NUMBER |
NOT VERY
o1 2 3 4 5 6 7T 8 9 10 g
18 Jsang the cHfice 10 Whom your DRIy NNG 1ESOUACE Canted repOnts 23 a trame of reterence
v wOUK] i CECSOMMAXArS v 1hat CITCs rate  he KTCONINCe of Leracy/aoss Bas . educion
Ve N rELION 10 YOX I IFY'S other acvnes?
PLEASE CIACLE CHE NUMSEA)
NOT a JERY
mmmr‘23456’8"°mwm
oy~
.
7 )
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LIBRARIES AND LITERACY eDUCATION N

COMMUMITY CCL.SEGE TECHNICAL SCHCOL
LIBRARY CUESTICNNARE o §

-
Ste ALIS Sxiged ,eds AT Cver who Jre ~3t erig aC
TeCINIAMY SCROCICINSITLie e Ll enCe Sr ™ S Ser.ce

9 Peassraetre ic WVWING $:3MeMENTS ON 3 14N-DCITT SL2.4 Sy CrChngG the ADDOEnate Lmder

“ACIONC L 2NE3” 216 Calmed A 1Ng CUIRDA 2y
‘OCHNCAI SCNOOY OMMLrly CO'MGE DMWY Der G
“030UCH Comen

3 L2103y DYOGrATS 3'e 20
558N sennce Ct ICICLITL rares

AR ITDENIR 1LACION Cf ATACEMC Lirares
3 IC DOVEE Ueraly RICG

¢ ACacemc IDrares sPouKd CesGnate 3 poren ¢of
Tew DGets K MeraCy aCvELS

€ ACaCeTIC Ay resources are Defter usad for
Servces oter AN teracy

o SpOnsonnY 518racy PrOGIAMS N1 ACACEMe
62723 NeOS M Whe GaDs Datwaen senices
DravIced By 11eracy jences

A SRy e0UCI ONY DLIDOSE O I 3LaceC
LAY S 10 SITWGE 0ICLrS O e xd Ot
TRICN NON-re XS 10 RIC

3 TS I edr MOw 3 aCa0eML Drary an Deworme
TWOIVEC 0 ey

N ThE ICVONEMErT T ACATErTC T I3NeSs N “eraly
QHONS 1S AN UANECESIATY CUOICI"ON Cf Serviees
DIOVICEC Ty OTNer 146Xy AGences

ALaCEMC LTraNeS SROLKI TECCMa 1TVOvRd N eracy
DIOGFAMS CAfy Wit [NCHG IS OUISICE SHNTES

. A DNMary e0UCalON3! SUIMOSe Of the acaceme
RNV 5 0 COCDT HIACY e 'O assH
ATS WG 10 rexd

& The onmary puroese of ACICEMTT 'Danes v
21y SIOGFATS 8 K OrOvOs m3tenas

t ACagem ‘Brares sous CasGale sialt
*@S00NSERNIES (O 66Ty DA™

m Leeracy sernces n acxtemc 'ir3nes sucoemen
e SeviCEs Drovioes Ty 12800y AGencws

PLEASE CIACLE ONLY ONE NUMBER |

STRONGLY STRONGLY
Auret OISAGREE

T2 3 3 s 6 7 8 9 10

+ 2 3 4 5 6 7 8 ¢ 10

&)
w
&
wn
o

LIBRARIZS AND UITERACY EDUCATION
COMPUNITY COLLEGE TECHNICAL SCHCCL

LIBRARY QUESTICNNAIRE, p §

Note AC.TS S r'een ,ears 3¢ Cver anG 3'e NGl ente eC 1
€2CSNQATY CROCI TNt iLe e Jucerce 'or s senve

FCRCFE-CELEE

2 Dces yourtec i) SCNOC.COTTLAYy Sotege Cler -

1€°3¢y eQULATHITLE SIS e con?

] .wo [ zives -
GOTOQ 21} H - 39
i YES w~hat cepanmert coordnate .S efton? .
_
Coes tris depanment house a Collecticn of Wwaracy matenais 'or adul )
rew reacesleamers? .
[June [ aves =

|
v y 2
1 YES ctease cascrbe how your brary & Worves —_
N3 Tuecicn a
3
oo _SoTION DEYEL ADsaEn T —_
Coes your Wbrary.dearning “escurce center 1
27 Provice teracy ACul TasiC &X.LA0N DAY Mm3erais? —_—t
*S
[:] Te) [:] 1 YES —PUEASE IHESK AL THAT 2PPLY -,
Z e brarv 3 anoiner 138 g2 2"
3
3CICnew re3cH 9a're s D l ! —_— ’
s E 5 3Ma33 o _
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LIBRARIES AND LITERACY EDUCATION

STATE INSTITUTION LIBRARY QUESTIONNAIRE

DEFINITION OF LITERACY EDUCATION

Literacy education provides learning opportunities for adults sixteen and over who are rot
enrolled in secondary school The opportumties include the range from sutial acquisition of
basic reading abihty through the threshold of functional iteracy in home, work anc communidy

1 he following activities are examples of hbrary involvement in literacy education

Contubuting to pubhc understanding of the nature ot ilhiteracy and ways to mcraase 1dult iterary

Prapanng and disseminating pfint and efectronic matertals to help low hterate adults 1o increise
their communicaticn prohiciencies

Helping to plan and conduct sducational activihes nr adults seaking 10 reach a thrashn'd of
functional fiteracy, for example, recrutment and training of volunteers

Inctuding within adult educanon activities related 1o any rontert area o te role a htarcy
educaton componaent that ncludes dahberate attention 1o raising literacy 10 lavels that 1 sw pennle
to function in $QCiely and to enhance theur hves

The following act:vities are not exampies of library nvotivement in iteracy education

Oftanng cacinl work o counsahng <arvicas to assist Inss adv Intagad low Morate Yaeic ' w
with poar.on 1l and «ocial prohinms

Providing adult vocational educaton for propla at low lavals of p ohiciency and amploy o *

Providing course telated remedial education 1or students enrofled at the (Ommun ty co'y v -
unvarsity lave'

tinditterentated provicon of ibrary servicas tcr the ganeral pub'c seme Smulportine !t em
arn adults with low hiteracy

Proviing aducat onal opporturias for Aduis wih heth ea e Yol layele tn e yeon o oo
(such as through Great Books discussion grones or Hatienat lsaues booom oy o

Return to:

LIBRARIES AND LITERACY EDUCATION
School ot Library and Information Studies
University of Wisconsin—Madison

600 North Park Street

Madison, Wisconsin 53706 OMR Mo 1850 AFaG €, ~ 3187
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LIBRARIES AND LITERACY EDUCATION

COLLEGE AND UNIVERSITY LIBRARY QUESTIONNAIRE

DEFINITION OF LITERACY EDUCATION

Literacy educavon provides learning opy ortunities for adults sixteen and over who are not
enrolied 1n secondary school  The cpportunities include the range from initial acquis#ion of
basic reading ability through the threshold of functional iteracy in home, work, and community

The following activities are eramples of lbrary involvement in iteracy education

Contiibuting to public understanding of the nature of iliteracy and ways 1o increase adu't Wteracy

Praparing and ¢ .seminating print and elactronic malerials to holp iow Ierate adults 1o incre~se
their communication prohciencies

Helping to ptan and conduct sducational acti/ities for adults seeking te 4. ch a thrashold of
functional heracy, for examp!e, recrutment and training »f votunteer:

Including, within adult education activios ralated 10 any content area of !da role a1 16y
aducation componant that includes detiberate sttention to raising Ineracy to lavals that aliow peop's
to function 1n society and to anhance thei lives

The lolfowing activities are not examples of hbrary involvement in lleracy ecucation

Oflering social work or counseling servicos to assist 10ss advantagod low Inerate adults i cone
with personal and social problams

Providing adult vocational education f0r paopie at low '+, -5 2" 5 &f «.0ncy and amploymont

Providing coursa related romecial education 1or studants anrollod at the communty miieqga of
untvarsiy lovel

Unditterentiated provision of hibrary services for the genaral publk., some smal' portion ¢! whom
aro adults with low Iteracy

Providing aducatonal opportuntias for adults weh high aducatmnat favels 12 anharca trair tarry
{such as through Great Books discussion groups o Hatonat [ssues Foum study ¢ ey

Return to:
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600 North Park Street
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LIBRARIES AND LITERACY EDUCATION

SCHOOL DISTRICT QUESTIONNAIRE

DEFINITIGN_OF LITERACY EDUCATION

Literacy educat on provides learning opportunities for adults sixteen and over who are not
enrolled in secondary school  The opportunities include the range trom imitvat acquisition of
basic reading ability through the threshold of functional iteracy i home, work, and community

The following activities are examples of tbrary involvement in Wteracy ed ‘zation
Contnbuting to public understanding of the nature of illteracy arc ways 10 Increase adult heracy

Prepanng and drsseminating print and alectronic materials 1o help low hterate adulls to increase
therr communication proficiencies

Helpng to plan and conduct aducational activities for adults seaxing 1o reach athrasnold of
tunct:ional hteracy, for example recrutment and training of volunteers

Including, within adult education activihies ralated to any contant area or e role a Wterary

education componant that includes celibaratd atienton 10 raising Ideracy 10 lavels that ali~w po ~py'e
to function in society and 1o enhance ther hives

The following actvities are nat examples of iibrary involvement in teracy educaton

Ctfenng social work of counseling services 1o assist lass agvantaged low !terate aduits 10 cope
with parsonal and social problems

Providing adult vocaticnal education for people at low levals of proficiency Ind amployment

Providing course-related remedial education for sluceats enrolled at the commumity collage or
university tevef

Undifferentrated provisicn of ibrary sarvw;es for the general public, some small portion of whom
are adults with low Iteracy

Providing educational opportundies for adults wih high educational lavais to enhance their Iteracy
{such as through Great Books discussion groups or National Issues Forum study crclas)

Return to:

LIBRARIES AND LITERACY EDUCATION
School of Library and Information Studies
University of Wisconsin-—Madison

600 North Park Street

Madison, Wisconsin 53706 OMB Mo 1850-0595 Exp 7/31/87
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LIBRARIES AND LITERACY EDUCATION

STATE LIBRARY AGENCY QUESTIONNAIRE \

DEFINITION OF LITERACY EDUCATION

Ltetacy education provides learning epportunities for adults sixteen and Over who aro not
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The follows Y achvities are n~t examples of hbrary myolvement in Wlesacy educat on

Ctlnr g sov il g vk of foun Alng antvear 10 AT lar s Aty et agend Iow Btata it Py copa
with patsanal 1ng 7ot prob'oms
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po p Py
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universtty lovol
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Return to:

LIBRARIES AND LITERACY EDUCATION
Schoo! of Library and Information Studies
University of Wisconsin—Madison

600 North Park Street

Madison, Wisconsin 32706 OMB tyo 18507235 Exp 73187
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8 Award state tunds drectly 1o 10cal Idrary 4eracy programs?

Dmno D’:) YES
v

It YES please Gve £SWMated amoun in iscal year 1986

H

9 Award sta'e tuncs ¢ rect'y 10 10Cat non | bra~v agencies tor ieracy programs?

D -/ NO Dr.vvss

]
A

1 YES, ¢ ease Gve eSLmatac amount i 15Ca) year 1986

K
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UNIVERSITY OF WISCONSIN—MADISON




bt
[
-4
A
)
X
=}
Z
i
g

LIBRARIES AND LITERACY EDUCATION
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Aruitoxt provided by Eic:

LIBRAPIES AND LITERACY EDUCATION
STATE LIBRARY AGENCY
QUESTIONNAIRE, p 3

Note ACULS S.teen years ana Cver who are not enrored
SeCordary SCNOO! Constis'e the dudence 13t s serv Je

10 How «TpOMant do you thrk your agency s eions are » ieraly acivives
1 relabon 10 your other agency atvies?

{PLEASE CIACLE ONE NUMBER |
noT veRY

11 Using the office 1o whom your 3Gency reports as your rame of reference how would the
2.8 COCISION-MAKers N that of1cs raie the ;MpoNance of Karady actvles n regton

10 yYOUr 3QENTY's Other acttres?

(PLEASE CIRCLE ONE NUMBER )

NOT VERY
womm‘23455789‘°wonrm

12 Please rate the following statements 00 @ 16n-poat SCile by caching the appropnate number
[PLEASE CIRCLE ONLY ONE NUMBER |

STRONGLY STRAONGLY
AGREE DISAGREE
2 Uteracy programs are an 1+ 2 3 4 5 6 7 8 + 10
essecnal service of ranes.
b Anumponant tuncton of Lbranes 1 2 3 4 5 6 7 8 9 10
S 10 provide Meracy ionng.
¢ Lbranes should designate a poston of 1 2 2 4 5 6 71 8 9 10
they buagets lor iReracy actvhes.
o Lorary resources are better used for 1 2 3 4 5 6 7 8 9 10
services other than Weracy
e Sponsonng Keracy Programs n 1+ 2 3 4 5 6 7 8 9 10

1baanes heios fil the QIps between senvces
provded by 1eracy 3gences

1 A pnmary ecucational purpose of koranes {1 2 3 4 5 6 7 8 9 10

10 SIHTULATE re 0TS 10 re3C NOK 18ach
non.reacers 1o read

213
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LIBRARIES AND LITERACY EDUCATION
QUESTIONNAIRE, p 4 I

Note Aduks SiXteen yedrs 319G Over an0 are NGl anad o¢ ~
SECOKIArY SChOCH CTNSTIUTE *Re 2.2 eNCH 101 1S servke

12 sorawed) Prease rale tre 1olicwing s aterenis N a ten pomt s¢ale by Crlhrg (e 3Zorcorale numder
[PLEASE C:RCLE OKLY CNE MUMBER |

STRONGLY STROMGLY
AGREE DISAGREE
G 1S NCiclear how sdranes €2 become 1 2 3 4 5 6 7 8 9 10
volved N Keracy
n The wvoivement of thranes i Keray t 2 3 4 5 6 7 8 9 10
etiomts i3 3N UNNECESSATY CUDMC3oN of senices
1 L&ranes should become invoived N Keracy 1 2 3 4 5 6 7 8 9 10
programs ofly wah fungs § 1OM auisde sources
)} Apnmary educational purpose of tdranes 1 2 3 4 5 6 7 8 9 10
S 10 COMDa iMeracy, I ¢ , 10 ass:st
non-reacng aduls lkeammg to read
k The pamary pumpose of Boranes N 1 2 3 4 5 6 7 8 9 10

Qeracy POGrAMS 10 provios maery's

1 Libranes should desgnate stat
100 E7aCY £rOge

m L4asacy sarvices in horanes supplement 1 2 3 4 5 6 7 8 9 10
the sences provided by Heracy agenoes
¥ oon

13 Please rate the 1Ciowing Statements On a ten POt scale By C¥CiNg the a00ropNate number
{PLEASE C’'RCLE CNLY CHE NUMBER]

STAONGLY STAONGLY
AGREE DISAGREE
2 A premary tunchion of state lorary agences s 1 2 3 4 5 6 7 8 9 10
*0 crovide tuncng 10 NI SUPPOTS loca: tbrary
2 The state 1Drary agency shoud Srovice T 2 3 4 5 6 7T 8 9 10
concutan senvces and 1ecm ey’ 38 S1aCe 0
OCR Lbranes on KefaCy sences
2 B, cing alteraty collecton 3 "he S13'2 dav T 2 3 4 5 6 7 8 9 10
4 3N LNTECOsSary CLONCA'EN OF Aeres, maet1s
3va1abie eSewnere w R Sz e
4 TRe g'ate DAY 3jENCY SNCL 2 oo e d T 2 3 4 5 6 T 8 9 10
L1318 Rvel C03i0on
2 An TOOMA3NtrC 2 1ar stale  brary ajent es T 2 3 4 5 B 7 8 9 10
3 "D OLEHCIZR 172rACY SenCces YThe e s
g4
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Aruitoxt provided by Eic:

LIBRARIES AND LITERACY EDUCATION
STATE LIBRARY AGENCY
QUESTIONNAIRE, p 5

PLEASE RESPOND IN TERMS OF YOUR AGENCY'S DIRECT SERVICES,

NCT IN TERMS OF OTHER LIBRARIES IN THE STATE USING STATE FUNDS

LECTH I3 M

Dces your agency/state ibrary

11 Provite 11eraly P matenals?
[ v

O
0]
(d

Note ACURS Sixteen years ana Over whd are ro en‘ov'ec ~

SeCancary SCOC! corstiuie the auc ence 1ories senvde

D (2) YES++ PLEASE CHECK ALL THAT APPLY

FCACTFLE v,

for adult new readersiearners

[T

for Engian as a second
language (ESL) reaC 3

Sor use by Weracy tutors
of netrucion

l

recoras vdeotapes)?

1S Provde Heracy 3udovisual matendls (lor Lo

D (1) NO ‘

ad
ad
g

D (2) YES-+ PLEASE CHECK ALL THAT APPLY

1or 20Ut new resdertiearners
for English 33 a second
anguage (ESL) reacen

Sor use by Veracy WS
OF sstructors

16 Provee s and
(e main reacng ans witng)?

mEe

oog-

teach ng Basic Shilis

D .2) YESe+ PLEASE CHECK ALL THAT APPLY
{

OF aguit row readers l8arnes

"o €ng.sn 33 2 secona
anquage (ESLI eacers

101 use O 1873CY tutors
Or N8l .Cors

LIBRARIES AND LITERACY EDUCATION
STATE LIBRARY AGENCY
CUESTIONNAIRE p 6

Note Adults srxteen years and over who are not enroted in
SECONTAlY SCROCI COPSUILIE ™2 5L ence 101 1M1 serve

PLEASE RESPOND IN TERMS OF YOUR AGE'ICY S DIRECT SERVICES,
1OT N TERMS CF OTHER LIBRARIES IN THE STATE USING STATE FUNDS

Dces your 'gerncysstate hbrary |

17 Develod basic skills mrocomputer software?

D 2INO
D 12} NO

D (11 NO

18 Compde pnnt ang Do of Meracy
fof acut new reacersAeamers or 1or use by ttors o nstruclors?

D () NO D (2) YES

1S Wnte Reracy pant matenals for Al new readersieamers?

D (1) NO D (2) YES

20 Progduce and C3tnbute Keracy pont matenals 10r adult new readersheamars?

D (1) NO D (2) YES

21 Procuce and ¢.stndute auciomsual matenals 1or acull new raaders/ieamers?

D 11y NO D (2) YES

22 Provide a research codection on the 1opiC of adul 1eracy?
D . NO D 2y YES
certly 1I7eracy coMechions in the state nOt Droviced By your agency Iorary?

D (11 NO D 2y YES

—- Pyt CemMcTs alion £ echons of lleraly ma‘er ais?

l i . no D _) YES

= lor acun rew readersiearners

D .2) YES
D (2) YES

D (2) YES

from the Wbrary

« for Eng'ish as 2 second
anguage (ESL) reacers

= for use by »ismacy tors
of INSIUCIONS

I
w
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LIBRARIES AND LITERACY EDUCATION

LBRARIES AND LITERACY ECUCAT 2N
TATE LIBRARY AGENCY

QUESTICHNA'RE p 7

MeGle ACU (5 SKIE2N YR3TS 1T Cver wNO 32 A2 2702
32CoNcary $hooi Lars L @ tme guaene T T een

PLEASE SESPOND M TEFMS OF YOUR aCENCYS DRECT SERVICES

NOT IN TERMS OF CTHER LIBRARIES W THE STATE USPIG STATE FUNDS

INSTRUCTION
Oces your agency. state tbrary

26 Transeracy h'ers?

D . NO D,; YES

26 Pancpate O VANNG SOSSKONS tor nen &A%Y 10187
O o

2" Paiopate in $tatt Cevelopment prog-ams 1or acx: Dasc ecucaton instruciors?
O Qo
28 Recut tutors 107 a lbrary-based 11eracy insirucional grogram?
D 1. NO i l 121 YES
3 dece *tutcrs 10r olher ie-acy provisers?
El . no D . YES
S A SCu" STUCENtS 101 3 Erv-Dased (8raly instrucena: program?
O - O

AeCUA aoy” SUCeNs ‘of other H2racy provesers”

E] . NO D o) YES

32 Evawate OroGress of acult studems”?
O v Owre

13 Over 5124 Z2ve.ODMENCOMIUING e0uta 0N orponuTies on nteracy
or «Dranans 370 trustees winhn e cast wo vears *

D . NO D 2, YES

LISRAPIES AND LITERACY EDUCAT'ON
STATE LISRARY AGENCY
CUESTICNNAIRE, p 8

Note AJuMs suceen years ars “yer a0 are rcoenig &g
secondarny sehool consiiy ¢ "¢ 2. erce fortn s ser. ce

PLEASE AESPOND 184 TERMS OF YOUR AGENCY S LIRECT SERVICES,
~OT % TERMS OF OTHER LISRARIES N TrE STETE USING STATE FUNDS

SERVICES

Does your agency/staie hbrary

34

3

I3

[
&

<

3

38

3

@

49

4

1
~

&

4

@

+ave $Pace that s fregu arty Lsed 1or 1erady tutonng Of classes
o 10r RSl T urer) OATS”

D 1, NO D (2: YES

Deveind and cistabute pub.C?y about providers of (eracy sevices
(e G, PTOCUCHioN of Drochures rewsielters of AUCOVISUa) matenais:”

D (1yNO D (2) YES

Pubiicize the pretiem of wideracy (¢ g, publc heanngs wiormationat
poqrams orary G:Splays news coverage)?

D (1) NO D (1; YES

Mantan i v 200Ut 11€13Cy providers i the state?

D ) NO D (2) YES

Provice the pamary comact o pubicized telephone number 101 wiomMation
00 Keracy and retemd ot cherzs?

D (1) NO D (2; YES

Reter requests about 14eracy sennces 1o the 3ppropndte iteracy provser?

D (1) NO D () YES

Folow-uD ON referrals maae (0 niber ieracy provers?
D 1 NO D 2y YES

Paricoate as 3 member of a Heracy coamion?

D 11 NO D 2y YES

Coord rate the 16131 1Meracy ef01 in the state?

[:] (.1 NO [:] - YES

Cons,t wih otrer 3gencies an leracy ssues any servces?

D ..NO D _ YES

Provige advice I0G JICANCE 2N the use ©f '12raCy MAter 35 ans cervices”

D . HO D‘YES

¥

223
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LIBRARIES AND LITERACY EDUCATION
STATE ~IBRARY AGENCY
CUESTIONNAIRE. p 9

Hote ACults sixteen years and over who are not enroded n
seconcary school constaute the aucience for ths servee

FORCSFLE W32
45 I you are not Currently smviived in ideraCy how ikely 1s £ that your 3gency wul become N
vOlved N iteracy actmues dunng the next year? — ’
O ) motukely :
2 i 3

ssile —_
O @ e ra
[ 3 veryikely N
— 3
It possie of very ikely what acoounts tor this? N
— i)
PR $1
¥ DOSSIO Of very tiety, how mght you proceed? 12
— i)
—_—14
_15
[J o WA Agency s ivolved sn Meracy 6
o
e 18
—19
1
— 21
46 it you are curentty xwolved n iteracy how Exety S £ that your aQency wil increass 2
s mvoivement n Keracy actvities? e 23
O @) mtikey .
— 25
[ @ posswte %
[ 3 veryixely —_—7
— 28
1f possibie or very tkely what accounts for this? 2
Il possible or very tkely how might you proceed? _ if

e

2
7 1 NA Agency is nof currenty ivolvea in iteracy - -

LIBRARIES AND LITERACY EDUCATION
STATE LIBRARY AGENCY
QUESTIONNAIRE, p 10

tiote ACUMS SIXISen vedrs and Cver who are Not erig e
SEVONKIZTY SChOCI CONSE Ule 12 2,3 enre 1or 1his senice

NOTE  The folowing entlying , orm=a'on wi be used Gy 1 €239 6f "eed 10 Contact *he xawy 1=

fuTmer AfOINoN R will NGt De uSes in I8 1400 O tetu'S
06 GRSIOY 83 WNEN Gald CONECION 13 COMmpeted

Name of person tiling out this form

Recorts of <ertlyng intore 2on wi

Titte

Agency

Agdtess

zweee [

Telephone (1n case we Need 10 call for clanhicaton)  (

e

J
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APPENDIX D

SITE VISIT INTERVIEW SCHEDULE

LIBRARIES AND LITERACY EDUCATION

DATE:

INTERVIEWER: ___Jane Robbins-Carter
__ Debra Wilcox Johnson

PERSON INTERVIEWED:

INTERVIEWEE'S RELATIONSHIP TO LIBRARY LITERACY PROGRAM:

PLACT:

City, State Agency
I am going to ask you a variety of questions about what you
have observed; what you think; and how you feel about your
involvement in the library literacy program here. These questions will be asked in
terms of both the historical development of the program and how "t presently
works. I will be asking questions:

1) about your community in general;

2) about your group's relationship to the library's literacy
effort; [non-library agency]

or

about the library's relationship to other literacy efforts
in the community;

3) about library invilvement in the literacy effort;

4) about the people and cvents associated with the library

literacy program; as well as

270




LIBRARIES AND LITERACY EDUCATION

5) changes brought about by the library literacy efforts;

and

6) what has resulted from these changes.
To briefly repeat, I am interested in your observations, your
thoughts, and your feelings; all three are equally important to
my understanding of the library literacy program.

NOTES: DK = Don't know
NA = No answer
NOT = Not asked

UNIVERSITY OF WISCONSIN—MADISON 2
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LIBRARIES AND LITERACY EDUCATION APPENDIX D, page 3

I. EXTERNAL CONTEXT
A. THE COMMUNITY
Tell me, in relation to the need for literacy programming, about
your service community. What are your observations about this
community?
PROBES: Commitment to education in community; Title I reading
teachers; existence of heiping agencies; crisis in past—

economic decline, etc. that may have happened when the program

began.
1. NOW
Observations:

hat are r thoughts/feelings:

UNIVERSITY OF WISCONSIN—MADISON

273




LIBRARIES AND LITERACY EDUCATION

II. INTERNAL CONTEXT
A. LIBRARY/LIBRARY AGENCY
Now, focusing on the variety of roles a library can play, such as
outreach services, booktalks, or adult programming, what role(s)
preceded the library's [library agency’s] literacy involvement?
‘What was there about the library [library agency] that aided in
the decision to serve traditional r.r:-users, such as non-readers?
PROBES: Previous special outreach programming; cooperative
efforts with agencies; volunteers--degree to which the library is
flexible in role definition. Are these still features of the
library's services?

APPENDIX D, page 4

1. HISTORICAL DEVELOPMENT
Observations:

UNIVERSITY OF WiSCONSIN—MADISON
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II. INTERNAL CONTEXT
B. RELATIONSHIP TO OTHER LITERACY PROVIDERS
[Library] How do the library's [library agency's] efforts reiate
to other literacy efforts in the community [state]?
[Non-library organization] How do your literacy efforts relate
to the library's [library agency's] literacy efforts?
PROBES: Historically? Changes?
1L NOW

APPENDIX D, page 5

Observations:

What are your thoughts/feelings:
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LIBRARIES AND LITERACY EDUCATION APPENDIX D, page 6

ITI. ADOPTION DECISION
A. PEOPLE/EVENTS

[Library] When the decision was made by the library [library

agency] to participate in literacy efforts, what did you observe

about the people and events involved?

[Non-library organization} When the decision was made by your

organization to participate in the library literacy program, what

did you observe about the people and events involved?

PROBES: Community leaders, new staff members, particular

individual; acceptance by library administration, staff, board;

represent institution or own interests? Newspaper reports?

Attendance at informational or planning meeting? Crisis in the

community? New funding available? Documents? Any changes now

in the people or events that lead to your involvement?

1. HISTORICAL DEVELOPMENT =
PEOPLE

EVENTS

I
I
|
|
I
I
I
I
|
I
I
I
l
I
I
6

O
: ITY OF —]
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PEQOPLE
What are your thoughts:

UNIVERSITY OF WISCONSIN—MADISON
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EVENTS
What are your thoughts:
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APPENDIX D, page 8

IV. OUTCOMES/CHANGES
A. DEGREE OF INSTITUTIONALIZATION
To what degree has the literacy program become a
basic/central/integral part of the library's {library agency's]

gervices?

PROBES: Part of library's long-range plan; changes in policies
or procedures; increased knowledge of staff or awareness; part of

library's operating budget?

1, AT FIRST 2. NOW
Observations: | Observations:
|
|
|
|
|
|
|
|
|
!
What are your thoughts: What are your thoughts:

UNIVERSITY OF WISCONSIN—MADISON
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LIBRARIES AND LITERACY EDUCATION APPENDIX D, page 9

IV. OUTCOMES/CHANGES

B. GAINS AND LOSSES—PF DPLE/INSTITUTIONS/COMMUNITY
“To what degree have the library literacy efforts brought about
advantages or disadvantages for the people involved (adult new
learners and staff/volunteers) or institutions involved?

PROBES: Within the library? Within the community? Within the
organization? Changes in user perceptions and practice? Other

new programs? Public awareness? Evaluation efforts and results?

Unanticipated results?
1. NOW
GAINS I LOSSES
Observations: | Observations:
I
I
|
I
I
I
I
I
I
r r though | What are your thoughts:
I
I
I
I
I
I
I
I
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LIBRARIES AND LITERACY EDUCATION APPENDIX D, page 10

VI. OTHER

Do you have other observations, thoughts, or feelings you would
like to share with me regarding the library's literacy program?
What do you see for the future?

1. NOW 2, FUTURE
Observations: | Observations:
|
|
|
|
|
|
|
|
|
|
|
|
|
|
What are your thoughts: | What are your thoughts:
|
|
|

10
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