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ABSTRACT
» This guide describes the New York State assessment
process as a framework for other districts aiming to develop an
-effective approach to performance assessment. In 1984-85 the New York
State Board of Regents initiated the Comprehensive Assessment Report
(CAR) as a process of reporting and using education results
throughout the state. The conceptual approach of the guide conceives
of standardized test data as a limited first step in assessing school
effectiveness. In going beyond test data, one must look for
convergence of test data and other indicators of school performance
and one must separate the data into component parts to gain
information about subgroups of students and schools. Although
technical statistical cohsiderapions are not emphasized in this
guide, it is essential that comparisons between schools, districts,
or groups take into account demographic and other salient
characteristics of the groups beinyg examined. The introduction
establishes the framework for this guide. The second chapter
describes the CAR, its purposes and processes, and the data it

p includes. Chapter 3 discusses the limitations of the data and
possible misuses. Chapter 4 generalizes from the New York exXperience
to indicate how a district can prepare and present a comprehensive
assessment report. AppendiX 1 contains a model assessment report, and
Appendix 2 focuses on basic measurement concepts. Appendix 3 presents
a directory of school improvement resources, and AppendiX 4 includes
a 107-item bibliography of research on school effectiveness. rive
data tables and 12 graphs are included. (SLD)
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Chapter 1
INTRODUCTION

As part of the nationwide emphasis on school improvement,
schools and districts throughout the country are being asked to
assess student achievement, to present data for public review,
and to initiate district plannlng procedures to enhance school
effectiveness.

In many instances, this attention to formal assessment has
been a direct response to mandates emanating from state education
agencies or state leglslatures. Confronted with wzdespread
concern about a decline in education standards and growing
demands for accountability, numerous states throughout the
country have initiated reforms that require and support public
dis¢losure of student achievement data.

Presenting school/student achievement data is obviously not
without risk even in the most politically stable school
districts. The possibility that users will misinterpret the data
are considerable, as are the possibilities that the data will
correctly suggest problems that are politically costly to
acknowledge and resolve.

Advocates say, however, that states and districts that open
themselves to such scrutiny are taking a critical step toward
unifying and consolldating community support for their schools
and their school improvement efforts and strengthenlng the
partnership essential for progress.

Expressing that hope, in 1984-85 the New York State Board of
Regents init.iated the Comprehensive Assessment Report (CAR). The
CAR, which is part of the Regents Action Plan to Improve
Elementary and Secondary Education in New York State, provides a
process for reporting and using education results throughout the
state.
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Purpose of the Guide

This guide will describe in considerable detail the scope
and limitations of the New York State assessment process and
steps that can be taken to amplify CAR data and make them more
useful for school improvement purposes. Our intention is both to

‘create a practical guide of immediate value to schools and

districts in New York State and to use the New York State
experience to frame and highlight issues that could usefully be
considered by districts outside the state aiming to develop an
effective approach to performance assessment.

We have prepared the text with the needs of district-level
administrators in mind. However, building administrators,
teachers, school improvement team members, and parents may also
benefit from the discussion. The presentation is largely
nontechnical and the approach stresses questions that one should
ask when examining performance data.

oncepcua ew

Most guidebooks begin by providing a map of the territory
the authors consider key to the phenomena they are discussing.
Before launching into the substance of this guide, we would
similarly like to. provide a general framework to heip readers
understand why we suggest the things we do.

We see analysis of standardized test data as a limited first
step in assessing school effectiveness - as an important but not
sufficient indicator for determining whether schools are working
effectively with students. To make effective use of
standardized test data one must go beyond them. One must look
for convergence between test data and other indicators ¢f school
performance, such as teachers' subjective reports of how students
are doing. One must also carefully "disaggregate the data'" or
separate them into their component parts so that they provide
infcrmation about subgroups of students and schools. When data

are looked at only in summary form one often misses important

differences that may exist by race, gender, students' poverty
status, etc.

You will note when reading this guide that we very
cautiously mention statistical procedures that districts can
perform to determine whether obtained differences in student
performance are significant mathematically, that is, unlikely to
have occurred by chance. We don't stress these technical
statistical considerations, however, for two reasons: first
because a preoccupation ‘with determining statistical significance
may inhibit districts from a common serise examination of the
data; second because when districts find similar trends suggested
by several standardized tests and other indicators across time,

2




this information will probably provide a meaningful basis for
action.

What we do emphasize is that when schools, districts, and
student groups are compared, those comparisons must take account
of the demographic and other salient characteristics of the
groups being examined. Without this check, it would be very
difficult to identify schools with a high percentage of '
academically -able students that are failing to maximize those
children's potential. Similarly it would be difficult to
identify schools with a high proportion of academically
disadvantaged students that are making great progress with their
youngsters.

Organization of e Guide

The guide is divided into four chapters. The first is this
Introduction, which establishes the framework for the report.
The second chapter describes the New York State Comprehensive
Assessment Report (CAR), its purpose and processes, and the data
included in the CAR. Chapter Three discusses the limitations of
the data and possible misuses. Chapter Four generalizes from the
New York State experience and details how a district might
prepare and present a comprehensive assessment report. Such
issues as data verification, supplementation, interpretation, and
illustration are addressed in that chapter.

Appended to the guide are sections that present useful
information and resources to support the comprehensive assessment
and school improvement process. Appendix 1 contains a model
assessment report. Appendix 2 focuses on understanding normative
test data. Appendix 3 presents a directory of school improvement
resources, including books, manuals, and organizational
resources. And Appendix 4 is a bibliography of school
effectiveness research.
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Chapter 2
THE NEW YORK STATE COMPREHENSIVE ASSESSMENT REPORT (CAR)

Purpogse of the CAR

The Comprehensive Assessment Report (CAR) is an essential
part of the Regents Action Plan to Improve Elementary and
Secondary Education in New York State.

The New York State Board of Regents expressed the hope that
this opportunity for public review and discussion of student
achievement would serve two ends:

® increase community involvement in education and
® assist district staff in planning for school improvement.

As stated in the Regents Action Plan:

Public review and debate about student achievement has
proven to be one of the most effective ways to develop the
concern of parsnts and the public and to bring about action.
From experience gained from the Department's Rescurce
Alhxztﬂzlplmu(RAPh,cnecm“ﬂu;man:etﬂaﬂdvevaws for
drawing attention and involvement of commmities and boards
of education is to display tremd information on pupil
~progress. The information is itself a powerful

motivation to take action.

e CAR "ocess

Each year the New York State Education Department (SED)
administers a number of standardized testing programs and obtains
demographic. and other data from each of its schools. These data
are entered into the Basic Education Data System (BEDS). The CAR
integrates much of this information. The data are aggregated at
the school and district levels for three successive school years.
Achievement, demographic, and other data are presented in a
report to local districts. The districts are then required to
review the information and report it to their Boards of Education
and members of the education community.

In addition to serving as a mechanism for initiating school
improvement planning at the local district level, the CAR data
are used by the state to identify schools ‘most in need of
assistance." Schools scoring in the bottom 10 percent of the
distribution on one or another of the CAR criteria are identified
for special attention. Such schools are required to develop a
comprehensive school improvement plan (CSIP). The format of the

.
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plan is prescribed by the Commissioner. The plans themselves are

developed by the schools with the assistance of State Education
Department ataff assigned to the particular school. Following
completion, each plar must be approved by the local Board of
Education and submitted to the State Education Department no
later than April 30, with implementation to begin the following
September. )

Data Included in the CAR

The Comprehensive Assessment Report developed by the State
Education Department provides three-year trend data that includes
the following information:

® neasures of student achievement:
e .demographic informat’on; ond
® school characteris™ cs.

The components of each data set will be elaborated fully in this
chapter.

Measures of Student Achievemen

The CAR presents two forms of student achievement data:
standardized tests and high school graduation results.

Standardjized Tests. The New York State Testing Program is
designed to assess student performance on a regular basis
throughout the educational process. One of the primary purposes
of this testing program is to assist schools in identi{ying
students with learning difficulties.

Tha Comprehensive Assessment Report includes results from
the Pupil Evaluation Program (PEP), the Program Evaluation Test
(PET) , the Preliminary Competericy Tests (PCTs), the Regents
Competency Tests (RCTs), and the Regents Examinations.

The PEP tests are administered at the elementary school
level, the PCTs at the middle school level, and the RCTs and
Regents Exams at the secondary level. Tests at the elementary
and middle school level focus on reading, writing, and
mathematics skills. The high school level exams measure academic
achievement as well as basic skills competen .

Pupil Evaluation Program (PEP). Students in grades three and

six take PEP tests ir reading and math. In grade five, writing

skills are assessed. The reading and math tests contain

5
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multiple-choice items thet are revised every three years. The
writing test is a two-pairt essay exam that is graded by local
teachers in accordance with the state's holistic scoring
guidelines. .

The table that follows presents sample district and building
summaries for the New York State Pup/l Evaluation Progran.

¥ |
L J
. |

i |
COMPRENENSIVE ASSESSMENT REPOAT 1;
OCTOBER P87 ‘

NIV YORK STATE PUPIL EVALUATION PROGRAN: DISTRICT AND SUILDING SUMGUALLS
$O00L OISTRICT COOC:

THIS TABLE PROVADES [NFORMATION ABOUT THE PERFORMAMNCE OF TME DISTRICT'S PUPILS ON THE PUPLL EVALUATION PROCRAM T *.TS FOR THE
PAST THREL SOMOL YEARS. SUMMARY DATA ARE PROVIDED FOR THE TOTAL DISTRICT AMD FOR EACH SUILDING THAT MAS GRADES 3 5. AND.OR 6
FOR EACH SOMOOL YEAR. THE TASLE SMOWS THE CMROLLIMNT OF THE GRADE IN WHICH CACH TEST WAS ADMINISTERED. THE MalR OF PUPILS WO
TOOK EACH TEST. AMD THE PERCINT OF TMOSE TESTEO WHO SCORED ABOVE THE STATE REFERENCE POINT (SAP| FOR THE TEST. OATA ARE PROVIOLD
FOR MOMMANOICAPPED PUPILS OMLY.

THI MMBER OF PUPILS TAKING EACH TEST SHOULD SL APPROXIMATELY EQUAL TD THE GRADE EMROLLMENT  THE “PZRCINT TESTCO ASOVE SRP-
INDICATES THE PERCENT OF PUPILS MAKING NOMMAL PROGRLSS IN OEVELOPING THI GASIC SXILLS OF READING COMPRENENSION. MATHEMATICS .
AMO WRITING, PUPILS SCORING OELOV THE SRP MUST ST PACYIOED WITH ACMEDIAL INSTAUCTION.

veacanae 3384-08 cnncnceee sscosscee (1988-88 cececccece 00000 one 133887 cevcscooe
PEACENT PERCENT PERCENT
MMBER  TESTED NpRtR  TESTED NUMEER  TESTEOD
GRADE  NANEL OF TEST ENROLL., TESTED ABOVE SAP INROLL., TESTED ABOVE SR gNmOLL,  festeo AS0vL see
T0TAL DISTRICY .
3 READING s . a7s 1% (11 642 0% 843 840 8%
MATH ([ 3] .74 9" 643 (31} " (L} 840 ”
s VRITING 718 708 80 €70 L1 ] [ 1] [+1] a29 L 1]
[ ] REAOING 720 713 90 710 707 (] ] ass 684 11
MATH 720 718 9" 710 708 3 (1] (]3] 98
SCHOOL
3 READING 74 74 0% 72 72 ", (1] ss 91%
HATH T4 (1] " 72 L1 ] 100 (] (L[] 100
S VRITING 76 78 (1] 46 48 82 (1] [1] 100
] READING 78 74 (1} Tt i 77 ] (L] 9
MATH 73 73 3 n T4 1] ] [.14] "
SCHO0L
3 READING L1 3] 4% 50 50 (133 [ 4] [[] 78% :
MATH 3] [ 1] " S0 30 9" [ ] 7 100
S WRITING 71 73 3 70 70 *" 54 4 "
[ ] READING 70 70 90 s (1] 9" [ 1] (13 82
WATH 70 (1] o4 [} | ] 9 (1] a3 . ~

As the table indicates, for each grade and test the CAR presents
the following information from the PEP tests:

e Enrollment: The number of non-handicapped students in
the specified grade at the time of the test.

® Number Tested: The number of students who actually took
the test. Absences as well as exemptions due to limited

oo




English proficiency accocunt for the difference between
"enrollment" and "number tested."

e Percent Tested Above SRP: The percent of students
making normal progress in developing the basic skills.
The State Reference Point (SRP) is the state's criterion
of satisfactory performance. The SRP is based on the
SED's calculation of test score averages across the state
during the first year the exam is administered. A score
below the SRP is an indication that a student requires
'special help or remediation in the skill area. Students
scoring Below the SRP must be provided with remediation.

Procram Fvaluation Tests (PETs). The PET in social studies
is administered annually to pupils in grade 6 beginning in the
1986-1987 school year. The test is designed to measure the
effectiveness of the elementary school social studies programs of
public and ‘nonpublic. schools within the state. The test yields
data that can be used in the planning, management, and evaluation
of programs .at both state and local levels. The test contains
three components, two of which are required and are reported on
the CAR: The two required components are tha objective test,
consisting of fifty questions, and the writing sample, 1nvolv1ng
one essay. The third component, the participation groject, is
optional. The participation project offers schools an
opvortunity o assess how well pupils apply content, concept, and
skill learning in a group problem solving situation.

The CAR contains data for the PET for the total district as
well as for each school that administered the test. Data are
presented for nonhandicapped pupils only. Three columns of data
are provided. The first column indicates the number of
nonhandicapped pupils tested. The second column indicates the
mean score for the pupils tested. The third column indicates the
percentile rank associated with the mean score. The percentile
ranks are based on a frequency distribution of mean scores for
all public and nonpublic schools in New York State administering
the grade 6 social studies test. Thus, when percentile ranks are
reported for a public school district, the data represent the
percentile ranks of the "average school" in that district.

inary Competency Tests . These tests, given to
students in either grade 8 or 9, are also designed to assess
basic .skills in reading, mathematics, and writinjg. Like the PEP
tests, their primary purpose is the identification of pupils who
need special help if they are to develop a basic level of
competenca in these critical skill areas.

PCT results are presented in the CAR in the manner described
for the PEP, however the PCT results include the Percent of
Enrollment Above SRP, rather than the Percent . .sted Above SRP.
This statistic shows the percentage of students in the entire

7
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grade who scored above the state reference point. This percent
includes those pupils whe scored above the SRP on the Preliminary

vCompetency Test as well as those who were exempted from the

testing program because their competency had been established on
otner‘tcst;.

‘ Tests (RCTs). In order to receive a
local high school diploma, pupils must demonstrate competency in
reading, writing and mathematics. The Regents Competency Tests
(RCTs) provide one means for demonstrating the required level of
proficiency. The first Regents Competency Test in mathematics
was administered in June of 1979 and the first Regents Competency
Tests in reading and writing were administered in January 1980.
These tests establishéd new standards of achievement in basic
8kills for pupils receiving high school diplomas beginning with
the class of 1981. The Regents Action Plan specifies mandates
for competency tests in new- curriculum areas. As of 1991,
students will also be required to demonstrate competence in
occupational education, science, global studies, and American
government.

In most -~ -“ls throughout New York State, the RCTs are
taken only by those pupils who do not take Regents Examinations.
Students who are enrclled in Rega snts level or advanced -courses
will normally choose to demonscrate competency by successful
completidén of the Regents examinations in English and Math.

Like the PEP and PCT programs, the RCTs consist of three
tests in the same basic skills areas: reading, writing, and
mathematics. The RCTs in mathematics are normally taken in the
ninth grade but may be taken any time from grades nine to twelve.
The RCTs in. reading an - writing may be taken only by pupils in
grades eleven or twelv:. Students who fail the RCT may repeat
the test at a later da:e. In the interim, the district is
required to provide appropriate remedial instruction.

Like the tests in the PEP and PCT groups, the RCT reading
and math tests have a multiple-choice format. The writing test
requires students to complete three writing tasks, each of which
is assessed by one of three raters. Those writing tests that
receive passing grades are then forwarded to SED for a second
review and final pass/fail decision.

As with the PEP, PET and PCT reports, the reports for the
Regents Competency Tests also provide information for the entire
district and for individual buildings for each of three years.
The results reported are the total number of students tested
(Number Tested) and the percent of students who passed (Percent
Passed), that is, scored above the state reference point. The
exams are given three times a year, in January, June, and August,
but only January and June scores are reported.

14




atjons. Regents Examinations are achievement
tests based on the courses of study recommended by the State
Education.Department for grades 9-12. Tests are currently
offered in English, mathematics, foreign languages, sclences,
social studies, and business.

Many high schools have rigorous admissions requirements for
Regents courses, and the exams are taken primarily by
college-bound students. The present Regents Examination Program
began in: 1878, and the tests have traditionally been used to
gauge teaching effectiveness and learning success and to
determine eligibility for the special Regents honors diploma.

‘Students may repeat any of the exams if they fail. Each
exam is developed by the SED, working closely with classroom
teachers. Most. Regents Examinations combine multiple choice with
essay questions,. but the tests in chemistry, earth science, and
physics are entirely multiple choice. All Regents Examinations
are. ‘scored by local classroom teachers; random samples from each
discipline are sent to the SED for a second review.

The CAR presents Regents Examination results for each
individual test. As with the other statewide tests, information
is presented for the total district and for individual school
buildings. The report also indicates the number of students
tested (Number Tested) and the percent passing of the total
number tested (Percent Passing of No. Tested). In addition, the
Regents Examination report also includes an additional column -
Percent of Enrollment Tested. This number represents the
relationship between the number of pupils taking the exam and the
average enrollment for that particular grade. For example,
assume that 200 tenth grade students completed the Social Studies
test in June. In June, the total enrollment in that class was
400. Therefore, the Percent of Enrollment Tested would be 50%,
i.e. 200 students out of a total of 400 student were tested at
that time.

. The following table presents an overview of the tests
included in the CAR:

D L T T L 1




Overview of Tests Included in the CAR

Test. Skill Area Grade Level

Pupil Evaluation Program Basic Skills Testing: 3,5, and 6
Reading 3 and 6
Mathematics 3 and 6
Writing 5

Program Evaluation Test Social Studies 6

Preliminary Competency Test Basic Skills Testing 8 or 9
Reading 8 or 9
Writing 8 or 9

Regents Competency Test Basic Skills Testing 9 - 12
Reading .11 or 12
Writing 11 or 12
Mathematics 9 - 12

Regents Examinations All Acadenmic Subjects 9 - 12

and Business

High School Graduation Results. This section of the CAR indicates

‘how many handicapped and non-handicapped students in the twelfth

grade were candidates for graduatlon, and how many of these
students actually completed the requirements entitling them to
receive a high school diploma or certificate. The table that
follows illustrates district and building summaries of high
school graduation results for a sample district.

For each district and each high school within that district,
the CAR lists the following for both handicapped and
non-handicapped pupils for each of the three years: number of
diploma candidates; number of candidates who received a local
high school diploma; number of candidates who received a Regents
diploma in addition to a local nigh school diploma; number of
candidates who did not receive a local diploma; and number of
pupils with handicapping conditions who received an IEP diploma
or certificate.

Diploma candidates. Diploma candidates are pupils who, one
month before graduation, should theoretically be able to complete
all required testing and courses. For 1984-85, this figure
includes only pupils who were diploma candidates on June 1. The
1985~86 figure includes those who were candidates any time during
the year, including the summer.

10
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HIGH SOMOOL GRADUATION RESULTS:

THE TABLE ALSO
THE MAMBER WHD RECEIVED REGENTS OIPLOMAS.

COMPRENENSIVE "ASSESSHENT REPORT
OCTORER 1997

DISTRICTY AND SUILOING SUMMARIES

SCHOOL OISTRICT COOE:

THIS TABLE PROVIDES INFORMATION ABOUT THE OISTRICT'S PUPILS WNO VERE CANDIODATES FOR GRADUATION OURING EACH OF THE PAST THREE
SOH00L. Y POR THE 1584-98 SCMOOL YEAR. SUMMARY: DATA-ARE PROVIOED ONLY FOR THE TING ’EIIOO SETWEEN SEPTEMBER § AND JUNME 30
BATA" Al! NOT INCLLOED FOR-PUPILS WO NET THE REQUIREMENTS FOR OQRADUATION OURING JULY AMD AUQUST.

SO0, - YEARS, , SUBBUYY OATA ARE PROVIDED FOR-THE TINE PERI0D SITVEEN SEPTEMBER 1 AND AUGUST 31,
INCLUDE ALL PUPILS WMD MET THE REQUIREMENTS FOR GRADUATION PRIOR TG AUGUST 3%.
MOT HAVE - AECRIVED THEIR DIPLOMAS UNTIL APTER AUGUST-31.

P 'WY, DATA ARE PROVIDED 70R THE TOTAL DISTRICT AND POR UTACH SUILDING THAT CONTAINED GRADE 12 PUPILS. THE TABLE SHOWS THE
DIPLONA CANDICATUS AS OF JUME 1 FOR THE 199483 SCHOOL YEAR. AND AT ANY TINE SETWEEN SCPTENGER ! ANO
smvs THE MABER OF PUPILS WO RECEZIVED LOCAL MIGH SCMOOL DIPLOMAS ODURING EACM
AND THE NARER WD FAILED TO GRADUATE 6Y THE EMD OF THME SCHOOL YEAR
SIPARATE OATA FOR MXMD NO NONMNDICAPPID PUPILS ARE NOT AVAILABLE POR THE .1984-88 “CHOOL YEAR.

.FINALLY, T TASLE’ m THE: MUMBER OF HIGH SCHOOL INDIVIDUALIZED EQUCATION PROGAAM {1EP) OISLOMAT AND CERTIFICATES AWARDED Tp
PUPILS WITH HANDICAPPING CONDITIONS WO WERE UNASLE TO COMPLETE THME EQUIREMENTS POR A REGULAR LOCAL MIGH SCHMOOL OIPLOMA

FOR THE 1383-86 ANG- 1088-87
THE OATA FOR THE 1085-88 AND
CVEN THOUGH 30ME PUPILS MAY

ONLY

HANOICAPPED PUPILS WHO CANNDT. COMPLETE - THE ‘REQUIRCMENTS FOR A REGULAR DIPLOMA ARE ELIGISLE POR A WIGH SOMOOL IEP OIPLOMA OR A

%
CERTIFICATE.

OATA FOR THME MMBER OF PUPILS RECZIVING IKP DIPLOMAS ARE NOT AVAILASLE FOR THE 1984-8S SOO0L YEAR.

IN THE TYPICAL H1GM SCHOOL. ABOUT 92 PERCENT OF THE CAMDIDATES RECEIVE A MIGH SCHOOL DIPLOMA AND ASOUT 43 PERCENT OF THE

f

.

R

- TOTAL O1STRICY

NO. OF DIPLOMA CANDIOATES
"OURING SCHOOL YEAR

NO. OF CANGIDATES WNO RECZIVED

LOCAL MIGH SQO0L OIPLOMAS

NO. OF. CAMDICATES WO
RECEIVED REGENTS OIPLOMAS

MO, OF CANDIOATES WO, @Y

THE END.OF THE SCHOOL YEAR,

FAILED TO SATISFY-

- LOCAL COURSE REQUIRE-
MENTS ONLY

+ COMPETENCY TESTING
REQUIREMENTS ONLY

« BQTH OF THE ABQVE
= REQUIRENENTS

MNO. OF HANDICAPPED PUPILS
WO RECZIVED IEP DIPLOMAS

MO. -OF HANDICAPPED PUPILS
WO RECEZIVED CERTIFPICATES

NO. OF DIPLOMA CAMDIDATES
OURING SCHOOL YEAR

MO. OF CANDIDATES WD RECEIVED

LOCAL MIQM SCHMOOL DIPLOMAS

7O. OF CANDIOATES WO
RECZIVED REGENTS OIPLOMAS

NG. OF CAMDIOATES WD, @Y
THE END GF TME SCHOOL YEAR,
PAILED TO SATISPY:

- LOCAL COURSE REQUIRY-
NENTS OMLY

- COMPETENCY TESTING
REQUIREMENTS ONLY

- GOTH OF THE ABOVE
REQUIREMENTS

MO. OF HANDICAPPED PUPILS
WHO RECEZIVED IEP DIPLOMAS

MO, OF MAMDICAPPED PUPILS
WAO RECEZIVED CERTIFICATES

essenes 1384-88 sssssssse

NONHAMDT~ HANDI-
S o T
NA .NA 993
NA NA 912
NA NA 389
NA NA 7¢
KA NA H
NA NA 2

NA

8

sessess {984-88 sssssees

NONHAMDI~ HANDI -

CarPto CAPPED TOTAL
NA NA 3468
N& NA s0S8
NA RA 238
NA NA 34
NA NA H
NA NA t

HONMANDI - HANOI-
Carrt0 CAPPED "TOTAL
217 36 953
887 34 24
a8 4
2 2
2 2 4
26 28

seseses 1SB%-88 sesscesne

NONHANDI - HANDI-

CaArPE0 CAPPED TOTAL
497 19 53
a7 18 315

..

178 178

GRADUATES -RECEIVE A.REGENTS OIPLOMA, THE PRIMARY REASOM POR WISSING GRADUATION IS PAILURE TO SATISPY A LOCAL COURSE REQUIREMENT

0s0s0s0 1398-87 cccoccee

NOMMANDI «  HANOI -

CAPPEO CAPPED  TOTAL
8 1s 78
sos 14 922
414 (31}

48 1 50
3 3

sos000e 1988-87 ccocccce

CAPPED
439 3 447
410 7 417
182 182
29 1 30




\ andidates who received a local high school
diploma. The local diploma is: the basic credential signifying
completion of a high school program. The Regents diploma, or
Regents endorsement of the local diploma, is an honor accorded to
those pupils who meet additional examination and course
requirements. The number in this section of the CAR represents
all students who completed requirements for graduation, including
those who received a Regents :(honors) diploma.

er o didate eived a Regents diploma in
agditiog to a ;oca; ‘high school diploma. Normally, the

requirements for a Regents diploma are more stringent than those
for the local high school diploma. Where a student has completed
the additional requirements necessary for the Regents diploma,

this diploma will be awarded in addition to the local high school
diploma.

Number of candidates wlho did not receive a local diploma.
This identifies the number of students who were unable to
complete requirements for the local diploma because they failed
to satisfy: course requirements, competency test requirements,
or ‘both -course requlrements and competency test requirements.

Number of pupils with handicapping conditions who received

n IEP diploma or certificate. Schools are required to develop
an individualized education program (IEP) for each student who is
classified as handicapped. This IEP establishes diploma
requirements. that are tailored to the specific needs and
abiiities of the student. In many cases, the handicap precludes
completion of all of the requirements for either the Regents or
local diploma. For these students, other requirements are
-established and the successful completion entitles them to
receive a diploma or certificate.

Demoqraphic Information

The CAR presents information about the following demographic
characteristics of the student population.

Racial/Ethnic Distributjion and Limited English Proficiency. This
section of the CAR report provides information about the
rzcial/ethnic distribution and limited English proficiency (LEP)
status of pupils in the district and in each school.

e Racial/ethnic distribution data include the number and
percent of pupils belonging to each of four racial/ethnic groups:
American Indian, Alaskan, Asian or Pacific Islanders; Black (non-
Hispanic):; Hispanic; and White (non-Hispanic).
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° yi!ig English Proficiency (LEP) refers to the number
and percent of students in the district or school who are not
fluent in the English language. According to the New York State
Commissioner of Education, students with limited English
proficiency are students who speak a language other than English
and score below the 23rd percentile on an English language
assessment instrument approved by the Commissioner. The CAR
provides racial/ethnic distribution and limited English
proficiency -data for the past three years. These data are
illustrated in the table that follows.

e~
’ cn-uwcsx;:»? 3:::?’::?1 REPORT .
ucuunn_uc OISTRINUTION A0 LINITED ENGLISH PROFICIENCY S‘I’A;US Of PUPILS DOISTRICT ANMD SUILDING WIIS
“SCHDOL OISTAICT CoOt-
et et A Tl i K T DT e it i S o o R o o
SUMBMAY DATA ARE PROVIDCD FOR THE TOTAL OISTAICT AND FOR CACH %QHO0L IN THE OISTRICT  FOR CACH SCHOOL YEAR THE TASLE SMOwS
ROMOIND. (A0 ASTERTSE TROTCATES THAT A BCRCINT 15 LS TR On1os T CHAL/ETINIC PURGHITS MAT X0T 400 To toom out o
see 1384-88 o000 s00 138888 cooe soc 1988-87 oo
NO. Of % of N or % Oof N orF % 0r

RACIAL/ETHNIC ORIGIN AND LEP STATUS PUPILS  EMROLL. PUPILS  ENROLL. PUPILS EMROLL
TOTAL OISTRICT
ANERICAN INOIAN. ALASKAM. ASIAM OR PACIFIC ISLAMDER 139 [ Y 108 ” 128 1y
SLACK (NOT WISPANIC) 229 X 210 ' s 218 t9
HISPANIC 132 28 248 30 328 2
WITE 1NOT HISPANIC) 11350 842 10818 941 10817 840
LINITED ENGLISM PROFICIENCY 138 U 138 L 158 L
soooL
AMERICAM INGIAN. ALASKAM. ASIAN CR PACIFIC ISLANDIR 1" 1% 3 (3] 4 "
SLACK 1NOT HISPANIC) 3 s 10 21 2 4
HISPANIC 28 38 22 47 24 4"
WITE (NOT HISPANIC) 478 8t 7 434 1.3 a3 94 2
LINITED EMGLISW PROFICIENCY ° . 3 ] 4 ]

g
Socioceconomic Indicators. Two sociceconomic indicators are
provided in the report:

o Socioceconomic Indicator (Census) refers to the percentage
of children, aged 5-17, whose families are below the poverty
level as determined by the 1980 Federal Census. This figure is
reported for the total district only and, since it is deterrined
using information obtained in the 1980 Federal Census, the
percentage will remain the same until the completion of the next
census.

e Socioceconomic Indicator (BEDS) shows the percentage of

pupils in each school whn are members of families whose primary
means of support is a public welfare program. The numbers are
based on data submitted to SED by the school over tue past three
years and are presented as a range, e.g., 1-10%, 11-20%, 21-30%,
31-40%.

Pupil Mobility Indicator. The pupil mobility indicator shows the
percent of pupils in the highest grade of each school who were
enrolled in that same school during the previous year. For
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example, in an elementary school with six grades, the pupil
mobility indicator shows the percent of sixth grade students who
were -enrolled in the school in the fifth grade. Information is
provided tor each school building in the distrizt and data are
reported as a range, e.g., 1-10%, 11-20%, 21-30%, 31-40%.

\ School Characteristicsg

In this category, the CAR incorporates the following
descriptive information: enrollment, attendarce, and dropout
rates; average class size; and pupil/support staff ratio.

Enrollment, Attendance, and Dropout Rates. The CAR contains
information on enrollment and attendance by grade and dropout
rates for grades 9-12 for the total district and for each school,
for the past three years.

e Enrollment rates are based on fall reports and may differ
from enrollment numbers reported for the PEPs and PCTs, which are
given later in the school year.

e Attendance rates present the total number of days that
pupils actually attended school as a percentage of the total
number of days that school was in session. Since annual
-attendance cannot be calculated until the end of the school
year, figures are not included for he current school year.

e Dropbout rates are reported for the total district and for
each school that contains any of grades 9-12. The report shows
the number of studcnts .in grades 9-12 who left school and their
percentage of the total enrollment in those grades. It is an
annual dropout rate. The term "dropout," which is defined
differently in other states and localities, when used by the New
York State Education Department refers to any student who leaves
school prior to graduation for any reason other than death and
does not enter another school, alternative high school,
equivalency program, or other diploma program. The number of
students in the district who leave school but enter an
alternative high school equivalency or cther diploma program is
also shown in the CAR report. This' number is represented as a
percentage of the total 9-12 enrollment.

Average Class Size. Average clans size data are presented
for elementary grades at the kindergarten and at the common
branches (1-6) levels. For the middle school grades (7 and 8),
average class sizes are provided for grade 8 classes in English,
mathematics, science, and social studies. At the high school
level, average class size information is presented for grade 10
classes in English, mathematics, science, and social studies.
These grades and classes were selected to be representative of
those with the largest typical enrollments.
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atio. The pupil/support staff ratio
refers to the number of support staff personnel available to
provide services to. students in the total district. The ratio
expresses this relationship by showing the: number of students to
be served by each rember of the support staff. This number is
obtained by dividing the total district enrollment in grades K-12
by the total number of full-t