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Scholastic Journalism Enrollment Changes and Attendance
at University Programs far High School Students

Jften lost sight of amid a profusion of competing media research issues
is the considerable concern surrounding scholas*ic journalism. Almost from
its beginning, scholastic journalism, in a number of schoois, has fought an
up-hill battle against the stereotype of academic orphan relegaten tos hw
priority position in the curriculum, the perception of administration and
fiscal allocation. Also, almost from inceptiﬁn, strong scholastic journalism
prigrams have countered this image.

Over the years there hag been httlp progress toward resnlving this
contlict, despite the proliferation of jourhalism courses i public schonls
and the encouragement of g variety of university programs directed foward
the suppart of scholastic journalism. Many universities have developed
programs designed to enhance journalistic s sctivities in secondary schoals
One-day and week-1ong workshops for students and advisers, puldication
judging services, and university-sponsored state scholastic press
gssociations--all intended to increaze the effectivenass of high school
journalistm have been provided.

Yet even with -:ontimn'ng support from universiiies and oihers interested
in successful secondary journalism education, the precarious siatus of
scholastic journalism programs seemc to persist. High school journalizm
continues to be plagued by lack »f funding, scsrcity of qualifiad
tezcher-advisers, legal and curriculumt considerations. Recently, the
zituation has been further complicated. Because traditional language arts

programs aften emphasize formal composition at fhp expense of Journalistic
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writing skills, there is concern among many that the "hack to basics”
rmovement in education 15 a threat ta scholastic journalism.

In the past, universities have played an impartant role in providing
on-going learning oppertunities for high school students and
teacher-advisers. But are university programs currently offered for
scholastic journalists and their teacher-advisers serving their
-constltutencu? Have demographics of that constitutency chunged‘? af the
issues thut challenge secondary journalism education today, which bear an
secondary journalistn enraliment figures? And do these issues impact on
growth potential at university programs designed to enrich secondary
journalism? Thiz research seeks to address the status of schalastic
journalism by studying attitudes of high school teacher-advisers toward
changes 1n enrollment in high school journalisin classes and attendance at
umversity programs directed toward scholastic journalism.

Review of Research

Few studies have attempted to present an overview of schalasiic
journalism enroliment, or looked at teacher-adviser stiitudes toward
changes in enrollment, but research has addressed prevalent issues that
engage secondary journalism education. Based on interviews with high
school principals, journalism advizers and student journalizts, Witlis {12
described three trends that threaten scholastic journalism: 1} a decline in
the nurnber of students involved in scholastic journalism, 2} loss of
journalism programs as credited curricular claszes ahd their subseguent
reinstatement as extracurricular activity and 3} Toss af high schaal
journalism teachers as a result of averall teacher cutbacks.

Dvorak (2} has contended that journalism fulfills several elerments

L’
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considered crucial in secondary language arts prograrms, but he also has zaid
that “journalism has fought an uphill battle to seek { s72) respectability for
several years. Because it has not been 3 mainstream course in the language
arts curricula in most schools, . .. many administrators and English teachers
have looked upon journalism aé g frill elective course that could be one of -
the first to go.” .

Anecdotal evidence regarding pressures that bear on scholastic
journalizm as well as sources of support for scholastic journalism education
can be found in Aigh Soieal cawnelism Cantronis Lilics? Descline a report
by the Journalism Education Association Cornmission (3} and in the
conference precedings of the Southern Mewspaper Publishers Association
Syrnposium on High School dournalism Education (4). Reszearch dats that
mandate the usefulness of secondary journalisim as valuable to language arts
programs can be found in the aforementioned study by Dworsk gz well as in
twa other studies by the same authar (3).

As to teacher-advisers attitudes toward attendance at university
pragrams for scholastic journalism, little published research iz available,
although zeveral unpublished siudies have investigated geographically

determined groups of ad«isers {‘6}. Recent raszarch has implied that the

“right types of workshops” will find a receptive audience (7). In whittle's
study of Towa advizers, personai convenience, time of year and locstion of
workshaps were important in governing advizer atiendance.
Teacheir-advisers were found to be mare willing to travel longer distances
far week-long workshops than they were for one-day workshops.

Bowles evarnined the production of yearbooks that had received an

| All-American rating in the 1979 National Scholaztic Press Association
|
|
|
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critical service competition and compared them with books which won the
same rating in 1969, She found increased student attendance at summer
workshops over the ten-year period. Only 11 percent of staff members in
-1979 did not attend summer workshops. Further, nearly one-half of the
advisers in 1979 said their staff members attended a workshop located more

than 200 miles from home (8).

Research Questions

Demographic changes in students and tgacher-advisers and changes in

educational policies regarding secondary education arz amang the forces that

affact enrollment in secondary journalism classes and university programs
for scholastic journalism. The present research sought information on two
topics. First, the researchers wanied to learn what fluctuation, if any, had

ccured in enrillment in secondary journalism classes and teacher-advisers’

4

opinions as to the cause of any fluctuation in enrolimant. Secondly, an effort

was rade to determine the frequency of stiendsnce at programs being
offered in Oklahoma, as well as teacher-advisers' reasons for themselves
and their students not attending programs currently offered.

Past studies have developed proriles of scholastic journalism students,

|_|

advisers and programs (9). Studies have ascertained needs azsessmeant:

|_u

{10}, judged effectivenes of programs (11) and developed muodel programs
{12}, Yet none reviewed has assessed needs according to differences in
teacher-advisers. A breskdown of dats by demographic characteristics of
respondents is basic to this study.

The research sought to investigate sttitudes of teacher-sdvisers

according to four types:
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1} those teachor-advisers certified to teach schoal
publications and those not certified,

2) those tescher-advisers with four or morz: years of
teaching experience and those with three or less years of
teaching experience,

3) those teacher-advisers employed by large schaols and
those employed by small schools, and

4) those who are yearbook advisers, those who are
newspaper advisers and those who are adviser to both
yearbook and newspaper.

The research questions are as follows:

1) What changes in enrollment in journalism and publication
production classes have occurred in the past five years?

2) what has influenced changes in enrollment?

3) What descriptors characterize attendance at university
programs directed toward scholastic journalism?

4) What has influenced sttendance at unisersity programs
directed toward scholastic journalism?

Method

Exploratory quastions were developed and pretested, resulting in a
four-page questionnaire mailed to 457 teachers who comprised the universe
of Oklahoma public high school and/or mid-high journalism teachers,
newspaper advizers and yearbook advisers employed for the 19565-86 schoal
year. An advance letter from the Cklshoma Department of Education was
railed by the researchers to principals of the teacher-advisers who would
be asked to participate in the study. The letter advised the principals of the
research objectives. Two guestionnaire mailings to the teachers yielded s
return rate of 62 percent. Of those responses, 10 recipients returned the
questionnaire and declinad to participate (133

iTable | about hare)-
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The questionnaire was constructed in five parts, however, only part four
iz relevant to this research article. The questionnaire was comprized of
questions followed by limited choice responsa options, questions followed by
yes-no response options and open-ended questions. Open-ended questions
were cateqorized. Frequencies and percentages were recorded for each
response. Breakdowns were computed for four comparison groups: {1) for
those certified to teach journalism.and advise school punlications, 3G.96
percent, and those not certified, 69.04 percent {(MN=281); {2) for those
teacher-advisers with four or‘more years of teaching experiencé, 78.65
percent, and those with three or fewer years of teaching experience, 21.35
percent (M=281); (3) for those teacher-advisers st schools with enroilment
of 901 or mare students, 36.20 percent, and thoze at schoals with enroliment
of 300 or fewer, 63.50 percent ‘N=27 ::) and {4} for those who were yearbook
advisers, 22.94 percent, those who were newspaper advisers, 9.68 percant
and those who were advisers of both publications, 67.35 percent ih=281)
{14}, Chi squﬁre was computed for each item according to the four
comparisaon groups £15). See Table I.
Findings
el oftangas i anralimant i m.'r*?mzam GG Gl S on peoaill o
CISSRES HEYE & oured iy Lhe pesl 1Tve fesiat
- {Table H shout here)}
Table {1 shows respondents’ estimates of changes in enraliment in
- journalism and publication production classes during the five years
preceding 1985 {17). Owversall 50.9 percent of respondents reported that

anroliment had remained the ssme while 22.9 percent indicated that

|‘[|

enratlrment had decreased and 20.7 indicatad that enraliment had increasad,




5.5 percent were not sure whether any changes had occurred.
(Table Il about herz}

Table 11 shows 57.07 percent of teacher-adviser respondents who were
not certified reportud that their class enrollments remained stable. Stable
enrolTment was reported by 38.46 percent of those certified. Of those
certified 32.97 percent reported an increase in enroliment while 24.18
percent reported a decrease in enroliment with 4.4 percent not sure. This
compared 1o 14,67 percent of teacher-advisers not certified wha reported an
increase in enrollment and 22.28 percent who reported a decrease in
enrollment with 5.93 not sure {p<.01). No differences were found when groups
af teacher-advizers at omfm schools were compared to those at larqe
schools or when inexperienced teacher-advizers were compared to 1‘hnse
ayperienced, or when those who ar yearbook advisers, those who are
nevwspaper advisers, and those who are adviser to both publications wers
campared.

{Table I about here)

(f respondents who were 2uperienced teacher-advizers 46.038 percent
indicated tha. enrollment had r°mamed the same while 51.57 parcent of
teacher-advisers who wers nnt gxperienced indicated that enrallment
remained the sarme. Ths shown on Table 1%, 07 the e:»:perienced' resparndent s
26.92 percent reported an incresse in enroilment while 13.46 percent
reported a decrease in enrollment and 11.54 percent reparted not sure. Of
the teacher-adwiser respondents who were not experienced, 19,28 reported
gnrollment had increases snd 25:1 1 reported enrollment had decreazed while
4.04 reparted not sure (p<.03). No differences wers found when oroups of

teacher-advizers at small schools were compared Lo those &t large schools,

pe~
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ar when certified teacher-t}dvisers were compared to those not certified or
vhen those who are yearbook advisers, those who are newspaper advisers,
and those who are advisers to both publications were comparesd.

(Table V about here)

Hhal Ras Infienced caengas i sialiment?

Teacher-advisers vwho reported changes in enroliment were asked to raply
to an open-ended question that asked to whot they attributed any changes in
enroliment. The responses were tabluated and categorized. As seen on Table )
% compilation of the categorized responses showed that 25.3 percent aof
teacher-advisers replied an increase in graduation requirements in basic
courses adversely affected enroliment. A respondent representative of many
2aid simply, "students need more required courses ahd do not have time far
ather courses hie journalism.”

Scheduling was credited for bath increase and decline in enroliment raor
17.8 percent of respondents. "Yearbook is usuclly opposite athletics,” was a
difficulty one teachr-adviser expressed, but changing ueerbssk from after
zchool to in-schaol class time increasad enroliment for another respondent.
Overall, respandents said scheduling created mv -2 problems than it resolved.

Eleven percent of the teacher-adviser respondents 3aid that the perzan in
charge of teaching and advising influenced enrallrment, either toward
increase or decresse. The personslity and ather positive qualities of the
tescher-adviser wers sttributed to increases in enraliment. "4 challenqing
teacher,” was credited for growth by one rezpondent while another zaid the
increase was due, "quite honestly, (to} me.” On the other hand, s change in
teacher-advisers was sometimes hald responsible for decrease in

gnrollment--"Five teachers in seven years,” was one explanation offered.

e
o
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Student interest was cited by 13.0 percent of those ~esponding 98 & couse
for change in enrollment. !I'Iore respondents, 12, credited student interast
with an increase in enroliment than did the 7 who credited student intereet
with decrease in enroliraent. "Students seem to like the class,” sdid &
teacher-adviser. Another wrote,”It's g tradition.” “Apsthy” was most often
mentioned as a reason for enrollment decline. "Students don't want to work
that hard,” was another reason expressed. Other responses pointed toa
decrease in the enrollment of the entire school as well =~ the overall deciine
in the 2conomy as causzes for decreased enrollments, aithough some
mentioned that recruitment of students had caused their classes to grow.

Npst Gaseriplars Grsrsclaring 817an0ancs 3¢ wmveraiiy progra/as giradise
loWsrd SCREISUIC feunelism?

Student attendance at summer workshops was reported by 45.5 percent of
respondents, a larger proportion (p<.001} of respendents from small schools
reported that their students do not attend. Culminative percentages reveal
that of those respondents whao reported that their students do attend surnmer
wiorkshops, 51.7 percent reparted five or fewsr students attend during a
qiven summer and a total of 20.5 percent reported 10 or fewer studentsz
attend during a given summer. Student attendance from each schaaol was
veparted as ranging from | 1o 26 with 10 (19,5 per cent) being the maost
fre  enthj reported number. While it may not he inferred, it may be
censidered that of the schools from which students sttend summer
warkshens o sizable percentage of the class attend (17). -

Teacher-advisers whio responded that their students attend sumrmer

- - -
‘l

rearkshops were azked whether they accompany then students, 60.3 percent

af the respondents replied they attend with their students, A largsr
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proportion (p.<.05) of respandents from large schools responded that they
sttend with their students than did thase from small schools,

Considering student and teascher-adviser attendance at one-ﬂag‘programs,
30.5 percent of those responding indicsted they and their students do not
sttend while 27.9 percent sttend occasio'naﬂy and 41.5 percent attend
regularly. Of the respondents who reported attendance at student
publications days, 50 percent of the respondents reported 11 nr'fe‘gver
students attend s given program and 74.7 percent reported 19 a1 “ewer
students attend s given program. According to aversge group size,
gttendance from each school at one-day programs ranged from 2 to 60 with
10 being the most frequently reported number {18).

Respondents who reported they and their students attended one-day
programs were asked to report the number of Jays sitended per year.
Percentages reveal 92.3 percent of the respondents reported atiendance at at
least one one-day prograt per year. Of that figure, 34.5 percent a{tennj twn
one-daly programs per year.

{Table ¥ about here)

parsl infiuencas siiangsnce st uRivers i’gf LHeqrsins givaciad awsd

SCHGISSUIC Jothnsiisme

" Those wha reparted non-attendance at ane-day programs were gsked to
indicate reasons for not attending. Lack of school financing was chosen as 3
reason for non-attendance by 25.1 percent of the respondents. This was the
largest frequency {see Table Y1) recorded for any item relating to ressons
for non~attendance. Other regsans for non-attendance, in order of their
frequency of selection by respondents, were 1) educational policy limiting

the number of excused absences for out-of-clazs activities to 10 days per
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year, 2) lack of student interest, 3) lack of school transportation and 4) lack
of relevant programs.
. Discussion

Demographic breakdowns revealed more than two-thirds of the.
teacher-advisers did not hold state certification applicable to their assigned
journalism duties. Click had found only 18.3 percent qualified for state
certification (19), while Whittle found that more than half of lowa's
teacher-advisers were certified (20). Other research has found preparation
af teacher-advisers varies widely (21). .

Teachers with four or more years teaching experience comprised 76.65
percent of {hé respondents. About half the tescher-advisers responding had
tore than 10 years of experience taaching in public schools, a figure which
may surprise some, although Bowles found that advisers of yearbooks which
received sn All-American rating in 1979 averaged 13 years of teaching
experience {22}, Other literature suggests that journalism teachers are
aften new to the teaching profession (23). Click found 22.9 percent of the
teachers he studied to have only one year of advizing experience {24).

Mearly two-thirds of the teacher-advizers were employed at schiools
where enroliment was less than 500, Those who advise both yearbook and
newspaper made up more than two-thirds of the respondents, with those who
advise only the yearbook more than 20 perceﬁt and thase who advise anly the
newspaper about 10 percent. These figuresﬁagree in general with g profile of
the typical lows advizer (25).

Although enraliment.in scholastic journalism programs seerns to be
holding its own or increasing, the research reveals = veral under] 111

factors that influence both the development of secondary journalizm

}-a-i.
1 &3
FEIY
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education and university programs directed toward supparting én:hUl-ﬁ;ﬁu:
journalism. It is interesting to note that the responses of certified
teacher-advisers differed from those not certified and responses of
gxperienced teacher-advisers differed from those inexperienced regarding
changes in enrollment. Inexperienced teacher-advisers reported a decrease
in enroliment in significantly larger proportion than did those experlenced
while a larger proportion of those experienced reported an increase in
enroliment, even though about 50 percent of both groups reported enrolliment
had remained sbout the same for the five years preceding 1985.

The proportion of respondents not certified who reparted that enrollment
had remained the same was larger than those certified who reported that
enrollment had remained the same. Respondents certified and not cartified
reparted decrease in enroliment in about the sérne proportions, although &
larger proportian of certified teacher-advisers had increase in enrcllment
than their counterparts who were not certified.

A good many different attitudes were elicited regarding the cause of
enroliment changes. The most frequently mentioned reasan given for 3
change in enroliment was "a larger number of graduation requirements in
basic courses” which was said to cause a decrease in enrollment. Cited for
. either increase or decrease in enrallment, the second most aften mentionad
reason for change was "cless scheduling.” “"Student interest” was the next
most often given response, and it too was narmed a3 either cause for increase
ar decline in enrollment. "The person who teaches the course” was listed as
the next most often categorized respanse and also was listed a3 3
justification for either increase or decrease in enrollment.

while increased requirements in basic courses 12 ¢ change in educational
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policy that corresponds with values expressed in the "back to basics®
movernent and is the most often mentioned reason for a deciine in
enroltment, it should be noted that the other reasons mentioned for decline
in enroliment are not directly related to educational reforms that piace
traditional course offerings over scholastic journalism. Even though
scheduling problems may be interpreted as reflecting o lackK of regard for
journalism by school sdministrators, it is well to observe that it also was a
reasion given to justify ;'m increase in enrollment. Only the first of the four
rmost often mentioned reasons for enroliment decline has been reviewed in
the literature 8= a concern that threatens schalastic journatism.
. Slightly less than half of the respondents reportad student stiendance at
surnmer workshops and one-day programs. Of those whose students attend
university programs about two-thirds of the respondents sttend workshops
with their students. Df those respondents who reported participation at
university programs, the average number of students attending was 10 for
toth summer workshops and one-day programs. Ten al3o was reparted a3 the
average class size, making it appear that attendance st university-sponsored
workshops and programs is comprized of most eligible students from
participating schools.

Those not atten-jmq ahe-day programs were asked to write their reasons
for not attending as well as selecting reasans for hon-atiendance from g i1t
provided in the questionnaire, Several differeﬁt reazons for not attending

weere indicated by respondents, with school financing and palicy prohibiting
frequent absences for out-of-school activities being most often selected by
respondents. Although lack of student interest, lack of relevant pragrarms

and too great a distance to travel were given as reasons for non-attendance,
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many responses related to some kind of individual school or statewide
educational policy.

Approaching the findings concerning attendance from the standpoint of
the demographic characteristics of the teacher-advisers, the researchers
found those at small schools were less likely to attend summer workshops
and one-day programs." Teacher-advisers st small schools also were less
likely to attend workshops with their studenis. However, responses did not
vary significantly from item to item of suggested reasons for
non-attendance between those at large s=chools and small schools. Similariy,
there was no significan difference in responses of teacher-advisers at large
=chaols and those at small schools as to reasons for non-attendance at
ane-day programs. Findings suggest that reasons for non-attendance are
similar for teacher-advisers st both large and small schools, even though
fewer of those at small schools attend programs.

fn the other hand, responses did vary when comparing teacher-advisers an
other demographic characteristics. It was ftuund that a larger proportion of
certified teachers chose school financing and lack of school transportation
to be reasons for non-attendance than did teacher-advisers who were not
certified. Yearbook advizers chose policy prohibiting more than 10 days
absence for out-of-school activities to be a resson for non-sttendance in
qreater Lnr'Op:::r'iitrné than did newspaper advisers ar those who are advizers to
both publicat ons. .

Conclusiong

Findings show that over 71 percent of teacher-advizer respondents

reported that enrcllment in journalism classes and publication production

clagses had either remained the same or had increased. This finding should
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encourage those whao question the vitality m secendary journalism education.
But the finding that nearly 21 percent of respondents reported s decrease in
enroliment presents a challenge to those who have worked to standardize
vigorous journalism programs throughout all secondary schools. Increased
graduation requirements in basic courses appear to be the single most
detrimental factur influencing secondary journalism education enrailment.
At the schiools studied, scheduling of classes, student interest and the
person selected to teach-advise journalism can either help or hinder high
achool journalism. Despite the problems, experienced teacher-advizers and
those certified seem to be more successful in increasing enroliment than
their counterparts who are inexperienced or not certified.

The research reveals a need for university programs that would serve s
wider scholastic journalism constituency. Respanses appeat to show that
anly about half the scholastic journalists at schools studied take advantage
of aummer workshops and one-day, on-campus programs ufl‘eréd by
universities. There appears to be an available market for university
pragrams directed toward the approximately SO percent who are not now
being served by such programs, many of whom are at schools where the
enroliment is less than S00. From those schouls which do utilize university
programs now of fered, attendance often comprises a majority of eligible
students. Anewpected attend%nce of 10 fror each, participating school can
be anticipated. Mumerical growth is not projected to increase apprecisbly
from the group attending programs currently offered. However, there is
opportunity for universities to draw attendance from the large percentage of
students and tescher-sdvisers who do not sttend university programs at

present.

Z—rﬂ.
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Survey results are inclusive as to ressons for hon-sttendance. Although
lack of student interest ahd lack of relevant programs may be amang the
reasons for non-participation in university-sponsored events, the influence
_ of some state-wide and local school educational policies also appear to
deter sttendance. Even though more of those at small schools do not attend
programs, their reasons for non-attendance appears to be no different from
those at large schools who do not attend.

Many problems common to scholastic journalism enroliment also bear on
gttendance at university programs for student journalists aad their
Leacher-advisers. Scholastic journalism would be well served through
university programs that addressed these problems, University leadership in
working toward successful resolution of scholastic journalism concerns

zhould have positive resuit

w

boih for the advancement of secondary
journalism education and for strengthening university programs directed
toward scholastic journalism.

Further research is needed to clarify reasons why many do not sttend
university programs offered. Attention needs to be directed toward
“educational policies and the ways in which such policies influence,
pasitively or negatively, the growth and ujrf'-;elcq::mant of zcholastic
journalism. Results of the present research, which peinted out the
percentages of certified and experienced jourria]ism teachers emploged in
one state, presents other opportunities for research. Certification and
retention of journalism teachers, encouragement of studs=nt interest in
scholastic journalism programs are all topics for further study. The
development of positjve dialogue batween journalisim educai'g:urs and schonl

adminisirators at all levels, but particularly the local 1avel where

| ,.'“\'
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curriculum and scheduling decisions-are made iz anather subject to be

approached as a topic of major research interest crucial to schobastic

journalism.




Table T

Types of Teacher-advisers

N=281

Type Frequency Percentage
Teacher-advisers with state certification for 87 30.96
school publication
Teacher-advisers without state certification 194 69.04
for school publication

N=281
Teacher-advisers with four ér more years of 221 78.65
teaching experience
Teacher-advisers with three or fewer years of 60 21.35
teaching experience

N=281
Teacher-advisers employed at schools with 101 36.20
enrollment greater than 501 students
Teacher-advisers employed at schools with 178 63.80
enrollment less than 501 students

N=279
Yearbook advisers 65 22.94
Newspaper advisers 28 9.68
Advisers to yearbook and newspaper 188 67.38




Tabla 11

Respondents' Est? -ates of Enrollment
in Journalism/Prod-«-tion Classes

.

Item ) Frequency Percent
Remained the same 140 50.9
Decreased 63 22.9
Tncreased 57 20.7
Not sure : 15 5.5

N = 275




Table III

Comparison of Certified and Not Certified
Teacher-advisers’ estimates of Enrollment
in Journalism/Production Classes

Chi Square = .002

Frequency Remained .
Percentage Increased the Same  Decreased Not Sure

Not Certified 27 105 41 11
14.67 57.07 22,28 5.98

Certified 30 35 22 4
32,97 38.46 24,18 4,40

Total 57 140 63 15

) 20,73 50.91 22,91 5.45

23

Total

184
16.91

91
33.09

275
100.00




Table IV

Comparison of Experienced and Inexperienced
Teacher-advisers’ Estimates of Enrollment
in Journalism/Production Classes

Frequency Remained
Percentage Increased the Same Decreased Not Sure Total
> than 4 Years 14 - 25 7 6 52
Experience 26.92 48.08 15.46 11.54 18 91
4 . than 3 Years 43 115 56 9 223
Experience 19.28 51.57 25.11 4,04 81.09
Total 57 140 63 15 275
20.73 50.91 22.91 5.45 100.00

Chi Square = .043




Percentagec

Increased graduation requirements in basic courses 25.3
Person teaching the course’ ] 11.0
Course Scheduling . 17.8
Student Interest 13.0

Other 32.9

Total 100.0

N = 146

51 °
2 (%

Table V
Respondents' Attitudes Toward Cause of
Change in Enrollment in Joumalism/
Production Classes
Response in
Item l
1




Table WX

Reasons for Not aAttending Sty lent Publication Days
(respondents may have indicated more than one reason)

Is Not a Reason

1 Is a Reagon “r> for
Item¥* Non-attendanc Non-atZendance

2+
School financing¥* 25.1% : 74.9%
State 10-day absence rule*3+ 21.32 78.7% i
Lack of student interest 14.1% 85.97
Lack of school transportation*2++ 2.9% 91.1%2
Lack of relevant programs 8.6% 91.4%
N=291 for each item. +=p<. 05 +ep<, 01

*lResponses to an open-ended question regarding other reasons yielded,
in order of frequency, these categorized answers: too great a
distance to travel, refusal of administrative permission to attend,
too busy to attend, couldn't afford time away from school.

*zReSpondents who were certified teacher-advisers responded to this
item in larger propertions than did those not certified.

*3Respondents who were both yearbook and newspaper advisers responded
to this item in larger proportions than did those who were either
yearbook or newspaper advisers.
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