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READING AND WRITING ACROSS THE CURRICULUM
PROJECT DIRECTOR'S REPORT

L. Introduction

Ia the tate summer of 1986 Winchester High School was awarded an
Excellence in Education Title VI Federal Grant for “Reading, Writing,
Speaking and Listening Across the Curriculum.* The grant proposal asked
for §31, 624.00. The district was awarded $18787.00. A a result, much of
the original proposal was modified to accomodate the financial picture.
Because of the more [imited budget, the scope of the proposal was reduced
to focus on reading and writing across the curriculum, delaying the
speaking and listening skills segment until a later date. The budget
limitations also reduced the summer workshop element of the proposal.
Nonetheless, a project director was appointed in late August and, starting
in September of 1986, the Project was begun uader the auspices of the
Federal Government and the oversight of Winchester's Assistant
Superintendent of Curriculum and its Direcior of English.

II. Demographics

Within the first month, the project director recruited 1 9-member
commitiee of content area teachers 10 serve on the project committee.
Members of the following Departments served on the com-mittee: social
studies (2), science(2), art, foreign language (German), business
education, math and special education. As a result of the composition of
the committee, students from grades 9 through 12, from every ability level
(Special Ed. through Homers), were served by the committee.
Approximately 130 studeats, then, were directiy reached by the project.

IIL. Description of Trzatment

The Committee met on a regular basis, at least once 2 month, for the )

entire academic year. Eeyond that, the Director met with individuals in
formal and informal settings on a bi-weekly basis (with most) io stay
apprised of the progress of members. The initial project calendar (see
Appendix A) scheduled meetings far Sept. 24, Oct. 15, Nov. 12, Nov. 18 (1/2
day InService), and December 17 (all 1986), Jan. 28, February 3, March 11,
April 28, May 20 and June 16, 1987. Surprisingly, the committee was able

lo meet on almost each of those days, the exceptions being May 20 became
May 3. June 16 became June 10 and the Feb. 3 and April 28 InService dates
became 4 meetings with the project evaluator (Nov. 6, April 28, May 19 &
21) and a Committee-run Faculty Meeting on May 7th.

Oaly the November 12 meeting was cancelled aud it was more than
compeansated for by the November 18th in-service day.

As mentioned in the mid-y 2ar report (Appendix B) a wide variety of
materials was made available to the committee members, exposing them t¢
numerous methods and techniques. Many on the committee
enthusiastically implemented those activities they found relevaat to their
courses. Most encouraging was the contribution of materials which
certain committee members made! Pages 9 & IO list 2 bibliography of texts
which the project director and committee used during the year.
Particularly helpful early in the project was the NCTE publication Roots in
the Sawdust. The glossary alone (in Appendix C) provided numerous
“jumping-off” points for members of the committee.




An on-going aspect of the project which proved most useful, above
and beyond the regulacrly scheduled group  etings, were meetings
be. veen th aroject director and members of the committee. Some were as
informal <, sitting over lunch in the school cafeteria while many
occnrred during “unscheduled” times in the project director’s office.
Whether discussing specific activities or simply geseralizing about the
project, its goals aad values, these meetings helped shape the direction of
the project in Very practical as well as philosophical terms. Along these
lines, another positive, albeit informal, aspect of the project arose which
was that non-coramitice members of the faculty begas approaching the
project director or committee members for information and/or materials
they might use in refation to reading-and-writing-across-the-curriculum.
In the case of Irene Michelson, in particular, this happened with
increasing frequency. Because Irene works in Special Ed. she is in the
unique position of working with teachers across-the-curriculum. Her use
of strategies and activities learned during her work with the committes
provided interaction and outreach to teachers and students otherwise
unotuched by the immediate committee. The project director, on several
occasions, was also able to work with teachers or specific departments to
"guest-teach” a class or two, using methods the committee had been
discussing or implementing.

An additional resource for the committee was the in-service
reading comprehension course offersd by Dr. Frances Russell through the
English Department. This after-school program enabled the committee to
listen to and then have discussions with people like Delores Durkin and
Bonnie Armbruster, providing even more materials-and, better, first-hand
interaction with prominent professionals working in the field of readia
snd writing nationally. The participation of committee member Joan
Limongiello in both programs was a distinct asset in the development of
the reading-and-writing-across-the-curriculum project. In the same
vein, as was mentioned in the mid-year report, Dr. Russell's help in
acquiring the services of Dr. James Squire as the project evaluator
provided the committee with 2 man whose work in this area has been
recognized nationally for its valuable contributions to the field.

While the committee did meet regularly and there was a sense of
steady progress throughout the year, it is clear, in retrospect, that the
demands of the project director must be more specific and that the project
director must, at some point, quite literally "teach™ more to the committee
members. (More on this in "Recommendations” below)

The initial year of any project like this is that of feeling one's way
and, while there is 2 growing body of literature on the subject, there are
few working models to learn from. Asa result, it was difficult, at times, to
focus on exactly what steps to follow and how. Because of the diversity of
the proiect committee, and each teacher's own perceptions of what the
project was, there was a certain amount of non-directive leadership
exerted in the belief people would, when exposed to the literature and
ideas, find those activities and strategies best suited to their style aad
students. On the whole, this proved successful.




IV. ANTICIPATED AND ACTUAL QUTCOMES/CONSEQUENCES

When embarking on the project in late August/early September,
the anticipated outcomes 3ad consequences hoped for could be summarized
s five:

1) More systematic reading and writing activities in content areas.

2) Consisteat and positive interaction between departments.

3) Cognitive improvement in reading/writing skills.

4) Affective improvement in attitudes toward reading and writing

by both teachers and students.

5) Dissemination of reading and writing strategies, etc. by

committee members.

Problems anticipated during the formative weeks of the project
were aumerous. Would teachers voluateer? A survey done by the project
director in May/June of 1986 indicated that, although most staff believed
reading and writing was important and necessary, few felt 2 need "to
pursue it in any depth” due to already overburdened work loads. It was
only after a memo offering a cash stipend was distributed that the final
committee group was established.” For maay teachers, this was seen as
ancther form of extracurricular activity, no matter how noble its goals.

Other problems aaticipated had to do with: a fear o teacher
conacern over Content ("I have to cover all the material in the book, " for
example): the project director’s concern with the district’s failure to have
previously stated goals regarding the development of active learners aad
critical thinkers; the Assistant Superintendent's question of “in whose
vosco is the curriculum to be learned (the teacher's or student’s)?” ; the
awareness that the student body was passive and (test-score)
achievement-oriented --- and that many teacherswere, too. The Assistant
Superintendent also expressed concera over the evaluation of the project
—~- how could it be evaluated in measurable, if not precisely quantifable,
terms? All these concerns proved to be legitimate and were met with a
variety of respenses during the year. Happily, there were no "surprises”
in terms of unanticipated problems.

Actual outcomes chauld first be addressed in light of the earlier
agenda of aaticipated outcomes/consequences.

1. More svstematice reading and weiting activities in Content Areas.

While more reading and vriting activities were done in the classes
of committee members, it was not as “systematic” as originally
eavisioned. Givea the latitude teachers were allowed, a great

deal of trial and error occurred and, while some committee . -
members were quite systematic and consistent, others were more
"eclectic.”

2.Consistent and positive interaction between Departments,

This was probably the single most successful aspectof the
project. Both the mid-year and final reports from teachers
emphatically prociaimed that having time to thoughtfully
discuss strategies, activities and methods with members of

other departments was an invigorating and pesilive
wxperieacs.
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3 Cognitive improvement in Reading/Writing Skills.

This was clearly the weakest point of the project and the

one most in need of improvement next year. Because of the
variety of methods employed and the manaer in which they
were implemented, it was almost impossible to gauge cogaitive
growth this year. While at least some of the teachers on the
committee could "see” the development of the students, the
failure to develop a systematic method to pre- and post-
evaluate individual classes or students left us with little more
than a2 “sease”™ that there was geauine cogaitive growth.
(See Recommendatioas for the proposed remedy to this for
next year's Project)

4. Affective improvement in attitudes toward Reading and Writing by
both teachers and students.

As noted in the project evaluator's report, and much like the
comments in #2 adove, this proved to be a very positive aspect.
of the program. By May. teachers were finally "getting a grip”
on how they wanted to use reading and writing strategies and
several had incorporated methods or activities into their regula:
planning. Ia the same way, the climate of many classrocms had
shifted in such 2 way that studeats were not negative about, or
surprised by, doing a rezding or writing exercise in a content
area classroom. The fact, thatalmost all of this year's project
committee have expressed an interest in continuing on in next
year's group (despite questions about funding, remuneration. etc.)
speaks to the commitme:at and esthusiasm with which this group

finished the Project.
5. Dissemigatjon of Reading and Writing Strategies, etc. bv Committee
Members.

Evidence points toward a successful first step toward this goal.
Several members of the Winchester High School faculty who were
not on this yea~'s project committee have volunteered to be part
of next year's g.oup. During the year, the project director and
several committee members were sougbt out by faculty to disciss
or demoastrate or aid in developing reading/writing strategies

in content areas. Finally, a full faculty meeting in May in which
the staff was broken into inter-departmental groups, each with

a project committee member as "table head”, was received very
positively by the faculty. Most importantly, the staff at Winchester
High School seems to see the reading-and-writing-across-the-
curriculum project as a worthwhile and important program and as
one that is Aere lo siay.




Overview on Outcomes and Consequences

V. Recommendations

While there was 2 lack of cognitive data which might herald
momentous changes at the end of this first year, it is safe to say that the
attitudinal -aad affective results of the
reading/writing-across-the-curriciulum project were striking, if aot
dramatic. As noted above, in both the project evaluator's reporter aad in
the project director's report based on committee teachers' evaluations, the
effzct of the project was wholly positive and seea b all as a very good
“foot in the door” or “tip of the iceberg” year. After attending the National
Council of Teachers of English convention in Louisville, Kentucky in late
March (1987) it was the project director's observation that, while there are
some ve~~ good reading and/or writing across-the-curriculum programs
scatters. zround the country (Denver, St. Louis, Memphis), Winchestar has
the opportunity to be on the cutting-edge of 2 movemeat whose time has
come. The Northeast region of the couniry has barely scratched the
surface in this area, even though most research indicates
across-the-curriculum skills teaching will surely be a cornerstone of
public education in the coming decade. That the teachers iavolved, f4e
crucial element in implementing such programs, have accepted the
project with enthusiasm, augurs weil for the district’s future in this
crucial area.

In looking toward the continuation of the reading-and-writing
across-the-curricslum project during the [987-1988 school year, the
project director recommends the following:

1. The project teachers need to be more structursd and keep stricter
accounting of their studeats’ work. Classes which participate in the
project should keep individual student folders so that all the year's work
may be reviewed and clearer cogaitive data might be obtained. This would
seem to be an essential facet for the second year of the project,

2. The project director should take a more active role in demonstrating
lesson, strategies and activities with the project committee. Committee
members might also wish to demonstrate a technique or method which has
proven successful.

3. Several specific writing strategies should be employed by all proyect
teachers during the course of the year. These would be:

a. Organizational writing: semantic or concept mapping, for
example.

b. A variety of "audience-oriented” styles of writing -— that is,
who is the student writing to/for? Ezamples of this would be learning logs
or journals, unsent letters, biopoems, dialectic notes, etc.

c. Specialized writing: students should learn the idiom of a
discipline: what is the vacabulary and style of a scientific paper? How
does an historian present his rmdmgs? What is a mathematician's writlen
explanation of his work like? y




4, Several specific reading strategies should be employed during the year
by all project committee members. These would include:

a. Assignments which are clearly orgaaized by the teacher around
gre-, during, and-post- reading activities (see Chact A, following). The
coancept of tapping prior knowledge of students is aa esseatial one for
teachers to become familiar with and use on 2 regulac basis witn a2l
ceading assignments.

b. Organizational analysis of reading assigaments (see Chart B,
following) should become a regular part of project committee members’
reading assignments. Students must leara (1 analyze the framework of 3
text in order to pursue an author's intent with greater focus and clarity. If
we do not develop active readers we are probably not developing effective
readers.

c. Students should be held accountable oz 2 regular basis for
"mapping” chapters (semaatic, concept, idea mapping) or developing
visual reading guides or pre-, during and post-reading questions in
relation to their reading assignments. Teachers cannot simply “assign 2
chapter” and then summarize it the aext day, during ciass, for studeants.

The focus of recommendations 3 and 4 are both clearly on developing
active learners who caa critically anatyze what they are doing in class, 0
matter what the class is. '

5. Finally, the administration---from the Superintendent o the Assistant
Superintendent to the Building Principals and their Assistants—-must
assertively lead the district toward the goals of active learning and critical
thinking which reading-and-writing-across-the-curriculun is aimed at.
In a2 community which lacks a decent book store and has 2 public library
which is doing a thriving business leading videotapes, it will take 2
well-focused, clear, multi-year strategy beyond simple public relations to
insure that this program be effectively implemented. Coordination with
other programs and resources in the district is esseatial and must be
on-going. Financial support must be insured. Teachers must be led
persuasively o see that process, in this case, may be far more important
than the weight of mere content. Clearly, this is not an easy task, but
affecting genuine change seldom is. Winchester hasan opportuanity to be
on the cUtting-edge of an important educational movement and it will take
clear and steady vision, as well as persisteat adherence to the belief in
process and change, to move the district aad its students into the 2Ist
ceatury with the assurance that we have, indeed, achieved excellence in
education.

Wilbuy J, Johnson, Jr.
Project Director
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REPLICATICN

Replicatior of Winchester's reading-and-writing-across-the-curriculum
program would require several important considerations on the part of
any interested school disteict. The first would be a full-yeur of carefulty
plaaning the preject.  This would eatail becoming famitiar with the
literazure and research in the fisld and developing extremely clear
objectives for the first year of teacher participation. Second.
administrative and financial support must be clearly committed for sesera
years. Third, project leaders should be included in planaing and
preparation from the earliest point possible and should be members of the
faculty who have already shown a clear committment to reading and
writing skills developmeat in the content areas. Fourth, public relations
should begin, with the faculty and community, the year privr &
implementing the program --— large scale teacher and community
education is necessary for support. Finally, the resources of the district
--other programs or people who could serve as support services --- should
be aligned before implementation. These would seem to be the easiest, yet
most effective, steps any district might begin with to replicate a project like
Wiachestar's,

o
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APPENDIX A

PROJECT EVALUATION




REPORT OF QUTSIDE EVALUATION OF THE
PROJECT ON READING AND WRITING ACROSS CURRICULUM
WINCHESTER JUNIOR AND SENIOR HIGH SCHOOLS
1986-1987

This report is based on seven months of observation, interviews, and
analysis with r'eépect to the Reading and Writing Across Curriculum Project
extending from late October, 1986, to the end of May {987. The comments
are based on periodic conferences with the Project Director and Director of
Language Arts, ocurring about once a month, beginning interviews with ten
high school and two junior high school teachers, end-of-year interviews with
twelve teachers in the high school and five in the junior high (nine of the
teachers met with the investigator both at the beginning and at the end). In
addition, three classes of students were interviewed in April; questionnaire
responses were received from 48 students; and sample papers collected by
the project director and by individual teachers were examined. No atterript :
was made to test student growth in basic skills since what was involved in
this project was less fixation on skill development than attention to concept
development in various desciplines a.nd tf.1e teaching of higher order thinking

skills through writing. .

General Observatiogi and Overall Impression

Given the importance of generating an increased amount of writing in
every subject area for the purpose of improving learning (young people only
learn to think through the language of science or the language of history by
writing science or writing history), the effort to strengthen reading and
writing across the curriulum is commendable, Extensive evidence indicates

that the young people in the project classes are writing far more than




2
students in schools nationally (when one paper every four weeks remains the
norm). It seems probable that students at Winchester High Schoo! write
more than in many schools in any event, particularly when enrolled in the
Writing Laboratc;r;/ (which students find highly valuable); but teachers
engaged in the project feel they have students writing more not only in the
experimental project classes, but in their other classes as well. These
comments are echoed by students.

Students also find their writing tasks this year have been more varied,
more complex, more mature. Teachers report identifying new strategies for
supporting subject matter learning with writing, and in the junior high,
strategies for teaching students to read subject matter.

The concern with reading as well as writing across the curriculum is
characteristic ¢f all of the junior high school teachers interviewed, but of
only one high school teacher where the focus seems to have been almost
exclusively on writing. Still, a number of the teaching strategies and model

lessons discussed are as pertinent to teaching reading as writing.

The Nature and Quality of Writing

Comment by students and teachers, reinforced by papers sampled,
indicate that many modes of writing are being stressed in the project, and
that considerable attention particularly was directed to vocabulary
development, to the organization of ideas, and to "idea mapping." .

One important emphasis early in the year, reinforced by an outside
consultant, was a stress on writing summaries. Recent research has

carefully documented the importance of summaries (paraphrases, precis)

requiring readers to reprocess ideas, to distinguish main ideas and details in

B
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3
what is read, and hence are an important contributor to the comprehension
of expository or informational prose. The regular use of summary writing in
subject classes is extremely important and it has been neglected during'
recent years.

Also vividly recalled by students was an imaginative writing
assignment — [ believe it occurred in an art class - in which they were a‘sked
to interpret the meaning or meanings of a non-representational painting - an
exercise which clearly tapped their basis feelings.

' There were also reports, research tasks, logs and journals - the exact
nature of these varying with teacher and subject.

One unexpected finding was the attention given to the writing of tests
— designed both to helping students do better on "essay examinations" and

to help teachers ask questions which will tap the cognitive potential of

|
\
1
\
|
|
1
students in each subject class. . . I
Providing experiences in writing various modes and genre is important.

It could be made even more so were some clear guidelines developed to

ensure that students are provided with instructional experience with the

kinds of writing that teachers think is most important. The current

International Assessment of Writing in Native Languages is beginning to

offer some important help in this regard. It is important to provide

instructional experiences with the most critical kinds of writing since,

clearly, what is learned about communication with one mode of reading or

writing does not transfer to another.

The Teachers .

The teachers who participated in the project did so voluntarily; hence,

ERIC 19




favorable attitudes could be expected. However, even those who seemed
rather neutral in November were enthusiastic participants by May.

Reactions to the Project Leader in the High Schoo! were strongly
positive. He was seen as supportive, thoughtful, wel] organized, and
possessing a wealth of suggestions.

The Junior High School Leader was also warmly regarded by her
colleagues.. Even though this teacher did not call regular group discnissicns,
she was "always available” for conferences with individuals.

The Winchester teachers parﬁdpating in this project were uniformly
alert, intelligent, imaginative, and thoughtful - probably typical of
professionals employed in a strong suburban district, but certainly not
typical, sorry to say, of teaching staff members in the large majority of
American schools. Hence, it was a surprise to iearn that these teachers
rarely have an opportunity to meet with and discuss teaching ideas with
their colleagues in other disciplines. To these intelligent teachers the
collegial aspect of the high school project with the bi-weekly seminars had
great appeal. Teachers with strong personal resources learn from one
another - from mind meeting mind. Some teachers observed that the
Writing Project provided the first opportunity they had had to learn what

fellow teachers in other disciplines were doing.

The Students )
To say that all the students interviewed were enthusiastic about
writing would be a misnomer. For the most part they admitted they were

writing more and writing better, but the interviews occurred mostly in non-

academic classes with young people who did not respond easily to a stranger




estions about their school work. Still, questionnaire responses

posing q
indicate a general pelief that they had grown in writing.

Most students reported that in addition to engaging in more writing,
they were receiving help from subject teachers in how to write - an
important aspect of teaching students to think through writing. In addition,
the Writing Laboratory experience has been so successful. for some students
that they feel they can go back to the Writing Laboratory teacher for
assistance even in subsequent years. (Similar individualized help is also
being provided for young people in Special E-ucatior.)

One aspect of the Winchester Program that is particularly successful
is the provision for teacher - student conferences on writing. Donald Graves
and Donald Murray of the University of New Hampshire have repeatedly
emphasized that such conferences can provide the most valuable forum for
instruction in writing, yet the recent National Assessment of Educational
Progress revealed that only three percent of ali 13-year-olds or 17-year-olds
could even remember talking to 2 teacher about writing. At Winchester
High School, more than 50% of the students interviewed reported such
conference experiences -many within the previous two weeks. A sign of
major strength.

But few students in any of the subject classes keep folders of their
work and few teachers have thought about using such folders as one way of
assessing pupil growth. (Some pupils have had English teachers who required
them to maintain portfolios.) Keeping a file of papers written in social

studies or in science could prove illuminating to teachers and students as

they reviewed a year's work after several years.




+ - — ——

Recommendations:

L.

3.

4.

5.

That the Reading and Writing A.ac the Curriculum Project be
continued at Winchester High Sciool #ad, if possible, be expanded to
include two' .or three teachers from every subject area so that
specialized teachers have an opportunity to meet together to discuss
subject area application,

That regular group meetings be initiated at the junior high school - in
addition ta the very successful confereces so that teachers there can
also learn from interacting with one another.

That consideration be given to instituting more interdisciplinary
seminars as a major aspect of future staif develupment programs in
the Winchester Schools. Most advanced learning occurs through
interactive, not presentational modes. (Seminars are characteristic of
training programs for business leaders as they are for university
graduate students. With a staff as competent as that in Winchester,
more reliance should be placed on staff interaction.

That some emphasis in next year's seminars be placed on the purposes
of writing & 1d how one learns through writing, and that both students
and teachers be encouraged to articulate the purposes of each
instructional experience and what they are earning from it. Cognitive
psychologists call this "metacognition,” learning about learning, and
recent studies demonstrate that clarifying the purposes of instruction
can significantly enhance learning. In too many instances 'th.is year,
students, and sometimes teachers, were engaged in writing activity
without really understanding its purpose.

That the value of maintaining writing portfolios in every subject area

22




6.

7
be discussed early in the next school year and, in any case, the design
for evaluation consist of identifying a selected number of students in
all subjects who would be asked to maintain writing portfolios which
could then be assessed at year-end.

That if the High School Project is to include Reading as well as
Writing, an zarly effort be made to identify critical features to be
addressed which have implications for both reading and writing, such
as accessing prior knowledge before reading and studying the

structures of various kinds of expository texts.

James R. Squire
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Aruitoxt provided by Eic:

EXCELLENCE IN EDUCATION:Reading & Writing Across the Curriculum
- Mid-Year Report :

THE PROCESS

The ten members of cthe committee (including the Project Director) nmet
in a series of formal and informal settings throughout the first
semester. Formal Group meetings began nn September 24, 1986 and have
continued on a regular once-a-month basis sipce. The CommicLtee has
also participated in one 1/2 day In-Service Workshop in November and
attended an InService Workshop featuriag Dr. Dolores Durkin.
Individual Committee members have gmet formally with the Project
Director twice ia <the first semester and once with cthe Project
Svaluator, Dr. James Squire. Beyond that, Committee members have
frequently visited the Project Office, according to their needs.

The focus of formal meetings, as well as informai discussions, has "been
on the development antc implementation of rezding aad writing materials
for Content Area use, The Project Director, with tha aid of cthe
Director of English and the Assistant Superintendent of Curri.ulum, has
disseminated numerous mateérials to teachers throughout the semester.

Starting in September the Commitctee began to systematically examine
Content Area texts in relation to literature studied, with an aye
towvard developing strategies to develop more effective readers.
Teachers began to develop writing strategies for their classes.

3y October the Committee began to examine their use of two concepts
which seemed crucial inp implementing effective reading/vriting skills:
activation of prior knowledge and "composing" vs. writing. Snecific
strategies discussed and implemented included summary writing, semantic
mapping, clearly defining wricing/reading objectives and vocabulary
exercises,

Our . November In-Service Workshep served as a clearinghouse for ideas
and =methods which had been employed to that point, wvith an eye toward
the remainder of the semester. The Committee used the tlorkshop quite
effectively and, beyond the exchange of ideas, -it proved to be an
excellent  "catch-up" period in which we could all dic-ass cthe
literature/materials used to that point and exanmine new sources. The
Yorkshop seemed to invigorate the Committee and they headed toward

the Christmas period with renewed energy. )

3y December several teachers had already compiled an impressive folder
of materials and continued to seek new methods/strateasies for the
remainder of the semester. (See "Results")

The Holidays and Mid-Year examinations proved a hectiz period for
everyone and January was a sglack month for the Committee, compared to
all they had done from late-September through New Year's. Jonetheless,
our January pmonthly meeting, at vhich we vieued a videotane on
feading/writing strategies, was very constructive and reinforcad
the focus and commitment of the garoup.

ed®
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ecific terms, some of the stra 2gies which were employed (and, in
Ia sP as®s, becanme commonplace) were: learning logs, journals, semantic
so-eiﬁg 'biopoems, ceacept magnets, the three—level study guide, unsent
::2£er3: dialectic notes and others. .

~nroughout che first semester the Committee exhibited a highly
;nergecic pursuit of their goals. Many members not caly read as .much
as cthey could in relation to the prucess but z so contributed articles
for dissemination. This interchange of ideac ACROSS DISCIPLINES has
ne of the most positive aspects of the project and an integral

becone O
he functioning of the group. .

?grt of T

accached Adaenda A compilexn some of the materials disseminatad and
examined during the first semester,

R2SSULTS

As one would expect, resulzs have varied with individuals involved in
the project. Overall, wowever, this was a very productive semester and

a good start for the project. Teachers have employed a vareity of
strategies after examining an enosraous amount of materials,
particularly considering their course load, duties, etc. Equally

important to the project has been the growing awareness on the nart of
the entire staff to the importance of Reading/Writing Across the
Curriculun, The mere existence of cthe Committee has heightened
consciousness on the subject and the fact that we have representation
from a variety of departments has zided in chis. A related,
significant result has been the interactcion between Committee members
from the different disciplines. Rather than simply give a cursory
review of the resulcs, quotes from Committee Member's mid-year
self/projec: evaluation speak to the issue better.

1 . . X L

"Becoming  acquairted with the differenc techniques {and)  the
interaction between members of the group (has been the most positive
aspect of the project).” "

A R .
I have receives a great deal from the group as far as exchange of
ideas and approaches concerned to develop reading and vriting."

u ’ . .
(The) most positive aspect (of the project has been) the opportunity
COh 1155en to and comment upon the ideas and experinentations of
Others. .

b . . s
The totality of the experience wuas tended to focus and reinforce my

conviction about the aecessity of writing as a tool for learniag and
thinking."

"

ggen students can urite . . . about their . . . uvark they are
avle to clarify the procedures and processes by which they crrived at a
solution to the probdlem."

ERIC g

Aruitoxt provided by Eic:
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wehe whole concept os teachers working out ideas together in a grouy is
. very positive one.

'{¢ has permitted me €O formalize my teaching strategies."”

‘niscovery by students cthat they can write (if they can speak)
1s wonderful to observe." —

‘hat is truly exciting to me regarding this very worthwhile project
yre the teachers' reactions."

\s gaeationed above, what has become commonplace for the Committee is
tor members (other than the Director) to contribute materials they fiad

ihich apply to the project. . .

jeyond the positive effect the project has had on teachers, regarding
:heir interaction and exchange of ideas, there has been substantial
;ork done IN CLASSROOMS. Addenda B documents both materials .
conctributed for dissemination as well as actual classroom exercises
thich have been used this semester by Committee members.

lne last note: the positive effect of acquiring the services of Dr.
iames Squire as our project evaluator has been clearly noticeable on
.he Committee. Jin's knowledge of the field and his easy maaner with
.he teachers has proven another positive impetus. He has sent
.pplicable materials to Committee members and the Director during the
emester and his enthusiastic reinforcement of the Project, and the
ndividuals involved, has been a great help.

OHCLUSIONS
ven if the project had only been designated to run for one semester I
hink we could feel very good about what has been accomplished.  There
S an obvious enthusiasm gene ated by many committee- members and this
as spread to other people on the staff. The heightened administrative
wareness of the importance of reading/writing skills and its necessity
a the day-to-day curriculum has also been a positive aspact. . In all,
think we have secured a very important “foot in the door" for reading
nd writing across the curriculum. There are, clearly, neople "ready"
or this type of infusion in their teaching methodology. The teachers
R the Committee have reinforced my belief in the <creativity and
dundless energy of the classroom teacher. Most importantly, reading
3d writing activities in non-Znglish classrooms has begun on a
2gular, systematic basis in Committee member classes.,

Aruitoxt provided by Eic:
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Whereas mainstream curriculum theory appesals
to accountability schemes and sterile, ever-
growing forms of quantification to legitimate
a particular view of learning,. Graves raises
questions about how learning can provide the
grounds 'for students to be critical and
self-determined thinkers. Whereas mainstream
curriculum cheory frequently ignores the issue
of student experience by arguing for classroom
methods that can be generalized across student
populations, Professor Graves argues that
student experience is a central aspect of
teaching and learning and has to be dealt with

. in its particular context and specificity. In
mainstream curriculum theory, teachers are
increasingly reduced to the status of clerks
carrying out the mandates of the state or merely
inplementing the management schemes of adminstrators
who have graduated from schools of education that
have supplied them with the newest schemes for
testing and measuring knowledge, but rarely with
any sense of understading how school knowledge
is produced, where it comes from, wvhose interest it
serves, or how it might function to privilege some

8Troups over others.

In much cthe same way, we CANNOT simply,administratively mandate a
reading/writing component to our Content Areas and think we have
accomplished our goal, As with reading and writing skills themselves,
the implemenation of an effective program such as ours is a PROCESS
which must be thoughtfully and carefully implemented.

Teachers must not only be offered reading and writing strategies but
must be familiarized with diagnostic strategies so they can know which
students/classes need what methods, as well as for pqst-reading/writing
analysis of student work. : '

For next year, I thunk the Committee would be served well if each
nember (if we have several froa different departments ~-—- or, ideally,
ONE from EVERY department) was give> one less classroom period in lieu
°f a nmonetary stipend. That free period would enable rteachers to
concentrate on reading/writing skills mevhods, strategies, litercture,
€tc.. If several, if not all, had a COMHO) free period, it would allov
for the kind of interaction which has proven most effective among this
Year's group.

Beyong that, the program must be nurtured and begin in lower level
8rades, so that students come to think of reading and writing as

“itura% in  ANY classroom and not simply "something you do in Ynzlish
class,

0. . 5 29
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APPENDIX C

WRITING SAMPLES FROM

ACROSS-THE-CURRICULUM
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ASSIGNMENT #2 LISTS { :
/

MAKE A LIST EXPLAINING THE PROCEDURE FOR PLANNING A LOGO DESIGN b&,w /

ANSWER IN COMPLETE SENTENCES

| )
What s a logo? ' j/llb /

list the step by step procedure that you used to get to a final design. °
Explain rough sketching. .

Write about the tools and materials used.
Mention the “comprehonsive drawing"
Explain the final presentation of the design.
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A COM,DI‘M7 or pmc/ucf‘. Lr /s c/csffnecf 50 FARF whese e~
He poblic secs if= rhe s rhinke. of phe conpiny o prodeet

Tn oreler to reach & Ganl clfs{{n, ou woold Grsi Jusr dro
# pickire A-Am’rz? fo do ith he *Ai,u? g dree repee Sen Hn7,
Then from that PIA oo woold ¢ithe vhe AN shapes snd
Ldexs . é:%pb‘/% M‘ A'yu.[ m/e, r‘“fm, u:’%aaf' /oosz‘n?_‘

¢ et : ' :

.I o9c ﬂwé/\ 5/‘»&?‘5/2"/7 ro ﬂ7 A /'c{cvls md /!e/p m re-

ﬁm‘m? :}17 a/w?f&s s And g0 help ﬁ‘:‘”x.”/;"%’h?'
For [0705 ) Lfoumc( m/b«»} a‘oo/& A'nc( mﬂ-h:dli/s.
Scmce: ﬁw,? uam//y need i be p,erﬁ:cl‘l A compaes /s n::ffsﬁ
for d@w,‘,t? cirdes. A rler s Aessesry o STTOGAL fines, gnd
Mckéunhy lines thnt e supposed to 4o ecotl jn o) H
’ 5’ ‘ | ¢ 1} .
A ProtAcer would be oseff foc- mhfsm'nj Anyy/es

Qk.u/\ ﬁﬁnsér/‘/y Hie 4@7{)‘ &césl;?n, oo wirty ncec{

Soerm ] (% .
SN, B 77 teedtpenil nd pnpers
s i

ERICAe fnpf Jfﬂv’/‘ﬂg. gooneed qod hiack ;i3 wiss. -

36




THE SECRETARIAL PROFESSION \\\~_
AR
The secretarial profession’s history started toward the QQQQS
end of the nineteenth century, with the invention of the- =
typewriter and the Gregg Shorthand System, many women became
proficient in secretarial work and began to take over duties ~//’f}
formely pexformed by men. Secretaries were originally called
“type~writers," who wanted to trade a life on the farm or in
the factory for a different life\in the business world. Tha
historical impact of these women was revolutionary,
Today there are sgveral million secretaries inp the
United States. Though the majority are wdmgn, there are‘many
men who are still out there wanting this as their profession.
Secretaries’ titles range from junior stenographer to
administrative assistant, Secretaries may work in many
different kinds of Places; but. their function is basically
the same-keeping business running smocthly through the
application of their Secretarial skills and abilities,
Today there is a tremendous demand for good secretaries,

and authoritative sources indicate that thisg demand will

continue to grow.
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LicberHerr Doktorfullen

1ch haoe ein groszes Prodlem in meinem leden. VYor einer Weshe hade
' 1cn mir Gie Hasre cchndigen lazsen, JESt, natdrlich muss icn s1e noch &in
mal seansiden 13352 3Der meine Hutter gibt mir qie S0 gollar die ich o
brauche nicht. Wean 1ch sie nichl schneigen l3sse, dann kann 1ch mcht Jus i ,_""
oem Hous gene, und 1Ch muss gessensn wergen. Was ;ull ich macnen? Soll .
wh elneﬁantz parsuben, oger soll ich meine futter taten? ich breucne -

Hilfel .

Hife,

Lieber Herr Doktor Miller,

Wir haben sin senr schonegneues Apartement. £s 18t yunoerver. Wir
3ind in eineffguten Platz (in der Nahe von der Ste " =nd es ist nieh’, zu
teusr. Unser Prodlem fst die Nochbaren. An jeder Seite sind ste &rge-lich,
Eln Nachber hat einen senr groBen Huad. Er ballt die ganze Nacht durch.

Ein anderer Nachber hot Partys sehr gem. Fest Jeden Aoeng hot er zing

Perty, und sie sind so lout! Eine Nachosrin gent Gdersll chne Kieldung. Sie .

- awemre

sient auf meinen Mann sehr oft, und es macht mich nervds. Die Nechbaren
dber uns heben sinen undichten Wessernghn. Wir hiren es gie genze Nacht.
. Vir wissen nicht, ob wir mit {hnen s rechen sollen. Wie sollen wir es

mechen? Aufer der Nachbaren stnd wir senr froh! Danke. Wir sind =

Nechbar-verrickt

Aruitoxt provided by Eic:
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Glossary

Anne Ruggles Gere
University of Washington, Seattle

As might be expected of teachers who worked together for several
years, project participants developed a common language. In particu-
lar, the group settled on terms to describe various strategies for writing
to learn. The following section defines terms, explains the value of the
writing that results, and, where possible, credits sources, For a more
complete explanation and for examples of variation in implementation,
turn to chapters by authors named at the end of each listing,

Admit slips are brief written responses (which fit on a half sheet

of paper) often coilected as tickets of “admission” to class, These

are collected and read aloud by the teacher with no indication of

the authorship of individual statements. Admit slips are fre-

quently used in community building. Exit slips are a variation.
See Forsman, Juell, Pearse, Schmidt, Yoshida.

Biopoem follows this pattern:

Linel. First name

Line 2. Four traits that describe character

Line 3. Relative (“brother,” “sister,” "daughter,” etc.) of _____
Line4. Loverof - __.___ (list three things or people)

Line 5. Who feels —(three items)

Line 6. Who needs ————(three itemns)

Line7. Who fears (three items)

Line8. Whogives.______(three items)
Line 9. Who would like to see (three items)
Line 10. Resident of

Line 11. Last name

Biopoems enable students to synthesize learning because they
must select precise language to fit into this form.
See Johnston, Juell, Pearse, Watson, Wast, Yoshida.
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Glossary

Completions ask writers to supply endingsto sentence fragments.
Writing completions pushes gtudents to focus their thinking.
See Beaman, Juell.

Creatlve definitionsre sembies the parlor game Dictionary in ask-
ing wiiters to invent definitions for words. This process of in-
venting stretches the linagination.

See Juell.
Dialectics draw on a strategy described by Ann Berthoff in Form-
ing, Thinking, Writing. Writers divide a page in half and on theleft
side record notes from readingand onthe right sidelist comments
or questions about the material read. This written interchange
leads to the devclopment of new jdeas about a sublect.

See Arkle, West, Yoshida.

Dialoguesare a form of role playing in which the writer createsan
exchange between two characters being studied.

See Beaman, Forsman, Juell, Pearse, Peterson, Watson, Yosh-
{da, Zimmerman.
Dictation asks writers to copy exactly the words that are read
aloud to them. The usual procedureisto read the whole selection
through once and then repeat in sections.
Dictation helps students absorb new material, and at the same
time makes them conscious of how language WorKs.

S.e Beaman, Peterson, Yoshida.
Dramatic scenarlos present writgrs with situations of conflict
drawn from subject mattet and ask them to respond. By asking
students to project themselves into the material, dramatic scena-
rios increase involvemant with what is being studied.

See Beaman, Forsman.
Exit slips are usually distributed at the end of class and provide
closure for leatning by asking studentsto summarize what hasoc-
curred during the preceding class. These slips provide closure for
students and, if collected by teachers, Indicate what students
know and need to know.

See Juell, Yoshida.
Flrst thoughts were {dentified by Peter Elbow in Writing with Power
Thelt immediate written jmpressions frequently become the basis

for fusther writing. Flrst thoughts provide students a benchmark

with which to measure thelr own learning.
See Arkle,Juell, Marik, Pearse, Petersor. 4 5
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Focused writing invites writers to concentrate on a single topic
during nonstop writing of specified duration. Like brainstorming,
focused writing enables students to see how much they have to
say on a given subject.

See Beaman, Forsman, Juell, Marik, Pearse, Watson, Yoshida,
Zimmerman,

Free writing emphasizes fluency by asking writers to write con-
tinously for a specified period of time, The fluency induced by
free writing makes other forms of writing to learn possible.

See Juell, Zimmerman. )

Guided imagery is described in Tristine Rainer's The New Diary. It
combines relaxation techniques with oral narrative to provide
writers with an imaginative experience which becomes the basis
for writing. Like role playing and dramatic scenarios, guided im-
agery asks students to become directly involved in what they
study, gives them direct instruction in how to proceed.

See Juell, Watson.

Instant versions are suggested by Peter Elbow In Writing with
Power. They ask writers t0 pretend that they are actually compos-
ing a final draft long before they are ready to actually complete
such a task. The instant version helps writers focus and clarify
ideas. Like first thoughts, instant versions give writers a bench-
mark for measuring their own progress, and they also push writ-
ers to generate a great deal of material quickly.
See Arkle.

Journals are, as Roethke says, greenhouses in which ideas grow.
Journals providea place to keep many of the writings described in
this list and are central to writing tolearn. Without journals, writ-
ing to learn loses its effectiveness because students have no way
to preserve evidence of thel. learning.

See Arkle, Beaman, Forsman, Juell, Johnston, Marik, Pearse,
Peterson, Watscn, Yoshida.
The following are ideas to get students writiag in their journals:

List the smells you like.
List the famous people you would iawite to a party you were
giving.

Write a letter to somepne in class you don't know very well ex-
plaining why you would like to know himor her.

46
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afnking Skilis:

jeasuring More Than Recall

1en you write test items, do you

. students 10 do more than just re-

J facts? Increasingly, educators

4 the public agree that we want

:dent: 1o do far more than regurgi-
-e knowledge; we want them to

» their knowledge productvely. So

; 2 litle discouraging to learn that

a cecent study of over 300 teacher-
:veloped paper and pencil tests

onducted within the Cleveland

;blic Schools), 90% of the test items

zasured recall. )

Adminedly, gerting beyond recall
:n be tough. How do we dcfine
gher level thinking skills and how
3 we pose questions of WTite test
»ms to measure those skills once
¢fined? Here are some simple sug-
sstions that can make it easier.

One popular way to categorize
igher order thinking skills involves
ix levels® Afier presenting students
+th new informadon, we can assess
1eir ability to deal with that infor-

aapiagin various wayss
ﬁi’c can ask if students can
ecall the information presented.

e can ask if they com-
wrehended or understoed the infor-
nation. If they can recount it in their
swn words, they probably under-
#ood it.

Third, \e might ask if students
san : the information to 3 new
oroblem simaton. LT they solve the
probiem successfully, they can use
the information at their disposal.. -

¢ cun ask them to_ana-

hEC BT examine componznts of the
anformaden., )

O NDSInsert Saptemeer 1985

students might be asked to
combine, symthegizs or assemble he
information from two or more
sources to draw a conclusion.
. And finally, we might have stu-
dents make some avaluative judg-

ment. about the intormation, ex-

pressing their opinions.

There are nwo possible ways to mea-
sure ssudents’ skill at each level:

This supplement 10 CAPTRENDS is
designed for easy reproduction and
dirtribution to teachers. PLEASE
SHARLIT!

Analyzing Textbook
Assessmeants

Do the textbooks you use include
questions that take stdents beyond
recall? What percentige of the ques-
tions posed represent each of the lev-
els specified above? The anly way 10
{ind out is 1o analyze the study ques-
tons in the text. Pick a ran-
dom sumple of three or four chap-
ters of a social studies book, for

Teachers can make questions up, or | example. and analyze the stdy
they can rely on questions provided | questions. Here’s an easy way 10 find
in instructional materials. Let’s ex- | the classification of 2ay part
_plore the second option first. question: :
The question iz
if yous can identify: testing: Example °
What students must o Recall What is the electaral
ranember college?
What students must Comprehension  How does the electoral
restate in other words ’ college wark?
What information is Application Predict what would happen
to be used 1o solve the ifthe electoral college
problem . were climinaied.
What is broken down Analysis Differendate the various
into what parts roles of the electoral
] college. .
What nwo pieces of Synthesis . How can the electaral . -
information are to ccllege and the popular  *
be combined vote produce different .
, : resuls? .. 0,
Whatstudents are o Evaluation . | In your opinion, should °
express an opinion . the electoral college be
about retained or abolished? =
. Defend your choice.

PEEELTY ;qv:a." ?s




void confusion about the level
v questions remember that lev-
?}om application upward to
psis and beyond require recall
,'wmprchcnsion as a prerequis
* oaat is, if the students cannot
-.:ﬂl the information and/or do not
and ity she or he will not be
ewousein analyze it, synthesize it
make 3 caqsidcred evaluative
1gment. However, remuiaber (o
derstand that each of these higher
«ls requires some operation be-
ad just recalling or under-
- ading,
1y addition, remember that a key
[air assessment is to be sure thata
1od match exists betwern the levels
- questioning used for instruction
¢., in the text or during recitation)
.d for testing. For example, it
suld be grossly unfair to ask sw-
-nis merely to recall information
aring cveryday instruction, then
-esent them with a test demanding
4lls in synthesis and evaluation.
/e must teach what we test. This
ads us to the issue of writng your
wn test items.

eacher-Developed
luestions

The questions that guide day-to-
2y recitation in class and that ap-
xar on teacher-developed tests and
suizzes determine how sudents will
xerceive a teacher’s expectations. If
‘hose questions tap higher order
+ 1, they will give the message that
he teacher values more than recall.

But writing such questons from
seraich is far more difficult than rec-
»gnizing them when they occurina
textbook. Right? Not necessarily.
Questions that measure thinking
skills are relatively easy to write, if
we attend to once key part of the
question: The verb or agrion word
that describes the problem to iue
student. Try this simple plan:

Cﬁ-}:{'.'t ENDS Insert Sepcember 1985
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If you want to 3tart the exerclse with
measure: these key words: Examples
information recall  list fillin List the parts of
describe identify speech,
define whait
Label when
repeat who
name when
Comprehension paraphrase wranslate’ Explain what purpose
explain interpret the verb servesina
review how sentence.
match why
discuss
Applicarion apply employ Write a sentence that
. conzauct restructure includes a noun, a
draw predict verb and direct
simulate how object.
sketch
Analysis classify contrast Break down this
dissect categorize sentence into its
distinguish scpurate components by
differentate  breakdown disgramming it
compare subdivide
Synthesis combine integrate Combine what you know
relate assemble about good sentences
puttogether  collect and good paragraphs to
write an €553) ON...
Evaluation Jjudge rate Evaluate this
argue debate paragraph. Is it
assess evalunte good? Why orwhy
appraise choose not?
i should
defend

in Summary

If you analyze tests you have devel-
oped in the past, you will gain some
insight jnic your question writing
tendencies. What level of skills are
you measuring? What level do you
wish to measure? Try changing the

' key words in sume of the recall ques-

tions and watch the level chauge.
But remenber, it's not fair (or valid)

higher levels — or vice versa.

match.

Naw York: David McKatp Co. Ine., 1956,

to teach * the recall level and test at

of instruction and assessment must

*Bloom, B.S. and others leds.) Tusonomy of
Educational Ogjectives: Cognitie Domain.
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In the Context of a Basal Reader Lesson

/ Facllitating Comprehenslon — Text —_— Assessing Comprehenslon
New vocabulary P@ X Probed recall
\ Background lnfornlntlon?‘iﬂrﬂb‘gv?&’ . * Free recall
\ . Purpose(s) for reading Summary
% Motlvating reading ' ' . Drawing
’ . . Examining prereading .
ot _ . . |
(ﬂcﬂ /&‘. . Y . . predictions (etc,) A
- MD ’ .
¥

Terching tlow to
Comprehend

Information, explanations,
cxwmplo-;lnonexamples, modleling )
qucsllons. oo .
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/. ;c clibon ' ) Opportunities :
Possible Toplcy w«ll[r .

3
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7 Practice
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hyperbole ~ ~independent

Inferences " Tat o7
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"he tarm graphic organizer refers to a visual display
* shows how information is organized. Tablas and
vcharts are common examples of such displays.

H purpose of this paper is to discuss how graphic
anizars can be used te foster meaningful lsaming
ocial studies. . .

.atis meaningéul learning?

“he figure below (adapted from Mayer, 1984)isa
ahic orgamzer Itis a simplified representation of
cognitive processes involved in meaningful leaamn-
from text. The figure illustrates the three main
ges of msaningful leamning.
~ First, readars must pay attentian to the relevant -
srmation in the text and selec‘ it for further cogm-
2 processing. .
* Next, readers must build connections among the
.as in the text, that is, organize the selected mfor—
:tion into a coherent structure.
* Finally, readers must integrate the new irforma-
n, Oor conneck it with what they already know.

information
in text

noleaming

non-msaningiul
lsormuing

patiatly
meanngiul
lesrning

meaningiuyl
{sarning

f'

Bqnnie B. Armbruster

As the figure shows, the process ¢an break down at

"any point. And it often does break down when students

are trying to lsarn from reading their social studies

textbooks. Even when students can dacode the words

in their textoooks, however, they often fail 1o read

meaninglully.-The result - they do not learn from

what they have read. They may come away with a few

tidbits of knowledge, but without meaningful leaming.
-Students will not sae how the parts it together to

* make up the “big pictura"” of social studiss.

Graphic organizers are too!s that teachers can use
to help encourage meaningful learning. They can help
students attend tc and select appropriate information’
for further processing, organize it into a,coherant
structure, and integrate it with prisr knowledge. This.
paper will focus on how to use graphic organizers to
accomplish these goals.

First, however, You nead to know Something about
the kinds of graphic organizers that can be used in
social studies. Obviously thers ara different kinds for
the difierent ways of organizing information in social
studies. The next section will discuss the common
organizational patterns in sosial studies and their cor-
responding graphic representations.

What are the common organizational patterns
and their graphic representations?

Information in social studies textbooks is often

organized in three ways: as descriptions, as compari-
*sons and contrasts, and as axplanations.

Descriptiva Pattern. Daescription is a broad cate-
gory. Descriptions can consist of definitions and
examples of a cornicept, or the.attributes or character-
istizs of 3 cencapt or topic. Examplas of descriptions
in saial siucias include descriptions of individuals .
{iHanin Luther King, Jr.), groups (Muslims), places
(dasons), and concepts (civil rights).

Comparative/Contrastive Pattern. A comparison/
contrast shows tha similaritias ancor differencas
betwean the'attributes or charactaristics of two ¢2
more topics or cancepts. For example. comparisons
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enwhen students can decode the words in their textbooks, however, they
ten fail to read them meaningfully. The resuit— they do not learn from #
Jatthey haveread, “5gi-r oot T : -
R Rt LR RS S
4 gontra'sé in soclal studiss may show the simitart Who? What? When? Whera? Why? and How? For
¢ and differsnces batween Athens and Sparta of each of these question starters, dacide which paricu-
;oism and communism. L e lar questicn, if any, taps important information about
= tory Pattern. An explanation tells how of the topic. ) ] , .
;‘;ﬂ: :&wrrym or action occ:‘:rad or happened. _ ift_:r eg:ample, consider the topic of ancient Greek
mp|es of axplanaﬁons in social studies may {reat c‘Vth,a:non frem Ginn $°Clal Sludises, G.rade 6. Some
v and howthe Panama Canal was built, or how clie of ma.m_\partant questions adpre§sed in the textbook
ate affects population panems. . _ appsearinthe following graphic display:
Thess three common ways of organizing informa- < WHEN did the
-n in social studies can be represanted graphically. -l P Greex Civilzas
ne axact formthat the graphic organizer takes isnot A on fiounsh?
Atical. The pointis to represent tha impartant infor- , .
-ation in a way that shows the interrelationships WHY didthe WHERE was the
mong ths ideas — the "big picture.” m‘;‘}’““m"‘ Greek gg' '
Although ths form can vary, each of the threa . X zauon
yrganizational patterns has a typical graphic . Ancient Groek
apresentation: . Civilizzuon
HOW did the
. o WHO wers some
g’::’:&'},‘ uance tamous _Grnxs?
5 WHAT wers the ’
. palisfs ol the
. ‘ ’ ancient Greoks?
_pm“ ‘ ) Comparative/Contrastive Graphic Organizet. For
Descriptlve Graphic Organizer. Thetypicaltepre-  ‘comparison/contrast, the typical representationis a
sentation of a description locks somewhatlikea - table or-matrix. The topics to be compared or con=
whel, with the topic or concept 2s the hub andthe irasted and the impontant characteristics on which the
examples or atiributes as the sgokes: qu example, topics are to be compared of contrasted constitute the
Gina Social Studies, Grade 4, America's Regions two dimensions of the table. As with descriptions, the
and Regions of the Worid," Chapter 9 discusses the important characteristics can be identified by asking
. topic "Earning a Living in the Northeast” by giving the Whe and How questions about the topics. For
several examples of ways of eaming a living in the  ° example, Ginn Social Studies, Grade 5 discusses
Northeast. The graphic organizer might look ike this: the European discovery and exploration of the New
manufaciinng World. One way of organizing the information graphie
) cally would be inthe {ollowing manner:
European Nalons
. tnvotved in
:win fishing Exploration
arming . WHO wers the
ways of seming imporant
. aivinginihe ) sxdlorers?
. Northeast T
: WHEN did they
. sxplore?
' * | wrere dig they CLn .
.. sarvics exploro? .
coal mining businasses
In the case of a description that does not consist of WHY td 1hay
. axamplas, the information that appears on the spokes
. consisis of important characteristics, of “mainideas,” * | wHATwastne
. about the topic. A useful way 1o identifythe main - ouicome?
}deas is 10 start with the standard question starters:
. . 3
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Sxplanatory Graphlc Organizer. The typical

aphic organizer for an axplanation would be &

rias of events connacted by arrows reprasenting
usal and sometimes temporal relationships. For
ample, in the description of the ancient GreeK civill-
tion, one of the questions is “Why did the Greek Civ-
-ation cecline?” a8 answer 10 this question in the
-m of agraphic tepresentation might be as follows:

derences war conhquersd
atween | | Detwean | pgﬁ‘:a! | m“‘:y by

:nans andl” |Atnans and . anzx:t. . Phitip of
Spans Spana aisundy nemied Macscon

Explanations can take ditfereat forms. The explana-
:3n depicted above is in the form of a chain, Other
xplanations consist of several raasons for the same
Hact For example,-Ginn Social Studies, Grade &,
The Eastern Hemisphere,” Chapter 4 discusses.
~ree reasons for the decline of the Roman empira. A
:0ssible graphic organizer for this explanation
ppears below:

* gap betwesn
nchand ©

weak - |. caclineof .
contut - - Roman
povernmeni . Empre

weak
&Ties

Now that you know something about the common
o:ganizational patterns in social studies and their cor-
responding representations as graphic organizers, we
tusn to the question of why and how graphic organiz-
ars can be used to promste meaningful learning inthe
classroom. . )

_Using Graphic O.rganlzers in Stage 1of Meaningful
Learning: Selecting Appropriate Information

Why? Asuiscussed previously, the first stage in
meaningtul learning is selecting informatiox for fur-
ther cognitive processing. Students cannot possibly.
{earn all the information in their texibooks. They must
ba salective about what they learn.

Research suggests that, if left to their own devices,

. mature readers salect for further processing tha most
. impontant information (Meyer and Rics, 1984). Imma-
ture readers, however, do not. Their reading is morg

aimiess, “catch as catch can,” and doas not rosult in
meaningful 123iming.

Q
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formation in social studies textbooks is often organized in thrae ways: as
»scriptions, as comparisons and contrasts, and as explanations.

Rasaarch has also shown that it is possible to guide
students' selection and processing of information
trom text. Techniques such as providing objectives of
questions prior o reading can focus learning: Stu-
dents tend 10 learn what the objectives specity or the
questions ask (Mayer, 1984).

Graphic organizers can also help direct and focus
antention. And they have some advantages over
objectives and questions. Objectives and questions
can bs vague and abstract, while graphic organizers
are specific and concrete.

Introducing a graphic organizer before students
read can have other beneficial 6tfects. Much recent
resaarch has undeiscored the value of activating stu-

* aents' pricr knowledge of a topic before they read

about it (Tierney and Cunningnam, 1984). The graphic
organizer can s&fvs as a springboard for discussion
about what students already knoz about & topic. They

- can be encouraged 10 generate hypotheses about

both the organization and content of the graphic dis-
play. Then part of their purpose for-reading becomes

. verilying or correcting their predictior:s.

How? There are two ways to introduce graphic
organizers to students who are preparing1c “ead;
each way highlights important information.

.(1) Present a “plank” graphic organizer, For exame
ple, students mignt be Given tha following before they
read Chapter 7, “Early African Civilizations,” of Ginn
Social Studies, Grade §, “The Eastern Hemisphare.”

Esdy African Clviltzations

Kush Ghana Mali Songhai

WHERE wastt
locates? .

WHENdiait . .
axust?

WHO we’s soms

imponant peopte?

WHAT wars .3

. s like?

WHAT ware s’
outstancing
features?

- WHY a0 tne

chalzaton
cisappsar? .

{2) Help smdanré make their own graphic organiz
ers. Graphic displays can be particularly valuable if

studants help make them. The procass of makingtpa

graphic organizer before reading can reinforce impor-
tant reading, studying, ana thinking skills. In particu-
lar, stuoents can praclice using prior knawleage,
skimming, and drawing conclusions in order to find




-

achniques such as providing objectives or questions prior to reading can
scus learning. Students tend to learn what the objectives specify or the

,uestions ask.

opropriate organizational patterns and important cat-
.gories of information. (Note, howevaer, that students
Jill probably need to have experience with saveral
sachar-made graphic organizers betore they will be
3ady to do them themselves.)

For examploe, thirough guided discussior, a toacher.
ould encourage students to maxe-their own graphic
»rganizers for “Early African Civilizations.” The
sachermight follow these steps:

() Elicit an appropriate organizational pattern.!

Comparison/contrast is reasonable because the
itle indicates that the chaptar will discuss several
sivilizations.) .

(b) Elicit column headings. (By skimming the chap-
+er headings, students should be able 0 find the
names of the four civilizations.) :

(c) Elicit row categories. (By using Wh— and How
Juestion starters. prior knowledge of civilizations, and
Hasic skimming techniques, students should be able
10 come up with appropriate questions for the row
categories.)

Whethar graphic organizers are presented to stu-
dents or students make them themsalves, the dis-
plays tell students a lot before they begin to read. in
the example 'of “Early Airican Civilizations,” the .
graphic organizer tells students that they're going to
read about early civilizations in Africa and what these
civilizations wara, and it tells “hem some of the cate-
gories of important information they will read about.
The graphic organizer directs students’ attention to
imporiant information in the text and suggests an
appropriate organization for that information.

Using Graphic Organizers in Stage 2 of
Meaningful Learning: Organizing information

Why? The second stage in meaningful learning is
organizing, or building logical connections.among
ideas from the taxt. . :

Research has shown that one way of helping stu-
dents build logical connections among ideas from
fextbooks is to teachthem a studying strategy tied to
the text organization. In one study (Taylor, 1982), fitth
gradars who were taught to sumrmariza textbook
matariat according to the organization as highlighted
by haadings and subheadings remambered more of

* the materia! than did students who answered ques-
tions after reading. In another study (Taylor and
Beach, 1984), seventh gradars who wera taught to
make "hierarchical summaries" (simiiar to outlines) of
social studies material remembared more than stu-
dents who answered questions after reading of
students who simply ¢ :ad and reresd the material,

Graphic organizers can alsc bs used as study aids

" tied 1o text organization. In prodiicing graphic organiz-

* ors, students are organizing — they are finding and
recording logical connections among iceas fromthe

ERIC
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text. Students are aiso éc::’vely engaged in learning;
they can hardly be “tuned out” while producing a
graphic organizeri

How? Graphic represintations can be usedin at.
least the following two ways to help studenis organize
information from their reading.

(1) Students complete “blank” graphic displays
provided by the teacher. Thess displays cou!d be filled
out by the whole ciass or & group through discussion,
or by individuals as ssatwork. For example, students
might be asked to fill out graphic organizers for “Early-
African Civilizations,” shown below, as they read
Chapter 7 of Ginn Social Studies “The Eastern
Hemisphers.,” ‘e

(2) Students generate their own can.plete graphic

) organizers. Once students are familiar with graphic

organizers, they could make them as whole class,
group, or inciividual activities, For exampla, fourth
graders might be directed to make up appropriate:
graphic organizers for the section on “Monuments”
in Chapter 9 of Ginn Social Studies. The {ollowing

) organize’ would he appropriate.

The Vistna:a Veterans
Memcrial

Tha Stutus of Lidbarty

Ths U.S.S. Constitution |

Using Graphic Organizers in Stage 3 of
Mesningful Learning: Integratirig Information

Why? The final stage in meaning‘ul learning is inte-
grating the new information with what the student
altaady knows. Research has shown that less suc-
cassful students do not relate information in the text te
pravious knowledge, including informatien presented
previously in the text (Brai.sford et a4, 1980; Sullivan,
1978). Fortunately, however, students can be taught to

- ask themselvas questions designed 1o activate rele-

vant background knowledge (Bransford et &l., 1980).

Graphic organizers can serve as toois for éncourag- |

ing integration of information. As noted previously,
‘thesa displays, presented before feading, can be
focal points for discussion about students’ ptior .
knowledge of the topic and hypetheses about what
they will read. Atter reading, graphic organizers
can serve as bases for activities aimed at further
integration.

How? Imegration can be achisved through discus-
sion or'through writing. Here are two suggéestions for
using graphic organizers in integraticn activities.

. -5
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In producing granhic organizers, students are organizing — th- jare ﬁn&ing
* and recording logical connections among ideas from the text.

(1) Stucients relate graphic organizers to thelr own
experieri:ss. For example, fourth graders who have
worked with graphic organizers for “Monuments”
might discuss or write about the example monuments
given in the textbook or other monumants that they
have visited or read about. . -

{2) Students compara and contrast a graphic orga-
nizer from the descriptive displays for chiapters on
with. One challenging intrgration activity is to have
studants make a comparative/contrastive graphic =
organizer from two dascriptive ones having similar
characteristics. For exaraple, sixth graders might
producs a comparative/contrastive graphic orga-
nizer from the descriptive displays for chapters on

“Argentina” and “Venezuela” in Ginn Sccial Studias, .

Grade 6A - “The Westem Hemisphare.”
Concluding Remarks

"" Students often nead help in learning from reading
their social studies textbooks. They may need help at
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Content area

reading-writing lessons

Integrating reading and wriling contributes to understanding and
relentlon of knowledge. These lessons, using a feature malrix
and other devices, show teachers how o help students exiract

and organize crilical Informatlon.

Patricia M. Cunnlagham
James W, Cunningham

Conicat reading and wrlting lessons

tforns two primary furctlons. They
ncrease student leaming and they im-
prove student ability to Jearn. For bet-
ter or worse, students are expecled to
read books sd anticles and to write
papers =ynikesizing the new informa-
tion es a mulor means of fearning con-
tent, especially at higher fevels of
schooling. The fact that the reading-
writing connection has long been the
foundation 75 higher education seveals
a tacit understanding among educators
that integrating seading and wiiting
hes much to contribute to student un-
derstanding and seteniton of knowl-
edge.

Unfortunately, mony rwdents do nol
know how 1o extract the inajor ideas

. me e L0 sebcy  Feberary 1987

from their readin,> and then synthesize
them, and many {eachers aje unsure of

- how to direct them. If we are to be-

comne nations of readers, “Teachers
must Instruct students in strategles for
extreciing and organizing critical in-
formation from text” (Anderson, et al.,
1985, p. 71). This can begin inthe ele-
mentary and middle schools.

Componants of lassona

The components of a good seading
comprehension fesson include: (1)
helping students access what they
know before reading, (2) sctting pur-
poses for their reading, (3) having
them sead in an active, purposeful
manner, (4) hclr!ng ther see what In-
formatlon they have correctly fearned,
and (5) glving them compsehension
help §f necessary (Cunningham,

1985). 5 7

A good wrlting lesson is one In
which the teacher (1) models for stu-
dents what they are to do, (2) provides
guided practice in wrlting, and (3)
glves feedback which helps students
see how they succeeded and how they
might Improve their witing next time.

The reading-writing lessons we will
describe Include the components of a
good reading lesson and 8 good wril-
ing lesson. They are bascd on the read-
ing of and sesult in the wrlting of
informational text. In each case, an or-
ganizational device will be used to
gulde both comprehension and compo-
sition.

1t is this orgenlzational device which
forms the Yink between reading and
writing. The link reinfofces the learn-
ing of borh information and organiza-
tional structure. Moreoves, the Yink
mimics the assignments ofien required
in higher fevels of schooling when ste-
dents must write a paper about a book
of sxticle iney havesead.

One organizationa! device, the fea-
ture matrix (Johuson and Peasson,

1984), will be described in detail. Oth-
ers such as webs, outlines, or timelines
could also be used.

A feature matrix lesaon
A feature matri Is simply a device for
helping students gather, compare, and

contrast information for sevprat flems *

in the same category. For our example
of a feziure matrix reading-writing les-
son, we have selected a section from a
school science book (Avruscato, etal,,
1980) which describes the canh’s plan-

els.

To prepere the feature matrix, 1ead
through the text and sclect the mem-
bers of the category (n this case the 9

tancts) an3 some selevant fzalures

which describe some, alt, or none of

themn on which they may be compared
and contrasted. Figure 1 shows a fea-
fure malsis based on the textual infor-
mation in our example. 1t would be
displayed to the students first in skele-

llon form, with none of the boxes filled
n.
To bogln th Jesson, the teacher dis-
plays the feature mateix skeletonon an
ovethend transparency, the chalk-
board, o7 & chatt. The students con-
struct the same feature matrix in thels
rziebooks by wriling the plancts down
the rows, drawing vertical fines, and
wiiting In the features across the
columns. -

The teacher then leads the class o
fill in thelr feature matrix based on
what they already know about the plan-

_ets. Each student puts a plus in the

space where s/he believes the planet
has that feature and & minus in cach
space where the planet does not have
that feature. 1f the student has no ides
whether or not the planct has the fea-
ture, the space Is lef emply.
The featore matrix shown in Flgure
1 indicates what one student knew
aboryt the planets before reading. As
you <en see, this student believed that
Mars, Mercury, and Venus were closer
to the sun than Earth, that all others
were farther from the sun, and that Ju-
ter, Neptune, Pluto, and Saturn were
arger than Easth. Eatth, Jupltes,
Mars, and Venus were belleved to have
at Jeast one moon, and Saturn to be the
only planct with tings. Earth, Mars,
Mercury, and Venus were known to or-
bit the sun, but the student was unsure
if the others did.

Competing malilx tesponaea
New the students read the science text
section on ihe plancts. They are clear
ahout thelr purpose for seading: lo
confirm or change the pluses and mi-
nuses and to fill in emply spaces. As
the students sead, crasers are used tib-
erally and qulet cheers and groans aic¢
indic-tions that they are actively coi-
prehending sather than passively gel-
ting through the pages.

When they have finished reading as
well as confirming, changing, and add.
ing to their {ndividual matsices, the

Tonlentored readiag-ontiloglessens $97
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+ teacher asks thelr help In filling fn the

class feature matslx. Students aod thelir
heads If they have a plus, shake their
heads no If they have a minus, and
shrug thelr shouldees to show they still
don't knowv afier reading. If there is a
consensus abeut the right answer, the
teacher puls a plus or minus In the box,

In many cases, there will be dis-
agreement. Thia indicates to the
teacher that the studeats have falled to
comprehend some porilon of the text
and the teacher drawe & clrcle In the
box to Indicate a “hole” In comprehen-
sion.

When the class festure matrix hss
something In every box, the teacher
points out esch box with a hole In It
and gives the students 2 minutes to re-
turn to the text to find aomething to
read 2loud that will change a hole into
2 plus or minv+, No one is allowed to
raise his o2 her hand uniil the 2 min-
utes are up.

Proving each polni

When the time ends, the teacher asks
students to state 8 point about one of
the boxes and prove thelr point by
seading from the text. It Is during this
proving bascd on the text that much
reading comprehencion Instruction
takes place. .

Soine students o not believe that the
text tells if Pluto Is larger or smaller
than Earth, A student reads the sen-
tence “Pluto probably is the *ize of
Mercury® (Abruscato, et al., 1980, p.
221). That student seasons that since

* we know Mercury is smalles than

Eanth, Pluto probably Is, too, Often,
the points missed or misunderstood are
those which require inferences,

As students seturh to the text and ex-
plaln thels reasoning, the inferencing
process Is belng modeled. The teacher
keeps this process from becoming
fiustrating by helping when necessary
to polnt out text pasts §3 read of by
providing possible explanstions for
L the needfed inferences can he

madz, The couclal elemant is for the
teacher not to help until and unless the
class really sequires It but not to hesi-
tate when they do. .
Several spaces on the festure matsix
may still have clrcles alter reading.

These holes can serve as motivation |

for individuat students or the class to
consult other, possibly more tecent,
sources. Library tesearch Is thereby
integrated into classroom discussion
and driven by class questions,

Knowling what they don'tknow

The completed feature matrix which
each student has in a nolebaok and
which the teachee has on display con-

Aalns efficiently the major Information

and comparisons (we hope) the stu-
d:nts have learned about our 9 planets.

The reading portion of e feature
matrix reading-wrlting lesson Is now
complete, Durlng the prereading com-
pletion of the festure matrix; students
declded what they already knew about
the subjecs and, equally importantly,
figured out what they didn't know. This
*kncwing what you don't know” Is cru-
clal because It appears that as goon a3
we lezrn something, we think we al-
wrys kitw It

The purpose for ieading Is clear to
all. Furthermore, studems want lo read
for the purpose since they want to see
how well they guessed prlor to read-
ing.

The completion of the class matrix
allows the teacher 0 se2 where com-
prehension broke down and help stu-
dents explain how they figure out the
meaning of what they read. All stu-
dents should be able to complete thelr
matrix as class members read postions
of tite text and explain how this praves
or disproves thal a planct has a particu-
Yar feature. Fuithermore, all class
members get immediate fcedback on
how well they reaé Jor the stated pur-
pose. By hearing others read and ex-
plain the text, they fearn how any

. Figure 1
Prerénding feature matrix as filied out by an Individual studant
Flsnsts In Earta aolar aystem
Closer {
toaun Lesges Orblts
, - than than Has Has the inner
H Earth Eerth moon | tings aun planst
Eerth - — + - + +
Juplter —_ + + — —
Mare + —_ + —_ +
Mereury + - - +
Naplune -— 4 — —
Plulo -— + [ —
Selumn —_ + + —
Uranua — - —
Venus + — + — +

4+ = oludant beNaves feniue: fs bue of that planet
~— = gludent beleves planol lacks thal feslus

Matiix Kems wil later be checked sgainst seading matsilal,

misunderstanding they made can be
avoided next time.
]

Wilting 1-2 dayslater
The writing part of the lekson usuclly
occurs a day or 3 later. For the wiil-
ing portior., the teacher feads the
group to contribute sentences toward §
paragraph abcut one of fiic planets.
Students then work in small groups or
Individually to cveate a paragraph
»20ut another planet.

dere’s how this process might take
place. The teacher says:

Today we're going to use the informatlon
or. our feature matrlx to write a psiagraph
about one of the planets. Our paragraph
will have five se1-'#nces. The first sentence
will {2t everyone know what our psragraph
Is about. The next thice sentences will tell
specific Informatlon about the planet. The
fast sentence will glve snn:z Indication of
our feellngs rbout or our general Imipres-
sions of (his planet.

{Teucher displays feature mstrix trans-
patency ond chooses a planct to wilte
about.}

Fm golng 1o wilte my parsgraph about

Venus. My first sentence should get Venus
fnto fis lesges tople.

{Teacher palnis to Plenets in our Solar
Syst:m.}

Reniemiber that e wrote Planets in our
Solar System to show that this was the big
topir, Our first tentence shoeldn't o over
here Into the detalls about Venus [points to
pluses end minuses llonﬁ Venus's tow}] but
rather should get Venus Into lts topic. We
call this first sentence the toplc sentence.

{Tercher wiites on chatkbossd or chart:
bnus Is one of the 9 planens In our solar
system.)

Now, we wint some speclfics about Ve-
sws fos our next three sentences. Let's read
821038 our feature matrix and see what w2
ke ow about Venus.

We know that Venus Ig closer to the sun
than the Easth, Is not targer than Eanth, has
nO moans of lingl. oiblis the sun, Is onc of
the inner glmm. 111 want to include these
facts, but } may include others D resnenther
from my teading to make my paragraph
more Inferesting.

) think 1l write a sentence which tells
about Venus's slzs, My feature raatrix has a
minus {n the Jarger than earth setion, but )
remembez that In Venus's csse, this d.esr't
mean Yenus Is an aller. I remember dhat Ve-
nus and Eanth are about the same size.
Thatll make a good second senlence.
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{Wsltes: Herug and Eanth are about the
somesite.)

Now, our matrlx tells us that Venus Is
closer to the sun, and | remember thst that
makes K hotter then the eanth. 1l comblne
these two facts for my next sentence,

{3bnus is hotter han the Earth because It
Is closer to the sun.}

So, | wamt onz mose sentence that gives
some Important facts about Venus. Whst
havent ! yettcld that’s mportani?

{Teacher wiltes: Venus, along with
Eartk, Mars and Mercury, Is ore of the In-
ner planers.)

Now, the fina] sentence of & piragriph
can be wrliten In different ways. Some-.
tImes It sums up the other things in the psi-
agsaph. Sometimes, it glves the wrller's
(eclinﬂs or Impressions aboul the tople,
Somellmes, It gives a fine), Yasclnsiing

fact.
¥t wrlte something about Venus that 1
think man; people find interesting.
{Wiltes: ¥enus Is called the evenlng star
and Is the favorite planel of many people
bttmsu on a clear nlght U cen be easity
seen.

This finishes the teacher modeling
part of the paragraph writing lesson.
Next, the studentz wrlte 8 paragraph-
about one of the cther planets. They
are reminded to have their first sen-
tence get their planet into its tople,
which Is slways In the upper el cor-
ner of she mutrix, Three senlences then
tell specific inforration about their
planet. These specifics can come from
the featute mauiz or from what they
know. A final sentence sums up or
ends the paragraph in an Interesting
way.

Shailng thelr wilting

As students wrlte their paragraphs, the
model paragraph and the feature ma-
trx asz both avsilable to them.

When the puragraphs are wiillen,
volunteers can read thelr paragraphs to
the class. Some paragsaphs zound
much like the model parsgraph, which
is 10 be expected In the beginning. Af-
ter several Tessons, however, students
are more willing to have their par-
graphs divesge sou.>what from the
model.

P19 TheReolloghocher Tehrusey 1929
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As sludents volunteer to read thely
parageaphs, the teacher can encourage
them to add Ji:formation not on the fes-
ture matrix ard t9 use complex senten-
ces by comments such as: “} really
liked your last sentence because you
told us that Mars was called the red
planet, and that’s a fascinating fact we
didn’t have on our fealuse matrix,” and
“Read your third sentence again
{‘Uranus, like Saturn, has tings]-the
way you combined the Information on
both Uranus and Satusn’s slngs was
very efficlent”

Yeature m rices are an excellznt or-
ganlzing de.ice when Information on
several members of a category is com-
pared and contrasicd. This Is & com-
mon wslting pattem in science, health,
and social studics, It {2 casy to imagine
» feature matsix {n Lealth where varl-
ous foods were llsted as members and
features Included such information as
low carbuhydsate, low calorie, high fi-
ber. Often in social studies, regions,
countries, or political leaders are com-
pared and contrasted.

When tudents use & feature matrix

z0 detetnidne what they know before
reading, set thelr purpose for seading,
and integrate the new fnformatic 4 with
the old after reading, they are engaging
in active comprehension, The featurs
matsix page in their notebooks con-
talns the important content they can re-
view before a ftest. When thls
fnformation I3 used as the basis for
paragraph writing, students remember
the information better because orga-
rizing and wrlting promoles reiention.
in addition, they become betier writ-
ers.

As students galn skitl at writing par-
agraphs, they can conbine paragraphs
into a 1 page composition. Before they
do this, the teacher should modet how
to create an opening prragraph which
tells the composition’s genernl topic
and a final paragraph which sums up
or ends the composition in an intesest-
Ing way. Students should sce that the
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composltion’s opening and closing par-  tlon on the class web. Individual it

agraphs sre similar to the opening and
closing sentences of paragraph,
iy 4 .
Other organizetional devicas: Welia,
outline, imelines
Not all Information lends ltself to fea-
ture matrix organization. Often, 8
tople Is discussed In terms of its sub-
toplcs. A discussion of North Caro-
lina, for exemple, would probably
have information about lts founding
and early days, major Industries, areas
of emiployment, major cltics, tourlsm,
snd recreation.
+ A web (Flgure 2) Is an excelient or-
ganizationa) device for* at which has
subloplcs about a majox toplc. Just as
in the beginning of the feature’ mahlx
reading-wilting Jesson, the teacher re-
* sorii all student ccatributed informe-

studcnts write on thelr own web those
~ntributlons they believe are valid.

Figuse 2 shows what the class web
might look ltke sftes students had con-
tibuted whiat they knew aboul Nosth
Catolina priot to reading,

Siudents then read for two purposcs:
to see what of the informstion they put
on the web Is actually discussed in the
text and Is corect, and to see what new .
jnformation they can add. As they
scad, new Information is added to the
appropsiate strands of the web, As in
the feature mateix tesson, the text is
consulted and sead aloud to clarify
confusions and gesolve disagreements.

The wilting part of the lesson also
parallels that desnonstrated for the fea-
ture matsix lessnn, The teacher wriles
a model parsgraph based on {ie sen-
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tences glven by the students for onc
. strand of the web. The studends then
work in small groups or Individually to
wilte @ pamgraph based o2 another
strand. Pziagraphs are read by volun-
teers and the teaches points oul sen-
tentes which are particularly commu-
nicative.

Webs arz, In seality, outliaes without
sllthe complicated numbering and let-
tering. Students coutd also leain to
outline inforniation and then write
from that outline.

A timeline is anothes good organiz-
Ing de* ice, for information in which
sequer..e and dates arc importat::
Have the studemts list the crucial dates
In order and fill In any guesses they
might have about impostant evenls on
those dates. The timeline completed
after seading aftows thewn to wrlte a
chionalogical paragraph.

Aaolid preparation
Teachiers who use these reading-writ-
Ing lessons report that students read
more actively as they read to confirm
whiat they think they know and to find
new Information. A3 they explain the
text to prove a paint, they see how lan-
guage works and become morc aware
of how they can approach the task bet-
ter next time.

During the wilting part cf the les-
son, studznts who have neves seally
undesstood what a paragraph Is see the

writing of & parsgraph modeled and
then write a simliar paragraph of thelr
own. They 12arn that writing Is an 2id
to understanding &nd remembering
content from thelr texibooks.

Reading-writing lessons make it
possible for & teacher to pian a single
Jesson thal teaches reading, wrlting.
and content. This Integration t+r 73
more content and prepates stuw 3 lo
learn content more independemly in
highers levels of schooling.

Paricia M. Cunningham, a former au-
thor of The Ciip Sheet, teaches inte-
grated content area reading and

* writing Instruction at ke Forest Uni-

vei Aty In Winston Salem, Norih Caro-
ltina. James W Cunningham, an
advisor for Reading Research Quar-
terly, teaches reading, writing, and
language aris at the University of
North Carolina in Chznel HHill,
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Cooperative tasks have specyi.i benelits
Cooperalive Interaction In school tasks {as opposcd to elther compelllive o
individualistic eflosts) has beer. shoum ‘o promote higher achizvement, espe:
clally the discovery of superloe sirategles for reasoning about things. This el
fect from cooperative aclivilies seems to hold true among chilldien of all abllity
fevels, tegardless of whether they are cooperallng o compeling with others of

the same or diftring abilily.

(For u serles of tnteresling studles on the effects of cooperallve, compelilive,
end Individualistic school tasks, see the work of David W. and Roger T. John-

son)
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There's no missing the sheer
beauty and detight on every page
of FOCUS: Reading for Suctss. I's
ilie brlghtest and happlest-looking
program around. And (he content
i so consistently owistanding,
you'll tind it hard to belleve it's
transitional basal.

But It's what's “between the

_1es " of every selectlon—{he inlen-
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lle organizatlon paced to tlie
needs of students who reguire
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FOLLS may be used alone or co-
basally. ¥'ree correlations are
svaltalile for FOCUS and thie foltuw-
ing programs: Ginn; 1184; D.C. Aeatl:;
1oli; Houghton Milllin; Macmillan:
and, of coutse, Scoll, Foresman
Reading: An American Traditlon.
Wiite to JIl Danneniilier, Reading
Product Manager, 1900 East 1.ake
Avente, Glenview, Nilnols 611025,

Focuat Reading for Succeaa—
Wihien learning to vead lsn't aa
casysa ABC,
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APPENDIX E
SAMPLE OF ORGANIZATIONAL
FRAMEWORK AND

COORDINATOR'S LOG
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. WINCHESTER HIGH SCHOOL
WINCHESTER, MASSACHUSETTS 01880

Reading, Wricing, Speaking and Listening Across the C}n:riculuxn
24 September 1986
Agenda :
. ’
1. Calendar (tentative) for the Project
2. Purpose/Focus )
a., First Ouarter: assessment, initial writing zctivitdes ‘Eﬁl&'fﬁ‘c c{miiv"a"‘
b. Year-long goals

3. Philosophical approach: The peed for reading/writing across the
curriculum; the active learmer.

4. "Methods Menu" handouts

5. Coordinator's schedule, location, availability, etc.

Notes Vizah ¢ — ’Uu. LAt / \vM{ f'&.n.l-\.
Do femdss J‘a(p

'Dai’vﬁ L—wfstwlw M‘; tf«b»."{.

Merhin, Saceen 4 Tl Prr}am ~ Digleche ;\(o{b ~
Wete alomt {aﬂ {'v(("’ | .1

— Math — 'Il,u_??ra‘ élﬂ»affﬁ‘rew—-
F,fz,‘ A W\@H&,\ : Ut\plf [P VYR IR Stk

; gl —
(Sovs rectiy frisi?) a8

@ Sepechbon?
6 - C i bb CMMM.@\%,A,
u }“’,O D‘Wmﬂl‘ﬁ\ %WJ d’ZZMW«-‘Q ’E\'c M/Tz’ S—= .
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WINCHESTER HIGH SCHOOL

WINCHESTER., MASSACHUSETTS 01830

MEMORANDUX

.ading/Writing AcCTOSs the Curriculum Coomittee

g4l Johnson
2dnesday, Sept. 24 meeting

Sept. 25, 1986

d like to thank everyone, once-again, for serving on this committee. I
.ink the quality of the group was obvisus to all of us yest:erdéy and consider

.self very fortunate to direct such a group in a pilot program like éhis.

.ease return the ditto with your daily schedule to me by Friday, Sept. 26.

:st to reiterate, and further clarify, our initial objectives:

) Develop writing strategies in the First Quarter which imctrporates Content
you are working omn.

) Monitor those strategies so we can gauge the success/failure of various
methods for future dissemination.

.) Something that may not have been mentioned clearly yesterday, but which

would be an implicit objective, would be to judge whether incorporating
readicg/writing.strategies used throughout the ye are at least as (if

not more) ‘successful as methods przviously used to teach the same Content.

T would like to meet with each person individually at leact once before

dctober 10 (Firdaz before ColumbirsDay weekend) to discuss First Quarter

riting Strategies being implemented.

Once again, I am available periods 2,3,5,6 and can try to make accom;;l’acion

£or other times if necessary. During those periods I am asually in the

®roject 0ffice, which is on the second floor, one door down from the ladio

Station as'you head toward the Foreign Language wing.

P



WINCHESTER HIGH SCHOOL
WINCNESTER, MASSACHUSETTS 01850

”

TO: Project Committee

FR: Bil Johnson

Re: Activities

' DATE: Sept. 30, 1986

I would appreciate members of the committee letting me know what theiy
initial writing ac'tfivities, in relation to the Project, are. Please

try to see me (or let me now in writing, and then see me) before October

10th.

Reminder: Please get me a ~opy of your daily class schadule so we can

arrange mutually cunvenient meeting i:imes.

Thanks. /

BJ

o 69




.-.«. “

READING & WRITING ACROSS THE CURRICULUM

AGENDA - WEDNESDAY OCTOBER 13, 19856 ..

1) Evaluation of the projzct.- “outside” evaluator & criteria. .

2) Activating Prior Knowledge - are we usmg this concept? -

3) Short/Long term individual goals - submit to coordinator

4} Com puter labs: availability & benefit - to be discussed.

5) Composin’g vs. writing - clarification of concepts.

6) Class lists - ars thers common students amos g us?

7) Controf groups? - can we sample our non-participating students?
8) Research pa.éers - some resources and scme questions.

9) Activities Fxchangs - who's doing what vithf'.n our committes”

10) Weekly assignments - submission to coordinator, details to be discussed.

o
r
]

L
LY
{

Wednesday's meeting will be eid ia B20! in the English wing from 2:15 to 2:45. .

The above agenda is cryptic, I know, but cverythmg will be covered quickly and
vffecieatly (I hope).

Iwould aiso like to schedule short meetings with Committee Members for
Thursday and Friday (Qct. 16, 17).

Thanks, [5
Bil Johnson
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WINCHESTER HIGH SCHoOOL

WINCHZSTIR. MASSACHKUSEZTTS 03890

READING AND WRITING ACROSS THE CURRICTLUM

Follow-up Notes on Wednesday, October 15th's meeting

1) Please document all mrthods, assigments, strategies used in relation
to the project.

2) Please submit to me, on a weekly or bi-weekly basis, all reading and
vziting agsigments so I have a sense of who is doing what in
relation to the project. _

3) Interview times with Jim Squire, our project evaluator, for Thursday
November 6th will be arranged at your convenience. He wants to
talk to everybody for about 20 minutes each.

4) Widhin the next few weeks, please submit to me what you see as short
and long term goals in relation to your particivation with the progect.

5)Please submit a class 1ist(s) of those groups you are working with in
relation to the project so I can see if we have any "common" students
among us.

6)I will Xerox WRITING! magazine's article on Research Papers and distribute
copies FYI.

7) If iz is possible, please assign a group you ire NOT using in the
project a writing exercise alsc given your Project Class(es) so we can
have a "control group" sample, I'll keep these on file and we will
Tepe.t the procedure in April or May. T~ results will undoubtedly
Prove how valuable the Project is!
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WINCHESTER HIGH ScHoou
WINCNESTER, MA!-SACHUSETTS 01890

HEMORANDUM

lo: ?roject Committee
From: Bil Johnson

_ Date: October 29, 1986

REMINDERS:
Next Thursday, Nov. 6th = Meetings with James Squire
Project Evalvation interviews

Wadnesday, Nov. l2th, 2:30-3:00mm - Coomittee Mtg.

Tuesday, Nov. 18th - k-day Inservice Meetings
PLEASE SUR{IT assigmments & anecdotal notey about
what you are doing in relation to this project. A
First Quarter summarg, if you will,

FYI - New Literature

I heve just rec#ived 2 series of booklets on reading

‘2 various disciplines. They are available in

ny office.

(:. 2ge excuze my typing!)

Titles: Teaching Reading in the Social Studies
Classroom Strategies for Secondayy Reading

Teaching Reading and Mathematics

Improving Reading in Science

Teaching Reading through the Arts

.
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WINCHESTER HIGH SCHOOL
WINCHESTER. NASIACNUS(TTB 01890
MENORANDUX
c0: The Project Committes
FroM: BiL J.
RE: Tuesday's works’nops.
paTE: 20 November 1986
- neEs | =Y
 Fefreshing .

articipated in the k-day workshops
attend to discuss

chauk all those who P
d encourage those who weren't able to
there.

with those who were

1'd 1like toO
on Tuesday an
what went on

cheduled meeting is Wedne
£201, A memo with an

or as much of a chan

December 17th from

sday afternoon,
precede that meeting.

Our next s
2genda will

2:30 to 3:00 in
ce as they would

did not get 2 chance,
a1l those resources

1I£ people

have liked, tO wamine tooks and materisls Tuesday,

4re in the Iroject office and available to you at your convenience.
which I

I have just received two new books and 2 second copy of ome
think is fairly good. These are:

To Crmyose — Thomas Mewkirk, ed.

e and study skills in secondary Science by Lesley Bulman

Teaching languag
Language ACTOSS the Curriculum by Michael Harland (2nd copy)
Please feel free TO .

other materizls.

drop in and "eheck out" any of these or -the

ts in relation tO the project.

Again; thanks for Tuesday and for Vyour effor

essnmrew emo,
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WINCHESTER HIGH SCHOOL
WINCHESTER, MASSACHUSETTS 01890

Schedule for November 6th (Thuvrsday)

_ James Squire (Project Evaluator) Meetinge

1st Period: 8:05-8:25 = John Walker
2pd Period: 8:45 - .9:05 - Irane Michelsen
3rd Pericd: 9:30-950 - John Limongiello
4ty Period:.10:15-10:35 ~ Randee Martin
10:40 - 11:00 - Dick Thorme
5th Period - Luuch
6th Period:-Jerry Burdulis 12:30 - 12:50
Belon Nagle 13:50 -1:10
7th Period: Sue Austin 1:15-1:35
Lorin HaJ:oney 1:35-1:53
All meetinzs will be held in the Project Office
on the second floor.
1f there are any problems with this gchedule, please
see me ASAP.

Thanks,

Bil




WINCHESTER HIC:i SCHOOL

WINCHESTER, MASSACHUSKTTS 01890

IN-SERVICE WORKSHOF - TUESDAY, NOVXMBER 18th
READING/ VRITING ACROSS TEE CURRICULUM: COMMITTEE

e have been asked to call for subs. for ourselves as soor as possible
for this Workshop —— I would recommend te*ling the Substitute Line
EXACTLY bow many classes you need covered for the day and let them
worry abcat the details. If there is any problem with this, let me
know ASAP. Thanks.

Workshop will meet in :Ghe TELEVISICN STUDIO on the Second Floor

8-11 a.m.
12‘3 pom.

John Walker

Randee Martin Helen Nagel

M-
Sue Ausrin Lorin Xaloney

Dick Thorue (wken - -~ isible) John Limongiello

Jerry Burdulis

Irene Michelsen

Attached are articles you may want fo peruse before tomorrow.




WINCHESTER HIGH SCHOOL

WINCHESTR R, MASSACHUSETTS 01880

TO: Reading/Writing Across t... Curric. .« Committee

FROM: Bil Johnson

DATE: December 3, 1986-

RE: Committee "business”

Our next meeting is scheduled for Wednesday, December 17th iz B201.
It will begin at 2:15 p.t. and run for not more than one hour.

Realizing it is the Holiday Season and & bit crazy, I must. nonetheless,

point out that this is the 4th week of the 2nd quarter and documentatic-

for activities by Cox eut Area Teachers involved in the Project is

sadly lacking. Weekly or bi-weekly anecdotal teacher journmal/log entries
wouid be helpful, if people can't come up with anything else.

Before the December 17th meeting I need to receive, from each crmmittee member:

a' Ar account of what vou have done in the 2nd quarfer — specific methaods,
ideas, approac:ies, activities, etc.

b) Samples of student activities in relation to the project.
¢) Comments on any literature you have examined in relation to the nroject.

d) Goals for the remainder of the 2nd Quarter and perspective on
what you might do fur 2nd Szmester.

e) Suggestions or questions for December 17's Agenda.

Please submit all of the above to .e by Friday, December 12th.
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WINCHESTER HIGH SCHOOL

WINCHESTER, MASSACHUEKTS 01880

RIMINDER "« Tuesday, December l6th.
R 2=
Readins/Vriting Across the Curriculum Committee Meeting :

Wednesday, 2:15 p.m., L201, English Ving
(Dec.i7th) - ’

Agenda focus: Reading, reading stratepies

VE will see a short Video;:ape and discuss methods,
and strategies of implementing more effective
reading strategies to support writing-to-learn
concepts.

The meeting will NOT go beyond 3:15 p.m. at the latest!

1f, for some reason, ycu cannot attend, please let me know

ty the end of the day tomorTow.

Thanks, ' :L(ﬁ"; w—/

s




WINCHESTER HIGH SCHOOL
WINCHESTER, MASSACHUSCITS 01890

o @ e WS s s mEe @ ewe

‘0: Reading and Writing Committee
"rem: Bil Johmnson ‘

‘e: Second Semester/Admianistrivia
late: 14 Jznuary 1987

s Belated Happy New Year to everyone! Kuowing the Eolidays and Final/Mid-Term
=axs are a difficult pexiod for most, I have tried to stay cut of everyore's
way recently. With Seccnd Semester approaching, however, we have to begin to
Zocus on the Reading/Writing Across the Curriculium Project once again., Attached
is an article that was in the January llth Sunday Globe. Nothing spectacular, .

sut it reinforces what we have been doing and saying.

Jur first mzecing for the second semester had been scheduled for Wednesday, January
28th, It is being shifted to Monday, January 26th because we have a chance to listen
o and neet Dr. Dolores Durkin. She is meeting with the . ading Comprehension
Inservice people and we have been imvited to join them at 3:15 in Room B205 in

the English wing. If you camnot attend this meeting, please let me knmow That

same afteruoon I will be available from 2:30 to 3:00 in B20l of the Eaglish

Area and would appreciate a chance to talk to committee members at: that time.

Cther Second Semester Meetings:
We have an option for another set of %-day meetings on February 3rd, a Tuesday.
I will discuss this with the committee and David Ackerman next week.

March ll1th - 2:30=3:00

April 15th - 2:15 - 3:15

April (8th - 3-hour half day, if we wish

tay 20th= 2:30.3:00

June l6th - TBA

s_t‘.:'ess:f?e%i

I hope everyone has a creative and produc.lve, but susdascpessiblel),

cecond semester.
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WINCHESTER HIGH SCHOOL
WINCHESTER, MASSACKUSETTS 01380

25 March 1287

T70: Reading & Writing Across the Curriculum Committee

TROM: Ril

RE: Attached artizle, old tusiness

The attached ditto by Beau Fly Jones (can you helieve that name?) was sent
to us ty Jim Scuire. As with all else, take 4 look and see 1f there is
anvthing which might be useful to you in the classroom.

— Tlease remember: DOCUMENTATION!

J. Squire will be heze to talk to students April 28th,
. to teachers May 19,20,21,

Ve meet next on April 8th, 2:15-2:45 in B201
"Cur" Faculty meeting is April 9th.

—= I'll be attending the NCTE spring convention in Louisville this Thursday,
Friday, Saturday where several seminars are on our proiect —— maybe
there'll be some new things for us. I will be in touch with
individual coxmittee members next week regarding that and everythine/anvthing
else that springs to mind (vours or mine).

Injoy the 8pring weather (without forpetting we live in New England, of course).




WINCHESTER HIGH SCHOOL
WINCHESTER, MASSACHUSCTTS Olaso

READING ARD FRITING ACROSS TFE CURRICULDM COMMITIEE

——

Ve will have our last meeting on ‘ednesday, June 1o » 2315 in Room E201.

Please tring any hooks or materials related to the project then. If you
have any materials you went to turm in sooner, I'd aprreciate it as T'm
trring to compile a Source-Pook FRibiiogramhr for the project's £inal
rerort.

In relation to tkat final report, could you nleage respond to the following
cuestions/statements (in wrifim) and get those resnmonses to me by Triday,
June 5th. N
1. In anecdotal form, please corment on your view of the project: rour
overall impression of its worth and effect' veness and your recollection
of what vou thousht it would be in r-~lation to what you found it to
be. :

2. that did you Sind to te the most rasitive asrects of the projecs, retarding
vour classes, !nteraction =ith Crmitteé colleacues, interaction with
derartmental & schoolc«idw collessues, etc. Did it have an affect on your
teachine or vour approach to teachinz (or even your perspective on teachina)?

3. What were your least positive reactions, in relation to the same
critezia as #2? _

4, Vhat surcestions, reccemmendations, comments can you make as ve look
to next vear (and thereafter ~— even considering tudpetary constraints)?
Is it worth continuing? Vhy/why rot? In a different fashion? Fow'sot

5. Would you continue to participate or advise text vear's project, whatever
form it vould take? Vhy/why not? TWhat incentives (other than $$§) might
be offered to make participation attractive (beyond the obvious
educational value w-*ch, with €0¢ zets vou a ride on the T} ?

Thanks £5r everything!

*

i1l J. \

52




