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USING THIS IVIANUJAL

This manual is designed to support the instruction ot the
optional modules of the Career and Life Management 20
curriculum  Except where information duplicates the course
of studies, the maternial included 1n this manua! should »ot be
constdered prescriptive in any way

This Teacher Resource Manual has been developed to assis!
classroom teachers by providing:

1 further information about the goals and ohsectives o°
each optional module

2 suggestions for selecting and integrating the optiona!
modules within the Career and Life Management 20
program

3 recommendations for assessing student achievement

4  sample activities which could be used to address selected
learning expectations

5 detailed curricutum correlations to the authorized
resources

6  suggestions for establishing an effective resource base
and local support network

Each module includes:

1 background intormation for the teacher
2 objecuvesof the modute

3. anoverview of the sub-themes included in each modu'e
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RATIONALE FOR EXPANDING THE CORE PROGRAM

The five optional modules are to complement and
reinforce topics introduced in the core 3-credit CALM 20
program During the development of Career and Life
Management 20, it became evident that the scope of the
program and the time limitations would not allow indepth
study in any of the many topics that would be addressed
As a result, certain topics that were considered to be

particularly relevant to students were :ncuded in the 25-
hour optiona!l modules

The optionai modules aliow teachers to focus on areas of
personal expertise, take advantage of community
resources, as well as respond to commun ty neecs

RELATIONSHIP OF THE CORE AND OPTIONAL PROGRAMS

OPTIONAL MODULES
CORE
THEMES 4. CONSUMER AND

i 1. HUMAN DEALING WITH 3. ENTRE- c INVESTMENT S. CULTURAL
| SEXUALITY CRISES PRENEURSHIP CHOICES BRIDGES
| SELF-
MANAGEMENT ® * * * *
‘ WELL-BEING % * * * *
|
RELATIONSHIPS * % * * *

CAREERS AND i i ]

THE WORLD OF * ® =

WORK
INDEPENDENT N
LIVING ¥ * * *
*  provides minor reinforcement of learning expectations .n the themes of the CORE program
% Provides major reinforcement of learning expectations in the themes of the CORE program
-3- introduction
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STRUCTURE OF THE OPTIONAL PROGRAM

Each module is designed as 25 hours (one credit) of
instruction. The optional modules can be integrated into the
CALM 20 course by expanding the three-credit course to four
(add one module) or five (add two modules) credits.

MODULE COMPONENTS

The optional program parallels that of the core program.
Each module is organized into four or five sub-themes (refer
to page 6). Within each sub-theme, the learning
expectations are correlated to four basic thinking processes:
recall, understanding, involvement and synthesis. The
learning expectations define what students should learn and
the learning process specifies, as a minimum, the level of
thinking that should occur.

Refer to the Teacher Resource Manual - Core Program for
more information on the module components.

REQUIRED - ELECTIVE COMPONENTS

All learning expectations included in each module should be
addressed  On the basis of student needs (past experience,
ability level) the teacher will determine which learning
expectations need to be addressed in depth or reviewed.
Approximatelv 20 to 25 percent of the instructional time
should be used as elective time to reinforce concepts or to
challenge students to higher levels of learning.

Compulsury, 3-(redit (uutse (Tive themes)

Required Elective
A J
SELF-MANAGEMFNT £
(9 HRS ) L
e ot e e e e e o e e e o - £
B {
WELLL BEING f
HRS )
{9 HRS v
e e - - - — i C
C
RELATIONSHIPS T
[&1V] HES ) i
S U U P Y
D £
CAREERS AND THE WORLD GF WORK
{11 HRS) 1162
e v e v o o . o — e ] - .
£ R
INDEPENDENT LIVING s
(12HRS)

Expand tu four (add one modute) or five (ado

two modules) credits

Required Elective
HUMAN SEXHAUTY ]
(20 HRS ) 3 HRS
DEALING WITH CRISES
(20 HRS ) SHRS
ENTREPRENEURSHIP )
{20 HRS ) 5 RS
CONSUMER

AND INVESTMENT (HOICES 5 HRS

(2O HRS)
CULTURAL BRIDGES i
5 HRS

(20 HRS y
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GENERIC SKILLS AND INTEGRATING CONCEPTS

The optional modules should be used to reinforce the three
generic skills defined within the core program:

INTEGRATING CONCEPTS

© Thinking
© Dealingwith Feebngs
& Commurnucating

AN

® recognizing persoral rights and responsibilities ; . :

4 Consumer and Investment Choices
© dealing positively witn personal and soc:al issues .
5 Cultural Bndges

@ idenufy:ing personal sources of support 1 -
THEMES

o ¢l
In addition, the following concepts are addressed in each < g !
module; f_\ f_ |
1
| I I
e building awareness and understanding of the knowledge x , ‘ 4 & N |
base fundamental to the theme or module 1. Human Sexuality ' ! T N S |
1 i 1 w
. T ' ' 1 H 1 l
o defining and practising a personal deusion-making 2. Dealing With Crises : : I ﬁ 1 !
model 1 ' : L . r: { H
3 Entrepreneurship : : |
— : N
G

7
-~ GENERIC SKILLS

Ve
Ve

| SIS S ——

NN 1

® recognizing and pianning for personal choices and
chalienges

Teachers can rewnforce the generic skills and integrating
concepts through designing lesson plans that integrate one
or more of the generic¢ skills within the topic being presented.
Swrategres can involve defining appropriate acuivities, using
directed questioning and discussion techniques and
encouraging students to become more personally aware of
their skills inthese areas

-5- INtroduchion
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OVERVIEW OF OPTIONAL MODULES AND SUB-THEMES

MODULES

SUB-THEMES

“

1. HUMAN SEXUALITY ELEMANAGENENT A LRENC RELATIONSHiPS WITHIN THE CHOICES AND
: SELE ERIES Vb RERG t vSm WORY PLACE CHALLENGES
PERSONAL CONTROL
(HOI AN
2. DEALING WITH AND SELH PRESSURE POINTS NAINTAINING BALANCE | MAINTANING CONTROL L(HiLCLEESNGES
CRISES MANAGEMENT
UNDERSTANDING 4 CHOILES AND
3. ENTREPRENEURSHIP ENTREPRENEURSHIP IDEA GENERATION BUSINESS PLAN CHALLENGES
4, CONSUMER AND INVESTMENT
PERSONAL INVESTMENT
INVESTMENT FINANCIAL GOAL ) TYPES OF INVESTMENT TAX IVPLICATIONS CHALLENGES
CHOICES SETTING CONSIDERATIONS
L
RA PROVING PERS PERSONAL
ING CULT . | A A
5. CULTURAL BRIDGES BUILDING CULTURAL SELF-ASSESSMENT IMPROV ERSONAL RELATIONSHIPS AMONG CHOICES AND
: FOUNDATIONS WELL-BEING CULTURES CHALLENGES
IS

’

21
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MODULE 1: HUMAN SEXUALITY

This module develops an understanding ar 1 zwerzness of the
dimensions of human sexuality withir e paripective of the
whole person The content builds ar in ‘nir ation base in
anatomy and physiology, reproductive h :aith ano health
practices to help students make informed c“~uices. The
emphasis 1s on responsibie sexual decsion making and the
development of communication and effective «clatonship
skills. This module can be offered within a 3-, 4- or 5-credit
course (refer to page 13) Before teaching thi. muaule, the
approval of the local school board and parents must be
obtained. Parents may withdraw their child by intorming the
school in writing of their intention to do so

MODULE 2: DEALING WITH CRISES

Dealing with Crises tooks at how individuals cope with change
and c¢rises throughout their life span and recognizes that €acn
tndividual responds to life's choices and challenges
differently. The importance of self-marniagement in dealing
with stress, crises and change 1s explored and opportunities
are provided for students to expand their existing coping
skills and broaden their personal support system

MODULE 3: ENTREPRENEURSHIP

In this module, students investigate the concept of
entrepreneurship as a career option The characteristics and
attitudes of successful entrepreneurs are considered.
Students will understand the elements of successful
entrepreneurial activities and practice generating
entrepreneurial 1deas and strategies Through the use of a
simulation, students will be able to rdentify one or more
entrepreneurial opportunity and develop a business plan that
could operationalize such a venture

MODULE 4: CONSUMER AND !NVESTMENT
CHOICES

This moduie 1s designed to expand financial management
skills through financial goal setting and considering strategies
for personal investment and tax impg'ications The
interrelationship of personal goal setting, decision making,
and effective consumer and investment choices 1s examined
Students will ider.tify those strategies that [ead to optimal use
of their financial and personal resources.

MODULE 5: CULTURAL BRIDGES

The purpose of this module 15 to help students deal with their
decisions that are a conseguence of living in a multicultural
society Students will reflect upon the essential elements of
heritage and mainstream cultures and learn to cope with
stress and conflict that may arise when living *vithin these two
cultures It is appropriate for students from any heritage
culture as well as students from the mainstream culture.

Introduction

23
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DEALING WITH SENSITIVE ISSUES

Taere are some areys mcluded within the optional modules Ateacher can predare for theva cancerns by

that could be sensitive or controversial to students, ther

parents or the commumty It 15 important that teachers are 1
sensitive to this possibibity and prepared to deal with such

¢ancerns  Some topics that may be considered controversil

o~ sensitive are histed helow®

Fuman Sexuality-

®  Dealing with Sexually Transmitted Discaves
@  Homosexuaht, 2
®  Aborton
®  Sexual Abuse
®  Masturbation
® Pornography
Dealing with Crises
¢ Suiade
e  Family Conflict/\Violence
e  Child Abuse
3

CJltura! Bridges.

° Beliefs
° Customs/Traditions

24

Contacting Parents ~ I' parents are info med of the
content of the module, aware of resources used and
encouraged 10 be involved, trie focus of the concern will
bhecome avident and ¢in be addre<sed prior 1o ¢ ..ssroom
teaching  in addition, concerny 1hat may he presemt
imitratly witl be elimnated when parents have nad the
time and opportunity to build contidence in *he reacher

Following Policy - A teacher should be aware of all
pohicies (schoot, schoot jurisdiction) tha! retate 10 dealing
with sensitive issues  Discussion with the schoo!
administranion will ansure that the teacher has support
ond provide a broader perspective to sssues and oncerns
that may arise

Teachers should refer to the Atherta Education policy re
Controversial Tssues in the Classroom (Teacher Resource
Manual - Core Program)

Respecting Values = The teacher will be aware that
promoung personal vatues 1o the exclusion of all others
would be inappropriate The values of the students and
their parents must be respected when valuye related
issues are raised 1t s important that students not only
have the opportunity 10 axamine and drseuss their deas,
vatues and behaviour, but students should ulso
recognize and respect the values ot others

Mroquction




EVALUATING STUDENT ACHIEVEMENT

In the optional modules, as in the core themes, student
evaluation should deal with both the cogmtive and
affective domains. The curniculum s designed to encourage
students to become better able to handle life's challenges
and make appropriate choices.

As in other courses, this will involve increasing their
knowledge base (cognitive}. In addition to cognitive
objectives, CALM 20 has been designed to encourage
students to apply this knowledge to their personal
situation As such, for many of the learning expectations,
there 15 no right or wrong answer. Evaluation should, in
these instances, focus on the process whereby the student
has made the choice or developed a plan of action.

The curnculum’s structure establishes a minimal standard
for the students’ learning Each learning expectation s
defined in terms of one or more learning processes (recall,
understanding, involvement and synthesis) Evaluation
strategies should refiect the type and fevel of learning
process.

Refer to the CALM Teacher Resource Manual - Core
Program for a more detailed explanation of the learning
processes and suggested evatuation strategies

AUTHORIZED RESOURCES

Learning resources fall into three categories, BASIC,
RECOMMENDED and SUPPLEMENTARY.

The authorized resources for each optional module are
listed within each of the optional modules

Refer to the Teacher Resource Manual — Core Program for
the complete hist of authorized resources for the core and
optional programs.

Alberta Education wishes to express appreciation to the
following agencies and associations that so generously

Do
T

shared materials during the development and
impiementation of this course

Alberta Career Development and Employment
Alberta Consumer and Corporate Affairs
Alberta Human Rights Commussion

Alberta Labour

Health and Welfare Canada

Canadian Cancer Society

Canadian Bankers' Association

Alberta Alcoholism and Drug Abuse Commusston

© © 0 &6 0 © 0 O
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MODULE 1: HUMAN SEXUALITY

BACKGROUND INFORMATION

For adolescents, the issue of sexuality is probably one of the
most important, yet conflicting and confusing, parts of their
lives. With many significant changes in sexual attitudes and
behaviour and with recent concerns over the increasing cases
of sexually transmitted diseases, students need to examine,
discuss and consider many of the sexual issues that will affect
them, now and in the future.

The human sexuality module 1s designed to help students
develop greater self-awareness and understanding of their
sexual identity. The module provides them with current
information and opportunities to develop further their
decision-making skills, encouraging them to take
responsibility for their sexual behaviour. By clarifying
personal values regarding sexuality i1ssues, students will be
better able to resist peer pressures and make decsions based
upon their own values and lifestyle preferences. To do this, it
is vital that students work in a safe, trusting and supportive
environment.

The classroom forms an important part of this environment
and it 1s essential that time be spent developing and
maintaining a positive classroom climate. (Refer to the
Chimate Building Activities in the Teacher Resource Manual -
Core Program.) The involvement of and support from parents
will also strengthen such an environment. (Refer to page 22,
Parental Support, in this document.)

oo
(d@]

-13-

MODULE OBJECTIVES
The student:

1. develops understanding and awareness of the
dimensions of human sexuality within the perspective of
awhole person.

2 builds awareness of developing sexuality (physical,
psychological, emotional and social) and reviews
strategies for health adjustment to accommodate these
changes

3 develops an information base enabling responsible
decisions about sexual behaviour.

4  builds communication skills in order to increase and
improve discussion with parents, teachers and peers on
matters of sexuality.

5  recognizes that decisions as a sexual being impact on
personal and interpersonal life.

OVERVIEW OF SUB-THEMES

Sub-Theme 1° Self-Management

Students will consider what 1s meant by such terms as sex,
sexuality, masculinity and femininity, and be encouraged to
develop their own definitions for these. A positive, trusting
environment 1n which students will feel comfortable
discussing human sexuality will be developed through the
cooperative eftorts of students and the use of appropriate
vocabulary.

Human Sexuality

34




Sub-Theme 2: Well-Being

Students will identify some of the factors involved in
maintaining and enhancing their sexual well-being. This will
involve building a sound knowledge base about anatomy and
physiology to help them make responsible sexual decisions.
They will also identify some specific strategies for maintaining
their individual health, especially in areas of reproductive
health

‘ub-Theme 3: Relationships

Students will understand what is involved in both social and
sexual relationships and consider attitudes toward these.
They will identify some of the pressures that may lead them to
being sexually active, while also considering how they can
deal with peer pressure to do so. The responsibilities and
consequences associated with being sexually active are also
evaluated Students will develop skills in communicating and
coping with stress that may be related to their social and
sexual relationships  They will have the opportunity to
consider some of the effects of sexual exploitation and to
identify sources of support within their community that can
assist them with issues related to human sexuality

Sub-Theme 4 Within the Workplace

Students will recor ze how sex stereotyping may occur
within the workp ace, and examine the impact of this
Students will also develop the skills necessary for resolving
probiems in an appropriate manner if such sex stereotyping
or harassment should occur

Sub-Theme 5: Choices and Challenges

Students will consider how sexuai decisions can atfect their
lifestyle  The options involved in an unpianned pregnancy
will be 1dentified and the responsibiitties and commitments
related to these options wili be explored in particular, the
impact of career and iife planning will be discussed

IMPLEMENTING THE MODULE

Human sexuality, as an area of study, 1s an optional
component of CALM and may be oftered only with the
approval of the school board and parents.

To withdraw their child from this area of study, parents must
submit a letter to the schooi indicating their deusion. The
requirement for parental permission does not apply to
students who have reached the age of majonty, or to those
who are living independently

By requiring parental permission for students to take the
sexuality module, it 1s recognized that teaching sexuahity 15 a
shared responsibtlity of the home and school It is
recommended that a parent meeting be held prior to
beginning the unit so that parents can meet the teacher,
review learning expectations, view resources, and share their
concerns  (An outline for a parent evening 15 inciuded on
page 22 of this document )

Human Sexuality




1.  Offering Human Sexuality within the Core Curricuium

There are two alternatives for offering human seruality in
Career and Life Management 20

Alternative 1

The Human Sexuality module (i-credit) may be added to the
3-credit course to form a 4-credit or 5-credit course

Core Themes (3-tredit) {4 creont)
- € 4| RUVANSEXTALEY
SELE ATt I3 N ] L (25 HRS §
[UTAS] £
C v
. ! (5 (redt)
TR TR
v
{9 RS ) £ AODITION AL
+ OF 7T ONAL VOO
¢ T W5 MRS
[SITEREIPASA AN {
{10 sy M
£
v
CaRLERS ATl T N ORLD O AWORE N
L] !
62
) H
Y] TS LS R
[AFEILEE 5
Required Time tlective
{51 hrs) Time

(31-24 hes )

w
G

Alternative 2

Hurman seauality may bDe nregroted 100 ne 3 rreoit
compulsory course by using the 11 10 24 houry designated as
elective time 10 teuch selected tearning erpectations  The
fearning expectaltions that are <considered 10 be most
important have beeax dentitied with an osterisk (%) 1n the
Qutiine of Learning Expectations, pages 74 0 31

Code Tter ey’ e

) [PIPRL

—

~

Hequn et T ome 2 e e

STy, U

Human Sexuality
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2. How Can This Module Be Presented?

The Human Sexuality module can be presented in various
ways. Schools/teachers may use a strategy that s most
suitable to meet student needs, and to ulilize rasource
support

® Discrete: Teach human sexuality as a discrete unit
sequenced in the CALM course at any time after the Self-
Management - Self-Assessment sub-theme has been
completed

@ Integrated: Integrate sub-themes outhined in the
Fuman Sexuality module into the required themes of
the core Career and Life Management course The tive
sub-themes in the Human Sexuahty moduie correlate to
the five themes outlined in the core course The module
has been designed to be integrated withun the learning
experiences contained in each theme This is the
recommended way to present this module.

3. How Does This Module Relate to the CALM Core
Curriculum?

Theme A- Self-Management

The development of a positive classroom climate and
expanding communicating and thinking skills as weil as
improving their understanding of feelings will help students
be more comfortable discussing sexuality 1ssues The
opportunity to explore their abilities, interests, skills, and
values will provide students with the opportunity to become
more aware of their individual sexual identity

Theme B Well-Being

Understanding the various aspects of well-being and
identifying sorne positive and negative factors that affect
their heaith, will help students become more aware of health

®

-16-

concerns as well as support systems that are prevalent,
especiatly in the area ¢f reproductive heaith By identifying
strategies to '/mprove personal weli-beng, students will be
able 10 Wertity some wise heulth practices in the area of
sexuahty

Theme C_Relationships

By comparing and cor.irasting the vanety of relationships in
which they are involved, students witl develop & better
understanding of how to deal with socal and sexual
relationstips  Students will devetop skills effectively to
maintain and enhance reiationships and become more able to
cope with the stress and pressures involved n determining
and adopting responsible sexual behaviour

Theme D Careers and the World of Work

By exploring careers and the world of work, students will be
better prepared to recognize the impact sexual identity can
have on carear choices and opportunities

~heme E' Independent Living

Studen.s will be aware of how saxual decisiors impact on
I'festyle choices, and vice versa The responsibilities and
commitmentsnvolved in parent:ng will be discussed, and 15
effect upon f nancial management considered

4, How Does This Module Relate to Other Courses?
Other tugh school courses inclyde topics introduced in this
module and could prowide students with an introduction to

toprcs included in CALM, or give them the opportunity for
further study

Human Sexuality




These courses are.

Psychology 20

Personal Living Skills 10-20-30
Health Services 12-22-32
Biology 30

Although human sexuality 1s an optional theme, Human
Sexualnty in the Health Curriculum, Alberta Education, June
1987 has indicated that over 80% of the schools provide
instruction 1n sexuality CALM 20 teachers should be aware of
what 15 being taught at the various levels by referring to the
curriculum documents, meeting with colleagues, and
determtning students’ understanding upon entering CALM
20. A correlation of topics addressed in CALM 20 and the
Elementary and Junior High Health and Personal Life Skills
programs ts outlined in the Teacher Resource Manual - Core
Program (Appendix C)

5. Recommended Instructional Strategies

Following are some suggested strategies teachers may wish to
incorporate in their lessons:

® reinforce the importance of maintaining ¢ balanced
perspective on the role of human sexuahity

reinforce the positive aspects of human sexuality
incorporate humour (use cartoons)

recognize and respect personal shyness and sensitivity
model and encourage proper use of sexual terminolcgy
use question box (refer to Sub-Theme 1. Self
ianagement, page 45)

The Human Sexuality module 15 one of the most sensitive
areas of the Career and Life Management curriculum  As
such, 1t1s important that the teacher be carefully prepared for
the unit, and feels comfortable witii the content and 1ssués to
he explored

Q7

=17 -

An etfective seaualily educator stiould

@ beheve in the importance ot parents and adolescents
communicating about sexudhty

& be well-informed about sexual topics

be warm and have a sense of humour

continually be open to exploring his or her own attitudes

about a variety of sexual issues

be enthusiastic ebout teaching sexuality education

be comfortable discussing sexuality with adolescents

be comfortable using sexual terminology

have good communication and group facilitation skills

be capable of and comfortabie using a variety of teaching

techniques in the ¢!assroom

be familiar with the needs and sensitivities of adolescents

® have experience with adolescents (as parents, older
sibling, aunt, uncle, teacher, etc )

@ be sensitive 10 the vaiues existing within the community
and among parents

TEACHING ABOUT AIDS AND OTHER SEXUALLY
TRANSMITTED DISEASES

AIDS is a serious health problem Presently, AIDS is a terminal
disease for which there 15 no cure and no vaccine, nor 1$ either
one antiapeted in the near future However, AIDS aducation,
to be effective, must not focus on the deadly disease, nor
should 1t use scare tactics to frighten students

Since AIDS is primarily a sexually transmitted disease, 1t 1s most
appropniately incorporated into the broader context of

human sexuality with the perspective of responsibie deasion
making

v 0 Va0 Do g ottt Sueewality ducation - A Curricul m tor

AOlstents 7 e ave ot cat o S oy, e
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There are effective methods for preventing and conrtroilirg
the spread of tnfection  Students need accurate information
to help them make nformed choices that will prevent
infection and faciitate control of the AIDS eprdemic

1. How Can AIDS Education Be Provided in a High School?

A series of lesson plans on AIDS educatior have been
developed cooreratively by Alberta Education and Alberta
Health (see Appendix A)

Method 1- Incorporate the AIDS lessons within the CALM 20
optional module, Human Sexuality

Use the AIDS lesson plans as a basis for lessons on sexualiy
transmitted diseases.

This alternative 15 appropriate for schools in which all students
take CALM 20.

Method 2. Teach about AIDS to all students during three to

five designated periods

This transition strategy would ensure that AIDS education is
provided to all stuuents, with some timetabling alternaties

a) Offer the three to five classes on consecutive days
Although this may be the easiest alternative to
impiement, there 15 hmited time for students to
integrate the information

by  Offer the classes on the same day of the week for three
to five consecutive weeks. This would allow time to
integrate the information and to do appropriate
research or assignments

Meriod 3 tcorporte e rmal or o0 A DS or an od hog
Dasiy N reated cu Ly UM greos b 0.0y, DerSOral iving

shitls science, 500.aF 5t ahies)

Although there would be imited ¢isrupt-on 1o C1asses, there 1s
no assurance that all students wo.ild te nrovded with AIDS
education

2. What Ideas Are Helpful when Deaiing with the Topic of
Sexually Transmitted Diseases?

o inform students, about a week n advance of AIDS
education, that the topic wili be presented This will
prepare the students and assist in reducing thesr anxiety

®  Prepare a quesuion box and arrange for a supply of
31" x5" filing cards seven 10 ten days before AIDS
educatton commences Encourage students to wrnite
questions on the cards so that the gquestions can be
reviewed and researched before the crasses begin  The

question box cou'd aiso be av, lavte during the classes.

o Be sensitise to the possibility iha® & studeni(s) could have
AIDS or some other seaually frosmitted disease, OF
know someone who s affiicten o a sexuality
transmitted disease

o Ensure that students ure aware nt sng 4:05 intormation
Hotline 1-800-772-A'DS

TEACHING ABOUT ABORTION

The issue of abort on M. be oo caced £tn consderable
sensitivity as it May Not be an abstract sue tor alf students it
1S mportant 1o constder thal vue e o Ly plar aistic spoety and
thal there s o consensus on the abnri o wae  However,
paren' and COMMIUNItY vaes ofre mper 't

- 18- Human Sesyabity
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Students need the opportunity to learn, discuss and apply
information about abortion to become more tolerant and
respectfu of individual differences Religious beliefs,
personal experiences and accurate mformation are factors
that can influence views on abortion Abortion is referenced
in two authorized resources, Sexuality A Responsible
Approach, Chapter 5, student and teacher edrtions

The topic of abortion has both moral and tegal
constderations.

Moral Considerations Abortion 15 an 1ssue in our society
hecause individuals have difierent beliefs about the morality
of abortion Two approaches to this issue are pro-hfe views
and pro-choice views

People with pro-life views have a moral commitment to
protecting the ife of the unborn human fetus. They believe
that Iife begins at the moment of conception People with
pro-choice beliefs maintain that a woman has the right to
make decisions abcut her bedy, These decisions include the
chotce to have & baby or to terminate a pregnancy

Beliefs regarding abortion may not eesily be characterized
and may not be encompassed exclusively in pro-life or pro-
choice views It 15 ymportant that the range of views
consideied refiect the range of views in society

Leqal Considerations The laws that govern abortions tn
Canada come under federal and provinaial junsdiction The
federal government 1s responsible for the Criminal Code ¢.
Canada which regulates the conditions under which a lega!
abortion could occur Before January 1988, abortion was
covered under Sec.ion 251. Since that time, Section 251 has
been struck down as being unco astitutional in that 1t violates
women’s rights At the time of the publication of this
manual, a case 15 expected to be heard by the Supreme Courl
of Canada which will decide if an unborn fetus 1s legally a
person under tnie Charter of Rights and Freedoms It s

219-
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preceden:?

The Cromuinal Coge of Canadae «* 0 re'u s Saur o 252 that
requires abort,ons, as el as an, LU0 Sr Yed g procedures,
to be conducted by guabitied mead - o oot geers Ay well

the supplymng of a arug, instrumet o 5
to procure an ahortion s oreh bere e

T oy thing”

Provincial governments are respo-sb e tor medica!l care
reguiations that infiuence the ava oblity of faci'ties and the
funding for abortions, thereby determin ng e accessibility
of abortions The provinuia! regulution. ver, irem province to
province and may chanae depena.ng o the federal
government’s aCtions and Jdesions vl the cout s

Current information on the ahort on issue may be obtained
[iom the Legal Resource Centre (Tacu''y ¢t £.rension), Trade
Centre South, 10049 - 81 Avenue, Fdmontnn, atherta T6F
TW7(423-573. or 1-800-222-1961)

EVALUATING STUDENT ACZHIEVEMENT

Although there 15 specific ‘nformation 1o be learned
(anatomy, physiology, S 7 D s, contracept:on), the importance
of the information base 15 secondar, 1o Fe!piig students build
skitls 1n making deaisions about sexual behaviour (Objective
3) Theretore, students should be ussessed on their abidity 1o
apply the decuston-mating model, to communicate
effectively, and to dea! w.th feelings, as well as thewr
Fnowledge ot the many dimercons ot numan sexuality

Some samples of evoluation tzchniaue, are suggested at the
end of thus module

Human Sexuality
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SOURCES OF SUPPORT
1. Authorized Resources

Uniess noted otherwise, the following resources are available
from the Learning Rescurces Distributing Centre, 12360 - 142
Street, Edmonton, Alberta, T5L 4X9. Telephone number (403)
427-2767. Referto the LRDC Buyers Guide for prices

Alberta Health, Education Department. Sexuaily Transmitted
Dicease Teaching Outlire and Resource Guide, 1986
(RECOMMENDED) Teacher Reference. FREE.

The SEXUALLY TRANSMITTED DISEASE TEACHING
OUTLINE AND RESOURCE GUIDE (booklet, 61 pp.) has
be~n developed to assist teachurs and educators
involved in presentation of S T D information to school
students or similar groups. Included in the guide is
information on sexually transmitted diseases, a sample
presentation outline, student learning activities and a
list of resources Awvailable from:

Alberta Health

Education Department, S.T.D Control
10105 - 109 Street, 4th Floor
Edmonton, Albarta

T5) 1M8

427-7951

Teachers may copy this resource at no charge (A revised
edition is scheduled for publication in October 1988 and
will be available through the LRDC)

-20-

Meeks-Mitchell, Linda, and Philip Heit Sexuality: A
Responsible Approach Student Edition and Teacher Edition.
Charles E. Merrill Publishing, 1988. (Canadian Edition
available October 1988.) (BASIC) Student and
(RECOMMENDED) Teacher Reference.

SEXUALITY. A RESPONTIBLE APPROACH (student book,
124 pp, teacher edition, 88 pp) 1s divided Into six
chapters. (1) Responsibilities in Relationships,
(2) Reproductive Health, (3) Responsible Sexual
Behaviour, (4) Responsible Parenthood, (5) Birth
Control, Sterilization, and Abortion, and (6) Sexuality
and Self-Protection Information on reproductive
health, contraception, sterilization, and abortion 1s
included along with the development of responsible
decision-making and lLife-management skills The
teacher’s edition provides comprehensive lesson plans,
blackline teaching masters and chapter tests

The student book provides comprehensive leszon plans,
black-line teaching masters and chapter tests.

Wilson, Pamela, and Douglas Kirby. Sexuality Education: A

Curriculum for Adolescents Network Publications, 1984.

(RECOMMENDED) Teacher Resource.

SEXUALITY EDUCATION: A CURRICULUM FOR
ADOLESCENTS (handbook, 443 pp.) contains teaching
activities, lecture notes, assignments and a resource
listing, appropriate for sexuality programs The guide is
divided into eleven units by content, Introduction to
Sexuality, Communication Skills, Anatomy and
Physiology, Values, Seli-Esteem, Decision Making,
Adolescent Relationships, Adolescent Pregnancy and
Parenting, Pregnancy Prevention, Sexually Transmitted
Diseases, and Review and Evaluation

Human Sexuahty




Yarber, Wilham L. A.L.D.S. what Young Adults Should Know.
Douglas McIntyre Educational Ltd. Vancouver, B.C., 1987
(BASIC) Student Reference. (In 1987-88, available free of
charge on the basis of one per Grade 9 and 11 student
through a special project of Alberta Hcalth. Additional copies
are available through the Learning Resources Distributing
Centre.)

A.l.D.S.: WHAT YOUNG ADULTS SHOULD KNOW,
(Alberta Edition) (booklet, 42 pp ) covers information on
what AIDS 1s and how the virus 1s spread. Students will
learn how to prevent becoming infected with the wirus,
as well as how to prevent its spread. The goal for
students 15 to follow the prevention ¢ undel:nes and to
develop individual responsibility A teacher guide
accompantes this resource

Golick, J H , and Greig, James D A.1.D.S.. A Teacher Resource
Package, Globe/Modern Curriculum Press, Toronto Sun
Publishing Corporation, Toronto, 1987. (RECOMMENDED)

A.lD.S.: A TEACHER RESOURCE PACKAGE, 116 pp, 15
divided into eight lessons: (1) Introductionto AI1D S (2)
Biclogy of A.1.D.S. (3) Disease and Epidemics (4) Sex and
Consequences (5) Decision Making (6) Death and Disease
(7) AIDS. and the Community (8) A1D.S The Future
and the World

-21-

d

Quackenbush, Marca, and Pamela Sargent Teaching AlID S
~ A Resource Guide on Acquired Immune Deficiency
Syndrome Network Publ.cations, a Division of ETR
Associctes, Santa Cruz, CA, 1986 (RECOMMENDED) Teacher
Reference (In 1987-88, available free of charge, one pe:
senior high school, through a special project of Alberta
Health Additional copies are available through the Learning
Resources Distributing Centre )

TEACHING A ! D5 (.ooklet, 124 pp.) 1s a resource guide
designed for teachers, youth leaders and health
educators It provides worksheets and teaching plans
covering the medical, social and legal aspects of AIDS
and suggestions for talking about sexuality in the
classroom, troubleshooting tips for teachers; staying
updated on AIDS tnformaticn; and AIDS resource
listings

Greig, James D A.LDS. What Every Responsible Canadian
Should Know Pubhished by Toronto Sun Publishing
Corporation Ltd and Canadian Public Health Association,
1987 (RECOMMENDED) Teacher Refererice

AIDS: WHAT EVERY RESPONSIBLE CANADIAN
SHOULD KNOW has been approved as a teacher
reference it includes exphait discussion of topics that
may be sensitive to some individuals

This Canadian publication offers a thorough explanation
about AIDS through the follow:na topics: testing; safe
sex, government, womer parents and teachers;
workplace; health care worker, and the citizen, The
information 15 presented in a question/answer format It
provides a quick reference for teachers and
admunistrators

Human Sexuality
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Aruitoxt provided by Eic:

Should teachers wish additional assistance 1n teaching this
module beyond the tdentified resources, they are encouraged
to contact the local health units or Alberta Health

2. TeacherResource Manual - Optional Program

This document includes a vanety of attivities designed 1o
assist teachers meet the objectives of the modute

3.  School Support Networks

If the Human Sexuality module 15 taught by more than one
teacher in tae school, it wilt be valuable to share ideas and
resources, and to discuss 1ssues If you are the only one
teaching this module, you may want to contact teachers tn
other schools who are also teaching human sexuahty

Guidance counsellors and teachers of physical education,
psychology, health services ana personal living skills courses
may also provide support through team teaching, lesson ideas
orresource malerials

4. Community Support Networks

The following individuais/groups have assisted in the
development of this curriculum ard expressed willingness to
assist teachers in implementing this modute

o Alberta Health: local health units - refer to the CALM 20
Implementation Manuat for the list of the health units

® Reproductive Health and Sexuality Program, Health
Education and Promotion, Alberta Health (Edmonton
427-4680)

-22-

® Calgary Health Services  Seruality Division (Calgary

228-7400)

o Sexually Transmitled Biseuse Clintg (Eumonton 427-2834)
5. Parental Support

iU4s particutarly important that parents _re informed of the
objectives, context, and rescurees that will be used i thus
module

They need to be confident that ther values and deGisions dare
respected f they are encouraged to become involved in the
CALM curricutum (possibly as discussion teaders, guest
speakers or resource people) or are well informed about what
1s taught they can provide valuable support, encouraging the
student to discuss topics at home  One strategy for ensuring
parents are :nformed s to hold a meeting prior 10 the
beginning of the schoo! term or early in the schoo! year
Following i a suggested outhne for such o meeting

Purpose of Meeting

8 provide anopportfunity 1o meet the teacher{s)

o provide g opportunily Lo review andsur selecl @sources
o dentfy parental values and concerns

® encourage parental suppor!

& outhne programs on a umt/daity basis

Procedure

o Send out fetlers of invitation a' feast two weel s ahead of
time with a portion to be returred stating ahether or not
the parent(s) will be attending  This helpy (o mhsure that
the letter is recetved by parents and grves tne teacher an
idea about the number of hendou's o Prepare

Hyman Sexuality
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® Invite an administrator to be present. Since board Future Meetings
approval is required to offer the program, having an
administrator present gives the teacher support and helps ® invite community groups to be involved, or have displays
parents recognize that the decision to teach about of their materials (e g, public health unit)
sexuality is a school board and system board decision, not
just the teachers’. There may also be questions the ® Have student-parent debate/panel.

parents want to ask, which would be more appropriately
answered by this person.

e Have a display of student and teacher resources.
e Set an agenda (2 hours)

- Introduction (10 minutes)

- Overview of CALM curriculum (10 minutes)

~ Overview of curriculum (15-20 minutes). A one-page
handout might be helpful

- How the course will be taught: methods, process
teaching (10 minutes)

~ Sample activity and a discussion (20-30 minutes)
Alternative: show a film or video from the
recommended resources

- Review of resources (10 minutes)

- Questions and answers (20-30 minutes)
(If teacher plans to use a question box for the students,
this is an ideal time to intr: duce it. Give the same
directions to parents that you would to students
Parents, too, often feel threatened by asking questions
directly.)

- Wrap-up (5 minutes).

4 9 -23- Human Sexual@\)




OUTLINE OF LEARNING EXPECTATIONS

SUB-THEME 1: SELF-MANAGEMENT

conttihytes (o the development of g conmiostahle trasting

anviranment when discussing sexud ity sules

uses appfuprate vouabiulary when discussing sexcality

S appiving

5 applying

Apperd i

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
fhe student
distinguishes betweer sox and sexuality RU Lstrg omipar naa S 0 A6
GINtrgating
* recogruzes that ‘ndwviduats purception anduspresson of Cooompanng ar g MR A
masculimly and temin ity adter COPTEAsTIngG
ol Glossary of Terms)

R = Recall, U - Ungerstanging, | - Invulvement 5 - Syntheds

TEACHER NOTES:

Kuesouror cotielat vy G tefer 1o Student Teat

A

O refers to Aty nrabyardy

/i
v

Sexually 4 Responsible Approadh

Sexuality Education A Curricutum for Adol scents

Tidentities Those wars meg expec tat.ons Shich could Pe taught F L aman sexual. Ty sanctodent & T 8 e § cren Yoo une
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SUB-THEME 2: WELL-BEING
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student:
has accurate knowledge of anatomy, physiology and 15 able to R tabeling @p 91
apply terms appropnately when discussing human sexuvality ®p 89

@ pp 23-37

@ pp 21-26
recognizes the importance of making informed choices on Ui summarnizing, prediceng, | © pp 43-46
personal health care. specificaily in the area of reproductive deading @ p 78-88
health. @ p 349
* - unplanned pregnancy ®p 350
* - alcohol and drug usage ® np 47-55
*~ sexually transmitted diseases @p 329 {apnpendix A,
* - contraception

@ pp 67-68
* identifies health practices for maintaning individual heaith S deuding, associating @ pp 31-37 (Appendix A}

R = Recall; U = Understanding, | = involvement, S = Synthesis

TEACHER NOTE<"

Resource correlations

@ refers to Student Text - Sexvality A Resnonsible Approach

@ refer, to Activity in Kirby and Vuilson - Sexuality Fducation A Currsculum tor Adolescents
@ refers to Teacher Edition - Sexuality A Responsible Approach
*Identifies those learning expectations which could be taught if human sexuality is included within the 3 credit course

O

ERIC 53
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SUB-THEME 3: RELATIONSHIPS

term sexual activity

* recogmizes that social and sexual relationships involve: U comparing and TRM 1-5
contrasting ® pp 8:9,17-19, 44,90-91
- different levels of intimacy ® p.257
- varying commitments and expectations
~ varying degrees of choice ®p 265
- responsible decision making ®p 267

~ opencommunication
- varying degrees of trust

identifies available support systems that deal with sssues related | S deciding, associating @p 65

to human sexuality~ ® pp 10-11
- peers

~ family

- ommunity agencies

LEARNING EXPECTATIONS LEARNING PRQCESS RESOURCE CORRELATION NOTES
The student.
examines attitudes about social and sexual reiationships (e g, i describing feelings, @ p 245
platonic, dating. extended family) preferrning and valuing ®pp 10-13
identifies the range of behaviours that are encompassed by thie U  summanzing TRM 1-5

= Recall; U = Understanding, ! = Invnivement; S = Synthesis
TEACHER NOTES:
Resource correlations ® refers to Student Text —Sexuality A Responsible Approach

@ refers to Activity 1n Kirby and Wilson - Sexuality Education. A Curriculum for Adolescents
*1dentifies those fearning expectations which could be taughtif human sexuahty s included within the 3-credit course

-26-
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SUB-THEME 3: RELATIONSHIPS (continued)

LEARNING EXPECTATIONS

LEARNING PROCESS

RESOURCE CORRELATION

NOTES

The student:

distinguishes between friendship, infatuation and love

* examines the value of maintaining a balance 1in one’s
relationships

understands some of the factors/pressures that may lead to
sexual actiity

internal pressures:

* - changes due to puberty {physical, 2motional, mental)
* — physical responses

external pressures:

* = peerpressure

*— familysocietel

*— lhfestyle choice

* - alcohol and drug usage

U comparing and
contrasting

1 preferring and valuing,
deading

U  hypothesizing, predicting

Qpp 67, 1-12

®pp 10-13
@p 243
@p 244

TRM 1-7

@ pp 45-46
®p 305
®@p 307
®@pp 17-19
® pp 42-43
Op 38

R = Recall; U = Understanding: 1 = Involvement; S = Synthess

TEACHER NGTES:

Resource correlations:

@ refers to Student Text- Sexuality * A Responsible Approach

@ refers to Activity in Kirby and wilson ~ Sexuality Education A Curiiculum for Adolescents
@ refers to Teacher Edition = Sexuality* A Responsible Approach
*Identifies those learning expectations whick euuld be taught if human sexuality 1s ins1uded within the 3-credit course

ERIC o7
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SUB-THEME 3: RELATIONSHIPS (continued)
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCF CORRELATION NOTES
The student:
develops an awareness of how sexual messages are U comparing and Gp 214
communicated contrasting TRM Act, Y 1-3
@p 309
wdentifies ways 10 cope with pressures that can lead to sexual S generating, applying TRM 1-3
actvity ®pp 46,77
* evaluates the re.ponsibihities and consequences that may result {1 decding, prefernng and TRM 1-6
for oneself and partner when a choice has been made to be valuing ® pp 77-88
sexually active, @p 353
@p 335
- contact STD @p 81 (Appendix A)
- Cchoice to use contraceptives ®p 14
- choice to marry !
- unplanned pregnancy
- choica o cohabic
R = Recall; U = Understanding, | = Involvement, S = Synthess
TEACHER NOTES:
Resource correlations @ refers to Student Text - Sexuality A Responsible Approach
@ refers to Activity in Kirky and Wilson - Sexuality Educatior A Curriculum tor Adolescents
*Idenufies those learming expectations which could be taught f human sexuality is included withun the 3-credit course
-28- Ruman Sexuality
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SUB-THEME 3: RELATIONSHIPS (conunued)

@]

- famuly violence

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
The student:
builds techniques for communicating effectively and managing S generating TRVIY 3,1 4
stress related to soqal ot sexual refationships @pp 13,16
- ending relationships ®pp 9,46,92
- loneliness ®p 11
- sayingno
recognizes the existence of sexual expioitation and discusses R.Undescribing feehings, @p 2N
sociabemoncnal effects: observing, companng, and | ® pp 95 105
contrasting
- sexual assault ® 9798
Y pp

- pornograph

p grapny ®p 270

R = Recail; U = Understanding; ! = Involvement, S = Synthesis

TEACHER NOTES:

Resource correjations.

@ refers to Student Text - Sexuality A Responsible Approach

@ reters 1o Activity 1n Kirby and Wilson - Sexuality Educati.a A Curniculum for Adolescents

ERIC 61
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SUB-THEME 4: WITHIN THE WORKPLACE

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE COKRELATIOUN NOTES
The student:
* recognizes how sex stereotyping occurs U  summanzing TPM 3-8
Sull Killing Us Softly {Videotape)
* examines the impact ot sex stereotyping tn the work Ul summanzing, deading

environment and on career

®p 96

develops strategies for resolving problems r-.sulting from sex S <reaung, generoting
dp 270

stereotyping and sexual harassment

R = Recall; U = Understanding, | = Involvement; $ = Synthesis

TEACHER NOTES:

Resource correlations: Q@ refers to Student Text - Sexuality A Responsible Approach
© refers to Actvity in Kirby and Wilson - Sexuality Education’ A Curriculum for Adolescents
*Identifies those learning expeciations which could be taught if human sexuelity 1s included wittun the 3-¢red « course

64
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SUB-THEME 5: CHOICES AND CHALLENGES

identifies options Lo unplanned pregnancy

- marnage
= aduption (prvate pubi)

IS genetatng decding

LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
The student
* recogniZes that sexudt decsions can define Lifestyle U summanding TR Y
g Yu

Gpp 7273

- abortipn (U T T
= ningle patenting
- shared parenting
- <(ohabitation
* recogrizes the responsibifitigs and commitment invoived in i aveding Thy Ty
parenting BTV
gy S90S
= impact on hfestyle, career.ite planming cop v
~ needs of young chuldren Gpot2
~ needs of parents L
Cop o SUY
Chpr 283
i p 29
R = Retal, U - Lnderstanding, |+ tnvolvement, $ Synthess
TEACHER NOTES:
Resource corre'at.ons W reters W Student Text - Sexuality A Responsible Approach

@ referste Actizty i Furby and Walson « Sexuality Education A Curreculem tor Adols scents

*identifies those learning expectations which could be *aughtit human sexpaiily s induded vtk 1 ot

EKTC 6o

Aruitoxt provided by Eic:
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SUGGESTED ACTIVITY 1-1: ANALYSIS OF POPULAR AUSIC

Purpose: Curriculum Correlation: All Themes

One of the most important facets of an adolescent’s
lifestyle is music. Since much of the music available 1s
based on sexuality, love, infatuation, masculinity,
femininity, and so on, this project will help them analyze
some of the messages of their music.

Materials: record compact disk or tape player; tapes,
compact disks brought hy students

Time: 20-30 minutes weekly throughout tke
module

Procedure

At the beginning of the unit, tell the students to choose
one song (limit of five minutes) that gives them a
message about any of the themes in the sexuality
module. The student must write out the words ahead of
time and give them to the teacher. Over the ¢ourse of
the unit, a set time will be devoted to hearing and
discussingt  songs

Also, the teacher will need to know ahead of time what
songs are on tapes, records, or compact disk, so that the
necessary equipment is available.

As an alternative, at the teacher's discretion, videos of
songs or poems ¢ould also be vsed In each case, the
teacher should preview tiie matenal

-32-

The students will listen to the songs and give their
perception ot what the message is It is best to have a
short discussion after each song rather than listen to the
songs all at once

Caution

® Make sure you limit the time, or some enthusiastic
students will have many songs

e Reviewing the words ahead of time insures that
inappropriate material 1s not used

e If the teacher feels that discussion of each song
would tz" e too long, a form could be used asking for
the following information

Name of Song
[.iessage (your perception) — three lines
How do you feel about the message? - three lines

A discussion could be held at the end of the allotted
number of songs, or the form coula oe submitted.

Aithough hearing all the songs may take some time
(average sonc lasts for three minutes), it does encourage
students to be aware and critical of what they a.e
listening to

Human Sexuality
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SUGGESTED ACTIVITY 1-2: DEFINING MASCULINITY AND FEMININITY

Purpose: Curriculum Correlation 2. After collages are comg'eted, students should be
organized 1n groups of four or five (males and females
Self-Management mixed) to discuss their collages. After sharing within the
groups, the class should discuss where their ideas of
recognizes that ipdviduals’ perception and expressicn of mascubinity and femininity come from. The teacher will
mascuhnity cad femininigy differ. want to ehicit responses such as from the TV, movies,
parents, siblings, friends, eic  Are the perceptions
Materials: magazines, scissors and paper accurate? Fair? Why, or whv not?
Time: 40 minutes to do collages Personal Reflection - for journals or as a hand-in
20-40 minutes for discussion assignment,
Procedure ® Look at the -ollage you have created for your sex
Do you see ycurself in this way? Do you want to be
1. Tell students that from the magazines they are to cut judged by these standards?
words and pictures that express their views of
masculinity and femininity. They should make two ® Look at the collage you have created of the cpposite
collages - one for each word sex Do the people you know look ke this? Do they
‘measure up’ to your idea of masculinity or
femininity?

@ Identify some characteristics from both collages that
you see yourself as having or would like to have

£y
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SUGGESTED ACTIVITY 1-3: PRESSURE LINES

Purpose: Curricuium Correlation their feelings constructively (Self-Management - Sub-
Theme 2: Fe2lings). Perhaps a review of what has been
Fe¢lationships discussed in Sub-Theme 1 - Communication, wiil be
necessary. If so, add that time to the 40 minutes

develops an awareness of how sexual messayes dre allocated for this lesson

communicated

2 Hand out the "Pressure Lines' activity sheet Go aver
identifies ways to cope with pressures that can lead to the examples with the students iell them they will have
sexua! activity 15-20 munutes to work on the shr.ets individually

Remind them of the advantages »f being assertive
builds techniques for communicating effectively and
managing stress related to sow:al or sexual relaticasi.os 3. When they have completed the exercise, put them in
groups of four or five to share answers As a group, they
could decde what 1s the bost answer, or develop a newv.
Materials: Activity Sheet 1-3 “Pressure Lines” (Sample onet ' combining scme answers (20 minutes)
Responses)
4 Each group could then report 10 the class Since many
answers wi'l be similar, have each group take turns

Time: 40-60 minutes
eg, “Group 1, please g've your answer to the third
pressure ine  Does any group have a different
Procedure answi 2"
Explain to students that one of the reasons people Caution
sometimes engage in sexual activities 1s because,
although they had not intended on doing so, they cidn’t The teacher’s response sheet shou'd not be assumed to
tnow how to <ay no This 1s particularty ir«« of be the "correct™ answers Students may have as good as
intercourse  Tell them L is smpertant tha ey express or better responses The teacher’s sheet st ould be used

only as alust resort

-34
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ACTIVITY SHEET 1-3: PRESSURE LINES

>AMPLE PRESSURE LINES

Everybody’s doing it
If you love me, you’ll have sex with me.
If you won't have sex with me, | won't see you anymors

I know you wanttodoit You'rejust afraid of what people
will say

Come on! Grow up! You can't be a kid forever.
Let'sdoit. You know | want to marry you someday
We had sex once before, so what's the prchlem now?

You don’t want people to think you‘re not a real man
(woman).

Don't you want to try it to see whatt's l:tke?
But | have to lave it!

If you want to be popular with the kids at school  yous
doit.

Ifyo :tpregnant, I'll marry you

Y antitas much as|do.

You've gotten me all excited. If you love me, prove 1t
Comeon Tryme Ill be the bestvou’ve ever had

Comeon, take adnink 1t will get yo'sin the mood

. {f you don’t, someone else will

A lot of your friends are doing 1t You’re just not with it

-35.
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ACTIVITY SHEET 1-3: PRESSURE LINES (Sampie Responses)

SAMPLE PRESSUKE LINES

. Evervbody’s doing it.

If you lzve me, you'll have sex with me.

If you won’t have sex with me, | won't see you anymore

I know you want todo it. You're justafraid of what people
will say.

Come un! Grow up'! You can't be a kid forever

Let’s Joit. You know | wanrt to marry you someday.

We had sex once before, so what's the problem now?

You don’t want people to think you’re not a real man

(womanm'

Don’t you want to try 1t to see what it's ike?

. But I have to have it!

10

POSSIBLE RESPONSES

. "Well, I'm not everybody, I'm mea. Besides, ldon"t really

believe everybody 1sdoing it 1thinkit's alot of talk.”

"1f you love me, you'll respect my feelings and not push me
into doing something I'm not reauy for *

“Well, if that's the way you feel, I'm going to miss seeing
you, kut that’s the way it's gottabe "

“If Iwanted todot, | wouldn't be ar¢ aing with vou abaut

7]

I
"Having se doesn’t mean you're grownup To me, being
grown up means decading what | believe and then sticking
to those beliefs.”

“Marniage 1s a long way off for me. idon’t know who I'll
want to marry "

“lhave anght to change my mind |'ve decided to wait
until I'm oiler to have sex again

"Having sex doesn’t prove you are a man (woman) it's not
for me nght now *

"1 think that’s a pretty poor reason to have sex There are
too many risks just to find out what1t'shike Nothanks *

"Noyoudon‘t iknow that nothing wil! happen to you if
youdon'th. vesex Ificanwart, socanyou "

Human Sexuality
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ACTIVITY SHEET 1-3: PRESSURE LINES (Sample Responses) (continued)

SAMPLE PRESSURE LINES

If you want to be popular with the kids at school .. you'll

doit.

If you get pregnant, I'll marry you.

You want 1t as much as | do.

You've gutten me all excited. If you love me, provet.

Come on. Tryme I'll be the best you've ever had

. Come on, take a drink. !twill get you in the mood.

If you don’t, someone else will.

A lot of your friends are doing it. You're just nct wat

~3
-~
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13.

14

15
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POSSIBLE RESPONSES

"Idon't have todepend onsex to be popular People like
me because of the kind of personlarm.”

"I don't want to risk getting pregnant, and I'm not ready to
get married.”

“No, | really don't. When did you start reading minds? I've
got alot of plans for my life and 1 don t want to mess
th'ngs up by getting pregnant ”

“Having sex doesn’t prove you're inlove Idon‘t wantto
nave sex right now

“The best for me, right now, would be tow it "

. "Nothanks. 1don‘t want to get drunk and not know what

I'm doing "
"O K 1 guess you should go and find that person!"

“What my friends decids 10 dois their business. I've
deaded towait That’s my decision ™

B
(9
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SUGGESTED ACTIVITY 1-4: HANDLING RELATIONSHIPS

Purpose: Curriculum Correlation

Relationships

builds techniques for communicating effectively and
managing stress related to social or sexual relationships:

- ending relationships
- loneliness
- saying no.

Materials: Activity Sheet 1-4 “"Role Play Situations"
Time: 60-80 minutes

Procedure

Introduce the difficult nature of the task (purpose) One
of the hardest things for anyone to do ts to end a
relationship with the least possible pain and hurt A
review of the skills from other moriules would be helpful
(i e, Self-Management - constructive expression of
feelings and relationships; cor structively resolving
conflict).

Since relationships are based on mutual respect and
trust, 1t can be very difficult 1o change the relationship
and at the same time ensure that respect 1s stll intact
The role plays will give you an opportunity 10 practise
dealing with thisssue

2 Have students role play the sttuations on Activity Sheet
1-4 This can be done in various ways

® Students could be placed in smali groups with €uach
small group selecting or drawing one situat.on und
role playingt

e Teacher could read out each situation and,
individually, students couid wnte down what 1hay
would do These responses could be shared in the
large group

Follow-Up

Students could use the "Analysis of Classroom Activity '
(Teacher Resource Manual - Core Program, p 45)

Select one or two students to evaluate each rote nlay  Towe
evaluators’ comments will give the teacher and thaote
involved in the role play an . dea of how well hey projectey
therr views

Have students write some additional role plays that «ould be
used for situations

Human Sexuality
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Your best frnend has been flirting with your girl/boy
friend any time the three of you are together You feel
uncomfortavle and decide to talk to your best friend
about this

Someone you met in your CALM class is giving you non-
verbal messages that they are interested in you. You like
them as a person but do not want to date them How
can you convey this?

You have been dating someone for two months and
have found you are bored with their company You
realize continuing to see them isn’t fair as this person 15
getting more serious

You had a crush on 'this person’ for several months and
they finally asked you out After five dates you realize
you would like to become more closely involved

You have been dating someone for awhile and hesshe
suggested they want to date you exclusively. You do not
want this

A person y u like very much would like to be sexually
invoived wi.h you (which would include intercourse)
Thisis not what you want.

81

7.
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ACTIVITY SHEET 1-4: ROLE PLAY SITUATIONS

In a previous relationship, you were sexually involvec.
This was not a positive experience for you and the
relationship ended Your current boy/giri friend 1s aware
of what happened and 15 now putting pressure on you to
be sexuaily involved You hke this person but do not
want that level of involvement or commitment.

You have tried to break up with your current boy/girl
friend Every t'me you mention it they plead with you to
reconsider You don’t want to hurt them, but they are
so suspicious and possessive, you feel you have to end
the relationship

You broke up with your boy/girl friend a month ago.
Since then you have felt very lonely because you were a
‘couple’ for a year and cidn't see much of your other
friends Your ex has called a counle of times and you
know he/she is sull interested in you. This 1s not really
what you want You decide to talk to your closest friend
about it.

You were involved in a relationship in which you felt
used. You liked the person but reahzed there was too
much fighting and the relationship wasn t worth 1t. You
ended the relationstup, but now that person 1s calling
you asking for another chance They tell you they'll
change You have doubts, because they have said this
before many times

Human Sexuality




SUGGESTED ACTIVITY 1-5: SEXUAL BEHAVIOUR

Purposa: Curricuium Correiation
Relstionships

identifies the range of benaviours that are encompassed
by the term sexual activity

recognizes that social ard sexual relationshius involve

~ different levels of intimacy

- varying commitments and expectations
- varying degrees of choice

- responsible deciston making

- opencommunication

- varying degrees of trust.

Materials: large sheets of paper (if done in groups)
blackboard (if done as a whole class)

Time: 40 minutas
Procedure
1 Have students brainstorm the behaviours they see as

encompassed by the term sexual activity (e g., kissing,
petting, intersow: se, masturbating)

Have students brainstorm or fist different types of
situations Ywhich those bebaviours (e g, casual dating,
agoing st dy, engaged, married, alone) would be
displayed.

Have students individually hst each behaviour and the
situation in which they might see themselves engaged
(e g, petting if they were going steady, intercourse 1f
they were marrnied). Note that they should feel it 1s
acceptable to say they would not be involved in certain
behaviour

Personal Reflection

[

What does this tell you about ycurself?
What do you want out of a relationship?

What ¢ )mmitment do you want frcm the other person
for each of these behaviours?

What expectat.or , might the other person have of you if
you engage in this sexual activity?

Human Sexualhty
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SUGGESTED ACTIVITY 1-6: DECISION MAKING

Purpose: Curriculum Correlation

Relationships

evaluates the responsibilities and consequences that 1y
result when a choice has been made to be sexually active

contact STD

choice to use contraceptive.
choice to marry

unplanned pregnancy

v Jice to cohabut.

Time: 30 Minutes

Procedure

1

If the class 1s equally divided between males and
females, this I1s a good opportunity to assign "couples”
one area to look at. Each percon will evaluate how they
will be affected by this particular situation. In a class
that is largely made up of one sex, randomly assign male
and female roles and then "couple” them

85
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2 “ince more than ore couple will look at each area, the
couptes coutd become groups and share ide. s

3 The groups can then make a presentation to the whole
group

Discussion Points
®  \What are the consequences of sexuatly active behaviour?

®  What are our responsibilities to each other?

Alternative Procedure

Assign roles individually and have students ook at the
consequences and responstbilities

e.o, Male ~ You have discovered you have gonorrhea.
Female - You would like to be on the birth control
pill

Human Sexuality
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SUGGESTED ACTIVITY 1-7: PRESSURE POINTS

Purpose: Curriculum Correlation
Relationships

understands scme of the factors that may lead to sexual
activity

- imernal pressures
- external pressures.

Time: 40 minutes

Procedure

1. Brainstorm in*ernal and cxternal pressures that may lead
to sexual activity.

Examples of Pressures:

Internal - emotional, physical, mental
External — peer pressure, family/society, lifestyle choice,
alcohol and drug use.

Divide the class into six groups, assigning *ach group
one internal or external pressure that may lead to sexual
activity. Ask them to identify as many as possible of the
real causes of the pressure. Their answers should be put
on large pieces of paper that can later be pinned to the
wall.

<42 -

After the group work, tape the sheets of paper around
the room so that everyone can see and discuss them.

After the group activity and personal reflection, a
swmmar:zing discussion on the effect of these pressures
on one’s self-ecteem would be appropriate.

Personal Reflection

Have each student read the sheets and then write responses
to the following questions (journal):

In areas other than sexual activity, how have | allowed
some pressures to influence my behavicur? Give
examples

What pressures might cause me to be more sexually
active than I might want to be?

What errect would this have on my self-esteem?

Human Sexuality
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SUGGESTED ACTIVITY 1-8: SEX STEREOTYPING

Purpose: Curriculum Correlation

Parents’ Homes (when|

Within the Workplace Your Home they were teens)
Chores
recognizes hcw sex stereotyping occurs. Male Female Male Female
m__-
Time: 30 minutes Do dishes
Do laundry
Procedure
Mow lawn
Give students a list of chores that are done around the home Vacuum

(as shown to the nght). Encourage them to add additional

. . Wash floors
chores that are done in their homes. Have them check off
who does those chores in their home. Ask a parent for this Ciean bathrooms
same information: Who did these chores in their home when Chunge ol . car

thay were teens?
Clean garage

Discussion Points Take out garbage

) B rocenes
® How do things that happen at home affect sex role Uy grocen

stereotyping? How would this affect our ideas of sex roles Dust

at work? Water plants
e Do you think things have changed over the last shovel snow

generation? Garden

Keep accouiit-

® Will these changes in the home affect sex stereotyping at
' work? If so, what change would you anticipate? Pay vills

-43- Human Sexuality
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SUGGESTED ACTIVITY 1-9: LIFE SPAN AND SEXUAL :ECISION MAKING

Purpose: Curriculum Correlation 6 Identify the age when they would like to have their first
child and their last chuld. Identify how many children
Choices and Challenges they would like to have Block off this ime
-ecognizes that sexual decisions can define hifestyle 7  Have them name cne special thing they would like to do
i their hfetime? Mark off the age at which they would
recognizes the responsibilities and conunitment involved prefer todo this
inparenting:

8  Finally, have them write in the words "I a m a parent™ at
- 1mpacton life tyle, career and life planning. an2 1A ¢n the . “a span chart  Have students individuall
P Y p g 5 y
answer the following questions:

Mate: .«: page in their notebook
® What would this do to your projected life line?

Time: 4¢ ninutes
¢ What immediate changes can you anticipate?

Procedur~
o  Which things might be delayed or not happen at all?

1. Students should take a page from their notebook and

write in their birth date and the age at which they think ® How would you feel if this happened to you?
they will die. According tc the Insurance Bureau of
Canada, hife expectancy 15 73 years for males, 80 for & How might you feel at age 32 and you have a 16-
females. year-old child?
2. Have students mark off age brackets in equal blocks. sample g0 - (expecteu hife span)
Lifeline
3.  Students then identify their current age on the life line. 70 7
As each of the following additions are made to the life 60 1
ling, it is importart that they share answers with the 50
whole class. It gives students a different perspective on
others’ plans, goals, nd so on. 40
30
4. Mark the age at which they intend to fimish their 20 + (current age)
schooling and when they will begin the job they hope to
have. 10
0 BIRTH DATE

5. Identify the age at which they might choose to marry
(not everyone will choose to marry)
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ADDITIONAL SUGGESTED ACTIVITIES

SUB-THEME 1: SELF-MANAGEMENT

One of the most difficult tasks when discussing sexuality 15
to encourage students to use the proper terminology
without a lot of giggling, snide remarks +. rude jokes
One way of doing this 1s to acknowledge that you are
aware of all the slang terms that are used

Point to your elbow or your head or foot and ask students
to tell you wiat word 15 used to describe that part of the
body You may yet wvo or three words Then tell the
students that, for soma reason, when we refer to the
reproductive organs or sexual intercourse, there are many
other terms used. Tell them you will be passing out three
sheets of paper, each having a word ont* vagina, penis,
intercourse. They can write all the words they have heard
or are commonly used as slang that mean or refer to that
word

When all the sheets have gone around the room, you wiii
collect therr with the class There wili be a lot of gigghing,
and laughing as the exercise 1s being done, and when you
read the other terms cut. At the completion of the
reading, make a statement to the effect, "These words
are used sometimes because we don’t feel comfortable
using the correct terms In this class, they are not
acceptable because they are sometimes degrading (give
examp:es) and sometimes don't atcurately describe the
activity (give examples) In class, we will use the correct
terms so everyone will know exactly what we are
referring to Furthermore, this will allow us to
communicate more effectively and help us feel more
comfortable with our own sexuality.

This may seem an unorthodox way of deaiing with the

subject matter, but 111 the long run 1t cuts down on rude
remark:, jokes, and so forth

93
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Have students complete the tollowing sentences

Sexuality s

Sex s

To be amanis

To be awomanis
My sexuality is

QUESTION BOX - In order to deveiop a comfortable,
trusting envitonment, students need to know that they
can ask questions However, in this module, students
often feel uncomfortable asking questions 1n class
because they do not want to appear foolish to their pee-s
If they have the opportumty to ask questions
anonymously, they may feel more comfortable. At the
end of each class, or as often as the teacher fee's 1t s
necessary, the students are asked to wnte any questions
that they have about that day’s lesson. It should be
required that ult students write something down and
hand it '\n Those whe don’t have any questions may write
what they learned thet day that they hadn’t known
before Those who claim to know everything can make a
statement, in writing, that reinforces something they
already knew This way, those who have questions will
not be readily identified

The teacher collects and reviews all pieces of paper in the
box The next day’s lesson can begin with answering the
guestions and making comments about the th ngs
students learned For those questions that did not
concern that day's lesson, or will be covered later, a
comment should be made such as, "There were a couple
of quéestions about (STD's, anatomy, birth
contro!, and so on) and we will soon be having lessons
specifically about these However, if you feel this
question has to be answered immediately resubmit 1t 1n

Human Sexuality
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today’s question box. Put URGENT on it, and | will deal
with 1t You may also come 10 see me after ciass (or at
noon-hour or whenever is convenient) and Fwill answer 1t
personalty”

Asg the unit progresses, the teacher will find that the
students will feel more comfortable and are more willing
to ask questions in class. When this stage is reach.ed, there
will be less questions 1n the question box However,
coniinue to use it for t.."se questions that aren’t assed in
class It also gves the teacher an idea of the concerns
students suili hove

SUB-THEME 2: WELL-BEING

o {ivide the class into groups and assign them one »f the
following areas

unplanned pregnancy
alcohol and drug usage
sexually transmitted diseases
contraception

Have them identify some of the health concerns Have
them suggest where people can go for help (communsty
resources) and how some of these problems could be
avoided (preventative measures)

(famiy planning, parents, sexually transmitted diseases,
fe .. alcohol syndrome, unwed mothers

Aithough some students will have 'earned about ST D ’s
and contracepuon in Theme V of the Grade 9 Heaith and
Personal Lite Skills curncuium, this wili not be true for all
students  In this event, such a question sheet similar to
those used n that curriculum would be heipful. Reter to
the Health and Personal Life Skills Teacher Resource
Manual (Contraceptive Information p 207; Sexually

® Arrange for guest speakers and/or pane! discussions
! Transmitted Diseases, p 211).

o 95
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The information could be presented in several ways

- by guest speaker

- by the teacher asaiecture

- by hawng students research arwers, individually orin
groups

SUB-THEME 3: RELATIONSHIPS

Have students brainstorm the things that are important in
therr life nght mow  Get at least twenty responses (school,
job, friends, hockey, doncing, part-ume job, boyfriend,
grrifriend, being engaged in sexual activities) Have
students pick out and hand in anonymously the five most
important things to them as individuals From the student
responses, the teacher should make a hist of five or six
most common responses and add * 2 these, being involved
in sexual activiies  (This will not usually be a common
response )

The next ¢lass, the teacher wi'tes the list on the board or
gtves students a sheet with the ones she/he has chosen
and asks them to arrange them individually 13 order of
priority  Students need not indicate their names, but
should 1dentify whether the response 1s from a male or a
female. The teacher can then tabulate the results from
the class and present the findings

Generally, being invelved in sexual activities 1s low on the
list of priorities (often last for girls) A discussion could
then be held as to why the activities were so ranked.
(Self-Management. Sub-Theme - Choices and
Challenges )

H. e students watch a television ¢how of their choice and
evaluate the sexual messages communicated by the actors
and actresses  The evaluation could be based on the
following questions:

- How do the rnain characters rea<t to each other?
~ Do they relate a sexual message to you in terms of therr
behaviour, speech, body language?

Human Sexuality
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SUB-THEME 4: WITHIN THE WORKPLACE

o Divide the class into males and females. Heve each group
brainstorm what they would consider to be sexual
harassment, 1f these behaviours were directed at them
Once the behawviours are identified, what can they do
about them? What would be some of the best wa,s to
handle them? (This could be done as role plays )

Teacher. Contact the Employment Standards Branch of
Alberta Labour and find out how these
problems can be handled Ask for copies of
refevant laws or rulings that would be helpful
to students

SUB-THEME 5: CHOICES AND CHALLENGES

o Have a panel of parents discuss their views of parenting.
Try to have parents with a variety of parenting
experiences, e.g., parents with babies, parents with
young children, parents with school-age children, parents
of teenagers, parents of adult teens, grandparents, single
parents. Give the parents a few suggestions ahead of
time

Examples:

a) What is the mcst difficult thing about parenting
children of this age?

H) Whatis the most rewarding?

¢) What do you see as your most important responsibility
in parenting this age group?

d) f you had one word of advice for parenting this age
group, whai would 1t be?

An alternatve 15 to have students interview parents of
children of drfferent age groups Grve them questions to
ask, simtlar to those abow -

(i)
~
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T

o8 Guest speakers. somegne who teaches parenting classes,
prenatal classes someone who works tn adopuon
services

e Pesearch top:cs of interests  Students should present
factual information as well as attitudes toward the tc LiC.
The research shouid present all sides of the issue.

This is a good opportunity to Involve the school librarian and
teachers of other subject areas (English, socal studies, law)
The Librarian could heip students with research matenals The
Enghish teacher couid provide an outline for evaluating
research papers that could be adapted by the CALM teacher.

o Students can work ndividually, in pairs, or 1n smail
groups.

e Have them select and research a topic.

® Teacher should outhine expectations (length, references,
bibliography, format), how marks will be distributed, class
ume and due date (Refer to the Teacher Resource
Manual - Core Program, p 69)

TOPIC SUGGESTIONS"

Abortion and the Law

Day Care. Whose Respor.sibility is it?

History of Birth Control

Onset of AIDS

Pornography and the Law

Prostitution and the Law

Sex Education in Alberta

Sexual Harassment and the Law

ST O Wnats Being Done in Canada?

Teen Pregnancy in Alperta in the Last 40 Years

Nomen g the Wwork Crace Equal Work for tgual Pay

Human Sexuality
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SAMPLE EVALUATION: HJMAN SEXUALITY

SUB-THEMES 1 and 2: SELF-MANAGEMENT AND WELL-BEING

Because these sub-themes contain a great deal of information
that should be learned through the process of recall, the
recommended resources all contain numerous suitable test
questions.

The following are good examples of a variety ot evaluation
techniques from these sources

1

Anatomy and Physiology

Sexuality: A Responsible Approach Teacher’s Guide,
pp. 25-28

Contraception

Sexuality. A Responsible Approach
pp. 69-72.

Sexuality Education:
pp. 327-328.

Teacher’'s Guide,

A Curriculum for Adolescents,

Sexually Transmitted Diseases
Sexuality: A Responsible Approach  Teacher’s Guide,
pp 40-43

S T.D - Teaching Outhne and Resource Guide
Health, Pre- and Post-test, pp 32-35.

Alberta

e
o)

SUB-THEME 3. RELATIONSHIPS

Type Short Answers

1

<48 -

What are five reasons unwed people might choose to
have intercourse?

What are the four stages of physical response to sexual
sttmulation? Explain each briefly.

How might the following influence your decision to be, or
not to be, sexually active?

aj peers

b) parents

¢) use of drugs/aicohol

If you and your partner have chosen not to have sexual
intercourse, what are three things you can do to heip
ensure this doesn’t happen?

if you suspected you had an S T.D., what are thiee things
you could do to 2nsure your health and that of others?

How can being abstinent be a good decision from the
following points of view?

a) your health (two ways)

b) your career plans

¢) your setf-esteem

Human Sexuality
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SAMPLE EVALUATION: HUMAN SEXUALITY (continued)

7. It you and your partner had decided to use birth control, 2 You will use three different advertisements from three
what are some of the risks involved in the following different magazines, e g, teen, sports, women's, news
methods? magazines
a) rhythm method
b) vaginal spermicides The assignment witl be in four parts, with marks assigned
¢) condoms as follows.

d) diaphragm

e) birth control pill 2perad 1 Paste the 2d on a shieet of paper and identify
f) LUD 6 (total) the magazine in which 1t was found Then
g) withdrawal answer the following questions about each

advertisement
8. If you were to have an unplanned pregnancy, what are

four alternatives you might consider and what are the 2perad 2 What qualities of the product s the
pc  ve and negative consequences of each? 6 (total) advertiser emphasizing?
9. If youwere a victim of one of the following, where could 2perad 3 To whom is the advertiser directing the
you go for help? 6 {total) message? To men, women, a particular age
a) sexual assault group, a parucular occupation? Ffrom the
b) incest advertisement, what 1deas might appea} to
¢) unsolicited pornographi¢ matenals that particular group?
d) sexual harassment by your employer
e) job refusal because of your sex 4perad 4 What two sex role stereotyping messages are
12 (total)  suggested in the advertisement?
Guidelines for this:
SUB-THEME 4: WITHIN THE WORKPLACE a) What are the men in the ad doing? How
are they dressed? What are the women
Type: An Advertisement Analysis doing in the ad? How are they dressed?
b) What does the product sav about
INSTRUCTIONS mascutinity? Feminmnity?

1 You are to examine magazine advertisements to
determine what the advertiser is selhing through direct
and indirect messages

104 162
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MODULE 2: DEALING WITH CRISES

BACKGROUND INFORMATION

Throughout our lives, we ail encounter numerous cnises that
we must learn to deal with Some of these are naturai,
predictable and part of the life cycie (ufe span c¢rises) while
others are unexpected and brought about by different events
and relationships 1« our I .@s (situational ¢rises)

The Chinese symbol for ¢rises shown on the previous page
consists of two characters, one represents danger and the
other cpportunity The ability to anticipate and prepare for a
crisis may allow individuals to ¢hange what could be a
“dangerous” situation into an “opportLnity” for growth and
improved well-being The outcome and long-term effect of
the c¢risis will be largely dependent upon the individual

Although all people expenence similar cnses, especally life
span crises, we all react and cope with these in a different
manner A cnsis for one person ¢can be a challenge to
another

Students leaving school now will probably have to tace mnre
change and situational crises due to high unemployment
rates, fewer opportunities tor technical and post-secondary
trasning, and a rapidly ¢chatiging work environment

For students, the ability 1o cope with the many crises they wiil
encounter and to use some of these as a “turmng point” or
opportunity for posttive garn, 15 essential 1or their future

Students also have to deal with more personal cnises {divorce,
financial diificutties, tnemployment, peer pressure) than ever
before. Evidence of students’ inabi:ty to deal with c¢rises 15
demonstrated in the incidences of teenage suictde alcohol
and drug abuse, juventle crnme and violence

Students need to be able to identify some of the life span
crises that will b2 stressful to them and for which they will
need to prepare By developirg and practising approoriate
skills and techniques, they will be able to transfer skills
deveioped to cope with life span crises to the situational crises
that they may expenence

DEFINITIONS
1 Cniss An emotionally significant event or

radical change of status in a person’s
life A turning point

Crises that are predictable or
anticipated and that occur as part of
the life cycle (birth, puberty, death)

2  LifeSpan Cnises

Crises that are urexpected and occur
as a result of changes 1n the
economi¢, soctal or political
environment (unemployment,
natural disasters, family problems,
school conflicts, 1ilness)

3 Sutuctional Crises

MQODULE OBJECTIVES

The student

—

develops strategies to cope positively wath Life span crises

2 develops strategies to cope posiively with situational
crises

Dealing With Crises
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3. recognizes the cignificance of self-management in
dealing effectively with change and crises.

4 recognizes that as crises occur throughout Hife,
individaals will be affected differently and respond
differently.

5. develops an ability to recognize situations that can act as
turning points in one's life.

6. recognizes that one’s response to change and crisis will
affect others.

7. identifies sources of support that can assist individuals to
cope with frustrations and pressures

8. recognizes the importance of providing support for
others.

9. builds confidenc. in the ability to communicate
concerns.

10. acquires a knowledge base sufficient to recognize a crisis
situation in self and others.

OVERVIEW OF SUB-THEMES

Sub-Theme 1: Personal Control and Self-Management

Students, by reflecting back on their individual skills, interests
and aptitudes identified in the Self-Management theme and
reinforced throughout the four other themes, learn that they
have the resources and ability to cope with the many changes
and challenges that they will encounter within their life span
By recognizing that individuals respond to crises in a variety
of ways, students can learn alternative ways of coping and
develop confidence in their own ability to deal effectively
with stress and crises.
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Sub-Theme 2. Pressure Points

Students will understand that as :ndividuals arow and
develop they wili encounter crises that are predictable and
inevitable and cnises that are unexpected Different stages of
their lives will produce different crises and challenges, some
over which they will have no ¢cantrol

Sub-Theme 3. Maintaining Balance

Students will recognize that the change, risk, loss, frustration,
opportumty, success and challenge associated with crises is a
natural part of their hfe cycle However, they must learn to
balance the various elements of their lives and express
themselves effectively in order to reduce stress or allow
personal issues to remain unresolved

Sub-Theme 4: Maintaining Control

Although many crises are shared by all people the ability to
cope with and go on from these points in our lives wili differ
Ways of coping with these crises will be considered and
students will have the opportunities to develop and practise
these techniques and skills.

Students will also have the opportunity to consider some
sources of support and to identify a support system, both
personal and professional, that they can access when needed.

Sub-Theme 5. Choices and Challenqges

Students will identify some of the crises discussed that would
be stressful for them They will then develop an action pian
to deal with one or two of these both in the short-term and
the long-term  This would involve considering differing ways
of coping with the Iife span crises and developing their own
personal support networks

Dealing With Crises
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IMPLEMENTING THE MODULE
1. How Can This Module be Presented?

The Dealing with Crises module can be presented in various
ways. Schools/teachers should use a strategy that is most
suited to student needs and resource support It s
recommended that the sub-themes outlined in the Deali..g
with Crises module be integrated into the required themes of
the core Career and Life Management course as appropriate.

NOTE, Itis not recommended that this module be presented
through independent study. Individuals should work
through the learning expectations and activities with
peer and teacher support.

2. How Dces This Module Relate to the CALM Ccre
Curriculum?

This module is designed to complement the compulsory, 3-
credit Career and Life Management course.

All of the themes in the core portion of the Career and Life
Management course include learning expectat.ons that
complement this module.

Theme A: Self-Management

As students assess their attitudes and aptitudes they will be
able to recognize that they have and can improve personal
skills to help them deal with cnises they will face. A student’s
skills, ability to deal with feeling, understanding of self, and
decision-making skiils are critical to their ability to cope with
stress and handle crises.

Theme B: Well-Being

Students will develop strategies that will allow them to
recognize the importance of personal health and a balanced
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lifestyle in building the cap. ity and flexibility to cope with
crises that may occur.

Theme C: Relationships

Developing skilis in dealing with others will help students
cope with crises by improving interpersonal interaction as
well as recognizing potential support when ¢rises occur.

Theme D. Careers and the World of Work

As students begin to prepare for future occupations and enter
the world of work, they need to develop an awareness of the
importance of maintaining a reasonable balance in work and
leisure and to identify strategies that help them deal with the
stress of the workplace, and career development.

Theme E: Independent Living

When a student 1s moving toward an independent hfestyle,
managzement of personal and financial resources can be a
source of stress and crises.

3. How Does This Module Relate to Other School Courses?

Some topics or issues in this module may have been
introduced in the Junior High Health and Personal Life Skills
course In particular, students in Grade 9 cover such topics as
suiade, unexpecte . family events, running away and drug
abuse itisimpor. . that teachers be aware of what s being
taught in this course in order to determine students’ entry
level.

Other high school courses include topics introduced 1n this
module and will provide students with the opportunity for
further study (refer to Appendix A, page 219): Personal Life
Skills 10-20-30, Personal Psychology 20, and Religious Studies
15-25-35.

Dealing With Crises
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Suggestions for Presenting Dealing with Crises
Reinforce concept that everyone experiences crises
throughout his or her life span.

Recognize that while change can be stressful 1t can also
be a window of opportunity.

Incorporate humour as much as possible

Recognize anu respect personal sensitivities and the need
to maintain privacy

Be sensitive to individual students who may be in a
stressful situation.

Request professional assistance when appropriate.
SOURCES OF SUPPORT

1. Authorized Resources

Mills, James W Coping with Stress: A Guide to Living. John
Wiley and Sons, 1982. (RECOMMENDED) Teacher Reference.

This comprehensive, 151-page book, describes 20 stages for
identifying and reducing stress and how to apply them at
home, at work and on social occasions.

Many resources authorized for the core curriculum will also
provide assistance with this module Refer to the Teacher
Resource Manual - Core Program for further information on
these resources

2. Teacher Resource Manual - Optional

This section includes a variety of activities designed to assist
teachers to meet the objectives for this module.

-56-—

Professional Resources

The following iearning resources and/or professional readings
have not been evaluated by Alberta Education for tolerance
and understanding. Their listing is not to be construed as
explicit or implicit departmental approval for use. The titles
are provided as a service only, to assist teachers to identify
potentially useful support materials for the topics The
responsibility to evaiuate these resources pnor to use with
students rests with the local jurisdiction  The resources
designated as BASIC and RECOMMENDED have Alberta
Education evaluation criteria.

Books/Articles

Brooymans, Mary Ann, Karen Day, Donna Ridge "Adolescent
Suicide Awareness Training Program.” London, Ontario:
Canadian Mental Health Association, 1985.

COSAD and Four Winds Hospital
tion Intervention Response:
1984

"Teenage Suicide Preven-
A Handbook for Schools”,

Fairfax County School Board “Adolescent Suicide Prevention
Program: A Guide for Schools and Communities.”
Fairfax, Virginia. The County School Board of Fairfax
County, January 3, 1985

Gordon, Sol When Living Hurts New York: Union of

American Hebrew Congregations, 1985

A I D Directories

112

Dealing With Crises




Joan, Polly. Preventing Teenage Suicide New York. Human
Sciences Press, Inc., 1985.

Ryerson, Diane M., M.S., A.C.S.W. ""ASAP’ - Adolescent
Suicide Awareness Program.” South Bergen, New Jersey.
Lyndhurst and Hackensack, n.d

Suicide and Crisis Centre, The "Suicide Prevention Curriculum
for Adolescents.” Dallas, Texas, 1984.

Audio-Visual

® Before It's Too Late. A Film on Teenage Suicde/Walt
Disney Studios.

® Suicide. The Warning Signs/iCentron Films.

Urgent Messages/Magic¢ Lantern.

o Teenage Suiade The Crime Families Never Forget/Visual
Education Centre.

Pamphlets

® "Living Through It." Suiade Prevention and Crisis Service
(Ithaca, NY).

e "Suicide in Youth and What You Can Do About It." A
Guide for School Personnel A Guide for Students. Merck
Sharp and Dohme.

® "Suicide - [t Dc2sn’t Have to Happen." Merck, Sharp and
Dohme

® “Suicde Prevention in the Classroom — A Teacher’s Guide
to Curricvlum™,

® "Suicide and How to Prevent It." Merck, Sharp and
Dohme.
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3. School Support Networks

It 1s recommended that the school counsellor be contacted
and encouraged to become involved when this module 1s
presented. This module s not i .nded as a group
counselling experience The teacher should be sensitive to
situations that may anse and which require professional
counselling assistance.

4, Community Support Networks

Students should be aware of the many government private
agencies and professional groups that provide support to
individuals during times of ¢risis  Such groups may be willing
to share materials, and respond to teacher questions and
concerns. In addition to those agencies and associations listed
in the Career and Life Management Manual for
Admunistrators, Counsellors and Teachers, teachers may wish
to contact the Suicide Information and Education Centres
(SIEC).

Regional Suicide Information and Education Centres (SIEC)
201, 1615- 10 Avenue SW

CALGARY, Alberta

T3C0J7

Phone (403) 245-3900

Suicide Prevention Programs
FORT MCMURRAY
203, 9715 Main Street

T9H 175
Phone (403) 743-8605

11
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GRANDE PRAIRIE Community Service Connection
201,10118- 101 Avenue
T8V OY. EDMONTON
Phone (403) 539-6680
203,10711-107 Avenue

TSH OW6
RED DEER Phone (403) 424-3242
Box 640
T4AN 5G6 Other

Phone (403) 342-4966

Hospices Societies (Bereavement)
Canadian fMental Health Associations Crises l.ines

Child Abuse Hotline, Zemith 1234
CALGARY Flying Squad
201,723 - 14 Street NW
T2N 2A4
Phone (403) 283-7591

EDMONTON

9th Floor

10050 - 112 Street
TSK 21

Phone (403) 482-6091

LETHBRIDGE

200, 505 - 7 Street South
T1)2G8

Phone (403) 329-4475

MEDICINE HAT

379 Aberdeen Street SE
T1A OR2

Phone (403) 529-6011

RED DEER
2,5015- 48 Street

T4N 159
Phone (403) 342-2266

llif:
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GUTLIME OF LEARNING EXPECTATIONS

SUB-THEME 1: PERSONAL CONTROL ANws SELF-MANAGEMENT

LEARNING EXPECTATIONS

LEARNING PROCESS

RESOURCE CORRELATION

NOTES

The student

br-omes aware thatindividuals respond astterentiy to
tihange and challenge

dentifies personal skilis, characterisucs and knowiedge
that can be applied to resolve probiems and 1o cope
with difficult situations

recognzes that athindividuals can have personal power
to adjust to change, and to cope with problems

understands that individualy identity and deal with
stress and ¢nsis in personat terms

L companing and contrasting,
doser ity

1S decding as oL ating, yenerating

R ubserving

U wompaning and contrasting

Reachung Dut pps (4 3-7db
Coping with Stress pp 26 79
TRM 2 Y, 2-4

Coping with Stress pyr 86 Ju
TRWZ1 2 4
Reaching Out pp 96 97

Copng with Stress pp 105-111
TRMI 2-1,2-4

Coping with Stress pp 11 17

7A12

TRVi2 4, 2-1,2

*See absy Additional Sugqested

Activities fur the sub theme, p
45

stiow differences niesponding to ditferent
hallenges and change, Gite exampies from
newspaper, case studies, student reactions o
varying situations (e g, change of home,
thaltenge of new job)

review abilities, attitudes, communiation
skrlls thinking skuils from self-management
theme and consider how they can assistin
difficult ituations

exptare how speciat _«iils, charactensncs and
knowledge (e g, assertion skalls, sense of
humour, infunmation about problem
situation) witl assist

develop a personal inventory of skilis
chiaracternstics 1o ope

through shating of previous learning
expectations students reatize ways of
mproving their abitity to cope and to change

review oncepts discussed in self-management
and relationships in regards to change and
positive attitudes

a $1tualion (an be positive Or 1egative

dependent upend an ndividual’s attitude and
readtion

Gte examples among students

K = Recall; U= Understanding, ! - Involvement, b = Hyntnews

TEACHER NOTES:

11¢
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SUB-THEME 2: PRESSURE POINTS

LEARNING EXPECTATIONS

LEARNING PROCESS

RESOURCE CORRELATION

T e ctydent

certfiogstages ir the e cpue that produce change

voauzes that wach hfe stage involves ditferent
ctaterges e d potentiab ohses which may or may not be
cartralante py the indivi Jual

oty sodarotir oo var ogsstuationat ¢rises of an

R ilohwerving hypotheszing

U bcamparing and contrastine,
deuding

kU betirg pregicting

SIEC Resource Centies (MIHA
Crisis Lines
TR\ 2.5

TR 2.5

TRV 3

infancy chiddhood adidescence, young adult,
middie years semot yedis

wifancy {diness, accident, abuse, wotking
parents, divorce, single parents)

¢hidhood (s#iness accident, abuse school
difficulties, physical, mental, emotiongi
accompliahments)

adnluscence {puberty, dating, graduation,
school diffiulties, aicohot and drug abuse,
career planming;

young adult {univeraty, techmical training,
mainiage, Lareer advancement, leaving bome,
travel, independence, hinancat independence)
middle years (pregnancy, dvorce, death of
spouse, moving house, career advancement,

change veer)
senur yedrs (fetitement serslity, sulatiun,
aging)

family conflit sehou! problems

TEACHER NOTES:

113
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2 I3
SUB-THEME 3: MAINTAINING BALANCE
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES
The student
recognizes that ife invoives change, success, chailienge, [ U observing, hypothesizing Coping with Stress pp 18-32 fandividuals are to grow and mature itas
risk, opportunity, frustration and {oss TRM 2-6 necessary to experience all, consider why risk-
taking, change, frustration are necessary a
how these can be positive
identifies appropriate balances among various elements |1 deciding Coping with Stress pp 33-47 review well-being a.d elements of well being
of one shfe iphysical, mental, spiritual. social) TRM 2-7,2-12
reflect on own baiance
cte examples of appropriate balances
recognizes the serious nature of consequences when U predicting Reaching Out pp 264-2b5 onsider broad range of consequences
nappr .priate stress and unresoived personal 1ssues are TRM 2-8 -
aliowed to continue family conflict, iliness, disease, alcohohsm,
drug abuse, child and wife’husband abuse,
depression, nsomma, susctde, not achieving
potential
select some of these consequences of specific
interest and explore in greater detaid
uses effective commurnication skills to express concerns, |5 applying Reaching Out pp 75-108 review communication skilis from self-
probtems and feelings ReachingOutpp 116-129 manaaement and relationships
TRM 2-8
practise skilis through role plays, case studies
f - Pecall, U = Understandmg, | = savolvement; S = Synthes.,

TEACHER NOTES:

-61-
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SUB-THEME 4: MAINTAINING CONTROL

LEARNING EXPECTATIONS

LEARNING PROCESS

RESOURCE CORRELATION

NOTES

The student:

identifies sources of support and.or resources that offer
assistance to individuals and/or groups in dealing with
crises

identifies a personal and professional support network
that can be referenced when needed

develops personal strategies that can be apphed to deal
with ¢rises

~ assertion skill development
- copimng

- stress management

- tme¢ management

= communication shills

U1 decding

IS deuding, generating

$ creating, applying

ReachingOutp 273
Cuping wath Stress pp 133-141
TRM 2-1,2-3,2-9

TRM 2-1,2-9
AID Directories, SIEC, CMHA
Suscide Prevention Programs

TRM 2-1, 2-2,2-12

Reaching Out pp 243-275
Copmg with Stress pp 66-73
Coping with Stress pp 93 104

*See also Additional § yjqqested
Activities, p 100

generai sources of support {agencies, people,
orgamzations) AADAC, Canadian Mental
Health, Crisis Hothines, provincial and federal
agencies

students «dentify personal support networks
and list speufic people, note community
agenaes and phone numbers

assertion skitls

- whats assertion?

- assertion;submission/aggression
- assertive rnights

= practising assertion

coping:
- antucipate, prepare, develop skills, resolve
conflicts

stress management (refer to The Two Stress

Cycles. p 96)

~ whatsstress?

= dentifying stressors

- symptoms of stress

- coping with stress (relaxation, exercise,
biofeedback, meditation, visuahization,
statements, communication, nutrition,
assertion, self-management)

R = Recall, U= Understanding, ! = Involvement, S = Synthesis

TEACHER NOTES:

122
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SUB-THEME 5: CHOICES AND CHALLENGES

LEARNING EXPECTATIONS

LEARNING PROCESS

RESOURCE CORRELATION

NOTES

The student

personally stressful

stressful situations

identifies positive and negative crises which may be

develops an action pian to deal with one or more

i deciding

S creating, appiying

TRM 2-10, 2-11

SiEC Resources Centres
Host Agencies

CMHA

Crists Lines

TRM 2-10

dentify some currently experienced cnises,
some antiapated,

= within sixmonths

- within One year

-~ within five years

= within twenty years

from those identified above, develop plan.
- suggest support network, skills

- short-term developme ~t, preparation and planning,
- long-term decision-making skills

R = Recall; U= Understanding; | = Involvement; $ = Synthesis

TEACHER NOTES:

-63-
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SUC GESTED ACTIVITY 2-1: YOUTH ADAPTATION SCALE

Purpose: Curriculum Correlation Procedure
Personal Control and Self-Management 1 Distribute an activity sheet to each student,
becomes aware that individuals respond differently to 2 Ask them to consider and rate each situation.

change and challenge
3. Ask each student to star (*) the three situations/events

identifies personal skills, characteristics and knowledge most ¢ritical to them. Have them tick (\/) the three least
that can be applied to resolve problems and to cope with stressful to them.
difficult situations

4 In small groups, have students reach a consensus on the
recognizes that all individuals can have personal power to most stressful and least stressful situations and provide
adjust, to change, and to cope with problems. reasons for these.

Maintaining Control 5. Have each small group report back to the large group.

identifies sources of support and/or resources that offer Discussion Points
assistance to individuals andior groups 1n dealing with
crises ® Why are some situations stressful to some students but

not to others?

identifies a personal and professional support network

that can be referenced when needed © Some crises we will all share, yet respond and react to
differently. What are some of these differences?

develops personal strategies that can be applied to dea!
with crises: 8 Brainstorm ways to cope with the three stressors

identified in No. 3 above.
- assertion skill development

- coping e |[s there a difference between male and female responses?
- stress management if so, why?

- time management

- communication skills. ® s there a difference between responses from different

age groups?
Materials:  Activity Sheet 2-1(a) Youth Adaptation
Rating Scale
Activity Sheet 2-1(b) Life Change Index for
Young People

Time: 2 x 40-minute periods

-64- rDeaImg With Crises
, -

‘ 8 126 ]




Variations

Teacher or students calculate a class rating for each item
Rate in order from most stressful to least stressful
Discuss.

Before completing the form, have students predict the
most and least stressful.

Have students' parents complete the form as if they were
students and then have them discuss it within the family.

Reduce number of items.

Use the Life Change Index for Young People Activity
Sheet.

As an alternative, instead of distributing a list, ask
students to develop their own. (A sample number of
questions [5-6] might be used as a starting point. Later, a
comparison bewveen the students’ hsts and the “Activity
Sheet 2-1(a) Youth Adaptation Rating Scale" could be
made.)

-65-

12



ERIC

Aruitoxt provided by Eic:

ACTIVITY SHEET 2-1(a): YOUTH ADAPTATION RATING SCALE

Instructions: Consider each of the following situations'events Rate how stressful each of *hese wouid be ustng the following scate
5 = critical event; 4 = semi-cnticalevent, 3 = moderately crnitical, 2 = semi-moderate, 1 = mitd stress, 0 = not stressful at all

Categones tor Describing Degrees ot Adaptation

5 = Cnuical eventn the life of a teenager very stressful Totally demanding
This would require a major change i one s hife

4 = Semi-critical event Stressful  This would require a sigmificant
adjustment in one's life

3 = Moderately cniical  This event causes stress but does not requere too
great a change in one s hie

¢~ Semymederste Stress e evrdent but the event does not require a

dithicudt adjustiment or involve ~ great deai of mental emotional or
physical straan

- Mt stress Hardiy aoy stress at alt Thas would require nunor changes
aathoul much etiort
Notstrewsral at sl Thas wodld probably require no change at all

YOUTH ADAPTATION RATING SCALE

Graduation

Pet Dies

Fights with Parents

Getting Pressure About Having Scx
Caught Cheating or Lying Repeatedly
Getting a Major lliness/injury/Car
Accident

Becoming R*igious or Giving Up
Religion

Referral to the Principaf's Office
Getting Acne/Warts

Trouble Getting a Date When it Was
Not a Problem Before

Problems Developed with
Teachers/Employers

Making Career Decision (College,
Majors, Training, etc.)

Starting to Go to Weekend Parties/
Rock Concerts

First Day of School

Going on First Date/Starting to Date
Death of a Parent:Guardian

Not Getting Promoted to Next Grade

~  Getting Caught Using Drugs -
-~ Getting Attacked'Raped/Beaten Up -

=~ Gett.ng a Ticket or Other Minor

Problems with the Law -
- Parents Getting a Divorce Separation -
- Getting ExpellediSuspended -

- Fad Pressure -
- Breaking Up with BoyGirlfnend -
- Getting Minor liiness (Cold. Flu, etc.) -
- Arguments with Peers.Brothers -
Sisters -
-~ Starting to Perform (Sg~2ches. -
Presentations, Musical or Drama -
Performances) -

- Getting Fired from a Job -
- Going into Debt ~
- Being Stercotyped Discnminated -

Against'Having Bad Rumours Spread -

About You -
- Death of a Close Family Member -
- Death of a Toy Girifriend Close Friend -
- GettingVvD -
- Getting Someone Pregnant Getting -

Pregnant -

Taking Finals

Moving to a Different Town/School/
Making New Friends

Getting a Car

Try'ng to Get a Job:Job Interview
Getting an Award, Office, etc.
Makin a Team (Athletic, Debate)
Ge:ting Married

Getting Beat Up By Partners
Taking the Driver Licence Test
Getting a New Addition to the Family
Going to the Dentist or Doctor
Going to Jail/Reform School
Starting to Use Drugs

Getting Braces

Going .1 a Diet

Losing or Gaining ‘Veight
Changing Exercise Habits
Pressure to Take Drugs

Moving Out of the House

Falling in Love

Getting a Bad Haircut

Getting Glasses

Fam.ly Membei Moving Out
Getting a Bad Report Card

Source Beall, S, Schmidt, G . Development of Youth Adaptation Scate, Journal ot School Health, No S, May, 1984, p 198

12y
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ACTIVITY SHEET 2-1(b): LIFE CHANGE INDEX FOR YOUNG PEOPLE*

Instructions. Consider each of the following events/situations  Tick any that you have encountered in the iast six months  In small groups,
compare your results.

Death of a parent (or parents) 50
Death of a family member (relative) 40
Loss of a parent through divorce or separation 35
Death of a close friend 30
Death of a well-loved pet 28
Parents fighting and/or having financial troubles 28
Serious health problems: surgery, pregnancy or iflness 25
Engagement or marriage 25
Loss of best friend 23
Conflict with parents 23
In trouble with the law 22
Drug problems or serious behaviour probtems 20
Depressed, unemployed, in serious financial trouble 19
Break~up with boy or airlfriend 19
Applying for and starting a new job 18
Insecurity or unsure about the future 18
Sexual difficulties 8
Not part of a crowd 16
Lack of privacy 15
School pressures, deadlines, or exam pressures, expuls.on 15
Difficulty in making decisions or in setting educational goals 14
Concerns about weight, appearance or identity i3
Recent move to a new community i1
Minor law violation 10
Lack of recognition 9
General feelings of frustration 8

TOTAL POINTS

*Developed by Action, B C, 1600 West 6th Avenue, Vancouver, B C, V6J 1R3
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SUGGESTED ACTIVITY 2-2: ASSERTIVENESS

Purpose: Curriculum Correlation

Maintaining Control

develops personal strategies that can be applied to deal
with crises:

- assertion skill development
~ communication skills.

Materials: Activity Sheet 2-2: Assertiveness Questionnaire

Time:

40 minutes

Procedure

1

Students should have prior understanding of differences
between aggression, assertion, submission, and of
assertive rights. This should be reviewed and discussed

Have stude..ts look at the questionnaire and suc¢aiest any
other assertive rights that they would like to aau to the
list.

Have students individually complete the Activity Sheet.
Assertiveness Questionnaire.

In small groups, have students compare their
questionnaires and determine one common situation in
which they feel they have difficulty being assertive Have
them suggest ways of becoming more assertive in this
situation,

Role play the situation to the class

—t
w

-68 -

Follow-Up

1

Have students select three different situations 1n which
they rated themselves low.

Have students develop an action plan to be more
assertive

Have students record in the next week any time they
managed to progress with their action plan

Dealing With Crises
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ACTIVITY SHEET 2-2: ASSERTIVENESS QUESTIONNAIRE

Instructions. Consider each of the following situations and rate how assertive you feel you are with each person. Rate yourself on a scale of
0-10 (0 meaning you are totally unable to assert yourself)

, BOYFRIEND BROTHER/
SITUATION TEACHER EMPLOYER PARENT FRIEND
GIRLFRIEND SISTER

ey vy e —

1 STANDING UP FOR YOUR RIGHTS

2 SAYING "NO™ WHEN
APPROPRIATE

3 ASKING FOR ASSISTANCE /HELP'
INFORMATION

4 GIVING CONSTRUCTIVE
CRITICISM

5 GENFRALLY EXPRESSING YOUR
FEELINGS

6 DISACREEING WITH

7 ADMITTING YOU WERE WRGONG l
OR YOU DON'T KNOW
8
9
10
1 3 5 -69- Dealing With Crises
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SUGGESTED ACTIVITY 2-3: SUPPORT NETWORK

Purpose: Curriculum Correlation
Pressure Points

identifies and defines various situational crises of an
extraordinary and unpredictable nature.

Maintaining Control

identifies sources of support andfor resources that offer
assistance to individuals andfor groups in dealing with

crises.
Materials:  large sheets of paper, Activity Sheet 2-3:
With a Little Help from My . ..
Time: 40 minutes
Procedure

1. In small groups, have students brainstorm as many
situational crises as possible that thiey might encounter in
the next year.

2. Each small group shares with class and a class list 15 drawn
up. As a large group, organize into categories (e.g.,
social, psychological, physical, environmental, or family
crisis; financial crisis; career cnsis; school crisis).

-70-

Have each large group select one category, research this
and determine:

8 suggestions for coping with that type of crisis

® people who could assist that student (friends, family,
etc.), and in what way

® community agencies/organizations that could help and
in what way

® personal resources (financial, ime).

Allow class time and homework time for this.
Report back to large group.
Individually, students select five items from the class list

that they feel would be most stressful and «dentify their
own personal support system.

Dealing With Crises
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Aruitoxt provided by Eic:

ACTIVITY SHEET 2-3:

TH ALITTLE HELP FROM MY . ..

POSSIBLE
SITUATIONAL
CRISES

FAMILY (WHO AMD
HOW)

FRIENDS (WHO AND
HOW)

AGENCIES (WHO, WHERE,
TELEPHONE NUMBER AND
HOW)

PERSONAL RESOURCES
(MONEY, TIME AND
CHARACTERISTICS)

COMMUNITY (WHERE
AND HOW)

133
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SUGGESTED ACTIVITY 2-4: DANGER OR OPPQRTUNITY?

Purpose: Curriculum Correlation
Personal Control and Self-Management

becomes aware that individuals respond differently to
change and challenge

identifies personal skills, characteristics and knowledge
that can be applied to re>olve problems and to cope with
difficult situations

recognizes that all individuals can have personal power to
adjust, to change, and to cope with problems

understands that individuals identify and deal with stress
and crisis tn personal terms,

Materials:  Activity Sheet 2-4: Danger or Opportunity?
Time: 40 minutes
Procedure

1. Have students consider the word crisis as being either a
dangerous situation or a turring paint.

2. Discuss how different people react differently to similar
crices,

3. Have students complete Activity Sheet 2-4: Danger or
Opportunity?

4. Discussin small groups.

141
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ACTIVITY SHEET 2-4: DANGER OR OPPORTUNITY?

Instructions. Consider each of the following crises — suggest ways in which you might let each be a dangerous, stressful outcome (negative
reaction) or a turning point or opportunity (positive reaction).

CHANGE

REACTION (NEGATIVE)

Lose your part-time job

- T W e R S
Depressed, lack of coni.dence, waste of
time

REACTION (POSITIVE)

—
Use time to improve school work.
Consider other areas of work.

Get a better, more interesting job

Mom goes to work

Improve my cooking skills.

Best friend moves to Toronto

Withdraw; stay at home

Marks not high enough to getinto
university

Classmate dies

House destroyed through fire

—

Break leq st i11g = .0 hospital two months

hores,

Clected to the Swden.' Counci

—

Break-up v.1th boyfrienc./girlfriend

Get accepted on an exchange program

Other

Y
1l
O

-73~
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IToxt Provided by ERI

SUGGESTED ACTIVITY 2-5: LIFE SPAN CRISES

Purpose: C ..culumCorrelation

Pressure Points

identifies stages in the life cycle that produce change

recognizes that each of the life stages involves different
challenges and potential crises which may or may not be
controllable by the individual.

Materials:  Activity Sheet 2-5: Life Stages—Challenges
and Crises

Time: 40 minutes

Procedure

1.

Ric @

Although the topic life stages was taught in Junmior High
Health and Personal Life Skills, there will be a need to
review the concepts.

Indicate that a person's life 15 usually seen as a series of six
stages, the first of which 1s "Infancy”

Ask students to discuss and decide on the other five stages
(Childhood, Adolescence, Young Adult, Middle Years, and
Senior Years).

Ask them to consider whether or not there might be an
age or event that would mark the beginnming or
conclusion of each stage (i.e., starting to talk, puberty,
age eighteen, first job, age forty, retirement, etc) Is
there a consensus?

144
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5 Distnibute Activity Sheet 2-5. Life Stages—-Challenges
and Crises

6 Have students complete the chart individually or in small
groups

7 uscuss the results, asking each student to add new ideas
to individual charts

8 In the column to the rnight of each category (C/U), ask
them to write the letter “C" " they feel they could control
this situation, "U™ if they oo not

9 Discuss the choices Is there agreement on those 1tems
that are contrcllable or non-controllable?

Follow-Up

1 Ask students to discuss this activity with a parent or
grandparent:
a) What additions would they make to the chart?
b) Could they .dentify a “favourite age” or a "best ime”

intheir lives?

2 Ask students to list and explain three future opportunities
or chailenges they are looking forward 10

3 Ask students to hist and explain two future changes that

they might find particularly stressful (positive or
negative)

14,
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ACTIVITY SHEET 2-5: LIFE STAGES - CHALLENGES AND CRISES

On the chart below:

a) inColumn A, place the title of each of the life stages
b) in Column B, write three new opportunities or challenges for each hife stage
¢) inColumn C, write three new crises which may occur during each life stage.

A. LIFESTAGE B. CHALLENGE/OPPORTUNITY C/U C. CRISES

c/J

Infancy Learning to talk Left with sitter

-75-

Dealing With Crises

147




SUGGESTED ACTIVITY 2-6: PERSONAL LIFESTYLE

Purpose: Curriculum Correlation

Maintaining Balance

recognizes that life involves change, success, challenge,
risk, opportunity, frustration, and loss.

Materials:  Activity Sheet 2-6(a): A Personal Life Cycle
Inventory
Activity Sheet 2-6(b). Lifestyle Interview
Time: 15 Minutes (Class Time)
40 Minutes (Homework)
40 Minutes {Class Time)
Procedure

In preparation for full class discuss:on:

1.

Distribute Activity She~t 2-6(a):
Inventory

Personal Life Cycle

Have students individually complete the unfinished
sentances in preparation for discussion next day.

Distribute Activity Sheet 2-6(b):
{(Homework)
- Briefly read over instructions with the class

Lifestyle Interview

Drscussion Points

In small group discussion, ask the students to sha,e
answers to Activity Sheet 2-6(a): Personal Life Cycle
Inventory.

143
@
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Ask them to look for commai: elements in therr responses.

In the class, have groups share the results of their earlier
discussions.

Discuss the resuits of the homework assignment based on
Activity Sheet 2-6(a): Lifestyle Interview.

- Randomly seiect “reporters” to share information from
the interview, dealing with one question at a time
(nght to privacy must be taken into account),

= Ask students to look for common themes in the
answers (feelings of nostalgia, regrets, excitement)

Re-emphasize the concept that even though their nature
may vary, change, risk, success, loss, frustration, are a part
of hfe at all stages of the life cycle.

Discuss:  “Change, frustration, dealing with ioss, and

taking positive risks are all a part of the life cycle and can
become a positive experience for each person *

Dealing With Crises
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ACTIVITY SHEET 2-6 (a): A PERSONAL LIFE CYCLE INVENTORY

Please complets the following unfinished sentences related 8. Ifeit areal sense of loss when
to your personal life stage:

1. Looking back, I think that one of the viggest changes in

. 9. Atime when11took a positive risk was
my life was

10 1f I could do one thing over again, I'd

2. Looking ahead, | am especially looking forward to

11 Adecision I've made for myselfis

3. One area of mylife in which | have experienced success is

4, Cne of my greatest <hallenges has been

5. "Opportunity knocked" for me when

6. 'am sometimes frustrated by

7 Something | would like to change is

159
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ACTIVITY SHEET 2-6 (b): LIFESTYLE INTERVIEW

You are a reporter for the {FESTYLE section of a jocal
newspaper. /s part of a feature article on "Lifestvles of the
Not-so-Rich and Famous", you have been asked to interview
an adult you know. Please use the following questions as a
guide to the interview.

BEFORE BEGINNING THE INTERVIEW. Please inform the
person you're interviewing that this is part of a class project
on life stages. Ask them for permission to share their answers
with the class, and respect their request to keep some or all
responses private.

For convenience, record answers on a separate sheet of
loose-leaf.

NAME OF PERSON:
AGP.

1. How would you compare your life as a teenager to the life
of the teens you know today?

2. How would you describe the differences between yoursel f
now and as a teenager?

3. What two eventsin your life have been most important to
you?

10.

in terms of personal success, what accomplisr.ents or
activities are your greatest source of pnde?

Have you ever had to face and overcome a major
. allenge? Explain

Has “opportunity knocked” for you? Did you "answer™?

If you could go back and do someathing over, is there
anything you would do differently?

If you could be any age, what age would you choose?
Why?

What advice would you give high scheol students as they
prepare to face the next stages of their lives?

May | share « « or all of your answers in a class
discussion?

Dealing With Crises
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SUGGESTED ACTIVITY 2-7: ABALANCED LIFESTYLE

Purpose: Curriculum Correlation

Maintaining Balance

identifies appropriate balances amoug various elements
of one's life (physical, mental, spiritual, social).

Materials:  Activity Sheet 2-7: Lifein the ualance
Time: 40 Minutes
Procedure

1.

As a discussion starter, place the word “WORKAHOLIC"
and the phrase, "All wotk and no play makes X a dull
person”, on the chalkboard.

Ask students to define the wo: . \WORKAHOLIC ~d
commerit on the phrase.

a) Dotheyagree?
b) What if the phrase were reversed, "All play and nc
work makes..."? How would they complete 1t?

Divide the class into five discussion groups. Assign each
group one cateqgory (PHYSICAL, EMOTIONAL, SOCIAL,
MENTAL, or SPIRITUAL).

a) Ask each group to identify ways in which an
individual could develop a healthy hifestyle within the
one category they have been assigned. For example:

- PHYSICAL: balance.i diet

- EMOTIONAL: learn to express emot.ons
- SOCIAL: cultivate present friendships
- MENTAL: engage in a hobby

- SPIRITUAL: worship/meditate.

154

4. Share the results of the small group process, adding

further ideas from the whole class.

Brainstorm possible negative consequences of leading a
lifestyle without balance ("burnout”, ulcers, health risks).

Distnbute Activity Sheet 2-7: Life in the Balance.
Completed activity sheets might be used in a follow-up

discussion, or <ollected for individual communication
between teacher and student.

Discussion Points

Possible discussion questions related to Activity Sheet 2-7:
Life in the Balance, might include:

1.

-79-

Which section of the questionnaire represents your
highest level (as a percentage of possible score)?

Which sections, if any, are in need of personal
improvement?

@ Outline some possible steps you might take to heyin
the process of personal improvement in *hat section.

® Who ¢ould help you in deciding on an action plan? In
warrying out that plan?

It is possible to circle a number that 1s less than "3, yet be
quite content with that answer, preferring not to change
the situation.

® Can you identify any examples on your own chart?
Explain.
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List three iteras from the chart for which you circled more
than "3".

& How are you able to maintain such a high positive
level?

© Do you anticipate continuing this high level into your
adult years? Explain.

Follow-Up

1.

As a variation of the questions above, the class might
discuss the chart and results in ge.eral terms, selecting
two or three 1tems from the chart and brainstorming ways
to improve/enhance each item.

In small group discussions (each group might be given
responsibility for one or two items), follow the process
suggested in No. 2, and report their i:deas to the class

Collect newspaper or magazine articles that emphasize
positive lifestyle choices. Make a bulletin board display of
items collected, using the categories in this lesson as
board divisions.

Invite the recreation department, family and community
support services (or similar organization), AADAC, and the
local or regional health unit to set up displays in the
school library describing healthy/balanced hfestyle
choices.

As an alternative, develop the displays stiggested in No 3
as a class project.

B
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE

Using the answer key which follows, respond to each of the statements in the chart

5 = ALWAYS 4 = FREQUENTLY 3 = OCCASIONALLY 2 = SELDOM 1 = NEVER
| STATEMENT YOUR ANSWER
A. PHYSICAL LIFESTYLE -
1. 1 EAT BREAKFAST EVERY DAY. 1 2 3 4 5
2. EXCEPT FOR FRUIT/VEGETABLES, | SELDOM SNACK BETWEEN MEALS. 1 2 3 4 s
3. | EAT A WIDE VARIETY OF FOODS FROM THE FOUR FOOD GROUPS 1 2 3 4 s
4. 1 CHOOSE FOODS LOW IN SALT, SUGAR AND FAT. 1 2 3 4 5
5. | PARTICIPATE IN AEROBIC EXERCISE (WALKING, JOGGING, CYCLING, SWIMMING,
ETC.) REGULARLY 1 2 3 4 s
6. | PARTICIPATE IN SOME OTHER TYPES OF SPORT OR EXERZ SE TWO TO THREE

TIMES PER WEEK. 1 2 3 4 s
7 IMAINTAIN MY BODY WEIGHT WITHIN 5kg (10 pounds) OF MY IDEAL WEIGHT 1 2 3 4 5
8. 1 INCLUDE TIME FOR RELAXATION, YOGA OR MEDITATION IN MY SCHEDULE. 1 2 3 4 5
9 1 GET ENOUGH SLEEP AND FEEL WELL RESTED EACH DAY 1 2 3 4 5
| 10 I AVOID THE USE OF ALCOHOL AND OTHER DRUGS. 1 2 3 4 5
11. 1 MAKE REGULAR VISITS TO MY DOCTOR, DENTIST AND OPTOMETRIST 1 2 3 4 5

12 1AM AWARE OF PHYSICAL CHANGES IN MYSELF, AND WOULD SEE M DOCTOR
ABOUT UNEXPLAINED CHANGES OR PROBLENS. 1 2 3 4 s

| YOUR SCORE /60
1 5 7 -8 - Dealing With Crises
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (continued)

I

3. MENTAL-EMOTIONAL LEFETYE

STATEMENT

YOURANSWER

1.

MY TIME IS ORGANIZED AND 1 DO NOT FEEL UNDER PRESSURE TO GET THINGS
DONE,.

. | CAN LAUGH AT MYSELF; | HAVE A TOLERANT ATTITUDE TOWARD SELF AND

OTHERS

. ICONOT OVER-ESTIMATE OR UNDER-ESTIMATE MY ABILITIES; | HAVE A

REALISTIC VIEW OF SELF

. 1 GET A LOT OF SATISFACTION QUT OF DAY~TO-DAY LIFE

. I TAKE LIFE'S CHALLENGES AND DISAPPOINTMENTS IN STRIDE

I LIKE AND TRUST OTHERS IN GENERAL, AND BELIEVE OTHERS FEEL THE SAME
ABOUT ME

I ACCEPT RESPONSIBILITIES

I TRY MY BEST AT WHATEVER | TAKE ON, AND | FEEL A SENSE OF SATISFACTION
FROM ACCOMPLISHMENTS

I RESPECT MYSELF AS A PERSON

. ASPRCILEMS DEVELOP FOR ME, | TAKE THEA. ON AND LNOK FOR POSSIBLE

SOLUTIONS

i1

' WORK TO MAINTAIN A BALANCE BETWEEN SCHOOL, OUTSIDE INTERESTS, AND
RELAXATION

12

I A" HAPPY MOST OF THE TIME

13

FENJOY PLANNING AHEAD, AND AM LOOKING FORWARD TO MY FUTURE

kl




ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (contirued)

STATEMENT YOUR ANSWER
rn__——_m ST A P O D R K S L I A Y
C. SOCIAL LiFZSTYLE
1. FENJOY MY FAMILY AND RECEIVE SATISFACTION FROM INVOLVEMENT WITHIT T2 3 4 5
2. | PARTICIPATE IN HOBBIES, SPORTS OR OTHER PASTIMES. 1 2 3 4 5
3. ITAKEAN ACTIVE PART IN SCHOOL LIFE AND ACTIVITIES 1 2 2 4 5
4. | AM AWARE OF EVENTS AROUND ME, AND TRY TO KEEP IN TOUCH WITH 1 2 3 4 5
WORLD/COMMUNITY NEWS.
5. IHAVE SOME GOOD FRIENDS TO WHOM | CAN CONFIDE MY THOUGHTS, WORRIES
OR FEARS. T2 3 4 5
6. GENERALLY, | HAVE A GOOD RELATIONSHIP WITH MY PARENT(S) 1t 2 3 4 5
7. | RESPECT DIFFERENCES IN OTHERS AROUND ME. t 2 3 4 5
8. I ACT ASSERTIVELY WHEN DEALING WITH ISSUES AND PRESSURES FROM THOSE
AROUND ME. T2 3 4 5
9. | FEEL LISTENED TO BY OTHERS, AND TRY TO PRACTISE GOOD LISTLNING SKILLS
MYSELF. i 2 3 4 5
10. OFTEN FEEL PART “ AGROUP. T 2 3 4 5
11. IMAINTAIN A BALANCE OF 1IME BETWEEN HOME, SCHOOL, FRIENDS AND
PASTIMES. 1 2 3 4 5
YGUR SCORE /55
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ACTIVITY SHEET 2-7: LIFE IN THE BALANCE (continued)

STATEMENT l YOUR ANSWER
D. SPIRITUAL LIFESTYLE - S

1. | AM AWARE OF MY FAMILY’S VALUES AND TRY TO USE TH™  HEN MAKING

DECISIONS. 12 4 s
2. | AM DEVELOPING MY OWN VALUE SYSTEM, MADE UP OF FAMILY AND PERSONAL

VALUES. 12 4 s
3. 1#M AWARE GF MY OWN VALUES, AND HAVE THOUGHT ABOUT HOW I FEEL

ABOUT A NUMBER OF VALUE ISSUZS 12 4 s
4. ISETREALISTIC GOALS FOR MYSELF, USING MY VALUES AS A GUIDE 12 4 5
5. |HAVE A CLEARLY DEFINED BELIEF SYSTEM. T 4 5
6. 1SET ASIDE T!ME FOR MYSELF TO MEDITATE, PRAY OR TO THINK ABOUT THINGS

IMPORTANT TO ME. P2 4 s
7. WHAT ISAY | BELIEVE IN AND MY BEHAVIOURS ARE CONGRUENT (ARE IN

AGREEMENT) 12 4 3

YOUR SCORE /35

164
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SUGGESTED ACTIVITY 2-8: CONSEQUENCES OF ONGOING STRESS

Purpose: Curriculum Correlation ® Ask students to suggest some common ongoing
conflicts that high schoc” students face. List these on
Maintaining Balance the board
recognizes the serious nature of consequences when 4 Indi.ate that failure to rcsolve harmful stress can lead to
inappropriate strass and uaresolved personal sssues are negative physical, emotional and sociai consequences

allowed to .untinue
o Distnibute Activity Sheet 2-2. Effects of Long-Term

uses effective communication skills to express concerns, Stress
problems and feelings. ® Working in small groups, ask students to complete the
chart
Material: Activity Sheet 2-8 Effects of Long-Term e Skare tne findings of the groups with the whole class.
Stress

Some possibie answers might include:*
Time: 40 mir.utes of class research time
20-30 minutes of a second c'ass rheumatoid artnritis
chronic backache
ulcers
over/under-eating

heart disease

hypertension
depression

severe headaches
stomach disorders
cohitis

Procedure

1 Brniefly review some of the causes of harmful stress

® 9 ©¢ © 0 &0 00O
e o & 0 0 6 0 6 00

{situational ard life span <nses) as discussed in drug/alcohol abuse nausea
SUGGESTED ACTIVITY 2-1, YOUTH ADAPTATION SCALE famdy conflict insomnia
susaide child abuse
2. ' addition to the situations described in Activity 2-1, mental iliness burnout
sc me harmful stress results from un. eahistic fears, phobuas, exhaustion multplying the stress
or anxieties Ask students to sugasst some ex. .ples of
these fears, phnbias r anxieties (Fear of water, test 5 Ay a follow-up, assign studer » the tisk of researching
anxiety, fear of failu.e, fear of speaking in front of the additiona! detaiis of some of the harm*ul effects.

class, etc) List these on the board
® natuie of the condition or disea.

3 Another type of ongoing stress results when individuals o the effect of siress on the condition or disease
fall to come to terms with personal conflicts,
disagreements, family or frniendship 1ssues, and, as a result, *Additional suggestions may be found on p 96, see the Two
the same patterns of conflic. and stress repeat themselves Stress Cycles™
regularly.

-85~ Dealing With Crises
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¢ the extent of the problem
& treatment or Cure.

6. Setaside part of a future class to hear back from students.

Follow-Up

1. To reinforce eariier lessons, students might oe asked to
consider why people continue to suffer with unreatsstic
fearssstresses or fail to resolve their conflicts

CALM classes might prove useful in dealing with the
stresses and conflicts,

3. Seiect an unrealistic fear or inappropriate stress
(suggestion: use the problem of exam arixiety), then as a
class, use *he problem-solving appro«ch 1o took for
possible solutions.

4. Select a common person-person conflict(s) (Suggestion
communication and assertiveness methods might be
helpful in resolving the issue.)

2. Ask students o suggest which skills learned during eartier

Role play:

® a person tired of being taken for granted in a
relationshup

® ateen asking for increased freedom at home

© a person who suspects a friend of disloyat, = the
spreading of a rumour

e otner

R @

T }
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ACTIVITY SHEET 2-8: EFFECTS OF LONG-TERM STRESS

Medical studies have shown that continual or frequent harmfu. >ress can lead to severe heaith protlems As well, poth mentally and
socially, an individual can face senous difficulties f he or she does, mot make the effort to resolve the causes and effects of stress

Frequent high-level stress may lead to a shortened lifr, span due to che strain an the heart and .n lowenng res.stance to disease and liness
In a sense, stress causes more stress, which causes illness, which can lead to more stress

On the chart below, mak 2 a list of as many possible effects of stress as your group can think of Later, you'll be given a chance to discuss
your ideas with tne rest of the class

l PHYSICAL EFFECTS SOCIAL EFFECTS MENTAL-EMOTIONAL EFFECTS

-k

Heart Attacks ‘or¢e Depression

—
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SUGGESTED ACTIVITY 2-9: SUPPORT NETWORKS

Purpcse: Curriculum Correlat Follow-Up

Maintaining Control 1 Select a student(s) to find out whether or not your

I

identifies sources of support and’or resources that offer
assistance to individuals andior groups in dealing with
crises

identifies a personal and professional support network
that can be referenced when needed

communily has a guide to local, regional and provincal
support and educational (.elf-development,
communication, skill building, etc ) anancies.

e If such a guide exists, find out if copies can be made
available to students.

o If no guide (especially to local support network) exists,
consider the possibility of the CALM classes working to

Material: Act 1ty Sheet2-9: W ,0 Can Help? develop the first one.

Time: 40 minutes+ (with an opportunity for a Further i1decs may be found in the section. ADDITIONAL
community project) JGGESTED ACTIVITIES, p 98

Procedure

1.

Distribute Activity Sheet 2-9: Who Can Help?

2. Ask students to complete the activity indnadually,
keeping in mind that they will be asked to share answers
(except for spec fic names of people fisted on their sheet)

3. When comp'2ted, outline a similar ¢nart on the
chal.oard

4 Ask students to assist in filling the chart on the board

from the ones they compieted individually

Deal.ng With Crises
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Aruitoxt provided by Eic:

ACTIVITY JHEET 2-9: WHO CAN HELP?

When faced with high leve 3 of stress, a major loss (gi.ef), feelings of depression, or other crises or challenges, it is important to be able to
turn to somecne for support, advice and assistance. Ir ..<t, eccording to those woi «ing in the area of suicide intervention, when a person
feels they have no one around who cares for thesi or who can help them, the risk of successfully committing suicide increases

significantly.’

Complete the chart beiow by:

a) placing in the inner circle, the names and/or roles of those people to whom YQU woulc turn first if you were undergoing harmful stress

or acrisis.

b) plaang in the middle circle, the names of professionals, agencies, institutions, other adults, that are available in your community for

immediate help or a “listening ear” either for * ourself or people in general.

¢) placing in the outer arcle, the names of people, cgencies or institutions who would be available for iong-term help, skili building, or

lifestyle alternatives.

Some suggestions are given tc get you ¢ arted, and some n. mes, roles or agencies may appear in all three circles (i e, parents or your family

TN

doctor).

MOM

HOSPITAL

REC
DEPARTMENT

TEEN CLUB

'Adapted from The Suiade Prevention Program: Foundation Workshop
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SUGGESTED ACTIVITY 2-10: CHOICES AND CHALLENGES PROJECT

Purpose: Curriculum Correlation

Choices and Challersas

identifies pasitive and negative crises which may be
personally stressful

develops an action plan to deal with one or more
stressful situations.

Material:  Activity Sheets 2-10(a) and 2-10(b): Choices
and Challenges Pro,act

Time: 2 x 40-minute periods

Procedure

1

3

The final sample lesson may be used as part of the
evaluation process for this theme, or simply as an
additional discussion-oriented activity

Distribute the Choices and Challenges Project
Intended as an individual activity, it may also be used 1n a

small group setting iIf individual evaluation 1s not a
priority.

Ask students to complete the three-part project,
attempling to use some of the ideas and skills developed
throuqhout the theme

5.

If used as a group project, Part C may be used to tnitiate
case study writing on the part of each small group. Cases
studied could then be presented to the whole class for
consideration and action planning.

Sample case studies may be found in Coping with Stress:
A Guide to Living, pp 143-151

Dealing With Crises
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ACTIVITY 2-10(3): CHOICES AND CHALLENGES PROJECT

PART A: LOOKING AHEAD

The chart below represents the next twenty years of your iife, divided into five sectians. The LEFT side of *he chart represents POSITIVE
events and stresses, things you might iook forward to. The RIGHT side represents ,.ussible LIFE SPAN CRISES which may be negatively
stressful to you; things you might plan to turn into opportunities by ising your skills

To complete the chart, use the following key:

= your major goal(s) for that pe-iod of your life 3 = commor: hfe span crises for any person at that age.
2 = positive events that you antiaipate will occur for that period 4 = negative life span crises that you may find personally stressful
B FUTURE fms "

[N 20 R
__________________________________ YEARS |

rs (B Y 2 [T Nt RS )

LR TAE ZYRN ‘;0 s o}
------------------------------ YEARS === cmmmmmmmmmsemommmmomommooeo

PAREE RS FEAY CHIST 4 )

L S 710 S ERE Y O Tyt i 3
---------------------------------- YEARS  Jemm e

/b tfals RN O W VIO

T [ AN T )
—————————————————————————————————— 1 O a Ew Y- W e e SN e M S M R D N WA M WE MDA W M A o M e W S e

YEAR

ot EhNY o on it @S0l

__________________________________ 6
MONTHS
VAT § PAY { ot
PAST
20 K
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ACTIVITY SHEET 2-10(b): CHOICES AND CHALLENGES PROJECT (continued)

PART B: SHORT ANSWER

1

w

Life involves both su..css and failure This part of the
CALM course has stressed the need for a balance of both

a) Give two reasons why this balance is important
b) List three (3) successes you've experienced so far
<) List three (3) failures that you’ve experienced sc far

One way to increase the amount of success in our lives and
reduce harmful stress 1s to do more of the things we enjoy
and do fairly well. What activity(s) do you take part in
that follows that ptece of advice?

Increasing success and decreasing harmful stress depends
partly on learning ‘rom one’s mistakes. Describe a time
when you learned from a mistake and continue to benefit
from changes or decistons you have made as a result

Most negative situations can be turned into positive
situations if certain attitudes are present and skills are
used.

a) What attitudes increase the chances that a person will
be able to cope with crises and " turn them around”?

b) What skills make coping with challenges and c¢rises
more manageable? Explain why each 1s important.

Using one of your answers from Question 1¢, OR another
situational or life span crises you've faced, describe two
potentially positive effects/experiences that could or did
result

175
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PART C: AM “SSAY ASSIGNMENT

In Part A, you listed some of the future events that might

cause you harmful personal stress

Choosa a c¢cnisis point or

potentially stressful situation from one of the FIRST THREE
TIME PERIODS on the chart.

Write an essay about your choice, addressing the following
topics or items, each representing one paragraph within it:

1

A description and explanation of the future crisis or
stressful event.

A description of ways in which you might prepare for the
event or situation in order to change 1t or mimimize its
effects.

A description of the skills you already possess and/or will
have to develop in crder to cope with thie situation.

A discussion of who else you may involve either long
before or during the situation, and who will be especially
helpful as support

Using your decisiton-making skiils, conclude the essay with

an action plan you could put into place, either (a) In
advance of the crisis, OR (b) at the time of the crisis.

Dealing With Crises
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SUGGESTED ACTIV.\TY 2-11. INVENTORY OF DAILY STRESS

3. Make penodic checks throughout the two weeks to see
how therir perscnal inventory is preceeding Do not worry

Purpose: Curriculum Correlation

Personal Control and Self-Management if aday1s mi ~ed
understands that individuals identify and deal with stress 4. At the end of the ‘wo weeks, ask students to share their
and crisis in personal terms. findings in class or summarize 1n a report The following

discussion points ¢could be used.
Choices and Challenges
Discussion Points
.. entifies positive and negative crises which may be
personally stressful. 1 Locate periods during the two weeks when the number
was "3" or higher Examir e the reasons for these higher

Material:  Actiity Sreet 2-11. Inventory of Daily Stress scores, and any patterns that may be developing.

Time: 5 minutes daily over a 2-week penod 2 If the stress was a result of negative situations, what steps
Class Introduction = 15 minutes could you take to change the situation or reduce the
Class Debriefing = 20 minutes impact?

Procedure ® Do you believe the causes of your stress are

controllable? Explain.

1. Distribute the activity sheet to each student © What could you do differently with respect to your

own behaviours in these situations?

2 As’. students to rate themselves each day over the next o What skills developed during the CALM course might
two weeks on a scale from 0-5 durning the time periods be useful to you in ¢changing the situation or reducing
suggested on the chart (0 = Extremely Relaxed, 5 = High the stress?

Stress).

The higher the number, the greater the level of stress felt
by the student. (Remember, stress may be caused by
either positive or negative events. indicate w'.ether the
stress 15 positive or negative by placing a plus (+ ) or minus
(<) sign after the number rating )

17/
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ACTIVITY SHEET 2-11: INVENTORY OF DAILY STRESS

NAME:

DATE STARTED: DATE CONCLUDED:

BEFORE
DAY BREAKFAST , MORNING LUNCH

s RN 3 L S iy B3 PP S N R s M T VY £ 2 0 v

AFTERNOON

N R T o

EVENING OVERALL DAY

MONDAY
TUESDAY
WEDNESDAY
THURSCAY
FRIDAY
SATURDAY

SUNDAY
MONDAY
TUESDAY
WEDNESDAY
THURSDAY
FRIDAY
SATURDAY

Rating Scale: 0
+

Extremely Relaxed; 5 = High ..tress
posttive event
negative event

17 16
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SUGGESTED ACTIVITY 2-12: STRESS MANAGEMENT

Purpose: Curriculum Correlation: All Sub-Themes

Material:  Activity Sheet 2-11: Inventory of Daily Stress
Activity Sheet 2-12(a) : Two Stress Cycles
Activity Sheet 2-12(b): Wellness Cycle

Time: 40 minutes
Procedure

1. Rewview Activity Sheet 2-12(a) with students, emphasizing
that the same stressors can be handled in the wellness
cycle or the distress cycle. Have them give specific
examples of each type of stressor that affects thermn
directly and indirectly.

Environmental 5tressors
Family Stressors

Phobic Stressors

Physical Stressors

Social Stressors

Work Stressors

Change Stressors
Chemical Stressors
Cormuting Stressors
Decision Stressors
Pain Stressors
Disease Stressors
Emotional € .ressors

® 6 @« © 0 0 0
© ® 0 C @ 0O

2. Ask students to review Activity 2-11: Inventory of Daily
Stress.

3. Ask studenis to write examples of how they cculd deal
with the stresses they have identified with'n the wellness
cycle. They can note their strategies in blank spzaces in the
boxes on Activity Sheet 2-12 (b).




ettt r e MM AN VMO AN Jurrrranaacecaannnn

From Stress Management A Comprehensive Guide to Wellness Edwarc Charlesworth, Ronald Nathan Biopehavioura! Press, Texas, U S A,

ElC

= |m-‘ Provided by ERIC

e

Where
Stress
Comes
From:

Imn. :diate
Effects:

Long-Term
Fffects:

Overall
Costs:

ACTIVITY SHEET 2-12(a) T""O STRESS CYCLES

DISTRESS

Change Stressors
Chemical Stressors

Disease Stressors
Emotional Stressors
Commuting Stressors Environmental Stressors  Social Stressors

Deawision Stressors Family Stressors

Pain Stressors

Photuc Stressors
Physical Stressors

Work Stressors

v

STRESS OVERLOADING

v

v

v

v

B< havioural Physiological Emotional Cognitive
(e g.over- eg, (eg, (e g . increased
eating and heightened heightened distractibility,
excessive muscle anxiety, decreased
alcohol tension, depression, ccacentration)
consumption) elevated blood and anxiety)
pressure and
rapid heart
beat)
Behawvioural Medicai Emotional Cognitive
Drsorders Disorders Disorders Disorders
(e g, ubesity (eg, (e g, chronic (e g, memory
and headaches anxiety and problems,
alcoholism) hypertension depression, obsessive
and heart phobias, thoughts and
disease) personality sleep
changes and disorders)
mentaliliness)

v

v

v

Decreased Productivity
Decreased Enjoyment
Decreased Intimacy

182

\

L R I A B R R N B Y S A B B R RPN RS

WELLNESS

Chaage Stressors
Chemical Stressors

Disease Stressors

Emotiunal Stressours

Phobic Stressors
Physical Stressors

Techniques
and Skills:

Long-Term
Effects:

Overall
Benefits:

-96 -

Where
Commuting Stressors  Envirunmental Stressurs  Sucial Stressurs Stress
Decision Stressors Famuly Stressors Work Stressors Comes
Pain Stressors From:
HEALTH PROMOTING D R
LIFESTYLE RESPONSES .
. v 4 :
Adaptive Adaptive Adaptive ‘A
Behavioural Physical Cognitive and
Responses Responses emotional
(eg, (eg, Responses
assertiveness, nutntion, (e g.stress
ume exercise, INoce’ *1o0n
management) relaxation) cogr ave
restructuring)
Increased Setf- improved Improved

£steem, Self-
Respect and
Selt.
Confidence

Physical Hea'th
and Resistance
10 Disease

Mental Health
and Resistance

1o Future
Stressors

v

Increased Productivity
Increased Enjoyment
Increased Intimacy

v

183
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ACTIVITY SHEET 2-12(b) WELLNESS CYCLE

LIST StRESSORS.

HEALTH PROMOTING LIFESTYLE RESPONSES

Techniques Behawvioural Physical Cognitive and Emodaonal
and Skills

Long-Term
Effects

Overcli
Benefits
(Goal®

184

~97. Dealing With Crices

185




SUB-THEME 1:

ADDITIONAL SUGGESTED ACTIVITIES

PERSONAL CONTROL AND SELF-

MANAGEMENT

Select a photograph trom the newspaper depicting a crisis
{accdent, natural disaster, eviction, fire, et¢) and have
each student write a few sentences to describe how *hey
would deal with it Discuss m small groups

Brainstorm a list of ways people cope with

- crises
change
challenge
stress

Compare and c¢ontrast.

Each student selects one of the following crises and writes
a short story describing how his or her family members
might respond to it. How will the crisis affect the family's
future?

- fatherloses job

- brother/sister leaves home

~ mother wins $1,000 on a lottery
- parentdies

- break-up with girl/boyfriend

-~ move to another city.

Drvide students into small groups and discuss the
following questions Have a member share the group’s
responses with the class.

a) What does the word crisis mean?
b) What factors seem to increase the ability of a person to
cope with crises? Decrease?

-98-
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¢) List some examples of cr:ses that you may envounter

Each student makes a list of personal crises, changes or
challenges faced surning the jumor-senior high school
years, and

a) sefects one that was handied successfulty
b) describes the situation and its progression
<) dentifies:
= coping skills used
- resources (who? what?)
- learning or positive personal growth (hat occurred

Ask students to keep a "STRESS DIARY" The STRESS
DIARY 15 used to keep a one-day to one-week record
during which each student enters stress from both
positive and negative sources It can also be used to
describe personal reactions, decisions and coping
mechanisms related to the stress (Organized in a manner
similar to the daily fog )

View one evening’s television and watch for examples of

situational and life span ¢nises  List the ¢rises ana any
demonstrated coping methods

Dealing With Cnises
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SUB-THEME 2: PRESSURE POINTS

O

ERIC

Aruitoxt provided by Eic:

Students list, in order of degree of stress, the six most
stressful events they can imagine for a high school
student. Students should give reasons for tveir
hierarchical order. Compile a hist of stressors and tally the
number of students whe included them on their hst
Observe the influerice of gender on choice and ordering
of stressors. Discuss.

List five stress-related ilinesses.
Identify four sources of stress for the high school student.

- within the family

- within the peer group
- within the school

-~ within the workplace
- other

Brainstorm a list of life span crises
Invite a counsellor from a crisis line to speak to the class

Have students collect crises situations from the newspaper
and suggest how they could deal with them.

Discuss the role of peer support in schools. Invite &
member of the peer support team into ALM classes to
discuss their responsibilities, goals and training

Organize a panel discussion (student or “expert”) on
adolescent depression and suicide: extent of the
problem, causes, symptoms, support agenciesf/individuals,
andsoon.

183

5UB-THEME 3: MAINTAINING BALANCE

Organize an"S O S DAY {Stamp Out Stress Day)

a) Invite resource persons to present sessions throughout
the day on relaxation, time management, getting
organized, exam anxiety . (resource persons might be
CALM students/teachers)

b) Include a noon hour event on fitness. Fun evenis such
as “the world’s largest aerobics class”, or, "whole
school ¢onga line”, or “sqiare dance”, or, "hula hoop
extravaganza™ are recommended.

¢) inddude 4 "What's your bag?” contest in which CALM
students chack for lunches containing all four food
groups andfor have the cafetena feature a four food
group lunch

d) Involve other departments such as physical education,
home economics, science as well as student council and
peer support in the project

Organize a poster project for hbrary or hallway display
individuals or groups deve op posters on selected life span
and situational crises highhghting.

- nature of the ¢nsisichallenge

- causes and effect;

- relevant educational information

- coping methods

- networking :nformation, agency support, phone
numbers

Dealing With Cruses1 &’ u)




SUB-THEME 4: MAINTAINING CONTROL

tn smal! groups, students develop lists of ways they could
provide support for oeople experiencing the following
crises

- brother/sister entering a college/university
- family expeniencing a divorce

being fired from a part-time job

suicide of a fnend

Students brainstorm the resources that the following
groups/people have to increase an individual’s ability to
cope positively with a situational crises (e g., money,
support, counselling, etc)

-~ family
- school
= community,

Students look through the pages of telephone directory
to 1dentify agencies that provide treatment and support
services for general problems, including alcoholism, drug
abuse, and child abuse. Have students draw up a list of
the community services available, including the addresses,
telephone numbers, and types of services provided

Examine some well-known people’s lives and consider
how they have dealt with some situational crises (e g.,
Rene Levesque, Rick Hansen)

Hold a “"Community Resources Day" (lunch hour only).
During the noon break, CALM classes assist local, regional
and provincial support agencies to organize booths and
information centres or services Booths display relevant
literature and allow students to make contact with
community resources Might be held in conjunction with
other scheduled events such as post-secondary
information days or career development days

SUB-THEME 5: CHOICES AND CHALLENGES

Have students make a collage of crises they might
encounter

Select letters-to-the-editor or letters to advice columns
Have students, individually or in parrs, respond as if they
were the individual(s) involved.

JD&)Ling With Crises




SAMPLE EVALUATION: DEALING WITH CRISES

PART A- DEFINITIONS PART B- CRISIS OR OPPORTUNITY?
Define each of the following words or phrases. You will find below, a list of common life span and situational
crises. For each, you are to hist one danger and one turning
1 SITUATIONAL CRISIS: point or cpportunity which may arise as a result.
1. YOUR FAMILY MOVES TO VANCOUVER
a DANGER:
2 LIFE SPAN CRISIS b TURNING POINT-

2 YOUR SON OR DAUGHTER CANNOT REACH THE
AVERAGE NEEDED FOR COLLEGE/UNIVERSITY
3  SUPPORT NETWORK. a DANGER:
b TURNING POINT:

3. YOU DECIDE TO MOVE OUT OF YOUR FAMILY HOME
THE LIFE CYCLE- a DANGER:
b TURNING POINT:

£

4 YOU ARE ASKED TO GIVE THE TOAST TO THE PARENTS AT
5 LIFESTYLE BALANCE: THE GRADUATION BANQUET
a DANGER-
b TURNING POINT"

6 HYPERTENSION- 5. POLICE STOP YOU COMING HOME FROM A BUSH PARTY
AND CHARGE YOU WITH BEING IMPAIRED
a DANGER:
b TURNING POINT-

182
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PART C: SHORT ANSWER

1.

Briefly describe how each of the following skills may help
reduce harmful stress.

a) ASSERTIVENESS
b) POSITIVE SELF-CONCEPT
¢) TIME MANAGEMENT

Even though all people are faced with similar crises or
stressors in their lives, not all people react in the same way
or seem equally affected Give an example to Hlustrate
this statement

Of all the stages of the life cycle, which one do you feel is
most likely to contain the highest degree of stress?
Explain and give three examples to illustrate.

What are the main elements of a "balanced lifestyle*?

Not coping with negative stressors or resolving personal
conflicts can lead to physical, mental or coaal problems
Explain, using examples.

As the title of an Alberta Career Centre booklet says,
"You're Ahead With a Good Attitude”. What types of
attitude might provide a better chance of dealing
effectively with crisis or stress?

PART D- PERSONAL PLANNING

1 Briefly describe and explain a future chalienge that you
are looking forward to; something that will represent a
positive situation for yourself

@ OQutline the steps you will take between now and the
event to make sure you reach that goal

2 Brefl, describe and explain a future event or situation
which you feel will he negatively stressful for you

o Referring to skills, atutudes and information from the
CALM course, outlineé an action plan you could follow

to change the situation or soften the impact. inciude
information on support networks you might use

-102- Dealing With Crises
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Aruitoxt provided by Eic:

MODULE 3: ENTREPRENEURSHIP

BACKGROUND INFORMATION

This module is designed to help students become more
knowledgeable about entrepreneurship both from the
perspective of a potential career choice as well 2s the
economic role of entrepreneurs within our economy.
Although primarily an expansion of core Theme D. Careers
and the World of Work, this module applies many of the
concepts addressed in the other themes. The module focuses
on the entrepreneurial spirit rather than building specific
skills. Students will be encouraged to apply the theory
through generating an 1dea for the start of a smail business

It 1s important that st 'dents recogmize that the co. cept of
entrepreneurship 15 not limited to starting and managing a
small business. Charactenistics of successful entrepreneurs are
also characteristics of individuals successful in many
endeavours. Descriptors such as creative, confident, flexible,
willing to take reasonable risks can be applied to many of
life's challenges.

MODULE OBJECTIVES
The student:

1 understands the importance ur entrepreneurship to the
individual and to society.

2. recognizes and develops an understanding of the
attitudes and aptitudes needed to become an
entrepreneur,

3. develops the basic skills and acquires the knowledge
that is important for successful entrepreneurial
activiues.

197
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4 nvestigates processes required to establish a small
busness

S  recognizes the network of support that is available to
entrepreneurs

6 dentifies potential opportunities for entrepreneurial
endeavors.

OVERVIEW QF SUB-THEMES

Sub-Theme 1 Understanding Entrepreneurship

Students will develop an understanding of entrepreneurship
by considering how entrepreneurship impacts on our
economy and society, i1dentifying some of the
entrepreneurship enterprises within their own individual
communities and looking at the charactenstics and lifestyle of
an entrepreneur. The range and variety of business
ownerships will also be identified

Sub-Theme 2. Idea Generation

Students will recognize the importance of generating 1deas
for entrepreneunial initiatives and understand how
networking and sharnng experiences and ideas can contribute
to this. They will develop their skills 1n recognizing and
encouraging entrepreneunal environments by identifying
regional, national and international opportunities and local
entry level opportunities. The key concepts necessary to
operationalize an entrepreneunal initiative will be discussed

Entrepreneurship
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Aruitoxt provided by Eic:

Sub-Trheme 3 Business Plan

Students will have the opportunity to develop one or more
entrepreneurial initiatives of interest to them  Through the
process of a simulation, the students wilf estabiish a business
plan 1n this imtiative and determine how they would
operationalize this plan The sources or support availuhle to
entrepreneurs wi!l also be tdent:fied

Sub-Theme 4 Choices and Challenges

Students will develop their own personal action p'an to
prepare themselves for a career as an entrepreneur  in the
development of this plan the advantages and disadvanrages
of this career path wil! be discussed

IMPLEMENTING THE MODULE
1. How Can This Module Be Presented?

The Entrepreneurship moduie can be presented in various
ways Schools/teachers may use a strategy that s most suited
to student needs and resource support

© Discrete. Teach entrepreneurship as a discrete unit
sequenced in the Career and Life Management ‘ourses
at any time after the Self-Management/Self-
Assessment sub~theme has been completed

L Integrated Integrate topics or learming expectations
from the Entrepreneurship theme into the required
themes as appropriate

° independent Study. Allow individuals or the class to
work independently through the learning
expectations

-106 -

2. How Does This Madule Relate to the CALM Core
Curriculum?

This module s designed to compiement the compuisory 3-
-~edit Career and Life Management course

Each of the themes in the required portion of the Career and
Life Management course include learning expectations that
complement this Entrepreneurship module Usinc a process
approachis particularly effective in this module. For example,
there are many opportunities to simulate business activities
and to relate the theory to the local business community.

Theme A. Self-Management

As students assess their attitudes and aptitudes they will be
able to determine those personal characteristics that are
common to successful entrepreneurs

Theme B: Well-Being

Stucents will develop strategies that w:ll allow them to
recognize and cope with the impact on lifestyle of choosing
entrepreneurship as a career path

Theme C. Relationships

Developing skills 1n dealing with others will help students
deal with emplo, -r/employee and uwner/chent interaction as
well as recogn.ce potential markets from an improved
awareness of others

Theme D: Careers and the World of Work

Students will recognize and have an opportunity to assess
entrepreneurship as a possible career path

Entrepreneurship
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Theme E: Independent Living

Management of resources and related decisions provide a
foundation for similar activities required in entrepreneurial
endeavours.

3. How Does This Module Relate to Other Courses?
Other high school courses provide students with the
opportunity to build skills needed in starting and managing a

business. (Refer to chartin Appendix C(3) page 221.)

Basic Business 20-30

Module 1: Canadian Business

Module 4: Economic Concepts

Module 5: Small Business Management |
Module 7: Personal Financial Planning

Marketing 20-30

Module 1: World of Marketing

Module 2: Advertising and Sales Promotion
Module 3: Distribution of Goods and Services
Module 4: Marketing Research

Module 5. Pricing and Financial Activities
Module 6: Selling

Module 7- Display )

Module &: Pniang and Financal Activities
Module 9. Business Communication - Integration
Module 10:  Business Research Project

Work Experience 10-20-30

A number of other courses can be taken to develop skiils and
knowledge that wiil be useful to entrepreneurs

- 107 -

Junior High Business Option

This opt:on s now in development The objective 15 10
introduce the concept of entrepreneurship.

4. Recommended Instructional Strategies

. Encourage students to build an entrepreneurial
atuitude.

i Reinforce the importance of positive orientction -

failure can be viewed as a stepping stone to success.

. Provide opportunities for students to experience,
rather than merely study.

. Encourage students to develop practical skills and
knowledge, usig a broad range of resources (print,
community, government)

SOURCES OF SUPPORT
1. Authorized Resources

Jennings, Wilham J. Entrepreneurship: A Primer for
Canadians. Canadian Foundation for Economi¢ Education,
1985 (BASIC) Student Reference

Entrepreneurshup. A Primer for Canadians (booklet, 63
pp ) has been written for secondary school teachers and
students to introdu » and explain the role of
entrepreneurs Entrepre ‘urship considers a variety of
Canadian case studies, both successes and failures It
examines the general charactenistics and traits of
entrepreneurs and enable¢ the reader to engage In a
“self-assessment” to test the degree to which he/she has
the characternstic make-up of an entrepreneur

After discussing the nature of entrepreneurship and some
of the keys to success and failure, the publicatien turns its

Entrepreneurship




attention to the process of establishing a business
enterprise  Particular attention 1s given to the vital
process of developing an effective business plan

The text concludes with a glossary for further reference

Canadian Foundation for Economi¢ Education
252 Bloor Street West

Suite 7-205

Toronto, Ontario

M5S 1V5 (416) 968-2236

Millar, Garnet W Entrepreneurship in the Alberta
Curriculum: A Monograph. Alberta Education Planning
Services Branch, 1986 (SUPPLEMENTARY) Teacher
Reference

This 108-page monograph examines concepts associated
with entrepreneurship 1n education and presents criteria
for reviewing curricular documents to determine support
for entrepreneurship. In addition, current programs and
opportunities that purport to develop and enhance the
skills of entrepreneurship are discussed.

Alberta Education, Central Support Services
Devonian Building West

11160 Jasper Avenue

Edmonton, Alherta

T5K0L2

Written orders only
2. Teacher Resource Manual—Optional Program

This document includes a variety of suggested activities
designed to assist teachers meet the objectives of the module

203

3. School Support Networks

Teachers should consider drawing on the expertise and
expenence of colleagues The school and school system
administrators can also present the perspective of
management n their role as principal, office manager, reeve,
superintendent, et¢

4. Community Support Networks

Many agencies and professional groups are committed to the
integration of entrepreneurship into the high school
Teachers will likely find local business very willing to assist, in
particular, members of the Chamber of Commerce or Junior
Achievement Various government departments and
financial institutions (banks, trust companies, credit unions,
etc.) provide support to small business and consequently
often have materials that may be suitable for class use, or will
provide guest speakers

Provincial Government Departments

Small Business Division
Economic Development and Trade
Career Development and Employment

Entrepreneurship
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3. School Support Networks

Teachers should consider drawing on the expertise and
experience of colleagues. The school and schooi system
administrators can also present the perspective of
management in their role as principal, office manager, reeve,
superintendent, etc.

4. Community Support Networks

Many agencies and professional groups are committed to the
integration of entrepreneurship into the high school
Teachers will likely find local business very willing *0 assist; in
particular, members of the Chamber of Commerce or Junior
Achievement. Various government departments and
financial institutions (banks, trust companies, credit unions,
etc.) provide support to small business and consequently
often have materials that may be suitable for class use, or will
provide guest speakers.

Provincial Government Departments

Small Business Division
£conomic Development and Trade
Career Development and Employment
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OUTLINE OF LEARNING EXPECTATIONS

0
1
3
SUB-THEME 1: UNDERSTANDING ENTREPRENL R~ 4IP
LEARNING EXPECTATIONS LEARNING PROCESS RESOURCE CORRELATION NOTES

The student

recognizes the impact e repreneutship has on the economy K anuervang trppY 13 research project

and socrety

List community enterprises

rdentifies entreprenvunal enterprises that exit 0 the RU abserving comparing, o opp 14 18 INterview an entreprenéyy

wmmunity ontrasting ommunity sutvey

descaibes the ffesoyte and charactersstics of on entrepreneur R.Ud bsting, summanzing Viden and Bouklet, "So What's

descnbing fevlings an Entieprencur?”

W pp 19 35
@& pp 12-31
W opp 9152

identifies major forms of business ownership R4S Isting companng  antrasting

- single proprietorshup

= partoership

- Cooperative

=~ corporation

~  leadershup styles

- typesof competition RU listing cumpating, (ontrasting

R = Recal!, U = Understanaing, t - Involvement, S - synthesis

TEACHER NOTES:

Resource corretations O Entreprencurship A Prmer for Canadians
W Entrepreneurship in the Alberta Curricuium A Monograph
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Aruitoxt provided by Eic:

SUB-THEME 2: IDEA GENERATION

LEARNING EXPECTATIONS

R/E

LEARNING PROCESS

RESOURCE CORRELATION

NOTES

The student
recognizes the compuorents uf10ea generation for
entrepfeneurial imtiatives {(taterat trinking)

wdentfies entropreneungl opporturites {local regronal,
¢ :

national INternatuiral)

develops shittsin recogmizing and encouraging an

AN ED HNE LTI RRYITONMent
identifies entry lovel entreprencurial opportunitics

recognizes opportur ties for idea genvration thruugh
networking shang expedienoes and weas

considers key opetatinnal Longepts

- ontracts - taxatior
- heences - rerords
=~ public telations - legalcomtrants

- facation - advertising

R obsery nQ seguero g

K observing

S ANty g applying

t deading

U.S predict 1y, summaridng

U summar iz

G opp 3039

(I

K = Herall U - Understanding 1= Invowement S - S ned o

TEACHER NOTES:

Rpsr.uku'ureé;tm - o Entrepreneurship A Primer tor Canadians
Q

i1
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SUB-THEME 3: BUSINESS PLAN

LEARNING EXPECTATIONS R/E LEARNING PROCESS RESOURCE CORRELATION NOTES
The student.
selects one or more entrepreneurial opportunity R |t deuding
establishes a business plan R }S creating ® pp 40-43
prepares a plan of action to operationalize the business R | S creating, deciding O pp 44 51
plan
dentifies the sources of support avartable to R |1 deciding, preferring and vatuing
entrepreneurs
R = Recall. U = Understanding; | = Involvement, S = Synthesis
TEACHER NOTES:
Resource correfation” ® Entrepreneurship A Primer for Canadians

Aruitoxt provided by Eic:
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SUGGESTED ACTIVITY 3-1: COMPARING AND
CONTRASTING CULTURES

Purpose: Curriculum Correlation
Understanding Entrepreneurship (introduction model)
Time: 30 minutes

Procedure

1. Ask students to break into triads and respond to some or all
of the following questions without using the dictionary or
other reference books Encourage them to brainstorm and
to be creative. (5 minutes)

What does the word entrepreneurship mean?

What s the derivation of the word?

What do entrepreneurs do?

List all the entreprzaneurs you know/know of

Why do some people think entrepreneurship 1s
important?

2. On the board or flip chart, have each group list their
responses (reporter chosen by the group) As each group
reports, they make additions to the lists,

3. Discuss common responses.

4. Ask students to review pages 8-28 of Entrepreneurship A
Primer for Canadians, and dictionaries.

5. Relate the information in the text to the students’ responses
and the objectives of this module

Follow-Up

Students could use these questions during an interview with
their parents, neighbours, family friends, or local business
people. The results of their interviews could be added to the
class responses or summarized into a brief report

12

SUGGESTED ACTIVITY 3-2: ENTREPRENEURSHIP IN
YOUR COMMUNITY

Purpose: Curriculum Correlation
Understanding Entrepreneurship

Materials: Activity Sheet 3.2 Entrepreneurship in Your
Community

Procedure

1. Teacher introduces concept of the various fields of business.
extractive, manufacturing, wholesaling, retailing, and
service (Refer to pages 51-52 of Entrepreneurship in the
Alberta Curriculum: A Monograph)

2 Students complete Activity Sheet 3-2 individually orin pairs

3 After listing the types of entrepreneurial enterprises that
are located in their community, neighborhood (an
expansion of the list they prepared in Suggested Activity
3-1), students could discuss how entrepreneunal enterprises
meets society’s needs

Discussion Points

e Inyour hst of entrepreneunal enterprises, were there fields
of business that were not available 1n your area? If so,
which ones? Why would this be the case?

e Do you see any opportunities for an entrepreneur?

¢ How could the fieids of business Jocated 1n your area affect
your career chorces?
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