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PREFACE

Interest in the comparative study of adult education has been
growing in many parts of the world since the first conference on
comparative adult education held at Exeter, U.S.A. in 1966. This
interest was given further impetus by meetings held at Pugwash,
Canada in 1970, Nordborg, Denmark in 1972, Nairobi, Kenya in
1975, Oxford, England in 1987, Rome, Italy and Aachen, West
Germany in 1988.

A number of international organizations, among those Unesco,
the International Bureau of Education, the International Congress
of University Adult Education, the European Bureau of Adult
Education, O.E.C.D., the European Centre for Leisure and
Education, the Council of Europe, and the International Council
for Adult Education have contributed their share.

A growing number of universities in all five continents
established courses in comparative adult educaticn. Many other
universities encourage students to deal with comparative study or
with the study of adult education abroad in major papers and
theses. The literature in this area has increased considerably since
the early 1960’s both in support and as a result of this university
activity. A number of valuable bibliographies were published,
cataloguing the growing wealth of materials available in a number
of languages.

Most of the literature available on adult education in various
countries can still be found primarily in articles scattered
throughout adult education and social science journals. Until a few
years ago there was no commercial publisher enticing researchers
to submit manuscripts of monographs dealing with comparative
adult education and case studies of adult education in various
countries, even though the need for such a publishing venture was
stressed at a number of international meetings. It was with the
intent to provide such service to the discipline and the field of
adult education that the Centre for Continuing Education at The
University of British Columbia, in cooperation with the
International Council for Adult Education, decided in 1977 to
publish a series of Monographs on Comparative and Area Studies
in Adult Education.

In 1984 a major English publishing house in the field of
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education, Croom Helm, decided to establish a new series, the
Croom Helm Series in International Adult Education. Dr. Peter
Jarvis of the University of Surrey, an internationally recognized
scholar and noted promoter of publishing in internationai adult
education, was appointed editor of this series. A number of
volumes have been published in the new series since 1984 and
have enriched the literature in this important field.

We are pleased to bc able to present now the fourteenth
volume in our series, Comparative Adult Education: State of the
Art With Annotated Resource Guide, by Alexander N. Charters
and Dilnawaz A. Siddiqui. This monograph is a further important
contribution to the growing interest in and discussion of the
methodology of comparative adult education. It also represents a
new, additional step towards a more balanced worldwide
perspective to our study of the adult education phenomena, both
in the theoretical considerations in Part I, and in the annotated
resources brought together for the first time in Part II.

Jindra Kulich
General Editor
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COMPARATIVE ADULT EDUCATION:
STATE OF THE ART

The Purpose and Organization of the Monograph

The main thrust of the emerging field of comparative adult
education is upon the intent and process of “learning from ecach
other" (Charters, 1981). Charters’ (1988) most recent work on this
fiela defines comparative adult education as:

() statements about the theory, principles methodology

and other topics of comparative studies related to

adult education, and (b) studies comparin® 1 topic on

adult education in wo or more Ssituations. A

comparative adult education study needs to extend

beyond description of adult education in two or more
sitvations and /or a juxtaposition of adul: education

data. There must be analysis and comparison 1o

identify similarities and dissimilarities. An intra-national

study is the comparison of a topic in two or more

situations within one country and an international study

is the comparison of a topic in two or more

countries.

It was in this spirit of professional development through
mutJal learning on the part of educators of adults that they had
identified cight arcas of further study at their Exeter Conference
in 1966 (Liveright & Haygood, 1968). In recent years scholars of
adult ecducation have been cooperating with each other more and
more in generating and exchanging data on various issues,
concerns, programs, and systems as well as multiple factors
affecting adult education in different nations and regions.

The arcas which were proposed at Exeter for further study
are summarized below:

a. to identfy and describe the existing adult education
programs within each country in order to make the relevant
data available to scholars in their own and in other
countries for comparative analysis;

b. 1o trace prevalent models for the training of adult education
faculty, and the relatonships of these models with
admit.strative patterns and instituti .1al roles, aad 10 collate
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data on such relational studies into reference material for

further research;

C. to compile a complete inventory of administrative structures,
socio~cultural and economic backgrounds of systems of adult
education, of sources of financing adult education activities,
of instructional methods as well as of nature and magnitude
of participation in adult education;

d. to further refine adult education concepts and other related
terms and thus to come up with a comprehensive glossary
of the terminology in the field;

e. to explore any consistent relationships of adult education
systems and activities in various countries with their cultural
background from a historical perspective;

f. to identify specific societal foundations of adult education,
including similar and dissimilar motivational factors such as
policies and atutudes of governments and universities toward
adult education;

g to look into the relationship of various components of
formal education with adult education and into specific
objectives of the latter, and the ertent to which they are
being mut; and

h, to trace any common characteristics and trends that cut
across national and cultural borders.

Considerable progress has occurred in meeting these
objectives and consequently the field of comparative adult
education is expanding. The pace however has been slow and a
lot of important data still need to be collected. The purpose of
this guide is to fill part of this gap and to facilitate the process
of requisite research in areas indicated above as well as others.

It is in both comparative education and adult education that
the antecedents of this field of study are to be found. Historians
of comparative education did not look deeper in the past than the
last two centuries and thus have contented themselves with
considering efforts of Marc-Antoine Jullien as the beginning of
their field. Morcover, no significant attempt has been made to
delve into the non-Western literature of education or social
systems to search for its origins.

The problem is not so much the absence of data on
comparative education as our own lack of knowledge of other
cultures and languages in which the needed information is to be
found. This guide seeks to relieve this situation to some extent by
including resources produced by indigenous scholars equipped with
knowledge of the languages and cultures which are compared.
Nevertheless, the authors have confined themselves to resources in
the English language only and no claim is made that it covers all
the literature in this area. The reason for this limitation is




obviously the language inadequacy on the part of the authors of
this monograph as well as the unavailability to them of resources
that a truly exhaustive guide of this sort requires.

Another area of concern about the current state of
comparative adult education is that confusion still prevails in the
criteria used in determining what studies ought to or ought not to
be included in this field called comparative adult education (see
definiion on p.). As a result, a few studies that do not
traditionally fall under the purview of the field have been
erroneously included in it by many writers.

A study that compares two or more aspects of adult
education in a single country is merely an instance of
intra-national comparative adult education. Similasly, a study that
describes one or more dimensions of adult education in two or
more countries without comparing them 1is an example of
international adult education not of comparative adult education.
Studies that compare aspects of students other than adults across
netional borders ought to be regarded as comparative educatica
and not as comparative adult education.

Discussing the value of this growing field of study, Charters
(1981) stresses the need to analyze the past in order to glean
information, insight and understanding on which w0 plan and
function in the present and future. His rationale for this field is
also based on the need ‘o find answers or at least responses to
questions and hypotheses about why sometimes within similar
societies certain aspects of adult education turn out to be different
and why in dissimilar societies adult education aspects turn out to
be the same. By comparing issues and problems, objectives, needs,
programs, evaluation and other items in one’s own country with
the same phenomena in other countries, one can find new ideas
or approaches helpful to educators of adults in rational
decision-making and to adult learners themselves in finding better
ways of interacting with their socio-economic and political
environments.

Thus, this learning from each other ought to be both
vertical and horizontal; that is, across time as well as space.
While across time means learning from the past to improve the
present and the future, across space means learning in the present
from the practices of adult education in other countries and
cultures.

The theoreticai foundations for research in comparative adult
education have so far been rather limited. There are various
reasons for this inade uacy including the poor scientific bases of
education in general and thcse of adult education in particular.
The very framework for making international comparisons amor~
educational ~ variables has not been sufficiently refineu.
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Understandably, pragmatism of data collecion has been of
paramount importance before the function of rigorously refining
the methodology of theory building can take place. Nevertheless,
the field needs to meve in the latter direction, too, with optimal
speed.

Part I of this monograph seeks to analyze the field of
comparative adult education, and Part II contains annotations on
selected resources considered most relevant to comparative adult
education. The resource guide is organized into three major
categories, which with selected itemns indicate resources in and
related to the field of comparative adult edncation.

Category A presents two types of annotations on information
sources:

L items related to comparative education as a field of study;
and

2 itercxlls related to comparative adult education as a field of
study.

Category B deals with specific studies that compare
principles and/or practices (programs) and people involved in adult
education. Categorv B is sub—divided into five sections as follows:
international education;
comparative adult education at the intra-national level;
comparative adult education at the international level;
comparative education : other than adult education; and
comparative adult education at the national level.

Category C consists of bibliographies and terminologies.
Attempt has been made to identify the abstracts by countries and
themes the sources have covered. The follcwing general thematic
categories are listed with appropriate items included in the
resource guide:

i Administration

RaE ol ol s o

o Agencies

° Counseling

i Evaluation

i Finance

d Foundations (anthropology, psychology, sociology)

L History

® Instruction  (methods,  materials, facilities,  equipment,
curriculum development)

i Learner, learning (students)

° Needs (goals, objectives, purposes)

° Philosophy (ideology)

° Policy (legislation)

o Programs

i Research

° Resources




Systems

Staff development (professional development)
Teaching (teacher)

Trends (future)

[ N B B ]

Comparative Adult Education: State of the Art

In the sense of a modem and a truly scientific field of srudy,
comparative adult education continues to show considerable
limitations. The purpose of this sub-section is to identify and
discuss major areas of weakness. It is organized as follows: (1)
the essence of social science research ; (2) evolution of
comparative adult education methods; (3) selected events and
activiies in comparative adult education; and finally (4)
conclusions.

The Essence of Social Science Research
By definition all research, Jescriptive, analytical or inferential, is
comparative in nature. It is supposed to compare a _phenomenon
either with another phenomenon (or other phenomena) or with a
pre-established  standard. The researcher conceptualizes the
phenomenon under study in terms of the general features or
properties it is expected to possess, defines in empirical (observable
and measurable) terms its possible indicators, and then finally
measures the extent of similarity and dissimilarity between the
ideal (which is expected) and the real (which is actually observed).
However, the ultimate goal of the researcher is to predict the
behavior of the studied phenomenon, which is not possiole without
identifying causes of the measured similarities and dissimilarities.
The more directly observable and measurable the phenomena,
the more precisely comparable they tend to be. The less abstract
and fluid they are, the more amenable they are to precise
measurement. Therefore, research in physical sciences is relatively
easier as matter, being more concrete and controllable, is more
precisely measurable. At the other end of the research continuum
lie comparative studies dealing with macro-systems of human
culture spanning vast time and space. Biological and psychological
studies of individual behavior(s) fall in between the two extremes.
The desire and courage of social scientists to predict the behavior
of societal systems by using methods of experimental science is
admirable. Also, some elements of these systems are susceptible to
quantitative research techniques. Nevertheless, the diversity aud the
complexity of most elements of cultural systems do not yield to
these devices.




El-Nejjar (1986), an expert in methodology of science
instruction has identified nine areas of limitations of experimental
science, which are summarized here:

L however direct the observation, it is no more than an
outward appearance of the actual truth;

2 there are things in the universe that cannot be felt by
human senses directly or indirectly;

3 science comprises both sensual and non-sensual information,
the latter known as scientific abstraction — the higher truth,
which is the common ground for science and philosophy;

4, by nature of the limitations of human existence in terms of
space and time, all scientific conclusions are only relative;

5. scientists do not always take as their instructor the universe
with all its components of matter, energy, phenomena, laws
and creatures;

6. man is obliged to specialize in small portions of the spheres
of kncwledge, which have now become almost countless;

7. science bears the stamp of its intellectual and social milieu:
macro-level  socio-economic, culiural, and psychological
influences;

8. ever-increasing knowledge of the universe calls for
continuous revision (amend, develop, drop): indicative of the
incompleteness of science and of the limitations of its
methods; and

9. one’s contribution cannot represent but a small portion of an
ever-increasing amount of knowledge based fundamentally on
imitation.

The implications of these limitations for comparative adult
education are significant. For example, on the issue of success of
an adult education program it is difficult to come up with
universally reliable and wvalid indicators of success. The concept
being abstract and subject to many different conciptual and
operational definitions, it is difficult to obtain concensus on its
empirical indicators. Thus a strict condition of positivism cannot be
met easily, leaving the so-called scientific experiment incapable of
measuring a non-empirical reality assuming it may imperceptibly
exist or is defined differently from the way the researcher may be
defining it.

A more serious problem from the perspective of comparative
adult education lies in the inherent limitations of the principle of
reductionism on which ’scientific’ research has to depend. Adult
education phenomena, being part of macro cultural systems need
to be concurrently analyzed in the context of a complex network
of all their causal or associational relationships. The paradox is
that while a cultural context is too large to be analyzed, it must
be looked into all the same because an investigation of a
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phenomenon without a broader cultural examination is incomplete
if not futile. The need to attain objectivity on the part of a
comparative adult education researcher is another problem. A claim
for complete objectivity in cross cultural analyses is merely naive.
For several ceniuries, the Western scholars have been under the
illusion of using ’objective’ standards, while in fact they could not
have been able to use anything else than their own limited
Western perspective in analyzing other cultures.

Researchers in comparative education, and through it in
comparative adult education have inherited the same basic tools of
analysis. Thus our studies of other systems have been an
accumulation of data collected largely from one perspective rather
than cumulative in the real sense of the term, ie., building a
logical structure of scientific techniques in sequential steps. It is
with this realization of the limitations of our methods that we are
attempting to trace the development path of studies in comparative
adult education. The intent of the rest of this analysis is to
identify major changes that have occurred in the field in recent
years. The next section deals with the evolution of methods used
in comparing adult education topics, followed by a list of recent
landmarks in comparative adult education, and a few major
conclusions drawn from the analysis.

However, before broaching the subject of comparative aduit
education methods, it seems appropriate to refer to the rationale
for comparative studies in education itself established by a seminal
piece of work published in the early sixties. According to
Nakosteen (1964), it lies in the need for discovering and
understanding the wue origins of modern education as it is known
to the world today, and for grasping the way its essence has
changed over time. Nakosteen deals with macro-level ideological
ard cultural interactions among several societies such as
Sino-Japanese, Indo-Sassanian, Greco-Roman and Islamic, with the
last one performing a creative as well as coordinating function of
incorporating the best and rejecting the rest into a system later to
be inherited by the Western World, and then through the West
by most of the modern world. Nakosteen does not make a
distinction between formal and non-formal, or between pedagogical
and andragogical systems, but rather treats the whole as a learning
environment.

Evolutirn of Comparative Adult Education Methods

As has been pointed out earlier the real roots of comparative
adult education lie much deeper in the past than was thought
until recently. However, we will confine the discussion of methods
to more recent years. It is recognized that the field of
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comparative adult education itself is to some extent an off-shoot
of adult education, international education, and comparative
education.

Therefore, like them, it has drawn heavily upon social
sciences such as psychology, economics, sociology, anthropology and
history for its sustenance and progress. Recency of the field, a
greater concern of the practitioner for delivering the goods as
opposed to ther y building, financial constraints, and a lack of
training of educators of adults in social science research
methodology are some of the more obvious reasons for the slow
pace of the evolution and growth of sound methods for
conducting comparative studies in adult education.

Although the need for comparative studies in adult education
in different nations was mentioned even at the 1949 Elsinore
conference on adult education sponsored by UNESCO, there was
no conference prior to 1966 held exclusively to discuss comparative
adult education.

it was at Exeter (Liveright & Haygood, 1968) that the first
formal agenda for comparative adult education was discussed at
length. One can easily notice a paramount concern of the
participants for data on national adult education practices and
programs. They realized that for any sort of comparative analysis,
one would need at least the basic information about adult
education activities within individual nations themselves. Therefore,
definitions of adult education terminology, standardization of core
and related terms and their compilation, identification and collation
of data and description of programs seem to dominate the agenda
developed at Exeter.

Barring just a mention of the need to identify similarities
and dissimilariies among various national programs, there was
hardly any noteworthy discussion ~f methodology for doing so.

The Nordborg (Denmark) conference of 1972 (Agenda, 1972)
felt the need to develop a uniform methodology or approach to
comparative adult education studies. The field moved from the
stage of describing activities to that of a problem~oriented
approach designed to discuss ways of different societies in solving
common problems.

As indicated in the report the discussion was not restricted
only to identifying problems and solving them, but the participants
progressed toward a stage of looking for methods of comparing
the techniques of problem identification and their resolution. The
field set out on a journey from description through juxtaposition
to analysis.

The conference became cognizant of:
a.  the special traits of the adult education field;
b. some of the major problems facing the comparative
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researcher and;

C. possible approaches to solving these problems.

The special traits of adult education included:

a. distinct features of the way adults learn;

b. international nature of the adult education movements in the
post-World War II developing world;

C. the realization of the need for leaming from each other
among these nations;

d. the multi-disciplinary composition of national development
planning teams, including educators of adults.

The major problem areas identified were:

a. vast socio-cultural variations among learners;

b. differences in conceptualizing varicus variables to be
compared across nations, disciplines and individuals;

c. peripherality of adult education in the formal academic
structures; and

d. dearth of materials as well as of trained comparative
researchiers in adult education.

The Nordborg conference recommended six approaches to
tackle these problems with a view to progressing satisfactorily
toward uniform comparative adult education methods:

a. to build upon the strong distinct features of adult education,
such as: room for innovation, its relevance to real life
situations and its direct impact on society;

b. to integrate adult education activities with the total national
development and thus to contribute to socio economic
planning data;

C. to improve communication among educators of adults and
scientists;

d. to establish closer contacts and interaction between educators
of adults and other social scientists involved in development
activities;

e. to relate all these activiies to the development of a
theoretical framework for comparative adult education; and

f. to continue and promote these contacts at shorter intervals.
The 1972 Nordborg conference on comparative adult

education was in some ways preparation for a larger UNESCO
conference held in Tokyo later in the year. In other words it was
a sort of strategic session of those interested in comparative
studies in adult education, who wanted to draw the attention of
other researchers and sponsors toward the urgent need for
comparative adult education. The need for such studies in
strengthening the field of adult education was further emphasized,
which in turn would reinforce comparative studies themselves.

By the time Comparative studies in adult education: An
anthology appeared on the scene in 1975, the realization had

ERIC 20




-

12

become stronger about the gross inadequacies of the methodology
of comparative adult education (Kidd, 1975). As a result, the
debate on this subject became increasingly serious. Despite the
wide variation in the quality of papers included in the Anthology,
there was a clear evidence of some advance in the evolution of a
methodology. First of all, closer cooperation of comparative adult
education with comparative education on the one hand and with
social sciences on the other had started. Not only were the
comparativists in adult education drawing upon the works of
established figures in comparative education, but also some of
these figures themselves were contributing directly to the
methodology of comparative adult education. Second, the students
and the scholars of adult education were both borrowing
techniques of comparative education and social science research and
generating new ones better suited to comparative studies in their
own field UNESCO’s efforts in diffusing knowledge in general
and at spreading adult literacy and educat.yn in particular have
been very successful through its establishment of and support for
innovative  national, regional and  international institutes,
documentation centers and other organizations. Supported by
UNESCO, the European Centre for Leisure and Education at
Prague took a keen interest in initiating, sponsoring and
coordinating many projects related to studies in comparative adult
education, which gave a tremendous boost to people who were
engaged in developing a framewo k and methodology of conducting
such researches.

While some educators of adults were still resisting the rush
into theoretical pursuits in the face of the monumental problem of
illiteracy in the world, others were afraid that too many diverse
devices of comparative research were being introduced into the
field without any regard to the nature of adult education, and
some others again were assuring that a pattern and synthesis
would emerge from the stage of initial heavy borrowing (Kidd,
1975). The relatively more obvious advances in methods or
application included:
study of co-variances;
multi-method approach;
micro—analysis;
phenomenological approach;
social organization approach; and
cross—cultural analysis.

Comparativists in adult education were also able to learn
Adams’ (1975) seven major factors in comparative international
education: a sense of national unity; the general economic
situation; the basic beliefs and traditions; the status of educational
thought; the languages and language problems; the political

e a0 o
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orientation; and the attitude toward intei.ationa! cooperation. These
factors were originally appliec ~ a comparative analysis of
education in general, but the, .qually suited the chemistry of
adult education or perhaps more. However, the researchers in the
field of comparative adult cducation were perhaps not equipped to
deai with the content of these aimtecedent variables even at the
leve! of cross-cultural sensitvity, let alone their being able to
analyze them with regard to their ontological and institutional
norms, their historical and socio-wultural rationale(s) or behavioral
consequences at the personal anc the collective levels. Bereday
(1975) studied extension educaion as a movement in the field of
adult education that cut across the vertical boundaries among
elementary, secondary and further education and across the
systemic lines of formal and non-furril ecucation. The study of
this amalgamating function of extension education according to
Bereday can reveal a pattern behind the diversity of course
offerings across a total education system, which is a point of
confluence between comparative adult education and comparative
education. The ~nalytical approach was a mix of quantitative and
qualitative techniques.

Halls (1975) uses a macro-comparative model of analyzing
adult training systems based on the interpla, of theory and
practicc on the one hand and on the other system analysis
technique of inputs, process and outputs. He ulso offered an
adaptation of his model used in the Couxcil of Zurope study of
curricula. Its experimental design follows a five step process of:

a. elaboration of hypotheses

b. analysis of goals and objectives;

C. sampling and instrumentation;

d. testing and data analysis; and

e. follow-up action.

Halls’ model concentrated on the evaluati n of specific curricula,
following a macro-level analysis of the socio-economic contextual
system.

Roberts (1975) discussed a system’s behavior in terms of
resources for lifelong learning determined by the social (societal)
structure surrounding the learners. The factor that pre-determined
the societal structure itself is the social philosophy of the
influential members of that society who seek to bring about the
structure in question. The nature and extent of lsarners’ and
societa! needs are thus influenced by the social philosophy itselt.
Howe 1, the identified needs themselves are then responsible for
subsequent changes in the social philosophy, societai structure and
the resources used in delivering life~-long learning opportunities for
the generations to come.

At this stage of the evolution of suitable methods for




14

comparative studies of adult education, one could see a measure
of awareness of the need for societal analysis not only from the
perspective  of social psychology but also from the viewpoint of
philosophical values of the people involved in formulating social
and educational structures and in providing resources for education
of adults.

Still the two issues remained: first, the extent of utilization
of the existing and proposed comparative adult education research
models; and second, the origins of social philosophy itself,

Where do societal systems themselves get their views of the
cause of the universe, of the self, or others in humanity, and of
other natural objects or beings? Are all sources of these Jiews
sociological in nature, or are there some that are super- or
extra—sociological in origin?

By 1981, when Charters and Associates compared some
aspects of adult education in several countries, eight features
related to comparative adult education became clearer:

a. the unique nature of adult education as compared with other
kinds of education;

b. need for learning also from the developing world (not only
the other way around);

C. redoubled emphasis on the need for the knowledge and
understanding of the total cultural surroundings (including
people’s ideologies) of adult education systems compared
across national boundaries;

d. identification of a large body of studies in comparative adult
education;

€. recognition of eclecticism in methods as both a weakness
and a necessity of comparative adult education studies;

f. need for better communication among comparative adult
education researchers; and

g. a lack of soundness and rigor in methodologies and designs
of research in comparative adult education.

Kidd (1981) reiterated the seven goals of comparative adult
education which were part of the 1975 Anthology:

a. to become better informed about the educational system of
other countries;

b.  to become beuer informed about the ways in which people
in other cultures have carried out certain social functions by
means of education;

C. to become better informed about the historical roots of
certain activities and thus to develop criteria for assessing
contemporary developments and testing possible outcomes;

d. to better understand the educational forms and systems
operating in one’s own county;

€. to satisfy an interest in how other human beings live and
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learn;
f. to better understand oneself, and
g to reveal how one’s own cultural biases and personal
attributes affect one’s judgement about possible ways of
carrying on learning transactions.
These goals emphasized an objective understanding and analysis of
adult learning activities. Kidd further added to them a few other
goal areas, especially the use of comparative research data in
national development planning in various countries.

Besides a wide variety of approaches to comparative adult
education, Kidd (1981) also identified the extent of diversity of
topics in comparative studies in adult education, and suggested a
more in-depth and comprehensive historical analysis of them. The
taxonomy of studies included: pre-systematic  observations;
comparisons of instruciional methods; program effect studies;
institutional comparisons; comparisons of practical application of
adult education in different fields; sustained series of compa: .idve
studies; and cross-national studies.

Around the same tme, Siddiqui (1980) conducted a
comparative study of adult education in Kenya, Tanzania, Zambia,
and Botswana and showed that the level of financing adult
education in a society can be studied as a measure of its
ideological commitment to education of its adult population.

Of special importance for researchers in comparative adult
education are the seven propositions identified by Verner (1975)
which still remain to be adequately tested. As has been pointed
out earlier, there is a plethora of factual and descriptive studies in
comparative adult education, but very litde of theory-building has
occurred i. the field. Not to say that the researchers have not
attempted to derive any principles but the level of success in this
regard is not very encouraging. It is therefore essential for
comparative adult education researchers to appreciate the multiple
roles that principles play in the evolution of a discipline. The
field is struggling with comparable faci,, transportable projects, and
transferable technology, without regard to any sound principles
behind these efforts. The rationale behind the need for principles
is their quality to predict, to control, and explain phenomena, to
infer other principles from them and to utilize them in solving
problems. The seven propositions identified by Verner are expected
to remain useful for comparative studies for quite some time to
come:

i Proposition one: Every society has a need for continuous
learning, but the nature and content of the need varies from
one to another so that a specific need existing in one
society is not necessarily common to othei..
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i Proposition two: Different societies develop unique methods
to meet their need for continuous learning; consequently a
system of adult education established in one is not
necessarily appropriate for another.

. Proposition three: The method developed to meet a specific
need for learning in one culture is not necessarily suited to
the same need in a different culture.

i P-oposition four: A method developed at one place and time
in one culture can be applied (0 the same need at other
places at the same time in that culture.

° Proposition five: A method developed to meet a specific
need in a culture at one time is not always suited to the
same need in the same culture at a different time.

i Proposition six: A method « ‘veloped to meet a specific need
in a culture at onc time may meet a different need in the
same culture at a different time.

b Proposition seven: A method developed to meet a specific
need in a culture at one time may meet a different need in
a different culture at a different time.

Thesz prapositions are very well stated and may also be used to

promotc a wider exchange of adult education across cultural

boundaries. However, while it is necessary to consider any existing

cultural differences before transferring a technique or a method 10

another society, it is also vital for comparative adult education

researchers to find ways of minimizing the differences themselves
in the positive direction. This objective can be attained by
studying the cultures through original sources, avoiding as far as
possible the stereo—typifying literature on them. That is, the search
for new internationalism ought to be based on a scholarly
understanding of cultures, free from cultural colonialism and

parochial prejudices (Poggeler, 1987).

Kidd (1981) referred to a series of studies on similar (not
nccessarily the same) phenomena as “sustained approaches,” in
which Kidd included a lot of UNESCO supported long-term
projects  undertaken by  both  individual rescarchers  and
organizations:

a. comp.iation by UNESCO International Bureau of Educauon
of commonly agreed definitions of terms, a system to be
used by various nations in reporting statistical data on adult
education activities;

b. the prime factors identified by the Centre for Leisure and

20
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Education at Prague under the direction of Maydl, which
have now become a base for a series of national and
regional studies in Europe;

C. a framework for analyzing national legislation on adult
education for cross~national comparisons developged by Titmus
and Pardoen (1981);

d.  Kulich’s seres of monographs on training in Eastern
European naticas and of annotated bibliograpuues;

e. a series of sysiematically collected data on impact of
agricultural  extension programs in North America, a
framework usable in reporting data on other types of adult
education activities;

f. Houle’s (1975) model for compar .. swudies of continuing
professional education;

g national and international reports on adult education activities
and swudies that appear in the journal, Convergence, of the
international Council for Adult Education;

h.  the cross-national studies in FEastern Furope by Kranic,
(1975) Knoll (198l) and Savitevic (1981), which can serve as
valuable sources for comparative studies internationally;

i several doctoral theses which have wused sound and
innovative research dJesigns in studying various phenomena of
adult education from the comparative international perspective
and can provide comparative adult education researchers with
usefui tools of further research.

SaviCevit (1981) traced six major determinants common among
the adult education systems in Furopean socialist countries:

a. the nature of social structure;

b. development of science and technology;

C. democratization of ecducation in general and adult education
in partcular;

d acceptance of the philosophy of lifelong education;

¢ linking labor and ecducation as factors and ways of all

around development of personality; and

a certain level of professionalizaiion of adult education based

on sccial needs and scientific research.

Before coming to the specific models of comparative adult

education discussed at the 1987 conference on comparative aduli

education held at Crford, UK., its highlights ought to be
summarized. At the ume of the preparation for publication of

Charters and Associates’ Ccomparing adult education: Worldwide

(1981), the full impact of the cultural upheaval in various parts of

the world had not yet manifested itself. The initial reaction of

comparative adult education scholars in the West to major ecvents
in the Third World of ‘he late seventies and the carly cighties
was n.t as thoughtful and .cholarly as it turned out to be at the

bane]
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1987 conference.

The conference showed a greater awareness of the need for
global exchange of values (not only of transfer of technology;
hardware or software). This expression of need was based on the
willingness to treat the entire world culture as the common
heritage of the global village. A greater attention was to be paid
to the similarities of human values than to their differences. But
to discover these common features, the comparative adult education
researcher had to shed off the multcolor coatings of the
man-made, specious, and superficial differences.

Poggeler (1987) called for a new internationalism, which can
be realized only if certain preconditions of comparative scholarship
are met:

a. more frequent and closer cooperation among experts carefully
drawn from various nations, races, regions, and religions;

b.  candid discussion of cultural values; and

c. in-depth analysis of socio-political and economic structures.

The comparative adult education researcher should not only

have a thorouzn knowledge of the world, but also be a

polyglot. He ought to be a generalist capable of looking at

all the major elements of the system rather than a myopic

specialist.
Poggeler further asserts: "The naive implantation of European or
American educational systems into the Third World would not
have taken place if the cultural transfer had been controlled by
the aid of comparative research." He recommended more rigorous
field research in the Middle East, Latin America, Africa:
Anglophone, Francophone, and Islamic.

Patek and Savicky (1987) emphasized the need for more
intense study of the human factor from the standpoint of universal
ethics and morality rather than from that of narrow economic or
political interests. They believe that the so—-called modem
educational system, spread across the world through political power,
is based on the I6th century thinking of inordinate individualism
devoid of social responsibility. The world calls for a new system
of education founded upon dialectical and comprehensive values of
science, morality and universalism. They emphasized the need for
unprecedented cooperation in finding the truth and a new view of
the world, the man and the educational system based on the
ideological (not sociological) approach to world problems.

Hoghielm (1987) dealt with comparative adult education in
the specific context of Nordic countries and thus identified two
basic conditions conducive to comparative studies in adult
education:

a. availability of basic comparable data; and
b. awareness of the need for analyzing effects of different
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strategies for strategic planning.

Hboghielm’s model consists of three components to be analyzed:
public policy, effect on performance and instruction, which he
respectively describes as formulation, planning, and implementation
contexts.

Bron~-Wojciechowska (1987) reported an interesting study of
the level of equality of adult educational opportunity in four
countries: Poland, Yugoslavia, the United States of America, and
Germany. The comparative study was designed in two stages:

a. ‘macro,’ meaning a comparison between educational policies
and social realities; and

b. ’mezzo,’ meaning a comparison between educational policies
and adults’ access to education.

The findiags led to the conclusion that merely looking at usual

and commonly studied elements of the system might not be

sufficient and that a combination of other factors need looking

into.

Stock (1987) expanded the 1965 model of King, in his
tripartite comparative study of immigration in three commonwealth
nations: Australia, the United States of America, and Canada.
King’s model consisted of three elements: conceptualization,
institutionalization, and operation. Stock utilized the following four
components in his analysis of the systems in the nations
compared:

a. historical context;

b. concepts, plans and rules;

C. institutions, agencies and curricula; and
d. operations, perceptions and conclusions.

Kulich’s (1927) study dealt wi* ‘he problem of determining
the extent to which educators of s in eleven nations were
able to learn about adult education other countries from their
own national adult education jrurnals. He offered a four step
content anaiysis model to find answers to his major comparative
research question covering the period from 1972 to 1986. The four
steps were:

a. number of pages given to articles dealing with domestic and
foreign themes;

b. number of articles on domestic and foreign themes;

C classification of content of the articles on adult education
abroad; and

d. number of book rsviews dealing with domestic and foreign
themes.

The model assumed that educators of adults learned about adult

education in other nat as primarily from their own national adult

education journals.

Bron, J1. (1987) emphasized the broader view of comparative

2
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adult education by stating that its researcher had to go beyond

mere categorization of data, and is expected to add to the existing

generalizable cross-cultural concepts and principles as well as to
the knowledge about each of the individual systems composed.

Bron drew attention to the five major pitfalls in comparative adult

education research: comparing the self-evident; researcher’s biases;

excessive preoccupation with quantitative data at the expense of
larger cultural factors; failure to see the system as a whole; and
finally mere descriptions devoid of a comparative analysis.

According to Krajnc (1987), comparative adult education
research was one of the most vital needs to resolve contemporary
educational crises. The author proposed three possible research
approaches:

a. comparison of total systems of adult education;

b.  identification and analysis of the most typical phenomena of
a single system to be compared with those of the other
system(s); and

C. selection of a single phenomenon common between/among
systems to be compared with a standard research instrument.

An eight-step model of developing effective comparative adult

education research teams was also proposed by Krajnc:

a. provision of information on all concerned systems;

b.  clarification of values and attitudes associated with each
single system;

C. evolution of the team ideology through synchronization of
diverse views, based on consensus or conceptualization and
operationalization;

d. ensuring faster and better communication among team

members;

incorporation of sub-studies into the research system;

orientation of new members into the team through the first

four steps;

g. formation of specific-interest sub-teams; and

h.  coordination of efforts of the sub—teams.

o

Significant Events in Comparative Adult Education

In view of the interrelationships between comparative adult
education and comparative education on the one hand and between
adult education and comparative adult education on the other,
there are quite a few common events and activities. Though not
comprehensive, the selection covers the major meetings of scholars,
publication of important works, and the starting points of sustained
efforts pertinent to the comparative adult education movement.

917 Introduction of the Jullien Plan to the Anglophone world
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through its publication

International Conference of Adult Education (UNESCO) held
at Elsinore, Denmark

Publication of Adwlt education: A comparative study by
Robert Peers

World Conference on Adult Educaton (UNESCO) held at
Montreal, Canada

Founding of the International Congress of University Adult
Education (ICUAE)

Presentation of Rosello’s paper on comparative education at
Hamburg

Publication of History of Islamic crigins of Western educaiion
by M. Nakosteen

First International Conference on The Comparative Study of
Adult Education at Exeter, (NH), USA

First graduate course in comparative adult education offered
by the Ontario Institute for the Study of Education

Founding of the International Council for Adult Education
(ICAE)

Start of publication of series by Kulich of annotated
bibliographies on adult education in Europe

International Experts’ Meeting "An Agenda for Comparative
Studies in Adult Education”, Nordborg, Denmark

Third  International Conference on  Aduit  Education
(UNESCO), held in Tokyo, Japan

World Congress of Comparative International Education
Societies, Ottawa, Canada

Publication of Comparative studies in adult education: An
anthology by CIif Bennett, et al.

Publication of Comparing adult education: Worldwide by

39
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Alexander Charters & Associates

1983 Publication of Adult education in Europe, by P. Maydl et
al.

1985 Fourth International Conference on  Adult Education
(UNESCO) held in Paris, France

1987 Comparative Adult Education Conference (Open  University),
held at Oxford, UK.

1988 International Seminar on Comparative Research in  Adult
Education organized by Centro Furopeo Dell’Educazione
(CEDE), held at Frascati (Roma), Italy

Conclusions

Ever since the inception of the new comparative adult eduction
movement in the mid-1960s there has been a constant search for
effective methods of studying adult education from the comparative
perspective. The needs, as they were perceived by educators of
adults, included appropriate human and material resources.

The human resources meant properly educated and trained
scholars who could identify the real issues, problems and prospects
of studying adult education theories and practices world-wide; in
this way they could leamn from each other and could actually
conduct such studies by adapting or devising sound methods and
designs suited to the nature of the topic at hand. They could also
coordinate these efforts to bring out their results, in a timely
fashion, to the practitioners in the field of adult education.

The material resources mainly meant the time and money
available to comparative adult education researchers. The field has
come a long way in a little over two decades. A wide variety of
studies have been carried out but they have not yet been
categorized or brought together in a single volume.

The field can benefit immensely from comparative studies of
adult education principles and practices in Africa, Asia, and Latin
America besides those in the West. This monograph  has
particuiarly attempted to cover these areas. Of special mention are
the works by Djait (1985), Fafunwa (1982), Nakosteen (1964, 1965),
Yamaguchi (1987), and Yousif (1978), which emphasize the mutual
indebtedness of the East and the West and which therefore are a
must for anyone interested in comparative adult education.

Comparative adult education is basically a research field
growing out of comparative education, international education, adult
education, as well as social sciences. However, most of the studies
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that have so far been carried out fall into evaluative research
(Ely, 1981), rather than into theoretical research in terms of rigors
of reliability and validity. In other words, although many
comparable issues, concerns and phenomena have been identified,
the problems of how to study them properly across political,
cultural and ideological boundaries still persist. Studies in
comparative adult education by their very nature call for team
efforts covering diverse territories in more senses than one and
thus pose complex problems of cash, commitment, cognition and
coordination. UNESCO’s support in overcoming some of these
problems has been phenomenal, as has been the support from
many regional and international adult education organizations
worldwide.

There is a growing awareness among educators of adults of
the symbiotic relationship between adult education and societal
development on the one hand, and on the other between adult
education as a field and comparative adult education as a
sub—field. Also the frequency and quality of contacts among
educators of adults are increasingly understood as vitally significant
for the enhancement of both the field of adult education and
those who are part of it

Consequently, there is a strong evidence of growing new
internationalism as well as of the awareness of the need for
global exchange of values across societal systems and ideologies.
The entire world is moving toward the concept and practice of
life~-long learning. There is an increased willingness, especially in
the West, to learn from others (Charters, 1981) something that was
rare during and soon after the FEuropean colonial period. This
attitude certainly bodes well for enhanced understanding among
nations and cultures, global peace and justice, through studies in
comparative adult education.
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Part II: AN ANNOTATED RESOURCE GUIDE

Part II includes only items that are in the English language.

Information about the selection of items is stated at the
beginning of each category.

Considerable leeway has been given in selecting items in that
some of the categories are not strictly in accordance with the
definition of comparative adult education that has a focus at the
international level.

In Part I it has been stated that comparative adult education is
an offshoot of adult education, international education and
comparative education.

In some categories, e.g. A2, an attempt has been made to be
inclusive and in the other categories, items have heen selected.
The authors regret omissions and would appredate information
from the readers.

The items have been placed in only one category without any
cross reference. Accordingly, the reader may have to look for
appropriate items in more than one category.

Key to location of resources:

1. ERIC* (eg. ED 268922)

2. SUREA** (e.g. SUREA:PF)

3. Library of Congress (e.g. LC 5215 H4 M37) call number

4. World Congresses of the World Comparative Education Socicties

The authors recognize the contribution of ERIC and CIES in
abstacting articles for the Guide. They are reproduced here with
full appreciation.

* Educational Resources Information Center, US.A.

** Syracu.e University Resources for Educators of Adults, Syracuse,
NY 13244, US.A. (PF=resource is available in the pamphlet
file of SUREA).
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Al - ITEMS RELATED TO COMPARATIVE EDUCATION
AS A FIELD OF STUDY

Selection has been made to include items that provide historical
perspectives; a crosssection of items; field; and items indicating
current trends and activities.

At least one item has been selected from the writing of most
of the major contributors 10 comparative education.

These items were selected to give context to the field of
comparative adult education and accordingly include only a few
items that compare specific programs, activities and other topics.

®"A draft bill establishing a legal framework for higher
education.”" (1982) Western European educztion, 14 (1), 70-130.
EJ268992 ERIC

Contains the text of legislation defining the legal framework of

higher education in the Netherlands. The law provides for the

regulation of education in universities, post-secondary vocational

institutions, the open university, and all other forms of continuing

higher education.

®Adams, Don. (1987) "Social paradigms and educational planning
models." CIES/87 (SUREA:PF)

The many distinct approaches to  educational planning described in
international literature indicate a wide range of assumptions about
planning, either as a descriptive or normative process. Diffe.ent
purposes, actors, and methodologics are implied, suggesting that the
various definitions may be embedded in wontrasting  social theories
or paradigms. In this paper the planning definitions are grouped
into wo general models and these are associated with hard
systems and soft systems thinking. The paradigmatic contexts of
these conceptualizations are then examined. The implicit PIOpositiois
in this paper is that a recognition of paradigmatic diversity and
the contribution multiple paradigms can tring to planning greatly
enrich both theory and practice.

®Adams, Donald K. (ed) (1966) Introduction to education: A
comparative analysis. Belmont, CA: Wadsworth Publishing
Company. LA 132 A28

)
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The book is divided into four distinct parts of the general theme:
the relationships between various components of a culture and its
educational content and structure. It is a collection of short essays
on these components, all arguing for social determ’nism. There are
studies that deal with general principles on these relationships,
complcte with problems and strengths of educational systems in
specific societics, such as the Philippines, Kenya, India, France,
U.S.A, Yugoslavia, Soviet Union, and UK. Mention is also made
of certain features of education in Europe and Africa generally.

®Altbach, Philip G. & Kelly, Gail P. (eds.) (1986) New

approaches to comparative education. Chicago: The University of

Chicago Press.

(Countries covered: worldwide)

(ideology, foundations, research, methods, learnirg, tear*" *
The main emphasis of this book is upon innovation . .aversity
of rescarch methods and techniques related sadies  in
comparative cducation. New viewpoine, approaches, .d orientatior
have been identified by the editors as criteria to include these
papers originally published i~ Comparative education review. The
volume thus offers a histoncal an2!ysis of comparative educction
research. These papers have been classified into three parts. After
the introduction, Part I includes presemations on new currents and
critiques. Part II consists of articles related to reflectior: in the
field, and Part Il concentrates on methodelaoical consid<rations in
comparative education reseurch. Then the two editors have
summarized the findings of the papers included in the section
entitted Conclusions.

® Altbach, Philip G., et al. (eds) (1982) Comparative education.

New York: Macmillan Publishing Co., Inc. LA 132 C5967

(Countries covered: worldwide)

(goals, foundations, systems, agencies)
Intended to serve as a graduate level textbook in comparative
education, this book attempts to cover salient issues facing
educational systems all over the world. This focus is a departure
from typical works in this field which have taditionally
concentrated on descriptions of national systems of educational
organization, content, and operations. The book consists of ten
different parts besides the introduction: (1) world trends in
education; (2) education and development, (3) national educational
olicies and their implications; (4) school and classtoom practice,
?5) achievement outcomes of schooling; (6) status outcomes of
schooling; (7) educational reforms in non-socialist societies; (8)
educational reforms in socialist societies; (9) new directions in
comparative education; and (10) overview.

Q !
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® Archer, Margaret S. (ed.) (1972) Students, university and society:

A comparative sociological review. London (UK): Heinemann

Educational Books. LA 132 S843

(Countries covered: see below)

(foundations, learners, research)
This book contains, after an introduction, ten essays by different
authors on the relationship between social and educational
structures. The emphasis is on cross—cultural differences among
vanous societies and not on commonalities. Different features of
an educational set-up have been related with the determining
factors and antecedents within the respective societal structure.
Three essays cover a variety of major problems and prospects, and
suggest that, instead of looking for solutions common across
nations, one ought to investigate into concerns and issues from the
perspective of specific socioiogical factors responsible for generating
those problems in a given society. The ten nations studied are:
Czechoslovakia, Poland, U.S.S.R., Spain, France, West Germany,
Italy, Britain, Spain, and US.A.

®Beauchamp, Edward P. (1985) Bilingual educational policy: An
international  perspective. Bloomingtca, IN: The Phi Delta
Kappa Educational Foundation. LC 3736 S6 B4
This brief essay deals with the international viewpoint of bilingual
education policy. The author introduces the subject by pointing out
that the issue of bilingual policy is global, contrary to the
common American belief, F2 traces the history of bilingual
education in America, and then moves on to analyzing one by
one bilingual experiences of three nations: Soviet Union, China,
and Czada. The final section of the essay derives a few lessons
for the United States of America. Firs their attempts at bilingual
education are political in nature and motivation rather than
pedagogical. Once they recognize this political nature of it, they
can properly understand the true nature of the current debate on
the subject. Second, they ought to understand that bilingualism has
a very long history, in the light of which they can manage their
bilingual problem more easily. Third, they may be better able to
analyze the reason for their successes and failures in this regard if
they carefully study how other cultures have tackled their own
language problems. Finally, learning from other cultures calls fcr
special training which Americans lack. It is therefore essential that
they understand how to benefit from the experiences of other
nations.

® Bereday, George Z. F. (1964) Comparative method in education.
New York: Holt, Rinehart and Winston, Inc. LA 133 B4
(Countries covered: Poland, France, Turkey, United Statss,
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US.S.R., England, Germany, Columbia)

(foundations, methods, resources, research, teaching, agencies)
Bereday’s book is divided into four parts. Part I consists of two
chapters and lays down the theoretical foundations of comparative
education. Part II contains four chapters mainly focusing upon the
contents of education. Part III comprises three chapters dealing
with factors involved in preparing learners for education. The last
part, compcsed of three chapters, is a discussion of educational
research, educational agencies, and resources in print. The main
rationale for comparative education is said to be man’s intellectual
curiosity to learn from others in terms of cultural variety, issues,
and systems designed to deal with these concerns.

®Bowen, H. R, & Duglass, G. K. (1971) Efficiency in liberal

education. Berkeley, CA: The Carnegie Commission on Higher

Education. LB 2342 B64

(Countries covered: worldwide)

(costs, methods, economy)
This report on costs-efficiency analysis describes the methodology
of comparing cost inputs and efficiency outputs of tertiary
education in the context of a hypothetical American liberal arts
college. The authors subject six alternative modes of instruction to
a special analysis: conventional instructional mode featuring the
introduction of large classes; programmed independent study;
tutorials combined with independent study; independent study aided
by modemn educational technology; and a mode using certain
features of all the others. They conclude from this analysis that
all modes of instructions have value. The consideration ought not
0 be merely based on economic consideration but the quality of
instruction and its outcomes should be given greater importance in
policy decision-making.

®Brickman, William. (1974) Bibliographic essays on curriculum and
instruction. Norwood, PA: Norwood Editions. LB 1570 B78
(foundations, teaching, resources, methods, programs)
The writer of these bibliographic essays stresses the fact that the
content and methods of teaching various subjects have undergone
tremendous changes for different reasons. He has summarized these
developments in the context of instruction in foreign languages,
reading, social studies, and religious education. Besides, there are
sections entitled Introduction, Audiovisual, and Miscellaneous.

®Brickman, Willam M. (ed.) (1973) Comparative education:
Concept, research and epplication. Norwood, PA: Norwood
Edition. LA 132 C62 1976
(Countries covered: U.S.SR., US.A.)
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(learner, methods, teacher)

Brickman has met in this volume, originally published in 1965, the
persistent demand for the proceedings of the conferences on
comparative  education held at New York University during
1954-59. The themes covered in it include: (a) the role of
comparative education in educating teachers, (b) the teaching of
comparative education, (¢) comparative education, a symposium, (.
comparative education and foreign educational service, (e) teaching
about Soviet education, and (f) research in comparative education.
The first section, which serves as an introduction to the volume,
is on the genesis and early development of the Comparative and
International Education Society. Brickman cites efforts in Germany
and Japan as harbingers of a movement to transform comparative
education into an intellectual and academic, as well as professional,
discipline.

® Broadfoot, Patricia et al. (eds.) (1981) Podlitics and educational
chgnge: An international survey. London: Croom Helm. LC 71
P5
(Countries covered: U.S.A., West Europe (general), U.K., France,
Sweden, China, Bangladesh, Thailand, New Hebrides, Chile)
(foundations, policies, programs, agencies, Systems)
This book is a collection of papers which have been written with
two things in mind. First, they offer a theoretical framework for
analyzing government policies and their impact on educational
systems in various nations. And, second, they are also case studies
which seek to analyze educational change emanating from policies
in about nine countries or regions. The book contains thirteen
chapters including the Introduction. The papers that are not case
studies but provide a model or any other theoretical component
have focused upon subjects such as: the changing nature of
educational politics, political analysis of education, roles and goals
of different levels of educational systems, and the context of
education.

®Brock, Colin. (1987) "On the questions of scale in comparative

education.” CIES/87 (SUREA:PF)

(Countries covered: worldwide)

(systems, research)
In respect of scale, the predominant dimension throughout the
development of comparative education to date has been the
national frame of reference. The paper sought to investigate the
limications placed on comparative study by this tradition in respect
of realizing its potential contribution to the urderstanding of
patterns  of  °ducational provision and performance. Other
parameters of comparison were considered, from local to global;
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temporal as well as spatial. In respect of the national parameter
itself, the potential of the study of small systems and countries
for developing modes of comparison was emphasized.

®Clark, Burton R, & Youn, Ted 1. (1976) Academic power in

the United States: Comparative historical and  structural

perspectives. Washington, D. C.. The American Association for

Higher Education. LB 2322 C6

(Countries covered: United Kingdom, US.A, and some

European countries)

(ideology, foundations, agencies)
This study describes the nature and structure of academic power
in American higher education and compares it with the British
and Continental European modes of academic organization. It is
pointed out that scructured power provides influence to certain
groups, systematically backs certain values and viewpoints at the
same time subordinating others, and determines whether activities
will be influenced by monopolistic or pluralisic forms of
participation. Clark and Youn believe that history has favored this
country by providing it with a structure well suited to the diverse
missions and needs of American institutions, with the capability of
responding adaptively to both present and future demands. The
bo&k describes this in five topics and offers a bibliography at the
en

©Clark, Burton R. (ed.) (1984) Perspectives on higher education.
Berkeley, CA: University of California Press. LC 378 P432
(Countries covered: UK., Australia, Latin America, West
Germany)
(systems, administration, policy)
The book looks at various views on higher education as seen by
collegiate administrators. Harold Perkin writes on the historical
perspective of higher education. The political view and the issues
and perspectives of it is covered by Maurice Kogan. The
economic approach and the finance of higher education is handled
by Gareth Williams. Burton Clark deals with the organization
conception and the Master Matrix. Trends in government, and
university relations and dimensions of institutional status are
covered in the analysis of swatus written by Martin A. Trow. The
cultural view and the cultural approach are covered in the writings
of Tony Becker. The focus on scientific activity is done Ly Simon
Schwarzman. The three dimensions of change are covered under
the policy perspectives written by Ladislav Cerych. The book
begins with the history of the subject, and ends with policy
studies, and deals with eight ways of imagining and penetrating
systems of higher education to understand better how they operate
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and why as they do, and how and why they relate to certain
other sectors of society. These presentations should be of interest
to professors, students, administrators and laymen who are curious
about the policies ~f nations in developing and disseminating
higher education.

®Clignet, Remi. (1974) Liberty and equality in the educational
process: A comparative sociology of education. New York: John
Wiley & Sons. LC 191 C54
(Countries covered: Belgium, Brazil, Cameroun, France, West
Germany, Ghana, UK., Hungary, Italy, Ivory Coast, Japan,
Liberia, Spain, Switzerland, US.A.,, U.S.S.R., Yugoslavia)
(ideologies, foundations, systems, institutions, policies)
This book largely deals with various problems that educational
institutions are facing. The author stresses the need for a
particular theoretical and methodological framework before a
thorough assessment of these problems starts. According to the
proposed framework, the primary task for the sociologists is to
identfy the form, the magnitude, and the universality of different
societal patterns of interaction between schools and societies. The
book is divided into two broad parts. Part I seeks to examine the
relationships between education and other social institutions, such
as family, economy, politics, and religion. Part II deals with the
impact of this interaction on students and school personnel as well
as their reaction to societal pressures. The analysis also includes
the effect of society on curricula, studeni attitude and performance.

®Delde. Isabelle. (i980) The school education of girls. Paris:
UNESCO. LC 1481 D4
The book is about education for girls since the conditions under
which girls obtain education are somewhat obscure. The objective
of the book is to cover three questions: Are the same number of
gitls and boys admitted to school? Does their schooling follow the
same pattern? Are these two aspects related? The author wants to
examine the factors which differentiate girls and boys in a given
context since there are sociological differentiations between the two
genders. First, the book provides statistical data about enrollment
and attendance of girls and boys. Then, it gives information about
the school career of boys and girls (progression, flows,
expectations, evolution, disparities and particular forms of wastage
among girls.) Third, it provides an attempted classification to the
questionnaire  concerning conditions  affecting enrollment and
associated with maximum wastage among girls. Finally, it offers
the results of the research and outlooks for the future, and has
implications for provision of alternative forms of education to this
visadvantaged segment of the society.
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o Farrell, Joseph P. (1979) "The necessity of comparisons in the
study of educa‘ion: The salience of science and the problem of
comparability." Comparative education review, 23 (1), 3-17.
biblio.

®Fraser, Stewart E. & Brickman, Willam M. (1968) History of
international and comparative education. Glenview, I[L: Scott
Foresman & Co. LC 1090 S7

®Gezi, Kalil I. (ed) (1971) Education in comparative and

international perspectives. New York: Holt, Rinehart and

Winston, Inc. LB 41 G495

Countries covered: New Guinea, Philippines, China, Latin

America, US.A., USSR, Ceylon, Ghana)

(foundations, research)
In the sixties, there was z growing interest among educationists,
psychologists, economists, historians, etc. in the cross-cultural study
of education. This book is designed to highlight this approach by
examining education cross-culturally from the anthropological,
sociological, historical, political and economic standpoints. The
articles in the book reflect the growing contributions of the several
social science disciplines to the study of comparative and
international  education. It also aims at bringing together
comparative cross-cultural data and historical international materials.
The first part discusses theoretical perspectives, the second
education and cultural change, the third education and the social
system, the fourth education and political deveiopment, the fifth
education, ethnicity and integration, and the sixth economic
development and education.

®Hans, Nicholas. (1967) Comparative education: A study of

educational factors and traditions. London: Routledge & Kegan

Paul Limited LA 21 H3

(Counwries covered: Europe (in general), US.A., U.K., France,

US.SR.)

(ideology, foundations, systems)
This book, primarily intended to serve as a course book for
graduate students, has also been written wih the general public ir.
mind. It covers the historical background of educational traditions
in Europe. Divided into four parts, it, first of all, defines
comparative education and its scope. Then, part I deals with
natural factors of educational values and systems which include
race, languags, and geographic and economic factors. Part II gives
an in-depth treatment to religious traditions of Europe, including
the contributions of Islam to reviva: and promotion of learning.
Part III deals with secular movements such as humanism, socialism,

A £




40

nationalism, and democracy. The last chapter a1 'zes, historically
as well as in terms of value systems, the four democratic systems:
England, US.A., France, and USS.R.

®Harmris, W. J. A. (1980) Comparative adult education: Practice,

purpose and theory. New York: Longman. LC 5215 H294

(Countries covered: worldwide)

(ideology, costs, policies)
First of all, Harris defines various perspectives of adult education.
Then each of the remaining sections deals with a single
comparative dimension (provision pattern, resources, international,
historical, attitudes, politics, institutional methods, learning, and
comparative concepts) by which he anlayzes adult education in
different countries. Three of these articles are case studies. The
two appendices at the end are: (a) international conferences from
1925 to 1978, with data on the types (bilateral, regional,
extra-regional, and world), year held, place and country, theme,
sponsorship, and attendance; and (b) a bibliography of comparative
studies.

® Hermanns, Harry et al. (eds) (1983) The compleat university.
gambridge, MA: Schenkman Publishing Co., Inc. LB 23418 G3
65
(Countries covered: West Germany, Sweden, United States)
(foundations, policies)
The objective of this volume is to contribute to the development
of comparative higher ecducation and provide a morc rational basis
for it. It includes papers presented at a conference held in
December 1980 in New York and a second one held in
September 1981 in Kassel. It consists of sixteen essays. The open
admissions policy of the City University of New York, admissions
and stmctural reforms of higher eaucation in Sweden and
comprehensive universities in the Federal Republic of Germany are
presented.

® Holmes, Brian. (1981) Comparative education: Some considerations
of method. Boston: George Allen & Assoc. LA 133 H64
(Countries covered: worldwide)
(models, research, methods, foundations)
This volume contains nine articles Holmes had produced over a
period of 25 years preceding its publications in 1981. The author
intends to link his perceptions of the five theoretical processes he
had developed earlier with his theoretical iramework based on the
contemporaneous debate in the philosophy of social sciences. The
five processes are: (a) the identificatior and analysis of problems
0 which at least some of the assumed solutions are educational;
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(b) the classification of educational data and information about its
associated infrastructure; (c) the establishment of ideal-typical
normative models designed to 1acilitate come understanding and
comparison of ovei. aims and internalized attitudes which influence
the way national school systems are run; (d) the analysis and
comparison of the ways in which policies are formulated, adopted
and implemented; and /&) the prediction, under known
circumstances, of the outcoutes of adopted policy or of possible
outcomes of prcposed policies. Through his proposed framework,
Holmes hopes to show how it is applied to research and can help
reform the current educational system. He analyzes the idea of
major non-Marxist sociologists by distinguishing between the
concerns of comparative education as a ’pure’ social science and
those as ’‘applied’ social sciencc. He takes a special note of the
methodological considerations out of which comparative education
has been bom. He suggests some principles for problem
‘identification,” analysis and classific>tion. Using a systems analysis
approach, he points to possible outc mes of certain p.licies. In the
end, he describes a few ideal-typical odels of measured global
significance.

®Holmes, Brian (ed.). (1985) Equality and freedom in education: A

comparative study. LC 75 E68

(Countries covered: England, Wales, France, U.S.A., USSR,

China, and Japan)

(foundations, learners, methods)
The book revolves around the problems associated with the
equalization of opportunity, access, provision and outcomes in
education and the retention of the right of parents to educate
their children in accordance with their wishes. The dilemma finds
a different expression in each of the national systems described in
this volume. Each author writes on the basis of an expert
knowlege of the syster1 concemned. The intention is to provide a
readable, authoritative account of education in some major
countries for interested lay people and students of comparative
education.

®Holmes, Brian, & Van de Graaff, John. (eds.) (1973) Relevant
methods in comparative education. Hamburg, West Germany:
UNESCO Institute of Education. LA 133 R44
(Countries covered: worldwide)
(ideology, foundations, systems, methods, models, research)
This is the second report in a series on the subject of relevant
methods in comparative education. The first, which was published
in 1963, was based on two main questions: how to identify and
organize the relevant data, and how to trace causal variables of
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education and to relate them to its planning and practice. The
major theme of this volume, which contains a number of papers
contributed by different authors, is divided into three sub—themes:
(1) the general characteristics of scientific methods and their
implications in social science inquiries; (2) the use of theory and
models; and (3) specific methods and techniques in comparative
education. Besides the Foreword, the Introduction and the
Appendix, the book contains five parts: (1) general problems of
scientific methods; (2) some theoretical methods for comparative
education; (3) research and research methods in comparative
education: challenge and response; (4) reports of working groups;
and (5) international cooperation in comparative education research.

®Husen, Torsten. (1986) The learning society revisited. New York:
Pergamon Press. LC 75 H87

This collecion contains six essays on national and international
policies of educational reform, and the socio~-political, economic as
well as pedagogical characteristics determining these policies. Also,
the essays seek to explain as to how reform policies themselves
have impacted on certain determining factors in various contexts.
The ttles for these essays are: (a) research and policy-making;
(b) educational reform; (c) equality and meritocracy; (d) impact of
education on career; (e) international and comparative dimensions;
() and present trends and future perspectives. The comparative
analysis does not span any cross-cultural features, but focuses on
governmental decision-making processes as they relate to the
democratization of education in various nations. The book also
compares the relative impacts of academic research on the one
hand and of practical solutions based on real-life problems on the
other.

®Jones, Phillip E. (1971) Comparative education: Purpose and

method. St. Lucia, Queensland: University of Queensland Press.

LA 126 J65

(Countries covered: worldwide)

(purposes, methods, models)
Jones ascribes comparative studies to the human need to arrive at
better decisions. He feels a lack of one single textbook on
purposes and methodology of such studies, a gap which he says
his book fills. Having analyzed various approaches to the study of
comparative education, he finds a pre~history of this discipline in
the 19th c¢. and then traces its history in the ideas of Kandel,
Hans, Mallinson, Lauwcrtys, and Moehlman. The main bcdy of the
book deals with the seaich for its scientific methodolos ‘., followed
by a deeper analysis of its purposes and methiods. Fina..,, there is
a guide for students to major sources and collection of data in




comparative education.

®Mallinson, V. (1975) An introduction to the study of comparative
education. London: Heinemann. LA 128 M34
(Countries covered: US.A., USSR. some western FEuropean
nations)
(policies, programs, methods)
This book provides a conspectus of the contemporary scenes in
matters of educational policy and practice in Western Furope and
their results. The United States of America and the U.SS.R. are
also considered. The book has the diagrammatic representation of
each of the educational systems in different countries of Western
Europe, the United States and the US.S.R. It deals with different
aspects of education in terms of different levels of education, aims
of education and different applications of education to life.

®Mallinson. (1980) The western European idea in education. New

York: Pergamon Press. LA 621 M34

(Countries covered: Belgium, England and Wales, France, West

Germany, Italy, Sweden, Denmark, Holland, Norway,

Switzerland)

(history, foundations, methods, teaching)
The book has grown from seminars and tutorials over the last few
years with students o:i contemporary European studies and from
the School of Education. The author feels that the study of
education on a comparative basis must provide che only reliable
guide to what different countries and different generations have
meant at diffetent times by that teasing and often misused word,
culture. Ee believes that only history can enable us properly to
undezstand how educational ideals have been located and then
transformect to be wade to work to further the cultural aspirations
of a given peuple. The book covers topics such as cultural
heritage, Uadiuonal elements in  European education, basic
chooling, techrnical and rocurrent edacation, educating teachers, and
gilemma in universities, etc. A bibliography appears at the end of

e book.

®Markham, James W. (ed.) (1970). internationsi communication:
As a field of study. lowa City: Publications Department,
University of Iowa.
(Countries covered: U.S.A.)
(programs, methods, research)
The book is a collection of reports and papers wiich .iuezlly
examine the state of >ducation in international -3 compara”
communication studies n Ame ican universities, Thi paper: g.
out of a National Symposium on the Study of Int:raational




o

w

Communication held in March 1969, at the Wingspread Conference
Center of the Jonson Foundation at Racine, Wisconsin. There are

| five parts in the book, which cover exhaustively the

| above-mentioned areas. Every chapter is a paper presented by a

‘ specialist in the field. The first part talks about new dimensions
in piofessional education; part two discusses the internalising of
curricula; part three centers on graduate studies; part four deals
with research problems; and part five gives a summary, review
and recommendations of the symposium.

®Miller, T. W. G. (1968) Education in South-East Asia. Sydney:
Jan Novak Publishing Co. LA 1051 MS
(Countries covered: Pakistan, India, Ceylon, China, Indonesia,
Malaysia, Thailand, Japan, and some other Asian nations)
(foundations, history, teaching)
The primary purpose of this book is to introduce students and
others interested in comparative education to the evolution,
structure, problems and prospects of education in South Asian
countries. The opening chapter gives a general overview of
educational development and cond .ons in the area, particular
consideration being given to educational traditions, magnituGe of
educational challenge, impediments to rational and educational
progress, achievements in education and major developmental
trends. The succeeding chapters deal specifically with education in
Pakistan, India, Ceylon, Indonesia, Malaysia, Thailand, the
Philippines, People’s Republic of China, and Japan. Special
attention is also given tc the teacher, his place in the system and
to an assessment of the educational situation as well as its
problems and prospects.
\
|
|
|
|
|
|
\
|

9Nakosteen, Mehdi. (1964) History of Islamic origins of Western
%ucatiom Boulder, CO: University of Colorado Press. LA 99

(Countries covered: worldwide)

(ideologies, foundations, history)
This book traces the real origins of the modern Western thought.
Nakosteen summarizes the rationale for his work by stating: "In
any survey of the history of Western education, we may bypass
the Sino-Japanese civilizations and refer only occasionally to Hindu
culture without doing considerable damage to our knowledge and
understanding of the evolution of educational theory and practice
in Europe and the United States. But to overlook the complex of
cultural patterns that comprised the Middle Eastern Civilization of
the pre-Christian and early Christian centuries and to neglect the
phenomenal development of Muslim leamning and educational
institutions during e "Medieval” centuries, between 750 and 1350,
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is to ignore some of the basic foundations of our Western
traditions and the lasting significance which they have in our
Western mode of life." Besides the introductory note, the book
consists of nine chapters and five voluminous appendices. The
chapters are: (1) the cuiturai, political, and 1eligious setting; (2)
classical foundations of Muslim education; (3) the nature and
scope of Muslim education AD. 750-1350; (4) the library as an
educational center in Islam; (5) Muslim educational classics, A.D.
750-1350; (6) Saadi’s reflections on education and the art of
living; (7) the creative-adaptive period of Muslim education; (8)
creative scholarship in Muslim education, continued to A.D. 1300:
and (9) the Uuansmission of Muslim learning and Europe’s
intellectual awakening.

® Navarro, Richard A. et al. (1987) "Research and policy analysis
in developing countries." Paper presented at the 31st Annual
Conference of CTomparative International Education Society.
Washington, DC, (March 12-15). (SUREA:PF)
(Countries covered: Sri Lanka and other LDC’s)
(policy, research, methods)
Western-sponsored research in developing countries has frequently
been characterized by a lack of policy impact Recognizing this
weakness, an explicit component of the BRIDGES Project (Basic
Research In Developing Education Systems) is policy relevance. In
this paper, approaches designed to maximize the use made of
qualitative research by policy analysts and decision-makers are
discussed. Specific examples taken from the development of the
BRIDGES Project research design for Sri Lanka are presented.

®Noah, J. J, & Eckstein, M. A. (1969) Toward a science of

compa.raGrz've education. London: The Macmillan Company. LA

132 N§

(Countries covered: worldwide)

(foundations, models, research, systems)
This is one of the seminal works on the science of comparative
education from the 1960s when the discipline has already come of
age. However, the quentitative analytical studies were still few and
far beiween. The bwok is divided into four parts. Part I: the
Development of Comparative Education deals with earlier efforts at
formulating the discipline and states fundamental principles of its
science. Part II: The Method of Science spells out the general
explication and design processes of the scientific methodology
applied to social science research and their primary applications to
comparative education. Part III: The Method of Science in
Comparative Education gives the specific research processes applied
to various cases of research in comparative education. Part IV:

2
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Conclusion is an effort at formulaung a theoretical framework for
the study of comparative education. The two appendices are: (1)
Further Data and Manipulations on Two Model Hypotheses; and
(2) Some Sample Hypotheses for Testing.

®Perkins, James (ed.) (1974) "Comparative higher education:
Relevance for policy making" by L. Cerych. "Comparative
higher education: A U.S. view" by McGum, George. New
York: International Council for Educational Development. LA
227.3 CH4
(Countries covered: worldwide)
(administration, foundations, research)
This occasional paper volume Number 10 of ICED includes two
papers which attempt 1o reconcile two opposite views. One
assumes that educational problems and solutions are nation-specific
and, therefore, comparison can lead to dangerous errors. The other
says that knowledge knows no real national boundaries. Perkins
states in his foreword that similarities as well as differences must
be kept in mind and, that therefore, we can, with due caution,
learn from others.

®Raudenbush, Stephan, & Schwille, John. "Policy implications of
the use of different parameters to examine the distribution of
schooling outcome in developing countries." Paper presented at
the 3lst Annual Conference of Comparative International
Education  Society. = Washington, DC, (March  12-15).
(SUREA:PF)
(foundations, policy, evaluation)
Although the choice of outcome measures is crucial to the study
of school effectiveness, the choice of which parameters to swudy
may be of equal importance. This paper discusses the implications
for policy analysis of using parameters other than the mean to
examine the distribution of outcomes in developing countries.
Emphasis is placed on the use of variance as a measure of
equity. Policy implications of the social distribution of outcomes
are explored.

®Sodhi, T. S. (1975) Comparative education- philosophy, patterns
and problems of national systems. Ludhiana, India: Mukand
Publications.
(Countries covered: YJ.K., US.A., USS.R., India)
(pre-primary to teacher education, educational autonomy,
organization of curriculum, examination system, problems of
admissions)

This book is written for persons engaged in educational activities

with the view that the study of the educational systems of other
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nations and their failures and successes help in the understanding
of one’s own educational problems. The book is divided broadly
into two parts. Part one discusses the philosophy of comparative
education and educational structures of the four countries
mertoned above. The¢ second part deals with pre-primary,
primary, secondary, higher and teacher education; with problems of
governing  education; swmdent unrest; educational autonomy;
problems of admissions; and correspondence courses. The book
offers a bibliography zt the end.

®Trewethey, A. R. (1976) Introducing comparative education.

Elmford, NY: Pergamon Press, Inc. LA 132 T73

(Countries covered: worldwide)

(history, foundations, methods, learning, teaching, resources)
This book has been written to familiarize newcomers with
comparative education as a field of study and to provide a
continuing reference as people become more actively involved with
comparative studies and the problems associated with developing
them in rigorous and productive ways. It deals with the
development and purposes of comparative education and explains
its pitfalls by exploring the methods of comparative education
through historical analysis and principles of education. Other issues
dealt with here include decision-making in education and education
as a social science. The book also describes resources for teaching
from a comparative perspective.

® Warwick Donald P., & Osherson, Samuel. (eds.) (1973)
Comparative research methods. Englewood, NJ: Prentice~Hall,
Inc. H 62 W285
(Countries covered: Turkey, Jamaica, India)

(ideology, foundations, research, evaluation, models)
The editors of this book had two purposes in mind: first, to
encourage more sociai scientisic (0 carry out comparative research;
and second, to enable fu.ure comparativists to learn from past
mistakes. The common errors Include: overuse of mailed
questionnaire  surveys d .gned and analyzed by researchers
remotely related to the swdied cultures; and methodological
mistakes, such as operatonalization of variables, etc. Beside the
introduction, the book is divided into five parts: (1) comparative
rescarch methods: an overview; (2) conceptual equivalence and
cultural bias; (3) equivalence of measurements; (4) linguistic
equivalence and translation, and (5) illustrative methods: survey
research and participant observation. While the first four chapters
deal with general methodological concerns, the fifth and last
chapters contain specific examples of methods used in Turkey,
Jamaica, and India.
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®Watson, K., & Wilson, R (1985) Contemporary issues in

comparative education. London: Croom Helm. LA 132 C 625

(Countries covered: worldwide)

(ideology, goals, systems)
Watson and Wilson had two purposes in mind in compiling this
book of essays in contemporary education. First, it is in honor of
Dr. Vernon Mallinson, distinguished professor emeritus in
comparative education at the University of Reading and visiting
professor of education at the University of Kent in Canterbury.
The other purpose is to analyze a number of issues concerning
comparative education and few major global issues from an
international comparative perspective. These essays are designed to
help educators of one nation appreciate their own situation from a
broader and different point of view. They emphasize the need to
relate technological advance to the subjective divergent and what
often seems irreconcilable value systems regardless of their origin
and their current location. Most chapters of this book stress the
fact that more quantitative expansion of education does not
guarantee growth with equity. Education, they say, has the
potential to promote both cultural and material welfare of nations.
While the first set of 14 chapters are related to the theme of
Malison’s writings, the others deal with practical applications of
those ideas to comparative international educational systems.

.
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A2 - ITEMS RELATED TO COMPARATIVE ADULT
EDUCATION AS A FIELD OF STUDY

These items are presented in accordance with definition of
comparative adult education "(a) statements about the theory,
principles, methodolegy and other topics of comparative studies
related to adult education." (See Part I, p.1)

® Adiseshiah, Malcolm S. (1970) "Comparative studies in adult

education." Convergence, 3 (3), 4-8.

(Countries covered: worldwide)

(research, models, ideology, foundations}
Adiseshiah defines comparative adult education as an attempt to
map out cultural and systemic similarities and differences. He
suesses the need for breaking away from conventional thinking,
and for learning from each other, from our past experience, and
from our ongoing experiments. In mapping out these common and
uncommon  features of various sociopolitical structures and
ideological patterns, we need to analyze their reasons and to
improve the current situation in light of their relevance and
appropriateness,

®Ahmad, B, et al. (1978) "The practice of manpower forecasting:

A collection of case studies." Studies on education, 1. ED

101616

(Countries covered: worldwide)

(research/methods)
In e 1960s academics, politicians, administrators and indastrialists
became convinced of the importance of education for economic
development. The forecasting of qualified manpower needs was
able to turn this new idea into practice. During the decade
hundreds of manpower forecasts were made, and innumerable
international conferences were Leld to discuss manpower planning.
Popularity of manpower forecasting as an operational tool has
continued to increase. At the same time, disillusionment with its
assumptions, methods and results is appearing among those
concerned  with  finding an economic rationale for growing
educational expenditures. In this book the doubts find practical
expressicn in a language rigo.ous enough for academics but easily
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comprehensible to aGministrators and industrialists. The authors
have examined the experience of manpower forecasting in a
number of developed and developing countries and co <luded that
nearly all the exercises have been monumental failures, both
conceptually and in practice. However, in the concluding chapter
the authors do make their own proposals about how forecasting of
qualified manpower needs can be improved.

® AIMS. (1988) "The aims, style and methodology of IEA studies."

Paper presented at the 1988 International Study Seminar on

Comparative Research in  Adult Education, CEDE (Centro

Europeo  Dell’Educazione) Rome, Italy, (May 11-14),

(SUREA:PF)

(Countries covered: wo: dwide)

(research, programs, principles)
The International Association for the Evaluation of FEducational
Achievement (LE.A.) began its work in 1959, in order to identify
differences in practice among countries which are conducive to
better learning; factors which affect achievement within countries
and find out if they are same or different. The paper analyzes
the work of LEA. in terms of its style (principles, publications,
choice of projects), methodology (questions/hypothesis), examples of
results and magnitude of differences. To enable the reader to
understand clearly, tables are included. Factors associated with
differences are studied and the conclusions are summarized.
Referances are given at the end.

©"An approach to comparative adult education." (1972) Papers by

niembers of a graduate seminar. Hull, England: Hull University,

Department of Adult Education. ED070923 ERIC

(Countries covered: worldwide)

(methods, research)
These papers, produced for a graduate seminar at the University
of Wisconsin, Madison, represent an attempt to devise a
methodology for the comparative study of adult education.
“Introduction,” by G. S. Bains, provides a justification for the
study of comparative adult education. "Comparative philosophies of
adult education,” by Donald Verwayen, and "An exploration of the
’developmental/rationalistic’  dichotomy  fcr  comparative  adult
education studies,” by Michael J. Heus, examine basic philosophies.
"The national establishment of adult education," by Barbara
D’Onofrio, concerns the status of adult education. "The
organization of adult education"” by A. Brian Calhoun, "A
comparative adult education inventory,” by Marianne Maynard, and
"The arrangement of study activities," by Thomas C. Smicka,
present different forms of arrangement. "Cultural differences .nd




51

evaluation," by D. Merrill Ewert, explores cultural influences
creating differences between countries.

®Bennett, Cliff; Kidd, Roby J.; & Kulich, Jindra. (eds) (1975)
Comparative studies in adult education: An anthology. Syracuse,
NY: Syracuse University Publications in Continuing Education.
LC 5215 C65
(Countries covered: worldwide)

(philosophy, methods)

The book is written with the aim of mapping out similarities and
differences in institutions and practices between different countries
and also those within one country. It argues that comparative
studies in adult education help to widen the options and to
develop a consciousness of the alternatives which represents a
significant emancipation. The discussion covers the first decade of
comparative adult education in terms of its overview, general
methodology  (philosophical and problem approach), scientific
method, and saliencc. It also deals with science and comparative
education, methodology specific to adult education, and offers
examples of its applications.

©Besnard, Pierre & Liétard, Bornard. (1986) Adult education in
Europe — methodological framework for comparative studies, part
Il Prague: FEuropean Ceatre for Leisure ana Education. LC
5256 A2 A3
(Countries covered: European nations in general)
(foundations, systems)
This book i a continuation of Part I, (see Maydl, P. et al),
which covers various aspects of the OASAEE project. Part II
covers context of adult education, rationale for comparative
rescarch, indicators in adult education studies, social indicators,
modelling systems, systems and sub-systems of adult education.

®Blakely, Robert, et al. (Eds.) {1972) Agenda for comparative
studies in adult education. Syracuse, NY: Syracuse University
Publications in Continuing Education.
(Covatries covered: Denmark, Canada, Czechoslovakia, France,
Nigeria, Norway, England, West Germany, Yugoslavia,
Netherlands, Scotland, Zambia, U.S.A.)
(research, foundations, systems, methods, materials)
This book covers a week-long conference which was held in
Denmark. The meeting set out to define comparative adult
education as a field of academic study. The issues include
cross-cultural comparison of the structures, operations, aims,
methods and achievements of various educational systems. The
book opens with a summary and a conclusion of the week-long
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conference. Then it discusses the present situation and future
development of compearative adult education, both prospects for and
obstacles to progress. The appendices offer a list of participants,
synopsis of the program, a list of papers and other materials,
deliberations of the working group on data collection and
disscitination. The book also gives a complete French translation
of the same at the end.

®Blaug, Mark, & Mace, John. (1977) "Recurrent education — the
newC Jerusalem." Higher education, 6 (3), 277-99. EJ164545
ERI
(Countries covered: OECD nations)
(history, policies)
The origins of the concent of recurrent edication and the claims
presently made for it are analyzed, with recurrent education
policies in six OECD countries described. Suggestions for
clarification of the concepi and for cost analysis are offered.

®Bown, Lalage. (1988) "The historical study of adult education in
relation to economic and social development." Paper presented
at the 1988 International 3tudy Seminar on Comparative
Research in  Adult Education, CEDF (Centro Europeo
Dell’Educazione, Rome, Italy, (May 11-14) (SUREA:PF)
(Countries covered: worldwide)
(soals, needs, methods, resources)
The paper, written in four sections, aims at promoting discussion
on some issues arising from the question: Does adult and
non-formal education contribute to economic and  social
development? It also encourages a historical perspective = tackle
such a question. With this background, the paper tackies issues
such as the nature of development, education and national
developmer® und adult education and development. The approach
‘0 developiaent, taken in this paper, emphasizes the significance of
education in three inter-related ways: (a) as a basic human need,
(b) as a means of meeting other basic needs; and (c) as an
activity that sustains and accelerates overall development. The
paper mcludes a list of refererces. A table tided Ideal Type. of
Education and Development is also included.

®Bown, Lalage & Tomori, Olv S. H. (1979) A handbook of acult
education for West Africa. London: The Anchor Press Ltd.
(Countries covered: West African nations)
(methods, poiicies, administration)
The editors of this book claim that the book will prove to be of
practical use to persons studying adult education in universities and
colleges of education and to persons attending other adult




education training courses. The boo. has been planned by an
editorial board comprising adult education specialists from Sierra
Leone, Ghana and Nigeria. Each chapter has been worked over
by its author in consultation with the board. The book is divided
into five parts. Part One talks abtout (1) scope and purpose of
adult education in West Africa; (2) structures of adult education in
West Africa; and (3) the adult learner. Part Two covers (1)
planning and administration of aduit education activities; and (2)
evaluation of progress in aduit education. Part Three deals with
the r cthodology of adult education and ancillaries to it. Part Four
cove s the varieties of adult education activity. Part Five provides
a conclusion. The book accepts the UN definition of West Afiica
when it says 'West Africa’ which is made up of the following
countries: Gambia, Sierra Leone, Liberia, Ghana, Nigeria (all
English speaking); Senegal, Guinea, Ivory Coast, Upper Volta (all
French speaking); Togo, Benin (formerly Dahomey), Niger, Mali,
Cameroor (Portuguese speaking), Guinea~Bissau and Mauritania
(Spanish/Arabic speaking).

®Bron, Jr, Michael. (1987) "Five pitfalls in comparative (adult

education) inquiry." Paper presented at the International

Conference on Comparative Adult Education, Oxford, U.K.,

(July 6-9). (SUREA:PF)

(Countries coveied: worldwide)

(research, evaluation, models, foundations)
This paper is focussed on the main difficulties which a
comparativist faces while conducting research. Notwithstanding
variations in methods, techniques, hypotheses, models and other
intellectual tools, it is possible to distinguish a number of common
difficulties. In this paper, the author takes up five such pitfalls:
(1) comparing the incomparable (self-evident); (2) bias and/or
dogmatism (author's commitments to ideology and/or political
partisanship); (3) sophisticated superficiality (excessive focus on
statistical and other methodological technicalities while neglecting
cultural, socicl and political factors); (4) compartmentalizaticn
(laborious description of parts while failing to see the whole); and
(5) descriptions {ambitious undertaking with no analysis of a
comparative nature). Four types of publications have been taken as
examples, namely: (a) comparative studies (judged by general
academic standards); (b) a study claimed by its author to be of a
comparative character; (c) a survey covering the whole of adult
education provision in one country; and (d) a piece of a
sociological work. These pub¥cations differ among themselv=s,
nevertheless they serve the puipose of this paper. Examples are
taken both from area as well as from comparative studies. The
author’s point of departure is an assumontion (and belief) that the
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comparative approach offers more than merelv categories for
classifying data; it helps enlarge the body of knowledge in one or
both of the two following areas: (1) cross-national/cross—cultural
generalizations, and (2) fresh knowledge of individual educational
systems.

®Carlson, Robert A. (1976) "European adult education yssterday
and today: Some questions worth pondering." Paper presented
at a Graduate Colloquium Seminar at Northern Illinois
University, DeKalb, Illinois, (April 27). ED123431 ERIC
Key govemnment advisers in Furope today are asking what is so
important about this so-called "higher life" that it should be
allowed to stand in the way of more ‘"relevant," more
“appropriate” adult education - adult education that meets the
"real needs" of the people, needs that are defined almost
exclusively by the planners as economic and material needs. No
matter how hard one tries to make distinctions among he terms
“continuing or lifelong education," "education permanente," and
"recurrent education,” they have become the catch-words of
competitive bureaucracies, each seeking leadership in what appears
to all of them to be Europe’s new growth industry in education
— adutt education on behalf of economic and material prosperity.
European adult educators, in general, would appear to be accepting
the trend as inevitable although some are quite reluctant about it
When one hears ali these good words and the promises of
progress throagh innovation in adult education, it would be wise
for Europeans and North Americans alike to ponder longer and
harder than they have as vet done. For, the issues confronting
Europe are confronting us today in North America.

®Carlson, Robert A. (1971) "History’s part in the comparative

study of adult education." Comparative studies in education,

b ok one: History and methodology, 17-21; also in Convergence,

3(3), 39-42.

(Countries covered: worldwide)

(foundations, ideology)
This paper opens with the two controversial conclusions Western
historiographers have reached. First, the highest achievements
possible lay in Europe’s Greek and Roman heriage. And second,
Europe was capable of improving upon its past. It then stresses
that the historian of con.parative adult education inust deal with
more than one culture, for which he must look at a wide range
of data from various social sciences. Despite the fact that history
is not a predictive science it certainly deals with values; and thus,
the historian of adult education can ask questions like: Is
extension engaging in desirable activities, and for who:a these
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activities are desirable or undesirable? The paper expresses a
concern about the serious lack of rtequired data and urges social
scientists to bridge the gap so as to enable historians to develop
a synthesis, which in turn would provide insights for policy
makers © make timely and appropriate decisions.

® Carlson, Robert A. (1987) "Liberal adult education adapts to the

technological society: Case study of West Ceimany’s adult

education centers {Volkschochshulen)." ED122046

(Countriv> covered: West Germany, North America)

(philosophy, learning/evaluation/feedback)
The report, based on a six-month study as a participant-observer,
discusses developments now under way in West Germany's Adult
Education Centers movement. The article ofiers a comparative
approach that takes accov~t of trends in Europe and North
America. It puts these developments into a philosophical
ifamework, noting that West Germany may provide a real-life
example of the dangers of which such prophets of adult education
as Paulo Freire, Evan Illich, and John Ohliger liave been warning.
There is a struggle to maintan balance between the liberal and
the "practical.” Interest in meeting economic needs has meant a
move of the centers into consideration, planning and <ome
implementation of vocational training and professional upgrading.
This, in turn, is having a deep influence on the clirate of
learning in more and more center classes. The trend in the
German Adult Education Centers is clearly away from learning
"as" experience and toward learning "from" experience. The latter
is lauded as substantial and stmuctured knowledge mneasurable as to
the quality of standard achieved by the learner. Leamning "as"
experience is downgraded as dile.eatism. The report is a
questioning, disturbing account of what is happening in West
Germany and of what could happen in North America.

®Cernea, Michael M., & Tepping, Benjamin J. (1977) 4 system of
monitoring and  evaluating  agricultural  extensic~  profects.
Washington, DC: The World Bank. S 544 C4
(Countries covered: worldwide, especially India®
(programs, research, evaluation, raodels)
This paper was prepared to propose an evaluative research design
which can be applied to agricultural extension programs as a
management tool. The proposed system enables administrators to
conduct formative evaluation and to take corrective measures if
necessary. It contains a set of indicators to be utilized in assessing
program impact on farmers, as well as s .iple  surveys
incorporating these indicators. The evaluadon design is based on
four propositions: (1) there is a need to set up a strong statewide
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monitoring and eva'uation system at the start of each project; (2)
the training and visit (T&V) program has a built-in monitoring
mechanism; (3) simplicity, which does not imply scarcity of
information, should be the keynote of the system; and (4)
timelines are vitally significant.

®Charters, Alexander N. and Associates. (1981) Comparing adult
education: worldwide. San Francisco: Jossey-Bass Publishers. LC
5215 C5 ED200180 ERIC
Comparative international adult ed -ation, defined as that field in
which adult educators from varic  countries compare their own
institutions aad practices with those of theii counterparts in other
nations, is examined. Provided is an account of adult education in
nine European socialist countries (including the Soviet Union), as
well as definitions of new policies and practices from developing
Third World nations that hold promise for improving programs in
more incustrialized and urbanized countries. Chapters include:
"Learning, from each other" (Alexander N. Charters); "Australia in
Asia — Comparison ac learning (Chris Duke); "Adult education
systems in European socialist countries: Similarities and differences”
(Dusan M. Savifevit); "Professicaalization in adult education in the
Federal Republic of Germany and .he German Democratic
Republic” (Joachim H. Knell); "Adult education organizations in a
comparative context” (E. M. Hutchinson); "T*~ function of adult
education legislation” (Colin J. Titmus and slan . Pardoen);
"Educational technology in comparative adult education" {Donaid P.
Ely); "Reaching ur.eached adults" (Kwasi Ampene); "Design and
development of literacy programs” (John W. Ryan); and
"Research” (J. R. Kidd). A postscript by Charters indicates both
the similarities and differences identified, governme=t intervention,
leadership needs, and social contributions. Notes about the authors,
references, a name index, and a subject index are also provided.

®Charters, Alexander N. (1987) "Comparative adult education: An
outline approach to method." Paper presented av the
International  Conference on Comparative Adult Education,
Oxford, U.K. (July 6~9). (SUREA:PF)
(Countries covered: worldwide)
(general, research, models)
Although many studis in the field of comparative adult education
contain no compariscn, the essential purpose of all work in that
field shculd be to stimulate it. Useful compariso.; does not stop
at identifying differences and similarities, its truc value lies in
eir interpretation. Methods of comparative study should aim to
make the iatter possible. They should be adaptable to the varying
purposes and circumtances of comparative research. To that end
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what is proposed in the paper is a basic framework from which
planning may start. It includes consideiation of goals and
objectives, data selection and collection, description, juxtaposition,
identification of similarities and differences. Particular attention is
given to an approach to interpretation.

®Clark, Leon E. (1987) "The sector assessment: A formula for

teaching comparative and international education." CIES/87

(SUREA:PF)

(Countries covered: many developing nations)

(organizations, programs, leamners)
Designing an introductory course in comparative and international
education — or even a graduate seminar on the topic — presents
formidable orgar‘zation problems. What should be used as the
underlying princip!e to structure the course: Traditional comparative
education?  Educaion in  Thiri World development? A
state-of-the-world survey of eduwation? This paper presents one
soluion to the problem. It reports on the application ¢~ the sector
assessment strategy — that used by the World Bank, USAID, et
— a3 a technique for both stiucturing the course and shaping
student activities. The presentation will include a survey of student
attitudes to this approach over a three-year period.

®Cobb, Louise B. (1987) "Entering the post-positivist debate:

Where do we go from here?" CIES/87
Recently, a number of researchers in education have moved
beyond the qualitative vs, quantitative debate. They have identified
the "validity question” as moot because it is based on positivist
critevia considered irrelevant to the task at hand — critical research
or research as praxis. This paper evaluated ethnography as a tool
for c.'acal research, raising questiors regarding che* role of the
“cziical researcher" in today’s international educational policy
arena. The author draws upon her experience as an ethnographic
resea~cher and educational consultant in southern Africa and the
U.S.

¢ "Demographic techniques for manpower planning in developing

countries." (1966) ED037553

(Countries covered: developing countries)

(research/methods)
This handbook explains major demographic techniques which can
be used by developing countries to estimate total population and
to make projections of population changes. The data were devised
for field analysts who have limited mathematical and statistical
backgrounds. Anyone with a knowledge of addition, subtraction,
multiplication, division, and some algebra will be able to use the
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methods in the handbook. Several methods for estimating
demographic techniques are presented. The choice of the particular
method depends upon the availability and reliability of basic data,
time involved in undertaking different computations, mathematical
and statistical skills of the investigator, and the level of reliability
prescribed for a particular estimate. A case study of the Fij
Islands and a selected bibliography are included in the report.

®Duke, Chris. (1984) "Symposium summing up: New possibu.ities
for mutual learning." Convergence, 17 (3), 37-41. ERIC
EJ307949
(Countries covered: worldwide)
(foundations, programs, theories)
This summary explains how symposium participants attempteu to
examine worldwide .heories of adult .uucation and to relate these
to different social, economic, cultural, and political circumstances.

®Duke, Chris. (1987) "The sponsorship, funding and dissemination
of research in aduli education, and the role of international
comparative studies: Note for a symposium.” Paper presented at
the International Conference on Comparative Adult Education,
Oxford, U.K., (July 6-9). (SUREA:PF)
(Countries covered: worldwide)
(finance, research, goals)
The purpose of this paper is for the adult education researcher to
distance himself for the time being from the findings of research
studies and to concentrate on some other aspects of the research
function. These aspects include: (a) various categories of adult
education research; (b) different forms of sponsorship; ) types of
sponsors; (d) purposes and missions of sponsored research and its
results; (e) classes of researchers; (f) international comparative
studies; and finally (g) issues and trends for considerations.

®Fidgerlind, Ingemar & Saha, Laurence. (1983) Education and
national development: A comparative perspective. Exeter Great
Britain: A. Wheaton & Co., Ltd. Mew York: Pergamon Press.
LC 65 F33
(Countries covered: worldwids)
(purposes, foundations, theones, practices)
The publication is a result of a collaboration in the evauation of
a doctoral program at the University of Stockholm in 1977. The
authors believed that writiug in the areas of education and
development was lacking especially in certain areas, for example,
education as related to social change. The authors additionally
beiicved that there was a need for wckx which would consolidate,
synthesize and contribute to their knowledge in the field of
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education. Later they began planning a book on education and
education-work that they felt was advancing toward a theoretically
challenging and empirically changing subject. Saha and Fagerlind
felt that their field was lacking a broader and more coherent view
of how thz economic, social and politica: aspects of societies as a
whole affected and were affected by education. The authors focus
on the manner in which education and development are related.
The book is divided into four sections: (1) theories of social
change and development and its longevity since Greek and Roman
philosophers and education and development assumptions; (2) the
three most important dimensions of development (economic, social
and political); (3) practice and educational reform and importance
of education; and (4) Saha and Fagerlind’s modsl of education
and development.

® Fapohunda, Olanrewaju J. (1974) "The place of education in
manpower planiing in developing countries." West Affican
Journal of education, 18- (3), 309-318. EJ127980
(Countries covered: developing countrie.)
(evaluation/feedback)
Defines manpower planning and outlines its objectives, describes
the effects of education on economic growth in dcveloping
countries, and discusses problems Of education in manpower
planning: questions of the source of education, the content, and
the percentage of the population to be educated at a given time.
Impu.tant political limitations are noted.

°®Flewcher, Laadan. (1974) "Comparative education: A question of
identity " Comparative education review, 18 (3), 348-354. biblio.

*Foster, Charles Robert. (1980) Comparative public pdicy and
citizen participation: energy, education, health and urban issues
in thc(z~ U. S. and Germany. New York: Pergamon Press. JK
1764 C65

® Fraser, Stewart. (1964) Jullien’s plan for Comparative Education:
1816-1817. New York: Teachers College, Columbia University.
LB 775 J7713 F1
(Countries covered: +rorldwide)
(foundations, method. research)
This is an English rendering by Fraser of the invaluable original
classic work in comparative education, Juilien’s Plan. Marc-Antoine
Jullien was a 19th.c. French publicist and "father of comgp. ative
eddcatinn;" who proposed for the first time in the western world
the idea of establishing international organizations, especially in the
field of education. Fraser has not only translated the plan but has

66




60

also evaluated its contents in view of their relevance to the
current comparative education needs. The work is particularly
valuable for educators of adults worldwide in that the questions of
comparative international nature that Jullien has raised in his plan
have been analyzed and compared with those posed by Count
Leopold Berchtold in 1789.

®Gelpi, Ettore. (1985) Lifelong education and international
relations. Beckenham, England: Croom Helm Lid. biblio LC
5215 G445
(Countries covered: worldwide)
(foundations, definitions, practice)
By taking a broad definition of lifelong education this book
examines the implications of international relations on the
education process by considering political, economic, and social
issues.

SHall, W. D. (1968) "Comparative studies »ad adult education." A
paper presented at the Ontario Insutute for Studies in
Education, Toronto, Canada. (SUREA:PF)

(Countries  covered: European nations, U.S.A., Canada;
worldwide)
(history, research, models, foundations)

After tracing the historial development of the field of comparative

adult education in Europe and the U.S.A., the paper analyzes five

major trends and then proposes a five-stcp model of comparative
study of inedical professional training in Canada on the one hand
and immigrant countries of Europe on the other. The steps are:

(@) the elaboration of initial hypothesis; (b) analysis of cognitive

and affective objectives of training programs; (c) drawing a sample

from each of the immigrant (experimental group) and of the host
country, i.e., the Canadian (control group), and constructing

common and specific test items; administering the ‘est and (e)

conducting the follow-up ac ities. The paper also proposes

collaboration amongst specialists in adult education, comparative
education, and social scientists in developing the emerging field of
comparative international adult education.

®*Harris, W. A. (1971) “"Comparative perspective ia adult
education." Continuous learning, 10 (3).
(Countries covered: worldwide)
(foundations, research, systems)
This article deals with comparative adult education on an
international level. It attempts to list the wide variety of
contrasting objectives adult education institutions have over the
world. It also tries to understand what place these institutions
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have in their societies and how they are expressions of the
culture of the peoples of the countries concerned.

® Henstrom, Richard H. (1987) “Comparative international

philosophies and objectives for adult education.” Paper presented

at the International Conference on Comparative Adult Education,

Oxford, UK. (July 6-9). (SUREA:PF)

(Countries covered: 30 different countries: Middle East, Latin

America, and the Caribbean, others)

(policy, evaluation of needs)
This paper examines declarations and statements issued by various
governmental and organizational groups as to their objectives and
goals for adult education. The entries include international
organizations such as UNESCO, and ICAE; regional groups
including the Arab States, the Council of Europe and Latin
America, and the Caribbean; national governmental and private
organizations representing souie thirty different countries. The study
has resulted in a comparative grid chart that identifies the source
of the document, the educational arcas of concern, the population
groups specifically identified as havini needs and primary delivery
systems mentioned. The dccume . themselves are official
declarations, government policies, statements or formal laws,
association reports and recommeiications, and meeting reports.
Educational areas of primary concern are highlighted by the
accepted areas of “political, social, cultural and ecoromic" needs.
Specific concern  focuses on  literacy needs, vocational and
employment pressures, government support, the “democratization of
cducation,” or thie realization of individual fulfillment and
self-1ealization. Populatio.. groups noted with special emphasis
include: women, elderly, illiterate, ewinic munorities, disadvantaged,
and the disabled. Some possible ideal prototype formats and
statements are reviewed, recognizing the concern for the problems
of philosophy, politics, frameworks and definitions.

® Himmelstrup, Per et al. (eds) (1981) Strategies for lifelong
learning: A symposium of views from Europe and the USA.
lsistgjerg, Denmark: University Centre of South Jutland. LC 5209
7
(Countries covered: Denmark, Sweden, UK., Netherlands, Spain,
Scandinavia and other OECD natioc US.A.)
(foundations, policies, learning, syste , resources, agencies)
After making a survey of the evolution of the concept of lifelong
learning in the Western world, the book moves on to discuss the
need for specific measures and 1iesources in the efforts to establish
a life-long learning society. It stresses the fact that the societal
goal can be accomplished only through .cform of the existing
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traditional ¢ducation set-up in the Western world. The key
question is as to how it may be turned into the leading principle
for future educational policy to save time and resources and to
benefit the majority. The book makes a strong case for individual
motivation to prepare learners for a dynamic society.

®Jarvis, Peter. (1988) "Social structures and the education of

adults: Towards a comparative analysis." Paper presented at the

1988 Study Seminar: Comparative Research in Adult Education,

at CEDE (Centro Furopeo Dell’Educazione), Rome, Italy, (May

11-14). (SUREA:PF)

(Countries covered: worldwide)

(found- ‘ons, research, methods)
The main task of this paper is to systematically analyze adult
education within the broader swucture of history, geography,
economy, demography, pclitics, culture and religion in  different
countries and their inte'national relations. Even though attempts
have been made in this direction, the inter-relationship of these
elements was not swdied systematically, neither was their
relationship with adult educaticn. The approach used is that
nations in the same position in their historical progress could be
compared ie. the wider social structures within  which adult
education is located, can be compared to chance. In order to
achieve this objective, the paper analyzes the following, in sections:
(@) Social system and social change; (b) National response to
educational needs; (¢) Educational needs and cultural diffusion; and
(d) Conclusions. The paper includes a fairly extensive bibliography.

®Jones, Kenneth. (1984) Sociology of adult education. Bookfield,

VT: Gower Publishing Company. LC 5215 J66

(Countries covered: Botswana)

(foundations, research)
A healthy and academically formulated criticism has not been
evident in the field of adult education, to a large extent. This
book sets out to apply the "new sociology" to adult education,
particularly in the setting of development. Chapter one examines
what has been done in the field of the sociology of adult
education so far and how the new, radical critiques, emanating
mosly from political economy and sociology, can be made
applicable to acult education. The second chapter attempts to
relate the concept of ideology to the processes of selection and
socialization. Chap o1 three attempts a political economy of adult
education, especially related to the area of finance of educational
development. Chapter four looks at educadon and political ideology
and examines Gramsci’s notion of cultural hegemony. Chapter five
looks at the broad spectrum of education in capitalist society while
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chapter six takes us forward to look at the traditional and
phenomenological sociology, particularly the notion of knowledge as
power. Swicps towards a phenomenology of adult education are
formulated in chapter seven. Chapter eight deals with the social
construction of adult education with a specific look at educational
objectves. Chapter nine relates adult education to concepts such as
consciousness and modernization.

®Kidd, J. R. (1970) "Developing a metkodology for comparative

studies in adult education." Convergence, 3 (3), 12-26.

(Countries covered: worldwide)

(ideology, foundations, research, models)
This paper stresses the need for universally accepted scientific
techniques of coniparing adult education. Kidd points out the types
of difficulties the researcher might run into: rationale for
comparative cross-cultaral/international studies, narrow specificity of
methods applied; inaccessibility of data; complexity of data, etc. A
few major questions are raised, which need to be addressed with
the methodology for comparative studies in adult education. They
include: What is needed? Do the existing or proposed approaches
have practical applications? Can the necessary data be found? Do
the methods yleld results that can be replicated and results that
seem to help us with our central questions?

®King, Edmund. (1988) "Education and training young adults: A
challenge to all educational research." A paper presented at the
1988 Study Seininar: Comparative Research in Adult Education,
at CEDE (Cenuro Europeo Dell’Educazione), Rome, I - (May
11-14}. (SUREA:PF)

(Courntries covered: worldwide)
(organization, policy, people, aims)

King draws our attention to an age group in need of adult

education provisions in the 1970s. According to him, with growing

realization of the importance of non-formal -education, higher
education institutions started making sJaptations (0 accommodate
non-traditional students of different age groups in various nations.

Corently, he says, a ult life~expe-ience education is attracting the

adult eduacator’s time and energy. Comparative research and

evaluation in adult educ.on has not paid ad>quate attention to
this  group, which  ought to zero in  on: (@)

occupational/technologica! changes; (b) institutional changes; and (c)

the modes of learning and re-learning available. The paper also

deals with the partners in comparative adult education recearch:
comparative education, nolitics, economics, international educ. ton,
and business and industrial enterprises, etc. According to King,
comparative adult education research ought to focus on nine areas
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pertaining to concepts, contexts, and organizational systems.

®Knoll Joachim H. (1988) "Qualitative and quantitative approaches

in comparative adult educatior.” A paper presented at the 1988

Study Seminar: Comparative Research in Adult Education, at

CEDE (Centzo Europeo Dell’Educazione), Rome, Italy (May

11-14). (SUREA:PF)

(Countries covered: worldwide)

{tesearch)
The paper first of all gives a historical background of the
evaluation of coruparative adult education comparative adult
educat.on research by showing the .clationship between comparative
education research and comparative adult education research. It
also points out that most of comparative adult educauon studies
are up to this time inter-system comparisons and descriptive and
juxtapositional in nature. Then it saesses the point that such
comparisons are not always reliable or valid and raises the
question: Can education and science remain value neutral? Knoll
thinks they are value laden, thus not value free. He explores the
possibilities of com;aring the value-diverse adult education systems
and sub-systems, discusses various problems of the ‘zvel of such
investigations, discusses the verbal and mathematical modes of
formulation for adult education studies, lists four major areas of
concern with some indicators that can be used in their research,
and finally offers his own list of social and den.vgraphic indicators
for the purpose. He recommends the standardization of such
indicators in order to attain a measure of wider validity.

®Krajnc, A. (1978) "Problems of validity and reliability in
cemparative adul. education studies." In Working papers on

adult education 5. Prague: Furopean Centre for Leisure and
Education (ECLE), 15-22. biblio.

%Krajnc, A. (1983) "The rationale of comparative research.” In
Mayd, P. et al. Adult education in Europe. Methodological
framework for comparative studies, Part I Prague: Eutopean
Cenue for Leisure and Education. biblio. LC 5256 A2 A3

®Krajnc, Ana. (1987) "The rationale of comparative research.”
Paper presented at the International Conference on Coriparative
Adult Education, Oxford, U.K., (July 6-9). (SUREA:PF)
(Countries covered: worldwide)
(models, research, systewns)
The crisis in whick educational systems are today enlarges the
need for comparative researchers. The number of researchers who
expect the solutions from comparisons and who envisage
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cross-national cooperation is growing. The necessary “sensitivity for
comparisons” can be developed in due time by the interactions in
an international team, where insight and knowledge about the
other systems, which are to be compared, are gained. The process
of classificaion and selection of adult educauon phenomena is the
foundation for the research design, which is to put all basic
variables into  interrclations. Three possible  methodological
approaches in comparative adult education studies are proposed:
the comparison of the total systems of adult education; the study
of the most typical variable (phenomena) which is significant for
the single system; and the selection of one phenomena and the
study of it in all compared systems by a standard instrument.

® Lichtner, Maurizio. (1988) "Sharing experiences ansi comparative
analysis." Paper presented at the 1988 Internziional Study
Seminar of Comparative Research in Adult Education at CEDE
(Centro Europeo Dell’Educazione), Rome, Italy, (May 11-14).
(Countries covered: worldwide)
(research, metheds, foundations)
The paper emphasizes the interacting and sharing of experiences
among teachers, adult educators and other field workers, as a
"living" comparative education, which can be drawn from a
methodological orientatior in adult comparative ecucation, which in
wm, can aim at approaching and understanding individual
situations or educational settings. In order to do that, it is
essential to facilitate access to unexpected element of what is
really meaningful in the situations.

® Liveright, A. A., & Haywood, N. (eds) (1968) The Exeter
papers:  Report of the first ‘rternational conference on the
comparative study of adult edu. .ion. Boston: Boston University,
Center for the Study of Libera! Education for Adults. biblio.
LC 5209 154
(Countries covered: Hong Kong, India, Israel, U.X., Yugoslavia)
(research, systems, models)
The Internations’ Congress of University Adult Education held its
First "Vorld Conference on University Adult Education in Denmark
in June 1965. It was at this conference that some delegates
* 'zed the need to intensify research activities in the comparative
stuu, of adult education, in view of the lack of an effective
system or conceptual framework to facilitate such study. The
Exeter Conserence that this report covers was the outcome of that
realization. The report contains nine chapters. Chapter [ that
follows the Introduction attempts to describe a preposed conceptual
framework for the comparative study of adult education. Chapter
H is on comparative data on educational systems and adult
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education in nine countries. Chapters I through VII are national
reports on Hong Kong, India, Israel, UK. and Yugoslavia.
Chapter VIII identifies areas of agreement and important themes,
and the last chapter indicates areas for further research and study.

®Lowe, John. (1975) The education of adults: A world perspective.
Paris, France: The UNESCO Press. LC 5215 L68
(Countries covered: worldwide, especially “he Third World)
(ideologies, methods, teachers, foundations, learning, programs,
policies, models, agencies, research, administration, finance)
The need for this book was felt by the delegates to the Third
International Conference on Adult Education, held in Tokyo from
23 July to 7 August, 1972, which turned out to be the largest
assembly ever of its kind. Scholars and admin’ rators felt that it
was time common language was found to discuss at the
international level the issues and functions of adult education. The
task was assigned to John Lowe. This btook is the result of his
efforts at coming up with uniform and universally acceptable
vocabulary in the field of adult education, especially bringing in
minc¢ its linkages and contributions to national development in the
Third World. After the introducuon, .t contains 12 chapters
followed by a select bibligraphy. The chapters are: (1) changing
ideas and functions; (2) attitude, needs, motivation and learning
ability; (3) unmet needs and taiget groups; (4) changing structures;
(5) programs and content; (6) methods and materials; (7) the
administrative, organizing and .eaching force; (8) admiristrative
policies; (9) the probiem of financing; (10) research and
development; (11) the international dimension; and (12) toward a
learning society.

®Maydl, P., et al. (1983) Adult education in Europe —

methodological  framework for comparative studies, part I

Prague: European Centre for Leisure and Education. LC 5256

A2 A3

(Countries covered: European nations in general)

(foundations, systems, research)
The texts in this publication were the result of worl on a project
called tne Organization and Structure of Adult Education in
Europe (OASAEE) which was 'nitiated by the UNESCO European
Centre for Leisure and Educatior at Prague. The project represents
a research project designed te study the anatomical and
m¢ Jhological settings of <dult education as an organic basis for
the attainment of the stipulated objectives of adult education, the
fulfillment of their functions and ™~ smooth operation of their
mechanisms and processes. The proje. is directed to adminisizative
aspects of adult education and its context is concerned only
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incidentally with the program and contert aspects of the matter,
such as an analysis of curricula, classification of subjects, program
model, etc. The rationale is presented in chapter 3. The book
offers a bibliography at the end.

®Ontario Institute for Studies in Education. 1968) Comparative

studies in adult education. Toronto, Ca'.ada: OISE. (SUREA:PF)
This document is a report of a seminar on comparative studies in
adult education. It includes papers by J. R. Kidd, W. D. Halls,
D. Adams, and A. A. Liveright, largely dealing with the
methodology proposed for future studies in comparative adult
education. In addition to identifying the forces that have shaped
the comparauve education field, these papers help chart the future
course for the new field of comparative adult education, esperially
with a view to learning from each other’s experiences in naucnal
development through adult education.

®Ontario Institute for Studies in Education. (1973) Seminar on

methods in comparative studies in adult  vcation. Toronto:

Department of Adult Education, OISE. A :port on the

proceedings of the semirar held April 6-7, 1973.

(Countries covered: worldwide)

(research, methods, history)
Besides the agenda in the beginning and the list of participants in
the seminar, this document also contains the papeis presented by
four majo1 speakers, which are: "Next steps in the development
of a field of study,” by J. R. Kidd; "Comparative studies in
adult education," by Alan Thomas; "The Faure report in an
indian context," by James Draper; and "World survey of research
in compatauve adult education, 1972," by Jindra Kulich. The
summary of these proceedings is compiled by John Lowe, which is
followed by some questions for consideration and a video-taped
interview with Champion Ward. It is a milestone document in the
field of comparative adult education in that it not only gives a
chronology of the evolution of the field but also analyzes the
state of the art of mutal learning in the global adult education
contexts.

®Pachocinski, R.  (1988)  "Comparability of  comp. rative
education/aduly  education.” A paper presented at the 1938
Study Semina.: Comparative [esearch in Adult Education, at
CEDE (Centro Europeo Del:. Jucazione) at Rome, Italy (May
11-14), (SUREA:PF)
(Countries covered: worldwide)
(history, method, research)

The paper starts with the assertation that human curiosity to know
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about other societies is at the root of comparative studies. It
bewails the fact that adult education tok a slow take—off in
ccmparative social science research in the sixties, and the fact that
the field has not adequately utilized comparative studies literature
from Eastern Europ~, Most adult education often mentions the
incomparability of its research data and its methodological
complexity. Pachocinski stresses the need for more
theoretical/conceptual abstraction in adult education cross-national
studies in terms of the four kinds of eouivalence: functional,
contextual, cultural and conceptual. He ¢ ncludes that "our
knowledge about similarities and dissimilaritics in the world of
education remains surprisingly limited and shaky."

®Peers, Robert. (195%) Adult education: A comparative study. New
York: Humanities Press. LC 5215 P43

The book studies in detail the background, the present and the
future of adult education in England. The book consists of four
parts Part I covers the historical survey of the subject. Part II
gives a detailed account >f the present day movement, mainly in
England and Wales. Part III .wdies adult students and the
possibiliiec of adult learning and many contradictions and
misunderstandings concerning the ability of normal adults to go on
learning in the middle and late years of life. Part IV studies the
methods of adult education in the hope that it may be of help
to those who may be attracted to this work as tutors. The last
chapter outlines a philosophy of adult education for this modern
age. A bibliographical note is offered at the enc.

“eggeler, Franz. (1987) "Political aspects of future comparative
~arch  in adult  education." Paper presented at the

» =rnational Conference on Comparative Adult  Education,

Oxord, UK., (Tuly 6-9). (SUREA:PF)

(Countries cyvered: worldwide)

(policy, research)
This paper first deals with the existing themes ana practices in
comparative international adult cducation research. Then, it talks
about the six major tasks which the future comparative adult
education researcher needs to undertake. These include. (a) further
clarification of the political ideology of the system; (b)
ir -dependence between the system of adult education with the
roitical system; (c) analvsis of correspondence between the
political system and social institutions in it; (d) strategies for the
ransfer of adult education systems and institutions from highly
industrialized to developir , countries; (e) better understanding of
the value systems and the socio-political differences; and (f)
clarification of criteria to judge success or failure of adult
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education functions. The paper then moves finally to a specific
strategy for future comparative research in adult education. Here
the writer emphasizes the importance for the researcher to be a
generalist rather tha m, Jpic specialist and to be versed in the
1egional languages o aed.

®Prwet, Hilton. (1972) "Problems of transnational comparisons of
r «ipation in adult education." Journal of International
Con%ress of Universtiy Adult Education, 11 (3), 7-15 EJ070460
ERI
(Countries covered: worldwide)
(problems, learners)
The article examines the problems of making comparative studies
of adult education participation across national lines.

®Ratcliffe, Russell 3. (1955) "Comparison of agricultural education
and dvisory services provided for rural urba. fringe families in
selec.ed areas of the Unite¢ States and Great Britain". College
Park, MD: University of Maryland. Microfilm 3853

®SaviCevic, D. M. (1970) "Comparative theory of adult education
in Yugoslavia." Convergence, 3 (3), 43-47. -

®SaviCevic, Dulan. (1984) Comparative studying of education.
Belgrade: Institut za Pedagoska IstraZivanja.

SaviCevit's paper opens up with the refutation of the assumption
that comparative education originated in the West arcand the
nineteenth century. He says such attempts date back to times
immen.orial. According to him the methodology of comparative
resear.h is often determined by the author’s ph.losophical position,
his discipline area, as well as goals of his study. Fe expresses his
satisfaction with the progress of comparative education from a
position of expioration of similarity and differences to a »igher
pedestal of hypothesis testing and theory building, and thr it has
attained a scientific identity. He concludes the paper with the
need to change the existing attitudes toward Marxist approach. It
should not be (reated as just another approach, but should be
applied more broadly all over the world.

® avievic, DuSan M. {1988) "Conceptions of andragogy in
different countn  Comparative consideration." Paper presented
at the 1988 Study Seminar: Comparative Research in Adult
Education, at CEDE (Centro Europeo Dell’Educazione), Rome,
Italy, (May 11-14). .

This paper starts with an attempt to trace the roots of andragogy

with the Greek philosophers’ conception of education encompassing
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all periods of life. Skipping its development during the Muslim
perioé in Spain, Southern Lurope or the Near East, it moves to
its recent origins in the workers’ movement in the 19th and 20th
centuries. This description pa ‘cularly emphasizes its growth in
Eastern Europe followed by American efforts in the 1230s. The
global adoption of this concept, according to him, began in the
1950s. He then explains 2s to how andragogy started to find its
scientific bases in the works of sonw educators 2r adults. Defining
it as a concept, the paper goes into :he scie .utic structures of
andragogy, and its relationships with other sociai sciences — pure
and applied. It asserts that if these scientific efforts were
comparative in nature, they would be more valuable

® Siddiqui, Dilnawaz A. (1988) "CIRTAD: Comparative international
research in training and developmer..” Paper presented at the
HRD Professor Workshop, 44th American Society for Training
and Development National Confernece and Expo, Dallas
Convention Center, Dallas, Texas, (May 21-27). (SUREA:PY)
In this paper, Siddiqui has offered an elternative connotatic~ to
the phrase 'corporate culture,” which is broad enough to encompass
major ideological traits common among various corporate entities
within the system. He argues that the minor differences at the
organizational level due to varying management styles only tend to
blind the observer from more vital concerns and issues. This is
more so in the context of comparative international considerations.
The broader dJefinition also seeks to underscore the fact that the
American business and industrial organization rcmains part of a
macro-cultural milieu in the sense of both regional and global
comparisons. The waper analyzes the current state of training and
development (T&D) research in  the TUJSA, comparing its
courterparts in other selected socicties. Siddiqui draws the attention
of professionals arnd researchers in the T&D field to broader
models for comparative research internationally and cross—culturally.
He considers such studies vitally important for growth as well as
survival of the field of T&D itself. The paper also suggests
certain strategies for conducting comparative research in T&D
across cultures and nations.

~Spaulding, Seth. (1987) "Educational democratization and
development policies: Prescriptions and dilemmas." CIES/87
(SUREA:PF)
(Countries covered: worldwide)
(ideology, policy, methods, economics)
The term "de.nocratization” is often used to imply that education
is undemocratic unless there is more and more of it and unless
the same kind of education is provided to all ethnic, regional and
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other groups within a society. Yet, many countries and
development strategists are questioning the beneut of their *eavy
educational investment during recent years, und ai¢ questionirg the
relevance of ¢ ‘tain kinds of education tc the development needs
of the various geographic regions and seriu.s of the economy. The
presc iptions for reform and change suggested on both the
"democratization” and "development" sides of the argument are
presented and the dilemmas raised by each prescription discussed.

©Thomas, J. E. (1988) "Politics and the practice of adult

education: An international challenge." A paper presented at the

1988 Study Seminar: Comparative Researct. in Adult Education

at CEDE (Centro Europeo Dell’Educazicpe), Rome, Italy, (May

11-14)., (SUREA:PF)

{Countries covered: worldwide)

(political/policy, sociology, ideology)
The paper compares and contrasts the existing trends in the
Wesiern world. Thomas reminds his readers that adult education
has a dynamic relationship with society, so it needs to take a
stand on various social, political and econoimc issues. Here, he
points out the major factors impinging upon the influence of
educators of adults in bringing about change in society: (a) a
misunderstand'ng on the part of government economic planners
about the role of education in a nation; and (b) the growing
power of the reactionary political elite, who have somehow
realized that adult education is a threat to their interests.
Ti.erefore, they have decided to control it. While adult education
seeks change, the established order wishes to maintain the status
quo. The paper also explores the question as o how the current
social sciences have become weak and submissive, and hov, the
liberal educational traditional tends to g. in to the opposing
forces. It ends with an optimistic quote from Oscar Wilde: "we
are all in the gutter — some of us are looking at e stars."

®Titmus, C. (1976) ‘"Proposed theoretical model for the
comparztive study of national adult educatior. systems in
E;l{r%)e." Society and leisure, 8 (2), 39-54. biblio. EJ161821
E
(Countries covered: U.K.)
(learners, models, organizations)
A model de.:loped from "Notes towards a model of adult
education in Great Britaw," which focuses on two major areas of
concern: (1) the classes of factors which seem to influence
provision of and parti ipation in adult education and (2) aspects of
provision and participation, a knowledge of which seems essential
to a comprehensive understanding of an adult education system.
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E. SPECIFIC COMPARATIVE STUDIES OF POLICIES,
PROGRAMS AND PERSONNEL

Bl - INTERNATIONAL EDUCATION

In Part I the distinction is clearly drawn beiween comvarative and
international studies. The items selected in this category represent
studies of international education by selected major authors in the
field.

® Axinn, George H., & Sudhakar, Thorat. (1972) Maodernising world
( riculture: A comparative study of agricultural extension
educational systems. New York: Praeger Publishers. S 544 A87
(Countries covered: worldwide)
(programs, methods, organization, evaluaticn)
The book has been written with the intention of expanding
knowledge and deepening understanding, to reduce numan misery
through agricultural modernization and to enhance the dignity of
rural life. Professional agriculturists, with their technical background
in training, usually based on an urban and academic background,
have .arely considered the essence of exten~on education. Many
of the structures they built did not fit and .ell. Twelve countries
have been covered in the book. Chapter or talks about extension
education in the rural social systems of - world. Chapters 2
through 13 cover the organizational structure, iistorical background,
operations, program planning, training, eval ation, etc. in agric.lture
in the following countries: India, UK. Japan, Israel, Denmaik,
Taiwan, US.A, Brazil, United Arab Republic, Australia, Pakistan,
and Nigeria. Chapter 14 compares the systems and chaper 15
offers some generalizations, principles, and conclusions.

®Barber, Elinor G, et al. (eds) (1984) Bridges to knowledge:
Foreign students in comparativ  .erspective. Chicago: The
University of Chicago Press. LB 25,5 B75
(Countries covered: worldwide)
(agencies, policy, learners, systems, foundations)
This book cuasists of articles from the special issue of the iournal,
Comparative education review, of May 1984, Volume 28, No. 2. It
has teen reprinted in this format to meet the needs of
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administrators in making decisions on international education affairs.
The articles, based on rigorous research, seek to address significant
issues concerning U.S. foreign policies on the one hand, and
development objectives of the developing nations on the other.
These issues have been orzanized into five broad categories: (1)
influences and impact; (2) naitional and regional policies and
uends; (3) development strategies; (4) political and institutional
dilemmas; and (5) literature surveys. The last section contains an
exhaustive bibliography on international students and study abroad
programs.

9Cermea, Michael M., et al. (eds) (1983) Agrictdtural extension by

training and visit: The Asian experience. Washington, D.C.:

The World Bank. S 544.5 A74 A47

(Countries covered: Indonesia, India, the Philippinr  Thailand,

Sri Lanka, Nepal, Kenya, Upper Volta)

(administration, agencies, programs, research and evaluation)
This volume is a report on the symposium arranged and funded
by the World Bank and the United Nations Development
Programme (UNDP), held at Chiang Mai, Thailand, in 1982. The
purpose of this meeting was to capture and dissemins*e the nearly
ten years of Asian experience with T&V (Trainin, and Visit)
extension system. Such programs from six Asian and two African
countries were discussed, but only the keynote papers have been
included ia this report. Besides these, there are issue papers as
well as introductory remarks and concluding overview in this
volume. The main areas of concern that emerged from this
discussion include: (1) farmer participation and ‘the village
extension  worker; (2)  technical reccmmendations and
research-extension linkage; (3) training; . . management and
system maintenance; and (5) monitoring and evaluation.

®Council of Europe. (1987) Council of Europe newsletter 2/73.
Strasbourg, France: Documentation Ceater for FEducation in
Europe. EDO79117
Countries covered: Ireland, Belgium, Denmark, Fiance, West
Germany)

(research, policy, teachers, feedback)

Part one of the newsletter is devoted to excerpts of lectures

presented at a symposium on research and reform in teacher

educatic. The symposium was held at Bristol University under the
sponsorship of the Council of Europe's Educational Research

Committee, and was attended by researchers and administrators

from I8 member states. Part two provides educational news from

10 European countries. From Denmark come protests azainst a

new ministerial policy increasing the teacher’s work load, and in
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Germany problems of student admission and study reform 1n
higher education ar2 causing concern. Educational policies of the
new govemment in Ireland ar reported, the 1ole of the
post-primary teacher is examined in the Netherlands, and in
Norway the government has proposed to split the present Ministry
of Education and Ecclesiastical Affairs. Sweden reports the results
of the Russell Report on Adult Education, the annual report of
the Open University, and vocational training for girls. Educational
news from Belgium, France, and Switzerland are reported in
French.

®Documentation Center for Education in Europe (1987) Council of

Europe information bulletin 3/1975. Strasbourg, France: Council

of Education, Strasbourg Documentation Center for Education in

Europe. EDI111685.

(Countries covered: European countries)

(needs, costs, methods, history)
This bulletin is devoted to a synopsis of the Ninth Session of the
Standing Conference of European Ministers of FEducation. The
Conference passed resolutions dealing with recurrent education,
education of migrants, and international educational cooperation.
Copies of these resolutions are included in the bulletin, together
with two reports addressing the topic of permanent education. The
brief speech by the Secrel. -y General of the Council of Europe
concerns the interaction of political, economic, and educational
issues. A lengthy report entiled "Permanent Education, a
Frame-work for Recurrent Education: Theory and Practice" was
presented to the conference by the Secretariat of the Council. This
report reviews the history of the concept of permanent education,
and discusses experimental projects related to permanent education.
Basic options, costs, needs, and teaching methods are also
discussed.

®Hess, Gerhard. (1982) Freshmen and sophomores abreoad:
Community colleges and overseas academic programs. New
York: Teachers College Press. LB 2376 H47
(Countries covered: India, China, Iran, Greece, Rome, Western
Europe)
(learner, programs, agencies)
This is the 10th volume of the Columbia Comparative Studies
which is the account of substantial technical efforts to organize
programs overseas. It presents a description of how the idea to
send students of freshmen and sophomore status abroad, originated
and rooted firmly in a dynamic community college setting. The
authior, himself a creator of this movement, shows in detail the
practical mechanics and methods by which such activities can be
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deployed. The book consists of eight chapters. The first chapter
illustrates the prominence of an international component in the
creation of instituiions of higher learning followed by a chapter

which considers the arguments - \ding  international
educational programs to second yea year students. The
later chapters discuss the Rockland . . College (Rockland

Model), the first and most successfu, .. wverceas academic
programming, the possibility of exporting such operations abroad,
the roles of international/intercultural consortium, the College
Consortium for International Studies, the administrative support
required for overseas academic programs and the impact of

international programs on faculty and students at a community
college.

®lev, Larry et al. (1984) Michigan agriculture and its linkages to

developing nations. East Lansing, MI: The Institute of

International Agriculture at Michigan Stute University.

(Countries covered: US.A., passing 1efetence to Colombuia,

Brazil, Nigeria, South Korea, 1 .wan)

(foreign development assistarice, focd aid, technology, imports,

exports, developing natio~s, dynamics of development and trade)
The book is written in order to sharpen the un “erstanding or
trade and development jssues at the international level in which
state and federal institutions participate, especially issues which
relate to agricuiture and the food system. In each chapter, dealing
with a specific topic, a question and discuss'on format is used.
The introduction gives a general backgrotnu and reasdns for
humanitarian, political and economic relations that the United
States has with other countries, especially the developing ories. The
remaining chapters deal with the topics mentioned above. The
report intends to help close the gap in the areas of foreign trade
and economic development policies.

*Miller, T. W. G. (ea.) (1968) Education in South-Fast Asia
Sydney: Ian Novak Publishing Co. LA 1051 MS
(Countries covered: Pakistan, India, Ceylon, Indonesia, Thailand,
Malaysia, Philippines, China, Japan)
(history, culture, peopie, economy, finance, politics, adult
education and structure, objectives of current education,
administration and curricula)
The . nary purpose of this book is to introduce students and
others interested in comparative education, to the evolution,
structure, problems and prospects ¢f education in South-East Asian
countries. Chapter one gives the general overview of educational
development and conditions in South-East Asia. The remaining
chapters deal with the specific countries mentioned above. The
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individual chapters have, in detail, the objectives of education,
organization and administration of the education system and the
curricula. Special attention is also given 0 the teacher and his/her
piaclf in the system. An index is available at the end ~ the
book.

®Monclus, Antonio. (1988) "Adult education’s structure and

methodology in Spain and Latin America." A paper presented

at the 1988 Study Seminar: Comparative Research in Adult

Education, at CEDE (Centro Europeo Dell'Educazione), Rome,

Ialy (May 11-14). (SUREA:PF)

(Countries covered: Spain, Latin America)

(method, administration, ideology)
The paper deals with the Libro Blanco (White Book) about adult
education campaign in Spain, which is consistent with the
UNESCO recommendations of its Nairobi conference and those of
the European Council. It covers the regulations of adult education
set up by the Administration for the Centers of Open Learning,
as well as those governing its relationships with other government
and non-government organizations. The second part of 1e paper
is about some aspects of adult education in Latin Amei.ca, making
a special mention of the contributions of Paulo Freire’s ideas like
liberation pedagogy to both Spain and Latin America.

®Nakosteen, Mehdi. (1965) The history and philosophy of

education. New York: The Ronald Press Company. LA 11 N3

(Countries covered: worldwide)

(foundations, history)
A comprehensive coverage of the historicai evolution of the
W stern thought, this book t-aces the development of educational
theory and practice in Western tradition, particularly in the United
States. It analyzes and evaluates the theories and practices of
education at various periods of human history that gave birth to
the Western  educational system. These sources include
Judeo- Christian~Islamic beliefs and accomplishments throughout the
Medieval period up to Renaissance and Reformation followed by
the so-called modern movements. Particularly notable are the
contributions of Mus*m scientists and philosophers as well as
education to the establishment, evaluation and expansion of
universities and research institutes in Europe and throughowt the
entire Muslim Empire. The six parts that form this book are: (1)
ancient educational theory and practice, 1000 B.C. to A.D. 300; (2)
the Hellenistic era; (3) the Middle Ages; (4) outcomes of the
Renaissance; (5) the development of national systems; and (6)
expansion and change.
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SUNESCO — Division of Statistics on Education. (1975) Manual
Jor the collection of adult education statistics. Paris: UNESCO.
(needs, Selds, programs, organization, study, planning, data
collection, processing, analysis)

This manual is written in order to further the endeavor of

UNESCO of improving the quality and international comparability

of statistics on education. The 1975 International Conference on

Education accepted the International Standard Classification of

Education (ISCED) for use by statisticians and planners. It is

essentially a manual for statstical offices responsible for the

collecion of national statistics on education. ~“he report gives
background information on the importance of adult education and
the need for adult education statistics. “he second section deals
with levels, fields and programs of ISCED as applied to adult
education. Section III discusses National Statistical Services for

Adult Education which covers organization, ‘nitial planning and

study, dat collection, processing, analysis and publications.

®Yousif, Abdelwahid A. (1978) "Muslim learning during the earlier
Abbasi¢ Era. 749-861 A.D." Unpnolished doctoral dissertation,
University of Toronto.
(Countries covered: worldwide, especially the Muslim world)
(foundations,  history, ideology, programs, teachers/learners
methods)
The purpose of this study is to examine Muslim learning during
the earlier Abbasid era (749-861 A.D.) as an example of a
society that accepted and supported the concept and practice of
lifelong learning. The swdy is guided by the world-wide
discussions and definitions of lifelong leaming and the learning
society. Its conceptual framework is based on the 1ssumptions
about, and the conditions for, the learning society, as identified by
the 1972 Report of the International Commission on the
Development of Education, established by the United Nations
Educational, Culural and Scientific Organization (UNESCO). The
study focused on three main issues: (1) the concept of learning n
the earlier Abbasid society; (2) the organization of learning and its
contribution to that society; and (3) the imnlications of the
findings of the .udy for the present concern with lifelong learning
and the learring society. The study falls into three basic parts.
The first part gives a cultural and historical context for the study;
a descripion of what is mea* by lifelong leamning and the
learning society; and examines the impact of Muslim civilization
on Arabia and conquered territories in relation to learning as a
key concept in the Muslim tradition. The earlier Abbasid era
represt ed the zenith of that civilization, being the era in which
indigen« 's Muslim sciences reached maturity and the ancient
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sciences (mainly Greek) were translated into Arabic, and
consequently found their way to Western Europe via »Muslim
Spain. It forms a background for part two which discusses
learning during the earlier Abbasid era in depth. It deals with the
organization of learning; programs of study; teachers and students;
and methods of instruction. Part three forms the summary and
conclusion. The study shows that: (1) The earlier Abbasid society
had organized l.asning on the concept of lifelong learning. It was
basically a voluntary system organized and provided primarily by
people modvated by dissemination of knowledge as a religious
duty that would bring the whole community closer to perfection.
(2) Leaming was carried out through a largely informal
arrangement that was free and open and reflected Islamic concepts
of freedom, equality and justicc. It was not confined to a specific
physical location although the mosque was frequently used. (3)
Programs of study were flexible and not subject to set time-tables
nor to the acquisition of a certain quantity of knowledge within a
specified time. (4) The concept of lifelong learning as a
prerequisitt for a learning society can be implemented when
certain socio—political and cultural conditions prevail in a particular
society.
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B2 - COMPARATIVE ADULT EDUCATION AT THE
INTRA-NATIONAL LEVEL

While the focus of this monograph is on the international level of
comparative adult education, some examples of items at the
intra~national level are cited for illustrative purposes.

®Brinkman, P., & Krakower, J. (1982) Comparative data for
administrators in higher education. Boulder, CO: National
Center for Higher Education Management Systems, Inc.
(Countrier covered: worldwide)
(admiristr.tion, research, futures)
The two _remises on which this comparative analysis :s made are:
(1) comparisons are unavoidably made among institutions, system
administrations as well as state agencies; and (2) no comparisons
are perfect in view of the seriousness of the problems
comparativists are bounu to run into. The book, as the title
indicates, deals with the basic principles governing administrative
comparicon data and is divided into five chapters. The first
chapter is an overview of this analysis; the second anaiyzes
various uses of comrarative data; the third spells out involvement
of peer groups interested in comparative data bases; the fourth is
an account of the state of the art; and the fifth one forecasts the
future trends in the field of comparative data gencration, and
makes recommendations.

®Campbell, Ronald F., & Mazzoni, Tim. (1976) State palicy
making for the public schools: A comparative cnalysis of policy
making for the public schools in twelve states and a treatment
of state governance models. Berkeley, CA: McCutchan
Publishing Corporation. LA 216 C361
(Countries covered: U.S.A.: 12 states)
(administration, agencies, models, research, finance)
The book assumes that in the United States p blic schools will be
increasingly controlled by state governments. It analyzes the current
patterrs of decision making in regard to public education and then
presents a conceptual framework of public policy research, which
explains the involvement of various social organizations in this
process in relation to demand for and allocation of resources. It
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also makes recommendations on how to mane this process of
decision making more and more effective in response .0 increasing
complexities in public school governance.

®Ferrante, Lonisc A. (1962) A comparative analysis of problems n
teaching adults as reported by teachers of adults and dircctors
of adult education in public school reimFrsed home economics
programs in New York State during > period 1960-1962.
Syracuse, NY: Hall and McChesney, Inc.

(Countries covered: U.S.A.)
(teachers vs. adniinistrators)

The purpose of this th.2sis was to determine major problems faced

by two types of :rsonnel associated with adul¢ education in

public schools: teachers and administrators; and to analyze
instructional needs of adult teachers to be incorporatea into their
professional development programs.

©Gibson, James E. (1962) "A study of selected faciors and

attitudes comparing regular day swdents with contnuing

education students." Ann Arbor, MI: University Microfilms, Inc.

(#AC003577) Unpublished doctoral dissertation, University of

Arizona.)

(Countries covered: U.S.A.: two types of learners)

(students, programs)
Persistent claims are made about the sub-standard quality of
continuing education courses due to time constrainte and other
factors of marginality of non-formal educational environments. This
study has attempted to probe into these factors. Two thousand
thitty five students were included in the swdv covering four
colleges and 14 different departments. The students were divided
into two categories: (1) those who attended 7:00 am. to 4:3¢ p.m.
classes, and (2) those who met after 4:30 p.m. Data indicated that
continuing education students made significantly bett.r graces than
the day students, especially employed ones. The continuing
education students’ attitudes or performance was not hampered by
level of difficulty or proicnged period of study.

*Goettel, Robert J, et al. (1977) "A comparative analysis of
ESEA, Title I administration in ei,at states." Syracuse, NY:
Syracuse Research Corporation.

(Countries covered: U.S.A.)
(administration, policies, programs, research)

This study explores the dynamic interaction of people trying to

improve the education of disadvantaged children through a feder

categorical program. The progr.m, Title I of he FElementary anu

Secondary Education Act, is a progi.m about which very litde was
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known regarding administrative volicies and practices.  This
knowledge is vital to the development of improved administrative
strategies to meet the special educational needs of disadvantaged
children. The study covers eight states and 32 local school
districts, four in each state. The study is aimed at: (1)
determining the nature of state acministrative policy and practice;
(2) analyzing the factors that influence different state Title I
administrative p-licies and practices and the consequences of such
differences for local Title I administration; and (3) suggesting
appropriate future federal -“ministrative strategies, encompassing
possible changes in federal Title I legislation, regulations, guidelines
and administrative procedures.

®Harris, Albert J., et al. (1968) A continuation of the Craft
Project — comparing reading apwroaches with disadvantaged
urban Negro children in primary grades. New York: Division
of l”geacher Education, City University of New York. LB 1573
H2
(Countries covered: U.S.A.)
(methods)
This rescarch was performed pursuant to a contract with the
Offic of Educaticz, US. Department of Health, Education and
Welfare. It was conducted in order to study the effectiveness of
different ways of teaching reading to disadvantaged, urban, Negro
children. It involved a three year s~idy of a population of over
1,300 children and a replication after two years with over 600
children. The above-mentioned areas are covered in this rese.rch.

®lsraeli Eitan. (1988) “"Historical perspectives and current
approaches to  social rehabilitation of moshavim (ural
communities) in Israel." A paper presented at the 1988 Study
Seminar: Comparative Research in Adult Education, at CEDE
(Centro  Europeo Dell’Educazione), Rc.1te, Italy, (May 11-14)
(SUREA:PF).
(Countries cove.d: Israel)
(organization, aims, ideology)
This paper deals with the social rehabilitation of distressed rural
communities in Israel as a multi-disciplinary activity of adult
education, through a national program called ’moshav ovdim’. It
starts with the historical background of this progr~m based on the
farr er’s housing and cooperative business needs in the pre- and
post-]948 periods. Then, it describes the four principles of the
program: (a) family with women’s liberation; (b) productive
practical activity; (c) life=lnng learning; and (d) inter-moshav
relationships. This ideological model is said to have eroded with
the nation movi..g toward materialist. values. Tie paper compares
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the ideal framework of moshavir: with that of the actual one, zad
then covers recent developments in terms of various approacnes to
social rehabilitation. Israeli finally makes five major observations
indicating the special role that education of adults has made to
the Moshavim movement.

¢ fapidus, George. (1955) "A comparison of education and
non—education students with fespect to their choice »>f
vocational objectives.” Ann Arbor, MI: University Microfilms.
#13623 Unpublished doctoral disserwition, New York University.
(Countries covered: U.S.A.: students in two majors)
(programs, students)
The puipose of this investigation was to determine the nature and
significance of the differences in wvarious characteristics between
college students choosing to become teachers and those who plan
to pursue other careers. The basic hypothesis was that these two
groups would vary in interest and perconality patterns, and other
similar intellectual and scholastic traits. Only science students
showed significant superiority, over education majors. Their
educatiunal object'ves are different, and so are their personality
patterns. Educatr  -tudents show richer potential for teacher-pupil
relationships th. on-education students. Socio~economic factors
are of lesser ., f[icance than the interests of personality of
students in determining their selection of vocatioral objectives.

®Metz, Betty A. (1966) "A comparative study of high school

records and college achievement of a selected group of adult

undergraduates.” Aan Arbor, MI: University Microfilms, Inc.

#66-9467 Unpublished doctoral  dissertation, New  York

University.

(Countries covered: U.S.A.: two types of records)

(students)
The purpose of this shidy was to compare the effectiveness of
two types of academic records in predicting student potential
achievement. The specific comparisons made included those: (1)
between the college academic achievements of adult students with
preparatory classes and those without them; (2) between the high
school grade point average and the college grade point averag.s;
and (3) between the college academic achievement of the adults
with high school averages of 232 and above and the college
academic achievement of the adults with those of 2.31 and below.
The findings include the fact that the mean of the college
averages of adult students with averages of 2.32 and above was
significantly higher than that of those with averages of 231 and
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®Ripple, Kenneth E. (1968) "A comparison of the opinions of
adult education. leaders and employment service specialisis
regarding the relationship of adult education programs to
employment needs in selected urban communities." Ann Arbor,
ML University Microfilms, Inc. #68-17,126 Unpublished
aoctoral dissertation, Michigan State University.
(Countries covered: US.A.: 4 states)
(agencies, instruction, programs)
The study was designed to determine: (1) the ex*snt of relevance
of adult education programs, conducted by schuu.s in Michigan,
llliaois, Indiana, and Wisconsin, to employment needs of students
and theix communities, and (2) to show the relationship between
the objectives of adult education objectives and needs and interests
of the participants. Thirty-five interviews were held with adult
educators in 25 wurban communities of the four states. An
additional 38 interviews were conduced in 19 emplovment centers
in these four states. Besides other findings, i. was found that
adult educators are reluctant to be daring and innovative in
preparing programs that would effectively prepare adults for salable
positions.

®Shultz, John S. (1966) "A comparative study of day and evening
undergraduate students in Temple University School of Business
Administration." Ann Arbor, MI: University Microfilms, Inc.
#67-6257 Unputiished doctoral dissertation, Temple University.
(Countries covered: U.S.A.: two types of students
(programs, students)
The importance of this study lies in: (1) probing into whether or
not day or evening school students’ classroom performance is
related to factors like location, age, hours of employment, or 1.Q.;
(2) knowing any differences between these two types of students
along these lines; and (3) comparing the performance itself
between these two groups of students. The study examines seven
r.rs of matched classes of day and evening students, and then
analyzes factors influencing student performance.

®Sperling, Gordon J. (1967) "A comparative study of the
theological concepts of the 1964-65 adult parish education
curriculum of the Lutherar. Augsburg Uniform Series.” Ann
Arbor, ML University Microfilms, Inc. (#003828) Unpublished
doctoral dissertation, New York University.
(Countries covered;: U.S.A.: two curricula)
(foundations, instruction, philosophy, programs)
Upon a reexaminaton of the Lutheran Church curricula of the
1950’s, a few church lecadesrs decided to compare them with the
Augsburg Uniform Lesson Curriculum series for adults. The latter
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series had been in use for about 90 years. This research
document is the outcome of a comparative study designed to
discover, identify, and analyze the theological concepts embedded
in the adult sections of the printed curricular materials of the
above series for 1964-65, to evaluate them in terms of the
Lutheran Church theology, and to compare them with :he
Augsburg series mentioned above. This Ph.D. dissertation consists
of six chapters: (1) introduction to the problem; (2) the criteria
for comparison; (3) the content of the 1964-65 Augsburg Uniform
Series Adult Education; (4) the content of the 1964-65 adult
parish education of the Lutheran Church in America; (5) a
comparison of the Augsburg Uniform Series and the LCA Parish
Education curriculum materials for 1964-65; and finally (6)
conclusion. No significant difference was found between the
amount and nature of the doctrine taught in the two curricula.
However, the new curriculum (1964-65) showed a broader scope
in dealing with certain doctrines of the Lutheran Church.

®Stevenson, John L. (1968) "A comparaiive study of residential

and non-residential adult religious education programs." Ann

Arbor, MI: University Microfilms, Inc. (#31845604) Unpublished

doctoral disssertation, Indiana University.

(Couutries covered: U.S.A.: two types of programs)

(instruction, philosophy, programs)
The turbulent times of the 1960s saw the American desire to
experiment with various value systems. So the Church felt the
need to step up provisions of adult religious education and thus
the need for specialized programs and nrew cumicula for this
clientele. This dissertation was designed to measure, compare, and
evaluate differential effects of three swdent groups and adult
religious education: residential, non-residential, and traditional
week-by-wesk programs. No significant difierence was found in
knowledge gain or in attitude change. However, the method of
instruction seemed to make significant difference if the program
consists of discussion meetings. A weekend adult religious
education program in a residential setting at a campsite seems to
caus. adult students 0 donate more than those attending local
church programs. No adult religious education program appears to
be significantly superior in affecting definite plans to increase their
donations.

®Tuijnman, A. (1988) "Educational stratification of the Swedish
labor force: Macro trends and implicztions for policy." Paper
presented at the 1988 Study Seminar: Comparative Research in
Adult Education, at CEDE (Centro Europeo Dell’Educazione)
Rome, Italy, (May 11-14). (SUREA:PF)




(Countries ccvered: Sweden)

(sociology, research, policy, futures)
In this paper, the policy implications of a forecast of the
educational structuie of the Swedish labor force until the year
2010 are discussed. The forecast shows that the proportion of
people in the labor force who have received a level of formal
schooling that is equivalent to or less than modern mandatory
education is rapidly diminishing. This poorly educated group is
expected to decrease from 23% in 1986 to less than 5% in 2010.
Because the proporton of comparatively well-educated individuals
is expected to increase, homogeneity is expected. The findings
nnderscore the importance of investigating the impact of adult
education and personnel training on the distribution of education
in the labor force.

®Tuijnman, A., et al. (1988) "Adult education and earnings: A
45-year longitudinal study of 824 Swedish men." Paper
presented at the 1988 Study Seminar: Compurative Research in
Adult Education, at CEDE (Centro Europeo Dell'Educazione)
Rome, Italy, (May 11-14). (SUREA:PF)

(Countries covered: Sweden)
(foundations, research, learners, economics)

Consistent with previous research, the findings indicate that

acquired level of uth education, including tertiary education,

functions as a socio-economic stratifier tarough its effects on
occupational status and eamnings at the age of 30, 43 and 52. The
direct effect of youth education or occupational status is found to
decrease from age 30 to 52, whereas the effect of adult education
on occupational status augments from age 35-52. Adult educaron

appears to mediate and reinforce the c¢ffects of youth educatior n

occupational status. The inclusion of adult education does not

necessarily alter the predictability of earnings. The probablity of
acquiring adult education is significantly greater the higher the
initial level of youth education.




B> - COMPARATIVE ADULT EDUCATION AT THE
INTERNATIONAL LEVE:.

The following studies are related to tks defintion of comparative
adult education "(b) studies comparing a topic in adult education
in two or more situations in differer. countries" (see Part I, p.l)

®Adams, Don, & Bjork, Robert. (1969) Education in Aeveloping
areas. New York: David McKay Company, Inc. LC 2605 A3
(Countries covered: U.K., Jaran, C. Africa, S. Asia, L.
America)
(goals, foundations, syste.ns, policy)
This brief book deals with the role of education, both formal and
non-formal, in national development in developing countries. The
two authors emphasize that "development is an educational process
whereby people learn to understand and alter constructively their
relations to their natural and social environments." The seven
chapters included are: (1) defining development; (2) the
contribution of education to development; (3) patterns  of
educational poverty: Middle Africa; (4) patterns of educational
poverty: Latin America; (5) some common educational problems i
the developing nations; and (6) educational planning for national
development. Each chapter is followed by its summary and a list
of suggested readings.

© Amaratunga, Carol M. (1977) ‘Indigenous nonformal adult

learning in two rural communities." Convergence, 10 (2), 41-53.

(Countries covered: Ghana, Sri Lanka)

(resources, programs, leamning, technology)
This paper is the conclusion of a three-part series on a Ph.D.
research project: conceptualization, field work, and findings. The
first article dealt with rural learners in Asia and Africa. The
second was a note on a Ghanian field project. This one
summarizes findings from the two case study communities ia
Ghana and Sri Lanka and is based on an unpublished 1977 Ph.D.
dissertation. The major findings include: (1) wvillage adults can
learn numerous basic life s\ills and transfer them to the village
settings where they are .eded; and (2) the learning sources
within the village setting are extremely numerous. The major areas
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of kr- \ledge transfer and informal learning in rural communties
of Guana and Sri Lanka are three: traditional knowledge and
skills, intermediate techrology maintenance, and occupational skills.

®Barron, Bruce, & Mohan, Raj P. (1979) "Recent trends in adult
education in Eastern Europe." Adult literacy and basic
education, 3 (1), 48-57. EJ220623 ERIC
(Countries covered: East European nations)
(systems, foundations, futures, models)
The highly developed -dult education systems in Eastern European
countries illustrate their commitment to the concept of lifelong
learning. Viewing the systems of Czechoslovakia, Poland, Hungary,
German Democratic Republic, and Rcmania, a basic model can be
established. This model is compiised of three subsystems:
in-school adult education, vocational and professional continuing
education, and cultural and personal enrichment education.

®©Bennett, Bruce L., et al. (1994) Comparative physical education

and sport. Philadelphia: Lea Febiger. GV 205 1623

(Countries covered: worldwide)

(history, methods, programs, teachers, learners)
This book is an atteiapt to study in some depth the nature and
conduct of physical education and sport in a variety of countries,
to gather data, and to present the in a manner that will be of
optimal use to the reader. The data and information presented are
primarily from 4 main sources: (1) literature of countries; (2) a
dewiled question:iaire; (3) extensive personal correspondence and
interviews; ind (4) personal experiences. The book covers history
and methodology of comparative education as well as comparative
physical education and sport, physical education in the sct ols,
intramural and extramural activities in the schools, colleges and
universities; and preparing professional physical education teachers.
Besides this, the book covers sports in relation to women
participation, medicine, legislation, politics and race, religion,
economics, and mass media. A bibliography and appendix are
offered at the end.

®Block, Clifford. (1987) "New models for distance education in
the developing world." Paper presented at the 31st Annual
Conference of Comparative International Education Society,
Washington, DC, (March 12-15). (SUREA:PF)
(Countries covered: West Indies, Indonesia, Peru)
(learners, programs, methcds, models, evaluation)
In the United States, Canada and Europe the primary aim of
distance education is to reach adult ‘earnere who cannot attend
regular university courses. However, T.ird World countries faced
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with shortages of trained .eachers, inadequate communication and
postal services, limited financial resources, and vast isolated rural
areas, have to look ' ‘ond traditional distance education. AID
Rura! Satellite Program district teaching project in the West Indies,
Indonesia, and Peru have developed audio-conferencing networks to
extend expert resources and expand educational opportunities to
remote and rural areas and have demonstrated that
audio-conferencing can reliably and affordably support distance
education. These projects include 25 conferencing sites and reach
thousands of university students, teachers, doctors, nurses, health
care workers, reseachers, and extension agents who, in turn, are
better able to do their jobs and support natioual development
efforts. This paper examines the experience of these three distance
education models to meet the educational challenges confronting
developing nations, including the differences and similarities of the
three dictinct approaches, and ex,’ores the effectiveness of
audio-conferencing as an instructiunal i
® Bron- Wojciechowska, Agmeszka. {158/) “Work..s and higher
education: A cross-polity perspective." Taper presented at the
International  Conference on Comparative Adult Education,
Oxford, UK. (u'v 6-9).
(Countries covered: Poland, US.A,, West Germany, :ugoslavia)
(fcondatioz:s, ideology, s items)
This ar‘icle seeks to analyze the macrosystem of workers’ training
and hiyher education from the perspective of varioo  political
stoictures. Four countries have been selected to broadly represent
vanations of the eastern and the western polities. The U.S.A. and
West Germany exemplify the decentralized system, while Poland
and Yugoslavia are the two examples of the eastern centrali.ed
polity. The 1ationale behind this distinction lies in the following
facts: (1) the two eastern nations selected are one-party
authoritarian states, while the western countries are democratic and
pluralistic;, (2) they represent two different economic systems:
planned and free-market economies; (3) they belong to two
different types of political structures: centralized and decentralized,
(4) despite the foregoing dissimilaritics, these four nations have
passed similar educational legislations on equal op.ortunities for
education; and finally (5) all of them have a long tadition of
educational provisions for adults.

®Brown, R. (1967) "Manpower and active employment programs
for developing countries." FEi){J33197
(Countries covered: developing countries)
(program development)

Summaries of proceedings are presented for the Eighth and Ninth

(‘,
\‘l‘ J{)
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International Manpower Seminars, 1967. The order in which the
contents of this volume was assembled follows the general pattern
of both seminars: {1) Human Resources in Fconomic and Social
Growth — Basic Concepts, (2) Population and Employment Policies
and Measures, (3) Manpower Planning and Allocation in Fconomic
Development, “4) Manpow.>  Strategy, Administration, and
Institutions, (5, United States Policies, Programs, and Problems, and
(6) Project Aurora. Project Aurora was a simulation experience in
manpower planning and development for an imaginary counury,
Aurora. This experience offered the members of the seminars an
opportunity to put to practical use the experience, information, and
background materials which they had brought from their own
countrics, corrbined with concepts and ideas gleaned from the
seminar discussions and field observation trips. Lists of participants
and seminar leader: are included.

¢ Bucciarelli, Claudio. (1982) “Study and work: The pilot projects
of the European community." Westerh FEuropean education, 14
(3), 30-48. EJ270358 ERIC
(Countries ~overed: West European wations)
(needs, programs, methods)
Examines the relevance of education to the needs of high school
drop~outs and graduates entering the work force. Pilot projects of
the European community to improve continuing  education,
vocational training, career education, and guidance are discussed.
Italian continuing °ducation and vocational programs are discussed.

®Charnley, Alan. (1975) Paid educational leave: A report of

practice in France, Germany and Sweden. St. Albans, Herts:

Granada Publishing Ltd. HD 5257.2 E8 C5

(Countries covered: France, West Germany, Sweden)

(laws and legislation, administration, organizations, research,

finance)
In October 1973 the Department of Education and Science in the
UK. invited the National Insitute of Adult Education to survey
the situation regarding paid education leave in three European
countries: France, Germany, and Sweden. ‘he main task of
receiving and collating the evidence was undertaken by the
National Institute’s research officer, Alan Charnley, the autho: of
this book. The book presents a comparative study of the
following: (1) basic national statistics, adult educational systems,
definition of paid education leave; (2, national and regional laws
and admizistrative costs, future legislative action, fundamental social
attitudes; (3) national, regional and local administration: @
organizations and institutions, courses, staff, teaching methods,
research  attitudes of the providers; (5) demand for paid

w0
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educational teave from i~ *'viduals, counselling and information; (6)
renumeration during leav.. Juration of course; and (7) experiences
in France. The book provides an appendix at the end.

9Cookery, Samuel J. (1976) "The training and supply of mid -level

personnel.” Prospects, 6 (2), 223~230. EJ145516

(Countries covered: developing countries)

(method/technology)
Discussed are difficultes in producing middle level technicians in
developing nations. The author cites general antipathy to new ideas
including technology, opposition to education for economic and
religious reasons, dearth of -uitable science and technical courses,
and ineffective government planning as major problems.

®Cookson, Peter S., & Pena, Margarita M. (1987) "A comparative

analysis of two adult vccatonal education programs in two

countries." Puper presented at the 31st Annual Conference of

Comparative International Education Society, Washington, DC,

(March 12-15). (SUREA:PF)

(Countries covered: Colombia, U.S.A.)

(agencies, resources, programs, evaluation/feedback)
When youth education agencies extend their mandate to working
adults, the extension is often made without sufficient
accommodation to the new clientele. Drawing on systems theory
and data collected via on-site observation, examination of existing
documentation, and interviews with nativnal and state-level policy
makers, program directors, and instructors, this paper reports
findings of a comparative systems analysis of the accommodation
of two vocational education pregrams to the needs of working
adults: (1) a SENA-sponsored certro for electricity and electronics
training in Bogota, Colombia, and (2) a similar program sponsored
by a community college in Williamsport, Pennsylvania.

©Cory, Genevieve H. (1980) "Television experiences in other
nutions." New directions in continuing education, 5, 65-78.
EJ231576 ERIC
(Countries covered: Japan, U.K.,, West Germany, Denmark,
Judia, Canada)
(media, programs, evaluation)
Explores the politics, purposes, problems, and potential of
instructional television (ITV) in lifelong leaming, highlighting adult
education ITV programs in Japan, Britain, West Germany, Sweden,
Denmark, India, and Canada.

®Council of Europe. (1986) "Adult educaton and community
development." New trends: Bulletin of CDCC Project No. 9.
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Document No. 6, February 1986. ISSN 0250-0850.

(Countries covered: European nations)

(programs, organization, evaluation, policy)
This issue of New trends is a report on the Adult Education and
Community Development Project activities that occurred since its
inception in 1982. The final conference held in this connection at
Strasbourg in May 1986 is not covered by this document. It
summarizes: (a) activities carried out following the visits to the
various locations of the project; (b) general policy guidelines
originated by the activities of Project No. 1; (c) proposals for
action and possible utilization of the results of the Project No. 9
activities; (d) the proposal for the final conference on adi’.
education and community development that was to be held in
Strasbourg, May 26-29, 1986. It also lists the twelve documents
produced as part ¢ this project and some related publications for
sale.

°Council of Europe, Council for Cultural Cooperation. (1981)
Information, guidance and counselling in adult education. Report
of the Seminar (Soest, Federal Republic 0. Germany, September
22-:4, 1981). Swrasbourg, France: Council for Cultural
Cooperation. ED245106 ERIC
(Countries covered: Europe, especially West Gemany)
(organizations, system, ethod, resources, policy, agencies,
problems)

This document contains presentations and a summary of ideas

generated at a meeting of the Council for Culwral Co-operation

to discuss the state of guidance and counseling services in adult
education in Europe, particularly in West Germany. According to
the summary, the following themes emerged from the speeches
and discussion of the conference: (1) educational guidance and
counseling are structural elements and tnerefore an integral part of
the adult education system; (2) educational guidance and counseling
serve the person who is seeking education, the institutions who
provide it, and the adult education system as a whole; (3)
counseling should be expanded; (4) when finances are scarce, more
creative ways should be explored to share resources among
educational and guidance functions, possibly by the use of
volunteer  counselors; (5) the exchange of experience among
rrofessionals in the guidance and counseling field through meetings
nd publicaion of writings should be encouraged; (6) provisions
should be made to secure guidarce and counseling’s place as an
integral part of adult education, such as through the creation of
full-time positions and changes in educational policy; (7) many
questions about adult education guidance and counseling need to
be resolved, along with differing opinions among practidoners and

ERIC I8
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educational theorists; and (8) educational guidance and counseling
become plausible when they enhance adult education’s ability to
contribute to the solution of social problems and to remove the
educational and social disadvantages in society. A list of the
participants with addresses is included in the report

©Coverdale, G. M. (1972) "Education and rural development with

reference to developing countries." ED068064

(Countries covered: developing nations)

(program/development)
Seeking full use »f the educational resources available to
developing countrie. in the areas of rural education and
agricultural training, this paper is concerned with ways in which
the efforts of organizations and institutions concerned with rural
development might be improved and expanded. A generalized
critical analysis of different facets of rural education — primary
and secondary education; vocational training centers, youth service
(wherein youtn are given the opportunity to work in return for
food, clothing, shelter, and a few hours of education and Uraining
per week); government-sponsored farm  (training)  institutes;
agricultural colleges, agricultural education at the universities; adult
education and teacher training — is given. Recommendations
include change from a subsistence to a cash economy and
increased agricultural output to the point of exportation; “gentle"
innovation; formulaton of a comprehensive rural-development
policy aimed at raising living standards of the rural people
through increased and diversified economic activity; coordination of
activities through an execuiive governmental council which includes
an experienced agricultural educationist and provides academic and
advisory support through a university department of agriculiural
education; provision for manpower planning, and improvement of
the status and 1ole of rural teachers. trainers, and extension
workers.

®Coverdale, G. M. (1974) "Planning education in relation to rural
development, fundamentals of educational planning." ED104599
(Countries covered: developing nations)
(philosophy, ideology, programs)
Assuming that schools, colleges, and adult education programs
cannot alone produce significant rural improvement in developing
nations, this booklet presents azgument for educational policy tiat
is part of a total planned rural policy and that incorporates an
indirect rural bias. It is argued that if education with a rural bias
is to be acceptable to parents and to children, it must not come
as part of a drive to keep people on the land against their will;
rather, it should be a gentle innovative but coordinated effort at
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.-mprehensive rural development which utilizes rural teachers,
trainers, and extension workers as key factors in a total rural
development program aimed at an industrialized and modernized
cash economy. Citing the input of new knowledge as the most
productive of all investments to be made in an agricultural
economy, this booklet addresses an imagined ’'norm’ in an
underdeveloped country and presents general rural education
principles which are illustrated via a multdiscliplinary approach
and examples in general, vocational, extension, and adult education
and teacher training. General recommendations call for manpower
planning, international exchange of ideas, and coordination efforts
under a centralized rural education agency.

®Curzon, A. J. (1977) "Correspondence education in England and
in the Netherlands." Comparative education, 13 (3), 249-61.
EJ172963 ERIC
(Countries covered: U.K., Netherlands)
(programs, methods, resources, learners)
Discusses the advantages of correspondence education in England
and the Netherlands, the development of correspondence education
in both countries, and the more recent developments of the Open
Univers.ty in England and the Foundation Inspection of Education
by Correspondence (ISO) in the Netherlands, the former enlarging
educational opportunities for a wide variety of students and the
latter improving and contiolling correspondence study.

®Dejene, Alemneh. (1980) Non-formal education as a strategy n
development. Lanham, MD: University Press of America, Inc.
LC 453 A43
(Countries covered: Kenya, Korea, Guatemala)

(programs, problems, development)
This monograph is based on the issue of education in lesser
developed countries. The author grew up in Fthiopia and
education was considered to be the only way one could get
anywhere. Some graduates, though, could not adjust to modern
living and Alemneh Dejene’s work is geared to find out why
these people couldn’t adjust, and where they are now. He has
established a framework of non-formal education. He has studied
and compared education in different villages in Guatemala and
Kenya. The introduction states the problems all underdeveloped
countries Y.av* in common, the purpose of the study, and the
issues the bouk has discussed. The first six chapters talk about
the broad concept of development, definition of non-formal
education, the relation between development of formal and
non-formal education, and the method of study. The later chapters
talk about specific countries. Chapter 10 provides a comparauve

19
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analysis of case studies.

®Dutta, S. C. (1965) Adult education in South Asia. Delhi, India:

Indian Adult Education Association. LC 5257 S6D8

(Countries covered: South Asia)

(goals, resources)
This UNESCO-sponsored volume contains two papers on the
importance of adult education as the key to social and economic
development in Asian countries. The first paper analyzes the roles
of adult education in urban areas in Asia. The second one
identifies the specific needs of adult education activities on the
continent.

®Fox, J, et al. (1987) Adult educators from Africa: Issues in
training. Southampton, University of Southampion, Dcpartment
of Adult Education.
(Countries covered: Ghana, Kenya, Sierra Leone, Tanzania)
(agencies, programs)
This report is a study of advanced level training provided by
British universiies for Third World adult educators. The main
focus is on the postgraduate program offered by five British
universities:  Edinburgh,  Hull,  Manchester, Reading, and
Southampton. One unusual aspect of the research is that it was
carried out by an intemational team made up of adult educators
from the training institutions in the four African nations together
with members of staff of the Department of Adult Education at
the Southampton University. The curricula in the field of adult
education should be problem-centered and practice-oriented rather
than derived from established disciplines and then imposed upon
adult education. The academic courses for adult education should
be interdisciplinary rather than multidisciplinary.

®Gumbert, Edgar B. (ed) (1985) A world of strangers. Atlanta,

GA: Georgia State University. LC 1090 W675 1985

(Countries covered: US.A., UK., India, US.S.R)
The papers in this volume were originally presented as lectures at
Georgia State University in May 1984, which were cponsored by
the Center for Cross-Cultural Education and the College of
Education. The authors were asked to address the question How
and what do people of particular nations of the world learn about
other people and nations? The book is made up of four chapters.
The first chapter talkes about Arnerica’s knowledge and atttudes
towards the world. The second, on how Soviet citizens learn about
the world; the third, on the Britisk view of the world;, and the
fourth gives the case study of India while talking about the center
and periphery in kncwledge distribution in the Third World. The

101
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book also provides end notes. The conclusion is that most people
have a hazy and distorted view of the world beyond their
immediate areas. The media which biing world views should be
resistant to the domination of a particular group, which further
distorts true knowledge of the rest of the world.

®Hoghielm, Robert. (1987) "Comparative analysis of adult
education in =e Nordic countries." Paper presented at the
International Conference on Comparative Adult Education,
Oxford, U.K., (July 6~9). (SUREA: PF)
(Countries covered: Norway, Sweden, Finland, Denmark)
(ideology, foundations, systems, finance, research)
The paper traces the history of adult education in the Nordic
countries and covers the present status from the viewpoint of
government legislations and their budgetary implications for
education of adults. It also analyzes the extent of utilization of
adult education for social change and various reform strategies
providing information for future changes in long-term planning of
both national development and adult education for socio-economic
and political development in each country. The model that has
been evolved in the paper can be summarized as follows: While
the national public policy formulates national development
objectives and thus provides the formulation context, adult
education provides an implementation context. Both the national
development and adult educational policies collaborate in the
fulfillment and evaluation of the effects of implementation of the
set objectives.

®Houston, R. A. (1985) Scottish literacy and the Scottish identity:
Qlliteracy and society in Scotland and Northern England,
1600- 1800. Cambridge, U.K.: Cambridge University Press. LC
156 G72 S354
(Countries covered: U.K.)
(history, programs, agencies)
This book deals with Scoutish literacy. It first discusses the
structures and trends in illiteracy in seventeenth and eighteenth
century Scotland and mid-seventeenth~century England. The
measures of literacy as well as the reasons for liieracy are
outlined in the text. Similarities and differences in oral culture
and literal culture are also discussed. And finally, the book deals
with the politics of literacy and literacy as it relates to the
Scottish identity. The book offers an excellent bibliography, index,
and appendices.

®Jessup, F. W. (1972) Historizal and cultural influences upon the
development of residential centers for continuing education.




Syracuse, NY: Publications in Continuing Education. LC 5219

147

(Countries covered: Denmark, Sweden, Norway, Finland,

Netherlands, West Germany, U.S.A., UK.)

(foundations, history, programs)
This book deals with the continuing education prcgram as a part
of the studies and training program in the above countries. The
main goal of the program was to expand the growth of university
activities in continuing education. Some cultural as well as
historical factors which have coatributed to the development of
continuing education are also mentioned. The belief of residential
adult colleges is highly stressed along with the modification of the
continuing education program. The book provides footnote
referénces at the end.

¢ Keene, Patrick. (1985) "Internationalism in early adult education."
International journal of lifelong education, 4 (3), 229-38.
EJ321900 ERIC
Exvlores the nature and scope of internationalism in early 19th
ceniury adult education, using as a context the lyceums and
mechanics’ institutes of Britain and North America. The contacts
involved newspaper and journal accounts, the personal advocacy of
former members, written advice from promoters and administrators,
and the contributions of visiting lecturers.

® Khan, Akhtar H. (1986) "My fifty years of literacy and adult

education.” Convergence, 19 (1), 39~47.

(Countries covered: India, Pakistan, Bangladesh)

(programs, problems, resources, aims, methods)
Khan covers his personal involvement in literacy and adult
education activities from the community development perspective in
the three nations of the sub-continent: India, Bangladesh, and
Pakistan during the fifty years betwcen the 1930s and 1980s. He
compares the socio-economic and political milieux surrounding his
social work activities during the British period in undivided India,
the start of the Comilla Project in East Pakistan, and then since
the birth of Bangladesh. He covers three different projects:
Comilla, Doudzai, and Orangi and compares the varying roles of
the mosque in the spread of functional literacy and the uplift of
women’s education.

®Kidd, J. R. (1979) " ’A China plant and an Indian cane’: Adult
leamning programmes in India and China." Indian journal of
adult education, 40 (1), 9-36. EJ215635 ERIC
(Countries covered: India, China)
(programs, history, foundations, methods, administration)
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Compares the educational systems, particularly non-formal
education, of India and China, and the impact on education of
socio—political factors, history, government, ideology, languages, and
cultures. Includes differences and similarities in  educational
faciliies, personnel, methods, some national statistics, and charts of
the education systems in both countries.

®Kidd, J. R. (1974) A tale of three cities. Syracuse, NY:

Syracuse University Publications in Continuing Education. LC

5201 L3

(Countries covered: worldwide)

(history, policies, methods)
This book is the third publication in the Liveright series which
progresses from matters of domestic to international concern, and
talks about the tiree UNESCO World Conferences on Adult
Education, held {a Elsinore (1949), Montreal (1960), and Tokyo
(1972). Each varied in style, mood and content from the others
but each reflected the concemns of the day and affected subsequent
activiies. Kidd discusses the achievement of and happenings during
the particular conferences, as also a brief note on the delegates
and their reactions. The first (Elsinore conference) covered issues
such as education for workers and for work, education for leisure,
aims of adult education, role of universities, and international
machinery to secure continued cooperation. The chapter on the
Montreal Conference includes addresses on various aspects of adult
education like man’s communication and education of adults in a
changing world, responsibilities of the aduit educator in a changing
world, social sciences and adult education and some resolutions
regarding role and content of adult education, methods of adult
education, and structure and organization of adult education, were
adopted. In the Tokyo Conferenc: most delegates were concerned
about role of culture and arts and jobs or with basic education.
Other issues discussed were democratization of education, learners
of all ages, not just teachers, inspectors and administrators have an
eniarged role in learning. This is followed by a conclusion and an
appendix on adult education.

© Kulich, Jindra. (1987) "Access to information on adult education
abroad: Comparative content analysis of selected adult education
journals." Paper presented at the International Conference on
Comparative ~ Adult Education, Oxford, UK. (July 6-9).
(SUREA:PF)
(Countries covered: Australia, Austria, Canada, Czechoslovakia,
New Zealand, Poland, Switzerland, UK., U.S.A., West Germany,
Yugoslavia)
(resources, research, systems)
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This study deals with the question as to what extent adult
educators in a number of countries can be oriented to and
informed about adult education outside their own country through
the pages of their national journals. The study covers the 15 year
period from 1972, the year of the Third World Conference on
Adult Education. Fifteen journals from eleven countries were
selected for the analysis. Four of these were published in Eastern
Europe, five in Western Europe, two euch in Canada and the
U.S.A.,, and one each in Australia and Mew Zealand. The content
analysis dealt with the following: (1) number of pages given to
articles dealing with domestic and foreign themes, (2) number of
articles on domestic and foreign themes, (3) classification of
content of the articles on adult education abroad, and (4) number
of book reviews dealing with domestic and foreign themes. It was
assumed for this study that adult educators learn about adult
education abroad primarily from reading their national adult
education journals. If this assumption is accepted, it can be
deduced from the analysis that, in general and for the period
1972-1986, adult educators in Poland had the most access to
information about adult education abroad, while adult educators in
New Zealand had the least access. The other nine countries, in
rank order from most to least, were: Czechoslovakia, Switzerland,
United Kingdom, Austria, West Germany, Yugoslavia, USA,,
Australia, and Canada. However, further and more detailed analysis
is required, and this report should be seen as preliminary
reporting of the findings.

® Kulich, Jindra. (ed.) (1977) Trawning of adult educators in Eest

Europe. Vancouver: Centre f-- Continuing Education, The

University of British Columbia. ..C 5256 A2 T73

(Countries covered: Czechoslovakia, East Germany, Hungary,

Poland, Romania, US.S.R., Yugoslavia)

(research, training of staff, training of adult educators)
The purpose of this volume was to collect already published but
scattered information on the training of adult educators, in the
broad meaning of the term accepted in the East European
countries. The book brings together descriptions of all except two
European countries (Albania and Bulgaria), related to the above
mentioned areas, with the hope that it will provide useful
information to colleagues in many countries, provide interest in the
examination and comparative study of the provision for training of
adult educators and will stimulate further exchange of information
across national boundaries.

® Kulich, Jindra. (1985) "University level adult education in East
Europe." International journal of university adult education, 24

e
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(3), 137-61.
(Countries covered: Bulgaria, Czechoslovakia, German Democratic
Republic, Hungary, Poland, Romania, U.SS.R. and Yugoslavia)
(part-time  degree  credit, non-credit general  education,
professional continuing education, training of adult educators,
research carried out by universities)
This report on the situation in East Europe is part of a larger
study of the relationship between universities and adult education
in continental FEurope, carried out during 1984. Information
contained in the study was obtained from analysis of published
and unpublished sources, as well as from extensive visits to
institutions and organizations in Europe. The report has attempted
to answer the question: What university level adult education is
provided by the universities or other institutions or organizations in
East Europe? The response is organized into the following six
components: (a) general non-credit continuing education; (b)
part-time degree credit study;, (c) professional continuing education;
(d) taining of adult educators; (e) research in adult education;
and (f) community development and community service.

¢ Kulich, Jindra. (1985) "University level adult education in

Scandinavia." Canadian journal of university continuing education,

11 (2), 33-3.

(Countries covered: Denmark, Norway, Sweden)

(part-time  degree  credit, non-credit general education,

professional continuing education, training of adult educators,

research carried out by universities)
This report on the situation in the three Scandinavian countries is
part of a larger study of the relationship between universities and
adult education in continental Europe, carried out during 1984.
Information contained in the study was obtained from analysis of
published and unpublished sources, as well as from extensive visits
to institutions and organizations in Europe. The report has
atempted to answer the question: What university level adult
education is provided by the universities or other institutions or
organizations in Scandinavia? The response is organized into the
following six components: (a) general non-credit continuing
education; (b) part-time degree credit study; (c) professional
continuing education; (d) training of adult educators, (e) research
in adult education, and (f) community development and community
service.

®Kufich, Jindra. (1985) "Training of adult educators in East
European countries.”" Convergence, 18 (3-4), 50-8.
(Countries covered: Albania, Bulgaria, Czechoslovakia, German
Democratic Republic, Hungary, Poland, Romania, U.S.S.R. and
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Yugoslavia)

(all levels of training of adult educato.?)
This outline overview allempts (o present the provision of training
for adult educators in East Europe, classified inte five areas: (1)
compensatory  training for adult educators; (2) training at
secondary—-technical level; (3) training at higher education level, (4)
inservice training; and (5) training of volunteers.

® Kulich, Jindra. (1984) "Approaches to theory building and
resecarch in adult education in East Europe." International
journal of lifelong education, 3 (2), 127-36.
(Countries covered: Bulgaria, Czechosiovakia, German Demoxratic
Republic, Hungary, Poland, Romania, U.S.S.R. and Yugoslavia)
(theory building, research)
Adult education in the East European countries is viewed very
broadly and includes the formal school-type provision, training in
the industrial enterprises, and widespread network of non-formal
faciliies such as libraries, houses of cultur, trade union and
village clubs, people’s and workers’ universitics, political party
organizations, and mass organizations for culture and sport In the
post-second world war period, sociological research has been
discouraged, if not banned outright, undl the 1960s. Writing and
publishing into the late 1950s has been primarily in the arca of
theory  building, conceptualization, definiion and ideological
argument; since 1950 all the theory building went along the lines
of lvacxist-Leninist social theories. T~day, adult educaton research
in East Europe is a considerable enterprise and should be of
interest to adult educators outside that region. This article s an
attempt to introduce adult educators in other countries to the
major research directions and institutions in East Europe.

® Kulich, Jindra. (1983) "Patterns of adult education in East
Europe." In Adult iearning and education, edited by M. Tight
London: Croom Helm. pp. 20-37.
(Countries covered: Bulgaria, Czechoslovakia, German Democrauc
Republic, Hungary, Poland, Romania, US.S.R. and Yugoslavia)
(general overview of organizational structure of adult education)
Adult education in the East Europen countres is viewed veiy
broadly. It does include not only the wusual formal school-type
provision at the elementary, secondary and post-secondary levels,
and the consideraole training in the industrial enterprises. but also
a widespread network of non-formel facilities and programs such
as libraries; houses of culture; trade unio~ and village clubs;
people’s and workers’ universities; societies .or the popularization
of science; political parly organizations; amateur art, music, theatre
and folklore groups, mass organizations for culture, education,
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physical culture, and others. Adult educators are often referred 1o l
\ as cultural or cultural-educauonal workers. Consistent with the
post-war ideoiogical, political and economic system in East Europe,
alt forms of adult education and cultural work have to fit into
the prevailing social system and into the planned economy, as well
as being subject to Communist Party and state coatrol. The article
outlines the historical Yackground and development, as weil as
current organizational structure of adult education.

¢ Kulich, Jindra, & Krige:, Wolfgang {eds.) (1980) The universities

and adult ~ducation in Europe. Vancouver: Center for

Continuing Education, The University of British Columbia. LC

6256 A2 U513 (BBB04845) ED194769 ERIC

(Countries covered: Europen nations)

(organizations, futures, programs, policies)
Published as a stumulus to further studies in comparative education
and comparative adult education, this book is ar English edition
of mest of the papers presented in June 1978, at an international
semirar held in West Berlin on "The Universiies and Adult
Educiton: Trends and Perspectives in Europe.” The jauoduction,
by Wolfgang Kriger, provides an overview of adult eaucajon and
a mini-summary of the status of adult educatioa i cleven
countries. He supplics a ratonale for studies in comparative
education, profiles the development of adult educatiun in Europe,
and predicts future tends in the field for both uaditional
university studies and new forms of study for auults. Following
the introducdon, papers reviewing the status of university adult
education are presented for the following countries: Austria,
Denmark, France, West Germany, Great Britain, Italy, Norway,
Poland, Sweden, Switzerland, and Yugoslavia. A list of authors’
addresses is included. .

® Kurpius, D. J., et al. (1977) Supervision of applied training: A
review. Westport, CT: Greenwood Press. RA 790.8 SY94
(Countries covered: worldwide, especially USA)

(administration, support services, programs, leachers, evaluation,
research)

The book is an attempt to explore supervision in the fields of

psychiatric education, counseling and psychotherapy, thought and

practice in teacher education, social work, and renewal training.

The chapters are written from a decade ot more of literature in

cach of the wvarious fields. At the end of the last chapter,

personal observations and views of the authors are included. Their
interest is to have educators and trainers cxamine their individual
and program practices, and (0 promcle systematic evaluation and
inquiry. The primary aim of the book is to provide a compact
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review of research and literature published since 1960 which
pertains to the training supervision of psychiatrists, counselors,
teachers and social workers. The secondary aim is to provide
commentaries by prominent trainers on the present and future
state of the supervisory function within their individual fields in
order to encourage comparisons and patterns of possibie influence.
Every essay is followed by a list of references.

®Lund, Ragnar (ed) (1949) Scandinavian odult  education.
Westport, CT: Greenwood Press, Publishers. LC 5256 S3 L8
(Countries covered: Denmark, Finland, Norway, Sweden)
(methods, systems, history, programs, research)
There are many common aspects in adult education in
Scandinavian countries. This basic idea was nourished by the
countries and they have learned a lot from each other. The
countries covered are: Denmark, Finland, Norway and Sweden.
The areas covered are historical background, schooling system for
adult education, the teaching programs, associations for educational
programs, etc. Separate studies of the work in each country should
be of interest since they have not “een stressed much.

®Lycetter, ~Margaret  (1987)  "Improving .asic  educational
opportunities for women in developing countries." Paper
presented at the 31st Annual Conference of Comparative

International Education Society, Washington DC, (March 12-15).

(SUREA:PF)

(Countries covered: developing countries)

(foundations, facilities, administration, policy, programs, finance)
This paper reviews women’s educational status in the Third World,
analyzes obstacles to improving women’s access, and summarizes
promising policy and project level approaches to reducing barriers,
Major obstacles to female participation reviewed here include:
direct and indirect costs of sending girls to schools, sex—segregated
or coecucational schools, marriage age, promotion/repetition policies,
school location, school facilities, and teacher sex. Promising policies
to be reviewed include: greater funding for primary education, cost
recovery to improve school quality, reducing the opportunity costs
of education, increasing the availability of female teachers,
improving the distribution of schools. Case studies of successful
projects and programs are also presented.

®Mabuyi, Dennis. (1987) "African languages and education 1a
Tanzania and Zaire: Two perspectives on language policy."
Paper presented at the 31st Annual Conference of Comparative
International Education Society, Washington DC, (March 12-15).
(SUREA:PF)
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(Countries covered: Tanzania, Zaire)

(policies, systems, evaluation)
A major issue in Sub-Sahara African education is the controve:sy
about the choice of a national/official language and/or the
medium of instruction. This is especially true in the
post-independence period for, with political independence and
increased national consciousness, has come a serious reevalaution of
the inherited colonial restrictions. While language policy strategies
remain largely problematic, this study of two language perspectives
looks at what these nationals have actually done in their respective
search to handle the language problems in their multi-lingual
societies. Based mainly on relevant literature in language policy,
plarning, linguistics, surveys, and interviews with policymakers, the
study raised the basic issues of, Why did the Swahili perspective
work in Tanzania? and Why can’t Zaire free itsellf from the
burden of the perspective inherited from the past?

®Marris, Norman C. (1970) "Education and middleman power

development in Malaysia." ED(44088

(Countries covered: Malaysia, Thailand)

(progr)am, development, economics, goals, methods, system,

policy y
One of the essential factors in the economic development of
nativns is the attainment of a manpower mix which is strategically
suited to current development problems, and which will also
provide a catalyst for improve. nt and change. A review of the
literature indicates that, although education per se is important,
individual countries must practice different strategies of manpower
development at different stages in their economic development. The
thesis of this report is that for Southeast Asia and developing
nations in general, middle manpower development, and the kinds
of institutions needed for such development (technial colleges,
junior colleges, post-secondary vocational schools, business colleges,
nursing schools, etc.) should be given top priority in the decade
ahead. In this report the importance of middle manpower is
discussed in general and in Southeast Asia in particular. A brief
overview is given of economic development in Malaysia, followed
by a look at Malaysia’s economy. Malaysia’s present manpower
mix is discussed in detail, as well as the county’s educational
system and its commitment to manpower development. The report
concludes with a proposal for the establishment of a system of
comprehensive  junior colleges designed to meet Malaysia’s
manpower needs.

® Mhaiki, Paul J. (1980) “.Adult education in other countries.”
Indian journal of adult education, 41 (6-7), 37-39. EJ239955
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ERIC

(Countries covered: China, Vietnam, U.S.S.R)

(programs, methods, policy)
Reviews literacy campaigns, continuing education, and other
programs for adults in China, Vietnam, and the U.SS.R.

® Midlevel technical education and manpower: Central America.

Final Report. (1974) ED102051

(Countries covered: Central America)

(progrars, development, needs)
An American Society for Engineering Education team, made up of
experts in engineering, agriculture, business, and health, establishes
in this study a factual and philosophical base for measuring and
meeting the need for midlevel technicians in Central America. The
controlling assumption of the study, based on the¢ experience of
fully developed countrics, is that properly trained technicians are
increasingly crucial .0 progress in agriculture, business, engineering,
and health as economic development accelerates. Arranged by these
occupational areas, sections describe the status of each occupation
and the educationai preparation it requires, summarize
recommendations for the development of midlevel technicians, and
discuss implementation strategies for educational improvement
Recommendatiors that are cffered for immediate action in health,
for instance, include finance for renovating, equipping, and
expanding present health care facilities; higher salaries for health
team membess; development of more and better qualified lower
health personnel; and improved health service programs in the
areas of nutrition, sanitation, potable water, and family planning.
Appendices include bibliographies, statistical charts and tables, and
lists pertaining to the subject matter in this study on Latin
America.

®Mills, Roger (1978) "Student support and advisory services in
distance and adult education." Teaching at a distance, 11, 7309.
EJ183659 ERIC
(Countries covered: worldwide)
(learners, resources, methods, curricular)
Support services provided to students studying at a distance or
taking adult education courses in several countries were examined.
Information was obtained from papers presented at an international
symposium. Implications for the development of advisory and
support services inside and outside the Open University are
considered.

®Mottershead, N. F. (1949) "A comparative study of world
movement in adult education.” Unpublished doctoral dissertation,
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University of California.

(Countries covered: Australia, Denmark, Germany, UK. USA.,

Japan, Hungary, Canada, Switzerland, Europe)

(foundations, agencies, resources)
Mottershead’s research into selected world movements in adult
education was designed to identify the special common conditions
necessary for the success or failure of such movements. Three
criteria. were used in selecting these movements. Firstly, the
presence of a zommon single concept that has been translated into
action and also followed elsewhere. Secondly, the movement ought
to have been implemented in three different sets of national
environments to allow significant comparisons. Thirdly, the purity
of origin of the movement must be verifiable. That is, the
movement should have started as an adult education movement,
not as an appendage to any other type of movement. Leadership
needs arising out of sccial conditions, factors favorable to adult
education, and examples of work done in other countries are the
sourczs of motivation and incentive.

®Mutangira, Joseph, & Fordham, Paul. (1988) "Process and
product: Researching the advanced training needs of African
adult educators." A paper preseuwcd at the 1988 Study seminar: |
Comparative Research in Adult Education, at CEDE (Centro |
Europeo  Dell’Educazione), Rome, Italy, (May 11-14). |
(SUREA:PF) |
(Countries covered: UK. Ghana, Kenya, Sierra Leone, \
Tanzania) ‘
(needs, research, methods, professional development)

The two authors state that this paper describes "how an \

international team set about the task of researching these |

objectives, together with a summary of the main outcomes as seen \

by the research team.” Initially Nigeria was part of the original |

group of countries (Ghana, Kenya, Sierra Leone and Tanzania), |

which were included in the study of 200 adult educators who

came to UK. for post-graduate training. The six—point mission of

the project focussed on: (a) analysis of the role and functions of

adult educators; (b) identification of training needs; (c) evaluation

of the present training courses in the recipient nations; (d)

analysis of any further training needs; (e) evaluation of the

existing UK. courses relevant to their further training needs; and

finally (f) making recommendations concerning selection, procedures, ‘

curriculum, methodology and evaluation techniques for advanced

level courses in Africa and the UK. The paper reports on the |

extent of the fulfillment of this mission in terms of its process,

product, and conclusion.

@
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®Nickse, Ruth. (1986) "A comparative look at adult literacy
programs in Stockhelm, London and Boston." Paper presented
at the 3rd Annual National Conference at the University of the
District of Columbia, Washington, DC, (September 25).
(SUREA:PF)
(Countries covered: Sweden, UK., U.SA.)
(programs, evaluations, learners, methods)
The paper summarizes a comparative study of literacy programs in
Stockholm, London, and Boston with a view to identifying their
common issues, concerns, strengths, and weaknesses. The first
component of the paper establishes a rationale for a comparative
study of these three apparently diverse situations. Other
components include: (a) student orientation; (b) instructional
methods; (c) instructional materials; and (d) program evaluation.
Finally, it uses nine criteria to evaluate literacy programs, followed
by six recommendations for the three programs studied.

®Nishide, Ikyuo. (1987) "Opportunities for higher leaming for
clder adults: Comparative perspective on Japan and the United
States." Paper presented at the 31st Annual Conference of
Comparative International Education Society, Washington, DC,
(March 12-15). (SUREA:PF)
(Countries covered: Japan, U.S.A.)
(foundations, ideology, evaluation, learning)
Based on the assumotion that education for older people will play
a significant role in our aging societies, this paper examines the
opportunities for higher learning currently available to older adults
in Japan, comparing them with those in the United States, and
attempts to identify the socio-cultural and institutional factors
which promote (or restrict) the development and expansion of
opportunities for higher education for older people in two differer.
societies, analyzing data from several surveys related to the subject.

90wen, Edward E. (1987) "Educational research in China: An
appraisal of a joint program between University of Victoria,
Canada and East China Normal University Shanghai." Paper
presented at the 3lst Annual Conference of Comparative
International Education Society, Washington, DC, (March 12-15).
(SUREA:PF)
(Countries covered: Canada, China)
(administration, foundations, research, systems)
The joint research program in education between the Faculty of
Education, University of Victoria, B.C., Canada, and Fast China
Normal University, Shanghai, People’s Republic of China, aims to
enhance research capacity and assist in educational reform. After
three years of studies involving nine projects in curriculum,
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administration, distance education and evaluation, the degree of
success comraensurate with the efforts is assessed and the problems
that have emerged from the cultural interplay in a joint progran
are discussed.

®Patek, Jaroslav, and Savick§, Ivan. (1987) "Freedom and

responsibility: On the philosophy of education.” Paper presented

at the International Conference on Comparative Adult Education,

Oxford, UK., (July 6-9). (SUREA:PF)

(Countries covered: worldwide)

(ideology, systems, programs, learners)
The paper argues that the current educational structures in the
West are based on the value systems developed in the period
from 16th through 18th centuries. According to its two authors,
the human life has made a "leap into a realm of freedom” but
the educational system is still inordinately constrained and thus
fails to prepare the individual for this freedom. They question the
role of social sciences that have been unable to grasp all the
dimensions of modern life. A case has been made in favor of
ethics, which need to be different and much more comprehensive
than the latest Christian ethics evolved since Reformation and
Renaissance.

©Phillips, Herbert E. (1978) "Leaming from the Scandinavian
experience." Community and junior college journal, 48 (8), 42~6.
EJ185214 ERIC

Describes educational systems in Norway, Sweden, and Denmark,

touc’ 1g on tuition costs, adult education programs, vocational

education programs, folk universities, admission standards, certificate

of completion, radio and television courses, study circles, no-grade

system, and the international folk college.

®Rao, V.K.R.V. (1966) Educection and human resource development.

EDQ028347

(Countries covered: Nations of Asia and Africa)

(professional, development)
This book, written by an Indian economist, attempts to show the
role education and educational planning can play in human
resource development. Though the volume is written in the Indian
context and the last section is on purely Indian problems
(language, youth, and social integration), the broad policies it deals
with, the logic it contains, and tite facts which are used for
illustratio. are intended to have relevance to the developing
economies in genzral and especially to nations in Asia and Africa
which are trying to accelerate their economic growth through
planned effort. After discussing the connection between economic

114
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growth, human resource development, and education, the book
deals with such specific problems as manpower planning, education
as investment, the place of higher education, and the technology
of education. Two appendixes include (1) a reproduction of the
author’s address to a conference of state education ministers held
in June 1965, containing his thinking on educational policies and
priorities in India’s fourth plan; and (2) 12 twbles and two graphs
all bearing on the Indian situation, but also on other developing
countries.

®Raudenbush, Stephen, & Schwille, John. (1987). "Policy
implications of the use of different parameters to examine the
distribution of schooling outcomes in developing countries.”
Paper presented at the 3lst Annual Conference of Comparative
International Education Society, Washington, DC, (March 12-15).
(SUREA:PF)
(Countries covered: developing countries)
(foundation, policy)
Although the choice of outcome measures is crucial to the study
of school effectiveness, the choice of parameters to be studied
may be equally important. This paper discusses the implications
for policy analysis of using parameters other than the mean to
examine the distribution of outcomes in developing countries.
Emphasis is placed on the use of variance as a measure of
equity. Policy implications of the social distribution of outcomes
are explored.

® Report of the United Nations Imerregional Seminar on the
Employment, Development, and the Role of Scientists and
Technical Personnel in the Public Service of Development
Countries, Vol. III, Technical Papers. (1971) ED053107
(Countries covered: developing nations)
(program, development)
This collection of papers is the third of three volumes presenting
the proceedings of the United Nations Interregional Seminar on
the Employment, Development and Role of Scientists and
Technical Personnel in the Public Service of Developing Countries
(Volume 1, Report of the Seminar; Volume II, Country Papers;
and Volume III, Technical Papers). Contained in this volume are
these eight papers: (1) Career Planning and Career Development
of Scientific and Technical Personnel, Including Improvement of
Their Managerial Skills; (2) Role of Scientific and Technical
Personnel in National Development, Within the Framework of the
Public Sector; (3) National Science Policies Affecting Career Starus
and Working Conditions of Scientific and Technical Personnel in
the Public Sector; (4) Policies and Programmes to Increase and
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Improve Motivation, Creativeness, Leadership and Other Factors
Basic to Effective Performance of Scientific and Technical
Personnel in the Public Sector; (5) Development and
Administration of Public Personnel Systems to Ensure Maximum
Effectiveness in the Recruitment, Orientation, Placement, Promotion,
Retention and Remuneration of Scientific and Technical Personnel;
(6) Improvement of Management in National Civil Service Systems
Having Significant Numbers of Scientific and Technical Personnel;
(7) Some Major Issues in Role, Employment and Development of
Scientific and Technical Personnel in Public Service; and (8)
Health Manpower Planning.

°Rhode, M, Jr. (1978) Manpower for industry and developing

nations. ED084343

(Countries covered: developing nations)

(evaluation, feedback)
Developing nations face considerable difficulty in generating new
and specialized skills economically and quickly and in making the
best possible, most efficient use of these skills already existing in
the country. This paper examines the difficulties faced in
estimating industrial skills requirements, explores the narrow aspects
of the efficient use of manpower and considers some systems of
education and training. It is concluded that determination of goals
along with the development of efficient systems for attaining those
goals is the singularly most difficult problem to be solved in
determining manpower needs for developing countries. In order to
ensure the efficient and orderly movement toward industrialization,
the government of a developing nation must set forth a clear
definition of national goals in the education and trainining of
industrial manpower. Further, they must ensure that effective
education and training systems are developed; promote, coordinate
and implement industrial training programs when necessary; and,
irllcgillllce industry to assume a large role in the development of
skills.

®Risk, Mirma, & Crossman, Bob. (1979) "The rigit to continuing
education and the Italian initiative." Adult education (London),
52 (4), 244-50. EJ219216 ERIC
(Countries covered: U.K., Italy)
(learners, policy, foundations)
Paid educational leave, although a current topic of discussion, is
not the highest priority in the concerns of British trade unions. In
Italy, however, the trade unions have been largely instrumental in
bringing about the introduction of "second chance" education
extending beyond retraining.




SRivera, W. M. (ed.). (1987) Agricultural extension worldwide:
Factors for success. Beckenham, England: Croom Helm Ltd.
bitlio. S 544 A59
(Countries covered: worldwide)

(programs, goals, systems)
Agricultural  extension, by which research  information s
communicated to farmers, is the largest problem-solving educational
system: in the world. Agricultural extension is thus a major area
of adult education and this book fills a gap in the literature of
both agricultural extension and adult education. The book presents
an international perspective on agricultural extension and highlights
extension as an integral function of agricultural development. The
book comprises 16 papers presented at the Centre for International
Extension Development at the University of Maryland.
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®Roderick, Gordon. (1981) "Okiahoma and continuing education."

Adult education (London), 53 (6), 354-60. EJ243525 ERIC

(Countries covered: USA (Oklahoma), U.K.)

(finance, methods, teachers, organizations, programs, policy)
Discusses the continuing education program at the University of
Oklahoma as a basis for comparison with Great Britain. Topics
include funding, appropriate teaching approaches, types of staffing,
competition with junior and community colleges, business and
industry involvement, and attitude of the public.

®Roderick, Gordon W. (1984) Post-school education. Dover, New

Hampshire: Croom Helm. LA 227.1 R63

(Countries covered: UK., U.S.A.)

(foundations, system)
The book is about the history of post-school education in the
early 1900s and the role it has played in society through the
years. It examines the traditions of and atiitudes about post-school
education in early Furope and the United States. It examines the
political and social impact of post-school education in England and
America. The book also traces post-school education from its early
beginnings to the 20th century, examines the growth of technical
educaion and the development of the university system of
education. In addition, the author discusses the role of government
in post-school education from its beginning to the 20th century.
The author’s conclusions support his thesis by examining the
American education and its effect on early American society, from
its beginning in agriculture and the so-called new technologies of
that period.

®Sidllnas, Ingemar.  (1975) Comparative adult  education.
Dar-es-Salaam, Tanzania: Institute of Adult Education. LC 5215
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823

(Countries covered: Tanzania, U...\, Sweden, U.S.S.R., China,

Cuba, Mozambique, Somalia)

(history, goals, programs)
This handbook contains notes which J.. author used in offering
tertiary level courses in comparative adult education at the Institute
of Adult Education, Dar-es-Salaam, Tanzania, East Africa, during
the early 1970s. The author has covered Tanzania, US.A., Sweden,
Soviet Union, China, Cuba, Mozambique, and Somalia by
discussing in each case: (a) general facts: (b) history; (c) national
development characteristics; (d) education; (e) adult education; (f)
essential questions related to adult education; and (g) other
peripheral data on adult education. The book also contains a
bibliography for further readings on adult ¢ducation.

®Schadt, Armin L. (1969) "The volkshochschule: A comparative

study of aduit education in the Federal Republic of Germany

and the German Democractic Republic." Unpublished doctoral

dissertation, Ohio State University.

(Countries covered: East Germany, West Germany)

(methods, ideology, systems, policies, evaluation)
This Ph.D. dissertation is an indepth analysis of adult education
systems in East and West Germany. After a brief introduction, the
author discusses: (a) the rationale for comparative cpproaches to
adult education; (b) traces its historical developm:nt; (c) locates
the place of democracy in adult education and of the two
countries; (d) analyzes the systematic development of adult
education in the two Germanies; and then finally (e) evaluates the
two systems to conclude that adult eudcation in both parts brings
forth the best that is within the individual and which serves as
the reflection of his attribute toward life.

®Schuller, Tom, & Megarry, Jacquetta (eds.) (1979) Recurrent
education and lifelong learning. World yearbook of education
1979. New York: Nichols Publishing Co. L 101 G8 Y4 1979
ED182432 ERIC
(Countries covered: worldwide)
(learners, research, finance, organization, ideology)
To bring a comparative education perspective to the practical
problems of recurrent education and lifelong learning, the essays in
this collection are written by authors from around the world. Part
1 (Orientation) and Part 2 (Major Issues) clarify concepts and
issues of general application. Topics include
work/leisure/c aucation/life cycle, definitions and distinctions between
recurrzent education and lifelong learning, research insights into
adult learning, financial implications, and educational implications of

11§
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changes in western society including the democratization of work.
Part 3 contains nine empirical studies on international developments
in the U.S, France, Norway, Sweden, West Germany, Eastern
Europe, Africa, China, and Asia and the South Pacific (particularly
Australia). The four essays in Part 4 focus on trends in Britain,
recurrent education, comprehensive system for adult education,
coordination of vocational education for adults, and th¢ Open
University and the future of continuing education. Short summaries
of all essays are provided along with a final chapter of discussion
and synthesis, biographical notes on the twenty contributors, and a
consciidated bibliography and index.

oShaffer, Harry G. (1981) Women in the two Germanies: A
comparative study of a Socialist and a non-Socialist society.
New York: Pergamon Press. HQ 1630.5 S52
(Countries covered: Fast Germany, West Germany)

(ideology, administration, policy)

As the title suggests, the status of womten in the two Germanies

is compared. In the West there is a basically free enterprise

society, much more welfare~oriented than United States

(tuition—-free universities, paid maternity leaves, a nationwide

prepaid health care insurance for all workers, etc) and in the

East, a socialistic planned economy with the socialistic Unity Party

in control, officially committed to the Marxist-Leninist ideology,

aligned with the Soviet Union and the socialist countries of

Eastern Europe. For comparison the wide variety of legal,

economic, political and social aspects of life in the two countries

have been considered, such as equality or lack thereof under the
law, in education, on the job and in the home. Also some of the
women’s organizations and their actions have been discussed.

©Shumovsky, S. A. (1969) "The planning of technical education in

developing countries: Lessons from US.S.R. The fundamentals

of educational planning." ED118784

(Countries covered: developing nations and U.S.S.R.)

(philosophy, ideology, methods)
This paper discusses the relationship  between  economic
development and education in developing countres, with major
emphasis on the experience of the USSR. between 1917 and
1968. Separate sections of the paper examine the economic role of
education in developing nations, the historical development of
technical education in the USSR, the training of research
personnel in the USSR, the training of teachers in the US.S.R,
and some practical considerations in planning technical education
for developing nations. In addition, the appendix contains a series
of statistical tables that summarize a variety of educational and
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economic data for the U.S.SR from 1913 through 1967.

*Siddiqui, Dilnawaz. (1977) "A comparative study of the
differential effects of governmental attitudes on the status of
adult education in India and Tanzania." Paper presented at
Syracuse University, School of Education. (SUREA:PF)
(Countries covered: India, Tanzania)

(finance, programs, methods, policy, model)

Siddiqui compares the rhetoric of the contemporary political
leadersisip in regard to their support for adult education in India
with the firm and forceful steps taken by the socio-political elites
of Tanzania. He traces a model for such a strong action: @)
realization, by a charismatic leader or a group of trusted followers
of such a leader, of the importance of adult education in nation
building; (b) issuance of a decree or a strong statement in support
of adult education; (c) planning for a nation-wide campaign; (d)
execution of the idea through a thorough cooperation and
coordination of all related efforts; and (e) use of punitive
measures against those refusing to comply. Siddiqui gives examples
of successful campaigns of mass adult education in various nations
and analyzes them to derive some common features to be
incorporated into current and prospective attempts in this regard.

®Siddiqui, Dilnawaz. (1980) "National development planners’
awareness of and supportiveness for adult education and training
programs in Botswana, Kenya, Tanzania, and Zambia."
%r(l)published doctoral dissertation, Syracuse Universitv. Microfilm
3
(Countries covered: Kenya, Tanzania, Botswana, Zambia)
(finance, goals, policy, learners, resources, organization)
Adult education and other human resource development activities
are both the instrument and the outcome of socio-economic
growth of a nation. However, for these activities to succeed, their
importance ought to be recognized by both national development
planners and those involved in organizing, implemeating, and
monitoring their delivery system, i.., adult educators themselves.
This study supports the argument that supportiveness for these
activities is related to awareness of them. It does so in the
specific context of a comparative international policy analysis of
four African nations: Botswana, Kenya, Tanzania, and Zambia. The
author supplements his survey findings by personal interviews with
over one hundred ministers, social and economic planners, as well
as with educators and training administrators in the four countries.
Before conducting this study the writer had served in Africa for
about 13 years in his capacity as teacher, administrator, and
researcher. The findings and recommmendations from this study

120
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are being implemented not only in the nations actually studied but
alsc in many others within and outside of the African continent.

®Smock, Audrey C. (1981) Women’s education in developing
countries: Opportunities and outcomes. New York: Praeger
Publishers. LC 2607 S56
(Countries covered: Mexico, Ghana, Kenya, Pakistan, Philippines)
(philosophy, foundations, systems)
This book seeks to analyze major determinants of women’s roles
and status in Pakistan, Ghana, Mexico, Kenya, and the Philippines.
She has attempted to offer a systematic and detailed data on the
factors that influence women’s opportunitics for formal education in
modemizing societies. The central question addressed here s
whether increasing exposure to formal education has enabled
women t0 widen the range of role options available to them.
Smock contends with the view that questions the influence of
education op social development. She supports the contrary
perspective that stratification in the formal sector flows {rom
education attainment rather than from traditional status criteria.

®Sobeih, Nabil Ahmed Amer. (1984) "Nonformal education in the

Arab states: A comparative analysis.” Paper presented at the

28th Annual Conference of the International Education Society.

(March 21-24). ED243744 ERIC

(Countries covered: selected Arab states)

(goals, programs, policy, needs, learners, methods)
The Arab states have come to realize the significance of
non-formal education and its importance in achieving economic
and social development. At present, however, support given by
formal education for non-formal methods of education is minimal.
In each of the Arab countries there exist many different \inds of
non-formal education programs, all of which are isolated from one
another. These programs differ basically in audience; some are
directed to the general public (e.g., literacy programs, popular
culture programs, evening or correspondence courses) while some
(e.g., agricultural extension, workers education, and vocational
training) are directed to special groups. Educators need to decide
what Arab society needs from adult education, which of the
existing programs can help meet these needs, and what changes
and additions should be made. A national adult education policy
should be developed. All programs must be coordinated, the scope
of adult education widened, course content made relevanl to
students’ lives, te..hing methods modernized, attention paid to the
education of women, and more teachers trained. Program planners
must have access to research studies concerning adult education.
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®Stock, Arthur. (1987) ‘“"Immigration, adult eduacation and
multiculturism in three commonwealth countries: An analysis."
Paper presented at the Internauonal Conference on Comparative
Adult Education, Oxford, UK., (July 6-9). (SUREA:PF)
(Countries covered: Australia, Canada, U.K.)
(foundations, policy, models, programs)
This paper identifies some problems, realities and a preferred
model for undertaking focussed policy~crisnted comparative research
using, for illustration, the comparative analysis eleme:. of the
international team research of the above title. A substantial portion
of his comparative element is quoted i the middle section of the
paper in order to cxemplify various levels and models of analysis.
The paper conciudes with a discussion of certain recognized
limitations of the project and lessons learned f~- .. the experience
of its conduct.

®Simpson, J. A. (1972) Teday and tomorrow in Curopean adult

education. Strasboutg: Council of Europe.

(Countries covered. European nations)

(definitions, goals, methods, materials, learners)
The Committee for Out-Of-School FEducation and Cultural
Development recommended as part of its ongoing work in adult
education, the study which is nresentec, in this work. For this
study the author has defined new terms and concepts related to
adult education; new distinction between work and leisure; new
socio-cultural and class division, etc. The author has discussed
various aspects of adult education such as curriculum, new methods
and new anroaches, career oriented work, and new public and
governmental attitudes. In this study he also touched on the areas
of neceded research.

®Thomsen, Carl, et al. (1950) Adult education aciivitivs for pubiic

libraries. Paris: UNESCO. Z 7112 TS

(Countrics covered: Denmark, UK., U.S.A.)

(agencies, organization, resources, foundatiors)
The three co—authors from Denmark, England, and United States
of America have collaborated in contributing the three distinct
parts of this book. Each part has been devoted exclusively to the
adult education activities undertaken by libraries in his respective
country. The topics deal with public education provided by these
libraries not only on their own resources but also on social
problems and their solutions.

oTitmus, Colin J. (1967) Adult education in France. Oxford, U.K.:
Pergamon Press.
(Countries covered: France, UK., US.A.)
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(administration, agencies, methods, systems)

The book focuses on the organization and methods of the
provision ¢f adult education in France. It also analyzes its history
and its political and social implications on French life, and
compares it with similar influences in the UK. and the U.S.A.
This comparative treatment of adult education also includes the
problems of tertiary as well as adult education at all levels. The
many varied roles adult education has played in different societies
is also analyzed.

®Titmus, Colin (1981) Strategies for adult education: Practices in

Western Europe. Chicago: Foliett Publishing Company. biblio

LC 5256 A2 ED208777 ERIC

(Countries covered: West European nations)

(history, foundations, methods, agencies, legislation, learners)
European case studies on strategies for adult education are
presented as representative or exemplary approaches to universal
access. Each is described within a historical and social context: the
British community colleges and the Open University; the Swedish
study circles; the evening folk high school in Germany; the
social-cultural animation concept in France; correspondence
edncation in Norway; local education networks in the Netherlands;
the folk high schools of Denmark; and the ‘150 hours’ program
for workers in Italy. Outlined are forms of organization, legislation,
regulation, and measures taken to encourage participation of adults
in  learning. Chapter One, ‘"Introduction: Structures and
Organization of Adult Education,” examines: purpose and scope of
the study, growth and identity of adult education; determining
factors of organization and structure; motivation for provisional
attracting the adult to study; problems of scale; growth of
legislation; types of providing body; range of provision; forms of
learning experience; mechanisms of facilitation and inducement, and
scope of legislation. Other chapters examine adult education in the
United Kingdom; Sweden, the Federal Republic of Germany,
France, Norway, the Netherlands, Denmark, and Italy. A glossary
of non-English terms, a bibliography, and an index are provided.

® Townsend-Coles, Edwin K. (1977) Aduit education in developing
countries.New York: Pergamon Press. LC 5258 C4 T6
(Countries covered: Third World countries)
(aims and purposes, programs, administration, finance, teaching
methods, training, research and evaluation, bibliography)
This volume (2nd edition) outlines in general terms, the how,
what and who of adult cducation as applied to the Third World.
It is primarily written for those either pursuing training or who
are in some branch of educational administration, statutory or
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non—-statutory and who need to have answers to these fundamental
questions. It seeks to translate the theory of the innovators into
practical and attainable goals. The book consists of seven chapters
dealing with aims and purposes, program suggestions, case studies,
providing agencies, administration and finance, teaching methods,
aids and buildings, staff, training, research, and evaluation.

©Ulich, Mary E. (1965) Fatterns of adult educa..on: A comparasive
study — Denmark, England, Germany, and the United States.
New York: Pageant Press.
(Countries covered: Denmark, England, Germany, US.A.)
(agencies, goals, systems, foundations)
This book aims to help fill the gap between what currentdy is
and what should be and attempts to detect trends of the past in
order to better 1nderstand the future. According to the author,
adult education is part of man’s endeavor to achieve a richer and
more meaningful life through increased participation in the
evolution of humanity. The book deals with the emergence and
infusion of adult education into modern society. It deals with the
introduction of adult education to developing nations in order to
change the passivity and illiteracy of large parts of the population
over into aclive collaboration in the molding of the future. Aduit
educaion is now the responsibility of communities and
governments. The type of government that exists within a country
is related to patterns of people’s participation in its developmental
activities.

®"UNESCO and the development of adult education." (1977)
Prospects:  Quarterly review of education, 7 (2), 228-37.
EJ164979 ERIC
(Countries covered: worldwide)

(history, goals, programs, curricula, founda. )

Describes the commitment of UNESCO . developing adult

education programs worldwide. Discussed a1e historical background,

objectives and strategies, program content, and relationship between
adult education and other educational branches of the social
environment.

©® UNESCO. (1964) Literacy and education for adults: Research in
comparative  education. Geneva: International Bureau of
Education. Publication No. 266.
(Countries covered: 62 countries)
(administration, programs, research, systems)
This is a report on comparative education research studies on
adult literacy conducted in €° countries and on the action to
promote literacy among ad I« worldwide. The educational
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characteristics of adult learners in these countries and the problem
of combatting illiteracy have also been covered.

®UNESCO. (1984) The educational edministration and instructional

materials. Paris: UNESCO. LB 3044 U35

(Countries covered: Hungary, France, Japan, Sweden, Denmark,

Germany, U.S.A.)

(resources, administration, systems, agencies)
This publication is the first to present an international synthesis
based on a new approach to the management of educational
materials and equipment within the two-fold perspective of
economic independence and educational effectiveness. Its final goal
is to contribute to a more rigorous planning and a more efficient
organization of the use of equipment and materials for education.
It deals with the importance of instructional materials in various
educational systems. Major topics discussed include defining the
problem of educational materials and equipment. Main functions to
be taken into account in the management of educational materials
and equipment are also discussed. A section of the book alse
discusses examples of organizations by using case studies. The
need for national policies for instructional materials and equipment
is further discussed in the conclusion.

®United States Agency for International Development. (1970)
"Technical education and vocational training in Central Africa.
Feasibility survey of the regional development of rapid
vocational training: Cameroon, Central African Republic, Chad,
and Gabon." US.A.LD. Survey. ED133421
(Countries covered: Cameroon, Central African Republic, Chad,
Gabon)

(program, development)

This final report is the result of a survey requested by the

United States Agency for International Development (USAID) and

undertaken by the Organization for Rehabilitation through Training

(ORT) of four countries (Cameroon, Chad, Central African

Republic, and Gabon) and a conference on vocational training

sponsored by the Economics and Customs Union of Central Africa

(UDEAC). Four parts are contained within the report. Part 1

consists of ax introduction explaining the origins of the survey,

how the conclusions were established, the purpose of the study,
and the methodology used. General conclusions and
recommendations are also included, together with an inventory of
existing institutions in the region and a list of abbreviations. Part

2 deals with the project proposals, among which are the creation

of (1) a regional center for the training of automation technicians,

(2) a marine merchant school, (3) a training center for
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taxidermists, (4) a training center for computer programmers and
analysts, (5) a training center for technicians in industry and
education, (6) a technical teacher training institute, (7) hotel trade
and hunting guide schools, (8) a training school for watch and
instrument repair, and (9) an agricultural mechanics training center.
Part 3 contains results of each survey, including facility inventories,
manpower and trzining needs estimates, and conclusions and
recommendations. The UDEAC conference report is found in Part
4,

® Villarroel, Armando. (1983) "Changing the role of adult education

programs in Latin America.” Paper presented at the 24th

Annual Convention of the International Studies Association

(April 5-9). ED235093 ERIC

(Countries covered: selected nations of Latin America)

(learners, programs, policy, foundations, media)
If adult education programs are to be successful, they must be
relevant to the needs of their intended target audience and must
have the potential to affect the status quo of Latin American
women. In addition, these programs can be significantly enhanced
by the effective operation of a distance education system. Apathy,
lack of knowledge, and empathy, linked to the idea that the
professional elites know what is best for the r1est of the
population, have been responsible for adult education programs that
have produced frustration and, in some cases, resistance by the
Latin American adult Only to the extent that the activities offered
by the adult education programs are important and relevant to the
individuals will the person continue to actively participate in them
and encourage others to do likewise. Currently in Latin America,
there are very often great differences in those adult education
programs offered to women and those offered to men. So that
women can become active participants in society, adult education
programs which promote the social and economic participation of
women should be implemented. Distance education — education via
radio, television, etc. — is worth considering in Latin America
because it is flexible and it has potential for reaching large
sectors of the population.

® Wilson, David N. (1974) "A comparative analysis of four models
in non-formal education: Denmark, Israel, Malawi, and Cote
D’lvoire." Canadian and international education, 3 (1), 34-52.
(Countries covered: Denmark, Israel, Malawi and Ivory Coast)
(research, education)

In this article two models of non-formal rural education in two

developed countries, Denmark and Israel, are examined and

analyzed. It also analyzes two models resulting from transfer of
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two models from developed countries (Denmark and Israel) to two
developing countries (Malawi and Ivory Coast) in Africa. The use
of the Israeli model — in a manner previously impossible in
developing nations — made its adoption more attractive to Malawi
and Ivory Coast. The Danish model offered the potential of an
institution midway between formal education system, cited for the
education of a small minority, and a program of national
mobilization having a potential of transferring large populations for
limited productivity, for participation in monetized sectors of
national economic sSystem. If the Danish model could do for
developing countries what it has done for Denmark, then it can
prove attractive .nd feasible for other Third World nations as
well.

® Yamaguchi, Makoto. (1987) "Comparative women’s vocational

learning in England and Japan." Paper presented at the

International Conference on Comparative Adult Education,

Oxford, UK. (July 6-9). (SUREA:PF)

(Countries covered: U.K., Japan)

(programs, learning)
The paper seeks to compare vocational learning opportunities for
women in the British and the Japanese societies. It analyzes the
industrial and business sectors in the two nations and relates them
to the female participation rates with regard to the workforce in
both countries. The major issues raised here are: women and
industry, women and career development, and direction of women’s
vocational learning. The main focus of the paper is upon the
need to enable women (in Japan particularly) “to contribute to,
and derive satisfaction and reward from employment which makes
full use of their capabilities."




B4 -~ COMPARATIVE EDUCATION: OTHER THAN ADULT
EDUCATION

These items are selected for the category of comparative education,
exclusive of comparative adult education (see Part II, B3). Again,
the studies are at the international level.

® Adams, Raymond S. & Chen, David. (1981) The process of
educational innovation: An international perspective. London:
Kogan, Page, Ltd. and Paris: UNESCO Press. LB 1027 A34
(Countries covered: Indonesia, Federal Republic of Germany,
Sierra Leone, Malaysia, New Zealand, Ghana, Israel)
(foundations, systems)
The book describes the process of introducing innovations into the
education systems of seven different countries. It describes seven
case studies from the beginning, through every stage of evolution,
to its ends, and examines the forces and events that affected each
innovation. In conclusion, the author proposes a model for the
analysis of the innovation process, and finds that innovation
evolves as a sub—system to the influence of the environment; that
innovation is liable to be compromised without a supporting
infrastructure; that innovators work to foster positive public opinion
in their favor; that educational systems contain a high degree of
inertia to change; and finally that there is no single explanation
for failure or success of any innovation.

® Altbach, Philip G. (ed.) (1974) University reform: Comparative
perspectives for the seventies. Cambridge, MA: Schenkman
Publishing Company. LB 2322 A4
(Countries covered: Turkey, Colombia, India, Nigeria, France,
Britain, West Germany, Europe in general, Yugoslavia)
(administration, agencies, learners, technology, finance, policies)
Higher education has been in crisis and in a state of turmoil all
over the world since the 1960s. This book has attempted to cover
the major problems facing universities, which vary from nation to
nation. It largely deals with universities’ response to these crises,
which concern expansion of enrollments; relations of tne university
with  society; student activism and unrest; the traditional
curriculum;  instructional technology; the financial crises; university
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governance; the changing role of universities; and the
"politicization” of the university, etc. The book both compares and
contrasts the solutions that different national systems of higher
education use, and in different modes and measures, and to
different effects.

® Altbach, Philip G. (ed.) (1977) Comparative perspectives on the

éc()ademic profession. New York: Praeger Publishers. LB 2331.7

5

(Countries covered: UK., Italy, Japan, Australia, Canada, India,

Argentina, U.S.A,, and Latin America in general)

(systems, teachers, agencies)
This volume contains essays on the evolution of the university
professoriate, problems facing university teachers, and their attempts
to solve them. Comparisons are made across various nations and
their tertiary level education systems. The ten chapters deal with
these countries in the following order: Britain, Italy, Japan,
Australia, Canada, Latin America in general with a special
treatment of Argentina, India, and the U.S.A. Canadz and the
US.A. have been assigned two chapters each. The main issues
include political activities and academic pursuits of university
professors, their status, conflict of roles, standard of instruction,
?rogress and prospects as well as unionization of the university
aculty.

® Anazalone, Stephen. (1987) "Computers in classrooms in
developing countries: Strategies and an update on some work in
progress.” Paper presented at the 31st Annual Conference of
Comparative International Education Society, Washington, DC,
(March 12-15). (SUREA:PF)
(Countries covered: Colombia, Kenya, Canada, Belize, Grenada)
(resources, technology, evaluation, program development)
The panel discusses strategies for tae use of computers in
classrooms in developing countries and describes some activities
now underway. This includes activities in Colombia and Kenya
that were being supported by Canada’s International Development
Research Council and activities in Belize and Grenada being
evaluated by USAID’s Learning Technologies Project.

® Archer, Margaret S. (1972) Students, university and society.
London: Heinemann Educational Books. LA 132 S843
(Countries covered: Czechoslovakia, Poland, U.S.S.R., Spain,
France, West Germany, Itely, Britain, Japan, U.S.A.)
(foundations, learners, institutions)

This book is a compilation of papers originally presented as part

of a seminar series at the University of Reading in England,

el
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under the auspices of the Graduate School of Contemporary
European Studies during the academic year 1969-70. The common
thread linking these papers is the social upheaval that gripped
higher education institutions of the industrialized nations during the
sixties. These pIesentations are characterized by a
macro-sociological perspective of different industrial societies that
reflected a diversity of problems in terms of their form, content,
and intensity.

®Banya, Kingsley. (1987) "Education for rural development: Myth

or reality." Paper presented at the 3lst Annual Conference of

Comparative International Education Society, Washington, DC,

(March 12-15).

(Countries covered: Sierra Leone, China, Colombia, India,

Tanzania)

(development, programs, research, policies, feedback)
In recent years the concept of integrated rural development has
come under severe criticism from scholars working for the World
Bank and other agencies. The reversed educational policies in
countries like India and China, and the tendency for graduates of
diversified schools in Tanzania and Colombia to continue to
tertiary education have been used as evidence that education for
development has failed. Based on research data on a teacher
education program sponsored by UNESCO, UNDP, ADB, and the
Sierra Leone government, this paper points out some of the
benefits derived from an integrated rural development project. The
difficulties of implementing such a program are discussed, as well
as possible solutions. The paper concludes with a plea for more
integrated development projects to close the gap between rural and
urban areas in Africa.

® Beattie, Nicholas. (1985) Professional parenis: Parent participation
in four Western European countries. Philadelphia, PA: The
Falmer Press. LC 225.33 F85 B43
(Countries covered: France, Italy, West Germany, England,
Wales)
(foundations, policies, agencies, organizations)
This book deals with the extent and modes of parent participation
in governance of schools in four Western Furopean nations:
France, Italy, West Germany, and England and Wales. Its method
is not an isolated description of this participation but it seeks to
compare and contrast different dimensions of their involvement in
the decision—making process. The book also traces the history of
parental participation, changes in the systems resulting from this
relatively recent phenomenon, and legislative policies in each
country cosered. In addition to the introductory chapter which
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deals with aims, interpretations and theories and definition of
parent participation, each subsequent section focuses on such issues
as the background, historical origins, emergence of a legal
framework as well as local, district, provincial and national councils
to facilitate such participation. The last part draws general
conclusions from the findings in each of the four nations included
in the book.

®Biraimah, Karen. (1987) "Preservice teachers’ expected attrition

from the classroom: An international dilemma.” Paper presented

at the 31st Annual Conference of Comparative International

Education Society, Washington, D.C., (March 12-15).

(Countries covered: Nigeria, U.S.A.)

(teachers, research, evaluation)
High rates of teacher turnover and decreased academic excellence
among those who stay in the classroom remain problematic trends
in teacher education literature. This paper, which is based on the
immediate and long~term expectations of 400 United States and
Nigerian undergraduate education majors, asks if teacher attrition
rates are reflected in preservice teachers’ expectations, and whether
this dilemma is international in scope. The paper then examines
the characteristics of preservice teachers to determine if particular
factors, such as gender or socio—economic status, are related to
career expectations, and whether these patterns remain consistent
within differing cultural settings.

®Poehm, B. W. (1972) National degree of computerization: A
context for evaluating computer education policies in developing
countries. ED071424
(Countries covered: developing nations)

(policies, research, methods
Developing countries should take immediate steps to avoid some of
the serious problems that are now facing the United States in
regard to the pool of trained computer professionals. Problem
areas which should be reconciled involve a diverse range of topics
from general national policy to salary structures and conversions
efforts. By using the hypothesis that the relative magnitude of
most computerizing problems facing a country is a function of the
degree of computerization (as measured by the number of
computers per billion dollars of gross national product) the various
stages of computer development can be detected. The evolution of
computerization problems, particularly as they pertain to personnel,
in advanced countries can be analyzed and suggestions can be
made on the policies that developing countries should attempt or
avoid. For example, policies concentrating on developing narrowly
oriented computer specialists are likely to satisfy near-term needs,
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but will tend to backfire later as computer applications become a
more pervasive part of national society.

®Boyer, Mark A, & Tomey-Purta, Judith. (1987) "Student
diplomas and international studies in the ICONS projects: A
demonstration and evaluation." Paper presented at the 3lst
Annual Conferencc of Comparative International Education
Society, Washington, DC, (March 12-15). (SUREA:PF)
(Countries covered: eight countries)
(policy, evaluation, feedback)
The International Communication and Negotiation Simulation
(ICONS) is a multilingual, computer-assisted foreign policy
simulation — an integrated international studies curriculum in which
university students act as diplomats in a simulated world system.
Linked by international telecommunication networks and POLNET
Il software, students from eight countries experience the complexity
of foreign policy making and the interplay of culture, language
and politics.

®(Cassidy, Jr, Tom. (1987) "The impact of computers on
organizations: A summary outline of important considerations.
Paper presented at the 31st Annual Conference of Comparative
International Education Society, Washington, DC, (March 12-15).
(Countries covered: developing countries)
(programs,  materials, resources, management, evaluation,
feedback)
A number of current educational projects in developing countries
involve the introduction and use of micro~computers. Most are
concerned with the development of problem~specific applications.
Litle attention is explicitly given to the overall impact of the
introduction and use of computers on the organization into which
they are being introduced. Eaperience in the more developed
countries and, more recently, in health, agriculture, energy, and
finance projects in developing nations suggests that failure to
consider the impacts of computers in the broadest sense can result
in project failure. Based on a review of recent literature,
conference proceedings, and reports from current projects this
paper presents a framework for considering the impacts associated
with the introduction of computers in organizations and identifies
emerging strategies intended to minimize potentially
dysfunctional/negative impacts and maximize functional/positive
impacts.

®Centre for Educational Research and Innovation. (1983) The

education of minority groups: An enquiry into problems and
practices of fiffieen countries. Hampshire, England: Gower

132
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Publishing Company, Ltd. LC 3917 E372

(Countries covered: Sweden, Denmark, Australia, Canada,

Norway, U.S.A., Ireland, England, New Zealand)

(foundations, needs, finance, policies, programs)
The essays in this volume all speak with the authority of special
experience on some aspect, or aspects, of a problem still highly
topical in many industrialized countries — the education of young
people designated as being in need of special attention; ininorities,
with a growing significance; the progressive recognition of these
concerns in the actual allocation and distribution of educational
resources has given rise to important questions about the linkages
among and the effects of different kinds of financing, ofganization
and governance regarded generally as "special populations." The
book is divided into three parts which epitomize the results of the
Centre for Educational Research and Innovation (CERI) inquiry.
The aim of CERI was to elucidate the policies and processes by
which some groups are designated as special and by which
differential treatment is legitimated, organized and financed. Part I
talks about an overview of experiences in different countries. Part
II deals with principles and issues. Part III discusses linguistic and
cultural minorities.

®(Clark, Burton R. (1983) The higher education system: The

acnademic organization of cross-national perspective. Los Angeles,

CA: University of California Press. LB 2322 C57

(Countries covered: worldwide)

(systems, organizations, administration, policies)
This book first of all describes and discusses the elements of the
higher education system as an organization. The issues under this
topic are the discipline and the enterprise, the fragmented
profession, the division of academic enterprises, the division of
academic systems, the loose web of academic organization. The
various beliefs associated with higher education are discussed next.
The following area covers the forms, levels and national modes of
authority., Integration of the state, market and interest-control
groups on the system is also analyzed. Changes involving structural
predisposition and adaptive capacity, order and disorder, process of
differentiation, and international transfer is another subject of this
book. The author also describes the normative theory and its
related values, conflicts and accommodations. The book ends with
preferences on the division » power, the support of variety and
the legitimation of disorder. The book also offers a comprehensive
bibliography on the subject.

©Clark, Burton R. (ed.) (1985) The school and the university.
Berkeley, CA: University of California Press. LB 2301 S36
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(Countries covered: France, West Germany, England and Wales,

Sweden, People’s Republic of China, U.S.A, Latin America and

Africa in general)

(foundations, agencies, learners, teachers)
This is about the relation between secondary and higher education
in a two~way situation: (1) as flow of people from the school to
the university; and (2) from university to school as provider of
teachers for schools, and as course-setter for requirements for its
own students. The purpose of the book is to look at the relation
between these two forms of educati*n in order to enlarge practices
and theoretical perspectives. The researcher covers several countries
of the world, developed Western and East Asian countries, as well
as developing countries. The concluding chapter has these goals:
(1) to make general observations what they have learned; (2) to
clarify the wvulnerability of the American system; and (3) to
identify one or more basic trends that deeply affect all educational
systems and thereby alter the school-university relations.

®Davis, D. G, Jr. (1974) "Comparative historical analysis of three

associations of professional schools." Unpublished doctoral

dissertation, University of Illinois.

(Countries covered: U.S.A.-three associations)

(associations)
This study compares certain characteristics of three associaticas of
professional schools. The author has basically taken an historical
perspective of the evaluation of three professional associations: law,
librarianship, and social work. Then it analyzes: (1) purposes and
goals, (2) the manner in which these goals were reflected in
program and organization; (3) the historical process of developing
that organization and the degree to which the goals were
achieved; (4) accommodation with the national professional
organization; and (5) authority over member schools. The report
spells out the differences and similarities between these assocations.

® Djait, Hichem. (1985) Europe and Islam. (Tyanslated from French
into English by Peter Heinegg.) Berkeley, CA: University of
California Press. DS 63.2 E8 D5213
(Countries covered: Europe, Middle Fast Muslim world in
general)
(ideology, foundations)
This book is a comparative study of Islam and European mind
originally written in French and published in France. The writer
analyzes the situation and the circumstances that ensued from a
long-lasting con*act and interaction of Europe with Islam from its
first opening up of the continent through the Middie Ages to
modern times. The book consists of two parts following a brief
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introduction. Part I compares the medieval impression of Islam
with that of modern Europe. It also deals with Furope’s image of
Islam as well as Furope’s scholarly treatment of Islamic factors in
Renaissance in general and French and German treatment of Islam
in particular. Part II then compares Islam and European ideology,
two large socio-cultural structures of human history, in their
multi-dimensionality.

®Driver, Christopher. (1971) The exploding university. London:

Hodder and Stoughton. LA 183 D7

(Countries covered: U.K., US.A., general)

(agencies, instruction, philosophy, systems)
The subject of this book is relationships between universities and
their socio-cultural, political and economic environments. The
writer traces the origin of various issues surrounding modern
universities, which are related to, among others, demographic
factors. The book also deals with how these factors are going to
affect the university as a mediator between a nation’s present and
its future. The two appendices to the book discuss educational
issues in selected parts of the U.K. and the US.A.

®Duggan, Susan J. (1987) "Politics of intemnational education
exchange: Perspective on the United States and Federal
Republic of Germany." Paper presented at the 31st Annual
Conference of Comparative International Education Society,
Washington, DC, (March 12-15). (SUREA:PF)
(Countries covered: Federal Republic of Germany, U.S.A.)
(foundations, program, policy)
A recent study of German decision makers involved with
educational exchange between the Federal Republic of Germany
and the United States reveals a colorful and varied picture of the
meaning and importance of exchange in this bi-national
relationship. The analysis of in~depth interviews with German
decision makers underlines UL.oad concepts and images of the
United States, the Federal Republic, and of the role of educational
exchange in international relations. These concepts are based on
values, atiitudes and perceptions acquired both through personal
expeneuces and as these decision makers deal with problems of
educational exchange and other policy concerns. The paper focuses
on the generational differences which may contribute to the
variation in how actors rationalize and justify exchanges.

®Eurich, Nell. (1981) Systems of higher education in twelve
countries: A comparative view. New York: Pracger. LA 183 F9
(Countries covered: Australia, Canada, West Germany, France,
Iran, Japan, Mexico, Poland, Sweden, Thailand, U.K., US.A.)
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(foundations, goals, planning, institutions, agencies, policies,

research)
The International Council for Educational Development (ICED)
published in 1978 reports describing higher cducaidon in twelve
different countries: Australia, Canada, West Germany, Fran.e, Iran,
sapan, Mexico, Poland, Sweden, Thailand, UK., and U.S.A. The
descriptions followed a set of guidelines, which are contained in
Appeadix A of the book, which consists of: I. The Design and
Functions of the System of Higher Educaton; II. The
Management of the System of Higher Education; and IIL
Effectiveness of the System of Higher Education. This book has
drawn upon these 12 reports with a view to comparing the
countrics concerned along the following line: (1) the milieu; (2)
national goals; (3) government and funding; (4) planning; (5)
coordination; (6) academic autonomy; (7) admission policies arnd
access; (8) rescarch; (9) curricular change and directions; and
epilogue.

®"Experience and paradigms in the application of ed” wunal

techriology." {(1977) Paper presented at the 1976 Scanu.aavian

Workshop/Seminar  on Educational Theory and Educational

Technology: Questions and Cases "ine, 1976). ERIC

(Countries covered: Nordic nations)

(media resources, planning, methods)
A regional workshop with participants from Norway, Finland and
Sweden held in June 1976 analyzed the concept of educationa.
technology as it is reflected in a Nordic project u. the nsc of
educational technology in adult education — the NOVU project —
with the help of a scheme suggested by the 1975 Strasbourg
workshop on educational technology. This report also includes
discussion of alternative paradigms of educational technology, the
different thcoretical bases of educational technology, and their
implication for educational practice, and the distinction between
different conceptions of educational technology.

®Fafunwa, A. B, & Aisiku, J. U. (eds.) (1982) Education in
Africa: A comparative survey. Bosto1: George Allen and
Unwin. LA 1501 E364
(Countries covered: Cameroon, Egypt, Ethiopia, Ghana, Kenya,
Lesotho, Liberia, Mali, Nigeria, Tanzania, and Africa in general)
(feundations, goals, methods, systems)
The book opens with the cardinal goals of traditional African
education and then surveys contributions of Islam in education in
various parts of Africa. This discussion is then followed by a
coverage of borrowings from European systems of the colonial
nations. There arc ten separate chaptcrs dealing with education in
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Cameroon, Egypt, Ethiopia, Ghana, Kenya, Lesotho, Liberia, Mali,
Nigeria, Tanzania. The last chapter is a sort of recapitulation of
the preceding case studies in terms of the progress so far and
prospects for the future of education in the continent.

®Focter, Charles R. (ed) (1980) Comparative public policy and

citizen participation. Energy, education, health and urban issues

in the U.S. and Germany. New York: Pergamon Press. JK

1764 C65

(Countries covered: West Germany, U.S.A.)

(policy, administration)
This book is a combination of many papers based on a
German-American conference on participation and politics held at
Tauzing, Bavaria, June 5-S, 1978. This volume presents the views
of German and American scholars on relationship between
participation and policy making. It contains many separate sections
on energy, health, education and urban policies. Before the articles
that discuss these four issues, there are two contributions that look
into the phenomenon of increasing demand for more participation
in policy-making in numerous areas. There are three contributions
which deal with the nparticipation in the energy policy area.
Following this discussion of energy area th.ie are four papers
dealing with the participation in the field of education. Final
group of contributions deal with participation in the vital field of
health care.

®Francois, Louis. (1968) The right :0 education from proclamation

to achievement 1948-1966. Paris: UNESCO. LB 41 F69

ED077818 ERIC

(Countries covered: worldwide)

(ideology, rolicy, institutions, goals, system, “oundations)
The aim of this booklet is to describe »nd explain efforts over
the past twenty years for the right to education in the world’s
nations. The theme focuses upon an attempt to actualize the ideals
in the Universal Declaration of Human Rights which concern and
affect universal education in developing as well as developed
countries. Eleven chapters briefly deal with the work trend toward
building schools; the right to education in the context of the
Universal Declaration of Human Rights; consequences resulting
from the right o educational education in regard to quantity and
quality; battle against illiteracy; need for continuous education in
all countries; education for international understanding to hopefully
ensure peace; resistance to educational change from the educational
system and the family; educational planning; and the need for
international cooperation.
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©Gale, Laurence. (1969) Education and development in Latin

America. New York: Praeger Publishers. LA 541 G3

(Countries covered: Colombia, other Latin American countries)

(policy, phiiosopny)
This book is the first volume of a new series: World Education
Series for Students of Comparative Education. The author has
surveyed some problems which arise in Latin American countries
in the belief that even though solutions to different problems in
different countries differ, the conditions in which they arise are
sufficiently similar to make comparisons possible and useful. He
points out that people of Latin America are not homogeneous and
the continent offers tremendous diversity of languages and cultures,
with differences: in climate and terrain, bstween social classes,
between the rich and poor. Against this diverse background, he
examines common features in education in Latin America. The
book is divided in 3 parts. The first part sketches the general
background to the educational problems and describes the legal
and financial basis of the educational systems and the main
characteristics of the primary, secondary and higher education
sectors. Part two is a survey of some factors and pressures
bearing on educational policies. Part thres is devoted to an
evaluation of the contributions of education to development in
Colombia, with discussion of two subjects: (1) adult education; and
(2) community education.

¢ Gazial, Haim H. (1987) "Power and control in education —
England and Israel: A comparative view." Paper presented at
the 31st Annual Conference of Comparative International
Education Society, Washington, DC (March 12-15). (SUREA:PF)
(Countries covered: England, Israel)
(policies, education systems)
Britain and Israel are two tertiary education Syotems which have
passed through financial restrictions and economic crises during the
last decade. While the Israeli government responded to that
situation by decentralizing the educational system, the British
government reacted with an opposite policy, centralization. The
legislation and regulations from the U.K. and Israel implementing
these policies are examined, leading to an attempt at explaining
the different reactions to similar problems.

©Geiger, Roger L. (1986) Private sectors in higher education. Ann
Arbor: The University of Michigan Press.
(Countries  ccvered:  US.A., Belgium, Japan, Philippines,
Netherlands, France, Sweden, U.K.)
(foundations, programs, policies)

This volume grew out of the evolving capacity of the research
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group to compare national systems of higher education in their
division of academic work, the foundation of academic beliefs and
values, the distribution of autliority in academic systems, the ways
in which academic changes take place and the relations of such
systems to the state and the market. The investigations provide
description, analysis and interpretation that can inform the
conventional wisdom, as well as scholarship on why private sectors
exist, what they do, and what differences they make in the
all-important domain of higher education.

9Ginsburg, Mark B. (1987) "Comparative and international
educationists as activist intellectuals in global struggles for peace
and justice." Paper presented at the 3lst Annual Conference of
Comparative International Education Society, Washington, DC
(March 12-15). (SUREA:PF)
(Countries covered: South Africa, nations in Central America,
Middle East)
(purposes, programs, learners)
This conference sessicn was designed to stimulate CIES members’
discussion about the role we do and should play in global
struggles for peace and justice. There is a long~standing
orientation among some groups of intellectuals to detach themselves
from social struggles, except in terms of raising issues and offering
analyses in scholarly publication outlets. The presenters drew upon
their own experiences as activists on issues such as women’s rights,
racism, labor organizing, nuclear arms, Central America, the Middle
East, and South Africa, in order to suggest why there is a need
to contribute to such struggles in cther ways. Contradictions in the
role of intellectuals as activists are also highlighted. Considerable
time is devoted to audience comments and questions for discussion.

®Hamilton, James T. (1987) "An examipation and analysis of
educational policy manuals of ministries of education in
developing countries.” Paper presented at the 31st Annual
Conference of Comparative International Educaton Society,
Washington, DC, (March 12-15). (SUREA:PF)
(Countries covered: developing countries)
(policies, administration)
This is a policy study in which the policy manuals ol ministries
of education in developing couitries are scrutinized anc. compared.
Basically, the sample includes all 76 countries identiied by the
World Bank as low income economies and middle income
economies in the Bank’s World Development Report of 1986.
Trends in policy development are examined. The firdings of this
study provide guidance to those educators whn havz the task of
developing or revising p.licy manuals for their governments.
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®Havelock, R. G., & Humberman, AM. (1977) Solving educational
problems: The theory and reality of innovation in developing
countries. Paris: UNESCO. LB 1027 H38

(Countries covered:  Algeria, Cameroon, Colombia, India,

Indonesia, Jamaica, Tanzania, Upper Volta, and Africa, Latin

America, and Asia in general)

(foundations, systems, technology, resources, programs, finance)
The International Educational Report Service (IERS) of the
International Bureau of Education (IBE) deals with educational
innovation to improve the educational process in formal and
non-formal sectors. Their program is based on a netwoiking
approach; thus the decentralized reporting is favored over
centralized operation. This volume is a comprehensive report on
educational change in developing countries. It contains ten chapters
dealing with social and innovation systems, level of change
planning, methods of resource procurement, level of participation of
various social groups in innovation, and problems and prospects in
diffusion of innovation.

®Havighurst, Robert J. (1968) Comparative perspectives on
education. Boston: Little, Brown and Company. LA 132 H37
(Countries covered: France, US.S.R., Japan, Brazil, China,
Ghana, England, South Africa, New Zealand, Sudan,
Netherlands, America-Indians)
(systems, foundations)
This book concerns itself with the educational systems of the
above countries. The authors believe that the educational systems
of these societies are influenced by four factors: (1) church; (2)
state; (3) family; and (4) economy. The authors go in depth on
the societal backgrounds of three of the countries in South Africa,
Brazil and the Hopi Indians in America, and broadly discuss the
others. They talk about how the major institutions of society
(family, church, economy and state) play educational functions. In
looking at societies comparatively, the following can be done: (1)
understand how a particular system of education came into being
at a particular time and place in history; {(2) understand how
several alternative educational procedures can arise to meet a given
social problem; (3) understand how the educational system serves
the major institutions of a society; and (¢) understand how
education is involved in social chauge both as a response to
problematic social changes and as a means of producing desired
social changes.

® Holloway, Susan. (1987) "Mothers’ and childrens’ attribution about
school performance in Japan and the United States.”" Paper
presented at the 31st Annual Conference of Comparative
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International Education Society, Washington, DC, (March 12-15).

(SUREA:PF)

(Countries covered: Japan, U.S.A.)

(leamer, research, evaluation, feedback)
The high achievement of Japanese students in mathematics has
received much attention in e United States. Efforts to explain
the differences between scores in the U.S. and Japan in terms of
quantitative variables such as the number of school days per year
have been only partially convincing. In this paper the relationship
between home factors and school achievement is discussed focusing
particularly on the expectations Japanese and American mothers
hold regarding achievement, and the explanations they give for
successful and unsuccessful performance in school.

®Hough, J. R. (ed) (1984) Educational policy. Newark: St

Martins Press, Inc. LC 71 E34

(Countries covered: Australia, France, Japan, Sweden, UK.,

U.S.A.,, West Gcermany)

(foundations, policy, methods)
This book 1s about the educational system in seven countries. It
goes into the educational climate, aims, comparative studies and
policy tasks for the 1980s in each country. One of the reasons
for writing this book is to fill a gap ia the existing literature on
the educational systems of different countries. The second reason
is to study educational systems from the point of view of the
rapid changes taking place in the economic and social systems
which have given rise to major reorientations i educational policy
in every one of the countries listed above. Thapters 2 to 8
discuss the educational systems in specific countries. Chapter 9
talks about conceptual and theoretical issues. Chapter 10 gives a
conclusion,

®Hughes, Rees. (1987) "Government r1esponse to excessive
educational expansion in a developing capitalist economy and a
planned economy: Comparing the experience of Kenya and
Poland.”" Paper presented at the 31st Annual Conference of
Comparative International Education Society, Washington, DC,
(March 12-15). (SUREA:PF)
(Countries covered: Kenya, Poland)
(history, policy, programs, evaluation, feedback)
In the past two decades, two very different economies have shared
a common educational history: that is, an accelerated expansion of
education opportunity in response to expected manpower shortages
that falled to materialize in the 80s. This paper compares the
responses of capitalist Kenya and Poland, with its planned
economy, to the resulting oversupply of university graduates in the
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labor market. In conclusion, other available policy options and the
role of social control of policy choice are examined.

® Husen, Torsten. (1979) The school in question — a comparative

siudy of the school ‘and its future in Western society. Oxford:

Oxford University Press. LB 2805 H87

(Countries covered: Europe, U.S.A.)

(foundations, methods, evaluation)
This book is a study which is the product of a project organized
by the Aspen Institute and its origin goes back to a seminar held
in Aspen, Colorado, which was devoted to the explosive question,
What is an educated person in the last quarter of the 20th
century? This bcok was conceived as a comprehensive attempt to
identify the salient trends in European and American school
education during the last few decades with particular emphasis on
the "crisis" in the late 70s. The book is divided into 9 chapters.
The first deals with the crisis and its symptoms, the 2nd with
criticisms of the school, the 3rd about roots and evolution of
institutional schooling, 4th with changes and trends, Sth with
equality and education, 6th with standards in education, 7th with
bureaucratization, 8th with secondary education and preparation for
life, and the 9th with reshaping the school for the next decades.

SInstitute of Muslim Minority Affairs. (1987) Journal: Institute of
Muslim Minority Affairs. Jeddah, Saudi Arabia: IMMA, King
Abdulaziz University.

(Countries covered: worldwide)
(ideology, foundations, programs, systems)

A biennial journal, it deals with education, socio-economic and

politiccl status, and other issues concerning Muslims living in

various non-Muslim nations. Special coverage has been prcvided in
past issues to conditions of Muslim minorities in the Soviet Union
and China, as well as communist nations of Eastern Euiope.

®International Labor Office. (1982) Paper qualification syudrome
and unemployment of school leavers. Addis Ababa, Ethiopia: St
George Printing Press. HD 6276 A32 093
(Countries covered: Kenya, Somalia, Tanzania, Zambia, Gambia,
Ghana, Liberia, Sierra Leone)
(goals, policies, programs)
The International Labour Office has wonducted a study on
unemployment amongst educated persons. In most African countries
the economic rate of growth has not been able to absorb educated
persons seeking wage-paid jobs. Competition for jobs is fierce.
Because the employers hire on a lottery basis, Africans have been
seeking diplomas and not an education for the purpose of finding
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a job. The researcher, who feels the economic situation ic zausing
negative effects among school children, describes the p. wvmenon
as the "Diploma Disease." The reseacher blames the African
educational system and the African governments for the
unemployment situation. The findings and recommendations of the
study in eight countries mentioned above were discussed in a
sub-regional seminar in which these countries also participated. A
summary of the report of the seminar is included in this book.
The aim of this book is to stimulate thought and action by all
serious and sincere statesmen, planners, and administrators in
Africa, who are keen to find a solution for this seemingly
intractable problem.

® Jameelah, Maryam. (1983) Islam versus Ahl Al-Kitab past and

present. Lahore, Pakistan: Mohammad Yusuf Khan and Sons,

Sunnat Nagar. BP 170 M32

(Countries covered: worldwide)

(ideology, foundations, systems)
Quran calls Jews and Chrisians "Ahl Al-Kitab," which literally
means "people of the Book." The intent is to stress the fact that
Jews, Christians and Muslims are brethren in beliefs based on the
Prophet Abraham’s monotheistic tradition. Jameelah, bomm in a
Jewish family of New York, and now a Muslim by faith, has
looked into the three monotheistic belief systems from a
comparative viewpoint, and is thus a forerunner to former U.S.
President J. Carter's recent book entitted The blood of Abraham.
The six sections that constitute this book are as follows: (1) Jews
and Christians in the light of Quran and Hadith (sayings of the
Prophet); (2) Preface; (3) how I discovered Holy Quran and its
impact upon my life; (4) Islam versus Judaism and Zionism; (5)
Islam versus Christianity and its missionary activity in Muslim
lands; and (6) Islam — the only alternative.

®jarauseh, Konrad H. (1983) The transformation of higher
learning, 1860-1930: Expansion, diversification, social opening
and professionalization in England, Germany, Russia, and the
_Irf’;xited States. Chicago: University of Chicago Press. LA 181

(Countries covered: U.K., West Germany, Russia, U.S.A.)
(agencies, instruction, foundations, learning. teaching, systems)
The writer looks at institutions of higher learning in England,
Germany, Russia, and the U.S.A. from the historical perspective.
He analyzes the symbiotic relationships between the university and
its social milieu. He traces the history of the tertiary education in
Europe and U.S.A. both as a cause and a consequence of social
changes. He focuses upon the issue of diversity of higher
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educational systems within the same social set~up.

®Kelly, Gail P., & Elliott, Carolyn M. (eds) (1982) Women's
education in the third world: Comparative perspectives. Albany,
NY: State University of Ilew York Press. LC 2607 W65
(Countries covered: Philippines, Malaysia, Belgian Africa, India,
Argentina and Paraguay, Tunisia)
(philosophy, foundations, programs, research)
This book deals with the comparative study of women’s education
in the Third World countries. It is divided into 18 chapters, each
of which is an essay contributed by different persons. This volume
was supported and funded by the Ford Foundation and the
Comparative education review. The first § chapters fall in part
one of the book ttled, "Factors affecting women’s access to
education”; part two includes five essavs under the heading
"Educational practices and diiferential male/female outcomes.”" Part
three covers four essays under "Outcomes of women’s schooling:
Women and work. Part four covers three essays under "OQutcomes
of women’s schooling: The family." A bib ography appears on
page 345.

*Kerr, Clark, et al. (1978) Twelve systems of higher education:
Six decisive issues! New York: International Council for
Educational Development. LA 183 T85
(Countries covered: Australia, Canada, Fecderal Republic of
Germany, France, Iran, Japan, Ms=xico, Poland, Sweden,
Thailand, U.K,, U.S.A)

(systems, issues/problems, administration)

In 1975 the International Council for Educational Development
vegan a swmdy of the design, management and effectiveness of
systems of higher education in the above-mentioned twelve
countries. The countries were invited to participate on the basis of
expressed interest from their leaders in higher education. Authors
were asked to give emphasis on evaluation of the weaknesses and
strengths of the system of higher education in the particular
country. Recently, the twelve separate country reports have been
published by ICED as a series. The present volume is based on
those reports and provides the essential links, crossing national
boundaries in a comparative treatment of the most important issues
confronting all the nations.

®King, Edmund, J. (1967) Qther schools and ours (3rd edn.). New
York: Rinehart and Company, Inc. LA 132 K55
§Countries covered: Denmark, France, UK., US.A, USSR,
ndia)
(problems, foundations, systems)
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This book is written with the intention of sharing ideological and
cultural differences in educaton systems of selected countries.
Chaper 1 of the book deals with a comparison of social
institutions, social and educational thought and school systems in
Denmark, France, Great Britain, US.A.,, USSR, and India. The
book views every system as a dynamic one, a complex of answers
to many interpenetrating human problems. Chapters 2 to 7 contain
schematic diagrams of the six educational systems discussed.
Chapter 8 is a brief retrospect and the book also offers a selected
biliography at the end.

®Leuner, Peter S. (1987) "Contrasting European and American
approaches to international education.”" Paper presented at the
31st Annual Conference of Comparative International Education
Society, Washington, DC, (March 12~15). (SUREA:PF)
(Countries covered: Europe, U.S.A.)
(policies, foundations, systems, evaluation, feedback)
One characterisic of both discourse and activity in international
education is the massive American contribution to the field. This
contribution explores, from an essentially sociological perspective,
some key political and culture factors that have resulted in
differing definitions, concepts, policy formulations and outcomes
regarding international education in the European and the
American contexts. Drawing on recent developments in Europe,
there is a focus on specific elements of the discourse and a
consideration of the essentally different nature of the agencies that
influence the public and private providers of international
educational services to consumers. In particular, there is an attempt
to juxtapose the quintessential pluralism and decentralization of
US. practice with the development of a Furopean FEconomic
Community policy on international education. This contribution is
offered with the intention of generating a response from those
engaged in contextualizing the development of international
education in a socio-cultural framework, and whose speculations
encompass the nature of the relationship between histo.ically
determined social structures and their cognitive/ideological and
educational consequences.

®Lewis, E. G. (1980) Bilingualism and bilingual educatior: a
comparative  study. Albuquerque, NM: University of New
Meaco Press. P 115 14
(Countries covered: UK., Ireland, Soviet Union, US.A.)
(foundations, policies, programs)

The book compares bilingual education in three major parts of tne

world: the Soviet Union, the Celtic countries of Western Eur e,

and the United States. Its major attempt is to outline a theory of
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bilingualism and bilingual education. It explores bilingualism, its
consequences, and problems encountered. The choice of language
education policy is amongst the most critical and complex issues
facing modern societies. Using the cases of the above-—mentioned
countries, the author is able to explore the nature of social and
individual bilingualism, its consequences, and the various policy
chon"s made to deal with real .and perceived problems. The
author analyzes basic tensions that underlie language education
policy in these three countries. The book includes three parts. Part
one talks about theoretical framework, part two about case studies,
and part three interprets the theory itself. The book ends wih
appendices, references and an index.

®Magsino, Romulo F. (1987) ‘"Determination of rights in

cducation: Analysis of American, Canadian and Philippine

approaches.” Paper presented at the REP 872 873 Washington,

DC (March 12-15). (SUREA:PF)

(Countries covered: U.S.A., Canada, Philippines)

(philosophy, foundations, systems)
This paper seeks to discover the approach most appropriate to the
determination of rights in education. For this purpose, the
judiciary-oriented (American), institution-oriented (Canadian), and
code~oriented (Philippir.) approaches are discussed in the societa!
contexts where they are used extensively. Further, they are
evaluated to  ascertain  their strengths and  weaknesses.
Multi- disciplinary (socio-politizal, educational, legal, philosophic) in
character, this paper employs empirical and normative r aterials
appropriate 'o its purpose. Descriptive, legal, and philosophic
amiyses aie relied upon to do justice to the factual and normative
cehipor=ats of the tapic addressed.
°Mart'n, L. John, & Choudhary, Anju. (eds.) (1983) Comparative

mass medic spstems. V/l'te Plains, NY: Longman, Inc. HM

258 C58916

(Courtries covered: worldwide)

(ideulosy, systems, *2chnology, programs)
Mortin and Choudiiarv have collected, o5 well as contributed and
edited in this volume, nineteea essays on mass media systeias. The
authors have 'woked .nto various recent and existing set- ups of
mass media from a comparative perspectiv: which is not only
descriptive of individual national svstems buv alvo n in~-depth
analysis of ideological and societal 1actors that are responsible for
their characteristics and operaticns. The main focus is upon the
goals and roles of different media in various political systems. Jhe
seven pa:ts into whica the boox is divided are: (1) wotld mass
media systems; (2) the nature anc treatment of news; (3) th: role
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of mass media; (4) mass media as vehicles of education,
persuasion and opinion making; (5) mass media as vehicles of
entertainment; (6) mass media economics; and (7) the concept and
practices of pre~~ freedom. Obviously, of special relevance, is part
4 which discus .5 issues and concerns directly related to adult
education or mass persuasion.

®McGinn, Noel. (1987) "Micro-computer management planning

software designed for developing countries." Paper presented at

the 31st Annual Conference of Comparative International

Education  Society, = Washington, DC, (March  12-15).

(SUREA:PF)

(Countries covered: developing countries)

(resources, programs, finance)
The panel participants will demonstrate four different software
packages that have been developed specifically for use by planners
and managers in developing countries. The progiams include PETS,
which estimates rates of promotion and repetition and projects
enrollments in the future on the basis of these estimations;
Economics of Curricular Choice, which analyzes the implications
for costs and organization of different c.aoices in high school
curricula; a spread-sheet device for figuring out the operational
costs of a radio~based instructional program; and a procedure for
loading the statistical information that all ministries collect from
schools onto a micro-computer database software, programmed to
detect errors in the registration of data and to rapidly print out
the standard tables that a system needs. None of these pieces of
software are sexy or complex, but each is highly pracucal, and
useful for demonstrating how micro-computers can be made useful
to people with little or no technological sophistication.

®Mead, Margaret. (1930) Growing up in New Guinea: A
comparative study of primitive education. New York: William
Morrow & Company. GN 671 N5 M4
(Countries covered: New Guinea, U.S.A.)

(foundations, systems)

This seminal work is an ethnographic analysis of a so—called
primitive people, called Manu that lived in New Guinea of the
192Cs. Mead describes various aspects of life in Manu society,
such as beliefs, attitudes, and behaviors in the process of
personality development within the context of family and society in
general. The main focus of the argument is upen similerities
between the socialization processes of Manu children and the
formal education system in so—called modern societies.

®Michel, Claudine, & Muray, Thomas R. (1987) "Adolescents’
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conceptions of morals in Haiti, Zambia, and the United States."

Paper presented at rep 949 950 Society, Washington, DC

(March 12-15). (SUREA:PF)

(Countries covered: Haiti, Zambia, U.S.A.)

(ideology, foundations)
A sample of high school students i1 each of three countries —
Haiti, Zambia, and the United States — was presented with brief
descriptions of more than three dozen incidents that could have
occurred in each of these sccieties. The students were asked to
identify which of the incidents they believed were matters of
morality and which were not. The present paper compares the
three groups’ responses and speculates about characteristics of the
three cultures that might account for the likenesses and differences
among nen.

*Miter, Wolfgang. (1979) Secondary school graduation: University
entrance qualification in Socialist countries: A comparative
study. Oxford, UK.: Pergamon Press. LA 626 MS5713
(Countries covered: Bulgaria, Czechoslovakia, Federal Republic
of Germany, Hungary, U.S.S.R. Poland, Romania)

(programs, systems)

The study compares the rate and extent of expansion of secondary
school systems in seven East European nations. It spelis out the
common and different characteristics in qualifications offered and
how they relate to the higher education system in each of the
countries studied, whether or not the high school certification
provides an adequate transitional training for the university
entrance.

®Mochlman, Henry Arthur, & Roucek, Joseph A. (eds) (1952)
Cq]mparative education. New York: The Dryden Press. I.A 126
M

(Countries covered: US.A. Mexico, U.K., France, Italy, West
Germany, Scandinavia, Czechoslovakia, US.S.R, Turkey, india,
China, Japan, and a few other African and Latin American
countries)
{history, foundations, systems)
This book briefly discusses the educational system in each of the
countries mentioned above in relation to the areas mentioned.
Chapter 19 talks about internationalism in education. The book
offers a list of maps of various countries.

® Mokherjee, L. (1964) Comparative education (2nd ed.) Allahabad:
Kitab Mahal. LA 132 M8
(Countries covered: UK., British Commonwealth, U.S.A., Central
and South Amevica, Northern and Weste.n Europe, U.S.S.R.,
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Southern and Eastern Asia)

(administration, systems, foundations, teaching)
This book deals with changes that have taken place in the
political and educational structures of different lands. Religion and
natural factors have also been added in this edition. All levels of
education are included in this book. More than half of the book
covers the United Kingdom, the United States, and the U.S.S.R.
The book is specifically concemed with various aspects of
education in other countries as they relate to the Indian education
system. The first ten chapters talk about education in selected
countries. Chapter cleven talks about national systems of general
education, specialized education, teacher education, pre-primary
education, adult education, informal education and education for
leisure. Each chapter is concluded by a summary and a set of
exercises.

®Mukherjee, K. C. (1972) A comparative study of some
fdgcmional systems. Delhi, India: Lalvani Publishing House. LA
26 M77
(Countries covered: India, Britain, Ceylon, Hungary, U.S.S.R.)
(philosophy, policies, systems)
In this book some of the many educational problems have been
discussed from a comparative, cross culturai and international point
of view. Comparisons have been made to some of the problems
of Indian and Soviet education together with the English education
system. Attention has been paid to the supply and training of
teachers in India. The position of the teacher in Britain and the
US.S.R. has been compared with that of India because India
inherited its educational system from Britain and is also influenced
in many fields by the USS.R. especially in agriculture. One
chapter of the book has been devoted to the comparison of
audio-visual aids in India, Hungary, and the U.S.SR. aiding with
the development of the educational syste:n in Hungary. Another
chapter of the book is devoted to the language problem; i.c.,
provision in the constitution abut Hindi becoming an official
language. The author has tried to show that teacher training in
British India was not intentionally neglected as alleged by many
Writers.

®Parikh, P. C. (1976) Educational thinking in modern India.
Ahmedabad, India: Shree Mudranalya. LA 1151 P289
(Countries covered: Britian, U.S.A., France, West Germany,
Belgium, Netherlands, Scandinavian countries, Italy, U.S.S.R.,
Japan, and semi-developed nations)
(history, systems)

The author has tried to present a survey of education in India
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through five major sections: (1) pre-independence period; (2)
post-independence  period; (3) education in advanced and
semi-advanced countries; (4) glimpses (CABE meetings and
conferences); ard (5) education in India at present. He has tried
to identify whazt India had before its independence, what they aim
at, what nas been achieved in other countries, what the policy
ang decisions were, and where they stand now. The book
discusses  educational  thinking  in  pre-independence  and
post-independence India, the educational structures in advanced and
semi~advanced nations of the world and the position obtaining in
India at present. The author has drawn from the reports of
various commissions and conferences with a view to highlighting
the salient features of eacl.

®Parker, Franklin. (1979) British schools and ours. Bloomington,

IN: Phi Delta Kappa Educational Foundation. LA 632 P27

(Countries covered: Great Britain, 1.S.A.)

(systems, policy, teacher, learning)
This booket is part of the fastback series of the Phi Delta
Kappa Educational Foundation. It describes the rationale for
comparing. the educational systems in Britain and the U.S.A. Then
it analyzes different levels of educational institutions in Britain
from nursery through higher education to teacher education,
foliowed by an account of the mode of governing these schools.
The next section deals with certain issues relevant to the Lndsh
education system and its current societal context as well as the
future trends and plans. Finally, there ar¢ a few conclusions
drawn to the effect that the two systems, despite cultural
similarities, have a lot to learn from each other due to their
different levels of interactions with the rest of the world.

®Passow, A. H. et al. (1976) The national case study: An
empirical comparative study of twe1ty-one educational systems:
International studies in evaluction vII. New York: John Wiley
& Sons. LB 2805 N39
(Couctries covered: Australia, Belgium, Chile, England and
Wales, West Germany, Finla. |, France, Hungary, India, Iran,
Ireland, Israel, Italy, Japan, Netherlands, New Zealand, Scotland,
Sweden, Thailand, U.S.A.)
(philosophy, foundations, systems, finance, teachers, learning,
evaluation)
The four authors (Passow, Noah, Eckstein, and Mallea) have
presented this report in the series International Studies in
Evaluation with two purposes in wmind: one is to identfy
multidimensional societal factors that account for differences across
educational systems in various nations; the other is > relate these
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variaions ' learning outcomes in the cognitive domain. The
report also contains a profile of each of the 20 countries covered;
however the focus is upon the cognitive learning gains by
students.  According to Torsten Husen, Chairman of the
International Association for Evaluation of Educational Achievement
(IEA), who has written the foreword for the report, this effort is
the first attempt of its kind in identifying input factors involved
in bringing about cognitive learning achievement. There are four
chapters in the report as follows: (1) context and content of the
national case study report; (2) country profiles-aspect. of twenty
IEA countries; (3) variable profiles; and (4) conclusion. The five
appendices iaclude: (1) national case study questionnaire; (2) NC
SQ-grouping of indicators; (3) calculating aggregate achievement
means, (4) the Spearman rank order correlation coefficient; and
(5) NCSQ: teaching of French and/or English as a foreign
language and civic education.

®Postiethwaite, Neville T., & Thomas, Murray R. (eds.) (1980)
Schooling in the Asean region. New York: Pergamon Press. LA
1059 S6 S3
(Countries covered: Indonesia, Malaysia, Philippines, Singapore,
Thailand)

(administration, systems, goals)

This volume focuses on the current condition and Sackground of
primary and secondary education in the countries that form the
Association for Southeast Asian Nations (ASEAN). It presents the
descriptions of present day schooling in each nation separately. At
the same time, it concentrates on the cooperative efforts of the
five ASEAN governments t. pursue goals they held in common.
The first chapter offers an overview of the main themes found in
the next five chapters that treat each ASEAN country
independently. The final chapter summarizes key points from the
preccding five and offers estimates about what conditions may be
expect. ' in the years ahead for clementary and secondary
schooling in the ASEAN region.

®Rideout, William, & Maxwell, William. (1987) "Compasison of
Asian and African universities." Paper presented at the 3lst
Annual Conference of Comparative International Education
Society, Washington, DC, (March 12-15). (SUREA:PF)
(Countries coveied' African and Asian countries)
(methods, programs, research, systems, evaluation)
This paper examines three questions concerning university systems
11 several African and Asian nations: In what respect, are the
universities in the two regions similar and different? Wiy are they
different? With respect to differences, are the two regions
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becoming more or less similar, and why? The methods of study
include tine series and trend analysis over several decades. Th-
depeadent  variables in the analysis 2re the insututiona
arrangements for students: admissions, access, enrollments, and the
curriculum. The explanation of the foregoing arrangements
considers independence processes, international forces, elite interests,
political decentralization, demography, and level and pace of
economic development.

® Ringer, Fritz K. (1979) Education and society in modern Europe.
Bloomington, IN: Indiana University Press. LA 126 R56
(Countries covered: Germany, France, UK., US.A.)
(foundations, systems)
This book is about the relation between society and education.
Societal factors consist of industty and technology. The
develcpment starts in the early industrial phase through the last
industrial phase. Other societal factors are tradition, class, and
status which determine the relation between education and society.
The book covers topics such as access of the different classes to
educational systems and vertical system (diffezent types of
vocational and college preparatory schools).

o Ritterband, P. (1978) Education employment and migration: Israel
in comparative perspective. Cambridge, U.K.: Cambridge
University Press. LB 2376.3 I75 R57
(Countries covered: France, Israel, U.S.A.)

(policies, finance, foundations, research, methods)
As the title of the book suggests, he problem of brain drain
from the developing countries to the developed countries is
addressed and Israel as a partticular case is considered. This book
focuses on the student’s education experiences in his own country
as a factor which prompts him to study in the United States and
shows how his educationa. experiences arz linked to his career
opportunities in his country’s labor market. It also discusses the
educational system in Israel and a student’s experiences in school,
how his ..ccess or failure determines both the student’s reasors
for migration and the point at which he will study abroad. Also
the relationship between the Israeli education system and
occupational opportunity structure is discussed. It shows how this
relationship in turn is a key determinant of his migration decision.

Alsc discussed are the national wvrain drain policies, both

operational and projected, as well as a method to determine the

utility of alternative policies.

®Rosen, Seymour. (ed.) (1987) International/intercultural education
reports  Washington, DC: Institute of International Studies
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(DHEW/OE). ED075338

(Countries covered: France, Pakistan, Sweden, US.A., USS.R)

(programs, intercultural, resonrces)
International/intercultural  education reports  1epresents an
experimental effort by the Office of Education Institute of
International Studies to share with professionals some recent
information,  ideas, and resources in  three areas of
international/intercultural education that are otherwise insufficienty
provided for in ongoing reports or publications programs: (1)
educational experience and perspectives from other countries
relevant o program priorities in the FEducation Division of
DHEW; (2) concepts, programs and developments concerning the
intercultural dimension in general education in the United States;
and (3) foreign view of American education. In this volume, the
focus is on the curmrent federal priority of cazreer education. It is
hoped that this collection of arvcles, which report on selected
foreign initiatives and practices, r.ay offer insights to educational
planners in the field. The fourteen articles do not atiempt to
provide full analyses of these aclivities, but rather are intended to
alert concerned American specialists .bout experiences in Sweden,
France, Pakistan, and the USS.R. and elsewhere. The articles
draw heavily on foreign sources and are well-documented with
references that provide useful points for any further analysis.

®San Miguel, Rachel. (1976) "Comparative study of technical and
scientific word translation preference between the Filipino
lanjuage of the Philippines and the Marathi language of the
Maharashtra: Primary to the secondary level.” Paper nresented
at Syracuse University, School of Education, Department of
Adult Education. (SUREA:PF)

The paper compares Pilipino and Marathi languages in terms of

respective origins, source languages, extent of use, and their

proportionate impact of th. contemporary vocalularies of the two

languages. It also touches upon some implications for translation

from these languages into English and vice versa.

®Saqib, G. N. (1983) Modernization of Muslim education. Lahore,
Pakistan: Islamic Book Service, Urdu Bazar. BP 42 S267
(Countries covered: Esypt, Pakistan, Turkey)
(philosophy, systems, administration)
The book is a study and comparison of Islamic and modem
norms as seen by men and society. First the assumption that
Islamic norms guide individual and social actions toward the
desired modernization is examined. Then the book makes the
comparison between the desired and the actual amount of
modernization that has taken place. The comparison is based on
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accepting the fact that all Muslim societies are engaged in
modernizing their institutions. Then the book tries to make a
comparative analysis on a scale of how much general
modernization has occured and specifically how much in education.
The book is divided into ten chapters. The first five chapters
discuss the problem, the ideal-typical dimensions of the problem,
ideal types of modernity and modernization, moderpnity and Islam
and solutions to the problem, i.e., the first part of the book
identifies the problem. The second part proposes solutions and the
third presents case studies for actualization of proposed policies.
Chapters 6, 7 and 8 talk specifically about Turkey, Pakistan, and
Egypt respectively. Chapters 9 and 10 give a comparative analysis
and conclusions and comparative analysis of modernization
respectively.

®Shields, James. (1987) "Uses of film in comparative education

research and teaching." CIES/87 (SUREA:PF)

(Countries covered: worldwide)

(media, research, instruction)
This discussion panel used the movies shown in the conference
"film festival" as a frame of reference and starting point
Discussion focused on the prospects and problems of using
commercial and educational films, as well as other forms of film
data and film analysis, for teaching and research in comparative
education.

® Tabachnick, Robert B., et al. (eds.) (1981) Studying teaching and

learning: Trends in Soviet and American research. New York:

Praeger Publishers. LB 1028 S849

(Countries covered: U.S.A., US.S.R.)

(ideology, policies, programs, research, teaching/learning)
As part of the Soviet-American cultural exchange program,
scholars from the US.S.R. and the US.A. were asked to reflect
on significant issues and accomplishments of research on reaching,
especially research that relates teaching to learning, in their own
countries. These papers became the subject of discussions during a
week-long seminar held in Moscow. The book deals with the
different approaches taken in each research community. An
introductory chapter by two of the editors explores the relauonship
of a work view, such as that of dialectical materialism shared by
the Soviets, or liberai, pluralistic perspectives shared by the
Americans, to national traditions of scholarships, which shape
research. The Soviet section opens with a chapter by the third
editor which describes Soviet educational research, basic premises
and organization, attainments and current priorities. The book is
divided into two sections. The first section deals with the
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American views and the second section deals with the Soviet
views.

® Tarnopol, Lester, et. al. (1981) Comparative reading and learning
difficulties. Lexington, MA: Lexington Books. LC 4704 C65
(Countries covered: Australia, New Zealand, China, Japan,
Brazii, Chile, Ethiopia, France, India, Mexico, Poland, Sweden,
Venezuelz, Yugoslavia, and several other African, Asian,
European and Latin American countries)
(learning, programs, research, teaching)
The book deals with certain learning disabilities suffered by
children across the world. The disabilities are readiag, arithmetic,
visual-motor ~ skills, human-figure drawings, and also special
education for children. The volume was written with the objective
of providing salutary effects for the benefits of chilren and adults
with reading and learning difficulties everywhere. Most others deal
with learning disabilities in specific countries. One chapter is
devoted to basic-skills required for teachers. Each chapter is a
contribution from a different author. But the essays have been
worked out on the following outline: (1) background of special
education in the counuy; (2) statement of the reading problem
and the percentage of children involved; (3) facilities and methods
for  testing and diagnosis; (4) faciliies and methods for
remediation; (5) results of remedial methods used; (6) medication
used, g any, and results; (7) case histories of chilaren; and (8)
research.

®UNESCO. (1973)  Population  dynamics and  educational
development: A selection of papers presented at the regionol
seminar of experts on population dynamics and educationol
planning, Bangkok, Thailand, September 10-18, 1973. Bangkok.
UNESCO Regional Office for Education in Asia. ED 132057
(Countries covered: India, Indonesia, Japan, Sri Lanaa, Pakistan,
Thailand, Singapors)
(obje-tives, polic..s, educationa! innovation, demography, national
development, evaluation, feedback)
A selection of papers on Asian population ‘rends and educational
development is presented in four parts. Part 1 defines the major
components of Asian population growth as the 1apid decline in
mortality after 1945, relative increases in the population of less
developed regions, accelerated fertility potential, and unequal
distribution of wealth. Education is characterized by unequal
opportunity and a high dropout rate in primary grades. Parr II
views 1apid population growth as an obstacle to progress and
discusses the shortage cf capital, the employment dilemma, rising
costs of services, social (cvelopment and the difficulties of setting
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educational priorities. Case studies are preseated which focus on
educational expansion and equality in Jepan, Sri Lanka, Pakistan,
Thailand, and Singapore. Part III discusses the need for
educational innovation and suggests that planners redefine
educational objectives more democratically. This section discusses
international cooperation in education, radical policies for rural
areas, local input into the educational system, and the importance
of family planning. A selected bibliography is included.

©Vaizey, John Emest. (1976) Education: The state of the debate

in  Americ Britain and Canada. London, UK: Gerald

Duckwortr & Company, Ltd. LA 133 V34

(Countries covered: U.S.A., Britain, Canada)

(ideology, methods, programs)
This book arose from a series of six conferences at Ditchley Park
in Oxfordshire, spread over a period of rather more than two
years, ai which over 130 distinguished educators, politicians and
specialists from many walks of life discussed the problems that
education was facing in the US.A., Britain and Canada. The vcok
concentrated on secondary education. Ought there to be schools at
all? Is life itself sufficient education? If there are schools, what
ought they to be like? A criss-cross of currents of thought and
feelings with some irrefutable facts constitute the book. Its main
concern is education after the revoiution. It deals with the morals
and values of the patterns of study, and describes the secondary
school, its changes, the curriculum and the authority and
responsibility of that level of education. The author discusses the
priorities in education and some recent reports on education in the
UK. And finally, the book delves mto the nature of freedom in
contemporary society,

®van Dale, Deobold, & Bennett, Bruce. (1971) 4 world history of
physical  education: Cultural, philosophical and comparative.
Englewood Cliffs, NJ: Prentice Hall, Inc. GV 211 U35
(Countries covered: worldwide, especially Europe and U.S.A.)
(philosophy, foundations, programs)
This text is based on a historical-philosophical approach. The
chapters reveal philosophica! characteristics of historical phases of
eduration through which physical education has passed. The
material is arranged as follows: a preview of historical background;
aims of physical education; promotion of physical education;
program of physical education; and methods of physical education.
The book is the second edition of a recent publication. It is
writter in five parts: physical education in ancient societies;
physical education in the middle ages and early modemn times;
physical education in modern Europe; physical education in the
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United States; and finally physical education in other modern
countries. The book gives a philosophical and historical perspective
of physical education, past and present.

®van de Graaff, John H., et al. (1978) Academic poser: Patterns

of authority in seven national systems of higher eaucation. New

York: Praeger Publisher.. LA 132 A265

(Countries covered: West Germany, Italy, F.ance, Sweden, G.

Britain, U.S.A., Japan)

(administration, systems, models, agencies, policies)
The book consists of the studies of higher education systems in
seven different countries: West Germany, Italy, France, Sweden,
Great Britain, US.A, and Japan. They were initially presented as
papers at an interdisciplinary seminar at Yale in 1973-74 as part
or a new Program of Comparative and Historical Studies in
Higher Education. However, it did not include then studies on
Great Britain or Sweden, which were added to the series in 1974.
The infroductory chapter analyzes characteristics of authority
structure., levels of organization, policies and policy making; basic
forces in the recent development of higher education, and
organization of the study. followed by pertinent notes. The rest of
the book is ‘ivided into two parts. Part I contains the seven
studies on the national systems mentioned earlier, and Part II
consists of general conclusions drawn from the preceding studies.
With minor variations, ¢ach national study cover the evaluation of
ite  system, structure, levels of organization, and policy-making
[ "ocesses.

®Vandeenberg, D. M. (ed.) (1971) The written language of deaf

children. Weliington, New Zealand: Whitcombe & Tombes,

Limited. HV 2471 V35

(Countries covered: U.S.A.,, New Zealand)

(history, learning, teaching, methods, programs)
The author *as set out to examine critically the oral tradition of
teaching the deaf. It is an account of a psychological approach to
an examination of the written expression of deaf children by
means of a story-board. In the first section, the procedure for
researcu is described. In the second section, the language used by
deaf children is broken up into sections; oreliminary classifications;
analysis of sentences; analysis of words used; levels of ~bstraction
chieved; syntactial analysis; oral language; and ability to read.
The third section deals with the aspects of language acquisition,
specifically correlations of non-language variables. The fourth
section deals with the language ability of Maori children — the
written language, oral language, reading and internal comparisons.
The fifth section summarizes the findings and conclusions.
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®Wagner, Daniel A. (1987) "Literacy asscssment in Morocco and

Zimbaowe: Political priorities and research responsibilities.”

Paper presented at the 31st Annual Conference of Comparative

International Education Society, Washington, DC, (March 12-15).

(SUREA:PF)

(Countries covered: Morocco, Zimbabwe)

(foundations, organizations, systerus, policy)
Achieving universal literacy *as been a prime goal of UNESCO
and most national states since the founding of the United Nations.
Many Third World national governments invest significant portions
of their annual budgets on utying to promote both primarv
schooling and adw. literacy. National policymakers (often in the
ministry of education) have to contend with the socio-political
realities of economic development, linguistic and ethnic variation,
and prior (often colonial) policies of their predecessors. The
present paper explores some of the inhevent conflicts it the needs
of the three main actors in the w.sessment of literacy (both the
reclity and the needs): (1) th~ international organization (e.g.,
UNESCQ); (2) the national government, and (3) the outside
specialists/consultants. Specific issues include: who* is an adequate
measurement tool; what constitutes an “important" linguistic/ethnic
minority group, who to balance the competing needs. of different
policymakers; how to balance important scientific nzeds with
government disinterest (and vice-versa); and who controls the data
and final report.

® Walker, David A. (1976) The IEA six subject survey: An
empirical study of education in twenty-one countries. Mew
York: John Wiley & Sons. LB 3050 W3
(Countries covered: Australia, Belgium, Chile, England, W.
Germany, Finland, France, Hungary, Indi= Iran, Ireland, Israel,
Italy, Japan, Netherlands, New Zealand, Poland, Romania,
Scotland, Sweden, Thailand, U.S.A.}
(programs, learning, methods, models, research, evaluation,
agencies)
This monograph constitutes the ninth volume in a series of nine
reports on the learning outcomes in six subjects, which gives, in
non-technical terms, the findings from the entire survey covering
science, literature, reading comprehension, English and crench as
foreign languages, and civic education. The first four chapters a-
organized as follows: (1) origin and purpose of study; (2) first
steps; (3) the ind.pendent variatles; (4) the mewtod of analysis.
The next six chapters deal with factors involved in learning the
six subjects in the order stated above. Chapter 11 summarizes the
collective findings on the six chapters. Chapter 12 is a comnarison
across the two cultural groups involved; and the final ..apter




152

interprets the points of national contrasts in school achievzment.

® Wasser, Henry. (1987) “The impact of a changing labor force on

higher education: Europe and the U.S.A." Paper presented at

the 31st Annual Conference of Comparative International

Education Society, Washington, DC, (March 12-15).

(Countries covered: Europe, U.S.A.)

(programs, agencies, research)
As the labor force changes with the rise of high technology,
higher education transforms iwelf in the linkage between
universities, post-secondary institutions and e labor market. Data
on the changing nature of available jobs a. fiom U.S. Bureau of
Labor Statistics and QECD. Literature on the linkage is best seen
in the work of Levin and Rumberger and in proceedings of 1
1986 conference in Paris. Sources for data on changing curricula
and programs are CUNY and Swedish universities. The influeace
of professional accrediting associations in technology and science on
content of university programs is explored.

® Watson, Keith. (ed.) (1984) Dependence and interdependence in

education. London: Croom Heim. LC 65 D45

(Countries covered: Sri Lanka, India, Andean America, Middle

East, Britain, Zimbabwe)

(foundations, programis)
The British Comparative and Interr.iicnal Education “~ciety had
expressed a need to explore the edvcational relations buuweer. the
Third World countries and industrial nations which led to the
annua! conference held in ..eading University in September 1983,
devoted to the theme of dependence and interdependence in
education. Only a few of the facets of this theme - intemnational
and national, political, economic and racial — were looked at at
the conference. But the papers that follow touch upon both
international and internal, national perceptions as well as issues
such as religion, culture, ethnicity, as these impinge upon
education. The first three chapters relate to more theoretical
arguments about depeandence and interdependence in education,
followed by a series of case studies. Finally, there is a chapter
devoted to how a greater awareness of these issues can be
introduced into the curriculum of British schools.

® Weeks, Sheldon G. (1967) +lvergence in educational development:
The case of Kenya and Uganda. New York: Teachers College
Press. LA 1561 w4
(Countries covered: Kenya, Uganda)
(history, systems)

This book describes the growth of the educational systems in
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Kenya and Uganda. It first takes a look at the historical
background of education in these two countries. It then looks at
educational revolution and development in Kenya. and Uganda
respectively, and  then  hypothesizes on the future of the
educational systems in the two countries. The studies presented in
this series are concerned primarily with the application of the
disciplines of the social sciences, history, and psychology to the
study of African education. The book provides notes, a summary,
and a bibliography.

® Williamson, Bill. (1979)  Education, social structure =nd

development. New York: Holmes and Meier Publishers, Inc. LC

191 W648

{Countries covered: U.K., Federal Republic of Germany,

U.S.S.R.,, German Democratic Republic, Ghana, Tanzania, Cuba,

China)

(foundations, systems)
The book grew out of a course of le..ures on the sociology of
education. The topics discussed include: Education and develorment
in terms of rural-urban education; education and social structure
in comparative perspective by means cf political developments as
well as educational; education in capitalist societies including
Britain and the Federal Republic of Germany; education in state
socialist societies as in the Soviet Union and the German
Democratic Republic; education in dependent societies as in Ghana
and Tanzania; and education in underdeveloped socialist societies as
in Cuba and China. Conclusions appear at tie end.

® Wilson, David N, (1974) "The interaction of urbanization and

education in three African states: Nigeria, Zaire and Malawi."

Canadian and international education, 3 (2).

(Countrie. covered: Nigeria, Malawi, Zairs)

(demography, institutions, research, planning)
This article examines the interplay of urbanization and education
in three ciuntries: Nigeria, Malawi, and Zaire. Two of them are
Anglo-phone and one is Franco-phone; Nigeria is the most
populous state in Africa, while Zaire is the second largest in area
and Malewi is a small overpopulated, impoverished nation. In this
artice the concepts such as urban'zation, institutional transfer and
planned educational development have been elaborated, followed by
the introduction of the three countries and similarities and
differences in the interplay of organization and education in these
nations.

®Wc dhouse, Howard R. (1987) "Building cultural autonomy: The
role of intellectuals in Canada, Africa, and elsewhere." Paper
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presented at the st Annual Conference of Comparative

Intemnational Education Society, Washington, DC, (March 12-15).

(SUREA:PF)

(Countries covered: Canada, some African nations)

(philosophy, foundations, agencies)
This paper examines the roie of intellectuals in building cultural
autonomy, which has implications for intellectuals in other
countries also. The paper defines the notion of cultural autonomy
as the self-identification of a people with a set of norms and
institutions  that they recognize as distinctively their own.
Intellectuals have an important role to play in developing both an
awareness and institutionalization of these norms. The current
situation in Canada requires cultural action on the part of
intellectuals with regard to the following problems: free trade
negotiations with the United States, the increasing encroachment ¢
multi-national corporations upon universities. and the general
degradation of work in a “high tech" society. The underlying
connections among these phenomena must be exposed. Canadian
intellectuals have a good deal to learn from their African
counterparts. Ali Mazrui, for example, has articulated several
strategies for opposing cultural dependency that are relevant both
for Canada and for intellectuals elsewhere.
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B5 - COMPARATIVE ADULT EDUCATION AT THE
NATIONAL LEVEL

The items in this category are at the national level and related to
the subject of this monograph.

® Campbell, Roald F., & Mazzoni Jr, Tim L. (eds.) (1974) State
policy making for the public schools: A comparative analysis.
Columbus, OH: The Ohio State University. LA 216 C36 C2
(Countries covered: US.A.)
(administration, agencies, finance, research, models)
This book was prepared by the Educational Governance Project in
August 1974. It concerns the question: How dn states determine
policies for the public schools? It also talks about developing
alternative models of state education governance for consideration
by the people who make educational policies in the United Stater
The various chapters explain the framework and methodology used
in the study discuss the workings of the state boards of education,
the chief state school offices, the state department of education
personnel, c~vernors’ offices and the leaders of educational interest
groups. It also focuses on the school finance reform in four states
and the actions of governors and legislative leaders. An
interpretive treatment of state educational policy systems and a
series of recommendations for the improvement of systems is given
at the and.

®Corbin, Clare. (1956) "A comparative study of the adult
education activiies of women’s businesses and professional
groups.” Unpuablished doctoral dissertation, New York University.
(Countries covered: U.S.A.)
(problem, related literature, procedure, historical development
and current education activities, evaluation, philosophical
implications)
The author felt the need for comprehensive, empirical study and
appraisal of the educational activities of women’s business and
professionzl groups. Chapter one deals with the problem which
covers definitions, basic assumptions, hypotheses and delimitations.
Chapter tvo covers related literature. The following chapters cover
the above-montioned areas. A bibliography and appendix s
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offered at the end.

®de Masoner, Liliana Muhimann, et al. (1982) "An expetiment in
radiophonic education: Accion cultural popular.”  Quarterly
review of education, 12 (3), 365-74. EJ270387 ERIC
Describes the findings of a Florida State University evaluation of
Colombia’s  Accion Cultural Popular (ACPO) = program  for
non-formal adult education. ACPO promotes rural development
and literacy through educational radio broadcasts which are linked
to local monitors, textbooks, a weekly newspaper, and other
support services.

®Hanhoe, Ruth. '984) Contemporary Chinese education. London

and Sydney: Croom Helm. LA 1131 C75

2Countries covered: China)

policies, evaluation)
The new social and economic policies of China call for a
comprehensive reassessment of the contemporary Chinese cducation
system and its response to the call of service to the four
modernizations  (agriculture,  industry,  defense, science and
technology). The eight chapters cover the evoluion of modem
Chinese educational institutions, primary education, sccondary
education, higher and teacher education, adult education and
Chinese Western Scholarly Exchange. The book provides substantial
empirical data which will enable readers to make their own
judgments on Chinese educational achievements,

®Hesser, Florence E. (1978) Village literacy progamming in
Pakistan: A comparative ABE study with guidelines. Vancouver:
Centre for Continuing Education, The University of British
Columbia. LC 157 P3 H47
2Countries covered: Pakistan)
history, program, evaluation)
Chapter one talks about the beginning of the literacy program in
Pakistan and the setting in which it * ~an. Analysis of the adult
basic education society of Pakistan .5 donme in chapter two.
Chapter three discusses the primary apppoaches to internauonal
literacy and chapter four contains guidelines for using program
elements. Notes, bibliography and appendix appear at the end.

®Knoll, Joachim K. (1988) "The content of adult education." A
paper presented at the 1988 Study seminar: Comparative
Research in  Adult [Education at CEDE (Centro FEuropeo
Dell’Educazione), Rome, Italy, (May 11-14). (SUREA:PF).
éCounLries covered: worldwide, especially West Germany)
curricula, history, learners)
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Although this paper basically deals with course offerings in the
Federal Republic of Germany, it offers a model for analyzing the
content of adult education in various other countries. In the
specific West Germany’s context, it traces the history of adult
education in the 19th and 20th centuries; analyzes the current
debate concerning the content of adult education: discusses the
reservations, problems and trends; and finally cxplains jts present
programmatic structures. It contains a lot of useful statistics on
adult education enrollments in different subject disciplines at
various levels in West Germany.

° Lierman, Walter. (1987) "Basic adult education in Latin America:
The case of Mexico." Paper presented at the International
Conference on Comparative Adult Education, Oxford, UK.,
(July 6-9). (SUREA:PF)

(Countries covered: Mexico, other countries)
(programs, foundations, systems)

This is a case study of basic ad it education efforts in Mexico.

The paper begins with the elaboration of the literacy~numeracy

concept of adult education in accordance with the UNESCO

framework evolved through its international conferences at Tokyo

(1972) and at Nairobi (1976). Then it talk about the geopolitical

and cvlural profile of Mexico and relates it 10 needs assessment

with regard to adult education systems after 1975. Finally, the
paper focuses upon a practical example of literacy education in
northern Mexico.

®McCoy, Marilyn, & Halstead, D. Kent. (1986) Higher education
financing in_fify states: Interstate comparison, fiscal year 1984.
Boulder, CO: National Center for Higher ~ FEducation
Management System.
(Countries covered: USA)
(finance, policy, programs)
In 1974 Kent Halstead identified the index related to the higher
cducation financing and socio-economic status of states that are
used in this study. This report is evolved from the early work of
both the authors. The adjustment for inflaion found in this book
arc based on his annual higher education price index. This book
provides an integrated set of data essenial to better understanding
of the higher education enterprise on a state by state basis.

®Nair, Gopinathan P. R. (1981) Primary ducation, population
growth and  socio-economic change. 1w  Delhi: ~ Allied
Publishers Pvt, Lid. LA 1154 K4 Né66
(Countries covered: India)
(history, philosophy, systems, methods, finance)

ERIC 164
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Kerala, one of the Scuth Indian states, has always been in the
vanguard of the <oducational development in India for several
decades. The book concerns itself with the difference in the
educational policy and experience of Kerala from that of other
parts of the country. The detailed analysis of costs, in terms of
dropout and repetition of classes, is undertaken to examine the
relative states in India. It reviews questions and methods from the
point of view of education and socio~economic change, studies the
patterns of educational growth in Kerala and India in general, and
covers the structural aspects of the educational system of Kerala
in -a comparative setting. It includes, in the appendix: (1)
reliability of educational statistics in India; (2) effective cost of
education in Kerala — a comparative analysis; (3) education and
population grow , and (4) education, employment and occupational
change. Summary and conclusions are offered at e end. The
book provides a select bibliography.

®Roberts, Hayden. (1982) Culttire and adult education: A study of

Alberta and Quebec. Alberta: The University of Alberta Press.

LC 52542 A4 R6

(Countries covered: Canada: Alberta and Quebec)

(social philosophies and government structures —  poicies,

structures, organizations, outcomes — resources)
This book is a comparative study of adult education in Quebec
and Alberta, two provinces with which the author had a close
acquaintance as far as the adult education scenc goes. The
purpose is to explore some models that might prov.de a valid
basis for comparative studies in adult education in any itwo or
more regions. The author perceived that though iicre were many
area studiec focusing on aspects of adult education in separate
countries and reginns, there was little evidence of studies that
compared two or more different regions or countries within a
conceptual framework of a guiding hypothesis. The book is divided
into four parts: Part I sets the scene for the comparative study
itself, which is pursued in Parts II, IIIl, and IV. Chapter one
advocates a closer attention te the relationship between advit
education practice, purposes and underlying philosophies. Chapter 2
places the study within a scupe defined by certain interpretations
of the two terms uscd in the title, adult education and culture.
Chapter 3 discusses in detail the two main elements of the model
— continuum of purposes and the relationship between factors that
determine these purpose~. A list of references is included after
every chapter.

@Siddiqui, Dilnawaz A. (1988) "The utilization of communication
technology in the democratization of education in India."




International journal of instructicnal media, 15 (1)

(Countries covered: developing nations, especially India)

(communication media, ideology, methods, programs, policy,

evaluation, finance, goals)
This paper was originally prepared for a UNESCO conferencc on
democratization of education co-sponsored with and convened at
Manipur University, Imphal. First of all, it defines the major
terms:  technology, communication, and democratization, with
operational indicators of each of them. Then it analyzes how
educavion in general and adult education through fast and effective 1
communication technology in particular has brought about and can
further accelerate democratization of education in India. Siddiqui
argues that there is no dearth of brilliant innovative ideas in the
nation at the technological level in the sense of hardware.
However, there continues to be a serious shortage of trained
personnel responsible for  alyzing, planning, designing, producing,
implementing, and evaluating software and other resources needed
in the adequate utilization of modern media of communication.
Comparisons have been made with use of communication in other
nations with that in India. The main thrust of his analysis is
upon the need for clarifying national goals and ideological values.
According to him, this clarification would help change people’s
attitudes and in twm lead to development-oriented behavior
consistent with the appropriate value system. The final part
contains a few recommendations on major issues irvolved.

®Stambler, Moses (ed.) (1976) Impressions and perspectives on the
c.'ucation of adults in India by some American adult educators.
IgﬁwCHaven, CT: Southern Connecticut State College. ED132254
I
Based on a 65-day educational program in India designed
provide an Irdian international perspective for 2 adult educators in
the New England region and the addition of this dimension to
their adult education programs at home, these papers are written
by the participants who indicate their reactions to their Indian
experience. They are intended for curriculum and classtoom use.
Titles of the papers are as follows: A systems design for
classification and u.lization of Indian adalt education for
developmurt purposes; adult education in India; changing emphasis
for developmental purposes; sor~~ administzative practices in Indian
non-formal education; an inquiry into the relationship rstween the
sociai status of Indian women and their educational opportunities:
status of women in India; ad:t vccational education in India;
acult evening practical arts in Iudia; functional literacy in India’s
rural development; the farmers functional literacy program and
Gandhian philosophy; literacy in India; the old tradition and
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literacy; community development through soc.al education; folk art
as a means of communication and education; a brief glimpse at
audiovisual technology and televisio. in India; barriers to adult
educatior in Irdia; Indian non-formal adult education; the role of
non-formal education as it applies to home and family living; and
four papers on comparisons of Indian and American adult
education.

®Stephens, Michael D., & Roderick, Gordon. (1984) Post-school

education. Dover, NH: Croom Helm. LA 227.1 S74

(Countries covered: U.S.A.)

(foundations. sysiems, programs)
The book starts out with traditions and a.itudes on post-school
education. It studies th- different systems of scnool education.
After this, it discusses middle-class initiations prior to 1850. The
book then discusses the educational provision for adults in the
19th century, describes the growth of technicat education, followed
by the development of university education. It then relates this to
the roles of government and ends up with its conclusions.




C - BIBLIOGRAPHIES & TERMINOLOGIES

The items in this category are bibliographies and terminologies in
comparative adult education and adult education. In addition to
items listed below, readers are encouraged to consult the
Comparative ed:zation review for periodic bibliographic updates,
appearing in almost every issue through 1981, and twice per year
since 1982.

®Altbach, Philip G. (1981) International  bibliography of
comparative education. New York: Praeger. LA 132 A4
(Countries covered: worldwide)
(resorrces)
A fairly comprehensive list of articles and other resources .nostly
based on papers and reviews published in Comparative education
review.

® Azzouz, Auwedine. (1972) Selected bibliography of cducational
materials: Algeria, Libya, Morocco, Tunisia, 6 (4). ED106203
(Countries covered: Algeria, Libya, Morocco, Tunisia)
(resources)
Englisii  language annotations of newspapers and government
publications covering educational materials of interest to North
Africans to (1) raise the consciousness of their Islamic and Arabic
heritages (Arabization) and (2) adapt edur ‘on to the problems of
the multilingual populaticn are include. in this bibliography.
Citations are categorized by country. Topic, include the philosophy
and theory of education, educational organization, vecational
education, adult education, and Arabization and bilingualisza. A list
or sources and authors concludes the bibliography.

® Barendsen, Robert D. (comp.) (1981) Education in the People’s
Republic of China: A selective annotated bibliography of
mater..  published in the English language. Washington, DC:
Ofﬁg: of International Education (ED) (BBB 18712). ED200487
ERI

This annotated bibliography lists materials written in English which

examine education in China. The purpose of the bibliography is

to make readily available to all those interested in Chinese
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education a useful guide to selected reference materials on the
subject published from 1971 to 1976. The bulk of the entries is
based on first hand observations by a variety of foreign visitors to
China (primarily American). The bibliography lists 198 titles
arranged alphabetically by author under two headings, one
including material in books, pamphlets and separately published
reports, and the other material in periodicals. Many facets of
education are de-lt with including educational administration and
philosophy, values education, vocational education, language and
linguistics, medical education, continuing education, and educational
practices at all levels. A subject index concludes the publication.

®Berdahl, Robert O. & Altomare, George. (1972) Comparative
higher  eaucation: Sources of information. New York:
gﬁmational Council for Educationral Development. . 5814 U7
(resources, asscciations, agencies)
This report contains bibliographic information on t'2 subject of
comparative higher education. It has five sections followed by four
appendices. Section I is a list of 12 English laaguage journals
relevant to we field of comparative higher education. Section II is
a list of additional journals — educational and non-educational.
Section III is a partial listing of abtracts, indexes and
bibliographies of relevant comparative higher education. Section IV
carries a list of bulletins, newsletters and newspapers of interest to
the field. Section V contains a list of centers and associations of
higher education. The appendices list addresses related to the
items cited in Sections II, III and IV.

®Bristow, T. & Holmes, B. (1968) Comparative education through

the literature: A bibliographic guide. London: Butterworths. Z

5814 C76 B7 1968b

(Countries covered: Australia, Canada, India, New Zealand, and

selected nations from: Africa, the Ameicas, Asia, Australia,

Europe, Middle East)

(foundations, resources, research, systems)
According to the two authors, this annotated guide covers resources
on education2l systems of selected nations from Africa, the
Americas, Asia, Australia, Eurore, and the Middle Fast. Special
treatment has been given to educational literature in Australia,
Canada, India, and New Zealand. Trc specific categories into
which the resource guide is divided are: {1) teaching comparative
education; (2) imaginative writing and comparative education; (3)
national area studies in comparative educe*on; {4) cross-cultural
and case studies; and (5) library tools and . sarch in comparative
education.

fees,
<
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®EBAE, & AIDEA. (1984) The terminology of adult education.
Rome, Ttaly: European Bureau of Adult Education in
collaboration with AIDEA.
(Countries covered: worldwide)
(terminology)
This glossary contains terms currently used in the field of adult
education worldwide in Italian, French, English, and German. It is
divided into four sections. Section One consists of th: =rminology
of adult education in all of the four languages. Section T'wo sorts
out terms with French head words, followed by Section Thres t .t
has those with English head words. The last ore, Scction Four,
lists those terms which have German head words.

®Henry, M. M. (June) "Methodology in comparative education: An
annotated bibliography." Comparative education review, 17 (2),
231-244. biblio.

o°Kelly, T. (ed.) (1975) A European bibliograply of adult
education. London: National Institute of Adult Education. biblio.
ZLC 5215 K445
(Countries covered: European countries)
The book consists of a deteailed bibliography 01 two aspects of
adult edvrcation. The aspects are: (a) general background; and (b)
the teaching situation. It offers a list of bibliographies, zbstracts.
periodicals, and historial and descriptive surveys.

® Kulich Jindra. (comp.) (1971) Adult education in continental

Europe: An annot.uced bibliography of English-language materials

1945~ 1969. Vancouver: University of British Columbia. Toronto:

Ilglelmational Counci! for Adult Education. Z 5814 A24 K843

7

(Countries covered: continental Europe)

(bibliography)
This annotated bibliography contains listings covering 357 English
language materials on adult education in continental FEurope,
published during 1945-1969. Materials were chosen in accord with
a broad definition of adult educaion that includes vocational
education for adults; training in business and industry; adult
secondary and post-secondary study; activities of museums, art
galleries, and libraries; along with liber:d adult education through
university extension and evening <lasses or through voluntary
associations.  Materials selected are -eadily accessible. The
bibliography is orgarized by country, * *h a section on Europe
and a section on Scandinavia. Within each country section, the
bibliography is subdivided into categoi.es of the various institutions,
methods and techaiques, and subject matter with each source listed
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fully as the main entr;, in the applicable major subcategory and
cross-referenced by number under any other applicable subcategory.
A subject index lists all entries by subcategories and by countries.
A list of periodicals searched systematically for materials is
included. Materials from the British 'sles are not included in this
bibliography.

®Kulich Jindra. (comp.) (1975) Adult education in continental
Europe: An annotated bibliography of English-language materiuls
1970-1974. Vancouver: University of B:tish Columtia. Toronto:
International Council for Adult Education. Z 5814 A24 K843
1975
(Countries covered: continental Europe)
(bibliography)
This second volume of the zmotated bibliography contains listings
covering 556 English~language materials on adult education in
cgngilental Europe, published during the five-year period
1970-1674.

®Kulich Jindra. (comp.) (1982) Adult education in continental
Europe: An annotated bibliography of Laglish-language materials
1975-1979. Vancouver: University of British Columbia. Toronto:
In%amau’onal Council for Adult Education. Z 5814 A24 K843
1982
(Countries covered: continental Europe)
(bibliography)
This third volume of the annotated biblicyraphy contains listings
covering 836 Englisa~language materials on adult edu. 'tion iz
igngimlegt:' Europe, published during the five-year period
75-197

®Kulich Jin. v (comp.) (1984) Adult education in continental
Europe: An annotated b’bliography of English-language mat.rials
1980-1982 Vancouver: University of British Columbia. Toronto:
Ilgt;mau'onal Council for Adult Education. Z 5514 A24 "°13
4
(Countries covered: continental Euv+ope)
(bibliography)
This fcurth volume of the annowated bibliography contains listings
covering 682 English-language materials on adult educauon in
cogtineggal Europe, published during the three-year penod
1980~1982

®Kulich Jindra. (comp.) (1987) Adult education in continento’

Europe: An anrotated bibliogra; 1y of English-'anguage r-aterials
1983-1985. Vancouver: University of British Columbia Toronto:
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Ilr;tsemational Council for Adult Education. Z 5814 A24 K843
7

(Countries covered: continental Europe)

‘bibliography)
This fifth volume of the an >0 bibliography contains listings
covering (61 English-languag aterials on adult education in
cogtinengal Eurcpe, publishe.. during the three-year poriod
1983-198s.

®Kulich, Jindra. (comp.) (1975) "Comparative studies in adult
education: A select bibliography of English, French, ana
German materials." In Comparative studies in adult education:
An anthology, edited by J. R. Kidd, C. Bennett and I. Kulich.
Syracuse:  Syracuse  University Publications in  Continuing
Education. Pp. 235-57. LC 5215 C65
(bibliography)
This bibliography contains nly selected materials pertaining to
methodology o1 comparative ¢tudy of education and adult
education, and 1..terials which are comparative, or which at least
analyze or describe adult education (in the broadest meaning or
segments of i) in two or mord countries. Studies of adult
education pertaining to one country only were not included. The
bibliography is organiced in two parts: methods of comparative
study, and the studies themselves, with the materials in each part
ordered in alphabetical order in an English, French and German
section. Only printed materials and doctoral dissertations were
included. The many useful mimeographed materials and typescriots
were excluded as these are difficult to access.

®Kulich, Jindre. (comp.) (1970) "Selected bibliography of
periodicals ir international and comparative studies rclating to
adu't education." Convergence, 3 (3), 82-90.

®lengrand, P., et al. (1980) The terminology of adult education/
continuing education, (second edition). Amersfoort, Netherlands:
European Bureau of Adult Education and German Adult
Education Association.
This is a tri-lingual list of tcrms used in the cwtent practice of
acult education in English, French, and German. The second
edition is different from the first edition in two ways. One, it
contains many new terms not to he found in the earlier version;
and two. its format has al been modified to bring out three
separate editions based on the key words from each of the three
languages.

®Select and annotated bibliography on participatory research.
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(1977) Toronto: The Participatory Research Prcject of the
International Council for Adult Education. biblio.

®Titmus, Colin; Buttedahl, Paz; Ironside, Diana; Lengrand, Paul.
(1979) Terminology of adult educa' ~z. Paris: UNESCO. LC
5215 T319
This is a glossary of adult education in three languages: English,
French and Spanish. The terms included in the glossary have
certain critetia. Each term should be specific ‘o adult education or
denote a key concept; or have specific meanirg wher used in
adult education or though wused in other contexts, Le most
frequently associated with adult education. Terms whose adult
education meaning was adequately treated in a standard dictionary
were excluded. Each list is ordered alphabetically. Terms
uansferzed from the other two languages, in case where no
suitable replacement has been found, are included in each list in
the original language. Also, set against the margin are the
equivalent terms in other languages: = for a fairly close
equivalent; — for an approximation; and =/appears as a warning
sign against false equivalence.

®UNESCO. (1976) World guide to higher education: A
comparative survey of systems, degrees and qualifications. New
York: UNESCO Press. LA 183 U5213
(Countries covered: all Asian, African and Furopean countries,
Latin America, U.SA.,, USS.R)

(methods, research)

This volume is the eleventh of the Studies on Intcrnational

Equivalences of Degrees published under the general editorship of

Agnel Trapero-Ballestero of UNESCO’s Division of Higher

Education. ‘the comparative studies presented here describe and

inalyze the conceptual tases of and fundamental elements involved

in the comparability at diff:rent stages of education. This series,
resulting from a resolution adopted by thie General Conference at
its thirteenth session (1964), is one facet of the major UNESCO
project on the international comparability and recognition of studies

and degrees and diplomas in higher education. The book gives a

detailed description of types of higher education, iegrees awarded

and entrance examinations required, etc.

®von Kiemperer, L. (1973) International education: A directory of
resource materials on comparative education and study in
another country. Garrett Park, MD: Lily von Klemperer. Z
5814 C76 15

This is a bibliographic reference containing a total of about 2,030

items on international education. It is organized in two parts. Part
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I describes and compares education systems of the world; and Part
II rcfers @ international exchange of persons, followed by two
appendices: {a) periodicals dealing with international education; and
(b) organizations — their acronyms, full names and addresses.
International education has been defined in this reference book as
study, teaching, or other work in a country othe~ .an one’s own.




