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This final report of the OSEP, HCEEP non-directed
demonstration project, Project TEEM (Transitioning into the
Elementary Education Mainstream), administered by the Center
for Developmental Disabilities, University of Vermont,
describes the impact of Project TEEM in enabling school
systems to establish and implemeni a transition planning
process for moving preschool-aged children with handicaps
from early childhood special education (ECSE) programs into
the local elementary school mainstream, 1.e., kindergarten,
and providing support for their families to participate 1in

the planning process.
A Systematic Transition Process

Prior to the 1985 - 1986 school year, school districts
in Vermont had not adopted systematic procedures for
transitioning children from ECSE programs into their local
elsmentary schools, During the three years (September 1,
1988 - August 31, 1988) of Project TEEM, project staff
worked with families and school personnel in five of
Vermont's 59 schrol districts (Addison Northeast, Grand
Isle, Montpelier, Washington Central, and Washington South)
served by three ECSE programs to assist them in developing
and implementing a transition procecs, During the third
year of Project TEEM, eight additional districts in Vermont
requested presentations/workshops on Project TEEM or project

assistance in developing transition procedures,
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The Project TEEM model enables school systems to
establish and implement a transition planning process which
meets their unique needs. The model !s designed to address
the concerns with, and barriers to, entry into the public
school axpressed by families and professionals, promote the
implementation of best practices, and facilitate the
transition of all children with handicaps from ECSE programs
into the regular kindergarten classroom and elementary
school mainstream.

The TEEM transition model does not specify a standard
transition model; rather, it specifies a planning process
for schools to develop their own individual transition
procedures, The planning process includes a team of
parerts, ECSE staff, regular and special educators, and
administrators, thus assuring broad-based ownership and
continued implementation of the transition model developed
by the planning team. Additionally, implementation of the
transition model assures that LRE placement options within
local schools are addressed, effectively reducing the need
for placing children 1in out-of-district segregated special
education programs.

The TEEM model has two major components:

Component 1. Critical steps and accompanying best practices
for transitioning young children.

Component 2. Guidelines for systems to develop a transition
process which incorporates the best practices.

<
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Component 1: Critical Steps/Best Practices

The TEEM model has identified six steps which are
critical for successfully transitioning a child from ECSE
programs into the local kindergarten and elementary school
mainstream. These steps are: 1) establishing a transition
planning team comprised of all key individuals, 2) informing
and involving the child's family, 3) preparing the child and
local elementary school prior to placement, 4) planning the
child's social and educational integration, 5) monitoring
and supporting the child's placemznt, and 6) planning future
transitions. The model incorporates a number of best
practices within and across these six steps which any
transition process should include. (Please refer to
Appendix A.)

Step 1. Establishing a transition planning team
comprised of all key individuals. Individual planning
teams, composed of the child's parents, ECSE staff, regular
and special educators and administrators, and other
individuals who are or will be involved with a child's
educationai program, collaborate to share information about
the child, contribute their individual expertise, and
develop a plan for transitioning the child into the local
elementary school. Such a plan specifies activities,
responsibilities, and timelines to insure sufficient and
timely communication and planning., Often a "transition
coordinator”™ {is identified who coordinates the process.

Step 2. Informing and involving the child's Tamily.
Families are an integral part of transition planning and
need information which will allow them to contribute to the
planning process and make informed decisions about their
child. It is important that there are procedures to inform
families about transition in general, i.e., the LEA's
transition policy, the proposed transition for their child,
and the transition process of the local school district or
elementary school., Families must be provided with support
and opportunities for involvement in the transition process
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for their child at all stages. An assistant principal from
one of the Project TEEM model sites ncied the importance of
giving parents choices and allowing them decision-making
power so that they truly feel anrn integral part of their
child's transition planning team, Parents should be members
of the individual planning team, share information about
their child and their goals for him or her, observe future
placement options 1in order to make informed decisions,
provide input into their child's educational program, decide
upon a home-school communication plan which {s satisfying to
them and to the elementary school staff, and be involved 1in
monitoring their child's progress in the elementary school.
Several of the public school staff participating in Project
TEEM noted the need to establish and take advantage of
informal contacts with families: e.g» talking with families
in the community, making contacts when parents visit the
school., Several parents from the five participating
supervisory unions participated in developing the district
or school=wide procedures discussed under Component 2.

Step 3. Preparing the child and local elementary
school prior to placemont. It is important to prepare the
child to participate as successfully as possible in future
environments. By observing the elementary schcol and
classrooms, and interviewing receiving elementary school
staff, ECSE staff can identify the ski111s which are critical
for functioning in the local elementary school settings.
Once these skills are identified and a determination made of
which skills need to be addressed for a child, staff can
incorporate these into the child's IEP during his or her
last year in the ECSE program. In addition to identifying
critical skills, the ECSE staff can also 1dentify the
teaching practices used in the lucal elementary school
classroom and incorporate these in the child's instructional
program and preschool setting(s). Please refer to
Appendix B for the Transition Planning Forms that have been
deveicped by Project TEEM to assist school districts with
this step.

It is also necessary to prepare the local elementary
school prior to the actual transition. The amount and type
of this preparation will vary according to the individual
needs of the entering child, Budget requirements of
individual schools necessitate 1dentifying any required
adaptations (e.g., installing an elevator in the school
building, kiring a paraprofescional) at least one year
before the child transitions. It is particularly important
to have adequate preparation for thosze children who have
difficulty acquiring, or are unable to acquire, the skills
identified as critical for functioning successfully in the
local elementary school. For some children, the team may
need to identify strategies for integration (e.g., using a




»

"peer buddy™), identify necessary curriculum adaptations and
other training needs, acquire appropriate resources, and
identify any additional resources necessary to facilitate
the child's transition and integration. Several planning
teams have stressed the importance of having community
involvement and making school board members aware of all the
issues and needs for children entering the local elementary
school, since community members may be asked to vote for a
bond issue for adaptations and/or equipment.

Step 4. Planning the childis social and educational
integration. The individual planning team is responsible
for developing a placement plan for each child which
includes: a) recommended educational goals, objectives, and
instructional procedures to be useo in the next placement;
b) procedures and strategies for social and academic
integration; and c) procedures for gaining access to the
expertise of the child!'s previous teachers after the child
transitions. The placement plan is designed by examining
the routines and demands of the local elementary school
mainstream and identifying the needed resources and
strategies for placing and maintaining the child in this
setting. The plan represents the team's final efforts for
insuring that the child!'s transition into the lsast
restrictive school setting occurs without interruptions in
the provision of services.

Step 5. Monitoring and supporting the child's
placement. The planning team should develop procedures for
monitoring child progress in the new placement prior to his
or her transition and implement the procedures once the
transition takes place. If the plan is not working
effectively and the child and/or teacher(s) are experiencing
difficulties, then the team must {identify procedures to
address these difficulties, In addition, the development of
a monitoring system can apply to children who transition
from ECSE programs, but who are not eligible for school-age
special education services.

Step 6. Planning future transitions. The transition
process should include procedures to insure that the child
w111 continue to make successful transitions from
kindergarten to first grade, first grade to second grade,
etc., The scope and membership of the child's individual
planning teams will change to include key personnel from
these successive settings. The child's "new" planning teams
would be responsible for repeating the transiticn process
cutlined previously in order to continue smooth transitions
and maintain successful integration for the child,
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Component Z: Guidelines for Systems to Develop a Transition
Process

Project TEEHM, through its work with the five
supervisory unions, identified a number of objectives and
accompanying activities which must occur in order for a
school system to successfully develop and implement a
systematic transition process which addresses the best
practices discussed earlizr.

Opbjective 1: Elicit system-wide commitment and
jnvolvement. It is critical to gain commitment and
invoivement from identified key paople prior to establishing
and implementing a district or school-wide transition
process. This will insure that there is shared ownership
for the educational programming and placement of all
children. These key people include: families, principals
of local elementary schools, the special education
administrator, ECSE staff, regular educators (at least
kindergarten and first grade teachers), speech-language
pathologists, learning specialists, paraprotessionals, and
other relevant district personnel from both the ECSE program
and receiving elementary school. Any transition planning
process should reflect the input of these individuals.

Activi 5

a. ECSE staff meet with Special Education Administrator
to discuss rationale/need for transition process.
Identify how to gain administrative (i.e.,
superintendent, principals) support.

b. Meet with administrators to discuss rationale/need
for transition process. Gain administrative
commitment for developing the process, e.g.,
providing release time and substitutes for staff
inservice and planning meetings, arranging for
recertification for staff who want to be involved 1n
developing the transition process.

¢, Create district-wide awareness of administrative
commitment to developing a transition process, e.g.:
send out letter to district personnel, discuss at
staff meetings, and determine level of interest and
support among staff for establishing a transition
process.




d. Gain commitment from the administration to schedule
Tnservice training or series of meetings to develop
the transition process.

Objective 2: Establish district o+ school~based
transition planning team, There may be either a district or
school-based planning team, composed of representative
parents, ECSE staff, and regular and special educators and
administrators from the local elementary schools,
responsible for developing transition procedures for all
children. The districts participating in Project TEEM
established transition planning teams at an initial
inservice day. Grand Isle and Washington South Supervisory
Unions each formed one team composed of representatives from
elementary schools in the districts and drafted
district-wide transition procedures. The elementary schools
in the Addison Northeast, Montpelier, and Washington Central
Supervisory Unions formed individual teams and drafted
schcol-based procedures. The teams included parents,
principals, special education administrators, early
childhood special education staff, kindergarten and first
grade teachers, speech-language pathologists, learning
specialists, and paraprofessionals.

Activities:

a. Plan and schedule inservice or meeting with district
persornnel and interested parents. Identify
technical assistance or other resourcess e.g.»
written materials, audio-visual materials, needed
for inservice/meeting.

b, Communicate information and date of inservice or
initial planning meeting to district staff, parents,
and other relevant individuals, e.g.» private
preschool teachers, Head Start teachers.

¢. Hold inservice or meeting. Share goal of ceveloping
a transition process and discuss issues around
transitions. Form district or school-based planning
teams, including parents, and schedule fcllow-up
meetings to draft transition procedures. Table l
specifies sample agendas for a full-day inservice cr
initial meeting.

10
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TABLE 1

Inservice and Initial Kesting Agendas

Inservice Agenda

8:45 a.m.

1:15 p.m.

Registration

Overview of Schedule and
Introduction of Facilfitators

Information About Early Childhood
Special Educatfon (ECSE)

Rationale for Transition
Planning/Historic Overview of
Transition Projects, Including
Project TEEM

BREAK

Cooporative Teaming Principles

Prosentation of Case Studies
Issues Around Transitfons: Smail
Groups Identify Barriers to
Transitfon Based Upon Review of
Case Studies

Large Group Presentation: TEEM
Transition Model

LUNCH

Large Group: Revfew Cooperative
Teaming Principles & TEEM Model

Small Groups: How Can the TEEM
Model Address Idontified Barrfers
to Transfition?

BREAK

Form District=-Wide or Individual
School Teams to Draft Transit‘on
Procedures

Schedule Inftial Follow-Up Meoting
Identify Adaitional Technical
Assistance Needed

Evaluation of Workshcp
Distributfon of TEEM Materfals
Closing Comments

il

Nssting 1

Introductions,

Discuss rationale for having a formal transitfon process and desired
outcome of a formal process.

Discuss current transition practices and past difficulties in
transfitfoning - discuss how a formal process could address these
difficulties.

Decide upon format for procedures, f.e..» district-wide or
school-based, and form school-based or district-wide planning teams,
including parent(s), to draft transition procedures.

Distribute transition materfals, e.g., Project TEEM materials -
(Best Practices 1n Transition Planaing, Critical Compoments).
Chackl1st for Evaluating Current Transttion Plasning Processes and
the Isplementation of Racosmended Activities, Actfvitfes and
Tinslines for Transition Planning, (Sampie Transitfom Procedures).

Identify possibie additional technical assistance needed, 0.g.,
Project TEEM staff attending meetiags, recruiting personnel from
sites with an established transitifon process.

Schodule Meeting 2.




Objective 3: Draft written transition procedures,
Written procedures for transition planning will serve to
coordinate tie efforts of all individuals who are, or wili
be, involved in transitioning a child from the ECSE program
into the local elementary school. These procedures should
address the best practices outlined earlier, and promote
timely and systematic transition planning by speaifying
activities, person(s) responsible, and timelines, It is
anticipated that a minimum of eight meetings, including the
initial meeting, will be necessary to draft district or
school-wide transition procedures. The number of meetings
required to write transition procedures will vary according
to specific need,

Activities:

a, Hold follow-up meetings (to Meeting 1) to draft
written procedures. Table 2 Tists recommended
activities to occur during these planning meetings.
Appendix C contains a copy of Grand Isle

Supervisory Union's district-wide transition
procedures,

TABLE 2
Follow-Up Transition Planning Meetings
Agendas

MEETING 2

1. Develop philosophy around transition planning to guide
development cf transition process.

2. Schedule Meeting 3.
MEETING 3

1. Review/apnrove drafted philosophy statement.
2. Review Project TEEM materials distributed at Meeting 1. Begin
to assess current transition practices, using Checklist for

Evaluating Current Transition Planning Processes and the
Implementation of Recowmended Activities (see Appendix D).

3, Schedule Meeting 4.

12




MEETING 4

1. Complete assessment of current transition activities.

2. Prioritize areas to be addressed in trarsition process.

3. Identify needed technical assistance.

4, Schedule Meeting 5.

MEETING 5

1. Begin to draft (or refine current) transition procedures.

2. Identify needed technical assistance.

2, Schedule Meating 6,

MEETING 6

1. Continue drafting/refining transition procedures.

2. Identify needed technical assistance.

3. Schedule Meeting 7.

MEETING 7

1. Complete draft cf transitior procedures.

2. Develop plan for sharing procedures with rast of district
staff and eliciting input from them.

3. Schedule Meeting 8.

MEETING 8

1. Review input from district staff and revise/finalize
transition procedures as necessary.

2. Plan next steps, e.g., share draft with administrators and

schuol board members to ratify procedures.

13
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Objeciive 4: Impiement district transition procsss.
Appendix B contains transition planning forms developed by
Project TEEM to assist in the implementation of the

transition process.

Objective 5: Evaluate and refine district transition
process. It is important for the school districts to
establish a mechanism and timelines for evaluating and
refining their transition process, particularly during the
initial years. Data concerning the implementation and
outcome of the transition process needs to be collected for
individeal children. Project TEEM has developed evaluation
surveys (see Appendix E) for both professionals and family
members to complete and share with each other for the
purpose of evaluation/revision.

Activities:

a. Schedule mestingi{s) tc reovicy transiticn procedures
and completed surveys and discuss needed revisions
based upon data collected during implementation.

b. Incorporate revisions into district/school
transition procedures.

Significant Accomplishments/Activities

Table 3 iists training, dissemination, evaluation, and
other significan! activities conducted during the three
years of Project TEEM, During the three years, over 100
parents and public school personnel were trained by project

staff to develop and implement a transition process.

14
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TABLE 3
Summary of Significant Accomplishments/Activities
September 1985 - August 1988
DATE ACCOMPL I SHMENTS/ACTIVITIES
September 1985 - Project staff meet with individual
November 1985 schools to establish rapport, share general

information on the transition model, and
present shortened transition timeline for
students transitioning into local elementary
schools in Fall 1986

January 1986 Participating five supervisory unions
(Addison Northsast, Grand Isle, Montpelier,
Washington Central, Washington South) begin
transition process for iearners entering
elementary schools in Fall 1986, based on
shortened transition timeline

March 1986 Workshop 1 - Formal presentation of project
transition model to five supervisory unions.
Large and small group discussion of model
and request for individual schools and/or
districts to develop written transition
procedures

Spring 1986 Individual elementary schools in Addison
Northeast Supervisory Union develop written
transition procedures

Spring 1986 Individual schools/districts begin
transition process for learners entering
local elementiry schools in Fall 1987

May 1986 Conference presentation - "The Vermont
Conference on Exemplary Fractices in the
Education of Students with Severe
Handicaps", Burlington, VT

June 1986 Workshop 2 - Addison Northeast Supervisory
Union develops district-wide transition
policy statements

August 1986 A chapter outlining "best practices" in
trar-ition planning is written for the State
of vermont EEE manual "Guidelines for
Planning and Implementing Essential Early
Education Programs in Vermont"
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August 1986

Septemher 1986

September 1986

September 1986

October 1986

October 1986

October 1986

October 1986

November 1986

November 1986

November 1986

Workshop 2 - Grand Isle Supervisory Union
develops district-wide written transition
procedures

Project evaluation dlan is finalized

"Best Practices Checklist for Evaluating
Written Transition Procedures" is developed

Conference presentation - New England TASH
Conference, Worcester, MA

Workshop 2 - Montpelier, Washington Central,
Washington South Supervisory Unions - formal
presentation and small group practice of
sk111s to use for working cooperatively in
school transition planning teams

Conference presentation - Northeast Regional
Conference of the National Society for
Autistic Children, Merrimack, NH

Conference presentation - "Every Child is a
Promise"; No. Falmouth, MA, sponsored by the

State of Massachusetts and the Nortiheast
Regional Resource Center

Conference presentation = School Integration
Conference for the Wisconsin Coalition for
Advocacy, Madison, WI

Six of seven participating elementary
schools across Montpelier, Washington
Central and Washington South Supervisory
Unfons complete written transition
procedures

Conference presentation - TASH Contference,
San Francisco

Seventeen of 18 elementary schools across
the five supervisory unions have written,
and are implementing, transition procedures
for students entering local elementary
schools in Fall 1987 and Fall 1988 (see
Appendix C for copy of Grand Isle
Supervisory Union's procedures)




April 1987

May/June 1987

May/June 1987

August 1987 -
May 1988

September 1987 -
January 1988

September 1987

October 1987

October 1987
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Workshop 3 = "Family Involvement in
Transition Planning” - presented by Lisbeth
Vincent of University of Wisconsin-Madison
to 100 parents and public school personnel
across the Addison Northeast, Grand Isle,
Montpelier, Washington Central, and
Washington South Supervisory Unions

Young Adult Institute films two half-hour
tapes on transition planning in the Addison
Northeast, Grand Isle, Montpelier, and
Washington Central Supervisory Unions for
inclusion in {its "Children with Special
Meeds" videotape series

Presentations of TEEM model to parents, ECSE
staff and public school personnel in Rutland
Central, Barre City, Franklin Northeast,
Franklin Northwest, and Chittenden Central
Supervisory Unions to assist them in
establishing (and refining current)
transition procedures

Articles on Project TEEM

published in CDD Newsline, New England
Index, SpecialNet, Champlain and Vermont ARC
Newsletters, VT I-Team Newsletter, VT AEYC
"Connections", VT CEC Newsletter

Technical assistance provided to parents,
ECSE staff and public school personnel in
Barre City Supervisory Union to enable them
to develop district-wide transition
procedures

Technical assistance provided to parents,
ECSE staff and public schonl personnel in
Frank1in Northeast Supervisory Union to
enable them to develop district-wide
transition procedures

Conference presentation - New England TASH,
Durham, NH

Conference presentaticn - Northeast
International Symposium on Exceptional
Children and Youth, Bangor, ME

Conference presentation - Vermont

Association for the Education of Young
Children, Burlington, VT

17
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October 1987

October 1987

November 1987

January 1988 -
Ongoing

January 1988

March 1988

April 1988

May 1988

May 1988

May 1988

June 1988

-
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Conference presentation - "Fulfilling the
Promise™, Sturbridge, MA, sponsored by the
State of Massachusetts and the Northeast
Regyional Resource Center

Conference presentation - TASH, Chicago, IL

Evaluation activities conducted in Addison
Northeast, Grand Isle, Montpeiier,
Washington Central, and Washington South
Supervisory Unions

Conference presentation - DEC, Denver, CO

Brochure for parents developed and
distributed to ECSE and Head Start programs,
Parent-to-Parent, and Parent/Child Centers
throughout Vermont (see Appendix F for copy
of brochure)

Workshop on transition planning held for
Vermont Head Start personnel in Randolph, VT

Workshops on transition planning held for
parents and public school personnel in the
Windham Central, Orange Southwest, and
Windsor Northwest Supervisory Unions

Conference presentation - Young Aduit
Institute Conference, New York, NY

Conference presentation - New England
Association for the Education of Young
Children, Hyannis, MA

Presentation of TEEM model to public school
personnel in the Addison-Rutland Supervisory
Union

Barre City completes draft of district
transition procedures

Site meetings held with parents and public
school personnel in the Addison Northeast,
Grand Isle, Montpelier, Washington Central,
and Washington South Supervisory Unions to
evaluate impact of TEEM model on
implementation of transition procedures
across these five districts during the
1986~1987 and 1987-1988 school years

18
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June 1988 Evaluation activities conducted in the
Addison Northeast, Grand Isie, Montpeiier,
Washington Central, and Washington South
Supervisory Unions

Summer 1986 Article on Project TEEM published 1n
leaching Excepiional Children
August 1988 Two-day inservice on transition planning

conducted for public school personnel 1in
Regions 1 and 2, Thief River Falls, MN

August 1988 Manual written describing procedures for

developing and implementing a transition
process

Overall Impact of Project TEEM

Project TEEM has been evaluated to determine its impact
upon: 1) school transition practices and procedures;
2) professional beliefs and practices around transition
planning; 3) family participation in the transition process;
and 4) children transitioning into the local elementary

school.

School Transition Practices and Procedures

A1l five school districts and 17 out of 18 elementary
schools participated in the development of procedures. Two
districts chose to develop district-wide transition
procedures to be implemented in all of their schools (the
one school choosing not to participate in the project is
implementing the district-wide transition procedures).
Schools in three of the districts chose to develop

individual school-based procedures that were thcn approved

19
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imrlemented their transition procedures.

Professional Beliefs and Practices

Ninety~five surveys were completed by professional
members of the transition planning teams during the Fall of
1987 and Spring of 1988 to determine their satisfaction with
their transition procedures and planning process, Table 4
shows: 1) the degree to which professionals were satisfied
with the transition planning process and district/school
transition procedures, and 2) the degree to which
professionals view the process and procedures as important
to successful transition, Table 4 breaks down the
transition process into the six major components identified
by Project TEEM as essential in successful transition
planning., Table 4 indicates overall that, ucross all team
members surveyed, there was a high degree (4.3, based on a
scaie of 1 -~ 5, with 1 being "not at all satisfied" and 5
being "extremely satisfied") of satisfaction with their
school or district procedures for transitioning children,
and a high degree of agreement (4.7 on a scale of 1 - 5,
with 1 being "not at all important™ and 5 being "extremely

important") on the importance of the transition process to a

successful kindergarten placement.
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TABLE 4
Frofessional Belfefs and Practices
Degres of Satisfaction with Current Transition
Process and Its Importance to Successful Placement
(n = 95)
Satisfaction ¥With Importance to
Component Current Practices Successful Placement
1. Transition Planning Teams 4,2 4,2
2, Family Involvement 4.5 4.6
3. a) Child Preparation 4,2 4.8
b) School Preparation 4,1 4,8
4, Placement Plan Development 4.1 4,8
and Implementation
5. Child's Follow-Up 4,0 4,5
6. Ongoing Transition Planning 4.1 4,6
OVERALL 4,3 4,7

A11 data based on scale of 1-5 (1=low -~ 5=high)

Family Participation

Twenty~eight surveys were completed by family members
whose children transitioned into the elementary school 1in
the Fall of 1987 and 1986 to determine: 1) opportunities
for involvement in the transition planning process,
2) extent of their participation in the planning, and
3) degree of satisfaction with their involvement in the

planning process.

1) Opportunities for Involvement. Eighty-two percent
of the families stated that they had received

information about the district or schcol transition
procedures and indicated that the informaticn was
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extremely helpful for them (4.2 on a scale of 1 -
5, with 1 being "not at all helpful" and 5 being
"extremely helpful"), Additional responses
indicated that:

a. 96% were provided opportunities to visit thelr
child's elementary schooi and classroom;

b. 18% were provided opportunities to visit other
schools and classrooms;

c. 79% were invited to attend meetings for
planning their child's transition;

d. 61% were given information to prepare them for
the transition planning meetings; and

e. 79% were asked for their input in making

decisions about their child's transition.

Extent of Participation in Transition Planning.
Of those families provided the opportunity,

a. 93% visited their child's elementary school and
classroom;

b, 100% visited other schools and classrooms;

c. 87% attended meetings for planning the
transition;

d. 88% used the information given to them to
prepare for the transition planning meetings;
and

e. 91% gave input in helping to make decisions
about their child's transition.

Satisfaction with Involyement., Among the

twenty-eight families who completed the survey,
there was a high degree (4.3 on a scaie of 1 - 5,
with 1 being "not at all satisfied" and 5 being
"extremely satisfied") of satisfaction with the
opportunities they had for planning their child's
transition,
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Evaluation data were collected to determine:

1) placements of children graduating from ECSE programs in

1987 and 1988; 2) family and professional satisfaction with

1987 and 1988 placement decisions; 3) family and

professional satisfaction with child progress during the

1987 - 1988 school year; and 4) subsequent placements of

children who entered the elementary school in 1987.

1

Placement Decisions. Evaluation data vwere
collected on ECSE graduates who transitioned into
local elementary placements during the 1987 - 1988
and 1988 - 1989 school years, These students
received the full benefits of the transition
procedures developed during the first year and a
half of the project. Schools in two of the
participating districts did not have kindergartens
and children transitioned into first grade. These
children were included in the kindergarten data for
initial placement.

In the spring of 1987, there were a total of
twenty-five ECSE graduates, three of whom
experience severe handicaps. Twenty-four of the 25
graduates successfully transitioned full-time into
their local elementary kindergartens in the fall of
1987. One student transitioned into a
pre-kindergarten program at the local elementary
school. Thuss as a result of implementation of the
TEEM model, all of the graduates successfully
transitioned full-time into their local elementary
schools during the 1987 - 1988 school year.

In the spring of 1988, the third and final
year of Project TEEM, 37 young children, two of
whom experience severe handicapss graduated from
the three ECSE programs across the five model sites
and successfully transitioned full~time into their
local elementary schools this September.
Thirty-five of the 37 children transitioned into
their local elementary kindergartens and two
children transitioned into a pre-kindergarten
classroom located in the local elementary school.
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Family and Profecsjional Satisfaction, Families and
professionals were surveyed in the Fall of 1987 and

Spring of 1988 (after placement decisions were made
for the Fall of 1988) to determine their
satisfaction with placement decisions, The 98
professionals who responded to this question
indicated a high degree (4.5 on a scale of 1 - 5,
with 1 being "not at all satisfied" and 5 being
"extremely satisfied") of satisfaction with the
placement decisions. The twenty-eight families who
responded also indicated a high degree of
satisfaction with the placrement decisions (4.7).

Satisfaction with Child Progress. A total of 125

surveys were completed by professional (110) and
family members (15) of the transition planning
teams during the Fall of 1987 to determine thelir
satisfaction with the current progress of the
children. Across all team members surveyed, there
was a high degree (4.3 for professionals, 4.4 for
families, based cn a 5 point scale) of satisfaction
with the child's kindergarten placement and
program, and the child's progress in the
kindergarten placement.

S P m . Project staff collected
follow-up data on the 1988 - 1989 placements of the
twenty-five children who transitioned into their
elementary schools in the fall of 1987. Of the
twenty-five children, eighteen moved from
kindergarten to first grade (this number reflects
children who went from first to second grade), one
transitioned from the pre-kindergarten into
kindergarten, one child was enrolled half-time 1in
kindergarten and half-time in first grade, two
children were placed in all-day kindergarten, and
three children were retained in kindergarten.
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The Center for Developmental Disabilitiess at the
University of Vermont was recently awarded a Handicapped
Children's Early Education Program State-wide Outreach
Demonstration Project entitled "Project TEEM Outreach:
Transition into the Elementary Education Mainstream
Throughout Rural Vermont™. The funding of this outreach

project will enable staff to aisseminate and replicate

Project TEEM throughout the State of Vermont,




APPENDIX A

Best Practices for Transitioning and Integrating
Learners with Handicaps
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PROJECT

Best Practices for Transitioning and Integrating Learners with Handicaps

ESTABLISH A SCHOOL-BASED PLANNING TEAM

TEEM

BLST PRACTICES

1. THE CHILD'S LOCAL ELEMENTARY SCHOOL AND
REGULAR CLASS PLACEMENT (1.E. KINDERGARTEN)
ARE IDENTIFIED FOR TRANSITION PLANNING AND
PREPARAT ION PURPOSES.

2. RECEIVING ELEMENTARY SCHOOL STAFF ARE
NOTIFIED AND INFORMED ABOUT CHILDREN
TRANSITIONING INTO AND WITHIN THE ELEMENTARY
SCHOOL ,

3. A LOCAL ELEMENTARY SCHOOL-BASED TRANSITION
PLANNING TEAM iS ESTABLISHED AND INCLUDES AT
LEAST THE CHILD'S PARENTS, THE LEE TEACHER.

THE KINDERGARTEN (OR FIRST GRADE) TEACHER,
RELEVANT SPECIALISTS, AND ADMINISTRATORS.

Two Years One Year Prior Learner Placed
Prior to Transition| to Transition in Schooi Mainstream
Fall | Winter | Spring Fall|Winter|Spring Fall | Winter | Spring
p---ni-=-4
e
e R

- }----4 indicates recommended period of time during which activity should occur
» IERiniii-——-q indicates activity '+ 1d occur during this period of time

23
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FSTABLISH A SCHOOL-BASED PLANNING TEAM

BEST PRACTICES

Two Years

Prior to Transition

One Year Prior
to Transition

l.earner Placed
in School Mainstream

4, A "TRANSITION COORDINATOR" OR CASE MANAGER

IS IDENTIFIED,

5. A COMPREHENS IVE PLAN FOR TRANSITIONING THE
INDIVIDUAL CHILD INTO THE LOCAL ELEMENTARY

SCHOOL MAINTREAM IS DEVELOPED.

29
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PROJECT TEEM

Best Practices for Transitioning and Integrating Learners with Handicaps

PROVIDE OPPORTUNITIES TO INFORM AND INVOLVE THE LEARNER'S FAMILY

Two Years One Year Prior Learner Placed
BEST PRACTICES Prior to Transition | to Transition in School Mainstream
| _Fall | Winter Spring | Fall|Winter|Spring Fall I Winter | Spring
1. INFORMATION ABOUT THE TRANSITION PROCESS 1S — ey
PROVIDED TO FAMILIES,
2. OPPORTUN!TIES FOR FAMILY INVOLVEMENT ARE | , |
PROVIDED THROUGHOUT THE TRANSITION PROCESS.
3., A HOME-SCHOOL COMMUNICATION SYSTEM TO | |

FACILITATE INFORMATION SHARING BETWEEN THE
CHILD'S FAMILY AND LOCAL ELEMENTARY SCHOOL
PERSONNEI. IS DEVELOPED AND IMPLEMENTED.
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TEEM

Best Practices for Transitioning and Integrating l.earners with Handicaps

PREPARE THE CHILD AND LOCAL ELEMENTARY SCHOOL PRIOR TO THE ACTUAL TRANSITION

BEST PRACTICES

Two Years

Prior to Transition

One Year Prior Learner Placed
to Transition in School Mainstream

THE PROGRAM PREPARES THE CHILD FOR

TRANSITIONING BY:
A) IDENTIFYING AND TEACHING CRITICAL

SURVIVAL SKILLS.
B) IDENTIFYING AND INCORPORATING NEXT

SCHOOL TEACHING PRACTICES,

THE LOCAL ELEMENTARY SCHCOL 1S PREPARED,

TECHNICAL ASSISTANCE AND/OR TRAINING IS
IDENTIFIED AND OBTAINED,

Fall ; Hinter

Spring

Fall{Winter|Spring Fall ] Winter ‘ISpring

—t—
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TEEM
Best Practices for Transitioning and Integrating Learners with Handicaps

DEVELOP AND IMPLEMENT A PLAN FOR PLACING THE LEARNER INTO THE LOCAL SCHOOL MAINSTREAM

BEST PRACTICES

1.

A PLAN FOR PLACING THE CHILD IN THE
ELEMENTARY SCHOOL MAINSTREAM IS
DEVELOPED AND IMPLEMENTED AND INCLUDES:

A) CHILD'S DAILY SCHEDULE AND
RECCMMENDED EDUCATIONAL GOALS
AND OBJECTIVES.

B8) SPECIAL EDUCATION SERVICES FOR
SUPPORTING THE CHILD'S PLACEMENT
IN THE ELEMENTARY SCHOOL MAINSTREAM,

c) PROCEDURES FOR OBTAINING INFORMATION
OR ASSISTANCE FROM THE FORMER EARLY

CHILDHOOD TEACHER.

Two Years One Year Prior Learner Placed
Prior to Transition | to Transition in School Mainstream
] Fall | Winter {|Spring Fall|Winter|Spring Falll Winter | Spring
P ______ — |
|
} _____ - |
i
et =




PROJECT TEEM
Best Practices for Transitioning and Integrating Learners with Handicaps

DEVELOP AND IMPLEMENT AN ONGOING MONITORING SYSTEM FOR MAINTAINING INTEGRATION

Two Years One Year Prior !Learner Placed

BEST PRACTICES Prior to Transition | to Transition in School Mainstream

_Fal'_ _inter Sprir_1§ Fall|Winter|Spring Fall l Winter lSpring

1. DEVELOP AND IMPLLEMENT PROCEDURES AND

DECISION RULES FOR MORITORING CHILD PROGRESS fom-e . |
AND FOR DETERMINING IF AND WHEN ADDITIONAL
OR DIFFERENT TYPES OF INTERVENTICN ARE

NEEDED.

2. DEVELOP AND IMPLEMENT PROCEDURES FOR .

e

"IDENTIFYING AND OBTAINING ADDITIONAL
RESOURCES NEEDED TC SUPPORT THE CHILD'S
PLACEMENT IN THE LOCAL ELEMENTARY SCHOOL

MAINSTREAM,

o
o
e
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Best Practices for Transitioning and Integrating Learners with Handicaps

DEVELOP AND IMPLEMENT PLANS TO PROMOTE FUTURE TRANSITIONS

BEST PRACTICES

Two Years

Prior to Transition

One Year Pvior
to Transition

Learner Placed
in School Mainstream

1.

THE MEMBERSHIP AND SCOPE OF THE LOCAL SCHOOL
BUILD ING-BASED PLANNING TEAM IS CHANGED TO
INCLUDE PERSONNEL FROM THE NEXT SETTINGS.

A PLAN FOR IDENTIFYING AND TEACHING SKILLS
CRITICAL FOR PARTICIPATION IN THE NEXT
ENV IRONMENT |S DEVELOPED AND IMPLEMENTED.

A PLAN FOR IDENTIFYING AND OBTAINING
RESOURCES NEEDED FOR SUPPORTING THE
LEARNER'S TRANSITION AND INTEGRATION IS
DEVELOPED AND IMPLEMENTED.

39
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Spring
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Winter

Spring
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DEVELOP AND IMPLEMENT PLANS TO PROMOTE FUTURE TRANSITIONS

Two Years One Year Prior Learner Placed
BEST PRACTICES Prior to Transition | to Transition in School Mainstream

Fall | Winter |Spring Fall|Winter |Spring Fall | Winter | Spring

4, A PLAN FOR PLACING THE LEARNER INTO THE NEXT | |
LEAST RESTRICTIVE SCHOOL SETTING IS
DEVELCPED.,

5. A SYSTEM FOR MONITORING LEARNER PROGRESS AND —

MAINTAINING SUCCESSFUL INTEGRATION 15
DEVELOPED.

41
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This packet contains forms to aid in planning for
transitions of children from early childhood programs into
the elementary school mainstream. The forms are grouped
according to purpose and listed in a suggested sequence of
use.

DETERMINIKG SCHOOL ACCESSIBILITY (Form A)

Form A ASSESSMENT OF SCHOOL ENYIRONMENTS
*Timeline for Completing:; Prior to Any Transition Planning*

This form is a checklist to determine accessibility across
school settings and to facilities and equipment. A
designated member of the transition planning team can assess
the physical environment once so that the information 1is
available for planning for all transitions, Information can
be kept on file and updated as necessary. The form should
be available for review by a child's individual planning
team to determine if any adaptations are nacessary before
the child enters the school (e.g., building a ramp).

IDENTIFYING SKILLS CRITICAL FOR FUNCTIONING IN FUTURE
CLASSROOM SETTINGS (Forms B, C, D, E)

Forms B, C» D and E help the sending and receiving staff to:
1) determine which skills are important or critical for
zhildren to function successfully in the receiving
educational program(s) (Form B), 2) describe the structure
and routine of the future classroom setting (Form C & D) and
3) determine which critical skills need to be addressed for
a specific child in the sending program prior to his or her
transition (Form E). After completing Forms B and C, the
sending staff and receiving classroom teacher should meet
and complete Form D. The child's individual planning team
can then complete Form E.

*Timeline for Completing: Fall of the Schoeol Year (24
months to 15 months before the c¢child transitions)*

S5
(924



Form B CLASSROOM SURYIVAL SKILLS CHECKLIST

Receiving classroom teachers will complete this
checklist. The checklist allows the teacher to indicate
which skills he or she feels contribute tc a child's
successful participation in the kindergarten classroom,
{.8., skills that are "important™, The receiving
classroom teacher is also asked to identify which of the
"{mportant®™ skills are critical for children to have in
order to participate successfully.
|

Form C CLASSROOM OBSERYATION FORM

This form is to record observations made in future
classroom settings. The cover page of the form lists
questions which sending staff can review prior to an
observation (e.g.» early childhood program staff
observing kindergarten classrooms). The questions
provide a structure for observing the physical and
social organization of the classroom routine, and the
management and instructional strategies of each

activity.
Form D SURVIVAL SKILLS CHECKLIST AND CLASSROOM
OBSERVATION FOLLOW-UP

This form proviades a format for the sending staff and
receiving classroom teacher to discuss and validate
results of the Survival Skills Checklist and Classroom

Observation Form. The main purpose is to gain consensus
about which skills are critical for a child to

participate successfully in the receiving classroom. If
there is more than one receiving classroom, it is
suggested that sending program staff compile a 1ist of
the critical skills identified by classroom teachers and

1ist them on Form E, Individual Skill Assessment.
Form E INDIVIDUAL SKILL ASSESSMENT

This form provides a means to determine critical skills
which need to be addressed for a specific child during
his or her last year in the early childhood program.

The critical skills for classroom participation,
identified through Survival Skills Checklists, classroom
observations, and follow-up me..ings, are listed on the
form. The planning team can then identify which skills
the child has, which are emerging, and which need to be
addressed prior to the transition. The planning team
should complete this form in the spring before the
child's last year in the early childhood program so that
goals can be incorporated into the IEP and daily
classroom routine.
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Completion of Forms B, C, and D is a prerequisite to
planning for all transitions. The sending staff will
collect the information and review it to determine:
1) what skills to focus on to prepare an individual
child for entrance into the receiving program, and 2)
how they might modify their cwn structure and curriculum
to reflect some of the practices of the receiving
classroom. The {information should be revievwed
periodically and updated with the addition of new
teachers, and/or i1f there is a change in a specific
classroom structure or routine.

IDENTIFYING POTENTIAL PERSONNEL NEEDS (Fora F)

Form F TRANSITION PLANNING FORM FOR IDENTIFYING
PERSONNEL NEEDS
* nag: R 1
Year in Early Education Program*

This form allows the transition planning team to specify
individual activities necessary to prepare receiving
school personnel (staff and service providers, students)
for a transitioning child, e.g.» inservice on
positioning and handling a child with cerebral palsy.

FINAL PLACEMENT PLANNING (Forms G and H)

Form G PLACEMENT PLAN - DAILY SCHEDULE

*Timeline for Completing: Spring Before Child Enters Local

Element 0o1*

This form can be used in the final stage of placement
planning. It should specify, for each child, his or her
daily schedule in the future placement, from arrival to
departure. Team members can then determine, for each
school or classroom-related activity, whether any
adaptations, additional resources, and/or integration
strategies are necessarv for the child to participate
successfully.

Form H HOME-SCHOOL COMMUNICATION

*Timeline for Completing: _Spring Before Child Enters Local

Elementary School*

This form enables families and receiving staff to decide
upon strategies to share information with each other
once the child enters the elementary school.

47
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IToxt Provided by ERI

FORM A

ASSESSHENT OF SCHOOL ENVIRONMENTS

Elemaentary School:

Person Completing this Form: Date Completed:

DIRECTIONS: THIS FORM CAN BE USED TO DETERMINE ACCESSIBILITY TO
ELEMENTARY SCHOOL ENVIRONMENTS, FACILITIES, AND EQUIPMENT,
FOR EACH ITEM, PLEASE CHECK:

YEB, if scceesible to sil individuals without adaptationsj

YEB, WITH ADAPTATIONS, if adaptations have been made to accomodats individuals
with handicsps {ploase spscify ths scaptationis];

ND, if insccessible to soma individuals with handicaps,

ENVIRONMENTS/EQUIPMENT/FACILITIES YES YES, WITH ADAPTATIONS (Plesse specify) NQ

SCHOOL BUS

BUILDING ENTRANCES

EMERGENCY EXITS

CLASSROOM(s)

BATHROOMS:

Entrances

Stalls

Sinks

Toilets

Faucets

OTHER

CCOMMON AREAS
(Entrances, seating)

Library

Music

Gymnasium

Cafeteria

OTHER

UPPER FLOOR(s)

PLAYGROUND EQUIPMENT

DRINKING FOUNTAIN(s)
Q
[C)THER: h 48
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FORM B

Classroom Survival Skills Checkiist

Elementary School:

Classrocm Teacher:

o Date Completed:

This checklist contains skills which may contribute to

a child's successful participation in a regular kindergarten
classroom, We wculd 1ike you to review this checklist in
order to identify those skills whi * are important and
critical for children tn have to function successfully in

| your classroom during the first few months of the school
year, A skili is IMPORTANT if you believe that it
contributes to successful participation in your cliassroom; a
ski11 1s CRITICAL i1f you believe that it 1s absolutely
necessary for successful participation.

9 To complete this checklist, think of children you have
had in your classroom who do not present significant
concerns and who you feel successfully function in your
classroom. Then, with these children in mind, indicate with
a check mark (V) those skills on the checklist that you feel
are important. If a skill i1s n3t important, leave the space

® blank., After you have reviewed the entire checklist, please
circle those you feel are not only important but critical
for entering and participating successfully in your
classroom at the beginning of the school year.

®
®
L
THANK YOU FOR YOUR TIME IN COMPLETING THIS CHECKLIST!
¢ o gs)
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9
IMPORTANT -3Z
CRITICAL - &Z
FOLELOWING GEMERAL CLASSROOM ROUTIME/RULES
L
1. Follows general rules and routines
established in classroom - e.g. raising
hand 1f necessary/appropriate, lining
up for activities, etc. (Please 1ist
rules and routines):
L
— ()
{3
()
®
2. Follows routines specific to an activity ...... ()
3. Goes to various areas in the room when
° requested and/or directed «...icececccscscsnnss ()
4, Sits in assigned seat or location .eeeeeeceeces ()
5. Locates own possessiorns and returns
them to appropriate locations ceeceececevecscnsoes ()
® 6. Locates materifals and replaces or puts
them in order when finfshed .ccceeevecscocccene ()
7. Makes transitions from orne activity
to the next with minimal or general
group d1rect1°n 0000000000000000000.00000000000 ( )
@
CLASSROOM BEHAVIOR
8. Enjoys classroom/1s comfortable «iievecercracse ()
. 90 S.Its appropr1ate]y e 6 0 8 & 8. 06 8 ¢ 8 ¥ 08 0 80 08 000 S 00 e e 0 ( )
10. Stays in own "space" for an activity .......... ()
110 Contro]s vo1ce '0'000000.000000000.0000.000000‘ ( )
¢ 12. Uses materials appropriately ceeecerereccencnns ()
130 CooperateS/Shares 00000000000.00000000..000’000 ( )
14. Works/piays without disrupting
or botherling peers 0000.00.‘00..00000000.000000 ( )
®
15. Modifies behavior when provided
with verbal or nonverbal
d1rect1on 0000-0000000000'0.000000..0000000000. ( )




|7A |
& |
IMPORTANT -~
CRITICAL -~
e 16' wa‘its appi“‘pr‘?ata"y e 0 U 0 0 0 & & 0T 0 0 00 08 0 000 0 00 00 ( )
17. Uses time between activities
appropr1ate]y ® 0 0 06 0t 0 560 0 00 0 0 0 0 0 0 0 00 090 e 0 00 0o ( )
18. Reacts appropriately to changes
1n the routine 3 0 90 % , . 000 0 0000 ¢ 000 000 000 000 000 ( ;
9
DIRECTION FOLLOWING
19. Complies with simple directions
° provided by an adult to the child «eeveeeeennss ()
20, Complies with simple directions
provided by an adult toc the group ceeeeceveeene ()
21, Follows multi-step directions .eeveecescesscecs ()
o 22. Remembers and follows directions provided
at a prev1ous t1me 9 80 00 0 0 000 000 0 00 00 0 00O 00 000 00 ( )
GROUP ATTENDING AND PARTICIPATION
I. 23, Willingly participates in group situations .... ()
24, Listens for own name/group NAME seresesosscooes ()
25. Focuses visual attention on speaker(s) ...e.-.. ()
¢ 26. Answers teacher's guestion while 1in
group 9.."'.'."'.."'0.'.'..""0".....0'..' ‘ -'
27. Asks questions while In group cesesescssococess ()
° 28. Volunteers comments while 1n group seceseeceoes ()
29. Individually speaks to @ group seececeece sceoee ()
30, Participates at appropriate time
(e.g. waits for turn, waits to be
. recogn1zed) 1n a group 0000.'0000000’09...0.0.. ( )
31. Participation in a group is relevant
to the task or top1C QQIQ.0"00000'0..000000000 ( )
o

(D14
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IMPORTANT =i '
CRITICAL
® INDEPENDENT PLAY AND WORK

32, Begins play/work activities with minimal
‘teacher prompt1ng ® 0 0.0 0.9 0 0 00 0 00 0062 006 00 0 0 000 0 0 00 ( )

33. Plans and carries out a work/piay activity
PY in advance ¥ith a teacher or peer ...ceeeeevees ()

34. Works on assigned task for appropriate

o
(o))
=3
-
(o]
a
wn
(o}
-h
[ad
-t
3
[+1]
.
»
.
»
.
.
.
.
.
.
.
»
»
»
»
»
»
.
~
~

35. Maintains play activity for

Py an appropriate length of time ....iveeceveenss ()
36. Completes task at abiiity level
1ndependent]y © 0 0 0 0.0 0.0 0.0 0.0 0.0 00 062 000006 00600 0 0 0 0 00 ( )
37. se]f-corrects errors ® 06 0 0 06006 000 ¢ 0 0606 8 0060 0600 000 00 ( )
® 38, Recalls/completes task demonstrated
prevjous]y 00000000000000..00000000.060..000000 ()

SOCIAL INTERACTIONS AND PLAY SKILLS

® 39, Initiates interactions with peers/

adU]tS € 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 8 0 00 00000 000 00Ol e ( )

40. Interacts with adults/peers when not

the 1n1t1ator 00000000000..000000'00000.0'00"0 ( )

® 41. Plays according to rules established
by p]ay group .0.0000000...000000000.00.‘00&.0( ( ‘)
42, Shares, exchanges materfals ..ivveeenescececens ()

43, Directs peers appropriately (assumes
\‘ ]eader ro]e) 000000.0.000010.000000.....'..‘000 ( )

44, Responds to peer directions (assumes

fOlTOWEBr Ir0l1@) teveesesorsvsosssssrssnscsoossoes ()
® 45, Imitates peer actions ..cececeervonscecoconcnnns ()
46, Responds to social reinforcement ,....cccceuees (2
47. Settles minor disputes with PEErs ..eeeeecocces ()
48. Maintains play with peers for
® appropriate 18ngth Of TIME «evevevnvnerrroreens ()

49, Adapts to working with more than
One adu]t 00000000000&0000000000000.0000'000000 ( )

o
)




GAME PLAYING SKILLS

50.

52.

53'

54,

Participates at the appropriate time
(eogoo 'hen 1t 1S h1S/her turn) ® 0 00 0 ¢ 0 0 0 0 00 00

Participates appropriately by performing
game actfons according to rules ececeeeccoccvces

Acts appropriately when it is not

his/her turn

LRI A - . 000 0 a0 0 e eSS e et ate 0ot o

Acts appropriately at the end of
a game, f.e., stops playing eececieecsoccoccecan

Discriminates winner and loser of
game, i.e., compares d>wn to
peer performance "0"0"0'0"'.0"00'."000'0'

FUNCTIONAL COMMUNICATION

55.

56.

57.

58.

59.

65.

66.

67.

68.

Greets teaCher/peerS ® 00 00 00 00 00 0000 O OIS OO OO O

Learns names of teacher(s), peers,

Others © 0 0 000006 00606000000 00 060 06060000000 ¢ 20903 0¢0¢ 000

Secures teacher/peer attention
appropr1ate]y ""'0'0.'0.'0'0'0.'00"0"00."0

Comments on owWwn ACLIONS ceeeceevnoctscosonconcce

States intentions

€ 90 0 00 6 000 ¢ 00000 OO 000t e e o0l

Describes past events ceeccecrsrosecrcvrvonsscne

DfreCtS Others 6 0 0 00 0 00 0 00 0 85060 08 00 0060003000 0o

ASkS for 1nf0rmat10n € 0 % 07 00060 0 0 00 00 00000 e

states needs © 0 0 0 00 006 06060 0060 060685 0000 0000900090000

Asks for help with materfals ..eeeecececcsnnans

Asks for feedback

from others

(reinforcement, opinions, approval,
Confirmation) 0'0‘700000"00'00'00.000000000000'

Gives feedbacit to

peerss (comments

on peers actions or products) ....ceevieiiroens

Comments on a topic of conversation
1n1t1ated by others 0'00"'0‘00"0'0'0000.00000

Answers questions

€ 0 0 OV ¢ 00 ¢ 00 0 0 00 0 000 oo oo e oo

IMPORTANT - v/
CRITICAL - (V)




IMPORTANT -
CRITICAL =~
69. Makes a choice or indicates
e a nrafaranma s s ez ()
“ylvlvl\‘"\!\f EEEEREEEREREREIEENE N E I BRI B IR I I I SR BRI 2 ~ .
70, Restates rules or directions
when asked 4 0 0 0 0 0606 0 0% 0 0 006 06069 0600 C 0 0090 000 000 ¢ 0O ( )
. 71. EXPla1ns’ Just1f1es own behav1or 600 060t 003 s 00 ( )
72. Identifies a reason for or cause
Qf an event 2 ¢ 2 2 ¢ 282222222 S22 0a 00 ( )
73. Identifies effect of actions on
obJectS’ peop]e 9 8 0 0 0 0 0 0 0 0 0 0 0 0 0 0 9 0 00 00O 00 000 0O ()
e
74. Predicts effects on objects, pPeoptie ceeeeesasos ()
75. Offers suggestions or solutions .cieeseseccccnce ()
9 FUNCTIONRAL MOBILITY
76. Independently takes bus to/from school «ceeeese ()
77. Indeoendently walks to/from school ..sececeosccs ()
® 78. Locomotes to major facilities:
classroom, bathroom, hallways,
gym, cafeteria, playground,
1ibrary, other cl1assSrooms ..ceecosccceccsscoses ()
79. Locomotes to areas/materials within
 J classroom: desk/tables, hooks/close®,
cubbfes/lockers, lea~ning centers,
sink, speciiic activity areas,
persona] be.long1ngs e o & 0 9 6 03 ¥V 0 8 0 0 000 00 s T 00 ( )
L SELF-CARE
80. Takes care of own toileting needs
w1thout Superv1s1on 9 6 0 8 0 060 2 ¢ 8 0 0. 0 0 0 8 20 0 09 009 00 ( )
e 81. Washes hands without supervision ...eeeceeeecen ()
§2. Dresses and undresses without supervision
(except for help with fasteners) ...cievescanss ()
83, Demonstrates appropriate nose hygiene «.ecieees ()
® 84. Drinks through @ straw .eceesvsceesveccccsnones ()
85. Eats snack/lunch independently
With f1nger5/utens1]s 0...........00..0.0.0.!00 ( )
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CLASSROOM OBSERVATION FORM

THIS FORM IS TO RECORD OBSERVATIONS OF FUTURE CLASSROOM SETTINGS, INCLUDING THL AOUTIRE, PHYSICAL AND SCCIAL ORGANIZATION OF EACH ACTIVITY. AND THE
MANAGEMENT AND INSTRUCTIONAL STRATEGIES OF THE ACTIVITY, THE FRONT PAGE OF THE FORM LISTS SOME QUESTIONS WHICH ARE TO ASSIST IN STRUCTURING
OBSERVATIONS, IT IS SUGGESTEO THAT YOU CONSIDER THE OUESTIONS PRIOR TO, AND AFTER, YOUR ACTUAL CBSERVATION. AFTER COMPLETING THE OBSERVATION FORM,
DISCUSS THE RESULTS WITH THE CLASSROOM TEACHER AND COMPARE YOUR OBSERVATIONS TO THE SUWWIVAL SKILLS CHECKLIST HE OR SHE COMPLETED, THIS WILL HELP
IDENTIFY THE SKILLS WHICH ARE CRITICAL FOk PARTICIPATING "% A SPECIFIC CLASSROOM.

PER ACTIVITY OBSERVATION QUESTIONS
A, PHYSICAL ORGANIZATION e Whet is the physical est—up for the activity (e.g., learning center, desk, rugl?
How are materiale dietributed (e.g., pre—erronged in learning ares, child distributes for
others, chi!d gete own materfale)?

B, SOCIAL UNGANIZATION e How are children required/expected to communirate neede and preferences {e.J,, raiee hend, go
to teechsr)?
Are children ellowed to communicete eponteneously with peere?
What heppene 1f the child finishee an ectivity early (e.g.s hee free time, goee to quict
cormer to reed, moves to enother ectivity)?

o Ie there en setablishaed eyetem for eelf-cere (6.0., paee key, eign—out to leave
for bethroom, rafsing hend to get a drink)?

e Are children expscted to take cere of their own needs independently (8.0.y zipping,
buttoning, tying shoae}?

} C. MANAGEMENT/INSTRUCTIONAL STRAT: SIES e What ie the group ‘ze for the activity (e.g., smell group, lerge group, {adividuel)?

e What ie the teacher's rols (e.g.. provides direct instruction, provides guided
inetruction)?

e Y%het e the child'e role {e.g., quiet listener, active responee giver, ect’'e question
eeker)?
Whet type of directione are given moet often (e.g., verbel, written)?
Are directione generelly repeetad epontaneouely by the tsecher?
How doee the teecher alicit underetandin of the directione from the children (e.g., uske
them to nod, calle on children to repest directione)?

e How are children expectsd to respond to directione (e.g., begin work, get out materiele and
wait for e cua)?

& How are children requirsd/expected to comsunicate neede end preferaencss {s.5., raise hend, go
to teecher)?

e Are children ellowed to communicete epontsneously with pssre?
How iong are children expected to sttend during the ectivity (e.g9.s circles 15 minutes)?
Whet specific akill requireasnte ers necessery for thie activity (e,g., 86kino queetione,
concentreted Li..ening, recalling informetion, writing enewere)?

e Whet happene 1f a child behavee ineppropriitely during the ectivity (e.g., ie reprimended,
is {gnored, loses points}?

e Whoet heppene 1f the child finfehee en ectivity early (e,g., hee free time, goee to quiet

Lol 5
W corner to read, moves to another ectivityl)?
o e How doee the sctivity end (e.g.s teecher givee prompte; teacher telle themj en external
[E l(:‘ cue, such ee e bell, ie ueed; child finishes work}?
rorecrosieio enc) Ei (5
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FORM C
CLASSROOM OBSERVATICN FORM
Classroom Teacher: Classroom:_______ Elementary School:
Person Complieting this Form: Date Completed: .
TIME ACTIVITY OBSERVATION HOTES
5 ¢

37




o @ o ® | o o )
CLASSROOM OBSERVATION FORM (contt)
TIME ACTIVITY OBSERVATION NOTES
59
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FORM D

SURVIVAL SKILLS CHECKLIST AND
CLASSROOM OBSERVATION FOLLOW-UP

Classroom Teacher/Classroom:

Observer:

Today's Date:

This form provides a structire for the classroom teacher and the
observer of the teacher's classroom to discuss the results of the
Survival Skills Checklist and the Classroom Observation Form. The
classroom teacher and observer should identify critical skills for
classroom participation based upon the checklist, classroom
observation, and discussion,

1, List the critical skills for participation in the kinderg: ‘ten
classroom from the Survival Skills Checklist.

2. Which of these skills could be addressed in the early childhood
program prior to a child transitioning into the kindergarten

classroom?




Q@

3, Which of these skills could be addressed in the kindergarten
ciassroom after the chiid transitions?

4, Based upon the classroom ubservation and input from the classroom
teacher, what are the significant management and instructional
strategies of the classroom?

5. What additfonal skills are necessary for a chiid to function
successfully across other school environmerts and activities?
(a.g.» field trips, cafeteria, playground)

G2
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INDIVIDUAL SKILL ASSESSMENT

STUDENT: - TRANSITION DATE: TODAY'S DATE:

DIRECTIONS: List the criticsl skills for kindergartaen participetion which wers identified through survivel skills checklists, classrcom observations,
end discussions betwean sending snd recsiving staff. For esch student who will trensition, checks

YES, if the student nea the skill;
10, if the studert does not have the skill;
EMERSING, if the student diaplays tha skill on occasion,

In the column hesded "CECISION", spscify what is to be done if the student doss not heve a particulsr skill or the skill is emerging, 6.9y
write inta IEP far finsl yesr in early childhood progrem, fdentify activities which reinfurce emerging skills, work on skills in

kindergsrten,
KINDERGARTEN CRITICAL SKILLS YES NO EMERGING DECISION
Q -
ERIC &3 Project TEEM - 9/87
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FORM F

TRANSITION PLANNING FORM FOR IDENTIFYING PERSONMEL NEEDS

Student: Transition Date:

Elementary School: Classroom: -

Please identify specific needs, e.g., inservice traininy, reference materfals, relevant medfa, which
may be necessary to prepare receiving personnel (school staff, service providers, students) for the
entering child.

Planning Team Member
Responsible for Projected Date Date
School Personnel Specific Need(s) Acquiring Resource(s) [To Accomplish Accomplished
Q .
[MC Project TCEM - 9/87
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FORM G

PLACEMENT PLAN - DAILY GSCHEDULE

The attached form, part of the placement plan, can be cumpleted by the child's
planning team the spring before the child transitions (i.e., at the Annual Review, IEP
meeting, etc.). It is suggested one member of ths planning team fill out the daily
schedule (from leaving home to returning home) prior to the meeting so that team members
can spend the time completing the remainder of the form.

The purpose of the form is to facilitate, to the maximum extent possible, the child's
integration into the daily classroom routine. By specifying each daily activity, team
members can determine whether any adaptations, additional resources, and/or integration
strategies are necessary to allow the child to participate in the school and classroom
activities. Any goals and integration strategies identified for the child can be
incorporated into this form.

Under the column "Needed Adaptations", for each activity specify either "none" or any
adapted materials, adapted curriculum goals, personal assistance, and/or alternative
activity that the child might require. A sample Placement Plan is attached.

Project TEEM - 9/87
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SAMPLE

PLACEMENT PLAN - DAILY SCHEDULE

Student: Melissa _ Classroom Teacher: Mrs. Perprs! K Date:__5/18/82
Person Student's Ski1lls | Needed
Time Activity Location Responsible To Be Addressed Adaptations NOTES
7:40 Bus Ride From Home Parents None None Oldexr Sister
On Bus
8:20 Arrival School Mrs. Peters None None Mrs. Peters to
Meet Bus Day 1 -
Sister to Help
Other Days if
FNecessary
8:30 - 8:45 | Circle Classroom Mrs. Peters - Following None Large Group -
- Calendar Directions Teacher-
- Special Events/ - Increasing Length Directed
Sharing of Attending
~ Asking Questions
- Increasing
Language
- Concepts Pertaining
to Calendar
______________________________________ A e e o
8:45 - 9:15 Language Arts Classroom Mrs. Peters - Folloving One-to-One
(M, T, Th,F) Sue - Classroom Directions Instruction and
Aide - Writing Name Work on IEP
- Recognizing Phone Langusge Goals
Number & Address
' - Letter Sounds
- Letier Recognition
\ - Beginning Work
Independently
____________________________________________________________________________________________ e e - m———t _—— e ——————————-—
’ 8:45 - 9:15 | Math (W) Classroom Mrs. Peters - One-to-One Work on IEP Math {Small Group -
’ Correspondence Goals Teacher-
| - Counting Past 5 Directed
| 3 9 - Beginning Work
Q - Asking for Help

- Sequenciayg lLtems
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PLACEMENT PLAN - DAILY SCHEDULE

Student: Classroom Teacher: Date:___
I Person Studentts Skills | Needed
Time ~__Activity Location Responsible | To Be Addressed Adaptations NOTES

" 71 )




® ¢ ® e o o e ® ¢
PLACEXENT PLAN - DAJILY SCHEDULE (con't)
Student: Classroom Teacher: Date:. _
Person Student's Skills | Needed
Time Activity Location Responsible To Be Addressed Adaptations NOTES
74
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® ® ® L J L e L e ®
PLACEMENT PLAN -~ DAILY SCHEDULE (con't)
Student: Melissa. Classroom Teacher: Mrs. Peters' K Date:_5/18/87
Person Student's Skills | Needed
Time Activity Location | Responsible | To Be Addressed | Adaptations NOTES
9:20 - 9:55| Gym (M,F) Cafeteria Mrs. Rounds - Lining up To & From | None Peer Buddy to Aid
in Transition
U] SN S SRR ] e
9:20 - 9:55] Library (W) Library Mrs. Smith - Lining up To & From | None Peer Buddy to Aid
- Increasing Language in Transition
Concepts Large Group Adult-
- Increasing Length Directed Stories,
of Attending Some One-to-One
9:20 - 9:55]Art Art Room Mr. Miles — Lining up To & From | Work on IEP Peer Buddy to Aid
Fine Motor Goals|in Transition
9:20 - 9:55|Music (Th) Music Room Mr. Mackey - Lining up To & From | None Peer Buddy to Aid
in Transition
S GO N [ AUy SN S,
10:00 - 10:15| Snack Classroom Mrs. Peters None None
___________________________________________________________________ e e e e > . —— e = — ——————— " ——————— o ——— " " —— ——————~ ————
10:15 - 10:30] Recess Playground/ |[Mrs. Peters - Lining up To & From | None Peer Buddy to Aid
Classroom in Transition
10:30 - 11:006|Math (M,T,Th,F) Classroom Mrs. Peters Same as Wednesday Work on IEP Small Grouvp -
Activities Math Goals Teacher-Directed
10:30 - 11:00fScience/Social 2 K Class~ Mrs. Peters ~ Lining up To & From Peer Buddy to Aid
Studies (W) rooms to Mrs. Robbins Mrs. Robbins' in Transition
Alternate Clas.cowm
- Asking Questions
- Increasing
Language




PLACEMENT PLAN ~ DAILY SCHEDULE (con't)

Student: Classroom Teacher: Date: —
Person Student's Skills | Needed
Time Activity Location | Responsible | To Be Addressed Adaptations NOTES
11:05 Dismissal Classroom Mrs. Peters - Zipping None Sue (Classroom
-~ Buttoning Aide) Available
- Lining Up for Assistance
11:15 Departure on Bus Outside Front|Mrs. Peters None None Sister on Bus
Doer
Other: .
- Bathroom Hallway Melissa None None No Assistance
Needed

78
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® FORM H
HOME-SCHOOL COMMUNICATION

Student: Transition Date:

| Today's Date: Parent(s):

Below are potential strategies for communicating between parents
® and teacher(s). During the final transitfon planning mec.ing, this
1ist might be helpful in determining ways to share information after
the child has entered the local elementary school. fter making a
decision, please complete the bottom portion of the form.

|
Teacher(s}):

o CHOICES:

1. Log Book

2. Informal Phone Contact
3. Notss

4, Phone Call Night

5. Neowsletters

6. School Visits

7. Home Visits

8. Parent Inventory

8. School Conferences

10, Other

@ Decision:

Who:

How Often?

® Written Into IEP: yes no

Decision:

Who:

How Often?

Written Into IEP: yes no

79
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APPEHNDIX C

Grand Isle Supervisory Union: Checklist for
Transitioning Tndividual Students




GRAND ISLE SUPERVISORY UNION

Checklist for Transitioning Individual Students

81

Student's Name:

Sending Program;

Receiving Program:

Date:




o o
GRAND ISLE TRANSITION PROCEDURES

Checklist for Transitioning Individual Students

2 YEARS LEFT IN EEE

SCHOOL PROCEDURES

WHO

I Date
Projected

Date
Completed

COMMENTS

STEP 1:

Provide opportunities for perants/guerdiens to
arrenge eppointments to visit principsl, echoctl,
clessroom, end clessroom tcecher in order to
fecilitete femily involvement

STEP 2:
EEE Coordinetor end Speciel Ed, Adminietretor will
meet end do the fol lowing:

1. Generete List of transition students entering K
or 1st and send to principels

2, Identify plenning tesm members end others es
needed to provide technicel essistence (e.g.
DT/pT' I"Teﬁm)

3, Identify new cese menager [from elementery
school) for eech child

4, Identify initiel teem meeting time {Oct or Apr)

STEP 8:

Assese end identify child's prasent performence in
relation to slementary school demends by reviewing
IEP pre- end post-test results end observetions,
current recorde of saort/long term goels, and
quertarly/ennusl reporis

STEP 4:

During annuel review, provide initial informetion
about trensition process to pesrent, Discuss
plecements. Disseminete and discuss document
descrit ing transition process

STEP 53

Rev.ew ecologicel anelysis, current recorde end
current teaching prectices [tescter input) in order
to identify end incorporete the teeching prectices
of the locel elamentery school into the EEE progrem
et the annuel review mesting and when prepe ‘ng

new IEP for lest year in EEE

cEE Staff

EEE & Sp. Ed.
Admin.

EEE Staff

EEE Staff

EEE Staff

Oct & ong

Jan

Annual Review

oiny

qoing

%3

ERIC

Aruitoxt provided by Eic:




L | e ® o @
LAST YEAR IN EEE
Date Date
SCHOOL PROCEDURES WHO Projected Completed COMMENTS

STEP 1=
Observet’on of EEE child offered to plenning teem EEE Coord. Prior to
membe *s by Early Ed steff. EEE Coordinetor sands Transition
memo spacifying thres week  Trensition period for :
obsarving children who will be trensitioning end Team Meet]ng
requests phone cell to confirm observetion time
STEP 2:

EEE Staff On as "As

Review ecologicel essessment end current records to
identify end prioritize skills ths child nseds te
meet the demends of the local elementery clessroom
end school settings (i.e., an outcome of the
discrepancy enelysis} with receiving clessroom
teacher

STEP 8:

There will be & Trensition Meeting to occur in o
child's lest yeser in EEE [in Oct or Apr depending on
the individusl child's & Principal neede) to do the
fol lowing:

1, Plenning teem will shere informetion {using EEE
Teem Informetion Form] emcng membere, end
develop e Plen of Action tor treneition which
will include identifying potentiel reguler cless
plecement emong the options eveileble (8.g.,
8.Me OF p.m,)

2. Review child's current neads in reletionship to
resources eveileble to essess end determine
needed instructionel 1esources end edaptetions
in the locsel elementary achool snd clessroom

3. Review stetement describing needed resources end
edeptetions in locel school end deisgets
responsibilities for meking srrangemsnts to
ensure eveile-ility of resources end edaptations
(EEE coordinator will communicete stetus to
trangition tesm prior to ennusl review mesting)

%4

ERIC

Aruitoxt provided by Eic:

& Principal

Team

Team

Team/EEE
Coord.

Sp. Ed. Admin.

Needed" Basis

Oct/Apr

Oct/Apr

Oct/Apr

Oct/Apr




4] Discuss and datermine ectusl clese placement
with parents

2} Possibly develop kindergarten IEP

3) Devalop and dotermine & home-school
communicetion system

4} For those children roceiving only
sposch/ language services, but who msy be at risk
in other eress, thes kindergarten objectives will
be written into the IEP slong with & monitoring
Q em with decision rules for detarmining

E lCad intarvention by the resource tescher or

o Ning specielist/consulting teecher

86
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LAST YEAR IN EEE {(con't}
Date Date
SCHOOL PROCEDURES WHO Projected Completed COMMENTS
4, Identify end euquire nesded technicel sssistance Team OCt/ApY‘
sarvices to csrry out transition ectivities
6. Recommend post tests to be given; set tentetive Team OCt/ApY‘
dete for IEP meesting, decide who will ettend IEP
mesting; determine recommendetions [to be
sherad with the parents at the IEP meating] for
level and emount of services end possible
sdeptetions tha child will nesd in the locel
school end clessroom settings; diecues 8
monitoring system with K or 1st tescher for
inaligible childrer
6. Discuss evailebility of EEE staff for following Team Oct/Apr
school yeer, snd develop procedures to gsin
accass to EEE expartise. Plen 8 tentetive
mesting in mid-October of following school yeer
7. Dstermine {f additionel meetings sre needed Team Oct/Apr
prior to child's IEP meetirg
STEP 4:
Ssnd test protocols end and of yeer progress report EEE Staff Prior to
on student to receiving steff for the developmsnt of :
8 kindargsrten IEP IEP Meet]ng
STEP 5: Pri B .
Provide opportunities for perticipation in eny rincipa: Spring
establ ished activity for incoming K or 9st greders
[e.g. clossroom visit, registration, atc., with the
exception of screening} to provide support &
opportunities fo~ {amily involvement in the
trensition process
STEP 82
1EP Mestings EEE Staff May-dJun
Team

“7




YEAR ~ K/1ST GRADE PLACEMENT

Date Date
SCHOOL PROCEDURES WHO Projected Completed COMMENTS
STEP 1:
K or 18t grade teachar calls/contacts parants at end K/1 Teacher Sept
of firset waek of school es & means of providing
support & opportunities for family
involvement in the trensition procass
STEP 23 Any Team Fall
Hold fo.low-up meetings if planned during initial Member
Trensition Meeting, or upon requust
STEP 32
EEE Staff Sept-Oct
EEE steff contacts parents after their child has
transitionad for an informal fol Low-up
STEP 42 . .
As part of tna monitoring system, the classroom Cias,room ongoi1ng
teacher will meke recommendetions for changing Teacher
sarvices for aligible children and make referrals
for noneligible former EEE students when necessary
5 Elementary ongloing
Evalunte the home—school communication system during IEP Team
ragularly scheduled IEP progress meetings/reports
STEP 832
Survey sll part pants {teechers, EEE and Special Sp. Ed. Admin] Spring &
Ed. staff, paren.s, edministrators} to svaluste and & Principal Annually
possibly revise tha trensition process
5Y
<
SR
Q

Aruitoxt provided by Eic:




APPENDIX D
Checklist for Evaluating Current Transition-Planning

Processes and the Implementation of
Recommended Activities
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PROJECT TEEM

Checklist for Evaluating Current Transition-Planning Processes
and the Implementation of Recommended Activities

This checklist is used for the purpc.e of evaluating your current transition-planning process based
upon the following recommended activities for transitioning all children with handicaps into local
elementary school mainstream settings, i.e.s kindergarten or first grade. The resder is asked to
review the current transition-planning process and i{ndicate which of the following recommended
activities are addressed, if the procedures are consistently implemented for all children, and f{f

they are written.

1) IN PLACE: Please place a check ¢ ) in this column for each of the following recommended
activities that are addressed by your current process.

2) IMPLEMENTED CONSISTENTLY: Please place a check ( ) in this column if the procedures you
have for addressing the specific recommended activity are consistently implemented for all

children.

3) WRITTEN: Please place a check ( ) 1in each of the three columns if your process is written
and clearly delineates:
a) the specific Procedures that address the recommended activity
b) Who is responsible for carrying out the procedures
c¢) When the procedures are to be implemented

IN IMPLEMENTED WRITTEN
PLACE CONSISTENTLY Proceduras | Who | When

1. The family is provided with information concerning the
school's transition policies and procedures.

2. The family is provided with opportunities and support to
ernable them to collaborate with school personnel
throughout the transition process.

3. The child's local elementary school and regular class
placement (1i.e. kindergarten) are identified for
transition planning and preparation purposes.

92




10.

11,

e
@
|
@
®

Receiving elementary school staff are notified and
informed about children transitioning into (and within)
i{he elementary school.

A individual transition planning team is established and
includes at least the child's parents, the ECSE teacher,
the kindergarten (or first grade) teacher, relevant
specialists, and administrators.

A transition or case coordinator is identifid.

A comprehensive plan for transitioning the individual
child into the local elementary school mainstream fis
developed.

Technical assistance and/or training needed for
implementing the individual transition plan and
integrating the child 1s identified and obtained.

The child is prepared for transitioning into the local
elementary school mainstresam by:

a) identifying skills critical for functioning in the
local elementary school setting and incorporating them
into the chiid's IEP,

b) identifying the teaching practices and routines used in
the local elementary school classroom and incorporating
them into the child's instructional program and
preschool setting.

The local elementary school is prepared for the
transitioning child by identifying and obtaining potential
instructional resources and adaptations needed to
facilitate the child's integration.

The child's teachers, support staff, and peers within the
local elementary school are prepared for the child's
entrance.

IN
PLACE

IMPLEMENTED
CONSISTENTLY

WRITTEN
Procedures | tho

When




12,

13,

14.

a)

b)

c)

d)

placement plan for the child is developed and includes:

recommended educational and social integration goals.,
objectives, and instructional procedures,

procedures for socially and academically integrating
the child into the daily schedule/activities of the

kindergarten classroom.

resources (e.g., special education services, adaptive
equipment) needed for supporting the child's placement
in the local elementary school mainstream,

procedures for obtaining information or assistance from
the former ECSE teacher after the child has been placed
in the local elementary school.

A home-school communication plan fis developed to
facilitate information sharing between the child's family

and local elementary school personnei.

A

plan for monitoring and supporting the ~hild's

placement in the local elementary school is develcped and
includes:

a)

b)

c)

procedures to monitor child progress in the new
placement anc¢ decision rules for determining if and
when additional or a different type of intervention is

needed.

procedures for identifying and obtaining additional
resources needed to support the child's placemont.

procedures to monitor children who may be ineligibie
for special education services once they enter the
elementary school program.

o ® L
IN IMPLEMENTED WRITTEN
PLACE CONSISTENTLY Procedurss | Who | When




15,

16.

17.

The placement plian fis implemented, evaluated and, if
necessary, revised after the child has transitioned into
the local elementary school.

A plan for transitioning the child into future local
elementary school mainstream settings (1.e., first grade,
second grade, etc.) is developed and implemented. This
plan includes procedures for:

a) changing the membership and scope of the local
elementary school building~based planning team to
include personnel from future settings.

b) preparing the child and future settings and personnel.

c) developing and impliementing a placement plan.

d) monitoring child progress and maintaining successful
integration,

The implementation and impact of the individual
transition-planning process fis reviewed by all
participants, including the child's family, and necessecry
revisions are made for planning future transitions.

97
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APPENDIX E

Family and Professiona! Surveys




PROJECT TEEM

Family Survey -~ Transition Planning

L
June, 1988
Date: -
L
Chiid's Name:
Person Completing This Form:
®
Relationship to Child:
® Directions. We are collecting information about how parents
are involved in their child's transition from Essential
Early Education into the next school setting. Would you
please help us ccllect this information by thinking about
your child's transition and answering some questions? To
© answer the questions you will either:
1) make a check mark (v ) to indicate your answer;
2) circle the number which most accurately
indicates your opinion; or
3) write an explanation to clarify your answer.
@ Your answers to these questions are voluntary. After you
have answered the questions, please return them in the
eticlosed envelope. If you have any questions, please feel
free to contact Michael Conn-Powers or Jane Ross-Allen at
656-4031, Thank you for taking the time to complete this
survey.
@
o
o
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not

Transition Planning from EEE to Present Placement

Did you receive information about your local school’s
procedures for transitioning your child from EEE into

nis/her current schooi piacement? yes no
If yes, how helpful was this information?
1 2 3 4 5
L 4 - ! A o e o]
at a1l helpful extremely helpful

If you felt this information wasn't helpful, would you
please explain what would have made the information more
helpful:

Please check the activities the school made availabhle to
assist you in planning your child's transition?

o~ Provided opportunities for you to visit your
child's current school and classroom

e Provided opportunities for you to visit other
schools and classrooms

e Invited you to attend meetings for planning the
transition

Gave you information to prepare you for the
trancition planning meetings

oewv Asked you for your input in making decisions about
your child's transition

What other activities did the school make
available to assist you in planning your child's
transition?

B -~ PR

- et

Please check the activities in which you participated.
I visited my child's current school and classroom
I visited other schools and classrooms

I attended meetings for planning the transition

I used the information provided by the school to
prepare for the transition planning meetings

I gave my input in helping to make decisions about
my child's transition
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4. In what other ways were you involved in fplanning for
your child's transition?

i et b e

5. How satisfied were you with the opportunities you had
for planning your child's transition?

1 2 3 4 5
L 1 L l.. ——
not at all satisfied extremely satisfied

If vou weren't satisfied with these opportunities,
please explain why,

6. How satistied are you with your child's proposed
educational placement and program?

1 2 3 4 5

L e - | J
17 saiisiied extremely satisfied

not ai a

If you are not satisfied with your child's proposed
educational placement and program, please expiain why.

- RO, ———

7. What else do you feel would have improved planning your
child's transition from Essential Early Education?

PP PN nia it i -

THANK YOU YERY MUCH!
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PROJECT TEEM

Transition Planning Survey

Juns, 1988

Date: -

Person Completing This Form: — o

Position/Program: - e e e —

Directions. The follewing questionnaire is designed to
collect information which will enable us to determine the
usefulness of the TEEM model for assisting your school to
develop and implement a transition process. e are
interested in knowing how well your school's procedures
worked for transitioning children who wii1l enter the
elementary school this fall (1988). We ask that you
complete this questionnaire based upon your knowledge and
feelings concerning the transition planning for all children
in which you participated.

Thank you for taking the time to complete this survey.
Please return it in the enclosed envelope. If you nave any
questions or concerns, please contact Jane Ross~Allen or Pat
Mueller Lewis at 656-4031.
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Transition Planning from EEE to Present Placement

1. Transition Planning Teams., A major component of your
school district's procedures for transitioning children
from EEE into the local eiementary school is the
transition planning team, made up of the child's family,
sending and receiving teachers, and administrators,

# To what degree were you satisfied with your
participation as a team member at these meetings?

1 2 3 4 5
L i _— ) ISUT | l
not at all satisfied neutral extremely satisfied

* To what degree were you satisfied with how the team
as a whole functioned in planning this child's
transition?

1 2 3 4 5
| I doo L R A
not at all satisfied neutral extremely satisfied

* To what degree do you feel the transition planning
team is an important part of the overall transition
planning process?

1 2 3 4 5
| I I | 1 1
unimportant neutral extremely important

2, Child Preparation., A second major component of your
schonl district's transition procedures concerns
preparing children for participating in the local
elementary school mainstream,

# To what degree were you satisfied with your school's
procedures for preparing children to participate in
the next educational setting?

1 2 3 4 5
L 1 - Lo e N
not at all satisfied neutral extremely satisfied

¥ To what degree do you feel the procedures for
preparing children are an important fart of the
overall transition planning process?

1 2 3 4 5
| S S § A A
unimportant neutral extremely important




o

3
3. School Preparation. A third major component of your

school district's transition procedures concerns

preparing ths schocl for ths children transitioning by

identifying and obtaining resources necessary for

supporting each child's transition and integration into

the local elementary school mainstream,

¥ To what degree were you satisfied with your school's
procedures for preparing the school for the children
transitioning?

1 2 3 4 5
1 I L —_— — J
not at all satisfied neutral extremely satisfied
¥ To what degree do you feel the procedures for
preparing the school are an important part of the
overall transition planning process?
1 2 3 4 5
L J | 1 I |
unimportant neutral extremely important
4. Placement Plan Development and Implementation. A fourth
major component of your school district's transition
procedures concerns the development and implementation

of a pian for placing and integrating the children into

the next educational placement,

* To what degree were you satisfied with your school's
procedures for placing and integreting the child into
the next educational placement (e.g., daily
activities, methods of instruction, objectives),

1 2 3 4 5
. doo ISR ST o
not at all satisfied neutral extremely satisfied
¥ To what degree do you feel the procedures for placing
and integrating the children into the next
educational placement are an important part of the
overall transition process?
1 2 3 4 5
| FE A L e 1
unimportant neutral extremely important
5. Child's Follow~up. A fifth major component of your

school district's transition procedures concerns
menitoring the child's participation in the local
elementary school mainstream in order to maintain social

and academic integration.
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¥ To what degree were you satisfied with your school's
procedures for monitoring the chiidren who
transitioned into the Tocal eiementary sSChool
mainstream last year?

1 2 3 4 5
L — A - L _— 1 —
not at all satisfied neutral extremely satisfied

¥ To what degree do you feel the procedures for
monitoring the child are an important part of the
overall transition planning process?

1 2 3 4 5
L - 1 -1 - Y N |
unimportant neutral extremely important

6. Ongoing Transition Planring. A sixth major component of
your school district's transition procedures concerns
the ongoing pianning of the child's transition into
future elementary education placements.

¥ To what degree are you satisfied with your school's
procedures for planning the future transitions of
children who transitioned into the elementary school
last year?

1 2 3 4 5
. i L ke i
not at all satisfied neutral extremely satisfied

¥ To what degree do you feel the procedures for
planning future transitions are an important part of
the overall transition planning process?

1 2 3 4 5
| l N U S d
unimportant neutral extremely important

7. Family Involvement. A seventh major componert of your
school district's transition procedures concerns
providing the ch 1d's family with information and
opportunities for involvement in the transition process.

¥ To what degree were you satisfied with your school's

procedures for informing the child's family about the
transition process?

1 2 3 4 5
S A | S — N SO J
not at all satisfied neutral extremely satisfied
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* To what degree do you feel the procedures for informing the
child's family are an important part of the overall transition

planning process?

1 2 3 4 z
i 1 | R RO, d
unimportant neutral extremely important
Y * To what degree were you satisfied with your school's

procedures for inyolvipg the child's family in the
transition process?

1 2 3 4 5
el L L 1
® not at all satisfied neut ral extremely satisfied

* To what degree do ycu feel the procedures for
inyolving the chi’d's family are an important part of
the overall transition planning process?

Y i z 3 4 5
L — N L 1
unimportant neutral extremely important

* To what degree were you satisfied with your school's
procedures for establishing a communication system

® between the home and elementary school?
1 2 3 4 5
L — 1. - | 1
not at all satisfied neutral extremely satisfied
o
¥ To what degree do you feel the procedures for
establishing a home-school communication system are
an important part of the overall transition process?
1 2 3 4 5
Y L - ) — L _ -1 R
unimportant neutral extremaly important
8. To what degree are you satisfied with the children's proposed
educational placement and program?
©
1 2 3 4 5
I b | Do 1
not at all satisfied neutral extremely satisfied
® 9. Have you and/or others in your district evaluated and
revised your school's transition planning process?
.. Yyes . 0o _ not sure




10,

11,

12,

-

6 J

1f there have been revisions in your schuol's transition
planning process, please indicate which components were
revised and briefly specify how they were revised,

Transition Planning Teams

Child Preparation

School Preparation

Placement Plan Development and Implementaticn
Child's Follow=-up

Ongoing Transition Planning

Family Involvement

ittt bt

i el et i cae

Comments: e e — - -

Please indicate which components need revision or "fine
tuning®™? If you fee! some revision is needed, please
briefly specify what the proposed revision(s) should
address.,

Transition Planning Teams

Child Preparation

School Preparation

Placement Plan Development and Implementation
Child's Follow=-up

Ongoing Transition Planning

Family Involvement

Ot et e b
tm s I i

it et et

Comments: _ . . . - —_— —_

P - -

i i e i

Additional Comments: o o o e e

e - o -— e i i Ak it b i i e b ad
PR SV e e i b S b b b i ke L Y B -

THANK YOU VERY MUCH!
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Brochure ~ Your Child's Entry Into
Elementary School: What Can You Do?
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ERIC

Aruitoxt provided by Eric:

A -

hen your child is five or
six vears old. he or she will leave
the current preschool speaial educa-
tion progtam and move into elemen-
tary school Such transitions will
oceur vach vear as vour child moves
from one grade to the next Am
transttion can be a tme of both an-
temation and concorn for con and
vour child The following suggestions
are offered to assist vou 1z preparing
for vour child's transition from pre-

school spedtar education into elemen-

tary school, but thev apply in anv
transihion situation The mformation
presented will provide vou with
ANSKETS 10 SOMEe qUEeSIons vou may
have Suggestions are gnen {or
things that parents and teachers can
do to msure that vour child's transi-
hon into kindergarten ot first grade
1S @ positine experience

What Changes Will Take Place

For Your Child?

Your child will experience several
maor changes e or she will move
into a new classtoom, usuall. i a
different bunlding, and wil have new
teachers who will have new rules
and routmes Tvpically, elementan
teachers will expect vour child to be
more independent and to learn in
small and large group situations
Your child s new teacher mav use
materials and teaching procedures
that are unfarmhar to vour chud I

What Can You Do To Ensure A Smooth Transition For Your Child?

There are a number of things you can do to
prepare both your child and yourself for the
changes that will occur,

1.

Find out about your school’s proce-
dures for transitioning children into the
elementary school by asking your
child’s present teacher or the local
special education administrator.

Be as actively involved as possible in
planning your child’s transition

Observe all potential elementary school
placements for your child (for example,
lnn(lorn'xr!nn nr flrgl Qr’xﬂo (‘lqgcrnnvn\
Meet with teachers and the building
principal to find out what a typical day
might look like. This information will
help you decide your child's future
placement in the elementary schocl

When meeting with vour child’s future
teachers, be sure to provide them with
information about your child’s ablitics,
hkes and dislikes, your goals for inm or
her, and so forth

5. Teach your child skills that will help

him or her to participate in kindergar-
ten or first grade, such as shoe-tying or
dressing for the outdoors.

Take your child to the elementary
school in advance lo become familar
with the surrourdings

Since your child’s future teachers may
have less time to spend with you, find
out how often and in what ways they
will communicate with you about your
child’s education. ii you feel that you
need additional contact with the

E}r‘—n or A.“n-p nt I q‘ds nf contact

te,
walt

(for example telephone calls instead of
written notes), let them know.

You may want *n talk with other par-
ents whose children have already made
the transition. They may be able to pro-
vide you with support and information

based on their own experiences.

What Can Your Child’s Present And Future Teachers Do
To Ensure A Smooth Transition?

There are a number of things school personnel
can do to prepare you and your child for the
transition 1nto the next elementary school

setting.

1.

2.

Give you iniormation about the school's
transition procedures.

Provide you with obportunities and
choices for being involved in planning
your child’s transition

Identify and teach your child skills that
will help him or her to participate more
independently and successfully in the
next school setting.

4.

Identify and obtawr the resources that
will be needed to make your child’s
placement a successful one

Listen to and respect your ideas and
decisions regarding your child's tran-
sition

Develop, with you, an educationai pro-
gram for your child

Identify, with you, how conminunica-
tion between home and school will

occur, D

i

Cu
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ERIC

Aruitoxt provided by Eic:

your child needs services such as
speech, language, oceupational
therapy. physical therapy. and so
forth, the therapists may also be
new I addion, vour child will
meet new culdren and make new
friends

t Changes And Concerns
Might You, As Parents,

Experience?

The changes vow child will expert-
ence are also changes that you wili
experience You may be working
with a new team of teachers and
therapists to plan and carey out vour
child’s educational program You
may have less contact with your
child’s elementary school teacher
than vou had with the preschool

teacher 1t mav take time and energy

to develop relationships with your

child’s teachers You mav find that
your level of mvolvement in your
child’s education mayv be less as the
new teachers take more responsibili-
tv and make fewer suggestions about
activities to do at home You may
wonder whether or not you're doing
enough to help out and may even
feel a little left out. Finally, because
of all the changes that vour child
will experience, vou may feel anx-
jous about how well he or she will
adjust, and whether he or she will
learn successfully and be accepted
by the other children

113

BEST OF ALL — WORK
TOGETHER AS A TEAM!

//////////
// /////////

Y

This brodhure prepared by and for parents through.

PROJECT TEEM

Center for Developmental Disabilities
Univ ety of Vermont
499C Waterman Building
Butlimngton, VT 05405
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Course/VWorkshop Content
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March 1¢, 1986 Workshop

Addison Northeast and

8:15
8:45

9:00

9:25
9:55
10:10
10:30

a.me.

a.m.

a.m.

p.m.
p.m.

p.m.

TREM Project -~ BDSP 200

- 8:45 d.M.

- 1:15

- Bconolodge; So. Burlington, VT
Grand Isle Supervisory Unions

AGENDA

Registration

Overview of schedule and
introduction of TEEM Project staff

Information re Essential Early
Education (EEE)

Rationale for Wransition Project
BREAK (collect tuition checks)
Presentation of case studies
Break into small groups and
identify barriers to transition
based upon review of case studies
Large Group - TEEM Model

LUNCH

Regroup into large group

Small Groups - Does the TEEM Model
address the barriers to transition?

BREAK

Large Group - Discussion of follow-up
meetings

Evaluation of Workshop
Closing comments

fosd,
[
ot




TEEBH Project ~ EDSP 200

March 24, 1986 Workshop - Suzanna's, Berlin, VT

Central Vermont EERP, Montpelier, Washington Central
and Washington South Supervisory Unions

8:15
8:45

9:00

9:25
9:50
10:10
10:30
10:50

11:30
12:15
1:15
1:40

2:40
2:50

3:30

p.m.
p.m.

p.m.

pP.M.
pP.m.

- 8:45 a.m.

- 1:15 p.m.

AGERDA

Registration

Overview of schedule and
introduction of TEEM Project staff

Information re Essential Early
Education (EEE)

Rationale for Transition Project
BREAK

Presentation of case studies
Cooperative Teaming Principles
Break into small groups and
identify barriers to transition
based upon review of case studies
Large Group - TEEM Model

LUNCH

Regroup into large group

Swmall Groups - Does the TEEM Model
address the barriers to transition?

BREAK

Large Group - Discussion of follow-up
meetings

Evaluation of Workshop
Closing comments
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TEEM Project - EDSP 200

Addison Northeast Supervisory Union

8:30 - 9:00
9:00

9:30C
10:15
10:30

12:15 - 1:15
1:15
1:20

2:00

2:15

2:45

3:00

Horkshop 2 - June 19, 1986
AGENDA

Arrival - Coffee/Snacks

Large Group - Purpose/Feedback/Overview of
Agenda

Large Group - Process for Generating Policies
BREAK

4 Small Groups (Blue, Green, Red, Orange) -
Generate Policy Statements

LUNCH and Clean-up

Regroup into Large Group

2 Medium Groups (Blue/Green, Red/Orange) -
Further Consolidation of Policy Statements

BREAK or finish up in medium groups
2 separate activities
1. Policy Group (the Triangles)
a) consolidate & refine policy statements
into final draft
b) identify procedures for presentation of
policies to superintendent

2. U Heterogeneous Groups

determine if individual school
procedures meet evaluation criteria

Policy Greoup shares policieo and procedure for
presentation to Superintendent

Wrap-Up/Closing Comments

a) Homework Assignment
B) Evaluation of Today's Workshop
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PROJECT TEEM - EDSP 200
® August 26, 1986 - Fconolodge, So. Burlington, VT
Workshop 2 - Grand Isle Supervisory Union
AGENDA
(revised 8/26/86 at workshop)
®
8:15 a.m. - Arrival/Coffee, Muffins
8:30 a.m. - Introduction/Set Timelines
®
8:45 a.m, - 9:40 a.m. - Small Groups
(administrative/follow-up,
preparation, placement discuss
revised activities/procedures/
timelines)
o
9:40 a.m. - 11:30 a.m. - Large Group
(go through activities/
procedures/timelines, make
necessary revisions and reach
consensus on steps/timelines)
®
11:30 a.m. -~ 12:50 p.m. - LUNCH
12:50 p.m. - 2:00 p.m. - Lairge Group
(continue morning work; review
and reach consensus on
@ personnel responsible)
2:00 p.m. - Closing/Evaluation of Workshop
®
®
@
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8:15
8:45
9:00

9:45
10:00

10:30

11:50

12:00

12:15

1:10

1:45

2:30

2:45
3:30

PROJECT TEEM - EDSTP 200

Workshop 2 - New England Culinary Institute

Central Vermont EEEP, Montpelier,
Washington Central and Washington South Supervisory Unions

8:45

October 6, 1986
AGENDA

Registration/Coffee/Review Materials
Welcome/Overview

Large Group Prese-"ation: Available
Resources (Philip VanOrman)

BREAK

Large Group P-esentation: Individual,
Competitive, Cooperative Goal Structures

Small Groups: Distinctions Among
Individual, Competitive, Cooperative
Goal Structures

Discussion of Small Group Activity

Opportunity to Review Mainstreaming and
Transition Materials

LUNCH
Reconvene into Large Group =
Presentation: Collaborative Skills for

Cooperative Teams

Small Groups Practice Collabcrative
Skills

BREAK
Small Groups Reconvene
Wrap-Up

Hor :work
Workshop Evaluation
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PROJECT TEEM - EDSP 200

®
Workshop 3 - Holiday Inn, Waterbury Center
Central Vermont EEEP, Montpelier,
Washington Central and Washington South Supervisory Unions
® March 16, 1987
AGENDA
® 8:30 a.m. =~ G:00 a.m, - Registration/Coffee
9:00 a.m. - Intreduction
9:30 a.m. - Lisbeth Vincent, "Family
Involvement in Transiticn"
®
10:30 a.m. - BREAK
10:45 a.m. - Lisbeth Vincent
11:45 a.m. - 12:50 p.m, - LUNCH
®
1:00 p.m. - 1:25 p.nm. - Directions/Preparations for
Smali Groups (by school)
1:25 p.m. - 2:30 p.m. - Small Group Activity
® 2:30 p.m. - 3:45 p.m. - VLarge Group - Sharing of
Concerns/Issues re Family
Involvement
3:45 p.m. - 4:00 p.m, - Workshop Evaluation
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PROJECT TEEM - EDSTP 200
® Workshop 3 - Living/Learning Center - UVY
Addison Northeast and Grand Isle Supervisory Unions
March 17, 1987
(o
o

3:30 a.m. - 3:00 a.m, - <fegistration/Coffee
- Introductisn

- Lisbeth Vincent, "Family
Involvement in Transition"

- BREAK
- Lisbeth Vincent

- LUNCH

Directions/Preparations for
Sinall Groups (by school)

- Small Gioup Activity
- VLarge Group - Sharing of
Concerns/Issues re Family

Involvement

- Workshop Evaluation
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