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ABSTRACT

An evaluation is presented of the Collaborative
Consultation Support System Program (CCSSP) which was developed to
provide support to public schools in need of assistance. The school
in which the program was established consisted of students who were
mostly from poor and culturally diverse families. For the purpose of
impzoving instruction, 18 teachers were "paired" to work together.
The pairs were comprised of at least one experienced teacher and one
probationary teacher. ‘fhe objectives of the CCSSP vere: (1) provide
beginning teachers with & strong knowledge base to make “hem more
effective; (2) train selected experienced teachers in a collegial,
coaching, supervision/observation process; (3) establish a process of
ongoing peer coaching, staff development and support for teachers in
the school; (4) develop a cadre of teachers and administrators who
can help others apply the teacher effectiveness research; and (5)
improve overall student achievement in mathematics and reading. In
this report the proposal for the program ‘< outlined and the program
rationale is described. An evaluation of the program includes
descriptions -of program activities and findings obtained from
interviews with the participants, surveys that evaluated the program

training, and an analysis of student scores on standardized tests.
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EVALUATION SUMMARY

BACKXGROUND

In the fall of 1987, the superintendent of District 24
introducsd the Collaborative Consultation Support System Progran
{C.C.S.S.P.) into P.S. 19, a Chapter I school designated as a
“school in need of assistance" based on the CAR report. The
school has 1,700 students from mostly poor and culturalily diverse
backgrounds and 74 teachers on the instructional staff.

Basad on res=arch indicating that on-site, nonevaluative,
collegial coaching can improve morale and the qualizy of
teaching, the program was designad as a pilot project that could
become a model for replication. It was funded by the Division of
Curriculum and Instruction and strongly supported by both the
éistrict superintendent aand the schooi principal.

-

Zighteen teachers, chosan fronm among volunteers, by the
principal in consultation with the School Improvement Committze,
were divided into six "triads,"” one at each of six grade levels, .
Kindergarten to five. Each triad comprised at least one
experienced and one probationary teacher. 1In addition, the
principal "paired" every triad teacher with another, nontriad
teacher (referred to as the "paired tzacher," or, in the plural,
"pairs"), .assigning experienced and propationary teachers to each
other. T :

PROGRAM OB ECTIVES

The five objectives of C.C.S.S.P. were the foilowing:
provide beginning teachers with a strong knowledge base o make
them more effective; train selected experienced teachers in a
collegial, coaching, supervision/observation Process; eastablish a
Process of ongoing peer coaching, staff development, and support
for teachers in the school:; develop a cadre of teachers and
administrators who can help others apply the teacher
effectiveness research; and improve overall student achievenment
in mathematics and reading.

EVALUATION METHODOLOGY

The evaluation of the program, conducted by th= Office of
Research, Evaluation, .nd Assessment (OREA), was based on the
following data sources:

* Two sets of face-to-face interviews with the triad
teachers in December and May;

* Two sets of face~to-face in?er?iews with the pairs, the
chapter chairperson, the principal, and the district
superintendent in December and May;




Surveys by the triads that evaluated th¢ workshops in
peer coaching at Pace University; and

Analyses of participating teachers' students' scores on
standardized reading and mathematics tests.

FINDINGS

In general, participants responded well to the availabliity
of consultants and to the workshops they attended in September
1387. Most ratad the workshop sessions highly, although a few
requested that more "specific issues" be discussed. There were
few materials handed out and few opportunities for hands-on .
activities. The triad teachers were confusad about the role the
university-based consultants were supposed to play in the
program. Many felt that the effecrtive teaching research offerad
by the consuitants was not effectively prasented.

The December surveys and interviews of both the triad
teachers and the pairs revealizd a strong element of upbeat
anticipation and enthusiasm. A typical comment: "a better
chance to try more methods without fear of criticism:; a chance to
broaden and not stay in a routine." The surveys and interviews
in May revealed that, for the most par=, the initial optimism was
justified. The probationary triad teachers mades substantial
progress in such areas as knowing how to use the curriculun
guides, knowing and using a variety of instructional methods,
pacing lessons, and establishing rapport with students.
Experienced teachers and paired teachers also assessed the
program positively, although a few teachers felt that the cairing
"was not very well thought out."

In order to measure the impact of C.C.S.S.P. on the reading
and mathematics scores of students in grades three to five,
spring 1987 standardized test scores were conpared to those from
spring 1988. Scores for triad teachers' students and scores for
paired teachers' students were considered separately. In
reading, students in grades three to five from both groups of
teachers made statistically significant and educationally
meaningful gains. In addition, for triad teachers' students,
there was an overall increase of 3.6 percent of students reading
at or above grade level. For the students of pairs, the increase
was 12.2 percent.

In mathematics, the gains were also noteworthy. Students of
both triad teachers and pairs made statisticalily significant and
educationally meaningful gains from 1987 to 1988, For the triad
teachers' students, there was an overall increase of 2.7 percent
of students performing at or above grade level (lower than the
Citywide increase of 4.9 percent). For the students of the
Paired teachers, there was an increase of 6.5 percent of students

- -
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performing at or above grade level. This increase was higher
than the citywide increase of 4.9 percent for grades three, four,
and five.

RECOMMENDATIONS

Based on these findings and other information presented in
this report, the following recommendatins are made:

- Staff develooment workshops need to be more than open-
ended discussions; they need to be content-rich, hands- .
on training sessions.

* The role of the paired teachers needs to be further
conceptualized and their relationship to the triad
teachers reorganized accordingly.

- The nature of participation in C.C.S.S.P. nust be

clarified. Is it to be voluntary in fact for all
participants or only for some?

iii




l? . ‘THE STATE OF LEARNING
CFl&HE 35 E OF NEW YORK/ ALBANY, N.Y, 12234

o

THE STATE EDUCATION DEPARTMENT / THE UNIZERY)

ASSISTANT COMMISSIONER FOR STATEWIOE
SCHOOL REGISTRATION PROGRAMS

February 9, 1989

Dr. John E. Iorio

Community Superintendent
Community School District 24
67~54 80th Street

Middle Village, New York 11379

‘Dear Dr. Iorio:

Thank you for sharing your Model School Proposal:
Collaborative Consultation Support System Program. It is without
doubt a program with immense potential to bring about a high
degree of teacher professional and effectiveness through staff
training; peer interaction, and redesign of the school day. You
have brought together the key elements to make teaching and
learning the primary mission of the school.

I am impressed with the program and its results. My office
will work hard to support the program for further implementation
and possibly validation at the State and national levels.

Education needs exemplary models, particularly when they are bold
and great! :

Please keep me informed of your progress regarding on~going
support far the program. I will work at my level to seek
assistance. Great job; you and staff are to be congratulated.

Cordially, .~ ,
g 7/ « L /
e L& czé§
Fouae Lo
.,

Bruce H._ Crowder

cc: Sam Corsi




ACOLLABGRATNECONSULTATION =¥\
Instructional Support Model for £.S. 18, District 24

| PROPOSAL OUTLINE
A. Selecting 8 coaching model

I. Technical coaching
Technical coaching is most offective for transferring teacher
training to classroom application, but it requires a high number
of costly classroom observations between consultants and
teachers. , : :

2. Challenge coaching _

Challenge, coaching is effective” .in solving instructional
-problems, but usually requires prior experience with one of the
other models. Additionally, challenge coaching is usually done
by a subset of the staff with high interpersonal and problem
solving skills, and not with an entire faculty. <Challenge
processes start with the. identification of 2 persisient problem
or a goal. Coaching is done in a small task groups. Aides,
librarians and administrators are frequently included in
challenge teams for their special perception, expertise or role
in a solution.

3. Collegial coaching (Recommended)

.Collegial coaching is most effective for. promoting
self-initiating, autonomous teacher thought and improving
school culture, but it does require the expenditure of funds for
staff training. The outcomes the district wants to achieve and
the resources it is willing to commit, make this the preferred
coaching model. The major goals of collegial coaching are to
refine teaching practices, deepen collegiality, increase
professional -dialogue, and to help teachers to think clearly
about their work. The long-range goal is self-coaching for
continuous, self-perpetuating improvements in teaching.

Collegial coaching, most often conducted by pairs of teachers,
concentrates on areas the observed teacher wishes to learn
more about. The observed teacher's priority, rather than an
instructional methed presented in an inservice workshop,
 determines the coaching focus. The coach helps the observed
teacher to analyze, interpret and enhanco the observed .
. teacher's perceptions, thinking and instructional decisions.
(Robert J. Garmston, Educational Leadership, Feb. 1987.).

7
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In this approach, teachers can function as professional
collegial, where a part of their professional role is to visit
the classrooms of their colleagues, and to obseive and share
with them, in a supportive, informed, and useful way, what they
have seen. A collegial consultation program establishes
opportunities for intervisitation and the formalization of
professional interaction patterns ‘among teachers.
instructional programs are more likely to be effective, as
small, trusting groups of compatible colleagues are established
and the implementation of new or aiternative instructional
strategies encouraged (Berman and McGlaughlin, i978: Little,
1981: Withall and Wood, 1979.).

B. Providing Administrative Support

-
-

—

L Demonstratmg the value
The Superintendent can demonstrate the value he places on’
collegial coaching by providing resources, structuring coaching
teams, acknowledging coaching practices and devoting time in

top management staff meetings ta toplcs concernmg teacher .

coaching.

Resources

Released time for teachers to practice collegial coaching skills’

and hold the required. follow-up conferences is an important
element in this proposal -

Structure
By structuring coaching teams across grade levels, the
administration will enable faculty members to become aware
of their common resources and problems. This is an effective
strategy for improving schoolwide understanding and’ climate.

Support
By providing incentives and meetings, teachers will perceive
the interest the district places in this project. The principal
should plan to make use of faculty meetings to discuss the
concepts of collegial coaching.

Provide Training in Coaching
Training in coaching is essential and a critical step in the
establishment of an effective collegial coaching program.

2. Scheduling is to be completed by the principal
Time for Collaborative Consultation will be made available to
the teachers participating in this project.
Three -teachers (I Music/Language Development, | Physical
Education and | Sciefice) will be assigned.

]




C. Purpose

L. To improve instruction
2. 0 enable teachers to interchange with each other
To provide feedback to team members
4. To improve student response to instructional processes
5. To improve school climate

D. Basic Assumptions
l.  That the improvement of a school's culture must come from
within the school itself. Teachers must eventually gain
direction of the process by demonstrating a commitment to
continuous learning and effective teaching. '

-
-— -

Initial professional developme
University based consultants
Sufficiently empowered to de

based upon individualized needs. The principal and other
' supervisors may act as consultants. The activities of the
program, however, ars -no y evaluated by either
Supervisors or teachers involved.  The Central Board of.
Education will provide an overal evaluation.

During releaseq time periods 7or collaborative consultation, the-
children of the teachers involved in the coaching process must )
be providac with educational experiences equal o or better

than those that would have been provided by their classroom
teachers.

The pilot teachers will share their experiences at faculty ang
grade conferences. District Coordinators will also attend the
initial training sessions and faculty conferences to acquire the
theoretical and practical "applications of instructional
strategies utilized in the program. |n this way, the positive
outcomes of the project can be transferred to other
district-wide professional development activities.

There must be strong Supervisor-teacher commitment to the
model, :




E. Establish a FOCUS for the project

l. Concentrate on the following. - :
A. Planning for Instructional Inprovement
a. Pro-Observation Conferencse
b. Classroom Observation .
¢. Post-Observation Conference

B. Teachers will investigate areas of common concern.

F. THE PROPOSAL .FOR SYSTEMATIC INSTRUCTIONAL
IMPROVEMENT PROJECT. -

This document presents a proposal for instituting systematic
instructional- improvement in Community:-School District 24 - Public
School 19. The plan is targeted for a one-year period. It is based
upon several important premises concerning the nature of
educational growth and renewal. These include: '
l.  Adequate time and sustained commitment from district
leaders are essential to bringing about lasting changs;
2.  Building based administrators and teachers must be
meaningiJlly and collaboratively involved for improvement
efforts to succeed: :
3. Given appropriate instruction and follow-up activities,
teaching/learning patterns can be improved.

DESCRIPTION OF TARGET SCHOOL:

P.S. 19 is located in Corona. Its school population of 1,687 students is
94% minority: 80% Hispanic, 10% Asian, 4% Black and 6% non-minority.
9% of these students are limited-English proficient.

The area is characterized by high-density, low-income housing, and
retail/wholesale business establishments. P.S. 19 is designated a
Chapter | school and as a school *"in need of assistance” based on the
State Education Cepartment's Comprehensive Assessment Report.
Therefore, it may be concluded that the school serves a highly
disadvantaged student population.

During the 1986-87 school- year, more than 12% of the School popuiation
was admitted from foreign countries; 50% had less than the number of .
years of schooling expected in relation to chronological age and others
had never attended school. There are indications that this year's
student enrollment data will evidence similar characteristics.
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The school has three. assistant principals and a large teaching statt of
74 regular classroom teachers, 14 Cluster teachers, cne library teacher,
two Corrective Reading teachers, two Correciive Mathem-=tics
teachers, four English as a Second Language (ESL) teachers, one
Bilingual Resource teacher and three Special Education teachers. The
Bilingual Resource teacher provides ore-huur of English:-as a- Second
Language instruction for parents on a daily basis. One guidance"
counselor also is employed.

NEEDS: The following identified needs will be addressed in this proposal:

a. mum@mmmmw

for Teachers
. to improve’the ‘academic achievement of students in grades 2-§,

and

2. to improve the classroom management and teaching skills of
beginning and. uxperienced teachers.

Needs Assessment Questionnaire data collected as part of the
Comprehensive School Improvement Planning (CSIP) process indicated

the need for a staff development program designed to increase teacher
effectiveness.

Specifically, staff development training must be provided for beginning
and expurienced teachers to enable them to accommodate the diverse
needs of P.S. 19's student population.

Furthermore, the number of beginning teachers assigned to P.S. 19 has
increased dramatically. Of the 74 regular classroom teachers on staff,
16 are probationary and 15 are substitutes with little or no prior
- experience. If these teachers aré ‘to function effectively in their

classrooms, they must be provided with training that meets their
needs.

Toward that goal, this program focuses upon improving students’
academic achievement. and increasing teacher effectiveness through
collegial coaching.




" PROGRAM RATIONALE/DESCRIPTION:

The major goals of collegial coaching as described by Garmston (1987)

are to refine teaching practices, daepen collegiality, increase
professional dialogue, and to help teachers to think more deeply ahout
their work...The .long-range goal is self-coaching for continuous,
self-perpetuating " improvements in teaching...Gollegial coaching
concentrates on areas the observed teacher wishes to learn more about.
The obsarved teachaer's priority, rather than an instructional method
presented in an in-service workshop, determines the coaching
focus...The coach helps the observed (teacher) to analyze, intepret and
enhance (his or her) perceptions, thinking and instructional dacisions

(p. 20).

District 24's Collaborative Cornsultation J.n'structional Support Model at
P.S. 19 includes forming a.triad: of teachers at each of .four grade
levels, 2-5, who will participate in collegial coaching.

By structuring coaching teams across grade levels, the administration
enables faculty members to become aware of their common resources
and problems. This is an effective strategy for improving schoolwide
understanding and climate. Training in coaching is essential and a
critical step in the establishment of an effective collegial coaching
program. '

Three teachers at each graca level will be chosen from those who'
volunteer for the program. This will be done .by the principal in
consultation with ths School Improvement Committee. Each triad will
contain at least one accomplished teacher.
The triad teachers involved in the coaching process will be relieved
three periods a week at the same time to plan, coach, and analyze their
classroom lessons. In ordar to make this time avz'lable and ensure the
quality of instruction for their children, three resource teachers will
- be employed to cover the triad teacias for six periods each in the
following areas: science, physical education, and music/language
development. The total teacher program will entail 4 triads- (grades
2-5) for a total of twenty-four periods.

The teachers in each triad will be paralieled so that they meet on a
common period.

12
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Triad activities consist of the following:
1. Planning Conferences - 1 period
2. Coaching - 1 period
3. Analysis - 1 period
4. Triad Cluster - 3 periods

Ouring the additional three periods, the triad teachers will be assigned
according to their needs and abilities to a non-triad teacher. If a ‘riad
teacher is .an experienced teacher, he or she will be designated to
assist. a. .probationzry teacher. If a triad teacher is a probationary
teacher, he or she will be assigned to an experienced teacher. The
principal will make these assignments.

Initial training activities will take place in September, 1987 for the
principal, assistant principal, district - laison and staff, and triad
~ teachers. This training will be provideil by consuitants.

The selected triad teachers will be asked to place ‘into practice that
which they have learned. Each of the teacher teams will receive "one to
one® monitoring up to three times a year. Time will also be provided
for the consuitants to assist the teachers ‘in curriculum development
activities.

The teachers will keep a log describing their efforts and reflections
about the process. During the two weeks after the initial workshop,
the teachers will discuss strategies for -applying their newly acquired
‘research information. During the third and fourth weeks, they will
conduct collegial observations to assist one another in applying the
1 techniques in their classroom work. In the fifth week, the observed
, teacher will have a post-conference with his or her observers in order
to receive feedback about perceived success, problems and further
necessary adaptations. Consultants will build upon work accomplished
through the end of the sixth week by holding. conferenées at the. end .of
the. .school -day to ‘monitor progress and expand the participants’
knowledge about the research. The process then will begin again with

the implementing teacher becoming an observer for one of the other
triad teachers.

PROJECT GOALS

The proposed project has as its principle goals:

ﬁ - L. To provide 'professional stafi members with a strong knowledge base
: in the areas of school and teacher effectiveness.

JeRIc SR X




2. To train appropriate staff members in a collegial coaching
supervision/observation process consistent with principles of
leadership and instructional behavior.

3. To establish a process of ongoing collegial coaching, staff
development, and support for. teachers in P.S. 19 to develop
competencies in collegial observation and feedback processes.
(beginning with an initial project core group).

4. To -improve teaching and learning in the participants’ classrooms,
grades 2-5. '

5. To develop a cadre of teachers and administrators at P.S. 13 who can
help others apply the teacher effectiveness research.

.
-

8. To improve of;erall student achieverﬁ?rit in mathematics, grades 2-5.
7. To improve overall student acheivement in reading, grades 2-5. o
8. To improve overall student achievement in writing, grades 2-5.

9. To improve teacher effectiveness by providing “staff development
training in collegial coaching that will enable them to meet the
needs of target population students.

STUDENT OUTCOMES

By the conclusion of the project year, 50% of the 720 children in grades
2-5 participating in the Collaborative Consuitation-instructional
Support Model at P.S. 19. will have improved in reading by three (3)
normal curve equivalents (NCEs) as measured by a comparison of pre
and post-test scores on Metropolitan Achievement Test (MAT) in
Reading, grade 2, and the Degrees of Reading Power (DRP) test, grades
3, 4 and’5. : -

. By the conclusion of the project year, 50% of the 720 children in grades
2-5 participating in the Collaborative Consultation-Instructional
Support Model at P.S. 19- will have improved in mathematics by three (3)
normal curve equivalents (NCEs) as measured by a comparison of pre
and post-test scores on the Pupil Evaluation Program (PEP) Test, grade
3, and the Metropolitan Achievement Test in Mathematics, grades 2, 3,
4 and 5. '
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3. By the conclusion of the project year, 50% of the children in grades 5
participating in the Collaborative Consultation-instructional Support
Model at P.S. 19 will have improved in writing by three (3) normal curve
equivalents (NCEs) as measured by a comparison of pre and post-test
scores on the Pupil Competency Test (PCT) in Writing. '

In order to achieve thase goals ‘and objectives several major activities
will be undertaken. These are listed below with general time frames
suggested where applicable. Detailed planning would occur upon
acceptance of the general project plan.

MAJOR ACTIVITIES

l. Status assessment and specific project’ planning with the .
Superintendent and Consuitant. (Followed by discussions with the .-
building principal and assistant principal and twelve teachers).

2. Staff development training (See attached schedule of proposed topics.).

3. Supervision/observdtipn process training for the selected
teacher-partners at school site (e.g. workshops, guided practice,
monitoring and feedback activities). . The selected teacher teams will
be presented with the theoretical and conceptual understandings
necessary to develop a sound cognitive framework of effective teaching
practices. They would also engage in simulation activities aimed at
applying the framework. A plan for monitoring the classroom
application of their learning will be developed. An expansion of
the program to inlcude additional members of the staff will be
planned in subsequent years.

4. Select teachers and administrators will reflect on theoretical
understandings. They also will be encouraged to bring their intuitive
insights, gained from experienca, to. deal with ‘"situations of
uncertainty, instability, uniqueness, and value conflict® (Schon, 1983).

To continue to grow dimensionally in these three interacting areas of
understanding -- intuition, experience, and theory -- it is necessary
that teachers reflect on, and analyze, the nature of significant aspects
of instructional strategies. In so doing, they can create their own
theories of instruction from conceptualizations of studied events.
While these theories are not formulated as a result of empirical
| inquiry, they are described by Sergiovanni (1986) as metaphors of
professional intelligence which augment those derived from scientific
investigation in order to aid teachers in construcing “their own unique
o accounts of changing situations®. During this process of analyzation,
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intuitive capacities are strengthened as g result of reasoned
examinations of new teaching experiences.,

In effect, a research of practice in context (Schon: 1983) .is being
conducted to fill gaps in knowledge not yet explored in discrete
situations by the rigors required of scientific research.

EVALUATION

Formative evaluation of the Collaborative Consuitation-Instructional
Support Mode!l for P.S. 19 will be conducted by consultants, school

supervisors and teachers participating in the project throughout the -
school year.

Summative evaluation of the Collaborative Consuitation-Instructional
Support Model for P.S. 19 will be conducted:by the Office of Educational

<

Assessment (OEA), New York City Board of Education.

COSTS
Isersonnel: Three teachers $100,000 (Approximate
. cost)
Il. SOURCES o
A. Bellon, J and E. Bellon, Classroom Supervision and Instructional
Improvement A_Svnergetic Process,
B. Bruce Joyce and Beverly Showers
C. RobertJ. Garmston ~
D. McGreal, Thomas L. Successful Teacher Evaluation, Alexandria, Va:
~ ASCD, 1983 :
E Florida Performance Measurement System
F. Wise, A.E. Darling-Hammond, Mchughlin, Bernstein.  Teacher

Eviauation Eric Ed 246 559

Donald Schon. Ihs_Bgﬂnge_Emmm Basic Books, New York

983

Thomas A. Sergiovanni. "Understanding Reflective Practice,"
Journal of Curriculum and Supervision, Alexandria, Va. ASCD 1986

r
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" PPACE |
~_.llll UNIVERSITY

New York City Campus
New York Clty e White Piaing o Peasantville/Brisrcit -

Pace Plaza, Naw York, NY 10038 (212) 488.1200

Schedule for District 24
Collaborative Consultation Support sy

stem Training
September 10, and i1, 1987

September 10, District 24 site

s

= Determining Areas of Growth LT : '

(developing team directions)

= Articula%ing and Sharing an Educational Platform - "Here I/We
Stand"

(developing team *spirit")

- The role of the'colleague/coach
(developing team interaction ski’1s)
~Ways of looking at Curriculum/teaching
(developing team skills)
€.9. Rrathwohl (affective)
Joyce = Models of.Teaching
Guilford - A Model of Intellect
‘Bloom = The Taxonomys Cognitive Domain

o Tyler - Curriculum Developmént

= The team schedule of events
(developing a team plan)
-~ plan
= Observe

= analyse



September 11, on campus

- Pilm'i Where Have All the Teachers Gone?
- "Critically Thinking My Teaching" = Vallone

= Team Planning including needs assessment techniques

Tentative Schedule for Collaborative Consultation Support System
Training, October, 1987 through June, 1988

19 sessions, 2 in October, 1 per montﬁ‘ihereafter (in District. 24 S&Ee)

" 'Training materials:

Daniel L. Duke,'School Leadership and Instructional Improvement, 1987.

Bruce Joyce, Improving America's Schools, 1986.

" BOCES Southern Westchester Instructional Services Division,
Building Effective Strategies for Teaching (BEST) a manual
based on the work of Madeline Hunter, 1987.

Overview

The topics selected are drawn from the effective teaching
research (a summary of findings follows) and Madeline Hunter's
synthesis of the research for pedagogical purposes as outlined
in the Essential Elements of Instruction (following).

Topics

] Topics 1 - 4 treat the 4 essential elements of instruction.
The remaining topics are elaborations of topics 1 - 4.

1) Understanding Formative and Summative Tests (Select learning
at correct level-of difficulty and complexity).

2) Defining goals and objectives using taxomonies (Teach to the-~
intended objective).,

3) Methods of obtaining feedback on student learning (Monitor
learning and adjust teaching).

4) Learning theory in the classroom (Use principles of learning).




" 8)
6 ‘_
N
8
. 9)
10)

”*

Behavior nodificaticn and classroom management.
Making learning active instead of passive.
Teaching critical thinking skills across the curriculum.

Teaching values and attitudes.

Involvihg parents in student learning.
Facilitating retention of school learnings over the summer.

These topics may be altered if the school faculty requests

;assistance on ‘other topics. The dates for the sessions will be
- established in September, 1987. Work session will also review

" coaching strategies. and consider react;ons .0of participating

. teachers.

The consultants who will gserve as program resources people
Dr. David Avdul, Professor of Education and Dean of the
School of Education, Pace University

Dr. David Bickimer, Professor of Education, Pace University

Dr. Carol Keyes, Assistant Professor of Early Childhood
Education, Pace University -

Dr. Rodney Muth, Associate Professor of Education, Fordham
University

Dr. John B. Poster, Professor of Education, Pace University

Dr. Nina Wasserman, Associate Professor of Psychology,
Bofstra University

Dr. Mark weinstein, Associate Professor of Education,
Hunter College

Dr. Gerald Vallone, Professor of Philosophy, Pace University




SENTIAL PLPMENTS OF INSTRUCTION

.

select learning at correct level of difficulty ind complexity

- Set Objective
« Clarify Objective
-« Brainstorn and list activities
sImpeach what they know X
*Teach what they don't know
-Sequence skills and activities
*Dependent .,-m
*Independent
.=Design diagnostic activity £o be sure input was
- guccessful )

teach to the intended objective

-Give information based on task analysis. -
=Design activities based on task analysis

~Ask questicns of ourselves and learners to make
sure we're reaching objective

~Respond to efforts of learner

Monitor learning and adjust teaching

-Use active participation
~Elicit relevant student behavior (overt)
=Check the behavior
=Interpret behavior and judge its quality
=Act on behavior

*Move on

*Practice

*Reteach"

*Stop

e principles of learning

-=Active participation
-Anticipatory set (focus)
-Motivatioen
-Reinforcement
-Retention

Transfer

=Closure




i T

’r‘(\ 1 “‘ EYR i. ;(-t -

. STATE UNIVERSISY COLLEGE AT BUFFALD .
Exceptional Children Education Departsant

EFFECTIVE TEACHERS: RESEARCH FINDINGS

The following are brief statesents synthesizing the combined
rch findings on effective teachsrs.

RESEARCH HAS SHOWN THAT EFFECTIVE TEACHERS:

Belfeve that their students can Tearn; have high expectations for
stué;nt performance and believe that teachers’ offorts do achieve
results, -

Manage theip classrooms in a very orderly fashion, have clear
routines and structure activities and materials carefully.

Use direct instruction as.the basie approach, lafifiining a brisk
pace and high rate of progress through thc_curriculug.
Teach in smal] steps, requiring mastery of at Teast 80% before

moving on ¢o Succeeding levels. Questions are asked to check for
urderstanding.

Provide ample opportunity for successful practive (Boz.or higher)

. while monitoring student achievement by Questioning, periodic

evaluation and short personal contacts during seatwork,

Provide frmedfate feedback {(including reinforcement, prompts) for

both correct responsés and errors, (versus just *telling® the
dnswers), .

Use many examples and redundant explanations when iatroducing new
raterial, :

Ensure great amount of engaged student learning time ‘because
students are actively involved in the classroom.

Manage classroom behavior by rehearsing with students the behavigrs

« Which matched stated expectations and by deteruinin? quickly what

the behavior problem was and how to effectively deal with it.
Miintain Classroom climate which has strong academic emphasis and
$ orderiy, Discipline is expected and students feel accepted by

e teacher, During class time, no off-task socialization is
Ulowed either for students or teacher,

Summarized by:
Or. M.K. Sacca




1 EMmpowerment; Engendering Collegial -
Enwironments for Teachers and Supervisors

DR. JOHN E loRrIO

Corimmunity School District 24
Quesens, New York

CRpbparig " el Ny e e i 1A '

teaching and supervision, We must prove that oyr-
efforts will move toward maximizing the process of
education for our children in terms of their intellec-

; ‘ oo
The feollowing was delivered asan address tothe
i | |Westerm New York Principal’s Center Summer

g gducatiomal professicnalization, the ideas that |

. E are with, yoy today are offored with fylf knowledge
hat t{'ley will not receive totdl acceptance by various
onstltue_mcies inside and outside of the educationa|

those who envision schools

of w0 and not continue to be regarded as one
of mMinor'™ status, then it is our responsibility to
Continue ty deveiop 3 dialogue of ideas so'that we

will eventuially achieve oyr common
‘As Lortie r alterations |

is is s0 becayse the theoreticy| founds-
™ edweationa| practice are found Primarily in
t quhi'{tmnl sciences of psychology, sociology ang
OrBanizatiomy| Management which do .aot lend
th 20 predictable states of constancy such ag
d.?:.e _ detivegd from experimentation jn the

ciplines of Mmathematics and science,

Ve muste, therefore, visibly demcnstrate 1o the
g:f;eral Pubiic, who hold the purse-strings to our
entual Success, that we are Qpable of creating

ithin .our schools, and Promulgating

Gn effectively deg with
effective | nstruction
na relationships associated with

_ from a3 New York 1]

| wiil use Garmin’s conceptual understanding of the
term and theoretically operationalize its meaning by
offering a practical model fcr teachar empower.

- ment and one for Supervisor empowerment, It is in-
" tended 'that the two be viewed as 3 unified attemptat -

collegial collaboration in order to improve the
educational process and, thus, bring us closer to the
professional status we 3| desire,

In the course of this discussion, 1 aiso hope to

dispe! some. thanufactured truths” being espoused -

about the nature of schools and how they should be
governed. As long as these distortions of reality
persist, they stand in the way of meaningful coliegial
and collaborative cooperation on the part of

. teachers and supervisors,

. “Empowefrnent,” according to Garmin (1986)

e - o -

means helping peopleto take charge of their lives,
inspiring people to develop feelings of self-worth
and a willingness to be self-critical and reflective .
about theijr actions. Moreover, personal
empowerment is the essential ingredient for 3
professional orientation, Without a feeling of
responsibility for the profession and the sense of
importance of empowerment, the educator be-

ntesakind of civil servantin farger community
.wn),

Bet..2 examining a model of teacher empower-
ment, first let us put aside the general myth thar
teachers work in factory-like conditions, | quote

mes column written by Albert
SAANYS jOURNAUWlNTER 1988

: | | Institutes for Principals ‘in Buffalo, New York, in tual, 3sodal, emotional, physical and mora|
i {|luly, 19087, - . I ' development. .. '
3 ‘ Only through an evolutionary procssdb;sed on
2| Anyome who positively addresses the topic of reasoned examination of proposed an emon:
14 | teacher ampbwegment sl!yrould offer 3 defe%sible stated school Festructuring d‘-‘"B"‘_' coupled with s
4 | planof action, This planshouldbederivedboth from imnnedg;s;cenml institutional pohcy conceming
¢ | experiemce angd theoretical understandings gained the selection and training of supervisors, can we
¢ | from reseearch and the literature on how this process h°F’F to move in the direction of major” pro-
¢ lapd corollary process of superviso fessional recognition, -
! lempowerrment should proceed. | 0 not believe it . - Defining Empowerment
" |possible 1p s#parate both concems if our profession * Asaworking definition of empowerment that can
is 1o achiceve truly professional status, be applied equally both to teachers and supervisors,
" | In light of the present national debates on

o




ker (1985), that they are “low man on the totem

. without power. . .and with little chance to
4 craativity or intelligence” (E9). -

-'I",A|recent comparison study of changes inteacher

l.etsdes from 1964 to 1984 was conducted in the

County Schools of Florida. Dade County was

because it was a “bertter-inan-average

ng for ascertaining the attitudes of teachers with

! eavenzo & Cohn, 1986, p. 560).

: "?I, study showed that 87.7% of the teachers
"1 rnled indicated that their principals gave them
« om to do a good job. This was an increase of
 {71% since 1964. This statistic probably reflects the
|| emocratic forms of supervision that Sergiovanni
- | pdiStaratt (1983:1-6) report have been practiced by
¢ | helvast majority of supervisors for miire than two
5, ds'. . : 2, e »

An examination of tiwe le;de;shii: sty.'lgs of most
. 1del

cipals will show that direction, consultation,

ation, participation and negotiation are part of

. linintegrated approach to school supervision (lorio,
' 2329-332. - . . - ~ .

e problem with en’\pc.:wering teachers,

Bregeme <% -

. | eaching, but with their lack of opportunity to inter-
< { st with their peers in collegial relationships in order
o dooperatively examine effective teaching prac-
tic&o:;\at can be transferred to the classroom.
Alfonso (1977) points out, “teachers for
| generations have maintained a colossal and almost
. | sudied ignorance about the classroom behavior of
- | their peers” (p.595). With extended knowledge
giired from a commitment to personal, life-long
professional development and coliegial interaction,
teachers can become meaningfully empowered to
rive at reasoned, autonomous decisions pertain-
'|ing to those strategies of instruction intended to
ichieve the purposes of their teaching.
Tietwo major problems associated with setting up
tifective school structures for empowering teachers
| we he securement of resources and assuring quality
instuction, for students during released-time
foathing periods for teachers. This translates,
fatrally, into dollars and cents. Before the general
public will be willing to make heéavy financial
Qmmitments to such projects, we must convince
| then that our empowering structures will be directly
| telaed to significant improvement of instruction
iﬂ#eaming. Therefore, we must experiment with 2
Varisty-of approaches that will eventually identify
»‘hme formats which will significantly improve the
Prozess of education.

A Model For Teacher Empowerment
A design that we are proposing to be piloted in
[ 4435 JOURNAL/WINTER 198
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regional and cultural origins” (Kottkamp,

ever, does not center around their freedom to. -
. |oppess creativity and intelligence in classroom |

one of our district’s elementary schools is based on
the following premises: . “® )

1. That the improvement of school’s culture must
come from within the school itself, Teachers must
eventually gain -direction of the process by
demonstrating a commitment to continuous -
learning and effective teaching.

2 Initial * professional development must be
provided by trained university based consultants
until the project teachers are sufficiently
empowered to design their own areas of study
based upon individualized needs. The principal
and other supervisors may act as consultants. The
activities of the program, however, are not to e
formally evaluated. by either supervisors or
teachers invoived. TheCentral Board of Education
will provide an overall evaluation.

- . P

3 Du;ing released time periods for collaborative

‘consultation, the children of the teachers in-
volved in the coaching process must be provided

with educational experiences equal to or better

than those that would have been provided by
their classroom teachers. e
4. The pilot teachers will share their experiences at
faculty and grade conferences. District
Coordinators will also attend the initial training
sessions and faculty conferences to acquire the
. theoretical and practical applications of
instructional strategies utilized in the program. in
. this way, the positive outcomes of the project can
. be transferred to gther district-wide professional
development activities. .. ..ol il

) T, 0N A

R )

5. There mustbe su'ong supervisor-teacher commit-

. menttothemodel. = ... .

District 24's Collaborative Consultation Support
System includes forming a triad of teachers at each
grade level who will be involved in collegial
coaching. Three teachers at each grade level will be
chosen from those who volunteer for the program.
This will be-done by the principal in consultation
with the School ImprovementCommittee. Eachtriad
will contain at least one accomplished teacher. The
major goals of collegial coaching as described by
Garmston (1987) o .

are to refine teaching practices, deepen
collegiality, increase professional dialogue, and to
help teachers to think more deeply about their
work. . .The long-range goal is self-coachiiig-iur
continuous, self-perpetuating improvements in
teaching. . .Collegial coaching concentrates on’
areas the observed teacher wishes to learn. more
about. The observed teacher’s priority, rather.
than an instructional method presented in anin-

19




teracting areas of understanding — Intuition, ex-
in the oaching perience and theory — jt iy Necessary that teachers

o process will be relieveq three periods 3 week at the reflect upan and anaiyze the nature of significant
‘ same time to plan, observe and analyze their 3pects of instructional Strategies. In doing so, they
.In order 10 make this time €an create theijr own_theories of instruction from
avallable and ensyre the quallity of instruction for conceptualizations of Studied events. while these
Mrdlildtq!. thteem_ource orachersin the areas of theories are not formulated as 4 result of empirica| |
m‘amdmm:‘o edu_c:gson aeni suen;e, w;ll instruct inquiry, they are described by Sergiovanni (1986) as |
their Periods awessk in each s, jectarea, ' of professionaj intelligence which |
. During hth! Idditigqal three periods, the trigg augment those derived from scientific investigation
teachers; will be asighed dccording to their Needs. in order to ajd teackiers in constructing “their owpy
mdabullﬁegoanon-mad teacher, |f 3 triad teacher Unique accounts of changing situations” {Pp. 354-
is an expedefmcj teacher, the of she will be 355). During this Process of analysis, intyitive |
dggnat_ed to assist 3 probationn-y teacher. Ifa triad Qapacities are strengthened a5 3 esult of reasoney -
teacher is t: Probationary teaciner, he or she will be examinations of neyw teaching experiences,
asign in experien e principal n effect;_a research of practice in context .
‘ will make these assignmepn. St : {Sghorés_s)"& being condycted to fill gaps in
C e Sl Developmnt Activities Nowledge not yet explored in discretesituationsby
' By Structuring cog ching teams grade levels using rigoroys methods of scientific research, .
the administration enables £ aalt;”membefs o The selected triad teachers will be asked to place
ome aware of their o resources and into practice that whid.w ey have learned, Each of
> problems. This is an mm:""""m" for improving the teacher teams wij feceive “one 10 one”
shoolwide und erstanding an"::'mae. Training in monitoring up to three timesayear Timewill also be
coachin essential ang 3 =ritical step in the pro\fa'ded fort € consultants to assusttheteachersm ‘
establishment of an effective col| egial coaching curniculum dey opment activities, The teachers are |
progra . to keep 2 log descri Ing their efforts and reflections
Initial activities are to take plaace during the initial about the proces. wring the two weeks after the ‘
evelopment days for the principal, assistant initial workshop, the teachers will discyss strategies
principal, districy faison and teachers. At the for applying ¢r newly acquired research
inning of the 5chool yemar, there will be information, Ouring the third ang fourth weeks, they
| uential activiries i school and;eacher effective. will conduct collegial observations to assist one
| e tor all-professiona) staff. Trzaining will bo pro- another in applying the techniques in their class-
| vided by consultants an o rkcmop Participants. foom work. In the fifth week, the observed teacher
The Supervision and Observatimon Process training will have 3 Post-conference with hjs or her observers
| forthe selected teacher triad paarmers wil occur at in order to receive feedback 3bout perceiveq
) school site, Training will tzaxe Blace in wo ke success, problems and further necessary ‘
: :"‘Ops, throuph Suided ‘Practicms monitoring ang adaprations, . i L ' .
ted activities. The selectee 2=acher teams wil onsultants wij| build upon work accomplished
: b.pmmed with the theoretical ang conceptual through the end of the sixth week by holding
: Wefstandinp NECEssary to o, elop a soung conferences at the end of the schoo| day to monitor
Ofnitive framework. They wil also engage in progress and expand the Participants’ knowledge
1 ¥Mulation aCtivities  aimeq 3 applying the about the research, The process then will begin
> -::‘"!work. A plan wil be devel . fqrmonitoring 28ain with the implementing te3cher becoming an
|t dassroom application of thee?iet"aming. observer for one of the other triad teachers,
11 addition ¢ reflecting on t retical under. Anexpansmnoftheprognm to include additiong;.
" :':u "8s, they will also beencout.—.aged to bring their members of the staff will be planned in subsequent
I muitiyg insights Sained fron. rience to dey years. It shouldbepd‘s‘sible to determine the educa.
1., :s scihon (1983) poines out, “situations of yp. ;ional,imPTCt :{Pon tl,"p‘ebschool within three years, A
. Y, instabil; , UNiQuen e, - . ormal evaluation w; € conducted by the Centra) .
: )“‘cr{(,,. 50). ¥: Uniqueness: and value con Board of Education to determine if the mode| s '
| ; Q“""f' however, eXpecr- teachers 1o rely suitable for con::tmuauon and replication.
QM::on limited aces of Creative= intuition op past Empowering Principals And Supervisors
3 C (0 extend knowlecoge: Nor can we l.etusdlspelanmher“manufactured truth”

. (Contitiue] on »o3y )
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from p. 30

- xchools should be governed. New Jersey's pro-
plan to drop teaching experience as 3

ficatiofi requirement for attaining a principal-

while, simultaneously, requiring a master’s

in the area of management science either in

tional, business or public administration,

principal as instructional leader.
“This attempt to create a model of “technical
tionality”’ views professional activity as instru-
ul problem solving made rigorous by the
ication of scientific theory and. technique. It
gontradicts the very nature and artistry of our pro-
mon that requires us to deal, in actual practice,
with those situations previously mentioned of
%:plexity, instability, uncertainty, uniqueness and
e contlict, as well as the technical, instructional
of our profession per se. )
{The problems of our profession do notnhormally fit
a/rigid, linear, positivistic approach to solution. We
deal with human behavior, not microbes, and do not
wply statutory guidelines to regulate most of the
day-to-day human problems and solutions that we
¥e cilied upon to deal with in humanistic terms.
‘Do we really expect teachers to respect super-
visors who have not emerged from their ranks and
do notunderstand the scientific and artistic nature of
te;aching that one can only gain through experience
ugd study? The question does not really call for an
wnswer,
is s3id, however, what responsibility do we, as
isors have to teachers in order to ensure their
. t | propose that the answer lies in the
ection and training of supervisors who will be
mitted to a life-long scholarly pursuit of pro-
ional knowledge and collegial understanding
ted to supervision and teaching.
. in this respect, | lielieve that we have much to
n from the continuous learning requirements of
Nese organizations that carefully structure
eer paths for their employees. In addition to
uraging and suppoarting independent learn-
- and,. practicing on-the-job coliaborative
1, personnelatail levels are required to attend
€ formial courses and seminars. For example; the
bishi Heavy Industries management cousses
designed for. Basic Management, Middle
: Nigement, Advanced Management and
o Cutive Development. They provide an oppor-
ty for management-oriented émployees to be-
familiar with aspects of ail specializations
3 within the organization.
Y8 Saint (1982), however, reports, the emphasis “is
eneralized knowledge and skiils. Although it is
“12ed that specialization has its values,” the
believe “That the advantages of
Mization outweigh those of specialization.
"~ O tho have had work experience in many

N JURNAL/WINTER 1988 -
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satradicts all effective schools research supporting .

different aspects of their company's operations are
better prepared. to coordinate work with other
departments and to participate.in teamwork. The
essence of management, they believe, is team-
work” (p. 82).

Basically, we can learn {.om the Japanese what wa
already know. That is, experience mustbe respected
a8 a2 valuable companion to learning and
understanding.

With what | have said in mind, | offer the following
medel for the selection 2nd training of supervisors:

1. There should be a requirement of at least eight
years of teaching experience before being able to
apply for an assistant principalship or supervisory

role leading to a principalship. This is the time '

generally: considered necessary to become an
, accomplished: teacher. During this period, une

can fully experience and understand the art and’

science of teaching; gain a working knowledge of
all the specialized areas of teaching and related
fupport services, and be able, from first-hand
experience to uynderstand the problems of
teachers. A candidate’s accomplishments, pro-
fessional behavior, academic background and
independent learning interests can also be
evaluated with some certainty of life-long
commitments.

2 There should be a requirement of at least five
years of supervisory experience before being able
to apply for a principalship. During this time, a
candidate’s leadership ability, knowledge of
specidlized areas of teaching, innovative
curriculum contributions, management skills and

commitment to life-long learning can be further
evidenced.

In effect, | am saying that it should take at least
thirteen years before one attains a principalship. will
this hold back those who make effective principals in
a shorter time? The answer, we know, is “Yes.”
However, on balance, when we consider the needs
of the system as a whole, the overall quality of
leadership will improve greatly. These require-
ments of years of experience will also give creditibity
to the seriousness of cur intentions to make us a
“major” profession,

As for the training of supervisors, in acidition to en-
couraging formal academic courtework and
independent study, we must require ONgoIng
attendance at  after-school professional
development seminars to broaden the
understandings of a profession that is constantly
considering new ideas and changes. The needs of

each school system would determine the nature of
courses to be provided,
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for\mampid, consider some topics of study that
couid generally be accepted a5 important to
" supervisory practice: Student and Adult Learning
Styles; Scientific and Artistic Formal Observation
Reporting, Llinical Examination of Videotaped
Lessons, Thinking Skills Programs, an adaptive
Orton-Cillingham Approach for Teaching Disabied
Readers, Cifted Education, Mastery Learning,
Alternati2 Education Models, Leadership Styles,
Initiating Change aid Maintaining Structures in Ef-
fective Schools, and Collegial Coaching.
In addition to encouraging participation in prin-
:cipal centers, | want to share with you a recent
personal experience that has led me to plan for prin-
cipai networking within our district. After serving as
principal for eleven years, | became acting
superintendent of our district in April. After visiting
the:district’s schools, | realized that | never really
knew the problems nor fully appreciated the
creativity and professionalism of the men and
women | sat with at principals’ conferences over the
years. They, like so many teachers, worked hard at
developing meaningful school-wide programs that
greatly enhanceq the instrucicral climate of their
buildings. However laudable and noteworthy these

programs, thcy went generally unextolled and,

unfortunately, unreplicated. Their impact on the
educative process, potentially a strong one, was by
and farge confined to their own schools.

Next year, we will sat up a schedule which will *

enable them to meet one day a month in small
groups at a colleague's school‘to tour the building
and discuss problems of mutual congern. | believe
that, in addition to learning .rom one another, they
will gain a sense of collective professional pride.

ot e

Theteacherand supervisory models for empower-
ment that | have presented today are intended to
engender a collegial and collaborative environ-
ment for teachers and supervisors to practice their
profession, Hopefully, through collective dedication
of purpose and demonstra.ion of effective teaching
and supervision, we will some day be recognized asa
“major” profession bv the general public. This
recognition is-not only ifaportant for the nature of
teaching, but will also determine the excellence of
education that we owe all our children.
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