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INTRODUCTION

Training provides the necessary background and skills for superior job
performance and 1{s essential to the role of any paraprofessional. It is
widely agreed that paraprofessionals with appropriate training development
specialized competencies which help them weet the academic and social necds
of students. The paraprofessional shoula feel that he/she is an important
part of the school program as are other certified personnel.

The goal of the teacher is to motivate and guide cach student to develop to
his/her fullest potential. Because of the pressure of time and numbers of
students involved, assistance is needed to perform instructional and non-
instructional tasks. Under tnhe supervision of the teacher of students with
emotional  handicapss the paraprofessional may help provide many
opportunities for students that would otherwise not be possible.

The paraprofessional js to assist the teacher with <2ducational activities
and nonteaching tasks. The teacher» not the paraprofessional, is
accountable for the instructional program in the classroom. The teacher may
delegate t¢ the paraprofessional these responsibilities based on specific
educational plans which are directly formulated and supervised by the
teacher.

Although the specific responsibilities assigned to a paraprofessional will
vary by the structure of local programs, this module will address skills for
the parap -“fessional working with students with ewotional handicaps.
Through thaese workshopss paraprofessionals will acquire an understanding of
the student with emotional handicaps and basic skills necessary to assist
the teacher in the learning environment.

This module is designed to supplemert local efforts to provide training to
paraprofcssionals. The materials are designed so that they may pe utilizec
in large groups or on an individual basis. Teachers and paraprofessionals
are encouraged to participate together in the <training in order to
facilitats communication and the development of the teacher-paraprofessional
relationship.
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DEFINITION

. A seriously emotionally handicapped (SE+H) child is a child with a severe
condition exhibited over a long perioa of time 10 a mirked degree which
adversely affects educational performance and is charactcrized by onc or
more of the following: (a) an inabilicy to learn which cannot be explained
by intellectual, sensory, or health factors (including children who are
autistic); (b) an inaoilily to opuild or maintain satisfactory
interpersonal relationships with peers and teacher; {c) an inappropriate
type(s) of behavior or fecling uncer norual circunistances (does not include
children who are only socially maladjustec); (¢) a general pervasive mood
of unhappiness or depression; and (e) a tendency to develop physical
symptows or fears associated with personal or school problems.

Indiana Rule S~1
P.L. 94~142

In general, an enotionally handicapped student has problems involving lack
of awarencss and/cr understanding of self and environment of such duration,
frequsncy, or intensity as to resvlt in ar, inaoility to control oenavior or
express feelings apprepriately, thereby significantly iwpeiring performance
in  the classroonm and in school-related activities. The general
characteristics includc one or wore of tne followinc:

. (a) an ipapjlity xo 1learn which cannot be explained by intellectual,

sensory., or health factors (including childrer who are ~utistic).

Significant deficits 1in the level of functioning way be the ost
pronounced characteristic of cuotionally handicapped children in
school.  This significant deficit n tne learning process may be
manifested as impairmcents in ciassroom performance and  school
learning experience as well as failure to master skill subjects. The
difference between a cnila's performance and level of expectancy
becories more significant as a studeni advances through his school
career. This giscrepancy ray appear to be insignificant in a child's
early school years, theretfore, making it more aifficult to identify a
young student based on the inefticiency in functioninj level.

(b) an dpabiliity to build or waintain  satisfactory interpersonal

relationships with peers and teachers.

The term "satisfactory interpersonal relationships" refers to the
ability to establish and maintain close friendships; the ability to
work and play cooperatively with otners; the ability to demonstrate
syrmpathy, warath, and sharing with others; the ability to be
assertively corstructive; and the ability to meke appropriate choices
for social interaction. In nmost instances, children who have
difficulty building or maintaining satisfactory intcrpersonal
‘ relationships arc readily identificd by ooth peers and teachers.

jv
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circumstances (dees not include chiidren e only socially
majadjusted).

Behavior is seen as inappropriate when disturbed internal states 1lead
to socially aberrant or self-defeating behavior; that is, behavior
which is clearly discordant with that which would normally be
expected.

(d) a geneoral pervasive mood of unhappiness or depression.

Children who are unhappy or depresscd may exhibit a 1nss of interest
or ploasure in all or most all usual activities and pastimes., These
behaviors may be expresscd verbally or nonverbally, as in frequently
sag facial expression, changec peer relations, social isolation,
reduced academic achievewent, hypcractivity, or restless agitated

behavior,
(e) a tencency to develop physical syuptoms or fears associated with
personal or school probleis.

A child may exhipit physical syuptoms such as excessive fatigue,
dizziness, nausea, rashes, or an unexplained loss of or alteration in
physical functioiiny; unrealistic fears, such as harm to parents or
occurrence of calamities; or pains, such as headaches or stomachacnes.,
Possible physical etiologies should be ruled out prior to attributing
the behavior(s) to a psychogenic cause.

A psychoeducational evaluation of an enotiorally handicapped student must
involve an  integrated and comprehensive analysis of the child's
educational, eiotional, and social functioning. This evaluation must
address intellectual functioning, school achievenient, sensory and health-
related factors, and social/enotional developnent, as well as evidence of
previous interventions.

Results of this diagnostic evaluation relate directly to programming for
the student through an individual educational plan (IEP). While an iep
eiphasizes the academic nceds of a student, it must always uddress the
social/emotional needs of emotionally handicapped students as well.

10




PARAPROFESSIUI-AL AIDES

MODULE I

. Awareness




MODULE T

Goal: To increase the paraprofessional's knowledge of students with
emotional handicaps and educational programc designed to imeet their needs.
Iime: 1 hour

Materials Requireq: Pretest/post-test: Handcuts #1-#7; Overheads #1-#4;
Large chart paper and markers.

Content and Instructional Activities:

A. Administer Prete-t

B. Present: Who are students with emotional handicaps?

1.

Rule S-1 and P.L. 94-142 provides the definition used 1in public
schools. The definition 1s necessary to assist in the
determination eligibility for special education services. It
provides professionals direction for examining be~aviors and
learning problems of students.

Behaviors should be examined according to intensity, duration, and
frequency. It 1{s also important to understand the qualitative
differences 1in behavior. Does the student's behavior differ
stonificantly from that of age peers? How are cultural values
impacting upon the student's behavior? Is the behavior appropriate
for the student's developmental level or age? It is necessary to
ask these questions when looking at what types of behavior the
student displays. However, it is important to remember that there
are many reasons for behaving in ways that are not typical or
normally expected.

When discussing students who are emotionally handicapped, it 1s
necessary to consider personal perceptions of what is normal
because perceptions impact upon 1interpretations of what is
observed. What is considered to be normal behavior is influenced
by values, personal experiences, and tolerance of deviance or
differences. Thus, what one person views as normal may not be
viewed as normal by another person. For example, the differences
in expectations and behavioral standards are usually obvious when
comparing cultures. However, it becomes .ure complicated when
looking at individual students and their families.

Scmetimes observations focus on the abnormal and fail to examine
the normal aspects of behavior. This can easily happens especially
when the groups of students are very demanding. The focus 1is on
their problems and does not recognize their normal qualities. It
is helpful to spend time recognizing the behaviors and emotional
responses which are normal for particular ages and grade levels.
After observing groups of non-handicapped students in a variety of
settings over a period of times one develops a knowledge and
experience base that can become a reference when observing and
working with students who are emotionally handicapped.




Activity: Let's talk about observing behavior.

Break into small groups; assign a recorder.

Read: "You have playground duty at an elementary school. It is a
warm day and everyone is outside. Describe everything that Yyou
might ovserve students doing or not doing. You ha.e 3 minutes."

Return as a ‘large group and compare lists after each recorder
reports.

Discussion questions:

-Would you consider everytning you listed to be normai? Why?

-Are there any behaviors considerec¢ to be problemsi If so» what
are they? How do you determine that they are problem areas?

-In what other settings could you observe to find a wide range of
hehaviors?

-Why is it important to observe in a variety of settings?

-Why should those who work with students with emotinnal handicaps
take time for observational activities?

Discussior: Definition

1.

2.

Display Overhead #1 and oistribute Handouts #1 and #2.

When we discussed the playground scene, did we mention any
behaviors that are represented or could fit into the definition?

Under what circumstances would thorec behav.ors indicate a student

nec *, special programming? (LEADER-this should lead to a discussion
of how behaviors of students who are emotionally handicapped are
qualitatively different. This refers to the frequency., intensity,
and duration or behaviors.)

Discuss Handout #1 and #2. It was prepared to assist professionals
in the identification and programming of seriousiy emotionally
handicapped students. It offers an understanding of the components
of the definition and the range of characteristics associated with
the definition. It 1is for your reference as we talk about
programming and students' special needs.

Present: What is assessment?

1.

Display Overhead #2 while presenting.

Assessment 1s a process to determine a student's strengths and
weaknesses., It 1is necessary to use the information collected
during the assessment process to determine if a student meets
eligibility requirements and to direct the development of the IEP.

Who 1s dinvolved in the assessment? The multidisciplinary team
works together to collect informatfen about the student. This team
must include a certified school psychologist, at least one teacher
or specialist with knowledge in the area of suspected disability,
and other professionals who may provide input regarding the
behavioral and educational needs of the student.

4 »
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3. What parts do the team members play?

de

F. Present:

1. Publ

As part of the multidisciplinary team, the school psychologist
plans and conducts a systematic evaluation. School
psychologists administer psychological tests and other
acsessment tools. They obtain and interpret information about
student behavior and conditicns related tc learning.

Evaluation areas include cognitive development, social/
emotional development, and academic achievement. Actual data
collection involves: -

-Systematic observations of student conducted in a variety of
school <ettings.

-Review of past psychological records to obtain behavioral
history and determine tests or techniques appropriate for the
student.

~Disciyssion with student's teacher(s) to ascertain student's
strengths and weaknesses.

-Individual testing and interview with student.
=Interview with student's parents regarding their child.

The teacher, as a multidisciplinary team member, collects
academic records with information about the student's current
learning potential, achievement 1level, and past academic
history. This data helps the teacher understand student
progress and answer the following questions:

=What is the student's learning potential?

=What are the student's strengths and weaknesses?

=What does the student need to 1learn, and what is most
important for the student to learn in each particular academic

area?

=What does this data say about the student's level of
motivation and interest in academics?

-What does this data say about the student's learning style?

Other possible members of the multidisciplinary team dinclude
guidance counselors social worker, school nurse, consultants,
speech pathologists and/or administrators. These professionals
provide information spe.ific to their areas of expertise. The
information 1is 1important to obtain because it 1increases the
team's ability to understand the student.

What is an individual educational program (IEP)?

ic Law 94-142 requires the development of an IEP for every

student who qualifies for and receives any special education
services. The IEP describes the student's needss outlines the
instructional program, and defines the types of services necessary
to meet the student's needs.

14




2.

Components of IEP.
Display Overhead #3 and discuss each component.

a. Current Level of Performance identifies the student's skill
levels and the student's strengths and weaknesses in academic,
behavioral, and other areas.

b. Annual Goals and Objectives - The annual goal is a statement of
what 1s expected of the student by the end of the school year.

The short=term objective refers to the outcomes of 1instruction
that are needed to accomplish the annual goal. The short-term
goals are observable and measurahle.

c. Related Services are those services provided to students so
that they can benefit from special education. For example,
counseling services, transportation, psychological services,
school health services, social work services.

d. Extent. the child will participate in regular education - The
law requires that handicapped students be educated to the
maximum extent appropriate with students who are not
handicapped. The percent of time spent in regular education
must be specified in the IEP.

e. Evaluation criterion - As set forth in the IEP, this is how and
when the student's program will be evaluated.

f. Placement and placement options, including reason for selected
placement - Where the student's educational needs will be met.

g. Persons 1involved in implementation of IEP - Teacher, parents,
and any related services personnel needed to implement the
program are named.

What is a case conference committee?

The case conference committee is responsibie for making all
decisions necessary for developing and implementing an appropriate
IEP. This team must include the student's teacher(s), parents,
school psychologist (if appropriate), and a school administrator.
Other specialists may attend, if necessary. The parent may request
other individuals to attend with them. The mee.ing is held within
40 school days of the initial referral. The case conference
committee must determine if the student is eligible for special
education services, plan and write the IEP, and recommend placement
in the least restrictive environment to meet student's needs.




What is meant by the Least Restrictive Environment?
Display Overhead #4 while presenting.

Placement alternatives are mandated by the principle of "least
restrictive environment" (LRE). The LRE requires that students
with special needs participate in as much of the regular education
prrogram as 1{s appropriate to their education needs. In other
words, the student sho'1d not be isolated from non-handicapped
peers any more than is necessary. This interaction car enhance the
self-esteem, confidence, and social skills of students with special
needs and promote understanding and acceptance by non-handicapped
students.

The basic assumption of a continuum of services for any type of
handicapped student 1s to allow studenis to progress toward the
point where the student can reach maximum potential. The student
should be able to move through the continuum of services as their
need for support and restrictiveness changes. As essential
ingredient 1is the opportunity for the student to move without
significant barriers. Placement 1in the continuum 1is also
influenced by the availability of different types of services.

VYhat does an IEP look 1ike?
Distribute Handouts #3 and #4 and display Overnead #5.

This sample is offered for your reference. Compare it to the style
used in your school.

Present: What is a curriculum for an emotionally handicapped student?

A curriculum provides a structure for the implementation of the IEP.
1t offers a framework from which learning activities can be derived and
integrated. An effective curriculum for students with emotional
handicaps has three basic components which influence the focus of
instruction. They are academic skills, affective education, and
behavioral management. These three areas are integrated through the
student's goals and objectives, 1learning activities, behavioral
management techniques, environmental management, and the development of
ske-.'al  support services. The curriculum for students with emotional
hiirr ‘c.ps focuses upon the student's emotional and behavioral problems

art {str. the integration of interventions to meet the student's
reoeds,

GCor e ~ s of the curricuium include:
.oplay Overhead #6,

l. Affective education - Emotionally handicapped students are
deficient in social and interpersonal skills necessary for
developing positive relatiorships 1in school, home, and the
community. These students experience failure in social settings
because of a failure to learn and apply appropriate social skills.

The systematic teaching of social skills is crucial i1n cuririculum
for the emotionally handicapped. Instruction should be direct,
systematic, and reality based. Goals and objectives 1in social
skills are a vital part of the IEP.

-7-
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2.

Display Overhoads #6 and #7 for example.
In general, the social skills curriculum teaches students to:

Initiate interaction or activity (e.g.» greeting offering
assistance).

Maintain an interaction or activity (e.g.,» 1istening,
conversing).

Follow rules and regulations (e.g.» listening to teacher,
accepting consequences).

Reinforce others/display affection (e.g.» smiling, giving
compliments).

Give feedback to others (e.g.,» telling what you don't 1ike).
Attend to social cues/social expectation (e.g.» good grooming,
eye contact).

Provide information (e.g.» answering questions, expressing
feeling).

Indicate preferences {e.g.,» dealing with choices, negotiating).
Cope with negative situations (e.g.,» seeking help, dealing with
fearful situation).

Deal with anger (e.g.» receiving accusations, apologizing).
Terminate an 1interaction or activity (e.g.,» leaving when an
activity is completed, leaving when a situation is negative).
Problem solve (e.g.» gathering information, accepting abilities
and 1imitations}.

Academic instruction - Teachers use a variety of recommended
academic 1instructional activities, techniques, and materials to
meet the individual needs of their students. Developing competency
in basic and required skills is the major goal.

Self-esteem - Improving low self-esteem in the emotiorally
handicapped student is of great importance. Some ways to achieve

this might be:

d.

d.

Make student feel good about self.

-"Joey, you look great today! I 1ike your new shoes."

-"Angel, your hair looks nice today! Did you get a new
haircut?®

Reinforce achievements in academics.
-"Derrick, that's the neatest spelling paper you've had all

yeari"

Reinforce achievement in behavior.

-"Gregory, you've been sitting in your seat quietly for 15
minutes. . .I'm so proud of you! Would you 1ike to come to my
desk and talk with me a minute?"

-"Dan, you walked all the way down the hallway in our line!
Here's a sticker."

Reinforce achievement in social skills.
-"Tywon, you did a great job cutting up your spaghetti before
you ate it. You get your neater eater award!"

Emotionz! adjustment - Enhancing emotional adjustment comes when

the

student has made significant strides in the three previous

areas, enabling him to assume more responsibility for himself and

his actions. For example, ways of supporting the student include:

-8-
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H.

I.

a. Allow student to deliver message across the hall.

b. Allow student to take materials to a room farther down the hall.
C. Allow student to return teacher's lunch tray to the cafeteria.
d. Allow student to participate in another classroom's activity.

5. Benavior management - This is a system which is a behavior change
broken 1into the essential components of: consistency, -~tructure,
and ethics. These components are necessary to make the behavior
management curriculum xork for the student.

Distribute Handout #5 and discuss each component.

6. A comprehensive curriculum for vocational/career education is
necessary for students who are emotionally handicapped.
Emotionally handicapped students are rarely successful in attempts
to interact in the community. These students lack the appropriate
personal adjustment and social skills for involvement and success
in  the community. Vocational education, through 1{increasing
competence, can assisc the student in becoming more successful
adults. Career education integrates traditioral content areas with
occupational areas. Emphasis 1is placed on academic behavior,
personal, social, and daily 1iving skills. 7ihe ultimate goal of a
student 1is to achieve maximum independence and self-sufficiency.
Services may range from helping a student integrate into a highly
structured sheltered situation to how to pursue post secondary
training. It demands that parents, community agencies, businesses,
and schools work together. (Strategies for Improving Indiana's
Programs for Seriously Emotionally Handicapped Students, 1986)

Summary

Programming for students with emotional handicaps is an integrative
activity. A1l those involved in planning, implementing, and evaluating
the IEP are part of a team. The team's major mission is to provide an
atmosphere of support necessary to foster success and growth of
students with emotional and behavioral problems.

Distribute Take Home Review.

18
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9.

10.

PRETEST

A11 students with emotional handicaps ar¢ aggressive.

Consistency is important for providing a starting point for
a secure and successful enviroament.

A parent is a part of the multidisciplinary team.

When determining the goal of the curriculum, social and
interpersonal skills must not be included.

Transportation is a related service.
IEPs are the same statewide.
IEP stands for Individualized Educational Process.

Teachers must keep in mind that all students, regardless of

their behaviors, are human beings who deserve to be treated
with respect.

Planning is an essential part of a structured environment.

An IEP 1s not required by public law.




OVERHEAD #1

DEFINITION

A seriously emotionally handicapped child is a child with a severe
condition exhibited over a long period of time and to a marked degree,
which adversely affects educational performance and is characterized by one
or more of the following: a) an inability to 1learn which cannot be
explained by intellectual, sensory, or health factors (including children
who are autistic); b) an inability to build or maintain satisfactory
interpersunal relationships with peers and teachers; ¢) an inappropriate
type(s) of behavior or feeling under normal circumstances (does not include
children who are only socially maladjusted); d) a geieral pervasive mood of
unhappiness or depression; e) a tendency to develop physical symptoms or
fears associated with personal or school problems.

Indiana Rule S-1
P.L. 94-142

20
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HANDOUT #1

DEFINITION

A seriously emotionally handicapped child is a child with a severe
condition exhibited over a long period of time and to a marked degree,
which adversely affects educational performance and is characterizeo by one
or more of the following: a) an inability to 1learn which cannot be
explained by intellectual, sensory, or health factors (including children
who are autistici; b) an inability to build or maintain satisfactory
interpersonal relationships with peers and teachers; c) an inappropriate
type(s) of behavior or feeling under normal circumstances (does not include
children who are only socially maladjusted); d) a general pervasive mood of
unhappiness or depression; e) a tendency to develop physical symptoms or
fears associated with personal or school problems.

Indiana Rule S-1
P... 94-142




HANDOUT #2

ELIGIBILITY

In general, an emotionally handicapped student has problems involving lack
of awareness and/or understanding of self and environment of such durations
frequency, or intensity as to result in an inability to control behavior or
express feelings appropriately, thereby significantly impairing performance
in  the classroom and in school-related activities. The general
characteristics include one or more of the following:

(a) an _1inability to learn which cannot be explained by intellectual,
sensory, or health factors (includin .

Significant deficits in the level of functioning may be the most pronounced
characteristic of emctionally handicapped children in school. This
significant deficit 1in the 1learning process may be manifested as
impairments in classroom performance and school learning experience as well
as faflure to master skill subjects. The difference between a child's
performance and level of expectancy becomes more significant as a student
advances through his school career. This discrepancy may appear to be
insignificant in a chi1d's early school yearss therefore, making it more
difficult to 1identify a young student based on the inefficiency 1n
functioning level.

Following are some descriptors that may be related to this characteristic:

l. Basic skills - reading/mathematics/1anguage:
-academic regression
-decline in grades
-change in skill acquisition
-change in skill application

Te Short attention span, unable to concentrate:
=shows erratic, flighty behavior
-easily distracted
=lacks perseverance
-daydreams, gets lost in his/her thoughts
-does not complete assignments, fails to finish things he/she starts

3. Unable to retain:
=poor memory
~forgets easily

4. Does not complete tasks, careless and disorganized:
=disorderly
-unable to sequence
-loses or misplaces materials

5. Does not follow academic directions:
-inattentive
-omits all or parts of things
-makes many errors

6. Lacks comprehension of assignments:
~tasks at skill level incorrectly completed
=displays anxiety
-many wrong or poor responses
Q -assignments late or not handed in 2
ERIC _ 2
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7. Seeks excessive attention:
-makes weird noises
-acts like class clcwn, shows off
-seeks excessive praise
=disrupts others
-siiliness, childishness
-excessive pouting
-quarrelsome, argumentative
-plans and carries out hostile acts
-bragging, boastful
-excessive swearing

(b) an  inability to build or maintain satisfactory interpersonal
relationships with peers and teachers.

The term "satisfactory interpersonal re]at1onshibs" refers to the ability
to establish and maintain close friendships; the ability to work and play
cooperatively with others; the ability to demonstrate sympathy, warmth, and
sharing with others; the ability to be assertively constructive; and the
apility to make appropriate choices for social interaction. In most
instancess, children who have difficulty building or maintaining
satisfactory interpersonal relationships are readily identified by both
peers and teachers.

Following are some descriptors that may be related to this characteristic:

1. Difficulty understanding and accepting the point of view of another
person and then responding anpropriately:
-feels persecuted and acts as if others are out to get him/her
-repeatedly annoys others, insensitive to the social cues given
-lacks empathy, insensitive to the feelings of others
-teases others in a hurtful manner
-tactless or rude in social interaction
-cruel or mean to others, a buliy
-does not feel guilt or remorse when such a reaction is appropriate
-does not show concern for welfare of friends or companions
-unrealistically fearful or untrusting of others
-egocentric
-inability to predict the consequences of his/her actions
-poor problem solver, cannot develop alternative solutions to social
conflicts

2. Failure to establish a normal degree of affection or bond with others:
-difficulty maintaining friendships longer than six months
-blames or informs on companions
-does not extend self for others unless immediate advantage is 1ikely
-isolated, complains of loneliness
-prefers playing with younger children
-not 1iked by age mates
-1ies to companions, cheats at games
-reluctant to participate in activities with peers
-Jjealous of others
-excessively possessive of the .1 ‘endship of others
-substitutes adult company for peer , ~tationships
-elective mutism, continuous refusai to talk in almost all social
situations, 1including schoo) (not due t. 1nability to speak or
comprehend language or to mental or physical disorder)

=14~




3. Difficulty dealing with authority figures:
-resents constructive criticism or advice
-highly confrontive with those in authority
=insists on having own way
-resists rules, structure
-unreasonable, rigid, unwilling to compromise
-absences or tardiness due to disciplinary actions

(c) an inappropriate type(s) of behavior or feeling under normal
circumstances (does not include children who are only socially
maladjusted).

Behavior 1is seen as inappropriate when disturbed internal states lead to
socially aberrant or self-defeating behavior; that is, behavior which is
clearly discordant with that which would normally be expected.

Following are some descriptors that may be related to this characteristic:

1. Obsessive = compulsive behavior:
-ritualistic, stereotyped actions directed toward meticulous detail
-constantly erases or recopies
-excessively strives for perfection
=-cannot accept change of activities out of sequance
-perseveration, persistently repeats certain acts over and over
-stores up things he/she does not need
~overly concerned with neatness or cleanliness

2. Distorted perception of reality:

-magical thinking, believes in ability to influence an event defying
laws of cause and effect

-excessive fantasizing, imagined thoughts to gratify wishes

-hallucinating, sees things that are not there

-disorientation, confusing regarding time, place, identity

-loose associations, in conversation jumps from one topic to another
with no apparent connection

-misinterprets situations, illogical thinking with erroneous conclusion
reached

-delusions = false belief in spite of contradictory evidence (uot
including simple denial of guilt)

3. Problems with sexual {ssues:
-sexual behavior which is developmentally inappropriate
-sexual preoccupation
-provocative behavior
=conflicts with sexual identity
-exhibitionism
-public masturbation

4. Chronic violation of age appropriate and reasonable home or school
rules:
-destroys property, either his/her own or others
-blatantly defiant of classroom and school routine
-sets fires
=cruelty to animels
-persistent 1ying
-impulsively steals objects that are not for immediate use or other
intrinsic value

. =15- 24




5. Violent anger reactions, temper tantrums:
-anger 1s disproportionate to the situation
-explosive, uncontrolled anger
-unanticipated violence or destruction of property, throws objects
-easily provoked
. =unplanned physical harm of others

6. Regressive behaviors:
=thumb sucking
-wetting self during the day
-playing with or smearing feces
=markedly 1increased attachment to parent figure
-infantile speech or mannerism

(a) a _general pervasive mood of unhappiness or depression.

Children who are unhappy or depressed may exhibit a loss of 1interest or
pleasure in all or most all usual activities and pastimes. These behaviors
may be expressed verbally or nonverbally, as 1in frequently sad facial
expression, changed peer relations, social 1isolation, reduced academic
achievement, hyperactivity, or restless agitated behavior.

Feelings of worthlessness are common and may range from feelings of
inadequacy to complete self-rejection and may be manifested in self-
aggressive/sel f-abusive behavior.

Following are some descriptors that may be related to this characteristic:

l. Depressed mood or marked loss of pleasure in all, or almost all usual
activities and pastimes:
' ~insomnia or hypersomnia
=Yow energy level or chronic tiredness
~-fuelings of inadequacy, loss of self-esteem or self-depreciation
-decreased effectiveness or productivity at school
-decreased 2ttention, concentration or ability to think clearly
-social withdrawal, isolates self
-loss of interest or enjoyment of pleasurable activities
-irritabi1ity or excessive anger
=inability to respond with aprarent pleasure to praise or rewards
~general unresponsiveness
~less active or talkative than usual
~pessimistic attitude toward the future, brooding about past events or
feeling sorry for self
-excessive tearfulness or crying
~recurrent thoughts of death or suicide
~does not eat well, loss of appetite
~presents a feeling of hopelessness or dejection
~social withdrawal, apathy, or sadness
-lacks motivation to complete academic tasks

2. Self-aggressive, physical abuse toward self:

~deliberately harms self
~attempts suicide
~excessive scratching, picking, bitirg of fingernails
~takes inordinate risks
-accident prone, gets hurt a lot

‘ ~excess ive weight gain
~excessive weight loss
~change in personal habits
~repeated running away from home overnigut

© =16
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3. Restless, agitated:
-nervous, high strung or tense
-always in motion
-cannot sit still
=-short attention span
=impulsive, acts without thirking
-decreased need for sleep
-inappropriate laughing
-difficulty concentrating
-excessive anx’ety
-extreme mood swings
-compulsive talking

(el a tendency 1o develop physical symptomc or fears associated with
personal or school problems.

A ch1ld may exhibit physical symptoms such as excessive fatigue,» dizziness,
nausea, rashes, or an unexplained loss of or alteration 1in physical
fun~tioning; un=ealistic fears, such as harm to parents or occurrence of
calamities; or pains,» such as headaches or stomachaches. Possible physical
etiologies should be ruled out prior to attributing the behavior(s) to a
psychogenic cause.

Following are somv descriptors that may be related to this characteristic:

1. Excessive anxiety when separated from those to whom child is attached:

-unrealistic fear about possible harm befalling major attachment,
figures or fears they will leave and not return

-persistent reluctance or refusal to go to school in order to stay with
major attachment figure(s) at home

-persistent reluctance or refusal to ro to slee, without being nexi to
major attachuent figure or to go to sleep away .rom home

-repeated nightmares involving theme of sezparation

-complaints of physical symptoms on school days, e.g.» stomachaches,
headaches

-difficulty concentrating and attending to work or play when not with a
majo: attachment figure

2. Generalized and persisiuoat anxiety or worry:

=unrealistic worry about future events

-preoccupation with the appropriateness of the individual's pehavior in
the past

-overconcern about competence in a variely of areas, e.g.,» acaaemic,
athletic, sccial

-excessive need for reassurance about a variety of situations or events

-somatic complaints

-marked self-consciousness or susceptibility to embarrassment or
humiliation

-marked feelings of tension or inability to relax

-persistent and irrational fear of a specific object, activity, or
situation that results in a compelling desire to avoid the phobic
stimulus

-absence or tardiness due to stress-related illness




Self-concept so low as to impair normal functioning:

-lacks confidence, insecures afraid to try new things

-assumes blame inappropriately when ti.ings go wrong

-severe avoidant behavior which interferes with social relationships
-excessive dependency on adults or others

~persistent and excessive shrinking from contact with strangers
-easily frustrated and upset by failure

-overwhelmed by new tasks and tries to avoid

-does not complete routine tasks

-persistent feelings of faflure




OVERHEAD #2

AN EDUCATIONAL EVALUATION MUST BE MADE BY A TEAM OF PEOPLE

EVALUATIONS INCLUDE MANY DIFFERENT ACTIVITIES, TESTS, AND PROCEDURES

THE EVALUATION IS CONDUCTED TO FIND:
-the student's strengrhs
-the student's current performance level

-the student's educational needs

N

“ve
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6.

7.

8.

9.

OVERHEAD #3

MANDATORY COMPONENTS OF IEP

Current level cof performance

Annual goals and objectives

Related services 1o be provided

Extent the child will participate in regular education

Evaluation criterion

Projected date for initfatfon and anticipated duration of services
Placement and placement options, including reason for selected placement
Persons involved in implementation of IEP

Case conference team members
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Least

OVERHEAD #4

Figure 1

PROGRAMMING CONTINUUM FOR
INDIANA'S BEHAVIORALLY/EMOTIONALLY HANDICAPPED STUDENTS

(Severity of Handicap)

Most

Level I

Regular Class

Level II

Regular Class
+ Specialized

Level III

Special Class

Level IV

Special School

Level V

Other Environments

Full Time Part Time A1l or most No Regular Emphasis on
Regular Class Regular Class instruction Classes Treatment and
separate from A1l Special Therapies
Regular Classes Education
Support Support Support Support
Parsonnel Personnel Personnel Personnel
Not Enrolled
in Special Edu- ®
cation for In-
struction or
Therapy
Least (Treatment Emphasis) Most
Most (Instructional Emphasis) Least

»
v
#“

Strategies for Improving Indiana's
Programs for Seriously Emotionally
Handicapped Students, 1986.




‘ H?our #3 ‘
INDIVIDUALIZ EDUCATION PROGRAM
FOR
Age __ Date of Birth Grade/LeveL___ Teacher School
I. PRESENT LEVELS OF EDUCATIONAL PERFORMANCE
A. Academic: B. Behavioral:
Reading
C. Perceptual:
Math
D. Motor:
Spelling
Writing E. Communication:
Language Arts
Other F. Other:
II. RECOMMENDED S} .CIAL EDUCATION AND RELATED SERVICES PROJECTED TIMELINES
Initiation of Services Anticipated Duration

—ZZ_

III. EXTENT OF PARTICIPATION IN REGULAR EDUCATION PROGRAMS

My signature acknowledges my attendance at the Case Conference Meeting and my participation in the develo ment
of the Individualized Education Program as her=in described.

Signature of Parent Date of Conference

W
o
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ANNUAL GOAL:

Short-Term Instructional Objectives

Initiation
Criteria for Evaluation Date

NAME

Acquisition
Date

Review
Date

_
|
|
I
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_SZ..

N R __,-..,L. RS TN USURY WU (U S
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‘ll' HQIiPUT #4 ‘I’

Instructional Area: Academis Readiness
Current Level of Performance: At present, Eric recognizes the upper-case letters B, C, E, H,» I, and L. He

does not recognize any lower-case letters that assume a different form from the corresponding upper-case
letters. He can print his name in the upper case, but is not yet able to print any other letters.

Annual Goal: Eric will recognize and write all the letters of the alphabet in both the upper- and lower-
cases.

’

! | Person
Short-term Instructional Objectives . Instructional Methods Responsible for : Evaluation Date of
(including criteria for success and Materials Implementation ' Procedures Review
1. When presented visually .ith each - . V.A.K.T. Approach Resource Room Informal 10/15/86
of the letters of the alphabet .« Sandpaper Letters Teacher assessment
(both upper- and lower-case), . (J.A. Preston Corp.) through
Eric will state the name of each ' . Alphabet Cards (De- presentation
with 100% accuracy on two . velopmental Learning of alphabet
separate occasions. . Materials) cards
" . Visual Readiness
' Skills--Level 1
(Continental Press)
2. When presented orally with each i . [same as abovel Resource Room Informal 1/15/87
of the letters of the alphabet, .« i1racing Paper Teacher assessment
Eric will print all the letters Designs (De- through
(both upper- and lower-case) velopmental Learning oral pre-
with 100% accuracy on three Materials) sentation
separate occasions. of letters

o
(O




Instructional Area:

Current Level of Performance:
does not
letters.

Annual Goal:

cases.

Acadomis Readiness

OVERHEAD #5

Eric will recognize and write all the letters cof the alphabet in both the

upper—

At present, Eric recognizes the upper-case letters B, C,» E» H» I, and L. He
recognize any lower-case letters that assume a different form from the corresponding
He can print his name in the upper case, but is not yet able to print any other letters.

upper-case

and lower-

Short-term Instructional Objectives
(including criteria for success

!

Instructional Methods
and Materials

Person
Responsible for
Implementation

Evaluation
Procedures

Date of
Rev iew

1.

_gz..

When presented visually with each
of the letters of the alphabet
(both upper- and lower=-case),
Eric will state the name of each
with 100% accuracy on two
separate occasions.

When presented orally with each
of the letters of the alphabet.,
Eric will print all the letters
(both upper- and lower-case)
with 100% accuracy on three
separate occasions.

V.A.K.T. Approach
Sandpaper Letters
(J.A. Preston Corp.)
Alphabet Cards (De-
velopmental Learning
Materials)

Visual Readiness
Skills--Level 1
(Continental Press)

[same as abovel
Tracing Paper
Designs (De-
velopmental Learning
Materials)

Resource Room
Teacher

Resource Room
Teacher

Informal
assessment
through
presentationr
of alphabet
cards

Informal
assessment
through
oral pre-
sentation
of letters

| 10/15/86
i

1/15/87




OVERHEAD #6

READING
L ANGUAGE
ARTS
MATH

OCCUPATIONAL
PREPARATION

SKILLS

SELF-
CONCEPT

PERSONAL/
SOCTAL SKILL

SELF~CONTROL
OTHER AFFECTIVE
ISSUES

39
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OVERHEAD #7

GREETING

LISTENING

SMILING

ANSWERING QUESTIONS

EXPRESSING FEELINGS

DEALING WITH CHOICES

SEEKING HELP

APOLOGIZING




2.

HANDOUT #5

CONSISTENCY is the ability to apply the same reinforcers each time a
given behavior occurs. It requires time, effort, and a great deal of
patience. Being consistent has ‘ts rewards for the teacher and the
students bccause 1t eliminates the guess work 1in decisfon making.
Consistency provides a starting point for a secure and successful
environment.

STRUCTURE, 1ike consistency, 1is a necessary part of an effective
behavior uanagement program. A we 1-organized, structured program
enables the teacher to more oby “tively perceive celf and others in the
classroom. Indi* uals feel more secure when they know exactly what is
expected of them 1in a given situation. In the classroom, it is
necessary for the teacher to provide a s*ructured oehavior management
program which includes a highly organized, discipiined environment with
predetermined expectations and consequences. Planning is an essential
part of a structured environment. '

ETHICAL APPLICATION is the act of preserving the dignity of individuals
by implementing techniques that are fair and humane.




TAKE HOME REVIEW

T F 1. A1 students with emotional handicaps are aggressive.

T F 2. Consictency is important for providing a starting point for .
a secure and successful environment.

T F 3. A parent is a part of the multidisciplinary team.

T F 4. When determini-3 the goal of the curriculum, social and
interpersonal skills must not be included.

T F 5. Transportation is a related service.

T F 6. IEPs are the same statewide.

T F 7. IEP stands for Individualized Educational Process.

T F 8. Teachers must keep in mind that all students, regardless of
their behaviors, are human beings who deserve to be treated
with respect.

T F 9. Planning is an essential part of a structured environment.

T F 10. An IEP is not required by public law.

11. Why is it important to observe behavior in several settings?

12. Social skills may include

13. Behavior management is important because

14. What do the initials "LRE" stand for?__

15. How will matericl presented today help you in your job?

-29-




PARAPROFESSIONAL AIDcS

MODULE II
‘ Structuring the Learning Environment
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MODULE II

Goal: To f{hcrease the paraprofessional's knowledge of the physical
variables thay influence the learniny environment.

Iime: 1 hour.

Materials Requirad: Pretest/posi-test, Overheads #1-2; Handouts #1-5

Content and Instrictonal Activities:

A.

B.

Administer pretest
Present

In order to establish and maintain a positive learning environment, it
is essential to examine floor plans, scheduling, rules, and teacher
expectations. They are interrelated and impact upon one another.

Teachers and other individual's expectations of students with emotional
handicaps have been found to significantly affect student performance.
This premise 1is an example of a seli-fulfilling prophecy. It means
that 1f one believes that children will not succeed, then chances are
that they will not succeed. Teachers and paraprofessionals who believe
and relay to students that positive expectations will achieve successes
increase the 1ikelihood that the students will achieve success. A "can
do" attituce communicated repeatediy throughout the day promotes
positive expectations.

Though teacher and paraprofessionals must hold high expectations, they
must be realistic. The program should be developed to see that
students receive the nhelp and instruction needed to achieve success
(Shea and Bauer, 1987).

Activity #1

Read the following script:

“Y¢o have been informed by the teacher that a new student has been
piaced. The student is described to you as being boisterous, verbally
uggressive, and noncompliant. You don't have an opportunity to read
the IEP before meeting the student. He comes into the room and you are
meeting nhim for the first tinme. What will you say?"

1. Seiect a partner.

2. Choose who will play role of the student and who will play role of
tne paraprofessional.

3. Act out a situation where the paraprofessional has a high
expectancy level for the student.

4. Maintain roles and act out a situation where the paraprofessional
has low expectan.y levels.

5. Reverse roles and repeat the exercise.
-32-
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Discussion questions:

1.

2.

5.

How did you as the student feel when the paraprofessional
communicated a high expectancy of you?

How did you as the paraprofessional feel communicating high
expectancy of the student?

How might high expectancy levels effect the self-concept of the
student?

How did you as the student feel when low expectancy was
communicated?

How do low expectancy levels affect classroom atmosphere?

Present: Classroom Management

1.

Rules (Display Overhead #1 as a sample.)

Rules are statements that regulate conauct by specifying behaviors
which will be rewarded and behaviors which will not be rewarded.

Effective rules have three standards: 1) Definite: Rules are
stated in clear, concise terms that leave no room for
interpretation.  Students must know immediately if the rule has
been broken. 2) Reasonable: Rules are attainable; students have the
ability to comply. If the rules are nc¢i reasonable, students become
frustrated in trying to comply and paraprofessionals become
frustrated in trying to enforce them. 3) Enforceable: The behaviors
are explicitly defined and the behaviors are observable. It is
important that the paraprofessiun-1 is in a position to observe and
enforce rules without depending on a witness (Coleman, 1986).

Scheduling (Display Overheads #2 and #3 as sampies.)

Scheduling 1is a crucial part of developing a supportive learning
atmosphere. Systematic fplanning fs needed for the studen: to
accomplish goals. When paraprofessionals utilize a s-~hecvule, it
reduces the amount. of stress felt by the students because they know
what to expect. Often individual students will have individual
schedules. It is 1important that they are also posted so that
teacher and paraprofessional are aware of tne students' needs and
movement.,

Classroom Setting (Distribute Hanaouts #1-4.)

Classroom Setting for students with emotional handicaps vary with
each individual teacher's organizaticnal style and available space
and materials. However, the importance of orgar’zation and
structure of the physical arrangement of tne learning environment
has been well documented.

Floor plans facilitate movement and can alleviate behavior
problems. Several effective sample flcor plans are presented.
Remember, what works for some teachers will not work for others.
Variables to consider in designing floor plans include:

-33-
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a. Lighting. Though one variabie over which you have 1ittle
control, 1ighting can have an impact on your students'
behaviors and their ability to complete their work. Work areas
should have adequate Tight for the tasks 1involved. Teachers
should be aware of the effects of 1i '.ting on stugents (buzzing
and blinking fluorescent 1ights are distracting).

b. bise 1level of teacher and students. Consider high traffic
areas,» windows,» banging radiators, group work areas» and
distracting machines.

c. Movement patterns. Passage of students and teacher should be
as unobtrusive as possible. Groups should be able to get where
they need to be without disturbing others.

d. Quiet areas. JQuiet areas are seldom {found in the huiic
environment of many emotionally handicapped students and may be
appreciated.  Alternative furniture (e.g., bean bag chairs,
cotss pillowss, rocking chair) may be necessary in this area.

e. Private areas or 'turf." Teachers, aids, and students all need
a spot for personal belongings and materials.

f. Lines of vision. Teacher-student, student-blackboard, teacher-
door, and student-teacher lines of vision must be considered.

g. Decorations. These should be age appropriate, seasonal, and
serve a purpose.

h. "Givens" (those things with which you have to 1ive).
Adaptation rather than manipulatvion may te necessary. Windows
require planning (distractible students mav not accomplish a
great deal i1f seated near a wincow). The size of the room may
hinder the ability to plan the classroom you would like. You
may not have the blackboards, electrical outlets, storage,» or
furniture you need or desire. The room may not be located 1in
the most desirable part of the bhuiloging. Creativity and
flexibility are essential.

1. Emergency buttons. Some communication system outside of your
room can be a great deal of help in managing more severe
behavior problems or crisis.

At this times consider what you clready know avout the class. Use
age-level and behaviors to decice on a tloor plan that will best
meet your needs. The examples shown are gleaned from experiences,
research, and several years cf survival as teachers of emotionally
handicapped studenis. Tiese are, however, only suggestions.

Teacher and paraprofessional variabies

One of the primary concerns to tuke 1{nt. consideration when
organizing good ~<lassroom management systems 1is the teacher's
personality and style. Being an effective teacher of student's
with emotional handicaps is not ar easy task. Because teachers are
only human, they all have strengtns and weaknesses. An effective
teacher of stucuents with emotional handicaps has the ability to
capitalize on personal strengths and recognize and change the
weaknesses that cause interference with professional performance.
Effective teachers of students with emotional handicaps possess
certain qualities. The following 1ist contains some of these
characteristics. It is not all inclusive. They are presented only
as a tool to assist us in being objective about ourselves.

-34-
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An effective teacher and
enotional handicaps:

paraprofessional of students with

a. has a sincere desire to meet the needs of each child.

b. has a positive attitude.

c. 1is objective about celf and others. .
d. has a good sense of humor.

e. 1s flexible and change plans when necessary.

f. 1is well-organized.

g. 1s a good 1istener.

h. demonstrates good 1istening skills.

i. learns from mistakes.

J« remains calm and rational during stressful situations.

E. Activity #2

Distribute Handout #5. Directions: Find a partner. Pretend that it's
the beginning of the school year. You have been assigned to Room #5.
Upon entering Room #5, this is what you see. Redes:gn it; considering
what we have talked about.

F. Administer post-test.




T 1.
T 2
F 3.
F 4,
F 5.
T 6.
F 7.
T 8.
F o,
F 10.
T 1l.

Pretest/Post-test

It is important to be aware of the effects of lighting on student's
behav.or.

Groups should be able to get where they need to be without
disturbing others.

Quiet areas are often found in the home environments of many
students with emotional handicaps.

Alternative furniture (bean bagss, pillows) is never found in quiet
areas.

Only teachers need a spot for personal belongings and materials.

Decorations should be age aporopriate, seasonal, and serve a
purpose.

The size of your classroom should not hinder your ability to plan
the classroom you would Tlike.

It is important to have rules that are reasonable.
It 1s not important that rules are enforceable.

Consistency is nct important to effective scheduling.

An example of a high teache. expectation statement would be, "I
have been 1looking forward to meeting you" and "It will be a
pleasure to have you in class."




OVERHEAD #1

Classroom Rules:
1. Do your work.
2. Keep hands, feet, and objects to self.
3. Stay in assigned area.
4. Speak appropriately.

5. Take care of equipment.

49
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8:00-8:15

8:15-9:00

9:00-10:00
10:00-10:30

10:30-11:00

11:00-11:10

11:10-11:45

11:50-12:15

12:05-1:00

1:05-1:30

1:30-2:00

2:00-2:15

NOTE: --

Monday

Restroom,
attendance,
etc.

Spelling/
Handwriting

Reading
Morning Math

Language

Restroom

Lunch/Recess

Exercise
Social Skill

Math

Social Skills

Teacher
Choice

Check wut

story;
prepare to
leave

OVERHEAD #2

SAMPLE SCHEDULE

Juesday  Wednesday  Ihursday  FEriday

12:05 -
Exercise/
Social Skills

12:20-1:00
Math

1:30-2:00
Gym

Art

Gym

Compo-
sitions

11:10- Recess
12:00 Free

12:00- Story
12:30 Time/
Library

1:00- Special
2:00 Activity

Special
Activity

means to r. seat activity done the day before for this perio? of
time.




First Hour:
Second Hour:
Third Hour:
Fourth Hour:
Fifth Hour:

Sixth Hour:

Seventh Hour:

GVFRHEAD #3

SECONDARY CLASS SCHEDULE

7:50
8:35
9:20
10:25
11:25
11:55
12:20
1:25
2:30

Reading

Language Arts

Social Studies/Social Skills
Math

Science

Lunch

Restroom

Health

Social Skills




"
Self-Contained Classrggﬂd?gﬁ Severeiy Involved Students

Bookcase
Student Desk Student Desk Isolation
Desk
Student
Desk File
Cabinet
Cabinet
Student - .
Desk .1ass Meeting Table
Door
Teacher's
Desk
Student
File Cabinet Desk
Computer
Cabinets
Student
Free Time Area Desk
Bean Bag
Chairs
Student Desk Student Desk
Game Cabinet ' ' AJ

a2
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Handout #2

Traditicnal Setting
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Handout #3

Sacondary Resource Room
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Handout #4
Primary Self-Contaired Classroom
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Handout #5
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PARAPROFESSIONAL AIDES

MODULE III

. Effective Behavior Management




MODULE III

Goal: To 1increase the paraprofessional's ability to assist 1in the
applization of the principles of behavior management as they apply tc
implementing the student's IEP. :

Iime: 1 hour

Materials Required: Pretest/Post-test, Handout #l
Content and Instructional Activities:

A. Administer pretiost

B. Present

1. DEFINITION: BEHAVIOR MANAGEMENT 1is a system by which the teacher
implements various techniques with the assistance of the para-
professional to encourage a positive, appropriate classroom
environment. It is often use to nrevent behaviors from becoming
escalating, as well as for supporting hehavioral changes. It
differs from behavior modification which is a term used to discuss
techniques based in behavioral theory. Behavior modification is a
specific technique used to change a targeted hehavior.

2. APPLICATIUN OF BASIC PRINCIPLES OF BEHAVIOR MANAGEMENT

Four essential component cof an effective behtavior management
program: consistency, structure, objectivity, and ethics.

It 1is imperative that these four components are viewed and
implemented together. If they are used in isolation, the classroom
will not offer an environment designed to foster success.

a. CONSISTENCY - The ability to apply the same reinforcers each
time a given behavior occurs.

Example 1: Classroom rule states: Raise hand before speuking-
Predetermined consequence: 5 minutes off of the next free time
period for noncompliance.

Situation A: Good day. Everyone 1is couperating 1in the
classroom. Joe speaks out without raising his hand¢, The
paraprofessional feels good about efforts made by Joe up to
this point. Based on these positive feelings, the
paraprofessional 2css not administer a consequence.

Situation B: Bad day. Everyone is arguing with each other.
The paraprofessional has a headache. Chaos presides. Joe
speaks without raising his hand. The paraprofessional
immediately administerc consequence.

Ask the Questions: Where does the inconsistency appear? How
will this effect classroom management?

Example 2+ The class schedule calls for class meeting at end
of everyday to evaluate student prqgress.
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Situation A: A1l students have had a success ful day. Everyono

has been pleasant and cooperative. One student suggests free

time 1instead of a class meeting as reward fo. appropriate

behavior. The paraprofessional agrees and free time takes the
. piace of class meeti-g.

Situation B: A1l students have had a successful day, Everyone
has been pleasant and cooperative. One student suggests free
time 1instead of class meeting as reward for appropriate
behavior.  The paraprofessional irsists that the class stick
to the reguiar schedule.

Ask the Questions: Where does the inconsistency appear? How
will this eftect class management?

CONSISTENCY requires time, effort, and a great deal of
patience. But being consistent hes its ~ewards for the teacher,
paraprofessional, and the students. It eliminates the guess
work in decisfon makin-  Consistency provides a starting point
fer a secure and successt.” environment.

b. STRUCTURE - A1l of us feel more secure when we know exactly
what {s expected of us in a given situation. 1In the classroom,
it 1s necessary for the taacher and paraprofessional to provide
a structured behavior management program which includes a
highly organized, discipiined environment with predetermined
expectations and consequences. Planning is an essential part
of creating a structured environment.

Example 1: A student is physically aggressive. The situation
‘ escalates to the point that student picks up a chair and tnrows
it at someone.

Situation A: The paraprofessional singlehanuedly attempts to
restrain  the student who has become violent. The
paraprofessional 1{s not capable of doing th's alone. The
student proceeds to throw the chair at another student, and
the paraprofessional is knocked down during the struggle.

Situation B: Based on a predetermined crisis intervention
Plan, the teacher tells the paraprofessional to go for
assistance. The teacher instructs other students to evacuate
classroom. Support staff arrives. The student ‘s physically
restrained 1in a professional, non-violert manner. Both
students and staff have escaned injury.

Ask the Questions: Why is it essential to plan ahead and
structure classroom procedures? How did tie choice of
procedures used in these situations effect tho atmosphere 1in
the classroom?

Example 2: Class rules posted on wall. No student is allowed
out of seat without permission.

Situation A: Joe breaks his pencil and needs to sharpen {t.
He leaves his seat without permission. The paraprofessional
‘ tells Joe to go to hall, and she will take care of the
problem., After about 15 minutes, the paraprofessional goes to
Joe to inform him that he will receive a mark on his behavior
chart. Joe is seen disrupting:$gf class across the hall.
LY
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C.

Situation B: Joe his preaks pencil and needs to sharpen it.
He Tleaves his seat without permission. The paraprofessional
Joes to Joe's desk and marks his behavior chart immediately
after the ruie i1s broken. Joe gues back to desk and resumes
work.

Ask the Questions: Why is it essential to plan ahead and
structure Classroom procedures? How did the choice of
Procedures used in these situations effect the atmosphere 1in
the classroom?

STRUCTURE, 1ike consistency, is a necessary part of an
effective behavior management program. A well orga: ized,
structured program enables the paraprofessional to more
objectively perceive themselves and others in the classroom.

OBJECTIVITY: The paraprofessional's ability to perceive self
and others in a fair and accurate manner.

Example 1: Derek consistently misbebaves on the bus. He s
often out of his seat, throwing things and causing general
mischief. When Teaving scr. o1, an obscene gesture is given to
a paraprofessional. The paraprufessional reports the incident
to the bus driver the next morning.

Situation A: The bus driver immediately begins to yell at
Derek accusing him of the violation. He is written up v+ ith a
bus warning and suspende- for a day.

Situation B: The bus driver asks the paraprofessional if he
can 1identify the student who caused the problem. The para-
professional pointed to the window where the gesture occurred.
It would have been impossible for Derek to have caused the
problem because he sits behind the driver,

Ask the Questions: How has the assumption and lack f
objectivity effected the s:udent? Why is it important to stay
objective?

Example 2: There are many diversified personalities in a
classroom. The management program sshould be structured and
the paraprofessional consistent 1in mairtaining behavior
management. A child's behavior in class may be unpredictable
from day to day. Some days the child can be very coope..ative
and be maintained using the classroom procedures; other days
the child's emoticnai temperament cannot be controlled with
standard techniques.

Situation A: The paraprofessional maintains class as stated.
The student has not been cooperative and when corrected her
behavior deteriorates. As the situation continues to
deteriorate the paraprofessional proceeds with the
predetermined procedure. The student becomes even more
explosive and has to be timed-out.

Situation B: The pararrofessional maintains class as stated.
The student has not been cooperative and when corrected her
behavior deter‘orates. The paraprofessional, perceiving this,
adjusts her expectations of the student's behavior and
diffuses an explosive situation. 60
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Ask the Questions: How has the assumption and lack of
obJectivity effected the student? Why is it important to stay
objectiva?

If a paraprcfessional can objectively look at themselves and
others, ethical applications can most 1ikely occur.

ETHICAL APPLICATION: T act of preserving the dignity of

individuals by 1implemer.,ng techniques that are fair and
humane.

Paraprofessionals must keep 1in mind that all students.,
regardless of their behaviors are human beings who deserve to
be treated with respect.

Example 1: Classroom rules sta.e: Restrocms breaks will be
taken during free time. Student asks to be excused to use the
restroom at a time not designated as break time. The request
is not allowad, and the student wets their pants.

Situation A: The paraprofessional humiliates a student in
front of cther students. The student begins to cry. The
raraprofessfonal responds regatively to the student's reaction
to criticism.

Situat’on B: The paranrofessional quietly escorts a student
to the restroom and assists with changing clothes. The
paraprofessional apologizes to student for refusing to be
flexible.

Ask the Questions: Did the paraprofessional's actions presery»
the student's dignity? How did the actions influence the
student's self-concept?

Example 2: Classroom rules state: Stay in assigned area. A
hvperactive student's parenis send him to school without
medicine. Th. student has difficulty staying seated at his
desk to complete assignments. He constantly fidgets, falls out
of his seat, and frequently changes positions and locations.

Situation .: The paraprofessional becomes annoyed when Johnny
gets out of his seat and knocks over his chair. He has not
earned points for staying in assigned area. The behavior
continues. The paraprofessional screams at the student and
says because he refuses to stay seated, he must stand at the
desk for the remainder of the day. He is not allowed to 't
down for any reason.

Situation b. Johnny gets up from his seat and knocks over his
chair. Because the paraprofessional is aware of Johnny's
hyperactivity, she allows breaks from his routine to enable
him to move around. She asks him to accompany her on errands.

Ask  the Questions: Did the Faraprofessional's actions

preserve the student's dignicy? How did paraprofessional's
actions influence self-concept:
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C.

Present

The basic principles of bek vior management are the foundations for
operating a positive learning environment. However, there are several
techniques that are of special value when working with scudents who are
emotionally handicapped. These techniques become the tools for
reinforcing behaviors in the classroom. They are easy to learn, and
often, the reinforcement for learning and Internai,zing them 1is
immediate.

Distribute handout #1. It summarizes the following techniques.
Discuss definitions and examplas, Ask participants for examples of
techniques 1f more clarification 1s needed.

1. Positive Reinforcement -- a reward (verbal, social, token, etc.)
glven following a spec*fic behavior to Increase the chance of that
behavior occurring again,

EXAMPLE: 1) Jse stayed in his s/ at for the predetermined time and
was rewarded with free time.

EXAMPLE: 2) Sara compieted all her math problems correctly and
was told by paraprofessional what a nice job she had dcne.

2, Contingency Contracting -- a verbal or written agreement developed
between the paraprofessional and student that states a desired goal
(academic or behavioral), when that goal should be met, and the
reinforcer that will be given to the student after reaching that
goal,

EXAMPLE: 1) B111 and the paiaprofessional write a contract stating
that Biil w11l use appropriate language in class for the entire
day. A1l sign and date the contract. If Bi11 does this he wil1
receive a sticker to take hone.

EXAMPLE: 2) Susie refuses to do any spelling. The paraprofessional
draws up contract with Susie stating that Susie will complete half
her spelling work by 9:00 A.M. at which time she may run an errand
for the teacher. A second contract was drawn for her to complete
her assignment within 20 minutes after returning from her break.
If she completes the assignment within tiie given time she w11l earn
10 minutes of free time.

3. Ioken economy -- A system which involves tokn (chips, play money,
etc.) earned by student for desired behavior which is "cashed {in"
for a predetermined reward.

EXAMPLE: 1) One chip is given for staying on task for 15 minutes.
When five chips are earned, the student may buy ten minutes of free
time,

EXAMPLE: 2) Classroom policy is that one quarter (play money) {s
glven for sach assignment completed. A small store is set up where
the children can purchase varic.s school supplies. The prices are
determined by teacher. Like a store, the better the item, the more
money needed.

4. Reinforcement of inggmpatjb]e_ﬁljgrnﬁjlxgs == By rewarding an

appropriate behavior that is not compatible with the 1napproprizate

one, 62
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EXAMPLE: 1) Arnie's personal hygiene skills are lax. When Arnie
comes to school clean, the parapr-tessional responds positively to
his cleanliness.

EXAMPLE:  2) Tommy has difficulty sharing his toys with others.
When Tommy sits down to play, a little boy begins to play also.
The paraprofessional praise Tommy for playing and sharing so
nicely with the other student.

Cueing -- A signal given by the paraprofessional to remind a
student of a desired behavior before that behavior is perfcrmed
incorrectly. The cue might be gestural, verbal, or physical.

EXAMPLE: 1) When it is time for math, the paraprofessional reminds
the students to get out their books and open them to page 42,

EXAMPLE: 2) A student is talking and the paraprofessional put her
finger to her mouth to remind the student he should be quiet.

Shaping -- The process used 15 move a student through small steps
(mastering one small step at a time) to reach a first goal,

EXAMPLE. 1) David's desk is always a mess. There are books, papers,
and supplies everywhere. The paraprofessional instructs pDavid to
first find a spot to keep his pencils. When David has mastered
keeping his pencils 1in the same spot, they work on having him
organize his books, A new skill is not taught until the skill
introduced previously is mastered.

EXAMPLE: 2) Sherry has difficulty walking down the hall without
running and bothering different ctasses. The paraprofessional
begins with having Sherry walk a short distance from one place to
anotter. When this is mastered the distarcs is increased.

Extinction -~ In order to eiiminate a behavior which was previously
reinforced, the paraprofessional will stop that reinforcement.

EXAMPLE: 1)  Sissy's bus comes ]ater than the students' in the
class. When she arrives in Class, she constantly disrupts the
class; going around the room talking ard bothering others. The
paraprofessional meets with the rest of the class and asks for
their cooperation in ignoring Sissy's behavior. They receive praise
for working quietly and stuying on task.

Sissy no longer receives attention from the others. she wants the
oraise from the paraprofessional and begins to come to class
quietly.

Iime Qut -- a student is temporarily remcved from a reinforcing
situation immediately following the occurrence of an inappropriate
behavior. There are various degrees of tire rut, ranging from
activity time out to seclusion time out. Secl.sion time out is a
technique that requires extensive training and understanding.
Paraprofessionals should use it only if appropriately trained.
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9.

10.

EXAMPLE: 1) The entire class is playing a game together. Martin
refuses to play the game by the rules. He is annoying the other
Students. Martin 1s asked to go back to his seat for a period of 5
minutes. After his time is up» he must state the reason why ha
was sent to his seat, aud what he intends to do when he returns to
the group.

EXAMPLE: 2) Ralph has refused to stay in his seat during work
time. He has been cued frequently by the paraprofessional to sit
down. He continues to refuse to comply. His bpehavior has
es:alated to the point that othars cannot do their work. He turns
over a chair and threatens to become physically aggressive. The
paraprofessional takes Ralph out of the classroom to a sec. luded
space until he calms down. Before returning to the classroom, Ralph
must state the reason for being given a seclusion time ou* and come
up with more appropriate vays he could have handled his
anger/frustration, and he must make plans for what he will do when
he returns to the classroom (pick up chairs, sit at desk» work on
assignment).

Imagery =-- ‘he process in which the paraprofessional verbally
describes a pleasant situation or event to help the student relax
and reduce feelings of anxiety and stress.

EXAMPLE: 1) Porter 1{s extremely angry about ar event that
occurred at home before he came to school. He is unable to get the
problem out of his mind. The paraprofessional describes to Porter
feelings he had at recess yesterday when he was sitting quietly on
the swings with his best friend.

EXAMPLE: 2) The class is on a field trip touring a museum. Bili
becomes extremely frustrated with what the museum guide asks the
class to do. He becomes disruptive and is asked to leave the group
for a few minutes to calm down. The paraprofessional accompanies
Bi11 to another room. Bi11 is asked to sit down. As he is sitting
there,» the paraprofessional describes to Bill the feelings he has
had when he uses his free time in the classroom to sit on the bean
bag» close his eyes and iistens to his favorite music with the
headphones.

Proximity control - The manner in which a paraprofessional controls
a student's behavior by her physical presence. Being physically

close to the paraprofessional often makes a student feel more
secure or inhibits inappropriate behavior.

EXAMPLE: 1) The teacher is teaching a language 1lesson to the
entire class. The group is paying attention except for Mike. The
paraprofessional moves closer to Mike to help him focus his
attention on the lesson.

EXAMPLE:  2) The paraprofessional is reading a story to a small
group. Terri is easily distracted so Terri is asked to sit by the
paraprofessional. The paraprofessional still sees that Terri 1is
having problems concentrating and the paraprofessional gently
touches Terri's shoulder. Terri relaxes anc her listening
improves.
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D.

12.

Eading -~ Initially a desired behavior is rainforced by 1intense
praise or a highly desired reward. As the behavior occurs more
frequently, tie paraprofessional lessen the intensity of the praise
or reward given to encourage the student to perform the behavior
independently.

EXAMPLE : 1) Mark rarely completes an assignment. For the first

time in a week, Mark turns in a completed math assignment on time.
The paraprofessional tells Mark how proud she is of him» shows the
assignment  to others and writes a note home to his parents sayi: :
that Mark had completed his work on time. For several days, each
time Mark completes an assignment, the paraprofessional reinforces
him 1in che same way. As Mark increases the number of assignments
completed on time, the paraprofessional gradually decreases the
aimount of praise given to Mark until eventually Mark is completing
most of his assignments with minimal praise.

EXAMPLE: 2) Sue has difficuity staying in her seat unless the
paraprofessional is workirg with her. Initially the
paraprofessional stays with Sue at her cask until she completes her
assignment. Sue 1is praised by the paraprofessional for staying
seated during her work time. Gradually, the paraptafessional
Teaves Sue to work independently for short periods of time,» always
returning to Sue's desk with verbal praise for her performance.
Eventually, the paraprofessional helps Sue get started on her
assignment and then leaves her for the remainder of her work time.
The praise continues, but the prompting by the paraprofessional
decreases. Sue is performing :.ith more independence.

Modeling -- Teaching students more appropriate behaviors by having
them observe others perform them.

EXAMPLE: 1) Bonnie becomes extremel; angry when she iz called a
name by other siudents. Every time she is called a name she hits
the student. The paraprofessional is involved in a conflict with
another student. That student calls the teacher a name. In
Bonnle's presence, the paraprofessional demonstrates an appropriate
way to deal with name calling.

EXAMPLE:  2) The class is working on a 1ife skills group. One of
the tasks is to answer the telepnone appropriately. Todd insists on
ancwering the telephone by saying "Yeah, who is 1t?" Todd should be
given the opportunity to observe the paraprofessional answering the
telephone by saying "Hello."

Activity #1

Develop role play situations using 3 of the behavior management
techniques from Handout #1.

1)
2)

3)

Break group in triads. Each triad should select 3 tuckhniques.,

Within each triad select a student, a paraprofessional, and an
observer. The roles rotate after each role play.

Devise a situation and role play the technique. An observer should
give feedback on hrw well the technique was used.
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4) Rotate roles.

5) Return to the large group. Ask discussion questions.

a) Which techniques 1c easiest?

b) Which techniques are difficuit to implement?

c) Why are some techniques more effective than others?
d) Do you need more training? If so, what?

Administer post-test.

SUMMARY

The basic principles of behav’:. management have been discussed. These
techniques do not guarantee success. The success of the management
system depends upon the skill and confidence of the teacher and para-
professional. In assessing behavior management programs, it 1s
essent!al that the teacher and paraprofessional look objectively and
frequently at the class as a whole, and at individual students. With
this approach alternative techniques can be applied quickly. Management
1s not a static process; 1t flows with the students' moods, abilities,
needs and learning experiences. Teachers and paraprofessionals need to

remember that being flexible and reasonable 1s probably the key to
sucCess.
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HANDOUT #1

Contingency contract =~ A verbal or written agreement developed between
eacher and student that states a desired goal (academic or behavioral),
hen that goal should be met and the reinforcer that will be given to the

student after reaching that goal.

Cueing - A signal given by the teacher or paraprofessional to remind a
student of a desired behavior before that behavior 1s performed
incorrectly. The cue might be gestural, verbal, or physical.

Extinction - In order to eliminate a behavior which was previously
reinforced, the teacher or paraprofessional withdraws that reinforcement.

Eading - Initially a desired behavior is reinforcnd each time it occurs.
As the behavior occurs more frequently the teacher or paraprofessional
decreases the frequency of the praise or reward given to encourage the
student to perform the behavior independently.

Imagery =~ The process 1in which teacher or paraprofessional verbally
describes a pleasant situation or event to help the student relax and
reduce feelings of anxiety and stress.

Modeling - Teaching students more appropriate behaviors by having them
observe o'lhers perform them.

- a reward (verbal, social, token, etc.) given
following a specific behavior to increase the chance of that behavior

‘ccurring again.
- A teacher or pi-aprofessional controls a student's
behavior by their physical presence. Being pnysically close to the teacher
often makes students feel more secure or inhibits inappropriate behavior.

Reinforcement of incompatible alternatives - Rewarding an appropriate
behavior that is not compatible with the inappropriate one.

Shaping - The process used to move a student through small steps
(masterirg one small step at a time) to reach a final goal.

Time-out - A student is temporarily removed from a reinforcing situation
immediately following the occurrence of an inappropriate behavior. There
are various degrees of time-out, ranging from activity time-out to
seclusion time-out.

Joken economy - A system which involves tokens (chips, play money, etc.)
earned by the student for desired behaviors which can be "cashed in" for a
predetermined reward.
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Pretest
Behavior management is the same as behavior modification.
Mod.ling is an inappropriate behavior management technique.
Imagery 1is the process of describing a pleasant situation to

reduce anxiety.

Positive reinforcement is always verbal.

Cueing can be done by gesturing, talking, or touching.

Modeling teaches students more appropriate behaviors by having
them observe others perform.

A teacher or paraprofeswional can control a student's behavior by
their physical presence.

A contingency contract does not specifically describe the goal
behavior.




Post-test

During a social skill lesson, a student is continuously interrupting
the conversation. The teacher or paraprofessional moves closer to the
student.

Identify the technique.

Tt . student normally does not finich math assignments. However, today
the student finishes all of the math assignment. The teacher or
paraprofessional said to the student, "You did a super job of finishing
your math assignment! May I post it on the _.od work bulletin Loard?:"

-

Identify the technique.

The studen” {5 about to go to a language arts class in the fourth grade
class. Tou_y, :he student is to give an oral book report to the class.
The student 4= obviously tense and nervous. To help alle,iate the
stress, the teacher or paraprofessional says to the ~tudent, "I see
myself relaxing on the beach; the wives are tickling the sand of the
beach. Palm trees are swaying, the smell of coconut is in the air.
The Tlaughter of a volleyball game can be heard. I feel the warmth of
the sun,"

Identify the techni-ue.

The teacher or paraprofessional note there is 1little complimenting
behaviors among +“he students. Throughout the day, the teacher or
Paraprofessional compliment one another in various situations (i.e.»
dress, help given to one another, hair). As the day progresses, they
begin to overhear compliments being exchanged by the students.

Identify the technique.
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Paraprofessional Aidas

MODULE 1Iv
Communication Skiils

Workshop I - Listening Skills
Workshop II = Problem Solving Skills




mMODULE IV

WORKSHOP I

Ggal: To enhance the paraprofessional's ability to effectively utilize
‘ communication and problem-solving skills.

Objective: The paraprofessional will develop good personal listening
skills.

Time: 45 minutes.

Materials required: Pretest/Post-Test, Overhrads #1 and #2, and Handouts
#1 and #2.

Content and Instructional Activities:
A. Administer pretest.

B. Introduction: General discussion of communication skills; Display
Overhead #1.

1. Effective communication 1is crucial to the success cf a workable
relationship between the teacher and the paraprofessional.
Communication 1s a two-way process of giving and receiving
information. It is effective to the extent that the meaning the
listener receives 1s the one the speaker intended. Active
listeners have a positive attitude and an open mind. They show
interest 1in what the speaker is saying by responding verbally and
nonverbally; maintairing eve coniact with the speaker; and
remembering what has been heard. Interpretation is an important
element 1in communication. A Tistener evaluates the messagc and
assigns a meaning to it. To understand what is heard» a listener
should reorganize the words, form m3ntal images, identify the main
purpose nf the message and the thought relationships »f the {deas
presented, and compare the new information to knowledge already
stored in Tong-term memory.

Verbal and nonverbal cues play an important part in communicatiow.
Gestures, facial expressions, postures, and eye contact are
examples. Facial expressions give feedback whether or not a
message has been understood and how it 1is being received; it
‘ndicates the 1listener's attitude and reinforces the verbal
messageé. Posture and body muvements communicate attitudes. Eye
contact and positive facial expressions are indicators of a
positive relationship between speaker and listener. Eye contact
between the speaker and the listener provides feedback on the
understanding of the message.

It is important to realize that silence is a form of communication.
Silence may indi:ate anger, grief, or depression. It can mean that
the listener siares the responsibility for the accurate exchange of
information. Assertive responses help a listener to be productive
in  their communicaticn. It allows listeners to demonstrate that
they have been listening and have considered the ideas, opinions,
and feelings of others. An assertive response indicates honesty,
straight-forwardness, and objectivity. This also allows the
speaker and the listener to negotiate a compromise 1in situations
where they disagree. Effactive listening contributes to a better
understanding of the speaker's viewpoint and 1{ncreases the
probability that the conflict can be managed successfully.
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The teacher and paraprofessional must relate effectively and
professionally with each other. Teachers who have the
respensibiliily for developing instructional plans for each student
must view the paraprofessional as a resource and extension of
themselves and not anotner person in the room for whom to plan to
continually supervise. If the teacher must frequently stop
activities to remind the paraprofessional to bejin a lesson which
was prescribed for a student, or search for materials which the
paraprofessional was asked to prepare, then the paraprofessional
will probably not be viewed as a complementary and needed rarson.

Anytime new people are employed, it takes time to learn the routine
and to learn what is expected in the job. It may take some time to
come to know the people with whom they work. If the
paraprofessional takes time to observe the teacher each day, then
ihings will fall into place. In general, the paraprofessional must
learn to ask for assistance in ways and at times that do not
interrupt the teacher's activities. It is essential that the
paraprcfessional follow to completion any directions or requests
from the teacher. The paraprofessionals need a clear understanding
of responsibilities and needs to stay within the role and
responsibilities assigned.

If the teacher and paraprofessional are to develop a partnership,
it 1s important that they talk with each other,» ask each other
questions, and share iceas in a manner thet (s honest, positive,
and constructive. Since the teacher is the program manager, any
questions or ideas concerning the instructional process should be
discussed with the teacher. Eventually, they will learn to
anticipate each other's needs.

C. Piesent Listening skil1s: Display Overhead #1.

1.

Hearing Messages. Listeners learn to minimize distractions and

improve concentrations so that they will hear the complete message.
They aisc learn to prepare for various listening situations.

s . Listeners discover the 1{importance of
understanding the speaker's 1 guage and vocabulary and the
necessity for 1listening to tne entire message. They 1learn to
distinguish main 1{deas from supporting information and practice
several note-taking systems.

Remembering Messages. Listeners fncrease their understanding of
short- and long-term memory so they can store and retrieve
information more effectively. Obstacles to effective memory ire
reviewed and the fmportance of developing .reativity is emphasized.

Interpreting Messages. Listeners understand the speaker'!s point of

view by necoming sen<itive to the indirect, as well as the dire.t,
communication cues. They learn to rec.gnize important speaker
variables as they affec: the interpretation of the message.

Fvaluation Messages. Listeners review critical listening skills.
Focus 1s on evaluating source creuibility, spea-er logic and
reasoning, and identifying emotional appeals.

. Listeners appreciate tne importance of
their response to what they near and consider the effect of a
variety of response <i,les.
-
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D.

G.

Activity #1: Distribute Listening Questionnaire (Handout #1). Read

directions and ask if there are any questions.

Activity #2: Distribute Listening Profiie (Handout #2). Explain how
to complete the profile and ask if there are any questions before t*.y
complete the profile.

Discussion for Activity #2.

After the participants have compieted the Listening Profile, follow-up
with a discussion using the following questions:

-In wha® skill area are you high?

~-Which one do you see as a potential problom?

-How did your actual ranking compare with your earlier guess?

-How close are your totals to one another?

-Is there a particular component with @ significantly different total--
either much higher or much lower than the others:

-How do you think someone else would rank your listening behaviors?
Take the role of your supervisor, your spouse, or some other important
person and answer the questionnaire from that person's perspective.
How did you do?

Conclusfon: Now that you have completed your personal Listening
Profile, you are more familiar with your own strengths and weaknesses.
This knowledr 2 is important because listening is a complex process that
is the cornerstone for more effective communication. It's important to
recognize the role lTistening has in your interactions with the teacher,
other school personnel, and students.

Administer post-test.
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WORKSHOP I

Overhead #1

I KNOW YOU BELIEVE YOU UNDERSTAND WHAT YOU THINK I SAID, BUT

I'M NOT SURE YOU REALIZE THAT WHAT YOU HEARD IS NOT WHAT I MEANT.




II.
III.
Iv.

VI,

WORKSHOP I

Overhead #2

LISTENING BEHAVIOR SKILLS

HEARING MESSAGES
UNDERSTANDING MESSAGES
REMEMBERING MESSAGES
INTERPRETING MESSAGES
EVALUATING MESSAGES

RESPONDING TO MESSAGES
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WORKSHOP 1
HANDOUT #1

LISTENING QUESTIONNAIRE
Respond to each of the following questions concerning your perceptions of

your listening behavior. Print the appropriate number in the blank to your
left, using the key below:

5 = almost always
4 = usually

3 = sometimes

2 = infrequently

1 = almost never

Remember, all statements pertain to your 1listening behavior witl
subordinates and colleagues on the _job. If you are not 1in a work

environment, choose a specific 1istening situation and maintain the same
setting for all questions.
1. I weigh al1 evidence before making a decision.

2. 1 am sensitive to +*he speaker's feelings in commurication
situations.

3. I approach tasks creatively.

4. 1 concentrate on what the speaker is saying.

5. I use clear and appropriate wor- to express my ideas.
6. I encourage others to express their opinions.

7. 1 am able to see how different pieces of information or 1deas
relate to one another.

8. I listen to tne entire message when someone speaks, whether 1 agree
with what they have to say or not.

9. 1 let the speaker know immediately that he or she has been
understood.

10. I remember what I am told even in stressful situations.
11. I recognize the main points when listening “o an oral presentation.

12. 1 am sensitive to a speaker's vozal cues 1in communication
situations.

13. I provide sufficient feedback on the job.

14. 1 consider the speaker's mood in understanding the message being
presented.

15. I hear what is said when someone speaks to me.

16. I give ar individual my complete attentior when he is speaking to
me.
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17.

18.

19.

20.

21,

—_ 2.

—31.

32,

I take into account situational factors that influence interactions
when somecone is speaking to me,

I can recall the specific information someone gives me several days
late!

1 respond in an appropriate and timely manner to 1information and
requests.

I am ready to listen when approached by a speaker.

I notice the speaker's facial expressions, body posture, and other
nonverbal behaviors.

I wait until all the information is presented before drawing any
conclusions.

I allow for the fact that people and circumstances change over
time.

I overcome distractions such as the conversation of others,
background noises, and telephones when someone is speaking to me.

I arcurately understand what is said to me.
I seek information for better understanding of a situation.
I communicate clearly and directly.

I “‘ocus on the main point of a message rather than reacting to
det ils.

I am receptive to points of view which differ from my own.

I time my comiunications appropriately, considering when to speak,
as well as what to say.

I remember the details of things th.t happaned weeks or months ago.

I interrupt before a speaker is finished talking.

g
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WORKSHOP I
HANDOUT #2

YOUR LISTENING PROFILE

Complete the 1listening profile on the questionnaire which you have just
completed. Each -~ stion corresponds with one of the six 1listening
components:

1. Hearing

2. Understanding
3. Remembering
4, Interpreting
5. Evaluating

6. Responding

1: might be fun, before you go any further, to guess how you did.

I think I scored highest on component

I probably scored lowest on component

Now you can figure out your score in the following way. Add up the points
you gave yourself on the questionnaire for each of the following ssts of
questions. Place your total for each set in the "total" space.

COMPONENT 1:

COMPONENT II: COMPONENT III:

HEARING UNDERSTANDING REMEMBERING
Question #: Question #: Question #:

4 5 ___ 3

15 __ 11 A

le 25 10

20 _ __ 28 ____ 18 ____

24 32 ___ 31 _

Total: ____ Total: ____ Total: ___

COMPONENT 1IV: COMPONENT V: COMPONENT VI:
INTERPRETING FEVALUATING RESPONDING
Question #: Question #: Question #:

2 ) S 6

12 _ 8 ____ 9 ____

14 22 19

17 23 __ 26 ___

21 _ 29 27 ___

Total: ___ Total: ___ Total: _____

-\58-
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Let's 1look at what this information tells you about your self=perceptions
of your lis.aning behavior. First, transfer your totals for each component
into the Points Total column below. Now rank order each of the six
components according to the question totals.

POINTS TOTAL RANK
COMPONENT I: Hearing -« - —_—
COMPONENT II: Understanding - —_
COMPONENT IlI: Remembering —_— -
COMPONENT IV: Interpreting - U
COMPONENT V: Evaluating -_ —_

COMPONENT VI: Responding - S

Look at the total fo. each component, and use the following to assess each
skill area:

20-25 points: you see yourself as an excellent listener
15-20 points: you consider your listening skills adequate
10-15 points: you perceive some problems in your listening behavior

§0
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WORKSHOP I

COMMUNICATION
Pretest/Post-test

True or False

1. Communication is a one-way process.
2. A positive attitude is not necessary for good 1istening.

3. Eye contact sends a message that says "I am interes:ed in what you
are saying."

4, Effective communication is a shared responsibility.

5. A person's silence indicates that the listener is daydreaming.

Fi11 in tne blanks

1.

2.

5.

Communication involves and information.
Examples of nonverbal cies are ’ » and
An ______ response indicates honesty, straightforwardness, and
objectivity.

An active listener has a and an

A listener the message and assigns a meaning to it.

-70-
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WORKSHOP 1 ANSWER SHEET

COMMUNICATION
Pretest/Post-test

True or False
E__ 1. Communication is a one-way frocess.
F__ 2. A positive attitude is not necessary for good listening.

_I __ 3. Eye contact sends a message that says "I am interested in what you
are saying."

_I 4. Effective communication is a shared responsibility.

_F__ 5. A person's silence indicates that the 1istener is daydreaming.

Fi11 in the blanks
1. Communication involves giving and sharing information.

2. Examples of nonverbal cues are gestures, facial expressions, and
posture. (or eye behaviors)

3. An assertive response indicates honesty, straightforwardness, and
objectivity.

4. An active listener has a positive attitude and an open mind.

5. A listener interprets the message and assigns a meaning to it.
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AODULE 1V
WJURKSHOP 11

Goal: The paraprofess.onal will deveiop problem-solving skills,

H ‘ Time: 50-60 minu.es.

Materiales required: Pretest/Post-test, QOverhead #1, Handout #1.

sontent ang Instructional Activities:
A. Administer pretest.

B.

Introduction:  General discussion o, problem-solving skil.s; cisplay
Overhead #1.

Problem-soi. g requires a step-by-step process that eventually leads
to a resolution of a conflict. It is a collaborative effort bzsed ot
mutual trust that generates commitient to an intervention pian and
results in change.

The problem-solving process batween the teacher and the
paraprofessional will result in a strenr *hened 1interperscnal
relationship; an enhancement of knowledge ar i11s for both; more
positive attitudes; and a more effective worki , 2lationship.

There are several stages through wh? sacher and a paraprofessional
work in the process of proLlem-sol. ne two must frust each other.
Trust is developed through: (1) empai. ,» which 1is the ability to
understanu how a person is feeling; (2) acceptance, which is expressed
by showing a positive high regard for people in terms of their
strengths, uniques, contributions, and ability to productively marage
their situations; and (3) credibility, which is comprised of three
components: preoriety,  competence. and communicating {intent.
Propriety rofe-~ to the stand rd of what 1s socially acceptable.
Competence refers to the qualifications or expertise that a person
possesses; communicating intent refers to letting . other person know
your motives and :our expectations. The f.rst step in problem=solving
is to assess probiems and needs. When the p.obl:m or need has been
fdentified, it is a good idea to check for m.tual understznding of the
needs before establishing a goa..

Exploring options is the next step in problem-colving. Both parties
should be involved in 1isting options, ihe prcs and cons of each
altornative and the need to be enamined to see if the opt.ions relate to
the goal.

Another step in prohlem-solving is making decisiors. It is important
that the teacher and the paraprofessional collaborate 1in making a
decision. It wculd be valiable at this point to define each ot'sr's
responsibi1ity in the implementation process.

The last step n problem-solving is follow-up. This 1includes a
collaborative evaluaiion of progress made toward the goal.

As a teacher and a paraprofessional work through these steps together,
they becume a team and will bo able to perform their respective job
responsibiiities in harmony. This vi11 facilitate nlanning which
affects how classroom instruction will henafit students with smotional
handicaps.

=-72-
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C. Activity #1.

1. Divide into teacher/paraprofessional teams. Give each te n Handout
#1.

2. Allow 10 minutes for d*scussion and ueveloping a situation. .
3. Ask teams to share the solutions with the groups.
4. Summarize the steps of problem=solving referring to Overhead #1.

D. Summary.
As teachers and paraprofecsionais work together 1n classrooms for
children wicl emotional handicaps, they will face many difficult
si_uations. Being well-prepared to deal with these situations depends
on how well they have deveicped their team-relaticnships and the amount
of trust .hat has built up between them. Increasing problem=solving
skiils 1{s an ongoing process wnich requires & collaborative effort
between the teacher and paraprofessional.

E. Administer post-test.

W




WORKSHOP I1I

OVERHEAD #1

Problem=-Solving

Establish trust

* empathy
* acceptance
* credibility

Steps to follow:

1. Assess problems and needs
2. Explore options

3. Make decisions

4, Follow-up




WORKSHOP II
HANDCUT #1

Situation #1: ‘
The teacher has gone to the office to answer a phone call from 2

parent. While che teacher is in the office, Donna ra2fused to wcrk on
her math assignment. The paraprofessis-al directed Donna to complete
the math assygnment, or she will not be allowed to participate in the
popcorn  party which is scheduled for this afternoon. The
paraprofessionail followed all of the steps in the behuvioral management
program, but Donna did not get back on task and did noc complete her
ussignment in the allotted time. The paraprcfesslional tells Donna that
she has lost the privileg. ~f participating in the afternoon popcorn
party. When the teacher returns, Donna makes excuses for not
completing the math assignment. The teacher compromises with Donna and
allows her to take hei- work home and allows Donna o participate in the
popcorn party.

* * * * * *

Keeping in mind that the process of probiem-solving is a collaborative
effort, idencify the problem and ¢iscuss what steps should be taken by
the teacher and the paraprofessional in ords: to arrive at a solution.




True or False

— 1. Probiem solving is a collaborative effort bas=d on mutual trust.

WORKSHOP 11

Pretest/Post-tast

2. A strengthened interpersonal relationship is one resul* »>f (roblem-
solving.

3. Communicating intent reters to a person's qualifications or
expertise.

4, Follow-up 1s not an important element in problem-solving.

5. Before establishing a goal, it 1s a good ides to check for mutual
vnderstanding.

F1i11 in the blank

2.

Problem-solving generates commitment to an

and results in ___ .

The basic element irn nreblem—solvine is .

Trust 1s developed through ’ s and .,
The four steps in thc process of problem-solving are: (1) ___
(2) » (3) » ana (4)
A between teacher 2nd paraprofessicnal will

faci'itate prob’em-solving.
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WORKSHOP I1 ANSWER SHEET

Pretest/Pos>t-test

True or False

I 1. Problem solving is a collaborative effort based on mytual trust.

—L_ 2. A strengthened interpersonai relationship is one result of problem-

solving.

-£_. 3. Communicating 1intent refers to a person's qualifications or

expertise.

E__ 4. Follow-up is not an im-ortant element in prohlem-solving.

J__ 5. Before establishing a goal, it is a good idea to check for rutual

understanding.

Fi1l in the Llank

1.

Problem-sclving generates commitment to an intervention plan and
results in change.

The basic element in problem-solving is frust.
Trust is developed throuch acceptance, i1ity, and propriety.

The four steps in the process of problem~solving are: (1) assessing,

(2) exploring options, (3) making decisions, and (4) follow-up.

A collaborative effort between teacher and paraprofessivnal will
facilitate problem-solving.

&8
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PARAPROFESSIONAL AIDES

MODULE V

Instructional Activities




MODULE Vv

Geal: Increase the paiuprofessional's ability to, under the direction of
the teacher of students with emotional handicaps, implement instructional
activities and develop instructional materials.

Iime: One hour.

Materials Required: Pretest/post-test, Overheads #1-5, Handouts #1-4,
samples of instructional matcrials, and teacher-made materials.

Content and Instruyctionaj Activities:
A. Administer pretest.
B. F.asent: Introduction.

Students with emotional handicaps have deficits in social interaction,
planning, and dealing with feelings, using appropriate alternatives to
aggression, and responding to stress. Every student with an emotional
handicap must have goals and objectives on his IEP that address these
various skills in which the child is deficient. Teachers have the
pr'marry responsibility to translate academic IEF goals and objectives
into dafly activities and lesson rlans; however, the paraprofessional
cann. make a valuable contribution by supporting the teacher in these
responsibilities.

One of the responsibilities the paraprofessional zan assume is to adapt
materials to implement .he IEP goals and objectives. Before that can
be done, it will be necessary to determine the learning style of the
individual student. ttere, 1earning style refers to the way in which a
student learns.

1. Basic elements to consider in assessing the learning style of
students with emotional handicaps:

a. noise tolerance, illumination requirements, temperature levels,
nreferred program/structural ,references.

b. level of motivation, 1level of persistence, amount  of
supervision required.

c. ability tc learn from peers ability to learn alone, ability to
learn from adult.

d. most effective 1nnut channel (tactuals kinesthetic, visuals
auditor,), functioning at different time periods of the day»
nead to chang? positions or move around.

2, Students with emotional handicaps frequently have difficulty
tapping information sources in developing instructional activities
and macerials.

a. okserve student responses, preferences, .iovements.

b. gi.e students options when possible - let them experiment.

€. ask stidents what they 1ike to do» how they 1ike to do 1it»
whare they itke to do 1t, and why they like to do it.

3. Because of inappropriate behaviors, the learning styles take on
particular em>hasis and post unique challenges. A paraprofessic..al
who works with students who are emotionally handicapped siould be
able to design 1learning activities and materials for students
appropriate to the four perceptual channels (visual, auditory,
tactile, ana kinesthetic).

90




4. Considerations when look at learning styles:

Auditory:

a. Determine which types and levels of noise distract or enhance
the student's performance.

b. Make provisions for students who wil? require head sets,
radios, etc.

Yisual:
a. Determine whether visual materials distract or enhance student
behavior.

b. Make provisions for students who will need study car-sls or
materials available on their desk one piece at a time.

Jactile:

a. Determine whether "hands-on" materials distract or enhance the
st 1ent's perfcrmance.

be Ma.:2 provisic.s for students who must touch it. try 1t, taste
it.

Kinestietic:

a. Determine whether activities calling for the involvement of the
student's entire body distracts or enhances the student's
performance,

b. Make provisions for students who will need to move, 1ist, feel,
smell, irace, match, arrange, and rearrange it.

Learnirg Activity A

1. Jse Overhead #1 to lead discussion about how to diagnose individual
learning style.

2. Distribute activity Handout #1 and explain that the
Paraprofessionals will answer thes: questions about themselves they
can Letter undecstand what is meant by "learning styles.®

3. Optional. Distribute Handout #2. It is an additional activity
that may be used to determine a student's learning style. Ask how
this could be wuseds when it could be useds and what could be
learned from question #9.

Present: Now that there is an understanding of students' learning
styles, appropriate instructional activities and materials that meet
the student's needs may be selected.

A1’ decisions on the selection of instructional materials should be
made with regard to student's p-iorities. A review of each student's
Individualized Education Plan enables the sp2cial educator to determine
specifically what content and objectives need to be addressed by the
instructional mat rials selected for a particular student or group of
students.  Studenis' ages and levels of functioning, as well as their
individual strengths and weaknesses, are considered. In summary,
students' objectives, strengths, weaknesses, ages, functional 1levels,
and learning medalities must be given consideration 1in the
instructional materials selection and development process.

Discussion activity. Use Overhear #2 as a discussion guide about how
to select opropriate materials. After discussion, give pa “icipants
Handout #3. q1

J2
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F.

As jou discuss, ask for participants' interpretation of the items. You

may want to have available sevaral examples of instructicnal materials
to identify the characteristics as you discuss them.

Present:

1.

Adapting Ma*erials; dispiay Overhead #3.

Even with the best material selection techniques, many materials
will require some adaptation because of the student's present level
of perrformance, unique behavioral needs- and Tlearning style.
Discuss each of these issues with the teacher before adapting
materials.

The following seven guicelines can be used when adapting materials
in response to student needs:

1. Only adapt materials when there is a mismatch between the
student's need and the materiai. Do not assume materials need
to be adapted until they have been tried.

2. Keep changes simple. If a particular material requires several
complex adaptations, it may be inappropriate for use. A
teacher-made material may be more appropriate.

3. Evaluate any changes made in the material. Are they really
necessary?

4, Minimize the time required to change materials. Attempt to
adapt materials so that they meet the needs of several
students.

5. Any supplomentary materials generatcs as a consequence of
acaptation must be consistent with the original material.

6. Be aware of the strengths and weaknesses of the materials which
is being used.

t. Be aware of the student's characteristics.

Display Overhead #4.

There are several specific techniques for ada~ting materials to
individual students' noeds:

a. Rewrite materials - It is often necessary to take grade-level
materials and rewrite them for a student's functioning level.

b. Prepare study guides - Instead of rewriting grade-level
materials, some students are able o use these if they are
presented with an outline or study gquide. A 1learning packet
may be developed by a paraprofessional. This packet should
inciuce a pretest, an introductory section «hich includes key
terms, and an outline of the basic concepts, objectives,
directions, appropriate activities, and a post-test.

c. Adapt response modes - An example of adapting response modes
would be to record a written lesson to enable the student +to
listen rather than read. Another erample to teach sequence
would be to cut a picture int> 3 parcs so that a student could
manipulate the parts to make a whole rather than expecting the
studeat to number pictures.

d. Use old matei* Lt new ones - ook for
old texts and worktooks to bu‘l1d a file of practice materials.
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H.

e. Modify th- presentation format - In order %o allow a student to
be able to work independently, it is sometimes necessary to use
such techniques as reducing the number of tasks on a page,
presenting only part uf the material at one time to give the
child an opportunity to experience success.

f. Jape materials - The tape recorder is a valuable tool when
adapting materials. Lessons can be taped for students who have
reading difficulties. Tapes can also be wused to provide
directions for independent activities.

g. P hrase rections - Some students may have difficulty
following detziied directions; therefore, you might need to
shorten the directions and make them very specific.

h. Teach strategies specific to the use of the matericls - Before
you allow a student to use a tape recorder or computer, you
will need to instruct them in the use of the equipmert. You
may need to highlight words or outline specific directions.

3. Distribute Handout #4.
Present: Teacher/paraprofessional-made materials.

There are times that no commercially-made materials are evailable to
meet the specific needs of the student. As a pareprofessional, you
might be asked to compile practice materials to ve used with a specific
child or a group of children. Helpful ideas are usually available 1in
teacher!'s manuals using handmade display charts, plastic-coated
reusable materials, or small boxes with manipulative .tems. To develop
a game, math problems, the 1ist of words needed for a story to be read,
1ists of words to practice synonyms .i antonyms, spelling practice,
vocabulary words, color or shape identification, sentence structure, or
phonics skills might be used.

Display samples of teacher-made materials. Ask participants to describe
some materials they have seen or made.

Present: in summarys it is beneficial to reemphasize that as a
paraprofessional, you are working under the guidance and direction of
the teacher. It 1is the tedacher's responsibility to teach 1initial
concepts to students, but 1t will become your responsibility to
reinforce and supplement the initial teaching with additional
activities and materials. This is why it is so important for you to be
able to adapt and develop instructional activities and materials. The
following outline can be used as a reminder of steps to follow when
adapting or developing instructional materials.

Display Overhead #5.

. Select an IEP goal;

. Identify the .tudent's learning style;

. Look for an appropriate commercially-made material;

. If a commercially-made material is unavailable, develop a material
that will meet the specific need.

£ WA -

Aaminister post-test.

Suggested follow-up activity: You may want to plan and conduct a
"Make 1t, take it workshop." In this workshop, paraprofessionals would
design and develop iistructional materials. ()3

-83- .




1.

Learning Style Diagnosis

Time

Schedule

Amount of Sound

Type of Sound

Type of Work Group

Amount of Pressure

Type of Pressure
and Motivation

Place

Physical Environment

Types of Assignments

Perceptual Strengths
and Styles

Type of Structure
and Evaluation

OVERMEAD #1

When is the student most alert? In the early
morning, in the afternoon, in the evening, at
night?

What is the student's attention span?
Continuous,  1irregular, short bursts of
concentrated effort, ..rgettirg periods.,
atec.?

What level of noise can the student tolerate?
Acsolute quiet, a murmur, distant sound, high
level of conversation?

What types of sound produces a positive
reaction?  Musiz, convarsation, laughter,
working groups?

How does the student work best? Alones with
one person, with a sm211 task group, in a
large team» 3 combination?

What kind of pressure (if any) does the
student nead? Relaxed, slight, moderate,
extreme?

What helps the motivate this student? Self,
teacher expectation, deadline, rewards,
recognition of achievement, internalized
interest, etc.?

Where does the »tudent work best? Home,
school, learrning centers, library media
corner?

Floor, carpet, reclining, sitting, desk, and
conditicns-temperature, table 1ighting, type
of clothing, food?

On which type of assignments does the student
thrive? Contracts, totally self-directed
projects, teacher-selected tasks, etc.?

How does the student 1learn most easily?
Visval materials, sound recording, printed
media, tactile experiences, kinesthetic
activities, multimedia packages, combinations
of these?

What type of structure su.ts this student
most of the time? Strict, flexible, self-
determined, jointly arranged, periodic, self-
starting,» continuous, occasional, timeline,
expectations, terminal assessment, etc.?
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OVERHEAD #2
How to Select Appropriate Materials

Material Copyright Date
Publisher Cost .

Subject area___

Number of participants

To guide you in the selection of 1{nstructional materials, aaswer the
following questions yes, na, or undecided.

STUDENT CHARACTERISTICS

—— Is the material age-appropriate?

— Is the material motivating?

— Is the material relevant?

—— Is the format of “he material appealing?
— Does the material provide feedback?
—— Is the material free of cultural bias?

Are the required physical responses manageable?

INSTRUCTIONAL CHARACTERISTICS ‘
—— Are the objectives clearly stated?
— — Are the objectives sequentially organized?

— Are the directions for use clear?

— Is tho visual mode used for input?

— Is the auditory mode used for input?

——— Are objects/pictures accurate representations of reality?
—  Are concrste to abstract experiences provided?

— Do the materials instruct?

—— Do the materials provide enrichment activities?

——— Are frequent review and generalization activities provided?
— Is transfer to a real environment encouraged?

—  Is instructor assistance required?

— _ Are prerequisite skills required? .
—— Does the format promote mastery learning?

O ——___ Are mastery activities provided for instructional objectives?
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PRAGMATICS

Are additional materials at earlier and later levels required to
successfuliy use the material?

Is audiovisucl equipment required?

Is there adequate storage for the materials?

Can consumable and nonconsumatle materials be bought separately?
Is an instructor's manual available?

Are the materials durable and reusable?

Is the time needed to prepare the material for use justifiable in
the Tight of the benefit to the student?

Are research reports available to support the effectiveness of the
material?

Will the material require modification for application w.th my
students?

Is the cost Justifiable?
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OVERHEAD #3

Adapting Materials
1. Only adapt materials when there is a mismatch between the student's
needs and the materials.
2. Keep changes simple.
3. Evaluate any changes.
4, Adapt materials to meet the needs of several students.
5. Supplementary materials should be cnnsistent with the original material.
6. Remember materials have strengths and weaknesses.

7. Match student's characteristics with materials.
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OVERHEAD #4

Techniques for Adapting Materials

Rewrite materials

Prepare study guides

Adapt response materials

Use o1d materials to supplement or augment new ones
Modify the presentation format

Tape materials

Paraphrase directions

Teach strategies specific to the use of the materials
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OVERHEAD #5

1. Select an IEP goal
2. Identify the student's learning style:
3. Look for an appropriate commercially-made material;

4, If a commercially-made material is unavailable, develop a material
that will meet the specific need.

29
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Answer the following

the word "can't."

Sound

Temperature

Light

Posture

Motivation

Persistence

Responsibility

Structure

Proximity

Perceptual

Intake

Time

Mobility

1)

2)

3)

4)

5)

6)

8)

9)

10)

il)

12)

13)

HANDOUT #1

I'VE

GOT L-STYLE

questions abou® yourself with either the word "can" or

I ______ study with people talking.

I _____ block out noise.

I ____ study when 1t's hot.

I study when it's cold.

I study in dim light.

I _____ study in bright 1light.

I ____ study on the couch.

I study on a hard chair.

I ______ remembe: getting excited about good grades.

I _____ remember getting upset by a bad grade.

I remember to finish projects on my own.

I start i new project until I finish the last.

I remember the last time I forgot to do something
I said I'd do.

I remember people having to remind me about a
promise I'd made.

I ____ get myself to read directions first.

I get a
the directions
I study
I study
I learn
I learn
tape.

I learn

project started
start to finish.

alone.
in a group.

something new by
something new by

something new by

it and show pictures.

Jntil I've been through

reading about it.
1istening to a record or

hearing someone describe

I learn something new by playing a game.

I remember if I just see it.

I remember if I just hear it.

I ____ remember unless I write it down.

I ___ remember unless I touch, build. trace, or chew
it.

I ____ eat or drink while I study.

I ______ eat or drink when I'm nervous.

I _____ study in the morning.

I study at night.

I ______ stand the class I teach right before lunch.

I sit in one place for a long time.

I enjoy doing things over and over again if I

already know how to do them.
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Handout #2

Interview A Student
Take Back and Try Activity
If you're curious about "Penelope's" L-Style, take the direct approach:
— ask her and record her answers for her, or
—— ask her and have her mark her answers, or
— bhave her read the questions and tell you her answers, or

— bhave her 1listen to the questions on a tape recorder and type her
answers on a typewriter, or

have a friend ask her questions and report back her answers, or

however you think would be the most direct approach - but do please
ask herl

Questions you could ask might include, but not be 1imited to the following:

1) I like to » and I learned to do it by

2) If I really have to remember something new for a test, here's how I do

it:

3) When I can pick fun things to do, I pick:

Machines

Magazines

Movies

Models

(Games

4) If I could pick when we came to school, I would pick:

Morning

Noon__

Night

5) My favorite place in the house to do my homework is
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6)

‘7)

8)

9)

I 1ike to get my work all done and then take a break.

Yes No
I can read in the dark.
Yes No

I prefer to be hot. cold neither

The person who cares most abort my grades is
I love hate to do my homework to music.

If I could pick someplace in the room for my desk it would be

I like to eat while I read.

- True False

If I could pick someone to study with, it would be:
mom or dad.

my teacher.

—__my friend.




HANDOUT #3

Matarial__ Copyright Date —_

Publisher Cost____

Subject area_

Number of participants

To guide you 1in the selection of instructional materials, answer
foliowing questions yes, no, or undecided.

STUDENT CHARACTERISTICS

Is the material age-appropriate?

Is the material motivating?

Is the material relevant?

Is the format of the material appealing?
Does the material provide feedback?

Is the material free of cultural vias?

Are the required physical responses manageable?

INSTRUCTIONAL CHARACTERISTICS

Are the objectives clearly stated?

Are the objectives sequentially organized?

Are the directions for use clear?

Is the visual mode used for input?

Is the auditory mode used for input?

Are objects/pictures accurate representations of reality?
Are concrete to abstract experiences provided?

Do the materials instruct?

Do the matericls provide enrichment activities?

Are frequent review and generalization activities provided?
Is transfer to a real environment encouraged?

Is instructor assistance required?

Are prerequisite skills required?

Does the format promote mastery learning?

Are mastery activities provided for 1nstr'fcj:10na1 objectives?
~93- 03
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PRAGMATICS

Are additional materials at earlier and later levels required to
successfully use the materfal?

Is audiovisual equipment required?

Is there adequate storage for the materials?

Can consumable and nonconsumable materials be bought separately?
is an instructor's manual available?

Are the materials durable and reusable?

Is the time needed to prepare the material for use justifiable in
the 1ight of the benefit to the student?

Are research reports available to support the effectiveness of the
raterial?

Will the material require mrdification for application with my
students?

Is the cost justifiable?
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HANDOUT #4

Specific Techniques for Adapting
Instructional Materials

Rewrite Materials. A method of adapting materials that 1is frequently
employed by resource room teachers is to rewrite those used by students 1in
the regular education classroom. This may be necessary in some content
areass such as history, when equivalent materials at appropriate reading
levels are not available. However, rewriting is a time-consuming process
and should be undertaken only when absolutely necessary.

Prepare study guides. Students may be able to use grade-level materials
cuccessfully if prc:ided with a study guide that defines the key terms and
outlines the basic concepts. Dexter (1980) suggests using 1learning-
activity packets to help teach specific topics. When developing an
activity packet, she suggests that the teacher first task-analyze the
instructicnai objective. Each packet should include a pretest, an
introductory secticn 1including key terms and an outline of the basic
concepts, objectives, directions, appropriate activities, and a post-test.
Activities must be sufficiently flexible to respond to the needs of several
students. Materials that are self-correcting reduce both the potential for
student errors and the time the special educator must devote to supervision
(Kohlfeldt, 1976).

Adapt response modes. Materials vary in terms of the response modes

required. Some children and youth with behavior disorders wmay be unable to
respond adequately, as required by the original materials. Consequently,
response modes may need to be changed -- for example, from a written form
to ardio tapes.

Use old materials to supplement or augment new ones. Old texts and
workbooks may be used to build a file of practice materials. If they are
sorted by instructional objective, students will have available to them a
file of materials to augment the original ones.

.
Modify the presentation format. Mcdifying the format of materials may

allow students to use them independently. Reducing the number of tasks on
a page may sufficiently reduce the distraction inherent in the rmaterial tc
permit a student to complete them successfully. Presenting only part of
the material at a time may ailow the student to complete it successfully.
When instructing with manipulatives such as cuisinaire rods, presenting
only a few rods at one time may facilitate student success, whereas
distributing full sets of rods may limit success by causing frustration,
confusion, and disruption.

Jape materials. Taped 1lessons can be used to help students who have
reading difficulties. Tapes can also be used to provide information to
supplement lessons.

Deschler and Graham (1980) discuss several variables that should be
considered when taping materials for exceptional 1learners. First,
consideration should be given to what materials can be wusefully taped.
Taping an entire textbook or chapter is generally not desirable because 1t
is so time-consuming and because students with betavior disorders
frequently have 1limited attention spans. The student's regular teacher
should be consulted with regard to the specific content of tapes. The
special educator may wish to tape material to demonstrate various skills
such as differentiating beiween main and supportive wmateriels within a
chapter, using i1llustrations, and outlining main ideas.
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The learning principles applied to developing tapes are similar to those
uéed 1n other instructional material. Tapes must be logically organized
and contain a variety of activities. They must cue the student to
important points and include questions designed to facilitats higher-level
reasoning. Key terms, concepts, and ideas should be included in the tepe
for review and practice. Finally, tapes must provide immediate and delayed
feedback.

Deschler and Graham encourage using a marking system in original written
materials that correlate with the taped materiai. As the tape is prepared,
the special educator codes the written material that will correspend to it.
Deschler and Graham suggest a way line for paraphrased material, a broken
Tine for material that is omitted, and an asterisk to cur the student to
stop the tape to complete an activity.

Paraphrase directions. To use some materials effectively, a student may
only need alternative directions. These may be a simplified translation of

the original directions.

Ieach strategies specific to the use of the materials. The special

educator may find it necessary to instruct students in the correct use of a
specific material. For example, a student must be taught to use a
microcomputer before he or she can use it for instructional rurposes.
Students may need to learn as sight words thos: terms found in written
directions before they can understand the directions and profitably engage
in  learning the contert of the material. Underlining or prompts
incorporated into direc:ions may help the student tc complete a task
successfully.
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T/F
(F)

T/F
(F)

T/F
(F)

T/F
(m

T/F
(mn

T/F
(F)

10.

Pretest/Post-test

l. It 1is not necessary to identify a student's learning style when
using instructional materials.

2. Students' ages and functioning levels should rot be considered
when daveloping or adapting materials.

3. Rewriting materials 1is too time consuming and should never be
attempted.

4. 01d text and workbooks caa be used 2 supplementary materials.

5. Taped 1lessuns can be used to help students with reading
difficulties.

6. Paraprofessionals will never be asked to develop 1{nstructional

materials.

List two perceptual channels which should be considered when adapting
materials.

1. visual

2. auditory

3. tactile

4. kinesthetic

Name four techniques for adapting materials to meet individual needs.

1. rewrite materials

2. prepare study guides

3. adapt response materials

4. use old materials to supplement or augment new ones

5. modify the presentation

6. tape materials '

7. paraphrase directions

8. teach strategies specific to the use of materials

The way in which a student learns is called his .

(learning style)

only adapt materials when there is a mismatch between the studert's
_—  __and the ____ . (needs and materials)

107y
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PARAPROFESSIONAL AIDES

MODULE VI
Tarceting Behaviors

Workshop I - Observation
Workshop II - Documentation




MODULE VI
WORKSHOP I

Goal: Increase the paraprofessicnals' ability to observe and communicatz
individual student behavior tc "he teacher of students with emotional
handicaps.

Objective: To 1ncrease the paraprofessionals' awareness and skills 1in
using systematic observation to identify academic and learning problems.

Iime: 45 minutes

datertals Required: Pretest/post-test, Exercises #1, 2, and 3 (including
appropriate forms), Handouts #1-7. Examples of a bar graph, a frequency
graph, a cumulative graph, and a progress chart.

Content and Instructiopnal Activities:
A. Administer pretest.
B. Ffresent: Introduction

Data collection 1in varinous settings is of prime importance 1in
programming to meet the student's social/emotional and educational
needs. Monitoring the effectiveness of pehavioral plans is necessary
on 'n ongoing basis. The behavioral data collected provides
fn. -mation that can be used to make objective decisions regarding
appropriate interventions.

FOR WHAT DO WE LOOK? When collecting information, we focus '
ooservable behaviors. Behavior is ~-~1alyzed according to the setting
in which it occur. and by its characteristics.

HOW?  This can be done with the use of anecdotal recordss log sheets:,
behavior checklists, A-B-C (antecedent, bshavior, consequences)
descriptions, bus checklists, or log sheets from mnainstreamed classes.

WHEN AND WHERE CAN INFORMATION BE SHARED? This information can be
shared with the teacher 1in different ways. Teachers and
paraprofessionals should set aside time together to review {information
collected. For reporting on behaviors that are considered sarious, the
data should be shared as often as possible. Other records could be
shared daily or weekly. Keep in mind that information exchanges are
not to be done in front of students or other school personnel.

The sharing of information is particularly important when students are
mainstreamec because the teacher needs to know if the student {s
finding success or 1if problems exist. Often, paraprofessionals
accompany students to regular education classes. They may need to stay
with the student, assist that teacher, or observe the student 1in
classroom activities. Although the role of the paraprofessional may
vary in these situations, there are several points to remember:

1) Be supportive of the student, especially if they appear anxious.

2) Ask the student open-ended qusstions that encourage them to think
about what they will do and say when in the class.

3) Request that special messages to or from teachers be put in
writing. This decreases the probability of miscommunication.

4) Avoid sharing information 1in tront of the student or others.
Maintain confidentiality at all times.

5) If required to remain wich a student, make sure you have a clear
understanding of your responsibilities. 109

-100- )




C.

F.

Discuss Handout #1. Be prepared to give examples of each.

The following exercises have been developed for self-guided instruction
fn small groups. A facilitator should be available to respond to
questions, stimulate 1{deas, and keen the groups moving through the
exercises.

Break 1into small groups. Distribute activities 1, 2 and 3 (includes
Form A and Form B). Direct participants to work thrcugh exercises.
Encourage interactic.a within the groups.

Distribute Handouts #2, 3, 4, 5, 6, and 7. Review the contents of
each. Break into small groups; 23k each group to select one form and
discuss how, when, and where they would use the form.

Return to the large group; ask a volunteer to report on each group's
discussion.

Administer the post-test.
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Activity 1:

Objective: At the completion of this exercise, you will be able to conduct
a systematic observation and apply the ABC's of behavior to a classroom

‘H:uation.
R

EAD

A student continued to make noises that interfere with his learning and the
learning of others 1in the class. What is the best way to handle the
situation? Do you rely or the tried and true punishment (which you aave
used four times before for this same pehavior) or do you systematically
plan to define the problem behavior and develop a special intervention?

To define the problem, pinpoint the behavior and plan and {implement an
intervention is believed to be a potent method for changing and
understanding behavior. One way to define a problem that occurs in a
school setting is to directly observe. Direct observation lets you specify
the behavior as it occurs and verify other information and thoughts you
have about the behavior.

Direct observation involves:

1. Pinpointing the behavior. This refers to describing the behavior using
terms that are ogbservable, measurable, and defined so that others can

agree on whether it occurs or not.

Example: completion of page 6 in math book
iantruns
keeping hands in lap
‘ sitting in seat
raising hand to answer questions

Social behaviors are best analyzed using an Antecedent-Behavior-Consequence
(ABC) model. This involves keeping records that describe the ANTECEDENT

event (stimulus), the student's RESPONSE to the stimulus or event, and the
CONSEQUENCE following the <*udent's ' esponse.

Examples: A B C
Teacher talks Sue responds Teacher smiles
Chris yells Teacher looks Chris puls nea
up sternly down

ABC technique is most useful for pinpointing behaviors targeted for change.
You can then refine the definition of the behavior. Refine the behavior
description by telling:

WHO - Who is displaying the behavior?

WHAT - What 15 exact behavior being observed and measured?
WHEN - Explain when the behavior occurs.

WHERE - Explains where the behavior occurs.




ST0P AND DO

1. Read each example.

2. Individually 1{dentify the ABC's that are given (one component will be
missing) using Form A.

3, Shere answers with your group.

4. As a group, complete each scenario by filling in the missing component.

5. Share responses with Lhe grovp facilitator.

Example #1:

Willy was receiving instruction. from his paraprofessional concerning his
math lesson. Another student called Willy a name. Willy left his seat and
ran toward the student with his pencil directed toward the student. The
paraprofessional .

Example #2:

Beth had completed her morning work. She proceeded to the free time area.
Another child was playing with her favorite lego set. Beth _

The paraprofessional instructed Beth - - — e

Example #3:

After completing a small portion of her morning assignments Kelly announced
to the class and paraprofessional that she was leaving. She Teft the
classroom and proceeded walking down the hall. The paraprofessional

Example #4:

David responded, "you jerk" at 5;‘}'a1 students who were standing by. The
teacher said, "You need to rem m.-r to - . appropriate behavior 1in the
hail."

112
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Form A

A-B-C Recording

Date

Time

Example

Antecedent Events

Student's Response
or Behavior

Consequence




Activity 2:

Objective: At the completion of the exercise, you will be familiar with
the techniques used for collecting and measuring observational data.

READ

Selecting a measurement strategy begins with deciding xh2t to measure.
Behaviers have properties that lend themselves to direct observation and
measurement. They are frequency (or rate), duration (or length of time),
and intensity (frequency and duration).

Select a measurement strategy based on the characteristics of the behavior
and how you want to change the behavior.

THINK AND DO

1. Choose a group recorder.

2, Each group member is to name two behaviors that are typical of students
with EH, one behavior to increase, and one to decrease or reduce.

3. Recorder lists behaviors.

4, As a group decides which characteristic (frequency, duration, or

intensity) best characterizes each behavior (i.e., lesson tantrums -
frequency).
5. Save the 1ist for the next activity.

READ

After selecting and characterizing the target behavior, choose a
measurement strategy. Read Handout #1 and pay particular attention to each
method and the type of behaviors associated with each method.

THINK AND DO

1. Refer to the behavior 1ist just completed.
2. As a group, decide which measurement striategy would be appropriate for
each behavior.

3. Share responses with facilitator.

READ

Now that you've defined the behavior, decided how to collect it, you should
be ready to observe. But “efore going ahead,» make sure you have considered
the following (Kerr ard Nelson, 1983).

a. characteristics ot target behavior:
frequency, duration, magnitude, individual/group, high rate/low rate

b. goal of intervention:
change rate/duration, magnitude

c. observation situation:
your class, another class, group/one-to-one activity, the bus, the
lunch room» the haliway




d. person observing:
trained observer, untrained observer, child, parent

e. time available for observation:
all day/one period/portion of period

f. equipment for measuring:
automatic recorder/cumulative recorder/wrist counter/timer/pad & pencil

g. for whom is data intended:
professionals, parents, student

THINK AND DO

1. Read the following cise study (Tina).

2. Choose a recorder for this activity.

3. Refer to the list of considerations and determine what measurement
strategy you would use to collect data 1if you were Tina's
paraprofessional.

4. Complete Form B as you make your decisions.

5. Share responses with facilitator.

TINA

Tina's bus arrived for afternoon kindergarten. The paraprofessional
accompanied Tina tc the classroom. Upon arriving, Tina insisted that the
paraprofessional help her take off her coat. The paraprofessional told
Tina that she needed to take off her coat and hang it up on her peg so that
she would be ready to see the special art project planned for the day.
Tina insisted upon seeing the special art project for the day without
taking off her coat and exploded 1into a temper tantrum. The
paraprofessional went to the free-time table to get materials ready for the
other students' special art projects, not acknowledging Tina. Tina
continued the tantrum. Tina then went to her seat and put her head down.
She then took off her coat, knocked over her desk, and yelled at the
paraprofessional.

This {s typical of Tina's behavior when she does not get her way. She
becomes verbally abusive, runs about the room, and will swing at peers when
she feels threatened.
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Form B

Definition of target behavior (who, what, when, where)
Characteristics of target behavior (frequency, iatensity, duration)
Goal of intervention:

Observatfon sftuation:

Person observing:

Time of observation:

Equipment for measurement:

Person requesting data:




Activity 3:

Qbjective: At the completion of this exercise, you will be familiar with
several methods of recording data.

READ

It s necessary to analyze data to make program decisions and
modifications. A visual display that summarizes the data you collect over
a week or month can be analyzed against your evaluation criteria (what's
acceptable) or used to demonstrate behavioral patterns. The format you
choose for organization will influence how meaningful the data will be.
Non-graphic summary forms or daily frequency rating charts and work samples
do not provide trends or communicate plainly what the student did.

Graphs and charts are useful for summarizing data for daily decision
making» describing program impact, and providing feedback to teachers and
students. Graphs use one or two symbols to demonstrate data; charts use
many different symbols.

Examples of useful charts and graphs:

1. Bar graph - shows progress toward yoal; easily inlerpreted by students.

2. Frequency graph = most conwuion; reporis lvequency, rate, or percent; use
graph paper.

3. Cumulative graph - adds daily totals, frequencies, or rates; use for
appropriate behaviors.

4. Progress chart - shows time tuvk to master objectives.

117
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THINK AND DO

1. Individually review the following data summary and develop a graph that
you could share with the student to show his progresc i1 completing
assignments Note that each day there were 5 assignments to be ‘
completed.

Week 1 Week 2 Week 3 Week 4

Monday 2/5 2/5 3/5 4/5
Tuesday 1/5 3/5 4/5 4/5
Wednesday 3/5 3/5 5/5 5/5
Thursday 3/5 4/5 5/5 3/5
Friday 1/5 2/5 5/5 5/5

2, Share your graph with others in your group when it is completed. How
many graphs are like yours? How many different methods were used in
your group?

lig ®
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1,

2.

Handout #1

METHODS OF MEASURING BEHAVIOR

Direct measurement of permanent products

Many classroom behaviors may result in a permanent product. These
products of behavior can be seen, touched, tasted, smelleds or heard,
and therefore, measured. Permanent products are often tangible and are
easy to measure in numerical terms. The results of much of a student's
school work are permanent products, such as written worksheets,
constructed projects, or painted pictures. This is an example of
direct measurement of a permanent product.

Direct measurement of a permanent product is a technique in which we
measure behaviors by the products which are a result of the behavior.

Observational recording

In observational recording» the parent sees, hears, smells, or
otherwise discriminates the behavior and then records what he has
observed. There are five useful types of observational recording:

A. Continuous recording
B. Event recording

C. Duration recording
D. Interval recording
E. Time sampling

A. Continuous recerding

In continuous recordings the observer tries to record all behavior as
it occurs. This 1is time-consuming and almost impossible to do.
However, it can show what behaviors are occurring in a specific
situation. For example, if students have problems playing together, a
continuous r~-ord of their behavior could help show which behaviors are
causing the problem.

B. Event recording

Event recording or frequency counting is used to determine the rate or
frequency of the occurrence of behavior. To use event recording, the
observer counts the number of times a particular behavior occurs. For
example, a teacher may count the number of times a student gets up from
his or her seat, or the number of times he or she requests help. An
easy way to use event recording is to use a pencil and paper tally to
record each separate event as it occurs. A more convenient methcd may
be to mark on a piece of masking tape attached to the back of the hand.

c. ding

Duration recording is used to determine the length of time a behavior
occurs or endures within a specific observational period. For example,
a teacher might count the number of seconds, minutes, or hours it takes
a child to complete a task. Duration recording is often the most
appropriate way to record in seat. A stopwatch {s a convenient
instrument to use for duration recordings.




0. Interval recording

In 1interval recording, each observation session is divided into equal
time periods or equal intervals. The observer then records occurrences
of the behavior during these intervals.

E. Iime sampling

In using time sampling as a measurement procedure, a specific period of
time 1{s divided into intervals or time periods. The behavior is then

recorded as occurring or not occurring only at the end of each
interval.

The best recording method is the one that best measures the strength of the
behavior and which fits ycur needs. It is important for the recording

method to fit your daily routine rather than you trying to fit your routine
into a recording method.
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Handout #2

BEHAVIOR LOG

Date/Time ANTECEDENT BEHAVIOR CONSEQUENCE
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Handout #3

WALL CHART

This chart serves as a record of students' daily percentages based on their
indfvidual behavioral goals. It is posted on the wall next to each student's
desk. A percentage above 90% is considered successful. Time-out placements are
reco~ded on this sheet. Ground level placement (as a result of serious miscon-
duct: physical abuse, running away, use of weapons, use of drugs, excessive
swearing, destruction of property, etc.) is also recorded. Students can inde-
pendently monitor their progress by viewing this cnart. The teacher must allow
sufficient time at the end of each day to chart student percentages.

NAME DATE:
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Handout #4
BUS REPORT

Because emotionally handicapped students frequently exhibit behavior problems while

. nn the bus, 1t 1is necessary to .ionitor their behavior coming to school and going
home each day. The bus drivers are responsible for filling out the daily bus
reports informing the paraprofessional of appropriate and inappropriate behaviors.
The points earned each day on the bus are added to points earned in classroom to
determine the daily percentage. To encourage greater independence in older, more
responsible students, the paraprofessional should allow them to bring th> report in
from the bus driver each day. If they fail to get i1t to the teacher,» the bus
points earned for that day shculd not count.

BUS REPORT

NAME : UATE:
RULES MIN.-A.M. | TUEDS.-A.M. | WED.-A.M. | THURS.-A.M. ] FRI.-A.M
1. Stay tn seat at all
times.

2. Speak quietly.

3. Keep hands, feet,
objects to yourself.

4. Use appropriate
language.

S. Follow directions
_given by bus driver.

TOTAL:
MN.-P.M. | TUES.-P.M.| WED.-P.M. | THURS.-P.M. | FR].-P.M.

1. Stay in seat at all
times.

2. Speak quietly.

3. Keep hands, feet,
objects to you. self.

4. Use appropriate
language.

S. Follow directions
given by buys driver.

TOTAL:
UAY"S YOTAL:
‘ T WEEK'S TOTAL

-114-

~ - 123




H.ndout #5

BEHAVIOR CHECKLIST '
NAME : DATE:
w Ol \n Ol v ©f | ©] n
o IR Bl oty B! I B e, I
N O O] =] N| =] =] ] -d
-l eml =] = ¢
] ] ] ] ] ] | ] | [
Ol W Ol ] Ol W Ol N © o
NN F
| O S O =] N] =] =] e

1. Do your work.

2. Keep hands, feet, and
objects to yourself,

CLASS RULES

J. Stay in assigned area.

4. Speak appropriately
with permission. _!_

5. Take care of equipment.

6. will comply with
aduTt requests the first
time.

7. will make positive

statements about others.

8. will mintain eye
contact when speaking
or bcing spoken to.

will use appro-
priate language to ex-
press anger or frustra-
tion.

INDIVIDUAL GOALS
©

10, - will respond to
teasing or name calling by
ignoring, changing the sub-
Ject, or some other construcH

tive means. ~
TOTAL + Bus Point

D)
1"4 TOTAL
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Handout #6

Name
Date
Behavior Check1{ist
8:30 ____ 8:45 ____ 9:00 _____  9:15 ___  9:30 ____
9:45 __ 10:00 ____  10:15 _____  10:30 __  10:45 ____
11:00 _ 11:45 __ _  12:00 ____  12:15 . 12:30 ____.
12:45 1:00 1:15 1:30 1:45
2:00 ____ 2:15 Restroom _____  Hall Lunch
Freetine Bus

#Good Behavior

1. talking out

4. off task

3. not following directions
4. being out of seat

5. destruction of property

Honework

Spelling
Reading
Math
Language
Other

poor attitude

fighting

being depressed
reacting badly to chart
other.

=B -X- RN

Parent Signature
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Handout #7

Date

S = Satisfactory

Talking out
8:30
9:45
11:00
12:45
2:00 ____

Out of Seat
8:30 ____
9:45

11¢00 _____

12:45 ____

2:00 ___

8:45 _____
10:00 _____
11:45

1:00 _____

2:15 ____

8:45
10:00
11:45 _____

1:00 _____

;15

Behavior Chart

U = Unsatisfactory

9:00 _____ 9:15 ____ 9:30

10:15 . 10:30 __ 10:45

12;00 . 12:15 ___  12:30

1:15 _ 1:30 1:45

Lunch Freetime ____ Bus

9:00 ___ 9:15 9:30

10:15 _ . 10:30 _____  10:45

12:00 . 12:15 . 12330 __

1:15 1330 1:45

Lunch Freetime _____ Bus
Parent Signature

17¢
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Pretest/Post-test
Workshop I

‘ A 1. If a student's on-task behavior fluctuates during your intervention,
how often should you monitor the behavior?
a. daily
b. every other day
c. bi-weekly

B 2. Rating the occurrence or non-occurrence of out-of-seat behavior
immediately following the ringing of a timer is:
a. event recording.
b. time sampling. //
c. duration.

C 3. Charts and graphs can communicate da‘*’v progress and:
a. predict student progress.
b. discourage program modification.
c. provide reinforcement and feedback.

B 4. To measure behavior, you must know who is displaying the behavicr,
exactly what is being observed, when the behavior occurs, and:
a. the duration of the behavior.
b. where the behavior occurs.
c. why the behavior occurs.

A 5. Observing a particular behavior, describing related paraprofessional
and peer behavior, and noting seating arrangement are included in

‘ . a/an:
a. environmental assessment.
b. anecdotal record.
c. sociometric assessment.

C 6. The tendency to focus orn decreasing the frequency of behaviors

a. a decrease in consequences.
b. an increcased emphasis on reinforcement.
C. an increased emphasis on negative behaviors.

C 7. An environmental assessment doesn't include examination of:
a. the physical environment.
b. the curriculum.
C. barometric pressure.

B 8. The goal of environmental assessment is to:
a. find what type of props a teacher needs.
b. 1identify problem factors in the student's environment.
c. examine how the student respond in the out-of-doors.

C 9. The time to communicate student's behavior between
paraprofessional is:
a. the next day.
b. in the busy lcunge.
c. during scheduled paraprofessional time.
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MODULE IV
WORKSHOP I1I

Objective: The paraprofessional will be able to develop and maintain
appropriate documentation.

Time

: One hour.

Materiz} Required: Pretest/Post-test, Handouts #1-13

E

A.

B.

Administer pretest.
Present: Introduction

In this wor«shop, the following topics will be discussed, developing
ways to efficiently track IEPs, student progress, the care and
treatment of anecdotal records, and collecting data on a varfety of
behaviors.

1. The paraprofessional will ve able to develop an appropriate and
efficient record-keeping system.

Distribute Handouts #l1 and #2.

Each student's Individualized Education Plan is the foundation for
his or her programming. IEPs are the basis for scheduling and
grouping. The IEP tracking system, a sample of which is presented
in Hendout #1, will keep instruction on target.

A sample finstructional strategy tracking system is presented 1in
Handout #2. Discuss using an example.

Distribute Handout #3.

Documenting growth in students with emotional handicaps 1is
difficult. Para3nts, regular educators, and the students themselves
need to be invoived in reviewing progress.

The usual manner for reporting progress to parents is the annual
IEP review conference. However; parent-teacher conferences are not
the only means of communicating progress. You may want to consider
developing a "report card" appropriate for your program. A comment
sheet in addition to regular report card systems may be necessary.
Dafly and weekly written reports or phone calls, checksheets,
notebookss or award profiles may be helpful in establishing a good
communication system with parents.

A student's regular education teacher should be 1involved 1n
documenting growth and reporting progress with positive and open
communication being the key. Regular education and special
education teachers need to work together to develop the
documentation system used. Who 1s going to evaluate the student in
what areas must be clearly defined. A mainstreaming checklist may
assist daily communication between special and regular educators.
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2.

Distribute Handout #4

The student may also be involved in documenting progress. Self-
monitoring may help the student to become more aware of behavior.
In developing a self-monitoring system, the following steps may be
followed:

a. determine the target behavior,

b. design and copy an appropriate recording sheet,

c. make sheets available to the student,

d. explain to the student how to record the behavior, and
e. provide feedback and reliability checks.

The paraprofessional will be able to write appropriate and
pragmatic anecdotal records.

Distribute Handouts #5 and #6.

An anecdotal record is a factual account of a pupil's spontaneous
behavior as observed by a teacher or other professional who knows
the child. The record should typify a typical situation. The
para-professional should only record exact behavior, recorded as
objectively as possible. Feelings, attitudes, and interpretattons
of behavior or incidents should not be included. It is important
that the anecdotal record be written as soon after an incident or
observation as possible.

These records become valuabie sources of information because they
supplement systematic observations and other objective measures of
information,

The paraprofessional will be able to efficiently collect data on a
variety of behaviors.

Distribute Handouts #7, 8, 9, 10, 11, 12, and 13.

Data collection is a controversial subject among special educators.
Many feel that data collection is a time-consuming process that
removes them from the role of the educator and puts them into a
role of observer and recorder. However, to be effective, you need
continued anJ immediate information on student performance. Data
provides a concrete means of accountability. Data can provide
students, teacher, and parents with positive reinforcements about
growth. Data collection 1is to make you more effective and
efficient, not to create more vork.

Data collection systems should:

a. use as direct and sensitive terminology as possible

b. record the behavior where it occurs

c. define the behavior carefully

d. record behavior as frequently as needed

e. only record as many behaviors as can be reasonably managed
f. be usable in daily instruction

Throughout data collection, avoid value judgments. You must remain
objective to have a true picture of the student.
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The most frequently used option for data collection is the pretest/
post-test. In this method, behavior rating scale-. self-rating
scales, sociometric {instruments, standardized assessments, and
teacher-made academic or behavior checklists are used before
instruction (pretest) and then after instructing or following a
fixed period of time (post-test). Be careful when administering
post-tests after interacting with the student and providing
instruction; it is sometimes difficult to remain objective.

More formal and frequent data collection systems may be used in the
classroom for emotionally handicapped students. These options
include:

a. event recording, in which the frequency or number of times the
behavior or skill occurs is recorded (Handout #7)

b. duration recording, in which the amount of time during which
the behavior or skill occurs is recording (Handout #8)

c. level of assistance recording, in which the amount of support
the student needs to successfully exhibit the still is recorded
(Handout #9)

Work through the completed examples (Handouts #10, #11, and #12)
with participants.

When students don't seem to be progressing the way you feel they
should, you have several options.

a. teach another way

b. change reinforcers

c. check error patterns for specific remediation
d. determine the student's readiness

e. teach something more relevant

SUMMARY

In order to efficiently monitor the effectiveness of one's IEPs and student
progress, one must develop and maintain appropriate documentation. The
data collected should be a factual account of a student's spontaneous
behavior and academic perforn.ance.

C. Administer Post-test.
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IV Objective: The paraprofessional will be able to conduct an environmental
assessment.

READ

Laten and Katz (1975) have outlined a five-phase systematic procedure to be
used by educators in collecting ecological data:

1.

Ecolegical assessment identifies the interactions and expectations of the
individuals relating within the settings associated with the student's
total environment. This type of assessment {s most useful when observing
students in settings outside of their classroom. The information gathered

through an environmental assessment 1s necded when a student s
mainstreamed into regular classes.

Describing the environment:

It 1s 1important to evaluate settings in which a student is not
experiencing problems as well as the setting(s) in which problems are
occurring.  The 1lunch room may not present a problem; however, gym
class or math class may be settings 1ir which the student is
experiencing minor or major problems.

Identifying expectations:
The expectations of a student vary from setting to setting. One needs

tc 1identify the behaviors and skills that will assist student in
succeeding in each setting.

Organizing behavioral data:

When organizing data,» one needs to focus on the skills and background
of the people in problem settings, and the skills and background of the
people 1in problem secttings, and the skills and background of the
particular student. Then make comparisons of the skills and behaviors.

4. and 5. Summarizing the data and establishing goals:

Information discussed in the three previous phases allows one to make

reasonable goals for the student and for dealing with people 1{n the
problem settings.

To assist you 1in 1dentifying problem factors in the student's
environment and the skills necessary for success in various
environments, teachers can create their own checklists. The Checklists
can 1include several environments or else focus only on environments
where the student has problems.

Below is an example of a 1ist of all behaviors that typify hall-walking
behavior:

a. carries books in arms,

b. walks to right side of wall,

C. walks with head up,

d. refrains from touching wall,

e. refrains from 1wud boisterous talking, and
f. walks at an appropriate pace.

The paraprofessional would indicate whether cr not the student could
perform the stated behavior. This reflects the student's skills as
related to expectations of the teachers.
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THINK AND DO

1. Choose a recorder from the group for this assessment activity.

2. Review the foilowing form and complete the activity and skill sections
for each subenvironment listed. Be sure to specify skills that reflect .
the expectations associated with that subenvironment. Call upon your
experiences and sche2l rules ds necessary.

3. Share 1ist vith facilitator.

Environment Subenvironment Activities Skills

School Classroom "work ing" Staying in seat
Completing task

Playground

Lunch Room

Gym




Handout #13

Glossary

Anecdotal record - A nonsystematic method of recording a student's
behavior, characteristics, and personal interactinns. Anecdotal records

are factual accounts of spontaneous behavior. They take the form of logs
or incident reports and supplement data collected systematically.

ce_Analy = A technique used to
systematically identify functional relationships among behaviors and
environmentq) variables,

Baseline data - Data which reflect an operant level of the target behavior.
Operant 1level 1is the level of natural occurrence of the behavior before
intervention. Baseline data serve a purpose similar to a pre-test. These
data provide a 1level of behavior against which the results of an
intervention procedure can be compared.

Continuous measurement - Cortinuous data collected for the purpose of

monitoring and evaluating student progress.

Data-based decision making - Using direct and frequent measures of behavior

as a basis for comparing studeni performance to a desired level and making .
adjustments in the student's educational program based on that comparison.

Environmental assessment - A data collection process that examines the

structure, interactions» organization, ond climate of the learning
environment,

Eormative evaluation = Evaluation that occurs as skills are being

developed.

Rating scale - The rating scale consists of a 1list of behaviors,
characteristics, or traits on which the observer notes the degree of
proficiency the student exhibits in his behavior,» the amount of a certain
behavior that he/she characteristically shows,» or the quality of a product
resulting from the student's behavior.

Summative evaluation - An evaluation done at the end of the program.
Systematic observation = A method of observing one or more specifically

defined behaviors that involve measuring frequency, duration, and magnitude
of each behavior,

Yalidity - The degree to which a test measures what 1t purports to
measures; t,pes of validity include content, criterion-referenced
(predictive and concurrent), and construct.
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T/F
(mn

T/F
(mn

T/F
(mn

T/F
(F)
T/F
(mn

T/F
(mn

T/F
(m

T/F
(F)

1.

8.

Prete -
Workshop 11

Goals and objectives may need to be changed during the school year.
Nature of ihe data ccllected depends on the type of 1instructional
goals.
Teacher-nade materials are used often in evaluating IEP objectives.
The teacher of students with emotional handicaps 1s responsible for
evaluating present IEP objectives and making the necessary
revisions to those objeciives for the annual case review meeting.

It 1s possible to involve students with emotional handicaps in the
monitoring of their progress on IEP objectives.

Teachers frequently are concerned *nat data collection may be too
time consuming or difficult.

The evaluation of IEP objectives requires invulvement from all
those who interact and work with students with emotional hardicaps.

Expectations for a student's behavior ére the same no matter when
the student 1s 1n the school building.
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Handout #1

IEP TRACKING SHEET

Student: Date:
DATE DATE DATA

OBJECTIVE * IMPLEMENTED COMPLETED COLLECTION ] OMMENTS
Keep hands to 9-30-85 Frequency
self during counts taken
morning group-- daily.
less than 2
aggressions
per group
period.
Remains in seat 10-12-85 rrequency
throughout counts taker
snack time-- daily.

leaves seat no
more than one

time.

Completes tasks 10-15-85 10-31-85 Frequency Tasks are no
' with no more counts taken | more than 5-

than 2 remin- daily. 7 minutes

ders to "keep long.

working."

Work consis- 11-1-85

tently on a

task for ten
minutes with
no cues.

* To be copied from the student's Individualized Educational Plan.
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Handout #2

INSTRUCTIONAL STRATEGIES SHEET

STUDENT: . DATE:

GOAL :

INSTRUCTIONAL STRATEGIES:

CONSEQUENCES:

REINFORCERS:

DATA COLLECTION:

L

(Shea & BRauer, 1986)
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Handout #3

CLASSROOM BEHAVIQRS: 1st 2nd 3rd 4th 5t 6t 7th
Y
On Time N
Y
| Gocd Model N
Y
Speaks Kindly N
N
On Task N
Y
Foillows Directions N
Y
Completes Assignments 4]
Y
Ignore Inapprooriate N
Behavior
i Y
. Specials: N
LUNCHROOM BEHAVIORS MAINSTREAM BEHAVIORS
Foilows Directions Y On Time %S
N
Folows Lunchroom Rules Y Brings Materials:
N
Cooperates with others Y Follows Directions:
N
Or time returning to Y Assignments on Time:
ciass N
137
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FPAR

90
85

75
70
65

55

Handout #4

WEEKLY LEVEL GRAPH (SELF-RECORDED)

ACADEMICS

ytudies

Reading
Language
Math

jArts

Social

Sclience

Hea:th

Decision
[Mak i

ng

BEHAVIORS

On-Task




Handout #5
Examples of Anecdotal Records
’ Name: Tony
Date: 9/12/87
Situation: Free Time (a.m.)
Observation: Tony hits Jim; Jim cries.
Susan and Jim call the teacher. Teacher reprimands Tony by

grabbing his arm. Tony is then taken to time-out. Teacher
takes Jim aside and comforts him.

Bus Behavior Reccrd
October 1: Bill threw another student's book out of the bus window.
October 2: Throughout the bus ride, Bi11 passed gas,» laughing continuously.

October 5: Upon reaching another student's house; Bi11 calls student's
mother a name.

October 6: Offered to help carry another student's (who has a broker 1leg)
book.

October 7: Pulled up a girl's skirt as she was getting on the bus.

October 8: Was quiet during the ride. Told another student he didn't feel
well.

October 9: Wrote profanity on the back of the bus seat with magic marker.
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Handout #6

Anecdotal Interview Recording Form
May be used with consultants, regular educators, and parents.

Teacher:

Student:

Date:

1. Can you describe in your own words the natuire of the problem?

2. Can you give several details about the behavior? When does it occur?
What bhappens after the behavior occurs? Where does it usually occur?
How do the other students react when this behavior occurs?




Handout #7

‘ FREQUENCY BEHAVIOR CHART

25 25 25 25 25 25 25 25 25 25 25 25 25
24 24 24 24 24 24 24 24 24 24 24 24 A4
23 23 23 23 23 23 23 23 23 23 23 23 23
22 22 22 22 22 22 22 22 22 22 22 22 22
21 21 21 21 21 21 21 21 21 21 21 21 21
20 20 20 20 20 20 20 20 20 20 20 20 20
19 19 19 19 19 19 19 19 19 19 19 19 19
18 18 18 18 18 18 18 18 18 18 18 18 18
17 17 17 17 17 17 17 17 17 17 17 11 17
16 16 16 16 16 16 16 16 16 16 16 16 16
15 15 15 15 15 15 15 15 15 15 15 15 15
14 14 14 14 14 14 14 14 14 14 14 14 14
13 13 13 13 13 13 13 13 13 13 13 13 13
12 12 12 12 12 12 12 12 12 12 12 12 12
11 11 11 11 11 11 11 11 11 11 11 11 11
10 10 10 10 10 10 10 10 10 ‘0 10 10 10

O NWEaULNO N WY
O NWPHrUNOY~NDOW
CrHNNWAUOOONOWY
O N WbLHBUNWOHwO W
O NWEHsBUVONHNYDO W
O NWEasBULWN YD O
O NLBEULWOH~wDWY
O NNWEHsEUMWOHNOD W
O NWasBULWO\™.W WY
O WaEUOhNDOWO
O NWbabBUoOh D W
O NWbBUDONh O W
CrHNNWBUOTRM WO
O NWbBUDLWOHhDOW
O—=NWBUNOYDW

nates>>)>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>)>>)>

Directions:
Indicate behavior counted
Enter date or time period
Cross out one number each time the behavior occursS on each date

(Shea & Bauer, 1986)
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Handout #8
DURATION BEHAVIOR CHART
NUMBER OF MINUTES '
20 20 20 20 20 20 20 20 20 20 20 20 20 20 20
19 19 19 19 19 19 19 19 19 19 19 19 19 19 19

18 13 18 18 18 18 18 18 18 18 18 18 18 18 18
17 w7 17 17 17 17 17 17 17 17 17 17 17 171 17

9 9 9 9 9 9 9 9 9 9 9 9 9 9 9
8 8 8 8 8 8 8 8 8 8 8 8 8 8 8
7 7 7 7 7 7 7 7 7 7 7 71 7 7 7
6 6 6 6 6 6 6 6 6 6 6 6 6 6 6
5 5 5 5 5 5 5 5 5 5 5 § 5 5 5
4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
3 3 3 3 3 3 3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2 2 2 2 2 2 2

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
‘Dates 2222222222 2233353230 PSP ST T IR IFFFFFF I I NI N I I I I Y
Directions: .

Indicate behavior counted
Enter date or time period
Circle the length of time the behavior occurred during that period
Connect circles to form graph

(Shea & Bauer, 1986)
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LEVEL OF ASSISTANCE RECORDING

Student's Name:

Handout #9

School :

Special Zducation Teacher:

Regular Classroom Teacher:

Dates
Objective Level of Assistance
3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2
11 1 1 1 1 1 1 1
0 0 0 0 0 0 0 0 o
ALA A A A A A A A
3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2
1 1 1 1 1 1 1 1 i
0 0 0 0 0 0 0 0 O
ALA A A A A A A A
3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2
1 1 1 1 1 1 1 1 1
0 6 0 0 0 0 0 0 O
ALA A A A A A A A
3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2
1 1 1 1 1 1 1 1 1
6 0 0 0 0 0 0 0 O
AL A A A A A A A A

kating Code:

3 - completes the objective independently and successfully
requires one verbal reminder to successfully complete obje.tive
requires direct supervision and handshaping to complete nbjective

2
l

successfully

0
A
refusal, tantrum, etc.

physical assistance required
unable to successfully complete objective, i.e., had to be removed

-134-
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Handout #10

FREQUENCY JEHAVIOR CHART ’

25 25 25 25 25 25 25 25 25 25 25 25 25 25 25
24 24 24 24 24 24 24 24 24 24 24 24 24 24 24
23 23 23 23 23 23 23 23 23 23 23 23 23 23 23
22 22 2 22 22 22 22 22 22 2 2 2 22 22 22
21 21 21 21 21 21 21 21 21 21 21 2! 21 21 2
20 20 20 20 20 20 20 20 20 20 20 20 20 20 20
19 19 19 19 19 19 19 19 19 19 19 19 19 19 19
18 18 12 18 18 18 18 18 18 18 18 18 18 18 18
17 17 17 17 17 17 17 17 17 17 17 17 17 17 17
16 16 16 16 16 16 16 16 16 16 16 16 16 16 16
15 15 15 15 15 15 15 15 15 15 15 15 15 15 15§
14 14 14 14 14 14 14 14 14 14 14 14 14 14 M
13 13 '3 13 13 13 13 13 13 13 13 13 13 13 13
12 12 12 12 12 12 12 12 12 12 12 12 12 12 12
11 11 11 1 11 11 11 11 11 11 11 11 11 11 11
10 10 10 10 10 10 10 10 10 10 10 10 10 10 10

9 9 9 9 9 9 9 9 9 9 9 9 9 9 9
8 8 8 8 8 8 8 8 8 8 8 8 8 8 8
7 7 1 1 1 1 1 1 1 1 11 1 1 1
6 6 6 6 6 6 6 6 6 6 6 6 6 € 6
55%5555555555
8 4 4 4 4 ¢ 4 4 4 4 &
N SN 3 3 3 3 3 3 3 3 3 3

NN NS 2 2 2 2 2 2 2 2 2 2 ‘
SN % % 111111111
QU 9 W% 0 00 0 0 O0 0 O0 0 O

3-] 31 Y& 335
ALESIII2222503005 00553030 5505035303350 5 333555 333005000300300000003330025550)>

Directions: . . .
' I:vdicate behavior counted When mM YaKes |n|s M‘bm 1«”51."

Enter date or time period Mdho_go___na_u:mu_n.w«k
Cross out one number each time the avior occurs on each date

(Shea & Bauer, 1986)
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Handout #11

DURATION BEHAVIOR CHART
NUMBER OF MINUTES

20 20 20 20 20 20 20

10 10 10 10 10 10
9 9 9 9 9
8 8 8 \8 8 8
7 /1 1 \1 1 7

6 6 & 6 6

5 5 5§ 5 5 §
4 4 4 4 4 4 4
3 3 3 3 3 3 3
2 2 2 2 2 2 2
1 1 1 1 1 1 1

=N W P No oD O
=N WeNOY~OD W
—NW AN W
—_rNW e oW W
=N W P No oD O
—_NW PO WO
—_NW PN W
—NW s ONOY00 W

fy;Eagﬂ%
Dates IIDIIIDIIIIIIIIIIIIIIIIDIIIIDIIIDIIIDIIIDIIIIIIIIIIIIIIIIINIINIIMNIINIIDD

Directions: . .
Indicate behavior counted ‘rmb?gam YeMo k
Enter date or time period ™ . 30-9:50
Circle the length of time the avior occurred during that period

Connect circles to form graph

(Shea & Bauer, 1986)
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Handout #12

LEVEL OF ASSISTANCE RECORDING

Student's Name: Cjarl
School : ldle. € cheol

Special Education Teacher: ML Equ'cadu
Regular Classroom Teacher: MV‘. NQ[DL
M IL““““ Dates

Objective Level of Assistance
Carries lunch Hirough 3 3 3 3 3 3 3 3
cofeleric. e A B R
seledls talble 0 59 0 0 0 0 0 0 0 0
A A A A A A A A A A A
Qe oves ' 3 3 3 3 3 3 3
m be éfz: 2 2.2 2 2 2 2 2|@
ond. asks fo T 1 1 1 1 1 1 1 1 11
. 0 0 0 0 0 0 0 0 0 0 0
@\ S Micsed A A A A A A A A A A A
I voup On 3 3 3 3 3 3 3 3 3 3 3
Joiws grocp < SRR RRE
Playqgrow 0 0 0 0 0 0 o
A A A A A A A A A A A
3 3 3 3 3 3 3 3 3
Leoves P]d-ysmu”‘* M 2 2 2 2 2 2
mr- beu 1 1 1 1 1 1 1 1 1
0 0 0 0 0 0 0 0 0 0 0
A A A A A A A A A A A

Rating Code:

3 - completes the objective independently and successfully
2 - requires one verbal reminder to successfully complete objective
1 - requires direct supervision and handshaping to complete objective

successfully
0 - physical assistance required ‘
A - unable to successfully complete objective, i.e., had to be removed,

refusal, tantrum, etc.
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Bar Graph Examples
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PARAPROFESSIONAL AIDES
MODULE VII

Affective Education
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MODULE VII

Goal: Increase the paraprofessional's awareness of affective education and
‘1ts role in the education of students with emotional handicaps.

Iime: 45 minutes

Materials Required: Pretest/Post-test, Overhead #1, Handout #1, paper and
pencils

Instr i :
A. ADMINISTER PRETEST.
B. PRESENT. WHAT IS AFFECTIVE EDUCATION?

Affective education is systematic instruction provided to help students
acquire information, attitudes, and skills which encourage the choosing
of appropriate behaviors.

C. PRESENT: WHY IS AFFECTIVE EDUCATION NECESSARY FOR STUDENTS WITH
EMOTIONAL HANDICAPS?

1. Students with emotional han-icaps typically experience some or all
of the following: Tlow seli-esteem, poor problem solving skills,
poor irterpersonal skills, limited self-awareness and inappropriate
behavior. While cognitive processing may be intact, their learning
is often deficient due to their 1inappropriate feelings about
themselves, significant others, and/or their environment. Other

. areas that often present difficulty are social skills and self-
motivation. The deficiency of these skills inhibits their ability
to be mainstreamed successfully.

Teachers and paraprofessionals can intentionally teach new
behaviors. They can instructing students not only for what pot to
do but also what to do. Teachers and paraprofessionals working
with students who are emotionally handicapped are best equipped to
provide such instruction because they work with students in their
natural environment, reinforce them for appropriate behavior which
occurs natuvrally, and use naturally occurring situations to
practice "new" behaviors.

2. Affective education plays a significant role in the overall
curriculum of the emotionally handicapped student. It's integrated
with the academic and behavior management curriculum because the
skills and attitudes taught through affective education cannot be
separated from daily interactions.

3. Examples of areas included in affective education are:

a. self-awareness (recognizing personal strengths and weaknesses),
b. self-esteem,
c. decision-making strategies,
d. problem—solving skills,
e. self-control (recognizing behavioral Timits),
f. 1interpersonal conflict resolution techniques (asscrtiveness and
negotiation skills),
. g. communication skills,
h. acceptance of support and positive contact (to smile while
getting a pat on the back), and
f. recognition of the consequences of their behavior (e.y.,
eliminating "he made me" from their vocabularies).
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DISCUSSION ACTIVITY:

1. Ask participants how they learned such skills as problem=solving,
self-control, and communication. Emphasize that most students
learn by:

a. modeling parents or significant others

b. inter-cting with peers

C. observing cues in the environment (knowing what hands up means,
or 1ights out)

d. being reinforced for apprcpriate behavior

2. Ask participants how their self-esteem has been reinforced. What
kinds of things do they do or say to reinforce and develop positive
sel f=esteem vhen they interact with students.

PRESENT: WHAT ARE SOME EXAMPLES OF HOW AFFECTIVE EDUCATION IS TAUGHT?
Display Overhead #1

Students with emotional handicaps need to learn interperscnal  skills
Systematically, not randomly. Just as students are taught reading and
math sk111s, they need to be taught skills for effective interperecnal
relationships and personal growth,

These ski11s are taught through the use of several types of strategies.
The three most commonly used are: behavioral 1{ntervention training,
soclal skills training, and special counseling techniques. These
strategies are easily taught 1n the classroom and resour ss are readily
availacle to teachers to learn how to apply the techniques 1n the
classroom,

1. Cognitive-behavigral training - This approach has been effective

with a wide range of childhood behavior problems. The techniques
are cdesizned to help students identify problems and options and
take action. One goal 1s to move the student from relying on
external control from others to internal control over their own
behavior. Some examples are:

a. self-statement - This technique 1s easy to use. You +each

students tc¢ simply say a particular statement to themselves at
a given time. EXAMPLE: A student who is fearfu] of the dark
may be taught to say to himself when he is in the dark, "I am a
brave boy (girl). I can take care of myself in the dark."

b. yerbal mediation - Although this approach is similar to self-
instructional training, 1t 1s easier for older students who
have trouble learning to memorize or transfer learned material.
Verbal mediation can take several forms, from prompting to
actually recreating the problem.

Workman (1982) describes a method of verbal mediation with
written essays that become the basis for teaching appropriate
sk1lls. Either the teacher or the student prepares an essay.
When the teacher prepares the essay, 1t describes and discusses
a type of inappropriate behavior. The essay detalls an
alternative approach and defines why it 1s appropriate. The
essays are written at the students' vocabulary level and should
relate to the variety of situations experienced by the
students. When students misbehave, they copy the essay related
to the misbehavior (e.g., out of ssat, talking out). If the
Students are able to express themselves, then they are ¢irected
to develop an essay that answers four questions:
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-What did I de wrong?

=What is wrong with that behavior?

-What should I have been doing instead?
=Why saoul¢ I have been doing the behavior?

behaviora; . self-centrol - Rather than using images and
verpalizations for changing behavior, behavioral self=contrn}
methods are used to foster independent regulations of behavior.
These methods allow for students to accept greater
responsibility for their behavior through learning techniques
of self-assessment, self-monitoring, and self=-reinforcement.
These techniques have been found effective for increasing task
behavior and reaucing disruytive classroom behaviors. It 1s
appropriate for students of all grade levels.

Self-control interventions are divided into two types: 1) self=-
maintenance whe: ¥ students use self-control procedures to
maintain behaviors acquired through external teacher control
and 2) self-change where students are taught self-control
procedures to acquire new behaviors. Both interventions have
three stages: self-monitoring or measuring, self-assessment or
finding problems and self-reinforcement. EXAMPLE:

.) Select the target behavior tc -hange (e.g.» 1increase on-
task behavior 1n main class).

2) Devise a rating system (How do [ count on-task behavior?
What does on-task mean? Is it looking at papers?)

3) Determine the rating svstem interval (e.g.,» using a timer
to ring every five minutses so can mark sheet).

4) Design the mechanics of the rating system (Tell order of
things to do).

5) Implement.

6) Decide on back-up reinforcers and 1ist these on a
reinforcement menu. (Meru 1s what 1s reinforcing - e.g.,
free time, music time).

7) Set the criterion for reinforcement (How many times on task
before reinforcement?).

8) Change the criter‘on level as success 1s achieved.

9) Periodically change the reinforcement menu to ensure
desirable reinforcers.

= Self-instructional programs involve problem=
soiving, but all problew~solving approaches do not emphasize
self=instructions. These approaches are cognitive-behavioral
interventions because they increase the student's awareness of
his or her own behavior. It is also believed that as pro. =m=
solving skills 1{mprove, socfal behavior improves. Pr¢ =
solving instructional experiences are most effective when
relate to real problems and experiences, increasing ..
student's {identification with the experience and enhancing
generalization.

Several problem-solving approaches are available for use in the
classroom. Each inccrporates simiiar strategies and requires
that the strategies be implemented in sequence. Games, role=
playing, films, 1{iterature, etc., are all wutilized during
instruction of the various co: nonents.
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3.

Numerous social skill curricula are available for use 1in the
classroom. These curricula should be adapted to the student's
needs and the resources available to the teacher. As tae
curriculum 1s implemented, the teacher should elicit the support of
parents and others who interact with the students so that they can
support the students' behavioral changes.

a. Most social skill curriculum packages include activities to
teach:

1) Initial interaction or activity (e.g.» greeting, offering
assistanca).

2) Maintaining an interaction or activity (e.g.» 1listening,
conversing).

3) Folluwing rules and regulations (e.g.» listening to
teacher, accepting consequences).

4) Reinforcing others/displaying affective (e.g.» smiling,
givin, compliments).

5) Giving feedback to others (e.g.,» telling what you don't
like).

6) Attending to social cues/social expectations (e.g.,» good
grooming, eye contact).

7) Froviding information (e.g.» answering questions,
expressing feelings).

8) Indicating preferences (e.g.» dealing with choices,
negotiating).

9) Coping with negative situations (e.g.» seeking helps
dealing with a fearful sftuation).

10) Dealing with anger (e.g.» receiving accusations,
apologizing).

11) Terminuting an interaction or a~*ivity (e.g.» leaving when
an activity 1s completed, leaving when a situation is¢
negative).

12) Problem-solving (e.g.» gathering 1information, accepting
abilities and limitations).

b. A social skill training lesson would include:

1) What skill 1s to be taught?

2) Assess-give pretest through observation or role-play.

3) MAssess performance level to determine which parts of the
ski111 they know (e.g.» Do they know how eye contact 1s part
of paying attention?).

4) Provide training.

a) demonstrate behaviors in clear manner

b) provide repetition through role-piays

¢) use several individuals to mod\’ behavior
d) provide opportunities for practice

e) give feedback

Counseling 1s individual or group discussion to he'z students gain
insight 1into themselves and their problems and to share feelings
and concerns in a confidential and supportive manner.

In the class for students with emotional handicapss, counseling may
be formal or informal. The teacher may take the ccnseling role.
Some techniques include:
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a. Empathetic/reflective listening in which the teacher responds
to the student in a way that indi-~ates empathy or understanding
of the student's feelings. EXAMPLE: Teacher verbally states
student's ieelings (e.g.» "You seem angry because somcone hit
you" or "It really makes you happy when you make an A.")

b. Redirection 1s guiding & student back to task through an
21ternative motivation. EXAMPLE: Teacher nctices a student
behaving 1inapf..priately (e.g.» getting ready to throw paper
across the reom) and provides an alternative response (e.g.»
sayss "Here's a wastebasket for you.").

This technigue shows the student a more appropriate response,
refocuses attention, and avoids unnecessary confrontation.

c. Interpretati~n 1involves assisting the student 1in connecting
behavior and feelings. EXAMPLE: "It makes you mad when you
don't get what ycu want."

d. Reality Therapy uses direct questioning to help student examine
actions and develop a plan for changing inappropriate behavior
to appropriate vehavior.

e. Relaxation Training involves teaching students to alternately
relax and tense various muscle groups in a systematic order
e.g.» from the facial area to feet and then the complete body.

Guided 1imagery 1s sometimes used in corjunction with
relaxation. This approach requires the student to imagine a
very pleasant environment or circumstance (which aids in
relaxation) and then to recall this envircoment/situatiun in
stressful situations. This strategy is useful for students who
are anxifous and worr excessively.

f. VYalues Clarification is an approach which suggests tha* teacher
should teac!. vaiies in a systematic and responsible manner. In
values clarification, teachers avoid moralizing ard instilling
values. Students are helped t:. deve o2p their own value systems
through activities based on *he themes of prizing one's beliefs
and behaviors, choosing one's beliefs and benaviors, and acting
on one's beliefs. (Simor. Howe)

ACTIVITY: DISTRIBUTE HANDOUT #1.

Break into small groups (5 or 6 each) and select a recorder. Select
the groups to work together and select two performance objectives from
the 1list. For each objective, they are to design &n instructional
activity which can be used in the classroom. Complete activity in a
few minutes. Return to large group and have euch recorder share their
results.

ADMINISTER POST-TEST.
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OVERHEAD #1
COGNITIVE-BEHAVIORAL

Sel f-Statements
Verbal Mediation
Self-Control
Sel f-Assessment
Self-Monitoring
Self-Reinforcement

Problexn=Solving

SOCIAL SKILLS TRAINING

Assess
Demonstrate
Practice
Model

Feedback

COUNSELING

Empathetic Listening
Redirection
Interpretation
Reality Therapy
Relaxation Training

Values Clarification
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HANDOUT #1
EXAMPLES OF AFFECTIVE GOALS - OBJECTIVES

GOAL: The student will obey school rules.

Condition: 1) During clacsroem discussion
Desired Performance: The student will raise his hand for attencion.
Criterion: With no more than one infraction each class discussion.

Condition: 2) During a structured classroom situation.
Desired P rformance: The student will remain in seat.
Criterion: .'tth no more than three infractions each period.

Conditfon: 3) During classroom discussion and activities.

Desired Performance: The studunt will speak in volume appropriats to the
setting.

Criterfon: With no more than three infracticas per schuol day.

Condition: 4) During school year.
Desired Performance: The student will arrive to school on time.
Criterfon: With no more than five "tardy's" per grading pericd.

c tfon: S) During school year,
L ed Performance: The student will attend school regularly.
.Criterion: With no more than three absences infractions per grading period.

GOAL: The student will improve his self concept.

Condition: 1) During a school day.

Desired Performance: The student will matntain a neat/clean
appearance.

Criterion: 90% of the time.

Condition: 2) During a work situation.
Desired Performance: The student will share materfals with peers.
Criterfon: With no more ihan one infraction per session.

Condition: 3) During the school day.

Desired Performance: The ctudent will make a positive statement about
himself.

Criterfon: At least twice each day.

Condition: 4) When complimented by a peer.
Desired Performance: The student will respond appropriately.
Criterion: 90% of the time.
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PRETEST/POST-TEST

T F 1. Affective education gives coping skills to students for

survival in negative, unstructured, and unorganized homes.

T F 2. Affective goals are modeled and reinforced by the teacher/

paraprofessional throughout the school day.

T F 3. Affective education cannot strengthen student understanding

of individual excellence and diffarence.

T F 4. Affective education is here and now instruction.

T F 5. Some basic models for affective education are cognitive,

behavioral interventions, and counseling techniques.

1. /ffective Education (C) 4, Problem-Solving (F)

2. Counseling (D) 5. Verbal Mediation (A)

3. Modeling (E) 6. Social Skills (B)

A. A process whereby a pcrson cognitively talks him/herself through a
situation in order to better internalize control.

—B. Behaviors which help persons behave in ways that are rewarded and
avoid behaving in ways that are punished.

—C. Systematic instruction to help students acquire iaformation,
attitudes, and skills which will encourage appropriate behavior
and mental health.

— D. Individual or group discussion to help students gain insight into
themselves and their problems.

——FE. Demonstrating a desired behavicr.

— F. A method of assessing alternative ways of behavior and selecting

the most appropriate.
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PARAPROFESSIONAL AIDES

MODULE V¥III

Intoractive Skills
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MODULE VIII

Goal: Increase the paraprofessional's ability to wutilize appropriate
strategies and ski11s when interacting with students.

1lime: 75 minutes.

Materials Required: Pretest/post-test, Overheads #1-4, Handouts #1-9,
Chart paper,» and markers.

Content and Instructional Activities:
A. Administer pretest.
B. Present: Introduction.

"It 1s the quality of the teacher-learner relationship that is
crucial."” (Dr. Thomas jordon, TET). The way that the paraprofessional
communicates can be detrimental or it can facilitate the teacher/
paraprofessional/student relationship; it can promote Tlearning or
create a block to learning.

An example of blocking learning; the paraprofessicnal might say,

"Here is your math paper; redo it. You missed six problems."

OR

An example of promoting learning; the paraorofessional might say,

"This 1s good work. You've wciked 15 problems correctly. I see you
had some difficulty with a few problems. Let's take a look at those
together.”

communication: "I wish you would participate
and talk more in this group."

A better alternative might be;

"I really enjoyed our conversation this morning. Your ideas and
thoughts on the subject were very good. Share your thoughts with the
group. I krow they would want to hear them, too."

Discussion Activity: Brainstorm with participants and 1ist ideas that
respond to the question, "What is open and honest communication?".

Open anc¢ honest communication is active lisiening and exchanging ideas.,
thoughts, and feelings. Active listening also creates effective
communication and promotes effective, non-threatening classroom
environments. It 1{s imperative that these skills are utilized
throughout the day when interacting with students because they impact
upc the students' development, hoth academic and pers.nal.

Learning Activity #1. Present: The ten roadblocks to commuriication.
Display Overhead #1 and ask participants to give an example of each.

Distribute Handouts #1 and #2.
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D.

Learning Activity #2. PRESENTER refer to Handouts #1 and 2.

Part One: A< a group using Hand:>ut #1. discuss the feelings. What is
the impact of student's feelings upon behavior, attitude, motivation,
and performance?

Part Two: D’vide into two groups. Assign 5 roadblocks to each group.
Look at the verbal examples on handout. Develop your own statem: .Ls to
show a belter hind of response.

Come back together as a group,» and discuss again the feelings
associated with the 10 roadblocks. Use Overhead #2 to facilitate this
discussion and relate behaviors to the more appropriate statements
develcped in part one.

Discussion Questions:

1. What kind of learning environment is created when the.> statements
are used?

2, How would the use of the 10 roadhlocks hinder communication between
the teacher, the paraprofessional, and the student?

Learning Activity #3
1. Distribute Handout #3.
2. Divide into smali groups.

3. Have the groups interpret the poem in Handout #3. Strive for
reading between the lines.

4. Discuss the interpretations. Note that effective 1listeners must
also "read between the 1ines" and look at a speaker's nonverbal and
vocal cues, at body language, and tone of voice. (Building Active
Listening Skills, Judi Brownell)

5. Summary - Empathetic 1istening does not guide the conversation ¢t it
encourages the speakers to share their feelings. Striving for an
understanding of the person speaking, not just the message
interpreted.

Learning Activity #4
1. Distribute Handout #4.
2. Ask discussion questions:

a. Why is it important to show sincerity?

b. How does body language also communicate sincerity?

c. Why is it important that my response show understaniing?

d. Why must you genuinely accept +the feelings expressed by
students?

3. Individual Activity: Direct each participant to 1ist two
situations 1in which t'ey used empathic 1listening. Ask for
volunteers to share situations with group.
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Present: Give examples of how specific types of communication are used
in the classroom.

1‘

Nonverbal communication - Nonverbal factors carry more than 65% of
the meaning of an interpersonal message,» and when 1t contradicts
the verbal content it confuses the Tlistener. Generally, the
nonverbal cues are taken to be more reliable than the verbal cues.

"nme students with emotional handicaps rely heavily on nonverbal
cues because they have had io survive in their environmert. On the
other hand, some students with emotional handicaps don't know how
to interpret nonverbal cues and become confused about the message
being given.

Display Overhead #2. Describe and demonstrate how each of the
behaviors are used. Relate them to classroom communications and
examples. Prepare for role-play to exemplify the 1impact of
ncnverbal behavior.

1) Divide irnto pairs.

2) Engage in a 3 minute convarsation about what you 1like about
your job. Use both warm and cold behaviors 1in talking and
listening.

3) In pairs, discuss which nonverbal behaviors were utilized and
how they impacted on the discussion.

Questions for follow=up of role playing.

1) What are the positive and negative effects of nonverbal
communication?

2) Can you convey feelings without words? How?

3) What 1implications does this role have for working with your
students?

Gestures/Touch/Physical Stance = Moveirents and posture give you
information about the person's attitude. A lot of eye contact, a
forward body lean, openness of arms, positive facial expressions,
and a 2laxed posture foster positive communication. (Ac' xe

Listening Skills, Judi Brownell)

It 1s of paramount iportance to be aware of the student with
emotional handicaps personal space. Be sure to know which students
accept touch and which ones won't.

Distribute Handout #5

Here are some examples of nonverbal communication that convey
different attitudes. Ask how you decide in what way to respond to
various nonverbal behaviors. Encourage the paraprofessional to
discuss with the teacher how to respond or communicate with the
studen. who is displaying a particular attitude. This is important
for consistency.

Physical Space = The distance in which 1individuals communicate
depends on a variety of factors such as age» sex, personality, and
the specific relationship.

Group discussion == Distribute Handout #6.
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Do the examples (on handout) hold true from your observations?

Use the following as guide for discussion:

-- pairs of women stand closer when speaking than male-female pairs .
-- male~female pairs stand closer together than do males

-- individuals stand closer to the very old or the very young

-- listeners stanc¢ closer to those perceived as pleasant & friendly

-- speakers seeking approva’ tend to stand closer to the listener

-- individuals with nigh self-confidence stand closer

-- those with high affiliative needs stand closer than introverts

-- the setting affects the distance at which individuals stand

Personal Distance

tow do you teel when scmeone speaking to you is standing too close?
Often this will effect your concentration, cause you to tack up»
shift your weight, Tlook away, cross your arms =- anything to
mafntain more distance! (Building Active Listening Skills, Judi
Biownell). You're uncomfortable because your personal space has
been 1.vaded.

Activity ‘l'

1) Pair off.

2) Find out where the comfort begins and ends in your personal
distance.

3) Discuss what impact this awareness has upon your work 1{in the
c¢lassroom.

Timing - Timing plays an important role in your communication
effectiveness. Often communication is unproductive because the
participants urderestimate the importance of appropriate timing.
Teachers and paraprofessionals need to be aware of how critical
timing 1is when dealing with students with emotional handicaps.
Share the following examples:

EXAMPLE: The student has just returned from his mainstreamed
class. You have already been 1informed that there was a
confrcntations and he is emotionally upset. You intended to give
back a math paper to correct. Because of his emotional state, you
decide that thi- is not the right time to give this paper back.

EXAMPLE: Two studeats have been engaged in a checkers game. A

verbal confrontation develops, but the two students, without the

help of the teacher or paraprofessional. resolve their own problem.

Positive communicaiion and problem=solving skills have taken place.

The teacher or paraprofessional is about to transfer into an

academic lesson. The teacher or paraprofes. .onal decide to allow ‘
the ;ositive interaction between the students to continue.

Ask for examples of how timing has been a factor in successfully
responding to a student and how it precipitated a negative response

from a student.
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5. Clothes/Appearance - Clotiaing and appearance contribute to the
person's 1mage an< affect how others perceive you. Appropriate
clothing and good grooming show self-respect, respect for others,
and convey confidence,» and status.

Remember, you are a role model, and many students with emotional
handicaps need appropriate role models.

Learning Activity #5. Values

Our values often influence how we interpret communications and how we
respond to students! statements and bahaviors. It is important that we
recognize that our values do enter into our interactions with students.
Become aware that often values collide and teaching becomes secondary
until the value conflict has been resolved.

It is important to remember that many of your values were influenced by
people you admired and who modeled for you. You are in a role to
become a model fcr a student assessing their values and adopting new
values. One way to increase your awareness of your values and how they
impact upon your behavior is to examine your values. The followirg
exercise is an example of a tool for clarifying your values. It could
also be used in the classroom with students.

1. Diitribute Handout #7, and display Overhead #3.

2. Direct participants to answer the questions displayed on the
overhead by drawing,» in the appropriate area on the coat of arms, 4
picture, design, or symbol. Use words only in number six.

3. Ask for volunteers to share one aspect of their coat of arms. Ask
how what they identified could influence their interactions with
students.

Summary, Distribute Handouts #8 and 9.
Handout #8 summarizes many issues and skills we discussed. Handout 9
is a 1ist of recommended readings on self-grcwth and understanding.

Both should help you improve your effe~+iveness in communicaiing with
students and others.
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OVERHEAD #1

ROADBLOCKS TO COMMUNICATION

1, ignoring

2. ordering

3. threatening
4, sympathizing
5. moralizing
6. lecturing

7. judging

8. blaming

9. diagnosing

10. humiliating

Teacher Effectiveness Training o

Thomas Gordon
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OVERHEAD #2

Warm Behaviors * Cold Behaviors
direct eye contact * stare
touching * fake yawn
smiling * looking away
nods * nervous habits, f’dgeting
eyes wide open * shake head negatively

forward lean moves away from speaker

positive facial expression negative facial expression
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OVERHEAD #3

COAT OF ARMS

Wha’ do you regard as your greatest personal achievement to date?

What do you regard as ycur family'e greatest achievement?

What is the one thing that othker peopls can do to make you happy?

What do you regard 2s vour own greatest parsonzl failure to date?

What would you du if you iad one year to 1ive and were guaranteed
success i1n whatever you attempted?

What three things would you most 1ike to he said of you if you died
today?
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HANDOUT #1

FEELINGS

They make me stop talking, shut me off.
They make me defensive and resistive.
They make me argue, counterattack.

They make me feel inadequate, inferior.
They make me feel resentful or angry.
They make me feel guilty or bad.

They make me feel I'm being pressured to change so that I'm not accepted as
I am.

They make me feel the other perscn doesn't trust me to solve my problem.

They make me feel I'm being treated paternalictically, as if I were a
child.

. They make me feel I'm not being understood.
They make me feel my feelings aren't justified.
They make me fcei I've oeen interrupted.
They make me feel frustrated.
They make me feel I'm on the witness stand being cress-examined.

They make me feel the listener is just not inter.sted.
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4.

10.

11.

12.

HANDOUT #2

Ordering, commanding, directing. Example: "You stop complaining and
get your work done."

Warning, threatening. Example: "You'd better get on the ball if you

expect to get a good grade in this class."

. Moralizing, preaching, ¢i.ing "shoulds" anc "oughts." txample: "You

know it's your job to study when you come to school. You should 1leave
your personal problens at home where they belong."

Advising, offering solutions or suggestions. Example: "The thinc for
you to do is to work out a betier time schedule. They you'll be able
to get all your work done."

. 1 _argusments. Example: "Let's look
at the fasts. You better remember there are only thirty-four more days
of school to complete that assignment."

Judging, _criticizing, _disagreeing., blaming. Example: "You're just

plain lazy or you're a big precrastinator.”

-

& »typing, labeling. Example: "You're acting like a
fourth-grader, not 1ike someone almost ready for high school."

ing, Zzing. diagnosing. Example: "You're just trying to
get out of doing that assignment."

na, giving positive evaluations. E<ample: "You're

really a very competent young m2n. I'm sure you'll figure how to get
»t done < mehow."

Reassuring, sympathizing, consoling. supporting. Example: "You're not
the only one who ever felt 1ike this. I've felt that way about tough

assignments, too. Besi'es, it won't seem nard when you get into it."

Questioning, _probing., interrogating, cross-examining. Examples: "Do
you think the assignment was too hard?" "How much time did you spend on
it?" ™Why did you wait so long to ask for help?" "How many hours have
you put in on it?"

Withdrawing, distracting, being sarcastic, _humoring. diverting.
Examples:  "Come on, let's talx about something more pleasant." "Now
isn't the time." "Let's get back to our lesson." "Seems 1ike someone
got up on the wrong side of the bed this morning."

Jeaching Effectiveness Training
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HANDOUT #3

THE PROCESS OF INTFRFRETATICON

I suppose it was something you said
That caused me to tighten and pull away.
And wher you asked, "What 1s 1t?"
I, of course, said "Nothing."
Whenever I say, "Nothing,"
You may be very certain there is something.
The something is a cold, hard lump of
Nothing.

-=Lois Wyse

Love Poems for the Very Married

3uilding Active Listening Skills
‘ Judi Brownell
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HANDOUT #4

Questions to help develop npathic l1istening skills:
e Do I understand the person who is speaking?

e Am I 1letting my personal opinions, feelings, and attitudes affect my
responce?

e Am I sensitive to the speaker's vocal and nonverbal cues?

e Do I sincerely care about this person?

Judi Brownell

Building Active Listening Skills
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Defensiveness

crossed arms or legs
pointing finger

Evaluative

shaking finger

scowl

hands on hips

taking of glasses, cleaning
glasses

Insecurity

fidgeting with hair, glasses
chewing on pen
biting fingernails

’ Attitudes Ar: Often Communicated Nonverbally

HANDOUT #5

Confidence

hands behind back
shoulders back
hands in pockets with thumbs out

Nervousness

clearing throat
lack of eye contact
hand over mouth
perspiration

Frustration

short fast breath
biting 1ip

clenched fists
rubbing back of neck
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HANDOUT #6

pairs of women stand closer when speaking than male-female pairs

male-female pairs stand closer together than two males

individuals stand closer to the very old or the very young

o Jlisteners stand closer to those perceived as pleasant anu friendly

e speakers seeking approval tend to stand closer to the listener

o 1individuals with high self-confidence stand closer

o those with high affiliative needs stand closer than introverts

the setting affects the distance at which individuals stand
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HANDOUT #7
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10.

11.

12.

13.

HANDOUT #2
TIPS FOR PARAPROFESSIONALS

Maintain a sense of humor. Sometimes smiling or laughing with (rot at)
students can diffuse a potentially explosive situation.

Be consistent. This eliminates the possibility of students "begging"
for special favors.

Never "back a child into a corner" -- alwavs give them choices and a
way out of a power struggle.

Don't take negative comments personailly.
ACT instead of REACT to an inappropriate situation.
Avoil power struggles by negotiating so BOTH get what they want.

Don't hold a grudge. Remember, the reason they arez in your program --
they ARE emotionally handicapped.

Don't criticize or embarrass students in front of others.

Know wrten to ask for help if 1interventions tried have not been
effactive.

Model appropriate behavior.
Foll.w through with promises, consequences, and rewards.
Don't make statements 1ightly -- students remember.

Don't scream. "Usually," the quieter you speaks the more students
1isten.

Be clear -- make sure you say what you mean.
The best laid plans may not succeed -- always have alternatives.
Have accurate expectations.

Find a way to reward yourself at the end of every day. RELAX!!




Handout #9

Reading List for Affective Self-Growth and Rejuvenation

1.
2.
3.
4.

5.

18.
19.
20.
21.
22,
23.
24,
2.
26.

AChild Called Noah - A Family Journey Josh Greenfield
A Place for Noah Josh Greenfie.d

A Circle of Children Mary MacCracken

Lovey: A Very Special Child Mary MacCracken
City Kid Mary MacCracken

Son Rise Barry Neil Kaufman

JTo Love is Lo be Happy With Barry Neil Kaufman
Go Ask Alice (Prentice - Hall, 1967)

Ordinary Pegple Judith Guest

P.5. You're Not L{ itening Eleanor Craig

QOne, Two, Three Eleanor Craiy

I1f We Could Hear the Grass Grow Eleanor Craig
Lisa, Bright and Dark John Nuefeld

I Never Promised You a Rose 5arden Green

Nire Rotten lLousy Kids Herbert Grossman

Dibs: In Search of Sglf Virginfa M. Ax1ine
Ihere is No School on the Sixth Floor Ron Jones
Chiidren with Emerald Eyes Mira Rothenberg

ihe Small Qutsider Hundley

One Child Torey Hayden

Somabody. Else's Kids Torey Hayden

Murphy's 89y Torey Hayaen

Ihe Throwaway Children L1isa Aversa Richette
Starving for Attention Cheryl uoone O'Neill

Tao Deep for Tears Lucy Freeman (with Jenny and Rosette Spinga)
Sybil Flora Rheca Schreiber

Ihe Best Litile Girl_in the World Steven Lovenkran
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28.
29,
30.
31.
32.
33.
34.
35,
36.
37,
38.
39,
40,
4],
42,
43,
44,
45,
46,
47,
48,
49,
50.
51.
52,
53,
54,
55.
55,
57.

No Language But a Cry Richard D'Ambrosio
Ihe Minds of Bi1ly Milligan Daniel Keyes

And I Don't Want to | ive This | 1fe Deborah Spungen
dordi, Lisa,» and David Theodoe Isa~r Rubin

ACry for Help Mary Giffin and Caro3} Felsenthal
Ihe Story of Sandy Susan Stanhope Wexler
Ihu'lﬂga_the_An_tnﬂﬁ_n_Mgm Jennings Burch

Lnxe_is_ugx_gmh Bruno Bettlsheim
Haywire Brooke Hayward

Bapa Juhn John Phil1ips
A Home for the Heart Bruno Busttleheim

The Angel Inside Went Sous Ester Rothman

Ihe Acorn People Ron Jones

Ine Way It Spozed To Be Jamss Herndon

Ihe Bell Jar Syivia Plath

Going Crazy Otto Friedrich
”Mﬂﬂﬂlﬁmmﬂgasg__s;md_up Mary Green
Qne Little Boy Dorothey Baruch

Growing Up Dead Brenda Rabkin

Ihe Fall of Freddia the Leaf Leo Buscaglia
Ihﬂ_IEi91S_Iﬂlé_QI_IhB_DQQ_Hhﬂ_KJJJjKLlﬁnmmdi Richard Jennings
Hope for the Floyers Trina Paulus

lhe Litt)e Prince Antoine de Saint Exupery

Tunnel Vision Fran Arrick
Ilm Dancing as Fast as I Can Baroara Cordon
Up the Doun Staircase Bel Kaufman

Irregular People Joyce Landorf
City Kid Mary MacCracken

Nn-LAnamg.a_ﬂu_A_m Richard D'Ambrosio
Eor the Love f Ann James Copeland
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S .
I _ 2.
~E_ 3.
—E_ 4.
S
I 6.
S R
~I 8.
I 9.
—I 10,

T/F

T/F
T/F

T/F

T, F

T/F

T/F

T/F

T/F

T/F

Pretast/Post-test

Sympathizing can block communication.

~ Eff.ctive 1isteners must read between the lines.

Empathetic 1istening guides the conversation and does not
encourage the speaker to share feelings.

Values clarification is important to convey and project
your own set of values to the student.

Nonverbal cues carry less weight than verbal messages
when communicating.

Nonverbal cues are tzken to be more reliable than verbal
Cuus.

Physical stance does not give you information apout a
person's attitude.

The distance 1n which individuals communi te depends
upon a variety of factors.

No matter what you de, what you say, or your dress, you
are 2 role model.

Feelings and attitudes are often conveyed 1indirectiy
through what a person is saying.
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PARAPROFESSIONAL ATDES

MODULE IX

Effective Time Management

{7




MODULE 1X
Goal. uncrease the paraprofessional's skills in time management.

Time: 45-60 minstes of group activity. Time for completing a self-
instructional activity weuld vary.

Materials Roguired: Overhead #1 and Handoutse #1 and #2.
Content and lastrucl.caal Acti-ity:
A. INTRODUCTION

The paraprefese jonai is to assisi *he teacher with both educational
activities end norteacnin, tasks. The teachor, not the paraprcfassional,
1s accountatle for :ne insiructicnal program in the classroom. The teacher
may delegate Lo tle pirueofesnicnal responsibilities which are based on
specific educational planss however, the '.eacher formulates, directs, and
supervises (ho_u: rla-s.

The paraprofessio al iz a tram merber whe werks under the supervision of
the teacher. i erraprefassional frees the teacher from routine daily
tasks. The parap-ofesciuvnal carries out the educational programs developed
by the teacher oind sup,nri personnel.

The paiaprofessional's «bility to manage their time appropriately
Influences their affectiveness in the classroom, thus impacting upon the
students' success. An ascessmert of the issues which impact upon how you
manage your tim¢ ani make Gecisions not only helps prioritize your
activities, but +i<> targets areas whera more training may be helpful.

The folicwing questiors, and statements should be discussed with your
supervising teacher. he information gleaned from the discussion can
determine your schecule and how vou operate within the classroom.

B. DISTRIBUTH HANDOUT #1

Discuss eack item. Encourage par’.icipants to make notes regarding what
ihey will do or what they need to know as veu go through the 1ist.

C. DISTRIBUTE HANDOUT #2

Discuss each item. Encourege participants to share how they have addressed
the issues presented.




13.

HANDOUT #1

Do you know?

What are you. specific schooi work hours?
Do you have a scheduled break? Wher?

Have you clarified with your teacher any flexibi1ity 1n scheduled
lunch and scheduled/unscheduled brealks?

Do you kncw what 1s expected of yoir when students are not present:

Do you know a1l of the students' da?ly/weekly 1instructional and
noninstructional schedulest What 1s ,wr role 1in meeting the
schedules?

Do you know the students' instructional priorii::s? Behaviora’
priorities?

Do you know what 1s expected of you as a paraprofessional?

what does the teacher expect of you before schoois, first thing upon
arrival to school, and before ysu leave for the school day?

Do you know you~ specific instructisnal and noninstructional tac -
responsitilities and when the teacher expects them to be accomplishea.

What materials and equipment are you expected to use?

What are the available personnel and material/equipment resources 1n
your scheol and wher : they are located?

When do you and the teacher meet to discuss dafly activities or
special changes 1n scheduling?

Hcw should a disigreement or misunderstanding between you and tne
teacher be handled?




HANJOUT #2

|

Activities to develop and enhance time management skilis:

1.

2.

10.

Develop with the teacher a specific daily personal +ime schedule for
lunch and any scheduled breaks.

Continue the above discussinn of your daily personal time schedule and
openly talk about any flexibility.

Develop with tha teacher specific responsibilities and expectations
during the times «hen students are not prese-t.

Discuss with the teacher students' waily and weekly schedules and
write Jdown who is responsibln for what.

Discuss with the teacher students' d.ily/weekly educational/behavioral
priorities.

Discuss with the teacher her expectations.
Make a 1ist of morning and end of day duties.

Develop with the teacher a 1ist of noninstructional and 1instructional
responsibilities.

List with the teacher availabie classroom materials, equipment, a..1
resources.

Develion a list of sct.ul-based personnel and material -esources and
where chey are located.
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OVERHEAD #1

“There now, Mrs. Jones, I'm sure you're ready 10 be &0 aid-.”
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PARAPROFESSIONAL AIDES
MODULE X

Legal and Ethical Issues
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MODULE X

Goal: Iicrease .he parapro/essional's understanding of the nature ana role
of the legal and ethical issues in working with students with emotional
handicaps.

The purpose of this section is to establish a basis for 1nstruction of
paraprofessional aides or legal and ethical issues. It is wesigned for
individual and/or group instruciion. The paraprofessional's understanding

of this material will be ennanced by the readino o7 Suggestions for the Use
of Selected behavioral Managament Techniques.

Iime: 690 minutes.
Materials required: Handouts #1-#5.

The trainer 1s encouraged to read and thoroughly
knuw the contents of "The Family Education Ric.ts and Privacy Act of 1974"

and Suggestions for the Use of Selected Behavioral Management Techniques.
Instructiona® Activities and Content:

A. Distribute Handout #1. Discuss with the trainees. These are questions
they shyuld be able to answer by the time they have complaetad the
workshop.

B. Present Introduction.

Paraprofessionals need to be aware of the legal and ethical 1issues
pertaining to confidentiality and selected hehavioral management
techniques. It is the purpose of this workshop to provide information
on the legal and ethical issues pertaining to students with emotional
handicaps.

The  paraprofessional will probably read and hear personally
1dentifiable 1information abcut students that is confidential. What
they hear ray be t“e results of tests, 7 nancial, medical, or social
information, comments on behavioral management techniques, or
information concerning the family. The paraprofessional must be
careful with wihom they share what they have learned. It §. important
to remember that confideniiality and respect for the rights of others
1s not 1imited tc the paraprofessional's interacticns w:.th other sta..
memhers. It 1s unprofessional and i1legal to share 1irformation from
the student's records with others who are not directly 1involved with
the student's education.

Local practices may differ as to whc may have access to student
records. The school will maintain a current 1isting of the names and
positions of those employees, within the school, who may have access to
personally 1centifiable 1information. Each school will aiso keep a
record of persons obtaining access to education reccrds that are
collected» maintuined, and used. The record includes th~ name of the
person, date access was given. and the purpose for which the person was
authorized to use the records.
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Occasionally, persons {interested in the welfare of the child; 1i.e.»
other school personnel. community resource persons, pus drivers, school
patrons, and even parents will ask the paraprofessional questic.s about
the student's progress. The teacher is the most appropriate p rson to
answer those questions and to discuss the student's progress. The
paraprofessional should direct any questions about a student which
entails sharing of confidential information to the appropriate teacher.

Prcfessional behavior and attitudes towirds students! eaonfidential
ii.formation does not end with the close of the school day. The
paraprofessional 1{is a representative of their school and needs to
recpect the rights and privacy of students beyond the school day.

In summary, the paraprofessional should refrain from: (a) airing school
problems and confidential matters, including personalities, outside of
school circies; (b) discussing administrative, interdepartmental, and
interschool problems 1n the presence of students; and (c) gossiping
about problems with those who cannot assist in a solution.

Dicscuss the following questions:
1. What is confidentiality?

2, What .s the background of confidentiality in Rule S~1 and The
Family Education Rights and Privacy Act?

3. What are the Tlegal, professional, and ethical aspects of
confidentiality?

4, What information is included in directory information, personally
identifiable information, and student's educational records?

5. Whai 1s the school’s policy in regards to who has access, what form
is f11°2d out, and any other local procedures with school records?

6. Who and who not can students' confidential informatior be shared?

7. What 1lounge ta'k, gossip, after school hours' discussion of
studentss and school confidential matters can be dfscussed?

8. What 1is the paraprotessional's role a3 a member of the
instructional team, school team, and ommunity setting?

Present introduction to legal and ethical issues related to behavioral
management techniques.

A well-managed classroom is essential for successful programming for
studentc with emotional handicaps. A carefully managec and structured
classroom allows paraprofessionals, under the sur:rvision and gtidance
of teachers of emotionally handicapped students, to be 1n/olved 1in
instruction and activities designed to meet the behavioral goals
outlined 1n tre student's IEPs. Often, this involvement may req.‘re
that paraprofessionals use special management techniquas 1n their
interactions with students. It 1z important that paraprofessionals anrd
teachers feel secure in their use of the behs'ior management techniques
and are aware of the issues impacting upon their usage.
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The legal and ethical 1{ssues relating to classroom control are
extremely important. Students' rights are an issue of critical concern
in today's schools. Now, more thar ever before, paraprofessionals need
to be aware of the legal and ethical issues pertaining to the use of
selected behavioral manag.ment teenniques and providing special
education to students.

Federal and state rules and regulations influence special education
progra.ming 1in general. Locally, policies and procedures direct the
daily operation of programs and should address the jssues related to
protecting students' rights as related to the implementation of
behavioral management techniques. It  is imperative that
paraproressionals discuss with the teacher the regulations and how they
effect what can or cannot be done when using behavioral management
techriiques. For example, are passive physical restraint, time-out, and
adversive stimuli allowed? How long can a student be 1in time-out?
When are restraints used appropriately? How do you get permission to
physically intervent? Paraprofessionals will minimize the legal and
ethical problems arising from the implementation of seiected behavioral
management techniques if tte nolicies and procedures are discussed with
the teachers. Further, beliefs that all students should be treated
with respect and dignity wili be reinforced.

The school adminfistrator, teachers, ard paraprofessioials have mutual
responsibility for trainiry 1in the use of behavioral management
techniques. A1l must be qualified and feel secure in implementing,
monitoring, and evaluating the use of these techniques. Training is
important, no% only because it provides for security, but also it
increases the probability that the techniques will be applied
appropriately and successfully.

Paraprofessionals need to ask and obtain answers for the questions on
Handout #1. Fur example, what procedures 4o te:chers want followed in
implementing selected behavioral management technigies when they are
out of the classroom? Local school policies and procedures should have
addressed expectations when this occurs. Knowing and following the
rales can prevent problems and decrease the probability of 1iability if
an injury should occur.

Protecting student's rights against arbitrary judgments of others is a
complex matter. Both the goais and methods of behavioral management
nrocedures must respect the rights of the individual student. This
means that all selected behavioral management. technicues and behavior
of the paraprofessional at all times must respect the basic human
digniily of the student.

Discuss th~ following auestions with the classroom teacher:

1. What selected behavior management techniques will be used in your
classroom?

2. What is your school's policy and procedures for the use of selected
behavioral management techniques?

3. What specific training programs are there in the use of selected
behavinral managemcnt techniques?

4. What 1s the syster for reviewing proper and consistent selected
behavioral management techniques?
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5. What 1s your responsibility with the use of selected behavioral
mariager ent techniques?

6. Which procedures do you use when the teacher is out of the room?

. 7. What 1is your responsibility in collecting and maintairning data on
selected behavioral management techniques?

8. What are the liability issues in the use of selected behavioral
management techniques?

F. Review answers tc Yandout #1 as a group after distributing Handout #2.
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10.

11.

12.

3.

18.

19.

20.

HANDOUT #1

What is confidentiality?

What are some examples of what is included in a student's education
record?

What are some examples of students! personally identifiable
information?

What are some examples of other confidential school matters?
What is included in students' directory information?

Who has access to school education records?

Do you have access to school e. ation recerds?

Where are the students' education records kept?

Can you take education records to ycur classroo., homes or outside the
school building?

Is your name or position on the master school 1list for personnel
having access to education records?

With whom should you share education records and/or personally
jdentifiable information?

What will you do when you are asked yucstions after school hours about
students' performance or problems?

Does your school environment support the use of selected behavioral
managemsnt techniques?

Does your teacher support the use of selected behavioral management
techniques?

Do yr support the use of selected behavioral management techniques?

Have you been trained by your teacher or other personnel in the use of
selected behavioral management techniques?

Are you knowledgeable of the school's policies and procedures for
selected behavioral man~qement techniques?

Have you and your teacher set up a system for reviewing selected
behavioral management techniques?

Does ycur school policy allow you to mplerent selected behavioral
management techniquex?

Do you communicate with your teacher your style in implementing
selected behavioral management techniques?

P




21,

22,

23,

24.

25.

26.

What are your responsibilities with the other students when your
teacher 1is 1implementing a selected behavioral management technique
with a particular student?

Have you and your teacher discussed consistency in your 1implementing
selected behavioral management techniques?

Are you responsible for collecting and maintaining data on selected
hPenavioral management techniques?

Are you well-trained in the ethics and 1{implementation of selected
behavioral management techniques?

Are vou covered by your school's 1iability insurance?

Car you, when your teacher is not in the room, 1implement selected
behavioral management techniques?

18§
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HANDOUT #2
Answers to Questions Listed on Handout #1

1. Keeping information aud matters on students, teacher, other school
personrcl, and school private. ‘

2 Education records means those records which: (1) are directly related
to a student and (2) are maintained by an educational agency or
institution. Examples: medical, psychological, social history,
financial information, and case conference reports.

3. Personally i{dentifieble means that the data or information 1includes:
(a) the name of the student, the student's parent, or other family
member; (b) the address of the student; (c) a personal identifier,
such as the studert's social security number or student number; (d) a
1isv of personal characteristics which would make the student's
identity easily traceable, or other information which would make the
student's identity =asily traceable. ‘

4. Other student information materiais.

5. Directory information includes the foilowing information relating to a
student: the student's name, address, te'ephone number, date and
place of birth, major field of study, participation 1in officially
recognized activities and sports, weight &°d height of members of
athletic teams, dates of attendance, degrees and awards received, the
most recent previous educational agency or institution attended by “he
student, and other similar information.

6. 19cal decision - you neea tc know.

7. Each school 1s required to post a 1ist of staff member. who are
allowed access to schoot education records. You need to check the
1ist to see if your name 1s on it.

3. Local decision - generally, administrative office area.

9. Local decision = generally, you can take education records to your
classroom, but not keep them overnight. Generally, education records
should not be taken out of the school building.

10. Local decision - you need to check the access list.

1). Share only with teacher and/or administrator unless you are directed
to do otherwise.

12. "I%~ not allowed to share student's confidential information." OR
"Tt . information 1s confidentials and I'm not allowed to share it
with anyone."

13. You need to discuss with your tearher your school's policy and
procedures for the use of behavioral .anagement techniques.

14. You need to find out what the teacher's philosophy is about the use of
selected bshavioral management techniques.
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15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

You need to develop your own philosophy abcut the use of selected
behavioral management techniques after discussing this with your
teacher and reviewing the school's policies and procedures. You will;
however» be expected to support the local school corporation's
directives.

Yes/No. Trairing is a mutual responsibility between paraprofessional,
teacher, and administration. If you feel uncomfortable about using
any behavioral management technique, don't hesitate to ask for help.

There should be a copy of your school's policies and procedures in
your classroom. You need to be thoroughly familiar with its contents.

It is f{mportant that the use of selected behavioral management
techniques be reviewed ragularly to be sure they are sti11 appropriate
for a particular studcni.

You reed to check with your teacher to find out what your
responsibilities are in implementing selected behaviora® management
techniques.

You need to discuss with your teacher how your style effects the
implementation of selecied behavioral management techniques.

You need to ask your teacher what your respon. ibilities are with the
other students when she is dealing with a specific student.

Make sure you understand what your teacher means by consistency 1in
implementing selected behavioral management techniques!

You need tov discuss with your teacher your responsibiliiy in
collecting and maintaining data which is needed to monitor selected
behavioral management techniques.

To become well-trained in the ethics and implementation ol behavioral
management techniques, you should be aware that it 1is an ongoing
process and that it should be ciscussed regularly.

You need to check with your teacher and building administrator.

You hneei to check with your teacher abort your specific

responsibilities in implementing selected behavioral management
techniques when the teacher is out of the room.
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APPENDIX

Characteristics of a Good Paraprofessional
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A,

B.

QUALIFICATIONS OF A PARAPROFESSIONAL
Personal Qualities

1. Personal characteristics similar to those of a professional
teacher.

?. Give special consideration to characteristics, such as:

a. Adaptability

b. Cooperation

c. Creativity

G. ODependability
e. Energy

f. Experience vith children
g« Good grooning
he Intelligence

i. Resourcefulness
Jj. Tolerance

Ke Versatility

1. Sense of humor

General Competencies

The following are coipetencies that paraprofessionals in all special
education programs should have:

1. Ability to understand the characteristics of special education
students

2., Ability to work with children

3. Ability to comrunicate

4, Ability to establish good interpersonal relationships
5. Behavior nanagement skills

5. Instructional skilis

7. Organizational skills

8. Problem solving skills




1.
‘I' 2.
3.

4,

WoO~NOVW:

10.
11.

12.
13.
14,
15.

16.
17.

18.
19,

‘ 20.

21.
22.
23,
24.
25.

26.

217.

28.
29.

30.
31.
32.
33.

RESPONSIBILITIES OF A PARAPROFESSIONAL

The paraprofessional may:

Pssist students in performing activities that have been initiated by
the teacher.

Read aloud and listen to children read.

Handout papers and collect paper work.

Provide special help such as drilling with flash cards, spelling, and
play activities.

Assist in preparing instructional materials.

Reinforce learning with smail groups.

Supervise free play activities.

Prepare art supplies and other materials.

Hear requests for help, observe learning difficulties from pupils, and
report such matters to teachers.

Score objective tests and papers and keep appropriate records for
teachers.

Escort children on educational trips outside the classroom with the
teacher ang other appropriate adult support.

Assist in educational demonstrations for the class or small groups.
Assist in setting up learning centers.

Provide assistance with individualized programmed materials.

Work with individual students or small groups on language development
as nutlined by the speech pathologist.

Operate office machines.

Type any or all material that needs to be typed to help the teacher or
other staff in the program.

Deliver mail, instructional materials, and other items.

Check that needed supplies and materials are on hand.

Run a film prciector, tape recorder, calculator, slide projector,
camera.

File materials.

Keep bulletin boards current.

Collect materials for teacher's use.

Make games.

Read» understand, and 1implement under supervision the Individual
Educational Plans for children in his/her classroom.

Keep appropriate records of chiid's progress in attaining the goals
specified in the IEP's, 1including the following ski11 areas:
academic, sociel, language/speech, fine/gross motor, self-care.

As 1instructed by teacher or special resource psrsonnel, administer
first aid as appropriate.

Administer skills tests.

Assist 1ir the supervision of students during playground, lunchrcooms
library, music, p.e.» assemblies, arrivails, departures, halls.
Maintain discipline in classroum when teacher is called out of room.
Manage behavior and maintain discipline established by teacher.

Keep records and files, charts, attendance.

Refer parent's inquiries to the teacher.

Assist in the maintenance of classroom.

(This 14st is not all=inclusive.)
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UNACCEF yABLE RESPONSIBILITIES OF A PARAPROFESSIONAL

Shall not be solaly responsible for a classroom or a professional
service.

Shall not be solely responsibie for the diagnostic and programming
functions of the classroom.

Shall not be solely responsible for preparing lesson plans and
initiating original concept instruction.

Shall not grade subjective or esswy tests.

Shall not be solely responsible for assigning grades to a student.
Shall nct be used as a substitute for certified teachers unless he/she
possesses the appropriate substitute teacher's certificate.

Shall not assume full responsibility for supervising assemblies or
field trips.

Shall not regulate pupil behavior by corporal punishment or similar
disciplinary means. :
Shall not treat injuries or other medical needs of children without
permission from appropriate personnel.

Shall not be assigned to work with the most "difficult" students the
majority of the day in a "babysitting-type" of arrangement.

Shall not follow through on physical or occupational therapy unless
the program has been prescribed by a physical or occupational
therapist.

Shall not solely program and prescribe educational activities and
materials for children.

Shall not be solely responsible for preparing progress reports on
students.

Shall not communicate with parents unless under the direction and
supervision of teacher.

(This 1ist 1s not all=-inclusive.)
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