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SAN DIEGO CITY SCHOOLS
Planning, Research, and Evaluation Division
Evaluation Department

EVALUATION REPORT OF THE
K-12 COMPREHENSIVE CUIDANCE PROGRAM JF
THE SAN DIEGO CITY SCHOOLS

a June 30, 1987

EXECUTIVE SUMMARY

1. ISSUE/CONCERN

On June 24, 1986, the superintendent and Board of Education directed the
Evaluation Department to conduct & comprehensive study of the counseling
program, grades K-12, during the 1986-87 school year. As stipulsted in
the board report entitled, "Choice of Regular pistrict programs for
Evaluation in 1986-87," the major focus of the study is determined by the
following questions:

* what is the role and workload of the guidance staff?

* How do the various counseling programs work?

* Wwhat is the role and interaction of counseling with such policies as
equity in student placement, promotion and retention, drop-out
prevention, career counseling, and others?

1I. BACKGROUND

The Board of Education adopted the “K-12 Comprehensive Guidance pProgran"
on November 22, 1983. A committee of 37 smembers, including the Special
Assistant to the Superintendent, assistant superintendents, and
representatives from all areas of the district developed the plan. The
plan reflects recommendations found in sajor reports on counseling and
guidance, including the "Statewide Task Force in Counseling, 1979;" the
policy statement on counseling by the State Board of Education, 1980; and
the "Cuidelines for Developing Comprehensive Guidance Programs" developed

~ by the California State Department of Education in 1981, Although the
plan calls for annual evaluations at the district and site levels, this
study is the first districtwide evaluation of the implemented plan.

The evaluation was developed by staff from the Evaluation Department, from
the Guidance Department, and from all areas of the district represented on
the evaluation advisory committee formed aarly in the summer of 1986.
This committee is composed of 18 members, including units of the Guidance
Department, elementary and secondary site principals, site counselors and
nead counselors, one district counselor, Evaluation Department staff,
community representatives, and others. The evaluation questions which

xi
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evolved were contributed by all members of the committee and their
constituents, as well as by board members. The evaluators used multiple
methods of data collection for the information in this report, including
surveys, logs, documents, intervievws, observations, and telephonic
surveys.

RECOMMENDATIONS TO STAFF

These are recommendations growing out of the findings and conclusions of
the study:

1. Initiate an interdivisional task force that will:

* Develop & three-year master plan for K-12 guidance and counseling to
reviev the recommendations of recent nationsl study groups and
committees snd to study the findings and recommendations of this
report.

* Ensure a demonstrable developrental progras reaching from
kindergarten through senior high school.

o gffect a division of labor among aite guidance staff so that the
focus becomes the implementation of guidance programs vhich reach
all students in the three domains of guidance and counseling.

* consider what reorganization is necessary to provide the level of
training, support, and leadership necessary for a higher quality and
greater efficiency of service.

* Determine precisely where the responsibility lies for the leadership
of the site counseling and guidance progranm and for the coordination
and the use of all resources at the achool level.

* provide for a process evaluation which will show the development and
implementation of the plan each year.

* provide for product evaluation in the third year to assess the
success and failure of the plan's operation at that time.

* consider developing pilot projects which will incorporate innovative
organizational structures snd intepsive inservice training for
involved guidance staff, Provide for a process evaluation vhich
will show the development and implementation of the pilot each year
and a product evaluation in the third year to assess the success and
failure of each pilot's operation at that time,

* Study the position of head counselor to determine whether the
position should be maintained, changad, or eliminated.

* Continue to study the function of district counselors and vhether
the presen: structure which separates district counselors from
in-school counselora should continue.

* gxamine existing fine practices to see hov they might be used as
more achools.

This task force ahould include, at & minimum, representatives of

School Operations Division, including principals, counselors, and
teachers; Educational Services pivision, particularly the Guidance

xii
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Services Department; and the Planning, Research, and Bva' sation
Division, particularly member(s) of the Evaluation Department who
worked on this report and member(s) of the Planning Department,
Outside district resources should be included, such as retired
administrators familiar with San Diego City Schools Guidance program
and/or vaiversity ~r state level experts. The superintendent msy vish
to appoint a smaller group to study this report and to forsulate the
focus for the larger task force.

The recommenda*’ons which follow are based on the data produced. If
reconmendation number ) is followed, these additional recommendations may
. be vieved as items to ba considered by the tack force.

2. Through required districtvide counselor staff development, ensure that
each counselor or certificated member of the guidance staff receives
training in the management skills necesssry for his/her job,
including:

* Setting of priorities in line with the recomnendations of research
and national studies

* Progras planning to ut’iize and coordinate schoolwide resources of
staif, equipment, space, and comsunity resources to meet the needs
of the school population

* Time managment training to promote efficiency despite limited
resources

* Stress management inservice to ensure that guidance is a prograa of
planned activities as opposed to day-to-day crisis managesent

o Effective leadership so that the counseling position reflects the
coordination and effective use of resources

* Combining of resources into an effective prograa

* Appropriate delegation of tasks

3. Through the formulation of Stull Bill Objectives or a new evaluation
process, encourage ea.h counselor to articulate & recognised theory of
counseling and guidance which directs hZs/her vork. Counselors in the
career domain should knov and practice ru_Ognizable theories of career
development and guidance. In the academic domain where so much
cognitive information and skills are needed, counselors need to know
and practice these applicable theories and principles. Persons

4 actively doing personal/ social counseling need to knov and practice

correct principles of group and individual guidance,

4., Ensure that plans developed will focus and coordinate all resources
available to the site:

* Career counseling and vocational rehabilitation counseling time and
resources

® District counseling tims and resources

3 ® In-school counseling time and resources

# * Attendance coordinator time and resources

xiii




5.

6.

1.

10,

® The resources of the aocial concerns staff and the Health Services
Departaent

Clerical and paraprofessional resources

Adminiatrative time and resources

Teacher cooperation and involvement necessary for the delivery of
programs developed

Drop-out prevention resources

Resources provided by the Community Relations and Integration
Services Division

Improve communication to ensure that ataff, atudents, and parents
understand the program offerings of the site counseling center and the
procedures for using such offerings. Ensure the development of
progranms that reach all counselees, not just those who know how to ask
for and demand aservice.

Plans of organisation which emerge because of task force
reconmendations or other processes should provide for secondary
in-school counselors a level of leadership thaot will ensure & ccherant
and dynamic program for all secondary sites.

Arrange for in-school counselors to meet on a regular basis to discuss
successes and problems, promote professional growth, and participate
in staff development programs. S8ince counselors work an eight hour
day, after school meetings of 2 to 3 hours monthly are reasonable
expectations, Counselors within a feeder pattern could meet regularly
within those time constraints, Quarterly staff development can be
previded on a split time basis in the same way administrators meet.

Ensure that counselors are provided space and rTesources for
implementation of the curricular elements of guidance and for group
counseling acctivities. Sharing of claasrooms with teachers will, no
doubt, be necessary at many sites.

Study the atructure of guidance prograns of other districts within the
county and state to identify desirasble orgsnizational patterns and
effective prograss.

Modify the site guidance plan format so that common, basic activities
are in a generic form. This will free the plan developers to
concentrate on the unique, exciting activities that individualize
their counseling efforti. A format vhich incorporates "thrusts,"
areas for apecial focus for the yesr, such as those used by the County
office of Education, would allov the Cuidance Department to highlight
certain isaues or activities on a rotating basis.

xiv
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1v.

v.

11,

12.

13.

14.

Until the recommendations of the planning task force are known,
continue the present assignment and management systes of district
counselors. Continue the positive inservice provided and ensure that
leadership positions are properly staffed. Because district
counselors are under the supervision of the Guidance Bervices
Department and mot the sites, principals need to use their
opportunities for input to the fullest extent. Guidance Services
should revise their method of gathering principal's input to allow for
more information specific to counseling sarvices. The communication
between principals and Guidance Sorvices needs to be open, so that all
are avare of counselor performsnce and productivity.

At the elementary level, administrators, nurses, and teachers are
performing many counseling tasks. Guidance servi:es are an
appropriate responsibility for all staff to share. These personnel
are ziso likely to be asked for help by students on issues such as
scrool problems, and drug/alcohol Qquestions. Inservice should be
provided for site staff, particularly on the drug and alcohol issues,
so that they will be able to handle such situations adequately.

To increase career counselor availability for counseling all students,
study other concepts for covering required supervision and instruction
of students assigned to General Work Experience. Other plans are nov
in use throughout the county.

continue the analysis of data provided by this study to determine:
* Equity of counseling services as perceived by individual school

sites
* Equity of counseling services as perceived by ethnic groups

RECOMMENDATIONS TO THE BOARD

It is recommended that the board direct the superintendent to appoint an
interdivisional task force for further study to address topics in
Recommendation No. 1. The study should be completed by March 1, 1988.

BUDGET IMPLICATIONS

The budget implications of these recommendations are dependent upon the
nature and extent of ths recommendations by the task force.

v
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EVALUATION REPORT OF THE
X-12 COMPREHENSIVE GUIDANCE PROGRAM OF
THE SAN DIEGO CITY SCHOOLS

1
1SSUE/CONCERN

on June 24, 1986, the superintendent and Board of Education directed the
Evaluation Department to conduct @ comprehensive study of the counseling
prcgras, grades K-12, during the 1986-87 school year. As stipulated in the
board report entitled, "Choice of Regular District programs for Evaluation in
1986-87," the major focus of the study is determined by the following questions:

¢ What is the role and workload of the guidance staff?

* How do the various counseling programs work?

* What is the role and interaction of counseling with such policies as equity
in student placement, promotion and retention, drop-out prevention, career
counseling, and others?

I
BACKGROUND

The Board of Education adopted the "K-12 Comprehensive Guidance Progran" on
November 22, 1983. A committee of 37 members, including the Special Assistant
to the Supe.intendent, assistant superintendents, and representatives from all
areas of the district developed the plan, The plan reflects recommendations
found in major reports on counseling and guidance, including the ngtatevide Task
Forre in Counseling, 1979;" the policy statement on counseling by the State
Board of Education, 1980; and the ™"Guidelines for Developing Comprehensive
Cuidance Programs” developed by the California State Department of Education in
1981. Although the plan calls for annual evaluations at the district and site
levels, this study is the first districtvide evaluation of the implemented plan.

The evaluation was developed by staff from the Guidance Department, from the
Evaluation Department, and from all areas of the district represented on the
evaluation advisory committee formed early in the summer of 1986. This
committee is composed of 18 members, including units of the Guidance Department,
clementary and secondary site principals, site counselors and head counselors,
one district counselor, Evaluation Department staff, community representatives,
and cthers. The evaluation questions which evolved were contributed by all
menbers of the committee and their constituents, as well as by board members.




111
DESIGN AND METHODOLOGY

The goal of the evaluation of the K-12 Comprehensive

Gosls of the Evaluation.
litative and quantitative data that will:

Culdance Program is to produce qua

* pescribe the existing guidance program, including its organizational

structure
* Describe the services provided by the progras for particular clients

* Define the levels of satisfaction by users of services, including teachers,

students, parents, and the counselors themselves
* 1dentify areas of strength and satisfaction with the program
* jdentify areas of need and dissatisfaction with the program
® jdentify areas vhere nev patterns and levels of service are needed and

suggest organizational innovations which might meet those needs

Over 125 evaluation questions were formulated by the

Evaluation 2ucotiono.
avi ttee, the Board of gducation, and others. These were organized

advisory co
into categories of questions. The following emerged as the eleven topical

questions directing the study:

1. What are the philosophies and theories which underlie the guidance

program?

2. What are the policies and procedures which direct the progran?
3. What is the orgenizational structure of counseling and guidance?

4., What are the goals and objectives of the K-12 Guidance Program?

5. According to counselors, head counselors, and sire administrators, wvhat
are the major activities wvhich consume the time and energy of the
counseling staff; and how adequate ars these activities in each area?

6. What are the factors, positive and negative, which impact the sites’
guidance progras?

7. What is the level of client satisfaction?

8. How do counselors perceive their role in relation to district goals,
district policies, and school site missions?

9. What aev or innovative guidance practices and procedures seem to

promote better guidance prograns?

r state or national reports which may be helpful in

10. What ars sajo
counseling program of the district?

redesigning or adjusting the




Methodology == Secondary. The questions above and others subsumed under each
were addressed using various methodologies which allowed for cross-checking and
verification. Pertinent documents were analyzed to provide descriptions of
guidance organiszational systess, to detail specific responsibilities of
{ndividual positions within the organizational system, and to establish a
background against which to exsmine other data. The documents examined pertain

to guidance both within and outside the district:

* The K-12 Comprehensive Guidance Program

® The policies and procedures of the district
Individual site plans

District directives and communications

State and national publications relating to guidance programming
Exenplary evaluations from otaer states and districts

Results of this analysis vere verified and corrected as needed by interviews and

discussions with appropriate personnel at sites and in

the Guidance Department.

Various survey and interview instruments vere constructed to gather data from
guidance populations at the secondary school level. Administrators, head

counselors, in-school counselors, career counselors,

and district counselors

were surveyed using a two-part instrument. Fifty percent of the counselors
responded to Part A and fifty percent to Part B. 1In Part A, respondents were
asked to indicate "How Much Counselor Time/Energy is Given to..." each activity,
and then to note the adequacy of the operation of each activity, In part B,
respondents were asked to rate the dégree to which 33 program or situational

elements impacted counseling and guidance services.

Almost 100 percent of counselors and head counselors

completed the survey. A

similar response rate Vas attained with administrators responsible for

evaluating members of the counseling department.

The numbers of career

counselors and district counselors responding was less than 100 percent, but
additional district counselors' perceptions were gathered by a subsequent
survey. Additionally, an 18 item questionnaire vas completed by all district

counselors to address special questions and concerns
the K-12 Conprehensive Guidance Program.,

relative to their part in

Extensive activity logs were kept for two months by four in-school counselors at
the junior high level and four at the senior high level. These vere valuable in
verifying those activities on which counselors spent most time, energy, and

resources,

Once the data provided by these surveys and activity

logs received preliminary

analysis, intervievs vere conducted to reassess &reas of concern, investigate
nev questions which had arisen, and do cross-checking to insure correctness in
the interpretation of data. At each secondary school, one counselor and eith-r
the head counselor or an administrator were interviewed. This process produced

83 intervievs.
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gstudent surveys vere given to representative classes at 36 schools in grades 7
through 12, Each survey contained 56 objective questions using either a
five-point scale or a Yes/No response, TFour additional items were inciuded to
gather data best collected by open-ended questions, Approximately 12,260
secondary school students received surveys; 8,853 valid surveys were returned
for a 72 percent response rate.

All secondary teachers (2,373) received ome of two forms of a staff survey vhich
echoed the questions on the student survey; 1,327 were returned, for a
56 percent return rate,

A parent telephonic survey assessed parent satisfaction with the guidance
services at the secondary level, TFrom a sample of 950 parents randomly drawn by
Data Systems, 715 (75 percent) successful telephone interviews were carried out,

Methodology —-- Elementary. Because the delivery of counseling services is
Tiiferent at the elementary level, three separate data collection instruments
vere developed for use at that level, Each was administered during March 1987,

A staff survey went to all elementary site administrators, all project resource
teachers, all school nurses, and to a 25 percent sample of K-6 teachers,
including regular classroom, bilingual, and Gifted and Talented Education (GATE)
teachers, The survey assessed the degree of staff avareness, use of, and
satisfaction with the present counseling program, It also served as a needs
assessment as perceived by site personnel, Of the surveys distributed, 584
returns were usable constituting a 50 percent returm,

All elementary district counselors and guidance aides received surveys asking
for their perspective on the counseling program at their sites and for
information on their delivery of services, There vere 181 surveys returned for
a return rate of 84 percent, The same survey vas distributed to attendance
aides at the elementary sites, as their job involves counseling services, Omly
ten attendance 8&8ide surveys wvere returned, and of those, four had been
completed, Because of that low return rate, attendance aide results are not
included in this study.

A short student survey wvas designed for administration at grades four through
six, Students in 172 classrooms cospleted the survey, representing about 20
percent of the total district upper elementary population., The survey contained
24 items, and used either a five-point scale or a Yes/No response,

All three surveys contained parallel questions about counseling functions and

needs, Both of the staff surveys included open-ended items designed to elicit
additional needs assessment information,
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IV
FINDINGS

the findings of this study have been organised to respond to each of the ten
evaluation questions forsulated by the Droject advisory committee. Data sources
and data treatment are discussed under each of these questions.

What sre the philosophies and theories vhich guide the guidance progran?

to be defined as a "system of beliefs" or a "defined set of
underlying principles,” then there is no stated or written philosophy which
guides the guidance program in the San Diego City Schools. Wo particular
educational philosophy is stressed over any Other by most counselors. No
systematic view of human behavior is articulated to guide the guidance program.
No particular psychological or philosophical teaching can be cited as

{nfluencing the direction of the guidance progiam.

1f philosophy is

Page 4 of the "K-12 Comprehensive Guidance Progran” planning document has
wphilosophy” as a major title (See Appendix A).  What follows is not a
philosophy but a 1ist of "must do" directives.

* ncounselors must wvork with students...”
* nguidance activities must be tailored to fit..."
* myeasurable performance objectives must be developed..."

A sample of site guidance and counseling plans were exanined as part of a yearly
review and critique of newvly developed or amended plans, Most of these
documents have goal statements at or near the beginning. Some have purpose
statements which are similar to the district's statement of *philosophy.”" One
has a statement of the "quality {ndicators of an excellent guidance and
counseling progran,.." (taken from the Guidance and Counseling Audit of the CACE
Convention of Pebruary 1986). This plan, as well as others, shows that sites do
research into what a good guidance plan should do snd accomplish; appropriate
sources are cited and followed. However, {ntrinsic philosophies of education,

hunan behavior, or counseling and guidance are not found.

In each of the 83 interviews conducted with secondary school counselors, head
counselors, and/or administrators, intervievees were asked which plays the
larger role at their school, theories and philosophies of counseling and
guidance or the practical necessities of the job, Nearly sll of the respondents
reported that the day-to-day demands of the job took precedence over theoretical
aud philosophical considerations, A nuaber of them clarified this response by
saying that jod demands precluded their working with students in vhat is
ordinarily regarded as counseling. This condition, they said, did not allov the
pursuit of the theories and philosophies studied in college counseling programs

leading to degrees or Pupil Personnel Credentials.




Some did mention particular theories that they had studied or that the site's
staff had studied together, Although all felt that practical necessities
superseded counseling theories, soms reported that their work with students is
guided by an eclectic and/or hungnistic framevork. The only theorists mentioned
vere Glasser, Rogers, and Skinner. Pour individuals said that their
personal/social counseling with students was "client centered,” indicating that
Rogerian theory influences their work, Other frequent couments offered in
response to this question were the counselors' lack of time, inadequate
gacilities, and the specific obstacles addressed by other questions in the
interviev,

Vhat are the golicieo 221 grocedureo which direct the zto‘ran?

Those parts of the state gducation Code which relate to the schools are
implemented locally through the district's “Procedures.” Policies formulated
through actions of the board are implemented through these same procedures in
wvhich they are translated into required actions, In September 1986, an
independent analyst exsnined all policies and procedures governing, or having
implications for, counseling and guidance practices. of those examined, 35
procedures were revised and six were nevly adopted in 1985, Several of the nev
procedures were juiged to have a major impact on the job responsibilities of
counselors:

Fo. 4475 (E10/85) ldentification progran/project participants
Mandates compilation of lists of students participating in
all externally funded progrms, int+gration programs,
selected regular and special district prograas.
No. 4621 (E7/85) District counselors’ crisis team
No. 5720 (E1/85) Information systems management
No. 6020 (E1/85) Classroom grouping practices and counseling procedures

Under procedure 6020 counselors aust:

1) Inform parents and students upon & student's entry into
junior high/middle school, of program choices, or
courses required to meet college and career gosls, and
of the importance of careful course selection during
secondary school years,

2) Implement guidance and counseling programs and engage
in practices which result in equal access to
educational opportunities for all students.

3) Promote practices which encourage students to aspire to
higher-level courses.

4) Complete a four-year educational plan for each student
during his/her eighth-grade yesr.

5) Consider student assessment criteria (such as the
student's aspirations, nora-referenced tests,
criterion-referenced tests, diagnostic tests,
professional judgment of staff members, career-planning
inventory, parent and student choices, and graduation
requirements) when advising students on course
selection and when placing students in classes.




6) Consider and  advise studeats regarding the
appropriateness of regular courses, vocational choices,
bridging courses and practices, and advanced courses to
ensure that students are scheduled for challenging
courses that best meet graduation and college

admission requirements, and best achieve fulfillment

of student aspirations.
7) Provide individual and  group counseling and
informational sessions on available progrsas and
requirements (including services for special needs

students).

In addition, some revised procedures also indicate responsibilities:

Wo. 4235 (88/85) GATE identification

No. 4236 (R3/86) GATE program/parent conferences
No. 4243 (R7/85) Compensatory education/bilingual (4250)

Although "at-risk" students are not Yyet defined as such in the district's

Procedures, services for them are best described in Procedure No. 6020
(c.6.b.5-7). This procedure also delineates counselor responsibilities for
"gquity in student placement,” for a "comprehensive review for progress at the
tenth grade,” and for "involvement of parents in progras planning."

Although the above counseling/guidance responsibilities were added in 1985, the
formula for the counselor caseload was officially modified in October of 1986.
According to Procedure No. 7216 (Revised 10/6/86), the staffing formsula is 425
students per counselor at middle schools and junior highs and one counselor for
each 405 students at senior highs, This operational incresse in counselor
caseload, together with the additional responsibilities assigned to counselors,

contributes to counselors' feelings of overloead.

Almost all schools elect to use school site budgeted resources to enrich their

counseling formula. Such resources might be funds from the federally=-funded
mprovement Program, district

and other integration funds,
of research by middle level and senior high principals
ertificated Personnel Unit (CPU) conversion of
1s spent $1,394,810 to supplement the

Chapter 1 program, the state funded School 1
discretionsl funds, VEEP funds, magnet funds,
Table 1 shows the results
done in 1986, Based on the C
$36,135 (1986 figures) secondary schoo
counseling program in 1986,




1986-87 ALLOCATION, USAGE,
AT MIDDLE, JUNIOR HIGH,

TABLE 1
AND BUDGETING OF IN-SCHOOL COUNSELORS

AND SENIOR HIGH SCHOOLS

$chool Enrollment Allocated Used pifferential
Bell 2,320 5.46 6.0 .26
Correia 864 2.03 3.0 97
dePortola 732 1.76 2.0 o2b
Pard 850 2.00 2.0 .00
Keiller 656 1,58 2.5 .92
Kroc 830 1.95 2.4 45
Lewis 832 1.96 2.0 .04
Mann 1,335 3.1 4.0 .89
Marston 872 2.05 3.0 .95
Memorial 1,038 2.32 4.0 1.68
Montgomery 898 2.11 3.0 .89
Muirlands 977 2.30 3.0 .70
Pacific Beach 803 1.89 2.6 .71
Pershing 990 2.30 2.0 <300
Roosevelt 1,086 2.68 3.0 .32
standley 1,072 2.52 3.0 48
Taft 542 1.28 2.0 .72
Wangenheim 1,730 4.07 5.0 .93
Wilson 1,593 3.74 5.0 1.26
Clairemont 1,215 3.0 3.0 .00
Cravford 1,799 4,64 6.0 1.56
Henry 2,330 5.75 6.0 «25
Hoover 1,967 4.86 5.0 14
Kearny 1,358 3.35 5.0 1.65
La Jolla 1,362 3.36 4.0 .64
Lincoln 824 2.03 6.0 3.97
Madison 2,187 5.40 6.0 .60
Mira Mesa 3,513 8.67 9.0 .33
Mission Bay 1,708 4,22 5.0 .78
Morse 2,127 5.25 6.0 .75
Point Loma 2,141 5.29 6.0 .71
San Diego 1,380 3.41 5.0 .59
Serra 1,986 4.90 6.0 1.10
University City 1,628 3.533 4.0 &7
Carfield 592 1.46 5.0 3.54
Gompers 1,628 4.02 6.0 1.98
Muir 207 51 1.0 .59
SCPA 950 2.35 4.0 1.65
Twain 446 1.10 7.0 5.90
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Beiow are deiineated the msndaias of ihe deven dlatrict procsdurss isjactisg
counseling and guidance most directly. Appendix B lists 106 other procedures
having implications for or impact on counseling and guidince. Further
diecussion of the impact of these policies and procedures will be given in the

preface of that appendix,
Policy Analysis: Counseling/Guidance Project

Procedures having major impact on counselors:

No.4475 (Eftective 10721/88) 4pp.
Designation and Reporting of Program/Project Participation
Mandates compilation of lists of students participating in all externally funded progrums, all
integration programs, selected reguicr and special district programs.

No. 4621 (Etfective T11/88) dpp.
District Counsalor Crists Team
Establishes a team of 20 district counselors who may Oe called away from their reguiar
assignments 1o receive additiona! training and responsibilities for intervening in crises during
the time of a crisis.

No. §720 "Effective 1/8/85) 4pp.
!mormation Systems Management
Mandates that the district will provide for the es'ablishment and implementation of data
processing information sysiems to meet the needs of various management functions. implies
that site information systems (e.9., counseling programs/master schedules) will be part of the
District's contral automated sysiems. Counselors are responsible for using Procedurss Nos.
§705 and 5710 when programming students.

No. 8020 (Effective 3-12-88) Spp.
Classroom Grouping Practices and Counseling Procedures
Mandates procedures for assigning students 10 classes whivn will fasult in equal access to
educational opportunity for all students; delineates goa's for grouping Gified and Talented
Education (GATE), Limited English Proficiency(LEP) and Specia! Education students; delineates
7 objectives counseiors will achieve in their counseling practices

No. 4235 (Revised 5-15-85) Spp.
Student identification for Gifted and Talented Students Program
Mandates that teachers and other school siaff (including counselors) use results of group tests,
academic periormance, and personal observation of student behavior as bascs for focusing
atiention on students who are believed 10 have extraordinary capability, or potential for
exiraordinary capabiity, in one or more of the three categories defined in Section C.3 of this

procedure.

No. 4238 (Revised 3-27-88) 11pp.
Standards for Programming and Evaluating Gifted and Talented Students
Delineates specific procedures for identifying and programming GATE students. This procedure
and the one above (No. 4235) imply that counselors must know the students in their caseloads to
observe evidence of any of the identification crileria and 10 make referrals.  The aversge
counselor caseioad is 425:1 at the junior high and 405:1 &t the senior high.

No. 4243 (Revised 7-17-83) Spp.
Compensatory Bducation
Outiines programs covered under compensalory educaiion including bilingua! education. Has
implications for counselors £t shes housing bilinguat programs where the students’ home
language needs 10 be assessed and LEP students need 10 be programmed into appropriate bilingual
classes. Counselors need 10 be familiar with Procedures Nos. 4250 and 4251,
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What 13_5!3 or‘ani:.tional structure of counnciin. ggi vidance?

The Guidance S8ervices Department is an administrative wunit vithin the
tducational Services pivision of the San Diego Unified School District. The
guidance progras is administered by a director whose responsibilities are
explicated in the #g-12 Comprehensive Guidance Prograx” (See Appendix A, page 6,
and Pigure 1, page 11). The pirector of Guidance is responsible for:

* The development, approval, implementation, sonitoring, and evaluation (in
conjunction with the Evaluation Department) of the total district program

* The selection, training, assignment, supervision, and evaluation of the
district counselors, career development counselors, and vocational
rehabilitation counselors

® The selection and assignment of the in-school counseling candidates to the
1ist of qualified applicants

® The establishment of rules and procedures governing counseling in the
district

* The development, evaluation, and approval of site plans

® The identification of staff development nDeeds and the coordination of
appropriate inservice

* The coordination of site guidance activities through regular meetings of
head counselors, district counselors, and career and rehabilitation
counselors

In addition, the director chairs a district advisory comnittee for guidance
which includes staff, parents, and community members.

The department includes the Career Development and Vocational Rehabilitation
Counselors Unit, District Counselors Unit, district counsalor integratioa
support services, in-school counseling liaison and support services, the
Southeast Asian Guidance Aide Project, guidance aides, and clericsl support
staff.

secondary level are tra tionally rooyonlIble gor major roles in the
coordination of services:

Job Description of 8econd.r¥ Cuidance Personnel, District Counselors at the

* petween school and parents

* Between school and community agencies

* Between the school and public agencies (as with the courts and probation)
s petween school sites (as in placement of students)

=
v
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Additionally, they serve as assistant supervisors of attendance, liaison for
adjustment transfers, cris’s team services, and staff/parent rejources and
training. (8ee Appendix C for complete job description.)

In the 1986-87 school year there were 101 district counselors providing services
to all K-12 atudents. Two District Counselor gSupervisors give direction to
district counselors. Both have related duties coordinating certain services on
a X-12 basis. District counsslors are supervised and evaluasted by the District
Counselor Supervisors and the Director of Guidance. Principals of sites vhere
district counselors are assigned each year provide input to those evaluations.

The Career Development Coordinator reports directly to and is under the
supervision of the Director of Guidance. Career Development Counselors are
assigned to secondary sites and work under the general direction of the Career
Development Coordinator. The major responsibilities of the Career Developuent
Counselors are:

Processing of work permit applications

Carrying out career guidance education and activities
Supervising work experience education

Developing job opportunities and placing students

The Vocational Rehabilitation Counselors also report to the Career Development
,-,,Cgordinator. Their major responsibilities are providing career development
.'-’-';.,cirvicn to students in special education circumstances and curriculum,

Secondary head counselors and in-school counselors are under the direction of
and are evaluated by site administrators. Counselors are chosen by principals
for site positions after they have been certified as appropriately qualified
through the district approved eligibility process for which the pirector of
Guidance has primary responsibility. Counselors follov the same Post and Bid
procedures followed by teachers. The Director of Guidance holds nandatory
monthly inservice/coordinating meetings with head counselors. (See Appendix D
for complete job description.)

Bach site has the responsibility to develop a site guidance plan based on
assessment of the unique needs of its students, staff, and parents. Objectives
of the site plans should address the needs revealed by the assessment. In
addition, each objective in the E-12 Comprehensive Guidance Plan nust be
-eferenced through appropriate activities in the site plan to shov
accountability for that objective. Site plans and updates of those plans are
revieved and judgad by a process sandated by the Director of Guidance and
approved by the Educationsl g8ervices Division. Plans are revritten as necessary
when found lacking in any element. Plans are evaluated and updated yearly as
needed. Each plan is rewritten and revieved every three years. Staff, student,
parent and community involvesent is mandated.

An analysis of site plans shows much variation in the configuration of counselor
responsibilities. At one site, each counselor may be designated for a different
responsibility. For imstance, counselor A may be responsidble for counseling and
programns relating to financial aid, counselor B for college selection advising,
counselor C for educational progras review, and counselor D for administering
the testing program. At another school, one counselor or the head counselor may
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be responsible for all of these. At some schools, the head counselor carries a
caseload of counselees, vhile at others the head counselor has no student
caseload., In most instances, all counselors are responsible for helping carry
out these functions even though onme particular counselor is responsible for
the planning of the progrem.

Jodb Dncriﬁtiono of Elementary Guidance Personnel. Every elementary school is
assigne strict counselor time fros the Culidance Services Department. The
district counselors sre responsible for the coordivation of all guidance
activities and the supervision of guidance aides. They work directly with
students in all areas of counseling and provide inservice and resource services
to the site staff and parents, They coordinste services with youth and fanily
service agencies. District counselors serve in a leadership capacity for the
implementation of site guidance plans, counseling centers, and the consultation
tean.

Guidance aides are slsc assigned to elementary school sites, and are responsible
for much of the day-to-day guidance activities which occurs. They are skilled
paraprofessionals trainad in the area of guidance, working under th~ counselor's
direction in developmental and preventive activities.

Counseling Centers. Since 1974, the Cuidance Department has proposed that
elenentary councsiing programs take place, vhen possible, within the structure
of elementary counseling centers. This progran has enjoyed the support and
funding of the Kivanis Club for several years. The centers are located at
school sites, often as a part of the school's overall 1ibrary/media/counseling
center program. The centers use & sultifaceted approach to meet the guidance
needs ok students, and emphasize a positive environment and
developmental /preventive activities. The centers make use of both district
counselor and guidance side skills, and are considered to be most effective when
all school staff members work together to develop a total school guidance
progran, Many counselors also make classroom presentations and conduct parent
education activities as a way of reaching more students, teachers, and parents.
Currently, 90 of the 107 elementary schools have counseling centers in
operation.

Most of the centers are simply called the "Counseling Center," while others have
names not directly referencing the counseling program--such as wpupil's Place,"
"Brooklyn Bridge," “The Harbor," ngrudent Center,” "Rainbow Center." The hours
of operation range from one hour Gaily or partial days to full time 7:30 a.m. to
4:00 p.m. daily coverage. Most are located in small private space or in shared
space. Fev centers have the luxury of being housed in an entire classroom. Ome
counselor reported his/her center as being out "in the boonies,” and others
{ndicated they had to hold sessions in very visible and audible stage areas.

gaucation and Experience of Elementar District Counselors. of the 358
elementary district counselors who rnpondd to the survey, 38 (65 percent) are
former teachers., The average years of experience for the group vas 7.6 years,
although five counselors each had over 20 years of experience. Three have
worked as licensed social workers, and three have a Master's in Social Work
degree, All have master's degrees, MNinety-three percent have their Pupil
Personnel Services credentials, and 19 percent have Marriage and Panily
Counseling licenses, One has a doctorate in education, and one other is a
licensed psychologist.
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Allocation of lluoutarg Counselors. Elementary district counselors are
assigned to sites by 8 oraula bDased on the school's enrollment. All schools
are entitled to one full-dey of counselor time, with half-day increments of time
determined by the enrollment of 190 additional students above & base of 399
students. Some sites choose to enrich their district counselor allocation by
using monies from integration funds, School Isprovement Progrem (8.),
Compensatory Education progrem’ (CEP), oz Chapter 1 funds. DBecause of the
limited availability of tunding sources for some schools, & wide range exists in
the ratio of elementary counselors to students. Dewey enjoys a ratio of one day
of counselor time per 79 studerts (based on student enrollment divided by
counselor days on site); whils gricson has the highest ratio, with one day of
counselor time per 398 students, Grant represents the median, wvith a counselor
on site three days per veek and an enrollment of 648 students, which computes to
e ratio of 1:213.3 students, The allocation of elementary counselors for all
sites is presented in hppendix E.

what are the goals and objectives of the X~12 Guidance Program?

The goals and objectives of the K-12 guidance program are found in the plan
approved by the board on November 22, 1983. They are restated in each required
site plan. Coals are divided into three domains:

* personal/Social: To ensure that all students achieve personal and social
grovth.

¢ gducationsl: To ensure that all students develop educational objectives
that are consistent with their interests, abilities and values.

® Career: To ensure that all students develop career consistent with their
interests, abilities, achievement and long-range goals. (See Appendix A,
page 5.)

Ooriginally, each goal contained the words "have the opportunity to." These
words were omitted by the board to make it clear that the development of
{ndividusl student objectives in each domain was the projected ou’ ~nme, not the
provision of the opportunity for developing those objectives.

The K-12 guidance objectives constitute the heart of the prograsm. In the
personal/social donain there are sixteen objectives. There are fourteen in the
educational and ten in the career domain, Although described as "objectives"
the statesents given in the #g-12 Guidance Plan" are 1ike commands or activities
to be carried out. The elements of a well written objective are generally
missing. This creates difficulties vhen sites write their plans snd when judges
attempt to evaluate and/or make suggestions for isproving these plans. It is a
requirement that site plans be written in terms of student outcomes, but the
objectives as stated in the plan fail to do this. The following objectives from
the plan illustrate the point:

1.1 Provide for early identification for students experiencing achievement
probless,

2.4 Assist students and parents in defining, evalusting, and modifying
educational goals.

3.1 Deveiop student recognition of traditional and non-traditional career
opportunities for all socio-sconomic and ethanic groups.



A well written objective should state:

1, Who

2, Will do what

3. Under vhat conditions or vhen
4. At vhat level of proficiency
S. As measurel by vhat )

The "K-12 Comprehensive Guidance Plan" outlines the requiresents of the site
plan, The goal for each domain must be addressed by objectives designed to meet
individual site needs. Z-12 objectives are not simply restated as site
objectives, bdut referenced to the site gosl. (Appendix A, Page 15, K-12
Comprehensive Guidance Plan, Acadenmic Domain illustrates how this is done.)
Most objectives in the site plans will reference several district objectives,
and district objectives will typically be referenced by more than one site
objective. Activities which carry out the objectives are listed and timelines
provided, (See exsmple page from site plan, page 16). The quality of site
objectives vary from school to school., Most are stated in terms of activities
and opportunities as opposed to student outcomes.

. - ime .




1.‘ 12 Conprehensive Cuidance Program

R Figure 2 [ |
EDUCATIONAL DOMAIN

- 1986-87

- Coalt

" Population Servedy Students, Grades 7, 8 and 3 Person(s) Responsiblet Head counselor

Resource teacher
All counselors

" 1903=86 EVALUATION FROM nmws YEARS

" 1.6.1-1,6,5 Twenty-eight referrals were made to the Resourct Specialist by tucheu and counselors for screening and

' counsultation. Four students were placed, three in the SGI program and one in a special day class. There is a definite need
for support of this progrem by area IEP teams. Recommendations - Continue progrem cbjective for 1986-87 gchool year.

] - : ACTIVITIES . : _ TIMELINE
1.6 By June 1987, students 1ith possible learn- | 1.€.1 Review cum folder of selected students | J|A|S|O|N|D|I|F[M|AIM}J
ing disabilities will have been referred, for low gredes and test scores. -
assested and placed inan sppropriate progrew 1.6.2 Selected students referred to Resource
I  for the learning disabled. Specialist for screening and assessment.

1.6.3 Qualified candidates placed in either
Small Group Instruction or RSP,

1.6.8 Counselors/Resource Specialists review
learning difficulties with appropriate
teachers.

1.6.5 Resource Specialist makes annual review

Keed: (Screen referrels. Cvaluate and place in and determines future student needs.

sppropriate m of study)
eferenced to District K-12 Cuidance Ob ective(s

ACUATION PLAR (IWCLUDE EXFECTED mmmmmﬁmﬁﬁxﬂnﬁm.m

[ 3 :
1.6.1-1,6.5 Document number of students provided service in learning handicapped progrem. Continue Jollow-up review of l
mtlﬂutod candidates. Conduct student/parent/teacher (RSP) evaluation. !

o —————
1986-87 OUTCOMES?
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The last reviev panel for site plans, in the summer of 1986, consisted of a
progras evaluator, two head counselors, a secondary principal, and an area
operations manager. Pinal reviews are compiled by the head counselor on special
assignment, Reviews are presented to and discussed with individual site
ssnagement and guidance personnel by the Director of Guidance., Where found
lacking in any aspect, plans must be rewritten to seet standards,
Responsidbility for organizing and supervising this reviev Tests with the
Guidance Department, Analysis of 1986-87 plans have these deficiencies:

* Objectives are low level, not stated in terms of observable atudent outcomes
but in terms of opportunities provided.

* Objective outcomes are not measurable or measurement is inexact, cumbersone,
and time-consuming.

* The specific district objectives which activities are designed to meet are
not clear.

* Needs assessment data are often vague and unrelated.

o gvaluation data presented are often not useful for accountability and
planning. )

* Referenced objectives in K-12 plan often do not speak to the same issues as
the objectives in the site plans,

Interviews conducted for this evaluation show little intrinsic steff involvement
in the plan construction process, Plans are generally produced by one peraon
with minimal input from others. They are routinely filed away and provide
little day-to-day direction to guidance work, Counselors want to ses the
process simplified so that relatively few objectives are singled out for
eaphasis, measurement, and evaluation each year, Counselors report that the
"1--School Counseling Calendar” produced by the Guidance Services Department is
more useful in directing their monthly activities than the plan and its
timelines, (Plans and calendars aze available from the RZiley Counseling
Center.)

Elementary Guidance Objectives and Guidance Plan, K-6 guidance plans are

evelope according to the same outline used by secondary schools. However, the
40 objectives contained in the three domains are collapsed into 17 for the
guidance plan. The three domains are further partitioned by three levels of
counseling service, defined by the E-6 Counseiing Handbook as:

* Davelopmentsl - promoting the positive growth of all students

* preventive - attending to early varning signs in student behavior, and
attempts to intervene

* Resedial - working with students who have chronic or severe problems

Elementary site guidance plans address the 17 objectives within the domain
format, and describe activities for each level for service. Appendix F is &
diagrem of this organizational structure,

According to counselors head counselors, and site administrators, vhat are the
major activities which consume the time and energy of the counseling staff; and

hov adequate are these activities 15 sach area

A aurvey produced dats relative to secondary counselor activities and the
adequacy of these activities.* Forty-three items were on the survey, with 16 in

#(See Appendix G for the survey and frequency responses to each item by number
and by percents,)
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the Educational Domain, 10 in the Personal/Social Domain, and 10 in the Career
Domain, Seven items addressed general guidance activities. For each survey
item, the respondents estimated hov much counselor time/energy is given to &
particular activity, They then assessed the adequacy of this time/enmrgy
expenditure in meeting the need represented by the activity. There were 111
respondents in total for Form A of the survey:

15 Administrators

19 Head Counselors

59 In-School Counselors

9 Career Counselors

9 Secondary District Counselors

Activities which consume most secondary counselor time and energy. Table 2
shows the top 11 activities, in order, which consume the most counselor time and
energy for counselors, head counselors, and administrators cosbined, Not all
these activities appear in the top 11 of all three groups. Por instemce,
wproviding information to parents, teachers, and students cn post-secondary
opportunities,” (Item 16), appears in the top 11 of the in-school counselors
group but not in the "all™ group. "organizing and conducting activities to
recognize positive pupil behavior or achievemsnt" (Itea 27) appears in the "=ll"
group's top 11 but not in that of the in-school counselors group, where it is
eleventh, The ranking of the activities for the "gll® group in most cmses
follows closely the ranking of the in-school counselors because their number is
over twice the number of the other two groups,

TABLE 2
COUNSELOR ACTIVITIES TOP ELEVEN ITEMS GIVEN
TIME AND ENERGY IN ORDER OF PRIORITY
FOR ALL GROUPS

Item Mean
Rumber Iten Responwed
21 | Assisting students identified as experiencing achievement 1.19
or behavior problems
8 | Parent conferencing 1.3
2 | Providing academic counseling to individuals 1,38
4 | assisting students in course selection 1.44
17 | providing counseling to individuals to assist with personal/ 1.3%
social growth
5 | programming for Promotion/Retention 1.47
12 | conferring with teachers about an individual student's 1.8

educational performance
28 | providing counseling to individuals to assist with appropriatd 1,67
occupational choices

16 | providing information to parents, teachers, and students on 1.5
post-secondary opportunities .

37 | Administering standardised achievement or aptitude tests to 1,93
groups of students

27 | organizing snd conducting activities to recognize positive 1.9

pupil bchyjior or achievement
#1lefigh; 3=Low
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Seven activities appear in the top ten for all three groups: administrators,
head counselors, and in-school counselors. These activities are listed in the
order of the rankings of the in-school counselors:

® 21 Assisting students identified as experiencing achievesent or behavior
probleus

8 Parent conferencing

17 Providing counseling to individuals to assist wvith personal/social
grovwth .

2 Providing academic counssling to individuals

4 Assisting students in course selection

S Progreaming for Promotion/Retention

37 Adnministering standardized achievement or aptitude tests to groups of
students

Since parent conferencing (Item 8) focuses on some aspect of the student's
1ife, we see that those top six activities receiving the most attention--as
attested to by all three groups--are those dealing directly with the academic
and personal/social life of the individusl student. The test administration
activity (Item 37) probably appears in the top ten of all groups because of the
increased testing required in the last three years:

Grade 9 court-required CTBS testing

Grade 8 California Assessment Testing (Writing Sample)
Grade 8 American College Testing, Career Planning Progranm
Golden State exans

nparent conferencing” (Item 8) ranks so high on the 1ist because the following
recently mandated district policies require it:

* Four-year academic plan conferencing at grade 8

* General academic review conference at grade 10 (state mandate)

* Mandated conferences associated with the promotion/retention policy
* Mandated conferences associated with proficiencies

Parent conferencing will continue to grovw as & counselor responsibility as new
state legislation requiring interpretation of test results is implemented.

Activities which consume the least counselor time and energy. Table 3 shows
those ten items to which the three groups assign the least amount of time and
energy.  "Conducting follow-up studies of graduates" (Item 42) is not an
activity traditionally associated with in-school counseling. Item 36,
“Arranging placement interviews for graduates and for dropouts,” is a low
priority activity sccording to all three groups. However, 33 percent of the
career counselors responding to the survey gave it a "high" priority.
"organising and conducting family planning activities for students" (Item 24)
ranked low for various reasons. Some counselors object to the item; others say
they do mot know what it means, From comments and interviews, it appears that
many counselors feel it is an area not expected of them by the comnunity. Some
probably interpreted it to mean wgex" counseling. All three groups respond that
the time/energy expended in this area was “inadequate." .
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"Conducting exit interviews for early school leavers” (Item 23) receive "low"
rankings by 80 percent of the administrators, 53 percent of the head counselors,
and 56 percent of the in-school counselors. In follow-up interviews,
respondents say that most school leavers are gone before they have a chance to
interview them. Their leaving often is mnot noted until after a series of
absences are reported and someone calls the home. "Administering tests to
individual students" (Item 38) is a task assigned to psychologists trained for
that purpose. Makeup of group testing is usually done in groups assembled for
that purpose, not individually. While "Helping teachers apply counselin,
techniques" (Item 13) is near the bottom of activities receiving counselor
attention, it ranks highest on the 1list in terms of the "inadequacy" of
operation.

TABLE 3
RESULTS: COUNSELOR/ADMINISTRATOR SURVEY
TEN ITEMS ASSIGNED THE LEAST AMOUNT OF TIME AND ERERGY

(ALL GRrOUPS)
Item Mean
Number Item Response%®
13 | Helping teachers apply counseling techniques 2.52
26 Orgenizing and conducting activities on substance abuse 2,50
for students
38 Adninistering tests to individual students 2.50
18 Providing counseling to groups of students to assist with 2.49
social growth needs
42 Conducting follow-up studies of graduates 2.94
36 Arranging placement interviews for gradustes and for dropoutsy 2.9l
24 Organizing and conducting fanily planning activities for 2.19
students
33 Working with vocational instructors in achieving appropriate 2,55
work experience placesent
23 Conducting exit interviews for early school leavers 2.54
7 Providiag counseling/activities to help students develop 2,53
decision-making skills
*]eHigh; 3=Low

Survey Items 42 and 26 represent activities which, while currently receiving
limited attention, will become more important if:

* Counselors take greater responsibility for drug education and counseling

* Counselors following the recommendations of important national reports and
become more involved in the total life of the school, including curriculum
needs and innovations

8ix activities canked in the bottom 10 of all three groups of respondents:

®* 42 Conducting follow-up studies of graduates

® 36 Arranging placement interviews for graduates and for dropouts

* 24 Orgenizing and conducting family planning activities for students
* 38 Administering tests to individual students

* 23 Conducting exit interviews for early school leavers

® 13 Helping teachers apply counseling techniques

2 37




P e e aawes - amecmmee -

Adequacy of the operation of activities. The second survey question for each
item is: Vis the operation of this activity adequate or inadequate?" Adequacy/
inadequacy does not match strongly with the smount of time and energy put fnto
the activity by counselors. FPor instance, in the top ten activities receiving
most time and energy, only three are in the top ten of adequacy. Number 21,
“Assisting students identified as experiencing achievement or behavior
probless,” appears for the in-school counselors at the top of the list consuming
time and energy. It is rated ninth from the bottom on adequacy.

Table 4 shows the ten guidance activities rated by all three groups as receiving
®most adequate time and energy. Of those ten items, five appear on all three
lists. They are 6, 14, 22, 5, and 37, which appesrs as receiving the highest
adequacy by all three groups. All other items appeariug in the top ten items of
the administrators appear on no other list of top ten: 32, 1, 34, 35, and 33.
All items appearing on the in-school counselor's top ten appear on the top ten
of the head counselors, but in differing orders.

TABLE 4
RESULTS: COUNSELOR/ADMINISTRATOR SURVEY
TEN ITEMS RATED BY ALL THREE GROUPS AS
MOST ADEQUATE IN OPERATION

ALL GROUPS
Iten A Mean
Nunbe Item Responsew
37 Administering standardized achievement or aptitude tests to 1.08
groups of students
14 Providing information to parents, teachers, and students on 1.18
financial aid and scholarships
5 Programming for Promotion/Retention 1.18
38 Administering tests to individual students 1.21
15 Gathering and maintaining up-to-date information on post 1.21
secondsry institutions
10 Assisting parents/staff in referring students to special 1.21
schools, programs, etc.
4 Assisting students in course selection 1.21
22 Assisting parents/staff in referring students with severe 1.22
problems to community agencies
6 Programming to meet equity guidelines 1.23
39 Interpreting and presenting test results 1.24

*]l=pAdequate; 2=Inadequate

Table 5 shows the ten guidance activities rated by all three groups as least
adequate in meeting school needs. Four of these activities (Items 13, 24, 42,
and 36) appear on all three lists. All four also appear near the bottom of the
list for the three groups in terms of time and energy expended. All, therefore,
Tepresent areas vhere counselors are doing very little but recognize that ~uch
needs to be done. These represent activities which take the counselors avay
from their offices, involve them in group activities, and reach beyond the
counseling area.
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TABLE 5
RESULT6: COUNSELOR/ADMINISTRATOR SURVEY
TOP TEN ITEMS RATED BY ALL THREE GROUPS
AS LEAST ADEQUATE IN OPERATION

Iten Mean
Numbe1] Items In Rank Créer, Descending To Least Adequate Response* »
13 Helping teachers apply counseling techniques 1.65
18 Providing counseling to groups of students to assist 1.60 .
with social growth needs
24 Orgsnizing and conducting family planning activities for 1.57
students
42 Conducting follow-up studies of graduates 1.57
36 Arranging placement interviews for graduates and for 1.54
dropouts
19 Promoting effective inter-group relations 1.53
26 Organizing and conducting activities on substance abuse 1.52
for students
20 Providing activities to promote student self-awvareness 1.51
r .garding personal goals/values
17 Providing counseling to individuals to assist with 1.48
personal /social growth needs
21 Assisting students identified as experiencing achievement 1.44
or behavior prodblems

*l=Adequate; 2=Inadequate

Two very different items are those ninth and tenth from the bottom in adequacy
of operation:

® 17 Providing counseling to individusls to assist with personal/social
growth

® 21 Assisting students identified as experiencing achievement or behavior
problems

These tvo appesr at the very top of items in the receiving time and .ergy
column, They are items on which counselors expend a great deal of their time
and energy resources; yet, counselors, head counselors, and administrators agree
that these are tvwo areas needing much mors attention. It attests to the
tremendous need of students for assistance with personal 3nd achievement P
problems,

Secondary counselor logs of daily activity. To obtain another indication of how
counselors spend their iT;e and energy, four junior high counselors and four
senior high counselors were asked to keep logs of their daily activities for 20
consecutive school days. (Bee Appendix H for log activities, directions, and
calendar forms, This appendix also contains results of the logs expressed in
teras of total hours devoted to each activity, by junior high, senior high, and
combined.)

23 39




Table 6 shows the log activities listed according to combined junior and senior
high counselors, in rank order from highest number of hours devoted to that
activity to lowest. To the right, columns 4 (junior high) and 5 (senior high)
show the ranking by those divisions. Soms log keepers were more able to fit sll
activities into suggested practices provided than "others." Junior high
counselors listed a high number of "Other" activities., When "other" was used,
notations were made, That activity listed most often as "other" was "writing
passes" vhich appeared 16 times.

1f "“writing passes" is added to the number 6 activity (ranked ninth) at junior
high, "Filing/inconsequential papervork" becomes the number 1 activity of junior
high counselors, Even without this addition, it is nuaber 6 at junior high and
number 8 at senior high. All together, counselor logs showed 70 hours of this
activity for the four-week period when logs were kept., This is six percent of
the total time of eight counselors, PFor senior high counselors, it was 4.7
percent. In contrast, program changes at senior high took up 9.1 percent of the
counselors' time, Filing and inconsequential paperwork is a part of the "the
mechanics of counseling,” as one counselor put it. Some of that--sending for
students, for instance--can partly be done by student monitc.;s. BEven then, the
counselor must designate the name and the time the student is to be sent for, as
wvell as supervising and monitoring the student monitors., Iwo counselors said
that sven filing becomes a part of counseling, since in doing that the counselor
is kept up-to-date on the counselee's 1f s,

TABLE 6
1OG ACTIVITIES BY RANK ORDER, MOST TIME TO LEAST
Tk Ocder | ﬁo.l )
| Cownselove
Activity astivities: Bank Ovder for Jeater Senier Times
_Nambey Combined Groupe bigh Wish | 20 Beyo
13 Other 1 [ ] 134.90
14 Parest telephoue sonference 2 4 88.3%0
18 Devieviag/menitoring student progress: ? 2 08.28
eredite, slasses
22 Studest/tensher oonference: 3 S 84,78
diseiplinery veferrel
16 no,m shanges 18 | %.75
L ] viling/inconsequential paper werk S [ ] 70.30
1) Student o8t sonference 13 3 63,50
2 Supervision: 1wmeh 4 12 04,78
% Student/counselor Tequested conforence! 8 13 63.00
peressal/secial
3 Teacher sonference 14 ? $6.50
19 Revisv/sonference with others o0 s 13 $1.23
otudeste: persesal/seciel
12 Neetings (other then guidance) 1 10 $1.00
24 student/esunselor requented csaferensey 21 [ 3 42.%0
asodenie
[} Guidanse eomeil/fosn)* meetinge 16 16 34.%0
& Cenpleting reperte 17 18 31.00
:: Vaiting: for souwnseles to appeor l: n :.!g
l’
? Being elase/greup preventatisns 19 14 29.00
17 !u‘u-h. sev otudezic 15 ) .00
) Conforring with athor commoslors 2 17 21.2%
isferaslly
2 Student/oownselor vequested senfersneed 13 19.78
sallege entrence
b Supervicion: otuwdent sstivily ] 2% 18.%0
30 Student ssnference: parent requected 2 20 15.98
15 Planaing elese/grevp presestations 13 ] 12.23
» .lﬁc’:t t:um ossaference: other 2 1) 11.00
veforrs)
33 | Student/sounselor requested genforenced 2 10.%0
ssresr
1 Articulation materisle development 8 ] 4.2%
[ Counsaler inserviees 23 9 4.00
n eedent/counselor requenied soaference Y 3.5
sellege finanse
b} um-!: for parents te appesr 27 N 3.2

23 40




Only five activities appesrad in the top ten of both junior and senior high
counselors:

® Other

® Parent telephone conferences

* Revieving/monitoring student progress, credits, classes, GPA's
® Student/teacher conference: disciplinary referrals

® Filing/inconsequential paperwork

A comparison of the renkings shows differences between the job of junior high
and senior high counselcrs. While "prograa changes® ranks eighteenth for junior
high counselors, it is first for senior high counselors. Junior high/middle
sckool students do not have as many course choices or as many opportunities to
change as senior high students, Furthermore, senior high atudents have geined
the experience vhich enasbles thes to change classes more often than junior high
atudents. A high number of progras changes may reflect a soft or lenient
counseling policy; it may just as well reflect s continuing effort to match the
students' needs with the curriculum,

Do the data from the logs confirm or refute the survey data? A'couplrilon of
the top ten items of the survey and the top ten iteas of the logs shows similar
use of time and energy,

Survey Logs
l. Assisting students identified 1, Other

a8 experiencing achievement or
behavioral difficulties

2. Parent conferencing 2. Parent telephone conferencing
3. Providing counseling to 3. Reviewing....student progress,
individuals to ssist with credits, etc,
personal/social needs
4. Providing counseling to 4. Student/teacher conference:
individuals teferrals
3. Assisting students in course 5. Program changes
selection

6. Programming for promotion/retention 6. Filing/papervork

7. Conferring with teachers orn 7, Student/parent conference
individual student performance

8. Providing counseling...to assist 8. Lunch supervision®
with appropriate occupationa)
choices

*Each school receives, according to formula, supervision allocation for such
times as lunch hour. If the school allocates this tupervision to counselors,
then it is not counted as counselor time. Additionall’, some counseling can go
on during supervision if planned for and promoty.1, Counselors® chief
complaints sgainst supervision is that it breaks up their day and takes their
attention and energies away from their offices where students expect to find
theas and the records needed to do counseling,
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9. Providing information...on post- 9. Student conferences: personal/
secondary opportunities social

10. Adninistering...tests to groups 10. Teache conferences
of students

The data provided by the logs do tend to substantiate the data produced by the
surveys.

that are the factors, positive and negstive, which impact sites' guidance
program?

Factors vhich impact secondary guidance positively (Survey Response). Part B of
the counselor ans adoinistrator survey produced data to show how 39 items impact
the guidance progranm. The possible response pattern is 1 to 3, with 1
representing a strongly positive impact and S g strongly negative ispact.
Therefore, a response of less than 3 indicates a positive impact for an item
(See Appendix I). Table 7 shows the eight activities which receive a response
of less than 2, showing a highly positive response:

TABLE 7
RESULTS: COUNSELOR/ADMINISTRATOR SURVEY
EIGHT ITEMS SHOWING A HIGHLY POSITIVE RESPONSE
FACTORS WRICH IMPACT SECONDARY GUIDANCE

Mean Response
Item Adninis- Head In=8chool
Number Rank Order, High to Low All trator | Counselorn Counselor
15 Professional competency of 1.53 1.37 1.48 1.59
staff
16 Guidance staff cohesiveness, 1.58 1.47 1.29 1.72
cooperation, and
communication
10 Support from administration 1.72 1.16 1.76 1.88
19 Equity in student placement 1.89 1.68 2.05 1.89
26 “arrying out the requiresents 1.93 1.33 2.10 2.08
for completing the 4-year
plan
6 Clarity of school's goals 1.93 1.26 2.00 2.12
and policies
8 Clarity of guidance staff 1.94 1.53 2.10 2.02
roles
20 Promotion/Retention policy 1.98 1.95 2.10 1.90

Five of the items--15, 16, 10, 6, and 8--shov satisfaction with staff expertise,
counselor professionalism, and intercommunication and support of the schools'
staffs, .
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Items 19, 26, and 20 (Table 7) of the aurvey reveal strong positive perceptions
by the three groups combined of the impact of high-priority policies with the
Board of Education and the administrative leadership of the district: equity in
student placement, completing the four-year plan at grade 8, and enforcing the
promotion/retention policy.

Hovever, as the table and Figures 3 and 4 show, there is a wide disparity in the
levels of positive perceptions between the three groups. TFigure 3 shows the
disparity in the nunber of items receiving less than a mean of 2 for each group.
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Counselor Knowledge as a Postive Impact. 1In the follow-up interviews of
counselors, head counuTon, and administrators, 12 areas of counselor
knovledge were assessed, Table 8 shovws the results of these interviews.

Of the 12 areas of counselor knowledge assessed, "multiethnic needs and
expectations,” "tests and measurements,” and "psychology of adolescence” are
the three areas that received the highest ratings from head counselors and
counselors. "Multiethnic needs" and "tests and measurements” are also smong
the top three areas rated by administrators, Almost 87 percent of the
respondents rate counselor kaowledge of "multiethnic needs and expectations"
above average (4 rating) or high (5 rating), with mean scores of 4.21, 4.46, and
4.24 for administrators, head counselors, and counselors, respectively. Over
73 percent rated counselor knowledge of "tests and measurements" above average
or high (4 or 5 rating), with mean scores of 4.00 (administrators), 3.96 (head
counselors), and 4.17 (counselors). Over 83 percent of the head counselors and
counselors rated counselor knowledge of "psychology of adolescence" above
average or high,
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All three groups identify "change theory," "learning theory,” and "curriculum
development"” as areas where counselor knowledge is lowest. Only 38 percent rate
counselor knowledge in "change theory" as above sverage or high, with mean
scores of 3.23 (adainistrators), 3.08 (hesd counselors) and 3.45 (counselors).
It appears that the responses to this question may have been skewed to reflect a
lack of understanding on the respondents' part as to what was meant by the tera
“change theory." There was an unusually high number of no response: about half
of the respondents feel that counselor knowledge of "learning theory" is above
average or high, S8lightly over half feel this way sbout counselor knowledge of
"curriculun development."

The three groups are not in agreement with the other six areas r~f vounselor
knovledge assessed. However, s comparison of the variation in runking of the
twelve knovledge areas shows the responses for the three groups to be very
similar,

As might be expected, the counselors as a whole give themselves higher ratings
in the interviev than do administrators or head counselors. Counselors rate
their knovledge in five of the twelve areas above average to high: "nsychology
of adolescence” - mean score of 4.28, "multiethnic needs and expectations" -
4.24, "tests and measurements" - 4.17, "behavior modification" - 4,08, and
"child growth and development" - 4.00. Mean scores of the remaining seven
categories range from 3.92 ("needs assessment™) to 3.45 ("change theory").

By comparison, mesn scores for only two of the twelve knowledge aress rated by
head counselors and three of the twelve knowledge categories rated by
adsinistrators score in the above average to high range. Consistent with the
theory of central tendency and the tendency for people to overrate others, the
responses tend to cluster around 3.6 for each knowledge category.

Interviev respondents frequently addressed staff development needs by citing one
or more of the items on interview question #3 concerning counselor knovledge.
Sixteen respondents expressed a need for staff inservicing on current social
problems such as AIDS, teensge pregnancy, teen suicide, and drug abuse. In
responding to later questions in the interview sequence, counsslors felt that
inservice should include providing teachers with more effective techniques of
classroom management and with accurate information about the role and duties of
the counseling staff. Many counselors feel that teachers frequently misuse them
or fail to understand the pressures they work under. Thirteen of the 32
counselors interviewed list stress reduction as a major need in counselor
inservice. Ten mentioned time management end prioritizing as areas of need.
Seventeen counselors gave responses indicating a desire for training in "heavy
discipline,” crisis situations, and violent reactions of emotional situations.
Seven expressed s need for more counselor expertise in legal rights and
responsibilities, Training in the use of computers «nd software is s frequently
voiced need,

Factors which impact secondary counseling uergativel (Survey Response).
Table 9 shovs those items Zrom the survey which receive a mean score of 3 or
more from any group or the combined groups. Advisory committee members agreed
that items receiving a mean score of 3 or more on a scale of 1 to 5 with 5 low
vould be indicative of areas of concern. Counselors give mean scores of 3 or
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more to nine items, head counselors to eight, and administrators to only two.
Head counselors give a 3 or more to seven of the nine to which counselors had
given such means. All agree that items:

® 39 Papervork that is not guidance related
® 38 Required paperwork

have a very negative impact on the counseling progras,

TABLE 9
RESULTS: COUNSELOR/ADMINISTRATOR SURVEY
. NINE ITEMS SHOWING A NEGATIVE RESPONSE
FACTORS WHICH IMPACT SECONDARY GUIDANCE

Mean Responss®
Iten Adninis- Head J In=8chool
Number Item All trator | Counseloy Counselor
L)
39 Papervork that is not 4.14 3.68 4."" 4.10
guidance related
a8 Required paperwork 3.9 3.21 bows 4.00
37 Other discipline 3.27 2.74 3.67 3.30
7 Size of guidance staff 3.20 2.84 3.48 3.22
2 Guidance budget 3.19 2.89 2.43 3.19
1 Physical facilities 3.15 2.58 an 3.28
36 Classroom discipline 3.11 2.21 3.62 3.22
23 Carrying out OCR requirements 2.99 2.61 3.33 2.98
for balancing classes
% Carrying out the provisions 2.93 2.50 3.10 3.00
of Title 9

*lsHig; Se=Low

Negative impact of papervork. Individual interviews with counselors confirm
the negative impact oi papervork, Although a few counselors have a benign or
stoical attitude toward this item, most of them express sentiments that are
captured by this respondent's remark: 'Paperwork takes away from your major
role...every time you get involved in a state or district program, there's more
papervork... There's too much duplication of records and mot »nough input from
. those people who have to use the forms... In, recent years it's gotten a lot
vorse...it's really become unmanageable.” One counselor describes the paperwork
and recordkseping system as "archaic," and several of them say that a modern
data processing system would relieve the counselors of the paperwork burden and
free them to provide more counseling cervices to students. Views such as these
vere also expressed in discussion of interview questions relating to the need
for paraprofessional assistance and the size of the counseling staff. It should
be noted, however, that several respondents do not express resentment or
dissatisfaction with papervork requirements., One could speculate that these
respondents were talking about other counselors "who like paperwork and spend
more time on it than others." BSeveral persons replied affirmatively when’
directly asked that question,
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Negative impsct of discipline. Counselors and head counselors agreed that their

nvolvement with "Classroom Discipline” and "Other Discipline” hss an adverse
affect on the achievement of counseling goals (items 36 and 37). Administrators
did not see discipline as affecting the guidance program as negatively as did
counselors,

We interviewed one counselor at each secondsry school to probe his/her feelings
on counselor involvement in discipline., Most counselors see the management of
discipline as incompatible with their role as helping agents, This is the csse
vhen discipline involves punishment. However, a clear majority feel that
involvement of the counselor in the disciplining of students is gquite
appropriate when the involvement consists of educating and instructing students
in managing conflict and in understanding the consequences of their behsvior.
Same say it is not only "appropriate” but necessary to deal with behavioral
problems in dealing with the whole child/person., Many report <Yt it is
impossible to avoid discipline since most of the students counseled are those
who are referred for disruptive behavior., Depending on the attitudes of the
counselor and the job requirements as defined by the site administrators, some
counselors are heavily involved in dispensing punishment, excluding suspensions,
vhich all feel is an administrative responsibility. As previously noted, there
vere many complsints about teachers who "overuse" the referral system and do not
know how to make appropriate use of counselor resources. A number of counselors
believe that discipline problems could be significantly reduced if they hsd the
opportunity to engage in group counseling for preventive work with students;
most of their "counseling time" is performed in a reactive rather than proactive
mode.

Negative i1 vact of physical facilities. Counselors rate physical facilities as
fevivy o suwtv4¢ Or negative affect on the guidance program. They assign s
*gin v 5,28 o thy atem, &nd ncad counselors assign a wean of 3.33.
hdm.nististors ge.. phyrical fecilities » acore of 2.58, not in the range to be
considered as indicative of a problem to solved; but this was the seventh most
negative item for sdministrstors, Administrators tended, in this survey, to be
more positive in outlook than the troops in the trenches. Again, interviews
helped to clsrify counselor assessment of their office and guidsnce space,

Responses to this question were generally uniform. BEven in those aettings in
vhich counselors had privste offices, complaints were made about inadequate
spsce for group meetings, waiting areas for students and parents, and/or having
the counseling office area geographically associated with administrative
offices. NMost respondents express very strong negative feelings about the lack
of privacy and the consequent absence of confidentiality in conferencing with
students and parents, PFewer than ten percent of those interviewed, excluding
adoinistrstors, report satisfaction with their space/physical working
conditions, Interestingl:/, several of the administrators interviewed reported
that space configuration was highly satisfactory at the same sites where
counselors lamented their lack of privacy or other shortcomings of their space
allocation.
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8ise of guidance staff and budget as a negative factor. On survey items, size
of guldance staff Is rated 5.22 by counselors and 3.33 by head counselors.
Administretors assigned 2.84 to this item—-their fourth most negative item,
$ize of guidance szaff determines, in part at least, the caseload of each
counselor. As stated above, counselors are allocated on the basis of 425
students each at middle and junior high schools and 405 each at senior highs.
Bowvever, other factors determine to some extent the caseload of any particular
counselor. If the head counselor carries mo caseload, then other counselors’
loads become larger. If one counselor is assigned several speciality
tasks--e.g., college selection and entrance advising, college financing and
scholarships, testing coordination--then part of that person’s caseload is
transferred to another counselor. If a school is eligidble for 2.5 counselors
and the 0.5 is spent on aides, then the assigned caseloads of the two remaining
counselors are larger,

A comparison wvas made of caseloads in the 8an Diego City Schools with those of
selected secondary county schools. The Directo of School and Communit
College Districts and San Diego counti Office of Education 1987, 1s published
y the Ban Diego County ce of Education,” it contains the names of the
staffs and their positions for all the county schools, These staff listings
were analysed for positions which might be counseling or closely related
positions, Telephone interviews were made where titles were not clear.
Table 11 shows the results of this analysis, It shows a wide variety in
counselors assigned and guidance staff allocated. Bscondido High School,
enrollment 1,602, has six counselors listed, a nurse, and 0.5 psychologist.,
Carlsbad High School with 1,550 enrollment has uno counselors listed. They do
have three guidance technicians, one guidence aide, and 0.5 psychologist
position, Cranite Hills Nigh School has three counselors, one Career
developrent teacher who handles the work experience classes, and two guidance
information specislists. They also list a programs clerk., When asked hov her
task contributed to the counseling program, she rsports that all programming and
progran changes are done by her and the guidance information specialists. Many
of the county schools list a psychologist position. All schools called report
that the assigned psychologist works exclusively with the special education
program, In the San Diego Unified District, these personnel are assigned to the
district level office. S8ince those in county schools work under district
direction also, there is little difference in their work and supervision (See
Table 10).

8un Diego Unified secondary schools are staffed on the basis of one counselor
per 425 students at junior high and 405 students at senior high level, Patrick
Renry High School with an enrolment of 2,135, has five counselors and a head
counselor listed, Additionally, a :;areer counselor is assigned four days per
week. Services of district counselors are available four days per week. There
are two guidance aides listed and one career technician, as well as a nurse. A
data clerk and the registrar provide some clerical assistance. Services of a
psychologist are available for individual testing and placement purposes.

Appearances can be deceiving unless one knows the particular philosophy of the
schools, the interaction of teachers with guidance, and the allocation of
counseling duties, However, froa the analysis of staff listed and services
available, San Diego Unified appears to have as rich a guidance foraula for
staffing and support as any other district in the county.
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TABLE 10

COUNTY S8CHOOLS GUIDANCE AND COUNSELING

STAFFING

Nuaber oJ Other cuid.;;]
District SBchool Level | Counseloy Personnal Enrollment
Alpine Union Joan MacQueen 6-8 1 Health Aide 717
Borrego Springs Bonsall Union K-8 0 School Nurse 835
Cajon Valley Bostonia K-6 0 547
Borrego Springs Bor.8pr. High 9-12 0 Speech Ther. 151
Cajon Valley C.V. Jr. High 7-8 1 649
Cajon Valley Emerald Jr, 7-8 1 690
Cajon Valley Creenfield 7-8 1 569
Cajon Valley Montgomery 6-8 1
Cajon Valley Kelly School K-6 Guidance Aide 554
Carlsbad Unified Carlsbad H.S. 9-12 3-Guid, Tech, | 1,550
Guidance Aide
Peer Coun., Tch
Psychologist
Vista Unified Vista 9-12 7 4=Deans 3,183
Guidance Tech,
Coronado Coronado Mid, 6-8 0.5 0.5-Dean 410
Coronado Coronado H.S. 9-12 1 Nurse 730
Bscondido Escondido H.S. 9-12 6 0.5-psych, 1,602
Nurse
Escondido Orange Glen 9-12 S Nurse 2,054
Psychologist
Crossmont El Caj. Valley 9-12 3 2-Guid.Info.S8 1,788
1-Bil. | 1-Bil. Guid.
Info. Sp.
1-Program Clk.
Grossmont Granite Hills 9-12 3 Career Dev. 2,208
Records Clerk
2-Guid.Info.8p
Sveetwater Union Bonita Vista 7-9 3 1,168
Sveetwater Union Sweetvater 10-12 2.5 Couns /Wrk.Exp, 1,802
Cert. Adm, As,.
San Diego Unified | Patrick Henry 10-i2 6 District CounJ 2,135
Carecr Coun,
2-Guid, Aides
Carecr Tech.
Nurse
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Item 2 of the survey, guidance budget, also arouses a negative response by
covnselors--3.19, but not by hesd counselors where it receives a 2.43 and is
tventieth down the list in negativity, Though assigned a mean of 2.89 bdy
administrators, this item is their third most negative on the survey, as
administrators tend to give positive responses.

Impact of the head counselor position on the guidance program. Each secondary
site is eligible for one hend counselor position. Sometimes the leadership of
the guidance program may be assumed by or delegated to a vice principal. The
head counselor position is included in the assignment formulas for counselors.
For example, if a school of 1,300 students chooses to have a head counselor, that
position would be one of the three counselors assigned., Tvo questions on the
secondury interview deal with the head counselor position and hov it impacts the
guidance progranm:

® Under what circumstances should the head counselor have s caseload? What
could be the impact at your school if the head counselor had a caseload?

® What aedministrstive function might be properly assigned to the head
counselor?

The question of requiring a caseload for head counselors elicited anbivalent
responses. A few respondents preferred that the person in charge of counseling
not have & caseload at all, while others felt that a caseload was a proper
responsibility of the head counselor. Practically all maintained that caseloads
of the head counselor, where recommended, should be a small one, since that
person typically had responsibilities not usually performed by the regular
counselors. The issue seemed to hinge on student enrollment and the number of
counselors at a given school site. Many counselors, as well as head counselors,
reported that maintaining a small caseload helped the latter maintain contact
vith students ani made the workload of counselors somewhat less onerous. Only
at the largest schools or at larger magnet schools did respondents feel head
counselors should be free from student caseload.

A vide variety of opinions was voiced in response to the guestion of assigning
adeinistrative functions to the head counselor, primarily because respondents
interpreted "administrative functions" quite differently., Some felt that head
counselors should perform no administrative duties at all while others saw the
head counselor's role as principally administrative. Some said that the head
counselor should assist with master scheduling; others felt that to be the
responsibility of the vice principal; and still others reported that the master
schedule duty depends on the school and the sise of its enrollment, The
managenent of discipline was also frequently discussed in the context of this
question, In general, administration of the guidance program, testing,
articulation, inservicing of teachers, and staff developuent are functions that
vere considered appropriste to the role of head counselors. There seemed to be
no reliable difference between head counselors and counselors in discussing this
question; however, seversl of the administrators interviewed said that head
counselors should take a greater leadership role to manage the counseling
guidance program more effectively, '
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In searching for ways to improve the guidance progyaam, those items listed in
Table 9 (page 31) as adversely affecting counseling and guidance must receive
top consideration as areas demanding new approaches, resolutions, or solutions.

Paraprofessional assistance as a factor affecting the secondary guidance
TOgT oL, Three items on the counselor survey received negative response
!uc’!utiu; 8 need for paraprofessional assistance in the guidsnce program:

® Required papervork
® 8ize of guidance staff
® Guidance budget

This question was explored further through interviews with counselors, head
counselors, and administrators. The question ssked was:

What is needed at your school in terms of parsprofessional assistance to the
counselor?

Many responses indicated a need for such assistance but with the hedge that
paraprofessional assistance not be added at the expense of present counselor
allocation (CPU's). Twenty=-two responses--11 of which were counselors—-
indicated a need for greater clericazl assistance. PFive others said, "We neec a
basic file clerk." S8ix counselors distinguished between paraprofessional and
clerical, saying that paraprofessionals tend to be unwilling to do filing and
typing. Two pointed out that low-level paraprofessionals and untrained clerical
assistants tend to "move-on" very quickly. Eight counselors asid, "We nead a
dean of discipline so counselors can counsel students." Pour indicated
agreement with one counselor's statement thi: "™We need to develop a new
philosophy of what counselors should do." Pifteen counselors said that what is
needed most is to reduce the caseload of counselors.

Most respondents eagerly expressed a desire to acquire more assistance with the
clerical and secretarial functions associsted with counseling. This need wvas
frequently described in the context of increased paperwork requirements relating
to the four-year plan, master scheduling, and other mandated programs. Quite
fev respondents claimed that a properly trained aide could do much of the
preliminary work in planning programs as long as such work is supervised by
professional counselors, They were unanimous in rejecting the proposal of
exchanging a counseling position for two paraprofessional positions, with
several speculatirg that this was a potential ploy to reduce the counseling/
guidance budget, rather than a possible way to incresse counseling
effectiveness, At a few sites counselora reported that administrators used
monies for counseling aides to fund other paraprofessional positions or ass’ Jhed
counseling aides to administrative work outside the counseling and guidance
department, On the whole, it was felt that increasing paraprofessional
assistance would aerve to free counselors to engage in direct service to
students,
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!!f“t of the gquality of 1ife of school counselors on the sscondsry site
uidance progran, The emoticnal tone of counselors' rex--wa In response to this
lt.- 1s quite varied; aome are reflective and atoicel, aome angry and bditter,
vhile others are cheerful and amiable. The substantive content was considerably
more reliable. They feel their working conditions are very poor. They are, as
one counselor put it, in a "no-man's land;" they're neither adainlistrators nor
teachera and feel sometimes caught between both groups, given wmany
responsibilities with little autnority to carry thes out. Many complain of the
meager salary differential, $200 over teachera annual salary, that they feel
fails to adequately compensate for the longer hours they are expected to work,
Several volunteer the opinion that the future does not bode well for attracting
competent and qualified persons to the profession. 1In general, a rather dismal
picture is painted. Even persons who respond with benign atticudes agreed with
the negative statements of others. Some of these respondenta feel their
particular achool placement is unusually good in that they enjoyed a great deal
of support fros their principal or vice principal and carry what they feel is a
light caseload. By and large, even thoase persons vith strong negative feelings
about their workin, conditions manifested a positive view of what they were
attempting to accomplish as professionals. Evaluators were very iapressed with
the commitment and dedication to working with students in the face of the
obstacles that counselors perceive make it difficult for them to be effective,

I;gact of the district counselor on the secondary aite guidance 2'°f"'° In
addition to the in-school counselors, each site Is allocatec times and services
of a district counselor. This position allocation comes from a pool of district
counselors who report directly to a district counselor aupervisor for direction
and evaluation, A separate job description defines district counselor duties,
responsidbilities, and qualifications required (See Appendix C).

A questionnaire was sent to 25 district covvsc’ors who work primarily at the
secondary level (See Appendix 1I). Tventy t.sponded. The averasge number of
yeara as a district counselor for the respondents was 10.4 years, with an
average of 3.75 years at the present school(s) assigned. Their years of
experience ranged from 3 to 27, Nine of the 20 have 10 or sore years in the
position, All held Pupil Pperacnnel Credentisls and masters degrees in
counseling and guidance or a closely related field. Two held doctorates; two
held Marrisge and Family Counseling licenses from the atate; and one wvas

. licensed as a Socizl Work Counselor. All but three held teaching credentisls
and had classroom experience.

Yiost district counselors serve two schools. The patterns Jiffer:

"2 junior high schools, 2§ days at each"

"1 junior high for 2 days and 1 senior high for 3"

"1 high school for & days and 1 elementary fer 1"

"1 school § time as DC and § time as outresch consultant"

"1 school 4 days s vweek--1'm on a reduced work week"

"I work only at one school. This achool, __ , buys an additional § position
of my time from their site funds." .




District counselor caseloads, according to questionnaire TEeS} nses, are WMOre a
stresm of occurrences than a nunber of cases. For instance, one answered,

“I average two to four parent conferences per day, work with 5 to 8 students
on an ongoing basis, follow-up on 2 to 3 attendance problems, vork with the
vice principal and counselors every day und handle referrals from the nurse
on drugs and suicide. Then I think about SIP* placenents, my annotation of
conferences, and my required record keeping."

Others vere more willing to talk in terms of caseload numbers. "I see at least
15 students per day. In addition, I make at least 20 phone contacts to parents,
outside agencies, and/or other schools." Another said, "My caseload consists of
30-60 student contacts a week as well' as parent, staff, and agency
communications. Papervork on exemptions, alternative placements (Twain,
Garfield, Pregnant Minor), high school diploma program, and SIP's are more often
done as homevork." Another says s/he has an average of 70 face-to-face contacts
per veek with 7 to 10 parent meetings and 20 to 30 phone calls,

Another claims, "Conservatively speaking I handle approximately 300 contacts s
veek. I conference all incoming new students. I take all phone calls from
students and parents that call the school who have just moved into the district
or area. I can easily say that 40 percent of my time is spent with non-enrolled
students who live in the school's area. My usual day begins at 6:30 and ends at
3:30 and on Tuesday end Thursday I am on campus till 8:00 in the evening.”

All respondents said that the lack of time and the large caseload exerted an
alverse impact on their job. None said the time allocated was sufficient to do
the job. Six of the 20 suggested that societal changes in the last ten years
had increased the crisis environment of their work while budget cuts had
decreased their ability to deal with the problems. One pointed out that length
of time in & community is an important consideration because it takes time to
be accepted and respected by a staff as well as by the community.

District councelors cited many kinds of paperwork. By their report, the most
important is that which establishe: continuity in casework. Records must be
maintained which enable any district counselor to take up a case vhere another
left off; clientele of tnese counselors move very often from community to
community and school to school.

The areas of need for inservice cited most often were:

Child abuse

Suicide threats

Runavays

Drug use

More "resource fairs" conducted for our staff

Inservice for school facul:ies to apprise them of our work

Presentations by qualified, respected professionals of appropriate subjects
related to our work

*School Initiated Placement
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District counselors were asked for their perception of the employment situation
snd the quality of 1ife for them in the City Schools. All voiced discouragement
over:

® The lack of future of their job

® Appreciation for what they do by people other than site steaff who are
familiar with their work

* The time apportioned to do their jobs

® The increased stress brought to their jobs by cuts in time allocation and
increased social problenms

® The same discouragement as felt by in-school counseloxs

Nonetheless, all reported that their jobs gave them unique rewards and

satisfactions in working with youth experiencing the difficulties of growing up

in our society,

District counselors were asked, "What are the considerations which make it
appropriate for district counselors to be supervised from the central office at
Riley (as opposed to supervision by the site principal)? Replies varied:

® “our function as go-between home/parent and school allows the parent a sense
of due process in dealing with the schools."

"District counselors would lose their periodic training sessions; the
experise of experiences counseling supervisors at Riley give; the
centralized case records department; and would-be buresucratic process of
the resident school.”

“Often, secondary principals do not have the time or expertise to adequately
direct the DC in his/her role."

* "At tiwes administrators who work so closely daily with the kids need our
objective opinion, I have been able to keep kids from being moved from
school to school simply because of my objective opinion,"

® "We need to be the advocates of students and parents; sometimes what we do
nust be at crosspurposes with what the vice principal would do."

® "We must maintain our independence or site administrators will assign us a
site caseload with sll the papervork and distractions which go with that
job,"

"We need to be in a position to move about the community, maintain agency
contacts, and make referrals without the consent of site administrators.”

Only two of the 20 respondents felt they could function just as well under site
control, One said, "It's been an ongoing concern that should site
sdministrators gain that coutrol, there would be unknown negative aspects to
come of this, This year is wmy finest and whut I feel is complete site
sdainistrative control and I've yet to experience that negative aspect--no
probles! Another ssid, "I have ouly one (concern): to maintair the integrity
of the type of service provided to students, parents, and staff. A’
bastardization of the personal/social counseling by "other duties as assigned"
would eliminate a necessary, even essential, counseling service. If the program
could be maintained, central supervision would be unnecessary."
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Question 5 asked for district counselor reaction to the proposed change that
would assign them to the sites, None were in favor of the change., Their
opinions were based on the uniqueness of the district counselor role, the
fragsentazion that such placement would produce, and the loss of the
independen~2 of the counselors to be advocates for the students,

One of the most prominent uniformities revealed in the discussions with
in-school counseling staff was their almost messianic perception of the district
counselor, Statements of the indispensable and invaluable services provided by
the district counselors were made with such conviction and feeling that one
would believe that the counseling-guidance programss at the school sites would
virtually collapse were the positions eliminsted or cut back from the district
budget. Interviewees essentially predicted such an outcome in response to the
question which addressed their reactions to proposed changes regarding the
distri.. counselor. The words “disastrous," "devastating,” and "crasy, stupid
decision" were used to convey the respondents' reactions. One counselor said,
"1 almost had a heart attack when I heard about it." The negative reaction vas
not, however, universal. B8ix people felt that the cut-back could be handled
satisfactorily if additional counseling staff were added at the school site
level, and several of the administrators expressed no great aslarm in their
response to this item. The revering of the district counselor was also a
function of the particular individual occupying that role. 1In a few cases
dicirict counselors were rated very low in effectiveness because they were not
seen as competent professionals or were not that accessible because of the
itinerant nature of their assignments.

The services typically provided by the district counselor were those that
distinguish the role of that individual from the role of the in-school
counselor., Respondents typically did not make any distinction between those
services nov provided and those that would be critical to retain in the face of
a potentisl budget cutback, SIP's, referrals to outside agencies, parent/home
visits, and working with students who have serious emotional/behavioral problems
vere most often cited as the critical services provided by the district
counselors.

Major Counseling Activities at the Elementary level, Ten areas of counseling
activities were identified Ifrom the K-6 Counseling Wandbook as those taking
place in district elementary counseling programs., Elementary administrators,
nurses, teachers, district counselors, and guidance aides were asked to indicate
if these activities took place at their schools., Table 11 shows the responses
to these activities as rated by all staff and by district counselors. Although
similar in most of the ranking order, district counselors more often indicate
that the activities occur than did the site staff, 1In all, site staff identify
sevan of the ten activities as occurring in 80 percant of their schools,
Counselors rate nine of the ten activities in the same way., Two activities show
differing opinions in the rate of response. All staff rate "Teacher
(onferences” ae the fourth-lowest (84,8 percent), while counselors rate it as an
activity occurring in 100 percent of their schools. 8ite staff rate "Time Out"
a8 the third most common counseling activity taking place at sites
(88.7 percent). District counselors give it a higher mean frequency
(91.4 percent), yet rate it third from the Dottom on their list.
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TABLE 11
TEN COUNSELING ACTIVITIES AS RATED BY
ALL STAFF AND BY DISTRICT COUNSELORS

Postive Response
Percent
Iten All Staff | Counselors

Nev student orientation 26.4 42.8
Class presentations 54.0 81.5
Problea-solving groups 78.3 96.8
Teacher conferences 84.5 100.0
Croup counseling 84.8 100.0
Revard/recognition 86.5 89.2
2arent confereance 86.7 100.0
Time out 88.7 100.0
Consultation team 92.6 97.8
Individual counseling 97.4 100.0

As noted in the section on elementary counselor allocations, a wide range exists
among school sites in counselor:student ratio., As part of the data analysis, s
total of 60 schools were selected as having a low counselor:student ratio
(1:79.0 to 1:157.0), wedium (1:187.8 to 1:225.0), or high ratio (1:300 to
1:398.8). A list of the selected schools can be found in Appendix E, An
examination of the activities rated by the low and the high ratio groups shows
that, although the order is similisr, the percentages are consistently higher
for the low ratio schools. The counselors in those schools are seen by the
staff as providing all ten counseling activities more frequently than the staff
at the high ratio schools see their counselors providing them (See Table 12).

TABLE 12
TEN COUNSELING ACTIVITIES AND RESPONSE
BY SCHOOLS WITH LOW AND HIGH COUNSELORS:STUDENT RATIOS

Percent of Response
Itea Low Retio | High Ratio
Nevw student orientation 38.6 17.3
Class presentations 65.9 40.2
Teacher conferences 9.1 79.6
Problem-solving groups 92.2 77.6
Revard/recognition 93.3 81.8
Parent conference 94.4 87.9
Group counseling 96.6 83,7 :
Time out 96.7 80.8
Consultation tean 98.9 91.8
Individusl counseling 100.0 98.0
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Schools with counseling centers were compared with those who did not have
counseling centers to see if any differences in activities could be found. The
results for both groups were very similar. The largest discrepancy found was in
the activity "Time out." Schools with counseling centers reported the
occurrence of this activity at 93.6 percent. For schools with no counseling
centers, only 59.7 percent of the staff reported this activity as occurring at
their sites,

staff were asked sbout their level of knowledge concerning the counseling
program at their sites. The mean response was 4.06, and was uniformly high for
all groups of respondents. Teachers considered themselves very knovledgeable,
vith a mean response of 3.79. Principals indicated the highest 1level of
femiliarity with the counseling program, a mean response of 4.89. No difference
vas noted in the level of knowledge between sites with or without counaeling
centers, or among schools with low, medium, or high counselor:student ratios.

Factors vwhich impact counseling positively at the elementary site. All site

Postive impact of counseling staff job satisfaction. Both district counselors
and guidance sides responde positively to the question, "To what extent do you
enjoy your work in counseling?" The mean response for both groups was 4.56,
vith counselors at 4.77 and guidance aides at 4.50. This job satisfaction was
maintained across years of employment, with counseling staff with ten or more
years of experience responding as positively (4.58) as those with less than four
years of experience (4.61).

Positive impact of inservice opportunities. An area related to job satisfaction
also received high marks irom district counselors and guidance aides. Both
groups vieved their opportunities for inservice very positively (4.07). The
scale ranged from 1 (not at all helpful) to 5 (very helpful). Inservice
provides the counseling staff with the opportunity to gain new <¥ills and/or
refine current activities. 1Inservices for both groups are coordinated by the
Guidance Department,

Positive impact of consultation team function. As noted in the section on major
counseling activities, the district counselor’s function on the consults*ion
tean is ranked the second moat frequent activity by all respondent grcups.
Designed as a framework for early identification and assistance to meet the
varied and unique needs of elementary school students, the consultation team:

® Coordinates site support staff tu meet student needs
® Provides more appropriaste and effective referrals to support services
® Promotes the development of alternative site programs and options

All site staff and counseling staff responded to questions concerning the
function of the consultation team, and the role of the counselor on the team. A
mean response of 3.87 was given by all site staff, indicating that they thought
that the consultation team consisted of a broad range of activities, not
uniquely a special education process. Principals (4.50) and nurses (4.16) had
the highest mean responses, and teachers a mean of 3.63. Counseling staff had a
mean response of 4.16 on this question,
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The involvement of the counselor on the consultation team also brought uniforaly
bigh responses. With a response of 1 indicating very little involvement, and S
indicating tesm leadership, the mean response for all site staff was 4.13.
Principals (4.60), nurses (4.54), and district counselors (4.86) aaw
particularly high involvement, Teachers had a mean response of 3.92, while
staff gt lov counselor:student ratio schools haé s mean of 4.57. S8taff at high
counselor:student ratio schools rated counselor involvement lower at 3.88. No
difference was noted between the mean responses of staff at schools with
counseling centers to those without centers,

Postive impact of counseling centers. One survey question specifically
addressed the effectiveness of cicncntary counseling centers. All respondents
at sites with counseling centers had a mean of over 3.0, with al] site staff at
3.72, and all counseling staff at 4.21. Principals (4.19) rated the
effectiveness of centers even higher thsn counselors (4.09). Schools with low
counselor:student ratios had a mean of 4.12, while schools with high ratios had
a much lover mean response of 3.30.

A linited study on the effoctiveness of counseling centers was funded in part by
the Kivanis Club and was Gone in 1984-85 by Dr. Alice Cochran of San Diego State
University, Pifty-four elementary schools were selected in three categories:
those with no counseling centers, those with partial centers, and those with
fully operating counseling centers. S8ite staff and adninistrators, counseling
staff, parents, and otudents in grades K-6 were surveyed. Respondents from
schools with fully operating counseling centers (Category A) were more pusitive
in their attitudes and expectations about counseling than were respondents from
the other two categories. It should be noted that the schools from Category A
also had a much lower counselor:student ratio than the schools in the two other
categories,

For the present district study, dats on school sites have been snalyzed in two
vays in order to minimize possible confusion between the effectiveness of
counseling centers and the benefits of having low counselor:student ratios. For
each question, results were analyzed by:

® Schools with counseling centers compared to schools without centers
® Schools with low, medium, and high counselor:student ratios compared to each
other

For the most part, few significant differenccs were found in the comparison of
schools wvith counseling centers to schools without such centers, For this
study, a differenca of 0.5 was regarded by the researcher as major and was found
in only three areas of questioning. Staff at sites with counseling centers were
more interested than schools without centers in inservice on counseling
activities (2.70 to 2.10), €elt that their district counselors and guidance
8ides vere asked to handle more disciplinary matters, and rated the counseling
progran as more adequate to meet the needs of their sites (3.08 to 2.41).

For the "Yes/Ko" questions, a difference of five percent was considererd to be
msjor and was found in three areas of questioning. Staff at sites with
counseling centers indicated that their guidance aides were under the
supervision nf the counselor more than the principal, and rated their counseling
prograns as being more reflective of all three counseling domsins and two of the
tkree service levels,

-
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In contrast, major differences were found in nine areas of questioning in mean
responses, and in all areas of “Yes/No" questions for sites with low counselor:
student ratio as compared to sites with high ratios.

An  explanation for this disparity may 1ie within the question on the
effectiveness of counseling centers themselves. Schools with low
counselor:student ratios had a mean of 4.12, while schools with high ratios had
8 much lover mean response of 3.30 in rating the effectiveness of their
counseling center programs, It is apparent that counselor time is a critical
factor in the success of any counseling progrem, including the operation of
counseling centers. The range noted earlier in hours of operation indicate that
8 center can only be as effective as its staffing time allows.

District counselors and guidance aides were asked what benefits they sav in
their counseling centers. Most commented on the centers' perceived
accessibility to staff and students, and the program continuity that a center
offers, Some concern was raised about staff expecting the centers to be
punitive detention aress. These comments from counselors summarize the general
positive feeling of counseling staff about the centers:

® The Counseling Center is a ralm, aerthetically pleasing environment for
students, The children know that this is one place in the school where they
can be listened to. Some students use it as a "cooling off" place when they
are having difficulties with their peers.

® <..A place vhere one's shattered self-image can be mended and vhere one's
tilted equilibrium can be righted...A place for "new beginnings," a safe
place vhere one can "save face," "take 5" and get renewed to head out again
to the real world. And last but not least - a place where education is
valued and learning is encouraged.

® The benefits of the Counseling Center are numerous! Not only does it
provide the sites with a "total™ school program, whereby all the students
can benefit from its services - but it also serves teachers and staff by
assisting them in their effort to provide for a positive experience for our
students, Crisis counseling, preventive counseling, walk-in problem solving
and recognition activities are just some of the prograas r rovided by the
counseling center., Without a counseling center who would provide these
services? Who could afford the time, energy, or expertise? Everyone
benefits from a Center! 1In this day and age, I see a Counseling Center
progran just as important as any one of the basic skills taught in a school.




Ispact of orgsnizational srructure on elementary counseling program. The

counseling program is divided Into three domains as well as three levels of
service. All site ataff and counseling staff surveyed were asked if the
counseling programs at their sites reflected sach of the domains and levels.
Figure 5 shows the percent of site staff and district counselors whose responses
indicated that their program reflected each of the three levels of counseling
eervice. The district counselors identified the remedial level as most often
reflected in the counseling programs at their sites. Wigh counselor:student
ratio achools showed the same pattern, but not so strongly. Low ratio achools
endorsed developmental level as most represented by their counseling program.
With more counselor time available, developmental concerns are better able to be
handled at sites,
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Figure 5. Levels of elementary counseling service
reflecred in the counseling program.

Programs with counseling centers more often reflected the developmental and
preventive levels, while those without counseling centers were slightly higher
in their response to the remedial level.
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Figure 6 shows the responses for sll groups on the three domains of counseling.
District counselors were more likely to report each domain as reflected than
vere site staff, yet both groups concur in finding that the personal/ social
domain is reflected most often in the counseling program, with the academic
domain second and the career domain the least evident.

Figure 6. Domains of elementary counseling
reflected in the counseling progranm,

Programs with counseling centers were more often rated as having each domain
reflected than did those without counseling centers, yet the overall ranking
remained the same, Responses for both domains and levels are presented in

Table 13,

TABLE 13

PERCENT OF RESPONSE TO DOMAINS AND LEVELS BY
SCHOOLS WITH AND SCHOOLS WITHOUT COUNSELING CENTERS

Percent of Positive
Response of Schools

Item With Centers No Centers

Levels

Developmental 77.2 55.9

Preventive 74.8 61.8

Remedial 78.0 79.4
Domains

Career 23.7 12.7

Acadenic 54,1 38.1

Personal/Social 90.5 79.7
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staii and counseling staiz were asked the question, "To what extent do the
folloving items limit the counseling program at this site?™ The ten items
listed in Table 14 were rated on 8 scale of 1 to 5, with 1 indicating very
little limitation, and 5 indicating a great desl of limitation. Bite staff,
district counselors, and principals each geve mean scores of 3.0 or higher to
five or more of the items. Staff at sites with low counselor:student ratios
listed three, staffs with counseling centers listed four, and those at sites

Factors vhich impact counseling negatively at the elementary level. Both site

. with high counselor:student ratios or no counseling centers listed six items.
TABLE 14
N TEN ITEMS WHICH LIMIT COUNSELING AND MEAN RESPONSE
BY ALL STAFF AND DISTRICT COUNSELORS
Mean Response
Iten All Staff | Counselors
Adnministrative support 1.86 1.85
Staff cooperation 1.97 2.10
Clerical assistance 2.13 2.10
Parent and community support 2.28 2.02
Equipment, materials 2.52 2.36
Number of duties 2.63 3.15
Physical space 2.79 2.63
Guidance aide time 3.02 3.22
Papervork 3.1 3.43
Counselor time 3.5%7 3.46
Budget restrictions 3.62 3.55
Counselor:student ratio 3.63 3.76

The items which were rated as the least limiting are those which involve either
the support or cooperation of other persons (administrative, staff, clerical,
parent, and community). Those items rated as most limiting are intrinsic to the
job of counseling itself (paperwork, counseior and guidance aide time, budget,
counselor:student ratio).
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While the pattern o responses vas very aimilar for all respondents, aome items.
vare given a wmuch highez mean response by certain groups of reapondenta.
Figure 7 shows the mean responss on the five most limiting items by four
different groups. All aite ataff and ataff at schools with low counselor:
student zatios gave the lovest meen responses to these items, while principalr

and staff at schools with high cou:zelor:student ratios gave the highest mean
responses,
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Figure 7. Mean response on the five most limiting
scems in the elementary counseling program.

Negative impact of disciplinary and other duties. All site staff and counseling

ataff vere asked to what extent the members of the elementary counseling staff
vere asked to handle disciplinary matters (suspensions, detentions, contacting
parents about administrative discipline), and to what extent they were ssked to
perform duties outside the realm of counseling (routine playground or lumch
aupervision, administrative duties, substitute teaching).




All site staff, including principals, gave mean responses under 3.0 to these
questions, indicating that they do not feel- that the counseling staff is often
asked to do discipline or other mattera (See Table 15). District counselors
and guidance aides, while also showing a low mean response for other duties, do
have & mean response over 3.0 on the question of discipline,

TABLE 15
MEAN RESPONSE OF ALL STAFF AND COUNSELING STAFF
TO EXTENT OF DISCIPLINE AND OTHER DUTIES

Itenm All Steff | Counselors

Extent of Discipline

Counselors 2.55 .n

Guidance aides 2.17 3.34
Extent of Other Duties

Counselors 1.35 1.83

Guidance aides 1.53 2,29

A concern which had been raised at the outset of this study was the use of the
guidance aide at the site, particularly the possible assignment of such
personnel to duties other than counseling. Although the mean response of
guidance aides cn the question is higher then the response of all steff, it
still does not approach the 3.0 level, and is apparently not a serious concern.

Negative impact of aplit assignoents., Thirty-nine of the 65 elementary district
counselors are assigned to more than one school site and 3 are assigned to more
than two sites, All school staff and counseling staff were asked how much time
per veek is needed by those counselors on split assignment to “"catch up" at each
site, Both groups had mean responses over 3.0; 3.56 and 3.60, respectively.
Staffs at sites with low counselor:student ratio had a mean of 3.19, (the lowest
of all groups) and sites with high ratios had s mesn of 3.61. Staffs at sites
vith counseling centers were somevhat lower (3.53) than those at sites without
counseling centers (3.83).

Negative impact of staff time sper® counseling. Because counseling time is

imited at many ;TZnnntary sites, all site ataff were asked how much time they
spend in providing counseling services in the absence of or in addition to the
counseling staff. Using a five-point scals, 1 vas "Very Little,” and 5 was "A
great desl." The mean response for all staff was 3.76. Principals reported the
highest mesn, 4.21. Teachers and aurses also found this 8 frequent activity,
vith respgctive means of 3.71 and 3.62. Sites with low counselor: student
ratios and those with high ratios were very sipilar in mesn of response (3.52 to
3.59). Bités with counseling centers had a msean of 3.71, and sites without
centers had a mean of 4.11.
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Negative impact of guidance side supervision. Sowme confusion appears to exist
o e CopervIel:

the reporting of guidance alde supervision. All site staff and counseling
staff vere asked two questions about the guidance aides' supervision -- did they
report to the principal snd/or the district counselor? Table 16 shows the
percent of response to these questions by three respondent groups. Teacher
responses were not included because many of theam indicated that they d4id mot
know the supervisory structure for guidance aides. While district counselors
were avare of the extent of their supervisory role, principals underrated their
involvement in aide supervision,

TABLE 16
PERCENT OF AFFIRMATIVE RESPONSE TO SUPERVISION
OF GUIDANCE AIDES

Percent of Affirmative Response

Guidance
Principal | Counselor Aide

Aide reports to principal 57.6 72.2 83.9

Aide reports to counselor 92.6 93.0 95.2

What is the level 25 client satisfaction?

For the purposes of “his study, the following constitute the clienis:

Members of the counseling staff

Adnministration of the particular sites and of the district
Teaching staff

Students

Parents

The members of the counseling staff--counselors, head counselors, district
counselors, career counselors, and paraprofessionsl staff--are clients of their
own program in that they enjoy the satisfactions and revwards of their programs
and activities when they do well; they suffer dissatisfactions and pains when
they fall shoit, Site adrinistrators and the district are clients in that the
guidance program is a major contributor to the success and fasilure of site and
district programs, Well-placed students contribute to good educstionsl
programs, Misplaced students harm good educational endzsvors., Well-placed,
well-counseled students more Qquickly become mature adults, enabling good
teachers to know and enjoy the intrinsic revards of teaching. Well-functioning
guidance programs facilitate the cross-integrated functioning of all school
programs,
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Table 4, Ten Items Rated By All Three Groups as Most Adequate in Oparation, and
Table 5, Top Ten Items Rated By All Three Gro.,s As Least Adequate In Operstion,
pages 21 and 22, define those operations seen by counselors, head counsrlors,
and adainistrators as adequate and inadequate. Accompanying discussions help
clarify those views and show those factors, negative and positive, which impact
the counseling prograa. Survey and interview dats depict counselors, including
district and career, as deeply committed and enjoying the intrinsic counseling

. and guidance work associsted with their jobs. At the same tiwe, these data show
éeep frustretion with many aspects of the counseling assignment and much
apprehension about the future of counseling in the district,

“~condary Tesching Staff Perceptions of the Guidance Program. Teacher sutvey

data show their perceptions of the counseling program at the secondary level. 4
tvo part survey was sent to all secondary teachers. One-half of the teachers
received part A, Career and Academic Domains, and one-half received part B,
Personsl/Social Domair, Of 2,861 teachers, 639 returned part A and 699 returned
part B, a return of 47 percent. Table 17 shows the demographics of the return.
Total district teaching staff are approximately 80 percent majority and 20
percent minority; and returns are close to expectations. Within the minority
group, kowever, Hispanic Teturns were 4.9 percent and .5 percent, survey A and
B, vhereas “ispanics are 8 percent of the district teaching staff,

TABLE 17
COUNSELING AND GUIDANCE EVALUATION
STAFF SURVEY DEMOGRAPHICS

Caresr and Personal /Secisl
Acsdenic Demain Demaia
Grade | Wwmber | Percest | Orede | Bwmber | Pereess
7-8 200 31.3 71-8 256 .2
9-10 257 40.) 9-10 244 35.4
11-12 181 2.4 11-12 180 27.4
(3] ] TOTAL 689
Bthnicity Rumber | Perceat Sthaicity Fumber | Percent
. Rispanic b} 4.8 Wispanic 38 s.5
White $21 81.? White m 83.2
Black 4] 6.4 Black b 7} 'R ]
Asian 10 1.5 Asfan 10 1.4
Amer In/Alsskan 22 2.0 Amer Ia/Alaskan L ] 1.2
Pacific 1slandeg 4 0.7 Pacitic Islendeq ! 0.1
Portuguese 2 0.3 Portuguese ) 0.8
Filipino ¢ 1.0 Pilipino ) C.4
Indochinese 1 0.1 Indochinene 2 0.3
Other 10 1.5 Other 14 2.1
Percent Pereert
51.% 50.1
a5 | 49.9
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Predeternined 1levels of concern are sst by the advisory committees to the
ovalustion:

® With items having & 1-5 scale (1 = low, 5 = high), itsms with le-s than 3
are concerns

® With items having a yes-no or positive-negative response, items to which
40 percent respond negatively are concerns

Frequency response by number and percent by groups responding for all staff
survey items are found in Appendix J,

Career Domsin. Form A of the teacher survey ccatains 15 items related to the
career domain of counseling. PFive items have a 1-5 scale with § high, and 9
fitems have 3 "Yes-No," "Not Known" response,

Four of the six 1-5 items received a negative response by teacher at grades 11
and 12:

® Do you think your counselors successfully help students know and fee,
confident of their career interests?

® Are your counselors effective in assisting students in matching their career
interests with their career/educational abilities?

® How effectively does counseling in your school help students see how present
attitudes, habitrs, and outlooks affect success in a chosen field?

® Are counselors effective in assisting you in relating your field of
instruction to careers and career choice?

All three groups (7-8, 9-10, and 11-12) gave a negative rating to the last item.
Counselors themsel: ratec this item as receiving least time and energy in
their day and as beir, among the least adequately executed by counseling staff,

Throughout the survey, results were confused by the number of respondents
selec”ing the "Not Known" response. This indicates tiat there is:

® Poor communication by the guidance staff of their goals, objectives, and
activities to the teaching staff

® Inadequate involvement of the counseling staff in the total life of the
school

® Insufficient articulation of the role that guidance an< counseling should be
playing in the currizular programs of the school

In determining wihich cf the "Yes-No" items received negative responses, the
standard followed that items receiving less than 50 percent yes would be
considered negative. This adjusts gomewhat for the high percentages of teachers
electing the "Not Known" rasponse. Two items received a positive response by
all grade levels:

® Do counselors provide career counseling that is free of bias with respect to
race, gender, or economic status?

® Are students at your school encouraged to consider occupational fields
regardless cf their gender, race, or economic status?
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{2 item received s very positive response by teachers in grades 9-12 but a very
negative response by teachers at grade 7-8:

® Does your school’s career center provide adequate occupstional and
vocational information?

While one wmight argue that grades 7-8 are too early to begin career
consideration, at grade 8 students carry out the Career Planning Program and
construct their four-year academic plans, Therefore, it is quite logical that
teachers feel there should be occupationsl and vocational materisls available at
junior high and middle schoo) sites. With the exception of the two items
presented above, none of the 9 items in the career domain received even s
50 percent frequency by teachers a. srades 7-8.

At no grade level did teachers give a positive response of even 50 percent to
these questions:

® Have most students discussed their abilities and interests with a counselor
or career technician?

® Have most students identified s tentative career or career cluster?

® Have most students designed an educational plan that leads toward the
student's carsar goals?

Academic Domain. Teacher responses to items in the academic domain vere much
more positive than their responses to the career domain. Of the S items having
8 1 to 5 response, none received a negative response. One, "Does the counseling
program ensure that students classes meet their needs for
gradustion/promotion?," received a response highly positive from all three
groups,

Of the 10 items having a “"Yes-No" response, none received a negative response by
grade 7-8 teachers. Three items received a positive response of less than
50 percent by teachers at grades 11-12:

® Do counselors encourage students to take the most challenging courses for
their abilities?

® Do counselors adequately inform parents and students about special district
prograns and assistance available to them in the school and the district?

® Does the counseling department assure that tests necessary for program
placenent are given and anglyzed properly?

Teachers, grades 9-10, also responded negatively to the last of these. In each
case the negstive responses were accompanied by a 1large percentage of "Not
Known" votes (36 to 43 percent),

Persoral/Socisl Domain. Of the 9 items with 1-5 scaled responses in the
personal/eocial domain, three received negative responses from the teachers:

® Hov effective are counselors in helping studen*s whose personal problems
interfere with or affect their behavior at school?
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® How effective are counselors in helping students whose personal problems
iaoterfere with school work?

® Do counselors provide adequate assistance to students in assessing their
personal strengths and weaknesses?

To three items relating to equity-~one in terms of race, one in terms of gender,
and one in terms of economic status--teachers gave a very positive response
(above 4) to the efforts of counselors.

To the eight "Yes-No" response items, teachers gave a positive response to only
one:

® Do counselors help students who are having problems that interfere with
their school work?

Tvo received marginally positive respouses:

® Do counselors provide students with information about drug and alcohol
abuse?

® Do counselors provide adequate direction to students where to find community
agencies vhich might help them with personal and family problems?

One item received a highly positive response--ovar 80 percent yes:
® Do counselors assist you in informing parents of student progress at school?

Data from the final six items of the survey identify to whom students go to seek
counseling advice. Table 18 shows the percept 1s of teachers by grade levels,
Counseling department staff are clear winners in only two categories: career
planning at grades 9-12, and questions about class schedules or academic
programs. Students with questions about passing claesses or being promoted most
often go to a counselor, but almost ac frequently go to another school adult.
Teachers perceive that students with personal problems and questions on matters
of sex most often go to thyir peers. These data tend to say that--according to
teachers' perceptions--students feel assurance in going to counselors or
guidance staff only concerning academic matters: classes, credits, academic
program, passing/failing, etc.

Questions 27, 28, and 30 on the staff survey, Form B, are open-ended questions,
Question 27 of the survey asks:

® What do you think should be the three most important things the counselor
does for the students at school?

At 3sll three grade divisions, the predominant response was "Don't Know."
Acadenic planning was high on the list of things counselors should do. At
grades 7-8, the second highest response was "Resolve personal/family/
intetpersonal problems." This ansver was third for grades 11 gnd 2. At all
three grade levels there were teachers who did not respond: 6.1 percent st
grades 7-8, 3 percent at gradses 9-10. and 9.2 percent at grades 11-12.
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Question 30 of the survey, Form B, asks,
® For what three reasons do most students s.. their counselor?

In each case the highest response is that teaching stcZf 22 not know why

atudents go or should go to see their counselors, If these reponses are

combined with those surveys where no answera were given, then at least 31
. percent of all ataff cannot or do not say why students see their counselor most

often, Class changes and scheduling ranks highest, accordiug to teacher

knowledge, of the substantative reasons for which students see counselors (See
. Appendix J).

TABLE 18
TEACHING STAFF RESPONSE
REASONS WHY STUDENTS SEE COUNSELORS

N=689

Percent Responding

Major Reasons Why Students

Should See or Do See Reasons Reasons
Their Counselors Grades Should See Do See

Don' know 7-8 33 35
9-10 3l 28
11-12 23 20
Class Changes/Scheduling 7-8 4 17
9-10 5 22
11-12 3 19
No response 7-8 6 5
9-10 3 12
11-12 9 12
Referrals/trouble 7-8 3 12
- 9-10 3 11
11-12 2 6
. Resolve personal/family 7-8 11 10
problems 9-10 12 4
11-12 12 5
Acadenic planning 7-8 6 4
9-10 13 3
11-12 18 8
Student advocat« 7-8 6 T
9-10 7 4
11-12 7 7
Information on college 7-8 0 0
9-10 1 4
o 11-12 3 5




Question 28 of the staff survey, Form B, asked,

® What do you think should be the three least important things or jobs of the
counseling staff at your school?

For staff responses, over 70 percent at all grade levels either did not respond
or "Don't Know." High on the list of things staff say counselors should not be
doing are: -

® Administrative functions, paperwork/clerical duties

® Watchdogging ("vices")--supervision, detention, smoke patrolling

® Changing classes (not to be confused with class selection, programming)

® Handling referrals

® Other non-counseling activities: discussing counselor's probleas,
supervizion, gossiring, wandering around the grounds, lecturing, yelling
at students,

Student Perceptions of the Counseling Program., A 60-item survey was created to
gather student perceptions of the counseling program (See Appendix K for the
survey with frequency counts and percentages by grade levels). Items were
gathered and constructed to cover each of the three domsins and their objectives
in the K-12 Comprehensive Guidance Program. Two types of items constitute the
survey, One gathers students' perceptions about their levels of development.
For instance, an item asks, "Do you feel sure that your career interests match
your career abilities?" Response is on a 1 to 5 continuum with 1 representing
“Not at all sure oy interest match my abilitics” and § representing "Very sure
By interests match uy abilities.” Since 5 is positive on this scale, any
response mean of 3 or over is positive; any response less than 3 is negative and
targeted as an area of concern. Two factors bear on the results of such items.
First, populations such as students and teachers will tend to give positive
responses, especially about themselves. Second, with as large a sanple as there
vas in this survey, response means aversges tend to cluster around the mean.
Any response mean above 3 will be positive and any response less than 3 will
certainly indicate the negative,

"Yes-No," "Either-Or" items make up the second kind of response. These items
refer specifically to the counseling programs and the students' perceptions of
those programs, For instance, item 7 under the Career Domain asks, "Is career
counseling available to you at your school?” A "Yes" to this itea represents s
plus for the counseling program; a "No" or "Don't Know" represents a negative,
A predetermined decision for the study was that a negative response of over
40 pearcent constitutes an area of concern. When a large part of that negative
respons: is in the "Don't Know" category, counselors might argue that the
sarvice is available. That simply points to another problem--lack of
communicition of the services available.

Tadble 1% Counseling and Guidance Evaluastion, Student Survey, Demographics,
shows th: demographics of the return., Returns were adequately distributed
between the grade divisions: Grades 7-8, 32.7 percent, and Grades 11-12, 35.3
percent. Minority/majority response was close to district averages, but
students who happen to be Black are somevhat underrepresented, as are
Indochinese students. Male/femal . distribution vas nearly equsl. VEEP students




TABLE 19

COUNSELING AND GUIDANCE EVALUATION
STUDENT SURVEY DEMOGRAPHICS
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Grade | Number Percent
7-8 2,749 32,7
9-10 2,689 32,0

11-12 2,965 35.3

| ToTAL| 8,403
Ethanicity Percent

Hispanic 18.5

White 47.0

Black 11,9

Asian 8.5

Amer In/Alasken 1.3

Pacific Islander 1.2

Portuguese 1.0

Filipino 7.1

| Indochinese 3.5

| Post Bigh School Plans Percent
Plan to go to college 78.2
Plan to join the military 6.7
Plan to get a job 11.2
Rone of the above 3.9
Attendance Record

This Year Percent
No absences 14.9
1=2 days 22.6
3-5 days 27.0
6-10 days 17.5
11-15 days 8.5
16-20 days 4.2
More than 20 days 5.3

Gench Percent
Male J 49.9
Femal 50.1

Earollment Status Percent
VEEP 11,7
Magnet, Including 9.8

Resident Studcuti

Who Are Magnet
Resident Students, 78.5

Neither VEEP

Nor Magnet

Current Crade

Point Average Percent
A (3.01 to 4.00) 34.7
B (2.01 to 3.00) 37.3
¢ (1.01 to 2.00) 22,5
D (0.51 to 1.00) 4.5
¥ (0.00 to 0.50) 0.9
Foaber of lcferral]

This Year Yercent
No referrals 81.9
1 referral 9.0
2 referrals 3.6
3-5 referrals 3.2
6-8 referrals 1.1
9-10 referrals 0.3
| More than 10 ref, | . 1.0 |




represented 11.7 percent of the return; magnet 9.8. While 6.7 perceat plan to
join the military, 78.2 percent plan to go to college. Those planning to get a
job immediately after gradustion represent 11.2 percent, Seventy-two percent
report that they have grade point averages greater than 2.0 (C). Only 18
percent report more than 11 absences for the year. Almost 82 percent report
receiving no referrals this year.

Student Response: Career Domain. Six survey items elicit student perceptions
of their levels of career development and understanding. Mean response to the
six was 3.47 for grades 7-8, 3.38 for 9-10, and 3.37 for 11-12. These ere
positive responses and ternd to indicate atudent satisfaction with their level of
development. On two items, students in grades 9-12 gave negative responses.

The first of these, "Do you understand well the concept of planning careers by
job families or clusters?™, is really asking if students know how to plan for a
general field of jobs--such as the construction industry--as opposed to a
specific job, such as carpenter. Grades 11-12 gave a mean responae of 2.78,
wvhile 9-10 responsea were somewhat less negative, 2.95. The second item asked
if those who understood this concept found it helpful. Again grades 9-12 gave a
negative response. S8ince most career planners would agree that planning for a
broad field of jobs ia preferable to limiting one's options to onme job, this is
not a desirable responae,

The second set of items in the career domain asks questions specific to the
respondents’' guidance experience at their aites. Only 50 percent of grade 7-8
say that career guidance is available at their site. GCrades 9-12 are most
positive with 76 percent at 9-10 and 87 percent at grade 11-12 saying "Yes." The
at-large “Do~'t Know" response indicates grades 7-8 have not yet gained
familisrity with their programs, if one is available. Since the agreement is
that 40 percent negative response indicates items of concern, three items stand
out clearly as inadequate:

® Has a counselor or career technician discussed your interests and abilities
with you?

°* Have you and the counselor or career technician identified possidble careers
that match your interests and gbilities?

® Have you and a counselor worked to design an academic/educational plan that
leads towards your career interests!?

The item, "Have the counselors supplied you with information on career trends,
requirenents, and job opportunities?" also received a negative response at all
grade levels. These responses tend to indicate that in the career domain,
studerts have not had those experiences or do not know that they have had the
experience. When asked if the school's career center has been useful in
providing occupational and vocational information, only 23 percent of 7-8,
28 percent of grades 9-10, and 40 percent of grades 11-12 students responded
"Yes.”" Students responded somewhat more positively when asked if they or the
counselor have limited their career considerations because of race, gender, or
economic status, When given the opportunity, large numbers of students choae
the "Don't Know" response. For instance 31 percent of students grade 7-8 and 21 .
percent of students in grades 9-10 say they don't know if the counselor or they

7‘15 |
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- themselves have liuited their career considerations because of gender, race, or
economic status, Less than 20 percent of any group report that their counselors

have helped them to get involved in activities or experiences which give thea
career information,

Student Responses: Academic Domain, Five survey items relate to students'
perceptions of their academic program sufficiency:

Avareness of classes offered

Matching classes with educational needs
Matching classes with levels of ability
Meeting graduation/promotional needs
Sufficiency of educational plan

Students gave a mean response to these questions of 3.51 and above, a positive
response for such large numbers (See Appendix X). Replies to items specific to
the counseling progrom were less positive. Asked if academic counseling help is
tasily available at their school, only 39 percent of seventh grades gand
4 percent of eighth graders said "Yes." Forty-five percent, grades 7-8 and

|9 percent, grades 9-10 said they did not know, At gradss 11-12, 54 percent
iaid "Yes," but 23 percent said they did not know.

11 other items in this domain received operationally defined critically
egative respornses, All items began with a phrase similar tc, "Have the
ounselors helped you (informed, referred, discussed)?™. They relate to:

® Setting up an educational plan
® Encouraging students to take the most challenging courses
[ ]

Inforning students and parents about programs that provide extra help or
tutoring

Referring students for testing for special or needed prograns
Acsistance in changing from one school level to another
Revieving progress toward graduation
Planning for college entrance
N Testing necessary for college entrance

Securing financing for college

ly one of those items, reviewing progress toward gradustion, received
sitive response; junior-senior response wvas 65 percent "Yes,"

adent Response: Personsl/Social Dosain., Twelve items of the survey relate to
t student perceptions of their personal/socisl levels of avareness or of the

mseling program. The total mean response for each of the three grade groups

=as 3,34 or above, & positive response, One item received a negative response
by grades 9-12:

® Do you feel counselors know about your achievements at school?
One other ites received a negative response by juniors and oeuiorog

® Do counselors make your feel that they reslly care about your progress at
your school?
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Eight "Yes-No" items addressed the personal/social counseling program at the
sites. When asked if personral counseling is available at the school, over 58
percent of each group responded "Yes." However, over 30 percent - aid they do
not knov, and 11 percent of junior and seniors said it is "Not Available." Some
itens asked if the student had received particular help and/or if such help is
needed. Table 20 shows that combining the "No" and tue *No, Help is Needed"
produced critically negative responses (over 40 percent) for 6 items:

® Have the counselors helped you with problems that interfere with your school
vork?

® Have counselors helped you learn how to get along better with other people?

® Have counselors helped you incresse your confidence in yourself?

® Have counselors helped you communicate better with other people?

® Have counselors provided you with other places, institutions, or persons
vho might help you or give you more information?

® Do counselors help to keep your parents informed about your progress at
school?

For complete results, see Appendix K.
TABLE 20

SECONDARY STUDENT SURVEYS
CnITICALLY NEGATIVE RESPONSES: SIX ITEMS, ALL GROUPS

Percent

J No, No | o, Belp | Ko, & Help
Personal /Socisl Domairn Grade| N Yes No Need | Is Needed| IC Needed
Is personal counselin* 7-8 | 2430 | 58.2 8.8| 33.0
available to you at 9-101 2444 | 58.9 9.2| 3.9
your school? 11-12] 2727 | 61.3| 10.9}| 27.8
Have the counselors 7-8 | 2430 22.1| 28.5| 38.9 10.5 39.0
helped you with prodb-| 9-10] 2442 15.8| 34.4] 39.5 10.3 44.9
lems that interfere 11-121 2751 14.1] 38.6| 38.2 9.2 47.8
with your school work
Have counselors helped 7-8 | 2434 22.1| 31.1]| 38.7 8.0 3.1
you learn hov to get 9-10 | 2439 | 12.6| 38.1| 42.9 6.4 44.5
along better with 11-12 ] 2735 8.6| 41.7] 43.5 6.2 47.9
other people?
Have counselors helped 7-8 | 2427 | 24.5] 36.7| 31.9 7.0 43.7
you increase your cond 9-10) 2438] 17.8] 42.8] 31.9 7.5 50.3
fidence in yourself? | 11-12]|2740) 16.8]| 45.0| 30.9 7.4 52.4
Have counselors hclpej 7-8 | 2416 21.6| 36.0] 35.1 7.3 43.3
you conmunicate better 9-10| 2435| 14.4| 43.6] 35.6 6.4 50.0
vith other people 11-121 2736 | 11.3| 46.3] 35.6 6.8 33.1
(parents, teachers,
etc.)?
Have counselors pro- 7-8 | 2407 | 53.0| 22.4] 20.5 4.0 26.4
vided you with infor-| 9-10| 2425] 40.0| 28.4] 28.0 3.7 32,1
mation on drug and/or | 11-12]2736| 31.7| 33.2| 32.3 2.8 36.0
alcohol abuse?




S8ix items were designed to determine to whom students go for guidance and
information (See Table 21). 1In only three areas, do students g0 in significant
numbers to the guidance personnel of the school:

® Probleas or questions of career planning at grades 9-12

® Questions ar problems of class schedules or academic programs
® Concerns about passing or being promoted

'or personal problems, students at grades 7-10 go most cften to parents or
‘amily members; juniors and seniors go to peers, PFor sex information, the
argest percentages go to parent or fanily members, but 17 percent of freshmen
nd sophomores and 20 percent of juniors and seniors g0 to a iriend or peer,
bout 30 percent say that no one has ever helped thea or that the question does
>t apply to theam. For those needing help on the subject of drugs or alcohol,
1e highest percentage go to parentt or fanily members, but over 30 percent of

miors and seniors go to other students. Only 13 percent of juniors or seniors
- to & counselor,

e student survey ends with four open-ended questions. The first, question 57,

' What do you think should be the three most important things the counselor
does for you at school”

grades 7-8, 18 percent responded "Don't Know"” and 9 percent gave no response,
v 27 percent, therefore, do not seem to be aware of the purposes of the
lance program., At grades 9-10, over 31 percent give the sam: response, and
;rades 11-12, 27 percent do not know or do not respond,

irades 7-8, the next highest response is "To resolve personal/family/inter-
bnal problems," 14 percent. This percent falls to 9 at grades 9-10 and to
percent at grades 11-12, At all secondary grades, academic interests
t.te the reasons for going to the counselor:

k.denic planning (pre-college)
adustion/promotion requirements
nformation on grades

lass changes, scheduling

| percent say the guidance person should be available for career planning/
ssistance. About 5 percent say that providing frien'ship, kindness,
tanding, and listening aere among the important functions of the

«vunselors, Less than 3 percent see the counselor as oue to provide
encouragezent, praise, or respect,

Question 358 asks students what they think should be the three least important
things or jobs of the counseling staff. At all grade levels, over 70 percent

answer “Don't Know" or do not answer. Those things which over 2 percent of the
respondents listed are: .

® Non-academic issues/duties (custodial, eating, supervision)
® Watchdog (suspensions, detention, smoking, truancy)
® Being too nosy, looking for probleas
® Adpinistrative work: papervork, clerical, attending meetings
® Discipline, referrals
78

61



TO WHOM STUDENTS GO FOR HELP

TABLE 21
SECONDARY STUDERT SURVEYS

ALL GROUPS
Percent —
No One Has
Parent/ | Couns, | Other Ever Helped
Family | Dept. School | Another | Me; Does
Grade| N__ | Member | Staff | Adult | Student | Not Apply
When you have a per- 7-8 | 2388 52.9 5.5 4.9 26.2 10.6
sonal problea from 9-10 | 2377 62.4 3.5 3.7 38.6 11.9
whom do you usually 11-12 | 2675 37.9 3.1 3.5 &4.3 11.2
seek help?
When you have a prob-| 7-8 | 2388 51.5 25.2 8.1 4.5 10.7
lem or question about | 9-10] 2377 32.9 41.0 8.9 5.9 11.3
career planning, from| 11-12] 2687 33.5 42.5 8.3 5.7 10.1
wvhoa do you usually
seek help?
When you have prob- 7-8 | 2385 10.2 48.3 25.5 9.8 6.1
lem or question about | 9-10 | 2385 6.8 63.2 15.4 9.0 5.6
class schedules or 11-12 } 2707 5.6 72.0 11.4 6.4 4.6
academic programs,
iTom whom do you
ususally seek help?
Vhen you need infor- 7-8 | 2344 45.1 11.6 11.9 9.4 21.9
maiion on sex educa- 9-10 | 2318 37.2 8.4 9.9 16.6 27.9
tion, to vhom do you | 11-12| 2624 33.3 6.5 9.2 19.5 1.5
go?
1f you need help on 7-8 | 23%7 39.3 22.0 13.4 8.3 16.9
the subject of drug 9-10 | 2332 31.8 16.9 11.1 15.1 25.1
or alcohol abuse, to | 11-12| 2646 29.3 13.0 10.8 16.4 30.5
vhom will you gn?
1f you are concerned 7-8 | 2306 18,7 44.5 23.8 4.5 8.5
about passing classes | 9-10] 2322 11.$ 56.3 17.8 4.4 9.9
or b.in‘ ’ronot.d. to{11-12] 2638 8.8 61.6 14.7 4.4 10.5
whon will you go?
75
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1
Question 59 asked,

® S8ince September of the current school year, how many times have you met with
| your counselor for individual conferences?

|
fable 22 shows the results.

TABLE 22
‘ NUMBER OF 1IMES STUDENTS
REPORT SEEING A COUNSELOR

Grade Levels
. Number of
\ Times 7-8 9-10 11-12
0 22.5 12,5 9.2
1 32.5 29.5 17.8
2 17.2 19.3 25.2
3 2.6 10.5 12.3
4 2.0 3.4 3.7
5 2.6 0.6 4.3
6 3.3 3.4 5.5
7 2.0 1.7 4.3
Don't KnoW 14.6 18.8 17.2

final question asked,
For wvhat three reasons do you see your counselor most often?

sch of the three grade levels most students say either "Don't Know" or
" The highest substantive answer at all levels is "Class Changes or
uling." Matters of academic counseling account for all matters listed by
3 percent of the population at grades 7-10. At grades 11-12, 5.5 percent

resnlve personal, family, or interpersonal problems; otherwise all reasons
sadenmic,

itudents, then, either don't know why they go to the counselor, do not go

+ counselor, or go for academic reasons. The number who report that they

* referrals or for disciplinary reasons is small, from 2 to 3 percent,
vvwuselOrs estimate around 10 percent come sometime during the school year for
referrals, Ther agree that most of the counseling time they spend on
discipline/referrals is with a very small percentage of the students, indicating
8 large number of repeat offenders of one kind or another,

Tho2e final survey items suggest that secondary students turn to their school
counselors primarily for assistance in the academic area, and secondarily for
help in the area of career planning and selection. Although dost students
acknovledge that personsl counseling is available to them, relatively few of the .
grades 9-12 students say they riciived help in the personal/social area and
fewer yet say they would turn to a school counselor for help with a personal
problem,
S0
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The student and staff surveys were constructed in such a way that items on one
instrument were mirrored somevhat on the other, The wording could not be
identical because students were asked to relate their perronal experiences while
teachers were asked to judge the effectiveness of the counseling program in
general, Also, for those items having a five-point response scale, teacher
items were designed to assess the counseling program directly while student
items were more inferential in nature. For example, students were asked, "Do
you feel that your career interests match your career abilities?" The
comparable tescher survey item asked, "Are your counselors effective in
assisting students in matching their career interests with their career/
educational abilities?"

The survey items requiring a "Yes,"” "No," or "Don't Know" response provided an
opportunity for a more direct assessment of the counseling services by both the
students and the staff, When comparing the responses of each group to these
survey items, most of which included the word "counselor" or "ecounseling,” a
certain pattern of responses became apparent. Both teachers and stud'nts, in
general, gave their most positive responses to items assessing those counseling
services included in the academic domain, the next most positive to those in the
career domain, and the least positive to those in the personal/social domain.

There were some exceptions to this general trend. Teachers revealed s high
degree of uncertainty with regard to the services counselors were providing in
the career domain, And a comparable degree of uncertainty (42 percent) was
evidenced by students in grades 7-10 when asked, "Is academic counseling help
easily available to you st your school?" Use of the word "easily" may have
contributed to the exceptionally poor response in this latter instance.

For parents what is the impact of the counseling program of the district?
Inforzation with which to assess the impact of the counseling program on parents
vas gained through a talephonic survey of 65 iteas. A total of 950 parents were
sent letters informing them that they ould be called. Of these, 715 were
actually reached and surveyed for a 75 percent return, Actual percentages of
responses for each item of the survey appear in Appendix L.

The first 45 items of the survey asked whether or not parents have received
assistance or information in 15 areas. If the parent responded "No," then they
vere asked if they had in fact requested that information. If the response to
the first question was "Yes," then the parent was asked, "How useful wac the
assistance or information given?" Table 23 showe the percent of responses,

&1
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TABLE 23
PARENT RESPONSE
FIFTEEN AREAS OF INFORMATION OR ASSISTANCE
N: Grades 7-8 = 232, Grodes 9-10 ®» 244, Grodes 11-12 = 224

Quelity of Assistance

Percent| Dercest for Yes Answers
of o [ Bxcel-
- Ares of Need Crade ' Yes| Mol Asked ent | Gooé | Pair | Poor
Burolling child 7= 62| M 4 26 )] 1 1
9-10] 59| 3 1 26 64 [ ] 2
Ji=12| 46| S50 [ 30 L1 10 4
Clisses availadle 7-8 %] 22 17 22 ) ] 13 2
=10} M7} 7 b ¥ () 12 3
11-121 11} 2 12 i) ] 13 4
Child's achinvement 7-8 | % 15 : 3 ] L) 7 S
otber than re,. ¢ 9-10] 65| 35 16 n 60 1 3
_ carde 11-12] 5] 35 13 3 L) 1 2
Iaforastion on 7-8 S71. 4 ) "2 65 3 4
child's sttendzace| 9-10| 561 &4 6 2 S8 [ ] S
11-12| 651 33 [ N 33 é 8
School prodlems 7-8 S11 & 3 30 & 10 13
10| 44] 87 2 30 &6 14 1
11-12] 3| &2 | 3 43 16 7
Chilé 3 interasts 7-8 »n 4 2 [ ) ] 2
=10 39| & | ] 22 6l ) Y 4
11=12] 321 &8 (] 18 67 1 [
Improving child's 7-8 ]| 7 4 32 s2 11 ¢
relaticaship 9-10] 25] 75 8 3 &7 b b ] 1
11-12| 26| M S 23 L1 1 S
Plaoning future 7-8 S4] &8 3 34 sS4 ? [
course 9-10] 63 3 (] 33 S0 12 3
11-12| 55| 48 7 29 62 | s
College fimancing 7-8 101 0 2 29 L)) 10 s
=10] 23| M 2 2% 3 13 [
11-121 45| 35 7 i) L)) N J 1
College selection 7-8 13| & 1 » 3 3% ?
=101 34} 6 1 14 () 19 ]
121=127 48] S2 ? 28 34 1n (]
College entrsnce 7-8 21 n 1 b 1) 1 10 2
fequirenents 9-10| 47| 33 2 &9 L1 12 |
11-12] 38| 42 8 1) 63 9 2
Possible carears 7-8 271 1 1 20 60 17 4
910! 43| &7 1 13 [ ] 20 7
11-12] S0} %0 S 22 39 13 [
Solving persons] 8 | W] @ [ ] 2 46 13 14
problems/conciras ~10] | N p b} 43 14 [ ]
=121 271 » 3 k) u 1 (]
Talking/meeting 78 | 54| 46 7 22 L) 16 S
wach tascher -10] 93| & | ] » L 1) ? ]
11-121 50| %0 6 1) 58 7 8
Difficultien wieh | 7-8 | 2| 26| 2 TN S I AU T
other atudents 9-10] 14] 8¢ 3 13 33 2 (]
11-121 10, 90 1 14 68 9 ] ]

65
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dats are reflective »f findings in other areas in that:

Parents tend to ssk for and/or receive assistance in the academic area most
often: wmatters of achievement, classes, requirements, etc.

Relatively small percentages of parants who do not receive information or
assistance ever ask for it--in only three irstances did more than 10 percent
of those answering "No" ask fer help:

assistance in enrolling a child at

grades 9-10, assistance on classes available, and achievement information
other than report cards,

Parents who have received information and or assistance most often rate that
assistance or information as excellent or good; in no case did as high as
40 percent give a ranking of fair or poor.

Those conducting the phone survey found that m<ny parents were surprised by the

questions;

that is,

they had never thought v ask for the information or

assistance even though they had felt a need for it.

Question 46 asked parents if they think someone at the school has helped their

son or daughter in relation to ten areas.

snsvering yes to each area.

TABLE 24
PARENT SURVEY

Table 24 shcws the percentages

PERCENTAGE OF PARENTS WHOSE STUDENTS

RECEIVED AID IN TEN AREAS

Ares of Assistance Civen

Understanding sdilities

Avere of educatisns) slter-
satives sfter high schos)

Prepurstion for finding

8 career

Finding & job

Develezing s better sttituée

Coping with family preblems

Setting along better with

odulte

Betting veslistir gosls

Overcoming pevasnal
difticuition

Grade

-
10
-2

-8
=10
11-12

-8
=10
-1

-8
10
=12

-8
=10
1-12

-8
10
112

-8
10
=12

-8
10
yi=l2

-8
10
2e-12

-8
&0

31-12
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As one might expect, the percentages of "Yea" responses tend to improve in many
areas as students move up in grade levels., For instsace, over 60 percent of
grades 7-8 parents do not think that anyone has ever helped their child become
svare of educational alternatives after high school, A\ grades 11-12, over 66
percent believe that someone has provided that assistsnce to their child, Most
questions reflect this trend. 1In terms of parent agwareness o perceptions and
the agreed upon definition of critically negative response (40 porcent ne ative
response), eight of the ten aress are perceived as critically negat.ve by
psarents:

Becoming aware of educational alternatives after high school
Preperation for finding a career

Finding a job

Developing a better attitude toward teschers or school
Coping with family priblems

Cetting along batter with adults

Setting reslistic goals in life

Overcoming personal difficulties

The first and fourth of these related indirectly to the ascademic domain, The
other six relate to jobs, the world of careers, and interpersonal relationships,
Tw2 needs are expressed:

® The need to include these arcas more prominertly in the counseling program

® The urgency of devising ways to communicate to parents more entirely, more
clearly, and more timely what assistance is provided students through the
counseling program,

Questions 56 through 65 provide general information on the impact of th.
guidance program on parents., Somevhat less than half of all parents have ever
attended a meeting sponsored or arranged by the achool’s counseling department.
0f those who did, about 80 percent £ind such meetings helpful or informative,
h.most 90 percent are aware that s counselor has been assigned to assist their
son or daughter, but only about 65 percent sre aware that others are available
at the school to assist parents, Only between 55 and 60 percent know that
tutoring or academic assistance ia avsilable in addition to the regular
classroom. Less than 30 percent at any grade level have been informed by the
school of other comnunity agencics who are avsilable to give assistance in time
of necd, Across secondary grades, sbout 65 percent of parents rate the school's
comnunicscion efforts as excellent or good with about 35 percent rating them
fzir or poor,

Between 70 to 75 percent of parents see their child's relationship with teachers
and vith counselors as excellent or good. Overall, about 22 percent of parants
rate their school's counseling program aa excellent, about 50 percent as good,
about 19 percent as fair, and about 9 percent as poor,

While these sre positive statistics, they atill show about 28 percent of the
parerts rating the counseling progranm as tair or poor,
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What is the level of client satisfaction - elementary?

Administrator Satis{action. Of all site staff surveyed, the principals were the
most positive in all responses. On ten questions with mesn responses where S
vas the most positive answer, the principals answered eight questions with means
of 4.0 or above., In summary, the principal's snswers indicated that they were:

® Knowledgeable abou’ counseling (4.89)

® Satisfied with the program at their sites (4.02)

® Able to offer input into the counseling program (4.72)

® Cognizant of the function of the consultation team (4.50)

® Avare of the counselor's involvement on the consultation team (4.60)

® Pleased 7ith the effectiveness of the counseling center programs at their
sites (4.19)

® satisfied with the level of communication between site staff and counseling
staff (4.01)

® Involved in the preparation of the site guidance plan (4.13)

The two questions with less positive responses from principals concarned the
usefulness of the site guidance plan (2.91), and the adequacy of the program to
meet the needs of their sites (2.95).

One principai addressed the issue of high satisfaction but low adequacy in this
comment:

® It is unrealistic to expect a great deal of success in these areas when the
counselor is not on site full time. It has been said that getting involved
vith children in their school 1ife helps prevent many of the difficulcies
they may experience in future years...Is anyone in this district listening?”

A comnon remark by principals highlighted their satisfaction with the person in
the counselor position, Several commented that they are happy how, but were not
before with a different person in the position. This attests to the
desirability of the capability to move innovative personnel around st the
e.ementary level. it helps to expanu eifective counseling activitiss to other
schools. 1In-schcol and head counselors stay at the same site, Principals sre
unable (or unwilling) to transfer chem to other sites or positionms.

The high level of positive response from principals on ti: counseling program
correlates with their highly positive comments on the "Principal's Opinion of
Effectiveness of Services, K-12 District Counselors,"” which is completed
annually by principals (See Appendix M). 1In 1985-86, 83 of the 105 elementary
school principals responded to this opinion survey. Seventeen percent of those
responding rated the counselors as satisfactory (3.0), and 82 perc:int rated them
as very satisfactory (4.0 or atove).




Teacher s-“‘.faction with the elementary counseling program. In looking at the
same ter juestions with most positive mean responses o » teachers had & mean
response of 3.0 or sbove on six, and no responses at 4.0 or above., Tre teachers
responded positively to the following ite=ms:

Being knovledgeable about the counseling program (3.79)

Satisfaction with the program at their sites (3.26)

Knowledge about the function of the consultation team (3.63)

:va;c;coo of the involvement of the counselor on the consultation tean
3.92

® Effectiveness of the counseling center (3.35)

® Satisfaction with the level of communicution between site staff and

counseling staff (3.59)

Teachers had mean responses of less than 3.0 in the areas concerning their

ability to have input into the counseling prograa (2.74), their involvesent in

the preparation of the site guidence plan (1.85), the usefulness of that plan
22.7;;, and the adequacy of the counseling program for the needs at their site
2.8 L]

In their comments, many teachers lamerted the lack of counselor time on sits,
Several comments expressed the teachers' wish that all counselors have classroom
experience, As with the principals, teachers often indicated their satisfaction
vith the person more than the program, The perceiveé success of the progran is
directly related to the reputation and popularity of the counselor.

Student satisfaction with the elementary counlel{gi program. B8tudents in grades
four through six answered questions about their attitudes and needs for
counseling within the three domains and about the services provided to them in
counseling. An additional section of questions asked to whom they would
actuslly go for help in four areas of concern. Dsta were anslyzed on the
student responses by grade level, ethnic/racial background, gender, resident or
bus status at the site, enrollment at a low, medium, or high counselor:student
ratio school, enrollment at a school with or without a counseling center. For
the most part, very few differences were noticed in the response by grade level,
resident or bus status, or gender. An exception to this trend concerned the
topic of middle school or junior high. As would be expected, sixth graders were
much more positive in thitking about making this change, and reported a high
level of counselor discussion on this topic

In the career domain, three questions gauged student awareness of career
concepts and one question inquired about counseling services received in this
ares. Table 23 presents the response by a1l students, and by several categories
of students, Over 74 percent of all students indicate that they think about
these concepts either “a lot" or “sometimes.” Students in low counselor:student
ratio schools shov the highest positive response for any group. Although the
atudents suggest a fairly high level of career avareness, they report much lower
levels of actusl services received in this area. Only 235 percent of all
atudents responded that "the counselor has tslked to me about careers (jobs in
the future)." Among ethnic groups, Black students were most likely to report
such contact (34.7), and White students lsast likely (21.1). Students at
schools with lovw counselor:student ratios had the highest response of all groups
(51.2), while students at high counselor:student =zatio schools (18.4) and
schools without counseling centers (15.1) had the lowest rate of reporting such
coatact,
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These findings are consistent with the response on thc¢ staff survey concerning
the rupresentation of the three dowains within the counseling program, The
career domain was the least evident according to all groups of respondents,
Schocls with the most counseling time were bast able to include career avareness
end career fairs in their counseling programs, and the student response reflects
that finding,

TABLE 25 .
PERCENT OF ELEMERTARY STUDENT RESPONSE
CAREER DOMAIN
- White Black jan Iﬂi'o udi‘o pravyey -
fon Students As Rat Rat Canter | Canter
Qustim nudos | Wispmic| Wice | Miack | deim | Canter | ‘

I think sbaut what work 1 8.3 86.1 5.4 5.9 L3} ».. L, ) 8.9 a.s
want to do vihan 1's grom wp,

|
1 think chat sy curvent %.6 7.3 57 %.0 3.9 a.0 4.0 5.5 ©®.9 }
incerests wd skills will |
help m choose 8 job later. ‘

1 chink thet I con be what~ | 89,7 ”.)3 9.5 6.8 8.9 9.9 0.2 ®.4 ”.7
ever 1 vant to be vhan 1
grow WPe

The counselor has talked to | 25.0 -5 2.l W7 3.1 51,2 8.4 5.0 15.1
= about ceresrs (jobe in
the hﬂ“‘)o

In the acsdemic domain, three questions were asked about student awareness aond
attitudes, and three sbout actusl services provided, Table 26 shows the
positive response by all students &nd several categories of students, A
positive response of over 80 percent was reported for all three avareness
questions, Yew differences were noted in the response of any groups. The
positive response for the actual service qQuestions shows a wide range, from a
lov of White students, students at high counselor:student ratio sites, and
students at schools without counseling centers to a high of Black students, and
students at school with lov counselor:student ratios.

Again, the students' perception of service provided is lower than the level of
student avareness, Fifty-six percent of all stulents responded positively to
the statement "The counselor has talked to us about working hard in school.”
This tallies with the staff survey indicating that the aczdemic domain was
second in rank as baing reflected by the tounselinrg program,




TABLE 25
PERCENT OF ELEMENTARY STUDENT RESPONSE
ACADEMIC DOMAIN

an v | migh | comsad] m
Question Students | Mispanic| White | Black | asim | matio | Ratic | Center

1 thisk it is fmportent for | 96.7 9%.1 9.0 9%.2 9%.5 ”.2 5.3 %.6 9.0
= to do good work in echool

1 a» locking forvard te 8.6 8.3 N9 8.4 .l 8.5 2%.2 0.0 .4
aiddle school or jemior high,

1 thisk thet 1 laars detter 9.4 %0.7 0.8 90.1 0.8 0.7 .7 9%0.5 8.6
vhen I behave wll.

The coumelor hes talhed to | 56.0 ©.8 @.2 6.8 .1 .4 .4 s1.3 8.1
w shaut working hard in
ochool,

The camselor has helped m 17.7 a5 128 %.4 19.9 2.3 15.9 17.2 5.3
to gut epecial Meip for ay
schoolwork,

The couselor hes talhed to |  24.1 2.9 a.l 0.7 3.0 8.4 1.8 3.1 .1
w sbout changing to middle

school or junior high.

In the personal/social domain, students responded to three a*titude and
avareness questions, and three questions about services received in this domain,
Table 27 presents the dats in summary form. Awareness levels were high (over
90 percent) in two aresas for i 'l students, but the statement "I think that
people like we at school" only received a 75.8 percent positive response. Very
little difference was noted among categories of students on the attitude and
avareness questions,

Questions 18 and 19 asked the students if their counselors had spoken to them in
general sbout personal/social issues. For all students, 69.6 percent said that
the counselor had discussed "getting along with others," and 59.6 percent said
that the counselor had talked to them about "being responsible."  Black
students, students at schools with low counselor:student ratios, and students at
schools with counriling centers had the highest positive response to the two
questions. Students at schools with high counsslor:atudent rativs and those at
schools without counseling centers had the lowest positive response rate.

Question 17 asked if individual counseling service had been received by the
student for "a problem in my life." Students could answer "Yes," "No," or "No
Need,” meaning that they have had no need for this help. Por all students,
23.5 percent responded that they had spoken to a counselor, 49.6 percent said
no, and 26.9 percent answered that they had had no need to do so. Blacks (28.7)
and students at schools with low counselor:student ratios (30.9) had the highest
affirmative responses, while Asians (19.8) and students at schools with high
counselor:student ratios (19.8) had the lowest affirmative responses.
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The frequency of service rated by the students shows the personsl/social domain
to be slightly ahead of the academic domain, This corresponds with the staff
aurvey, which endorsed the personal/social domain as most reflected by their
counseling prograss,

TABLE 27
PERCENT OF ELEMENTARY STUDENT RESPONSE
PERSONAL/SOCIAL DOMAIN -
an Lov cmeal| W -
Qustion Students | gispenic] White | Black | Asfan | Betio | Netio | Center | Oenter
1 fise] that pecple lile m .8 N4 ns %3 ne %A ne %0 .5
ot this schocl,
Gatting along with other 7.3 9.7 ”u..e 0.4 0.7 9.7 ».3 n.35 2.3
people is importent to m,

Being responsible for oy am| 93.0 2.7 %.2 9.1 .4 %6 0.7 9.4 920.8
decisions st achool s
{sportant to ms.

1 hove talked to the 2.5 2.5 %4 8.7 1.8 0.9 9.8 ns .2
n:cl“c sout g probles in
w .

D comaglor has talied to | 6.6 7.1 67,0 %8 6.3 8.7 2.8 nsée 5.0
s about getting along with
others,

e conselor hes talied to 5.6 6.0 .3 6.3 0.4 3.2 8.2 N4 41,2
W shout being respansible.

Student satisfaction with the counseling program in ge.eral is r¢flected in the
atatement, "I think the counselor is important in this school.” The percent of
“Yes" response for all students was B85.3 nvercent, indicative of high general
satisfaction, Fourth graders were wmore positive in their reaponse
(89.5 percent) than sixth graders (79.9 percent).

Table 28 presents the response by etiinic groups and categories of schools.
Among the eathnic groups, Hispanic students had the highest percent of ™Yes"
response (88,3 percent), although Black atudents had been more positive in every
other question, White atudents, who had been least positive in aix of the
other nine aservice questions, were also the lsast positive (82.5 percent) on .
this question, As wvas true for all nin¢ questions on aervices provided,
atudents at 3chools with low counselor:student ratios (91.4 percent) had the

most positive responses. Second to them came atudents at achoola with
counseling centers (85.8 percent). Where counselors are available most of the

time, they are considered important by the atudents, Students at schools
without counseling centers showed the least astisfaction, with 79.1 percent
yocitive reaponse, Some elementary students may cee the counselor as just
another menber of the achool ataff.




TABLE 28
IMPORTANCE OF SCHOOL COUNSELOR
ELEMENTARY STUDENT RESPONSE

Percent
. All Students 85.3
Hispanic 88.3
White 82.5
. Black 86.3
Asian 87.7
Low Ratio 91.4
Righ Ratio 84.4
Counseling Center 85.8
No Center 79.1

Four additional questions asked students to whom they would go for help in
certain areas. TFor each question, the students could select either a fanily
menber, the school counselor, snother school staff sember, or a fellow student,
They could also indicate that they would speak with no one, or had never asked
anyone for help. The results of these questions form an interesting contrast to
the very high positive response :o other questions sbout counseling. Although
students appear to have high regard for the counselor, viry fev chose the
counselor as the person to whom they would 80 for help. Fanily members were the
top choice, followed by school staff members (in three cases).

B FAMLY MEMBER
O COUNSELOR
[3 SCHOOL STAFF
O STUDENT
0 noOne
When something personal is When something at school is
¢ bothering me, 1 usually talk bothering me, I usually talk
it over with . it over with .
% l ‘
212% fo=
1158 [k,
If I wanted to talk to someone 1f 1 were vorried about being
about the subject of alcohol or retained (held back) at this
drug abuse, I would talk to R grade level, I would talk it
- 7-? 0 over with .

Q Pigure 8. Student response
EM to choice of advisors,




How do secondary counselors perceive their role in relation to district goals,
district policies, and school site missions?

Information Circular WNo. 161, District Mission Statement, Gosls, and
Superintendent's Objectives for 1986-87, lists board goals for several areas:

® Instructional Program
Personnel

Managoment and Finsnce
Integration

Facilities Planning
Community Participation

No specific goals or objectives are written o> the guidance program, However,
the wvording and implications of the board's goals and the superintendent's
objectives listed under each of those portends activities and responsibilities
for guidance staff. For instance, under Instructional Program are objectives
rzlated to the promotion/retention policy, the at-risk policy, and the drop-out
prevention policy. Each of these policies have inherent responsibilities for
counselors, Counselors have major responsibilities for promoting the
integration progras. Equitable placement policies certainly carry large
responsibilities for the guidance staff,

As discussed earlier, many policies, procedures, and education code demands are
related specifically to the responsibilities of counselors. More directly, esch
site guidance plan mirrors the goals and objectives set forth in the X-12
Comprehensive Guidance Program, adopted by the board in 1983.

Table 29 shows how counselors view 15 areas of responsibiiity which ivvact the
guidance progrsm., Since the scale of response is such that 1 is most posi:ive
and 5 is most negative, any mean response less thas 3 constitutes a poritive
response. Usually, the administrators' responses are most positive, For iteo
25, for instance, administrators gave a mesn of 1.7. On ites 28, howaver, IEP's
for special education students, counselors gave the most positive respoase. 1In
over one-half the cases, counselor responses more often resesbles the
administracor than the head counselor. Iz e’ght of the 15 instances, head
counselor response was most negative, and only once most positive.

To item 19, Equity in Student Placement, 83 percent of counselors gave a
positive response, with 34 percent being strongly positive. Eighty-one percent
feel that the promotion/retention policy impacts their work positively. On some
items, there was a strong response to the "No Impact™ category. When queried
about this in the interviews, counselors responded that some policies simply
reflected what counselors had traditionally placed heavy emphasis on anyway.
Such was the case, they say, for aumbers 25, 26, and 27: administering and
explainiang career planning instruments, completing long-range academic plans,
and reviewing students' academic records continually t> insure proper placesment
and scademic standing,




TABLE 29
GUIDANCE AND COUNSELING SURVEY
15 ITEMS REFLECTING COUNSELING SUPPORT FOR DISTRICT POLICIES
ADMINISTRATORS, HEAD COUNSELORS, AND COUNSELORS
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The responses to items 23 and 24, carrying out Office of Civil Rights (OCR)
requ.rements for balancing classes ethnically and carrying out the provisions of
Title 9, illustrate that the more distant the dictate of the policy the mor

negative its reception, Additionally, counselors resent the implication of
these policies that they were or are doing something contrary to what should be
done, The item receiving the second most nrgative response is 32,

administering/aupervising district testing programs., In terms of the agreement
that an item should receive a negative response of 3 to be considered critically
negative, administraturs viewed no items negatively. Head counselors gave a
negative response to two items~-~23 and 24, In-school counselors gave a
critically negative response to only one of the 15 items--carrying out the
provisions of Title 9. The policy which raceived the strongest aupport overall
was Equity in Student Placement.

What new or innovative guidance practices and procedures seea to promote bette
guidance pro;rsns?

Appendix R of the "Information Report on Guidance and Councteling Services,”
June 1987, prepared by the Guidance Services Department, documents seversl
promising practices in current use in this district. During the course of the
present evaluation, systems or practices for accomplishing guidance goals were
encountered which seemed unique, innovative, and appeared to be effective in
operation, While time did not permit the gathering of extensive dats on each of
these, those presented here seemed to provide evidence to suggest their
consideration,

Here are some examples of practices which counselors and other school personnel
find to be promising:

A. Uehster Elementary Counseling Center, Webster enjoys the nearly
full-time services (4.5 days per week) of a district counselor and two
guidance aides, The organization is such that all stulents are atle to
participate in center activities once eve.y three weeks. The counselor
runs a drug abuse prevention education series for ail students. Webster
recenily held an all day Career Fair with non-traditioual as well as
traditional career opportunities explored. 1In May 1987, U.S. Attorney
General Edwin Meese visited Webster and toured the counseling center,

B. Sandburg Elementary. The Sandburg progrem is an example of what can be
accomplished with little counselor time but excellent administrative and
counseling staff communication. The site kas no vice principal or
resource teacher position, The counsalor is present only two days per
week on site, and a guidaice aide assists with the center's activities
in a small office under counselor direction and cupervision, The

:nselor and principal have discussed and agreed upon the counselor's
rovle in the school, and therefore hir time is not spent on
administrative and other dutries outside the realm of counseling.
Because of this consensuc on counselor function, the counseling progran
is able to offer a range of activities usually not possible at sites
with such limited counselor time,




C.

E.

r.

Mann Middle School's Advisory Class. 1) Mann's Advisory class of 20
minutes per day is designed to meet the social and emotional needs of
the middle school child, Students are encouraged to investigate their

feelings and concerns. Objectives f.r the class say that each student
will:

® Learn about his/her classmates

® Understand school rules and procedures

® Contribute as a member of an advisory group

® Demonstrate self avareness and avareness of others

® Learn and appreciate individual differences

* Develop decision-making skills

®* Contribute to a positive school climate through advisory activities

Lesson plans and directions are provided by the counseling department
and the administration,

2) Microcomputers in the Counceling Center. Mann's counselors are using
microcomputers for many functions, Recordkeeping and retrieval, word
processing, class changes, and academic nTogramming are some of the
tasks done quicker and easier.

Serra Righ School, Discovery 1, Grade 9. Discovery is a one-semester
course providing ninth graders the skills needed for a successful
educational experience in high schocl, It does not conflict with any
magnet, It promotes race/human relstions and supports the academic
program, Discovery acknowledges that entering high school is a giant
step, and is prepared to help ninth graders make it.

A six-week strand, Discovery: Belf, involves students in experiences to
develop skills for daily living, Since all these gKroups are on a
student:teacher ratio of 23:1, the students have the opportunity to
develop trust in cne another, become friends more easily across social,
gender, and racial lines, develop the beginnings of a peer support
system, and continue to develop a sense of responsiblity as they grow
closer to adulthood,

Roosevelt Junior migh School Action Card. Through procedures developed
by administrators, counselors, and teachers, each student referral sent
to the counselor is accompanied by an action card which shovs vhat
preventive or corrective action the teacher has taken prior to the
referral, Inservice preceding the issuing of the card tenis to prevent
teachers sending students to the counselor on petty items--no pencils,
cheving gum, etc.--or on behavioral problems on which the teacher has
exerted no influence. Furthermore, the card tends to prevent the
counselor from duplicating efforts already taken by the teacher.

University Cily Bigh School Four-Yesr Plan Review. This process
implements three very important sanagment and guidance principles:

® Building on what has been done before
® Systematic planning to accomplish a goal
® Assessing the success of the program
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Eighth-grade counselors are charged with carrying out the Career
Planning Program (CPP) and designing the four-year academic plans for
all students, Extensive time and effort are necessary to administer the
CPP, help students assess their strengths and weaknesses, their
abilities and preferences, their career options, and the levels of
success and readiness. A four-year career plan is then developed. Much
of this process is wasted if all ends st grade 8. The value of the
process increases if reviewed at higher grade levels. UC's plan builds
on the efforts of the grade 8 counselors and students, by systematic
recognition of efforts exerted before, and the continuation of those
efforts forvard. This systematic planning, goal setting, and evaluation
of results insure continued benefit from the monies and efforts which go
into the CPP and constitutes the four-year plan,

This process and plan Jemonstrated another important guidance principle:
counselor and counselor leadership knowledge of previous effort in the
guidance life of the student., The head counselor responsible for the
program came to University City from s middle school where four-yeasr
plans were developed using the CPP. At that school he achieved almost
total involvement of parents and students in the process. This same
expertise is now used at the senior high to ensure superior follow-up
and counseling of students, It jllustrates the transformation of a
mandate into a positive and winning approach.

At University City High, records are kept on student programs planned at
counselor :onferences, on all parent contacts and follow-ups, and on
parent evalaution of the process. As a result 455 or 462 tenth grade
students carried out the process of academic review and planning for
their last two years of high school, This program demonstrates superior
use of counseling done previously at lover grades. It also demonstrates
the value of the head counselor position when that position exerts
strong, innovative leadership.

Taft Junior High School, Studsnt Assistance Team (8AT), 1987-88. This
SAT is sponsored in part by a grant from the County Office of Education
from their drug prevention program. The Student Assistance Team is
composed of the head counselor, the counselor, the dean of students, the
nurse, the social concerns teacher, and other persons who might bz
knowledgeable about each case. The dean of students is a teacher who
vorks two hours a day with discipline and attendance problems, whils
teaching three hours. Taft, being a very =mall junior high school, aas
winimal district counselor time.

Cases msy be referred to the team by members of the team or other
responsible persons, Students in need may also refer themselves. The
team will review cases, recommend drug screening and/or family
counseling, Assistance will be provided from San Diego State University
by the Marriage, Family, Child Counseling interns under the supervision
of the professors and clinicians. Each case is docunented extensively,
The progran is also exemplary in that it: )

® Seeks out extra-school funding sources
® Makes use of community (SDSU) resources
® Bridges school and community services to serw the students
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1.

Standley Junior Righ S8chool, Four-Year Plan Conference Progran.
Standley's program of conferencing junior high achool students haa
generated outstanding results. In 1986-87, Standley conferenced all 389
of their eighth grade students and all nintkh grade students nevw to the
achool, Parent participation approached 90 percent and parent
evaluation forms are on file. Most parents rated the conference
experience either a 4 or 5, with § being high on a scale of
1=low/5=high. Success wvas achieved, they report through:

® Careful selection and training of paraprofessionals assistants who
schedule conferences and make necessary arrangements

® Early starting and continuity throughout the year

® Development of local and VEEP community support

Parent Teacher Student Association support and enthusiasm are very high,
Schools not experiencing the level of student and parent participation
might consider visiting Standley and conferring with the head counaelor.

Another important principle of managemint and leadership was illustrated
in this program and borme out in conversations with Standley's head
counselor, When events, auch as parent/student appoiantments are
calendared--put on the calendar by date and time--nothing interferes
vith them, All parties make a serious commitment to appear,

Boover High School. 1) "The Art of Referral Writing Inaervice.” A
plague that haunts counselors are repeated referrals for inmocuous
matters, Hoover's counseling department conducta inservice for teachers
on vhen and how to write referrals. Teachers learn to use referral
language that is not offensive to studints or parents. They learn that
the referral of students for very minor offenses is a waste of the
counselor's time, and dilutes the counselor's ability to deal with
important guidance matters., Techniques are taught for dealing with
minor rule infractions within the classroom setting. The inservice has
had worthvhile payoffs in fewer referrala for innocuous matters. and in
increased communication between guidance and teaching staff.

2) Community College Trade and Technical FPair. Guidance staff work to
ensure community college support and to recruit community college
volunteers, Facilities are set up outdoors and a festive air is
established with prizes given and refreshmenta served. Students make
decisions sabout post high achool which they have not yet felt the need
to do,

3) Tardy/Truancy Policy. A written policy documenta atudent, teacher,
counselor, and administrator responsibilities for tardier apd absences.
Teachers and counselors teach and reinforce the regulations and make
atudents avare of extrinsic and intrinsic results of tardies and
trusncies, Extrinsic resulta are exemplified by monies lost to the
educational program. Intrinsic rerults are atudent loss of learning,
class interruptions depriving atudents of learning opportunity, and loss
of continuity in learning. Strong emphasis -and enforcement of the
policy has resulted in apecific documentation of reduction of unexcused
tardies and unapportioned absences.
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Madison Righ School. 1) Project Bucceed., Project Succeed is under the
direction of the guidance staff but is carried out by two aides.
Students referred to the prograa report daily to the aides to recieve a
card, This card is carried throughout the dsy for eight weeks and is
initialed by each teacher to show that the student was present and
participsted {n the class. Project ateff are responsidble for
facilitating communication between tcachers, parents, counselors, and
students. Parent conferences are scheduled as needed. i 1985-86, 54
percent (117 students) of the students referrad, auccessfully completed
the process, Commendation letters are sent to parents of students who
successfully complete the program,

2) Statement of Site Plan Objectives. Madison’s site guidsnce plan
demonstrates that guidance objectives can be written in terms of student
outcomes., Most guidance plans have objectives written in terms of
opportunities for students to have experiences. Madison's objectives
are stated in observable and countable behaviors. The two objectives
below illustrate this principle:

® By June 1987, at least 80 percen: of students will be able to name &
stsff person th2y would go to if they needed help with educational or
personsl problem.

® By June 1987, 60 percent of juniors interviewed will be able to name
four college/career speakers they attended and 60 percent will include
higher education in their post high school plan,

Evalustion of the plern is built in, in that a number of students will be
intervieved at each grade level and success of the program will depend
on student responses. In addition, because staff know on what basis
their work will be evaluated, they vork to accomplish that objective,
They communicate to the counselee what they are doing, what results are
expected, and how success will be measured. 8ince this is true, the
vell-vritten guidance objective will drive or determine the counselor's
objectives during 8tull Bill Objective preparation,

3) Guidance Plan Division of Labor and Staff Expectations. The Madisun
High School Plan is exemplary in explicating responsibility for the
different areas and domains of the guidance program. 1In line with
recozmendations of major national studies and committee reportc--Keeping
the Options Open, Recommendations by the College Board; A California
K-Adult Counseling and Guidance Reform Propossl; and Caught in the
Middle: Educational Reform for Young Adolescents in California Schools,
Report of the Superintendent's Middle Grade Task Force, 1987. The
majority of in-school counselors' responsibilities 1is in the Academic
Domain, The Career Domain is made the responsibility of the career
counselor, career aide, librarian, and the vocational rehabilitation
counselor, The personal/social domain is placed in a race/human
relations domsin under the responsibility of the district counselor, the
nurse, Project Bucceed, the social concerns teachers, another teacher
teaching a guidanc2 class, and the attendance secretary., This, in
theory at least, gives the iu-school guidance counselor freedoa to
concentrate his/her efforts in ths academic ocomain while exerting
leadership in all thzee areas,

7
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What are major state or natiomal :aports which ma be helpful in redesigning or

adjusting the counseling prograa of the dfstrict

A msjor national report which must be considered in approaching the improvement
of guidance program is Final Report: RKeeping the Options Open, Recommendations,
by the Commission on Prccolicgc Guidance nnilbouuocliug sponsored by The colfcgc
Board, October 1986. This report is available in PRE Division offices and at
Riley Counseling Center. It makes eight formal recommendations for improving
precollege counseling and guidance. Four of these relate to the secondary
achool progranm:

1, Establish a broad-based process in each local school district for
determining the particular guidance and counseling need of the atudents
within each school and for planning how best to meet these needs.

2. Develop a program under the leadership of sach school principal that
emphasizes the importance of the guidance counselor as a monitor and
promoter of student potential, as well as coordinator of the achool’s
guidance plan,

3. Mount programs to inform and involve parents and other members of the
family influential in the choices, plans, decisions, and learning
activities of the student,

4. Provide a program of guidance and counseling during the early and middle
years of school, especially for students who traditionally have not been
well-served by the schools,

Analysis of the data provided by this study show that all four of these
recommendations are strongly pertinent to the San Diego City Schools guidance
progranm,

A major state report which, though directed to the midéle years of school, has
major implications for guidance. Caught in the Middle: Educational Refors for
Young Adolescents in California School is a report of the state superintendent's
a e grade task force, published in May 1987, A major section of the report,
Academic Counseling, is pertinent to this study. It points out that “Teachers
and counselors have the most vital role to play in making certain that atudents
have the benefits of a strong academic counseling role.” (page 54.) Major
emphasis, they believe, should be on the academic counseling role.
Expectations are that teachers will be an integral part of carrying out the
counseling program and will participate in the assessment and evaluation of that
progran, They offer five extensive recommendations for the implementation of
the needed program,

“A California K-Adult Counseling and Guidance Reform Proposal,” developed by the
California Task Forces, February 1985, outlines proposals for the reformation of
guidance in the state of California. It outlines the essential components of a
comprehensive guidance program, gives 11 position statesenta, and offers
guidelines for gaining the support of special audiences. This repoit is on file
in the district.
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In a memo to the Pupil Personnel Services Development Committee of the State
Department of Education, dated Decesber 1, 1971, Dr. Rarvey R. Wall, Guidance
Consultant, offered proposals for the "Alternatives to Punding for Utilisation
of Pupil-Personnel Workers.” 1In this communication he points out:

High school 1evel guidance and counseling activities currently £ind
professionally trained personnel performing functions which are well below
their level of training. Paraprofessional personnel should be utilized for
those functions which are below the 1level of counselor training.
Paraprofessional steff will work under the direct supervision of counselors.

He claims that "An existing body of funding could be defined as svfficiemtly
adequate to implement the slternatives spelled out by the asbove recommends-
tions.,” Under his plan, counselors would be freed from so-called case loads.
“Flexibility of utilizstion and assignment...” would be used to ensure that
counselor services were ordered in such a manner to provide services to every
student--not just those bold enough to ask for or demand them. These same
findings are relevant today.

Santa Clara Unified School District has published the Guaranteed Guidance and
Counseling Services Planner’s Cuide, 1985-86. It explicates that district's
selection of eight quality standards for an excellent guidance and counseling
program, Duties and responsidbilities of all members of the guidance team are
outlined, An integral part of the program is an annual evaluation, "The
Counseling and Guidance Audit, Quality Standards for S8chool Guidance and
Counseling Reform 7-12," Results are not yet available from the first year’s
evaluation,

Doubtless, many other such reports and studies abdbound, These mentioned,
however, appear to be meaningful, pertinent, and usable for looking at guidance
in the City Schools,

v
DISCUSSION OF FINDINGS

Philosophy and Theory. While counselors and administrators can point to the
goals and objectives of their site plans, few articulate any oversll philosophy
or theory of guidance which dominates and guides their programs., Since no solid
framevork or theory exists, counseling tends to be reactive, wmeeting the
dictates of crisis, and following the path of spur-of-the-minute needs., If the
progras is not articulated, planned, and calendared, then it is devised on the
spot, This leads one to judge counselees by occurrences as opposed (> putting
actions into frameworks of belief and study, As Douglas McGregor said in The
Human 8ide of Enterprise, when people claim to have no theory or philosophy of
human nature, they simply make one up as they go along. 8o it is with
counseling and guidance. Counseling must reflect beliefs in the nature of
people. If not studied, known, and practiced, then counssling can become
helter-skelter, spur of the monment,
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One thing which appears to be most lacking in our guidance programs is a theory
and system of management. Counselors need organizational and management skills
to manage their caseloads, set priorities, exert lealership, achieve concensus,
and dring about closure and resolutions. They i1so need practice under expert
gaidance, articulation, and evalustion for idprovement purposes. Current
inservice and the Stull Bill evaluation under vhich counselors currently are
evaluated are inadequste for improvesent of complex skills involved in carrying
out the mission of the guidance program.

Current technologies need to be utilized and placed into the theoretical
framevork of counseling and guidance. Counselors interviewed praised the use
they are making of computers and decried the lack of machines and expertise to
aid the guidance process.

In interviews, counselors say that the day-to-day demands of their caseloads
preclude the practice of theoretically described counseling, Yet, data from
this study show that there is a need and a demand for such counseling in terms
of the probless of students and in terms of important major national reports and
recommendations, There is a need for counseling which deals with the
exploration of the problems adolescents face, in their homes, the school, and
society., There is a need for decision-making skills and for cultivating the
ability to stay with decisions and sake them over and over vhere necessary, as
in the case of drug abuse, alcohol abuse, and sexual adventurism. Properly
prepared, trained, and supervised counselors can give this kind of counseling.

Cuidance services consists of many services, There should be a division of
labor along lines which make best use of expertise available. For those who
vant to counsel with students on personal and grovth probleas, their expertise
should rest on a theory and philosophy of counseling and guidance which has
professional acceptance, Those not so inclined will £ind other equally
important services to offer in the guidance program. Some may take on the
responsibility of schoolwide articulation and programming. Another may wish to
vork exclusively in corrective and positive discipline. The head coumselor
should possess skill in all areas, but must certainly demonstrate superiority in
managing human and organizational resources.

Policies, procedures, and their mandates are attempts to standardize desirable
counseling practices and provide accountability, Counselors resent being
ordered to do such things as four-year plans and at-risk conferencing., Their
Tesentment springs from the fact that they feel they are already doing these
things. They resent the record-keeping required for accountability, Some
counselors have done newly mandated tasks for a long time. The concept of the
four~year plan originsted at Marston around 1974. It {s nowv mandated because
the board recognized that it is representative of superior planning, Some had
been doing the four-year planning program; most were not. Many did not get
serious gbout the parent sonferencing until the second year when it became
apparent that reports were being issued.

Recordkeeping is mandated for the ssme reason. The coungeling staff that
originated the four-year plan kept precise records to prove what they had
accomplished and to keep track of their progress. It should always be a
practice to consolidate forms, coabine records, and elimate useless practices
vhere such practices can be verified.
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In the early investigations of the implementation of the equity policy,
counselor after counselor said, "™We've always done that around here." Many had,
but not all. Mandating the equity policy was an effort to provide a framevork
for good guidance practices. Most couwnselors keep staff up-to-date on their
counselees' progress toward graduation-——credits, required zlasses, etc. But few
have regularly crested the individusl educational plan necessary to provide
intervention and remediation as specified by today's legislation and district
procedures,

Organizational Structure. Secondary guidance is currently organized under three
main branches: ~In-school, district (impiying a great desl of interschool), and

career. District counselors have the leadership of the Director of Guidance as
vell as two adeinistrators at a level just below the director--the District
Counselor Superviscrs., Career counselors have the guidance and leadership of an
administrator a! the district coordinator level.

Secondary in-schocl counselors have no such leadership, Until Jenuary 1987,
there was leadership provided by s head counselor on epecial assignment which
vas vot an administrative position. Currently, there is no person of secondary
guidance background at the district level with the responsibility to provide
leadership to secondary in-school counselors. It may be argued that the
principal has this responsibility, Most principals are not trained in current
theory, organization, and/or delivery of counseling service. The temptation
exists for them to organize their guidance program to fit the administrative
needs of the site, There is a continuing need for supervisica, control,
recordkeeping, programming, and disciplining at the site. Head counselors are
expected to bring some leadership to the in-school counselors and the guidance
program. They meet monthly with the Director of Guidance and are expected to
inservice their counseling staff. However, they are a part of the site's
guidance formula. They are selected by the principal from the counselor ranks.
Few have had special training in the leadership skills which all district
administrators receive., Some have been in the position since its inception,
Counselor leadership needs to be visionary, research oriented, management based,
and dynamically inspired.

The head counselor on special assignment had little power to influence the
sites' guidance program. The Director of Guidance has attempted to work with
School Operations administrators in a cooperative manner to influence sites in
cerrying out mandated guidance activities. Nevertheless, the position, as
filled by those assigned to the job, was the first and most important line of
resource and leadership for the in-school counselors. Many quality elements of
the present prozram are in place as a result of that position and the leadership
provided,
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In-school . counselors haove no vehicle for meeting regularly for discussion,
problem solving, sharing, studying vesearch, or organiszing. Counselors’
interest could better be served through a highly professional organization for
counselors devoted to:

® Zetter organizational leadership

® Righ professional expectations of use of their skills

® Differentiated salary schedule

® Year-round allocation of staffing

® A concrete, progressive program of staff development, career progression

® Recognition of the uniqueness of their profession

® Revards of participation in a professional organization of their own such as
adninistrators have in the Administratore Association

® Recognition as a bargaining unit

At the elementary 1level, counseling does not have Job classifications and
specifications 1like the secondary level. The elementary district counselor,
with the help of the guidance aide, does it gll, Because of the self-contained
classroom structure of the elementary grsdes, counselors are relieved of the
burden of programming classes and class changes. Couaselors receive their
supervision and direction from the Guidance Services Department, leaving the
site principals the opportunity to add imput to their prograst and performancz,
At the outset of the study, the lack of site supervision wss considered to be an
issue of concern to both counselors and principals. The data gathered do not
support any sense of continuing concern. Principals gave high positive
responses to their satisfaction with the program, to their own level of
involvement, and to the level of communication between counselor and site staff.
Their high positive evaluations of counselor performsnce confirm vhis basic
satisfaction with the system as it stands. Some principals did comment that
they would prefer to have the counselors under their direct supervision, but
such comments were not widespread.

The allocation formula provides counseling services at a very low, but equitadble
level for all elementary schools. However, some schools have additional sources
of funding and can purchase extre counseling time to enrich their counseling
programs, At such schools, there may be a wealth of personnel, such as vice
principals and resource teachers, to assist the principal in administrative
duties. This leaves the counselor free to perform his/her counseling function,
At many schools without additional funding sources, there is also a lack of
co-adninistrative assistance. At such schools, counselors may feel some
pressure to assist with administrative duties. It is imperative that the
principal and counselor agree upon the role of the counselor, and maintain that
agreement throughout the year,

Goals and Objectives of the K-12 Guidance Progras. The K-12 Comprehensive
Guidance Program delivers little help and gives 1little direction to site
guidance counselors. As explained in interviews, nothing different has been
done because of the guidance plan's existence. Head counselors and some
counselors have to spend quite a bit of time in its preparatfon, but then it
sits on the shelf until the following year. The objectives are too aumerous,
too profuse, poorly written as objectives, and difficult to respoad to
concretely. 1In formulation of site plans too much time and effort is required

in tracing the path of all elements to see that they reference all objectives in
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the District Plan. Though reporting and evaluation are mentioned in several
places in the plan, requirements are vague and diffused. Mo districtwide
evalustion was undertaken from 1983 to 1986, Responsibility, funding, and
necessary stipulations for timelines are lacking,

As in the case of the district plan, the site plan--ss written, evalusted, and
executed--provides little direction or leadership, Counselors' survey comments
indicate that counseling remains a matter of day-to~day crisis managesent and P
expediencies. Overall, counseling is driven by the demands of articulation,
prograaming, credits accountability, and the yearly flow of events represented
on the In-School Counseling Calendar, -

This state, as well as others, is moving in the direction of planning Site
Guidance Plans and district plans. Colorado for instance, has a State Guidance
Plan vhich outlines goals and objectives for all schools. Diatrict guidance
leaders recommend that: K=12 Guidance Program be stresmlined; diatrict
guidelines on staff, roles, and responsibilities of principals, directors,
counselors, etc. be more specific; sample student outcomes be given for each
domain; and, nev requirements for submission of complete plans (once every three
years) be incorporated.

The state as wvell as federal prograns (OCR) require written documentation of
guidelines and policies as well as activities with timelines and persons
reponsibdble,

The nev data system will help simplify all paperwork requirements including the
site guidance plan procedure, Guidance personnel are in favor of a revision
which narrows objectives down to basic guaranteed services. They are not in
favor of throwing out the planning process before improvesents are agreed upon,

The elenentary site guidance plan seems to be more of a writing exercise for the
counselor and principal than a document of much value. Counselors found it the
most useful of all surveyed groups, because it provides some framevork for their
activities. However, principals and teachers did mot find the plan to be of
such use to them. Several teachers coomented that they had no idea what plan
vas being referred to in the question, One suggestion offered by a district
counselor <as to make the plan form generic, and the individual sites could add
in the unique and specific activities they were providing, rather than address
the elements that are common to all prograss.

qur secondar counseling activities and the ldcguci of these activities, o
Tabdle

page 18) shows the top eleven activities to which counselors say they
give most time aud energy. The logs explicate what those activities mean, Por
instance, "Assisting students identified as experiencing achievement or behavior
problems” really means program changes and the handling disciplinary referrals.
"Assisting strdents in course selection” means articulation and progrimming,

Some of those activities counselors give least time and energy are those which
vould receive top time and energy in a management-based, sequentially organised,
proactive guidance plan: .

® Helping teachers apply counseling techniques

® Ocganising and conducting activities on substance abuse
® Developing decision making skills, etc.
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These, coincidentially, are the same issues counselors say are receiving least
adequate attention. The item listed as receiving the most time and energy of
counselors (Assisting students identified as experiencing achievement or
behavior problems) was among the ten being least adequate in operation. This
strongly implies a need to change the method of operstion. Junior high
counsesors keeping logs showed "other" as the activity receiving most time. As
page 23 shows, "other" translates into low-level counseling activities,
papervork, and minute sdministrative details of counseling, such as sending for
students, writing passes, waiting for parents, etc. Righ school counselors gave
"program changes" most time in the month of November. In other districts,
program changes are done by lower level classified personnel,

What the evidence points to and observation and experience suggest is that the
guidance program consists not of developmentsl, sequential programs but cf
reactions to short range and immediate nseds. Student survey data bear this
out. Patterns long established and followed will be difficult to rearrange and
change. Perhaps site leadarship is really more happy and comfortable with
guidance as practiced for counselors are taking care of things which in some way
aust be taken care of: programming, filing, revieving credits, qtec.

Data show that counselors spend much time handling disciplinary referrals from
classroom teachers. The nature o’ %4is involvement varies from counselor to
counselor and from school to scnool. In those schools where effective
communication occurs between teachers and counselors and teachers effectively
deal with classroom management, referrals to counselors are reduced. In some
schools, however, teachers expect and many counselors generally enforce some
kind of punitive counseling. This may be in the form of detention, reprimand,
parent phone call, or just letting the student know that another referral has
been sent. Some see the role of the counselor as inappropriate when involved in
discipline; others see it as appropriate when the role is to help the student
understand and develop greater self-control and positively. directed behavior.
Cooperation and shared responsibility amon; all staff regarding student
discipline is desired; it gives a stronger and more consistent message to
students. The role of the counselor in student discipline is an issue that
needs to be resolved.

Counselor surveys, interviews, and 1logs show papervork, filing, eand
adninistrative detail as major consumers of counselor time and energy. This
reality is defined by some as necessary if one is to keep in contact with each
individual of their caseload. Obviously, it takes avay from time which
counselors need to devote to group counseling, teaching decision making, and a
range of other activities necessary for a good counseling program. Counselors
will continue to do this until organizational expectations and necessity diverts
their energies to other higher level tasks.
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There are many guidance issues which are best handled in s group or classroom
setting, They are curricular in nature, are cognitively taught and learned.
They can be tested. Some such issues are:

Test taking skills and approaches

How to apply for and be accepted into college

How tc apply for financial aide

Steps in the decision-making process

Explication of a problem, including problem-solving steps
8kills of interpersonal relationships

8kills of career exploration

8kills of job hunting

Information on courses and why they are isportant

Study skills

The eight items showing a highly positive response of factors impacting guidance
include at least five items which, if true, should lend definite support to the
kind of proactive guidance programs needed: professional competency, staff
cohesiveness, administrative support, clarity of guidance staff roles, and
support of district policies. With this much intrinsic supportiveness and
internal support, it would seem that a school would be limited only by its
imagination and determination to conduct a high level program. WNo rvegulation
prohibits counselors irom planning a good curricular program and implementing it
in the classroom. fThe division of labor put in place by a site is determined
only by its inventiveness and willingness to effect it. Learning the computer
programs and applications necessary to cut down on paperwork is limited somewhat
by resources and machines available. It would appear that a more limiting
factor is the willingness to learn the computer processing necessary to do that
job., Making time to do so is another factor.

Table 9 (page 31) shows the nine items which counselors say impact counseling
most negatively. Three of these,

® Paperwork that is not guidance related
® Required paperwork
® Other discipline

8re correctable through organizational leadership, commitment, and internal site
cooperation, Size of guidance staff, budget, and physical facilities are
somevhat outside the direct influence of guidance staff. However, even these
can be influenced by site actions. Certain expenditures are under site control.
While size of guidance staff is difficult to increase, guidance staff function
is subject to site influence. As discussed before, richness of guidance staff
in the SDUSD appears to be as high as any other district in the county,

Other areas of need might bend to cooperative efforts of the site staff. Monies
can probably be found to buy a limited number of computers if the school staff
prizes the guidance program enough to support these expenditures. Surveys
carried ouc for this study tend to indicate that people other than guidance
staff know very little about vhat is going on in the guidance ‘program. Some
teaching staff comments on the surveys and letters received ind cate indignation
that teachers should even be asked about the guidsnce program. While physical
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facilities are determined somevhat by the configuration of the buildings used,
internal arrangements within those facilities demand artistic and organizational
expertise for the finest arrangements and optimum use. Guidance staff should be
given the time and encouraged to examine various arrangements of plants having
similar facilities and experiment with new configurations.

Classroom discipline appesrs seventh gs those fsctors on the secondary survey
vhich negatively affect the guidance progran, Good teaching practices,
administrative policy, and most school site policies indicate that classroom
discipline is the responsibility of the classroom teacher. Some counceling
practices lead to an excess of classroom referrals:

® Handling referrals without involving the sending tescher

® Continuing the referral practice when a teacher is abusing the guidance
service

® Failing to counsel properly by showiug teachers the need for change and the
positive advantages of good disciplinary practices

® Taking responsibility before insuring that the teacher has done his/her

utmos: in classroom control and management

Failing to promote higher level programs as the important elements of good

guidance practices

Two elements considered to have a negative impact on counseling and guidance are
elements which should naturally be s part of positive guidance, and which
counselors say has always been a part of their program:

® Carrying out OCR requirements for balancing classes ethnically
® Carrying out the provisions of Title IX

Counselors gave enough positive support to the equity policy to make it one of
the top elements positively impacting guidance. Balancing classec ethnically
and promoting equal opportunity of the sexes surely f£alls under the concept of
equity in student placement,

Doubtless, the head counselor at the site has a strong influence on the quality
of the guidance program. A study done in 1976 reaffirmed support for this
position by site administrators and counselors, Dynmamic leadership by the head
counselor can have a highly positive effect; poor leadership or leadership
resulting in low level counseling activities and programs drains the guidance
budget without beneficisl returns. Many of the duties of the head counselor are
administrative in nature, if no more than adainistering the guidance program as
required by the job description. Therefore, head counselors should be expected
to exert organizational expertise, staff leadership, and inmnovative approaches
to maintain their positions, Present evaluation criteria are inadequate and
should be replaced by methods assessing needs for growth or improvement in the
various skills of guidance and program management, Just 2s teachers can choose
to benstit from clinical supervision, counselors can also. Techniques are
available and are in current practice. The Director of Guidance conducts
regular coordinsting council meetings with head counselors and expects that they
be held accountable for the direction and implementation of the guidance program
at their sites.
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Almost everyone expresses very strong support for the district counselor
position and those in that position. A study done in 1987 by the Guidance
Services Department shows that 68 percent of the elementary principals and 63
percent of the secondary principals give strong support (4 and S on & scale of 1
to 3 with 5 high) to the position and those 'n that position. The County of San
Diego’s Chief Probation Officer wrote a letter of support (to Kay Davis,
President of the Board of Education, dated March 2, 1987). 8ix professors from
8an Diego State University wrote a letter (%o the board, dated March 3, 1987)
expreasing strong support for the program. Several presentations were made to
the board in support of the program and in favor of keeping it under the
direction of the Guidance Bervices Department. A survey by the Guidance
Services Departaent done in Farch of 1987 prioritized the services rendered by
district counselors and argued for the continuation of the progran, Principals’
participation in the evaluation of district counselors consistently shovs strong
support and admiration for those in the position.

Stronger site plans include large aress of responsibility for the district
counselor, particularly in the personsl/social domain.

District counselors perform tausks which in-school counselors seldom see 38 a
part of their duties. Acclimation to the functions of the in-school counselors,
lack of time, and lack of recent training makes it unconfortable, probadbly, to:

® Make home visits in unfaniliar neighborhoods under stressful situations
® Peal wi.h traumstic situations and experiences
® Face hostile and or grief-filled students and parents

Vice principals may feel much the same way. Neither counselors nor
administrators have the training and experience o prepare them to deal
adequately with such situations. The experience,upgrading of skilis, and on the
job training of district counselors prepares them for this sensitive work. In
this respect, the division of labor incurred by the position is no doudbt useful.

Good district counselors are experts at desling with sensitive and exacting
situations.

There are no definitive Jata available to indicate where control of the district
counselors should lie. The few who have experienced site control express no
resarvations about being controlled by the site leadership. An evaluation of
one district program shows strong support by the site administration for the
services of a district counselor paid for by principals in the Hoover feeder
pattern. District counselors who were surveyed expressed the need for the
leadership provided by the Guidance Services Department. They expressed concern
that the position which gave leadership to secondary district counselors has
been vacant since January due to illneas of the supervisor,

Some inconsistencies exist in the data gathered. For example, one counselor
intervicwed declared that mo one could do what their district counselor doss;
then he explained that each site determines what the district counselor will do
and that the duties differ from site to aite. If the variation of duties from
site to site are grest, then the position might Just as well be assigned to the
site. Another inconsistency is that some site principals give very high
evaluation input for those assigned to their site, yet complain to the Director
of Guidsnce Services about the unacceptable quality of the service, but ask that
this not be communicated to the counselor. That is a glaring misuse of the
evaluation process,
167
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The dats, including inquiries to other districts and survey and interviev data
from 8an Diego City Schools, show:

* No difference in qualifications, training, or experience required of
district counselors and in-school counselors when they are hired

Difference+ in duties once they are arsigned to one job or the other

Support for :he need of the job functinn that district counselors provide
Strong support for the district counselors, with some qualifying their
support based on experience with district counselors who were not

perceived as effuctive or accountable

High levels of expertise on part of district counselors due to experience

once they have been assigned to the job of district counselor for a number
of years

District counselors, once they are assigned, have regular meetings and inservice
vith the central guidance office, which gives them “on-the-job" traiaing not
received by other counselors, In-school counselors have little or no contact
vith the central guidance office. Theoretically, information should flow to the
in-school counselori by the head counselor meetings which are held. However,
this does not seem to happen as reported by counselors across the district.
According to the District G idance office, there are i.iervice opportunities to
whick in- >~hool counse’ars are invited. According to in-school counselors, they
are unavare of any opportunities for inservice regarding counseling techniques
vhich they could attend. Wherever the misunderstanding lies, the fact remains

that in-school counselors do not attend or receive the same level of on=the=-job
training as do district counselors.

ftructurally,

® There are no other districts which have such a configuration as the

district counselor.

There are districts which have people who serve the same functions. They
are usually psychologiste or social workers. In this district, the
psychologists do only testing and generally do not work with stndents or
have any zaseloads.

There is no reason that other counselors could not do the same function
given the number of years experience and on-the-job training.
There are no reasons to have the district counselors report to the central
olfice other than tradition and the training they are receiving, Currently,
in-school counselorc are not receiving the same opportunities for growth and
training, Neither are there data to recommend changing the reporting
relationship, other than the possible freeing of time that the central
guidance office nov speads juggling the assignments of counselors which they
could then spend providing leadership to in-school counselors as wel' as
district counselors,

Therefore, structurzally, there is no reason to separate counsilors by district
and in-school, However neither is there reason to disbané what is perceived as
3 successful structure, The majority of the district counselors are at the
elementary level. Data supports the fact that the guidance grogram at that
level seea to be effective. There are only district counselors at the
elementary level. They are all supervised by the Guidance Department, At other
levels there are many kinds of counseling, some under site, others under
guidance health services,
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Experience and quality execution of expectations might well be the wmost
isportant reason for retaining the district counselors in their present
configuration, 7Two statements by district counselors reaffirm the need for the
independence of the position. One said that district counselors, in protecting
the interest of the student, often must go against site administrators® wishes
in student placement decisions., Three district counselors expressed the opinion
that schools should do more in dealing with problem students before they are
transferred by the School Iritiated Placement process. Others disagree, saying
this transfer is necessary in cases of enmity and hostility,

Major activities of the elementary counssling program. For the most part, sajor
couulclfng activities at the elementary level were consistent across schools.
Most counseling programs put the same emphasis on direct service to students, no
satter hov much counseling time is available. Activities such as group and
individual counseling and consultation tesam received highly positive responses.
Schools with more counselor time reported that these activities occurred more
often than schools with little counselor time. It appears that counselors are
trying to do the same job despite their limitations of time and space. There is
common inservice on program priorities and guidelines at the slementary level.

Paraprofessional and clerical assistance. A major concern of the counselors and
an ares in which much time js¢ spent is that of clerical work: filing ietters,
reports, referrals, report cards, cumulative student records, medical reports,
etc,; writing passes to send for students; >rganizing and scheduling parent
conferences for the four-year planning conference and the tenth grade review;
writing program changes; and completing data processing forms. Most counselors
expressed a desire and s need for more c.srical assistance. Not nearly as aany
vanted paraprofessional assistance.

Paraprofessional assistance may be viewved 2s an invasion of the counselor’s
professional status, While counselors want help with the trivial and clerical
aspects of their position, they do not want to turn over to sides, tect.nicians,
or others their decision making and counseling functions, From the logs, the
surveys, and the interviews, it is apparent that counselors need help in
defining their role and in assigning lesser roles to others. One arez of
counselor assistance that most agreed is needed is increased use of computer and
data processing capabilities. This will require either hiring people in new
positions to carry out this function, retraining people in present positions, or
training the counselor to make him/her proficient in their use. Those currently
using computers in their work indicate their use is most valuable in organizing
their efforts and reducing time spent on trivialities.

Factors impacting elementary site guidence programs. SBtaff reported several
Tactors have positive impact on counseling at the elementary level. Site staff
considered themselves knowledgeable about the programs, and sav value in the
role of the counselor on the consultation team. Counseling steff reported high
levels of job satisfaction despite the time constraints and stress under which
they wvork, They also found their inservice opportunities helpful.
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Counseling centers were deemed effective with varying rates of response., The
factor of counselor time cannot be underestimated in assessing a site'a
satisfaction with its counseling center. Schools with low counselor:student
ratios had an average mean almost a full point higher than schools with high
counselor:student ratios on the question of counseling center effectiveness,
One principal commented that a counseling center open only one day a week was "a
contradiction of terms.” Schools with little counselor time vho maintain
counseling centers are masking a great effort to provide services to students
within a structured format. .

The perceived factors in elementary counseling which 1limit the program's efforts
are intrinsic to the job of counseling itself (papervork, counselor and guidance
aide time, budget, and counselor:student ratio). Both site staff and counseling
staff do not £ind the support and cooperation of other persons, such as parents,
principal, teachers, and cosmunity members to be a limitation on counseling,

Elementary counseling staff are not being asked to handle many duties outside of
counseling, as had been suggested at the beginning of the study. Counseling
staff do see themselves as being asked to handle disciplinary matters which they
visv as nore administrative in nature, such as suspensions and detentions. This
appears to be an area vhere good communication is necessary to agree upon the
role of the counseling staff in discipline.

The lack of counselor time at sites results in other negative factors which
impact the elementary program. Because most achools are not eligible for
full-time counseling services, most counselors are assigned to more than one
site. They report that a fair amount of time is needed to “catch up" at each
site after their absence of a few days. Administrator and teacher surveys
concur with this finding, 1In the absence of the counselor or in addition to
such services, administrators and teachers find that they frequently have to do
counseling themselves, Some confusion exists as to the reporting lines of
guidance aides, particularly where counselors have limited time at the site,

Student perceptions of the counseling program. Students give high marks to
counselors when general questions called for a scaled response, For instance,
"Do your counselors help students know and feel confident of their strengths and
abilities?™ and items so worded usually received a high response., Students
reported especially positive perceptions of counselor fairness in counseling
practices relative to ethnicity, gender, and socioeconomic status: usually
above 4 on a scale of 1 to S, Students have consistently more positive
perceptions of counselors' work in the academic domain, Those areas where
student perceptions are negative are the same ones reported by counselors as
being inadequate in operatio.:

® Relating coursevork to careers

® 8olving personal/social problems which interfere with the student's life or
acadenic work

® Assessing personal strengths and weaknesses
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"Yes/No" response questions received more negative replies. An area of great
concern is the high frequancy of responses to the "Not Known" column., If
students do not knov whéi servicea are availadble, they will not take advantage
of those services. If the "No" and the “Not EKnown" columns are combined in the
atudent surveys, a large majority of the areas or services surveyed meet the
operational definiticn of a negative area of critical concern. The general
perception of those students who use the counselor services is positive. Thia
is true in spite of adverse counseling conditioms. It is apparent that
counselors do meet with many students and interact on a positive basis,
providing feedback, giving comfort and support, providing guidance in decision
making, and providing information. One thing becomes very clear in atudying the
results of the surveys: those things which students !ndicate counselors are not
doing are the same es those counselors say they are not and wish they had time
to do:

Working in groups to assist students in matching careers to interests and
classes

Discussing abilities and interests

Identifving tentative careers

Learning decision making techniques

Experiencing in-depth personal/social exploration

Helping students communicate better with each other

Fever than 10 percent of the atudents responding said that they would go to a
counselor with a personal problem. Fewer than 20 percent would go to a member
of their own femily., Unforcunately, about 20 percent do mot knov anyone to whom
they would go for help. Two things need exploration in this area, as
denonstrated by the data:

® why do students not see counselors as someone to go to with personal
problems?

® 1f counselors have the expertise and willingness to help students explore,
even solve, personal problems, why can they not communicate that willingness
and expertise to siudents so that students feel comfortable in confiding in
counselors?

At least one site has confronted the idea that perhaps their counseling staff
cannot all do all the things expected of them. The Madison Guidance Plan lists
no Personal/Social Domain but has a Race/Human Relations Domsin, It lists two
objectives:

® By June 1967, at least 80 percent of students will be able to name a staff
person they would go to if they needed help with an edu:ation or personal
prodlen.

® By June 1987, 80 percent of students interviewed will agree that their high
school experienc: has been positive in the area of race/human relations and
human equity,

In meeting the objective, heavy emphasis is placed on curricular and classroon
activities.
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Elementary student mercantisna of the counseling pmrosram. Only minor

eTences were note ent reponses Fy grade icvd, gender, or resident
or bus status at the site. At the beginning of the study, it was suggested that
students vho are transported to a site (magnet or VEEP status) might not feel as
positively about themselves in that environment as students who reside within
the school boundary area. Mo differences were found in their attitudes about
counseling and use of service. This finding is very positive, and speaks well
of activities by receiving site staffs to give the students a sense of
belonging.

In all questions of awareness and attitude, students had response levels which
were positive. One of the lowest positive responses was recorded for the
question "I feel that people like me at school."™ About 75 percent of all
students answered that they felt that way either “"A Lot" or "Sometimes."” It
aeems that one-fourth of the intermediate elementary population across all
categories is experiencing some difficulty in socisl relationships. That area
is one vwhich should recieve immediate attention in counseling activity planning.

Students rated services received lower than their high t>vel of attitude and
avareness might suggest., Of the three domains, career services were selected
1z :, academic second, and personal/socisl services the most frequently
received. Because career activities are most likely to be offered within
classroom presentations, they are limited to schools where there is substantial
counselor time, Academic and personal/socisl activities are likely to be
offered in individual and group counseling sessions, and are therefore more
prevalent,

Student response on choice of service provider indicates that for any of the
four problems discussed, they would be most 1likely to seek help from a family
senber, For a personsl problem, they would be about as 1likely to see &
counselor as they would another school adult (principal, nurse, teacher). PFor
the other three questions, students would be much more likely to go to another
school adult than to a counselor. Counselor time on site is a factor in this
finding, but 1level of trust and relationship are probably also important
factors, Students may not view the counselor as someone who might be able to
help on school problems, drug/alcohol questions, or the possibility of being
retained, Becsuse the other school adults are so frequently selected, it is
important that they be inserviced on current issues. With 21 percent of all
students choosing a school adult to talk to about drug and/or alcohol issues, a
high level of staff avareness needs to be developed to adequately handle the
situation,
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CONCLUSIONS AND RECOMMENDATIONS

Conclusions

l. A well-defined organizational structure of guidance exists. This study
reveals the {nadequacy of some elements of the program:

<
® The present structure does not provide adequate counseling at the
elementary level in light of the recommendation of national studies and
recommendations, t

® The structure does not provide adequate leadership, direction, and
staff development for in-school counselors to ensure a comprehensive
program,

® Secondary guidance needs to be made more responsive to the needs of the
entire school community,

2. A strong body of policies and procedures gives direction to counseling and
guidance, These policies and procedures express the mandates of the
legislature and the Board of Education, They outline elements of
counseling and guidance which have proven to be desirable practices. They
recognize desirable practices and attempt to promote them system-wide.
Counselors are not adequately avare of these policies and procedures nor of
the intent behind them,

3. No clearly expressed philosophies or theories which underlie the K-12
Counseling and Guidance Progranm, No guiding framework of beliefs or
expectations exerts enough influence within guidance to coherently and
consistently direct the use of resources. MNo systematic view of human
behavior or humsn nature guides the program, Practical necessities of the
day-to-day demands on tle position exert sore influence than philosophy,
theory, or systems of beliefs do on the role of counseling in each school.

4. The gosls of the K-12 Guidance Program are well formulated and expressed,
but exert little significant direction to the progrem. The objectives of
the K-12 plan are poorly stated as objectives; they are profuse and tend to I\
name every possible general activity imaginable in a guidance plan. Any
attempt to cover all district objectives in the site plan mskes it
difficult to set measningful priorities. s

5. While there are aress of strong client satisfaction with the guidance
program of the district--particularly within the academic domain--major
areas of dissatisfaction exist and must be addressed.

6. Counselors' perccptions of their role in relation to district goals,
district policies, and site missions are positive, and can be used as a
foundation for more cohesive planning and better delivery of services.
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7.

Existing innovative and promising practices in the district illustrate that
planning can be effective in detarmining student needs, ereating programs,
and curricular components to meet those needs,

Elementary

10.

11,

12,

13,

Most sites attempt to provide the same type of counseling services to all
students, regardless of the amount of counselor time available and whether
or not they have & counseling center. S8ites with a good deal of counselor
time report chat their programs reflect the developaental level of service,
i.e., services for all students, 8ites with very little counselor time
report that their programs are more reflective of the remedisl level of
services, i.e., services for students with severe or chronic problems,

Students report a low frequency of career domain counseling services, yat
shov evidence of a high level of awareness and positive attitude toward
career concepts. It may be that elementary teachers and the career fairs
being presented are developing positive career concepts within such
classroom activities as literature selections and the race/human relations
component of the social studies program, PFor this domain, counselors may
use their time more efficiently as resources to the classroom progranm,
rather than attempt direct service.

Counselors and staff perceive that certain factors impact counseling
positively at the elementary 1level, These include job satisfaction,
inservice opportunities, the consultation teaa process, counseling centers,
leadership at the district level, and high lavel of staff knovledge about
the progran.

Counselors report that some factors impact counseling negatively. These
include limitations of counselor and guidance aide time, physical space,
budget restrictions, paperwork, split assignments, staff time spent in
counseling, and confusion in guidancq aide supervision,

Counseling "centers" - ppear to be sound structural formsts for providing
counseling services .t the slementary level. BSeveral teachers noted they
could participate more fully in the ecounseling system because of the
center. Even vithin a center format, the amount of counseling staff time
available is crucial to the implementation of a full prograa.

Whereas counseling services at the elementary level are viewed positively,
the district lacks a comprehensive X-12 developmental program for its
sites.

SQcondar!

14,

There are many changes that need to occur for secondary guidance. The
changes this report recommends can best be addressed, mot so much by budget
increases and nev policies, as by the direction that can come from strong
leadership, both at the district and eite levels. The- focus of that
leadership should be on rethinking the distribution of services in terms of
allocation of resources, staff development, and other priorities based on
identified needs.
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15. Counselors report that many areas impact counseling and guidance in a
positive wmanner. Among these are professionsl competency, staff
cohesiveness, administrative support, the equity policy, the four-year
planning process at grade 8 and the academic review at higher grades.
Additionally, some nev programs and practices are beginning to have a
positive effect: wuse of computer hardware and software, use of guidance
teams to study and solve individual counselee problems, programs which
involve the entire school staff in the guidance process, and others t
documented in this study,

16. 1In schools having an energetic, dynamic, aad resourceful leader as head "
counselor, that position exerts a major, positive impact on the guidance
progran, When the hezd counselor lacks desirable leadership qualities, the
expense of that position can be a negative factor for the guidance program,

17. Most in-school counselors and administrators see the functions of the
district counselor as a positive and necessary element of the counseling
program, Unfortunately, at least some of the data praising the present
structure of district counseling are suspect as reactions to proposed
budget cuts,

18, At the same time, counselors perceive there are factors which impact the
guidance program negatively. At the secondary level, some counselors are
doing too much rudimentary papervork. The counseling mission is sometimes
distorted by misplaced discipline demands. Physical facilities are seen by
many as negatively impacting the program, The mneed for clerical
assistance, shortages of equipment and materials, disciplinary
expectations, number of duties, physical space, paperwork, and counselor:
student ratios are negative factors,

19. At the secondary level, planning deficiencies perpetuste a lack of vision
of vhat can and must be done for stu.ents today. The report, Keeping the
Options Open, by the Commission of Precollege Guidance and Counseling of
the College Board maintains that proper planning is much more important in
accomplishing the goals of guidance and counseling than numbers:

Paradoxically, some of the best examples we have found of such broad-

based planning have been in a select number of schools in which there s
has been a sharp reduction in the number of counselors. In these
instances, the schools have sought to assess all sources of assistance

in order to determine how they could best provide essential guidance Iy
and counseling functions,

Guidance and counseling in the San Diego Unified School District is tied to
numbers, which creates a constraint on what can be done. With the number
of students today and limited resources, the necessary guidance functions
muet be identified and the counselor must coordinate the delivery of those
services. Elements of good plsnning and use of resources are beginning to
emerge, The orgenisation of some schools for the four-year plan
development, the grade 10 academic review, and the annual articulation
progras demonstrate vhat can be done through proper planning for prograss,
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Comnmunication problems constitute a major negative force in the secondary
prograa of counseling and guidance. Teaching staff and guidance staff tend
to see themselves as two very separste teams, sseing l1ittie reiatecness in
their assignments, Students are unaware of many services which may be
available,

Many of the activities of counselors are low-level guidance chores which
result in little long range student growth, Excessive time and energy are
devoted to chores which do not carry out objectives expressed in site plans
or the district K-12 plan, These are activities which counselors have done

. for a long time, and which some counselors think need to be done by them,
but which require little professional expertise and cannot be sustained by
8 theoretical framework of counseling and guidance. Buch activities keep
counselors from doing those things which are part of a dynamic, proactive
counseling prograa,

In the present organizational structure, resources and training, as well as
opportunities for communication are imbalanced favoring district counselors
at the expense of in-school counselors,

Recommendations to Staff

These are recommendations growing out of the findings and conclusions of the
study:

l. Initiate an interdivisional task force that will:

® Develop a three-year master plan for K-12 guidance and counseling to
reviev the recommendations of recent national study groups and
committees and to study the findings and recommendations of this
report,
Ensure a demonstrable developmental progras reaching from
kindergarten through senior high school.
Effect a division of labor among site guidance staff so that the focus
becomes the implementation of guideance programs which resch all
students in the three domains of guidance and counseling.
Consider what reorganization is necessary to provide the level of
training, support, and leadership necessary for a higher quality and
greater efficiency of service.
Determine precisely where the responsibility lies for the leadership of
the site counseling and guidance program and for the coordination and
the use of all resources at the school level.
Provide for a process evaluation which will show the development and
implementation of the plan each year.
Provide for product evaluation in the third year to assess the success
and failure of the plan's operation at that time,
Develop pilot projects which will incorporate innovative organizational
structures and intensive inservice training for involved guidance
staff, Provide for a process eval-ation which wili show the
development and implementation of the pilot each year- and a product
evaluation in the third year to assess the success and failure of each .
pilot's operation at that time,
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* Study the position of head counselor to determine whether the position

should be maintained, changed, or eliminated.

Continue to study the funciion of district counsslors and vhether the

present structure which separates district counselors from in-school

counselors should continue,

* Examine existing fine practices to see how they might be used at more
schools,

This task force should include, at a minimum, representatives of School
Operations Division, including principals, counselors, and teachers;
Educational Services Division, particularly the Guidance S8ervices
Department; and the Planning, Research, and Evaluation Division,
particularly member(s) of the Evalustion Department who worked on this
report and member(s) of the Planning Department, Outside district
resources should be included, such as retired administrators familiar with
San Diego City Schools Guidance program and/or university or state level
experts.

The recommendations which follow are based on the data produced. 1f
recommendation number 1 is followed, these additional recommendations may be
vieved as itens to be considered by the task force,

2. Through required districtwide counselor staff development, ensure that each
counselor or certificated member of the guidance staff receives training in
the management skills necessary for his/her job, including:

* gSetting of priorities in line with the recommendations of research and
national studies

* Program planning to utilize and coordinate schoolwide resources of
staff, equipment, space, and community resources to meet the needs of
the school population

° Time managment training to promote efficiency despite limited resources

* Stress management inservice to ensure that guidance is a program of
planned activities as opposed to day-to-day crisis management

* Effective leadership so that the counseling position reflects the
coordination and effective use of resources

* combining of resources into an effective program

* Appropriate delegation of tasks

3. Through the forsulation of Stull Bill Objectives or a nev evalustion
process, encourage each counselor to articulate a recognized theory of
counseling and guidance which directs his/her work, Counselors in the
career domain should know and practice recognisable theories of career
developnent and guidance. In the acadenic domain where so much cognitive
information and skills are needed, counselors need to know and practice
these applicable theories and principles. Persons actively doing personal/
social counseling nesd to know and practice correct principles of group and
individusl guidance.




4.

6.

1.

1°.

Ensure that plans developed at sites will focus and coordinate gall
resources available to the site:

® Career counseling and vocational rehabilitation counseling time and

resources

District counseling time and resources

In-school counseling time and resources

Attendsnce coordinator time and resources

The resources of the social concerns staff and the Health Services

Departaent

Clerical and paraprofessional resources

Adninistrative time and resources

® Teacher cooperation and involvement necessary for the delivery of

prograns developed

Drop-out prevention resources

® Resources provided by the Community Relations and Integration Services
Division,

Improve communication to ensure that staff, students, and parents
understand the program offerings of the site counseling center and the
procedures for using such offerings. Ensure the devalopment of programs
that reach all counselees, not just those who know how to ask for and
denand service.

Plans of organization which emerge because of task force recommendations or
other processes should provide for secondary in-school counselors a level
of leadership that will ensure a coherent and dynsuic program for all
secondary sites,

Arrange for in-school counselors to meet on a regular basis to discuss
successes and problems, promote professional growth, and participate in
staff development prograns. Since counselors work an eight hour day, after
school meetings of 2 to 3 hours monthly are reasonsble expectations,
Counselors within a feeder pattern could meet regularly within those time
consiraints. Quarterly staff development can be provided on a split time
basis in the same vay administrators meet.

Ensure that counselors are provided space and resources for implementation
of the curricular elements of guidance and for group counseling activities.
Sharing of classrooms with teachers vill, no doubt, be necessary at many
sites,

Study the structure of guidance programs of other districts within the
county and state to identify desirable organizational patterns and
effective programs,

Modify the site guidance plan format so that common, basic activities are
in a generic form, This will free the plan developers to concentrate on
the unique, exciting activities that individualize their counseling
efforts. A format which incorporates “thrusts,” aress for spicial focus
for the year, such as those used by the County Office of Education, would
allovw the Guidance Department to highlight certain issues or activities on
a8 rotating basis,
118
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11, Until the recommendations of the planning task force are known, continue
the prisent assigoment and management system of district counsslors.
Continue the poeitivz inservice provided and ensure that lesdership
positions are properly staffed. Because district counselors are under the
supervision of the Guidance Services Department and not the sites,
principals need to use their opportunities for input to the fullest extent,
Guidance Services should revise their we.hod of gathering principal’s input
to allov for more information specific to counseling services, The
communication between principals and Guidance Services needs to be open, so
that all are avare of counstlor performance and productivity,

12, At the elementary 1level, administrators, nurses, and teachers are
performing many counseling tasks, Guidance services are an appropriate
responsibility for all staff to share. These personnel are also likely to
be asked for help by students on issues such as school problems, and
drug/alcohol questions. Insarvice should be provided for site staff,
particularly on the drug and a.cohol issues, so that they will be able to
handle such situations adequately.

13, To increase career counselor availability for counseling all students,
study other concepts for covering required supervision and instruction of
students assigned to General Work Expericnce. Other plans are now in use
throughout thz coupty,

14. Continue the anulysis of duta provided by this study to determine:

® Equity of counseling services as perceived by individual school sites
® Equity of counseling services as perceived by ethnic groups

Recommendatinns to the Board

It is recommended that the bosrd direct the superintendent to appoint an
interdivisional task force for further study to address topics in Recommendstion
No. 1. The study should be completed by March 1, 1988,

Budget Implications

The budget implications of these recommendations are dependent upon the nsture
and extent of the recommendations by the task force.
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Thie document has been prepared in respones to the guidelines and priorities presented in

Statevide Task Force in Counseling, 1979.

Lost in the Shuffle: A Report oa the Cuidance Systom
in Califorania Secomdary Schoole, 1979.

State Board o' Bdecationm, Pouc'y Statement on Covaseling,
1980.

Cuidelines for Developing Comprehensive Cuidance
Programs, ‘California State Department of Education,
1981.

Yestern As q
Accreditation Report.
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X-12 Comprehensive Cuidance Prograa

PRILOSOPNYS

RATIORALE:

An effective guidance and counseling program is one of the strongest influences vithin .
the educational setting to help students achieve maximum benefits from their total school
experience. All students, not just those experiencing behavioral or scademic dif ficulties,
vill participste in and Lenefit from s comprehensive guidance program, Counselors sust
vork vith students, teachars, psrents snd other school personnel to develop the educational
climate and contimuity of instruction necessary to help students develop fully. Guidance
activities must be tailored to fit each educational level and each individual school depending
on wnique student needs and school enviromments. Measurable performance objectives must de
developed vithin 8 defined, comprehensive program fdentifying what services vill be provided,
vhich student growpe will be served, vho will provide the service and hov the service vill

be evaluated. e

San Diego City Schools has operated a &-12 guidance progrea for many years. Nowever, as
needs of district students have become more diverse and as student populatione change, it has
become incressingly essential that a comprehensive plan be developed for the delivery of
guidance services. This proposed program has been directed toward providing a well-planmed

sad cequential guidsace program as &n esseatial compouent of a well-articulated instructionsl
program,

¢
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Page 5

K=-12 COMPRENENSIVE CUIDANCE PROGRAM

To provide a planned, comprehensive progrem for all students, K-12, focused
on meeting their personal/social, educationsl and career needs, and directed .-
tovard assisting every student to become a responsible, productive citizen.

To preseat a district plan, identifying specific objectives in each counseling
domain and to coordinate the development, implementation, monitoring snd
evaluation of a site guidance plaas for each school, based oa district objectives.

The district shall idestify objectives and establish the implementation and
evaluation process for the total district program. Each site shall assess
student, staff and parent meeds related to guidance, develop activities for

each district objective based on this needs assessment and formulate an evalus-
tion plan for each activity based on performance outcomes. Responsibility for
delivering the program rests with trained counselors who possess the GCeneral
Pupil Personnel, Standard Supervisor Pupil Personnel, Standard Pupil Personnel
Counseliag, or Ryan Bill Pupil Personnel Services Credential. Teachers, district
resource staff, paraprofessionals and volunteers may be utilized ia providing
appropriate activities for students.




k=12 Comprehensive Cuidsnce Program
Page 3

K-12 COUNSELING COALS

Personal/Social Domaiv

|‘l° ENSURE THAT ALL STUDENTS HAVE THE OPPORTUNITY 4O ACHIEVE PERSONAL AND SOCIAL GlWl'll' *

Students vill develop an understanding of thesselves snd others as they relate in the

school setting. They will learn to value all individuals, promoting effective intergroup
relationships. Students will exhibit responsible school behavior, being recognized for

achievements and assisted to overcoss deficiencies.

Educational Domain

ARE CONSISTENT WITH THEIR
e ——————————t———

Students vill becoms awvare of their abilities and aptitudes, end ifmitetdons and bde placed
in the educational setting contributing to optimum scademic success. Parests end students

TC ENSURK THAT ALL STUDENTS HAVE TiB GFPORTUNITY TO DEVELOP EDUCATIONAL OBJECTIVES TMAT
INTERESTS, ABILITIES AND VALUES,

vill be involved in ongoing educational planning, chooeing from a variety of prograns

offered throughout the district. Students will become avare of proficiency, competency,

and graduation requirements, and become imvolved in planaing for post-high school
Pl cement.

Career Domain

TO ENSURE THAT ALL STUDENTS HAVE THE OPPONTUNITY 1O DEVELOP CAREER OBJECTIVES CoNS1

VITH THEIR INTERESTS, ABILITIES, ACNIEVEMENT AND LONG-RANGE GOALS.

Students will be made avare of a wide range of zareer options. They will be informed
of the attitudes, skille snd training necessary to become successful in the world of
work. Students will participate in a program to enhance career svareness and relate

personal preferences and ability to career plamning.

-,

9 38wy

I uaayoeiyy

135




INE DISTRICT PROGRAM:

m DIRECTOR OF GULDANCE snm_:zs:

‘ﬁ-lz Enpnbouivp Cuidance Progran

DISTRICT PROCRAM AND RESPONSIBILITIES
\

It 1s the responsibil ty of the Guidance Services Department to snsure

that a diatrict plan exists for the provision of guidance setvices to

all studenta. An overall g-12 program shall be developed at the districe
level and shall consist of Planned specific objectives in each counseling
domain. This districe Plan will tnclude o districtwide needs assessment
and provision for an ongoing record of student progress. Each site plan
vill become an integral Compc ‘ent of the total discrict plan. The

Guidance Services Department shall establish and magntain a process for

the development, approval, implementation and monitoring of each site

Plan, The district guidance program shall be evaluated annually in co-
ordination vith Evaluation Sexvices Departuent. Counseling priorities shall
be established and maintatned based on evaluations of site plans and the
district program. The total district progras shall ewpport the philosophy and
goals of the Bosrd of Rducation and the superintendent’s objectives.

i ¥a%eg
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The Director of Cuidance Services shall be responsitie for the developuent,
approval, implementation, monitoring, and evaluaiton (im conjunction with
Evalustion Services Department), of the totel districe prograa. The
director shall be responsible f(. the sel~ction, trai»ing, assigrment,
supervision, and evaluatiom of the district couaselors, career developrent
counselora, and vocational rehabilitation cowiselors. The Director of
Guidance Services nhall establish the process for the selection, training
ond assfignment of inschool counseling ataffa. The direcior shall define
overall roles and respomsibilities of all guidance staff, and shall
establish the timeline, procedure for davelopment, submisaton, approval,
evaluation, and modification of all site guidance plana. The Director
shall be reevonsidle for fidentifying staff developaent needs and co-
ordinating appropriate fnservice for all guidance staff members with the
Staff Development Department. The director shall coordinate sfze gvidance

" activities through regular staff meetings of head counsclors, district

counselors, and career development/vocational rehabilitation counselors.
The director shall establish and chair & district advisory committee for
guidance to include staff, parents and community membere, .
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N2 SITE PROCRAN:

THE PRINCIPAL:

“‘ R-12 Compre’ameive Cuidence Program
" Page 7

SITE PROGRAM AND RESPONSIBILITIES

»

Each site vill develop a guidance program based on sn assessment of the unique needs
of its students, stoff and parents. A site guidance plan will be written and will
include activities for each objective designed to meet those needs. A timeline will
be establiished for each activity with a specific staff menber designated to sssume
responsibility for ite implementation. An evaluation plen will bde designed to moni-
tor the progress of each activity and to project expected behuvioral outcomes. Each
year, all site plans will be submitted to the Guidance Services Department by the
end of the school yesr for review. An interdivieional committee, chaired by the
Director of Guidance Services, will conduct a comprehensive review of one-third of
the eite plans each year, ensuring this comprehensive review end approvsl for each
site once every three years with Cuidance Services Department review every year.
Staff, students, parents and community members will participete in the development
of the site program vhich ideatifiecs students’ needs and weys to mest them.

The principal shall have the aduinistrative responeibility for the developmant,
implementation and operation of the specific site guidance plan. The sriscipal
shall aseign site respomeibility, supervise, and evaluste the head cowaselor snd
assigned imsechool cownselors. The principal shall plan with the Director of
Guidance in filling any vacancies for head cownselor or imechool coumselor poeitioms.
Selection will be approved by the Director of Cuidance Services and assigmed by

the Pergonnel Divisfioa. Ceartificated guidence staff shall be assigned as full-time
counselors. Novever, vhea allocation formula results in a fractiomal allowance for
poeitioned counselors, a pert-time counseler may be assigned or the fractional
allovance may be comverted to a guidsace aide vho would arsist the vegularly
aseigued commeelors.

g 38wy
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SITE RESOURCES:

140

Zach site, under the leadership of the site aduinistrator snd the appropriate
counseling staff member(s), shall develop a guidance plan based on .
district-established gosls and objectives., At the secondary level the head
counselor will sssume leadership for the implementation of the site plan;

at the elementary level, that leadership will be assumed by the district
counselor. After surveying site needs of students/staff/parents, specific
sctivities shall be written to accomplish each objective in order to meet

the wnique needs of the students at the site. A timeline shall be established
for esch activity and the person(s) responsible for carrying ost the activity
vill be samed. A plan for evaluating each activity shall be im place with
evaluatioa results to be included in planning for the following year's site
guidaace progras.

The site guidance plan should incorporate all available designated resources
for guidance purposes. All site steff members and itinerant pereonnel arve
exteneions of the coumseling services planned for and furnished to students.
Support staff such as paraprofessiomals, district resowrce staff and centrelly
assigned guidance staff may be identified ae person(s) respomsible for
epecific sctivities.
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* ®=12 mlvc‘ Cuidsncy Program
. Page 9

K=12 COMPREHENSIVE CUIDANCE PROGRAM - DISTRICT OBJECTIVES

The district guidance program will ensure that st each grade, the personal/social,
educational, end career objectives for students will be addressed. Guidance steff
at each site vill develop sctivities, timelines, snd evalustion plams for each
objective. ‘

A planning pags has been included for site use which will be used to 1ist the steted
objective, ideatify the studest populetion to de served, define one or more sctivities
to accomplish the objective, establish a timelime for completion of each sctivity,
fdentify the person responeible for delivering the sctivity end overseeing its im-
Plementation, state the process for eveluating the activity's sffectiveness, and
state the expected eutcomes.

Cosnittee-developed forms serve as the basis for the site guidance plem. The format
. proposed is modified only slightly from those currently weed districtvide for site
educational plans sad specisl project proposale.
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K-12 CUIDANCF OBRJECTIVES

;Mncg& DOMAIN = GOAL: To ensure that all students heve the oppertunity te achieve positive persona] and
" social growth.

1.1 ";,l;n“o for early identification of students experiencing achievement problems. :

1.2 Assist students to develop effective inter-group relations.

1.3 ::;:::0 -::tuu through home and school contacts in order to facilitate positive studeat progress and

1.4 Provide for early identification of studeats experiencing behavior probless.

1.5 Assist studeats identified av experiencing achievement or behavior prodlems.

1.6 Assist studeats requiring fsmediate help for severe adjustuent or behavior problems.:

1.7 Provide counseling services to stwdents iavolved in suspensions, alternative school jlacements, exemp-
tioss, expulsions, reinstatements, suicide thrests, child sbuse and other emsrgency crisis ritustions.

1.8 Reduce the mumber and disparity of student suspensions.

1.9 Coordinate a system of commuaity sssistasce and referral for students and their pa ats.

1.10 Pacilitsts s progres of self-understanding, self-concept and self-acceptance for students.

1.11 Isprove commmicat.va between pereats, staff, students and the commmity.

1.12 Recognise posttive pupil behavior, schievesent and attendance.

1.1.3 Ensure equal access, \ ‘satment and status for all .ntudutg in guidance end discipline reflecting the
racial and sex belence at the site. :

1.14 Anut' students to develop positive attitwdes, motivation and skills resulting in a successful edwce-
tional exparience.

1.15 Assist students to develop positive probien-solving/decision-making skills.

1.16 Provide students with faformation and counseling regarding drug and substance sbuse.

144
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EDUCATIONAL DOMAIN = COAL: To ensure that all students have the opportwnity te develop educational cbjectives

- 'Re12 Comprehessive Cuidance Progras

K=12 CUIDANCE OBJPCTIVES

that are comsfiatent with thefir intereats, abilities, snd values.

Provide students assistance in plamming, programming and scheduling of classes compatible with students
{nterests snd abilities, including a comprehensive four-year educational/career plan st Crade 8, with

a veview of that plan at Grade 10.
Provide stwdents vith ianformation and assistence in meeting class/course, graduatiom rnd college
adnission requirements.

Eacourage equal access, treatmest sad status for all students in the distribution of studemts in the
site'e instructional program, reflectisg the raecial and sex balsnce 8t the aite.

Assist students and parents ia defining, evaluating and modifying educatiocmal goesls.

Provide students vith appropriate educationsl imformstioa that vill lead to a marketable skill or post
high echool trafianing.

Identify students failing to meet subject proficiencies or district competemcies snd ensure that
counseling assistance 1s provided.

Provide consultation end assistance to pareats add echool persvamel regarding iadividual studemt

progress.
Provide students with educatiomal informstiomn, activities or courses promoting sex equity,

Provide studeats sad parents iaformstion regarding opportunities for esrollment ia distric’ integration
prograns,
Facilitate studeat transitica between grade levela end schools.

Iafora studeate snd pareats of the availability of district altermative and specialised educationsl
programs. '
Rrovide for student assessment. st

Infern students of opportunities to attais higher education and sources of fiuamcial aid to aseist them,

Orieat students, pareats and staff to counseling end guidanca services including school personmel and
their specialized rvoles.

2T oteg
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R-12 Conprehensive Ouldsace’Progtan

Page 12

3.1
3.2
3.3
3.4
3.5
3.6
3.7
3.8
3.9
3.10

K=12 CUIDANCE ORJECTIVES

CAREER DOMAIN - COAL: To emsure that all students heve the oppostunity teo develop career objoetl:m consfetent

vith their interests, abilities, schievement and long-range posls.

4

Develop student recognition of traditional end nontraditional career opportunities for all gsocio-’
econoaic and ethnic groups.

Ensure equal access, trestment and ctatus for sll students im career plamning, reflecting the racial .
and sex bslance at the gite.

Aseist students to develop educational goale consistent with career plans.

.A:::.:.tt:::..u in understanding how their fnterests, abilities and achievesent relsts to their career
Assist studeats to develop positive ettitudes snd responsible behaviors im the world of work.

Aseist studeats in developing decision-making skille related to career choice.

Provide educstiomal, occupational snd vocational information to students, parests sad etaff.

Provide atwdents with experiences withia & wide range of potential occupatiocns comsisteat vltl:. their
asbilities snd career intereste.

Provide studeats with informstion relsted to career trends, opportunities and requiremsnts.

Provide informatiom to students, parests and employers regarding child labor laws and other legal
requirements of ewployment.
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[The eounseling domain witl be dentified. ) o,
Y =12 Conprehensive fmidance Progrea

; Poae 1D . — PLANNING PAGE

Goal: (The disatalet goal for the specified domain will be included.)

4

”N r

Population serveds _ (A J%ﬂ_‘e qroup will be identified by the Person(s) Responsible: (An individual will be M:é

» Aeceive counseling service. ) |

2he site Lo assume 8

1982-83 EVALUATION PROM PREVIOUS YRAR: S
Aespons the

(The outeomes of Last yean's efforts will be ae-stated. ) activity.

Fm ACTIVITIES

(One, distnict objective witl be Lisied on | (Each aite will develop ome or more
each pege.) activities Lo meet the objective.)

D) J

T903-34 KVALUATION PLAN (INCLUDE EXFECTED OJTOUNES): )
(This plan will state how the success of the activity will be measured and what outcome & expected.)

. 3 )
< 3 '
m"ﬂ" evaluation, the finel outcome will be stated.)

;‘m EMC/ ajs ) #he rutrrmon @@ nooda assorsmont. nlana dnn the uncoming wean will be ststed.)
e Y ; z ‘ j B

F- LY
(A
ot




¢ To ensure that all students have the oppertuntity te develop educa.iomsl objectives that

EDUCATIONAL DOMAIN
1983-84

are coansistent with their iaterests, adilities, snd values.

Person(s) Respomsible: _ Nead Counselor

tien u'r_nlt Crade 8§

4 L 4

SARPLE

ST 3%%g

JuITYIWIY

[ ]
assisted by coumseling staff
paraprofessiocnsls, and

Pew Activity volumteere,
ACTIVITIES TIMELINE .

: ﬂﬂdﬂ NJ
3 ’01 2.1.1
" Provide atudents aseistence in planaing, All Crade 8 students and their peremts
. prograsming, sed scheduling of classes will participate in the four-year 4
-compatible with students' imterests and Educational/Career Planniang Conference.
" ebilities,

3=84 EVALUATION PLAN (INCLUDE EXPECTED OUTCOMES):

Using the district guidelines sad prepared materisls, a written four-year plam will be prepared .('-‘,

for every eighth grade studeat with perent involvement in at least 60% of the plamning conferences.
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DIRECTOK

or

—

CAREER DEVELOPMENT
COORDINATOR

e s

VOCATIONAL
REHAB. COUNSELOR

-.
MAJOR ARKAS UP RESPON- MAJO®R AREAS OF RESPON-
.1 SIBILITY: SIBILITY: -
Personal/social guidance Work permit applicatioms
and counseling Career guidance activ- r
Attendance ities
Integratios guidance Supervise work experi-
sypport ence education
Cosmmnity agency tef- Job development snd
ferale/11aison placensnt
Prevention/motivetion
School exemptions
Adjustment transfers
Crisis teemm
uﬁdllumt resource
supcrvl,lon -

,
MAJOR ARFAS OF RESPON-~
SIBILITY:
Secondary specisl educe~
tion students
Supervise vork experi-
ence education

| Job development and

placement /ROP

Community agency coor-
dination for handi-
capped students and
their parents

SCHOOL OPERATIONS
DIVISIONS

VEAD COUNSELORS

=]

SIBILITY:
gducational plamaing and
programming
Testing
Fioancial 81d/college
sdvising °
Maistain studeat records
Site guidance plans

i
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E Re12 c.i:ulnuln Cuidence Progtan s
T L ] ’

DOMAIN
X 1984-85

Coal: (The distaict goal fon the specified domain will be included.)

Population served: (A A%u'.‘ic Qroup will be identified by the  Person(s) Responsible: (An individual will be named
e {0 aecewve counselling service. )

. by the site Lo assume
1982-83 EVALUATION YROM PREVIOUS YEAR: -

Responsibility fon the
actwvity,

11 3uduyow3zy

OBJECTIVE ACTIVITIES TIMELINE
' . JASﬂﬂjJ AlN[J
(One district objective will be Listed on (Each site will develop one or more | 371 (
each page.) aclivities to meet the objective. ) ' hﬂ:d 0 rh
bty )

1983-84 EVALUATION PLAN (INCLUDE EXPECTED GUTCORES): ,
(This plan will state how the success of the activity witl be measured and what outcome 4. expected. )
T983-8% ouTconEs:
(Upon completion of the evaluation, the {inal outcome will be stated.)
PLANS FOR 1984-83 SCHOOL YEAR:

(Using the outcomes as a needs aséessment, plans for the upcoming year will be 4lated.)
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ORN DIEGO COUNTY

OFFICE OF EDUCATION

Gerald A. Rosander, Superintendent 6401 Linds Vista Road
San Diego CA 92111-7399
(619) 292-3500

September 16, 1986

To: Bruce Davis
From: Michele Marcus“e)ﬁ\

Re: Policy Analysis: Counseling and Guidance Project

After reviewing San Diego City Schools' Procedures, 1 analyzed those policies
governing, or having implications for, counseTing and guidance practices.

Of these prccedures, 35 were revised and 6 were adopted in 1985 (Effective,
1985). Several of the new procedures have a major impact on the job respon-
sibilities of counselors:

No. 4475 (E10/85) Identification program/project participants
4621 ( E7/85) District counselor/crisis team
5720 ( E1/85) Information systems management
6020 ( E1/85) Classroom grouping practices & counseling procedures

In addition, some revised procedures also add major responsibilities:

No. 4235 (R8/85) GATE identification
4236 (R3/86) GATE program/parent conferences
4243 (R7/85) Compensatory education/bilingual (4250)

Alttough "at risk” students are not yet defined as such in the Procedures,
services for them are best described in Procedure No. 6020 (c.6.b. 5-7).
This procedure (attached) also delineates counselor responsibilities for
equity in student placement, for completion of a four-year educational plan
at the 6th grade level, and for involvement of parents in program planning.

Although the above counseling/guidance responsibilities were added in 1985,
the formula for the counselor case load (#7216) has not yet been modified
in print, but has been increased in practice. According to Procedure No.
7216 (Revised 1/1/84), the staffing formula for counselors is:

Junior High
and/or
Senfor High

= N (Number of counselors)

EnrolIment
75




September 16, 1986
Bruce Davis
Page 2

However, according to Henry Hurley the operational staffing formula for counselors
is:

Junior High = Eﬂ[%%%mgﬂg

= N (Number of counselors)

Senior High = Eﬂ:%%%EEEE . N (Number of counselors)

Procedure No. 7216 is being revised to reflect the above, which has been in
practice since 12/84. Hurley anticipates its effective date to be 10/86.
This discrepancy between the published procedure and the operational increase
in counselor caseload, in addition to the many new responsibilities assigned
to counselors, may contribute to counselors' frustrations.

Followiny is a listing of those procedures which either possess job-related
information or provide specific directions relating to job performance as
outlined in the "counselor™ job description.

Attachments
MEM:vh
cc: Tomblin
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Policy Analysis: Counseling/Guidance Project

Procedures having major impact on counselors:

No.4475 (Ettective 10/21/85) 4pp.
Designation and Reporting of Program/Project Participation
Mandates compilation of lists of students participating in all externally funded programs, all
integration programs, selected regular and special district programs.

No. 4621 (Ettective 7/1/85) 4pp.
District Counselor Crisis Team
Establishes a team of 20 district counselors who may be called away from their regular
assignments 1o receive additional training and responsibilities for intervening in crises during
the time of a crisis.

No. §720 (Etfective 1/8'85) 4pp.
Information Systems Management
Mandates that the district will provide for the establishment and implementation of data
procescing information systems o meet the needs of various management functions. implies
that site information systems (e.9., counseling programs/master schedules) will be part of the
District's central automated systems. Counselors are responsible for using Procedures Nos.
5705 and 5710 when programming students.

No. 6020 (Effective 3-12-85) Spp.
Classroom Grouping Practices and Counseiing Procedures
Mandates procedures for 8ssigning students 1o classes which will result in oqual gccess 1o
educationa! opportunity for all students; delineates goals for grouping Gified and Talented
Education (GATE), Limited English Proficiency(LEP) and Special Education students: delineates
7 objectives counselors will achieve in their counseling practices (see attached copy of #6020)

No. 4235 (Revised 8-15-85) Spp.
Student identification for Gifted and Talented Students Program
Mandates that teachers and other schoo! staff (including counselors) use results of group tests,
academic performance, and personal observation of student behavior as bases for focusing
attention on students who are belisved 1o have exiraordinary capability, or potentia! for
extraordinary capability, in one or more of the three categories defined in Section C.3 of this
procedure.

No. 4236 (Revised 3-27-86) 11pp.
Standards for Programming and Evaiuating Gifted and Talented Students
Delineates specific procedures for identifying and programming GATE students. This procedure
and tho one above (No. 4235) imply that counselors must know the students in their caselozds to
observe evidence of any of the identification criteria and to make referrals. The average
counselor caseload is 425:1 at the junior high and 405:1 at the sanior high.

No. 4243 (Revised 7-17-85) 5pp.
Compensatory Education
Outlines programs covered under compensalory education including bilingual education. Has
implications for counselors at sites housing bilingual programs where the students’ home
language needs 1o be assessed and LEP students need 10 be programmed into appropriste bilingual
classes Counselors need to be familiar with Procedures Nos. 4250 and 4251,

35 161




Ed Code

$1000-51227
44560-64
44560,51050,51213
51004
46144,51760,51762

$1210,51220,51240
51750
33031,56000-56507
52200-14

52200-09
54000,54400,54520

46500,56001,56100

5811.5819.5
52316
8760

46113,46141,51225
46113,46141,51745

48800-02,76001
8500.41976,48040
8500,8531,48400
49072

49060

40872

49072,48410-14
49066-7,49076
49066-7,49076
48020
48030-31

51014-1551224.27

Policy/Date  Description
Re=Revised
E«Effective
4100 Uniform course names/nos.
4105R1285 nservicehuman relations
4106 R7/85 Multicutura!l education
4125 Career sducation program
4126 R2/85  Work experience
4130 R6/86  Ciasses, school service
4188 R9/8S  Social health program
4196 R5/85 JROTC
4230 Special ed/student referrals
4233 Enrolimentmatriculation TMR
4235 RB/8S  GATE identification
4236 R3/86  GATE program/parent conf,
4243 R7/85 Compensatory Education
4251 Bilingua! home language survey
4255 R3/85  Pregnant Students
4257R1185 Homeboundhospitalized stu.
4261 Alternative schools
4270 Exemption, PE/ROP
4310 Outdoor ed/RHR program
4315 Contract independent study
4316 Short term contract ind. study
4320-RE/85  Honor/Comm. college courses
4322 Enroliment in coliege courses
4325 Mid year school graduates
4400 R6/85  Adult education programs
4410 R6/85  High school diploma program
4430R10/85 Schoolstudent placement,
staffing
4475E10/85  dentification programy
project parlicipants
4605 SIP Placement/Council
4610 Placement/special education
transfers
4613 R8/85  Placementjuvenile court stu.
4620 District counselor service
4621 E7/85  District counselor/crisis team
4622 R8/85  Problem students, 16-17 yrs.
4705 Progress reporting, gr. 7-12
4708 Summer school reports
4720 Homework policy
4760 Promotion/ placement, elem
10 r high/middle schoo!
4765 Promotion/placement, 7-9
to senior high
4770 Graduation from senior high
B=6
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Implies responsbility re information
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Provides.. directions
Provides...directions
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implies...information
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implies...information
implies...information
Provides...directions
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implies...information
Provides...directions/caresr

Implies responsiility for midd'e
school counselors (6th grade)
Provides...directions
Provides...directions
Provides...directions
Provides...directions
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implies...information
implies...Information
Provides...directions .

implies...information

Provides...directions
Provides...directions

Provides...directions
Provides...directions

Provides.. directions
Provides...directions
Provides...directions
Implies...Information
implies...info(Long term suspension)
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adviger'/responsbility 1o principal
Provides...directions
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5144042
5121517
48410-12

60603,60607,60640 *

60600-34

60605

48904,41021
44807,39800,39830
39806

39800
39800,41852
1850,56700.41863

38800,41852

37046,48000,48010
48011

48000
48980,49408,48200
49072

42900-11

4772

4775 R6/8S
4785
4790
4805
4810
4816
4817 R7/86
4818 R7/86
4825

4830
4841

4845

4848 R5/86
5000
5025
5100
5405
5407
5409

5411
5415

5416

5609

§705 R1/85
6720 E185
6020 E1/85

6120 R7/85
6121 R6/85

6122 E5/85
6123 R7/85
6127 R3/85
6128
6130

6135

Diploma of Academic
Distinction

Military service credit
Standards of Proficiencies
Certificate of proficiency
Profile of test performance
Guidelines for CAP
Achisvementbasic testing
District Testing Calendar
Year round Testing Calendar
CTBs

Stunine score conversion
Discriminant function scores
for advancod math placements,
prades 7-8

Administration of Advanced
Placement tests
PSATANMSQT

Site security plan

Vandalism
Campus/playground safety
Supervision bus '~ading 20ne
Interschol bus neywork

Provides...directions _.

Provides...ditections
Provides...directions
implies...information
Prevides...directions
implies...information
Implies...information
implies...information
Implies..information
Implies...information; in secondary
schools “asting advisor” may be
Head Counselor or counselor
implies...information
implies...information

implies...information

implies...information
implies...information
implies...information
implies...information
Implies...information
Provides. .directions

Transportation assistance Provides...directions
for hardship cases
Transportation for implies...information
integration program students
Transportation for specia! implies...information
od students, home 1o school
Transportation for special implies...information
od students, neighborhood
stop 1o school
Printing of graduation lists implies...information
programs diplomas,certifica‘ss
Data systems service reques!  Implies...information
Information gysiems mgt implies...information
Classroom grouping practice/  Provides...directions
counseling procedures
Prereg/registration,K-6 implies...information
Admission of K students 1o implies...information
first grade
Early admission to K implies...information
Prereg/registratior., 7-12 Provides...directions
Parent.initiated transfers implies...information
Enroliment for child care K-6 implies...information
Nonimmigrant aliens, implies...information
registrationlermination
Voluntary Ethnic Enrollment Drovides...directions
Program (VEEP) 1 6 -

9 ..
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48200,49068,48076
48200,40068,49076
48200,48260,4r*%0
44808.5
48210-12,49451
48220-30,48410-14
44807,44811
48320-24

48076

44307,49000-01
46300,48900
48500

44690
44010,44836,45304

35208.3535C 49407

49423,49480
69560

49100

35250,49062
35250,49065
35250,48880

45345,49060,51512
PL. 84142
49060

35300-01

6145
6146
6150 R7/85
8156 R3/85
6180
6185
6270
8275
6278

62.5
6280
6205
6370
6370-A

6371

6372 R6/85
6400
6430

6435

8436 R9/85
€505 R7/85
6510 R7/85
€520 R9/86

6521
6525
6526
¢ 27 E5m5
6528 R3/85
6535 R6/85
7046

7216

Transforwithdrawal, K-6
Transforavithdrawal, 7-12
Truanc s/habitual truancy
Leaving school grounas, 7-12
Exclusions

Exemptions

Student discipline/supervigion
Atsndance review board
Referrals/raports to
community youth-serving

and social agencies

Corporal punishment
Suspension

Expulsion

Child acuse

Child abuse/stafl member
accused

Abnormal gbsence rate

for students

Maedication for students
Scholarships

Cafeteria enployment of
students

Winter holiday employtaent
for students

Work permits

Cumulative record, K-6
Cumulative record, 7-12
Student records/retention
and destruction

Court orders ¢ ;eal reoros
Relsase of st.30i1t infu:mation
Records for har.Jicapped
students

Centralized automated student
records

Counselor confidentiality

Use of legal or assumed name
Certificated work day/
professional responsibilities
Counselor staffing formula/
junior and senior high
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: SANDIEGOUNIFIED SCHOOL DIST&ioT N0 6020

ADMINISTRATIVE PROCEDURES it , o ,

CLASSIFICATION STUDENTS, EQUAL EDUCATION EFFECTIVE 3-12-85
SUBJECT CLASSROOM GROUPING PRACTICES aiD REVISED
COUNSELING PROCEDURES

A.- PURPOSE AND SCOPE:
1. To outline administrative procedures governing:

8. Assignpent of elementery school students to regular self-contained
classrooms.
b. Assignment of secondary school students to courses of the sape title,

2. To provide guidelines for implementation of Board of Education poliecy
with regard to equity in student placement.

3. To outline and to ensure implezentation of grouping and counseling prac-
tices which result in equal access to educationsl opportunity for all
students.

4. Procedure No. 4236 outlines adoinistrative procedures governing estadlish-
ment of cluster classes to meet the needs of Gifted and Talented Education
students and other high achieving students at all levels.

5. Related procedures:

Preregistration and registration, K-6 . ... .. .... « No. 6120
Pregistration and registration, 7.2, ., ... .. e o o« o 4 No. 6123
Instructional programs, gerersl . . . ., ., .. ... « « No. 4000
Promotion and placement policles "6 , .. ... ..... No. 4755

Articulation between schools for

proociion of sixth-grade students . . . . e e o o s oo NO. 4760
Promotion/transfer of Junior high senool

students to senior high schools . . .. . . e o o o s+ NO, 4765
Gl‘adu.tion frOD ‘enior hish 'ch@ox’ ® % o s ¢ o s o e s e o ?'Jo “770

B. LEGAL AND POLICY BASIS3:

N 1. Reference: Board policy; Board minutes, 3-12-85; Office for Civil

s Sa—nt——

ights Agreenment.

2. Assignment of Students. Students Shall De assigned to classes or suctions
of a course in such a manner that each class or section is representstive
83 to gender and ethnicity of the total population of students peeting
the criteria for Placement in each grade level, class, or course.
Examples:

8. El!!??ﬁ!ﬁl.!ShQQl!::!!!i&ﬂ!Eﬂ!.EQ.E!B!!!2.!3!!:922&!129‘ classrooms:
If a school has 60 second-grade students (exclusive of students
assigned to Gifted and Talented Education (GATE), Limited English
Proficiency [LEP), or specisl educstion classes), students will be
assigned to classes with the presult that each class of 30 students

is representative of the group of 60.

Q ‘ 1 65
ERIC
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. CLASSROOM GROUPING PRACTICES AND '
SUBJECT COUNSELING PROCEDURES NO

6020
EFFECTIVE/REVISED 3-12-85 PAGE 2_OF &

B. 2. b. Secondary schools--assi ment to sections for courses of the sape
title: If a school has 150 tenth-grade students (exclusive of Gifted
and Talented Education [GATE), Limited English Froficiency [LEP), and
special education students, taking Geomstry or English 3-4), students
vill be assigned to five sections with the ~esult that each class of
30 students is representative of .the, group of 150.

C. CENERAL:

1. Originating Office. Su;éeations or Questions concerning this procedure

should dbe directed to Comzunity Relatinns and Integration Services
Division.

Q. Elementary School Grouping
8. Princiggl

(1) Assigns students heterogeneously to regular self-contained
classrooms in elementary schools (exclusive of students

assigned to GATE, LEP, or special education classes).

(2) Assigns students to classes representative of the total popula-
tion of students at each level.

b. Teacher

() Vithin each classroom, roups students for imstruction as
follows:

(a) Forms groups based on student's achievenent scores from
nora-referenced tests, criterion-referenced tests,

diagnostic tests, and professional Judgnent of starf
penbers.

(b) When levels of students' achievement exceed the span nor-
mally served by three reading groups in a single
classroom, may work together with one or more other

teachers to deploy students for reading groups, providing

that the lower and higher achievement groups are distridb-
uted evenly among classrooms. 1If deployment is not
possidble, another group may be added with approval by

School Operations Division. (If & teacher chooses to use

tvo math groups, the same principle should be followed.)

(¢) ProviGes for students to move as fast as posaibdble to
appropriate groups as Getermined by their progress in
mastering instructional materials.

(2) May forms additiomal groups within the classroon for other
instructional activities as appropriate. Provides appropriate
instructional activities to assure that the entire class works
together for a portion of each day, and encourages each child's
uwaximud development of basic, analytical, and critical thinking
skills {n every group.
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C. 3. Secordary School Grouping

8. Students shall be provided access into courses designed to prepare
then to: .

o (1) Meet grade level requirements;
(2) Attain expected s*udent performance outcomes and course profi-

ciencies for high school graduation, college adzission, and
career goals.

b. Principal assures that:

(1) Students are assigned heterogeneously to sections of courses of
the sme title in secondary schools, and that students are
assigned to sections which result in classes representative of
the total school population (exelusive of GATE, LEP, and spe-
cial education students).

(2) A1l students have access to classes for which they meet the
eriteria.

(3) 1In all sections of the same title. teachers provide fnstruction
which covers content described in the approved course descrip-
tion.

(4) Teachers use reteaching techniques, tutorisl assistance, enrich-
zent activities and other intervention strategies, .. help
Students peet the expectation of the course and reach their
full potentisl.

(5) Students are placed in course sequences which logically
progress to more advanced courses, such as general math to pre-
slgedbra to algebra. (NOTE: Based or Bultiple criteria for
placenent, students who are capable because of background and
zotivation may be adle to skip one or sore classes in s sequence

> with approval by the teacher(s), the principal, and the guidance
counselor. ) )

- (6) Bridging sctivities (such as sumzer school courses, independent
learning contracts, tutorial programs, reading and math lsbdors-
tories, and other strategies) are used to help students acquire
8kills necessary for successful work in higher level courses.

4. Goals for Gifted and Talented Edusation (GATE), Limited English

Proficiency (LEP) and Special Eduzstion Students

8. GATE, LEP and special education students are excluded fronm provisions
of this procedure; hovever, all schools shall establish goals to
insure that:

(1) GATE classes progress toward enrollments representative of that
school's population.

.11 167
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C. 4. .

(2) L.> students are moved into the regular education progranm as
soon as possible.

(3) Special education students are integrated into thé meinstreans
in accordance with the Master Plan for Special Bducation.

S. Responsibilities

b.

Principals

(1) Provide supervision to assure that all provisions of this pro=
cedure are impleaented.

(2) Vork to achieve ¢lassroom balance vith respect to ecriteria for
placement, gender and ethnicity; monitor each class to insure
cozyliance consistent with Board of Education policy.

Comaunity Relations and Integration Services Division

(1) Conducts required surveys of classroom ethnic dalance.

(2) Reviews results of classroom ethnic balance surveys; assists
principu..s in site efforts to conply with Board of Education
poliey.

6. Counseling Practices (Junior Bish/Middle School/Senior High)

b.

Parents are expected to:

<1)  Review all advance information received concerning the sche-
duling of articulation and orientation guidance activities in
order to become aware of, and involved in, student placement
practices.

(2) Review the schedule of ciasses for théir student(s) at least
once a year.

(3) Be informed of the possible outcomes of taking such classes.

Counselors shall:

(1) Inform parents and students upon a student's ent~y into junior
high/eiddle school, of program choices, of courses required to
Deet college and career goals, and of the importance of careful
course selection during secondary school Years.

(2) Implement guidance and counseling programs and engage in prac-
tices which result in equal access to educational opportunities
for all students. '

(3) Promote practices which encourage students to aspire to higher-
level courses. v
16
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C. 6. b. (4) Complete a four-year educational plan for each student during
his/her eighth-grade yeaar.

(5) Consider student assessaent criteria (such as the student's
aspirations, norp-referenced tests, criterion-referenced tests,
diagnostic tests, professional judgment of staff members, career-
planning inventory, parent and student choices, and graduation
requirenents) when advising students on course selection and
when placing students in classes.

(6) Consider and advise students regarding the appropriateness of
regular courses, vocational choices, bridging courses and prac-
tices, and advanced courses to ensure that students are sched-
uled for crallenging courses that dest meet gradustion and
college admission requirements, and best achieve fulfillment of
student aspirations.

(7) Provide individual and group counseling and informational
sessions on available programs and requirements (including ser-
vices for special needs students).

D. IMPLEMENTATION: (Refer to Section C.)

E. FORMS AND AUXILIARY REFERENCES:

F. REPORTS AND RECORDS:

1. Ethnic balance survey and other reports, as required by the Office of
Civil Rights, the Court, the Board of Education, or district division

offices.
G. APPROVED:
* Assistant YSuperintenden Superintendent
Community Relations an
Integration Services Divsion

B-13
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SAN DIEGO CITY SCHooLS
Personnel Services Divigion

. DISTRICT COUNSELOR
Brief Description of Position:

Receives referrals from authorized personnel to plan and implement ameliorative
measures on behalf of pupils having severe social or academic problems which

prevent then from appropriate educability when these problems involve the pupil's
total environment. )

« Major Duties and Responsibilities:

1. Studies and evaluates school, family, community, and personal resources avail-
able to referred pupils and offers assistance needed in order to promote full

. use of educational opportunities; initiates and coordinates casework plans.

2. Counsels with purils referred to disgnose difficulties and to plan total reme-
dial programs including use of community resources; fosters problem-solving
attitudes toward .the learning, social, and emotional stresses of school.

3. Works with parents and commmnity agencies on behalf of pupils showing severe
academic, social, and emotional problems which adversely affect the pupil's

: educational development. )

4. 4dxtively supports the district iotegration program and encourages the participa-~
tion of pupils who qualify for the program; participates in and instructs in
integration programs as assigned.

5. Estabilshes, maintains, and support standards of personal conduct and disci-
pline in accordance with the current discipline policy approved by the Board
of Education. -

- 6. Consults, as the nature of the case indicates, with Special Education Depart-
ment psychiatrists and may refer the pupil and family for Special Education
Department clinical services. .

. 7. Recommends and arranges placements for pupils in appropriste specialized distric
prograns, including consultation with parents and appropriate school personrel.

8. Consults with on-site personnel when analysis of the pupil's problems indicate
needed changes in the pupil’s school program.

9. Evaluates and processes school .transfers and assures that appropriate program-
ming and rewedial measures are effected at the new school.

10. Makes recommendations on and processes pupll exemptions (investigates expulsions
and reinstatements—secondary level).
11. Investigates and implements district policy and state law in emergency situa-
tions such as suicide threats, battered children, sex offenses, pregnancies,

. ’ narcotics, and assaults which occur or are discovered in the school setting;
works with parents, legal authorities, medical doctors and others concerned,
and makes court appeazances as required.

. 12. Takes official district responsibility for severe attendance problems, initiates
legally required truancy actions and other corrective procedures working with
school personnel, parents, and legal authorities.

13. WVorks directly in the community on behalf of the school district in times of
community crisis.

14. Maintains complete central records of all actions taken on behalf of pupils
referred so that effective continuing cooperation can be maintained with
community legal and treatment agencies.

15. Responds to requests for school reports from a variety of community agencies
and ocher school districts.

16. Serves s a resource to school personnel concerning functions and responsibil-
ities of commnity agencies.

17. Participates cooperatively with the appropriate administrator to develop method
by which performsnce will be evaluated in conformance with district guidelines.

18. May transport pupils or parents to the home, school, or community service

agencies for conferences and consultations when other transportation is
unavailable. c-3
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District Counselor . . . - .. .

* DOther Duties and Responsibilities:

v 1. Participates in continucus training program concerning regulations and laws
dealing with youth and on policies and procedures of specified community agencies
2. Consults on a regular basis with District Counselor Supervisor for case work

“supervision to upgrade professiovnal skills, so that community trends and
problems may be quickly and accurately determined and appropriate actiop taken,
and to maintain consistent interpretation of district policies and procedures.

3. Interprets school progran and Special Education Department functions to
individuals and community groups as requested.

4. Performs other duties as assigned, including special assignments during crises

or emergency situations as determined by the superintendent.

Supervision Exercised or Received:
Under general direction of the Guidance Services Director. Under immediste and -
technical supervision of the District Counselor Supervisor. Under the immediate
direction of the principal or designee while performing services at the school site.

Assignment Type and Work Year.
Assignment in this class may be full-time or part-time. Work year may be a tradi-
.tional ten month assignment or one of the tracks in the year-round school program.

POSITION QUALIFICATIONS

Minioum Qualifications:
1. (Credential: Valid Pupil Personnel Services credential as required by
California law.
- 2, Education: Bachelor’s degree including all courses needed to meet credential
requirenents.
3. Experience: Successful experience in the field of guidance or school social worl
- 4. Personal Qualities: - Appesrance, grooming, -and personality which establish a
desirable example for pupils. Ability to meet district standards for physical
and pentsl health. Must possess mature judgment and ‘ability to exercise indi-
vidual initiative. Must be flexible, able to develop rapport with parents and
pupils, and tolerate daily stressful emotional situations responsibly.
S. Llicense: Possession of a valid California driver’s license and svailability
of a private automobile (transportation allowance provided). )

Goals of Effective Performance:
Jo provide assistance to pupils having severe socisl, or academic problems as
‘ reflected in school performance. To provide problem-oriented counseling for
referred pupils. To enlist the cooperation of pupil's parents and to coordinate
the application of all available community resources.

Exauples of Factors Which May Lead to More Effective Performance:

1. Credentisl: Valid Pupil Persomnel Services credeatial as required by
California law.
2. Education: Master's degree in an appropriate subject area.

3. Professional Experience: A minimum of three years of successful district
cou- seling experience involving pupils of various socio-economic levels.
Experience in meeting the needs of all categories of pupils, participation
in research, pilot, or experimental programs focussed on the areas of pupil
personnel services. Leadership assignments in counseling and participation
in workshops, seminars, and inservice training provided by the district. _

4. Other Experience: Development of a broad background of general knowledge

| and an understanding of human relations through activities such as travel,

’ clagsroom teaching at the elementary, sacondary, or adult ;evel, aud work

|

|

|

experience other than as a classroom teacher.

2
1-2 1 72/635)
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'

SAR DIEGO CITY SCHOOLS
Personnel Services Division

SECONDARY COUNSELOR

Srief Description of Position:

Counsels vith pupils, parests, snd teschers individuslly or in groups on educationsl

career, and personsl-socisl matters in order to maximize the educational oppor-

tunities of pupils.

Major Duties and Responsibilities:

A

2.
3.
4.
S.

6.
7.
- 8
9.
10.
11.
12.
13.

14.

Assists pupils in defising long-range and short-range educational goals and
assists in making appropriste decisions in program planning; arranges the
progras.

Insures that pupils receive information on graduation requirements, academic
honors, college entrance requirements, career training and opportunities.
Provides informstion and assistance to pupils and parents relating to career
choice, requirements for advanced education and potentisl career opportunities.
Provides information on sources of financial aid and various specisl programs for
higher education.

Actively supports the district integration program and encourages the par-
ticipstion of pupils who qualify for the program; participates {n and instructs
in integration programs as assigned. :

Orients nev counselees and parents to school program and the various guidance
services availsble.

Consults with school personnel concerning specis. sbilities or problemes that the
pupil may have.

Counsels pupils with personal-social probless; refers pupils to other pro-
fessionals vhen appropriaste. -

Establishes, maintains, and supports standards of persooal conduct snd discipline
in sccordance with the current dilcipline policy lpproved by the Board of
Education.

Interprets to pupils and parents school rulel, regulations and programs.

Assists teachers with the solution of classroom behavior prodblems.

Interprets group test data to pupils, parents, and teschers, including intelli-
gence and achievement tests, aptitude tests, and interest surveys.

Refers pupils for individual testing thkrough the Head Counlelor. Counsels with
parents concerning pupil data and school progress.

Participates cooperstively with the principal or designee to develop the method
by vhich performance will be evaluated in conformsnce with district guidelines.

Other Duties and Responsibilities:

1.

-

2.

3.
&,

5.

Attends inservice vorkshops and counseling meetings for the purpose of main-
taining professional competence.

Supervises the msintenance of sccurate and complete cumulative records containing
grades, test dats, schievements and honors, conferences, personal history, and
other pertinent information.

Assists teachers vwith guidsnce units as assigned.

May perform the functions of a Counselor/Team Leader vhen assigned to a
continustion school satellite locstion.

Performs other duties as assigned, including special asssignaments during crises or
emergency situstions as determined by the superintendent.

Supervision Exercised or Received:

Under the general direction of the principal and under the immediste direction of the
Head Counselor or Vice Principal in charge of guidance prograss, as sppropriate.

1-6 (2612)
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Secondary Counselor

Assignaent Type and Work Year:

Assignment in this class may be full-time ur part-time. Work year may be a
traditional ten month assignment or one of the tracks in the year-round school
prograa.

POSITION QUALIFICATIONS

Minimum Qualifications:

1.
2.

3.
4.

Credential: Valid teaching credential and Pupil Personnel Services
credential as required by California law.

Education: Bachelor's degree including all courses needed to meet creden-
tial requirements.

Experience: Three years of successful teaching or related experience.
Personal Qualities: Appearsnce, gro.ming, and personality which establish a
desirable exanple for pupils. Ability to meet district standards for physi~
cal and mental health. Better than average recommendations from supervisors
or other professionals who have observed the personal characteristics and
classroon performance of the teacher. Must possess good knowledge of
district policies, programs, and courses of study. MNust relate well with
pupils, teachers, parents, and managers. NMust have the ability to tactfully
reinforce appropriste school behavisr and to exercise individual initiative.

Coals of Effective Performance:

To assist pupils to become better informed about themselves acadesically, occu-
pationally, and socially in order to deal effectively with critical decision.
To serve a catz.yst in establishing positive relationships and understanding
between pupils, parcnts, and the school. Employees in this job class must be
able to display che use of good judgment in making decisions; must maintain
professional rela:ionships with pupils, parents, their peers and supervising
staff members; and must maintain acceptable standards of physical health,
energy, and emotional adjustment to the job environment.

Exanples of Factors Which May Lead to More Effective Performance:

l.

2.

3.

Credential: Valid teaching credential and Pupil Personnel Services
credential as required by California law.

Education: Master's degree.

Professional Experience: A mininum of three years of Secondary Counseling
experience at more than one grade level in two or more schuols, preferably
in different socio-economic areas. Experience and broad knowledge of
counseling gifted as well as slow learning pupils; articulation and scholar-
ship advising; vocational guidance and career planning. Participation in
vorkshops, seminars and inservice training focused on the problems or
improvement

Other Experience: Development of a broad background of general knowledge
and an understanding of human relationships through such activities as
trave, military service, or wick experience other than as a counselor.

Revised 7/86 1-6 (2612)
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ALLOCATION AND OTHER FUNDING FOR
ELEMENTARY DISTRICT COUNSELSORS

DAYS PER OTHER  TOTAL DAYS COUNSELOR:STUDENT

SITE ENROLLMENT WEEK FUNDING PER WEEK RATIO
ADAMS 571 1.50 1.50 380.7
ALCOTT 493 1.50 50 2.00 246.5
ANGIER 704 2.00 2.00 352.0
AUDUBON 777 2.00 2.00 388.5
BENCHLEY/WEIN. 510 1.50 1,00 2.50 204.0
BAKER 7126 2.00 3.00 5.00 145,2
BALBOA 1082 2.50 2.50 5.00 216.4
BARNARD 324 1.00 50 1,50 216.0
BAY PARK 422 1.00 1.50 2.50 168.8
BAYVIEW PARK 410 1.50 2.50 4,00 102.5
BETHUNE 970 2.00 1.00 3.00 323.3
BIRD ROCK 418 1,00 1,00 2.00 209.0
BIRNEY 648 2.00 1.00 3.00 216.0
BOONE 996 2.50 1.50 4.00 249.0
BREEN 300 1.00 1.90 300 0
BROOKLYN 925 3.00 2.00 5.00 185.0
BURBANK 451 1.50 1.50 3.00 150.3
CABRILLO 243 1.00 1,00 2.00 121.5
CADMAN 322 1.00 1,00 2.00 161.0
CARSON 463 1.50 50 2.00 231.5
CARVER 286 1.00 1,00 2.00 143.0
CENTRAL 7154 2.00 2.00 377.0
CHESTERTON 603 1,50 1.50 3.00 201.0
CHOLLAS 780 2.00 1,00 3.00 260.0
CLAY 330 1.50 .50 2.00 165.0
CROWN POINT 348 1,00 .50 1,50 232.0
CUBBERLEY 319 1.00 1.00 319.0
CURIE 529 1.50 50 2.00 264.5
DAILARD 581 2.00 2.00 4,00 145.2
DEWEY 316 1.50 2.50 4.00 79.0
DOYLE 535 1.50 50 2.00 267.5
EDISON 509 1.50 1.50 339.3
EMERSON 887 2.50 2,50 5.00 177.4
ENCANTO 1437 4,00 1.00 5.00 287.4
ERICSON 997 2.50 2.50 398.8
EUCLID 921 3.00 2.00 5.00 184.2
FIELD 326 1.00 1.00 326.0
FLETCHER 291 1.00 SN 1.50 194.0
FLORENCE 277 1.00 1.00 277.0
FOSTER 584 1.50 2.00 3.50 166.9
FRANKLIN 489 1.50 1.00 2.50 195.6
FREESE 715 2.00 3.00 5.00 143.0
FREEMONT 289 1.00 1,00 2.00 144.5
FULTON 619 2.00 3.00 5.00 123.8
GAGE 731 2.00 50 2.50 292.4
GRANT 640 2.00 1.00 3.00 213.3
GREEN 497 1.50 3.50 5.00 99.4
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ALLOCATION AND OTHER FUNDING FOR
ELEMENTARY DISTRICT COUNSELSOKS

DAYS PER OTHER  TOTAL DAYS COUNSELOR:STUDENT

SITE ENROLLMENT WEEK FUNDING  PER WEEK RATIO
HAMILTCN 830 2.00 1.50 3.50 237.1
HANCOCK 895 2.50 2.50 5.00 179.0
HARDY 333 1.00 1.00 2.00 166.5
HAWTHORNE 495 1.50 1.50 3.00 165.0
HEARST 286 1.00 .50 1.50 190.7
HICKMAN 651 2.00 2.00 325.5
HOLMES 410 1.00 .50 1.50 273.3
HORTON 785 2.50 2.50 5.00 157.0
JACKSON 390 1.50 1.50 393.3
JEFFERSON 528 1.50 3.00 4.50 117.3
JERABEK 894 2.00 1.00 3.00 298.0
JOHNSON 459 1.50 1.00 2.50 183.6
JONES 348 1.00 1.00 348.0
JUAREZ 263 1.90 1.00 2.00 131.5
KENNEDY 629 2.00 1.00 3.00 209.7
KING 808 2.00 3.00 5.00 161.5
KNOX 801 <. 50 2.50 5.00 160.2
LA JOLLA 602 1.50 2.00 3.50 172.0
LAFAYETTE 584 2.00 .50 2,50 233.6
LEE 797 2.50 .30 3.00 265.7
LINDA VISTA 627 3.00 2.00 5.00 125.4
LINDBERGH 71 2.00 2.00 4.00 187.8
LOGAN 842 2.50 2.50 339.2
LOMA PORTAL 414 1.00 1.00 2.00 207.0
LONGFELLOW 385 1.90 2.00 3.00 128.3
LOWELL 450 1.50 .30 2.0 225.0
MARSHALL 539 1.50 2.00 3.50 168.3
MARVIN 382 1.00 «50 1.50 254.7
MASON 659 2.50 .50 3.00 219.7
MCKINLEY 610 1.50 1.00 2.5 254.0
MEAD 340 1.00 .50 1.50 226.7
MILLER 1122 3.00 2.00 5.00 224.4
MIRAMAR RANCH 344 1.50 1.00 2.50 217.6
OAK PARK 70¢ 2.00 1.00 3.00 235.3
OCEAN LEACH 564 1.50 2.00 3.50 161.1
PARADISE HILLS 932 2.50 1.0V 3.50 266.3
PACIFIC BCH ELEM 262 1.00 1.50 2.50 104.8
PENN 905 2.50 1.00 3.50 258.6
PERRY 751 2.50 2.50 300.4
ROLANDO PARK 400 1.50 1.00 2.50 160.9
ROSS 492 1.50 1.5v 3.00 164.0
ROWAN 246 1.00 1.0v 246.C
SANDBERG 122 2.00 2.00 361.0
SEQUOIA 397 1.00 1.00 397.0
SESSIONS 431 1.00 1.50 2.50 172.4
SHERMAN 1044 3.50 3.50 298.3
SILVERGATE 565 1.50 3.00 4.50 125.€
SPRECKZLS 549 1.50 ].M}%PO 2.50 219.6
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ALLOCATION AND OTHER FUNDING FOR
ELEMENTARY DISTRICT COUNSELSORS

DAYS PER OTHER  TOTAL DAYS COUNSELOR:STUDENT

SITE ENROLLMENT WEEK FUNDING  PER WEEK RATIO

. SUNSET VIEW 461 1.50 3.50 5.00 92.2
) TIERRASANTA 512 1.50 1.50 3.00 170.7
TOLER 278 1.00 .50 1.50 185.3

. TORREY PINES 376 1.00 1.50 2.50 150.4
VALENCI/ PARK 1056 3.00 2.00 5.00 211.2

VISTA C <ANDE 533 1.50 «50 2.00 266.5

WALKER 1045 3.00 3.00 348.3
WASHINGTON 312 1.00 1.00 312.0

WEBSTER 399 1.50 3.00 4.50 $8.7
WEGEFORTH 303 1.00 1.00 305.0

WHITMAN 328 1.00 « 50 1.50 218.7
ZAMORANO 951 1.50 1.00 2.50 380.4
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ELEMENTARY SCHOOLS WITH COUNSELING CENTERS AND
SCHOOLS WITHOUT CENTERS

A school was identified as having a counseling center when the principal's
survey indicated a response to Question #7, "If your site currently has an
elementary counseling center in operation, please rate its effectiveness." The
principal's survey was also used in the same manner to identify schools without

counseling centers,

Schools with Counseligg Centers

Adams Hawthorne
Alcott Hickman
Angier Holmes
Audubon Horton
Balboa Jefferson
Barnard Jerabek

L3y Park Johnson
Bayview Terrace King

Birney La Jolla
Boone Lee

Brooklyn Linda Vista
Burbank Lirdbergh
Cadman Lowell
Carson Marshall
Carver Marvin
Central Mason
Chesterton McKinley
Chollas Mead

Clay Miller
Cubberly Oak Park
Curie Ocean Beach
Dailard Pacific Beach
Devey Paradise Hills
Edison Perry
Emerson Rolando Park
Ericson Ross

Euclid Rowan
Florence Sandburg
Foster Sequoia
Franklin Sherman
Feese Silvergate
Fremont Spreckels
Fulton Sunset View
Grant Vista Grande
Green Walker
Hancock Webster
Hardy Zamor ano

| XY
(03]
]
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No Centers

Bird Rock
Doyle

Field
Fletcher

Gage

Jackson

Jones

Juareg
Lafayette
Miramar Ranch
Penn

Sessions
Tierransa: ta
Toler
Valencie Park
B/Weinberger
Whitman



Low Ratio
79.0 - 157.0

Medium Ratio
187.8 -~ 225.0

Dewey
Webster
Sunset View
Green

Bayview Terrace

Pacific Beach
Jeffe.son
Cabrillo
Fulton
Linda Vista
Silvergate
Longfellow
Juarez
Carver
Freese
Fremont
Baker
Dailard
Torrey Pines
Horton

Lindbergh
Hearst
Fletcher
Franklin
Chesterton
B/Weinberger
Loma Portal
Bird Rock
Kennedy
Valencia Park
Grant

Barnard
Birney

Balboa
Miramar Ranch
Whitman
Spreckels
Mason

Miller

Lowell

i81

SELECTED ELEMENTARY SCHOOLS WITH LOW, MEDIUM, AND HIGH
COUNSELOR/STUDENT RATIOS

High Ratio

Perry
Wegeforth
Washington
Cubberly
Bethune
Hickman
Field
Logan
Edison
Jones
Walker
Angier
Sandburg
Central
Zamorano
Adams
Audubon
Jackson
Sequoia
Ericson

TN
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APPENDIX F
CRGANIZATIONAL STRUCTURE OF
ELEMENTARY SITE GUIDANCE PLANS
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COMPREHENSIVE GUIDANCE PROGRAM (X-6)
CONCEPTUAL MODEL

This conceptusl modei provides a structure that simplifies the K-6 comprehensive
- guidance program into three domal s, three implementation leveis and elementary
« - grade levels. The use of the model should facilitate site planning related to
guidance content and levels of services.

GLOBAL
) /4 7 7
6, / / //
5 / /
R 7 omom 7 7
2/ / / J
1/ / /Z /
K {— / / : /
Personal/Social ‘ Educational Career
Domain Domain Domain
\ Objiectives: Objectives: Objectives:
Provides for the 1.10 2.8
1. 12-10 15 - 2.9
developmental 2.12-2. 14
needs and positive * *
personal/social,
educational and
career growth of
all students.
uvel II: 1. 1-1.5 2.6
Provides for .preventive 1.8-1.16 g;l
. needs of students showing 2' 12
early varning signs ard *
attempts to anticipate
« future problems and
intervene.
Level I1I: 1.2-1.9 2.7
.11 2.11
| Provides for the remedial 1.13 2.12
| needs of students with chronic 1.16
. or severe problems. -
3 \
SPECIFIC
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APPENDIX G
COUNSELOR AND ADMINISTRATOR SURVEY:
FORM A AND B
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GUIDANCE AND COUNSELING SURVEY

DR

RESULTS
Form A .
PERCENTS
No In- No
Question Category N 'High| Med]| Low| Resp| Adeq | adeq | Resp
Educational Domain
1. Orgrnizing and | Administra. 151 40 20 a3 7 80 20 0
conducting Head Couns, 19] 53 37 11 0 74 21 5
orientation In-School Coun, | 59| 24 32 kY 7 64 25 10
activities for | Career Couns. 91 44 33 0 22 67 0 33
nev students Sec, Dist. Counj 9} 22 33 22 22 44 33 22
2. Providing Administra. 151 33 47 13 7 53 47 0
acadenic Head Couns, 19] 95 5 0 0 74 21 5
counseling to In-School Coun. | 59| 64 25 5 5 68 27 5
individuals Career Couns, 9| 44 22 0 33 68 0 33
Sec., Dist, Coun,] 9| 56 22 11 11 68 22 11
3. Providing Administra, 15 7 53 33 7 47 53 0
acadenic Head Couns, 191 32 58 ’1 0 68 32 0
counseling to In-School Coun. | 59| 27 29 41 3 61 36 3
groups Career Couns, 9] 22 33 11 33 67 0 33
Sec. Dist, Coun,) 9| 11 11 67 11 56 33 11
4. Assisting stu- | Administra, 151 47 47 0 7 67 35 0
dents in course | Head Couns. 19| 84 16 0 0 84 16 0
selection In~School Coun.} 59| 59 32 5 3 78 19 3
Career Couns, 91 33 44 0 22 67 0 3
Sec. Dist. Coun)} 9| 11 3 22 33 56 11 32
5. Programming for | sdministra, 15| 33 | &7 13 7 80 | 20 0
Promotion/ Head Couns, 191 79 16 5 0 79 21 0
Retention In-School Coun. | 59| 58 27 9 7 78 15 7
Career Couns, 91 44 11 0 44 56 0 44
Sec, Dist, CounJ] 9| 44 11 22 22 67 11 22
6. Programming to | Administra, 15 7 53 33 7 73 27 0
meet equity Head Couns, 19| 37 53 11 0 79 21 0
guidelines In-School Coun, | 59| 17 42 | 636 5 70 20 10
Career Couns, 91 33 22 0 (¥ 44 11 44
Sec. Dist. Cound 9| 11 | 33 | 22 | 33 | 56 | 11 |33

Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESULTS .
Form A
PERCENTS
No In- | wo )
Question Category N | Righ| Med| Low| Resp| Adeq | adeq | Resp
7. Providing Administra, 15 7| 27 60 7 20 86 0
counseling/ Head Couns, 19| 32 53 16 0 53 47 0
sctivities to In-School Coun,; 59 7 32 58 3 32 64 3
help students Career Couns, 9| 44 44 0 11 56 22 22
develop Sec, Dist, Coun,] 9} 22 56 22 0 11 78 11
decision-making
skills
8. Parent Adninistra, 15] 33 47 13 7 66 33 0
conferencing Head Couns, 19] 84 16 0 0 79 21 0
In-School Coun.| 59| 66 29 2 3 71 22 7
Career Couns, 91 33 44 11 11 56 22 22 -
Sec, Dist. CounJ 9| 67 22 11 0 b4 56 0
9. ldentifying Adninistras, 151 13 60 20 7 47 53 0
students with Head Couns, 19 42 53 5 0 68 32 0
special needs In-School Coun, | 59| 22 48 29 2 64 k)| 5
for referral Career Couns, 9| 4 22 0 33 a3 22 44
to appropriaste | Sec. Dist, Coun) 9| 56 22 22 0 56 44 0
relourceslagenc+
10, Assisting Administra, 151 13 53 27 7 67 3 0
parents/staff i Head “ouns, 19| » 47 16 0 846 |16 0
referring In-School Coun. | 59| 19 51 29 2 76 19 5
students to [ Career Couns, 9] 11 44 0 44 44 11 44 -
special achools,| Sec, Dist, Cound 9| 44 33 22 0 67 33 0
programs, etc, .
11, Working with Adninistra, 15 27 27 40 7 67 Kk} 0
staffs from Head Couns, 19 42 32 21 5 90 11 0
. ‘eder schools | In-School Coun.| 59| 20 39 36 5 70 25 5
t plan and in- | Career Couns, 9] 33 11 11 &4 44 0 56
p :ment articu- | Sec, Dist, Coun 9 0 33 33 33 56 11 33
la ion activity
Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESULTS _
Form A
PERCENTS
No In~ No
Question Category N | Righ| Med| Low] Resp | Adeq | sdeq | Resp
12, Conferring with Administra, 15| 27 40 27 7 67 33 0
teachers about | Head Couns. 19] 68 32 0 0 74 26 0
an individual In-School Coun, | 59| S1 (¥ 2 3 68 25 7
student's educa- Career Couns. 9| 44 33 0 22 67 0 33
tional perfor- | Sec, Dist, Coun 9| 44 (¥ 0 11 56 a3 11
mance
13. Helping Administra, 15 7 33 53 7 33 67 0
teachers apply | Head Couns, 19] 21 37 42 0 42 58 0
counseling Ia=-School Coun,| 59 7 k31 56 7 3l 63 7
techniques Career Couns, 9| 11 33 11 4b 22 22 56
Sec. Dist, Coun) 9 0 &4 44 11 22 67 11
14, Providing info.l Administra, 15| 33 20 40 7 73 27 0
to parents, Head Couns, 19 21 42 21 16 74 11 16
teachers and In-School Coun. | 59| 29 36 27 9 75 15 9
students on Career Couns, 91 22 33 11 33 56 11 33
financial aid Sec, Dist, Cound ¢| 11 22 22 4 33 22 44
and lcholarshipﬂ
i5. Gathering and | Administra. 15 27 20 47 7 67 33 0
maintaining up- | Head Couns. 19| 32 32 32 5 79 16 5
to-date infor- | In-School Coun.| 59| 31 27 36 7 70 17 12
mation on post- | Career Couns, 9] 22 (¥ 22 11 78 22 0
secondary Sec, Dist, Cound 9 0 22 44 33 44 22 33
institutions
16, Providing Administra, 15 7 53 33 7 60 40 0
informstion to | Head Couns. 19| 37 37 21 5 74 21 S
parznts, In~-School Coun, | 59| 39 25 27 9 63 24 12
teachers, and Career Couns, 9| 22 33 22 22 67 0 33
students ¢ Sec, Dist, Coun 9] 11 11 44 33 56 11 a3
post-secondary
opportunities
Table continued
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Table zontinued

GUIDANCE AND COUNSELING SURVEY

RESULTS -
Form A
PERCERNRTS
No In- No
Question Category N |High| Med| Low| Resp| Adeq | adeq | Resp
Personal/Social
17, Providing Administra, 15| 40 40 13 7 40 60 0
counseling to Head Couns. 19| 63 32 5 0 47 53 0
individuals to | In-Schoel Coun. | 59| 66 24 5 5 54 41 5
assist with Career Couns. 9] 33 56 11 0 56 33 11
personal /social | Sec. Dist. Coun) 9| 56 33 11 0 33 56 11
growth needs
18, Providing Adninistra, 15 7 47 40 7 47 53 0
counseling to Head Couns. 19] 21 42 37 0 47 53 0
groups of stu- | In-School Coun.| 59| 10 29 58 3 34 59 7
dents to assist | Career Couns, 9| 22 22 22 kx] 22 33 &4
with social Sec, Dist, Coun,] 9| 33 33 33 0 33 67 0
growth needs
19. Promoting Administra, 15 7 40 47 7 33 67 0
effective interd4 yead Couns. 191 32 37 32 0 63 37 0
group relations | In-School Coun. | 59| 12 39 46 3 42 53 5
Career Couns, 9] 11 67 0 22 56 11 33
Sec. Dist, CounJj 9| 22 56 11 11 44 44 11
20, Providing Administra, 15| 13 47 33 7 40 60 0
activities to Head Couns, 19] 53 21 26 0 68 32 0
promote student | In-School Coun.| 59| 24 29 4 3 42 53 5
self-avareness | Career Couns, 9| 33 56 0 11 67 11 22
regarding Sec. Dist, Coun] 9| 22 44 11 22 11 67 22
personal goals/
values
21l. Assisting stu | Administra. 15| 60 27 7 7 47 53 0
dents identified Head Couns. 19 79 16 5 0 68 32 0
as experiencing | In-School Coun, | 59| 80 15 2 3 51 42 7
achievement or | Career Couns. 91 &4 33 0 22 33 33 33
behavior Sec. Dist, Coun,| 9| 67 33 0 0 kk} 67 0
problens | | |
Teble continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESULTS
Form A
PERCENTS
Yo I In~- No
Question Category N JHigh| Med| Low| Res: | Adeq | adeq | Resp
22. Assisting Administra, 15| 27 53 13 7 73 27 0
parents/staff i Head Couns. 19| 37 53 11 0 79 21 0
referring stu- | In-School Coun,| 59| 29 k1 a2 5 71 19 10
dents with Career Couns, 9] 22 44 0 k k] 56 0 44
severe probiems | Sec, Dist, Counj 9] 100 0 0 0 89 11 0
to community
agencies
23. Conducting exit] Administra, 15 7 7 80 7 40 60 0
interviews for | Hezd Couns. 19§ 11 32 53 5 68 21 11
early school In=-School Coun, ] 59 7 29 56 9 58 3l 10
leavers Carzer Couns, 9| 3 22 0 44 44 11 44
Sec, Dist, Coun) 9| 56 11 0 kk] YA 22 K k]
24, Organizing and | Administre, 15 0 13 80 7 40 60 0
conducting Head Couns. 191 11 0 84 5 32 58 11
family planning | In-School Coun,| 59 3 12 75 10 41 46 14
activities for | Career Couns, 9| 11 kk} 11 44 kk] 11 56
students Sec., Dist, Coun,| 9 0 11 44 44 22 k k] 44
26, Organizing and | Administra, 15| 13 3 40 13 40 53 7
conducting Head Couns, 19} 26 21 47 5 58 37 >
activities on In=-School Coun, | 59 9 3l 54 7 39 49 10
substance abuse | Career Couns, 9| 3 11 11 44 kK] 22 44
for students Sec., Dist, Coun 9} 11 22 44 22 22 56 22
27. Organizing and | Administra, 15| 27 kk} 27 13 47 47 7
conducting Head Couns, 191 53 26 21 0 68 32 0
activities to In=School Coun.| 59} 25 51 20 2 61 32 7
recognize posi- { Career Couns, 9] 22 3 11 K k] k k] 22 44
tive pupil Sec. Dist, foun] 9| 11 78 11 0 44 56 0
behavior or
achievement
Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESULTS )
Form A
PERCENTS
No In- No
Question Category N |Righ{ Med| Low| Resp| Adeq | adeq{ Resp
Career Domain
28, Providing Adpinistra, 15 7 60 27 7 67 a3 0
counseling to Head Couns. 19] 53 32 16 0 74 26 0
individuals to | In-School Coun, | 59| 44 41 12 3 68 27 5
assist with Career Couns, 9| 89 11 0 0 67 22 11
appropriate Sec, Dist, Coun} 9] 11 22 44 22 44 33 22
occupational
choices
29, Providing Adoinistra, 157 13 60 20 7 67 Kk} 0
groups of stu- | Head Couns, 19 42 32 26 0 74 26 0
dents with In-School Coun, | 59| 29 42 27 2 63 32 S
career develop- | Career Couns, 9| 67 33 0 0 89 11 0
ment activities | Sec. Dist, Coun, 9 0 22 44 a3 33 a3 33
30. Developing Administra, 15 0 73 20 7 53 47 0
student recog- | Head Couns, 19| 42 26 32 0 58 42 0
nition of non- | In-School Coun.| 59| 12 36 51 2 56 39 S
traditional Career Couns, 9| 44 44 11 0 67 22 11
career opportun- Sec, Dist, Coun) 9| 11 11 44 33 22 44 k k]
ities for all
socio-econowic
and ethnic
groups
31, Developing and | Administra, 15| 33 33 27 7 73 27 0
wmaintaining up- | Head Couns, 19| 32 42 26 0 58 37 5
to~-date career | In-School Coun.,| 59| 32 19 48 2 64 il 5
information for | Career Couns, 9| 56 44 0 0 78 11 11
students Sec, Dist, CounlJ 9 0 22 33 (¥ 11 44 44
32, Assisting stu- | Administra, 15| 27 27 40 7 73 27 0
dents in iden- | Head Couns. 19] 26 21 53 0 53 32 16
tifying work In-School Coun, | 59| <0 32 44 3 59 3l 10
experience Career Couns, 9 67 33 0 0 56 22 22
settings Sec. Dist, CounJ 9 0 11 22 67 22 11 67

Table continued




Table continued

GUIDANCE AFD COUNSELING SURVEY

RESULTS .
Form A
PERCENTS
No In- No
Question Category N [High| Med] Low| Kesp| Adeq | adeq | Resp
33, Working with Administra, 157 27 33 a3 7 93 7 0
vocational Head Couns, 19] 11 4 4 11 53 26 21
instructors in | In-School Coun. | 59 7 29 58 7 49 37 12
achieving Career Couns. 91 33 67 0 0 67 11 22
appropriate worW{ Sec, Dist. CounJ 9 0 11 22 67 11 11 78
experience
placement
34, Consulting witH Administra, 151 13 40 40 7 80 20 0
supervisors Head Couns, 19 0 26 58 16 58 21 21
regarding stu- | In-School Coun.| 59| 15 19 59 7 56 29 14
dent work Career Couns, 9 78 0 22 0 67 22 11
experience Sec. Dist. Coun)J 9 0 22 11 67 22 0 78
35. Developing Adninistra, 15] 20 47 27 7 80 20 0
written career | Head Couns, 19| 58 16 26 0 68 26 5
plans for In-School Coun, | 59| 25 24 49 5 61 3 7
students Career Couns, 9| 56 11 33 0 33 33 33
Sec, Dist, CounJ 91 11 0 22 67 11 11 78
36, Arranging Administra, 15 0 27 67 7 40 60 0
placement inter- Head Couns. 19 0 11 68 21 42 37 21
views for grad- | In-School Coun. | 59 2 5 83 10 37 46 15
uates and for Career Couns. 9| 33 11 56 0 44 4é 11
dropouts Sec. Dist, Coun,| 9 0 0 22 78 0 11 89
«.11 Three Domains
37. Administering | Administra. 15| 40 40 13 7 93 7 0
standardized Head Couns, 19 58 26 16 0 90 11 0
achievement or | In-School Coun. | 59| 32 37 25 5 85 7 9
aptitude tests | Career Couns. 9| 11 a3 11 44 44 11 44
to groups of Sec. Dist, Coun. 9 0 22 11 67 22 0 78
students

Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESULTS R
Form A
PEKCENTS
Ro Ia~- No
Question Category N |High]| Med| Lowv| Resp| Adeq | adeq | Resp
38, Administeriig | Administra, 151 13 k k] 47 7 53 40 7
tests to indi- | Head Couns, 191 11 16 74 0 79 21 0
vidual students | In-School Coun.| 59| 15 19 64 2 80 15 )
Career Couns, 9| 44 22 22 11 67 11 22
Sec, Dist, Count 9 0 11 22 67 22 11 67
39, Interpreting Administra. 15 7 53 33 7 47 | °53 0
and presenting | Head Couns, 19| &7 47 5 0 79 21 0
test results In-School Coun, | 59| 25 49 24 2 78 15 7
Career Couns, 9| 33 22 22 22 56 11 33
Sec, Dist, Coun} 9 0 56 1] k k] &4 11 &4
40, Surveying Administra, 15| 20 53 20 7 53 40 7
students' needs | Head Couns, 19} 53 32 16 0 68 32 0
and interests In-School Coun, | 59 22 | 42 | 34 2 | 64 | 3 5
Career Couns, 9] 56 kX 11 0 56 kX 11
Sec, Dist, Coun, 9| 11 11 3 46 11 kX 56
41, Conducting Administra, 15 7 27 60 7 33 53 13
curriculum needs Head Couns. 19] 21 kY] 42 0 58 37 5
assessnents and | In-School Coun, ] 59| 10 k)1 54 ) 59 k¥ 9
evaluating the | Career Couns, 9| 22 3 11 33 44 0 56
current curricud Sec, Dist, Coun,| 9 0 0 Kk} 67 0 kX 67
lum delivery
sysien
42, Conducting Adninistra, 15 0 13 80 7 27 60 13
follow-up Head Couns, 19 ) 0 79 16 37 42 21
studies of In-School Coun. | 59 0 ) 85 10 37 44 17
graduates Career Couns, 9| 22 0 33 &4 22 22 56
Sec, Dist, Coun,] 9 0 0 33 67 11 11 78
43, Establishing Adninistra. 15| 20 kX 40 7 53 k k] 13
and maintaining | Head Couns, 19| 37 16 47 0 53 47 0
8 guidance In-School Coun. | 59| 158 22 54 9 48 37 15
materisls re- Career Couns, 9] 1l &b 44 0 56 kX 11
source center Sec, Dist, Coun,) 9] 11 11 33 &4 k k] 22 &4
for staff and
- students
BRD:bgm
01/28/87
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PERCENTS

Strongly | Slightly Slightly| Strong
Positive | Positive | %) Negative | Negative N
Question Category N | Impacs | Impact ; Impact | Impact | Impact sponse

1. Physical Mninistra, 19 42 11 5 32 11 0
Facilities Head Couns, 2 14 19 5 43 19 0
In-School Coun, | 59 15 20 3 4l 19 2
Career Cous, 8 50 0 0 0 k -} 13
Sec, Dist, Counl 4 5 25 0 25 25 0
2, GQuidance Budgey Administra, 19 il 47 5 16 2 0
Head Couns, 21 14 14 19 19 3 0
In-School Coun.| 59 12 % 1 19 % 3
Career Couns, 8 25 13 13 13 k .} 0
Sec. Dist, Cound & 25 0 0 5 50 0
3. Equipment/ Acainistra, 19 2 42 16 2 0 0
Materials Head Couns, 21 2 2% 0 % % 0
In-School Coun, | 59 14 k)| 2 5 7 3
Career Couns, 8 25 13 13 5 13 13
Sec, Dist, Cownd 4 25 7 0 0 0 0
4, Clerical Adnministra, 19 2 2 a 16 0 0
Assistance Head Couns, 21 14 k] 0 k ] 10 0
In-School Coun. | 59 2 2 0 22 15 2
Career Couns, 8 8 13 13 0 k 0
Sec, Dist, Comnl & 25 50 0 yal 0 0
5. Holding Power | Administra. 19 47 16 16 16 5 0
for Qualified | Head Couns, 21 2 19 5 % % 0
Stafi Ir-School Coun,| 59 2% 2 9 b ) 7 3
Career Couns, 8 25 13 38 13 0 13
Sec, Dist, Cound & 50 5 0 25 0 0
6. Clarity of Aministra, 19 % 26 0 0 0 0
School 's Goals | Head Couns, 21 3 43 19 V] 5 0
and Policies | In-School Coun.| 59 » k' 10 1% 3 3
Career Couns, 8 25 S0 0 25 0 0
Sec, Dist, Con{ & 25 75 0 0 0 0

Table continued
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PERCENTS

G-12

Strongly | Slightly Slightly| Strong
Positive | Positive ) Negative | Negative N
Question Category N | Impact | Impact | Impact | Impact | Impact sponse

7. Size of Administra, 19 32 16 5 2 16 0
Guidance Staff | Head Couns, 2 2% 10 0 2 k ] 0
In-School Comn, | 59 17 27 2 2 a 2
Career (ouns, 8 5 13 13 k1 13 0
Sec, Dist, Coun{ & 5 00 0 5 50 0
8. Clarity of Mministra, 19 53 42 5 0 0 0
Guidance Staff | Read Couns, 21 29 4 10 14 0 5
Roles In-School Coun,| 59 4 k) 3 7 9 3
Career Couns, 8 k] 38 13 13 0 0
Sec, Dist, Coun] & 5 0 0 pL] 0 0
9. Faculty Con- | Administra, 19 42 2 11 16 0 0
currence with | Head Couns, 2 19 48 5 14 14 0
Guidance Goals| In-School Coun.| 39 12 48 9 29 0 3
and Policics | Career Couns, 8 S 13 25 k .} 0 0
Sec, Dist, Ooun) & 50 5 25 0 0 0
10. Support from | Administra. 19 84 16 0 0 0 0
Administration | Head Couns, 21 62 19 5 10 5 0
In=School Comn, | 59 7 4 2 10 3 0
Career Couns, 8 50 38 0 13 0 0
Sec, Dist, Coun) 4 50 S 5 0 0 0
11, Support from | Administra, 19 16 6 5 16 0 0
Faculty Head Couns, 2 % 2 19 2 0 5
In-School Coun, | 59 19 49 14 15 0 3
Career Couns, 8 5 k] 13 5 0 0
Sec, Dist, Cound & 50 S S 0 0 0
12, Response/ AMnministra, 19 26 58 16 e 0 0
Cooperation Head Couns, 2 k] 57 10 0 0 0
from Students | In-School Cown,| $9 2 ) 17 9 2 2
Career Couns, 8 k] 50 13 0 0 0
Sec, Dist, Coun & S 5 0 0 0 0

Table continued

194




Table continued

GUIDANCE AD COUNSELING SURVEY

RESULTS
Form B
PERCENTS
Strongly | Slightly Slightly| Strong
Positive | Positive M Negative | Negative N
Question Category N | Impact | Impact | Impact | Impact | Impact sponse
13, Staff Develop-| Administra. 19 16 53 21 1 0 0
ment/Training | Head Couns, 21 10 52 10 2 0 0
In-School Coun,| 59 7 4] 25 17 10 0
Career Couns, 8 13 25 k] 13 13 0
Sec. Dist, Coun! & 50 0 5 0 25 0
14, Evaluation Administra, 19 2 42 2 16 0 0
Data Head Oouns, 21 10 52 19 10 10 0
In-School Cown, | 59 7 Ky} 3l 15 5 L
Career Couns, 8 13 38 50 0 0 0
Sec, Dist, Couny & 50 0 5 0 b ] 0
15, Professional | Administra. 19 74 21 0 5 0 0
Competency of | Head Couns, 21 71 19 0 10 0 0
Guidance Staff | In-School Coun,| 59 58 K/ 2 5 2 0
Career Couns, 8 75 13 13 0 0 0
Sec, Dist, Conl & 75 0 0 25 0 0
16, Guidance Staff | Administra. 19 68 21 5 5 0 0
Cohesiveness, | Head Couns, 21 n 29 0 0 0 0
Cooperation, | In-School Coun.| 59 56 29 2 9 3 2
and Commi- | Career Couns, 8 63 25 13 0 0 0
cation Sec, Dist, Com] & 50 5 2 0 0 0
17, Parental- Mninistra, 19 26 63 11 0 0 0
Commmnity Head Couns, 2 kX 48 10 10 0 0
Swport and In-School Coun,| 59 2% 46 19 3 3 S
Interest Career Couns, 8 k ] 50 13 0 0 0
Sec. Dist, Comn] & 25 0 0 5 0 0
18, District-level | Administra, 19 1 47 21 21 0 0
Coordingtion | Head Oouns, 2] 19 k] 5 2 10 0
and Leadership | In-School Coun. | 59 7 29 19 27 14 5
Career Couns, 8 0 63 25 13 0 0
| sec. pist, con] 4] O 25 25 25 25 0
Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

RESILTS
Form B
PERCENTS
Strongly | Slightly Slightly| Strong
Positive | Positive ) Negative | Negative )
Question Category N | Impact | Impact | Impact | Impact | Bmpact sponse
19, Equity in AMministra, 19 &7 3 16 0 0 0
Student Place-| Head Couns, 2 43 3 10 5 10 0
ment In=School Coun,| 59 % 49 7 3 3 3
Career Oouns, 8 50 5 13 0 0 13
Sec, Dist, Cound & 25 25 25 25 0 0
2, Promotion/ Mmninistra, 19 58 16 -0 2% 0 0
Retention Head Couns, 2 K} 43 0 10 10 0
Policy In-School Coun, | 59 ¥ 42 3 10 3 2
Career Couns, 8 0 63 25 0 0 13
Sec. Dist. Coun} & 0 50 25 0 25 0
21, District AMmninistra, 19 53 21 16 11 0 0
stated goals | Head Couns, 2 29 43 19 10 0 0
for X-12 Con- | In-School Coun,| 59 2 k V] % 9 0 7
prehensive Career Couns, 8 0 S0 k -} 0 0 13
Guidance Pro- | Sec, Dist, Com & 0 5 25 0 0 0
gran
22, Planmning objec4 Administra, 19 3 42 16 5 0 0
tives ard Head Couns, 21 2% 57 14 5 0 0
activities for| In-School Comn.| 59 2% k) 2 10 0 S
the site Career uxuns, 8 L 63 13 0 0 0
guidance plan | Sec, Dist, Com] & S0 0 50 0 0 0
23, Carrying out | Administra, 19 2 2% 16 32 0 5
OCR require- | Head Couns, 2 10 19 14 43 14 0
ments for In-School Coun, | 59 15 25 12 3l 12 5
balancing Career Couns, 8 13 S S0 0 13 0
classes Sec. Dist. oy 4| 25 25 25 25 0 0
. Carrying out | Administra, 19 16 k7 2 2 0 5
the provisions | Head Couns, 2 10 % % kX ] 10 0
of Title 9 In=School Coumn, | 59 10 5 25 22 12 5
Career Couns, 8 0 63 25 13 0 0
Sec. Dist, ComJ & (] 50 50 0 0 0
Table continued
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PERCENTS

Strongly| Slightly Slightly| Strong
Fositive | Positive % Regative | Negative M
Question Category N | Impact | Impact | Impact | Impect | Impact | Response
25. Carrying out | Administra, 19 & ¥ 5 5 0 5
the require- | Head Couns, 21 % k] & S S S
sents for ad- | In-School Comn, | 59 41 15 % 7 3 10
ministering Career Couns, 8 13 50 k -} 0 0 0
and explaining | Sec, Dist. Con{ 4 0 50 50 0 0 0
the results of
the Career
Plaming Pro-
gra (CPP) at
grade 8
26, Carrying out | Administra. 19 7% 1 1 0 0 )
the require- | Head Couns. 21 k' 19 29 10 0 )
ments for In-School Coun, | 59 kA 19 25 5 2 15
completing the | Career Couns, 8 13 38 k -} 0 13 0
4~Year Plan Sec, Dist, Cound & 0 50 50 0 0 0
27, Carrying out | Administra., 19 26 ) al 0 0 47
the require- | Head Couns. 2 43 14 ) 5 5 2
ments for In-School Coun.| 59 17 al ) 14 3 k)|
completing the | Career Couns, 8 13 50 5 0 0 13
10th grade Sec, Dist, Comn{ 4 S 50 5 0 0 0
acadenic revi
28, Carrying out | Administra. 19 26 42 5 21 0 )
the require- | Head Couns, 21 14 43 19 19 5 0
ments for I!’.‘P'i In-School Cown. | 59 k V] k)| 2 12 0 5
for special Career Couns, 8 13 5 k -} 0 0 25
education Sec, Dist, Cound & 0 ) &5 0 0 0
students
29. GATE identifi-| Administra, 19 &2 53 5 0 0 0
cation Head Corris, 2 14 57 14 10 5 0
practices and | In-School Coun. | 59 % 32 25 ? 0 12
activities Career Couns, 8 0 S0 5 0 0 25
Sec, Dist, Coungy & 0 25 % 0 0 0
Table continued
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Table continued

GUIDANCE AND COUNSELING SURVEY

FESILTS
Form B
PERCENTS
Strongly | Slightly Slightly] Strong
Positive | Positive Mo Negative | Negative K
Question Category N | Impact | Impact | Impact | Inpact | Impact sponse
0. Activities for | Administrs, 19 16 63 16 S 0 0
complying with | Head Couns, 2 14 43 2 10 5 0
bilingual In=School Coun, | 59 14 » 5 9 5 9
guidelines Career Couns, 8 0 5 k .} 13 0 5
Sec, Dist, Com{ 4| O pL3 5 0 0 0
31, Progran/project Administra, 19 1 ” 1 0 0 0
identification | Head Couns, 21 3 43 % 0 0 S
of participantq In-School cown, | 59| 15 46 2 3 0 %
Career Couns, 8 38 5 5 0 0 13
Sec, Dist, Con & 25 0 5 0 0 0
32, Administering/| Administra, 19 42 2 1 16 0 0
swervising | Head Couns, 2 k- 19 19 2% 0 0
district test- In-School Coun.| 59 17 2 2 S 3 3
ing programs | Career Couns, 8 25 5 k 0 0 13
Sec, Dist, Comn] 4 25 0 75 0 0 0
33, Adninistering/| Administra, 19 42 k7 S 16 0 0
supervising Head Couns, 21 33 % 14 2 0 0
state testing | In-School Cown.| 59 15 21 27 2% 3 3
prograns Career Cowrs, 8 S 13 50 0 0 13
Sec. Dist, Comn{ & 25 0 5 0 0 0
34, Daily super- | Administra, 19 26 42 21 11 0 0
vision Head Couns, 2 S 10 19 % 43 0
In-School Cown, | 59 2 4] % 17 15 0
Career Couns, 8 0 13 30 S 13 0
Sec, Dist, Com{ & 0 5 15 0 0 0
35, Swpervision, | Administra, 19 26 25 42 5 0 0
Special Head Couns, 21 19 19 k¢ 19 10 0
Occasions In-School Cown, | 59 2 42 27 5 3 0
Career Couns, 8l o 13 75 0 o | 13
| sec. Dist. cm} 4] © 0 100 0 o | o
Table continued
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PERCERNRTS

Strongly | Slightly Slightly] Strorg
Positive | Positive ] Negative | Negative ]
Question Category N | Impact | Impact | Impact | Jmpact | Impact { Response
36, Classroom AMministra, 19 21 11 0 0 4 0
Discipline Head Couns, 2 5 2% 10 b 3 0
In-School Cown,| 59 10 1 9 3% 17 2
Career Cons, 8 13 p2] 5 3 13 0
Sec. Dist, o 4] 25 Pl P 25 0 0
37. Other Mministra, 19 11 32 2 2% 0 0
Discipline Head Couns, 2 0 10 k -} b % 0
In~-School Cown,| 59 ? 17 27 2 14 3
Career Couns, 8 0 0 30 S0 0 0
Sec, Dist, Comn & 0 0 2] 25 0 0
38, Required Mministra, 19 11 2 16 42 11 0
Paperwork Head Couns, 21 0 10 0 2 62 0
In-School oun, | 59 3 12 10 k)| A 0
Caree.' Couns, 8 0 13 0 50 k .} 0
Sec, Dist, Coun§ & C 0 0 25 75 0
39. Paperwork that | aAdministra, 19 0 11 21 58 11 0
is not Guidancq Head Couns, 2l 0 0 10 % 67 0
related In-School Cown,| 53 2 ? 15 2 & 3
Career Couns, 8 0 0 2 8 38 0
- Sec, Dist, Cownd & 0 0 J 50 50 0
|
l BRD: bgm
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APPENDIX H
SECONDARY COUNSELOR LOG OF DAILY ACTIVITIES,
DIRECTIONS, AND CALENDAR FORMS, RESULTS OF LOGS
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0O SAN DIEGO*CITY SCHOOLS

PLANNING, RESEARCH, & EVALUATION DIVISION

EDUCATION CENTER
4100 Normal St. San Diego. CA 92103
(819) 263-8500
DATE: April 20, 1987
TO: Counselors Keeping Logs
FROM: Davis, B. ‘:
SUBJECT: MAY LOG KEEPING

Attached you will find materials needed for keeping a log of your
activities during the spring semester, Attached also is ore timecard which
you must complete, Please supply your name, your social security number,
your site, and your signature., We will complete the rest of the card and
insure that you are paid $100 for this service, Return the timecards at
once so that processing may begin,

Keep the log for 20 working days. Start when you wish, but try to complete
the logs by the end of thr first week in June,

Enc,

BRD:bgm
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93,

1.

2.

3.

4,

9.

10.

PLANNING, RESEARCH AND EVALUATION DIVISION
EVALUATION DErARTMENT

DIRECTIONS FOR KEEPIRG LOG
COUNSELOR ACTIVITIES
Phone: 293-8502

Begin keeping the log as you begin the day's counseling activities, That
may be papervork in preparation for the day. It may be reviewing a
student's records in preparction for a conference,

Enter the number which most clearly and coaveniently describes the
counseling or other activity you are carrying out. Once a number is
entered, show the duration of that activity by draving a line downward to
cover the time engaged in that activity.

Write clarifying notes if necessary, but try to keep these at a minimum,
They will be examined, however, and may be important to the study.
Primarily, we will depend on the numbers and lines to compute times.

Familiarize yourself with the activities and the numbers to facilitate
completing the log. Feel free to utilize the category "13. Other" for
activities vhich do not readily fit a category.

Do not spend a lot of time pondering categories; generally, your selection
will be close enough.

Generally, try to keep the log as you go through the day. Where

necessary, however, feel free and comfortable to go back over parts of your
day and construct the log from memory, from appointment notetions, and
through looking at work done. pon't make keeping the log & burden,

Do not put your name on the log. The .nly identification we want in the
evaluation is junior high vs. high school, Therefore, please put "jh" or
“gh" in the upper righthand corner of the log.

You will be observed for at least part of one day. Do not change your
day's plans or activities because of this. Only by carrying out your
normal job processes particular to your assignment and your site can you
help us understand what counselors do. Try to provide the observer with a
station near your office where he/she can observe without being intrusive.
You may need to inform the observer of what you are doing from time to
time. They will be keeping a log just like yours. Your name will not be
associated with your log nor the observation of your activities, Once
completed, they become anonymous.

on one time card, complete the top line and give your signature. The
Evaluation Department will complete the remainder.

1f you hav~ questions call Bruce Davis at 293-8502.
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. + MOST FREQUENT COUNSELOR ACTIVITIES »

1) Articulation materials development

2) Articulation planning

3) Break

4) Completing reports

5) Conferring with other counselors or
administrators informally/phoning

6) Counselor inservices/reading/
preparing

7) Doing class/group presentations

8) Guidance council/faculty meetings

9) Filing/inconsequential paper work/
writing passes

10) Group counseling

11) tunch

12) Meetings (other than guidance)

13) Other (specify, if appropriate)

14) Parent conference: telephone or
other

15) Planning class/group presentations

16) Program changes

17) Programming new stcudents

18) Reviewing/monitoring student progress:
credits, classes, graduation;
organizing and preparing for
conferences or 4-Tear Planning

} BRD:bgm
04/0% 87

ERIC

IToxt Provided by ERI

19)

20)
21)

22)

23)

24)

25)

26)

27)

28)

29)
30)

31)
32)
33)
34)

Reviewing/phoning/conferring with others
on students: personal/social/academic

Student conference: parent requested
Student/parent conference

Student or teacher conference:
disciplinary referral; discipline

Student or teacher conference:
other referral

fitudent or counselor requested conference:
academic/4-Year Plan/10th Grade
Academic Review

Student or counselor requested conference:
career

Student or co'mmselor requested conference:
college entrance

Student or counselor requested conference:
college finance

Student or counselor requested conference:
personal /social

Supervision: 1lunch/AM-PM duty/detention

Supervision: student activities/cances/
parties/clubs

Teacher conference
Waiting: for counselee to appear
Waiting: for parents to appear

Writing passes
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DATE: DATE: DATE:
7:00 7:00 7:00
:15 :15 115
:30 :30 :30
+4S +45 145
8:00 8:00 8:00
15 :15 115
230 B :30 :30
t45 145 145
9:00 9:00 9:00
15 115 :15
Hk V] — — :30 :30
145 . :45 145
10:00 10:00 10:00
115 :15 115
+30 :30 :30
+4a5 245 245
11:00 11: 11:
:15 :15 115
230 :30 :30
145 145 145
12:90 _ 12:00 12:00
+23 :15 115
:30 : :30
145 145 145
1:00 1: 1:
H :15 245 :15
:30 :30 230 :30 :30
145 <45 245 245 165
2:00 2:00 2:00 2: 2:00
:15 :15 :15 :15 115
230 :30 :30 :30 :30
4S5 145 145 245 145
3:00 3 :
:15 :15
130 :30
:45 145
4:00 4:00
:15 :15
:30 :30
:45 a1 245
5:00 5:00




LOG ACTIVITIES BY RANK ORDER
JUNIOR HIGH

Activity
Nuober

Activities: Rank Order for
Junior High

Hours

13
14
- 22

29

9
28
18
19

34
32
12
21
31
17

8

4
16

7
30
24

5
23

20
6
15
33
1

Other

Parent telephone conference

Student/teacher conference:
disciplinary

Supervision: 1lunch

Filing/inconsequential papervork

Student/counselor requested conference

Reviewing/monitoring student progress

Review/conferring with others on
studants

Waiting: for counselee tc appear

Meetings (other than guidance)

Student/parent conference

Teacher conference

Programming new students

Suidance council/faculty meetings

Completing reports

Program changes

Doing class/group presentations

Supervision: student activity

Student/counselor requested
conference: academic

Conferring with other counselors
informally

Student/teacher conference: other
referral

Student conference: parent requested

Counselor inservice

Planning class/group presentations

Waiting: for parents to appear

Articulation materials development

105,50
49.75
49.50

44,25
40,25
39.50
34,25
32,75

29,75
27.00
25.50
24,50
24,25
17.25
17.00
16.00
16.00
10.25

9.00

8. 75

5.75
5.75

3.00
1.25
0.50
0.50
0.25




-
2]

LOG ACTIVITIES BY RANK ORDER
SENIOR HIGH

Group
Activity Activities: Rank Order for Total
Number Junior High Hours
16 Program changes 58,75
18 Revieving/monitoring student progress 54.00
2i Stucent /parent conference 41,00
14 Parent teledphone conference 38.75
22 Student/teacher conference: 35,25
disciplinary
24 Student /counselor requested 33.75
conference: academic
k) Teacher conference 32,00
9 Filing/inconsequential paperwork 30.25
13 Other 28,50
12 Meetings (other than guidance) 25,50
28 Student/counselor requested conference 22,50
29 Supervision: lunch 20,50
26 Student/counselor requested conference 19.75
college entrance
7 Doing class/group presentations 18,75
19 Review/conferring with others on 18.50
students: personal/social
8 Guidance council/faculty meetings 17.50
5 Conferring with other counselors 15,50
informally
4 Completing reports 15,00
20 Student conference: parent requested 12,75
15 Planning class/group presentations 11,75
25 Student/counselor requested conference 10,50
career
17 Programming new students 9.25
30 Supervision: student activity 9.50
23 Student/teacher conference: other 5.25
referral
1 Articulation materials development 4.00
27 Student/counselor requested conference 3.50
college finance
32 Waiting: for counselee to appear 3.50
6 Counselor inservice 2.75
33 Waiting: for parents to appear 1.75
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APPENDIX 1
SECONDARY I.FVEL DISTRICT COUNSELOR QUESTIONNAIRE




SAN DIEGO CITY SCHOOLS

PLANNING, RESEARCH, & EVALUATION DIVISION

EDUCATION CENTER
4100 Normai St, San Diego. CA 92103

(619) 203-8500

DATE: April 20, 1987

TO: All Secondary District Counselors

FROM: Davis, B,

SUBJECT: SURVEY OF SECONDARY DISTRICT COUNSELORS

You are being asked to participate in a survey as part of the overall K-12
Guidance and Counseling Evaluation. This particular survey was developed
specifically for secondary district counselors. The purpose of the survey
is to ask for your perceptions on a range of issues facing district
counselors today.

There are eighteen questions on the survey. It is estimated that
completion of the survey will take approximately one hour, for which you
will be paid one hour of curriculum development time. As the total number
of secondary district counselors in the district is small, your answers are
very important to the study.

The identification portion of the survey correlates with items asked of
elementary district counselors. The Guidance Department will have a
complete picture o: the background of all their district counselors.

The questions on the survey are correlated with an interview instrument
which was used with secondary administrators, head counselors, and inschool
counselors,

Mark your responses on the survey itself. Your answers will be held
confidential. You are not being asked to identify either yourself or your
site on the survey. The timecards will be separated from the surveys upon
their return to us,

Please fill out the enclnsed "Additional Assignment Authorization" card,
including your name, social security number, site, and signature. Return
it and the completed survey by April 27, 1987 in the enclosed envelope to:

Dr. Bruce Davis
Room 3150
Education Center

In order to receive payment, both the timecard and the survey must be
returned together. Thank you very much for your assistance in this study.

BRD:bgm
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SAN DIEGO UNIFIED SCHOOL DISTRICT
Planning, Research, and Evaluation Division
Evaluation Department

SECONDARY GUIDANCE EVALUATION SURVEY
District Counselor Opinion Survey

Number of years as a district counselor -
Number of years at current site(s)
Have you ever worked as a credentialed teacher?
Have you ever worked as a licensed social worker?
Educational Background: — M.A,
M.A. in Counseling
P.P.S, Credential
____ MFCC License

MSW Degree

Directions: Pleese answer each question directly on this form in the “space
provided,

1. Describe your workload: number of schools, number of cases handled per
week, etc,

2. How does your time allotment at a site impact your ability to do your work?




3.

Describe the documentation and/or records kept of the work you do
(location, forms, amount of time it takes to keep them),

What would be tops on your list for staff development for yourself or for
district c)unselors in general?

What are your personal reactions to proposed changes regarding district
counselors at secondary schools?

What paraprofessional assistance do you have? What is needed to give you
additional help in your work? i

What is the district counselor's perception of the employment situation and
the quality of life for district counselors in the City Schools? For
in-school counselors?

What is the frequency of contact with the counseling office supervisory
staff? What level of supervision do they provide?




9.

10.

11.

12,

13.

14.

Secondary in-school counrelors receive their supervision from the site
administrator. What are the considerations which make it appropriate for
district counselors to be supervised from the central office at Riley?

What impact does paperwork have on your ability to do your job? What might
be done to ease that load?

What is the appropriate role of the district counselor in' discipline at the
secondary level?

To what extent are the other counselors at your site(s) familiar with your
work at the site(s)?

Very Very
Unfamiliar Familiar
1 2 3 4 5

Do the other site counselors feel free to ask you for assistance?

Not at Very
All Free Free
1 2 3 4 5

Do you feel free to ask the other site counselors for assistance?

Not at Very
All Free Free
1 2 3 4 5

Q12




15.

Do you feel that you contribute to the total guidance program at your
site(s)?

Very A Great
Little Dz2al
1 2 3 4 5

16. What counseling functions do you perform that are unique to your role as
district counselor?

17. Which unique functions are best done by you as opposed to site counselors,
and why are they best done by you (expertise, travel, freedom from
site-bound constraints, knowledge, relationships, etc.)

18. Which of your counseling functions could be done by others (or other
counselors)? -

LJC:BRD: bgm
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APPENDIX J
FREQUENCY RESPONSE BY NUMBER AND PERCENT BY GROUPS

FOR ALL STAFF SURVEY ITEMS




COUNSELING AND GUIDANCE EVALUATION

STAFF SURVEY
Demographics
. CAREER AND ACADEVN.(CT PERSONAL/'SOCIAL -
. DOMAINS DOMAIN -
¢ N % N %
GRADE
Grade 7-8 200 31.3% 256 37.2%
Grade 9-10 257 40.3% 244 35.4%
Grade 11-12 181 28.4% 189 27.4%
TOTAL 638 \689
ETHNICITY
Hispanic 31 48% 38 5.5%
White 521 81.7% 573 83.2%
Black 41 6.4% k<7 4.9%
Asian 10 1.5% 10 1.4%
American indiarvAlaskan Native 12 2.0% 9 1.2%
Pacific Islander 4 7% 1 A%
Portuguese 2 3% 5 T 8%
Filipino 6 1.0% 3 4%
indochinese 1 1% 2 3%
Other 10 1.5% 14 2.1%
GENDER
Maie 320 51.5% 345 50.1%
Female 309 48.5% 344 49.9%
*
215
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.

GRADE N MEAN

ACADEMIC DOMAIN

Does the counsaeling students
receive make them awars of the
many courses offered at their
grade leve! at your school?

Overall, do you think the counsaling
process directs students into
classes which meet their future
educational needs?

Overall, do counselors place
students in classes which match
their levels of preparation and
aptitude?

Doss the counsaeling program
onsure that students' classes meet
their needs for

graduation/promotion?

Overall, do you think that the
educational plans of the students
e welt designed to meet their
noeds?

78
8-10
1112

78
8-10
1112

78
8-10
1112

78
810
1112

78
810
1112

2

192
245
17

190
249
178

189
251
176

19
252
176

190
248
176

6

J-4

378
358
3.53

3.56
326
3.08

354
3.11
3.10

4.22
4.13
41

357
3.30
3.16




ACADEMIC DOMAIN

s academic counseling help sasily
avaliable to students at your
school?

Do counselors help parents and

students set up long-range
educational plans at your school?

Do counsslors encourage students
1o take the most challenging
oourses for their abilities?

Do countelors adequately inform
parents and students about special
district programs and assistance
available to them in the school

and district?

Does the counseling department
assure that tests necessary for
program placemant are given and

analyzed promptly?
Junlor High/Middie School Only

Do counselors adequately assist
students in making the transition
from elementary schoo! to this
school?

Senlor High Statf Only

Do the counselors conduct an
adequate review of students’
academic plans and progress as
they move from grade to grade?

Do the counselors adequately
assist students in planining for
coliege entrance?

Do counselors adequately inform
students of tests necessary for

coliege entrance?

Do the counselors adequately
assist students in seeking

o financial aid for further
EMC education afier high school?

78
910
1112

78
910
11-12

78
910
1412

78
910
1112

78
910
1112

78
910

910
11412

910
1112

910
11-12

910
1112

176
4
170

181
20
172

179
246
172

1m”m

243
1

176
244
165

181
72

201
ies

170

227
170

163

77.8%
77.9%
8.5%

73.5%
§7.6%
51.7%
50.2%
61.2%
41.9%
52.0%

53.0%
48.1%

52.6%
49.7%

67.4%
48.6%

&.m
51.8%

69.3%
67.8%

ne%
n‘o%

60.2%
65.0%

13.1%
11.1%
14.1%

6.1%
12.8%

11.7%
14.6%
24.4%

6.8%
0.9%
14.0%

13.1%
10.7%
14.5%

14.9%
16.7%

11.8%
21.4%

0.4%
12.0%

8.6%
5.3%

7.5%
9.6%
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9.1%
11.1%
9.4%

20.4%
35.5%

20.1%
34.1%
33.7%

au2%
36.2%
36.8%

34.3%
43.0%
35.8%

12.7%
M4.7%

35.3%
“.“

21.3%
10.4%

10.6%
15.0%

32.3%
25.2%




COUNSELING AND GUIDANCE EVALUATION
STAFF SURVEY

Mean Response

GRADE N MEAN

CAREER DOMAIN )
Do your counselors help students 78 187 335
know and fes! confident of their 810 242 a3
strengths and abilities? 1112 174 313
Do you think that your counselors 78 180 3.15
successfully help students know $-10 240 3.13
and fes! confident of their career 1112 173 20 N
interests?
Are your counselors effective in 78 174 3.03
assisting students in matching 810 225 313
their career interests with their 1112 173 204
caresr/educational abllities?
How effectively rioes counseling in 78 183 3.20
your school he'p students ses how 810 231 3.07
present attitudes, habits, and 112 11 287
outiooks effect success in a chusen
fild?
How eflectively does counseling in 78 17 3.20
your schoo! enable students 1o 810 23 325
understand career planning? 1112 175 3.02
Are counselors effeciive in 78 167 2590
assisting you in relating your field 810 232 263 *
of instruction to careers and 11-12 169 244
caresr choios?
218
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COUNSELING AND GUIDANCE EVALUATION

STAFF SURVEY

- GRADE N YES NO KNOWN
CAREER DOMAIN
Overall, is adequate career 78 178 40.4% 25.3% 25.3%
oounseling available to most 910 247 T70.0% 134% 18.8%
students at your school? 1112 173 63.6% 25.4% 11.0%
Have most students discussed their 78 170 4% 220% “U.7%
abliities and interests with 8 910 242 21%% 15.3% §7.4%
counselor or caresr technician? 1112 171 2% 24.6% 4.3%
Have most students identified a 78 185 20.7% 254% 44.9%
fentative caresr or career 910 242 26.0% 25.6% 48.3%
cluster? 1112 170 224% 28.8% 43.85%
Have most students designed an 78 180 35.1% 19.4% 4.4%
educational plan that isads towards 810 245 34% 2.7% 44.9%
the students’ career goals? 1112 172 24.4% 33.7% 41.9%
Do counsslors provide career 78 178 61.8% 28% 35.4%
counseling that is free of bias with $-10 242 Q4% 5.0% 32.6%
respect fo race, gender, or 112 178 87.1% G.4% 28.6%
economic status?
Are students at your school 78 176 63.6% 4.0% 32.4%
encouraged 1o consider 8-1C 245 08.6% 3.3% 28.2%
occupational fields regardiess of 1192 173 83.0% 9.8% 2712%
their gonder, race, or economic
status?
Does your school's career center 78 178 26.4% 24.7% 43.9%
provide adequate occupational and 810 247 768.1% 6.1% 17.8%
vocational information? 1192 171 749% 11.7% 13.5%
Do counselors supply students with 78 176 2.2% 23.9% 54.0%
up-to-date information on career 810 2468 50.8% 15.4% D%
trends, career requirements and 1112 175 45.1% 24.0% 30.0%
job cpportunities?
Does the counseling depariment 73 181 27.6% 20.8% 425%
provide students with activities 810 248 51.2% 17.7% 31.0%
and experiences which help them 1112 172 937.8% 20.1% N.1%
understand carsers?
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GRADE N MEAN

PERSONAL/SOCIAL DOMAIN

How effective are councelors in
helping students whose personal
problems interfere with or

affect their behavior at school?

How effective are counselors in
helping stude:ts whose personal
problems interfere with school
work?

Do counselors provide adequate
assistance 10 students in
assessing their personal strengths
and weaknesses?

Does ths counseling program
promate raspect for all students
&t your school?

Doss the counseling program
promote equal counseling support
treatment for all races at your
school?

Does the counseling program
promote equal counseling support
treatment for students of both
genders at your school?

Does the counsaling program
promote equal counseling support
treatment for all students
regardiess of economic status?

Does your counseiing program
enable students 1o learn how to
get alo~ betier with other people?

Does the counseling program
enable students 10 be responsible
for their own decisions?

78
810
11-12

78
810
11-12

78
810
11-12

78
810
1112

78
810
11-12

78
810
1112

78
810
1112

78
810
1112

78
8-10
1112

245
21
181
246
180
239

219
176

246
226
179
245

181

244
180
249

25
181

248
218
183
247
182
220
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3.01
284

293
204
276

283
287
an

8.74
3.50

41
4.20
4.1

4.07
4.29
417

4.05
419
1.06

3.2i
3.15
3.08
3.15

3.20
3.1




GRADE N MEAN

Does e counseling program
adequaiely inform parents of
their chitdren’s social and
educational progress at school?

Are the counselors adequately
informaed of student
achievement?

Do students fee! that counselors
really care about student
progress and achisvement?

78
$-10
1112

78
810
11-12

78
$-10
11-12

247
219
179

249
182
239

224
m

.45
3.39
3.34

3.59
3.70
3.59

3.26
3.31
3.05
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GRADE N YES NO KNOWN

BERSONAL/SOCIAL DOMAIN <o
is adequate persunal counseling 78 252 40.5% 41.3% 18.3%
avalable to students at your 8-10 234  423% 37.6% 20.1%
school? 1112 184  375% 47.3% 15.2%
Do counselors help students who 78 240 002% 186%  209%
are having problems that interfere 8-10 233 88.8% 16.3% 24.9%
with school work? 1112 184 B565% 23.0% 19.6%
Do counsalors help students isam 78 250 58.4% 18.0% 23.0%
how 10 get along better with other 8-10 234 45.3% 24.4% 30.3%
people? 11412 182 44.5% 20.1% 26.4%
Do counselors help students 78 234 482%  174% . 368%
increase their confidence in 910 230 38.7% 18.1% 452%
themselives? 1112 178 30.3% 24.2% 36.5%
Do counselors help students 78 230 484% 20.9% 32.6%
communicate betler with others 8-10 20 46.3% 21.0% 2.8%
(parents, teachers, e1c.)? 11112 179 385% 31.8% 20.6%
Do counselors provide students with 78 243 428% 16.5% 40.7%
information cn drug and alcoho! $-10 24  851.%% 128% 35.0%
abuse? 11412 180 852.2% 17.8% 30.0%
Do counselors provide adequate 7-8 232 S04% 8.0% 43.5%
direction to students on where to 8-10 233 854% 13% 87.3%
find community agencies which 11.12 180 88.0% 10.0% 31.1%
might heip them with personal and
family problems?
Do counselors assist in informing 78 246 80.1% 1.3% 12.6%
parents of student progress at 8-10 2232 832% 0.1% 7.83%
school? 11112 178 90.0% 11.8% 7.3%

PARENT/ COUNS. OTHER

FAMILY DEPT. SCHOOL ANOTHER DONT

MEMBER STAFF  ADULT STUDENT KNOW
When a student has a persona! 78 247 18.6% 10.1% 13.8% 36.8% 20.6%
problem, from whom do they 8-10 24 7.3% 7.9% 15.0% 47.9% 21.4%
usually seek help? 1112 181 8.3% 5.0% 18.0% 56.4% 144%
When a student has a problem or 78 248 179% 48.7% 18.7% 0.0% 18.7%
Question about caresr planning, 8-10 235 8.5% 89.4% 12.3% 2.1% 7.7%
from whom do they ur.ually 1112 18 §5% T4.0% 13.8% 1.7% 5.0%
seek help? ,
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PARENT/ COUNS. OTHER
FAMILY DEPT.  SCHOOL ANOTHER DON'T
GRADE N MEMBER STAFF  ADULT STUDENT KNOW

When a student has a problem or 78 247  40%  749%  158% < 20% 3.2%
Question about class schedules or 910 238 1.7  843% 102% 1.7% 2.1%
academic programs, from whorm 1112 14 22%  84.8% 9.8% 2.2% 1.1%
do they usually seek heip?

When students need information 78 247 9.3% 20.2% 17.2% 25.9%
on sex education, 10 whom do 236 4.2% 14.0% 41.1%
they go? 182 17.0% 40.7%

¥ students need heip on the 248 8.0% 21.4% 15.7%
subject of 8rug or alcohol abuse, 233 4™ B832% 2%
10 whom will they go? 22% 24.9% 24.3%

i students are concermed about 238 M™% S 41.8% 4%
passing classes or being promoted, 221 i 38.0% 9%
1o whom will they go? 172 23% 40.1% 1.2%




COUNSELING AND GUIDANCE EVALUATION
ELEMENTARY DISTRICT COUNSELOR AND GUIDANCE AIDE

SURVEY
Mean Response

To what extent do you DC 857 4.7
enjoy your work in GA 118 450
counseling?
How do you view your DC 56 4235
opportunities ‘or GA 118 393
inservice? .
How do you view the DC 58 450
role of the GA 94 3.88
consultation tean,?
To what extent are you DC 58 4.86
irvolved in the work of GA 116 1.82
the consultation team?
To what extent do the
following tems affect
your counseling time:
a) Paperwork DC 88 355
GA m 299

b) District programs DC 58 291

(AGP, SARB, Pro- CA 105 .77

motion/Retention .
¢) Role in promoting DC 58 324

Equity GA 89 235 .
d) Supervision duties DC 88 1.75

(lunch, bus, recess) GA 103 2.29
o) Administrative DC 58 279

duties GA 104 175




JOB N MEAN
To what extent do your
referrals received or
student contacts reflect
the following topics/issues?
8) Personal adjustment DC 58 4.7
GA 115 4.16
b) Social adjustment ] 58 481
GA 113 429
¢) Family problems DC 57 433
GA 115 383
d) Heatth, physical DC 57 258
GA 113 284
) Academic progress DC 57 3.81
GA 12 358
f) Drug, alcohol DC 57 219
ssues GA 112 227
) Attendance DC §7 3.72
GA 17 3.89
h) At risk, retention bC 58 350
GA 106 270
) Reporting child DC 87 350
abuse GA 110 2.70
To what extent is the DC 57 4.16
communication between GA 110 4.21
counseling staff and the
rest of the school
satisfactory?
To what extent are you DC 56 a7
asked to handie discipli- GA 104 3.4
nary matters?
To what extent are you DC 56 183
asked to perform duties GA 116 229
outside the reaim of
oouns.'ing?
225
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JOB N MEAN
To what exient are you DC 85 468
involved in the planning GA 1)) 2.18
and/or preparation of the
K-8 Site Guidance Plan?
To what extent do you find DC 56 391
the objectives of the K-6 GA 106 357
Slte Guidance Plan useful
in your work?
To what extent do the
following items limit
the counseling program
&t this site?
a) Physical space DC 57 263
GA 115 260
b) Counselor time DC 57 346
GA 113 3.15
¢) Guicance aide time DC Y4 3.22
GA 116 3.01
d) Staff cooperation DC 58 201
GA 114 220
o) Clerical assistance DC 56 210
GA 113 2.01
f) Number of duties DC 58 315
GA 110 279
0) Administrative DC 58 185
gupport GA "1 2.02
h) Parent and DC 57 2.02
community support GA 110 251
f) Counselor:student DC 87 376
ratio GA 108 298
] Budget restrictions DC 56 355
GA 107 356
k) Equipment, DC §6 286
materinls GA 107 272
f) Paperwork DC 56 343
GA 107 293




LA

JOB N MEAN
To what ~tent is the DC 58 328
existing counseling GA 119 382
program adequate for )
this ske?
Counseling Center Only:
¥ your site currently has DC 54 4.06
an slementary counseling GA 105 430
center in operation, please
rate s effectiveness.
Split Assignment Only
i you have a spilt assign- DC 14 369
ment, 1o what extent do GA 25 3.39
you need time each week N
1o caich up” at each site?
JB N YES NO
To what extent do you view
your guidance services as
representative of the following
levels?
8) Developmenta! DC 58 95.1% 8.9%
GA 117 94.0% 6.0%
\
b) Preventive DC 58 96.6% 34%
GA 116 95.4% 43%
¢) Remedial DCc 88  100.0% 0.0%
GA 114 87.7% 123%
To what e:1ent do you view
your guidance services as
representa:ive of the following
domains?
a8) Career DC 88 65.5% 34.5%
GA 1)) §5.9% 44.1%
b) Academi: DC 88 98.3% 1.7%
GA 106 78.3% 21.7%
¢) Personal’3ocial DC 58 100.0% 0.0%
GA "1 95.5% 4.5%




DON'T

JB N VYES NO KNOW
Which of the following activities
curmrently take place at this site
within the counseling program? -
8) Individualized DC 58  1000%  0.0% 0.0%
counseling GA 118 97.0% 3.0% 0.0%
b) Group counseling DC 58 100.0% 0.0% 0.0%
GA 118 89.5% 52% 53%
c) Parent conferences DC 58 100.0% 0.0% 0.0%
GA 118 92.2% 2.1% 5.™%
d) Teacher conferences DC 58 100.0% 0.0% 0.0%
GA 118 80.9% 35% 15.6%
o) Class presentations DC 57 815% 185% 0.0%
GA 117 69.9%  15.0% 15.1%
f) New student [»]o] 57 428% 82.7% 4.5%
oOrientation GA m 42.5% 33.1% 24.4%
0) Problem-solving DC 58 96.8% 2.1% 1.1%
sessions GA 117 91.0% 22% 78%
h) Reward, recognition DC 58 89.2% 9.7% 1:1%
GA 17 4.7% 3.7% 1.6%
i) Time-out DC 58 91.4% 8.6% 0.0%
GA 117 89.5% 3.7% 6.8%
D Consultation team DC 58 97.8% 22% 0.0%
GA 117 92.5% 0.7% 3.8%
In which of the following
aclivilies does the guidance
aide participate?
8) Attendance work DC 58 81.0%  19.0% 0.0%
GA 119 798% 202% 0.0%
b) Counseling center DC 58 89.7%  10.3% 0.0%
GA 115 828% 17.4% 0.0%
¢) Individua! counseling DC 57 82.5% 17.5% 0.0%
GA 115 85.2%  148% 0.0%
d) Group counseling DC 57 87.7%  123% 0.0%
GA 118 778% 21.6% 0.8%
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JoB N VES NO KNOW
o) Parent conferences DC 85 50.9% 4585% 3.0%
) GA 17 60.7% 35.0% 4.3%
6 Teacher confersnces DC 57 6B4% 208% 1.8%
GA 15 574% 40.0% 2.0%
@) Class presentations DC 57 Q9% 58.1% 0.0%
GA 115 N.1% 574% 3.5%
* h) New student DC 57 42.1% 58.1% 18%
orientation GA 115 B.7% 585% 78%
) Problem-solving DC 58 87.9% 121% 0.0%
sessons GA 117 838% 154% 08%
D Reward groups DC 58  879% 121% 0.0%
GA 116 81.8% 172% 0.9%
k) Time-out DC 58 89.7% 8.6% 1.7%
GA 14 83.3% 158% 0.9%

To whom does the guidance aide

repont for supervision? )
8) to the principal DC 44 2% 263% 15%
GA 108 839% 13.7% 24%
b) to the counselor DC 56 93.0% 7.0% 0.0%
GA 109 95.2% 4.8% 0.0%
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COUNSELING AND GUIDANCE EVALUATION
ADMINISTRATOR, NURSE, AND TEACHER SURVEY

Demographics
ELEMENTARY
N %
POSITION
Principal 90 15.4%
Vice-principal or 59 10.1%
project resource teacher
Nurse 52 8.9%
Teacher 383 65.5%
TOTAL 583
ETHNICITY
Hispanic & 114 )
White 429 76.2%
Black 47 8.0%
Asian and other 2 4.1%
GENDER
Male 109 19.0%
Female 464 81.0%




COUNSELING AND GUIDANCE EVALUATION
ADMINISTRATOR, NURSE, TEACHER SURVEY

Mean Response

POSITION N MEAN
in general, how know- Principal 90 4.89
ledgeable are you about VP or PRT 59 4.46
the guidance and coun- Nurse 52 4.15
seling program at Teacher 380 3.7
this school?
if Question 1 was answered
“Littie Knowledge™
Would you be interested Principal 1" 291
in inzervice opportuntities VPor PRT 10 280
explaining the counseling Nurse 14 . 243
program? Teacher 127 264
In general, how satisfied Principal 89 4.02
are you with the counsel- VP or PRT 59 3.58
ing program at this Nurse 49 4.14
slte? Teacher 379 3.26
Do you have input into Principal 89 4.72
the operation of the VPor PRT 58 3.77
counseling program at Nurse 50 292
this site? Teacher 372 2.74
How do you view the Principal 80 4.50
function of the VP or PRT 88 4.4
consultation team? Nurse 49 4.16

Teacher 362 3.63
To what extent is the Principal 90 4.60
counselor involved in VP or PRT 59 4.32

. the work of the Nurse 48 4.54
consultation team? Teacher 45 3.92
¢
Counseling Centers Only
¥ your site currently has Principal 74 4.19
an elementary counseling VP or PRT 54 383
center in operation, please Nunse 35 4.00
rate Rs effectiveness. Teacher 299 335
231
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" POSITION N MEAN
To what extent co your student
referrals for counseling services
reflect the following topics/issues?
a) Perscal adjustment Principal 8 4.25
VP or PRT 83 4.19
Nursa 45 387
Teacher 49 382
b) Social adjustment Principal b8 452
VPor PRT 83 4.28
Nurse 45 3.84
Teacher 351 3.85
¢) Family problems Principal 86 3.58
VP or PRT 52 348
Nurse 45 3.67
Teacher 343 3.08
d) Health, physical Pi.ncipal 86 ot )|
VP or PRT 52 bl <]
Nurse 45 2.07
Teacher M1 2.09
) Academic progress Principal 88 3.18
VP ar PRT 52 .04
Nurse 40 2%0
Teacher M4 a.m
f) Drug, alcoho! issues Principal 87 1.8
VP or PRT 82 188
Nurse 40 2.05
Teacher 324 1.69
@) Attendance Principal 87 3.46
VPor PRT 53 .47
Nurse 45 3.53
Teacher 247 2.52
h) At risk, retention Principal 88 274
VPor PRT 53 281
Nurse «Q 2.98
Teacher M 240
) RepoA child abuse Principal 88 2.78
VPor PRT 54 .02
Nurse a“ S.14
Teacher 338 243
232
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POSITION N MEAN

To what extent is the Principal 90 4.01

communication between VPor PRT 89 3.66

the counseling staff and Nurse 44 4.11

the rest of the school Teacher 369 359 -

satisfactory?

To what extent do you ask the

counseling staff to handle

disciplinary matters?

a) District counselors Principal 89 2.79
VP or PRT 54 2.80
Nurse 87 2.51
Teacher 366 246

b) Guidance aide Principal 88 217
VPor PRT 54 2.35
Nurse 4 1.97
Teacher M8 2.17

To what extent do you ask the

counseling staff to perform

duties outside the realm of

counseling?

8) District counselor Principal 88 135
VPor PRT 85 1.38
Nurse 26 1.15
Teacner 292 137

b) Guidance aide Principal 88 1.50
VPor PRT 854 1.54
Nurse 24 1.25
Teacher 290 1.83

To what extent are you Principal 89 4.13

Involved in the planning VPor PRT 85 2.59

and/or preparation ofthe Nurse 41 1.32

K-6 Site Guidance Plan? Teacher 361 1.85

To what extent do you Principal 90 291

v «w1the K-6 Se VPcr PRT 83 2.72

CGudance Plan to be Nurse 38 287

useful in your work? Teacher 329 275




POSITION

N MEAN
f) Parent and Principal 88 1.98
community support VPor PRT 89 229 .
) Nurse 39 249
Teacher 322 2.3
J) Counselor:student Principal 90 4.20
ratio VPor PRT 59 3.08
Nurse Q 3.60
Teacher 33 3.58
h) Budget restrictions Principal 90 432
VP or PRT 58 3.29
Nurse 40 3.67
Teacher 323 347
)) Equipmert,materials Principal 88 254
VP or PRT 59 220
Nurse 30 2713
Teacher 303 2.56
] Paperwork Principal 90 3.00
VP or PRT 58 312
Nurse 33 3.36
Teacher 307 31
To what extent is the Principal 90 295
axisting counseling VP or PRT 59 3.10
program adequate for Nurse 47 3.21
the needs of this site? Teacher 359 287
How much time do you Principal 89 4.21
spend providing counseling VPor PRT 56 345
services in the absence Nurse 45 3.62
of or in addition to the Teacher 359 N
counseling staff?
Split Assignment Only
i your district counselor Principal 70 3.66
has a spiit assignment, how VP or PRT 25 3.20
much time does s/he need Nurse 26 3.54
fo “catch up” each week? Teacher 176 357
234
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POSITION N MEAN
To what extent do the following
activit'es limh the counseling
program at this gite?
a) Physical space Principal 90 285
VPor PRT 89 2.4
Nurse 44 289
Teacher 360 2.82
b) Counselor time Principal 90 4.09
VP or PRT 89 290
Nurse 4“4 3.70
Teacher 364 354
¢) Guidance aide time Principal 88 3.64
VPor PRT 859 244
Nurse 41 3.05
Teachsr 242 2985
d) Staff cooperation Principal 90 1.88
VP or PRT 58 205
Nurse 4?2 2.26
Teacher 349 1.94
e) Counseior aftitude Principal 89 1.70
VP or PRT 87 .21
Nurse 44 1.86
Teacher 348 212
f) Clerical assistance Principal 89 2.07
VP or PRT 87 2.24
Nurse 36 244
Teacher 311 210
0) Number of duties Principal 86 231
VPor PRT 58 221
Nurse 40 3.15
Teacher 319 273
h) Administrative Principal 86 127
support VPor PRT 88 1.69
Nurse 40 215
Teacher 326 201
235
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DONT
JOB N YES NO KNOW
To whom does the guidance aide
report for supervision?
a] To the principal Principal es 57.8% 424% 0.0%
VP or PRT 52 50.0% 44.2% 5.8%
Nurse 38 278%  30.6% 41.7%
Teacher 331 2086% 224% 48.0%
b) To the district Principa! 81 92.6% 74% 0.0%
oounselor VP or PRT 56 91.1% 5.4% 3.6%
Nurse 38 71.1% 2.6% 26.3%
Teacher 335 56.4% 4.5% 39.1%
Do you perceive the counseling
program at this site to be
representative of the N
following levels?
a) Developmental Principal 80 844% 13.3% 2.2%
VP or PRT 57 719% 19.3% 8.8%
Nurse 45 8.7% 11.1% 22.2%
Teacher 360 68.6% 178% 15.6%
b) Preventive Principal 90 90.0%  10.0% 0.0%
VP or PRT 59 729% 18.6% -8.5%
Nurse 46 69.6% 15.2% 15.2%
Teacher 363 645% 20.1% 15.5%
¢) Remedial Principal 89 91.0% 9.0% 0.0%
VP or PRT 59 83.1% 13.6% 3.4%
Nurse 46 76.1% 8.7% 15.2%
Teacher 361 72.0% 13.6% 14.4%
Do you perceive the counseling
program at this site to be
representative of the
foliowing domains?
a) Career Principal 84 a7% 548% 3.6%
VP or PRT 85 RN2.7™% 58.2% 9.1%
Nurse 4 11.4% 47.7% 40.9%
Teacher 338 15.1% 438% 41.1%
b) Academic Principal 84 643% 31.0% 48%
VP or PRT 85 418%  40.0% 18.2%
Nurse 45 64.4% 8.9% 26.7%
Teacher 336 452% 30.4% 24.4%
¢) Parsonal'Social Principal 84 98.8% 1.2% 0.0%
VP or PRT 85 87.3% 9.1% 3.6%
Nurse 45 86.7% 2.2% 11.1%
Teacher 344 82.0% 8.1% 8.9%
236




Which of the following activities
currently take place within the
counseling program at this gie?
¢ 8) Individual counseling Principal 84  1000%  0.0% 0.0%
VP or PRT 56 96.4% 1.8% 1.8%
. Nurse “ 97.7%  23% 0.0%
Teacher 347 96.8% 1.2% 2.0%
b) Group counseling Principal 84 96.4% 3.6% 0.0%
VP or PRT 56 83.9% 7.1% 8.9%
Nurse “ 86.4% 2.3% 11.4%
Teacher 344 82.0% 7.8% 10.2%
c) Parent conferences Principal 84 98.8% 2% 0.0%
VP or PRT 56 87.5% 5.4% 7.1%
Nurse 45 100.0% 0.0% 0.0%
Teacher 348 81.9% 6.0% 12.1%
d) Teacher conferences Principal 84 100.0% 0.0% 0.0%
VP or PRT 56 768% 125% 10.7%
Nurse 45 87.8% 0.0% 2.2%
Teacher 347 804% 13.3% 6 3%
e) Class presentations Principal 84 66.7%  28.6% 4.8%
VP or PRT 54 53.7%  38.9% 7.4%
Nurse 44 §4.5% 11.4% 34.1%
Teacher 344 509% 31.7% 17.4%
f) New student Principal 84 25.0% 73.8% 1.2%
orientation VP or PRT 56 9% 60.7% 5.4%
Nurse 42 19.0% 31.0% 50.0%
Teacher 344 26.5% 48.8% 24.7%
* ) Problem-solving Principal 84 94.0% 4.8% 1.2%
sessions VP or PRT 56 76.6% 7.1% 14.3%
Nurse 44 79.5% 6.8% 13.6%
¢ Teacher 346 743% 11.3% 14.4%
h) Reward, Principal 84 88.1% 9.5% 2.4%
recognition VP or PRT 56 89.3% 5.4% 5.4%
Nurse 45 80.0% 2.2% 17.8%
Teacher 347 86.5% 6.1% 7.4%
i) Time-out Principal 84 869% 13.1% 0.0%
VP or PRT 89.3% 8.9% 1.8%
Nurse ¢ 86.7% 2.2% 11.1%
Teacher 346 69.3% 5.8% 4.9%
D Consuttation team Principal 84 95.2% 48% 0.0%
VP or PRT 55 90.9% 55% 3.6%
| l Nurse 45 1500% 0.0% 0.0%
| E l{lC Teacher . 345 2.6% 6.1%
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COUNSELING AND GUIDANCE EVALUATION
ELEMENTARY STUDENT SURVEY (Grades 4-8)

Demographics
N %
L}
GRADE
. Grade 4 1379 31.2%
Grade § 1704 38.5%
Grade 6 1341 30.3%
TOTAL 4424
ETHNICITY
Hispanic 767 18.6%
White 1854 45.0%
Black 661 16.1%
Asian and others 836 20.3%
TOTAL Majority: 45.0%
Minority: 85.0%
GENDER
Male 2175 49.6%
Female 2214 50.4%
SITE STATUS .
Resident student 3627 83.5%
Bus student 715 16.5%
[ ]
]
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COUNSELING AND GUIDANCE EVALUATION

ELEMENTARY STUDENT SURVEY
NOT
GRADE N VYES NO KNOWN

CONCEPT/NEED

i think about what 4 1375 82.1% 10.7% 1.3%
work | want to do 5 1701 84.2% 9.2% 8.6%
when I'm grown up. 6 1338 86.6% 8.8% 4.6%
I think that my 4 1375 71.4% 12.5% 16.1%
current interests and 5 1704 738% 13.1% 13.1%
skills will help me 6 1336 78.6% 11.5% 9.8%
choose a job. N

I think that | can be 4 1374 88.0% 7.4% 45%
whatever | want to be 5 1702 80.2% 6.8% 3.1%
¥ | work hard enough. 6 1338 90.6% 6.1% 3.4%
I think that #t is impor- 4 1369 96.6% 2.3% 1.0%
tant for me t~ do good 5 1702 96.4% 2.7% 9%
work in schoul. 6 1337 $6.9% 2.5% 7%
| am looking forward 4 1370 77.9% 15.4% 6.6%
1o middie school or 5 1700 81.5% 13.6% 4.9%
junior high. 6 - 1337 855% 11.5% 3.0%
1 think that | leam 4 1370 91.7% 6.0% 2.3%
better when | 5 1702 89.6% 75% 2.9%
behave well. 6 1338 89.9% 71% 3.1%
| feel that people 4 1372 76.1% 14.4% 9.5%
like me at school. 5 1701 743% 158% 9.9%

6 1336 776% 13.1% 94
Getting along with 4 1375 90.9% 5.6% 3.5%
other people is 5 1701 91.5% 6.3% 2.2%
important to me. 6 1339 91.5% 6.5% 1.9%
Being responsible for 4 1369 92.2% 4.7% 3.1%
my own decisions is 5 1700 92.2% 55% 2.2%
important to me. 6 1339 84.7% 3.7% 1.6%
My parents are aware 4 137 89.6% 5.3% 5.1%
of what | do at 5 1701 89.0% 6.4% 4.6%
school. 6 1336 87.8% 8.3% 3.8%
240



GRADE N YES NO NEED
SERVICES PROVIDED
The counselor would 4 1330 61.7% 85% 208%
be glad totak to me 5 1650 65.2% 76% 27.3%
about any problem 6 1287 59.1% 71%  338%
| might have.
The counselor has taiked 4 1371 215% 635% 150%
1o us about careers 5 1697 24.2%  58.4% 17.4%
(jobs in the future). 6 1329 296% 53.7% 16.7%
The counselor has tatked 4 1372 614% 283% 103%
to us about working 5 1696 54.0% 34.3% < 11.7%
hard in school. 6 1331 53.0% 334% 135%
The counselor has helped 4 1370 22.1% 464% 315%
me fo get special help 5 1691 17.7% 47.0% 35.3%
for my schoolwork. 6 1329 13.0% 46.0%  41.0%
The counselor has tatked 4 1364 86% 69.8% 21.6%
to us about changing to 5 1693 213% 58.8%  19.8%
middie school or 6 1325 435% 40.6% 158% ]
junior high.
| have talked to the 4 1364 27.0% 508% 22.2%
counselor about my 5 1692 260% 47.1%  269%
classroom behavior. 6 1323 19.9% 452%  34.9%
I have talked to the 4 1366 268%  50.1%  23.1%
counseior about a 5 1692 229% B05%  26.6%
probiem in my life. 6 1326 20.7% 48.0% 31.3%
The counselor has taked 4 1366 71.7% 19.4% 8.9%
fo us about getting 5 1682 694%  195%  11.1%
along with others. 6 1331 67.7% 19.9%  132%
The counselor has talked 4 1362 589% 275% 13.7%
fo us about being 5 1690 548% 204% 158%
responsible. 6 1431 56.5%
| think the counselor 4 1360 89.5%
Is important at 5 1694 86.1%
this school. 6 1327 79.9%




1= FAMILY MEMBER

2= SCHOOL COUNSELOR
3= ANOTHER SCHOOL ADULT
4= ANOTHER STUDENT
S= NO ONE, DON'T KNOW
GRADE N 1 2 3 4 5
CHOICE OF SERVICE PROVIDER
When something personal 4 1370 682% 55% 55% 9.7% 11.0%
is bothering me, | usually 5 1686 650% 4.7% 38% 119% 14.6%
tak Roverwith _____ 6 1331 594% 33% 27% 183% 16.2%
When something at 4 1365 283% 168% 31.1% 155% 8.3%
school is bothering me, 5 1674 307% 145% 24.7% 19.1% 11.0%
| usually talk & over 6 1327 258% 14.4% 206% 27.1% 12.1%
with____
N
if | wanted to takk to 4 1362 519% 11.7% 21.2% 68% B8.4%
someone about the 5 1678 515% 11.6% 215% 67% 8.6%
subject of alcohol or 6 1321 502% 11.1% 20.7% 86% 9.5%
drug abuse, | would
fak to
i | were worried about 4 1358 454% 9.9% 30.3% 54% 9.0%
being retained (held 5 1655 408% 95% 36.1% 56% 8.0%
back), | would talk it 6 1312 357% 9.6% 411% 49% 88%
over with
24,
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COUNSELING AND GUIDANCE EVALUATION

STUDENT SURVEY
Demographics |
|
N %
GRADE
Grade 7-8 2749 R2.7%
Grade 9-10 2689 32.0%
Grade 11-12 2965 35.3%
TOTAL 8403
ETHNICITY N
Hispanic 18.5%
White 47.0%
Black 11.9%
Asian 8.5%
American IndiarvAlaskan Native 1.3%
Pacific Islander 1.2%
Portuguese 1.0%
Filipino 7.1%
Indochinese 3.5%
GENDER
Male 49.9%
Female 50.1%
ENROLLMENT STATUS
VEEP 11.7%
Magnet Student, Including 9.8%
Resident Students Who Are
Magnet Members
Resident Student, Neither VEEP 78.5%
Nor Magnet
POST HIGH SCHOOL PLANS
Plan 10 go 1o college 78.2%
Plan to join the military 6.7%
Plan o get a job 11.2%
None of the above 39%




LURRENT GRADE POINT AVERAGE

A (3.01 TO 4.00) M.7%
B (2.01 7O 3.00) 37.3%

- €(1.01702.00) 25%

" D(0.51701.00) 45%
F (0.00 TO 0.50) 9% v

ATIENDANCE RECORD THIS YEAR .
No absences 14.9%
1-2 days 2.6%
3-5days 27.0%
6-10 days 17.5%
11-15 days 8.5%
16-20 days 4.2%
More than 20 days $3% N
NUMBER OF REFERRALS THIS YEAR

No referrals 81.9%
1 referral 9.0%
2 referrals 3.6%
3-5 referals 3.2%
6-8 referrals 1.1%
9-10 referrals . 3%

More than 10 referrals 1.0%




COUNSELING AND GUIDANCE EVALUATION
STUDENT SURVEY

Mean Response

GRADE N MEAN

Do you feel sure of your 78 2612 3.4
strengths and abilities? 8-10 2580 372
1112 2875 382
Do you fee! sure of your 78 2608 359
career intorests? 9-10 2583 347
11.12 2877 345 N
Do you fee! that your career 7-8 2602 349
interests match your career 910 2571 345
sbilities? 1112 2864 348
To what extent do you believe 78 2587 367
your present attitudes, habits, 910 2568 367
and outiooks add 10 your chance 112 2862 3N
of success in your chosen carecr?
Do you understand well the 78 2573 3.10
concept of planning careers by 8-10 521 205
job families or ciusters? 1112 2820 278
i you answered that you 78 2140 3.5
understand the concept of 9-10 1924 292
planning by job families or cluster 11412 1952 279
very well, is the "job family® or
» job cluster approach (putting

similar jobs together) helpful to
you in career planning?

TOTAL CAREER DOMAIN 7-8 3.47
8-10 .38
11-12 .37
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GRADE N MEAN

ACADEMIC DOMAIN

Vre you aware of the many
courses «. ffered at your grade
level atyour school?

Overall, do you think that your
classes meet your future
educational needs?

Overaii, are your classes close
to your leve! of difficulty?

Are you sure that your classes
mest your needs for
graduation/promotion?

Do you fes! that your scademic/
educaticnal plan is well designed
for you?

TOTAL ACADEMIC 'JOMAIN

78
8-10
11-12

78
8-10
11-12

78
8-10
1112

78
8-10
11-12

78
8-10
112

78
8-10
1112

2590
2561
2856

2584
2559
2855

2576

2582
2557
2843

2513

2516
2820
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K-10

3.65
3.67
3.17

3.30
3.32
3.26

3.56
.44
3.63

3.5
.77
4.15

s
347
345

35
3.58
3.56




. -

»,
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GRADE N WMEAN

PERSONAL/SOCIAL DOMAIN

Do perional problems interfere
with or affect your behavior
at school?

Do personal problems interfere
with your school work?

Are you aware of your
personal strengths?

Are you aware of your
personal weaknesses?

Do you think that you are
respected at school?

Do you think that all races
receive equal counsaling
support at your school?

Do you think that both boys and
giris receive equal counseling
at your school?

Do you think that students receive

counseling support regardiess of
economic status at your school?

Do you think that you are meking
progress in learning to get along

with people?

78
810
11.12

78
810
11-12

78
810
1112

7-8
810
1112

7€
810
1192

7-8
810
1112

78
8-10
1112

78
810
1112

78
8-10
1192

2489
2488
2783

2533
2530
2818

2513
2517
2809

2521
2519
2812

2516
2516
2812

2506
2493
2764

2496
2494
2’75

2468
2467
2766

2502

2495
2781

R-il

245
254
269

236
260
278

363
363
3.74

3.51
354
3.64

336
343
3.51

383
3.78
367

410
«17
4.18

3.79
3.97
A4.03

S84
387
3.90
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GRADE N MEAN

Au'you making progress in
being responsible for your
decisions at sch20l?

Do you fes! counselors know
about your achisvemants at
school?

Do counselors make you fee!
that they really care about your
progress at your school?

TOTAL PERSONAL/SOCIAL
DOMAIN

78
8-10
11-12

78
8-10
1112

78
8-10
1112

78
8-10
11-12

2499
2494
2774

2475
2472
2766
2470

2468
2756

248

K-12

387
3.86
394

3.18
282
284

3.26
3.04
297

343
345
349




COUNSELING AND GUIDANCE EVALUATION
STUDENT SURVEY

GRADE N YES NO KNOW

CAREER DOMAIN

s career counseling available
fo you at your school?

Has a counselor or career
technician discussed your
abilities and interests with you?

Have you and the counsslor or
career technician identified
possible careers that match your
interests and abilities?

Have you and a councalor worked
fo design an academic/educational
plan that lsads towards your
career interests?

Have you made sure that you are
not limiting your career choices
becauss of your sex, race, or
#CONOMiIC status?

Do you think that your counselor
has limited your choices because of
$C~, race, or economic status?

Has the school's career center been
useful in providing you with
occupational and vocational
information?

Have the counselors supplied you
with information on career trends,
requirements and job opportunities?

78
8-10
1112

78
W
1112

78
8-10
1112

78
8-10
1112

7-8
8-10
11-12

7-8
8-10
11-12

78
8-10
1112

78
8-10
1112

2579 50.0% 10.2% 39.8%
o564 75.8% 5.2% 19.0%
2859 87.3% 3.9% 8.8%

YES NO

2556 36.8% 63.2%
2549 429% 57.1%
2836 40.0% 60.0%

2541 20.8% 70.2%
2551 38.5% 61.5%
2829 36.2% 683.8%

2525 28.2% 71.8%
2540 37.7% 62.3%
2822 20.7% 70.3%

DONT
YES NO  KNOW

2574 52.7% 22.3% 25.1%
2550 59.4% 21.0% 19.6%
2840 66.7% 17.5% 15.8%

2544  55% 63.1% 31.4%
2543 6.7% 72.2% 21.1%
2816 6.7% 77.4% 15.9%

KAVE NOT
YES NO TRIED

2535 23.0% 23.7% §3.2%
2544 27.9% 20.6% 51.5%
2847 40.4% 20.0% 30.7%

YES NO

2504  34.9% 65.1%
2510 43.3% 56.7%
2794  426% 57.4%

K-13 249




14

NO, NOT NO, | NEED

GRADE N YES NO NEEDED THIS HELP
Have the counselors heiped you 1 78 2556 18.5% 54.4% 16.1% 11.0%
get involved in activities or 810 2543 174%  506% 15.7% 16.3%
experiences which give you career 1112 2841 19.7% 44.3% 17.4% 18.7%
information? y
DONT

YES NO KNOW
ACADEMIC DOMAIN
Is ac2demic counseling help easily 78 2546 39.2% 16.0% 44.8%
available to you at your 8-10 2533 444% 16.6% 30.0%
school? 1112 2828 54.2% 2.2% 2.4%

YES NO
Have the counselors helped your 78 2487 9%  651%
parents and you set up an 9-10 2491 44.4% 55.6%
educational plan at your school? 11-12 2784 34.3% 685.7%
Have the counsslors encouraged 7-8 2545 40.8% 59.2%
you o take the most challenging 810 2541 S514% 48.6%
courses for your abilities? 1112 2824 S50.6% 49.4%
Have the counselors informed your 7-8 2542 523% 47.7%
parents and/or you about programs 8-10 2535 47.8% 52.2%
at your school that offer extra help 1112 2816 455% 54.5%
or tutoring with your schoolwork?

NO

YES NO  NEED
Have the counselors referred you 7-8 2517 25.8% £7.8% 16.4%
for any tests that may be necessary 8-10 2515 224% 60.4% 17.3%
for gified or special education 1112 2797 20.9% 590.7% 19.3%
programs?

Junlor High/Middle Schoo! Only

Did the counselors help you with 7-8 2411 26.5% 43.3% 30.2%
ary problems in changing from 810 1108 255% 43.1% 31.4%
elementary school 10 this school?
HAS NOT
YES OCCURRED
AS YET
Senlor High Statt Only
Has your counselors completed 810 1814 41.5% 58.5%
with you a review of your 1112 2627 65.0% 35.0%
academic plan and progress toward
graduation requirements?
250
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NO, NOT NO, | NEED
GRADE N YES NEEDED THIS HELP

Have the counselors helped you in 25.0%
planning for college entrance? 35.6%

YES

Have the counselors informed you
sbout the tesis necessary for 52.8%
coliege entrance and how they may

be taken?

Have the counselors discussed
financia! aide for college and how
fo get that aid?

PERSONAL/SOCIAL DOMAIN

is personal counseling . 33.0%
avaiiable 10 you at your 31.9%
school? 27.8%

NO, NO NO. HELP
NEED 1S NEEDED

Have the counselors helped you 38.9% 10.5%
with problems that interfere 39.5% 10.3%
with your schoo! work? . 38.2% 9.2%

Have counselors helped you learn 38.7% 8.0%
how o get along better with other 42.0% 6.4%

people? . 43.5% 8.2%

Have counselors helped you . y1.8% 7.0%
increase your confidence in 31.9% 7.5%
yourself? 30.9% 7.4%

Have counselors helped you . 35.1% 7.3%
communicaie betier with other 35.6% 84%
people (parents, teachers, etc.)? 35.6% 6.8%

NO, NO NO, | DESIRE
NEED SUCH INFO.

Have counselors provided you with . 20.5% 4.0%
information on drug and/or aicoho! 28.0% 3.7%
abuse? . 32.3% 28%




NO, NO NO, HELP

GRADE N YES NO NEED IS NEEDED
Have counselors provided you with 78 2403 25.1% 40.3% 20.3% 53%
other places, institutions, or 810 2417 20.2% 44.2% 20.2% 65%
persons who might help you or 1112 2728 214% 44.5% 285% .. 55%
g've you information?
: YES NO

Do counselors help to keep your 78 2302 61.1% 38.9%
parenis informed about your 810 2341 50.4% 49.8%
progress at school? 19-12 2641 4S54% 54.6%

PARENY/ COUNS. OTHER

FAMILY DEPT. SCHOOL ANOTHER DON'T

MEMBER STAFF  ADULT STUDENT KNOW
When you have a personal 78 2388 52.9% 5.5% 49%  26.2% 10.6%
problem from whom do you ¢10 2377 42.4% 3.5% 3.7% 38.6% 11.9%
usutlly seek help? 11-12 2675 37.9% 3.1% 3.5% 44.3% 11.2%
When you have a problem or 78 2388 51.5% 252% 8.1% 45% 10.7%
Question about career planning, 810 8377 9% 41.0% 8.9% 5.9% 11.3%
from whom do you usually 1112 2687 33.5% 42.5% 8.3% 5.7% 10.1%
seek help?
When you have a problem or 78 2385 10.2% 48.3% 25.5% 9.8% 6.1%
Question about class schedules or 810 2385 68% 63.2% 15.4% 9.0% 5.6%
academic programs, from whom 1112 2707 56% 72.0% 11.4% 6.4% 4.6%
do you usually seek help?
When you need information 78 2044 45.1% 11.6% 11.9% 9.4% 21.9%
on sex educa..on, to whom do 810 218 37.2% 8.4% 0.9% 16.6% 27.9%
you go? 1112 2624 33.3% 6.5% 9.2% 19.5% 31.5%
i you need help on the 78 237 30.3% 2.0% 13.4% 8.3% 16.8%
sutiect of drug or alcohol abuse, 810 2332 31.8% 16.9% 11.1% 15.1% 25.1%
to whom will you go? 1112 2646 20.3% 13.0% . 10.8% 16.4% 30.5%
i you are concerned about 78 2306 18.7% 64.5% 23.0% 4.5% 8.5%
passing classes or being promoted, 8-10 22 11.6% 56.3% 17.8% 4.4% 9.9%
1o whom will you go? 1112 2638 88% 616%  14.7% 44%  105%
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COUNSELING AND GUIDANCE EVALUATION
PARENT SURVEY

Frequency Distributions

N's
Grade 7-8

232

Grade 9-10 244
Grade 11-12 224

. Have you received information or assistance in enrolling your child at his/her present

school?

GRADE YES NO
7-8 61.6% 33.6%
8-10 59.0% 34.8%
11-12 46.4% 49.6%

. Didyou ever ask for this help?

GRADE YES NO

7-8 3.8% 91.0%
8-10 10.8% 85.5%
1112 42% 20.5%

. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR
62.6%
64.3%
56.7%

7-8 25.9%
8-10 25.9%
11-12 29.8%

NO
RESPONSE

4.7% N

6.1%
4.0%

DONT

5.1%
3.6%
5.3%

POOR

10.8% T%
1.7% 2.1%
9.6% 3.8%

. Have you received information or assistance on classes available?

GRADE YES NO
7-8 78.5% 21.5%
8-10 77.1% 22.9%
11-12 70.9% 29.1%

. Did you ever ask for this help?

GRADE YES NO

7-8 17.3% 80.8%
9-10 6.9% 93.1%
11-12 11.9% 79.1%

DONT

REMEMBER

1.9%
0.0%
9.0%

254

L-3




.

i

6. How useful was the assistance given?

GRADE EXCELLENT GOOD FAR POOR

78 21.5% 63.0% 13.3% 2.2%
9-10 16.9% 68.3% 11.6% 3.2%
11-12 23.4% 60.1% 14.6% 1.8%

7. Have you ever received information on your child’s achievement other than report cards?
GRADE VES NO
7-8 64.4% 35.6%

9-10 64.9% 35.1% A
1112 64.8% 35.2%

8. Did you ever ask for this help?

DONT
GRADE  YES NO REMEMBER
7-8 14.8% 82.7% 2.5%
9-10 15.9% 81.8% 2.3%
11-12 13.4% 82.9% 3.7%

9. How useful was the assistance given?

GRADE EXCELLENT GOOD FAR POOR

7-8 32.7% 56.0% 6.7% 4.7%
9-10 27.3% §9.6% 10.6% 25%
11-12 28.2% 58.4% 11.4% 2.0%

10. Have you ever received information on your child's attendance?
GRADE YES NO
7-8 56.7% 43.3%

8-10 56.0% 44.0%
1112 65.2% 34.8%

11. Did you ever ask for this help?

DONT
GRADE YES NO REMEMBER
7.8 53%  93.6% 1.1%
910 57%  93.3% 10%  po
o 11-12 37%  95.1% 12% ROU
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12. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

- 78 27.9% 65.1% 3.1% 3.9%
8-10 28.8% §83% 8.3% 4.5%
¢ 1112 31.3% 528% 7.6% 8.3%

13. Have you ever discussed school problems not related to achievement or attendance?
GRADE YES NO
7-8 50.6% 49.4%

9-10 43.5% 56.5%
11-12 38.3% 61.7%

14. Did you ever ask tor this help?

DON'T
GRADE \iS NO REMEMBER
7-8 2.7% 85.6% 1.8%
9-10 2.2% 97.8% 0.0%
11-12 8%  97.7% 1.6%

15. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-8 30.2% 45.7% 95% 14.7%
8-10 29.8% 46.2% 135% 10.6%
11-12 32.5% 44.6% 15.7% 7.2%

*6. Have you ever received heip in understanding your child's inferests?
v GRADE YES NO
7-8 28.7% 71.2%

8-10 38.7% 61.3%
11-12 32.2% 67.8%

17. Did you ever ask for this help?

DON'T
GRADE  YES NO REMEMBER
78 43% $4.4% 1.2%
9-10 4.7% 92.6% 2.7%
1112 5.9% 91.4% 2.6% 25 6
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18. How use'ul was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-8 25.8% 63.6% 9.1% 15%
8-10 223% 60.6% 12.8% 4.3%

. 11412 18.4% 67.1% 10.5% 3.9%
9. 'Have you ever received help in improving your child's relationship with the sch~ol or
your child's feelings about the school?
GRADE YES NO
7-8 23.6% 76.4%

8-10 24.6% 75.4%
1112 235% 76.5%

20. Did you ever ask for this help?

DONT
GRADE YES NO REMEMBER
7-8 4.1% 92.4% 3.5%
9-10 1.7% 90.1% 2.2%
11-12 5.4% 84.0% 6%

21. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-6 31.5% 51.9% 11.1% 5.6%
9-10 29.7% 469% 125% 10.9%
11-12 25.0% 58.9% 10.7% 54%

22. Have you ever received assistance with planning for future courses for your child?
GRADE YES NO
7-8 53.6% 46.4%. v

9-10 62.1% 37.%% .
1112 54.8% 45.2%

23. Did you ever ask for this help?

DON'T
GRADE YES  NO REMEMBER
7-8 28%  94.4% 2.8%
9-10 63%  90.6% 3.1%
1112 69%  822% 1.0%
257




24. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR

78 34.1% 83.7% 6.5%
9-10 34.6% 503% 12.4%
11-12 28.6% 619% 4.0%

POOR
5.7%
2.6%
5.6%

25. Have you ever received information concerning college financing?

GRADE YES NO
7-8 10.3% 89.7%

9-10 22.6% T1.4%
1112 452% 54.8%

26. Did you ever ask for this help?

DONT
GRADE  YES NO REMEMBER
7-8 2.0% 87.5% 5%
9-10 2.2% 96.7% 1.1%
1112 71% 92.1% 8%

27. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR

7-8 28.6% 571% 9.5%
8-10 25.5% 564% 14.5%
11-12 22.6% 505% 16.1%

POOR
4.8%
3.6%

10.8%

28. Have you ever received information concerning college selection?

GRADE  YES NO
7-8 12.9% 87.1%

8-10 33.9% 66.1%
1112 483% 51.7%

29. Did you ever ask for this help?

DON'T
GRADE  YES NO REMEMBER
7-8 1.1% 97.9% 1.1%
8-10 . 6%  98.7% 6%
1112 7.4% 80.1% 2.5%

-7
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30. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-8 39.3% 39.3% 14.3% 7.1%
8-10 13.8% 675% 18.8% 0.0%
1112 28.2% 538% 11.3% 5.7%
31. Have you ever received information concerning college entrance requirements? .

GRADE  YES NO
7-8 21.9% 78.1%

9-10 47.2% 52.8%
11-12 58.3% 41.7%

32. Did you ever ask for this help?

DONT .
GRADE YES  NO REMEMBER
78 12%  97.5% 1.2%
8-10 23%  96.9% 8%
11412 83%  88.5% 3.1%

33. How usefu!l was the assistance given?

GRADE rXCELLENT GOND FAIR POOR

7-8 37.3% 5105 9.8% 2.0%
9-10 28.6% 58.9% 11.6% 8%
11-12 26.9% 63.1%  8.5% 1.5%

34. Have you ever received information concerning possible careers for your child?
GRADE YES NO
7-8 27.0% 73.0%

9-10 42.7% 57.3%
11-12 49.6% 50.4% .

35. Did you ever ask for this help?

DONT
GRADE YES NO REMEMBER
7-8 6% 98.2% 1.2%
9-10 J%  95.0% 4.3%

11-12 5.2% 87.9% 6.9%




36. How useful w=s ihe assistance given?

GRADE EXCELLENT GOOD FAR POOR

7-8 20.0% 60.0% 16.7% 3.3%
9-10 13.0% 60.0% 20.0% 7.0,
$1-12 223% 58.9% 15.2% 3.6%

37. :Have you ever received assistance in solving personal problems or concerns of your child?
GRADE YES NO
7-8 33.5% 66.5%

9-10 28.9% 71.1%
11-12 27.0% 73.0%

38. Did you ever ask for this help?

DONT
GRADE YES NO REMEMBER A
7-8 8.3% 91.0% T%
$-10 8.8% 90.0% 1.2%
11-12 3.1% 95.6% 1.3%

39. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-8 25.3% 456% 152% 13.9%
9-10 32.9% 45.2% 3.7% 8.2%
11-12 34.9% 476% 11.1% 6.3%

40. Have you ever received assistance in talking to or meeting with your child's teacher?

GRADE  YES NO

7-8 53.6% 46.4%
8-10 34.5% 47 5%
. 1112 49.6% 50.4%

41. Did you ever ask for this help?

DONT
GRADE YES NO REMEMBER
7-8 1.2% 91.8% 1.0%
8-10 4.6% 94.5% 9%
11-12 6.3% 92.9% 8%
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-2. How useful was the assisiance given?

GRADE EXCELLENT GOOD FAIR POOR

7-2 21.9% 57.8% 15.6% 4.7%
9-10 28.7% 8§5.i% 10.3% 5.9%
1112 26.5% 584% 7.14% 8.0%

43. Have you ever received assistance in resolving difficulties your child may have had with
" other students at school?

GRADE  YES NO
7-8 23.6% 76.4%

8-10 13.8% 86.2%
11-12 10.0% 90.0%

44. Did you ever ask for this help?

DONT h
GRADE  YES NO REMEMBER
7-8 1.9% 98.1% 0.0%
9-10 3.1% 96.3% 5%
11-12 1.1% 97.8% 1.1%

45. How useful was the assistance given?

GRADE EXCELLENT GOOD FAIR POOR

7-8 53.3% 378 16.7%  13.0%
9-10 14.7% 52%. 26.5% 5.9%
11-12 13.6% 68.2%  9.1% 8.1%

46. Please indicate those areas from this list with which you think someone a. your school
has helped your daugnter/son.

a. Understanding her/his abilities

GRADE YES NO

7-8 68.0% 32.0%

9-10 62.9% 37.1%

11-12 72.8% 27.2%

b. Becoming more aware of educational alternatives after high school
GRADE YES NO

7-8 39.9% 60.1%

910  533%  46.7%
1112 66.1%  33.% 261
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¢. Preparation for finding a career

GRADE  YES
7-8 3€.0%
9-10 50.8%

. 1112 58.0%

NO

64.0%
49.2%
42.0%

" d. Finding courses which she/he needs

GRADE  YES
7-8 66.5%
8-10 76.2%
1112 78.4%

e. Finding a job

GRADE YES
7.8 5.7%

9-10 14.2%
1112 22.1%

NO

33.5%
23.8%
21.6%

NO

94.3%
85.8%
77.9%

f. Developing a better attitude toward teachers or school

GRADE  YES
7-8 47.6%
9-10 43.3%

1112 44.1%

NO

52.4%
56.7%
55.9%

g. Coping with family problems

GRADE  YES
7-8 25.6%
9-10 26.2%
112 273%

NO

74.4%
73.8%
72.7%

h. Getting along better with adults

GRADE YES
7-8 35.2%
9-10 32.9%
11-12 36.8%

NO
64.8%

67.1%
63.2%

L-11
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i. Setting realistic goals in life

GRADE YES NO
7-8 29.2% 60.3%
9-10 425% 575%

. 1112 45.4% 54.6%

" J. Overcoming personal difficulties
GRADE YES NO
7-8 41.9% 58.2%

9-10 36.7% 63.3%
1112 43.0% 57.0%

56. Have you ever attended a meeting at your daughters/son’s school wmch was sponsored of
arranged by the counseling departments?

DONT
GRADE YES NO KNOW
7-8 48.9% 48.1% 3.0%
8-10 42.5% 52.2% 5.3%
1112 48.3% 47.0% 4.8%
57. Hyes, how helpful was the meeting?

VERY SOMEWHAT NOT
GRADE HCI PFUL HELPFUL HELPFUL HELPFUL
7-8 34.8% 37.5% 17.9% 9.8%
9-10 44.2% 37.5% 15.4% 2.9%
1112 43.8% 33.9% 16.1% 6.3%

58. Are you aware that a counselor in your student's schoo! has been assigned to acsist
him/her?

GRADE YES NO
7-8 88.4% 11.6%

9-10 88.3% 11.7%
11-12 92.2% 7.8%
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59. Are you aware of others at your school who are available 1o assist you?
GRADE VYES NO

7-8 65.2% 34.7%
9-10 60.7% 39.3%
11112 635% 36.5%

60. Do vci know how to get tutoring or academic assistance for your daughter/son at your
¢ sch "oI?

GRADE YES NO

7-8 54.5% 45.5%
9-10 56.9% 43.1%
11-12 57.8% 42.2%

AN
61. Has the school ever informed you of community agencies which are available 1o assist you?

GRADE YES NO
7-8 26 "% 73.7% -

8-10 24.3% 75.7%
11-12 28.7% 71.3%

62. Overall, how would you rale your school's efforts 1o communicate with you?

GRADE EXCELLENT GOOD FAR POOR

7-8 25.7% 404% 23.0% 10.9%
8-10 23.2% 408% 26.2% 9.9%
11-12 23.5% 46.2% 22.6% 7.7%

63. Overall, how would you rate your daughters/son's relationship with her/his teachers?

GRADE EXCELLENT GOOD FAIR POOR

7-8 23.4% 48.6% 225% 55%
9-10 25.2% §13% 17.9% 5.6%
11-12 22.6% 85.7% 19.0% 2.7%

64. Overali, how would you rate your daughter's/son's relationship with her/his counselor?

GRADE EXCELLENT GOOD FAIR POOR

7-8 23.9% 495% 206% . 6.0%
8-10 18.1% §0.0% 24.5% 74%
11-12 21.6% 56.7% 16.3% 53%
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65. Overall, how would you rate the counseling program at your daughters/son’s school?

GRADE EXCELLENT GOOD FAIR POOR

7-8 23.0% 492% 17.6% 10.2%
. 910 20.7% 488% 21.7% 8.9%
T 11412 24.8% 505% 17.0% 7.8%
L )
)
L
*
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APPENDIX M
PRINCIPAL'S OPINION OF EFFECTIVENESS OF SERVICES,

K-12 DISTRICT COUNSELORS




SAN DIEGO CITY SCHOOLS
Educational Services Division
Guidance Services Department

1985-86 PRINCIPAL'S OPINION OF EFFECTIVENESS OF SERVICES
: ' K-12 DISTRICT COUNSELORS

Return on the Survey:

Grade Level Rumber of Schools Number of Responsesg
2race level =
)

Elenmentary 105 83 :{
Middle/Junior High 18 16
Senior High 16 14

Total: 139 113

N
Ratings .
(Not at all (Very

Crade Level Satisfactory) 1 -~ 2.9 3 - 3.9 4 - 5 satisfactory)
Elementary 1 (1.6.2) 14 (17%) 68 ( 82%)
Middle/Junior High 1 (.06%) 5 (31%) 10 ( 632)
Senior High 0 0 14 (100%)

Conments

CpP:1b

The peréent of return was higher at the secondary level;.§81, than at the
elementary level, 792, °° .

Only two principals rated the district counselor(s) below 3 or not at all
satisfactory, ’

Senicr high school principals rated sll district counselors as 4-5 or very
satisfactory,

Conménts from principali provided constructive feedback and assisted with
the evaluvative process.

992 of the principsls at the elementary level rated the services as 3 or
above.

942 of the midcle/junior high school principals rated the services '3 or
.bove . -
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»
SAN DIEGO CITY SCHOOLS
Educational Services Division
PRINCIPAL’'S OPINION OF EFFECTIVENESS OF SERVICES
PROGRAM

SERVICE PROVIDED BY

Person or Department

SCHOOL SCHOOL YEAR

RETURN ORIGINAL COPY TO ORJGINATING OFFICE

This form is to be completed by the principal or his/her designated representative

THE PERSONNEL DIVISION. However, its contents may be shared with persons providing
the service. It is intended to serve as an aid in completing the evaluation of thi
service. No conference at the school is required.

and

forvarded directly to the originating office. IT WILL NOT BE RECORDED IN ANY WAY BY

Not at all Very
Satisfactory satisfactory
SERVICES/MATERIALS TO SCHOOL STAFF 1 2 3 4 5
ecRYICES/MATERIALS TO STUDENTS 1 2 3 4 5 )
SERVICES/MATERIALS TO PARENTS 1 2 3 4 5
OBSERVANCE OF SCHOOL POLICIES 1 2 3 A 5
CONTRIBUTION TO SCHOOL OBJECTIVES 1 2 3 A 5

General Comments: (Please comment on outstanding or unsatisfactory services.)

N/A

N/A
N/A
N/A

N/A

Conpleted by Date

Name of Person
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