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ABSTRACT

The samnle parent handbook contains handouts used
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(IEP) and includes: "Evaluation Responsibilities,™ "Questions You May
Want To Ask,™ "Some Things Parents Should Know about Testing,"
"Suggestions for the IEP conference,™ and "Types of Educational
Placement.™ Meeting 2 is on legal rights and the IEP p. :.ss.
Handouts include: "You and One Four Two! Public Law 94-142,™ "A
Checklist for an Individualized Education Plan,™ "Evaluation,
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This handbook has been prepared to accompany a series of four parent
meetings held yearly by the Preschool Transition Projeci. This handbook is
not intended to convey all the information, ideas, and opinions expressed at
these meetings, but ocnly to provide a brief overview of the meeting and
information presented, and to present some additional information. The staff
of the Preschool Transition Project thanks the presenters and parents who

participated in these meetings for their effort and interest in making

children’s transitions informed ones.

Copies of this publication may be

obtained from:

Qutreach & Development Division

Developmental Center for Handicapped
Persons

Utah State University

Laogan, Utah  84322-6845
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Preschool Transition Project
Parent Transition Meetings Response Sheet

Meeting topic:

Speaker:

Date:

Please circle the ressonse that you feel is best. Your answers will be
useful in helping structure these mestings in the future. Please do not sign
this sheet.

1. The subjects discussed were of:

great interest some inzerest Tittle interest no interest

2. 1 found out:

more than expected less than expected about what [ expected

3. Please rate the potential usefulness of the information presented (1 =
not at all useful to 5 - very useful):
1 2 3 4 5

Not at all Very useful
useful

4. Do you have any comments on this meeting?

5. Are there other topics you would like to see covered in this meeting?




Topic:
Speaker:

Synopsis:

Meeting #1
Testing and the IEP process.
Mark Innocenti, “ocordinator, Preschool Trarsition Project
The discussicn of testing covered different types of tests that
can be given, what the information (i.e., scores) from the test
tells you about your child, and the procedures that must be
followed by the school districts. Parents were familiarized
with common tests in use by the school district and in test
terminology. The process that the school distri:t must follow
in developing a child’s individual education plan (IEP), the
format of the IEP meeting, and parent participation in IEP
development were discussed. The format of IEP goals and the
information that should be included in goals were also

discussed.




Evaluation Responsibilities”

WHAT ARE THE SCHOOL DISTRICT'S RESPONSIBILITIES?
*To secure your informed consent after advising your of all the
procedures, tests an other activities that will be used to evaluate your
child.

*To conduct formal and informal assessments by professionals who are
qualified to evaluate in the suspectsd areas of exceptionality.

*To gather all existing information regarding your child.

*To inform you of the evaluation results and what they mean for the
educational planning of your child.

*To chow you all the child's records pon request.

WHAT ARE YOUR RESPONSIBILITIES?

*To provide any information about your child that may be he'pful to the
school district.

*To review all existing education records on your child to learn what
information has alreacy been documented.

. *To participate actively with the school district to compile all
information possible and to learn the results of the eviluation.

*To provide informed, written consent for the evaluation only after you
have been informed of the procedures and tests that are to be used with
your child.

WHAT ARE THE ALTERNATIVES IF YOU DISAGREE WITH THE SCHOOL?

*Request another evaiuation to be provided by the school district at their
expense if you feel this one is not accurate.

*If the district proves through a due process hearing theirs is accurate,
you may obtain an evaluation at your own expense which must then be
considered in the placement decision,

*From: Kansas State Department of Education, Parents manual: Active

participation in the special education process.




Questions You May Want to Ask”

What test was given?
W'y was it given?
How will it help?
Are there any biases (cultural, “anguage)?
What are the qualifications of the person administering the test?
How does the professional see my child?

a. Totally?

b. In specific areas of development?
Does it differ from my impressions of my child's level of functioning? How?
Are the goals expressed the same as mine?
What can [ do with this information to assist my child?

Use good communication techniques when asking questions about testing.
You may want to have some information on other alternatives to suggested tests
when talking with those who administer the tests. Deon't just click questions
off from this 1ist or any other. It is important to listen carefully and
completely to what is said and base your questions on that information, If you
don’t understand something, ASK for clarification.
Assessment should be checked each year.

1. Ask to see the test; these results should be shared.

2. Ask to see the manual; have the test explained, if nacessary.
3. Ask for information ana explanation; specific areas.

A clear understanding of development is essential! It is on-going and
everyone working with the child has a responsibility to learn mnre!

*From: Washington PAVE, Parent trainers manual.
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. 29 was the average scote. of pupils in the suxtir montte.of the

a

Q. But we usuaily hear about grade equivalents.
What are they?

A. A grade equivalent indicates the jrade ievel, i years
and months, for which a given score was the average or middle
«core in the standardization sample. For example. a scote of 25
with the grade equwalent of 4.6 means that, 1 the norm group.
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Q. Butifachild’'sreadingis ‘below thenorm,”

that means he is a poorreader, doesn'tit?

A. Not necesnily [t probably means he i3 not reading as
well as the average American child 1n his grade. assuming that
the test was well standardized. But 1t doesn't tell you how well
the average child rcads. [{ most of the children in the norm
group read “well,” the, normoqmnge represents good read-’

ﬂ-

. fourth grade.’ 18, anetthtmhu beccmndlrdize&mth ms.lﬁ most chx!dun ru@gogr@ the. norme. would’ ermw
,,,_.,wpihnthunb i'hnc ﬁmnltgnﬂi et nrmmq Mmdlmm he: noer qvwmd’swenoqpomﬁx.
> sime fourtirgradé t %M Lfgmho e & & jodgment the ..rm' Such. mﬁmﬁg"
- would be “a¢ grade § 3 ayeiage for hupad&ghcmt.%- maded by schog&aqdmg”"-. s % é;:?{?
i hr.mlopt:wn o:t.mdeeqﬂwd'm“ S3 he N33 ~"£“""': £ R T TR Sy \'}i‘ fb
would have done-as wellias the typical fifth grader it the third" * ,' G. But wouldn’t it b.wnh'hﬂolotrybludl

month or: thar tesr. This does not mean thar the fourthr mde:
can do all fifth grade- 'work. There are many things a fifth ~
grader has learned that are not measured on a fourth-grade
test. Similarly, a 3.3 grade equivalent for a fourth grader, would

mean that he is performing, on the fotrth-grade test, the way

the average pupil in the third month af third grade would per-
form on that same test. [t does nol suuest that he has leamed
only third grade mategial.. ", ;. ..o oenr - - P
Although grade equmtents may sound- like- a smple
they can be easily mndeﬂocd. For this reason, schools are
increasingly coming fo- rely on percentile ranks and. stanines :
as more useful ways to interpret scores in relation to 3 norm
group. In fact. some publishers recommend that grade equiv-
alents ot be used to repon to teachers, parents. pupils, or the
general public.
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the norm as 1he acceptable or desirable score. This-is insc-
curate. On a norm-referenced test, the norny is the average
mobtnnedbylhcpuptlswhowokthﬂeudmmm
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25. The norm for that group, the; is 25. It must be remem- .

bered, however, Mo(allthmt‘hmthcnml-nam . -
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" 4.6 But mmwm&xmm fulty half of all - -

pupils actually in the sixth moethy of fourth grade scored.at or -

* below that norm or. “grade level.”™ If the same test is then given

10- another groupe itwould not e surprising. to find many
pupils scoring “delow the porm.” Remember, half of the norm
group itself scored at or below the norm: that's the meaning
ohhc\vord. PR
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..l childrento rud atoqabon thenorm?

A. Suppose that to score ar. the aorm on a founh-grade tut.
a pupil must answer 25 questions out of 40 correctly. Then,

" suppose we improve the teaching of reading so that all fourth-
grade children in the natiore score at least 25 and many score
much higher than 25. Now all children are reading “ar oe
above the norm.” right? Wrong! As the scores have changed,

- 50 has their average —the norm. If you wete to standardize the
test again, you might find that the middle or average scote fos -

v themtlonal norm group is now 31 out of 40. So, the norm

* "aow is 31, not 28, and half the pupils are still reading ar or

below the norm and half zre reading above the norm. In other
words, if everybody is above average, it's not the average any-
more! This is the reason that the rorm is not an absolute goal
for everyone to attain. It is simply a ctatement of fact about
the average of a group. If they all read better, then the norm
moves higher. You've done something worthwhile, indeed, bur
“i¢ didn’t bring everyone “up to the norm™ (The nom for a

g *‘ 3, *. test which was standardized in the 1950's is no longer the norm..

~, Simwe more than half 'be pupdn.:m tead bester thag that. This

,: |s one of the reasons pew- tests’ must be_standardized. by m
"~ “publishers every few yeus.)
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Q. Somenarents and teachers cfaim that most
published standardized tests are unfair to
minority group and inner-city childcen.

- Ishattrue? -

A. There are really tw_ questions involved herc The first
hasto do wnth the lmowled;e a.‘;bung measured h % “fur
*fareumph.ou; :

uysiﬂl’rar
Mmeu ﬂeoglecom

a commuaity doesm ¢on 'uu'npomnc.zhen the test should
notbeugdmthacommn'.y DRt S

,0'

" Assuming that it zyllmpcrmn to measure pamrul ir a.rea.x a
second question. mnsgsnllbe'answertd Does tha test measure
the areas. “fariy™?: Have some testquesiions beer. stated in a
way thas will p\vcem.mchﬂdren an-“unfa ¢” advantage? Will
some q_umm"twoﬂ"’ cﬁddhn 0. thax they wll nor

dor theiz best? Test publdashﬂch-upnn;mcremng atten~

mwmcqwmdm’moﬁtm tests, Maoy wters
and editors from diﬂum‘baeiym:tv invorved it test-

making. Questions arw reviewed- by members of several ethnic

groups to correct xonvrmtmuonal built-ins biases. In addition,

the topics in most : zdm; tasts are chosen o be unfamiliar to

almost all students. This hefps tor ensure-that scores are based

on reading skill and- not owfm‘!nr wn!i thc ub;e:t matter
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o 5““ - Other questions arise when z child does achieve the objective.
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8 quite possible and often advisable .0 cumpare individua|
pupis with pupiis n a district or oity, wita other puples n
sifular communities nearby. with aid rupils in rthe stare, 3
so on. These regionai or local norms are Jevcloped m 2 ~§,_
similar to that for nauonal norms. However, they describe 'ne
R pa(tem of performance for some more narrowly defined group.
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b{aﬁo»rcferenmfuvl.r I fact, the t tests teachers use in theu'

own classrooms are’more’ hle this kind of- tést tham they are

" like norm-referencea tests. Suppose a3 teacher has given the

class ten. words io learn how to spell. At the end of the week,

a teacher-made spelling test 18 given to see whether or not each

pupil has learned ro speil those ten words. The teacher s not

interested in whae g percent of pupils nationally can spell those

words; the question 1s, rather. “Can John spell these words or

not?" An objective-referenced or criterion-referenced test is,

- them a test which is used ic deterrmine whether or not an in—.

u -"_ dividual pupil has met an objective or a cniteriox of perfor-

) . rance. An objective may be stated something like this: *The
pup’l can aid two two-digit numbers requiring regrouping.”

- Importan* . sesuons arise, however, wherr you begin to plan
an objectiv -referenced test. How many correct answers ars

. nzeded to show that the pupil has achieved :he objective? A
what grade level should we expect himz to meet the objectiv

- ‘. Should every pupil be expected to meet every objective? These*’

= ¢ -+ &€ 0Ot easy questions to answer. Who wiil make the decisions?
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h it typreal for a fourth grader to achieve this objective? Do

- most fourth gaders know. haw 10 perfarm this task? Answering.

# these- questions brings us back to a comparison among individ-
ik uals —or to a norm-referenced interpretation of test scores.

" " Of course, it 13 not necessary to choose between these two
"+~ kinds of tests or ways of interpreting test resuits. Each way of
.3 looking at 2 pupil’s performance provides useful information
" about what the schools are teaching and about what pupils are
*3. learning. Fr the future; more. tests wiil pmbably be designed
‘ff,.to?oﬁ: both kmda ohmcrpnmlom AT e ’"i‘" Tet

~.
b I—‘.

":0 rq,,, yl \ S -;

tuin;o!‘ cluldren is ‘an importan responsibility. We feet 1t
n‘also part of ¢ our respombnhty as test publishers, to hel~ you

Dcpmment at Hm‘.our: Brace Jovanovich, Inc =il be glad
2 1o be of service. Writa torone of our offices list=d at the -d of
~ " this notebook if you would like more help from u..
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Tests Commonly Used in School Districts”

Bayley Scale of Infant Development

Usually used with children 2 to 30 months in age. Has been used with
children over 30 months with susoected 1elays to determine a possible age
equivalent. It is divided into znree scales and tests the following areas:
cognitive, gross motor.

Stanford Binet Intelligence Scale

Can be used with children age 2 tc :dulthood. Once used to determine
[.0. (this is no longer believed to ce 2 valid test for that purpose); it must
be administered by a psychologist. [t 1s used to determine cognitive skills.

Wechsler Preschool and Primary scale of Intelligence (WPPSI)

Used for children between 4 and 6 1/2. Difficult to get true assessment
on a developmentally delayed child under 5 years of age. It is a fairly good
indication of verbal I.Q., performance I.Q. and an overall {.Q. The I.Q. is
figured from a standard score and not age equivalent. It must be administered
by a psychologist. It can also test cognitive skills and receptive/expressive
language.

Columbia Mental Maturity Scale

Used mainly with hearing impaired, non-verbal and children from different
language and cultural backgrounds, ages 3 1/2 to 9 years. It tests non-verbal
cognitive reusoning and ability. It gives an age deviation score and an
estimate of the age level the child's performance is nearest.

Sequenced Inventory of Communication Jevelopment

Used for children 4 to 48 months. Scores separately by age equivalents
in both receptive and expressive languaye skills,

Peabody Picture Vocabulary Test

Used for children 2 1/2 to 18 years. It is a standardized assessment
tool that measures receptive language skills and gives an estimate of the
child's understanding of verbal corcepts. Gives both a standard score format
and mental age.

Vineland Social Maturity Scale

Children 3 months to adulthood. It is done on an interview scale rather
than a task presentation test. For this reason, it should be used as a
screening device. [t is measured in age scores. It tests self-help and
social skills.

*From: Washington PAVE, Parent trainers manual.




Preschool Attainment Record

For children 6 months ‘o 7 years. This is not a standardized test [t
does not directly test the child's ability to perform. It uses an interview
format. [t gives individual age scores in all areas tested as well as a ratio
score. [t tests gross motor, fine motor, expressive language and cognitive
skills,

Alpern-Boll Developmental Profile

Children 6 months to 7 years. It is an interview measure although it is
generally used as a direct test. Age scores are developed for each area in
the test and an estimated overall I1.Q. equivalent. Five specific areas are
tested: gross/fine motor, self-help, social, cognitive and language (both
receptive and expressive).

Developmental Test of Visual-Motor Integration

Testing children 2-15 years although designed basically for preschool and
primary grades. It scores in age equivalents. It tests fine motor and
sensory skills.

Peabody Developmental Motor Scales

Children birth to 7 years. This is one of the more comprehensive tests.
It is scored on scales to give age equivalents. It tests fine and gross motor
skills,

McCarthy Scales of Children's Ability

This tests children from 2 1/2 through 8 1/2. I 4as been found to
underestimate childrer. with developmental delays in some cases; it is
suggested that the Stanford-Binet might be used as a cross check. It has a
number of scales which should give general cognitive index scores. The test
also has a motor and memory scale. A1l the scales *ogether will give a
standard score. It tests cognitive, gross motor and sensory skills.

Frostig Developmental Test of Visual Perception

Commonly used with children 3 to 10 years. It measures constancy and
position of shape, spatial relationships, eye-motor coordiration and figure
ground. It is scored as a perceptual age equivalent, but can be converted to
standard scores. It tests sensory skills quite well,

Bender Gestalt Test for Young Children

Used with children 5 %o 11 years. It tests perceptual motor functions of
the child. Scores are given by age norms. It is used solely for sensory
testing.
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Wepman Auditory Discriminaticn Test

This test has been used to test oraschoolers, but test norms do not start
until age 5. It can be used through tre elementary grades. It tests the
child's ability for discrimination between like sounds (bud-bug). The test
does not give a specific score, but gives an error score which can be checked
against age norms. 1t is oasically used to qualify children witn sensory
deficits.

AAMD Adaptive Behavior Scale

Used with children 3 and up, This test uses a normed questionnaire that
helps to determine the child's strengths and weaknesses in self-help and
social skills, It is scored in sercentile ranks and standard deviations.

Developmental Indicet.re - - the Assessment of Learning (DIAL)

Tests children fro- “ 5 years to 5.5 years. Used basically as a
preschool screeni:ig tool. It is used in various school districts throughout
Washington. It has a .erdjency to test a false high, It generates scores in
four areas that can be computed to age equivalent. It tests in gross motor,
fine motor, concepts and communication,

Personality Inventory for Children

Children 3 t5 6 years old. This is a 600 item personality test much 1ike
the Minnesota Multiphasic Perscnality Inventory (MMPI). It is administered by
a psychologist. It results in a profile of T-scores in 16 scales. It is used
to test social deficits.

Gilmore Oral Readii'g Test

Grades 1 - 8. This is an individually administered test that is designed
to measure a child's abiiity in comprehension, accuracy and rate in reading.
It is scored in performance rating, percentiles and grade norms.

Key Math Diagnostic Test

Used with children i preschool through the elementary grades. It uses 14
subtests to evaluate a child's abilities regarding content, application and
operation, It scores 1n grade equivalent; a diagnostic profile should be
included.

Peabody Individual Achievement Test (PIAT)

Used with children K-12. This is an individually administered test. It
is broken down into 5 basic subtests. It scores in grade equivalent, percents
and a standard score. It tests in math, reading, spelling and general
knowledge.

f‘: {
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Wechsler Intelligence Sca’e for Chilcran Revised (WISC-R)

Tests children 5-15. (It w~as revised from the 1974 WISC.) There are 19
subsections that include knowledge, comorehension, mathematics, vocabulary,
picture completion and arrangement. It has a block test, object assembly
test, coding and a maze test. It gives general information in all these
areas. The test is dividec :nto two subgroups. It measures general
intelligence.

Wide Range Achievement Test, Word Recognition Subtest

Tests children K-college. Tests student's ability to recognize ar-
pronounce words. [t gives raw sccre, as well as grade equivalents and
standard scores.

Woodcock Reading Mastery Test

Children K-12 are tested with tnis. It tests the student's reading
abilities through word and letter identification, word attack and
comprehension, as well as passage comprehension. Test norms are different for
bovs and girls. The test gives grade and age scores, as well as percentile
and standard score.
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After the IEP meeting is over, your job as parent is not fimished. You shouid follow
your child's progress in schoo! throughout the year.

1. Every child's IEP must be reviewed once a year. You may request a review more
often. if you fes! it 1s necessary. It might be useful to ask for a report on what is
happening eve v three months to be sure you know what kind of progress your
chiid 1s makin¢

2. It your child ; not progressing in a certain program, discuss it with the
teacher. If it a pears that the child is not learning a particular task, a careful
look should be made to determine if the IEP should be modified.

3. Be assertive. Don't let others plan for you without your input. You need not
settle for poor or inadequate services. H you find your child’s problems are ig-
nored, that trained teachers or appropriate materials do not exist, take action.
Demand changes in keeping with your child’s right to an appropriate educa-
tion.

4. Again, remember due process. If your efforts to work with your child’s teacher
or school administrator fail, you should request a due process hearing to pro-
test in the areas of identification, evaluation, placement, or the provision of a
free appropriate public education.

5. Don't try to do this alone. Join a parent group. As ailies, you can work together
and add strength to a broader effort to implement and strengthen existing

laws.

Make a iist of your child’'s behavior which could interg with the teaching
process. Indicate what methods you have found successful in dealing with
these benaviors.

“When Blily throws a tantrum, | have found that Ionor'm Is the best way
toget him to stop.”

“My child is very fearful of people who wear glasses.”

“My chiid’s favorite TV program is 1 often work
with him just before that program and use that TV show as his reward for
working hard.”

4.  Bring any information the school may not already have. For exampie:

Medical Recoids
Past School Records
Test/Evaluat un Resuits

,‘%EE@@ AFTER TIHJE@

Remember, reports ¢ not say all there is to be said about a child. You should
describe your chiid as fully and accurately as possible. You may want to write
down some real-life expenences that demonstrate your chiid's ability to per-
form cenain tasks.

5. The law permits parents to bring other people to the IEP meeting. Such
people may include a friend who 1S familiar with the IEP process, such as
someone with a special education background, vho knows your chiid, or an
attomey who knows the legal nghts to which your child is entitied.

r
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Remember that you know your child better than anyone eise. Present the list you
prepared beforehand, and do it with confidence. Be open-minded as suggestions
are offered by other members of the child study team, but don't be intimidated. If
you feel you are right, don't be afraid to say so.

1.

{9

Make sure the goals anc objectives are clear-cut and specific. This will help
insure that everyone teaching your child is working toward the same goal. For
example:

Non-Specific Specitic

Ronald wlll improve in language. Ronald will 83y his name when
asked, "What is your name?"

Ronaid will recite the alphabet with
no more than five emors,

Ronald will learn to verbally make
the folinwing requests, using one

word: potty, drink. .

Asle what<ia » Sinad In yayr state’s plan recarding related services le.g..
physical educz ion, speech therapy, etc.

Be firm about ‘-hat training you feel Is importa. .ury lid. if you do not
understand certain things the school staff is discussin 80. Ask them to
expiain in terms you can understand.

Ask what you can do at home to support school programs. Request that you
be told immediately of any problems which may arise. If possible, arrange
regular visits with the teacher to discuss your child’s progress.

You have aright to see reports of assessments and evaluation results on
which the school staff has based their recommendations.

It you feel the IEP Is inappropriate, harmful, or incomplete, make your
objections known. You should not sign the IEP if It does noi meet your ap-
proval. This is one reason past records and data are so important. They help
you demonstrate where your child is and what is needed next.

it you and the school staff do not reach an agreement over your child’s IEP
program, ask to have another meeting, allowing time for you and the staff to
gather more information and data. You may even want to meet individually
with certain staff members to clarify your position. Again, remember you are
allowed to have an advocate present at such a meeting.

If after a second meeting there is still 2 conflict over your child’s program, you

should ask for a due process hearing.
<0 sest COPY AVAILABLE




SIFOR

= YOU GO

Before you go to your IEP meeting, there are certain things you can do to heip in-
sure that your child will receive the best education and training possible.

1. w ‘>wn what your child can alreadyt!o. For example:

bathroom.”

“Johnny goes to the bathroom when he needs to, sithough he requires help
getting trousers up and down.”

“Mary attempts to feed hersell, but stiil needs assistance with scooping.”

List three to five tasks you think your child should learn during the year.

These may be items that will make life easier for you as a parent or skills that
are required several times perday. (List the most important skills first.)
“Johnny will leamn to puli trousers down and up when he goes to the

“Mary will learn to scoop during seli-teeding.”
"Joe will learn to0 say his name, address, and phone numb.

R ————
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Pelicy.

For Further
Information:

= Joseph J. Stowitschek, Ed.D.
@' ® Director

Outreach and Development Division
The Exceptional Child Center

Utah State University UMC 68
Logan, Utah 84322

s 801-750-1991
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Questions Parents Ask About the Individyalized

tducational Program (iEP) Process”

Tre development of ar irdividualized educaticn pregaram cesigned to meet

tre special needs of each rardicapped child is a crucial step ir assuring trat
your child has the opporturity to develop to ris cr rer fullest potenrtial.
Eelow are answers to questicns trat parents often ask about tre IEP process.

if your child is eligitle for special education services, an

individualized educaticnal proaram will be written withkin 30 cays of the time
your ckild begins class.

WHAT IS AN IEP?

*IEP means Individualized Educational Program.

*Tre IEP is especially designed to meet tre educational and related
services needs of your child.

*Every child is evaluated before tre IEP meetings, and this assessment, or
test, information is used by tke teacher to help decide your child's
educational needs.

*For example - Evaluation results may show tkat your child has a
communication disorder. Therefore the school district may decide that
your child's educational need is for stimulation of language development
in a special cducation classroom, with the related service of speech
therapy. Later, when the IEP is written specific plans for stimulating
language development will be outlined.

WHEN WILL THE IEP BE WRITTEN?

*A special meeting will be held to write your child's IEP. The sclrool
district will send you a letter notifying you of this meeting and
inviting you to attend.

*The IEP meeting will be held witkin 30 days of the time your child begins
school.

¥HO DEVELCPS THE IEP?

*Your child's special education teacker will usually coordinate the
development of the IEP.

*As a parent, you are an important part of the IEP process. Your input
and suggestions should be part of the IEP development.

*In addition to the teacher and parent(s), anotker member of the child's
support staff will be present to assist in writing the IEP.

1Adapted from: Williams. E., Frye, T., Hollien, M., & McGonigel, M. (1981).
Project Transition parent notebook, Harris County, TX.

1

23




WHAT ITEMS MUST BE INCLUDED N THE [EP?

* . . . .
‘ An IEP must outline your chilg's oresent educational functioning and must
describe your child's overali educational needs.

*

An TEP must contain bctn yearly goals and short-term instructional
objectives, as well as criteria for determining when the goals and
objectives have been met.

*An IEP must also Tist all necessary related ervices which your child
needs to meet his or her joals and objectives.

*
Dates for beginning special education services and projecting how long
they should continue must be included in the IEP.

*The IEP must also list the educational placement for your child.

WHAT IS AN EDUCATIONAL GOAL?

*An educational goal is a broad statement ~ _he skills your child will be
taught.

*
It is usually written as an annual goal, that is, a goal to be met by the
end of the year.

*For example - Johnny will spoon feed himself.

WHAT IS A SHORT TERM EDUCATIONAL O0BJECTIVE?

*Short term objectives are steps between your child's present skill level
and his or her annual goals.

*
Short tcrm objectives are steps that have to be met in order to achieve
the annual goal.

*

Short term objectives build upon each other.

*For example - Johnny will hold the spoon. Johnny will scoop food into
the spoon. Johnny will bring the spoon to his mouth. Johnny will remove
food from the spoon with his 1ips. Johnny will return the spoon to the
bowl.

*

Objectives are specific and include criteria for determining when the
objective has been met.

WHAT ARE CRITERIA?

* . .
Criteria are the standards we use to measure if progress has been made.

*For example - Johnny will walk 3 steps without assistance.

24




WHAT FACTORS SHOULD BE CONSIDERED WHEN SETTING EDUCATIOMAL GOALS FOR YOUR

. CHILD?

*Your child's handicapped condifion,
*Your child's strengths and weaknesses.
*Your child's present skill level.

*Your child's past rate of learning.

WHAT IF A PARENT DOES NOT AGREE WITH THE IEP OEVELOPED DURING THE MEETING?
*If you do not agree with the [EP, do not sign it.

*Try to work out the problem in an informal way first. If you cannot find
an answer, then request an impartial hearing.

*

Under state and federal law you have a right to an impartial due process
hearing to protest the IEP and to present your disagreements. For more
informatlion about due process hearings, read the handouts by the Utah
Legal Center for the Handicapped included in this notebook.




‘ Suggestions for the IEP Conference”

1. Preconference Communication

(a) Insure the time of meeting is convenient.
(b) Reschedule meeting 1f time suggested by the school is inconvenient.

(c) Obtain any information whic: you believe will be helpful at the
meeting including your child's medical records.

(d) Inform the school of your intent to attend the meeting and your
eagerness to be involved in the decisions pertaining to your child's
program,

2. Initial Conference Proceedings

(a) If you are not introduced at the meeting to any persons you do not
know, introduce yourself to all team members.

(b) Make a note of the names and positions of everyone at the meeting.

(c) Ask questions to clarify the particular role of other team members
if this is not explained initially.

‘ (d) If you bring a friend or advocate, introduce them and explain their
role,

(e) If you have a time limit for the meeting, let other team members
know.

(f) Ask the chairperson to state the purpose of the meeting and review
the agenda, if this is not done.

(g) If you have any questions about your legal rights, ask for
clarification,

3. Interpretation of Evaluation Results

(a) Insure the teacher or psychologist states all tests that were
administered and the specific results of each.

(b) You may make a record for yourself or ask for a written copy of the
test results and evaluation of your child. This may become an
important part of your records on your child.

(c) Insure that the classroom ard educational program implications of
the evaluation results are identified.

*
From: Kansas State Department of Education, Parents manual: Active
‘ participation in the special education process.
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(d)

(e)

()

(9)

[f any professiorai jargon 15 used which you do not understand, ask
for clarificat- .n,

Ask how your child .as classified in regard to a particular
handicapping condition (e.g., mental retardation, learning
disabilities),

[f you disagree w~ith evaluation findings or classification, state
you disagreement,

If your disagreement cannot pe resolved within the meeting, ask for
an independent evaluation to be administered by a psychologist or
appropriate professional outside the school.

Developrant of the IEP goals and ohjectives

(a)

(b)

(c)

(d)

(e)

(f)

(9)

If the school's description of your child's performance is not as
you perceive it, do give your descriztion of his/her performance
level.

State the skills and content ar2as which you believe are most
important for your child's program,

If you question the goals and objectives suggested by the school,
ask for justification,

Insure that all subjects requiring specially designed instruction
are included in the IEP.

If your child receives instruction from two different teachers
(e.g., regular and resource teacher) clarify the manner in which the
responsibility for teaching the objectives will be shared.

If you are willing to assume responsibility for teaching or
reviewing some of the objectives with the child, maxe this known to
the committee.

Insure that the procedures and schedules ror evaluation of goals and
objectives are specified.

Placement Decision and Related Services.

(a)

(b)

(c)

State the placement (regular classroom, resource program, special
class) which you believe is most appropriate for the child.

Be sure all necessary related services you believe your child needs
(e.g., speech therapy, physical therapy, transportation) are
included. Remember that the school is not obligated to provide
related services that are not wri.ten into the IEP,

If the school does not agree wi*h you on placement and related
services and you are convinced you are right, ask for the procedural
guidelines for mediating a disagreement,




6.

(e)

If you agree on a olacement and you are unfamiliar with the teacher,
ask about the teacher's qualifications (training and experience).

Insure that your chi1ld nas aopropriate opportunities to interact
with nonhandicapped children (placement in the least restrictive
setting).

Conclusion of the Meeting,

(a)

(b)

(c)

(d)

(e)

(f)
(9)

[f the chairperson does not initiate it, ask for a summary of the
meeting to review major decisions and follow-up responsibility.

If follow-up respensibility has not been specified, ask who is going
to be responsible for each task.

Specify what responsibilities (e.g., teaching objectives, increasing
socializatior opportunities during after-school hours) you will
assume,

Ask for the approximate time for reviewing the IEP on at least an
annual basis.

State in what ways and how trequently you would like to keep in
touch with the teacher.

State your desire and intent to work closely with the school.

Express appreciation for the opportunity to share in decision-making
and for their interest in your child.
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Valloated Strategles for School-Age Malnstreaming

Developmental Center for Handlcapped Persons .
Utah State University
Logan, Utah 84322-6800
(801) 750-2030

The VSSM staff expertiss include the areas of Psycholcgy, Special
Education, Child Development, Education, Behavioral Therapy, Social Skills
Training, Curriculum Development, Parent Communication, and Program
Evaluation. This multi-disciplinary team includes: Sebastian Striefel,
Director; Joel Allred, Project Coordinator; Steve Campbell, Research
Assistant; LeAnn Hyer, Research Assistant; Connie Nelke, Research
Assistant.

For further information concerning the VSSM Project, please contact any of
the project staff at the above address.

This publication was supported by Grant No. G008401757, from the Field

Initiated Research Program of the U.S. Department of Education. However,

the opinions express2d herein do not necessarily reflect the position of the

lt.)Je.S. fDepartment of Education and no official endorsement by them should
inferred.

Program Description:

The Validated Strategies for School-Age Mainstreaming (VSSM) Project i
funded by the U.S. Department of Education (SEP) to develop, implemen:.
and disseminate methods for successful mainstreaming of students who
have handicaps, ages 6-13. Since the passage of Public Law 94-142, many
attempts to mainstream have been tested to determine their effectiveness.
The VSSM Project Staff have critically reviewed current materials on
mainstreaming and have modified some and developed new ones. The
materials developed are being systematically field tested in elementary
schools.




Goals and (bjectives

Identifying child skills and
expectations of the

Promoting peer interaction
through tutoring, grouping,
buddy systems, and teacher
facilitation.

Preparing students without
handicaps, their teachers,
their parents, and
adninistrators for
mainstreaming.

Providing information and
resources about
mainstreaming to students
with handicaps and their
parents,

Providing braining,
technical assistance, and
support servicas for
recaiving teachers.

Expected Outcomes

Early identification of
child skills and deficits in
relation to expectations of
the receiving teacher and
classroom allows for
fntensive training of
critical child skills, and
appropriate teacher training
and support, Such training
and support increase the
probability of successful
minstreaming.

Children with and without
handicaps will interact more
frequently in mitually
reinforcing activities.
Teachers will spend less
individual instruction time
with students, since peers
will work with one another,

Knowledge and skills for
increasing the strengths and
decreasing the Timitations
of students with handicaps
will greate a more
receptive, positive
environment for the
mainstream student.

Mainstreamed students and
their parents will adjust
more swothly to the changas
in their program, since they
will be prepared for the
social and emotional demands
of mainstreaming.

Receiving teacher will be
better skilled in teaching
procedures and will have
access to materials,
resources, and direct
assistance that will help
them feel comfortable about
their ability to provide
quality education for all
children,




Definition of Mai~ 'naﬂ

Successful mainstreaming is a continuing
process rather, than a discrete event, [t includes
the instructional and social integration of children

who have handicaps into educational and commity
enviroments with children who do not have handicaps,
Successful minstreaming must:

L.

BebasedmthedecisimoftmlEPTeamtmt
a child can potentially benefit from placament
with children who are not handicapped;

Provide a continum of least restrictive placement
options which range from brief periods of limited
interactions, to fulltime participation in
reqular classrooms;

Specify the responsibility of students, parents,
regular and special education teachers, |
adninistrators, and support personnel;

Include preplacement preparation, postplacament
support, and continued training for students with
and without handicaps, and their parents, teachers,
administrators, and support personnel;

Haximize appropriate interactions between children
with and without handicaps through structured
activities (such as peer tutoring or buddv systans)
and social skills training, as appropriate to specific
situations and abilities;

Provide functional, age appropriate activities that
prepare the child with handicaps to function in
armrent and future comunity environments; and

Occur without major long-term disruption of on~going
educaticnal activities or other detriments to children
with and without handicaps in the mainstrean setting.

9/23/85




Continuum of Placement in Public Schools

Regular Classroam

Regular Classroom with
In-Roam Support

Reqular Classroom with
Parttime Resource Roam ((S’
N
Resource Room with Parttime ‘_’é}‘
Regular Class &
<
[X&
Resource Room &
Self-Contained with Parttime
Resource Roam

<F
L
L
S

&
X

Hamebound Instruction @“’

Fulltime Self-Contained
Special Day School

Hospital Instruction

Striefel, Killoran, Quintero, & Allred, 1935
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The VSSM Project Is based on the philosophy that mainstreaming Is needed
because:

1. Persons with handicaps who are trained in normal environments are
likely to be more independent. |

2. Nonhandicapped individuals learn information and skills needed to |
interact with and incorporale into society individuals with handicaps. |

3. Productive individuals with handicaps save moray for society. |

4. Mainstreaming results in an improvement in the quality of life for ‘
everyone.

The issue for educators today is not whether or not to mainsteam
students, but how best to go about doing it.

Not to be distributed or reproduced without permission from 1.
Sebastian Stnefel.
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Types of Educational Placements”

1. Regular classroom with Special instructional Materials and/or Egquipment:

The child would be 2laced n 3 reqular classroom with the aid of
special instructional materials and/or equipment., A visually impaired
child needing only large orint materials is an example of this special
education service.

2. Resource Room:

The child would be enrolled in a regular education program but would
go to a specially equippea room to receive part of his instruction from a
special teacher. A learning cisapilities resource room would be an
example of this type of placement. The amount of time spent by the child
in the resource room depends on the child's individval needs.

3. Special Classroom:

The child would be enroll~d in a separate special education
classroom, but might receive some academic instruction in regular
education classrooms. The special education teacher is responsible for
monitoring the progress of the child in his/her regular classes and
oroviding appropriate support.

4. Special Day Schools:

. The child be enrolled in a special day school, attended by only
exceptional children, if his/her needs could not be met within the public
school system. Special day schools are designed to provide specialized
facilities, equipment or services.

5. Residential Schools:

The child would be enrolled in a residential school if he/she needed
intensive comprehensive services. The total residential treatment
program should include educational experiences which help to develop and
improve the child's ability to cope with his/her environment. The goal
is that the child will be able to return to the community and the public
schools at a later date.

6. Homebound/Hospital Instructior:
The child would be enrolled in homebound or hospital instruction if

his health problem is so serious that school attendance 1s impossible or
if he is temporarily disabled by illness, operation or accident.

*From: Kansas State Department of Education, Parents manual: Active
participation in the special education process,




’ Meating #2

Topic: Legal rights and the IEP process.

Speaker:  Cathy Waldo, Attorney, Utah Legal Center for the Handicapped

Synopsis: The function of and services provided by the Utah Legal Center for
the Handicapped were discussed. Legal precedents for current 1aws
regarding the handicapped and the practical impact of current laws
were reviewed. Laws for the handicapped as they relate to parents
and children when dealing with the school districts (e.q.,

testing, placement, IEPs) were discussed in detail and example:

were provided.

Except as otherwise credited, the following handouts were provided

by the Utah Legal Center for the Handicapped.
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(YOU AN R
PUBLIC LAW 94-142

Under the Education for All Handicapped Children Act of 1875
(Public Law 94-142), the local school district Is requived o
locale and provide programs for all school-aged chiidren. This
law was recently amended 1o exiend services to handicapped
children 0-5 years of age (Public Law 99-457). The new law
requires thal a free and appropriate education e prosded to all
handicapped children 3-S years of age by the 199,91 school
year. Funds are also available for states electing 1o provide
services for the 0-2 age group. This seil-quiz has been prepared
lo assist parents and educalors in becoming more familiar with
Public Laws 94-142 and 99-457.

A SELF-TEST....

Placs & checkmark in the answer or anewers you think are right

1. After the child has been evaluated by the local school district, the
lesung results must be given {o;
A = he teacher

). e 1h® psychologist
€. e 1O parents

2. If parents dont agree with the evaluation, they may request a due
Process heanng from the superiniendent of the:

& e loachers union
D e 8ChOO! district

C. womew PTA
3.The individualized Educalion Program (IEP) is & writien siaiement of

educstional services which are 10 be provided your child. Put a check
next lo any information below that must be included in your child's

& . Child’s present levels of educational performance
0. e Rolaled services 10 bc provided

€. Annual goals, including short-term objectives

0 e Method of evaluating the effectivensss of the IEP

Q -~
Em_ Fathers occupation 3 S y

IToxt Provided by ERI
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4, lmﬁbmmhumumumwm«m
ntmm:muw,mummwwmqmt

) [(T] Jpe— Faise Or—
5. U parents dmagres with their child's placement, they heve the nght

loanlmpmidduoprmhouinginmenlhoymdﬂmgom
district's proposed placement,

True a——e False

6. To request & hewing 1o chalienge the distncr's piacemsnt of their
child, the parent must send g letter 10 the superintendent of thesr
child's school district.

TIue e FOISO e

- Mark the foliowing statements true or faise regarding a hearing lo
challenge the district's piacement.

& A decision must be reached within 45 days afier parents have
sent the request.

True . Fase .

. Pasents have the nght 1o be represeniad by counse! of anyone
of their own choosing.

True ceme Faite

¢ Parents have the nght 1o cal any winess.

TIV® e Faise
d.  Parenis have the nght 10 review ail of therr child's education
records.
TV e FOlSO o

o. Parents have the right 1o present reievant tesimony of thew
own or of professionals.

TN e FRISO e
{. Pasents have the right 10 an open or closed hearing.
T, e FOlGO

[ Ahmawﬂtbnnmummmlolmonwhgcmu
-mmmmmummwum

True e Faloo

h.  Afier the hearing, & decision must be given 10 parenis
in writing.

Q (|17 J— an J
ERIC—— 33—
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r..lmhmoﬂmuﬁM,WlMMMﬂMhh?
(Mark them 1 and 2)

8 e Appesl 10 the hearing officer diractly
D w=ae Appeal 10 the stale educational agency »
¢ = Bring & civil action in & siate or U.S. district count . |
0 e Phone the PTA president ¢
o_wnuiomgwuw

0. Every chiid’s IEP must be reviews at least:
8. cemee ONCP 8 your
b. e Every § yoars
€. === Every month

10. The Education for AW Handicapped Children Act of 1975
requires sctiools 10 aliow parents or guardians of a
handicapped child 1o examine all relevant education records

within & reasonable time, but not longer than 43 days
after the request.

TUO e Folto
11. il you are denied access 10 your child's records. you shouid:
& e Domand 1 see a lowyer
b. — Orpanize a parent group and petition the school
’
€. «=—=e Reques! & due process hearing

12. If a school district provides transportation for nonhandi-
' capped children, the same ransportation services must be
provided 10 handicapped children.

TS e FOBS e

13. In circumstances where a child wilt be denied the opportunity 1o
partcipate in special education services uniess he or she in .
transporied 10 the schoal, the school must provide the means
by whuch the child wis get 10 school at no cost 10 the parent.

T e FUIO e

14. Services 10 your child must be delivered in the leas! restrictive
environment,

o TS e FEIO e J
ERIC :
G0 40




18.

16.

17.

18.

ANl provisions of Public Law 94-142 wit sveniually be )

sxtended 1o children 3 10 § years of ap2.
Teue Faise

The siaie agency responsibie for services 10 children with

handicaps aged 0-2 may not be the Depariment of
Education.

True False
8ervices 10 children with handicaps aged birth through 2

yoars must be iree of charge.
True False

Schoo! districts must nolify parents in writing before:

1) placing & child in a special education program; b) changing
ld\!d’.plml;mc)mwuaala\ddina
special education program. Mark all that apply.

& e
D e

R ——

TurR jpage for . . J

A A




( ANSWERS h
1

€. The parents must be given the results of the evaluation.

2b The school district is required 1o hold & due process hearing, it
ihe parents formally request such a hearing.

3. All answers, excep! “father's occupation,” are correct. ‘

4. True The parents are nol required 1o sign an LE.P. which is
vague, or worded in such & way that they carnol judge whether
it 18 appropnate for their child.

S. True. The parent has the right to an impartial hearing if sMe
disagrees with his child's proposed placement.

6 True. The parents must send & Ietter 1o (he superintendent of
therr child's proposed placement.

7. All statements regarding & hearing to challenge a child's place-
ment are true.

8. The order in which the parents should take action is: b, c. his
unlwely thal the PTA president or the governor would be able 10
help. The proper procedure does not inciude appealing to the
heanng officer.

9. Every child's IEP must be reviewed at ieas! annually.

10.  True. Parents or guardians have the right o examine thewr
child's records.

11, The proper action i take is © request s due process hsas.ng.

12 True. Handicupped students must be provided the same transpor-
latun services ws nonhandicapped sludents.

13 True. Parer.is must be reimbursed for anportation costs, or
iranportation must be provided by the school district, if it would
otherwise be impossibie for the enild 1o partcipale n special
sducalion services.

4. True. Services must aiways be delivered in the least resirictiv
environment.

15.  True. All provisions of Public Law 94-142 must be exiended 1o
children 3-5 years of age by the 1990-91 school year.

16.  True. Each stale designaies an agency 10 provide thess services.

Q 42
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18. & b, c. School districts myst notily parents in wnting
belore any of these placement decisions can be mads,

FOR FURTHER INFORMATION:

Outreach, Development and
Dissemination Division
Developmenta| Center for
Handicapped Persons
Utah State University
Logan, Utah 84322-6845

(801) 750-1991

)




Outreach, Development & Diaaemination

Diviaion
Developmental Center for Handicapped

Persona
Utah State Unlveralty
Logan, Utah 84322-6845 ’
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~a e bt omem - Byt I e Y
e AT I T I -ALDJICARPRPED CHILIREN

abRLT TORTNIS LEED TO KICw

The most 1mportan<: .(c.. d2z2l:n3 with education of handicapped children
1s the Education for Al. Hirnu.7apced Children Act, or, as 1t 1s commoniy
kncwn, 94-142. This law j.zrin.=235 every scnooi aje handicapped child a
free and appropriate puc.i1:> 22.Ci..2n. lo help understand the law we need
to answer a few questions:

1. #ho 1s hand.-ince:™ 1€ a child has a physical or menta!
disanility Lnat 1nterfer—s ~.°n ~.S or her ab:lity to participate 1n or
benefit from educationai grogr2ms. then the child 1s handicapped. Examples
include cn.ldren who are ueaf, -~ird of hearing, visually handicapped, men-
tally retarded, orthopeitica.ilv .rpaired, learning disapled, speech 1m-

paired, autistic, or ser:cusi,; emc.ionally disturbed.

2. Whac 1s specia! =duc3rion? It :1s specirally designed instruction
which w1ill meet the un.que ecducational needs of the child. The program
must be tailored Lo meet cthe <child's special needs. In addition, spexial
education 1ncludes related services. These services 1nclude speeen
therapy, occupational therapy, pnys.cal therapy, counseling services.
Lransportation, and any other support services needed to help *the chiid
participate in school. )

3. #rat 1s the role of parents?” This 1s a very important questicn''
The answer s that par2nts are co-equls with the educators 1n 4decision
making about their chiii's spec:ial education program. Parents have jusc
as much autnority as the principal, the teacner, or the administrator
when 1t comes to the child's progra.. This means that parent{s can 1nsist
on programming that they are sure their child needs even though th-
educators say 1t isn't available. If the child needs the programming, the
educat rs nmust figure out a way to provide 1t. This woes not mean that
parents can boss everyone else around, but 1t do2s mean that parents have
more clout than they think.

4. How can parents learn about their child's educational needs?
Remember, parents have equal authority to participate 1n education deci-
sion making for- their children. But parents are not expert te-~hars, so5
how can they find out about the special education programs their children
need? To be an effective advocate for their child, parents have to learn
as much as they can about their ch-.ld's handicap and about his or her
education needs. Read about educational programming. Join groups like the
Association for Children with Learning Disabilities, the Association for
Retarded Citizens, Easter Seals, or the Society for Autistic Children. Go
to conferences. Go to school. Talk to teachers. Ask your doctor. Learn as
much as you can so that you will be an expert too!

To get a picture of how 94-142 works; 1t 1s helpful to study the
following diagram:




cvaliuda'ion b Iz ImpLamenty -
The chtild 15 evali- |Based on the evalu- Once tne EP =z
ated by a team zf a-:2n, the parents agreed upon, ~ne
Chi1ld| lorofesstionals. T-=2 | jand 'ne educanors educators 3o ne
IFind |+ 'h1ld must be re- r.ave an [EP meeting with the projgr.m,
| evaluated at leas: L COome Jup ~i-h ap The school wust pro-
levery three years. 1ndividualizeu edu vide everything thar
ca-:1on for the child., [i1s 1n the child's
There must be a new {EP.
IEP at least once a
. 'year.
Box 1 Box 2 Box 3 Box 4

Box ! - Child Find

Every school distr:ict —-us=c _ocate all handicapped <children who 1l:ive
in the district. If ,c2 fe=l <hat your child has a handicap rhas
inter{eres with his or :er 1ic:.i.y to benefit from school, you <an call

the special education depar-men. :n your school district.

Box 2 - Evaluation

Every handicapped <ch:ild must be given a complete evaluation to
determine the child's handicap. The people doing the evaluation must be
quaiified to evaluate +*he child. Parents have the right to know the
results of the evaluation.

Ahat should parents do 1f they think an evaluation 1s wrong or :f
they think 1t 1s not adequate”® First, they should sit down with the
evaluators to go over the results. If still not satisfied, they should

sk for a more thorough evaluation. Finally, 1f parents disagree with thre
evaluation, and can't get a better one, they can ask for an indcpendent
educaticnal evaluation by professionals outside the school. In some cases
the school would have to pay for the 1independent evaluatiorn. (The law
gets tricky on this point, so get legal advice before seeking an
independent evaluatior.)

Every handicapped child must be evaluated every three years. Parents
can request more frequent evaluations if the child's needs change.

Box 3 - IEP

IEP stands for individualized education plan. The IEP 1s the written
plan that describes the child's educational program. Every handicapped
child must have an IEP. The IEP is the most important step 1n the 94-142
process. Here's how it works. The IEP is made up at an IEP meeting by the
IEP team. The IEP team consists of the parents, the teacher, and an admin-
lstrator such as a principal. Remember that parents are equal members of
the IEP team. Parents have just as much voice 1in what the ILEP says as the

educators. Sometimes it's hard for parents tc insist upon programming and
services they know their child must have, and sometimes educators can get
pretty upset with parents who really stick up for their rights. But par-
ents need to be advocates for their children, and 1t's at the IEP meeting
that they need to do it!
At the IEP meeting the team will fill out an IEP document. This
ritten IEP will control the child's program fcr a full year unless it 1s

2
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Lime treys o ac-

chanjed socner. Ar [LP? ~an onl, oe <thanjed at arother IEZ
IEF needs chirgin3, pa-en=3 <in s« for an IEP meeting any

one. Parerts =us. nawv:> < 73707 .:za about what their chiia's IEP 30 .1z
ay befoure they go to .ne IZP m==22.n3., I% pays to be prepired in adsante,

Wwhat 1s 1n an IEP”
- The child's strenguins and ~eaxnesses are listed.
- The long term gcals {zr +ne school year are written down.

- The educational “echn:iquss =-hat will be used with the child are
written down.

- The child's placeren= 13 ijyreed upon. (For example: resource room,
self-contained clus3r20m, =2-C.)

- The related serv:zes +nre 113 »ill be given are written 1rntdo the
IEP.

Ahat should a parent do :f the educators refuse to agree on
something that the parent wants 1n the IEP? First, make sure you are
right, and that the cnild needs <=he service. Second, try to negotiate
with them. If that doesn't work give us a call at the Legal Center.
Sometimes we can help break deaalocks over procgramming.

REMEMBER: The IEP 15 crucial' If you have questions, please call us
before you go to the meeting.

Box 4 - Implementation

As soon as the IEP team agrees on the child's 1individualized
program, 1t 1s 1mplemented by the educators. The school must provide all
of the services listed on the IEP.

Some additional Tips

- Schools may not have waiting lists for services.

- Schools may not refuse to provide needed services because "“hey
cost too much."

- If handicapped children need specialized services 1n order to
benefit from their education, then the services must be provided.
(This could mean, for example, that the school would have to hire
a special aide for a particular child.)

- As a parent you have the right to look at your ch.ld's entire
school record.

Summary

94-142 is very important to handicapped kids and their parents.
Learn about it. Remember that the Legal Center for the Handicapped 1s
“ere to help you understand the law and your legal rights. Don't hesitate
co call us 1f you have any questions. Our numbers are 363-1347 and
1-800-662-9080.

3
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A CHECKLIST FOR AN INDIVIDUALIZED EDUCATIUw LA

In assessing tne adeguacy, or inadequacy of an IEF, one must lcck at bosh
1ts content and -he process of 1ts development. An IE? should facil:ita-=a
parent-school communicaticn and provide accountability. It should help
a teacher to focus learn:ng activitlies and make lesson plans more relevant.
It 1s to be developed con the tasis of the child's needs, without regard
to funding or the curren:t availability of such a program.

THE IEP PROCESS
Timing

I.

An IEP developed within 30 days of the time a child 1s determined
to need spec:ial educat.zn and related services

For a child currently labeled handicapped, IEP developed, reviewed
and revised at least arnually on a schedule determined by the
agency; after tre 1ni1t:al meeting, an IEP 1n effect at the be-
ginning of the school year

Participants -- IEP meeting included:

a representative of Cthe public agency qualified to provide or
supervise provision of special education;

child's teacher;

one or both of the child’'s parents;
the child, where appropriate

others at parent or agency discretion,

for a child evaluated for the first time, a member of the evalua-
tion team or someone knowledgeable about the evaluation procedures
used with the child and familiar with the results of the evalua-
tion.

Notification and scheduling of the IEP meeting

1

Records

Parents rotified in sufficient time to arrange attendance
Time and place of meeting mutually agreeable

Notice 1included purpose, time, location, -participantﬁ ic. the
weeting (can be written or oral, but agency must keep a record
of .ts efforts to contact parents).

Notice 1informed parents they could bring other people to the
me=ting.

Notice in primary language and 1interpreter provided for parents
who are deaf or whose primary language is other than English

If neither parent could attend the meeting, parent participation
occurred through individual or conference phone calls

If meeting conducted without parent participa*ion, school has
record of its attempts to arrange a mutually agreed-upon time
and place through phone calls, correspondence, home or work visits

Available data on the child reviewed by parents and school per-
sonnel (including physical exam, psychological exam, social
history, reports of teacher and outside specialists such as
speech therapist)

Parents afforded opportunity to examine all records
Additional testing available at public expense

13
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Corfiden-:alisy of ~h:la and parents protected

Content {see Par%t 11!

Completion

-

Parents received <nopy <I IEIP On request
Parents sign copy of <he IEP and return i1t to school

Review and accountability

IEP reviewed and revized at least annually with parent participa-
tion

Public school represen-ative 1nitiated IEP process for child
placed in private schoo!. participated in review and revision

Teacher and agency made good-faith efforts to achieve goals and
objectives of IEP even though agency or teacher cannot be held
accountable 1f ~hild zces not achieve proujected growth. (Parents
can complain, asx for revisions of program and i1nvoke due process
procedures 1f they feel efforts are not being made)

II. CONTENT OF THE IEP

A good IEP 1s comprehensive. It covers all content areas, in-
cluding communication, behavior, socialization, self-help, acade-
mics perceptual-motor and gross-motor skills

A good IEP 1s specific. Its goals and objectives are stated
in terms of observable behaviors

A good IEP is sequential. It 1s based on a developmental sequence
of skills and curriculum approaches to teach them

A gocd IEP is realistic and appropriate. Its goals and objectives
fit the child's current functioning and probably growth rate

A good IEP 1s understandable. It 1s written 1n language that is
comprehensible to both parents and professionals

A good IEP 1s mutually developed--that 1s, it represents a con-
sensus among parents and school personnel in terms of goals and
objectives. -

The following should be the content of each IEP:
Child's present level of functioning

Accurate 1information about a child's current level of functioning is
necessary for the development of an appropriate IEP. This should reflect
the highest level of skill a student has attained in a sequence of skills
for each of the content areas included in the IEP. The statements of
present functioning level:

were in observable behavioral terms;
were based on more t an a one-shot experience with the child;
covered the major content areas (where appropriate) of

communication behavior perceptual-motor
socialization self-help gross-motor

academics (subdivided by topic, such as reading, mati, social
studies, etc.)

Annual goals

The yearly goals reflect answers to the question: what do we want the
child to be able to do”? The goals must reflect knowledge of the child's




AR}

current function:in 1 e3ch con:tent area, +the next sequence of skil'ls
1n that area and some es-imate of the child's rate of learniny. I the
learning rate 1s under-2s::mat21 and the child ach:ieves the arnual 5cals
earlier, then new goa.s -an oe added. Priorities are establishea :n
choosing goals based on tre student's physical l:imitations, age and lengzn
of time left 1n school 2na cn expectations for the tfuture. The arrual
goals in this IEP were:
stated in terms of ocservable behaviors;
inclusive of the majur content areas:
communication pehavior academics
socializaticn self-help perceptual-motor
gross-motor i(onysical education 1s specifically mentioned 1n
the law);

based on the child's cresen+t level of functioning:

realistic 1n terms cf any pnysical limitations of the student;

prioritized on the casis of student's age and amount of time left
in school;

prioritized toward functicnal skills to help the child live as 1in-

dependently as possibvle.
Short-term objectives and evaluation

Short-term objectives 1include a number of steps 1n the sequence of moving
a student toward each annual goal. They can be listed as 3 or 4 steps
for each reporting or evaluation period. Short-term objectives are not as
specific as lesson plans, but rather indicate the breakdown of intermediate
goals a teacher will teach to help a student reach the annual goal.
The short-term objectives must be stated in behavioral terms- and the
criteria for achieving the objective 1included. That is, each objective
should say what the student will do, under what conditions and to what
criteria. For example, in a free-play situation, John will come to
the teacher when called by name ("John come.") and the sign for "cume"” 1s
used, 9 out of 10 times (90% of the time). Persons responsible for imple-
menting specific objectives should be listed (e.g., teacher, speech thera-
pist), as should dates for beginning and ending work on each objective.
The short-term obejctives 1n this IEP:

were based on annual goals;
were based on a commonly accepted sequence of skills;
were stated i1n observable behavioral terms;

include the conditions under which student will perform and to what
criteria;

include persons responsible for implemer.ting objectives;
include dates for beginning and -nding work on each ovojective;

(option) state methods and materials to be used to reach each ob jec-
tive (e.g., DISTAR reading).

Related services

Related services are those additional services necessary for a child to
benefit from special educational instruction. According to P.L. 94-142,
they include transportation and developmental, corrective and other suppor-
tive services (speech patholegy and audiology, psychological services,
physical and occupational therapy, recreation and counseling and medical
services--the last for diagnostic and evaluation purposes only). Special
materials (such as adaptive equipment) or media (e.g., braille devices)
should be listed here also. An appropriate physical education program
is specifically mentioned. Who will deliver these special services and

ou




for how much timé (how often, bejlnning and erding <ate) snould als> oce
noted--for examplie: articulation therapy by Jane Stern, sSpeech tnerapist,
70 minutes, 3 times 4 wpak, 3./73-1/79. In this IEP, the following infor-

mation 1S 1nc luded:

Transportation proviced
Appropriate special serv.ices designated:

speech/language . nsccupational therapy counrseling

—

psychologlcal phy51ca1 therapy recreatilon

———

|

pr———-—

medical diagnostic

who will deliver service
Amount of time and peginning and ending dates for service
Special media and materia.s <o be provided

pParticipation in regular education

pP.L. 94-142 states that 1) to the maximum extent appropriate, handicapped
children, 1including children in public and private institutions or other
care facilities, are educated with children who are not handicapped, and
2) that special classes, separate schooling or other removal of handi-
capped children from the regular educatiocnal environment occur only when
the nature and severity of the handicap is such that education 1n regular
classes with the use of supplementary aids and services cannot be achieved
satisfactorily. The law also encourages children's placement in thear
neighborhood school or as close as possible to home, and the provision of
nonacademic and extracurricular services and activities (meals, recess,
etc.) with nonhandicapped children. The IEP mus. specify how and when the
student will 1nteract with nonhandicapped peers 1n a planful way. In
this IEP:

Opportunities for i1nteraction with nonhandicapped peers are. listed.

staff responsible for implementation of program during integrated
activities are noted.

Socialization objectives related to integrated activities and criteria
for evaluation are indicated.

Amount of time and beginning and ending dates are noted.

Additional comments/concerns

An optional section of the IEP may 1include medical concerns (e.G., sei1zures
and medication); statements of particular important physical or behavinral

characteristics; descriptions of learning style or effective approaches

(e.g. reinforcers), etc.

Placement justification and signatures

A statement must be included which indicates the placement of the child
and why it is deemed most appropriate. The final IEP must be dated and
signed by the participants, including parents. In this IEP:

Placement is specified.
Justification for placement is included.

All parties involved have signed (parents, teachers, school represen=
tatives, child if appropriate, others).
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PARENTS' RIGHTS AND RESPONSIBILITIES

What are my responsibilities as a parent 1n the process
of obtaining a public education for my handicapped ct .1d~?

Paren+s often _-=. ~3- -3 responsitility for trne sdiioa-
~ion <f +heir ... =z o=ntirely with the public sciizco
sys+tem. Tm fact, —=- narznons conslder the school perscnns!
to ve experts a.i - > - -wa TO KnOw shat 1s best for trheyr
child. vhile =-. .3 -~a3v =2 -ne case £or certaln ascec=s -°f
the chiid's prog~-—. :: - o-rent you have the responsicil:+y
0 be an advocz = :7: 2~ cnild. Do nont e inti-idan=a
by thinking thar -z--:. -~-rsonnel are eoxperts. v, -z,
are an expert ashen - 2> > the needs of your chiii.

Federal and s-:1--= 1.3 T ke 1t randatory for you oas  a
par=nt to be inc..zz :3 cars of the team that makes educa-
tional decisicns Z::  vour +mandicapped child. It is your
responsibility t©> .:r« ¢n <nat team to develop the most
appropriate educa-::-nil grogram for your child. It 15 help-

ful to remember tna
for the sare purpss
needs. In acceptin
1ng suggestions may

T e2veryore on the team 1s working Iogether
=2--+3 provide for your child's educa*inoral
% this responsibility, some of the follow-

ce nelpful.

1. Maintain a coopera=tive attitude. Aorking together 1in
a team effort will only serve to penefit your child.

8}

Learn as much as you can about your rights and the rignts
of your child.

3. Ask gquestions. Since educational and medical terr~s
can o= confusirg, 1 13 perfectly acceptable to guestion
«nat s being said about your child.

4. Express your concerns about your child's education.
School personnel will welcome your observations and
suggestions.

5. Join a parent organization. It 1s often helpful o
kKnow that other parents are going through similar experi-
ences., The opportunity to share knowledge and experi-
ences can ove invaluable. Many times parents find that
as a group they have the power to bring about needed
changes. A perent grcup can e an effective force on
behalf of your child.

What are my rights in obtaining a public education for
my handicapped child?

To be an effective advocate for your child, 1t i1s most
1mportant to know and understand your rights. Public Law
94-142, the Education for All Handicapped Children Act cf
1975, calls for parent i1nvolvement 1n the process of making

N

o W]
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i. The right t= T~ am yor chil e eviaiuitast oI
vou feel thar = + =+=> 3 1n need of <ecral =2auza-.=n

z The right =: ~.~ .- .ndependent evaluartion Icne 1f
yZi dlsagree ~ o2 -a2-~cme of the schocol evaluat:ion.

3. e right t r>7 .- .- 1mpar<tial due process hear

1f your disatr==ver-- - >r the evaluatior cannos* e r
solvea inforrail -,

A the right ro o---_ 125 e 1n the development c¢f ,our
child's indiv:iduziica: = rication program (IEP). Bemerper,
yOUu Know 1Tmpcroin”  1rnI2rmation about your ch:iid <nat
10 one else 1=z, -4 guestions and glve your 1input
at the IEP meet.-.3. 7. zan make a difference.

5. The right to rezuest .n impartial due process hearing
10 you disagree 17 .rit 15 offered as your child's IEP.

6. The right to appea. == decision of the hearing officer
1f you disagree ..t =nart decision.

In additicn, you should «no., zhat:

1. A child cannot receive special education and rela+ed

services nor be placed 1n a special education class
wlthout an IEP.

2. The placement of a nandicapped ch:ld cannot be changed
#1thout a new IEP.

3. If a2 hearing 1s requested to determine a child's place-
ment, the child must rermain 1n his or her current place-
men” untlil he decision has been made.

4. Transportaftion should be 1ncluded 1n your child's IEP
as a related service.

5. The IEP 1s not 1intended to cover all of the needs of
a handicapped child--only the educational needs.

Many c:cher rights are 1included under Public Law 94-142.
Learn your rights in order to insure that your child receives
an appropriate public education.

As the parent of a handicapped child what should I do to
prepare for working with the public school system?

As you begin the process of obtaining a public education
for your handicapped child, you will find 1t necessary to
work with many different school personnel. The following
suggestions may make 1t easier and faster to obtain the
desired educational services.

oL
s
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' 2. Heep Co7piss il »oopTndence yon 3end and recel e
. Keep a aiary o .. - .ot otates i Telepnone Ton, se3a-
“ions, let=ers, :-: Lo ..nTments.
4. Request c¢op:r - I .. reports on oyour child for your
fili=s.
5. Ask as many :-:"_.°-m: 33 1% raxkes *to understard ..naa-
1s being sa1: ~~:- 2 child and xeep notes f=r f.r.re

reference.

6. Explain your . -+ 3 =zzout your child. Pemamber rtna%
you know y~ .- .+ un=trter rthan anyone else, {our
comments w~ll: == ~=..7 ...

7. Keep an oper ~in:. .h2n there 1s a spirit of coopera-
tion between = . sna ~he school, you will find that
the results -~ .me r~ucn faster. Try to undeirstand ail

v1iewpolnts beIore mzxlr 3 a decision.

Where can I turn for help and further information?

To insure that you are w~ell informed of your rights, you
should obtain a copy of Public Law 94-142 from your congres-
sional represenrative,. You may also find 1t helpful co

‘ obtain a copy cf ycur state's current special education
lans and regulations from the special education division
of the state department of education. Your school principel
or special education administrator will be able to inform
you of local school policies as well as your rights under

tne law. .o1ning a local parent organization can provide
you with needed support. In addition, the Legal Center
for the Handicapped can heip you understand the law and
your legal rights. Don't hesitate to call wus 1f you have
any questions. Our telephone numbers are 363-1347 and toll

free 1n Utah 1-800-662-9080.

Q 5‘1
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E/ALUATICN. PLACEMENT AND DUE PRCCESS
JNDER 2.1, 94-142 anp SECTION Q4

——
1 T~..1 .zenr=.f. 4 oy gparents 1s
~3',.m3 £2735.94+ SFeclal educiTicn
~eeqs !~..d remains 1n regular — 1
3TMC2L gTogram Or LS temporarily 357321 asks pare~ts
s.aced 11 alternats program with JerTISS1IIN AP 2sal.3mian.
carerrs Tonsent -
Parents as« 3crod. IO 1 l
sLaiiate chyd Sarents ~af;se rc,.25¢
S:.2473 1:NSENt tO esaiuat:ion _J for evaiontiom 0 _J
- - —
| L ,
- 3°7ncl £2.09.3 :mate La
It~z . :rmecdules evaluatian "0 sverride tyrert3 cr
Al S zyrer~3 =
l f21l’ cws 2ue Hrito_s

~adyrng

fara 75 -"2msult with adsccaczes and
sTners "orcerning evaluition.

1

Zarprere~s:ve, muitil-disciplinary
2yal.at.on ccnducted of child s
needs ~12n participatian of school
carents and profassionals.

]

#1this 30 days, school notifies
parents of meeting t> discuss
evaliation and develop [EP.

]

Parents consult advocates, <pecial-
18ts, review records, etc., 1in
preparation for meetings.

' r [EP development meetings are held,

atzended by parencs, scnool ']

Parants agree with s2fficz1als and advocates.
meeting results
and sign I[EP.
Parents disagree w~1%n
l meeting results and

:f a hearing 1s appro- ILP evaluation and

“MedT LS
priate, parents notify 1
immed13zely placed school offictals and pacerent.
-7 appropriate rq State Director of 1
2ragran Special Education of Parenzs consult ~ith
I request for hearing. advocates to deter-
Annual neet:ng between ] e onhach course of | I3, 1deoercent
: , acttion, i ted
scnool and parents Hearing held before Lﬁd,p,nd:::'icglzz_ ;;:.u::::::zaioz-
to assess cnilad’s impartial examiner. <ion. 1s appropriate. iu.. with ad./ocates
progress and return II Hearing officer makes ct:.er parencs, and '
child to regular pla-ement dectsion. specialists. and
orogram i1f .arranted. T ng:;fy 5cnoél
oot l o Y Parents disagreeing ]
z e re-evaluition with hearing decision T . 7
and new [EP--1if make administrative ;Ciizzgf::‘of child
?arranted--every tl -ee appe~l to State Dept. 0y non-school e;-
years or more fre- of Education. ert Rziul’s ma
quently 1f parents T ge u;ed as b;sls Y
request.
- for new [EP or
| State Dept. of nearing
Educat.on undertakes :
Child shifted to new administrative review
program, or placed in and makes placement
regula- school program. decision.
|

Parents disagreeing
with state review out-
come consult attorney

to consider lawsuit or
complaint to the +f lawsult, parents
federal jovernment, contact lawyer,
Jther parents and
‘ 1 idvocacy groug. to
If complaint, parents -~ sider joint
write to OCR and BEH av .10NS .

explaining problem and
37 “luding names for
. vestigatiso~

[EI{I‘:‘ h-----------133
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SZCTION 304

Section 504 I ae Jozatioadl Rehabdilitartion Act of (973

pronihits discrimin2z.on 1zainst handicapped persoas 1n anv

program which rec: 235 f=2deral fimancial assistance. Section 504
states:
No otherwise <uali“i2! iandicappes individual in the Unitedq
States, shal! suie2lv Lv reason of handicap, be excluded (rom
participati~n 1, t2nved  benefits of, or he subject tH
discriminati>n  iad=r  1ny program or activity receiving

federal fina:-i1al assis-ance.

lecAause schools 1::

&)
ot
fon]
1
L
L
®

federal money, t.ey must comply
with Section 504. Subpart D of the Section 504 regulations gives
the requirements for ore-school, elementary and secondary
education. In general, the regulations say that schools caa

comply with Section 504 by complying with P.L. 94-142.

STMILARITIES WITH P.L. 94-142
There are several similarities between Section 50% and 2.L.
94-142. RBoth laws require:
1. that the school take appropriate measures tag identify ant

locate every qualified handicapped person who 1is not
receiving an appropriate public edwcation;

2. that handicapped children be provide! a free appropriate
public education, regardless »f the jature or severity of
the handicap;

3. that special education programs and services be designed fo

meet individual needs of handicerp¢d persor-:

4. that handicapped students be educated with non-handicapped
students to the maximum extent appropriate to the needs of
the handicapped student;

5. that evaluation procedures be adopted ¢to insure that

appropriate identification and placement is made
(regulations similar to chose under P.L 94-<142 are described
in regard to testing materials);
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P.L.

that  rouceoiral saleagacds he 2scabliiher so 3l . e -
and guard:ians to :~fluence and contest decisions ragard. .
therr chil.o=:. s eval:iation and placement; and

that the s:i;70 orzovide supplementary aids and servizes
necessary to e217.2 3 ci1ld to benefit Lrom educatina,
DIFFERCNCLS 2S7WIZN SECTION 504 AND P.L. 94-142

Section 304  rovides some rights not specifically given 11
94-142,

The Defin - ni37 ¢ indicapped Persons 1s  hroader unier
Section 504 'han gader P.L. 94-142. P.L. 94-142 applies
only to nan!i-anped zr-:i:ldren who require special prograns

and services "o benei.t {rom education. Under Section 504 =1
handicapped persoa .5 any person who:

a) has a physical or mental impairment which substantially
limits one or more major life activities;

b) has a recoard of such impairment; or

c) is regarded as having such an impairment.

Therefore, a person can be handicapped and afforded the
civii rights of Section 504 without being eligible for
special education.

T

Program Accessibilitv is not specifically addressed by P.L.

94-142, Section 504, however, requires that programs
receiving federal money must be readily accessible to
handicapped people. One part of program accessibdbility, for

example, is that public buildings must be barrier free.
Section 504 gives specific timelines for conversion of
buildi..gs to barrier free status and imcludes specific
standards for building accommodations.

Comparibility is another issue not addressed by P.L. 94-142,
Section 504 states that:

If a recipient (of federal financial assistance).
'+ .operates a facility that is idantifiable as being
for handicapped persons, the recipient shall 1insure
that the facility and the services and activities
provided therein, are comparable to other facilities,
services and activities of the recipient.

For instance, if non-handicapped students are given an
opportunity to attend extracurricular activities, students
who are handicapped must be given this opportunity as well.

Least Restrictive Environment is also an important Section
504 concept. Section 504 places the burden of proving that
the student 1is ‘teing educated in the least restrictive
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CHAPTER THREE
EDUCATION

The United Stotes has o .ong history of providing a public edycarion
to children. In 1954, the United Stotes Supreme Court recognized the
importance of public education in the fomous desegregotion case,
Brown v. Board of Education, when it sioted:

Todoy, education s oerhaps the most importont funchon of
state ond locol governments. Compulsory school aftendonce
lows ond the greot expenditures for educotion both demonstrote
our recognition of the importonce of educotion 1o our democrotic

to his environment. In *'e5e days, itis doubtful thot ony child moy
reasonably be expected 1o succeed ir life if he is denjed the op-
portunity of an educotion. Sych an oppartunily, where the state

has undertaken to provide i, is o right which myst be made
ovailoble to oll on equol terms, 347 U.S. 483, 493 (1954).

Children with handicops, however, hove often been excluded from
the classroom ond denied educotianol oppartunities. A number of
Federol stotutes hove been possed to assyre that hondicopped children
will have access to o free, opprapriote public educotion.

Section 504 of the Federal Rehabilitotion Act of 1973 is o civil rights
oct that pravides equal apportunity to ol| peaple with handicaps. It
states:

No otherwise qualified handicopped individyal in the United
Stotes shall solely by reason of his hondicap, be excluded from

Because schoals in Utoh receive federal money, they must comply
with Section 504. Subpart D of the Sectian 504 regulotians gives the re-
quirements for pre-schaal, elementary and secondary education.

Article X of the Constitution of Utoh stotes: “"The Legislatyre shall
provide for the estoblishment ond mointenonce of o uniform system of

(From:
the Handicapped.)

D

Legal Rights Handbook (1985), Legal Centze for
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public schools, which sholl be open 1o oll children of the Stote, ond be
free from sectorion control.”” The school system is divided into 40
districts. (See Appendix A)

Utoh’s Educotion of Hondicopped Children Act, U.C.A. §53-18-1,
et seq., requires the tote Board of Educotion to provide proper educo-
tion ond troining 10 oll handicopped children in Utah unless they ore ex-
empted from ottending school by the locol district superintendert,
U.C.A. §53-18-2 ond 6. A hondicopped child 1s defined os one who
becouse of apparent exceptionol physicol or mentol condition is not be-
ing properly educoted ond troined. This definition olso includes oll per-
sons being educoted ond troined in existing doy core centers for the
hondicopped, between the oges of 5 and 21 yeors. U.C.A. §53-18-1.

Though Section 504 ond Utoh low provide for the education of hon-
dicopped children, the most comprehensive stotement of their rights 1o
on educotion is set out in The Education for All Hondicopped Children
Act, Public Low 94-142, 20 U.S.C. §1401, et seq., which wos possed by
the United Stotes Congress ond signed into low on November 29, 1975
by President Ford. Most of its provisions took effect on October 1,1977.
Stotes must comply with this low to obtoin federal funds to support ity
educotion system.

Becouse there ore severol federol ond stote lows dealing with
education for hondicopped students, ond these lows ore not olwoys
identicol, determining which low is opplicoble moy be difficult. The bosic
guideline is thot federol low sets the minimum stondords which eoch
stofe must meet to continue receiving federol education money. If the
stote sets highe: stondords thon the federal low, the stote must follow
the higher standords.

EDUCATION FOR ALL HANDICAPPED CHILDREN ACT (P.L.
94-142)

Public Low 94-142 wos designed by Congress to:

Insure thot oll handicopped children have avoiloble to them
o free appropriote publc educotion which includes speciol
educotion ond related services to meet ther vnique needs

The low opplies 1o oll hondicopped children who require specol
educotion ond reloted services, oges 310 21 inclusive. For children 3 to
5 ond 18 10 21 oge range, however, this low does not opply if the re-

R () quirement s inconsistent with state law or prochice, or ony court decree.

n Utah, P.L. 94-142 applies to all hondicopped children bet-

EMC veen ages 3 and 21 years. Children under five cre served in o

preschool setting funded by .he Department of Sacial Services. (See Ap-
pendix B)

Definitions Under P.L. 94-142

Handicapped Children. iie term ‘‘hondicopped children’” os
used in the Act, includes those who ore clossified ““os being mentolly
retorded, hord of heoring, deof, speech impoired, visuolly hondicop-
ped, seriously emotionolly disturbed, aorthopedicolly impoired, other
health-impoired, deol-blind, muln-hondicopped or as having spec-fuc
leorning disobiliies, who becouse of those impoirments need special
educaticn and related services,”” 34 C.F.R §300 5.

Appropriate Education. Cuse low hus clanfied v.hat 1s meont
by “‘oppropriote educotion ** In Utah, the goal of an appropriate public
education 15 not to maximize the potential of the child, nor to guaiantee
o porticular outcaome. Nor 15 the gool simply to provide: insh uction equol
to thot provided for non handicapped peers, equal services may not be
oppropriote services Rather, the gool of an appropniate education 1s to
pravide a hondicograd child with ““persanolized instruchian with suth-
cient suppart services to permit the child 1o benefit educationoally from
thot instruction.”” Board of Educotion v. Rowley, 458 US 176

(1982).

Special Education. The term speciol educotion refers 1o specially
designed instruction, ot no cost to the porent, to meet the unique needs
of o hondicopped child, including clossroom instruction in hospitols ond
institutions ond includes speciolly designed vocotionol education, 34

C.F.R. §300.14.

Related Services. In oddition 1o speciol educotion, the Act re-
quires thot schools provide supportive services which are necessory in
order for o handicapped child 1o bene!it fram speciol educotion. These
services ore colled ‘“reloted services’’ ond include but ore not lunited 1o,
tronspartotion, speech pothology ond oudiology, psychological ser-
vices, physical ond occupotional theropy, recreation, counseling,
medicol services for the purpose of diognasis or evoluation, early iden
tificotion and ossessment of disobilities, school heolth services, social
work services ond porent counseling ond tronung, 34 CF R §300 13
The extent of the reloted services required by the Act is not deor Case
low differs in defining specific reloted services, but is cansistent i assign
ing responsibility 10 the schoals for the provision of services necessary
for o child ta beneht from his speciol educotion. 6 l
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Responsibilities Under P.L. 94-142

Identification of Haondicapped Students. Before o student
con be ploced for the first time in o special educotian pragram, the
schaol system must canduct an individual evaluotivon of his educational
needs. This evaluation must be conducted by o multdisciplinary teom in-
cluding ot least ane teacher ar persan knawledgeoble about the
suspected disa! ility. Mare than one procedure ond criterion must be us-
ed, 34 C.F.R. §300.532. A child is not handicapped under the low unless
his condition adversely affects educatianal perfarmance and unless he
needs speciol education because of that candstion.

Individualized Education Program (IEP). P.L. 94-142 re-
quires that an individualized education program (IEP) be develaped for
each handicapped child bosed upan his/her unique educationol needs
The parents of o handicapped child must be given an appartunity to
participate in developing the IEP for the child. The school system does
nat meet this requirement if the parent is nat inviled to ottend the |EP
meeting. Far children whase parents or guordions are unknown ar
unavailable, or for children wha are words of the siate, P.L. 94-142 pro-
vides for the oppaintment of a “’parent surragate,”” i.e., an individual
appainted ta sofeguord the child's nights in the specific instance of
education decisian-making, i.e., 1dentificatian, evoluation, plocement
ond the provision of o free apprapriote public educotion.

The IEP should include all of the following: 1) present levels of
educatianol performance, 2) annual gaoals and shart-term instructional
objectives, 3) services to be pravided, 4) extent to which he/she will por-
hcipate in regulor educational pragroms, 5) dotes services will begin
ond end, ond 6) objective woys lo measure, ot least once o yeor,
whether the instruchicnal abjectives ore being achieved. Tha services to
be provided must be bosed upon the results of the child’s e-aluation ond
must include all related services which the child needs 1o beneht fram
his/her schaai pragrom. These may include servizes such as transparta-
hon, speech therupy, accupatianal therapy and interprete- services
The IEP should state haw aften each reloted service will be provided
The schaol 1s required ta provide all of the services specified i the IEP.
While the IEP must be reviewed ot least yearly, any party to the IEP can

west that it be reviewed and revised ot ony time.

Extended School Year (ESY). Public Low 94-142 requires an
indwidual determination af the educational needs of a ciuld in arder to
provide on appropriote educaton. If a child will experience substannal

O educatianal regressian or if o moare restricted placement will be required
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if the educationol program s significontly interrupted, extended school
yeor ar full yeor pragromming 1s required. Ehgibility for Extended
Schaal Yeor (ESY) 1s determined by the IEP 1eom and should be con-
sidered when the IEP is written or reviewed. The determination of
eligibility must be held in sufficient time ta permil ony party 1a exhaust
administrative remedies if they disagree with the determinotion

Least Restrictive Environment. One of the cornerstones of
P.L. 94-142 is thot speciol education programs and services be provided
in the leost restrictive enviranment. This meons that the student nwst
receive apprapriote services in a selting which ploces the lec.t restiic-
tian on his/her interaction with nan-hondicopped students. For example,
it a student con receive an appropriote educotion in either a speciol
educotion class in o regulur school or ina class o speciol schoul tor
hondicapped students only, the studer® must be ploced in the speciol
closs in the regular school Hus 1s the least restrichive enviconment
because it allows mare interachon with non handicapped students

To assure thot students will be educated in the least restiichive en
viranment, federal law stotes thot public schools inust provide o ““con
tinvum al olternative plocements 1o meet the needs of handicapped
children for special education ond related services.”” This continuum
nwst include ot least, ““instruchtan in regular classes, special classes,
speciol schaals, hame instruction 0ad instruction in haspitals and inshitu-
tions ** This cantinuun of services is cruciol ta the cancept of plocement
i the leost restrictive enviranment becouse it gives every hondicapped
student a lull range aof plocement options.

Discipline. Several coses have beer brought under P.L. 94 142
by handicapped students who had been expelled from school € xpulsion
in these cases wos viewed by the courts as 0 ““change 1in educational
plocement’ triggering procedural sofeguards The decision 1o expel
cannat be made for handicapped children unless it 1s made thiough an
individualized educotion plan. Porents hove a nght 1o witten prior
notice when the schoat propased 1o change the placement and the night
to an impartio. due pracess hearnng if they have o complamt about the
proposed placement. 20 U S C 1415 The school system must consider
whether there s o relotonship between the stodent’s distuptive
behavior and tus hondican it this relationship exists, the student cannot
be expelled Even in cases where the student can be expelled because
of the right of o handicapped student 10 a free appropriate publ
educa’:un, educational services cannat be terninated during the expul
sian. Kaelin v. Grubbs, 682 F 24 595 (6tn Cu 1982}, $-1 v. Turl-
ington, 635 F2d 342 (5th Cir 1981), cert denied 454 U S 1030

(1981). .
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The school system may still use other traditional methods of dealing
with children who pose a danger to themselves or others. 34 C.F.R.
300.513, Comment. Handicapped students may be suspended for ten
days or less as long as appropriate procedures are followed, including
nofice to the student of the charges against him, and, when the
charges are denied, an opportunity to know what evidence exists and 1o
relate his view of the events. A series of short suspensions which collec-
tively exceed seven days in any term or school year may be considered
as “constructive expulsion.” This practice is likely to eliminate any
educational benefit o handicapped student may derive from school.
Frequent suspensions may also indicate that a student’s IEP or ploce-
ment is inappropriate.

Procedural Safeguards. Any educafional agency which
receives funds under the Education for All Handicapped Children Act
must guarantee certain “‘procedural safeguards’’ to handicapped
children and their parents. For example, the parents must be permitted
to review all of the child’s records which are relevant to special educo-
tion. The parents must be given written nofification, in language which
they can understand, and the parent’s consent must be obtained
whenever the school system is going to evaluate the child, identif - the
child as handicapped, or place the child in a special education program.
This notice is also required when the school system plans to ¢! _nge the
identfication or placement of the child or when it refuses to evaluote,
identfy or place the child, 20 U.S.C. 1415; 34 C.F.R. §§300.500,
300.504, 300.505. Whenever the child’s parent is not available and
has not made arrangements for the core of the child, or when the child is
in the custody of a stote agency, the school system must appaint a “’sur-
rogate parent’’ to assume the role of the parent in educationol matters
and to protect the nights of the child, 20 U.S.C. §1415(b)(1)(8); 34
C.F.R. §300.514.

P.L. 94142 further requires that parents or guardians who hove
complaints regarding matters relating to identification, evaluation or
educational plocement of the child or the provision of a free op-
propnate public education be given on opportunity for an "“importiol
due process hearing.”” The righ* to such o heoring includes the nghts to
be represented by counsel and by individuols knowledgeable about the
child’s candition, to present evidence ond to compel the attendonce of
wilnesses and to crass examine wilnesses. A parly aggrieved by the
decsion of a heoring officer at the local level may appeal the decision to
the stote educationol agency for an impartiol review. A party aggrieved
by the decision resulting from the state review moy bring a civil action in
a state court of competent junisdiction or in a United States district court,

)
E lk\l‘c‘regordless of the amount in controversy. During the appeal process and
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judiciol review the child must remain n the educatonal placement
where he was ot the time the appeal was initiated, unless the school
system and the porents agree otherwise, 20 U.S.C. §1415, 34 C.F.R.
§§300.506, 300.508, 300.510, 300.511, 300.513.

Some states hove successtully used mediation as a means of resolving
disputes without developing the adversariol relationship inherent 1n the
due process appeal heoring. While mediation 1s often useful it 1s not re-
quired by either P.L. 94-142 ar regulations, ond may not be used to
delay or deny the right of a parent or guordion to on importiol due pro-

cess heoring, 34 C.F.R. §300.506, Comment.

Remedies. In most instances courts heannyg cases under P L
94-142 have required that the adninistiative remedies provided by the
Act ond by state low be exhausted before a suit may be filed Riley v.
Amback, 688 F.2d 635 (2d Cir 1981), Akers v. Bolton, 531 F Supp
300 (D. Kon. 1981) In extreme cases, however, as where pursuit of ad-
ministrative remedies would be futile or where they would not prowide
odequote relief, exhaustion of adinustrative remedies has not been re-
quired. Monahan v. Nebraska, 645 F.2d 592 (8th Cir 1981). Thus s
also true where one porty has used odministrotive procedures to
frustrote the objectives of P.1. 94-142. Christopher T. v. San Fran-
cisco Unified School District, 553 F.Supp. 1107 (N.D Cal 1982)




Topic:

Speakers:

Synopsis:

Meeting #3
Parents talk about transition
Parents of children who received special services in preschool.
Parents of handicapped children who were enrolled in an integrated
special program (The Social Integration Project or Preschool
Transition Project) discussed their experiences and feelings about
their child, his/her education, and the school district as their

child has moved from the preschool into the school district.
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With the passage of Public Law 94-142, and the recent amendments
in Public Law 99-457 -- The Education of Handicapped Children Acts --
more and more children with handicaps are beirg mainstreamed into
regular education classrooms. The changes brought about by
mainstreaming have raised many questions by parents. The purpose of this

brochure is to answer many of the most common questions that parents
have asked.




‘gmlnslreamlng which Is appropriate.
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1. \Yhat is mainstreaming?

Mainstreaming is the process of serving all chiidren, with and without
handicaps, In the same setling, to the maximum exient possible A program for
children with handicaps that is separate from programs for other children Is a restrnictive
environment. All children need an opportunity to interact with others, whether they
have a handicap or not. By law every child has the right to be In the least restrictive
environment. A sel!-cortaned program is 1l.e least restrictive environment for a few
children; tr most it is not.

2. Does this mean that special education programs will be dissolved, and all
children with handicaps will roturn 1o regular programs?

No. For a child with handicaps, mainstreaming mav ‘nvolve a range of
activitles, irom full-day nlacement in a regular class to short pe s of integration at
play times. The rest of the time, the child may be in a self-con.«ined program The
axtent 1o which a chiid 1s mainsii. .med 1s based on the chid's individual needs
These needs are determined by the child's parents and the piofession.is that work
with that child.

3. Who decides when and how to
mainstream a child?

Children with handicaps have a
cnild study team made up ~f the child's
parents, leachers, the adminlstrator, and
specialisis (speech therapists, motor
specialists, etc.). This team develops
the child’s goals and objectives -- the
indlvidualized educaiional program or
LLE.P. -- and decldes on the amount of

ased upon the child's soclal, cognitive,
self-help,motor, and academic skills, a
decision Is made on whether a child
would benefit from receiving services in
a program alongside classmates without
handicaps. These decisions are made
individually for each child with
handicaps, and her/his progress is
reviewed periodicaliy

4q How can 1 get involved in my child's education?

There are a variety of ways and levels in which you can get involved. Joining
parent groups such as the PTA, volunteering in the classroom, ar * attending parent
workshops and inservices are several po sibiliies. Working with , ur child al home
Involves you in your child's growth, especially working on your chila's programs and
discussing the topics covered in class. Informal exchanges with the teacher also
count. Any inpul you can give, such as progress you are seeing at home or distinct
hehaviors that you are observing, will help the teacher and ullimately will benefit your
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5. What benelits are there for lax payers when children are mainstrramed?

A person with handicaps who learns to function alongside persons without
handicaps 1s a remendous tax savings for the community. For example, it cosls
$18.235 40 annually of our tax doftars for residential care for a person with handicaps,
compared 1o $9,143 25 for one year of sell-contained pubiic education for that same
person who can later join the work force and contribute lo the tax base. Additionaily, a
mainstreaming program, once begun, Is far less expensive than a self-contained
program. Less monies spent for special services means more monles to improvr the
qually of services for all children.

€. *at kinds of children with special needs are mainstreamed?

Children who are mainstreamed have a variely of handicapping conditions,
ranging from mild to severe disabililies, such as Intellectual handicaps, social deficitc,
and language and/or motor delays. No matter what the handicapping condition Is, one
imporant thing to remember is that children with handicaps are just like all other
children. They like 1o play with the same kinds of games and loys, tnhey like to have
lriends, and they need 1o be loved and accepled.

7. Will my child pick up a.:y of these
hendicapping conditions like sha'he would a cold?

No. Handicapping conditions are not
contagious. It is important for parents to reassure
their children that they will not become handi~ac yed
if they play with or work next to a child wiuh «
handicap. Remernber, chitdren model their parent's
atlitudes and biases.

8. Will my child see or learn sirange behaviors jrom the children with handicaps?

Sometimes children with handicaps exhibit unique, repetitive movaments
called stereotypic behaviors. At worst, these may include twirlihg, flapping hands, or
waving arms. It Is possibie that a young child without handicaps will imitate these
behaviors once or twice to try out something new. Howeve-, unless adults specifically
Piwon C* Give positive altention for these behaviors, the chiid + 4l stop because these
behaviors are not acceptable al home, in the classroom, or with frnends. Parenls need
not worry that their ctiid vall learn pe.manent strange behaviors.

9. Who decides in which mainsiream classroom a child with handicags will be
placed?

At present, the most common way to ds de where 1o place a child is by asking
for teachers to volunteer to take the child in her/lus class A teacher 1s n the best
poition to decide f harhis classroorn can accomodate a new student  However, the
selection of teachers should be systematic rather than haphazard. Faclors such as
age, gender, developmertal level, teacher skills and expectations, and environmenlal
limitations are consideren
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10. Will my child lose the special service < now offered 10 herhim?

Teachers use several ways of making sure each child receives the attention
that shethe needs. For example, peer buddies and peer tutoring allow the children to
interact positively within a structured, supervised program, while giving the teacher

' more time to provide concentrated ~ltention 1o others in the class who need it.

The teacher is not expecied
to teach a child in areas of need that
are beyond the scope of herrhis
lraining, such as speech therapy or
molor services. But this does not
mean that children coming into the
program should lose special
services that are needed. If a child
has an area of need, the agency
should provide the most appropriate
s€vice lor that need. I this service
Is not available in the classroom, a
different placement may be reeded.

Belore mainstreaming, it Is Important 1o spacily who will be working with the
child and In what areas she/he wiil be working, e.g. physical therapy, small group
aclivities, etc. Spedialist/therapists may choose to conduct one-lo-one gessions with
the child as the child's team deems necessary. Teacheis, aldes, and volunteers can
also be trained to provide these services under the supervision ol the therapist.

11. Will the children and the teacher help my child too much and reduce her/his
independence?

Well-meaning people may have a tendency 1o step In and help too quickly at
times. By keeping well-informed about the pro ~-am and serving as a class volunteer

or visiting the class occasionally, a parentcan: il this problem is occurring and can
consult with the teacher on allernatives to increwse, not decrease, tha independence of
the child.

‘1 2, Will my child get the ssme amounl of attention aven though the teacher has to
tend a child with extra needs?

A well-planned mainstreaming program actually results In more individuatized
altention for all students. A teacher who learns to spol “special needs in one child
also learns 1o spot "special” needs ol other children. By grouping childre.s an.
designing individualized lessons, teachers actually can do a belter job of meeting the
needs and interests of ai| children.

13.  What about activities my child can’t do beceuse of her/his hendicepping
condition?

For rare siluations like this, there are other activities that the child can enn 9
in. All chiidren, with and wihtout handicaps, need to receive appropriale serviczs
therefore, must be treated equally in the classroom. This means that a chiio should not
autoinatically be limited by age and/or handicapping condition. Each child should be
allowed 1o try every actiity, with encouragement and formal teaching, Il needed, o do
the hest that she/hs can.
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14. Will my child be sale in the same program as children with special needs?

Tre idea that persons whu are Intellectually handicapped, or retarded, are
violent . aggressive is an Incorrect and unfortunate myth. There are persons with
nandicaps who are aggrassive, just as there have always been class "bullies".
Howaerer, a ch.'d who is physically aggressive and is a danger to himsaelf or others,
handicapped or not, would not be enrolled in an integrated classroom until her/his
behavior can bs cotroilr 4 under adult supervision.

15 How are childzer. without handicaps prepared to interact with children with
he 2dicaps?

Children and adu'ts will make fun of dillerent things that they do not
understand. By explaining handicaps as Individual differences, and by actually
helping children learn 10 play together within the limits of one child's handicap,

| teachers and parents can help children learn tolerance and respact for the feslings of
olhers.

*Vhen a teacher has prepared classmates to receive a new child who has some
iimitatons in ability, the students wili be unlikely to injure the new chiid. This type of
preparation may consist of talking
about the new student, doing puppet
skils about mainslrear-'ng situations,
and practicing ways to be a "buddy" to
the new student. Other concerns
about playground, bus, or other
setlings should be addressed directly
to the school and plans must be made
jointly with them to assure the child’s
safety.

Besides peer preparation, peer
buddies will also help the child adjust
to the new situation. But as with all
new children, it may take a few days
for her/him to establish a place In the
social structure of the class.

If your child tells you that she/he Is unhappy or leels left out, you should bring it
1o the teacher's atlention right away.

16.  How will other parenis react fo my child’s presence in the classroom?

Agan, people tend to question things they dont understand. In this case,
parents who are uniamiliar with mainstreaming may have doubts about it al first. By
having their questions answered and by seeing a successful mainstreami. § effort, they
tend 10 become slreng supporters of malnstreaming.

Most importantly, parents should remember that there are more similarities ihan

| differences among parents of children with and without handicaps.

ERIC 7¢
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17.

Whal possible benefils will mains'lmaming L:ave for my child?

1.

Most Importantly, mainstreaming teaches childrer without
handicaps about tolerance and understanding of individual

differences in all persons.

Children without handicaps in malnstreaming programs have shown
more socially mai e behaviors than withoul mainstreaming, such
as the development of leadership skills.

The language level, plus the rate of soclal interaction, of children
with handicaps In a mainstreaming program is higher than those

involved in segregaled programs.

Teachers In @ mainstreamed classroom learn skills to Identily the
needs of children and teacher techniques that increase the quality of
individualized attention.

In this brochura, we are trying to show that although there are differences
between children with and without handicaps, there are also similarities.
similarities also exist among parents, no matier If their chiid has handicaps or not. The
ultimate concern that is shared by all parenis seems to be that their child will recelve
quality services and galn a posilive classroom experlence at the same time. Quality
services for all children, giving them equal opportunities to learn, play and grow
together, to the maximum extent possible is our ultimaie goal.

These

J
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Negotiating The System*

Parents frequently have cuestions concerning *heir child’'s education
that require information and prcblem solving beyond tie scope of the class-
room teacher. When this cccurs it may be helpful to pursue a course of
action that will be the most profitable to the parent. Some of the follow-
ing suggestions may help in working successfully with schools.

1. We can act more responsibly when we have sufficient information.
Be open to information that is shared by teachers, counselors,
diagnosticians, principals, and other concerned individuals.

2. Establish a positive relationship with school before problems
occur. This can be dcne by mentioning the positive things that
have happened.

3. Be aware that people dc not always view situations in the same way.
Try to determine the other person’'s view of the situation.

4. Make an appointment for a conference. Parents and professionals
may not be available if we arrive unannounced.

5. Prepare for a conference by making notes ahead of time about
concerns. It is easy to forget things when we get involved in a
discussion.

6. It is sometimes helpful to rehearse our concerns with a friend or
' even to ourselves. We are then better prepared to express
ourselves.

7. Try to diffuse anger before entering the meeting. When we are
under stress we can miss important information. Our emotions can
affect how and what we hear.

8. During a conference check with other individuals about what has
been shared. Since we do not always perceive the spoken word in
the same way, it may be helpful to check with others as to what
has been said.

9. 1If you are unsure about some information, ask for clarificatica.
10. Know whom to go to in the system. If you feel the need to talk to

others in the system, this chart will show whom you may meet with
in "the chan of command."

*From: The Parent Center, Albuquerque, New Mexico




Area Superintendent Sp. Ed. Director
(Ce itral QOffice)

Principal L Sp. Ed. Area
Coordinator

Counselor Teacher- - - -p Sp. Ed. Program
e Coordinator

If you feel a need to talk to a supervisor or administrator, it is
courteous to share this information with the person you are "over-
stepping.” Some comment to the effect that "I feel a need to
discuss this with someone in the system who has more information"
or “who can make decisions" will usually suffice.

Sometimes it is helpful for a parent to invite a friend or child
advocate to a conference as parental support. When this occurs,
it is appropriate s a matter of courtesy to let the school know
that you have invited another person.

Negotiation implies some trade-offs. Be prepared to listen to
different viewpoints. Compromising on some points may be in the
best interest of all concerned individuals.




HOW TC GET REATY

1. Malke a lisz ~7 cuesz=ions anc concerns.

2. 5k vour zhilZ iI e or she has nuestions Zor zhe zeachers.

3. Make arrangermencts Icr a babvsizter for small shildren.

QUESTIONS YOU MAY WANT T2 43K

-

1. UWhat sutiects does wour child do well in”

tn

-

- Is myv child 2avins any trothle?
3. Does myv child ger along well with other children?
4. Does my chill orey the teacher?
5. How can I helo at home?
IS THE TF 2 MAY WANT U
__ 1. How does vour child like school?

2. What does your child do after school? What are his cr her
. hobhies?

How is yvour child's health?

3.
4. What :yne of discirline works well a:t home?

5. Does vour child h.ve time and space set aside for homework?

6. Are there any problems at home which may affect vour child's
learning?

AT THE CONFERENCE ‘

1. Arrive on time.

2. Discuss your questions and concerms. Iise your notes.

3. Volunteer information which will help the teacher know
your child better.

4. Take notes if you wish.

AFTER THE CO -ERENCE

1. 1If you have further quertions, make another appointment.

. 2. Share information with your child, if aporopriate.

* From: The Parent Center, Albuquerque, New Mexico
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A Handicapped Cnild in the Family

Readings jor Parents

PARENT-FRCFISSIONAL

Communice+irz
e . )

Muttal self-respect is cri-ical “or
pvarents and professiorals in Zeal-
ing with each other. I- zos* -ages,
passnts have ciiildren -ecaise -zey
wan® <o care for ‘iem: mos* nro-
feseionals chose woriking wi‘h
children because ‘hevy wan- <o care
for them, =Zach has :aforma‘ior and
sxills that the other reeds o “e
"successful." I¢ of‘en looks “o
parents as thuugh outsiders hold
*he child's future in *heir hands.,
For their part, professiorals often
feel far less powerful *‘han *hey
appear to "clients."

Assert:veness

Parents may need to insist on teing
recognized in their dealings wi‘h
professionals, After all, nost
professionala have credertials ‘hat
izply they lmow what they're doing,
Parents need to show in rositive
w“a78 that they also lmow what they're

doing. Parents need to ask ques-
tions. 7They're rot expected to row

everything that it may have taken
the rrofessionals several years to

learn abtout. Don't hesitzte —
ASK!! :

Frofessionals "Sa

The Darndest Things"

Zach profession has its own language.
For the rarent, this zay te like
“raveling % a foreign couniry.

Zven comzon, everyday words NAY mean

|9}

0. 1
RZLATICUSEIRS

ore thing %0 »aran*s ard ano*-er “a
professionals, Al *times, orofess-
lorals 1Ay <ry *c svnid confusing
~he raren<s ty using <armg “hev
toirg will te uniersicod - suca as,
"rour child will never Se ccllege
T4-erial, tu: he'll do Wil rignt,"
All <he perents wan‘ed ‘o imow wus
why .heir child couldn's salx te*‘or,
feen agking questions, Ak
nrofesaional to clarify wnat he mears -
ever. when you may no* want co hear
*he angvers., Remember that it is
also hard for <he professior=l who
mua’ give raren*s answvers trat are
soretizes very sainful,

-
wao

faking Sernge of ‘frat
Everyone's Telling 7ou

Ore of the most common coanlairts
“hs* cvarents nave Is: How am I
extected to mow wrat *o do wien I

£2* oprosi‘e opiniong from ‘he cveonle
<“ho are *he evperts?' Pever+g reed

t> consider all *he irfer-a-ion, ask
“~e nrolessional with whom they're zost
2+ aape ‘0 help sort it out, and then
tecide Tor tnemselves whai's best ‘or
‘reir child, I%'s rot easy, tu- i+'z
well wor*h it, I4's wreur child's wrole

AL . ]
cLaTuTe.

Sugoeg~ad “eadines:

ve o

ha Tamite lwp b
2e Famils hv Helon

Ferguin 2o0rs, 1=°7,

cne icgertive Cxntign - four Disk+g
272 “egoonsiiilitieg v Sacricia
~ixasewski end artiur J, larce,

TamT

2eseerch Fress Corcany, 1°7°,

Washington County Children’s Progr:: 1+ Outreach Project
Lost Utfice Box 311, Machtas, “iaine L3004
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A Handicapped Child in the Family

Readings jor Parents

“het Is Advocacy?

There are any number of answers to
*his question. Advocacy -eans those
efforts which lead to iaproved ser-
vices for your handicavoed child
and your family. I% wigh* start
with your a‘tenpts ‘o find ou® zore
azout your child’'s 4:sability and
exvand to include all actions on
teralf of your child. I¢ may mean
such ¢hings ¢3 1) seekirng & clear
diagnosis or appropriate services,
2) finding needed school programs
or zedical services, 3) keeping on
top of new information, and

L) working with other parents.

4ho Should Advocate?

Disabled people themselves. Parents
and family members. Professionals,
Interested members ir the community.

Parents are the most efective advo-
cates for their children, Legisla-
“ors and bureaucrats are more likely
and «“illing to listen to parents
then to professionals. Most changes
in laws or public policies have
happened becauss of advocacy by
rarents. Joining forces with kmow-
ledgeable professionals usually
creates an even stronger advocacy
position.

1T your child is young, begin mow to
think about building his or her self-
advocacy skills, Most of us advocate
for ourselves in any number of ways -
even the child who insists he do
something for himself, rather than
tave his sister do it for him.

No. 15

Disabled children, teen-agers and
adults need to gain practice in
self-advocacy too.

when Should You Advocate?

From the beginning. As soon as you
learn of your child's disability,

try to determine what your next

s‘eps vill be. You will want approp-
riate services. Inform yourself as
to what these should be. Enter inte
partnership relations with those who
will te working with your child, -

Advocate for your child when things
are going smoothly. Stay informed
of his program. Ask questions.

Advocate during times of transition.
“hen your child is moving from an
infant program to a preschool, or
from home gervices to group services,
your advocacy efforts will be eepec-
ially important.

Where Should You Advocate?

You will need to advocate in many
different settings: your immediate
or extended family, the community,
vith school officials and personnel,
vih nenters of ths medical community,

All your energy carnot be spent on
advocacy. You have other important
things to do. Try to devote some
tize to thinking about how you can
test use your "advocacy time,"

wkich issues are of greatest concera
to you? How can you get “ne test
regults for your efforts?

Washir ;2~n County Children’s Program Outreach Project
Post Office Box 311, Machias, Miaine 04634
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!Hz Advocate?

The services you and your child re=-
ceive will probably come closer to
aeeting your needs i you car te an
effective advocate., The time Tou
spend as an advoca‘e should pay off
with better services for rour child,
and this should zake your situation
Tore manageable.

Your efforts on behalf of your own
child will probably put you in touch
with others -- parents and profess-
ionals, As a up you can make a
difference for many disabled
children, including your own. There
is strength in numbers. When condi-
tions and opportunitias improve for
all disabled people your child will
benefit.

How to Advocate?

We all have our own styles. Learn
about yours. Are you a negotiater?
A compromiser? A fighter? You may
feel you can accomplish more by using
the style that is comfortable for

you. TYou may want to become more
assertive, You may want to be less
aggressive,

Enlist a friend, family member, or
perhaps a counselor to help you
study your advocacy efforts. What
are the goals for your child? Where
do you want your advocacy to lead?
Are your current methods working?
Would others work tetter?

Try ‘o get some support. Advocacy

is nrard work and can te lorely. Look
for other naren's and friends to give
you that support.

Firally, don't forget ‘o take care of
yourself., Give some time and at‘en*ion
o your own needs. I you can leam

to advocate fur yourself, as well as
your child, your chkild will be the
wirner in the long run. Good luck in
vour efforts!

Svggested Readings:

The Child Advocacy Handbook by Happy
Craven Fernandez, The Pilgrim
Press, 1980.

How tc Get Services veing Assertive
by Charlotte Des Jardins, Director,
Coordinating Council for Handicapped
Caildren, 407 South Dearborn -

Room 630, Chicago, IL AC605, 1980,

dow to Organize an Effective Parent
Advocacr Group and !love Bureaucracies
ty Charlotte Des Jardins, Director,
Coordinatirg Council for Handicapped
Children, 407 South Dearkorn -
Room 680, Chicago, IL £4C605, 1520,

Prepared by Jane Weil, Program Dlirector,
Yachiasg, ME,




Topic:
Speakers:

Synopsis:

Meeting #4
School district representa*ives talk about transition.
Local school district special education administrators.
School district representatives for special education programs

discussed their district’s procedures, programs they offer and

answered questions.
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Questions Teachers Often Haise About Mainstreaming

’ What Is mainstreaming?

Mainstreaming refers to the integration of children with handicaps into
settings and activities with their nonhandicapped peers. This integration
can be as comprehensive as full time placement in a regular program or as
limited as eating lunch or having recess togetier. Mainstreaming can be
physical -- children attending the same school but in separate classrooms
or in the same activities but with no interaction. Mainstreaming can be
social -- children with handicaps interacting during recr s with their
nonhandicapped peers. Mainstreaming can be instructional -- children with
handicaps spending part or much of the day in the regular classroom.
Ideally, maintreaming is the combination of physical, social, and
instructional integration which anhances the growth of children with
hanuicaps to their fullest potential.

Why malnstream?

When well-planned and well-managed, mainstreaming is beneficial to
all involved. Children with handicaps benefit because they learn to function
in the "mainstream of society". Their independence, social skills, and ove--
learning increase. Mainstreaming may also decrease the amount of time
children with handicaps spend on nonproductive tasks uch as beirg
transported to special schools.

Children without handicaps can learn to respect differences it other
people and can learn to respect that everyone has varying strength: and
weaknesses. They can also learn patience and better communication skills
under the guidance of the teacher.

. Terchers can benefit by having thei skills broadened and,
consequently fine-tuned. Mainstreaming, when well-implemented,
demands communication among teachers and specialists. Many programs
have benefitted from mainstreaming by havin~ more and better
communication among staff, parents, and administrators.

Who decides which chiidren are mainstreamed?

Programs for children with handicaps are determine- 2y the child team
which includes the parents, teachers, specialists, ajrunistrators, others as
needed, and the studert, if appropriate. In seding early intervention
objectives, the team considers the ¢! Id's current aoilities and the long term
goals for the child, as well as the child's learning styles anc' needs. When
the objectives planned for a child can be met in a more integra‘*~ setting,
then it is this team's responsibility to arrange fo- the cind to be
mainstreamed and to provide the support that is needed.
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What should | do when | see chiidren with handicaps In the hallv 1y,
playground, etc.?

The best general answer to this ques.on is ihat adults should behave . :
as they would with any child. If the child with handicaps is misbehaving, he |
or she should be disciplined. If not, then a normal greeting and
conversa:ison would be appropriate and useful for he'ring the child practice
social skills.

What should | tell chlidren without handicaps about the chlidren wiih
handicaps?

Children are usually very interested in how people vary and now they
are alike. Teasing often results from lack of knowledge and fear. Teachers
can help children by having an open “scussion with their class, by
answering the children's questior.s siuply and frankly, by pointing out that
children with handicaps have raore similarities to nonhandicapped peers
than differences, and by helpirig) the children in their class consider ways in
which they can play with, help, be friends with, or work with children with
handicaps.

How can i facllitate interaction between the children with and without
handicaps?

1
|
|
4
|
One important step to helping children communicate with each other is 1
for teachers to model the language and social skills they want children to
exhibit - by initiating conversations with children with handicaps, by inviling {
them to join activities, and by making them feel that they are an important
part of the group. In these activities the teacher must often arrange for the i
children to interact; for example, initiating art activities that are |
team-criented but non-competitive, such as making a mural or
papier-mache’ sculpture. |
Peer buddy systems are also useful by providing parameters and 1
guidelines for interactions. in a peer buddy system children with handicaps
and children without handicaps are assigned to each . ther as buddies for
non-academic activities.

How do | meet the needs of chlidren with handicaps, and am | qualified to
fuifil them’

Providing services to children with handicaps can appear to be an
overwhelming task, because these children have skill 'evels that are
seemingly widely divergent from the rest of the group. However, an early
intervention program is uniquely suited for addressing he needs of a very
broad range of students. The variaty of skills demonstrated by "normal”
i ~nts allows for integrated groucings throughout the day, which combine

Mc‘ren with similar strengths and deficits. This system is particularly
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effective in programs where children are grouped by skills and interests, not
solely by age levels. A teacher who already approaches children as
‘ individuals shou'd have little difficulty planiing for the individual needs of the

child with handicaps.

In specialy areas, (¢ g., language, and physical therapy) teachers
must always have access to sroiessionals in these fields. It is the
responsibility of a program administrator to facilitate this access, so that
quality services can be maintained for all children. Finally, it is naive to
assume that staffing patterns will not change: additional people are very
likely to be needed. Huwever, paid aides are only one cption; marny
programs have su<ceeded with sibling, community group, and elderly
volunteers; parent volunteers: and cooperative credit-earning practicum
assignments for college or high school students.

Wouldn't this take time away from the other chlidren In my program?

In order to ensure that the mainstreaming experience is successful for
the child with handicaps, the other children, and the teac. er, extra time may
be needed initially from the teacher. However, this extra time should not be
at the expense of the child's peers. Continuity of program for the
mainstreamed child cap be facilitated when the previous specialists,
service provide:s and parents have meelings to discuss the child's
iunctioning before, during and after integration. When the planning which
takes place in these meetings is detailed an7 flexible, the extra time will
have been used before piacement. The child should function appropriately

in the new setting, and only occasional check-up meetings should be
necessary.

Which of my class activities would Interest the chiidren with handicaps?

‘ Just as nonhandicapped children have ditterent needs and interests,
sc do children with handicaps An important consideration in deciding which
aciivities might be appropriate is whether the activity is beneficial to all
involved. For example, ar art activity can require cutting out and counting
animal figures (for higher-skilled children), labelling anirmal namas and body
parts (for intermediate-skilled children) and color recognition (for low-ckilled
children). All of these objectives can be addressed at the same learning
center.

My classroum Is over-crowded, my materlals gre out of date, and there are
a number of chiicren In my classrooni who ne~d speclal attention. Why do
chiidren with handicaps get so much funding and extra assistance?

There are two basic answers to this auestion. One reflents a particular
moral stance, the other a more practical one In part, the moral argument is
that children with handicars are alieady burdened. They are children with
() odds against them. Ethically, -:verymning ihat can be dora for them

E MCJId be. On the practical side, the cost io society over the long run will be

85




diminished if intensive, high-quality intervention is made early, and children
with handicaps become productive members of the work-force. One study
found that for every dollar spent on a high quality preschool program for
children with intellectual handicaps, there was a $7 return to society over
the lifetime of the child.

it 1 run Into a problem, how do | get help?

This varies from agency to agency. The principal, parent, teacher or
specialist may be the appropriate person to approach in many settings.
Local universities and civic groups can offer technical assistance and
personnel resources.
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Selif-contalned Prograes for the Inteilectually Handicapped/Severe
Handicapped/Severe Multipiy Handicapped (I1H/SIH/SMH)

Siamentary:
Adams Clemenr<+a-,
Cuvok Elemensa-, 2
Cast LLay*on I, 2~mea~ary
Whitesides Slarmancary 1)
M2 33dowdrook I manca~,; )
valley View Z!emen+ary

sunior High:
3ountiful Jy~ o7~
Nort~ Layton Jutict wrgn 1)
Sunset lunidr ~.zh )
Myeilar Park ;yn 1~ 4 2q 713

IR

High Schoot:
Jiewmon* High (1)
Claa-~field High (1)
Layton High (1)

Self-contained Prograes for the Severe Multiply Handicapped/Severe
Hand'!capped/intellectually Handicapped (SMH/SIH/IH)

Elemen+ary:
3urton £lementary (1) K « 2
Sarming+on Zlamantary (1) 5 - 6
Farmington Elementary (1) 3 - 4

sanior High:
Farmington junior High (1)

Program for the Severe Multipiy Handicapped (Autistic)
Morgan Eiementary (1)
Self-Contalned Programs for the Behavior Disordered

Eiementary:
Toiman Elementary (1)
~olhrook £lementary (1)
Tavliar Tlementary (2}
Czxev Slementary (1)
Sunset Ciementary (2)
King Elementary (1)

Junior High:
North Cavis Junior High (1)
Tenterviile junior High (1)

Self-contained Programs tr the Learning Disablied

Zlamentary:
£3st Layton tlementary (1) K - 3§
Morgan Zienentary (1) 4 - 6
dashington Elementary (1) 4 - 6
Crestview Elementary (1) 4 - 6
Adelaige Elementary (1) K = 3

Junior High:
<3ysvilla Junior High (1)
Milicreek Junior W 2~ (1)

intellectually

intel lectually
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SPECIAL E£5UCATION SERVICES SUMMARY
198 -85

During the 1384-85 schoc' sear, 6,332 stucdents in Davis County School Distrizt -ecaisez §
Educatlion servicese. 5,1S' voungsters recelved the services In a resourze pa*+arn 'za
hour to a half a day)e !,73% stugen*s were served in a self-contained pat*arn icne-narf

[oll]
na
' Y.
woral.

Students received Specla! Educa*ian sarvices in 1984-85 In one of the following :aregorles
designated by the State and Federal jovernment agencies:

Intellectuaiiy Handicapped 248
Severe Inteiiectualiy Handicapped 72
Specific Learning Disabied 2351
Behavior Disorde~ed 2408
Deaft 7
Hard of Hearing 48
Speech/Langquaqgs Impaired 1352
Miid Hear:ng impaired 3
Orthopedically Impaired 19
Other Heai+r :mpaired 21
Visually .mpai-ed 24
Severe Muiticiy Handlicaoped not In tralning

centars 70
Tralining Centers 151
Deat/Bl .ac 1
Autism 8
Homebound & ncspi+alized Handlcapped 149

Grang Total 6932

0t these 6,932 students served in Davis DlIstrict, 4,252 were served In etementary schools,
1,189 in Junlor high schools, 666 in hign schools, 746 In speclial day schoois, 57 In preschool,
and 22 at St. Olaf's private school.

Resource services ware avajlablie .n every school in the Districts One “undred five Resource
teachers provided educational progy-zams fH2r -hitdren with one or more of the following
handicapping conditions: Inteilectually Handicapped, Speclific Learning Dlisabied, lehavior
Disordered, Hard of Hearing, Orthopedically or Other Health I(mpaired, Visually Impaired and
Speech/Language impaired.

Special Education Resource services were provided on an Itinerant basis by 2C.8 Communicati
Disorders Speclailsts, 2.5 Speci Ilsts for Visual.y Impaired, 4.5 Speciallsts for the Heari:.,
Impaired, 10.8 Social Workers, and 11.8 Psychologlists. Occupational Therapists, Physical
Theraplists, and Adaptive Physical Education !nstructors also provided consul tation and related
services.

tn additicn +> the resource programs, there were self-contained classes in regular school
settings for students who required such piacement. Sixteen of these classes provided services
for stu4+nts who were Inteliectualiy Handlcapped, Severs intellectually Handicapped, or Sever»
Mu'tip., Handlcapped Including Severe .Multiply Handlicapped - autlistic. Two classes at the
elementary level served Identified !earning d!'sabled students while seven classes at the
elementary and Jjunlor high level provided self-contalned services for Identlified behavior
disordered students. A 1isting on the back of this sheet Indicates the location of self-
contained classes for the 85-86 school year.

The Monte Vista Dliagnostic Center continued to provide eveluation and assessment services to
students, birth through adults, at no cost to parents. The Ce.ter staff conslists of a fulli-
time psychologist, soclal worker, commurication d:sorders specla;lst, educational
dlagnosticlan, and audlologlst. Other professional staff are avaliable as needed. The Cente:
operates In conjunction with Utah Sta*e Department of Heaith - Handicapped Children's Services.

There were four training center/speclial day stchools that provided services away from the
reguiar school setting for students who were more severely invoived (Monte Vista Center,
Plonear Adult Rehabliitation Center, Davis Learning Center, and Mcu=taln High Czhoolls

The Special Educatlon programs In Davis County Schoul District provided free appropriate
education to each handicapped chlld aces flive through twenty-one In keeping with PL 94-142,
Rules and Regulations for Educatlon Programs for the Handlicapped, and Cavis County School
District Pollicles. These programs and services will continue to be avallabie.

in additlon to students 4lagnose” as handicapped, B70 spec'al needs students were served in

Davis County School District.
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SPE7 1AL EDUCATION SERVICES SuMMARY

1983-84
.remq *e2 1333234 scnco’ .aea-, L' 37.denTs i Javis County 2
‘ £2 cat:'2n sers.ces, 3,485 ,3.,~15%275 -9c21ved The services 0 2 -3
3 aalr 3 day), !,546 s°uzien+s «2re sarsez 1 3 Self-containag jactrer-

ity3en*s rece1v8d Specia! I, 7at:ion s@rvices 1N 1383-34 4 n1@ 2F *mg ¢91!94 "3 t3v232r3s
Jesi3nated Dy the State ang “azaral Isver~ment agencies:

in*eltect.2:. , ~angr~3g9ned 25!
33vereiy in*ejtaceyaily HAUAI1CADDOC 57
Soecifrc Lear~ia3 C.sanied 2142
Senaviorally Zisorageraed 2162
Deat 7
H“ard of Hearing 48
Speach/Lanj.age ~ncarirad 1384
Milg Hear ing 'mu3:irad 3
Jrthopedicaiiv .mpaired 9
Dtnher Heait™ =pairag 29
Yisually impa-rag 33
Severely Myi+.siy =arZi1:3n00ed not In training

centers 79
Training Cenvers 96
Deat-Bling 3
Autism >
Homebound & ~ospit. 'zed Handicapped 324

Grand Total 711

Resource services were available in every school in the Distric*, One hundred five Resource
teachers provided educational programs for children with one or more of the foltiowing haﬁdlcappinq
conditions: Inteitectualtly Handicapped, Sp..citic Learning Disabled, Benavioraiiy Disordered, ~arg
of Hearing, Orthopedically or Othe: Hea''n !mpaired, Visualiy impaired and Speech/..anquage Impaired,

. Special Education resource services were provided on an itinerant besis by 20.8 Communicative
Disorders Speciat'sts, 2,5 Specialists for Visually impaired, 4.5 Specialists for the Hear ng
Impaired, 10,8 Social Worxers, and 11,8 Psychologists, Qccupationai Therapists, Physical Therapists

and Adaptive Pnhysical Education instructors also provided consultation and related sarvices,

In adgition to the resourca programs, there were self-contained clesses in requiar school settings
tor students who required such placement, 3Sixteen of these classes provided services for stugdents
who were Intfeilectually Handicapped, Severely Inte! ectually Handicapped, or Severely Multiply
Handicapped ircluding Severely Muitiply Handicapped - autistic, Two classes at the elementary lave,;
served identitied iearning disabled students while seven classes at the eiementary and junior "nigh
lsavel provided se!t-contained services for identified behavior disordered students, A ({isting on
*he back of this sheet indicates the location of self-contained classes for the 83-85 school year,

The Monte Vista Diagnos®ic Center continued to provide evaiuation and assessment services to
students, Dbirth through aduits, at no cost to parents, The Center staftf consists of a fuli-time
psycholog:st, social worker, communication disorders specialist, educational diagnostici:an, and
audiologist, Other professional statt are available as needed, The Center operates in conjunction
with ytan Srate Department of Heaith - Handicapped Children's Services,

There were ¢ traini , center/speciai day schaols that provided services away from the ragyiar scnaol
setting for students who werc more severely invoived (Monte Vista Canter, Pioneer Asulr
Renabititation Center, Davis Learning Center, and Mountain High School),

The Specia Education proarams in Davis County School Distr(=t provided free appropr:ate =duca*ion
to each handicapped child ages five - twenty-one in keeping with PL 94-142, Qules an3l Requla*icns
tor Education Programs for the Handicapped, and Dav:s County School District Poiizies, These
programs anc services will continue to be available,

In addition to «tudents diaanosmd as handicacoed, !.A.% snacial nasde cridants vere zar.,21 -n
County School Jdistrice,
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Special zdycation Depar+ment
Farmington, UT 34025
1784-1385 School Year

() =2 aymper 2t :!3sses

Speclal Day Schools
Mountain High School
Monte vista
Pioneer Adult Renabili-a*ion lan-ar {(3ges 16 through adylt)

D3vis Learning Center

Self-contalned Prograes for the intellectually Handicapped/Severely
intellectualiy Handicapped/Severely Multiply Hand | capped (1H/SIH/SHN)

Elementary:
Adams Elementary ' 1
Cook Elementary (1;
East Laytor Elemenrtary '
Whitesides Elementary (';
Maadowbrook clementary 2
Vailey View Eiementary ')

Juntor High:
Bountifu!l Junior Hign (1)
North Laytor Junior =:ign (1)
Sunset Junior mign (1)

High Schoot:
Viewmont kigh (1)
Woods Cross High (1)
Cleartield High (1)
Layton High (1)

Seif-coatalned Programss for the Severely Nultiply Yandicapped/Severely Intellectuslly
Handicapped/intellectually Handlicapped (SMM/SINH/IN)

Elementary:
Burton Eiementary (1) Primary grades
Farmington Eiementary (1) upper grades

Junior High:
Farmington Jjunior Migh (1)

Program for the Severely Muitiply Handicapped (Autistic)
Morgan Elementary (1)
Selt-conta.ned Programs for the Getyviorally Handicapped

Elementary:
Toiman Elementary (1)
Holbrook Elementary (1)
Taylior Elementary (2)
Doxey Elementary (1)
Sunset Elementary (2)

Junior Hign:
North Davis Jjunior High (1)
Centerville junior High (1)

Seit-contained Programs for the Learning Disabled
Morgan Elementary (1) (K - %)

Washington Elementary (1) (grades 4-6)
Crestview Elementary (1) (graces 4-6)
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KINDERGARTEN CHILD DATA CHECK LIST
. NAME: STUDENT DATE
PARENT/GUARDIAN
ADDRESS AND ZIP PHONE #
SCHOOL
Yes No Comments
' 1. Does your child have trouble hearing you when
you speak in either a normal or low voice?
; 2. Does your child ask for things to be repeated?
t
‘ 3. Does your child turn the television volume louder
! than necessary? ’
| 4. Has your child had numerous ear infections?
5. Do you, or others, have trouble understanding your
child's speech?
. 6. Are there certain sounds your child has trouble
. pronouncing? List the sounds.
{ 7.  Does your child have trouble following simpie
i directions?
8. Does your child point and gesture to communicate
instead of using words and sentences?
9. Does your child leave out words or make incorrect
sentences? Example: Me go home. Her my sister.
10. Do you think your child stutters?
11. Is your child's voice often hoarse when there is
no sign of a cold?
12. Does your child sound as though he/she is
talking through his/her nose {nasal)?
13. Does your child ever lose his/her voice for no
apparent reason? _
14. Does your child have a cieft palate?
15. Does your child blink, squint, have waterinrg
. eyes, rub eyes, or tilt head to one side?
16. Does your child sit close to T.V. or hold books
or objects close to the face?
Does your child frequently trip over or bump

into obj: cts? . Q4




Yes

MNo

Corments

18. Does your child have difficulty running, .
hopping, jumping or balancing on one foot?
19. Does your child have difficulty holding
pencils crayons or scissors correctly?
20. Does your child have difficulty kicking,
) throwing or catching a ball?
21. Does your child have difficulty separating
from parent(s)?
22. Does your child have difficulty in making
friends and playing with peers?
23. Does your child have difficulty dressing,
buttoning, working zippers and tying’shoes?
24. Does your child have difficulty staying with
one activity 5-10 minutes?
25, Is your child able to care for toileting
needs without assistance?
26. Does your child have a health disorder that
requires medical attention and/or follow-up? 4
Not all of the yes answers indicate problems. Do you feel additional contact with
the school would be helpful at this time? Yes No
Comments




WEBER SCHOOL DISTRICT
PARENTAL PERMISSION FOR EVALUATION

School

Dear
At the request of

carry out a more detailed evaluation of your child,

Full Name

classroom teacher. The reason(s) for this request are:

Areas of assessment, instruments and purposes are indicated below:

Date

(iLitle), we are seeking your permission to

» than 1s typically provided by the

{check) B . o
Intellectual Instrument(s): ______Purpose(s):
Educational Instrument(s): i Purp;;(s)-'_~~ __‘4_“_::rj
Social-Emotional Instrument(s): _PUFPOSG{;{:i;j-ifiiijt_ ﬁ:
Adaptive Instrument(s): ::i __“Purp;;;;;;:iitj:_,_g o
Psycho/Motor . Instrument(s): . - ﬁ,PUFPOSé;;;:—:b—; ‘
Other lnstrument};;t-_ B A ] —-m‘"_n—’——um---j;;:;;;é(S;I j“

Results of al) testing are kept confidential and nay be

@ hool personnel to review all of your

EMC“"“"“L for testing. You may refyuse permission for this evaluation.
ammzEmE th viwt to nresent its reasons and to seck your approval .

shared with you.

You may want to request a conforence with
child's school records and become better infoimed of the need for .
thiy

If you do, the school may request o contorenoe™

(¥

/ ]




Your ‘ d's education proaram will not be changed a< v.ult of this testing without your prior knowledge ’
written approval.

It you have any questions, please contact L . _____» phone:

Please retwn yoyr respunse at an early date.
Thank you,

I hercby authorize the evaluation requested for my child.

I do not authorize the evaluation requested for my child.

Signature of Parent or Guardian Date
Signature of Parent or Guardian Date
9
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WEBER SCHOOL DISTRICT
PARENTAL PERMISSION FOR PLACEMFNT

School: Date:
Dear
It is proposed on » that ywur child's education program be

supplemented as follows:

The student's needs cannot be met in the regular classroom because:

If you are undecided about the decision to make, you may wish to consider the following:

You may make a request to see the school records and the assessment data and to
review them with school personnel.

You may ask for a "due process” hearing. This process requires that you make
a written request for a hearing. A hearing officer will set up an appointment
within 30 days. At the hearing you may bring other representatives with you.
You have the right to present evidence, you may ask questions of the school
personnel and your child may attend the hearing with your approval.

. You may, if you so desire, obtain an independent evaluation of your child to
aid you in making your decision. Any additional data which may assist us in
your child's placement is always appreciated.

Sincerely,

Title

ChiTd"s Name

I have read and understand this form and hereby authorize the proposed altera-
tion in my child's education program.

Parent or Guardfan's Signature Date

I have read and understand this form and do not authorize the above proposed
atteration in my child's education jrogram.

/

Parent or Guardian's Signature Date

3/83
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SPEECH/HEARING

WEBER SCHOOL DISTRICT
PARENTAL . . RMISSION FOR EVALUATION

School Date

Dear
Results of an inftial Speech/Hearing Screening indicate that your child,

Full Name
could benefit from a more detafled: Speech _ Language Hearing evaluation.

Areas of assessment, instruments and purposes are fndicated below:

ARTICULATION: INSTRUMENT(S):
PURPOSE :
LANGUAGE : INSTRUMENT(S).:
PURPOSE :
AUDIOMETRIC - INSTRUMENT(S):
PURPOSL : e
—_— i
| OTHER: __ INSTRUMENT(S): .
| purrost: '
H
Results of all testing are kept confidentia} and may be shared with you. You may want to ~equest a conference with
school personnel to review all of your child's school records and become better tnformed of the need for this
request for testing. You may refuse permission for this evaluation. If you do, the school may request a conference
with you to present its reasons and to seek your approval.
Your child's education program will not be changed as a result of this testing without your prior knowledge and
written dpproval, ‘
10g

l()l (over)




If you have any questions, please contact our Speech Clinician
at this phone number: . Please return your response at an early date. Thank you.

[ hereby authorize the evaluation requested for my child

Parent or Guardian's Signature Date
I do not authorize the evaluation requested for my child
Parent or Guardian's Signature Dat<
3/83
104
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Referring Teacher School
Student Sex Grade_ -
Fl2ase :nacx tne apparent degree of the g - u
handicazcing condition, if any. If the © 3 £
statament does not apply, do not mark it. g - 5
2 &4 3
Emotional Handicaps
Hyperactive (overly ererzetic, zan'+ sit still, can't be quiet)...... () () ()
Withdrawn (very quiet, uncommunic2tive. sullen, blank stares)........ () () ()
Poor group acceptance (rejected, ignored, or abused by peers)........ & ; é ) § ;
Acting out (agressive, hostile, rebeiiious, destructive.............. )
Instability (unpredictable, cries easily, explosive)...........c..... {) () ()
Inattentive (short attention span, can't stick to task).............. () () ()
Imperceptivz (fails to anticipate consequences of own actions)....... () () ()
Other (describe)
Academic Handicaps (performing 25% or more below grade level)
Reading (poor comprehensicn, reverses or substitutes words,

' can't sound out or "unlock” words, poor oral reader)........ () () ()
Writing (reverses letters, illegible writing, can't write)........... () () ()
Mathematics (can't master grade-level concepts).........ovvvvurunonn.. () () ()
Spelling (phonic spelling, omits or adds letters)............oovunn.. () () ()
Social Sciences (can't handlr concepts, doesn't understand

relationships, poor understanding of social cause & effect..( ) () ()

Other (describe)

Physical Handicaps
Physical Defect (1ame, missing dig*t or limb, paralysis, erratic

muscle movements, physical deformity)............... () () (]
Gross Motor Coordination (awkward, clumsy)..............oovuvuunnnnn.. g ) 5 ) ! ;
Fine Motor Coordination (eye-hand, manual dexterity)................. ) ) (
Speech (poor enunciation, 11sps, stutters, infantile speech)....... A () ()
Visval (can't see blackboard, squints, rubs eyes, cross-eyed,
holds book too close, eyes oscillate involuntarily).......... () () ()
Hearing (doesn't seem to listen, unable to discriminate sounds,
asks to have instructions repeated, can't learn rote tasks).( ) () ()
Unusually Small (at least 20% less than class average).......... peees () () ()
Unusually Overweight ( at least 20% more than class average)......... () () ()
The Student's needs cannct be met in the regular classroom because:
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‘ School District Contacts
Davis County School District
Contacts: Mary Ann Williams, Ph.D., Director of Special Education

Ruth Kunkel, Coordinator of Special Education Services for the
Northern Section of Davis County

Address:  Davis School District
Department of Special fgucation
45 East State
Farmington, UT 84025
Phone: (801) 451-1169
Ogden City Schooi District
Contacts: Ivan Quist, Director of Pupil Personnel

Address:  Ogden City School District
Department of Pupil Personnel

2444 Adams
Ogden, UT 84401
Phone: (801) 399-3456
‘ Weber County School District

Contact:  Robert Reid, Ph.D., Direcior of Special Education
Address:  Weber School District
Department of Special Education
1122 Washington Boulevard
Ogden, UT 84404
Phone: (801) 394-8873
Legal Rights of Your Child
Contact: The Legal Center for the Handicapped

Address: 254 West 400 South, Suite 300
Salt Lake City, UT 84101

Phone: (801) 363-1347
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