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TIME TO QUESTION THE SPC STANDARD:
THE UBIQUITOUS ENGLISH READING CURRICULUM OF THE PACIFIC

Mary L. Spencer, Ph.D. Patrick Langmoir
University of Guam Department of Education
Mangilao, Guam Republic of the Marshall Islandc

The SPC read ng curriculum was designed to accompany and to
reinforce the oral language lessons presented in SPC's Tate Oral
English program. The South Pacific Commission English Language
Teaching Programme sponsored Gloria Tate's authorship of the
series of 15 highly structured oral language books, and the
various readers in the readin~ curriculum. Because of Ms. Tate's
Australian origins and because most South Pacific school systems
function in the British tradition, the materials have the feeling
of British English. Because of the predominance of island themes
and illustrations, the materials have the appeal of a certain
visual and content relevancy to children 1living in Pacific
environments. The oral syllabus and the reading series are used
in all of the public school systems of the Micronesian Region
except Guam and in most South Pacific islands. Their wuse 1in
Micronesia began at least 20 vyears ago. Their pedagogical
effectiveness has never been evaluated, although a few recent
notes of concern about them have been heard from several points
in the greater Pacific. 1In this paper, we will begin to explore
the SPC reading curriculum in a descriptive manner, 1looking at
the first evidence we have of how 1t is used in the classrooms of
Micronesia and at some of the basic textual qualities of the
materials. This exploration will not be final nor conclusive, but
will begin to build our understanding of how the SPC reading

curriculum impacts the development of reading skills for
Micronesian students. It has already aided our attempts at
making practical suggestions for strengthening reading

instruction in the schools of the Region, and we expect that more
comprehensive evidence will be of still greater practical import,

The Tate oral materials teach English speaking and listening
skills through "audiolingual" instructional techniques. The main
focus of this approach 1s on carefully sequencing the order in

1. Mr. Langmoin 48 Higher Education Supervisor §orn the Deparntment o4
Education, Republic of the Marshall 1sLands. Previously, he was
a classnoom teachen in Ebeye Public Schools. He 48 a graduate
student at the Undiversity of Guam. Dn. Spencer 48 a trainer and
evaluation specialist with the federal negional nesource centern
fon bilingual education, Project BEAM, at the University of Guam.
She is also Chain of the Department of Behavional Sciences at the
Undivensity of Guam.
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expiained 1n the Oral English Handboot (Tate, 1971) 1n the

chapter entitlea, "Controlled Reading Material:"

"1f reading is to be correct, fluent, and immediately
meaningful, no structural feature should be included
in material for reading until it has been practised
orally. Reading should be regarded as speech in
print. For example, cannot should not be used in

reading until can’'t/cannot can be shown as a con-

trast between the spoken and written forms."

"For at least three years after the Pre-reading ctage
there should be a delay of from two months to a year
in presenting in print structural features which
have been learnt in the Oral English Programme."

The teacher manuals and other auxillary materials of the SPLC
reading program attempt to i1nstill fear i1n the teacher who might
contemplate moving the children through the oral- language books
or readers more rapidly than scheduled by the author. In
discussing the type of reading which "...makes free use of any
structural features the students have learnt...” in a story or
other material chosen only for interest or information value,
Tate (1971) war is:

"The danger of this type lies 1in its occasional need
to express 1ideas 1n language which goes beyond the
children's understanding, even if the context makes
the general meaning clear. They are likely to try
to use this language themselves at other times and
form habits of error.”

“Readiness for reading 1s of the utmost 1mportance.
Any attempt at true reading must be celayed until
the puplls are ready for 1t - seldom before they

are approaching the age of seven years.”

"The OQOral English programme should control the
Reading programme, and both should control the
Written English programme, It 1s doubtful
whether free composition should ever be
attemgted 1n the Primary School, as the writing of
errors 15 of little or no value in learnring. Oral

preparation should precede all written wort to
lessen the possibility of making errors.”




There are at least three levels of information on how SPC
reading materials are used to educate students in Micronesia: 1)
the descriptions and recommendations of the SPC authors and the
teacher training consultants; 2) the descriptions and policy
statements of central office reading or language arts specialists
in each local educational agency; and 3) actual classroom use of
particular levels of the SPC reading series at varying grades, at
the different schools throughout the Region. Table 1 displays
the GSPC's recommended grade placement of the reading series,
recommendations from one of the main SPC teacher training
consultants in the Region, and the placements reported by the
language arts specialists i1n four of the local Micronesian Region
educational agencies. Inconsistencies between SPC author,
consul tant, and local specialist placement statements are
obvious. Moreover, the diversity of placement arrangements
reported at the local level is striking. School and , classroom
observations by the authors of this paper in various Micronesian
Region sites persuades us that actual classroom use of SPC

materials is not necessarily consistent with the planned
placements reported here by local language arts specialists.
However, systematic documentation of actual classroom use of

thece and other materials would be helpful.

Several educational implications arise from even a cursory

examination of Table 1. First, the author's recommended
placement would compress the use of the reading series into the
71irst six grades. In contrast, the teacher training consultant

and all responding local educational agencies reported extending
SPC reader placement through at least the seventh grade, usually
the eighth, and sometimes the ninth grade. In our classroom
visitations we have noticed that SPC workbooks, teacher manuals,
and supplementary readers are rarely used to accompany the basic
SPC readers to the extent recommended by the SPC authors.

Table 1 also shows the SPC program recommending delay of
English reading unti1l grade two, a recommendation which |is
reil rated by the teacher training consultant. Of tne four
responding local educational agencies, three do not repor:
1introducing English reading until grade three. Because of the

severe limitation of primary language reading materials, this

delay 1n English reading probably means that very little reading

instruction 1is occurring in any language at all 1n these
classrooms unti1l grade three. The correlate of this si1tuation 1s
that students 1n Micronecsi1an classrooms will be unable to access
written material :mn any of their content area subjects wuntil
grade three, or suchk time as sufficient English language reading
skill 1s developed.

The observations we have )just made raise a number of
questions that neec more careful documentation and consideration.
They serve us here as a rather speculative basis for moving on to
an initi1al examination of text features of the GSPC r=ading




Table 1

Grade Placement of SPC Readers

Gr ade

SPC

Recommendations(},2)

Teacher
Trainer

Pohnpe:

Yap

Marshall
Islands

Belau

Prereading
Activities

Junior Readers
1, 2, 3

Junior Readers

4, 5, &6

Alternate Readers
S5A, bn

Junior Readers

7, 8, @

Alteinate Readers
70, BA, 9A
Intermediate Reader
1

Intermediate Reader
i, 1

Intermegiate Reader
v

Prereadng
o Early
o Later

Prereading

o Advanced
Junior Reader
1

Junior Readers
2, 3

Junior Readers
4, S

Junior Readers
6, 7

Junior Readers

8, 9

Intermediate
Readers 1, 11

intermediate
Readers 111, IV

Prereading
o Early

Prereading
o Later
2 Advanced

Junior Readers
1, 2

Junior Readers
3, &

Junior Readers

5, &,

Alternate Readers
A, bA

Junior Readers

7, B

Alternate Readers
74, BA

Junior Reader

9

Alternate Reader
A

Intermediate
Reader !

Intermediate
Readers 11, 111,
v

Prereading

Junsor Readers
1, 2, 3

Junior Readers
4, S

Junior Readers
6, 7

Junior Readers

8, 9

Intermediate
Readers !, [1

Intermediate
Readers 111, 1v

Prereading

Prereading

Junior Readers
i, 2, 3

Junior Readers
a, 3, «

Junior Readers

3, 4, 5, 6
Alternate Readers
9A, 6A

Reader |

Junior Readers

4, 5, &6, 7

Al ternate Readers
SA, 6A, 7A

Junior Readers
5, 6, 7, 8, 9
Alternate Readers
Sa, 6A, 7A, BA, 9A

Junior Readers
7, 8, 9
{ntermediate
Readers I, 11

Prereading

Juri1or Readers
1, 2, 3

Junior Readers

4, 5, &6

Alternate Readers
Sa, 6A

Junior Readers

7, 8

Alternate Readers
74, BA

Junior Reader

9

Alternate Reader
A

Intermediate

Reasder |

Intermediate
Readers 11, 111

Intermediate
Reader 1V
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seri1es. But =rcefore turning to that, we wish to note that the
decision of whers — optimallv - various types of English reading
materi1als shouid be introduced 1n Micronesian classrooms is a
difficult one, and that consultants and educators who attempt to
make this decision have little factual 1nformation to guide them.
For example, tney do not have reliable evidence on the English
oral proficiencies of students of different ages and grades in
any of the Micronesian i1ocal educational agencies. Further,
there are many capricious variables at work within the school
settings, such as widely varying teacher education and experience
levels, differing degrees of availability of English books and
materials, varying presence or absenze of native speakers of
English in the community, and different amounts and types of ver-
nacular language books.

Research Questions

Casual 1inspection of th: SPC readers suggests that their
content is relatively less complex and substantially briefer than
the commonly used basal reading series published i1n the United
States. Since reading instruction in most Micronesian schools
consists entirely of student use of the SPC materials, and since
the development of reading skill 1s a major educational concern
in the Regior, it is imperative that a gualitative description of
the various 5SPC readers be established. In this 1interest, the
following research questions were formulated for the current
study:

1. What is the readability level of each of the SPC
Junior Readers, Alternative Readers, and Inter-
mediate Readers?

2. What 1s the nature of text complexity in the
varioucs SPC readers. as evidenced by elements of
the readabi:li1ty formulas?

3. How many running wcrds are contained in each of
the PC Junior Readers, &lternative Readers, and
Intermediate Readers?

4. How 1is the number of reading pages in each SPC
reader related to the number of pages with pic-
tures?

S. How do the SPC measures of running words compare
with the number of running words 1n a major 4.S.
basal reading ceri1es?

6. How do the SPC measures of the number of reading
pages and the number of pages with pictures com-
pare with thcse of a major U.S. basel reading
series”?

C.




METHCD

Readability of SPC Series. Readability analyses were
conducted on the SPC Jumior Readers (1, 2, 3, 4, 5, 6, 7, 8, and
?), the SPC Alternative Readers (5A, &6A, 7A, BA, and 9A}), and the
Intermediate Readers (1, 11, 111, and IV). The readability
formulas of a computerized program (MECC Utility Volume 2) were
applied to the SPC reading series to compute readability levels
and to assess basic features of the text. The Spache (1974), Fry
(1977), and the Raygor (1977) formulas were used for materials at
the fourth grade and below. The Dale-Chall (1948:, the Fry, and
the Raygor were used for materials at the fifth grade and higher.
While the Spache is considered the most appropriate forwula for
grade four and lower materials, the Dale-Chall is considered the
most appropriate for grade five and above. The Fry and the
Raygor formulas were used to cross check the Spache and the Dale-
Chall analyses. The choice of readability formulas for specific
SPC readers was based on the grade placements reported by leocal
reading specialists. Later, however, the results (combined with
the publishers recommended placements) suggested that the Spache
would probably have been most appropriate for all materials.
Thus, Spache analyses will soon be conducted.

Almost all text in the Junior Reader 1 was analyzed, from
the second page to the last page, because of the limited number
of words ard sentences in this level of the series. Other
readers were analyzed from random selection of three passages
from each reader. The first passage was chosen from the
beginning of each reader (excluding the first page). The second
passage was chosen from the middle pages, and the third passage
was chosen from the last part of each reader (excluding the last
page). Each passage analyzed contained at least 100 words.
Thus, each recder was analyzed after selecting three pascages,
with a total of at least 300 words analyzed for each reader.

The G(Ginn basal reading series used for some text feature
comparisons was not analyzed for readability. Instead, the
publishers’ recommended grade placement was used 1in the
comparlisons 1in this paper as proxv designations of grade level
readability. Actual readabilitv lev=ls will be calculated 1n the

future on these and ore or more other major U.S. basal reader
series.

Text Structure Analysis. The readability analyses yield a
number of text structure indices, 1ncluding: words of &6 or mure

ietters, words with 3 or more syllables, average sentence length,
average letters per word, average syllables per word, average
number of 1locng words per 100 words, and average number of
sentences per 100 words. In addition, each reader 1n the SPC
reading series analyzed for readability, and each of the Ginr
basal readers, were analyzed for 3 s1mple terxt structure
feawures: 1) the total number of runmning words in each boev; 2)

&




the number of psages per boo! with reading muterial; and 3) the
number of pages per book with pilctures. The ratio of the second
and third measure gives a serse of how text 1s blocked and broken
with pictorial cues and mativation.

To arrive at the estimate of number of words per book, the
following operational steps were undertaken:
1. The number of words 1n 10 lines were counted

{including short lines);

2. This number was divided by 10 to obtain the av-
erage number of words per line;

3. The number of 1lines in the entire bzok were
counted;

4. The number of lines in the Sook were then mufti-
plied by the average number of words per line.

To arrive at the number of reading pages per book, every
page was counted that had some reading material on it, except for
pages with special purpose text ‘=.g., table of contents, title

pages, pages entirely devoted to exercises or problems).

To arrive at the number of pages with pictures per book,
every page within the reading pages, or closely associated with
them, on which a picture appearedg, was counted.

The text/picture ratio was obtained by dividing the number
of reading pages by the number of pages with pictures on them.

RESULTS

The readability analysis data 1s presented 1n Table 2.
The finding that complexlity or difficulty generally 1ncreases
from the first GSPC reader (Junior Reader 1) tc the last
({Intermediate Reader IV) 1s supported by several 1ndices:

1. Words of & or more letters generally Iincrease across
the series, ranging from a low of 32 to a high of &9,
but with some high values interspersed out of order 1n
early positions of the series (e.g., 39 at Junior
Reader S, 66 at Junior Reader 7A, 85 at Intermediate
Reader 11).

2. Words with 3 or more syllables generally 1ncresse
across the series, ranging from O to 31, but with come
high values interspersed out of order 1n early pos-—




Table 2
Readability Analysis of the SPC Readers, Books 1-9A and Intermediate Readers I-1IV

COMPUTERIZED READABILITY TESTS
[ READABILITY COMMON VARIABLES ] [ SPACHE JDALB-CHALY FRY[ RAYGOR  }

SPC TEXTBOOK

Juater Reader | 99 322 | 315 | »2 0 0 | 3.3] 3.5 1.2 1 1.3 1.0 9.9 | 30.3] 3.0 B
Junijor Reader 2 79 | 350 | 406 36 0 0 4.4 3.5 1.2 18 1.6 1.0 {10.3 22.60 3.0
junfor Reader 3 57 | 312 | 386 47 9 7.9 5.5 | 3.7 | 1.2 21 1.9 1.0 1s.1 18.1 3.0
Junlor Reader & 41 | 328 | 398 40 10 3.0 8.0] 3.8} 1.2 22 2.2 2.0 12,2 12.9 3.0
~ below
8 Junlor Reader S 53 | 301 | 352 59 3 i s.7] 3.6 1.2 3 5.0 | 1.0 [19.6 17.4 3.0
elow
Junfor Reader SA 36 | 303 | 383 50 7 2.3 8.4 3.8 1.3 9 2.0 | 3.0 [16.5 11.9 3.0
AB
Junfor Reader 6 53 | 320 { 401 42 5 1.4 6.01 3.8 1.3 27 $-6 | 2,4 [13.1 16.4 3.4
B
Junfor Reader 6A 52 | 326 389 48 1 J.4 6.3 3.9 1.2 8 bg}s\d 1.0 {14.7 16.d 3rd
below AB
Junfor Reader 7 46 | 329 | 404 | 45 8 2.4 1.24 3.1 1.2 16 | 5.0 | 2.0 }13.7 14.4 3rd
below AB
Juntor Reader 7A 41 { 3431 435 66 17 s.} 8.4 3.9] 1.3 11 5.0 | 3.0 [19.2 12.4 3rd
below AB
Junior Reader 8 52 | 342 | 404 47 1 .1 6.6] 3.9 1.2 19 5.0 | 1.0 [13.7 15.3 3rd
beiow] AB
Juator Reader BA 31| 328 | 81 | 44 7 2.4 10.6] 3.8{ 1.2 13 |°%5°8"| 2.0 [13.4 9.9 3rd
Juntor Reader 9 43 | 332|412 | 60 19| s.7l 7.7 | s«.0] 1.2 16 Pedog | 5 o (18.1 | 12.0] 4%
i AT
Junlor Reader 9A 28 | 3341447 | 76 19] 5.71.9 | 4.2] 1.2 20 |5-6 | 6.0]22.8] 8.4[5th
AT
Intermediate |} 27 3451466 69 33 9.6{12.8 4.0 1.4 37 (7-8 6.0] 20.0] 7.8]l5th
Intermediate  §1 24 31571 468 #5 24 o.7]14.9 4.3 1.4 29 |s5-6 6.0 ] 23.8] 6.7] 6th
Co T AT
Intermediate 111} 28 322] 421 549 19 5.9111.95 4.0 1.3 19 S5-6 5.0 18.3 8.7 ;‘It'h
tntermediate IV 20 316] 4u0 6Y 3t 9.4 15.8 4.1 1.4 38 [ 7-8 7.0| 21.1] 6.3{6th _L

ERIC 12




1t.ons of the series (e.g., 17 at Junior Reader 7A, 33
at Intermegiate Reader 1[).

3. Average sentence length generally i1ncreases across the
series, ranging from 3.3 worc: per sentence to 15.8
words per sentence.

4. Average number of long words per 100 words incr=ases
« ross the series, ranging from 9.9 to 23.8 per 100
words.

Some measures of complexity seemed to be cuite low, even at
the highest levels of the reading series:

1. The average number of letters per word ranged from a
low of 3.5 to a high of 4.3 letters per word. .

2. The average number of syllables per word ranged from a

low of 1.2 to a high of 1.4 syllables per word.

On the readability scales best suit. 1 for materials at grade
4 or below, the readability levels range from grade 1.3 to 2.2
on the Spache, and from grade 1.0 t2» 2.0 on the Fry.

On the readability scales best suited for materials at grade

5 and above (Dale-Chall), the readability levels ranged from
below grade 5 for Junior Readers S through 9, except for Junior
Reader &6 which was at grade level 5-6. Junior Reader 9A, and
Intermediate Readers II and III were placed at grade 5-6, with
Inte-mediace Readers I and IV placed at grade 7-8. These were
consistently ranked at Jower reading levels on the Raygor: grade

3 for Junior Readers S through 9, with a maximum for the entire
series placed at grade 6 in the analyses aof Intermediate Readers
11 anc 1V. Junior Reader 9A and Intermediate Reader I were
placed at the grade S level, and Intermediate Reader 1II! was
placed at grade 4.

Table 3 presents the number of running words analysis for

the GSPC series. There is a general i1ncrease 1n the number of
running words per book across the series, al though
inconsicstencies in order are evident. The number of running

words 11n an SPC reader ranges from a low of 441 words inrn the
first reader to a high of 19,059 1ords in the next to the last
reader 1n the seraies.

Table 4 presents the number of running words analysis for

the Ginn basal reader series. There is a consistent 1ncrease 1in
the number of words per book at each advancing level, except for
a 2,000 worg drop between grade 4 and grade 5. The number of

running words in a Ginn reader ranges from & low of 385 words at
grade 1 to a high of 126,019 words at gracdc o.




Table 3
Selected Hand Count Measures of SPC Text Structure

Reader

Ectinated Number

of Words

Per Reader

Ratio of
Picture / Reading

Pages

5A

6

6A

-

7A

8

8A

Q

FA

Intermediate

Intermediate

Intermediate

Intermediate

1,014
2,220
4,391
3,388
3,322
S,719
2,486
7,353
5.556
6,320
7,572
7,887
9,936
17,345
13,468
19,959

15,659

.90

.90 "

14
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Table 4
Selected Hand Count Measures of Binn Text Structure
Ginn Estimated Number Ratio of
Reader of Words Picture/Reading
Per Reader Pages
1 (L&)
Little Dog Laughed 385 1.03
1 (L) -
Fish and Not Fish 1,188 1.28
1 (L&)
Inside My Hat 1,613 1.04
1 (LS
Birds Fly, Bears Don't 5,263 1.10
1 (L&)
Across the Fence 8,687 1.12
2 (L?2)
Glad to Meet You 15,048 1.18
2 (L)
Give Me a Ciue 20,090 1.11
3 (L)
Mystery Sreaker 25,078 1.08
3 (L10)
Ten Times Around 30,786 .94
4 (L11)
Barefoot Isiand 63,984 .73
S (L12)
Ride the Sunrise 61,492 .63
6 (L13)
Flights of Coior 98, 768 46
7 (L1g4)
A Road To Travel 119,468 .58
g8 (L1S)
The World Aheau 126,019 .53
15
. 8b




Table 3 aiso presents the number of reading pages, the
number of pages with pictures, and the ratio of these indices for
the SPC series. The ratio ranges from a high of 1.09 (Alternate
Reager 6R}, with 3 ratio of .90 for the first book 1n the series,
to a low ratio of .42 (Junior Recder S and Intermediate Reader
Iy, with a ratio of .78 for the highest reader in the series

(Intermediate Reader 1V). The pattern of highs and lows in the
ratio of reading and picture pages is somewhat difficult to
interpret. If one first views the ratios for the basic Junior

Reader series, absent the Alternative Kkeaders, 1t appears that
the wearly readers have nearly a one to one reading/picture page
arrangement; 1in contrast to the remaining readers in the basic
series which seem to move to about twice as many reading pages as
picture pages. However, most of the Alternate Readers have a
structure approximating the one to one reaging/picture page
arrangement of the early readers in the basic series. This high
picture content 1s also characteristic of the upper lewels of the

Intermediate Reader series.

Table 4 presents the number of reading pages, the number of
pages with pictures, and the ratio of these 1ndices for the Ginn
basal reader series. In general, this entire series is
characteri1zed by high picture content. The ratio ranges from a
high of 1.28 (grade 1) to a low of .46 (grade 6), ending at the
highest reader with a ratio of .53 (grade 8).

Several comparvative statements can be made about the SPC and
the 5inn basal reader series. The maximum number of words in the
18 book set of SPC readers was 19,059, compared to the maximum
number of 126,019 in the 14 book set of Girn readers. Thus, at

the highest level of the Ginn basal readers, there are 6.6 times
more words than there are in the Intermediate Level 11T  SPC
reader (this next to highest level having the largest number of

words in the series).

Both the SPC and the Ginn series start with a large number
of pictures pe- reading psge {(basically 1 to 17. This ratio
decreases more sharply for SPC than Ginn. The proportion of
pictures 1s relatively high for Ginn even 1n grades 3, &, and S5,
then dropping to about 1 picture page for every 2 reading pages
for grades & through 8. Seven of the 18 SPC readers have
similarly low proportions, but the proportion reverts to
relatively high levels with the Intermediate Level III1.

Table S has been prepared as a means of summari1zing some of
the key wvariables for the SPC and the Ginn series i1n order to
clarify the comparison. The three most straiking firdings are:

1. That students usirng Ginn materials ~.11 erperience
an exceedingly broader exposure co words thar will
those using the SPC materials;




Table 5
Summary of Key Text Structure 7ariables
For SPC and Ginn Reading Series

rade SPC 61nn Readabslity Estinated Rat1s of
{Recosaended Grade Level Nusher of Picture/Peading
Plicesent) Yords Per Sook Pages
SPC SIm SPC 61N
{ Prereading
Activities
Little Dog Laughes S 1.03
Fish and Not Fish 1,i68 1.3
Inside My Hat 1,613 1.04
Birds Fly, Sears Don't 5,23 1.10
Acrose the Fence 8,687 1.12
2 Junior Reader | 1.3 (5) 1Y .90
Junior Reader 2 1.8 (5 1,014 .99
Junior Reider 3 1.9 (5) 2,020 .83
6lad To Meet You 15,068 .
B1ve He a Clue 20,090 .11
3 Juntor Reader & 2.2 §) 4,391 A3
Junior Reader $ 5 )5 1.067) 3,388 42
Junior Reager b 5-6i00}32.0(F. 5,19 .83
Aiternate Reader 54 3 (00)33.0(F) 3,32 .58
Klternate Reader 4A <5 '0C3l.0(F) 2,484 1.09
Nystery dneaker 23,078 1.8
Ten Tises Ardung 30,786 93
L) Juniar Reader ? {3 ). 05 7,393 %
Junior Reader § (3 (XN 1.64F. $,320 .46
Junicr Reager 9 (§ i lf 7,887 .39
[ateraediate
Reader ! 1-6(0he.0tFi 37,388 Rt
Alternate Reader 74 <5 (B0)33.%5F: 3,556 .92
Alternite Reader 84 (5 (00):2.0F; 7.57 .82
4iternate Feuder 9A S=6100)54.0(F) 1,93 o2
Sarefoot Island $3,98 Wk
S Interaediate
Geader 1] S-6(00138.01F5 13,468 e
Interseciate
Reader 1] -8.000:5.0:F,  19,0%? 93
Rige the Sunrise 81,6% 43
b inte-asdiate
Reader .V 7-84DCy37.017; 15,659 T
Flights of Color 98,768 .46
7 A Road To Travel 119,408 i
o 8 The dorld Ahead 126,039 33
1
{
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2. That the GSPC materials fluctuate in the picture/
reading page ratio 1n a seemingly 1rrational way,
and are more inconsistent in the ordering of total
words across each successive reader than seems
necessary; and,

3. That even those students being given the SPC mat-
erials at a pace recommended by the publisher (a
pace not often used in actual Micronesian class-
rooms, we believe), and especially students in
grades 1-4, will not have sufficiently complex
content, as reflected by readability measures.

Violations of Publisher Reccmmendations. In one or more
impor tant ways, most local educational agencies~ in the
Micronesian Region are not using the SPC reading series as the
publisher recommends. Many of the school systems delay
introduction of the 1individual readers to one or more grades
later than SPC recommends. As a result, the publisher's
scheduled completion date for the Intermediate Readers in grade &
is exceeded by Micronesian school systems by two or more grades.
The introduction of English reading instruction does not begin in
some Micronesian systems until grade 3, rather than in grade 2,
as recommended by GSPC. Although direct evidence was not
presented on actual classroom use of supplementary SPC readers or
on che timing and extent of vernacular language reading
instruction, these two dimensions of classroom activity are
believed by the researchers to be out 3f conformance with the

expectations of the authors of the SPC readers. These
researchers' observations are that supplementary readers are
often not available to Micronesian classroom teachers. Further,

vernacular reading instruction in Micronesia labors under severe
constraints due to the inadequate supply of vernacular language
reading materials, lack of resources for developing them, and due
to the growing prestige of English, and the comparatively wider
availability of the SPC readers.

The 1impact of these variances in practice from publisher

recommendations are believed to be severe. Micronesian students
are typically not learning to read in any language until the
second or third grade. It is difficult to imagine any salutory

effect of this delay. 1In addition, when reading is i1ntroduced to
them in English, the process 1s usually one of submersion i1nto a
foreign language since they have not had a literacy roundation
built 1n advance in the language they speak and comprehend and

therefore could transfer 1into a second 1language. hen this
situation occurs, the effectiveness of the reading 1nstruction 1n
the second 1language is greatly diminished. This is readily

observable 1n the many Micronesian reading sessions 1n which
English rzading consists of parroting, 1n group chorus, a page of
the SPC Junior Reader selected for that grade. And, 1t 1s all
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too apparent from the fact that more than 95% of Micronesian
students seeking admission to the University of Guam must be
placed 1n remedial reading classes (University of Guam, 198é&a).

The finding that local reading program specialists and

administrators typically do not wuse the SPC readers in
conformance with publisher recommendations begs the question of,
"Why not?" We can guess at some of the reasons. Perhaps most

notably it is because the largest teacher training institution in
the Micronesian Region, the University of Guam, does not teach
Micronesian teachers how to use SPC materials, either in the on-
campus courses or in the outreach courses to the various
Micronesian islands. The instructional emphasis of uoG
coursework in reading has been on methods and materials that will
not be applicable to the home school sites of the teachers in
training (e.g., Distar). The SPC authors and publisher
representatives have not provided teacher training in Micronesia
as often or as intensively as would be necessary to develop high
levels of competence with the oral and reading materials of the
program. Moreover, the lockstep linkage between the Tate Oral
Language Materials and the SPC readers is so complex that using
the full complement of materials in the recommended manner is an
exceedingly complicated and difficult matter for any classroom
teacher. Without full and frequent access to a specialist who
could help unravel these mysteries of material wuse, it 1is
likely that the average classroom teacher will make material use
decisions that are out of compliance with publisher
recommendations. This situation is even more likely in view of
the fact that most teachers do not have ready access to the SPC
teacher manuals and program descriptions.

When these researchers have talked with teachers,
individuals who do much of the teacher training done with SPC
materials, and locally based reading specialists about these
matters, they often bring out the point that many of them do not
feel their students can deal with the first readers until second
or third grade, nor with advanced readers as quickly as SPC
planned. Much more understanding of these attitudes and the
bases for them 1is needed. They are sincere and reasoned
judgments. Possible underlying explanations include:

1. Widespread underestimates of the innate educational
and i1ntellectual potential and ability of Microne-
sian children;

2. A disjunction in prevailing attitudes that early
development of literacy at school is not a prior-
ity, relative to widespread community and educator
goals for «college level preparedness for Microne-
sian youth; the former attitude stemming at least
in part from the traditionally oral culture of the
region and its nascent socialization to literacy;

it




3. A lack of 1nternsive 1nstruction 1n first ianguage
literacy, even 1n the early grades. throughout
Micronesia. This is due to many factors, 1ncluding
lack of direct preservice and inservice i1nstruc-
tion of teachers in reading 1instruction methods
applicable to the vernacular materials that they
have, and conducive to expanding the quality and
quantity of their vernacular materials. The results
of recent vyears of reading research on the in-
ternational and U.S. scene have not yet reached
into either the teacher training domains in Micro-
nesia, nor into the experience of local reading
specialists and teachers. For example, virtually no
teacher training in direct reading comprehension
instruction (in either the first language or in
English, the second language) has yet occurred any-
where in the Micronesian Region where the SPC
materials are wused. This research and the.tech-
niques for teaching reading are largely antithe-
tical to the language acgquisition theory and in-
structional approach embedded in the SPC materials;:
although it is probably quite possible to wuse
the more recently supported instructiona! methods
with the GSPC readers if some 1nnovation is intro-
duced.

4. A widespread lack of knowledge among Micronesian
educators about bilingual education methods, and
general confusion about how vernacular oral
language and literacy materials and instruction can
be effectively combined with English oral language
and literacy materials.

5. A concern, perhaps well-founded, among local
reading specialists, administrators, ard well-
versed consultarts for just how much 1n the way of
complicated 1nstructional plans and procedures can
be expected to occur 1n the typical Micronesian

classroom, given the current status of teacher
degree attainment (12% of teachers 1n Micronesian
schools - with Guam excluded - have baccalaureate
degrees), and the many other constraints on the

physical and educational environments of schools in
this Region (University of Guam, 1986b).

SPC Readers, Even 1f Used as Recommended. The arnalyses

presented 1n this study suppcrt the following conclusions:

1. Even 1f the SPC materials are used as recommended
by the publisher, the number of words available to
students for reading per week is severcly limited.
Reading research has established that the number of
words read per week 1n either school directed or

12




independent reading is strongly related to rexsding
achievement (e.qg., Barr and Dreexen, 1983
Allington, 19843 Gambreel, 1984). In a study of &C
U.S. schools, Allington (1984) found tha! the mean
number of running words per week for first graders
was 400 for the students with lower skill levels
and 1,100 for those with higher skill ‘levels. At
fifth grade, the number was 4,400 and 6,900 per
week for low and high skill groups, respectively.
The total number of words for Junior Readers 1, @2,
and 3 (the materials recommended for grade 2 by
SPC, with no readers used at grade 1) 1s 3,675,
Even if Micronesian students were given 400 running
words per week, as were the low skill students in
Allington's study, they would have finished these
three Junior Readers in nine weeks, less than half
an academic vyear. Thus, even if wused as
recommended by the publisher, the SPC reading
series does not offer a sufficient number of
running words per unit of school time to develop
the potential reading skills of Micronesian
students.

Even at level 9 of the Junior Readers, students are
being offered reading text rated at the grade 2
level. Al though the local school systems of
Micronesia vary in the grade placement of GSPC
materials, many Micronesian students will be
working on grade 2 level reading materials while

they are in the grade 6, 7, or higher. How can
these students be expected to deal with the all-
English U.S. published textbook series that they
are likely to encounter in highschool, ur the U.G.
college textbooks they will be required to read in
institutions of higher education?

If the SPC materials are used as recommended, their
use would be concluded at the end of grade 6.
Ther are no SPC oral or literacy materials for
grades beyond the grade at which Intermediate
Reader 1V is used. We believe that this creates a
confusing void for many Micronesian educational
decision makers. The SPC materials are so highly
structured, and espouse such an exclusionary view
toward other types of materials, that once they
have been finished, it 1s difficult to imagine how
to attach other types of materials to their final
levels. To 1ntroduce a U.S. textbook series for
grades 7 and beyond obviously creates a disjurction
1n terms of readability level, number of words, and
other forms of text complexity. In additior, there
are dezens of possible series to select from.
Which 15 most appropriately tacggec to the end of a
S1x year experience wlth SPC only? The
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researchers’ observation 1s that 1N mary cases
Micronesian educators deal with this ambiguous and
confusing situation by stretching out the use of
SPC materials 1nto grades 7 and beyond, simply
because they are not clear about which additional
materiais could or should be used next; and, often
because the school system does not have the money
to purchase additional materials. The overall
result of these problems is that optimum
development at the high school level is prevented
or made difficult, and the link between high school
and college for college-bound students is not
adequately established.

If SPC recommendations are followed, English
literacy would not be introduced until at least the
second grade. And, as we have seen, reading
instruction in any language is often not introduced
until the third grade. It is important to ask,
"What is the impact on the educational development
of a «child in Micronesian schools when reading
instruction 1is delayed until the second or third

grade?" This question must be asked with other
questions about first and second language literacy
instruction in mind. "What 1is the impact of
delaying reading instruction 1n the first
language?" "What 1s the impact of introducing
reading in a completely foareign 1language before
developing reading in the first language?" What is

the impact of 1ntroducing reading instruction in a
foreign languag= before reading is well established

in the first language?" "“What is the combined
effect of delaying reading instruction 1in any
language until the grades 2 or 3, and then
impoverishing reading instruction by severely

limiting the number of words and the complexity of
language that 1is available to be read for six or
more vyears?” We reed research to help us come to
grips with at least some of these questions.
However, the prac:ical educator, wupon considering
the si1tuation, begins to wonder how any of the
successful ly educated Micronesians that we know has
achieved so much under these circumstaices.

Receommendations

The most obvicus recocamendations deal with grace
placement, number of available reading words, and
text complexity. The clear recommendations seem to
be 1n ii1ne with those of the SPC publishers, plus
what we have learned fraom recent reading research:
1) B2gin first language 1nstruction 1n a strong
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and 1ntensive whole language form from the first
day ¢f school; €) 1ntroduce English reaging when
stud=2nts have & first language reading foundation;
3) develop and ut:ilize reading materials 1n both
the first and second languages that expcse students
to an adequate number of words per schuol week, and
which graduate complexity in a reqular and
developmentally appropriate way throughout their
schcol careers. This will mean that local eduators
in the Micronesian Region must be exposed ts the
options amongst supplementary English materials and
English materials aimed particularly at grades 7
through 12, and provided with technical assistance
and training in how to select, adapt, or develop
appropriate supplementary and/or secondary level
materials.

From all indications, ranging from informal
discussions and conference panele of Micronesian
educators, to financial statements of the
Micronesian political entities following the

compacts of free association, the SPC oral and
reading mat~rials will be permanent fixtures in the
Region for many years to come. Beginning with this
assumption, it i1is «critical that the teacher
training programs that serve the Region, of which
the University of Guam has the largest enrollment,
under take systematic planning and implementation of
courses in reading which teach how SPC reading
materials may best be used to develop reading
comprehension, and how they may be profitably
supplemented with additional materials of greater
complexity and word content.

In the future, especially now that the auterity of
the post-compact period has materialized, teacher
education at sites away from the local M™Micronesian
si1te wi1ll be 1mpossibly expensive for many 1f not
most Micronesian teache,'s (at both the preservice
and inservice levels). The University of BGuam is
currently 1nvestigating options for developing a
distance education program for the Region.
Distance education courses 1n reading instruction
methods that combine appropriate use of SPC
materials, first language literacy, and direct
instruction 1n reading comprehension ski1lls and
strategies would be a welcome program offering, and

could be a jJustifiable priority for numercus
reasons.

The teachers of the Micronesian Region, 1ncluding
those of Guam and CNMI, do not have access to a
single course 1n English as A Second Larguage
instructional methods. It would be an 1mportant




step toward pecagogical effectiveness everywhere 1in
the Feg:on 1f teacher training 1nstitutions would
provide one o~ more such courses as reguired
1ngredients 1n baccaulaureate programs for degrees
in education. They should focus to a major extent
on oral language development methods, combined with
methods which 1ntegrate reading and writing with
oral language for a "whole language” instructional
approach (e.g., Goodman and Goodman, 1979). These
need to be fully integrated with coursework in
first language literacy and bilinqual instructional
methnds (e.g., Krashen, 1981).

Al though numerous conferencing and staff
development opportunities are offered each year by
the inservice education providers of the

Micronesian Regicn, there exists a need for a
focused gathering at which the concerns of_ this
paper are addressed. In the Micronesian Region in
1987, the SPC materials are being used in an almost
unconscious way, with little self examination about
their effectiveness or about options for their

placement or their combination with other
materials, or what should follow them.
Simultaneously, dur ing the last two years,
representatives of U.S5. textbook publishers have
traveled up and down, and back and forth,

throughout tne Region, developing commitments from
local education agencies to pilot test and/or
purchase their materials. And, in the teacher
training institutions, reading instruction is
carried out in an abstract way that 1is totally
blind to the local situations to which the teachers
will return. This cortext must be refocused, and
the disparate directions of action 1ntegrated, if
progress is to be made toward effective reading
Instruction 1n Micronesian classroums and adeguate
teacher training in reading i1nstruction.
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