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To "regular" principals:

We knew it long before the data was in.
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EXCELLENCE

With the widespread attention raised by "A Nation at
Risk," educators and citizens alike have renewed their
interest in defining excellence in education and in
establ ishing effective schools for students across the

country.

Despite the flurry of public and professional attention,
the question "What is excellence in education for
students with sevare handicaps?" has generally been
overlooked.

The purpose of this Primer is to address that neglected
question and to help you design and maintain a progran
of effective schooling for high schcol students who
have intensive special needs. (We wiil use the term
nseverely handicapped" to refer to students who have
traditionally been labelled moderately or severely
retarded, maltiply handicapped, and autistic. The
label refers to the fact that more intense and
effective instruction is necessary to meet student
needs.)

The information we have included has been developed over
the last six years in a series of collaborations between
universities, local public schools, and state education
agencies. Much of the development was supported by
funds from the Office of Special Education and
Rehabilitative Services, U.S. Department of Education.
A series of grants supported the initial workona
statewide change model, curriculum development, and
procedures to facilitate the transition from school to
-snrk and adult life for vouth with severe handicaps.

‘he Primer was originally developed for building
administrators whose high schools collaborated with the
Oregon High School Project, Utah's Community-Based
Transition Project, or Washington State's Employment
Training and Transiticn Project. Though some
information is specific to the program model shared by
those programs, we hope the material is useful to all
high school principals whose building includes a
classroom for students with severe handicaps.

The Primer includes:
*The Model which outlines the major elements

of best practice services for secondary students with
severe handicaps.

*Effective Schools: Implications for Programs
Serving Students with Moderate Severe Handicaps. Just

what do the characteristics of effective schools mean
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for a differasnt student population? This document
reviews the indicators of effective schools and
presents their implications for programs serving
students with severe handicaps. Once you

read this, it will be quite clear that excellent
prcgrams for students with severe handicaps shars
much in common with excellent programs for students
without apparent disabilities.

*Quick Check. Regardless of how much you know
—T ' .
about special education, you will be responsible
for evaluating the teacher of students with severe
handicaps. ‘'fhe Quick Check helps you as a principal
kxnow what is oppropriate curriculum, good classroom
operation, and effective instruction for stucents

with severe handicaps.

*Ppoints to Ponder. There are many decisions a
principal makes that can have tremendous impact
on the opportunities available to students with
severe handicaps. We have generated a list of things
to think about. You might add them to your "To Do
list one at a time.

*Planning for Improvement. No matter how well
you are doing, it 1s always possible to do better.
“ This document provides a comprehensive list of
cr@tical accomplishments for a program serving
students with severe handicaps. Review the list,
note discrepancies with your current program, and
then work with the teacher and district personnel
to initiate necessary improvements.

*Common Questions...And Some Answers. Special
education is special, and this document will
provide answers to common questions about
implementing procedures that define exemplary
services to students with more severe handicaps.

*Some Light Reading. We thought you would like
to hear from one of your peers, so we have
included two articles by Don Essig, the former
principal at North Eugene High School in Oregon,
along with some examples of the attention that
principals have received for their high school
programs for students with severe handicaps.

*Fcr Further Information ... Just in case
you want some more detail we have provided a short,
select biblography to help get you started.

As a principal, you have the ability to make a
‘- difference. You have a critical role in creating
effective school programs for students with significant




disabilities. Please use your role and this information
to ensure that the students with severe handicaps who
attend your high school receive the most effective,
appropriate education.
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The Model

what's this all about? Just what are the elements of a
good program?

An effective school program for secondary students with
severe handicaps is characterized by several basic

features:

A curriculum that addresses the major functions of
adult life (work, leisure, and personal
management) and includes complete activities
rather than isolated skills.

Individualized education programs, or IEPs, that
are developed through a negotiation between
parents and teachers; ani integrate related
service goals in work, leisure, and personal
management domains;

Instruction that occurs in the community and
other natural settings rather than only in the
classroom; addresses generalization and
mzintenance of learned behavior; highlights
task adaptations when necessary to enable
student participation; and Is responsive

to data on student performance.

Classroom procedures that involve
nonhandicapped student body members as tutors
and friends; build a classroom schedule

from student IEP goals; monitor instructional
time and staff task completion; scinedule
regular contacts with parents, and

emphasize the role of the teacher as manager.

Careful planning for the transition from
school to work and adult life that involves
families, educators, and representatives from
adult service agencies; and occurs so that
students "graduate" to the work and livirg
arrangements that maximize their productivity,
integration, and independence.

Administrative procedures that support
community-based training and supervision
that focuses on student outcomes and staff
and classroom accomplishments.




EFFECTIVE SCHOOLS




Implications of wEffective Schools"
Literature for Programs/Resources
for Students with Severe Handicaps

As an educator, the term neffective schools" cannot be new to
you. Though schools differ in many ways, research shows that
effective schools--those that have high rates of student
learning--have certain characteristics in common.

The literature on effective schools has grown in the last years
but rarely addressed itself to how characteristics of effective
schools might apply to effective school programs for students
with disabilities. We have tried to make up for that neglect
and describe the features of programs that are effective in
preparing high school students with severe handicaps to learn
the skills necessary to become productive, participating members
of their community, and to live as independently as possible.

The general characteristics of erffective schools are described
below along with a translation for programs serving students
with severe disabilities. An effective school serves all its

students well.
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QUALITY

COALS, OBJECTIVES, AND EVALUATION.

An efi_ctive school has gosls end
objactives that ere developed,
knovn, and sccepted by steff,
students, psrents, and comunity
®eabers. These sosls and
objectives ere evaluated and
revised in en ongoing and
$ystesmatio manner.

ROLR OF scaooL ROARD/
SUPEIII?IIDSNTIDIRECTOR.

An effective $chool has e school
boetd and supgrintendent who sre
viaible and availeble to astaff,
students, snd parents. These
officlels ere svare of and supjore
studsnts' educstionel needs.

PAFulText Provided by ERIC

APPLICATION TO PROGRAMS AND SERVICES FOR STUDENTS
WITH SEVERE HANDICAPS

In

effeciive progzrems for students virh severe handicaps:

Progras goels ere besad on the velues of normal ization
end derived from r sexch and demonstrations

of "best prectices.® These sources suggest the
importance of integretion, Community-referenced
curriculum end community-besed training, comprehensive
Programming, perent involvement, ¢ focus on post-school
outec 5, end effective instruction.

Prlnolpol/bulldln; steff, perents, end students ere
svere of snd support e program philosophy that emphesizes
school and community integretion, praperstion for
mseningful work and 11fe in the community, end the
Intrinsic worth and dignity of ell studente,

There ere program standerde and Veys to meesure oll
program goels (s.g., 18-21 yeer olds epent at leesr 35X
of thelr time in community instr.:tion),

Students are seeigned to speclel educetion claszroms
bssed on their ege end vhere they live, vether than on
the basls of o disability ;ebel.

effective Programs for students with severe hondlcopo,
the school bolrdlouporlntondontIdlroctor:

Develops curriculum suidelines to support funct.ansl
curriculum ¢nd community-bssed treining.

Locstes clessrooms on reguler school Campuses.

Distributes clessroom for studene- vith sivere hendicaps
to campuses throughout the district so thet students
ettend ¢ schocl in thelr part of town.

Develops policies/provisions for edaquete insursnce/
Lisbiliey, trsnsportsion, and finencial support for
community-besed programs.

Devalops steff Job dasceiptions which outling the
nev role responsibilities required to support school
integrstion end community-besed training.

Establishes sppropriste staff sllocations.
Develops ¢ transition team to plan esrly on for affective

transition of students from school to work snd
&dult ]ife.
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BUILDING PRINCIPAL.

An effective school 1s supervised by
s prinecipel who shows strong
instruational leedership, has high
sxpactetiens for their steff end
students, and shares decision-
making with steff, psrents, and
students.

TEACRING STIAFY

An effeotive school hss e.aff vho
sre highly treined, perform their
Jjobe with energy and dedicstion,
involve perents ss well es students
in the lesrning process, have high
sexpsotations, and ers good

role models. *

O
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Aruitoxt provided by Eic:
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Approves en sccredited pser tutor course st
high school level.

In en effactive schoel for students with severs
disabilities, the prineips® demonstretes leedarship by:

Holding high expectetions for teschers to implement
best prectice procedures.

Nolding high expectetions for students with disebiliiles

Assigning the clessroom for students with severs
hsndiceps to & centresl end visible location within
the school.

Serving es & role modal for sooisl interections with
students with severe disebilities.

Supporting program needs by:

(e) ecknovledging the import.ace of integretion and
community-besed treining.

(b) essisting teschexrs in scheduling time for
students in selected reguler clesses.

(c) esteblishing procedures for work experience within
the building, and

(d) recruiting peer tutors.

In an offective program, teschers of students with
severe disebilities:

Ars wvall treined in curriculum end instructionsl
delivery methods most sffective with students with
severs disebilitiee

Heve high expeoteticns for s: dents to be ectivs,
perticipating comrunity mwmbers et the end of schooling

Tesch in community settings es well es in the school
end the olessroom.

Develop pertiel perticipstion strstegles and prosthetic
devices for students who leck scedemic, motor, or
communicetion skillas.

Davelop and implement behevior msnagement programs thet
sre eppropriste in reguler sducetion sattings end in
publie snvironments.

Menege clesercom eteff, including peer tutors,
sffectively end consistently.

Coordinete with reguler sducstion, releted service
personnsl, snd edult service providers.

Develop 1KPe which eddress student needs in current
and futurs environments, end vhich ettend to lifestyle/
quality-of-1ife 1ssues.

-
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CURRICULUNM.

An affsctive sshool has curriculum
that 1s besed on student neasds, 1s
stated gosls and cbjsotires. The
instructionsl taohniquss used ars
research-based and focus on
individual student nesds and
abilitiss deliversd in s supportive
stmoshpere.

SUPPORT SERVICES.

In affeoctive schools, support steff
mexbars, ars swars of school/!
distriet and progras bsssd gosle.
Sarvicas providad by support asteff
pest {ndividual studsnt nssds.

STUDENT OPPORTUNITIES.

1n the sffective achool, ths major
focus 18 lesrning and ths
opportunity for fulfillment for ssch
student. All students s.s evars of
the rulss, and srs responsibles for
school standerds.

O

RIC

Aruitoxt provided by Eic:

Involve Dsrents in criticsl declsions about
lnstructionsl goslas.

Use dats for timely dsclsion-making on all
studantas gosls.

Davelop an srray of vork treining sitss in ths community.

Coopsrstively plen snd davslop formel trensition plens
for sll studsnts 18-20 ysers of asgs.

The curriculum in sn sffective program for studsnts with
savars handlceps:

In

Is comprshsnsive end sddrsssss sll sress of ctudent nesd.

Reflacts domsine of adule 1ifae:
end personal mansgement.

vork, lsisurs,

Pocusas on sctusl sctivitiss rsthsr than on lsolsted
scedamic or davelopmental skills.
Ds-emphasisss "prs-raquisitss” or resdiness skilles.

Includes $raining in all school anvironments
(gymnssius, cefataris, library, sto.).

Includes traiaing in ths community and othsr
resl 11fs ssttings.

sn gffactive program for students with ssvers

handicsps, support ssrvicas:

In

Esphasiss an intsgratad spprosch to ths dalivery of
tharsapy ssarvicss.

Provids sssistence in ssssssment, program dsvalopment,
send trsining in ths community snd L{n regulsr
sducation clsssrooms

Are dalivered in ths contaxt of nstursl sctivitiss,
rather then in lsolstion.

Bscome consultants to tsschars sbout sltarnative
psrformance stratsgles, prosthatic davicss, and
approprists formas of pertial particlpation.

an affective program, studsnts vith ssvers hsndicsps:
Participats in inatructionsl sctivitiss that prapsrs

them to work end live in their community
aftar gradustion.

.P 4'
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SCECGOL CLIMATE.

An sffeotive school promotes e
climate oonducive to lestming,
school spirit, and the freedom to
grov. It 1is sefe, friendly,

sestheticelly plessing. and orderly.

ERI

Aruitoxt provided by Eic:

Use school fecilities end resources (lockers,
cefsteris, sssembliss, lounge eres, etc.) ot ths sams
time es thelr pesrs without disebilitiss.

Heve esccess to some reguler clesses (weight treining,
home ec., stc.) with support and instructionel
mod.ficetion es necessery.

Do not fece environmentel berriers, within the school.

Are welcomed end ancoureged to ettend all school
ectivities such es clubs, dances, end sports events.

Teks pert in the seme gredustion cersmonies es
students without disebilities.

Heve opportunitiss to develop friendshipz and sttend
out-of-school ectivities with nonhendicspped peers:

Their nonhsandicepped peers:

Reve the opportunity to perticipets in tutor/speclel
friende/buddy/edvocete programs.

Receive information ebout Aisebilities in reguler
subject courses.

Are snooursged to eppreciete human differences.
an effective program for students vith severs handiceps.

Clessroom decor and materiels ere ege-eppropriets and
minimise differences bestwsen spsclel end
reguler studente.

Studante with severa handiceps ere seen es individuels
within the etudy body. In the yeerbook, thelr
with friends rather than ss e lerge group.

Reguler personal interections ere scheduled to oc:ur
between students with and without disebilities.

Students with severe disebilitiss shers the same
school responsibilities es nonhandicepped peers (fund
reising, campus jobs, stc.).

Reguler snd speolsl sducstion steff interect together
for creetive progrea plenning, declsion-making, end
positiva relationship plenning.

Steff trest sll students with same rules of conduct
(e.g., cehevior, dress).
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ASSESSMENT.

In an affective school, student
progress 1e continuelly messured
with messuresent outcomes serving ee
the premise used to revise/develop
curriculum and instructional goels.

INSTRUCTION

An effective school provides
instruction that snhances students’
independence and competence, snd
sffeotively preperes thea for the
f.ture. Effective lnetruction
tncludes eetting eppropriste leerner
objeotives, epplying the principles
of lesrning, and messuring student

s gress,

O

RIC

Aruitoxt provided by Eic:

In

In

-

en effective program for students with sevsre hendiceps:

Assessment sddresses environmentsl opportunities es
well es student ebilities.

Asseesment eddresses the impect of educetionel efforts
on student lifestyls.

Instruction eddresses IEP goels and includes no
*f1ller® ectivites.

Student performance le evelusted in neturel psrformance
settings rether then through clessroom simuletions or
psper snd pencil tasts.

Principele sveluste teecher effeactivensss with en
instrument /mode of observetion thet 1s eppropriste to
the unique responsibilities of thet tescher.

on sffective program for studsnts with severs hendiceps:

Instructional objectives ere derived from the IEP and
reflect the skille needed for success on the job end
in the community.

Behevior manegement programs use nonintrusive procedures
and emphasize teeching students positive weys of
controlling their environment.

Written lnetructional programs specificelly eddress
skill ecquisition, generslizetion, snd maintenancs.

Training tekes plece in the community end on the job,
not only in tho echool end clessroom. The extent of
community treining increesss es the student nsars
gredustion.

Instruction emphesizes errorless lesrning, predicting
and prsventing student errors, providing corrective
fasdbeck end positive prectics, reinforcsment,
prompting, end feding.

Reguler dete 1s taken on studsnt performance end
program cy.ngss ere mads besed on thet dete.

LIS
W




11. PARENT AND COMMUNITY INVOLVEMENT.
In effective schools, the programs
sse known to end supported by
perentes and other citisens of the
community. Psrents and coserunity
members teke en sctive role in
school funcc¢lons and program
development.

O

ERIC

Aruitoxt provided by Eic:

In sn effective program for students with severs handicsps:

The school hss e systematic plen of outresch to psrents
tncluding perent treining end the disseminetion of
information on their roles end responsibilities.

Contect with psrents is frsquent end ongoling.

Perents ere informed about edult services end programs
snd how to halp their children sccess thoss services well
beyond the youngster' gredustion.

Repressntetives from relsvant community agencles such as
(developmentel disebilities end voceticnel
rshabilitstion) ere involved in developing & written
trensition plen es pert of the IEP process for ell
students 16-21 yeers.

The school develops reletionships with eres employers in
order to provide a verlety of work treining opportunities
for students.

Community fecilities such es grocery stores, resteurents,
end benks ere used to support the school’s community-
besed trelning efforts.

Perents end community members ere surveyed regulerly to
determine their setisfection with snd suggestion for the
program,

Information on program gosls snd accomplishments ere
regulerly dissemineted to the public at lerge.
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QUICK CHECK

Evaluating a High School
Classroom for Students with
Moderate/Severe/Profound Disabilities

Who Should Use the Quick Check

The Quick Check is a tool designed for use by supervisors,
principals, or program administrators to evaluate high school
classrooms for students with moderate, severe and profound
handicaps. You do not have to be an expert in special education
to use the Quick Check. In fact, Quick Check was designed for
people who may have very limited experience with students with
severe disabilities. -

What the Quick Check Measures

The Quick Check addresses basic program standards that shouid be
in place in a class striving to provide an excellent education
for students with severe handicaps. Items on the Quick Check are
derived from the current professional literature on what
constitutes best practice in programs for students with
significant disabilities. At the basis of items on the Quick
Check is the assumption that the goal of high school for these
students is to prepare them to live and work in integrated
settings and to make them as independent as possible.

The Quick Check evaluates three major areas; what needs to be
taught, how it should be taught, and how the classroom should be
managed. The Quick Check will enable the evaluator to pinpoint
areas of program strengths and specific areas needing
improvement, providing a basis of formulating program or
classroom goals in the following areas:

student work placements

- IEPs

- Staff and student scheduling ~ Peer tutors

- Data Systems Transition planning

-Instructional time

- Age Appropriateness

~ Instruction

How The Quick Check Is Used

The Quick Check requires that the evaluator spend some time
observ?ng the classroom (materials, IEPs, data, etc.) and
observing instruction, both in class and in the community.

17.
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An initial evaluation may require the evaluator to interview the
teacher ("show me your schedule" "how are you evaluating students
progress on IEPs"). This part of the evaluation will not only
familiarize the evaluator with standards that are or are not
present in each classroom, it will also begin the remediation
process by communicating to the teacher the particular program
features expected to be present. Because some classrooms may
have relatively few standards in place, the initial evaluation
may take very little time. It is important, however, for the
evaluator to observe or inquire about ALL items. This will
establish a baseline and allow for progress to be monitored

across the year.




Making Changes Based On The Quick Check Evaluation

After the classroom observation is completed and the Quick Check
score determined, the evaluator will need to schedule a
debriefing session with the teacher. This session may include an
explanation of the scoring of the items on the Quick Check,
prioritizing items to be targeted for improvement or developing,
or develop a plan for accessing information that will assist the
teacher in addressing program standards. Timel ines should be set
to insure follow-up of target tasks. Some Quick Check items may
take time to implement, and timelines should allow for this.
Experience suggests that with some assistance and support from a
supervisor, teachers should be able to install most items within

five months.

Now For The Basics

The material that follows presents each item on the Quick Check
along with a rationale for its inclusion and some rules of thumb

for evaluating the item.

19.




QUICK CHECK

Scoring: 0 » Item 1s not yet present
1 » Item 1s pertielly in place
2 = Itsm 19 in plecs

ITEM

I. 1808
IEPs have goe's thet rsflact domains of edult 1ife, 1.e.
vocetional, lelsure, and personel manegsment.

— . IRP’s goels ere resl, edult ectivittes, thet would be
performed by student efter leeving school (budgeting or
banking rether than math fects).

IEPe ere designed to tesch/messure student progress {n
ectusl performance setting (peying skills et the store,
reetsurant),

IEPs deeignate wvhat method will be used to eveluete
student progrees (see Dete below). i
IEPs daeignste eppropriete edsptive devicez or methods to
eld students perticipetion in ectivities.

1I. SCHEDULR
Schedule of deily ectivities/lessons 1is posted end 13
complete (specifies what steff, students, end peer tutors
do eech period).
Schedule eddresses IEP goels exclusively (no filler
ectivities).
Schedule 1s up to dete.
Schedule includes treining in the community for work,
leisure, end personsl manegement goels.
Schedule includes opportunities for ell ctudsnts to spend
time with non-handicepped peers.
Schedule 1s followed by steff. .

III. DATA

Dste 1s belng taken on ell IEP goels.

Dete is teken often enough to meke Instructionel decisions

regerding student progress.

Dete 1s belng teksn in the tsrget performence setting.
Dete end dete summsries ere up to dete.

Dete keeping method 1s unobtrusive end expedient.

Q

ERIC
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RATIONALE

Since studsnts heve complex needs end limited time in
school, thsir curriculum should focus on sdult tesks

end ectivities rether than teeching pre-skills or besic
ecedemics in isoletion. 1If you cannot see yourself doing
it, the goel doesn’t belong on e student’s IEP.

IEPs should focus on bullding competence in settings vhere
it reelly matters, rether then in the convenient but
ertificlel environment of the clessroom.

Activities may heve to ', edepted in order for some
students to perticipets. It is more Lmportent to do e
reel ectivity with support then to perform e triviel skill
vith independence.

A zomplete end publicly posted schedule (a) ellows steff

to perform independent of on-ijoing directives from the
teecher, (b) informs everyone where students and steff ere
et 3ll times during the dey, end (c) serves as ¢ dete source
for monitoring esch student’s level of integretion end
community treining.

Dets ls importsnt to (e) meesure student progress. (b)mske
sound instructlionel decislons, end (c) ensure program
eccountebility. Dete systems should be simple so they

cen be used by ell trelners.

Alireys teke dete in the performence setting. This i3 how
to find out whether the wtudent hes reelly lesrned the
ectivity. You will find out whst steps may need edditionel
wvork or clessroom simuletions.

Be sure your system i eppropriete for the setting. Timers
clickers, clipboerds we may use in cless look highly out of
the ordinary et the grocsry store or benk.

)
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IV. AGE APPROPRIATE

Instructional materiels ere eppropriete for high school
students/young edults.

Cleeercom "looke” like ¢ typicel high school clessroom.
Whet, 1f anything makes it look different?

How can it be changed?

Studente ere expected to behave snd dress like high

school etudents/young sdults.

Steff instruction/interection with students enhsnces thelr
eppeerence es dignified, competent, young edults.

V. INSTRUCTION

A.

Q

RIC

Aruitoxt provided by Eic:

In cless
Program observed:

Instruction eddressee goels on students IRPe.

All in olass instruction/simuletion coincldes with reel
11fe activity,

Students ere reeponding es they would in reel 1ife setting
(1.e. peying with money standing up with s wellet, es they
would et e store or reetsurent).

Grouping 1s sppropriete (students ere on tssk, students
receive continuous opportunities to respond).

Teecher controls brisk fnstructionsl pece.

Teecher usce correction procedure (STOP, MODEL, _EAD, TEST,
repeet until firm),.

Teecher precludes frequent errors (teecher enticipetes
errory and provides es little essistance es possible for
the student to respond correctly.

. Community

Program observed:

Instruction in the community eppeers unobtrusive, neturel
(does not csll ettention to student or treiner)

Grouping 1s eppropriete (no more than 3 students per
treiner: not ell "high functioning® or "low

functioning students),

Pscing 1s brisk (students get through sctivity in
reesoneble amount of time).

Behavior manegement procedures ere eppropriete (produces
desired result, doesn’t cell ettention to studsnt treinsr).
Correction procedures ers used (STOP, MODEL, LEAD, TEST:
repeet until firm) when sppropriete.

Teechar precludes frequent errors.

The imsge of students end their instructonal environment
strongly sffect the reections of others. Ar e glence check
clessroom posters, eize of teblee/chaire, nature of lelsure
ectivitiee, curriculum, reeding materiele, "ert® projecte
(notorinus for being ege Lnepproprietsl), instructional
meteriels, end of course, the students themselves (dress,
heir styles, end sccessoriee).

Por students with profound disebilities, ¢ achedule

bssed on sctivities vill help focus on reel 11fe edult
demands using reel 11fe edult materiels. When edepting
sctivities or materiels, be sure they look ege eppropriete
snd es nonstigmetizing es possible.

Simuletion or in-clese inetruction provides the opportunity
to prsctice difficult steps, leern edeptive stretegiee,
snd rshesrse steps thet cennot logisticelly be precticed
in the ectuel setting. In-cless instruction should:

(e) prectice rael 1ife sctivitiee(l); (b) use the same
materiels found in the nsturei setting (through this does
not mesn trying to re-creete the neturel setting, t.¢. .
supermsrket eisles): (c) require the same physicel/soclel
responses from the student thet would be required in the
nsturel setting.

Avoid: (e) setting up simuletion es e prerequisite to
community perticipetion; (b) precticing eub-ekills of the
sctivity vithout peiring it with treining in the ectuel
setting: (c) precticing in the clessroom wvhen it could

be done in the neturel setting.

Treining in the community will contsin the same quelity
teeching elements es in-cless instruction. In eddition, the
teecher must sttend to community members. MHinimire espects
of treining thet call ettention to the student end treliner
(dete keeping method, intrusive bshevior manegement
programs, grouping, repeetud prectice).

Community trsining should teech the student how to
complete adult ectivities. This meens consistent end
regulerly scheduled individuel or small group treining
rether then fleld trips or community "experiences”.

Community treining increeses risks, so a teecher should
have back up plens, end emergency procedures wsll
thought out.
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Aruitoxt provided by Eic:

WORK SITES

Work tasks ars thoss studsnts would bs employsd to do
upon graduation.

Quality of work 1is monitorsd clossly (students not
naking erreors).

Work sitss sffer students s verlaty of vocstional
cholces (domestie, food sarvice, construction, sgriculture,
bullding services, stc).

Work sites ars locatad both on campus (some) and off
campus (most), out of clssarcom.

Students vho are indspsndent st jobs ars moved to & new
job within s month.

PEER TUTORS

Psar tutors sre on clesssroom schedule wi:h dssignatad deily
sssignments.

Paar tutors srs ussd for ilnstructing/monitoring studsntas.
Pasr tutors psrform sssignments compatently.

Pear tucors Intersct with studsnts in s friendly,
respectful manner.

. TRANSITION PLANNING

Tsschsr has contectsd sdult ssrvice sgancies for ell
students 18-2]1 yssrs of sgs.

Taschar conducts trsnsition mesting to includs team of
pazents/cars providers, sdult service egency
raprdasntativas, atudents, and related psrsonnsl.
Transition team davelops comprshsisive plen addrsssing
student’s vocstional, rssidentisl, financiel, medicel, and
soclzl neade aftar lesving school.

. Time in instruction

Teschar/stsff 18 involved in instructing studsnts st lesst
80X of sech period.

Trsining on resl work tasks in on-going work settings ia
criticsl 1f students sre to £find and maintsin employment
sfter gredustion.

All students should hsave s variety of vork treining
opportunitiss thst sampls type of work and levsl of support.

Pasr tutors can work ss effactively es specisl aducetion
professionsls. Besics for successful tutoring includs:

(8) cereful selsction; (b) cereful training; (c) challenging
and vslusble daily tesks essigned; (d) on-going monitoring
and fesdbeck. A good paer tutor program 1s evident vhen
tutors: (e) follow ths schadule and stsy on tesk:

(b) follow ths lssson format corrsctly (as any clessroom
staff would); (c) intsrsct with students sppropriatsly

(not es junlor stsff psrsons 1.s. running sophisticetsd
bshevior mansgsment programs).

Schools have e criticsl rols in halping students move from
school to work and community 11fa. Though schools will not
bs responsible for dirsct sarvics, thay m:st teks an esrly
lasdership rols in plenning for sppropriete services.

Incressing time in inatruction increesss studant leerning.
Look for ways to maximise time in Lnatruction: transition
should bs not longsr than ths reguler passing psriod

(3 minutss or so). This means having materiels raoady.

If you hevs 20 minutes to wsit for ths public bus, scheduls
that 20 minutes to practice perts of ths upcoming sctivity.
Expect most studeants to perform within the same time
parametars ss nonhandiceppsd students or community

membars (ealiminste sxtended lunches, slow transitions,
intaruptions, bsthroom trips).
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Total points: /192 = X

Total score should be 80 X or above.
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POINTS TO PONDER

Barbara Wilcox

Many thanks to Joan Melsheimer, Director of Special
Education, Dubois-Spencer-Perry Cooperative, who
suggested we put this together.




Points to Ponder

There are many events and decisions that take place in the
life of any school building. They are decisions made by a
principal or subject to his or her influence. Many represent
the status quo, established school tradition, or define "the way
we've always done things." They are decisions made almost
reflexively by the school administration, often without thought
about how they might influence the image of, or opportunities
available to, students with severe handicaps.

If you are a principal committed to excellence in
education for all students--including those with severe
handicaps--ask yourself the following questions:

DO THE STUDENTS WITH SEVERF HANDICAPS WHO ATTEND THIS
BUILDING.. .

. . . have assigned lockers? All students need
personal space. It is probably best if all the
"handicapped lockers" are not all together.

Spread lockers around so students meet more regular
student body members. For some students, having a
locker with a key rather than a combination lock
will make access much easier!

. . . have class assignments as freshmen, sophomores,
juniors, seniors, and super-seniors? Isn't it

funny that most students have a grade or class
designation while students with severe handicaps are
simply "special education"? Class assignments help
create an identity and affiliation with others, and
represent important status fer students and their
parents.

. . . have their individual pictures included in the
year book or school annual? Too often we '"forget"
students in special education or include them as a
group rather than representing them as the individuals
they are.

. . « have assigned home rooms or quide periods that
include students without disabilities? Students with
severe disabilities don't have to be together all the
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time. Home rooms present an easy, nonacademic
opportunity for integration.

. . . participate in regular orientation and pre-
registration programs? Like other new students,
those with severe disabilities and their families can
benefit from orientation events prior to the actual
start of the school year.

. . . have assigned counselors? Like other high
school students, students with severe disabilities and
their parents will need the access to the resources

of the counseling department. A single counselor

may be assigned all students with special needs or

all counselors may share advisory responsibilities.

. . . participate 1n extracurricular activities,
including athletlc Extracurricular clubs and
events are as 1mportant to students with disabilities
as to their nonhandicapped peers. Not everyorie must
be a club president or varsity player; ordinary
members and "student managers" are also important to
the systemn.

. « . have a representative on the student council

or governing board? Promoting "minority representation"
In student government activities creates important
learning opportunities both for students with
disabilities and for their nonhandicapped peers.

. - . eat lunch with the rest of the student body?
Students with severe disabilities need the opportunity

to learn to cope with the realities of the lunch line.
They should not be asked to come early or late, or to sit
together as a group.

. « . have jobs within the school that are similar to
jobs held by reqular student body members? If it is
"normal® for some students to work in the kitchen
dishroom, it is quite appropriate for students with
disabilities to have that same opportunity. Students
with disabilities should not have in-school jobs that
are stigmatizing or that would not be natural for
regular student body members.

. « . attend all school assemblies and special events?
Students with severe disabilities can attend pep
assemblies and all-school events alongside their
nonhandicapped peers. There is no need for them to
sit as a group unless it is common practice for all
students to have assigned seating.

. « o have access to all settlngs within the school?
Students with severe disabilities should be able to
use the library, locker rooms, home economics rooms,
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vocational education classrooms, student lounge,
school store, and computer labs, as well as their
own "special® classrooms. They should have the
opportunity to participate in elective courses such
as art, physical education, home economics, wood-
shop, horticulture, and other vocational education
courses with personal support and curriculum
modification as necessary. Students need not be
assisted to the regular teacher's class roster; they
can be assigned to the special education teacher but
be assisted in the class by a peer tutor or a special
education teaching assistant.

. . . participate in graduation ceremonies and
social events? Graduation, the prom, and the

senior dinner are important rites of passage for

all students. With planning, participation in these
events can be just as special for students with
_severe disabilities.

. . . participate in reqular award ceremonies?

1f students with disabilities earn some special honor,
acknowledge that accomplishment in the same sort of
awards ceremony organized to reward other student
athletes, scholars, artists, or humanitarians.
nRetarded" ceremonies of any sort detract from the
dignity of the accomplishment.

. . . do "normal® things in "normal" places?

Students with severe disabilities should learn to do
important adult activities in the settings where those
activities actually take place. It is more normal and
and appropriate for girls to learn to use make-up in
the restroom or locker room than to be taught at a
table in their classroom. Personal hygiene training
should occur in the locker room rather than ina
classroom. Students can hang out in the student lounge,
look at magazines in the school library, and learn to use
tools in the shop class. There is no need to train
-real activities in the artificial environment of the
classroom.

. . . use real life materials? Expect to see
students with severe handicaps using real money and
going real places. 1It's impossible to learn to
deal with the complexity of work and community

life within the confines of a classroom. School
alone is not enough. Students. . . and their
teachers . . . must go off-campus to where the

action really is!

. . . follow the reqular bell schedule? The
schedules of students with severe handicaps should
match those of the building as a whole.

28.
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DOES

DOES
SHOW

There is no need for them to march to a different
drumner.

. . . get the flyers, announcements, and newspapers

that are distributed to reqular education students?
Students with severe disabilities and their families
are probably as interested in district and school
events as is any one else! Be sure they get al

the reqular mail the office distributes.

YOUR SCHOOL HAVE A FORMAL PROGRAM FOR PEER TUTORS OR
ADVOCATES?

Tutors or advocates are critical to the social and
educational integration of their peers with severe
disabilities. They can provide both personal and
instructional support. A formal tutor/advocate
program provides the structure for interactions and
the context for friendships, and promotes truly
individualized learning opportunities. Experience
tells us that tutor programs are most effective if
they are set up as a graded course for elective or
career credit.

THE LIBRARY HAVE BOOKS THAT DEAL WITH DISABILITY ISSUES?

Check with your librarian to ensure that the media
center contains both fiction and nonfiction materials
that appropriately portray individuals with
disabilities or deal with disability issues.

THE SCHOOL HAVE INFORMATIONAL DISPLAYS IN THE LIBRARY OR
CASES THAT PRESENT DISABILITY ISSUES OR THEMES?

Display cases can do more than show off trophies.

They can help students learn about individual

differences and human variability. The special education
teacher can help create such a display!

ARE STUDENTS WITH DISABILITIES REPRESENTED IN SCHOOL PUBLIC
RELATIONS MATERTIALS AND MEDIA?

After all, they are your students! A slide tape
program or a school handbook can include pictures

of students with disabilities along with descriptions
of special education program activities. Be proud
of having a program that promotes the value and
dignity of all student body members.
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‘ ARE UNITS DEALING WITH DISABILITY INCLUDED IN REGULAR SUBJECT
AREAS?

Disability is not a topic that belongs to special
education alone, and information about disabilities
can be easily presented in a variety of regular
subject manner courses. For example: genetic
factors associated with disabilities could be
covered in biology. The impact of a child with

a disability on the family could be addressed in a
home economics/family life class. An English
class could examine the presentation of folks with
disabilities in literature and other media. An
advanced computer class could investigate programs
and devices to facilitate environmental control by
people with physical disabilities. A history/
civics course could deal with disability as a
civil rights issue. Possibilities are endless.

DOES THE CLASS FOR STUDENTS WITH SEVERE DISABILITIES HAVE A
"NORMAL," NON-STIGMATIZING LABEL?

Think of how you refer to most teachers or classrooms in
your building: Hr. Henderson, Ms. Jackson, Room 117.

No need to call the special education teacher by first
name only or to label the teacher or room as "severely
handicapped." If the class needs a label, consider
something such as "Basic Skills," "Life Skills,"

or "Community Skills."

DO YOU ACKNOWLEDGE COMMUNITY STORES AND SERVICES FOR THE
IMPORTANT ROLE THEY PLAY IN PROVIDING AN APPROPRIATE EDUCATION
TO STUDENTS WITH SEVERE DISABILITIES?

Think about a "Community Appreciation Night" in the
spring to acknowledge all those employers and store
managers who have provided valuable training

opportunities for students with severe disabilities.

DO REGULAR SUBJECT MATTER TEACHERS. . .

. . . have opportunites for inservice on topics related to
students with severe disabilities? Teachers of regular
students need to learn about the needs of special
students: how some "talk" with a communication board:; why
some needs to take medication; why it is important to do
part of a task even if completing the whole task is not
feasible.

. . . share in supervision of all students as one of the
reqular school duties? Dont't forget that regular
teachers need to feel that they are responsible for all
students! Consistently assigning the special teacher to




supervise special students denies the regular teacher an
opportunity to get to know the strengths of a special
student.

. . . have reqular c-opertunities for positive contact with
students with severe diasbilities? Unless well planned,
chances for developing positive experiences with students
with handicaps can be lost in the fast pace of a regular
schcol day. By making the scheduling of such contacts a
high priority, regular teacher can become more accepting
of perceived differences of students with disabilities.

DOES THE TEACHER OF THE SPECIAL CLASS. . .

. . . have reqular school duties and assignments?

Go ahead, assign school duties to him or her just

as you would any other teacher! (If you have enough
staff to go around, however, you might consider

that these teachers, indeed, have a large set of
responsibilities!)

. . . eat with other faculty members? If students

are to realize the full benefits of integration, it is
important that their teacher, too, be integrated!
Encourage special education teacher to be part of the
faculty.

. . . attend reqular schonl faculty meetings?
Special education teachers are not so special that
they can be excused fronm meetings.

. . . have comparable prep time? As for any

teacher, it is important for %teachers of students
with severe disabilities to have preparation time
during the day. Though you may schedule the prep
period for other staff, the teacher of students

with severe handicaps will have to schedule his or
her own time based on the overall classroom schedule.
Prepr time may be used to meet with regular subject
matter teachers, develop work training opportunities,
complete calls to parents, or other program support
tasks. Prep time is not "free time."

IS THE CLASSROOM ITSELF IN A GOOD LOCATION?

A "good" location is not next ts the exit and
the bathroom. Rather, a good location is a room
that is centrally located and visible to students
and faculty alike.

DOES THE CLASSROOM LOOK LIKE A HIGH SCHOOL CLASSROOM?
Image is important! Make sure that the classroom

for students with severe handicaps looks like other
classrooms. Calendars, decorations, and bulletin
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board items should be age-appropriate; that is,
similar to those in "regular" classes. Furniture
chould be similar to that in other rooms as well.
Cutaway tables characteristic of elementary rooms,
rocking chairs, pianos, sofas, and overstuffed
chairs are not normal in high school rooms!

Though students with severe handicaps may need
adaptive equipment, every effort should be made to
arrange furniture and store equipment to create as
normal an appearance as possible.

DO PARENTS OF STUDENTS WITH SEVERE DISABILITIES PARTICIPATE
IN THE PTA?

Encourage their participation or representation! After
all, they do have a vested interested in what goes on in
the building.

ARE PARENTS OF STUDENTS WITH SEVERE DISABILITIES INVITED/
ENCOURAGED TO VOLUNTEER FOR SCHOOL FUNCTIONS AND ACTIVITIES?

Don't forget that parents need to be recognized as valuable
and contributing member of the school and community. Call
on them to help "man" the booths, call for campaigns, or be
chaperones at school functions. They can be your best
alley!
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PLANNING FOR IMPROVEMENT




Change is always difficult. Overcoming the inertia of

the status quo takes both a commitment to improvement and
a clear vision of what the "improved" program will look
like.

We have defined seven accomplishments that we think
should characterize a program that is, indeed, effective
in preparing students with severe disabilities to be
productive, participating members of society. These
outcomes are listed below:

1. Students are integrated in school and community

2. IEPs are developed and monitored

3. Effective instruction is designed and delivered

4. Students are prepared for, and placed into
supported employment during their last
year in school

‘ 5, Classroom tasks and resources are managed

effectively

6. Consumers are satisfied with program procedures
and student outcomes

7. aAdministrative procedures are in place to
support program practices

For each out~ome, we have defined elements that, in
effect, further define the accomplishment. This
definition of an effective program can guide your own
planning.

Carefully review each element on the following
Discrepancy Analysis and Task List with the classroom
staff. Honestly report the current status, noting
partial fulfillment and successful implementation as
well as features with potential for improvement. A
detailed report is more useful than a simple +/0
scoring. Go ahead and identify needed action to bring
your operation in line with each element of an effective
program.

After reviewing all elements and identifying needed
action, complete the remaining two columns. WHO
identifies the individuals responsible for needed action.
WHEN can target a specific completion date or establish
the priority (1st, 2nd, 3rd oxder) of each item.

It is a good idea for each member of the planning group
to have a copy of the final plan.

Use the plan to generate professional development goals
for the teacher and classroom staff.




DISCREPANCY ANALYSIS AND TASK LIST

1.0 STUDKNYS INTEGRATED IR SCHOOL AND COMMUNITY

1.1 Classreoms in sentrel locetion and
s "reguler® rcom en school oampus.

1.2 Clessrcems dietributed 1f more
than 1 per building.

1.3 Permsl pesr tuter program
sotadliohed.

1.4 Students ean aseess cll epecielised
envisooments ia schoel (home
sconomies, lidbrery, eto).

1.5 Students esi esssss roeguler slessce
with instrustienal support and our-
rloulum sodification ee nececseery.

*Ge

1.6 BExtracurrieuler elub seteblished
te fester eut-ef-acheol/after
sshool intogretion.’

1.7 Coammity-besed treining provided
for ectivities included on 1XP.

1.8 Studentes visible in echool medis.

1.9 Clesszoom er prograa standerds
satebl lehed for,

= Integreted centecte during echool
dey (0.8, ot lesst 3 cpportun-
1ties on etudent’s echedule)

- After scheol sociel integration
(0.g. pexticipetion in et leset }
reguler extracurrioculer activity
per temm)

- Time in eesmunity training (e.g.
st least 33% of the Lnstruotionsl
wesk sst.eduled out of school).

......................................................................................................................................................
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‘g

ERIC

Aruitoxt provided by Eic:

DISC’EPANCY ANALYSIS AND TASK LIST

2.1

2.4

2.3

2.4

2.7

2.0 IXPe DEVELOPED AND MONITORED

humnaotional, setivity-based curriou-
lum spprossh adopted (Activities
Cataleg, cseleglesl inventery
appressh, or eemething eisilarx).

Student seseesment precedures
sddrese quality of life.

IEP asetinge fellev nsgotistion
format and setively ir<wlve parents
in deslsion making process.

IEP geale target setivities (not
akille), snd speeify vhat etudents
will be adle te do after training
(e.5. range of eompetence, adap-
tations, limite of perlormancs).

IEPs are semprehengive (target
astivities seress work, lelsuze,
snd personsl management domains)
and integrate exp.rtise eof thera-
phots in aetivity gorls (ne sepa-
rate therapy gesls).

IZPe for all students are sompleted
in the epring.

Geals for eseh scudont are rank
asrdered.

Systam fg eatadlishad te trask
follov-up tasks.

Mult service providers invited to
1KPs of high school students.

Termal transition plans coepleted
for students adbove terget age.

....................

.......................................................................................................................................................
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DISCREPANCY ANALYSIS AND TASK LIST

3.0 KIYECTIVE INSTRUCTION DESIGNED AND DELIVERED

“LE

3.4 Writtem instructienal program for

all astive geale on a otudent’s IEP
inelude:

~ Genarie setivity analyeile

= Sequanss of trailning examples te
promote generalisation (general
ease pregramming)

- Jyetem for data ecllee2ion and
data summary.

Inceshoel eimulations are deeignad
te support ecamunity competance:

= Relevant etimuli

= Actusl respoasa sopography.

Ouidelines are eetablieched for
changing {ntervention based on etu-
dent performance data.

Instructionsl procedures enhance
student sholoe and oentrol (lote of
self-monitoring).

Ronoertified etaff are obeerved in
training, and feedback ie provided
te lmprove tnetructional delivery.

Alternate performance etratagies
are often used ae neceseary.

Apprepriste proceduree followed for
behavior msnsgement program.

Standarde eotablished and monitorad
for traoking etaff time in
instruotion.

.
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DISCREPANCY ANALYSIS AND TASK LIST

4.3

LY )

4.8

4.8

(Y8 )

4.0 STUDENTS PREPARKD FOR AND PLACED

All students have eut-sf-school

vork training epportunitias.

Motk trsiaing eppsrtunitiss séspls
1eeally relevant Job slusters.

Work trsining previdsd in s varisty
of formats (111, srew, snolsve).

Students saspls Job slusters and
treining fermats ever their high
schoel earssrs.

Students have Tesumes that srs
updated annueliy (for internal
trecking and 2or pudblio
sensumption).

Precedures sxe sotédlished to
resruit and reiaforos vork treining
sites.

Traiaing fellevs jsd anslysis that
addressss mploysr standerds for
spoed and quality.

Students plsosd in supported

owloyment duzing finsl yeer of
sehoel .

Transition Manual for psrants
éasoribes post-scheol zervics 2ya-

asha
tem and oonsumer outoomes in loosl
prograas.

INTO SUPPORTED EMPLOYMENT

-----------------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------

----------------------------------------
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DISCREPANCY ANALYSIS AND TASK LIST

sssed

SLRGNT

3.1

3.2

3.3

3.3

Classzoos sohsduls:

e. Fellows Wuilding dell echeduls
b. Ineludes enly eotivitiss from
student IXPs .
Specifies vhe does vhat, vhen,
vhere, and with vhoa

d. Is publiely posted.

Mastor eslendar (or simtlez task

1let eyostem) 10 used to track staff
tasks,

Meotings of elassroocm staff are
eondusted ot least every two vesks
(te reviev mestor eelendar tasks
snd ether elassroom standezds), and
ainutes kept regarding deotsions.

Standards ere established and pro-
sedures develeped to monitor oriti-
sal elemente:

« Instrustienal time (suggested:
80X of ssheduled tinme)

= Staff tasks (osuggested: 89X of
essigned).

Peer tuters reoruited, trained, and
monitered. (auggseted: 2-3 tutors
poz period: formal observaticn at
least monthly)

3.0 CLASSROOM TASKS AND RISOURCES HANAGED

STATUS

WHEN
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DISCREPANCY ANALYSIS AND TASK LIST

6.0 CONSUMERS SATISPIED WITR PROGRAM PROCRDUREE AND STUDENT OUTCOMES

....................................................................................................

6.1 Parente eriented to ohanges in pro-
sraa philosophy, currisulua, and
preotios.

3.2 Bi-veekly sontest vith faally
scheduled and oompleted (phone
aalle, vieite, notes).

6.3 Bspleyer eatiefeotion date col-
leoted each tearm.

6.4 Dullding etaff informed about
progrsa gesle and procedures.

“o%

6.5 Pro,zsa resulte reported annually.
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DISCREPANCY ANALYSIS AND TASK LIST

7.1

7.2

7.3

7.4

1.3

7.6

7.0 ADMINISTRATIVE PROCIDURES IN PLACE TO SUPPORT BEST PRACTICE PROCEDURLS

Progzam purpose etatement definee
geale of echoeiing for etudente
with esveze handieape.

Pregraa guidolinee/procedures
support:

* Ago-appropriate placemente

* Aseignment te program clacezcoa
88 elece te home echool ae poe-
oible (euppoxt for hetercganeoue
grouping)

« Dietribution of elacercome acrcoee
available ssmpusee

* Preferenee for eentzal rather
than leclated h‘lldlu.

Staff job desoriptions that:

- Differentiate relee for elomen-
tary snd eeecndary otaff

* Dafine rolee fer zelated eervice
persounel that emphaelee oon-
sultatien, transdieciplinacy
teaning, snd community training.

OGuidelines available regazéing
transpertation alternative.

Pelieles for staff and etudent lla-
blity for cut-of-echool training.

Precedures exiet to ocover non-
tzaditions]l expenees.

STATUS
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DISCREPANCY ANALYSIS AND TASK LIST

7.0 ADMINISTRATIVE PROCEDURES IN PLACE TO SUPPORT BEST PRACTICE PROCEDURES

NEEDED ACTION

cessssssusssan ensesnsscsa sssses

Data syscem in pleos to:

= Moniter elassroom status on thess
slemants

« Pellew-up school lsavers/grad-
ustss

= Report pest-schosl nseds to
2olicy planners.

Tsacher supervision oacurs regu-
lazly and emphasisssc status on
thass prograa slements.

LEA sponsors snnusl inssrvics for
porents that focusss en transition
{(sules, cegulstions, sarvicas
availabls, supported esployment,
ste.).

Transition Planning Cosmittss i¢
sstablished,
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COMMON QUESTIONS...AND SOME ANSWERS
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. COMMON QUESTIONS ABOUT TKE IMPLEMENTATION OF AN

INTEGRATED COMMUNITY~BASED MODEL

Thr. implementation of a community-based model in any
secondary classroor for students with severe handicaps will
represent a departure from the status quo, and consequently
requires both dascriptions of, and justification for,
procedural changes. Our experience implementing such a model
in a variety of communities makes it clear that there is a
conmor. set of questions. We have tried to address these
concerns in a question/answer format. Being familiar with
these questions will help you advocate effectively and answer
similar questions when they are raised in your own school

community.

Q: Is community-based training an appropriate undertaking? 1Is
the idea itself credible?

A: Recent initiatives from the Cffice of Special Education and
Rehabilitative services, U.S. Department of Education,
highlight that the goals of education and related services are
to prepare students with disabilities to be productive,
participating members of society, and to live as independently
as possible. In order to achieve this outcome, schools will
have to restructure the curriculum ard training provided while
’ students are in high school.

The importance of training students with severe handicaps
in the community rather than in a traditional classroom pro-
gram is emphasized in current professional literature across
the nation.

In addition, many programs across the country provide
on-going demonstrations that community training is both
feasible and successful. Communities well known for their
community-based programs include: Madison, Wisconsin; San
Francisco, California; Eugene, Oregon; DeKalb and Champaign-
Urhana, Illinois.

High school programs for students with severe handicaps
throughout Oregon attend regular school campuses; their
training emphasizes learning work, leisure, and personal
m-.nagement activities in the community. Both Utah and
Washington State have adapted the Cregon High School model to
effect broad systems change. The Kentucky Department of
Education has published state guidelines that emnhasize
functional, community-based programming. Indir *1 school
districts in Indiana, Colorado, Arizona, Tennesse¢., and many
other states are also committed to providing excellent
community-based training.

The real question is not whether to implement community
training but how soon you can begin!
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Q: Does a coﬁmunity-based training program create added risk
and 11ability for a district?

A: Given the low trainer-to-student ratio used in community
training, the risk of accidents is minimized. However, each
district should review its policies to ensure that adequate
liability insurance is available for staff and students. If a
district policy covers regular high school students for work
experience or distributive education programs, it is unlikely
that it will have to expand its insurance to cover students
with disabilities. Since any peer tutors involved in community
training will be enrolled in a class, they too should be
covered by the regular district policy.

A number of features create program safequards: (1)
having on file an LEA purpose statement addressing community-
based training, (2) having parents sign an acknowledgement that
their son/daughter will be trained in the community, (3) having
written procedures for dealing with medical and/or non-medical
emergencies outside school, (4) having a posted classroom
schedule that indicates who will be trained where and when, (5)
ensuring that all community activity focuses directly on
student IEP goals, (6) collecting data on student performance,
and (7) documenting that staff have received training on
procedures for community~based teaching.

Q: Aren%:sevérelx handicapped students too vulnerable to
access the community by themselves?

A: There are several responses to the notion that persons with
handicaps are more vulnerable to community risk: (1) A person
with severe handicaps is only vulnerable if she/he is not
adequately trained. Low student:teacher vatio=. task analysis,
student performance data, and well-~_ained teachers ensure
adequate training. The ability of L eudents to learn adaptive
community behaviors is well documentad. (2) The "dignity of
risk" (Perske, 1972) is an important aspect of learning for
everyone. Students with handicaps have the right not to be
overly protected, and hence restricted, from the opportunity
for community integration. The key is supervised training so
that risk is minimized. citizens with disabilities, like
everyone else, have the right to realistic feedback from
others.

Q: Is the community-based model for all students?

A: Yes. If the goal of education is to have graduates who
are competent in the community and future environments, all
students should have the opportunity to participate in the
model. Students need to learn activities that will have an
impact on their lives. All students should be given the
opportunity to learn to participate to the greatest degree in
all relevant activities. Participation will enhance the
persor's image and appeal.
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Q: cCar individuals with severe handicaps actually learn to use

community stores and services? 1Isn't it unrealistic to think
of them participating in community activities?

A: students with severe handicaps may learn more slowly or
need to employ prosthetic devices or alternative performance
strategies to successfully function in the community. It is
likely that lack of skill is due to lack of training and
access, not lack of ability. Perhaps the best way to deal with
this concern is to provide real examples which demonstrate the
success of the model in sites where students are as similar as
possible to those with whom you are proposing the model. A
direct observation of a successful project site is probably
most effective. In addition, the presentation of direct

or indirect testimony of parents and professionals who

are already experiencing success with the model can be highly
effective. The presentation of research demonstrating the
achievements of individuals with severe handicaps can also be
used to demonstrate the appropriateness of these expec-
tations for students.

Q: Aren't students with severe handicaps too slow and "low

functioning” to be out in the community? Won't their presence
annoy other citizens?

A: This question has a multifaceted response: (1) Many
individuals--the elderly, individuals with crutches or limbs in
casts--may also respond more slowly. Society is generally
tolerant of them.

(2) An individual with-a handicap may complete. tasks slowly

or inappropriately due to a lack of training or exposure;
therefore, better training over time will eliminate the
"annoyance" to other citizens.

(3) Individuals with handicaps are members of the local
community and have the same claim to services and opportunities
as anyone else. Personal inconvenience for "normal citizens"
is an excuse, not a justification, for segregration or
exclusion.

(4) Prejudice against a minority group is reduced by exposure
to its members; this provides a compelling argument for
integration in the schools and in the community. Successfully
trained citizens with handicaps are their own best

advocates.

Q: Does the emphésis on community training mean that academic

skills will no longer be taught? -

A: Training of academic skills will not be abandoned, but
those skills will be taught in context rather than in
isolation. Reading, math, or communication skills will be
taught in the context of valued activities such as shopping,
cooking, or riding the bus. Treatment of academic skills is
influenced by the concept of nopportunity cost": Given limited
instructional time and many activities that could be taught, it
is important to spend educational time in those areas that will
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maximize success after leaving school. For a student with a
.severe handicapping condition, it is considerably more
important to learn community and job skills than to learn more
math facts, adjectives, or sight words.

Q: Will a community-based classroom be more expensive to
operate than a traditional secondary classvoom?

A: No; the commuiity-based model has been designed to fit
whatever res-u:rces are available to th- classroom. However,
those resour :es may have to be used in a different way. Rather
than expenditures for purchases of commercial curriculum
materials, teachers will need supvort for local curriculum
development activities. Instead of traditional classroom
supplies (workbooks, prepackaged materials), classrooms will
need flexibility to purchase comsumable supplies (cooking
ingredients, restaurant meals) and other nontraditional items
(bus tokens, etc.). Parents can be expected to provide at
least partial-support for some community-based activities that
benefit families directly (such as shopping for grocery
items), and for those activities that parents usually support

(e.g., student leisure activities).

Q: Will the community-based model be more time consuming for a
teacher than a traditional classroom-based model for severely
handicappped secondary students?

A: By definition, any change in the status quo will require
some additional energy and effort. Most of the elements of the
model represent activities that should be part of any good
classroom program (IEPs, contact with families, written
instructional programs, data-based decision making, staff
training, and program accountability).

The particular procedures advocated by the Oregon High
School Model (OHS), Utah's Community-Based Transition Model,
and the Employment Training and Transition Model represent a
coherent and compatible set of systens that provide known out-
comes for students. A study of how teachers in OHS classrooms
allocate their time across various tasks (e.g., direct instruc-
tion, recruiting and training peer tutors, instructional program
development, district and building meetings) and how much total
time they spent showed that both the amount and pattern of
activity changed over the school year. Initially teachers in
project classrooms worked an average of 10.00 hours per
day in project classrooms. By the efid of the school year, this
figure had dropped to an average of 8.00 hours per day
including a duty-free lunch period. Further, the pattern of
the data shows that there were fluctuations associated with
events in the school year (e.g., more instructional program
development in the fall, more contact with parents and time in
meetings in the spring as a function of IEPs).

While start-up of the community-based model will require
additional time, maintaining the model should not be anymore
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demanding than operating a good traditional program. However,
since we do not have comparable data from classroom-based
programs, it is impossible to compare teacher effort across
community-based and classroon-based models.

Q: Will the community-based model require additional staff or

specialists (vocational trainers, community trainers, classroom
aides, etc.)?

A: The community-based model typically has been implemented
with the staff already available to the classroom and without
the addition of staff resources beyond those normally available
to similar classes in the district. Some modifications in
traditional job description duties for existing classroom
staff, related service staff and supervisory staff may be
necessary to implement the model. Additional paid staff
positions should not be necessary.

Q: What is the role of related service staff (occupational
therapist, physical therapist, speech/language specialist,
adaptive physical education specialist) in g-community-based

model?

A: OT, PT, speech and language specialists are consultants to
the teacher and may assist in the following ways: evaluating
current levels of student performance; giving input on IEPs and
suggesting activities; developing prosthetic devices; training
students on activity goals from the IEP; and monitoring
effective communication/motor skills in community settings.

The adaptive physical education specialist may function as a
consultant or provide instruction on age-appropriate recreation
and leisure skills in the schoocl and/or community.

Related service staff coordinate goal development,
assessment, effective classroom management and procedures, and
instruction with the teacher, aide, and other support staff.

Q: What are the benefits of implementing a community-based
model to the students with severe handicaps in the
participating classroom?

A: Students will achieve greater independence both at home and
in the community following graduation. They will receive
training in work and in sel f-management skills (making choices,
problem-solving, time management), and have an increased
ability to use leisure time appropriately.

In addition, students will benefit from state-of-the-art
teaching technology and increased instructional time, from
increased contact with nonhandicapped peers, and from a
functional curriculum focused on the requirements of adul thood.

Data indicate that improvements in students' lifestyles

also take place folloving model implementation. After
following students in classrooms over a year, the data show a
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significant increase in student performance of activities in
integrated community settings outside school hours. Students
in classrooms are spending more time in community settings
engaged in leisure activities, personal management tasks (such
as shopping), and work as a result of their participation in
the model. In other words, a community-based program does
impact a student's quality of life outside the school day.

Q: What are the benefits of implementing of a community-based
model to the participating teacher?

A: To implement a community-based model effectively, a teacher
will have to learn organizational skills (schedules, mastex
calendar, weekly task lists, classroom meetings); learn data
analysis skills (to monitor instructional time and staff tasks,
in addition to student progress); improve his or her
supervisory skills; and improve his or her public relations
skills (excellent training for later supervisory or
administrative positions!). The teacher will have access to
new information and professional development opportunities;
learn to use low cost, effective classroom management
procedures; utilize materials developed by other classrooms;
and participate in a network of other professionals committed
to excellence in programs for students with severe handicaps.

Q: What are the benefits of implementing a community-based
model to the building principal?

A: The administration is able to improve services within

the budget, to demonstrate an exemplary and visible program
that is compatible with the regular high school, and to receive
credit and publicity for an excellent program.

Q: What are the benefits of implementation of a community-
based model to the participating parents?

A: Parents are able to give planning and program-evaluation
assistance, to receive specific outcome information on their
son's/daughter's progress, to coordinate home and
school/community programs with the teacher, to see increased
independence of their son or daughter, to participate in
transition planning, and to enjoy involvement in goal setting.

Q: Don't some components of the community-based model actually
duplicate the §g§ponsibilifles of adult service programs?
Can't some of this wait until after graduation?

A: The community-based model does include some components that
are (or should be) provided by adult service agencies.

However, many adult service agencies are not familiar with the
service needs of students with severe handicaps and find it
difficult to respond with adequate services. The goal of the
high school program is to provide information about students to
the representatives of these agencies that would allow them to
do better planning. The process of transition requires early




involvement of all participants (school, parents, students, and
adult service agencies) in the future planning for an
individual student. -All potential service providers need to

work together before, not after, high school completion.

OF COURSE . . .
The most effective answer to any question regarding the

implementation of community-based model is direct exposure to
individuals already involved with the model. Visits to ongoing
sites should be encouraged at any time. 1In addition, a
slide/tape presentation of one successful community-based model
(the Oregon High School model) is available from the

National LRE Network.
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YOU CAN'T WIN

The school principal, like all other educators, should expect
to please no one. All too often he is caught on the horns of
a dilemma regardless of the action he takes, or fails to take.

If he corrects a teacher, he's always picking on somecone; if
she doesn't correct teachers, she's a weak administrator.

If she calls a meeting, she has no regard for teachers' time:;
if he doesn't call meetings, he doesn't believe in democratic

adminastration.

If he makes quick decisions and follows up, he is an
autocrat; if she is slow in making a decision, she is

indecisive.

If she visits the classroom, she is being nosey; if he doesn't
visit the classroom, he doesn't care what is going on.

If he speaks up for some nhew program, he's on the bandwagon;
if she's cautious about change, she's living in the past.

If she suspends a student, she doesn't understand children; if
he doesn't, he's a weak disciplinarian.

If he reports to school early, -he has insomnia; if she leaves
school late, she is a slow worker.

1f she attends community affairs, she's a politician; if he
doesn't, he has poor public relations.

When he attends conferences of principals, he's goofing off;
when she doesn't, she's unprofessional.

If she checks with the superintendent, she hasn't a mind of
her own; if he seldom checks, he's assuming too much
authority.

If he's young, he's got to learn; if she's old, she just
doesn't have it anymore.

If she has a friendly personality, she's a show off; if he's
quiet, he is antisocial.

But take heart. Keep giving your best; for no matter what you
do, there are those who will always say, "It isn't the school
that's to blame. It's the PRINCIPAL of the thing."
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A SPECIAL MEMO

One of the most complex of the new educational challenges that has con-
fronted school administrators in recent years is that which is involved in the
identification and treatment of students with special hondicaps. We are all familiar
with 94-142 and its rules.

The following reflects what Don Essig, a high school principal, feels about
the specicl education service opportunity which was presented to him. It occurs
to us that what he felt and learned would be of interest and value to both elemen-
tory and secondary principuls. '

GEORGE MARTIN
Staff Assistant

0000000000000000000

"The fllowing article is one that | prepared for publication
because of some deep feelings that | have developed in the past three
years about the inclusion of sevorely handicapped students in high
school. Until the class was included at North Eugene, | was probably
like most Americans, unaware of the real needs and wants of this element
of our society. Believe me, | have been taught well by the students and
staff of that program, that they can contribute to and participate in
society as worthy members.

"This article is being shared with you in hopes that all of you
might have a part of the information necessary to understand what
severely handicapped students can do for a high school student body
and staff. Truly, the 1,000 regular people at North Eugene have gained
much more than the 14 severely handicaoped people from their presence
here. | hope that someday all of you will have the same opportunity to
have a similar group in your school, and that this article might make it
easier for you to see the benefits of such a program.”

Warmly,
/s! Dor
Don S. Essig

April 1983
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"Hey, Barb, Where's the Severely Handicapped Room?"

by

Don M. Essig, Principal

North Eugene High Schooll

Since the mid-70's public schools in Oregon began to serve
severely handicapped students on their campuses, most often
within a self-contained classroom model run by a special
education teacher. There have been some recent reports on the
impact of such integration from the perspectives of the special
educator, and handicapped and regular education students.
However, relatively little attention has been focused on the
impact of integration in the high school or its implicatiorn for
the building principal. The purpose of this article is to
present a principal's perspective on some of the issues related
to the integration of severely handicapped students in a
secondary school.

Since 1980, North Eugene High School has had a self-
contained classroom for severely handicapped students. The
classroom is run and monitored by teaching and supervisory staff
of the Lane Educational Service District. This year there are
fourteen students in the class. Generally speaking, having the
"Basic Skills" class has been a valuable experience for all of us
at North Eugene. The class is an integral part of our school.

A commitment to provide severely handicapped students
integrated educational experiences means more than simply making

lpr. Essig is now Director cf Management Services, Eugene School
District 4-J.




classroom space available. There are various levels of

integration, and the principal can play an important facilitating

role in each.

At the most basic level is physical integration. This
refers simply to the location of the special program in the
school building with regular education programs. While this
appears to be a straight forward issue of space allocation, there
are some additional factors that influence the success of
physical integration. 1In initially deciding what space to assign
the Basic Skills classroom, the attempt was made to make the
jocation convenient for the students and chose a room both close
to the exit where the school buses stop and near the restrooms.
After one term, however, the classroom was moved to a more
central location in the school. 1In the new location, regular
student traffic is always very heavy, and cafeteria aéd student
lounge are nearby. Students from the Basic Skills class are
literally in the center of things at NEHS and have many more
opportunities for natural contacts with their non-handicapped
peers in the course of the school day.

Functional integration describes situations where severely

handicapped students and their nonhandicapped peers
simultaneously use the school facilities and resources. The
severely handicapped students at NZHS use virtually all the
facilities in the school at the times when they are in use by the
rest of the school population. They have lockers, make purchases
at the snack bar and school store, attend assemblies, and "hang
out" in the cafeteria just like the rest of the student body.

There were no special adaptations or arrangements, just the
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initial expectation that NEHS was the home school for these
students, not just a building that provided space.

In addition to access to all the school's facilities, some
students in the Basic Skills class participate with support in
classes offered in the regular curriculum. We have had Basic
Skills students in woodshop, home economics, weight training, and

slimnastics classes.

Social integration refers to regular personal interactions

between handicapped and nonhandicapped students. While the
locatién of the classroom at NEHS is ideal for encouraging
contacts between the students( location alone does not ensure
social integration. One effective vehicle to increase inter-

personal integration at NEHS has been an active peer tutor

" program. Each term there is an elective class for students who

wish to be peer tutors Enrollment in theclass is limitec and
competition to be a peer tutor is quite keen. Students receive
grades in the peer tutor class. A number of student leaders
have been recruited into the program which helps the status of
the Basic Skills students. Peer tutors provide small group
instruction in the classroom, participate in community training,
and are evaluated on a regular basis as well as graded at the end
of the term. Besides being a valuable learning experience for
the nonhandicapped students, the peer tutor program provides an
important support network for the integration of the handicapped
students. The handicapped student now can ¢reet other students
by name when going down the hall and has more opportunities to

socialize with nonhandicapped peers. In addition to supporting a
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peer tutor program, the principal can also increase opportunities
for contact by expecting and encduraging the attendance of
special education students in school assemblies and special
school functions. It has also been important to integrate the
Basic Skills teacher into the rest of the school staff even
though he is technically an ESD rather than district employee.

At NEHS this has resulted in that teacher feeling a part of the
staff, and helping him to be able to communicate his program to
them.

Another strategy for providing more opportunities for
interaction is the participation of handicapped students in
reqular classes. Those situations where nonhandicapped peers can
witness the handicapped students as a competent peer seem
especially valuable.

In addition to péoviding overall support for integration
activities, the principal must serve as one of the role models
for social interaction between handicapped and nonhandicapped
individuals. He must make a point of initiating appropriate
social exchanges with the handicapped students while trying not
to treat them differently from the rest. That implies similacr
behavior expectations for them a. for regular studerts. The goal
of high school for regular stuaunts is to prepare them to
function effectively after graduation whether they fegin
employment or go on for further education. In effzct, the goal
for severely handicapped students is the sam2: successf'

community functioning, or societal integration.

If the function of the school is to prepare severely

handicapped students to live, work, and recreate in normal
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community seetings, the sccondary curriculum must reflect that
goal. Consequently much of the teaching with severely
handicapped students must occur outside the classroom, in work
experience settings, on bus routes, in supermarkets, and in local
recreation centers. It is quite possible, even likzly, to step
into the Basic Skills classroom at NEHS and find the majority of
students off campus. This was initially quite a novel experience
for staff and required some adjustment of what people thought of
as a good education for high school students. It also reguired
some exceptions to established school rﬁles that were not made
with the instructional needs of severely handicapped students in
mind. In order for the Basic Skills students to get the
functional, community training they needed, the principal must
assume the same supervisory functions for them as for the éther
students. For example, if the teacher and aide were both in the
community, the principal and staff assume responsibility for
those ctudents who remain on campus working with peer tutors.

In summary, there is much to be gained on a high school
campus by having a severely handicapped class of students as part
of the program. Regular staff and students learn to interact
effectively with this segment of the population who are not as
fortunate as most. Handicapped students have the opportunity to
learn and grow among a caring, understdnding, regular population.
The princips! should do everything necessary to exploit the

positive aspects of that relationship.
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An Opportunity,
Not a Burden

'"Don M. EssiG

Severely
handicapped
students integrated
into a regular high
school in Eugene,
Oregon, have the
support and
acceptance of school
staff, students, and
community.




n March 1979, a group of saf

members representing the new

Oregon High School project pro-
posed that [, as principal, participate in
their project, 2 movement | knew litde
about—a program for which I myself
had to be trained. After weeks of dis-
cussions with saff members, and after
areful planning with the teacher of
the proposed basic skills class for se-
verely handicapped students, 1 was
convinced, and the “1300/13 theory™
was conceived: the 1300 regular stu-
dents and staff members in the school
could learn and benefit from the 13
handicapped students as much as they
could leam from us. These students
would be considered an opportunity,
not 2 burden.

The High School Setting
Our model requires an “open”

school—not a physically open plant
without walls, but a community of

people who are willing to listen, test,
and help cultivate change. The North
Eugene building is perfaps as tradi-
tonal 1 structure as one will find
anywhere in the country; it was built in
the late: 1950s to satisfy taxpayers who
had reacted negatively to 2 previous
high school that many considered too
lavish. Even so, we discovered that
with minor modifications the special
studerts managed very well. |

We strongly believe that handi-
capped students should be visible to
Their dassroo should be

dose to the social hub of the building
as well as o lockers, cafeteria, and
regular bus loading areas to reduce
their mobility problems and maximize
their imteractions with regular stu-
dents and staff members. A central
locztion also makes it more coave-
nient for handicapped students to par-
ticipate in activities that regular stu-

“INonhandicapped
students] gain
praise—not
ridicule—from
other students
when they attend
afterschool
activities with
their handicapped
friends.”

dents and saf members wke for
granted, such as going to the lunch-
room, using lockers, and attending
assemblies. The handicapped stu-
dents' break and lunch schedules
should be the same as for oth ., stu-
dents, maximizing their visibility and
availability o the towl school popula-
ton.

Support Activitics
Extracurticular activities are an impor-
mupmoflﬁghsd\oollife.nhlom
Eugene, severely handicapped - -
dents panicipate in these activies
through 2 dub called the
Advocates.” Membership includes sw-
dmtsﬁommznysodaldasseswidlm
the school—student leaders, athletes,
punkets.ho:msodetymtbd&md
s0 on. The club helps sponsoc dances,
buys butons and banners w0 show

school support, and serves as a foal
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suppon group for the severely hands:
capped by all students The hand:-
apped students also carry student
idenuficauon cards and have their pic:
tures in the yearbook—not as a spe-
aal, handicapped class, but as individ-
ual students.

Without doubt, the most imporant
aspect of our success has been the
training, development, and utilization
of peer tutors Regul>r and handi-

capped students work alongside one
another on computers and in home
economics or industrial educauion
labs, they rollerskate, bowl, and plav
softball together Tutors accompany
their severely handicapped peers 0
banks, fast-food restaurants, and gro-
cery stores; and they gsin praise—not
ridicule—from other students when
they attend afterschool actviues with
their handicapped friends

The Oregon High School Model °
for Severely Handicapped Students*

Program components were designed from previous research and
various techniques used in educating severely handicapped students.
The model is based on the assumption that severely handicapped
students can perform a variety of tasks once presumed beyond their
capabilities, and has >even basic features:

1. The integration of severely handicapped students involves
placement of a special class in a regular high school building where
there is an opportunity to share resources and nonacademic experi-
ences with nonhandicapped peers. Integration is defined as availability
to the regular education environment rather than mainstreaming
handicapped students into classes with regular students.

2. The program should be age appropriate, and instruction should
incorporate materials and tasks that highlight similarities within the
high schooi peer group. This includes the commitment to provide
extracurricular and nonacademic experiences normally associated with
regular high school students.

3. The program is community referenced with emphasis on func-
tional shills and criteria that relate to the community's demands and
expectations.

4. A future orientation is a natural arid necessary complement to
community referencing. Future environments should include in-
creased accessibility, community living alternatives, more opportuni-
ties for aontrivial work and wages, and a decreased need for adult day-
care programs. .

S. The comprehensive high school program should be judged not
against what teachers can program, but against what their students
need. Strategies are developed for fitting into the local economy and
for teaching skills that are not normally practical in the dassroom.

6. Parent involvement encompasses a wide variety of roles. Having
parents extensively involved in the developme.it of individualized
educational programs, homebound instruction, community training,
data collection, and program design leads to the potential for a higher
success rate once students leave school.

7. The effectiveness of secondary instruction should be measured
in terms of daily performance in residential, vocational, leisure, and
comraunity environments rather than by accumulated knowledge or
dassroom behavior. Program assessment must be sensitive to in-
creased ind dence in daily routines, improved access to communi-
ty services, development of personal options, employment, and pro-
ductivity.

Life Skills
Learring shills in a realisuc serung 1s
especially imporant for handicapped
students The school can provide work
training opportunities (cafeteria clean-
up, haer patrol, recyclhing projects)
The small salaries students earn from
these jobs provide them with the
chance to leam how 10 cash checks.
deposit savings, and make purchases
The growing business/school part-
nership programs around the country
present possibilities for addiuonal
training in real-life skills. Local busi-
ness leaders must be convinced that
severely handicapped students can be
a productive, successful work force,
and programs such as ours can help
the community 1o better understand
these students, their needs, and their
often-underestimated abilities.
During the past six years, seven of
the students in our program have
graduated and been awarded cerufi-
cates of completion Three of these
students are presently employed in
the community, and the cther four are
Those Who Care
As educators, those who should care
the most about children and thewr
futures, we must convince others of
the need 10 help all students—includ-
ing the severely handiapped—be-
come successful members of society.
The saff members and students at
North Eugene High School have dem-
onstrated that this is possible.

Don M. Essig served as principal of North
Eugene High 5chool from 1978~1964 He
is presently Direcios, Management Devel-
opment and Services, School District 4],
Eugene Sublic Schools, 200 N Monroe,
Eugene, Oregon 97402
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Revised special ed program offers

life skills’ to area students

By TODD DICKARD
Staff writer

Local educators and others around lodiana are refining
their approach toe teaching severely handicapped children
how (o function in society.

Six bﬁan special education cooperatives, igcluding
the ene that serves LaPecte County, are
changing curticulum (o teach severely
baadicapped students “life skills,” and
they are werking o place students in
community and school jobs.

mmw::!ansdtd
B A state Department of Public [astruction
mmud Least Restrictive Ea-

with cooperatives from Jasper, Richmend, Hammond,
Warsaw and Terre Haute, were chosen (o take part;in the

program.

Tbe program “is in respos: U a aatioaal movement
within the field of special education: Students with severe
bandicrps can become more iodependent, productive
members of our society,” local cooperative director
Susan Calking said.
Board last mooth that cooking, traaspoctation, kygiene
and recreation skills are just as important te the severely
bandicapped as reading, naath and ether academic skills.

Members of the Parest Advisery Council were told o
the pt;:'nn at s Crot qu -oeﬁn(:«hodq
eight. The council csnsists in:'~ty of bandicep-
ped peareats

“We hipe we are golng te teach (sever='y haadicapped
kids) bow (o be independent after th seid

One way (0 make severely handicapped students more
independent is to place them in jobs. And LaPorte High
School special education teacher Carol Schultz is working
to do just that.

She has placed several handicapped students ia high
school and middle school jobs and she plaas o find six
cenior handicapped students work with employers in the
cemmunity later this far.

More thaa 40 severely bandicapped students ranging in
mmmuuawmwswm
ocooperative which serves all public schools in the county
except foc Michigan City's.

Tuis spring (he coopetative formed & committee com-
prised of special education teachers, principals and a
psychologist to direct the Lesst Restrictive Eavircament
program here.

Calkins said the cornmittee established a three-year im-
plementation plan for the program, a new “state-of-the-

art curiculum,” and an inservice program so special
oducation teachers can practice and learn mew toaching
techniques. Committee members have also participated
in two state-{unded confereaces ea the program.
mmmmwmmm
things, help handicapped studeots’ lesra how (o use
transportation services, use moaey, and prepare meals.
For example, she said, students could be taken o the
bowling alley, where they would seloct their own bowfing
shoes and bewiing ball, and alse pay for them. Cakins
said severely handicapped LaPertesns might be taught ¢o
wse TransParte or learn bow o crocs a strect ssfely.

Tive, Calkins said, evea though math, reading, wriling and
other acadessic skills will stifl be stressed,
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New MCCSC program opening

doors for special students

8y Anuysa Cercoran
H-T Report

‘In many ways, Shelly Hackett isa
typical high school student.

She struggles with her classes
2ad holds down a part-time job. She
went to the prom and she proudly
flashes her mewly acquired high
:chool ring to anyone who admires
t.

A year ago, Shelly’s mother,
Eisine Pryor, never would™have
believed her daughter's life could
be so “pormal” Sbelly, after all,
was born 17 years ago with Down's
syndrome.

Shelly Hackett uses a city bus'to get to work

handicapped youngsters four years
w.muuwuﬂl&hﬁn
.stadents were

-

3
2
o

Pryor credits her daughter’s most
recent progress to an effort by the
Monroe County Community School
Corp. to integrate its mentally and
physically handica students

into the regular school setting.

In the Least Restrictive Environ-
ment Project, moderately, severely
and profoundly mentally retarded

-

federal Department of Education.
Based at the Developmental
Training Center at Indiana Unuver-
sity's School of Education, Sontag
was coordinating the project for
three other districts when he
learned last May that MCCSC
tended to transfer the remainder of
its severely ed students from
the Stone Belt Council for Retarded
Citizens school to classrooms at the
district's schools. That's when he
invited MCCSC to participate in the
project along with school corpora-
tions in Johnson County, Indianap-
olis and South Bend. .
MCCSC began mainstreaming its

SAN ghete By Avviyes Corperen

At both the elementary and sec-
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Community-based school program
reaps benefits for students, elderly

oymvm
Soomengon High <hoo! North

On Wednesdsy afternoons, stu-
dents from one of the moderate and
severly handicapped classes at
Bloomingion High School North
can be found volunteering for the
residents 3t Hospitality House
Nursing Home. Last winter, Hospi-
tality House activities director

a2 Schaich put out a request
for volunteers through the Bloom-
ingron Volunteer Action Buresu.
The nursing home needed people to
shop for residents who did not have
anyone t0 shop for them. Since
BHS North has 8 commuaity-based

curnculum for their moderste and-

severely handicapped students.
Hospitality House's needs were in
lne with experiences that these
students requred. °

This community-based curric
uum for moderate and severly
handicapped students was first im-

Y MCCSC
community
update

taking advantage «f the facilities at
the YMCA: eaung breakfast or
lunch in 8 retsunant of their
choice: cashing a check at a local
bank: mailing 3 card 10 a friend,
etc. The intent of this type of
curriculum is 10 pruvide opportuni-
ties for the students to lcarn about

65.
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pirza. to 8 perticular size of thread
for tatting The students learn to
sccess 810 diferent stores during
the course of their shopping rips
They learn how to look for a paruc
ular brand. make pnce compar:
sons, money usage. snd the
logistics of shopping 1n general
The students. in turn, offer 3 much
needed service for other people.
who cannot do this for themselves.
Last spring. the students got the
opportunity to meet the residents
for whom they shop The cla” ¥as
invited to the snnual volunteer
recogrution dinner at Hospitality




Handicapped get help

from their S

A volunteer
hand during
school day

By BARS ALBERT
STAR STAFF WNTER

Bruce Chaney and Jeremy
Camahan eat lunch together at
school. play with He-Man toys
and listen to records during re-
cess.
Not so unique for two friends.
But their relationship ts more
than that.

Jeremy pushes Bruce. 8
quadriplegic confined to a wheel-
chatr, through the halls of

* More educstion<elated
stories on Page 24

School 94. The 12-year-old also [ ;’

gets Bruce's junch tray every 3
day, helps him get (nto a special- K
bus after school. and most im- §

portantly, just spends time with
a boy who often hadn't been
around other pupils.

Jeremy s Bruce's “special

pal” at the far-Eastside elemen-
tary school, 2701 Devon Avenue,
where many handicapped chil-
dren are paired with other puplls
to give .hvem a helping hand dur-
ing the day.

Forty-four physically andfor }
mentally handicapped pupls are ¥

attending the school for the flret
time this year. Indianapolis Pub-
lic Schools moved handicapped
puptls attending Roberts School
to 10 schools throughout the'dis-
trict this school year to {ntegrate
them into a regular school sete

when he was 3 years old,
resulting tn almost total paraly-
ais from the shoulders down. He
cannot breathe on his ovn. e
he has to use a ventilator at-
tached to his wheelchair. And he
can onl, talk tn whispers be-
cause of a tracheostomy opera-
tion.

*I've leamed that whenever
I'm around these kids.” Jeremy
said Thursday during recess. it
makes me fev' special — tike I'm
doing something for them. It
makes me happy.”

P e

Carnchon  (left)

Many of the other handi-
capped chidren at School o4,
and throughout the 10 schools,
aleo have been paired with “spe-
cial pals.” Teachers ssy e

puplils and 2ie oth-
ers both benefit

“They've become very at-
tached to each other,” said Mar-
tanc Rockefeller, a sixth-grede
. “They love those
(handicapped) kids. They have
become protective of them.”

mWBmmmhov

to deal with people with hand!-

aps.mdabotheymm
conecious of the
66,
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Joremy
Chaney opercte an educational toy.
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helps “special pal” Bruce

tirey do among themselves, said
Bethh A. Mackey. who teaches
mu'tiple-hand! puplls.

The pal system evolved
through the {nitistives of the pu-
pils last fall.

Miss Rockefeller said she no-
ticed some of her sixth-graders
coming to class late. When she
tnvestigated. she found they
were pushing the handicapped
children tn wheelchairs back to
their rooms first.

Since then, fourth- to sixth-
graders have volunteered to take

Gec PALS Fage 24
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Aruitoxt provided by Eic:

Contineed {rom Page 23

on specific responsibilities for
certain chiidren Those (n the
fower grades have adopted 8
class of handicapped children.,
sometimes meeting for spectal
parties or helping lhe more sc-
verely handicapped puplls n
their classes

“Kids are coming to my class
and asking me. "Can { help? Can
1 help? * explained Ms. Mackey.
“it's more soctally accepted (o
help them than (o make fun of
them ™

She said the children arc In-
teraciing. not just playing. They
help feed the handicapped pupils
and help develop theis fine molos
shails.

In accopdance with federal
and state law. IPS 1s following
the concepi of placing handt-
capped students in the “jeast
restrictive environment.” Mildly
handicapped studer s have been

placed {n regular classrooms for
years. but more emphasis is now
being given to putung the mod.
erately to scverely handicapped
studeats in regular classes.

Rather than attend classes
writh only handicapped puplis ail
day. some of them attend art,
music and physical education. as
well as some academic subjects.
with the other students, accord-
ing to Principal Willlam Malone.

“We've fust had no problems.
... K's been a keaming expert-
ence for all of us.™ he sald.

For Bruce. vno has cither
been taught at home or In 8
school for handicapped puplis.
“getting im inte 8 classroom s
probably the best thing we could
&0 for him."* said Mary Evans. &
nurse who accompanies him to
school.

“} can see a lot of growth
socially.” she satd. “He aan cr-
sy on a conversation and can
relate to others much better.”




FOR FURTHER INFORMATION.

68.

[
’9




FOR FURTHER INFORMATION

We know that principals are busy people, so we have tried to
keep the message short and to the point. Howaver, if you have
the time or inclination, there is much more information on
designing effective schools for students with severe
disabilities. The following references should help get you

started.

Wilcox, B.,, & Bellamy, G. T. (1982). Design of high schiool
programs for severely handicapped students. Baltimore:
Paul H. Brookes, Publishing Co.

Certo, N., Haring, N., & York, R. (1984). Public school
integration of severely handicapped students. Baltimore:
Paul H. Brookes Publishing Co.

Stainback, S., & Stainback, W. (1985). Integration of
students with severe handicaps into regular schools.
Reston, VA: The Council for Exceptional Children.

Wilcox, B., & Bellamy, G. T. (1987). Secondary education for
students with Down syndrome: Implementing quality services.
In S.M. Pueschel, C. Tingey, J.E. Rynders, A.C. Crocker, and
D.M. Crutcher (Eds.) New perspectives on Down Syndrome
Baltimore: Paul H. Brookes Publishing Co.

»

McDonnell, J., & Sprague, J. (1984). Effective use of secondary
age peer tutors: A resource manual for classroom teachers.
Eugene, OR: Center on Human Development, University of Oregon.
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