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‘ABSTRACT

Over the past few decades there has been a rapid
increase in the number of international students coming to study in
the United States. While some recent studies have begun to examine
the academic and career needs of international students, most of
these studies did not directly compare the needs of international
students to those of American students. This study was coaducted to
assess career and academic needs of incoming international students
(N=215) and to compare those needs to needs of United States students
(¥=1,002). Two general patterns emerged from the results. First,
1nternatzcnal students expressed greater academic and career needs
than did American students. Second, the rank-ordering of relative
1mportance of the needs differed between the two groups. Job seeking
skills and exploring job opportunities were ranked as relatively more
important-to American students than they were to international
students. International students ranked the need to learn how to
prepare a career and the need to see a counselor about career plans
as relatively more important than did students from the United
States. These findings suggest implications for counseling programs
designed to help international students. (Author/NB)
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ACADEMIC AND CAREER NEEDS OF INTERNATIONAL
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Frederick T. L.'Leonq & Ni}liam E. Sedlacsk

" Resesrch Report #17-87

' Summary

A sample of 215 incoming. international students was compared
to a sample of 1002 U.S. stuﬁéhté on academic and career nseds.
Two gesneral patterns emergad from the r;sults. First,
internationa! students expressed~g}aater academic and career
needs than U.S. students, Second, the rank-ordering of relative
importance of the needs differed Letwaen the two groups. Job
"seeking skills and -exploring job apportunities were ranked as
relatively more important to U.S. students than they were to
international students. However, international students ranked
the need to learn how to prepare a career and the nsed to ses a
counselor about careser plans as relatively more important than
did U.S. students.

Immplications for counseling programs for international

students wers discussed.
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. number of. international students coming to study in the United

Quer the past few decades there has beén a rapid increase in the

States. The number Has.risen from 9p§roximately 50,0800 in 1960
te qver 300,000 in 1980 (Open Doors;'1982). In spite of this
increasé, a8 survey conducted by the Institute of Internatinal . . K
Education has found that there has been a .lack of any coherent
policies toward fqierﬁatianal sfgdénts amoné many major
universities (Goodwin and Nacht, 1983). .

Recent reviégg of the liéerature have rev;aled that a large
proportiog of ihe existing ;bééarch has FoEused on the adjustment
problems of intarnatiogal students (Brein and David, 1971;
Church, 1982; Hull, 1978; and Spaulding and Flack, 1976). Feuer

studies have examined the needs‘oF international students (Carter

and Sedlacek, 1986; Collins, 1976; Culha, 19724; Hagey and Hagey,

1974; Manese, Leong and Sedlacek, 1985; Manese, Sedlacek and

Leong, 1988; Stafford, Marion and Salter, 1978; and Tanenhaus

and Roth, 1962). Some of the studies were doctoral dissertations
and special reports and were thus not readily available to
educators-and student affairs proFes;ionals. Some studies
examined only_é few areas of needs among intérnational students
and did not uéilize a more systematic and comprehensive needs
assessment methodology (e.g.,see Kuh, 1982). @An exception to =
this pattern was a study conducted by Lee, Abd-Ella and Burks

(1981), who performed a comprehensive neesds assessment of foreign

studsnts from developing couﬁtries (e.g. Nigeria and Pakistan) or

what are more co- .nly referred to as "third world countries.*

However, the Lee et al. study is now several years old, limited

L 5
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in its poéulatdon of foreign students, 555 less career and
academically fbcusgd_that it might havs been. .Comprehensive
needs assessment sunve?s have been 69nducted-on various studeri
populations on campﬁsds such as mihprity U.S. students (Webster,
Sedlacek and Miyares, 1979), adult'w;men (Smallwood, 1980),
re-entry students (Lance, Lourie- and Mayo 1979)'and married
students (Flores, 1977) However, no sxmxlar study seems to have
been done on career and academic needs of lntennatxonal studants.
While some.recent studies have begun to examine the academic
and ca%eer needs of internationsl students (e.g., Manese, Leong,

& Sedlacek, 1985; Manese, Sedlacek, & Leong, 1988), most of

these studies did not directly compare the needs of international

‘'students to those of U.S. students. Although studies of

international students by themselves can be useful, comparisons

"to U.S. students provide data which are much more useful for

plaﬁning differentisl programs for international stu&snts.given
their special needs.

The purpose of the present study was to assess career and
academic needs of incoming international students using a needs
assessment survey developed by Weissberg, Berensten, Cote, Cravey
and Heath {1982) for collaege students, thus allowing for a
comparison with U.5. students.

Method

A 25 item questionnaire.assessing carear and academic needs

(Weissberg, et al., 1982) was administered to 215 incomin§

undergraduate international students at a largs sastern

[P A9




uniVersity during an orientation program.’ The sanple was 52%
male and 48% f.malo,:ppmp;red to: 49% male and 51% fsmale in the
Weisaberg, st al. k1982) study. Fifty pa;caﬁt.ofath; present.
sample were immigrants, f%ﬁtQ&Féur‘éerchnt were from South Asia
and East Asia. Other aioaaArepreseﬁth were: Middle East (20%),
Europe (10%), Latin ﬁmerncc (5%) and. ﬁﬁrxca (4%) Data weres
analyzed. usxng NANOUA {p<,.052. ;
, Results

.The overall MANOVA .was sxgnxfxcant (. 05) and Table 1 shouws
that 18; the 25 needs werc signxfxcantly different batwsen U.S.
and international students. Of the 18 needs which wers
significantly different, all of them were in the direction of the
international students expregsiég.graatar needs in these. areas.

Given that international students tended to express grsater

,needs in all arsas an additional analysis was conducted to

determine if there were diffsrences between the two groups in
their rank-ordering of those needs. Kendall Tau correlations
showed that there was no correlation between the ranks of
international and U.S. students for both caﬁee; nesds and
academic neada (p<.05),

Discussion

Two general patterns emerged from the present study. First,

" international students ;xpresseduqnaater'academic and carseer

needs than U.S. students. Second, the rank-ordsring of relative
importance of these needs was different betwsen the two groups.
...There are saveral possible explanations for international

students expressing greatar overall needs than U.S. students.

4
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First; sit is likaly that -international students genuinely have
higher ascademic ahd:chationql needs xhan'U.S.-studentsi %his
conclysign is ‘quite eodsiqtbnt with other studies of the needs of
intornational<§tudqnt£:(Cailins,\i??ﬁ; Hagey -and Hagey, 1974; .
Lee; Abd-Ella andeurk33 19813 and Staf?ord Marion and: Selter,
1;79). It also scemo to. confirm- the: common obaervatxon that
xntornationa‘ atudents tend to place a greator ‘emphasis dn the
academic and vocational aspects of a collego aducation than the
social and extra-currxcular aanacts (Spaulding and Flack, 1976).
The second possible explanatxon/xs methodological in nature.
The present needs assessment data were ;élﬂictbd during an
Anientagioq program; a time when iﬁtornétiona! students are given
a great dsal of information and may be experiencing high levéls
of anxiety, and therefore, highasr levels of nsed for assistancs.
"Until the.present results have been replicated with other
int;rnational students during other periods of their‘sojourn, the
results. should be interpreted cautiously. In addition, although
a great deal of research has been dons on internaiiional students,
still_relativoty little is known about possible’ response sets and
séﬁial desirééility sffects that may influence international
students behavior in ressarch studies. More research is needed

in this area.

The .greater level .of scademic and vocational needs eipresssd ‘

by. internaticnal students calls for the development of additional
programs and-ssrvices for them. Besides incrbesfné 'the number of

programs; the quality and -nature of these programs will also need
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to be modified and designed in lig%t of the‘epeciel needs and
pr:orxtxee of internet:onal students hxgr'xghted in this study.
Instead of hoping that: the preeent counselxng end edvxexng
services (which have beer: designed prxmerxiy for U.S. students)
will meet the needs of internetidnel etudente, services teilored
to their special needs wxll heve to be developed if they are to
be effect;ve.__ ' ' ‘ '

An examination of the exmxler:t:ee and differences in the
pattern af neede betwesn xnternetxonel end U S. students reveals
the special neeqe of the Foemer group. whxle both groups
indicated that their sirongest vocational need was for work
experisnce in their career fields, .the career needs ranked second
and third by ths U.S. students were ranked eighth and ssventh
respectively by the international students (i. e., the need to
.explore job opportunities and the need to devslop effectivs job
sesking skills). The international students' lower need for
career skills may be because sseking skills and job opportunities
in the United States may not readily transfer to their home
country. Instead ths career needs ranked eecond and third by the
xnternat:onal .students were the need to lsarn how to prepare for
the carsers they wsre interested in, and the need to zees a
counselor about their carser plans. The international students
sesm to be expressing nesds for obtaining assistance with the
epecxel caresr needs and xntereete.

In terms of acadsmic neede, the need to develop more
effective study skills was ranked first ‘by both groups. However,

the international students also ranked the need to rsceive nhelp

N




in sslect{ng/echeduling courses as number ocne. The need to
imp;ove writing skills was also ranked highly by both grouhs with
the international students ranking it third, and the U.S.
students ranking it second. The need to become more comfortabls
in speakgng up in clqes was tankag fourth by both groups. On the
other hand, the U.S. students felt a relatively greater need to
overcome anxiety about taking tests, ranking it third while the
international students ranked it eleventh. The U.S. studsnts
alao.felt‘a higher need to understand how to use the library
better, ranking it fifth compared to international students
ranking it twelfth. ‘

In geneisl, the internétional students were less concerned
about specific study ;kills such as using the library, taking
tests, and taking better notes. Instead they were more concerned
about their academic plans and expressed greater need for (a)
help in ;electing/scheduling courses (ranked first), (b} more
help from academic advisors (ranked fifth), and (c) rsceiving
help in eStablishing their academic program plan (ranked sixth}.

There are several counseling implications from the present
ffndings. Cé?eer'counseling with international students should
be done with recognition of their higher needs for individual
discussions with counselors, information about career
p-eparation, and lower needs for learning job seeking skills and
exploration of job opportunities. For international students,
the ex~loration of job opportunities within the U.S. may not be

very bseful since it is opportunities within their home country

18

-

TS e S AN e TN S R LI L SN e a2 s 4




that are important .and relevent, Furthermore, directing
international students to printed career information and
resources may not be very helpful since tais'information pertains
only to the United States. For exaﬁple, asking an international
student interested in becoming a psychologist to write to the
American Psychological Association for more information may be
misleading to thé student. Within the United States, becoming a
Psychologist requires a doctorate, while this may not be true for
other countries thch may require only the Master's degree.

In terms of academic naédg, educational counseling and
advising with international students should focus less on the
development of basic study skills but more on “he development of
the individual student's academic plan. This is beuvause
international students who have been selected to come to this
country are already in possession of strong academic skills
(Leong and Sedlacek, 1982; Spaulding and Flack, 1976). For
example, in recent data relesased at the university whers the
study was conducted only 7% of the international students were
dismissed because of poor aczdemic performance as compared to 17%
for Blacks, 14% for Asian-Americans and 8% for Hispanics,

International students have » greater need for individual
counseling and consultation with advisors because they nesd to
ensure that their academic and vocational training in this
country wiil be appropriate and relevant to the circumstances in
their home country. As such they have a great need for learning
about the educational and occupational systems within the United

States from advisors and counselars, and also how these systems

{
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may be different from these at home.

Finally, a major methodological issue' in the present s;udy
needs to be discussed. By using the dats from the Weissberg st
al. (1982) needs assessment study for comparison, it was assumed
that the large university sample collected by Weissberg et al.
(N = 1002) could servs as a norm group for comparison. Future ’ *ﬁ
research will have to be conducted to check the validity of this !
assumption. For example, inter-campus differsnces bstween the
pres;nt data and the Weissberg et al. data could be an important
mediating factur. Research examining the academic/career needs
of international and U.S. student on th; same campus may be

helpful. Additional studies on the academic/caraser needs bf

international students using the Weissberg et al. (1982) Needs

Assessment Survey would also provide data zoncerning possible ~‘:
differences batween international student groups on different

campuses. A continuing series of studies on the needs of

international students using the same survey kweissberg et al.,

1982) would provide valuable convergeﬁt and divergent data

concerning,the academic, career, and person&l needs of
inkernationaf'students. Such a data base could prove to be an

invaluable aid to understanding and meeting the needs of

intsrnational students .in the United States.
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1 Table 1: :
Means, Standard Deviations, Ranks and Significance Tests Camparing
International and U.S. Student Career and Academic Needs

Variable . International (N=215) U. S. (N=1002)
Career Needs ) ) Mean SD, Rank Mean SD RankK
1. To cbtain work experience in career areas in which I am interested. 3.37 .79 1 3.28 .93 1
2. To explore job opportunities for people with my major. 3.08 .90 7 3.2:.3. .92 2
3. To develop effective job seeking skills( i.e., interveiwing, _ : -

resume writing). 3.09 .82 6 3.5 .92 3
4. -To learn how to prepare for careers in which I am interested. -3.36* .74 2 . 3.04* .96 4

5. To explore my interests, values and abilities as they relate to nmy

educational/career altematives i C 3.5 .87 5 2.85* .96 5 !
6. To cbtain information about a variety of m.reer areas. 297 .85 8 2.61 1.00 6
7. To talk to a counselor about my career plans. ¢ ' 3.20¢ .78 3 2.59%1.05 7
8. To learn how occupaticns can affect my future way of life. 3.16+ .81 4  -2.58% 1.05° 8
9. To receive help in choosing or changing -a major. 2.72* 1.07 9 2.20* .96 9
Academic Needs ‘ - .
1. To develop more effective study skills. ' 3.23* .81 N 2.86% 1.00 . 1
; 2. To improve my writing skills. . - '3.19* .87 3 2.71* 1.03 2
© 3. To feel less anxious when taking tests. 2.0 .98 12 2.61 .99 3
4. To become more comfortable in speaking w in class. 3.05* .92 4 2.55% 1.10 4
: 15 5. To understand how to use the library better. : 2.68 .93 13 2.50 1.06 5.
6. To cbtain more help from my academic advisor. ‘ 3.03* .83 5 2.49% 1,08 17 \
7. To improve my math skills. 2.65 .99 15 2.49 1.08 7




- ‘ International (N=2]5) U. S, (1002)
T Mean SD Rank  Mean SD Rank

. Acadamc Needs (continued)

. 8 To leam how to adjust to different teachers' expectations. 2.73 .92 10 2.48* .98 . 8

;. 9, To receive help in establishing my academic program plan.

; 2.98% .86 6 2.44* 1.04 9
10 To isprove my reading skills. 2.92* .98 8  2.40* 1.09 10
* 1l.- To take better notés in class. ° 2.91* .91 9 2.37* 1.00 11
| 12, To leamn more about University/commmity services, faciiities o

) and events. 2.76* .76 10 2.27* .96 12
13. To receive help in selecting/scheduling courses. 3.23* .72 1 2.26* 1.01 13
. 1. To géi: ‘information.about the majors offered at UMCP. - 2.97* .87 - 7 2.09* 1.06 14

~JI.S To receive help in becoming involved in school activities. 2.68* .75 - 13 2.06* .98 15

:.16. To feel less anxious about mathematics. 2.20* 1.04 16 1.95*% 1.07 16

* p £.05 using MANOVA
1 1=No Need, 2=Wea! Need » 3=Moderate Need, 4=Strong Need

, B 2 Weissberg, Berentsen, Cote, Cravey, & Heath (1982) .




