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the teaching of a course en:itled "Education and Racism.”
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Thers are three mainr reasons why student affairs personnsl
should be involved\in acadehipffunctiansa (1) to contribute to
the academic mission and liFa.of the campus, (2) to show that
student sffairs opsrates from a body of knowledge which has
rigor, (3) to further contributs to th& growth and development of
students. These points are elaborated and illustratsd through
There
are unique contributions that can be made by student -affairs
personnel that directly affect academic functions fha{ are not

being made by others on campus. An attempt should be made to

redefine and develop the academic role for student affairs staff

and a.call for & future confersnce on the topic is mades.
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fThq relationship bstween the student affairs and academic
functions in highsr aducation appears to be little understood,
and complex from either side. Stqgené affairs profsssionals
often ignore academic functions or approach them with role
conflxcta,and anxiety. Faculty anﬂ academic administratcrs also
tend to ignore stqunt'affairs,'gr fail to see any significant
role student atfairs can play ién;gademiq areas.

The purpose of this artié@e will be to articulate several .
points which may serve to gggrify matters, and provide a context
for sgudgnt affairs to becoﬁ;ﬁ;Bre involved in academic &ffairs.
The points will be elahorate& through the discussion
end evaluation of a course entitled “Racigm and Education'.

There are three major reasons why‘student eff;ins personnel

should be involued in scademic fuhctions: (1) to contribute to

. the academic mission and life of the campus, (2} to show that

student affairs operates from a body of knowledge which has

rigor, (3) to further contribute to the growth and development of

students..

Nearly al} institutions have as their major goal the
impartation of knowladge and intellectual development of
students. All other goals tend to be secondary. If student
affeirs professxonals wxsh to contribute to this mainstraam
activity, they must define their functions, at least in part,
in academjc terms .and particpate in the educational processes
of higher edu_ation (Nash & Saurman, 1982). Additiona!lyidpnes

(1982) has suggested that student affairs professionals should
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develop teaching anc reseérch skiils in order for them to move
into an equal nlane with faculty. |

One direct to attempt tg'link student affairs functions to
academic functions has beeﬁ»damonstrgted by Sedlacek (1982). -He
has shown that students were able to translate student affairs
exp;rienée in_argqs~such asﬂseeihg‘a counselor or living in a
residence hali, into equivalant ac;demicocredits. For example,
students equated their sessiors with a counselor as equivalent to
dboué three cbédit;, and a $ear. in a residence hall as worth
about 6 credits, in terms of-sgnefit to them. Such a procedure
{llows for student affairs professionals to present what they do
in academic terms, understandable to af! members of the campus .E
community.

Teaching courses is one area wheare student affairs staff
directly contribute to the academic mission (Hanson, 1983).
While there are many subject areas that could be taugh; by
student affairs personnel, there are somes that are particularly
relavant,'and perhaps unique to student affairs. Courses dealing

with college students, leadership, training, community

development, higher sducstion, finance and administration ars but

+

a few examples.

Higher education should respond to individual and societal
nesds. As such, 5éudents should be confronted with the re;liti.s
of the environment, investigation of the human condition and they
should be exposed to the ideals that people have striven toward

througkout history.
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Integrative courses, as opposed to distributive studies and
advanced learning skills ccurses (math and language skills), are
designed to give s;udqhts the oppo@{uéktyﬂto'understand‘the
world's changing environment and the place of the individual _
within it. The purpose of these.cpurses is to give the student
an under;tanding‘qf!sqmq broad social problem (Carnegie
Foundatioﬁ,_l@??j;' In uppe?édiyigion integrative studies courses
students ghgulg confraont mor;l and ethical dilsmmas that they
will ‘confront in their lxves (Martxn,,1932)

“tudent personne! professxonals must draw upon relsvant
inrormation from the aresas of psychology, anthropology,
sociology, history, litgratur? and economics in order to bring a
needea scholarly base to the courses they teach (Nash & Saurman,

1982). For instance, content are;s that might be explored in a

-racism course include cognitive psychology, behavior

modification, expsriential training, cultural awareness and
psychological attribution (Brislin, Cushner, Cherrie, & Yong,
1986, in_éddition.to information directly concerning racism
(Sodlacgk & Brooks, 197¢).

The course on racism serving as the background for this
article provides gn illustration of an area where input from
student personnel specxalxsts appsars relevant. The course deals
directly with problams affectxng students and education in
practical ways, aimed at not only understanding racism, but how

we might go about eliminating it on a campus.

’
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:Iho ihtegration of colleges and universities created &
challenge for higher education that inciuqad managing an
inferraciav learning environment and”rééponafng‘to negative
racial attitudes that students possess and/or axhibit., The rise
in racist activities on coT1§§é‘c;hpdéés‘ha€ led to many
questions cohcern}ng\tpe €€titud§§ that students have toward
people of Hﬁﬁéer;dt races."'OFﬁpégtiéuIﬁi_importanbé is

how students view people T?bﬁ other raées,‘és well as how they
feel ‘that! they are=parcdiyeq:by ﬂembéns of other races
(Patterson, Sedlacek, & Perr;; 19843, Teéchiﬁg techniques
employed included group ;;oce;sing, community projects and
studsnt involvement in classroom activities., While not unique to
student affairs, these are tschniques which'a}e at the heart of

much student parsonnel work. Who should be able to do them

‘better than student service professionals?

‘Aside from directly teaching courses it is important that
student affairs professionals assist faculty in undsrstanding
student nesds and goals. Part of this role may involve halping
faculty to realize that students need to see some connsction
be}we;netheir?!ives; on and off campus, and what happens in the
classroom (Nash g Saurman, 1982). Discussing these issues with
faculty through orientation and training programs, seminars and
research. reports and ot%er writing, are but a few ways this could
be accomplished. .

Student Affai 0 ! ‘i ‘Bod ¢ K led .
A regular criticism of student affairs work is that it is &

"seat of the pants”, crisis-oriented coliection of services with
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little to suggest it is a profession. To counter this
stqrdotypg; both within and outside qiudeht affairs, it is
important. to take svery opportunity‘lo shape and develop courses
and curricula which define a body ‘of knowledge with a rigorous
base. B

Originally gﬁé racism c@urs; was dicmissed as "pop sociology"
by an qcadqmic’doan in the éariy 1970'5.. However, ressarch
suppprtipg the ﬁoipt that man& students held negative attitudes
toward other races, that stﬁdéhts wer; intereated in taking the
course and that teachars were availabla to teach it, resulted in
the course initially being offered as a "special topics" course
(Sedlacek & Brooks, 1973). Thrbugh evaluation and promotion of
the course and its content, it became an elective witf a regular
_course number in 1976, and in 1985 bscame a courss that
fulfills a university advanced studies requirement . The
university course catalog states that advanced studies courses
are axpected to focus on the application of knowledge fr;m one
or mors disciplines to the study oF‘an important human problem.

The course supports the development of ; number of skills,
some of them falling in areas that are traditional{y assigned to
faculty (e.g., cognitive) and others falling in areas that are
traditionally agsigneﬁ*to student affairs staff (e.g.,
interpersonal), The skills focused on in the course are:
interpersonal and problem-salving skills (group projects}; verbal
gkillq (debates and presentations); social observation skills and

analytical skills (racism logs); and writing and ressarch skills

.
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(pa;or;). Readings are included. from a ‘wide range of
disciplines, while teaching techniques employ key student
development concepts in the design and Facil;tation of in-class
activities.

The course was initiated, daJeldpéd and taught by a student

: affairs professiqnar.qho was nothformally affiliated with the

‘ department 6??eriﬁg the cou$§ot The ressarch generated by a
‘interest in the course and wﬁich supports the course content was
rocohtlyzsammarized and pub{éshgd (Sedlacek, 1987), That student

affairs staff have been so éggi;al to this course and its

svaluation is a point regularly noted by both academic and

50 student affairs staff on that campus.

Toaéﬁing courses can contribuée directly to the basic goal of
-student affairs work: student development. At a tims when many
hre'criticizing curricula for shortcomings in this area, student
‘rffairs can aid its own mission and help academic units in theirs
“as well,

Most student affairs practicioners belisve that students
shbul& learn more than facts in the classroom. Part of that
belief is that students should engage in experiences that will
help them to formulate ?umana value systems, intsgrate a worlid
view and dsvelop a-broaéer view of self and others. In order to

. create this type of developmenta! atmosphere in the classroom,
‘the instructor should provides and allow for: (a) diversity of
viewpoint and practice at ralotivist{c {hinking; (b) e#periential

. modes of learning; (c) structure; and (d) a personal atmosphere

‘ :
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(Widick & Simpson, 1978).

Several outcomes of the racism course ‘are related to student
affairs goals: (1) an appreciation.Bf\differences among students,
(2) direct problem solving.in such areas as roommate sslection;
student clubs and organizations, and rights and responsibilities
in a~commupi?y.

The courss v;vidly illustrates that not all studsnts have the
sams understandibg of the topic at thes beginning, middle or end of
the courss. Feeli;gs, percé@éiona §ﬁ& understandings evolve in
many directions depending on r?cq, 88x ?nd experience. Several
typical developmental profiles emergs.

For instance, some black students initially feel they
understand racism but in mid-cour§e go through a period of self-
doub}\and eventually renewed commitment to eliminating racism. A
.compon pattern for white students is to start the course by not
seeing yoursslf as a2 part of or being affected by racism, and
then to slowly realize how th;y, their friends, family, and
::n;aeiprs'are involved, and to finish the course confusad with
many questions unanswered. Another pattern followed by somse
minority stud:nts is to initially deny the existence of racism
and eventually feel it is so pervasive that they now must
reassess their basic relationships. The course structure allows
for student growth‘at different rates.

These and other outcomes ‘are seen as developmental for
students in that they move the student along many dimensions

which increase self-understanding (Sedlacek & Brooks, 1976).
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These differant outcomes for different groups are also an
imporiant discussion point for adademic colleagues who are
less likely to think in such tb;ms.x Such jiécuSsions may help
faculty to understsnd development dynamics in the courses they
teach. , -

Specific problgmb such‘as roopmatq selection and acceptancs ‘
of students iﬂ,different cldﬁs.an&,organizations are dealt with
diresctly in course content. .

For example, at the beginning of %he course nearly 75% of the
students identified at least)gﬁe group that they would not accept
as rogommates or members of th;ir club o organization. By ‘the
end of the class this numbar was reduced to less than 50%.

Through exercises, ciass discussion and group projects,
students deal with practical studént affairs issues and sesk tc
resolve them. Training programs to increass residence ‘hall staff
abilities to handle multicultural issues, changes in rushing

procedures, and reducing bias in admissions policies are all

"example of procedures adopted by the, campus which were initiated

by students as part of the course. A course can be viewsd by a
stiudent affairs professional as a unique way to achisve soms

student affairs goals that otherwise would be difficult io

accomplish,
Summary and Conglusipns
The attampt has been made here to offer some reasons why
student affsirs professional should be involued in academic
‘$tions in. ltliigher education: (1) to Sontribute to the academic

un ‘and life of tha campus, (2) to show that s‘udent affairs
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operates from a body of knowledge which has rigor, (3) to further
contribute to the growth and development. 6f students. .Each point
was slaborated and discussed injthq;égptext of. relevant

literature.

It has been suggesied that student affairs is a profession in
need of a philosophy (Stamatakos & Rogegg,_iﬁeé). .

Ue feeal tﬁit-student~affaira should adopt .a philosophy that is
based on its contribution to the academic function in higher
educ;tioq. Therq:;qq uniquélééhtribuiions that could’be made by -
student affairs pqrionnel»thai éiroctly-bffoct academic functions-
that are not currently being made by others on thé campus. Ue
feel an attempt :should be mads on all éampusos to refine and

develop the academic role for student affairs staff and call for

a8 future national annual .conuention to reflect this theme.®

*Individuals interested in more details about the course

discussed,here are invitad to write the senior author.
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