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ABSTRACT

In spring 1986, a study was conducted at the
Community College of Philadelphia (CCP) to determine to what extent
students had achieved or were achieving their goals concerning
transfer, career preparation, basic skills, self-concept, economic
betterment, communication skills, personal growth, commitment to
lifelong learning, and/or interpersonal skills. Survey instruments
were corpleted in randomly selected classes by 1,368 CCP students.
Study findings included the following: (1) 77.3% of the sophomore
respondents and 63.3% of the freshmen respondents planned to earn a
CCP degree; (2) 71.4% of the freshmen and 65.1% of the sophomores
planned to transfer to another college immediately after leaving CCP;
(3) the goals ranked most important by freshmen were "develop career
goals," "discover jobs," "transfer courses," and "prepare for a new
job," while sophomores ranked "prepare for continued growth after
college"” highest, followed by "prepare ior a new job," "discover
jobs,"” and "develop career goals"; (4) sophomores reported greater
gains cvoward goal achievement than freshmen in 18 of the 23 goal
areas studied; and (5) the goals on which freshmen reported greatest
progress were "transfer courses," "communication skills," and
"develop interpersonal skills," while the sophomores reported
greatest progress in "transfer courses," "meet new, interesting
people," and "communication sxills."” An analysis of research findings
by race and program of study is attached. (UCM)

RAIRRRRRRRRRARRRR R AR R KRR R R AR AR AR R R AR ARRAARRRRR AR AR R AR AR AR AR AR d

* Re; oductions supplied by EDRS are the best that can be made *
*

from the original document. *
ARRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRARERRRRRRRRRRRARRRRARR AR R AR




“ PO /53

-

SERIC

ED292516

Y

1

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED B

J.Grosset

ey

. © TO THE EDUCATIONAL RESOURCES
O 'ORMATION CENTER (ERIC).”

CURRENT STUDENT ASSESSMENT OF GOAL ACHIEVEMENT AND
ACADEMIC AND STUDENT SUPPORT SERVICES
- SPRING 1986 -

U S DE* A" MINT OF EDUCATION
Offce of . . 1 .4l Kesesrch ane imprrvement

EDUCA NUAL RESMHIURCES INFORMAYVION In st itutd on‘l Researc h
CEN R (ERIC) Report #37
1 Tris docu nent has been reproduced as

4 sived frc ) the person or orga.mzetion
) wiie neang

;kaol :hanges heve bue mede to improve

_ inor shanges nav Maxrch, 1987
‘)‘_2’\'" " 18 OaUCHION ¢ .8l

R ‘B ® £ i7 (30l view of OpInIONS stated inthis Jocu
iy

B T BEST.COPY AVAILABLE

v
U (Rl Jut ¢ A b Ll NS G &
P &?lf 4 ARy AN
3 4
<0l nr ‘?" e S 28




Executive Sunmary

Students have many and diverse expectations of how they will
benefit from their CCP enrollment. They hold traditional
expectations related to transfer and career outcomes, ag well as
expectations related to personal and social attributes such as
improving their socio-economic status, developing a better

understanding of themselves, and increasing their self confidence

6r interpersonal skills,

|
|
|
;
Freshmen and sophomore students do nct differ greatly in
terms of their expectations. Large numbers of buth groups are
interested in preparing for new jobs and continued personal
growth after College. Transfer goals, developing career goals,
and an openness to new ideas are of lesser importance to
sophomores than freshmen,
The fit between student expectations for themselves and
institutional expectations for students needs to be examined.
Student expectation for growth in some areas may be unrealistic

in light of the range of experiences they will likely have while

enrolled at CCP. If student objectives are considered to be

reasonable, then the assessment of progress toward the
achievement of these goals provides a direct measure of
iastitutional effectiveness.

Students reported greatest progress in preparation for

transfer, developing communication skills, meeting interesting
people, developing interpersonal skills, setting career goals,
Jeveloping #n openness to new ideas, and having a better

understanding of themselves.




Analysis of differences in achievement patterns associated
with freshmen and sophomore students indicates there are
substantial and diverse benefits accrued by students through
their continued enrollment at CCP. Sophomores report
considerably more progress in most of the areas explored in this
study. Areas of greatest growth are socio-economic status
betterment, improving their chances for a raise or promotion,
development of clearer career goals, preparing for transfer and
development of self confidence.

Several areas did not fit this cumulative student growth
pattern. They include interpersonal skills development,
participation in community activities, intecllectual curiosity,
development of oral ané written skills, and the ability to
critically evaluate ideas. Many of these areas represent skills
that have been defined as institutional objectives in documents
such as the General Education Goals and Mission Statement. Given
the importance attached to these abilities, it appears to be
important “hat assessments of programmatic and course content be
undertaken to determine if effective mechanisms for this type of
student growth are available to students.

Students are generally satisfied with their CCP experiences.
Academic factors, such as the quality of instruction and
availability of instructors, received highest ratings, while
student activities arnd admiJsion/registratior Procedures were
viewed less favorably by respondents.

An importunt response psttern to emerge from student service

rating inforwmation is the overwhelming frequency of €reshmen




ratings that exceed sophomore ratings. This may be viewed ag
evidence that the College provides support services more
effectively for freshmen than sophomores. In addition to
Providing sophomores with the opportunities they need to
successfully achieve their goals, changing the focus of services
.}o better meet the needs of sophomore students may have a
positive impact on College-wide retention.

In some cases, patterns of student service usage and student
gosl expectations are not consistent. For example, given ttre
high-student interest in many job-related goals, the level of
student usage of career planning and career counseling appears
low. Likewise, the low level of involvement in student
activities and recreational programs is not consistent with the
level of student social goal expectations.

It would be helpful for the College to Lecome more proactive
in providing students with suggested strategies for achieving
their individualized objectives. Appropriate gtudent services

would be included among these suggested strategies.

The results of this study will be broken down by program and
demographic sub-populations. These analyses will be distributed

separately at a later date.




SPRING 1986 CURRENT STUDENT ASSESSMENT
OF GOAL PROGRESS AND INSTITUTIONAL EFFECTIVENESS

In recent years. many colleges have s-arted evaluating a
broader range of student outcomes. This mote inclusive approach
to studying student gains has come about for a variety of
'reasons. the most notable being demands from external sources for
accountability in higher education, accountability based or
objective measurement gtudent outcomes (Ewell, 1985).

When left to their own resources, external agencies have
relied, in large part, on traditional measures of institutional
effectiveness such as graduation, transfer and job placement
rates. Much of the appeal of these figures is the ease with
which they can be collected and the similarity of definition
across schools, thereby expediting inter-institutional
comparisons.

The flaw in this assessment approach is its narrow focus,
both in terms of breadth of outcomes and the gources of
educational expectations. One of th; underlying assumptions in
using graduation rates as an assessment indicator is the short-
sighted noticn that all students are degree oriented. Ignoring
student degree intentions is a serious omission, egpecially in
l11ght of past institutional research at CCP which indicates that
a8 sizable percentage of entering students are not interested in
earning a degree. Similar patterns have been reported by other
schcols including Br;okdale Community College where only 502 of
recent entering credit-students enrolled to earn an Associate

Degree (Figenbaum, 1982).
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In addition to disregarding student degree intentions,
focusing solely on traditicnal indicators ignores a variety of
other measures of academic achievement and other types of student
growth auch as personal and social skills. Many times these
other dimensions of student growih are viewed by the student as
being importanrt educational objectives. Theophilides, et al.
(i984) gathered information regarding student educational plang
from students at a variety of collegea and universities. 1In
summary, their research indicated that the educational goal most
extensively endorsed by freshmen students upon entering college
was either that of a basic general education and appreciation of
ideas, or that of vocationa: training and the development of
career-related skills and techniques. Ranking a close third,
however, was the abiligy to get along wi+.. different kinds of
People and the enhuncement of other interpersonsl gkills.

Assessments of student outcomes have reported significant
gains in many ireas of non-cognitive development. For example, a
large percentage (49.4%) of the University of Maryiand graduates
reported making significant progvess in the area of gelf-
confidence, self-reliance, interpersonal and life skills and
independence (1983).

Reaearch of this tyve clesrly aupports tha notion that
reliable atudies of educational effectiveness need to consider
student expec:ationa aas well aa inatitu*tonal expectationa. This
study waa deaigned to meaaure inatizutional effectiveneas from
the stodent'as perspective. It examined agudent acadenic,
peraonal and social txpectationa and attempted to determine in

which of theae areaa atudent growth did occur.
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The data for this study were from a Current ftudent Survey
indertaken during the Spring 1986 senesterl. The Office of
Institutional Research will also release a Series of In-Brief
Reports based on this survey. This report, the first i the
series, contains details about the sample and questionnaire ag
vell as an overall analysis of survey results, Forthcoming
Current Student furvey In-Rriefs will not repeat the
methodological details described below. Successive In-Briefs
will contain survey results for various student sub-populationsg,

such as General Studies Progras and special Project students. It

#ill therefore be beneficial to keep successive reports with this

initial document.

Instrumentation

The objective of this survey was to supplement institutiona;
information based on standard student outcomes with effectiveness
indicators that were measured from a student Peérspective. This
Was accomplished by designing a survey questionnaire that listed
23 potential student educational objéctives- These objectives
wvere compiled from questionnaires that had been ygegq by others in
similar regcearch. Items included dealt with goals in the

following areas: transfer, career preparation, basic skills,

D A companion survey of former students (graduate and non-
returners) was undertaken during Sumser 1986, therebdby providing a
full-range of student perspectives.
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‘elf'°°“°ept, economic bettermenrt, communicatior skills, personal

Srovth. comzftpent to liielong learning and interpersonal skills.
Studesnt s vere asked to pick the objectives that were

1sportane ., them at the time of the survey and to indicate the

-objective, they had achieved or were achieving at CCP.

In Order to better understand the relationship between
student ourcopeg and the educational milieu that is conducive for
stedent growch, students were also asked to evaluate a variety of

institetion,) Processes related to sdmission, registration,

scheduling, 8dvising, instruction, counseling and student
activities. 1y, survey took about 20 minutes to complete.
Scnzle

The survey was conducted on campus during the Spring 1986

$emeSLeT. It was distributed through classes tha: had been

randomly selecpeqg. Instiuctors were requested to distributec the
cover letter 44 questionnaire to students who, in turn, were
requested o Teturn completed surveys to either the instructor or
the Instityeegy,; Research Office.

Usable questionnaives numbered 1368, approximately 1:.5% of
the on-camp,, student body st that time. A brief profile of the
serveyed students follows:

- m'Q'thltdl (66.0%) of the sample were Wwomen, one-fourth

YeTe men and eight percent (8%) did not report this

1nformation.
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- Forty-two percent (42.4%) of the sample wevre Black,
slightly fewer (36.8%) were White. There was a small
percentage of Asian (4.9%) and Hispanic (2.12%) students,
A fairly large percentage (13.92) of the respondents did
not report this information.

- The median age of respondents was 24.

= Approximately 57% of the respondents were attending part-
time during the Spring scmester and 43% were full-time
enrollees.

= One quarter of the sample were enrolled in General

Studies.

Data Analysis

The questionnaire designed for this study was based on the
widely held belief among the student outccme research comaunity
that students are a reliable judge of their own progress.
Student self-ratings of gains in 23 potential growth areas were

the units of analysis.

Prior to analysis, the sample was dichotomized into freshmen
(students who had earned fewer than 25 CCP credit hours as of
Spring 1086) and sophomores (students with 25 or more hours).
This analytic approach helped to understand the importance
students attach to a number of educatioral goals upon entering
college and how these perceptions change during succeeding

college years.

It also helped to understand student growth from a value

added perspective. Comparisons of freshmen and sophomore




PERCENT OF STUDENTS

reported gains can assist in the analysis of growth over time and

aid in the identification of areas of institutional effectiveness
and ineffectiveness. Goal areas nf great importance to students
where little growth is reported may need to be targeted in the
design of instructional programs and related support services.

Degree Goais and Post-CCP Plans

Student responses ro inquiries concerning their degree

intentions and immediate post-CCP plans appear in Tables 1 and z.

Table 1

PLANS TGO EARN CCP DEGREE
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The degree intention data indicates that sophomores are more
degree-oriented and exhibit lower-levels of degree uncertainty
than freshmen. More than three-quarters (77.3%) of the
sophomores planned to earn a CCv degree, compared to 63.3% of the
freshmen. Fewer sophomores were uncartain about degree

intentions.

Table 2

PLANS JMMEDIATELY AFTER CCP
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Most of the surveyed freshmeu (71.4%) and sophomores (65.12)
Planned to transfer to another college immediately after leaving
CCP (1labie 2). Career-oriented Plans such as changing or finding
a job were more important for sophomores. The percentage of

hemores with no immediate Plans was nearly half that of
~-c28hmen, reinforcing the poinc that clearer goal focus is
2ssociated with students who attain sophomore status. Transfer
students tend to enroll at CCP for shorter periods of time than
¢o students who have other types of immediate post-CCP plans.
This may suggest the need to examine the retention strategies
aimed at transfer students.

Students are heterogeneous with regard to thei: fmmediate
post-CCP plans. In order to effectively prepare them to
accomplish their 11d1v%dual goals, the institution will need to
be responsive to a diversity of student needs. For example, over
half (53%) of the fres men in Business-related programs and £8%
of the freshmen in the Technology and Human Career Services
programs2 were interested in eventually transferring. Likewise,
27% of the students in General Studies and 162 of the students in
all other College transfer programsl planned to get a job right

after CCP.

D Transfer curricula include Journalism, Art, Music, Pre-
Education, Engineering Science, Associate in Science, Associate
in Art .

2) Technology and Human Career Services include Early
Childhood Education, Interpreter's Education, Electronic
Engineering, Architectural Technology, Construction Technology,
Automotive Technology, Mental Health Social Service, Public
Management, Social Service Technology, Justice, Fire Science,
Chem Technology.

11
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These data, which reflect stated student intentions, are
consistent with other Institutional Research outcome studies that
indicate large numbers of career program students enroll at a
transfer institution after CCP. Students in all programs require
academic experiences and guldance and support services that are

responsive to students with both transfer and career objectives.,

Student Goals

Current Expectations
Figure 1, which appears in Appendix A, contains detailed
data on freshmen/sophomore goals that were important to the

respondents at the time of the survey. These goals can be viewed

a8 expected éreas of institutional effectiveness. Several

observations can be made about this data. A fairly large
percentage of students were interested in most of the goals.
With few exceptions, student interest in specific goals clustered
between 30 and 60%. The most notable exceptions were GED
aspirants and students with an expectation of strengthening basic
skills, both of which were represented by low-student interest.
While it seems reasonable that few students would have a GED
interest, the low-interest in basic skills, especially among
freshmen, is surprising. This may be reflective of data
collection procedures which may have excluded students with lower
basic sgkills abilitifs or it may indicate inappropriate student
perceptions of abilities.

In general, freshmen/sophomore patterns are more gimilar
than dissimilar. Among the 23 listed items, only five (21.7%)

were gignificantly different across student groups. The largest
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differences between freshmen and sophomores was the percentage of
students with iomediate transfer goals and the goal of developing
Clearer career plans. Freshmen were considetably more
interested in these goals than sophomores. Table 3 contains
'freshmen and sophomore responses rank‘ordered by importance. The
first nine items listed under both freshmen and sophomore columns
are identical, although ordered slightly differently by the two
groups.
Table 3
Rank Ordered Top Ten Preshmen and Sophowore Enrollment Goals

Freshmen Rank Sophomores

Develop career goals ] Prepare for continued
,8rowth after college

Discover jobs 2 Prepare for new job
Transfer courses 3 Discover jobs
Prepare for new job 4 Develop career goals
Prepare for continued 5 Transfer courses

growth after college

Self confidence 6 Develop better under-
standing of self

Socio-economic betterment 7 Develop self reliance
Develop better understanding 8 Socio-economic better-
of self ment

Develop gelf reliance . 9 Self confidence
Develop abiiity to critical- 10 Develop interpersonal
ly evaluate ideas skills

Freshmen and sophomore institutional effectiveness
expectrtions constitute a balanced blend of academic, personal,
¢ccial and economic expectations. Traditional student outcomes
related to transfer and career opportunities are highly important

to both student groups, as are less conventional personal goals.

13
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As a group, sophomores indicated fever goals were currently

important tv them than freshmen. This may be due, in part, to

.the greater likelihood of goal achievement among sophomores.

Sophomorc *esponses were slightly greater than freshmen in only
8ix cases: improving chances for a raise or promotion, developing
self reliance, developing oral and written communication skills,
develop a better understanding of sgelf, develop interpersonal
skills, and prepsration for contirued growth.

In general, sophomores have fewer goale than freshmen;
howsver, considerable student interest in most goal areas
persists tnrough sophomore status.

Goal Achievement

In addition to indicating current goal interests, students
were asked to eva.uate their Progress toward achieving each of
the 23 goals.

Analysis of freshmen/sophomore responscs, which appear in
Figure 2 (Appendix A), will help to understand which of these
goals represent areas of greatest student gains and therefore
greatest institutional effectiveness as measured from the
student's perspective. To this end, Figure 2 information was
rearrvenged and appears in Tables 4 and 5.

Sophomores report greater gains in 18 (78.3%) of the 23 goal
areas included in the study. Eleven (48%) of these

freshmen/sophomore gain differences were significant and appear

in order of magnitude in Table 4.




TABLE 4

Goals on Which Sophomores Responded Significantly Greater
Achievement Than Freshmen

- Goal . Ranked Difference
Improve socio-economic status | .
"Improve chances of raise or promotion. 2
Develop clearer ideas of career goals 3
Transfer courses 4
Meet new and interesting people 5
Develop self confidence 6
Reduce dependence on others 7
Develop openness to new ideas 8
Improve my job skills 9
Prepare for a new job 10
Study new and different subjects Il

Students reported benefits from continued CCP enrollment in
a variety of ways. Sophomores reported significantly more
achievement than freshmen over a broad range of goals, including
traditional student objectives related to transfer and career
e:..pectations, economic betterment, social and personal goals.
The ten goals characterized by greatest growth for both

freshmen and sophomores appear in Table 5.

TABLE §$

Goals on Which Freshmen and Sophomores Reported Createst Progress

Freshmen Rank Sophomores
Transfer courses )| Transfer courses
Communication skills 2 Meet new, interesting
people
Develop interpersonal gkills 3 Communication gkills

O - 15
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Mcet new, interesting people 4 Develop openness to new

ideas
Develop better understanding 5 Develop career goals
of self
bevelop intellectual curiosity 6 Develop interpersonal
skills
Become self reliant 7 Develop better under-
standing of self
Develop openness to new 8 Become seif reliant
ideas
Prepare for continued growth 9 Develop self confidence
Develop ability to critically 10 Develop intellectual
evaluate ideas curiosity

This data, combined with that in Table 4, provides
indications of institutional effectiven-ss in a multitude of
areas reiated to transfer, career, personal and social skills.

Patterns of responses also provide clues about areas in
which the College is less effective in meeting student
expectations. Student gains in the areas of interpersonal skills
development, active participation in community activities, and
development of intellectual curiosity appeared to have occurred
during freshmen years and leveled off to a no growth situation
during sophomore enrollment. Even more troublesome were
freshmen/sophomore achievement patterns related to the
development of orsl/written skills and the sbility to critically
evaluate ideas. Freshmen reported slightly higher levels of
achievement thsn sophomores in these aress. These skills
represent institutional expectatione that have been identified
among the general education goals. The results from this survey

suggest the need for an institutional review of the extent to
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which the learning experiences provided to sophomore students are
failing to address these areas. For example, the responses may

indicate that sophomore students, no longer enrolling in English

courses, perceived that they were not: continuing to develop their

writing skills. There may not be enough advanced learning

opportunities for sophomores at the College.

Student Experiences

Students were asked to rate 21 gervices or procedures they
may have experienced while at CCP. All 21 items were worded
positively and had an associated 4-point gca.. ranging from
strongly agree to strongly disagree. A summary of students
responses appears in Figure 3 (See Appendix A).

Generally, students feel CCP services are effectively
provided. Only one of the 2] itéms, being involved in campus
activities (#19), had an average student rating that fell to the
negative side of the scale. Several other items were rated less
positively than the majority of ftems. These included both
freshmen and sophomore responses related to frequency of CCP-
spoﬁsored cultural activities (#18) and the number of quiet study
places on-campus (#20).

Another pattern associated with Figure 3 data is tne
overwvhelming frequency of freshmen ratings that exceed sophomore
ratings. This occurred for 19 of the 2] items. Exceptions to
this trend were item #12, related to the helpfulness of CCP
coungeling sgervices and item #14, which concerns the quality of

information and guidance needed to transfer from CCP,

17




Although freshmen,sophomore differences were not great, the
fact that freshmen were more satisfied than sophomores in almost
évery case supports the notfon that CCP may do a better job of

providing appropriate support services for students who are new

.to the College. Becuuse of the retention patterns at CCP, a much

smaller proportion of students in any one semester are classified
as sophomores. 1In Spring 1986, for example, 63% of the on-camwpus
enrollments were classified as freshmen, while 372 were
sophomores. It 16 possible that the emphasis in support services
toward freshmen students may contribute to the lack of retention
of students into their sophomore year.

Registration procedures (#3) snd availlability of courses
(#4) were the areas associated with greatest freshmen/sophomore
diff-rences in ratings. Perhaps sophomores were reacting to
walk-in registration procedures and the lack of availability of
upper-level courses when responding to these items. Advising and
registration services for sophomore students may warrant further
evaluation to see if improved support services for sophomore
students can be provided.

Student activities, in general, received the lowest
satisfaction ratings from both freshmen and eophomores. Academic
factors received the highest satisfaction ratings by both groups.

It should be stressed once again that Figure 3 information
supports the notion that students were satisfieaq with their CCP
experiences and that-differences represent shades of sstisfaction
rather than dissatisfaction. The information may provide some

indications of where the College might do a better job of

18
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designing administrative procedures and providing academic and
student services that are sensitive to student needs.

Student Service Usage

Students were asked about their knowledge and use of 16
" student gervices. These services ar; included in Table 6 along
with the percentage of overall students who did not know about
che 3zervice.
TABLE 6
Percentage of Respondents Who Were Unavare of Student Service

%2 of Respondents

Service Unawvare of Service
Center on Disability ) 42.7
Personal Counseling - 36.1
Health Career Services 24.9
Career Planning . 20.2
Job Placement 13.4
Student Activities 12.0
Food Services - Vending Machines 10.7
Recreational/Athletic Programs 9.8
Academic and Career Counseling 8.1
Library Facilities and Services (.2
Tutoring éLearning Labd) 3.9
Finsncial Aid 2.4
Academic Advising 1.9
Parking Facilities 1.9
?ood Services - Cafeteria 1.5

Bonkgtore . 0.7




There was a high recognition among survey respondents of
most of the listed services. Virtually all of the students vere
avare of the Bookstore, Food Services, Academic Advising,
Financial Aid, ERC and Tutoring Services.

Figures 4 through 18 indicate the overall level of usage
86sociated with each of the services and the percentage of
sarisfied and unsatisfied freshmen rad sophomores,

The bookstore, library facilities, food services, acadenmic
advising, financial atd and tutoring services were used by at
least half of the survey respondents. Very small nuabers of
survey respondents used the disability center, personal
counseling, career planning, health care, job placement, athletic
and student activity services.

There are sgeveral types of services that appear to pe .
legitimate avenues towards the achievement of student goals. For
example, career planning and academic career counseling would
help students' progress in many of the job-related goal areass.

It is therefore surprising that so few of the respondents used
career planning or academic career counseling services givea the
high-level of ‘interest associated with job-releted goals.

Likewise, the level of involvement in student activities and
vYecreational programs is not consistent with the level of student
social goal expectations.

The data suggests that the institution should place more
emphasis on identifying the enrollment goals that fandividusl
students have end insuring students' understandings of the

available College services that would relate directly to their

objectives.

20
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Patterns of sati.faction shown in Figures 4 through 18
(Appendix A) parallel the information in Figure 3. Overall, the
students who used these services were pleased with the quality,
freshmen slightly more so than sophomores in most case-.

Lesser levels of satisfaction were associated with job
placement, food services, parking facilities, financial aid and
academic career counseling.

Virtually, every student who used the ERC, the Center for
Disability, Personal Counseling, and Tutoring was satisfied with
these services.

Services with the largest freshmen/sophomore differences

were parking facilities, financial aid, academic and career

counseling, food sarvices and studeat activities.

.
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Conclusions

This study substantiates much that we already know about our
on-campus students, either through our independent observations
previous student surveys. They are extremely heterogeneous, not
’only demographically, but also in terms of degree aspirations and
expectations for growth,

Students are hopeful that CCP will provide them with
opportunities to grow in s wide variety ci ways, in both
traditional (development of career-related or transfer skills)
and non-traditional areas (personal and social skills).

In general, freshmen/sophomore goal expectations are more
similar than digsimilar constituting a balanced blend of
academic, personal, social and economic expectations.

Sophomores, for the most part, had fewer expectations than
freshmen, possibly due to the achievement of goals over time.

If differences in freshmen/sophomore levels of goal
achievement can be used as measures of institutional
effectiveness, it appears that areas of greatest effectiveness
from the students perspective are the improvement of socio-
economic status, the chances for raise or promotion, development
of clearer career goals, transfer, meeting new people,
development of self-confidence and independence.

Areas in which effectivencss is unclear include the ability
to critically evaluate, understanding the community in which they
live, interpersonal sk{lls, intellectual curiosity, and asctive
participation in community activities. These were all areas of
student interest; however, freshmen/sophomore achievement

patterns wvere 1ncon|1.tedt.yith the concept of student gain.




In general, students appear to be satisfied with the overall

quality of academic and support services at the College. Higher
levels of freshmen satisfaction over most surveyed areas seems to
indicate the College 1s more effective in meeting the needs of

. students who have been here for shorter periods of time,.

Student service usage patterns are not entirely consistent
with student goal expectations. In some cases, the level of
stu.ent gervice usage in an area that would seem to be conducive
to student growth in a particular goal area appears to be
disproportionately low when compared to student expectations for
growth in that area. More of an effort should be made to assist
students in identifying appropriate services that would encourage

achievement in areas of interest,
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5 FIGURE 3
i Please indicate the degree to which yow STPONGLY STPONGLY
®gre=2 or disagree with each of the F_PATID AGPEE AGPEE  DISAGREE  DISARFEE
following statements 1 2 3 4
SCALE !-3-!--—!—!-!-!-!—!-:—!-!-3—!-:
1. 1 found admission procedures at rCpP straightforuard 23.93u s’ ' Fs: : '
and easy to follow. H : : :
4 2. I recrived an adequate orientation to CCP < : : : :
- facilities and services. 3.18 : Fis : 2
; 3. Registration proceduras at CCP are well]l planned and : : : :
4% well organized. . 96,054 %n : F-5 : 13
; 4. Most of the classes I need to take are offered at : : : :
times vhen I am able to take them. A9.82uss : F-S : HE |
5. My academic training prior to enrolling at CCP : : : :
adequately prepared me for the demands of ay current : : : :
courses. 8.444s : FS ¢ : 15
6. My respect for one or several faculty members at rCP : H : H
has had 2 positive impact in urging me to continue : H : ;
»y education here. 4.00» H FS : I -
7. 1 am satisfied with the quality of instruction at : : : :
cCp. q.77%s H FS: H .7
8. General 1, oy instructors are available whert 1 nend : : : :
thea outside of cluss. 15.01une : Fs . H N -
9. My instructors treat ee with respect. 0.29 : FS @ : HE
¢ 10. 1 am satisfied with the variety of courzese offered : : : :
at CCP. 2R.B4uns : FS: : ' 10
1. My academic advidor has helped me to choose : F: : H
appropriate courses, 0.0 : S : RS |
12. The counseling sarvices offered at Crp have been : : : :
helpful to me. 8.00«s : F-S : S P
13. Learning Lab services have belped me to succeed in : : : :
oYy courses. 20, 50%-ax : SF : ¢ 13
14. 1 am getting the information and guidance I need to : : : '
prepare to transfer to a four-year college. 17.38uas : FsS: : HBY )
15. 1 am receiving the assistance | need to develop an : : H :
understanding of the job market and extablish career : : : :
! goals. 13. 55 ss : FS : P15
I5. CCP does a gond job of ~elaying information on services : : : :
and activities to students. 16.ARuun : F-S : P16
17. CCP offers enmugh variety in extraurricular : : : :
activities. 5. 5% H Fis : I ¥
18. 1 fraquently attend CCP-sponsored cultural programs. 14.8240n : : F-S ¢ : 18
19. 1 am involved in campus activities as I would ike : : : :
' to ba. 2.9 ' i FS : P19
20. There are enough places to go on campus when 1 want : : : :
2 quiet place to study. 46. 274 w0 : i F--S : HEA Y]
21. Thera asre adequste places at CCP +or me to relax and : : : :
meet with my friends. . 37.82uus : F--S : P2l
*F>.05 1. Based on ";2
as P >, 01 Results of ¢
_ wma p >ﬂl Scheffe Tests
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Introduction

This report is a companion Plece to Institutional Research
Report #37 entitled "Current Student Assessment of Goal
Achievement and Academic and Student Support Services - Sprir-,
1986."

The c:udy involved a range of 1ssues. As a result, the
enclosed tables contain a large amount of information. Current
students were asked to respond to a number of questions related
to their goals for enrolling at the College, their progress on
those goals, and their assessment of the support provided by cCP
in and out of the classroom toward the achievement of their
goals. The results have been presented in two ways: on the
basis of students' reported race/ethnic backgrounds (White,
Black, Hisparic or Asian) and, on the basis of the program
Cluster into which the student was enrolled. Programs for the
Purposes of this study were -lustered into five categories:
Transfer, General Studies, Business, Allied Health, and career
programs other than Business or Allied Health. The data clearly
demonstrate that the experiences and goal accomplishments ot
students in the various ethnic and program clusters vary., For
both breakdowns, sophomore students (earned 25 credits or more)
were separated from freshmen students.

The white student experience at CCP is different from the
minority student experience, both in terms of reasons for
enrollfag and in terms of goals which are accompli shed. Current
minority student initiatives should consider the differences
apparent in this data. Similarly, students in various program
clusters appear to value different goals and accomplish different
goals. Individuals responsible for program pla.ning and
evaluation within one of the program clusters need to assess this
data to ‘ee whether or not the student goal accomplishments and
the student assessments of their reasons for enrolling at the
College are consistent with Lhose intended for the pProgram area.
Ir. presenting the data, an attempt to highlight some of the key
differences among var‘ous subpopulations in the data has been
made. However, there are other relationships not highlighted
which may be of mcre importance to sone readers. Because of the
wide range of data elements that are included in the following
tables, we would urge the reader to identify a few key areas of
concern, e.g., zeneral education issues, and look at those
responses which relate to that aspect of the student's
development. '

The Office of Institutional Research will work with staff
who may be'idtereatedain Presenting the data in a different
fashion or looking at t¥e results along differant dimensions than
were presented in the following tables.

The data in this report gcre analyzed using the same
approach ds reported in I.R. Report #37. The rethodological

. details of the study are not repeated. If interested in details

of thig type, the reader is referred to pages four through seven
of Report #37.
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Part 1

Response to the Current Student Survey
by Race/Ethaic Subgroup

Freshmen Expectations

For the purposes of this study, freshmen were defined as
students who had completed fewer than 25 credirs. Figure 1 sghows
the level of freshmen goal interest across 22 areas of potential
student objectives. It should be noted that Hiepanic and Asian
responses are based on small samples and may therefore

The median number of credits earned by Black freshmen in the
sample was 15.0, 21.0 for White freshmen, 18.5 for Hispanics, and
21.0 for Asians.

The following are the most obvious trends in this data:

- Hispanic students attach a high level of importance to
most of the goals (#1-10, #13-22).

= Asian gtudents have a narrower focus than the other
student groups, They are Principally interested in
taking courses that wil] transfer to another college
(#7) and developing an interes: in, and openness to, ne.r
ideas (#19).

- Higpanic and Black freshmen attach greater importance to
career go2ls (#1 through #6) than White and Asian
freshmen.

- Asian and Hispanic student expectations are consistently
different across most of the objectives.

= The four student groups are most homogeneous with regard i
to developing a clearer idea of career goals (#6) and
reducing dependence on other People (#11).




Figure |
These Goals Are
Important to Me At

This Time
GOALS s of FRESIMEN RESPONSES
Ew . ’ Overall 2
0 0 20 30 . 40 50 60 70 80 90 100 of Respcadents
l. Discover joba ia which I might be Intarested A--¥ BH 1. 57.
2. Prepare for a nev job A -==f-1--BY 2. 60.1
3. Imsprove know.udge and skilla neaded A---} -B H 3. 42.2
for my current job
4. Isprove my chancee for a ratise or prowotion A U--r-l H 4, 22.2
at my currant job ,
5. lwprove sy soclo-economic stetus * Al !1--!# H S. 46.7
6. Osvelop s clearer ides of my carser goals WA--|-8H 6. 66.7
and planas
7. Take courses that will transfer to another Bf-=-W-L-H----}A 7. 60.0
college .
8. Study nev and different subjecta A~ne " - H 8. 40.0
9. Strengthen my baaic skilla, such aa A-emefeacl- 8 " 9. 24.4
resading or math
10. Increase my self-comfidence AW B H i0. 55.6
11. Reduce my dependence om other v>ople { H-WBL-A 11. 44.4
12. Meet new and imtereating people g et R S R ¥ 1T} 12. Q4.4
13. Brosden my wnderstanding of uy : A-{ W--B H 13, 42.2
community/world
14. Develop the asbility co critically A-pecac-l-=B —— H 14, 46.7
avaluate ideas
15. Develop s sense of self-reliance A-foceaae ] DRSS B Y] 15. 48.9
and self-discipline
16. Develop skilla in expressing myself WA~ - -B H 16, 40.0
orally and ia writing
17. Develop an interast in, or opennaaa to, H--}--8 Alb=-H 17. 42.2
nevw {dess
18. Develop s clearer or better underatanding A----L--l--«--ﬂ 18. 48.9
of myself as s person (my interasts,
talenta, valuea)
19. Develop interpersonsl skillas, and the A--{--d-- -B--- }--H 19. 42,2
ability to relate to othera
20, Develop intellectusl curfoaity W t-BA H 20. 40.0
2. Prepare for active participation in B-~1-WA-={-meuct-al 1. 40.0
community activitisa
22. Prepare for continuad personal and A=-pam=clp--BH 22. 60.0
intellectual growth atter college
B =Black V¥ =White A =Aslan 1l = Hiapants ¢4




Pteshnen/Sophonore Achievement

Figures 2 and 3 contain freshmen and sophomore assessments
of goal achievement while at ccp. Subgroup differences are
reported separately for Blacks and Whites only.

Some interesting differences within and across groups
follow.

= Black and white sophomore scudents reported more
achievement than freshmen 1n each of the traditional
career and transfer goal areas (#1 through #7).

economic status (#5) and development of clearer career
goals and plans (#6).

respondents were associated with developing an interest
in, or openness to, new ideas (#17), developing a clearer
understanding of gelf (#18), increasing self-confidence
(#10), reducing dependence on other people (#11), and
developing intellectual curiosity (#20).

=~ Among Black students, largest differences were associated
with Preparing for continued Personai and intellectual
growth after college (#22), strengthening basic skills
(#19), meeting new and interesting people (#12), and
increasing self-confidence (#10).

- Black freshmen/sophomore differences were greater than
those reported by white fteahnen/sophonores in the areas
of strengthening basic skills (#8), meeting new and
interesting people (#12), developing the ability to
critically evaluate ideas (£14), Preparing for continued
Personal and intellectual growth after college (#£22),
improving socio-economic status (#5), and developing a .
clearer idea of career goals and plans (f£6). !

larger than black student differences with regard to

transfer credit (#7), Preparing for a new Joh (#2), )
improving skills for a curcent job (#3), developing an ]
interest in, and openness to, new ideas (#17), developing '
a better understanding of sgelf (#18), and developing
intellectual curiosity (#20).




Figure 2
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Figure 3
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transfer and economic goals vhile ac CCP
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~ Among black students, sophomores repnrted less
achievement than freshmen in developing an understanding
of self (#18), developing an interest in, and openness
to, new ideas (#17), and developing a sense of self-
reliance (#15).

- White sophomore students repo.ted less achievement than

freshmen in preparation for active participation in
community activities (#2]),

Sophomore Achievement

Figure 4 contains sophomore ratings of achievement for all
four student subgroups. The median number of credits earned for
Black sophomores in the sample was 47.5, 40.0 for White
sophomores, 53.0 for Asians, and 57.0 for Hispanics,

-~ White sophomores reported greatest achievement in
Preparing for transfer (#7), meeting new people (#12),
developing self-reliance (#15), and better understanding
of themselves (#18).

= Black sophomores were most successful 1in preparing to
transfer (#7), meeting new people (#12), developing
interpersonal skills (#19), Preparing for continued
Personal growth (#22), and communication skills (#16).

- Overall, Asian sophomores reported less achievement than
other ethnic groups. Their greatest self-reported
pProgress was in the area of transfer (#7) and increasing
self-confidence (#10).

- Career objectives (#2,3,4,6) were areas of greatest
Hispanic sophomore achievement in traditional goal
categories. In addition, they reported a great deal of
progress in the following personal/ social goal areas:
increasing self-confidence (#10), developing self-
reliance (#15), developing an openness to new ideas
(#17), and developing 8 clearer understanding of self




Figure 4
I Am Achlevlng ot
Have Achieved Theae
Coala While at CCP
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Assessment of Services

Figures 5 and 6 contain student ratings of a variety of CCP
services,

- Overall, freshmen students rated CCP academic and student
services higher than sophomores. This trend was more
consistent among white stydent responses,

= Black freshmen and sophomore students were more satisfied
than white students over most of the 21 items.

~ Student activities (#15 through #18) were the least
positively rated items by both student groups,

= White sophomore students also gave lower ratings to
registration and admission procedures (#1, #12) and class
availability (#3).

= Academic factors (#10, #11) received highest ratings
across groups of students.

White freshmen and sophomores assessed their academic
training prior to CCP (#20) as less adequate than black
freshmen and sophomores.
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Part 11
Response to the Current Studeat, Survey
by Program Subpopulations

Freshmea Expectations

Figure 7 shows the level of freshmen intz2rest in the
enrollment goals included in the study. Freshmen were defined as
stuidents who completed less than 25 credits at the time of the
survey. Since so few of the Allied Health students enter these
programs directly, none of the Allied Hecalth s.udents in the
sample met this criterion. Allied Health freshmen responses are
therefore absent from this figure. Of tbe remaining curricular
groups sampled, Transfer®”freshmen had earned the most credit
hours (median = 24.0), followed by Career freshmen (median =
22.5). Both General Studies and Business freshmen had median
credits of 15.0.

= Business freshmen were most 1aterested in career-related
objectives (#1 through 6), and the least interested of
the groups in transfer (#7) and personal/social
objectives, with the exception of developing a better
understanding of sgelf (#18).

= Career (Non-Business, Non-Allied Health) freshmen were
most distinct from other students in their interest ia
developing an openness to new ideas (#17). Other areas
of interest for these students were the developament of
clearer career goal- (#6), transfer (#7), preparation
for a new job (#2), discovering Jobs of interest (#1),
increasing self-confidence (#10), and understanding
their comaunity (#13),

- Transfer students were set apart from other students by
their interest in preparing for continu.d intellectual
growth (#22), transfer (#7), discovering jobs (#1), and
developing the ability to critically evaluate ideas
JH14),

- General Studies students were less interested than the
other groups in career-related objectives, other than
improving their socio-economic status (#5). Increasing
self-confidence (#10) was most important to them,
followed by an interest in transfer (#7), reducicg
dependence on others (#12), and developing clearer
career goals (#6).

D Transfer Curricula include Art, Acrts and Sciences, Assoclate
in Arts, Associate in Science, Engineering Science, Music and
Pre-Education.

Career Curricula (Non-Business; Non-Allied Health) include
Architectural Technology, Cheam. Tech., Construction
Technology, Early Childhood Education, Electronics
Engineering, Fire Science, Interpreter Education, Justice,
Library Technology, Mental Health Social Science, Photography
ani Public Management.
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Freshmen/Sophomore Achievzment

The biggest General Studies sopnomore/freshmen
differences (Figure 8) we.e assoclated with traasgfer
ccurses (#7), developing communication skills (#16),
meeting new and interesting people (#12), inmproving
socio-economic status (#5), and studying new and
different subjects (#8).

Sophomores in Business curricula (Figure 9) reported
considerably more achievement than freshmen in Business
curricula in preparation for active participuation in
community activities (#21), studying new subjects (#8),
oreparing for continued intellectual growth after
college (#22), improving knowledge and skills for
current job (#3), and discovering jobs of interest (f£1).

Sophomores in career curricula (Figure 10), other than
Business or Allied Health, reported greater achievement
than freshmen in these curricula in improving socio-
economic status (#5), preparing for a new job (#2), and
improving knowledge and skills needed for current job
(#3).

The biggest Transfer sophomore/freshmen differences
(Figure 11) were assoclated with improving chances for a
raise or promotion (#4) and improving socio-economic
status (#5).

General Studies sophomores reported greater achievement
than General Studies freshmen over all areas of student
objectives except for preparing for a new job (#£2).

Freshmen Business students reported greater achievement
than sophomores in one traditional goal area, preparing
for a new job (#2), and in four ncn-traditional areas:
developing skills 1in expressing mysalf orally and in
writing (#16), an interest in new ideas (#17), a better
understanding of self (#18), and in.ellectual curiosity
(#20).

Sophomore transfer achievement exceeded freshmen
achievement in only two traditional goals areas:
improving socio-economic status (#5) and improving
chances for a raise or promotion (#4), and in only four
personal/social areas: developing self-discipline
(#15), increasing self-confidence (#10), studying new
subjects (#8), and strengthening basic skills (#9).

Sophomores in career curricula other than Allied Health
or Business achieved more than their freshmen cohorts in
oniy two personal social goal areas: strengthening
basic skills (#9) and preparing for ..ntinued
intellectual growth (#22). They also reported greater
acnievement in the areas of transfer preparation (#7),
4A1scovering jobs of interest (#1), and developing
Clearer ideas of career goals (#6).
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Sophomore Achievement

Figure 12 contains sophomore responses for all curricular

groups.

Allied Health sophomores had completed considerably more

credits (median = §3.0) at the time of the survey than any of the
other sophomore groups. Business sophomores completed the fewest
credits (median = 25.5). Transfer and Career sophomores were
similar in terms of completed credits (Transfer: median = 40.0,

Czreer:

median = 43.0). General Studies sophomores had a median

credit hour of 35.0

Allied Health sophomores reported more overall
achievement 1in career-related areas (#2, #3, f#4, #6)
than other gophomore cohorts. They also reported more
achievement over a variety of personal/social objectives
including meeting new people (#12), developing self-
discipline (#15), developing a better understending of
self (#18), developing an openness to new ideas (#19),
and increasing self-confidence (#10).

General Studies and Transfer sophomores reported much
greater achievement in preparing for transfer than the
other sophomore cohorts. They al so reported more
progress in studying new subjects (#8) and discovering
jobs of interest (#1).

General Studies sophomores also reported greater
Progress than other sophomores 1in developing
communication skills (#16) and developing interpersonal
skills (#17).

Career (Non-Business, Nrn-Allied Health) sophomores
reported greater progress in preparing for continued
intellectual growth (#22) and developing intellectual
curiosity (#20).

Business and General Studies sophomores were similar in
their development of the ability to critically evaluate
ideas (#14).
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Assessment of Services.

Overall, Allied Health sophomores were less satisfied
with most services than all other sophomore cohorts
{Figure 13). Areas of greatest dissatisfaction were
attendance at CCP cultural programs (#16) and the
availability of quiet stiruy places (#18). They were the
least pleased of the curricular groups with fhe
arailability of their instructors (#10) and the
respectful treatment they receive from their instructors
(#11).

There was little difference in Genera: Studies freshmen
and sophomore ratings (Figure 14). Lowest ratings for
both student groups were associated with attendance at
CCP cultural events (#16) and involvement in campus
activities (#17). Sophomores were most tleased with
Admissions procedures (#1). Both freshmen and
sophomores were pleased with the availability of their
instructors (#10) and support related to transfer neceds
(#13).

As a group, Business students were the most satisfied of
the curricular cohorts over the full range oi listed
services (Figure 15). There was very little difference
in Business freshmen and sophomore ratings. Areas of
greatest and least saiicfaction were the same a2s those
reported by Allied Health students.

Transfer and sophomore ratings were the most dissimilar
of the curricular cohorts (Figure 16). In most cases,
sophomores rated tha services lower than freshmen.
Areas of greatest difference were information
transmission (#7), registration procedures (#2),
understanding the job market (#14), attendance at
cultural eveats (#16), availability of classes (#3),
Admissions procedures (#1), and availabilicy of places
to relax and socialize (#19).

Career freshmen and sophomore students were equally
dissatisfied with their involvement in campus activities
.#17) and attendance at CCP cultural events (#16)
(Figure 17). Freshmen were extremely satisfied with
respect from faculty members (#8, #11) and information
transmission (#7). Sophomore Career students were most
satisfied with instructor respect (#11) and availability
(#10) and Learning Lab gervices (#21).
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