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ABSTRACT

This study investigates Japanese and United States high school teackers’ attitudes

concerning their work conditions, roles and responsibilities, and work experiences. An

altitudinal survey was used to record 143 Japanese and 386 United States teachers viewson
their professional situation. The study showed that while teachers in both countries are

very dedicated to their profession, their concernsare different. However, the differences

result from the teacher’s need to give their students the best possible preparation for

becoming a productive person in the society and, therefore, reflect what society feels those

prerequisites for entrance should be.




A CROSS-CULTURAL COMPARISON OF FACTORS AFFECTING THE [OB SATISFACTION OF U.S. AND
APAN H SCHOOL T ERS

1. INTRODUCTION

There has been much interest gencrated in the U.S. concerning Japanese education. Numerous
magazine and journal article, not to mention books about the Japanese classroom situation and behavior
and attitudes of t5.c students and parents have been written. However, few such studies examine the
Japanese school system through the teachers’ perrspective. The perceptions of teachers within a system
may provide insight into how the system works. This, in turn, will assist outsiders in understanding
why the Japanese system has been z0 successful.

It is the purpose of this research to explore teachers’ attitudes toward's the teaching profession. The
concept of job satisfaction will help ascertain how satisfied ami enthusiastic teachers are, as well as the
factors important for professionaf satisfaction. This knowledge may assist policy makers and educators
in the United States understand the differences and similarities that exist between teachers of these two
cultures.

This paper begins with a review of the literature involving U.S. and Japanese teachers and job
satisfaction. The methodofogy and the resuits of the study wifl then be described. The paper will
conclude with a discussion of the importance and implications of the findings for U.S. and Japanese

education.

iL. REVIEW OF THE LITERATURE
Although no cross-cultural studies have been done on job satisfaction concerning Japanese and U.S.
high school teachers, there is a farge amount of material concerning teachers in each country separately.
This material, while not designed for cross-cuitural comparisons, ailows for a basic understanding of

the attitudes which prevaif in the two countries.




- Autonomy

Autonomy in the schoof is a major area of concera for both Japanese and U S. teachers. Autonomy
has been linked to higher leveis of job satisfaction (Couglan, 1971; Haughey and Murphy, 1983) and
autonomy in the cfassroon is important to both the U.S. and Japanese teachers (Morimoto,1981). For
Japanese teachers, control over the national curriculum and materials used in their individual
classrooms was vert important (Kawakami, i977).

Role Multiplicity and Stress

The role of the teacher, as it takes on multiple dimensions, such as teacher, clerk, cafeteria manager,
parent, becomes confusing for some teachers. They sense that their primary responsibility of educating
the student is being diluted. The more diverse their rofes tend to be, the more difficult it seems for
teachers to keep focus of the reason why they are in the schoof; that is to ieach.

Such types of role ambiguity and conflict causes stress and exhaustion among U.S. teachers
(Bacharach, Bauer, and Shedd, 1986; ; Litt and Turk, {985; Frankfurt-Michigan-Sheffield Study Program
at the University of Michigan [FMS], 1986; Pierson, 1984). This multiplication of rofes forces teachers
to expend energy in different directions, sometimes to the detriment of their original purpose.
Therefore, multiplicity of roles has caused anxiety and has often fed to teacher burnout and early
retirement.

Stress is not unusual in Japan. In fact, there is good indication that stress is high among japanese
teachers (Ohshima, 1986). However, stress is refated more to political affifiation and class
consciousness (Nagoshi, [976). The association with socio-economic class defines the teachers’
perceptions of their classrooms, schools, and societies. Differences in class consciousness is befieved to
affect teachers’ concepts of egalitarianis- *n the schoof and with their students (Cummings, 1980). This
can cause conflict within the schoof betweon faculty members.

It is interesting that multiplicity of roles for Japanese teachers does not seem to be a source of

stress. Japanese teachers are responsibie for many aspects of the student's total education, such as




guidaice and career counsefing (Schifter and Watberg, 1982) and moreover, seems to enhance
teachers status in Japan. Japanese teachers indicated that diversification of teachers' roles in and
out of school was important and befieved that the specialization of U.S. teachers detracted from U.S.
teachers’ status (Bereday and Masui, 1973).

Status

Status of the profession in society has been a major concern for the Japanese anq U.S. teachers (FMS,
1986; Ohshima, 1986). In Jagan it appears that women receive less respect from parents than men
teachers (Mochizuki, 1984). In the U.S., while teachers are not very satisficd with their reception in
society, the degree that status plays in job satisfaction for teachers seems to be quite fow (Carey, 1980).
Student /FParent /Community and Tescher Refations

Teacher-student refations appear to be excellent in Japan. Ina swd); by Coladarci (1959), teachers
were identified as the adult students most admired. However, a cross-cultural study conducted with
elementary school chitdren showed that Japanese students “fike" and “have respect” for their teachers
less than American teachers, but are more obedient (Sorifu Aoshonen Taisakubuhen, 1980).

Japanese teachers also seem to have a good relationship with parents. This is in part due to the
teacher’s assumed responsibility for the character buifding of the student (Sumiya, 1967) and,
therefore, parents tend to show respect to and work closefy with the teacher concerning discipline and
instruction (Vogel, 1965; Morimoto, 1982). However, parents tond tc be more critical of women teachers
than men teachers (Mouer, 1976).

The attitudes of the community affect how :sachers feel about their profession. Negative attitudes of
parents concerning education have Heen shown to be a strong source of dissatisfaction (Holdaway, 1978;
National Education Association, 1980). Japanese teachers, on the other hand, seem to receive more
respect from the community than do U.S. teachers (White, 1987).

Teacher-Principal Relstions

Principa!s fulfill very different rofes in the two educational systems. In Japan, principals are
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assigned to their main positions by the provincial or municipal board of education. Because of this, the
principal is not seen by teachers as an integrated part of the daily operation in the school (Kawakami,
1977). japanese teachers show a strong tendency to want to be autonomous from their superiors and
educational directives (Ito, 1971; Kawakami, 1977). Administrators who have not supported teacher
innovations or who have discouraged such initiatives have caused teachers to quit the teaching
profession (Yoshioka, 1983).

U.S. teacher perception of the principal was a farge factor contributing to the schoof cfimate (Litt
and Turk, 1983). One study showed a high correfation between job mobility and dissatisfaction with the
principal (Blofand and Sheity, 1980), yet, in another study, only job satisfaction was linked with
supervisory behavior (Bacharach, Baver, and Shedd, 1986). Lack of communication with the
administrator in charge of the building where teachers worked was shown 'to produce strong
dissatisfaction (Bacharach, Baver and Shedd, 1986; Haughey and Murphy, 1983).

Administrative Participation

The greatest area of concern for U.S. teachers tends to be participation in administrative decisions.
Teachers believe they should have more input into the decision making process which, in turn, would
increase their fevels of job satisfaction (Bacharach, 1986; Bejagco and Alutto, 1972; Lord and Horn,
1987). A stightly decentralized, but formal refationship between teachers and administrators has been
suggested as & means of improving ter_..ers’ attitudes toward their jobs (Miskel, Fevurly, and Stewart,
1979).

Japanese teachers want a much bigger role in deciding administrative policy than they have now (ito
19?1: Sako, 1984). They have indicated that teachers’ meeting should be used for discussion and not
just to review poficy (Kawakami, 1977). The rofe and voice of the teachers' union is very clear and
strong pertaining to this issue. The union seeks active participation in policy making at both the

provincizl and schoof levef (White, 1987).
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Selary

Insufficient safary has been a strong source of dissatisfaction for teachers in the U.S. It is linked
with the intention to leave the profession (Litt and Turk, 1985). Salary appears to be a problem with
Japanese teachers as well. Despite reports that Japanese salary rates are much more fayorable than
those in the U.S. (OERI, 1987; White, 1987), Japanese teachers have indicated that low safary was the
biggest source of dissatisfaction in their jobs {Nakauchi and Kawai, 1970; Takahashi, 1971).

Job Satisfaction

Teacher satisfaction in the U.S. was shown to center around the work itsgl! (Holdaway, 1978). U.S.
teachers generally identified enjoyment of working with students as a major source of enthusiasm
(Dedrick, Hawkes and Smith, 1981; Farber, 1984; FMS, 1986; Haughey and Murphy, 1983;
Holdaway,1978). However, interaction with students was not seen as a moiimor for career change
(Bloland and Shelly 1980).

Overail, Japanese teachers tend to be more satisfied with their schoof as & work area than U.S.
teachers (Morimoto, 1982). Main sources of dissatisfaction with the school were identified as salary
(Nakauchi and Kawai, 1970} and job security (Kawakami, 1977).

U.S. teachers seem to be satisfied with their profession (National Educational Association, 1980;
Bacharach, Bauer, and Shedd, 1986). However, only a a few teachers (25% ) indicated that they would
enter teaching ngain if they had another chance (National Educational Association, 1980; Bacharach,
Bauer, and Shedd, 1986).

Suamary

As the literature indicates, Japanese teachers appear to be more satisfied with their occupation than
USS. teachers. Japanese teachers derive their satisfaction from their sense of professionalism and
confact with students. Areas of dissatisfaction are autonomy in the cfassroom, class consciousness and
salary. U.S. teachers have indicated student-teacher interaction and interaction among colfeagues as

major sources of satisfaction. Sources of dissatisfaction seem to be conflicts with administration,
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administmiv.e tasks, and salary.

There are severe limitations in trying to derive hypotheses from uni-cuftural studles. For the
purpose of this study, perhaps it. is more beneficial to pose questions. What are the similarities and
differences between U.S. and Japanese teachers? Are there factors inherent within the profession of
teaching that are not culture bound, and if so what are they? Given the similarities and differences,
what are the possibilities of borrowing from sach others' educational system? The purpose of this paper

will be to answer these questions in context of teachers’ attitudes towards their occupation.

iv. METHODOLOGY

An attitudinal questionnaire was used in the two countries to record tecchers’ views on their
teaching situation. The questions and format of the questionnaire in English were pre-tested in the
United States (Michigan) and England (Sheffield) and, for this study, was translated into Japanese.
Instead of using back-transiation into English, in order to check on the extent to which the intent of the
U.S. questionnaire had been achieved, a different procedure was used. Three Japanese high school
teachers were asked individually to explain what each question meant to them as teachers. Their
answers were then used to refine the wording of the questionnaire both to fit conditions in Japan and
align the meaning with tat intended in the U.S. version. The Japanese qu.es;ionnaire was distributed in
October of 1986, the middle of the second trimester and the U.S. questionnaire was mailed to teachers in
the middle of December.

The questionnaire used in Japan contained only certain parts of the questionnaire used in the
United States. These sectiens concerned work experience, conditions of work, and roles and
responsibifities of teachers. The section concerning classroom practices and much of the detaifed
demographics were omitted. This revised questionnaire consists of 4 sections: demographics, conditions
in the school, roles and responsibilities, and general experience of work. The work conditions section

contained 28 questions and the roles and responsibilities section consisted of {6 question.
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The work conditions and roles and responsibilities sections consist of statements éoncerning
conditions or situations in the school and two accompanying questions. One question asks how much a
condition or situation is present in their job and the other how important it is to their job satisfaction.
Each ceacher is instructed to answer each question for each statement. The scales for each question are
3= A lot, 2- Somewhat, and 1~ A tittle. In the general experience of work section, there were six
questions. Each question has !;mr possible answers which range from 4~ A great dea_l to 1-Very fittle.

A total of 249 questionnaires were distributed in Tokyo, Hiroshima, Fukuyama, and Oita, japan. For
the cities of Hiroshima, Fukuyama and Oita, the Hiroshima YMCA served as the main distributor using
their contacts with japanese high schools and teachers in the ares. In Tokyo, twe teachers presently
teaching in two different high schools served as distributors.

In the cities of Hiroshima, Fukuyama, and Oita, the YMCA gave copies ;)! the questionnaires to
teachers who had contact with the YMCA. These teachers then took the questionnaires into their schoofs
and asked the teachers individually to fi1l out the questionnaires. When teachers had completed the
questionnaire, they placed them in a seafed unmarked envelope and gave them to the teacqer responsibfe
for distributing the questionnaire in that schoof. The teacher assisting in distribution then returned
the sealed envelopes to the Hiroshima YMCA. The YMCA maifed alf the envelopes from these three sites
to the United States.

The questionnaires maifed to the two teachers in Tokyo were given to the individual teachers in the
school where they taught. The answered questionnasires were then put into unmarked envelopes, seafed,
and then returned to the distributing teacher in that schoof.

Each of the three distributors gave an account of how many they actually distributed to the schoofs
and how many they received. A total of two weeks went by at each site between the time the
questionnaires were distributed and colfected. One hundred forty-three questionnaires were returned
for a response rate of 59%.

The U.S. sample of 386 high schoof teachers, grades 9 to 12, were from the state of Michigan. This
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is a subsample of 576 teachers selected by a stratified three-stage probabifity sampling procedure,
Teachers were sefected sccording to the size and focation of their schoo! with respect to their
intermediate school districts and focal districts. One thousand two hundred questionnaires were sent
out through direct mailing. From these, 613 teachers sent back responses (51%). Of the 613, 22 were
unusable because the respondents were no fonger teaching or the questionnaire was incompletely fiiled
out and another 15 were returned because of incorrect addresses. Therefore, the total usable sampfe was
576.

The Japanese and U.S. samples represented in Figures { and 2 respectively. The U.S.. and Japanese
samples were similar in terms of sex and marital status. However, there was 2 difference in the schoof
setting and the age of the teachers, A majority of the Jupanese teachers were from city schools and the
U.S. teahcers were predominately from suburban schools. The U.s. teacher.: were notably much older

than the japanese teachers. Only 9% of the U.S. sample were under 30 years of age as opposed to 23% of

the Japanese teachers.
FIGURE 1
JAPAN
SEX MARITAL SCHOOL AGE UNION TYPE OF

STATUS SETTING MEMBERSHIP SCHOOL

/1

MALE FEMALE SINGLE MAR- CITY SUB- RURA up 30 S0« YES NO PUBLIC PRIVATE
RIED URBAN TO TO
29 79




FIGURE 2

UNITED STATES

WEX MARITAL SCcHooL AQGE
STATUS SETTING
78R

MALE FEMALE SINOLE MAR- URBAN SUB- £ IRAL UP 30 S0+
RIED URBAN

To 7O
20 40
Y. RESULTS
Jo7, “ATISFACTION
Method

The questionnaire contains three questions pertaining to generai job satisfaction. These three
questions were:
1. In general, how much do you enjoy teaching as an occupation?
2. In general, how much would you say that teaching measures up to the sort of work
you wanted when you entered the profession?
3.Knowling what you know now, If you had to decide ali over agalin whether to enter
teaching, how likely is it that you would do s0?
The ratings of the above three questions were added together to construct an overall job satisfaction
dependent variable. The independent variables for the Japanese sample were the 28 questions on work
conditions, 16 questions on rofes and responsibitities, sex, age, marital status, setting of school, number

of years full time teaching experience, unicn membership, and Whether or not they taught at 3 public or




private high school. The independent variables for the U.S. sample were the same as the Japanese except

union membership and type of school taught at were omitted and membershi p in local, regional, or
national organizations were included. Stepwise regressions were then run,

Analysis of variance were computed for each of the individual questions concerning general job
satisfaction and the overall composite job satisfaction variable comparing the means of the U.S. and
Japanese teachers. This was cione to see if there was a significant difference in the levels of satisfaction
of U.S. and Japanese teachers.

Findings

U.S. teachers were much mors satisfied with teaching than the Japanese. This was true for aff job
satisfaction variables (see Table 1). U.S. teachers were significantly more content with their occupation,
expectations from the occupation, and willingness to enter teaching aguin.- This was also true of the
composite, overall job satisfaction variable (see Table 2). This suggests that U.S. teachers have been
more able to attain their professional goals and aspirations than the Japanese,

However, these results should be viewed with caution. The Uniied States sample had higher means
on all portions of the questionnaire. The japanese, overall, chose extreme answers less than the U.S.

teachers in the sample. This tendency has also been observed by Zax and Takahashi (1967).

TABLE |
U.S. AND JAPANESE MEANS ON DEV
JOB SATISFACTION JAPAN .S. § JaPaN | vu.s.
In g 1. how h 40 you eajoy teaching es 2.76 . . 72686 . 6321
an ocooupatiom?
T S e R N e O 2.46 . -7012 | . 7434
you wented when you emnterod tho profoosion?
Havoide i crer MpoTa"Tlauhl, ToU Bad to 2.37 . .9366 | .s236
teaocliing. how Llikely 1o it that you would
40 #0?
Overall 3.b satisfeotion. ?.60 R 2.097 1.9641




11 .

TABLE 2

ANALYSIS OF VARIENCE OF JOB SATISFACTION BY COUNTRY df MS F

In general, how much do you enjoy tesching as an occupation? 1,6227 71.24| 162.70%3»

In gensral, how much would you sey that teaching msasures
up t0 the sort Of work you wantsd when you entarsd ths 1,523] 70.70f 139.94%3x

profession?

Inoving what you know now, if you had to decids all over
again vhother to enter teaching, how likely is it that 1,620] B56.98] 66.29%

you would do su?

Overall job satisfaction. 1.547]679.66| 142.768%3

pc.001%*
Overall job Satisfaction
Both groups indicated that professional attributes of the job were sources of satisfaction. U.S. and
Japanese teachers indicated that some type of curriculum develooment was necessary. However, the way
in which this could occur and the direction of their application were quite different .

Significant items for the Japanese teachers were sufficient opportunities for professional
interactions with colleagues, development of new programs and practices, fresdom to decide how to do
one’s work, shering department administrative responsibifities, and supportive parents (see Table 3).
Teachers in the United States cited curriculum development, feeling encouraged to experiment with new
strategies and ideas, respect in the community, good pay and counseling students as significant

contributors to their job satisfaction (see Tzble 3).
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TABLE 3

SUMMARY OF REGRESSION ANALYSES FOR THE
INDPENDENT VARIABLE OVERALL JOB SATISFACTION

rJ—APAN 8 SEB| B | RSq F
1 have the freedom to decide how ! do my work. 99 32| 271 28) 20.22%%«
New programs and practices are given enocugh
opportunity to develop. .01 331 26| 36] 17.74wwe
| have sufficient opportunity for professional .
interaction with other colleagues. 1681 3t | 47| .22] 28.32%%«
The parents of my students are supportive. H5] 31 | 18] 39| 1491www
Sharing of responsibilities for administration
in my subject department. 65 | .31 A9 4] (3269w
UNITED STATES

i feel encouraged to experiment with different
fdeas strategies and ideas. 991 .17 |.35 | 12| 3182w~

Teachers fn this community are regarded with

respect. 95| 19 127 | 19 | 27.13nww
The pay is good. A9 | 17 .19 | 25 | 18.69% =~
I am involved fn counseling fndividual students. 35S | .15 [.12 | .28 | 14.80% =~
§ work with rolleagues on curriculum development. A1 47 |15 | 27 | 1652%w.
p<.001***
0B CEN
Method

There were two questions in the questionnaire designed to eficit responses about how much a teacher

makes their {ives work part of their lives. These questions were;

1. To what extent is success at your work important to you, compared with success

in other things you do?

2. To what extent do matters connected with your work occuty your thoughts

ERIC 15
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outside working hours?

Results of these two questions were combined to form the dependent variable for overall job
centrality. The independent varishles for Japan and the U.S. were the same as the job satisfaction
variables. Stepwise regression were done to determine what variables contributed to overall job
centrality in both countries as well as how much each variable contributed.

Findings
Overall Job Centrality

The U.S. teachers showed a higher mean for job centrality than did the japan~ teachers (see Tables
4and 5). This indicates taat U.S. teachers think about and center their lives around their jobs more than
Japanese teachers. However, a majority of the variables were negatively correlated to U.S. job centrality.
This indicates that the dependent variable used for job centrality had a n'eguive connotation for U.S.
teachers that was not evident in 42 Japanese teachers. That is, U.S. teachers were more likely to

consider job centrality as a source of dissatisfaction than the Japanese teachers.

TABLE 4

U.S. AND JAPANESE NEANS FOR - MEAN STD DEV
JOB CENTRALITY
sapaN | u.s. | saraw | u.s.

To vhat extent is success et your work A
important to you, compared yith success in
sther o you do? 3.11 3.580 .7181| .6419

To wvhat sxtent do matters comnescted with

your work occupy your thoughts outside 3.43 3.86 - 7758 -6109
vorking hours?
Overall job centrelity 6.65 7.06 1.268 . 966




TABLE 5

ANALYSES OF VARIENCE ON J0B CENTRALITY BY COUNTRY df | MS F

To what extent is success at your vork isportant to you, 1,524 115.73 | 35.7708¢

| _compared with success in other things you ou?

To vhat extent do matters comnected with your vork occupy 1,626 | 1.42] 3.27

Overall job centrality ' 1,524 [26.14 | 23,5208
p<.10
pc.00[xx

Significant items for the Japanese teachers were freedom to decide how to do their work and
involvement in parental contacts (see Table 6). In the U.S., the significant items that were negatively
correlated were the amount of after-school work, amount of clerical and administrative work. The well-

being of students was the only item with a positive Beta score.

TABLE 6

SUMMARY OF REGRESSION ANALYSES OF OVERALL JOB CENTRALITY

JAPAN B |SEB| B |RSq F
| have freedom to dacide how ! do my work. D1 .20 | 37 ] .21 1557w
{ am tnvolved in tnittating parental contacts. S4] .19 | 27 | 21 [ 13.00%%w

UNITED STATES

The amount of after-schoo! work ts reasonable =206| 07 |-24 | .06 | 14.43%u =

The amount of clerical and admintstrative work

! have to do is reasonable for me. -.19] .08 |~15 } .12 7.94% %=

| work with colleagues on the well-betng

of students. A7 1 1 | 14 | 10 B.01%ue

Marttal Status -29 | 11 |~-16 09 10574 we
P00 f*=
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JOB STRESS
Method

One item on the questionnaire was related to stress in the work place. This item was:
Overall, how much stress do you experience in your present Job?

A step wise regression was done using this question as the dependent variable and the
independent variable were the same as used in the job satisfaction and job centrality sections for
each country,

Results

U.S. and Japanese teachers reported an equasf amount of srress on the job. There was po
significant difference hetween the teachers in the two countries (see Tables 7 and 8.). This was the
only item that was not significant between the two countries. The high per;:entage of union members
in the Japanese sample may account for these results since union teachers expressed significantly

higher levels of stress than non-union members.

TABLE 7
MEANS STD DEY
U.S. AND JAPAWESE IMEANS
FOR STRESS JAPAN U. 8. JAPAN uU. 8.
Overall. how much stress do you experiemoce 3. 28 3. 36 . 7606 |.6918
in your prosemt Job?
TABLE 8
ANALYSES OF VARIENCE OF STRESS 8Y COUNTRY dfr g E:] F

Ovorell. how much ptrooo do You oxperionoco in your prooont Fob? i.sas .9 2.63 N8

For the Japanese, only one item contributed to stress and that was the opportunity to devefop new
programs and practices. For the U.S., staff morale, after-school work and the size of the classrooms

were significantly refated to teachers' perceptions of stress (see Table 9).

18




TABLE9

SUMMARY OF REGRESSION ANALYSES OF STRESS

JAPAN B |SEB| B IRSq| F

New programs and practices are given enough

opportunity to develop. 491 13| -32 .10 |11.33%u«

UNITED STATES

In my school, staff morale is generally good. -26 .06 |-.28 | .08 | 19.85% %«

The amount of after-school work is reasonable. -18 [ .05 [-21 | .12 [16.18% %«

The sizes of my classes are reasonable. =18 1.06 |-.18 |.15 [14.08%x«
p<.00 1%

111. DISCUSSION OF THE FINDINGS
Job Satislaction

The results from this study contradict previously held beliefs that Japanese teachers are more
content than U.S. teachers. Indeed, it was quite surprising that U.S. teachers scored higher on every
item concerning job satisfaction than the japanese. However, should be viewed with caution. The
Japanese, overall, chose extreme answers fess than the U.S. teachers in the sample. This tendency has
also been oLserved by Zax and Takahashi (1967).

The cause of the Japanese teachers' dissatisfaction is rooied in their expectations of the job before
becoming a teacher. Teachers expect more gratification from teaching than they actually receive. They
expect much from their position and, therefore, are more disappointed than U.S. teachers when these
expectations are not met.

A situation where Japanese teachers develop programs and methods of presentation, free from the

constraints of the administration and focal boards of education with the support of the parents would be
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an ideal situation. The freedom to decide how to do ones’ work, coupled with professional interaction
and the development of new programs, would enhance the teachers’ subject area knowledge. Armed with
this new knowledge, teachers fook for the support of the parents to encourage their children to study.

The teachers in the United States look towards job satisfaction with a slant towards student centered
learning. Curricufum development and experimentation with new ideas and strategies hefp develop the
process which encourages students. It is here that counseling the students becomes important. By
talking to students and encouraging them to develop as individuals, the teacher gains insight into each
child’s needs and thus can specially adapt the curricuium to these needs.

It is very interesting that hoth Japanese and United States teschers view professional development
and autonomy as sources of job satisfaction. However, United States teachers turn towards their students
as a source of guidance for curricufum development and the Japanese to tt;e parents. The Japanese see
invoivement of the family, especially in high school, as an important toof helping to prepare a student
for the university entrance examinations, which become a concern at this fevel.

In both countries, pay was related to whether or not a teacher would enter the profession again if one
had the opportunity to decide all over again. For the Japanese, pay seemed to be 2 concern in chosing the
profession, but not necessarily contributing to the overal! satisfaction of teachers.

For the United States sample, pay is correlated with respect in the community. Tsachers indicate
that 2 better pay scale would increase their'standing in the community. A higher economic status in the
community would increase the community's and, therefore, the students’ respect for their teachers.

Job Centrality

It was quite surprising to find that U.S. teachers had more job centrafity than Japanese teachers,
given the literature avaifable. However, as stated before, in the U.S., job centrality took on much more
negative attributes than in Japan. One possible explanation could be work habits.

In the United States, teachers, after the finaf belf has rung, will take work home with them. In

Japan, work is rarely taken home. Teachers wifl stay at school, sometimes untif late at night grading
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examinations or constructing the daily fesson pfans.

Differences in the conterns of Japanese and U.S. teachers are interesting. The Japanese are
concerned with the conditions facing their roles within the schoo!, where U.S. teachers are trying to rid
themselves of the paper work required by the school's administration Is & predominate theme.

Job Stress

Stress is the item in which the differences between the Japanese and United States teachers became
very apparent. The only jtem significant for the Japanese teachers concerned the ability of teachers to
get control of the curriculum and materials being used in their classroom. TheUnited States teachers
were more concerned with the concrete probiems of their job, class size and after-schoof work, and the

general morale of the staff.

VII. CONCIUSION

The differences and similarities between the U.S. and Japanese teachers are quite striking. They are
a restit of both & keen need to give their students the best possible preparation for becoming a
productive person in the society and a reffection of what society feels those prerequisites for entrance
should be. Moreover, it indicates that the goals and aspirations of the teachers in the twd countries are
essentiafly the same.

This is not to say that the profession in both countries functions similarly. The needs of the two
cultural settings do not alfow for such an occurrence. Training chifdren capable of criticaf thinking, as
done in the U.S., will not produce a student prepared to take a university entrance examination, as in
Japan. Nor can one attempt to compare these two types of students using a single testing instrument.
The achievement of one goa! does not insure the other.

This important point should be kept in mind when discussing the values or demerits of any
educational system. It is too easy to analyze individual aspects of a system, e.g. testing, performance,

behavior, without first recognizing the basic philosnphy which structures the system. It is only through
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an understanding of a system's pasticular phifosophy that one can understand its parts. The Japanese
system is a case in point.

The needs and expectations of the Japanese zoclety have been shaped by historic, economic, and
legendary occurrences. These events, or their {sofogice’ «anifestations as in the case of religion or
folk lore, have created a situation unique to the country and pecple of Japan. in response, measures
were taken to alleviate or, in some cases, increase the effect caused by the event. It was through the
educational system that these changes were manifesteq,

Now, the United States in looking towards the Japanese system for answers to some of its difficult
problems. It is very possible that the Japanese schoc! system can provide some arswers and that the
United States can and, indeed, must learn from them. The observers and anafyzers must realize that the
procedures, functions, and designs of the Japaness system serve a purposa: to fit a specific situation
vhich has developed within Japan. The philosophy and underfying assumptions being made are solidly
based on the cultural history of Japan, factual or devised, it doesn't matter. The reality is that it exists
and is believed.

ftis in this ligl}t that this study has iis greatest significance. Through understanding the
conditions and concerns of teachers within the system, some of the underlying premises of the two
educational systems become apparent. In ‘apan, this means rigorous studies to do well on the university
entrance examinations. In the U.S., it means the development of critical thinking skills designed for
each individual. These goals shoufd not te forgotten when considering positive and negative attributes
of bott: systems.

lmplications

Given the limitations and methods of the sampling procedure it is difficult to draw generalizations.
However,this study does point to some vital differences and, yet, interesting simifarities hetween the
two educational systems and the teachers responsible for insuring that the system works. It is apparent

that there are differences in the inffuences of the various roles, responsitilities and conditions that
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teachers encounter. Moreover, the japanese high school teachers’ perépectlves seem different from those
of the japanese elementary school teachers.

The nurturing of the student and the small group activities observed inthe Japanese elementary
schools seem to be replaced with & concern for helping the students learn to intensify their study habits
at the secondary fevel. The advanced curricula and rapid, unified pace of the presentation demand such
skills and perseverance. However, this is a view from only one segment of the educu_lonal system and
cannot be construed to be complete or alf encompassing.

The Japanese system does hold some of the znswers to the dilemma of falfing mathematic and
scientific aptitude scores of students in the United States. However, before constructing & curricufum
based on the Japanese model, & thorough study must be done of the role a particular practice fulfifis and
the extent to which this practice can be removed and implanted into & sysiem which operates on a
different set of educational premises.

One surh common ground exists already. That is the teaching profession. Wnat is apparent from
this study is that teachers feel & deep seated responsibility towards their students. They are very
dedicated to the idea! of preparing their students to enter into the society in which they tive. The
teachers from both countries expressed dissatisfaction in being impeded by various aspects fo their
educational system from attaining those goals.

Teachers in both countries are faced with very difficult situations. Although these situations
differ in each country, teachers still can learn from each other. There is much to be taught and admired
in both systems. Still, caution much be urged before adopting any procedure or policy and care must be

used during implementation.
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