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ABSTRACT

Field Based Training of Teachers of
Early Chidlhood and Severely Handicapped Project

This project addressed the need for training of quality
personnel to teach early childhood handicapped (ECE) and severely
handicapped (SH) children. Forty teachers were trained, 23 SH and
17 ECE. An extensive innovative field-based program was
established, with two components: (a) an early childhood special
education component, which complemented an existing Masters degree
program; and (b) a severely handicapped component, which
complemented an existing credentials and Masters degree programs at
California State University, Northridge (CSUN).

The field-based program provided a full year of supervised
practicum. The students were video~taped as they interacted with
children in instructional contexts. The video-taping was used as a
means (a) to provide coaching and feedback to students, (b) to
establish self-monitoring skills by students to promote their
professional development and attainment of competencies, and (c) to
evaluate the extent to which students attained competence in each
competency area.

The evaluation design provides for objective quantifiable
measures of the program's effectiveness in preparing quality
personnel. Data was gathered to evaluate (a) competencies attained
by students, (b) students', graduates', and employers' opinions of
program effectiveness, (c) efficiency and effectiveness of the use
of video-tapes, and (d) impact on handicapped children, in terms of
the numbers and types of positions program graduates assume. The
evaluation component also assessed the impact of the program on
students, other programs in tlLe community, and other programs
within CSUN. Evaluation data indicate that the project was highlv
successful in preparing highly effective special education
teachers, all of whom, are employed and who serve an estimated
1,000 exceptional pupils per year.
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FINAL REPCRT
FIFID-BASED TRAINING OF TEACHERS OF
EARLY CHILDHOCD AND SEVERELY EANDICAPPED

sune 1, 1983 to December 31, 1986

The purpese of this project wes to provide intensive training of teachers
in early childhood and severely handicapped classes who wish to meet State
recuired crecentials in their professional area and/cr to pursue Master Degree
programs offered at California State University, Northridge. To meet these
cbjectives, specific caucetencies related to these specialization areas were
outlined and measures of attaimment criteria defined. A series of courses
designed to previde instruction in these areas were developed, submitted and
gporoved at the University level for inclusion in permanent curriculum
offerings of California State University, Northridge. These courses have been
taught, including advanced clinical practicums which feature videotaping of
the teachers of aspects of their program centering around the designated
ccnpetencies, '

Evalvaticns were conducted cf trainees' percepticns of the Project,
erplcyers' ratings of trainees and assessment of the impact of the Project.
These cata indicate the project wes highly successful.

OVERALL SOMMARY OF GRANT ACT_VITIES

The Project activities accamwlished in the period, June 1, 1983 to
December 31, 1986 are summarized below according to the three mejor cbjectives
cf the grant. Each category is addressed in terms of its subcamonents. A
chronolegical chart by major objectives may be found on page 26.

Althcuch the ‘grant was awarded from June 1, 1986 through May 31, 1986; due
to lazte notificaticn it was not possible to recruit and begin training until
Spring semester 1984. Permission to use grant carry-over funds for a no cost
extension fram June 1, 1986 through December 31, 1986 permitted the
fulfillment of the criginal proposal cbjectives of providing to the
greatestextent pcssible a full year of supervised practicum to the trainees.




CBJOECTIVE I: TEE DEVELOPMENT AND IMELEVENTATTCN OF T=E FIZID-BASTD
PROGRAM
The goals of this cbjective including the estzblishment and utilization of

the advisory board and the recruitment, selection and participation cf
students were all met, with the exception that 40 students were trained rather
than the 42 proposed. This occurred because two students who were recruited
could not enter the program due to illness ard it was too late to recruit
replacements.

Camcnent 1: Advisory Board

The members of the Advisory Bcard were selected to the greatest extent
Possible to fulfill the roles an@ functions specified in the original
proposal. We were not successful in recruiting parents to beccme members of
the Advisory Bcard due to the large mumbers who are in full-time employment,
or whose children reside in residentizl facilities in the community. Bowever
we were zble to meintain contacts with parents of children in the Project
through cur trainees who explained project objectives. training procedures and
requested feedback. Members of the Advisory Board were in regular
communication with the Project Director and Co-Director, throughcut the
project thereby fulfilling their rcles. Three meetings were held during the
course of the project (farch 29,'1984, Janvary 6, 1956 and a Final Dinner
meeting including participating school principals on May 2, 1986). A mesting
was scheduled cn January 17, 1985 but had to be cancelled (See Aprendix A).
This reflects the change reguested by the Project Directors to reduce formal
meetings to cnce a year since more freguent meetings would have necessitated
trainees to be released fram classroam responsibilities and/cr evening classes
at the University. Informal contacts were maintained throughcut the project
by virtue of studert enrollment in the seminars conducted by the project
Director and Co-Director. Students reqularly cave feadback and made
sucgesticns. ' g

The members of the Advisory Board for the entire period were:

Dr. Venetta whitaker, Coordinator of Curriculum and Instruction,
Division of Special Education, Los Angeles Unified School
District.

Betty Bofflander, Principal, McBride School, Los Angeles Unified
School District; formerly Coordinator of Severely Eandicapped
Programs, Division of Special Education.




Jare Waterhcuse, Principal, Pacific Blvé. Schecl, Los Anceles Unified
School District; formerly Cocrdinator of Staff Develcoment,
Divisicn of Special Educztion.

Betty Brady, Professor, Department of Educationzl Psychology,
California State University, Northridge

Student Representatives for Year 1 were:

Tarmy Zigler, Teacher of Multi-handicapped students, Frarces Blerd
School, Los Angeles Unified School District, and Trainee in the
Project.

Lori Schram-McCabe, Teacher of Early Childhood Handicapped Students,
Lokrantz School, Los Angeles Unified School Disztrict, and Trainee
in the Project.

Susie Potter, Tevacher of Early Chiléhood Handicapred Students, Perez
Special Bducation Center, Los Angeles Unified School District and
Trainee in the Project.

Student Representatives for Year 2:

Lori Loven, Teacher of Early Childhood Handicapped Students, Lokrantz
Elementary School, Los Angeles Unified School District.

Grant Shultz, Teacher of Early Chiléhood Handicapped Students,
Lokrantz Elementary School, Los Anceles Unified School District.

Student Representatives for Year 3:

Lori Loven, Teacher of Early Chiléhood Eandicarped Students, Lokrantz
Elementary School, Los Angeles Unified School Districk.

Judith Shields, Teacher of Severely Eardicapped Children, Osk Grove
Schocl, La Canada Unified School Districk

Timothy Wegran, Teacher of Severely Eandicarved Children, New Schoo.
for Child Development - Non-Public School.

Ccmoonent 2:  Student Recruitment and Selection

Recruitment was advanced by several means. Each fall, the Prcject
Director was put on the agenéa for the Special Ecucatien Principal’s meéing
in the Lecs Angeles Unified Schecl District. The project geals were descri
and the principals were requested to notiry their teachers. The project
Co-Directors visited several schools individually and spcke at the faculty
meetings. Brochures were distributed whenever pcssible (See Appendix B, Yeur
IT Centinuation Prepesal and Progress Report; Appendix B, Year III
Continuation and Progress Report). Phone calls were made to Special Education
administrators of the La Canada Unified School District, Santa Mcnica School
District, Los Angeles Unified Scheol District, Oxnard School District, Burbank
Unified School District and several of the non-public schools in the CSUN
service zone.




Interviews were conducted with ezch cardiézze and selections were mace by
consultzations with the Co-Directors.

Forty students were recruited, interviewed, selected and participated in
the training; 23 in Severely Handicapoed ard 17 in Ezrly Childhood
Bandicapped. A total of 6 students did not camlete the entire year of
training due to family emergencies or illness and in one case because a school
to which sne was transferred did not permit videotaping. Four of these are

enrolled in classes Spring semester, 1987 at their own expense to camplete the
training.

CBJECTIVE II: ASSISTANCE 10 TRADETS TO IMPROVE INSTRUCTICNAL SKILLS

The goals of this cbjective which included the specification of
instructional competencies, the develcoment and implementation of the
curriculum, the videotaping of student competencies, and the develcorent of a
resource library for the students were 211 met.

Component 1: Determination of Campetencies

Qutlines of the competencies as specified in continuation propcsals and
reports were expanded and refined (See Appendix D, Year II preposal and report
and Aprendix C, year III prepesal and report).

Comoenent 2: Curriculum ané Seminar Centent

The course proposals necessary to implement the semirars and curriculum
were written, revised, submitted throuch the various hierarchies of University
Committees and approved for permanent inclusion in the curriculum ( Appe"dlx
A, Contimeation prepesal and Year II report and Appendix D, Year IIT
Continuaticn prepesal and repert). The model develcped proved so effective
and so pesitively regarded by the stucdents that three additional courses using
the same format for Learning Handicapped, Deaf ard Physically Eandicapped have
been prcpesed and arproved for inclusicn in Departirent of Special Education,
CSUN curriculum.

Comocnent 3: Implementaticn of Courses

The courses were taucht, student cametencies verified and improved,
and the videotape procedure was developed and implemented and refined (See
Continuation proposals and Year II reports). Twelve Seminars were held each
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serester in the early chiléhood course and in the severely hzandicarped course
for six semesters, amounting to 72 seminars each and totaling 144. 1In
addition each trainee had a minimm of two individual planning and assessment
appointments each semester. Attairment of cametencies were measured by class
assignments, by peer review and by inctructor evaluaticn and trainee self
evaluation.

In the Spring semester of 1984, 38 field sites were visited by media
technicians 38 times and 82 taping sessions were campleted. In the Fall
semester 1984, 49 field sites were visited and ©1 taping sessions recorded.

In the Spring semester, 1985, 65 sites were visited and 91 tapings made. In
the Fall semester, 1985, 79 sites were visited and 124 tapings made. In the
Spring semester, 1986, 50 sites were visited and 83 tapings meée. In the Fall
semester, 1986, 36 sites were visited and 38 tapings mede. The total mumber
of site visits were 317, and 419 tapings were made during the Guration of the
entire project. The number of tapings represent an average cf 10 tapings per
student. The site visits were less frequent since often more than one trzinee
taught at a given school.

Preliminary selection of several teaching tapes wes made ard a rcugh edit
was w.npleted for training and disseminaticn purpcses. ,
Comocnent 4: Rescurce Library

The establishment of a rescurce and mate-ial library has been acccmplished
(See Appendix B). Stuédents during the course of the project regularly checked
cut and used these reswrces. These materials are also available and used by
cther students in the SPED Credential Programs and Masters Programs at CSUN
and are of great value in assisting them to develop coampetencies impertant in
serving handicapred children. '

CBJECTIVE III: EVALUATION OF PROJECT

Comocnent 1:  Evaluation Methodology and Criteria

The original proposal ccntained a detailed evaluation plan which consisted
of several aspects reflecting different purpcses. The major aspects of the
evaluation plan are outlined in the Evaluation Overview, Figure 1.
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Figure 1

Evalvztion Overview

Target Area

Criteria

Measures/Sources

Affectiveness in

preparing quality
teachers

Effectiveness and
efficiency of use

of yrogram rescurces

Impact on handi-
capped children

Imcact on students
other programs in
University and
other institutions
in camunity

Number of competencies
attzined by students

Students' cpinions of
effectiveness of program

Quality of training and
skill on each competency

Bmplovers' evaluation of
graduaces' campetencies

Number of site visits
and videotapes made

Propertion of interim
objectives achieved by
students as a result
of videotapes and
conferences

Number of graduates
employed, types and
locations of pesitions,
numbers of handicapoed
children served

Percepticns of Advisory
Committee and students

Campetency Validation
sheet; Description and
Evalvation of Videotape
Form

Questionnaire can
pleted by students

Follow-up question-
naire mailed to
graduates

Questionnaire mailed
to employers of
graduates

Practicum instructors
records

Videotape conference

and follow-up form
: ]

Follow-up survey
of gracduates

Advisory Committee
discussion; Questionnaire
campleted by students




Cormenent 2. Summarv of Data

Deta have been collected on each of the taiget areas ortlined in the
Evaluation Overview.

a) Effectiveness in zrer . Quality Teachers

The number of competencies uttained by students was evaluated in two ways.
The Competency Validatiorn Sheet was used to monitor progress and to plan an
individualized program for each student. This enabled each student to meet
all of the specified cometencies over the course of two semesters in the
program. In acddition, the "Description and Evaluation of Video-tapes" forms
campletad by students were analyzed to identify the competencies which were
documented on the videotapes. The number of students who documented each
competency is shown in Tables 1 and 2. Those competencies related to working
with parents, interpersoral relations and management of stress are not
included, as they were rarely shown on the tapes. In the BCH component, a
mean of 3.47 campetencies was docunented by each student with a range of 1 to
7 competencies. In the SH component, students documented a mean of 3.73
conpetencies with a range o. 1 to 7.

There are several reascns why mest students did not document all
campetencies on tape: First, some students spent only one semester in
the program, or only one semester in each conponent,.and althcugh they worked
cn each competency, did not have time to document each campetency. Second,
most students entered the program with same competencies already mastered and
they ccncentrated cn improving their skills in other competency areas. This
is especially evident in the documentation of competency #4 in the BCH .
camoenent ("devise aporopriate early childhood develcpmental activities").
Most stuents entered with more background and training in Special Educaticn
and so concentrated less on crmretencies such as #2 (developing individualized
intervention programs) and #7 (task analysis).

Students' cpinicns of effectiveness of the program. The students'
ccments from the cpen-ended portion of the questionaire are summarized in
Appendix C. Freguently listed benefits of videotaping were that it enabied
students to critigue and improve their own teaching, and that it snabled them
to view their o.1 classroems and students, and to make observations which Liey
could not make themselves. A variety of commeats on how the use of videotapes
can be improved is included in Appendix C; these were us~d to modify the
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program in subsecuent semester-=. 2Also included in Appendix C are student
comments on the major benefits . * the project as a whole. Freguently listed
benefits wire that the project hely 7 students to improve their own teaching
skills and the opportunity to work with others. Students also listed various
ways the project could be iuproved.

Graduates' ratings of quality of training and own skill on each
cametency. In the Spring 1987, after campletion of the project, a Frllow-Up
Survey was mailed to each graduate. As part of the Follow-Up Surt y,
graduates rated the quality of training provided by the project and their own
level of skill on each campetency. Ten graduates of the ECH camponent and
seventeen graduates of the SE component returned this portion of the survey.
A3 shown in Tables 4 and 5, students in both campetencies rated the quality of
training on all competencies above 4.0 (on a § point scale). Mean ratings of
"own skill" ranged from 3.80 to 4.52 for the ECH camonent and from 4.07 to
4.92 for the SH component. o

14



Table 1

Number of Students in ECH Comocnent who Documented Attzirment of

Each Cametency on Videotape

Number of Percentage of

Competency Students Students

1. Use and inter; et assessment 7 41.17
instruments and techniques.

2. Design and carry out individuzlized 5 29.41
intervention programs.

3. Design ard organize aporopriate 7 41.17
learning environments.

4. Devise appropriate early childhood 14 82.35
developuental activities.

5. Provide ocpportunities for choice, n 64.71
preblem solving and respensibility
for learning on the part of the young
child.

6. Skill in teaching strategies, handling 10 58.82

technicues and develcpmental activities.

7. Perform task analysis and use it in 5 29.41
the learning environment.




Tzble 2

Number of Students in SE Carmcnent who Documentsd Bttzinment of

Each Cometency on Videotare.

Number of Percentage

Competency Students Students

DEMCNSTRATES ARILITY TO:

1) Use and interpret assessment 12 46.15
instruments and technigies.

2) Desicn and carry out individualized 7 26.92
interventicn programs.

3) Evaluate and Gocument student 4 15.38
objectives.

4) Conduct a behavioral analysis. 7 26.92

5) Plan and use aporopriate behavior 12 46.15
manacement techniques and document
stucent progress.

6) Use systematic instructicn teﬁ":rology 1 42.31
in implementation of tarceted
cbjectives.

7) Desicn and organize apprcpriate 12 46.15
learning environments.

8) Integrate physical, occupational 13 50.00
ané speech languace therapy (oral
ané nonoral) into classrcem settings.

9) Develcp functicnal skills including 19 73.08

sceial interacticn, leisure, self help
ané wecaticnal,




Table 3

Student Ratings of the Value of Each Aspect of the Procram

Percentage of Students
Aspect *Mean Rating Who Selected As

" SH Most Second Most
Valuable Valuable

1) Discussing videotapes 4.9 4.7 22.7% 14.3%
with course instructor.

2) Discussing viczotapes 4.7 4.6 4.5% 33.3%
with other students.

3) Viewing videotapes 4.7 4.4 9.1% 33.3%
of other students.

4) Viewing your own 4.5 4.7 63.4% 14.3%
videotapes. ) ‘
5) Access to resources 4.2 3.5 0.0% 0.0%

such as assessment and
curriculum materials
and research reports.

* Ratings on a sczle of 1-5, with 1 = not at all valuable
ard 5 = extremely valuable.

ECH - Early Chiléhood Handicapped Subcamponent
S8 - Severely Handicapped Subampcnent

17
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Table 4

Mean Ratings of Quality of Training and Own Skill Level of Camretencies by

Stucents in Early Chilchood Eandicapoed Subcamoonent:

Extent of
Competency Training

Own
Skill

1) Use and interpret instruments and 4.08
techniques.

2) Design and carry out i:dividuaiized 4.31
intervention programs.

3) Identify the family's needs as wel: as 4.45
the community's responses to the young
child and family including knowledge of
community resources.

4) Design and organize appropriate learning 4.70
enviromments.

S) Devise appropriate early childhood 4.18
developmental activities.

6) Provide opportunities for choice problem 4.27
solving and responsibility for learning
on the part of the young child.

7) Skill in teaching strategies, handling 4.18
techniques and developmental activities
which capitalize on the strengths of the
handicapped child and minimize develcp-
mental limitations.

8) Perform task analysis and use it in the 4.28
learning environment.

9) Assist parents to pramote development 4.01
of the child.

10) Communicate with parents the IEP 4.42
process, confidentiality requirements,
due process procedures and their
respensibilities as advocates for
their children.

11) Personal qualities ccncidered to be 4.37
conducive to effective functioning
in the teacher role.

* In a 15 scale with 1 = not important or not skilled
and S = very important or very skilled.

12
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3.80

4.33

4.03

4.50

4.10

4.17

4.22

3.92

3.99

4. 52
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Table S

Mean Ratings of Quality cf Training and Own Skill Lezvel
of Cametencies by Stucents In Severely Handicapped Subcamoonent

COMPETENCY Extent of Own
Training Skill

DEMONSTRATES ABILITY TO:

1) Use and interpret assessment 4.51 4.28
instruments and techniques.

2) Design and carry out individualized 4.87 4.63
intervention programs.

3) Evaluate and document student 4.92 4.87
cbjectives.

4) Conduct a behavioral analysis. 4.87 4.49

S) Plan and use appropriate behavior 4.40 4.74

management techniques and document
student progress.

6) Use systematic instruction technology 4.20 4.54
in implementaticn of targeted objectives. .

7) Design and organize appropriate learning 4.79 4.68
enviroments.

8) Integrate physical, cccupational and 4.70 4.55

spesch language therapy (oral and nonoral)
into classroam settings.

9) Develop functicnal skills including social 4.62 4.52
interaction, leisure, self help and
vocational.

10) Assist parents or surrogate caretakers 4.18 4.18
to promote student develcpment.

11) Interact with professionals and other 4.86 4.76
perscnnel to achieve student and program
cbjectives.

12) Implement stress ccping strategies. 4.36 4.07

* On a scale of 1-5, with 1 = not important or not skilled
and S = very important or very skilled.

13
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Principals' ratings of graduates' proficiency. At the end of each
semester, a brief rating form was sent to each principal in the participating
schools. The principals were asked to rate each student whom they supervised
on each of the competency areas (the competencies were samewhat condensed to
make this a brief task for the principals). The principals were asked to
refrain fram identifying themselves, their schools or the students in their
replies. Each student was also asked to give his or her consent for the
ratings before the letters and rating forms were mailed to the principals.

The results of the principals' ratings are shown in Tables 6 and 7. The
mean ratings range from 3.38 to 4.57 ona 1 to 5 scale, indicating that the
principals evaluated our graduates proficiency very highly. This is
especially significant in light of the fact that many of the graduates were
emergency credentialled teachers who had little or no training prior to their
participation in this project. The principals' caments, located in Appendix
D, were quite positive, referring to the training program as “outstanding” and
excellent"”,

The principals' ratings were samewhat higher for the BCH graduates than
for the SH graduates. This may be explained by several factors. The majority
of ECH graduates were MA students who already had credentials and scme
experie'nce. t Of the SE graduates were credential students who were
working on emergency or intern credentials with little or no preparation or
experience. Moreover, many of the SH graduates worked with the most severely
handicapped (referred to as "Develcpmentally Bandicapped" by the school
district) who are mostly nonverbal, nonambulatory and profoundly retardegi. To
demonstrate competency working with these children is often a difficult task
for even more experienced teachers and this may be reflected in the
principals’ ratings.

14
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Mean Princicels' Ratings of ECE Project Gradustes' Proficiency

Tsble 6

COMPETENCY AREA MEAN RATING

1) BAssessment (formal and informal) 4.05

2) Plannirg individualized intervention 4.48
programs.

3) Design and organization of the learning 4.38
enviromment.

4) Design of early childhood developmental 4.35
activities.

5) Performance and use of task analysis. 4.33

6) Communication and assistance to parents. 4.37

* On a scaie of 1 to 5 with 1 = not at all proficient
and 5 = extremely proficient.
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Tzble 7

Mean Principals' Ratings of SH Project Graduates' Proficiency

COMPETENCY AREA

MEAN RATING

1) Assessment. 3.57
2) Planning integrated interventien. 3.57
3) Nonverbal and verbal language development. 3.38
4) Development of functional skills. 4.57
5) 1Integration of physical therapy and 4.00

occv.x;.:aticnal therapy into the classrocm

setting.
6) Communication/assistance to parents. 3.86
7) Behavior Management. 3.71

* On a scale of 1 to 5 with 1 = not at all proficient

and 5 = extremely proficient.
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b) Zoctiveness and BEficiency of Cse of Procram Resources

To menitor the eZfectiveness and eSficiency of the uss of videotaping, a
form was developed and used for ezch videotape. A sample of this fom is
included in Appendix C. On the majority of the forms, recammendations for
follow-up were specified and carried out.

An additional measure of efficiency was included in the Questicnaire
corpleted by the students at the end of the Spring 1386 semester. As shown in
Table 8, the majority of the students (54%) reported owning a VCR, and many
(43%) were influoenced by the project in their decisicn to purchase one. The
students reported viewing each tape a mean of 3.86 times outside of class,
with the greatest mmber viewed at school (92%) followed by the students'’
hemes (69%).

These Cata indicate that VCR equipment .s widely available in public
schools and in the hames of our students, thus allowing ready access for the
review of tapes by the students. Informal impressions of both the instructors
and the students (as well as camon sense) suggest that the videctapes are
used most effectively when they are viewed several times by the students
cutside the class.
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Table 8

of Student Responses Regarding Ownership and Use of

Videotape Frmuirment.

Questionaire Item

Student Responses

Percentage who own a VCR

Project influenced decision to buy VR

Mean Number of times viewed each tape
cutside class.
Percentage who viewed video-tapes:
At Scheol
At Home
At a Friends or Relatives Home
At the CSUN Library

Percentage who plan to continue videotaping

after the Project has ended.

18

24

54%

43%

3.86

92%
69%
23%

8%

69%




c) Imeect on Ezncicacped Children

To obtain accurate data on the numbers and characteristics of pupils
served by project graduates, a follow-up survey was mailed to the graduates in
Spring 1987, following campietion of the project. A total of 40 surveys were
mailed and 27 were returned. Two additional students were interviewed by
telephone and data on ancther was obtained from a separate survey conducted in
class the same semester. Therefore data are available on a total of 30 of the
40 project graduates.

The positions held by graduates are shown in Table 9, and the numbers and
characteristics of pupils served by project graduates are summarized in Table
10. The graduates are divided into three groups: those who participated in
the ECH compenent, those who participated in the SH component and these who
participated in both camponents (one semester each).

As shown in Table 9, all of the graduates reported being employed in
Special Bducation positions. "Most (23 or 76.7%) are employed as teachers in
self-contained classroams.

The graduates who returned the surveys serve a total of 722 pupils this
schcol year alone. As data are available on only 30 or 75% of the graduates,
it may be projected that our graduates actually serve closer to 950 pupils per
year. '

The grade levels served by project graduates are shown in Table 10. The
majority of graduates serving children at the infant and preschool levels were
in the ECH camponent for at least cne semester. Most graduates of the SH
capcnent serve students at the Junior and Senior High levels. ‘

All graduates reported serving a variety of handicaps, with the largest
nunker (20) serving multiply handicapped pupils.

All graduates report serving pupils who are members of minority groups.
An equal number (28 or 933%) report serving both Caucasian and 1ispanic Pupils.
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Table 9

Positions Eeld by Graduates

Positicen Number of Graduates
EE &3 Both Total
Teacher, Self-Contained Classroom 5 15 3 23
Teacher, Departmentalized 0 1 0 1
Adapted PE Teacher 1 0 3 4
Resource Specialist Teacher 0 1 0 1
Teacher Ride 1 0 0 1

Total




Tahle 10

Nurbers and Characteristics of Pupils Served L. Graduates

Carponent(s) of Graduates

Pupil Characteristics BECH SH Fath Total
(n=7) {(n=17) (n=6) (n=30)

Nember of Pupils Served 108 279 335 722
Mean 15.42 16.41 55.80 24.07
Range 8-¢5 6-40 6-109 6-109

Grade Level
Infant - Preschool 5 1 4 10
Elementary 3 6 6 15
Junior High 1 8 2 11
Senior High 1 11 1 13

' Post-Sec/Adult 0 3 0 3

* Exceptionalities
Noncategorical 3 1 3 7
Autistic 2 6 5 13
Multiply Handicapped 4 13 3 20
Visually Handicapped 1 4 2 7
DR 5 5 3 13
E3/LD 2 5 3 10
Speech/Language 2 3 3 8
o 1 6 3 10
SED 0 2 0 2

pal
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Teble 10 (continued)

Camponent (s) of Graduates

Pupil Charac:eristics oect SH Both Total
(n=7) (n=17) (n=6) (n=30)

* BEthnicities
white 6 16 6 28
Black 2 10 5 17
Hispanic 6 16 6 28
Asian 3 10 3
Native American 1 2 2 5

* Data reflect numbers of graduates who serve each
exceptionality and ethnicity; not numbers of pupils.

w
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d) Iczect on Students, Other Programs in University and Other
Instituticns in Community.

Several ways the program affected students were assessed threough the
questionnaire included in Appendix E. The results are shown in Table 11,
which indicates that the program provided important incentives for students to
parsue their professional development. The data are also significant in that
seven of the forty students (17.5%) are members of minority groups.

In the follow-up survey conducted after completion of the project, the
graduates were asked whether they had completed their Credentials or Masters
degrees. Twelve graduates reported hcving campleted their credentials and
eight reported having completed their Master's degrees. It is not surprising
that many project graduates had not yet completed their degrees or
credentials, as all were part-time students taking only 3 - 6 units per
semester while teaching full-time.

Table 11

Imoact of the Pregram on Students: Percentage of Students Affected

Percentage of Students

WAYS PROGRAM KR SH
AFFECTED STUDENTS Subcomoonent Subcamoonent
1) The project provided financial assistance 60% 50%

needed to begin a credential program.

2) The project provided financial assistance 40% 0%
needed to begin a Master's program.

3) The firancial assistance provided by the 40% 38%
project was an incentive to begin a
credential program.

4) The financial assistance provided by the 40% 25%
project was an incentive to begin a
Master's degree.

5) The cpportunity for professional 40% 50%
mprcvement provided by the project
was an incentive to begin a credential
program.

6) The cpportunity for professicnal 40% 25%
mprovanent provided. by the progect
was an incentive to begin a Master's
program.
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The Advisory Cammittee, which was composed of school district
acministrators, students in the project, ard parents of handicapped children,
felt that the project was very beneficial in terms of improving the
competencies of students. Moreover, they felt that a major benefit was
improved self-confidence which resulted fram increased campetency as well as
fram the support received for classmates and the instructors in class.

The project has affected other programs in the Department of Special
Bducation. Advanced Clinical Practicum courses using videotapes for
supervision are now required in all options of the M.A. Degree in Special
Bducation. This mode of supervison has been adopted also for the Special
Bducation Intern Credential Program co-sponsored by Los Angeles Unified School
District (LAUSD). The model has also been adopted for inservice education by
some schools within LADSD.

CBJECTIVE IV: DISSF INATION ACTIVITIES

In the continuation propesal, Year 3 of the project, several training
utilization plans were outlined. We have identified these plans as Objective
Iv.

One group of plans involved dissemination of the project. This was
acconplished by presentations at local, state, and national conferences, to
districts and at the university.

The following presentations were made (See Appendix D):

"Effective Models of Teaching Severely Handicapped Children."
Presented by Dr. Ann Bisno. CSUN School of Education,

What's Right With Bducation - A Conference, May 4, 1985.

CSU, Northridge.

"Individualizing and Updating Competencies in Training Teachers

to Work with Severely Eandicapped Pupils." Presented by

Dr. Ann Bisno. The First Conference on Excellence in Education

of Individuals Who Are Exceptional, Seattle University. October, 198S.

"Teacher Campetency Development Through the Use of Videcotapes."
Presented by Dr. Ann Bisno and Dr. Claire Cavallaro.

Eichth Annual Conference Teacher EQucation Division, Council for
Exceptional Children, November 14-16, 1985, Alexandria, Virginia.

"Helping Teachers Achieve State-of-the-Art Campetencies.®
Presented by Dr. Ann Bisno. 12th Annual TASH Conference
Families and Friends, December $-7, 1985, Boston.




Video Presentaticn by Dr. Ann Bisno. Community 2dvisory
Committee for Special Education, Wednesday, March 19, 1286.
1os Angeles, CA.

"The Development of State-of-the-Art Teaching Competencies in
Instructional Settings." Presented by Dr. Ann Bisno.

The CEC 64th Annual Convention, March 31 - April 4, 1986,

New Orleans, Louisiana.

Presentation by Dr. Claire Cavallaro and Dr. Ann Bisno.
TED Meeting in Washington D.C., November 1987.

A preliminary draft of a manuscript describing the project has been made
in preparation for submission for publication.

Our videotape clinical practicum courses will continue to be offered and
expansion of the course format has been extended to the area of learning
handicapped, the deaf and physically handicapped. These have been approved by
the Universicy and are a permanent part of CSUN's Department of Special
Bducation's curriculum offering.




TDVE LINE CERRT DETAILING THE ACCOMSLISEMENT OF
PROJECT CBIECTIVES AND ACTIVITIES
June 1, 1983 to December 31, 1986
(incluéing periods of mo cost extsnsion June 1, 1986
to December 31, 1986)

OBJECTIVE 1
Development & Implementation |
of Field-Based Program |
1. 2advisory Board Permanent professional member selected 9/83 - 1/84. |
Student members yearly. |
Z.1 Selection of Menbers Begun September 1983. Campleted Summer, 1986. |
1.2 Assist in Identifying |
Field Sites Begun October, 1983. Completed Summer, 1986.
1.3 Assist in Student
Recruitment
1.4 Participate in Evaluation Completed each semester of project.
1.5 Liaison with School
District and Commumnity Ongoing throughout project.
2. Stucdent Recruitment Ongoing throughout project; campleted last semester E
project.
3. Student Selection Ongoing throughout project; campleted last semester of
project.
4. Establishment and Implementa- Estgblished Fall semester 1983. Implemented & refined
tion of Videotape Procedures ongoing fram spring semester; 1984
OBJECTIVE 2

Assist Students to Implement
Instructional skills
1. Expancded Qutline cf
Specific Competencies Begun, Summer 1983, campleted June 1985
2. Implementation of Curriculum
and Seminar Content
2.1 Develcpment of Course

Centent Bequn Septemix. r, 1983, completed May, 1986
2.2 University Approval Bequn August, 1983, campleted November, '1985
2.3 Teach Seminars Each semester fram Spring 1984 to Fall 1986

2.31 Assessment of

Student Cocmpetencies Each semester Spring 1984 to Fall 1986

2.32 student Skill

Development Each semester Spring 1984 to Fall 1986

3. Develcpment of Rescurce and
Material Library

3.1 Advisory Board Each semester Spring 1984 to Fall 1986
3.2 Research and Material :

Collection Each semester Spring 1984 to Fall 1986
3.3 Develcpment of Teaching

Tapes Each semester Spring 1984 to Fall 1986
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OBJECTIVE 3
Evaluaticn cf Procram
1. Develcoment of Instnments
2. BAcministration

2.1 Students

2.2 Advisory Board

2.3 Gracuates and Employees
3. BAnalysi

4. Revision of Comonents of
Project

OBJECTIVE 4

1. Disseminztion Activities

2. Draft of article for
publication

Summer, 1983

Each semester Spring 1984 to Fall 1986 - Follow-up
Spring 1987
Each semester Spring 1984 to Fall 1986 - Follow-up
Spring 1987
Each semester Spring 1984 to Fall 1986 - Follow-up
Spring 1987
Each semester Spring 1984 to Fall 1986 - Follow-up
Spring 1987

Objective 4 added February 1985

"Effective Models cf Teaching Severely Handicapped
Children.” Presented by Dr. Ann Bisno. CSUN School of
BEducation, What's Right With Education -~ A Conference,
May 4, 1985. CSU, Northridge.

"Individualizing and Updating Competencies in Training
Teachers to Work with Severely Handicapped Pupils."
Presented by Dr. Ann Bisno. The First Conference on
Excellence in Education of Individuals Who Are
Exceptional, Seattle University. October, 1985.

"Teacher Campetency Development Through the Use of
Videotapes." Presented by Dr. Ann Bisno and Dr. Claire
Cavallaro. Eighth Annual Conference Teacher Education
Division, Council for Exceptional Children, November
14-16, 1985, Alexandria, Virginia.

"Helping Teachers Achieve State~of-the-Art
Competencies.”, Presented by Dr. Ann Bisno. 12th Annual
TASH Cenference Families and Friends, December 5-7,
1985, Beston. .

Video Presentaticn by Dr. Ana Bisnon. Community Advisory
Ccrmittee for Special Education, Wednesday, March 19,
1986. Los Angeles, CA.

"The Develcpment of State-of-the-Art Teaching
Competencies in Instructional Settings." Presented by
Dr. Ann Bisno. The CEC 64th Annual Conventicn, March 31
to April 4, 1986, New Orleans, Lcuisiana.

Presentation by Dr. Claire Cavallaro and Dr. Ann Bisno.
TED Meeting in Washington D.C., November 1987.
Summer 1985 through Fall 1986
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LA

MEETING OF TEE ADVISORY BORRD OF THE FIELD-BASED

TRAINING CF TERCHERS OF EARLY CHILDHOOD

AND SEVERELY HANDICAFPPED GRANT

Place: BAnn Bisno's Bane

Time: 7:00 a.m.

Breakfast

Review of Project Geals
Review of Cametencies
Procress to Date

Sucgestions




MT'NUTES OF MELIING OF THE ADVISCRY BOARD OF THE
FIELD BASED TRAINING CF TEACHERS CF EARLY CEILDEOCD
AND SEVERELY HANDICAFPED GRANT

Thursday, March 29, 1984 7:00 a.m.

Attended by: Claire Cavallaro
Ann R. Bisno
Betty Bofflander, Prir-~ipal, McBride School
Jane Waterhouse, Principal Pacific Blvd School
Vanetta whitaker, ILAUSD, Division of Special Education
Lori Schram, Trainee
Susie Potter, Trainee

The Advisory Board members were welcamed and given an abstract of
the Project and the competencies. Meeting participants reviewed them
and asked specific questions. Project Coordinators informed them of
the mmber of trainees in the Project, their classroom teaching
assigrnments and the schools in which they teach, the organization of
the videotaping, responsibilities of the trainees and individual and
group needs. Trainees discussed their impressions. School District
administrators agreed that .the gcals of this Projeci;. were not only
more ambitious than other projects in the District but would have
significantly greater benefits. They again reiterated their offer of
assistance.




Jenuary 2, 1985

<to RAdvisory Board>

I'd like to express our appreciation to you for serving on the Advisory
Board of the Field Based Training of Teachers of Early Childhood and
Severely Handicapped project.

Our next Advisory Board meeting will be held on Thursday, January 17, 1985
at 4:00 p.m. This is to enable same of the trainees to attand. We really
Sppreciate your participation.

Place: Ann Bisno's Home - 9035 Shoreham Drive, Los Angeles, CA 90069.

Please confirm with Nancy, our secretary at (818) 717-5088, or Ann at (213)
275-0589 (hcme, or (818) 885-2596 (office).

Sincerely,

ann R. Bisno Claire Cavallaro
Project Co-Director Project Co-Director
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MEETING OF THE ADVISORY BOARD OF THE
FIELD BASED TRAINING OF TEACHERS OF EARLY CHILDHOD
AND SEVERELY ERNDICAPPED PROJECT

Place: Ann Bisno's Hame
bay: Thurséay, January 9, 1986 \
Time: 7:30 a.m. '

1. Welcome
2. Breakfast
3. Review of Project
a) Descripticn
b) Evaluaticn
4. Sample Tapes
5. Feecdback and Suggestions




MINUIES OF MEETING OF ADVISCRY EOARD

Thursday, January 9, 1986 7:30 a.m.

Attended by: Dr. Vanetta Whitaker
Ms. Jane Waterhouse
Mr. Vic Signorelli
Ms. Lori ILoven

Mr. Timothy Wegman
Dr. Claire Cavallaro
Dr. Ann Bisno

The cbjectives of the project were reviewed followed by a
presentation of the evaluation data by Dr. Cavallaro. The students
ccmmented about how they finally had the opportunity to cbjectify
their teaching and their interactions with the pupils. Their major
concern with the project centered around the difficulties of
scheduling the taping. ‘

Sample tzpes were shown.

Dr. whitaker, Ms. Waterhcuse ani Mr. Signorelli commented on the
cevelopment in teacher campetencies as evidenced by the tapes. Dr.
Bisno was invited to present the tapes and explain the project ot the
LAUSD Division of Special Education community advisory committes.

The project advisory cammittee suggested that the tapes be edited and
used for teacher training.

The meeting adjourned at 10:00 a.m.




WE'RE HAVING A PARTY ! !

For All The Students In Our Project

"The Field-Based Training of Teachers of Early Childhood
and Severely Handiczpped" Grant is almost over.

Join Us For A Potluck Dinner

At Ann Bisno's Home
ON

Friday, May 2, 1986

}
We'd love to see you!
Yours, Ann Bisno, and Claire Cavallaro

Map Enclesed.
Please car pecl, if possible as parking is tight.
Please fill cut and return enclosed potluck form.




Minutes of Dinner Meszting

Attended by: Michael Monagan
John Adair
Bonnie Widdes
Jeri Kozonis
Valerie Brekke
Bob Shaw
lori Loven
Marjorie Buserick
Aggie Metichecchia
Timothy Wegman
Ron Snyder and wife
Vanetta Wiitaker, Director of Qurriculum
and Instruction, LAUSD
Teresa Horiuchi
Jane Waterhouse
Arpie Cherchian
Robert Williams
Freddie Brown
Brenda Thomas
Nency and Joe Camilleri
Carrie Genzalo
Alan Cliburn
Claire Cavallaro
Ann Risno

Informal discussions concerning the proizct were ongoing. Sample
tapes were shown and cammented on. Regret was voiced that the project
was nearly over. Many of the participants indicated plans to continue
videctaping themselves and critiqueing
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Adams, G. L. Comprehensive Test of Adaptive Behavior. Columbus:

Charles E. Merrill Publishing Co., 1984.  This program has a
camplete set of materials consisting of the following:

1) Technical Manual.

2) Test Manual.

3) Parent Guardian Survey.

4) Record Form.

Anastasiow, N. J., Frankenburg, W. K., and A. W. Fandal. Identifyin

the Developmentally Delayed Child. Baltimore: University Park
Press, 1982.

Anema, D. Sharing an Apartment. Hayward: Janus Book Publishers,
1981.

Axelrod, P., and Elkind, D. (Eds.). Stress and Its Effects on
Learning. Topics in Learning and Learning Disabilities, 3(2),
1983.

Ayllon, T., and McKittrick, S. M. How to Set Up A Token Econony.
Lawrence, KS: H & H Enterprises, Inc., 1982.

Azrin, N. H., and Besalel, V. A. How te Use Overcorrection (for
Misbehaviors and Errors). Lawrence, KS: H & H Enterprises,
Inc., 1980.

Azrin, N. H., and Besalel, V. A. How To Use Postitive Practice.
Lawrence, KS: H & H Enterprises, Inc., 1981.

Baer, D. M. How To Plan for Generalization. Lawrence, KS: H & H
Enterprises, Inc., 198l.

Bagnato, S. J., and Neisworth, J. T. Linking Developmental Assessment
and Curricula: Prescriptions for Early Intervention. Rockville,
MD: Aspen Systems Corp., 1981.

Baiiey, D., et al. Learning Activities for the Young Child. Chapel
Hill, NC: Lincoln Center, Chapel Hill Training Outreach Project
(A. R. Sanford, Director).

Bailey, D. B. Jr., and Wolery, M. Teaching Infants and Preschoolers
with Handicaps. Columbus: Charles E. Merrill Pub. Co., 1984.

Baker, B. L., Brightman, A. J., and Blacher, J. B. Play Skills.
Champaign: Research Press, 1983.




Batshaw, M. L., and Perret, Y. M'. Childr~n With Handicaps: A Medical
Primer. Baltimore: Paul H. Brookes Pub. Co., 1981.

Becker, R. L. Reading-Free Vocational Interest Inventory. Columbus:
Elbern Publications, 1981, 1984. Consists of the following: one
Revised Manual, one Occupational Title Lists, and twenty
Reading-Free Vocational Interest Inventories: M F.

Beveridge-Wavering, A. Expressive Lanquage Remediation for the Older
Elementary Child: A Qurriculum Guide for Syntactic and Semantic
Development 1in the Language of the Learning-Disabled Child.
Danville, IL: Interstate Printers & Pub., Inc., 1984.

Bickman, L., and Weatherford, D.L. Evaluating Early Intervention
Programs for Severely Handicapped Children and Their Families.
Austin, TX: PRO-ID, 1986.

Binkard, B. Disabled? Yes. Aable? Also, Yes. Minneapolis, MN: A
Count Me in Project, by PACER Center, 1983. :

Bisno, A.R. (Ed.) The Six Stages of Down's Syndrome. Proceedings
from the Conference Sponsored by Down's Syndrame Parents' Group,
Inc. of Los Angeles, March 26, 1983. (2 copies)

Blackman & Healy The Early Needs of Children with Cerebral Palsy: A
Camprehensive View. Alexan~:.a, VA: ERIC Documents, 1833.

Blatt, B. 1In and Qut of Menta! Retardation: Essays on Educability,
Disability, and Human Polir v, Baltimore: University Park Press,
1981.

Blatt, B. The Cor 3¢ Menta) . tardation. Austin, TX: PRO-ED,
1985.

Bliss, C. K. Semantography, (Blissymbolics). Sydney, Australia:
Semantography (Blissymbolics) Publications, 1965.

Bricker, D. D. (Ed.). Intervention with At-Risk and Hancicapped
Infants. Baltimore: University Park Press, 1982.

Bricker, D.D. Early Education of At-Risk and Handicapped Infants,
Toddlers and Preschool Children. Glenview, Il1l: Scott, Foresman

and Campany, 1986.

Brigance, A. H. Brigance Diagnostic Assessment of Basic Skills,
Spanish Edition. North Billerica, MA: Curriculum Associates,
1983, 1984. Consists of the following: one Assessment of Basic
8kills Manual, one Assessment Class Record Book, fifteen
Assessment of Basic Skills, and twenty Assessment Record Books.




Brigance, A. H. Brigance K & 1 Screen for Kindergarten and First
Grade. North Billerica, MA: Curriculum Associates, 1982.
Consists of the following: one K & 1 Screen Manual, one 30-pack
Kindergarten Pupil Data Sheet, one 30-pack First Grade Pupil Data
Sheet, and ten First Crade Summary Records.

Brigance, A. H. Camprehensive Inventory of Basic Skills. North
Billerica, MA: Curriculum Associates, 1983. Consists of: one
Diagnostic Manual, one Class Record Book, and ten Camprehensive
Record Books.

Brigance, A. H. Inventory of Early Development. North Billerica, MA:
Curriculum Associates, Inc., 1978. Consists of: one Diagnostic
Book, one Group Record Book, and ten Developmental Record Books.

Brigance, A. H. Brigance Preschool Screen for Three- and
Four-Year-0ld Children. North Billerica, MA: Curriculum
Associates, Inc., 1985. Consists of: one Manual, one 30-pack
Three-Year-Old-Child Data Sheets, and one 30-pack
Faur-Year-0ld-Child Data Sheets.

Brigance, A. H. Brigance Prescriptive Readiness: Strategies and
Practice. North Billerica, Mass.: Curriculum Assoc., 1985.

Brolin, D. E. (Ed.). Life Centered Career Education: A Campetency
Based Approach. Revised Edition. Reston, VA: The Council for
Exceptional Children, 1878.

Bruininks, R. H. et al. Scales of Independent Behavior. Woodcock
Johnson Psycho-Educational Battery: Part Four. Allen, TX: DIM
Teaching Resources, 1984. Consists of one Interviewer's Manual,
one Test Book, twenty-five Scales of Incependent Behavior, and
twenty-five Response Books.

Buck, P. S. The Child Who Never Grew. New York: John Day Co., 1950.

Canario, J., and Mathias, M. Help! First Steps to First Aid.
Haywood: Janus Book Publishers, 1980.

Carr, E. G. How to Teach Sign Language to Developmentally Disabled
Children. Lawrence, KS: H & H Enterprises, Inc., 1982. (2
copies).

Carter, R. Help! These Kids are Driving Me Crazy. Bellewue, WA:
Edmark Corp., 1972.

Cartledge, G., and Milburn, J.F. Teaching Social Skills to Children,
Innovative Approaches. Elmsford, NY: Pergamon Press, Inc. 1986.

Certo, N., Haring, N., and York, R. Public School Integration of

Severely Handicapped Students. Baltimore: Brookes Pub. Co.,
1984.
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Champagne, W., and Hogan, R. C. Consultant Supervision: Theory and

Skill Development. D. W. Champagne, Univ. of Pittsburgh, and R.
C. Hegan, Wheateon College, 1981.

Chan, J. F. Getting Help: A Guide to Community Services. Hayward:
Janus Book Publishers, 1981.

Chase, M., et al. Specialization in Developmental Disabilities.
Volume I: Resource Guide. Volume II: Instructional Contents.
Columbus: Misonger Center for MR/DD, Ohio State University.

Chinn, P. C. (Bd.). Education of Culturally and Linguistically
Differen: Exceptional Children. Reston, VA: The Council for
Exceptional Children, 1984.

Choate, J.S., et al. BAssessing and Programming Basic Curriculum
Skills. Newton, MA: Allyn and Bacon, Inc., 1987.

Christopherson, E. R. Little People: Guidelines for Common Sense
Child Rearing. Lawrence, KS: H & H Enterprises, Inc., 1977.

Clough, D. B., and Clough, B. M. Utilizing Teacher Aides in the
Classroam. Springfield: Charles C. Thamas, 1978.

Conant, S., Budoff, M., and Hecht, B. Teaching Language-Disabled
Children. Cambridge, MA: Brookline Books, Inc., 1983.

Counter. H & H Wrist Response. Lawrence, KS: H & H Enterprises,
Inc.

Craft, A., and Craft, M. Sex Education & Counseling for Mentally
Handicapped People. Baltimore: University Park Press, 1983.

Curriculum Guide for Teaching Trainable Mentally Retarded Children.
Experimental Copy. Prepared by Special Education Branch, Los
Angeles City Schools. Published by Mental Retardation
Instructional Materials Center, School of Education, University
of Southern California, 1964.

DeLoach, C. P., Wilkins, R. D., and Walker, G. W. Independent Living:

Philosophy, Process, and Services. Baltimore: University Park
Press, 1983.

Dunst, C. J. A Clinical and Educational Manual for use with The
Uzigiris and Bunt Scales of Infant Psychological Development.
Baltimore: University Park Press, 1980. (Located in Claire's
office, MH 213.)

Ellis, R. ard #hittington, D. A Guide to Social Skill Training.
Cambridge, Ma: Brookline Books, Inc., 1981.

Edgar, E. B., Haring, N. G., Jenkins, J. R., and Pious, C. G. (Eds.).
Mentally Handicapped Children: Education and Training.
Baltimore: University Park Press, 1982.
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Enhly, S. W., and Larsen, S. C. Peer Tutoring for Individualized
Instructicn. Boston: Allyn and Bacon, inc., 1980.

Engel, R. C. la Motivating Experiences for Young Children. Van
Nuys: DFA Publishers, 1970.

Engelmann, S., and Colvin, G. Generalized Campliance Training: A
Direct-Instruction Program for Managing Severe Behavior Problems.
Austin: Pro-Ed, 1983,

Esveldt-Dawson, K., and Kazdin, A. E. How to Use Self-Control.
Lawrence, KS: H & H Enterprises, Inc., 1982.

Evans, I. M., and Meyer, L. H. An Educative Approach to Behavior
Problems. Baltimore: Brookes Pub. Co., 1985.

Falvey, M. A. Cammnity-Based Curriculum: Instructional Strategies
for Students with Severe Handicaps. Baltimore: Brookes Pub.
Co., 1985.

Favell, J. E., and Greene, J. W. How to Treat Self-Injurious
Behavior. Lawrence, KS: H & H Fnterprises, Inc., 1981.

Favell, J. E., et al. The treatment of self-injurious behavior.
Behavior Therapy, 1982, (13), 529-554.
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State of California

Memorandum

To . Students in Early Childhocd/Severely Handicapped Dote
gzcher Training Project

Telephone: ATSS ( )

Zgﬂ*”f/ S )
Claire Cavdllcro ¢. .

From : California State University, Northridge
Nertheidge, Coilfernio 91330

Subject: Evaluation of the Project

As the end of the semester draws near, we need to evaluate various
aspects of the project. The attached questionnaire requests yc'ur feedback re-
garding your experience in the project this semester. The feedback you pro-
vide will be used to improve the project.

. Please complete each section of the questionnaire. Your responses
will be anonymous, so do not write your name on the questionnaire.

CC:nc
Attachment
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STUDENT EVALUATION OF EC/SH GRANT Date:

I. We would Tike to identify the ways in which this project has affected
you &s an individual and as z prcfessional. Please check (v} all that
apply, and add items as needed:

The project provided financial assistance needed to begin a
credential program.

The project provided financial assistance needad to begin a
Master's program.

The financial assistance provided by the project was an in-
centive to begin a credential program.

The findncial assistance provided by the project was an in-
centive to begin a Master's degree.

The opportunily for professional improvement provided by the
project was an incentive to begin a credential program.

The opportunity far professional improvement provided by the
grant was an incentive to begin a Master's program.

Other (specify)




STUDENT EVALUATION OF EC/SH GRANT

|
Page 2 o
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II. Please rate the extent to which each component = = 2 E ; l
of the project has been of value in helping you T P> Y 5 3
maximize your effectiveness as a teacher. ¥ ¢ £ > E
(Circle the number which indicates your rating.) e o 2 25
[=] o [=] [ x
= = w0 > -3}
1) Viewing your own video-tapes. 1 2 3 4 5
2) Viewing video-tapes of other students. 1 2 3 4 5
3) Discussing videotapes with other students. 1 2 3 4 5
4) Discussing video-tapes with course instructor. 1 2 3 4 5
5) Access to resources such as assessment and 1 2 3 4 5

curriculum materials and research ieports.

Please select (from the 1ist above) the three most valuable aspects of
the program and 1ist them below, in order of value:

1. (most valuable)_

2.

3.




STUDENT EVALUATION OF EC/SH GRANT SH
Paze 3

IITI. (A) Plezse consider each of the program competencies (listad below) and rate
them in two ways:
1) The importence of the skill for effectively working with
severely handicapped studznts; and,
2) gOUf own level of skill in performing the competency on a regular
asis.

Competencies:

(1) Demonstrates knowledge and ability to use and interpret instruments and
appropriate assessment techniques for severely handicapped students.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(2) Demonstrates ability to design and carry out individualized integrated
intervention programs based on assessments, and observations.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(3) Demonstrates ability to evaluate and document student objectives.
not importaii 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(4) Demonstrates ability to conduct a behavioral analysis basad on obs.rvations
of target behaviors.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(5) Demonstrates ability to plan and use appropriate behavior management tech-
niques on targeted behaviors and document student progress.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(6) Demonstrates knowledge and ability to use systematic instruction technology
in implementation of targeted objectives.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(7) Demonstrates ability to design and organize appropriate learning environ-
ments for severely handicapped stuvdents.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled
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T EVALUATION OF EC/3H GRANT SH

(8) Demonstratzss knowledge and ability to integrate physical, occupational, znd
speech/languzge therapy (oral and nonoral) into classrocm settings.

: ~t important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(9) Demonstrates knowledge and ability to develop and implement functional skills
including social interaction skills, leisure. self-help and vocational skills.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(10) Demonstrates ability to assist parents or surrogate caretakers to promote
student development.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(11) Demonstrates ability to interact with professionals and other personnel to
achieve student and program objectives.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(12) Demonstrates knowiedge and ability to implement stress coping strategies.
not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(13) P]e:se select the three competencies which you feel you need to work on
most;

Competencies Rank

# —_—
Fl___ —_—
¥

Please rank order the above .mpetencies from 1 to 3, with 1 = the skill
you most n.ed to work on.
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NT EVALUATION OF EC/SH GRANT ECH

. (A) Please consider ezch of the program compeiencies (listsd below) and rete

them in two ways:
1) The imocrtance of the skill for effectively working with

young handicapped children; and,
2) Your own Jevel of skill in perferming the compet:ncy on a regular
basis.
Competencies:

(1) Demonstrates knowledge and ability to use and interpret available instru-
ments and appropriate assessment techniques for infants and young children.

not important 1 2 3 4 5 very important
nu¢ skilled 1 2 3 4 5 very skilled

(2) Demonstrates ability to design and carry out individualized intervention
programs based on assessments and observaticns, and document child's
progress.
not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(3) Demonstrates ability to identify the family's needs as well as the community's
responses to the young child and family, including knowledge of community
resources.
not ‘important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(4) Demonstrates the ability to design and organize appropriate learning environ-
ments for infants and young children.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(5) Démonstrates knowledge and skills in devising appropriate early childhood )
developmental activities in all areas, with an emphasis on sensori-mqtor
development and with skills in oral and non-oral communication techniques.
not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

(6) Demonstrates ability to provide opportunities for choice, problem solving
and responsibility for learning on the part of the young child.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled
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STUDENT EVALUATION OF EC/SH GRANT ECH
Page 4

(7) Demonstrates skill in teaching strategies, sp°c1a112ed hand11ng techn1qu S,

(8)

(10)

(11)

(12)

and deveiopmental activities which capitalize on the strengtns of the handi-
capped child and minimize developmental limitations.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

Demonstrates the ability to perform task analysis and to use it in the
le2vning environment.

not important 1 2 3 4 5 very important
not skilled 1 2 3 4 5 very skilled

i Demonstrates the ability to assist parents to effectively promote the

development of the child.
not important 1 2 3 4 5 very important
not skilled 1 2 3 4 & very skilled

Demonstrates an ability to communicate to parents the IEP process, confid-
entiality requirements, due process proce ‘res, and their responsibilities
as advocates for their children,

not important 1 2 3 4 5 very , important

not skilled 1 2 3 4 5 very skilled

Demonstrates those personal qualities considered to be conducive to effec-
tive funccioning in the teacher 10le, including displaying effective qual-
ities which support instrictional interactions with ch- iren and effective
qualities which support role-related interactions with adults.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

Please se]ect the three competencies which you feel you need to work on
most:

Competency Rank

a
T

a
v

#

Please rank order the above competencies from 1 to 3, with 1 = the skill
you most need to work on.

6




UDENT EVALUATION OF EC/SH GRANT

ITI. (B) Pl_ase answsr each quesiion in complete sentences:

1) Are there any competencies which need to be clarified? (Ple. e refer
to competencies by number and explain what is not clear.)

2) Are there any competencies which are not included on the 1ist, but
chould be?

3) Additional comments regarding competencies:
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STUDENT EVALUATION OF EC/SH GRANT
Pags 6

IV. Plezse answer ezch question using complete sentences.

1) What do ycu belisve are the major benefits of using video-tapes in'n
the project?

2) 1In what ways could the use of the video-tapes be improved?

3) What do you believe are the major benefits of this project as a
whole?

4) 1In what ways could the project be improved?
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STUDENT EVALUATION OF EC/SH GRANT
Page 7

5) Lo vou own a video-cassette recorder (VLR)? yes, no.

If yes, did your participation in this project influence your decision
to purchase your VCR? yes, no.

If no, do you plan to purchase a VCR to use for viewing your classroom
Tapes? yes, no, maybe.

2) Not including time spent in class (SPED 582), how many times have you
viewed each of your classroom tapes this semester? times per tape
(average), total times you viewed tapes outside class.

Where did you view these tapes?
at school, using school equipment
at home
at a friend's or relative's home

at the CSUN library

elsewhere (specify)

3) Do you plan to continue to tape your own classroom after your participation
in the project has ended?

Please write any additional comments on the back of this page.

Thank you for your cooperation.




EARLY CHILD=OCD HANDICAPPZD SUECCXZONINT PRINCIZAL'S RATING

Plezse rate the student's proficiency in each of the following
areas, on a scale of 1 to 5, with 1 being not at all proficient and 5 being
extrememly proficient.

- ) o
35 %5
ord 8 o
L0 0
© - 0 -A
20 28
2 g 3 &
1. Assessment (formal and informal) 1 2 3 1 5
2. Planning individualized intervention 1 2 3 4 5
programs ’
3. Desicn and organization of the 1 2 3 4 5
lezrning environment
4. Design of early childhood 1 2 3 4 5
developmental activities
5. Performance and use of ‘task lana;}ysis 1 2 3 4 5
6. Ccmmunication/assistance to parents 1 2 3 4 5
7. Behavior management 1 2 3 4 5

Ccmments:
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Plezse ra:z the student's proliciency in

arezs, on a scale of 1 to 5, with 1 being not at 2ll proficient and 5 being
)

extremely proficient.

1. Assessment

2. Planning integrated J'.'nterventions

3. Nonverbal andéverbal language Cevelopment

4. Development of functional skills

5. Integration of physical therapy and
occupational therapy prescriptions
into the classroom setting

6. Communicaticn/assistance to parents

7. Behavior Maracement -

Comrents:

not at all
.proficient

-

S S

ez
1

ch of

NN NN

STVISILY EANDICASPED SUSCOMPONINT FAINCIPAL'S RATING

P,
wie

following

extremely
proficient

4 5
4 5
4 5
4 5
4 5
4 5
4 5

for judgement

no basis

2 2 2 2z =2




[E=22MENT CF SSECTRL EDUCATION
CALIFGERNIA STRTS UNIVERSITY, NORTESIDGE

EC/SE GREDIATE'S RESCRT

Nane Fhene

FoCress (if @ifferent fram envelcope)

School cor Acency Vrere Yeu zre Exploved

Your pesition title cor ésscripticn

Excepticrzlities (plezse circle zll thzat ycu serve)

a) Dezf/r==3 b) Gifted c) Nen—cat d) autistic e) Multiple B
£) v g) TV h) ES/ID i) Spesch/leng j) CH

Ethnicities (plezse circle all that ycu serve)
a) khite b) Elack c) Eisp. é) Asian e) Nat-Amer.

s

Number cf pupils or clierts you serve _

Age level of pupils or clients: (ple..-‘-se circle)

a) ir :‘e.ru./""eec"..,c1 b) Ela‘.ent..ry c) Jr. Eien @&) Sr Eich
e) Fcst-Secencéary Adult

Tyre of service: (plezse circle)

&) Reg class b) 2leptive PT ¢) Itinerant d) Scec Day Cless
e) Residentizl £) S:enc:x/r.crc ¢) Rescurce Prccream  h) Recreaticnal

1) Vecaticnal EG j) Sccial Service
Fave ycu camplezed the Special Ecuczticn Cradentizl?

No Yes, Date

Have ycu campleted ycur M.2.?

No Yes, Date

S —— ———
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FIEID-BASED TRAINING (F TEACEFRS OF
EARLY CHITDEO(D AND SEVERELY EANDICAFFED PROJECT

FOLIOW-UP EVALOATION

Your respcrse to this questionaire will be kept confidential.
Please éc nct write your name on this form.

4. Your current position (e.g. SDC teacher, regular ciass tzach.r, etc.)

2. Please rats the quality of training you received in the project and your
self-evaluzzion or your own level of cametency in each of the following
areas:

Area Quality of Campetency
Training Self-Evaluation
Lowest Highest Lowest Highest
l1 23 45 M l 2 3 4 5 NA

a. Demonstraiss kncwledge and
ability to use and interpret
instruments and appropriate
assessment techniques for
infants ané ycung children 1

(V]
w
(=Y
(8)]
5
=
N
w
(=Y
(%2}
2

b. Demcnstrazss ability to design
and carry out individualized
interventicn programs based cn
assessments, ckservaticns and
Gecument child's pregress l 23 45 8 l1 2 3 4 5 M

C. Demcnstrazss abilicy to identify
the family's needs as well as
cthe cammunity's responses to the
young child and family, including
knowiecge of cammunity rescurces 1 2 3 4 5 N l 2 3 4 5 N

d. Demcnstrates ability to design
and creanize appropriate learning
envircrments for infants and
young children l1 23 45 8 1 2 3 4 5 NA
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Quality of Cretancy

e. Demonstrates kncwledge and skills Training Self-Evaluation
in devising appropriate ezriy Lowest Hichest Lowest Highest
chiléhocd develemmental activities
in all areas, with an emphasis on
sensori-motor development and with
skills in oral and@ non-oral.
cammunication techniques l 23 45 WM l 2 3 4 5 m

f. Demonstrates ability to provide
opportunities for choice,
problem solving and
responsibility for learning on
the part of the young child l 23 45 8 l1 2 3 4 5 N

g. Demonstrates skill in teaching
strategies, specialized
handling techniques and
develommental activities which
capitalize on the strengths
of the hadicapped child and
minimize developmental
limitations l 23 45 m l 2 3 4 5 NA

h. Demonstrates the ability to
perform task analysis and to
use it in the learning
envirorment l 23 45 8 l 2 3 4 5 NA

i. Demcnstrates the ability to . )
assist parents to effectively
prancte the development of
the child 1 23 45 8 l1 2 3 4 5 M

j. Demonstrates an ability to
cammunicate to parent the
IEP process, confidentiality
requirements, due process
procecdures and their
respensibilities as advcates
for their children l1 23 45 M l1 2 3 4 5 N

k. Democnstrates those personal
qualities ccn~idered to be
cenducive tc effective
functicning in the teacher
role, including displaying
effective qualities which
sucpcrt instructional inter-
acticns with children and
effective qualities which
support role-related inter-
actions with adults l1 23 45 M l1 2 3 4 5 N

280/22
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3. What do you think is thes grezcest strength of this procram?

4. 1In what ways could the program be inpreved?

22diticnal Camments:

Thank you for your cooperaticn.

Please mail your GRADUATE'S REECRT and TOLIOW-TP EVALOATICN to:

Dr. Claire Cavallaro

Department of Special Educaticn
California State University, Northridge
18111 Nordhoff Street

Northridge, CA 91330

If you have any questicns call Dr. Claire Cavallaro at (818) 885-3189.

280/22
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FIZID-22S2D0 TRATNING (F TEACEERS OF
ERRTY CETIDED(D AND SEVERELY EANDICAPTED FROJECT

Your respense to this questicnaire will be kept confidential.
Plezse do not write your nzme on this form.

1. Your current position (e.g. SOC teacher, regular class teacher, etc.)

2. Please rate the quality cf training you recaived in the project and your
self-evaluation or your own level of campetency in each of the following
areas:

Area Quality of Campetency
Training Self-Evaluation
Lowest Highest Lowest Highest
1 23 45 N l1 2 3 4 5 M

a. PDemcnstrates knowledge and
ability to use and interpret
instruments and acrrepriate
aéssessment technicgues for
¢ z2rely handicapred students l1 23 4 5 M l 2 3 4 5 N

b. Demerstrates ability to desicn
and carry cut indivicdualized
integrated intervention programs
based cn assesments and
ccservations 1 2 3 4 5 N 1 2 3 4 5 N

€. Demcnstrates ability to evaluate
ané cocument student cbiectives l1 23 4 5 M l1 2 3 4 5 N

d. Demcnstrates ébility to ccrduct
a behavioral analysis kased cn
cbservation of target behavicrs l1 2 3 4 5 N 1 2 3 4 5 N

€. Demcnstrates ability to plan
and use apprepriate behzvicr
management technigues cn
targeted behaviors and document
student progres: l1 23 4 5 N l 2 3 4 5 N
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Area Quality of Campetency
Training Self-Evalvation
Lowest Highest Lowest Hichest

f. Demecnstrates knowledge and
ability to use systematic
instruction technology in
implementation of targeted
cbjectives l1 2 3 45 N l1 2 3 4 5 NA

g. Demcnstrates ability to
design and organize appropriate
learning envircnments for
severely handicapoed students l 23 45 M l 2 3 4 5 N

h. Demonstrates knowledge and
ability to integrate physical,
occupaticnal and speech/language
therapy (oral and non—oral) into
the classrocm settings "1 2 3 4 5 NA l1 2 3 4 5 N

i. Demcrstrates kncwledge and ability
to develcp and implement functicral
skills including social interaction
skills, leisure, self-help ard
vecaticnal skills. l1 2 3 4 5 M l1 2 3 4 5 NA

j. Demorstrates ability to assist
parents or surrocate caretakers
to prcaote student develcoment l1 2 3 45 W l1 2 3 4 5 NA

k. Demonstrates ability to interact
with professionals and other
perscnnel to achieve student
and program cbjectives l 23 45 M8 1 23 45 N

1. Dencnstrates kncwledge and
ability to implement stress
ccping strategies 1 2 3 4 5 M l1 2 3 4 5 NA

281/22
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3. Wnat do you think is the grsatest strength of this program?

4. In what ways ccild the program be improved?

Riditional Camments:

Thank you for your cocperation.

Please mail your GRAIUATE'S REPORT and FOLIOW-UP EVALOATION to:

Dr. Claire Cavallaro

Departnent of Special Education
California State University, Neorthridge
18111 Ncréheff Street

Northridge, CA 91330

If ycu have any questicns call Dr. Claire Cavallaro at (818) 885-3189.

281/22




APPENDIX D

SUMMARY OF COMMENTS BY
STUDENTS, GRADUATES AND PRINCIPALS




Summary of Student Camments from Questionnaire.

NQVEER QF COMMENTS

with class.

CQOMMENT = SH

MAJOR EBENEFITS OF VIDECTAPING:

1) To watch, evaluate and improve 5 5
own teaching.

2) View own classroam situe. ion 0 1
students, activities, etc

3) <seedback for instri-+-r and,/or 1
peers on teaching.

4) See other classrooms; get ideas 1 2
fram others' tapes.

5) Belpful for assessment and 0 0
observation of students.

6) Discuss ideas for imprcvement




Sumrary of Student Caments for Questicnnaire

NI2MEER QF COMMENTS
COMENT = SB

WAYS THE USE CF VID

—  EmAT——  — e——————————

COCID EE IMPROVED:

1) More professional, cr~—atent, organized 4 6
technicians to make v .. ..apes.

2) Share tapes as a group more often. 0 1

3) View all tapes on same competency 0 1
at once.

4) More one-on~one discussion and 1 1

evaluaticn with instructor.

S) Aliow us to film ourselves. 1 y

6) ¥ore frequent videotaping. 1 1

7) Continue the open discussicn of the 2 0
videotapes.

8) The tapes cculd be itproved if they ' 0 1

were more realistic.

9) More timely viewing of tapes by instructor 0 1
(before the next taping) so that
recanmendaticns can be carried out ard
errors not repeated.

10) Eave camera for each school teacher. 0 1

11) Chocse specific lessens so everything 0 1
instructor wants to see is covered.

12) Copies made for ocur use later cn. 1 0

13) I felt nore comforiable this 1 0
semster sharing them each week with
a small grcup.

14) Make the videctaping less chvicus. 0 1

Keep the videctapes.




Summary of Stucent Camments fram Questionrzire

NOVEER OF COMMENTS

CQMMENTS o sict &g
VAJOR BENEFITS OF THE PROJECT
AS A WHOLE:
1) To improve teaching skills nelp us as 4 3
educators, self~improvement.
2) Improvement in classroam program (for 2 2
one student or in general) or campletion
of specific classroom projects.
3) tructor's help and advisement. 1 3
4) Working with others and receiving 1 6
feedback and ideas.
5) Seeing what is done in other claz .sroams. 1 1
6) Raview assessments and implementation 0 1
procedures.
7) Learning that "I fourd cut I didn't know 1 1
as much as I thougbt I did", and learning
fram it, self-critiques of videotapes.
8) The project was geared to my classroam. 0 1
9) The assessment assigrment. 0 1
10) Develop more concern for stucents. 1 0
11) Financial supoort. 1 0
12) Casual, supoortive envircnment c.ts the 0 1
tone for grewth.
13) Enhancing my self-confide..ce. 0 1
14) Videctapes. 1 0
15) Individual and group grewth. 1 )




Surrary of Studsn Camments fram Questionnaire

NOEER OF CQMMENTS

WAYS THE PROJECT COULD EE IMPROVED:

1) Better organization, efficiency. 2 2

2) More viewing time and discussiocn with 1 3
instructor and class, more clinic time.

3) Better orcanization overall. 2 1

4) Clearer definiticn and explanation of 2 2
projects and assicments.

S) More individualized attention fram 0 1
instructor.

6) More visits by instructors to schools. 0 2

7) Den't move rocms every week. 1 0

8) Conecentrate cn specific competencies 0 2

rather than a bocklet full.

9) Lese woirk, less repetiticus work, 2 2
less paperwork.

10) Return to the original idea where we 1 0
cecicded what cametencies to work on
ané what wes best for cur nrogram.

11) Better technicians. 2 2
12) Visits by students to other classrocms. 1 0

o
op




Sumary of Student Camments fram Questionnaire

OCMENT

ADDITICNAL COMMENTS:

- too much work

- woulé like to have seen more
of each persons' tape at the end.

- enjoyed wetching my tapes.
= great project - keep the meney caming!

= Thank you.

= I enjoved the course and the pecple - I will
miss everyone.




The professors were adaptable, current znd full of useful
information.

I enjcyed being in this Grant program. It was a great way to see
other programs at other schools! Thank you!

I can honestly look back and say that I really issrned a number of
things which inturn, I feel, has made me a better teacher.

Thanks!

I have learned a great deal from the teachers and through the
program.

sH

Great class! Great teacher!

I enjoyed this class so mich! It was so helpful to have our
teacher and classmates share our experience and offer help, advise
and praise.

I enjoyed the class.

Ann Bisno is a fantastic teacher.

I am very grateful for having been part of this project! Now that
I have camwleted mest of my SH requirements, I realize that this
was one of the best classes I attended!

The program was most helpful for me. The skills learned in the SH
jrant project are used often in the classroom.

I never would have gone back to school without this program to
give me the boost I needed. I learned mcre during this training
than during my student teaching days. I aroreciate the
cpportunity very much.
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PRINCTPALS' COMMENTS FROM "PRINCIPAL'S RATING FURM"

This teachers' students were LE ard sericusly emctionally
disturbed. Therefore, they were much hicher functioning than the
"typical" SH student. Their program was mainly behavioral and
academic, not functional skills.

Althouch familiar with the use of formal assessments, students had
ditficulty interpreting the data, especially regarding the
procession requiced to camlete the test iters.

Excellent training program.

Cutstanding training program.

I think you have an cutstanding program I can see the difference
it's made in the teacher's class.

This candidate is outstanding in all respects. Would be very
valuabie as a role model for others. ‘
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Sessior. LecSer: Jo-Azze Seip. Progra=
Coordizazer, Gateway Eause Sceieny: Ade-
lescen: Traizing Ceater for the Autistie,
Deizz. Z=xitisk Cojumbia

Sessicn Leeder: Az D. Wiz, Charisy Eos-
pizal School ef Nuzsing, New Orleans, L4,

Presenter: Bazhara Myers TexmXin, Client
Services Coordizater, Epilezsy Ceuncil of

Fa4 Roem 22
8:00+4:30 ,.=. Convexntion Cenzer

Camp We All, Exception-All: A
6-Week Day Camp for Autistic
Children

A presentation and discussion of the initial
planrning and implemerntation of a most suc-
cessful summer carmp for autistic children
will be given. Slide presenzation and hand-
outs will be fncluded.

Session Lecder: Lorraine A. Allen, Cazp
Creator and Coordingsor, Andersor Elemen-
tary Sehools, Hoaston, TX

Prescnzer: Earrier Goldstein, Cazp Direc.
tor, Egusicn Indepencent School Districe, T3

F8s
3:00-4:30 p.o.

Room 13
Convention Ceater

Facilitating School Success
Among Handicapped .
Freschoolers by Enhancing
Task Persistence .

The Deparm=ent of Education fumded 2 3-
yeaz project to investigate boch the level of
task persistence among handicapped acd

2cicapped prescioolers and to identily
ways to kelp teachers enhgnce shildeen's task
pecsistence. This presenzation will include
tee fSllcwing elemenus: & discussion of the
cozceptual basis of the 2rojecs, 2 descsiption
of the researsh: results £om 2ll 3 years, azd
8 demonsration of the traizing materials
along with information about their efficacy
i fostering sreschool children's “12k persis-

Session Lecder: Lawrence J. Jokason, Assis-
tans Professor of Special Education, Univer-
sizy of Illizois, Chapaign.

Presenters: Overview of Project and
Research Findings, Lawrence J. Jonnson,
Session Leacder. Descripdon of Intervea-
#lon, Tsivia S. Coex, Eéucazional Special.

ist, Univessity of llinois, Caampaign.
Fgs Room 2
3:00-4:30 p.m. Conveation Center

Parents’ Self-Este;em: Impact
on the Special Needs Child

Parents and professionals will discuss the
role ths parents’ self-esteem playsin the evo-
lutioq «f the exceptional child’s self-image.
Pgactxal methods for implementing change
will be explored, as will the role of the
extended family, the school, and available
supgort syst. 1.

Scutzezst Louisiaza, New Orieans.
F87 Rouzs 23
3:00-4:30 p.m. Cozveation Center

Community-Based Training
and Emvloyment Model for
Individuals witb Handicaps in
the Fublic Schools

As highiighted in this session, reseasch zur-
rentiy shows that school curriceles for ingi.
viduals, vith severe handiczps does not ade-
quay yrezare them for postschool exmploy-
rens. Community-based corrizulum and
vocazional training allows these students to
tcaximize their indepencence and increase
tke lixelibood that postsczool expiovment
will occur, -

Session Lezder: Lee West, Community Skills
Trainer, JeZerson Parish Pubiic Schools,
Metairie, LA

Presenters: Community-Basea Curricn.
Jum, Lee West, Session Lesder. Adaptve
Materials and Devices for Cormmunity
Training, Vergne Goocall, Communiry Skills
Trainer, Jefferson Perisa Public Schools,
Maetairie, LA. Enclave Model of Voca-
tional Training. Lisa Welck, Work Study
Spec'alist, Jefferson Parish Public Schools,
Meraizie, LA. Trainer Advocate Model of
Vocar'onsl Training, Miczelle Galjour,
Work Study Specialisz, Jeferson Parsn
Publiv Schools, Metairie, LA, Ad=ministra.
tive Coucerns: Fundirg and Liability.
Bardara Sgeigel, Direczor, Vocatioral Ser-
vicez &r Handicapped Studencs, Jeersen
Parish Public Schrols, Mezairie, LA. Liter.
ature Review-.Communiry-Based Cur-
riculum and Vocational Training, Wil-
liazs Sharpon, Associate Professcr of Spe-
cial Féucation, Tniversicy of New Urieans,
Lakefort, LA,

Rocz= 3
Cozveztion Cezter

Fas
3:00-4:20 p.;.

Advocating for Your Child: A
Rural Perspectve

This session is direczed to parents, teachers

and admiristrators who are interested ia
providing appropriate servic. ' for children.
Advocating ".r specific issues will addyess
sssesament, placement, transporzation, 2ides,
summer school and extended year program.
miny, and suspension/expulsion. S:ra,ugiu
will be presented on usizg the staing pro-
cess, appeal process, and local media % your
advantage. In addition, ciscussinn taie
place about the hidden advantage of\living
in a rural setting.

Session Leader: Ann Ahramson. Parentand
Shelter and Detention Teacher, Heartfand

Area Education Agency, Indianola, IA. \

92

Foo

fson9
Cozventicn Cezter

Handicapped™Nonkandicapped
Twin Pairs and Siblings

Emotional, behavioral, and psychological
adiustmexts of the norhandicazped and
ba dcapped twins/siblirgs wiil be expiored.
Researce and findings in beth Visginia and
British Columbia will be prrsaztec.
Session Lecder: Allen G. Sandler, Assistant
Professor, Old Dominioz University, Nor-
folk, VA.

Presenters: Donna LaFratta, Teacker, Vir-
ginia Eezck Public School System, VA; and
Lily Dysan, Doctoral Studeat, Viesoria, Brit.
ish Cciumbia. .

Rocz= 26
3:00-4:20 p.m. Coaveztion Cester
Findings from a Research

Integration of the State of the
Art and the State of Practice in
Special Education

This session will Lighligh: the maicr Snd-
= this project’s work regarcing the
four following topic areas: deaf education,
diagnosis and education ¢ emorionally dis-
turoed students, reseavch and practice relacad
to hazdicapped infants, and visually tandi.
capped education. A major foczs of Gisse
sion wiil be the implicazions hese works 2oid
for futcre researcn and developrmant agen.
das aixed at improving special education
praczice aad policy. .
Session Colecders: Margaret C. Wazg,
inrg & Development Cen-
ter, University of Pictsourgh, PA; axd Maz-
nard Reynolds, Professor of Special Edzca-
tion, University of Minnesora, Mirzeapoiis,
Presenters: Deaf Education, E. Ross Stck.
lesz, Rochester Instizuze of Techzelugry, NY.
Research and Practice Related to Hand-
icapped Infants, Verma Zare. Universicyof
Pirusourga, PA _VisusZy Seanned
Educacd raidine T. Sczoil, U

aiversity
of Yeigas, Aza Asbor x
9

Fooxm 33
3:00-4:30 p.n. “onveadion Center

The Development of State-of-
the-Art Teaching Competencies
in Instructicnal Settings

A major area of concerx in developing excel-
leace in the education of severely handi-
capped pupils is developrzent of state-of-the-
art teacking corpetencies in personnel cur-
rently serving this population. This session
will des. " = a cost-effec: ve in1ovative model
of individualizing the impryvemert of the
teaching performance of teachers of saverely
handicapped students through the usa of vid-
eqtape of 2 classroom program and teacher-
pupil interaction.

Session Leader: Ann R. Bisno, Department
of Special Education, California State Uni-
rsity, Northridge.
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C10 “Deaf Students’ Expectancies of Teachers” i Science Nerth
Ray L. Jones, Director of National Center on Deafness, Moderator
Panel of Deaf College Students

C11 “A Look at the California Credentialing Program” Reseda Room

Presentation on how tc acquire a Califzrnia basic teaching credential.
Linda DePew, Assistant Director, Credential Preparation Office, CSUN

C.12 ‘“Developing Creative Children: Process and Theory” Science South 117

Doreen Nelson, President/Director, The Center fur City Building, Educational Programs,
— anta-Monica ——

/ ) -
~C.13  “Effective Models of Teaching Severely
' Handicapped Children” Science North 142

Aan Bieno, Assoc. Professor, Department of Special Education, CSUN, Moderator
\ Panel of Classroom Teachers

- . e
-

~—

-

C14 “Middle School Organization Science North 148

Panel of Administrators from Las Virgines School District

C.15 “Parents and Reacling: How To Develop An Effective

Reading Program With Your Children” Granada Room

Carc lyn Burch, Integration Instruction Advisor for Secordary Schools, Region F, LAUSD

-

2:45 P.M. - 3:45 P.M.

) SECOND GENERAL SESSIOY Northridge Cente:

PRESENTATIONS OF AWARDS AND SCHOLARSHIPS - Carolyn Eilner, Dean,
€chool of Educaton, CSUN

SCEOOL OF EDUCATION -
Award for Outstanding Service to Education — Bernice Medinnis

ELEMENTARY EDUCATION DEPARTMENT

Ruth Roche Memorial Scholarships — Amy Tuls Jensen
Teruko Nakawatase
Delta Kappa Gamma Society International
X1 Chapter of Chi State Scholarship - Susan Nunn
Leadership and Service Awards - Julie Sisson
Helen Coblenz

Outstanding M.A. Thesis Award - Lillian A. Oliver

EDUCATIONAL PSYCHOLOGY DEPARTMENT
Outstanding Scholarship in Counseling - Natanya Patd
Outstanding Scholarship in School Psychology — Sydney Blake

SOCIAL AND PHILOSOPHICAL FOUNDATIONS DEPARTMENT
Outstanding Student Award - Consue! ., Urrutia
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1:00 - 2:45 p.=, Georgian Room
School Age

Supporting Caregiving Families: Concepts and practice.
Presencers: Agosta, John M.

ECucaring Students with Multi Haendicaps in a Public
School Setting. Presenters: Andos, Sandra; Keel. Patricia.

Utiiizing the Partic! Perticipation Concept and Creative
Adaptations to Tecch Community/Leisure Skills to
Students with MocCerate to Profound Mental Reterdation
with Severe Physiccl Disabilities. Prasen:ers: Banks,
Ronald A.: Lewis, A. Patrice.

Special Sitters Project: I mplementing g treining and
referral system in cny community. Presenters: Beebe,
Rexnee; Edgar, Exgane.

Task Dimensions Afecting Response Generalization.
Presenters: Berg, Weady; Wacker David

I Zeiping Teachers Ackieve Stateof-the-Ar: Compet@
-23se=zary: Bisno. Ann.

Effective Strategies for Integrating Pre-4colescent

Students with Muiziple Hendieaps with Their Peers in

gubl;'.c School. Presenters: Borsic, Marianne; Cardarelli,
aro,

"Time for o New Adzptive Behcvior Instrument for Children
Who Are Significanzly Handicapped. Presenters: Boyd,
Cheryl.

Dicgnosis and Trectment of Feedir.g Problems: A team
;Jaoproach. Presencers: Brenner, Janis L.; Huegel, Carol;

‘I Mornroy, Angela; Panrer, Kandace,

Heiping Families with Evaluation, Goc! Setzing, and
Monitoring Using Microcomputers. Presenters: Breuer,
Anns; Gardner, Jarmes.

A Broad, Field-based Competency Model: Preparing
secchers of studants with severe handiczps in the rural
«jwest. Preseaters: Cadez, Mary; Agran, Marzin.

Involving Hispanic Parents in the Intervension of Children.
Presentars: Corres, Vivian I; Silbermen, Roseanze.

The Effects of Taacking Bilingual/Biculturel Populations
with Modercze 1o Severe Hendicaps in E nzlish
OniyrSpanisi. Onlw/Soenish and English. Presenters:
Loran, Elva,

STZP: Specicl Tezchers Ecucation Program. Presenters:
Duschinsky, Sandza; Kaplan, Kim,

The Mt. Herman Curriculum: A errriculum by teachers for
teachers, Presenters: Ellioct, Sandra.

Designing a Cooking Program for Non and Beginning
Recders, Presenters: Furino-Bleier, Diane; Zatta, Mary.

-,

How To Use A Comprehensive Respite Care Train Trainers
Package to Certify Respite Providers. Presenters: Gibson,
Beth; Calkins, Carl; Sanddal, Nels.

Relaxation: A self-control procedure for children with severe
gchag;'oml disorders. Presenters; Groden, June; Scott,
ennifer,

Therapeutic Adventure Programming for Persons with
Disabilities. Presenters: Gross, Debbie; Gordon, Peter.

The Use of Teacher Written High Interest Stories and the
Key Word Approach for Teaching Reading Shills.
_Bresentare: Hessinger. Aane.
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Pzrent Suzpor: Frgject: Developing parent inormation and
suzpert suvices. Presenters: Lewis, Paticia: Towne, Pamela,

Rezected Assessment of Beraviore! Characteristics of Persons
Wro Are Projouncly Mentelly Retarded. Presenters: Lyon.
Mary Lou

The Concerns of Sibiings: Results of a questionnaire.
Presenters: Mallette, Barbara.

The Family and the Child: A system model for comprehension,

intervention and bekaviorel change. Presenters: Marzinson,
Scott: Hanson, John; Marrinscr, Cathy; Thersen, Dennis.

Strategies for Fecilitating Communication and Langauge
Development: An instructionzl program for parents,
parcorofessioncls and direct care stzff. Presenters McLean,
James E; Snvder-McLean, Lee.

Ficture Your Biissymbols: A creztive instrucsional app
%o juncsioncl use of Blissymbolics. Fresenters:
Shirley; Sansore, Susan: Warrick, Anne.

Success of Uncergrecuate Training in the Arec of O ere
Mulspie Ezndicaps: A five vecr look. Presenters: McNerney,
Colleen: Aloia. Gregory: Banks, Kelly; Rochelle, Neil;
Shufileld, Debra.
Adapeations for Promnting Effective Errorless Progremming.
Presenters: Mulhauser, Mary Beth; Gent, Paxela.

Hip Angle and Upper Extremity Movement Time in Ckilcren
with Cerebral Pzlsy, Presenters: Nwaobi, Olunwa M.

Students witk Degererctive Disorders: Issues in instruction
and fimiy function. Presenters: Orelove, Fred:
ODoxr:l-0Toole, Susan; Smith, Anne.

Developing Communiccsion Skills in Persons u:h_o Are
Projouncly Mentaly Fandiccpped: An interdisciplinery )
asprocc. Preseaters: Peaner, Kandace .A.; Brenzer, Janis;
Gets, Lisrbeth. .

A Technical Assistznce Program to Prepcre Teachers &
Administrasive Personnel to Direct and Improve the
Performence of Parcprofessioncl Personnel. Presenters:
Pickert, Anna Lou

Pzrents as Turnkey Troiners: A home intervention progrem
for parents. Presenzacs: Polirstok, Susan.

Curriculum Development Process in Orcl Commuriczzion in
SchookA ged Persons. Presenters: Ruth, Bonnie; Snell. Mzrtha,

An Incividuclized Aczpted Aquatics Program for Persons
with Disaghilities. Presenters: Scraba, Paula J.

Volunteers for Families: A program to trein voluntaers within
rural communities to advocate for, coordinate, and provide
services to incividucls with severe handicaps and threir
fami'ies Presenters: Seaver-Reid, Mary Ellen: Spaulding,
Peggy.

Auditory Prompting: A strategy to increase independence.
Pme::zrs: Shaipmi W‘zlliamﬁbajlan. John; Alberto, Paul:
Briggs, Anita,

The Stateof th. “rt of Group Instruction. Presenters: Spiegel-
McGill, Phyllis

The Use of Vou. cears in the Classroom: Ten years of
experience. Presenters: Toews, Jane.

The Prompting Hierarchy : Verbal cues, models, and physical
assistance - Four Studies, Presenters: Vogelsberg, R. Timm.
Augmentative Communication: A practicul look at its
application. Presenters: Walker, Sandra.

roack
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= (Centinued)

1:00 - 2:50 g.2.
%4
cax

-A behavior managezent procram

//’ ——e<&.2dolescents will be described.——

State of the Axt Procramming
for Seriously Behavicr Dis-
oxdered Acolesceats

ttilized at a prxlic school locatzd
ca the growunds ¢f a mental health
facilisy in Scuthern Illincis
esicned to serve beth mentally

i1l and seriouely behavier Giscries-

Jiz Selinger
Prinecizal, Tri-Sounty
Ecucaticn Ceatar

Anna, Illinois

Chexryl Kiburs

Liaiscn Teacher

Tri-Coumty Education Center
Aana, Illinois

Dr, Sicney Milla~r

Soutex Illinois University
Cazzcnéale, Illineis

"“—'——\\\-’_/

200 - 3:50 p.2o.
#3

-

Indivicdvalizing ané Ucéasing
Cczzetancies in Training
Teachers to Werk with Severaly
Eandicazred Purrils

A mccel of izproving the gualizy cf
the educaticn of seve:ely'handica;;ei
gt=ils by individualizing the -
dating of Zeacher cormzete- sies

using peer and self analysis cf
their videotazes is demcnstzatud.

ann Bisno, Professcr

=t. ¢ Sgecial Ecducaticn
Mcntarsy Eall, Ra, 218
Califormia State Universisy
Nerthridce
18111 Nexzinhofs sk.
Nerthridce, CA 91330

b

o
3:00 - 3:3C z.m.
#5

BI=CE

A Mccel fer IzzléTencasicn of

St=oer Enrichment Pregrars for

Elsmentazy Age A=zle Perscas
Particizants will leaxn hew to
izplezent a surmer earichment
progra: for acle learmers., Stzizs,
prececures and activities useé
success{ully for sixteen years
will ke presented.

¢\

wwiv n g

ellevve, Wa 98C04

Jan Zuter

Teacher Giftad - Elementarzy
Bellevue Public Schcols
Bellevue, WA 95004

3:00 - 3:50 p.m.
#7

JUNIZEX

m‘ﬂi;ﬁﬁ
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Transitioning Special Educaticn
Students: The TRANS-CCM
Mcéel

TRANS-CCH is a comprehensive system
from preschool throughout postsecond-
asy, sexving 19 rural school districts
in southeastern Washington.

98

Mel Mangun

Director of Special Education
Education Service Dist. #123
705 W. Rcse
Walla walla, wa 99362

Jana Hubbs

Transition Coordinator
Educational Service Dist. #123
Walla Walla, WA 99362




E1cHTH ANNUAL CONFERENCE

TEACHER EDUCATION DIVISION
CounciL For ExceptionNaL CHILDREXN

Noyember 14-16, 1885
RADISSON MARK PLAZA HOTEL

Alexandria, Virginia

FEATURING

BesT Practices IN PersoNnzl. PREPARATION
In SpeciaL Epucation




FRIDAY MORKII

10-10:10 aa
zCH B

9
BE

9:10-10:40 am
POPLAR

9:10-10:40 am
CHESTNUT

8:10-9:40 am
HICKORY

vexzbar 13, 1233 (cont'd)

AN ACTIVITY APPRCACH TO TEACHING PROSPECTIVE TZACHIRS ABOUT

MAINSTREAMING

Presented ty: Ellen R. Erowning and Arlene Barry (University
of Wiscensin-Mzdison)

Mocerated by: Sharon Healy (Montgcemery County Public Schools,
Maryland)

D..s*w*:,u:u 0f an activity-osientad course mcc...poera Lect-
eee, rexdiinzs, and wie of audiovisunl eguirment, coupled with
real-2ise expesdiences, a3 a titee~cnedit semcsies counse fen
zm--"n ):wsucwve za....he,'f.s on the Litegraticn of specizt
culldiay cutline 0f Lectute matesinls, u‘_ewau activities,

Ax.*wia:uns uzuc:.&m metesials, A&da presetation,

TRANSITION ..R‘JIC" PRCGRAMMING AND PERSONNEL PREPARATION:

SALLEINGEZ FCR Trz 80's (A PANEL PRESENTATION)

Chairad by: Joyce K. Bzam (Charles Countv Board of Education,
Mzryiand) and Robert N. Iznacone (Gnorae Washington Univer-
sity), with Pamela Leconte, Gail Dupree, and Dorsey Hilten-
Erand (Georg° Washington Unive rsity) -

Mederatad by: © Anne Rcgene Bork (Hmh School Teacher Consultant,
Vancouver, Wzshing ‘.on) ) .

Reua’c a; delz supposiing ‘need for .t'....mut:.cn sewvices; over-

view of Jpregran componenis for 5accutazu'a e Lrasition faom

school 2o asult Li§ $e; specific service de,&wez.j diwateales for

z":éf;c.r progazms; overview of model picject in Charles Counly,
~7. L

b L T,

TEACHZR CCMPETENCY DEVELOPMENT THROUGH THE USE OF VIDEQTAPES
Prasentad by: Ann Bisno 2nd Claire Cavallaro (Califoraja State
University-Northridce)
Mucara.eﬂ !):y Carmen lannacconne (Stats University College,
ffals

Deseripiion cf ccmp?,t?_nc,ée,s for Leacners in ealy cndldhood
severely handicasred education; ouline of m.a,.:u.na 84208 50...
videctzzing 05 comp ua.nu demor.s wations; gucdelines for self
and group enliiques; videolape footzac, sampln seli-critigues,
and evaluztive data.

\’_"'—""u-.‘.. . e e e e e

e

TED POLITICAL ACTTON NETWORK MEZTING. Pacs. icténg: Suzanne Muz'-
kerne (u».x.vc,ux,t./ 03 South Alabama) and Matty Meriinscn (Uni-
vewsity oj Kentuchy)

12l 1Y)




