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INTRODUCTICON

In developing this project we have had the opportunity to gather
information on several programs and practices which we are

sharing with you. The programs are quite diverse but all have

common characteristics.

They represent collaborative efforts, often innovative, that
facilitate the transition of disabled youth into appropriate
adult environments. The programs described are diverse by

not only location but also by design, funding, philosophy, and
administration. Several are based primarily in agencies and
schools for plind and visually impaired perscus, while others are

university or public school based.

It 1s hoped that in reviewing the brief descriptions of these
programs you will identify models which, with modification, can
be uscful as you seek to refine your action plan and continue to

work on behalf of blind and visually impaired youth in your

state.

Many individuals contributed to this publicatcion. Contributors
and authors are not oniy recognized here for the information and
articles they provided but also for their efforts in facilitataing
the transition of blind and visually impaired youth to adult

environments.
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‘ TOWARD A STATE TRANSITION PLAN

Arkansas

Question: How can a state transition team mobilize
Support for transition activities which will
lead to a collaborative state plan?




II.

III.

Iv.

vIiI.

VIII.

Qverview

Type of Transition Model:
Collaborative State-wide Planning

Target Population:
Public and residential school students who are blaind

or visually impaired.

Collaborative Features:

A. Agenciea - Reaidential Schoola, Public Schools,
Diviasion of Services for the Blind, Arkansas Council
of the Blind, Arkansas Association for Visually
Impaired Chiidren and Youth, National Federation of
the Blind, Arkansas Lighthouse for the Blind, Lions
Club, Arkansas Department of Education.

B. Consumers - A parent and an adult consumer are active
members of the atate transition team.

C. Private Employers -
NA

D. National Organizations - American Foundaticn for the

Blind, Association for Education and Rehabilitation of
the Blind and Visually Impaired.

Local /Municipal Resources:

Currently being explored
On~going Support Systems:
Currently being explored

State/Local Laws/Requlations:

Currently being explored

Funding Sources:

Start-up - AFB Southeast Regional QOffice
American Councili of the Blind

Continuation - Currently being =2xplored

Contact Persons:

Debbie Waller Leonard Ogburn

Director of Rehabilitation Superintendent

Arkansas Enterprises for Arkansas School for the Blind
the Blind 2600 W. Markham

2811 Fair Park Blvd. Little Rock, AR

Little Rock, AR 72204 (501) 371-2109

(501> 664-7100
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‘ TOWARD * STATE TRANSITION PLAN
Arkansas
Question: How can a state transition team mobilize support for
transition activities which will lead to a collabora-
tive gtate plan? - -
Answer: Debbie Wallar, Director of Rehabilitation at the
Arkansas Enterprises for the Blind, describes how a
new trans:t:on team got things going in record taime.
The original four-member Arkansas state transition team was
formed in January, 1986, at the national Leadership Institute,
for professionals i1n education and rehabilitation of the blind
and visually handicapped, sponsored by the American foundation
for the Blind. That team included the superintendent of the
‘ school for the blind, the youth services counselor of the
state division of gervices for the blind, a visually handicapped
adult and the parent of a visually handicapped student. When
they returned to Arkansas the teaa added two additional members
to brcaden the pointa of view and expertise -: a state department

of education outreach person, and the director of rehabilitation

of a private rehabilitation agency for the nlind.

One ©of the first steps the team “ook was identification of the
key transition issues i1n Arkansas.
1. Career awareness/education training for visually impaired

children from birth through 2S.

2. The need for students to utilize more community resources
‘ for apprenticeship and career exploration.
3
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The need for blind children and their parents to continually ‘

have complete information on what’s available.
The need for housing and transportation.
The need for devaelopment of a atate plan to serve severely

and profoundly multihandicapped visually impaired students

during thae transition period.
The nead for vocational and placement counseling for
visually impaired children who attend public school.
The need for a liaison between enployers and students/dis-
ablad persons -- a job development person.
The need to facilitate the movement between residential and
day prograns.
The need for the Arkansas Lighthouse for the Blind to serve ‘
the lower ;unctioning client and to encourage transition for
employees as they are ready to enter the mainstream of
competiﬁxve employment.
Taking all of these needa into conaideration, the team set the
goal to develop a statewide plan among agencies, parents and

consumers to address the transition needs of blaind and visually

impaired students.

At the first team meeting, held on February 7, 1986, represen-
tatives were identified from all interested organizations in
Arkansas and asked to participate on a task force to explore

existing transition services and plan for imprcvaing these ‘




services. Eleven paople from education and rehabilitation
agencies, represaentatives from the Amarican Council of the
Blind, Arkansas Association for Visually Impaired Children and
Youth, and the Lions Club, accepted membership on the task force.
After a discussion of the team’s training at the Leadership
Institute and the identified needs, each task force member
addressed what their agency program or organization was doing to
neat the transition needas of student/clients in Arkansas. Each
task force member was then assigned to one of four committees
which had been @stablished to concentrate on specific areas.
These committees and the needs they addraessed were:

Housing and Transportation - Need #4

Job Development - Needs #5, 7, 2 and 9

Transition Information Network - Needs #3 and 8

Career Education - Needs #1 and 6.
Team members and task force members were informed of the upcoming
AER conference whose theme was Collaborative Planning: Tran-
sition from School to Work; and, the Career Awareness Workshop
to be held for professionals, students and parents. Each
member was encouraged to participate in both programs. The task
force also selected a co-chairman to help assume the responsi-

bility ‘for coordinating activities.

In May 1986, the strte conference for the Association for the
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Education and Rehabilitation of the Blind and Visually Impaired
met in Little Rock with 95X of their membership present. Tha
keynote speaker was Dr. Kathleen Huebner, Co-Director of the AFB
Tranaition Froject and AFB National Consultant in Education who
addressed the conference theme Collasgfaiive Planning: Tran-
sition from School to Work. Other presentations of note included
a panel of task force members addressing WHAT WE ARE DOING TO
FACILITATE TRANSITION, JOB COACHING, COLLEGE AS A STAGE IN
TRANSITION, and THE USE OF A SUPPORTED WORK MODEL FOR TRANSITION

FROM SCHOOL TO WORK.

The following weekend, a Career Awareness Workshop waa held at
Arkansas Enterprises for the Blind with 125 people in atten-
dance. The planning of the wérkshop was coordinated by Libby
Swindle, state team member and Youth Services Counselor for
the Division of Services fér the Blind. The American Foundation
for the Blind provided $1,300 through Eneir ragional office in
Georgia and Regional Consultant, Oraien Catledge. The American
Council for the Blind (ACB) contributed $100 toward refresh-
ments. Frank Simpson, Co-Director of the AFB Transition Project
and National Consultant in Employment, also helped 1in the
organization of the workshop and provided the keynote address
CAREER CONCERNS. The agencies which played key roles in the.
planning were:

Division of Services for the Blind

Arkansas Enterprises for the Blind




Arkansas School for the Blind

Educational Services for the Visually Impaire<
Arkansas Association for Visually Impaired Children
and Youth, Inc.

Arkansas Council of the Blind

National Federation of the Blind

American Foundation for the Blind

Students and their parents along with professionals in the field
of work for the blind (education and rehabilitation) were invited
to participate in the workshop. Each individual received an
invitation and was asked to fill out a pre-registration form.
They were asked to select three career categories which they
wished to learn more about 1n concurrent sessions on Career
Information Sharing. (See attachment 1 at end of the article.)
In these sessions, 21 blind or visually impaired adults shared
information regarding their careers. The occupational categories
they represented included managaearial, computers, communications,
sales, manufacturing, services/repair, teaching, counseling,
homemaker and services for severely/profoundly handicapped youth
in transition. Each presenter filled out an information sheet
which included their name, title of position, )ob dutias,
education and training, previous work experience, visual
functioning, special ‘aids and adaptations, personal qualities

needed for job and personal job search experience. (Seea

attachmant 2 at the end of the article) This information will ba




printed in a booklet along with & summary of the workshop and .

distributed to students and their parents. If they wish to
contact any of the presenters to discuss their professions
further, all presenters have made themselves available to
conference participants. Leonard Ogburn moderatod-a éroup of
five students who told of their transition process from residan-
tial to public school, from high school to college and from
college to work. The afternocon’s final presentation was an
update on activities occurring ;n this area regardiang
transition. With the money remaining at the end of the workshop
the team is considering sending out a quarterly newsletter to

students and parents, keeping them up-to-date on what saervices

are available to their children. '

The key factor which appears to be greatly facilitating the
aeffortas of the state team and task forcé is the fact that we have
the support of the leaders and profassionals in boéh public and
private rehabilitation, public and state aschool education,

consumar groups, parents and students.

A number ©of the stata team and task force members participated in
the National AER conference and werae able to attend a numoer of
sessions on transition. The next step is to reconvene and assign
aach task force membar spacific projects which will help in
research and implementation of future steps for tranasition in

Arkansas which will, hopefully, aevolve into a well defined stata ‘

plan for services for those in transition.
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Attacnment i
CAREERS rOR THE VISUALLY IMPAIRED

May 17, 1986

TO: Parents and Students

FROM: Career Workahop Sponsors:
Division of Services for the Blaind
Arkansas Enterprises for the Blind
Arkansas School for the Blind
Educational Services for the Visually Impaired (ASB)
Arkangsas Association for Visually Impaired Children
and Youth, Inc.
Arkansas Council of the Blind
National Federation of the Blind, Arkansas Chapter
American Foundation for the Blind

DATE: April 10, 1986

SUBJECT: A Special One-Day Workshop for Parents and Students
Regarding Careers and Transition to Work/Higher
Education
Are you interested in career information for the visuaIly
impaired? If yes, please mark your calendar to join us Saturday,
May 17 for a Special Career Workshop from 9:00 a.m. until 4:30
p.m. at Arkansas Enterprises for the blind, 2811 Fair Park
Boulevard, Little Rock, Arkansas. You will have the opportunity
to hear visually impaired adults discuss their jobs and the
training which led to their employment, as well as teenagers
discussing their interests and career plans. Time will be set
aside for one-to-one discussions with the presenters.

Frank Simpson, National Consultant on Employment with the
American Foundation for the Blind, will be our special guest and
will present information on career opportunities and transi-
tioning from aschool to work or higher education. Oraien
Catledge, also with the Foundation, will share career information
as well. Susan Chapman, Arkansas Department of Education, will
discuss training opportunities for children who are multihandi-
capped.

Informational sessions for parents of children of all ages are
planned, as well as sessions for interested students. The
workshop registration form 1s enclosed, which must be completed
and returned by Wednesday, May S5, 1986. We are sorry, but no
babysitting 18 available.

Also, on the agenda is the annual business meeting of the
Arkansas Association for Visually Impaired Chiidren and Youth,
Inc. ’

We look forward to seeing you May 17 at Arkansas Enterprises for
the Blind. 1If you have questions regarding the workshop, please
contact:

Mary Anne Tomlin Diviaion of Services for the B8lind 371-2587

Bob Brasher Educational Services (ASB) 371-5710

Sue Nestrud Arkansas Association for Visually 664-3670
Impaired Children and Youth

°18




LUNCH WILL BE PROVIDED

This special workshop is sponsored by the above agencies and
organizations with financial assistance from the American
Foundation for the Blind, Inc.

19
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Attachment . continued

CAREERS FOR THE VISUALLY IMPAIRED

REGISTRATION FORM

This is a special one-day workshop for parents and students
interested careers for the visually impaired to be heid Saturday,
May 17, 1986 from 9:00 a.m. to 4:30 p.m. at Arkansas Enterprises
for the Blind, 2811 Fair Park Blvd., Little Rock Arkansas.

PLEASE COMPLETE A FORM FOR EVERYONE ATTENDING AND RETURN BY
WEDNESDAY, MAY S TO:

Mary Anne Tomlin

Division of Services for the Blind
P.0. Box 3237

Little Rock, AR 72203

Name:
Address: City:
Telephone Number: Z2ip Code:

e AR e n o  — E D D en N L A e N e D AR S WD @R W W e ar WP TR M W = S e . D T R W e - - v e W . e W e -

Please check (x) three of the following of interest to you, as
well as placing an A in one additional box which you would choose
as an alternate selection.

— Managerial —— Computers

—_ Communications —_ Sales

—_ Agricultural —__ Manufacturing

- Service/Repair — Teaching/Counseling

___ Homemaking Severe/Profound (Multihandicapped)
Please check one of the following. "I pest fit the following
category'": -

Parent of a visually impaired chiid (If checked, age of
child )

Professional (teacher, counselor, other )

Visually impaired student (age grade: )

Family member

Friend

Other:

«++..NO REGISTRAT.LON FEE
..+..FREE LUNCH TO PARENTS, FAMILY MEMBERS AND STUDENTS
.+ +¢«NO BABYSITTING

20
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Attachment 2

April

Dear

We are pleased that you will be sharing information about your
career with visually impaired teenagers and parents of visually
impaired children during the Careers For The Visually Impaired
Workshop on Saturday, May 17, 1986. It will be held at Arkansas
Enterprises for the Blind, 2811 Fair Park Blwd., 1in Little Rock,
Arkansas.

Three forty-five minute sessions have been scheduled during whicn
you will be providing information about your career with small
groups of parents and teenagers. The first session will begin at
10:45 a.m. and the third will conclude at 1:30 p.n. There will
be a break for lunch.

In your presentation, please include the tollowing information:

-what you do in your present job

-adaptive equipment used in your job

-education and training

-previous work experiences

-how you became interested in your career/why you choose
your present job.

Also, include any other information that you feel would be
beneficial to a visually impaired child in preparing for and
choosing a career. Pleasa allow time during each session for an
.nformal question and answer period.

Information on the workshop is enclosed. Please feel free to
attend any sessions that you would like.

Lunch will be provided. Please let us know if someone will be
accompanying you so that we can make reservations for lunch.
Also, for out-of-town presenters, bus fare or mileage at the rate
of .21 per mile will be reimbursed. Cab fare in the Little Rock
area will be reimbursed for all presenters.

12
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Attachment 2 continued

If you have questions concerning your presentation or the
workshop, please contact any of the people listed below.

Mary Anne Tomlin Division of Servicea for the Blind 371-2587
Bob Brasher Educational Services ASB) 371-5710
Sue Nestrud Arkansas Association for Visually 664-3670

Impaired Children and Youth
The workshop is sponsored by Division of Services for the Blind,
Arkansas Enterprises for the Blind, Arkansas Association for
Visually Impaired Children and Youth, Arkansas Council of the
Blind, National Federation of the Blind, Arkansas Chapter, and
the American Foundation for the Blind.

We appreciate your participation in the workshop and look forward
to seeing you on May 17.

Sincerely,

Program Planning Committee
Workshop Sponsors

/st

)
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Attachment 2 continued

CAREERS FOR THE VISUALLY IMPAIRED

NAME:
PRESENT POSITION:

JOB DUTIES:
EDUCATION AND TRAINING:

PREVIOUS WORK EXPERIENCES:

VISION:

DIAGNOSIS:

VISUAL FUNCTIONING (Light perception, read regular or
large print, etc.):

PERSONAL JOB SEARCH (How you got your present job):

Will you consent to having parents of visually impaired children

or visually impaired teenagers contact you for additional
information after the workshon?
Yes No

If yes,

please i1nclude your address and/or phone number.

ADDRESS:

PHONE NUMBER:




Question:

PROJECT WORK ABILITY

California

-

How can a state-ievel 1initiative to increase the
employability of handicapped high school students
effect meaningful transition programs at a local level?

1S
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Iv.

VI.

VII.

VIII.

Qverview

Type of Transition Model:
Work Experience

Target Population:
High School juniors and seniors

Collaborative Features:
A. Agencies - Public schools, local rehabilitation
agencies, California Department of Education and state

employment agencies. (See i1tem V below.)
B. Consumers - Students and Parents
C. Private Employers - Business and industry employers

cooperate with Work Ability gstaff

D. National Organizations - not applicable

Local/Municipal Resources:

Local and municipal resources are utilized as appro-
priate for each Work Ability student.

On-going support gystems:
A. Community-Local and district school personnel.

B. Administrative - The State Education Department
which i1ncludes both Special Education and Vocational
Education;: The State Department of Rehabilitation; and
The Employment Development Department signed a
Memorandum of Understanding in 1984 which established
a state-level system for coordination and
collaboration.

State/local Laws and Requlations:
Project Work Ability 1s the entity througn whicn
certain Federal allocations to the state are utilized,
1.e., funds from the Job Training Partnership Act
(JTPA) .

Funding Sources:
A. Start-up: State funds

B. Continuation: State, liocal schooi districts, locai
state employment offices, local rehapilitation
agencies, and federal funds.

Contact Person:
Ms. Gai1l Zittel
Program Administrator, Employment Preparation Division
California State Department of Education
721 Capitol Mall
Sacramento, CA 95814-4785
916-324-3643 25
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' ] PROJECT WORK ABILITY
California

Question: How can a state level initiative to increase the
employability of handicapped high achool students
effect meaningful transition programs at a local
level?

Answver: Gail Zittel, Administrator with The California
Department of Education, and her colleagues repre-
senting regular education, vocational education,
rehabilitation, and employment development have
converted a state initiative into an action plan whaich
curren .y involves 8,000 disabled high school gstudents
in an employment preparation program.

Project Work Ability represents an initiative by the State of

California to increase the employability of handicapped high

school juniors and seniors through vocational training anc work

. coilaboration (March, 1384 - Memorandum of Understanding among
the State Department of Education (SDE) which includes both

Special Education and Vocational Education; The State Department

of Rehabilitation (SDR); and The Employment Development Depart-

-ment (EDD)]. While thia formal agreement establishes a
state-level system for coordination and collatoration, Project

Work Ability focuses on the development of local initiatives with

school districts and the business communities throughout

California. Project Work Ability was also designed in antici-

pation of the Job Training Partnershipd Act (JTPA) as a mechanism

for accessing funds.




Blanning i

Leadarship at both the state and local levels is a critical
factor in the success of this program. During the initial two
years of this project state-level staff were in the position of
leadership in selling the concept of Work Ability while local
community leaders refined the concept and initiated program
efforta. As a result of their initial successes in training and
placing students in employment, school district staff, rehabili-
tation personnel and parents have further devaeloped the essential
local leadership and have sustained their enthusiasm. This

emergence of local leadership committed to the concept of work as

a primary experience is critical to any local initiative.

The administrativa gtaff of Work Ability recognized thae need for
Project Work Ability when we reviewaed the post-school employment
status of special education students. One major factor in their
lack of ability to acceas the competitive labor market was thear
limited access to vocational services while in high school.
Statistics from CETA programs also reflected dismal participation
by many handicapped adults, another indication of non-participa-

tion i1n the work force.

In California we have at least 18,000 handicapped stucents that
leave high school each year. The reshabilitation and employment
personnel are insufficient in numbers to meet the vocational

planning and placement needs of this diverse group of high school

aW)
-
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students. We knew the achools had many resources and interested

staff. It became clear that we needed to have vocational
placement services in the schools available to handicapped
students. Our job became one of convincing school districts to
work with local community agencies and employers. In 1982 we set
up the first local agreement on employment with funds being
provided for student stipends.

Programming

Special education teachers are taking on a more active role :in
training and placing high schooi students ages 16-22 years 1in
work experience education in private sector sites. The amount of
training and time at the actual site varies dependent on each
student’s needs. Vocational t=achers, counselors, and regular
education teachers, with the administrative support of super-
intenden%s and school boards, are nroviding other zritical
transition services. The empioyer provides on-going supervision
wihlich would be provided to any worker. These services are being
coordinated with loqal community ag2ncies, service groups, and
businesses. Duplication of serv:ices :1s bernd 1denz:f:ed ana

eliminated.

Public informat.on on the local pro-ect 12 a critical =2lement.
Students and their families can be your best advocates. This

brings recognition not only to the local efiforts but to the neead

for employment opportunities for handicapped students. Featuring




local employers in' newspaper articles and television spots is .
particularly effective. We in education need to constantly

remind ourselves that employers need qualified workers and that

schools can be as a viable source of workers. CETA projects

targeted public sector employment, Project Work Abili*ty targets

private sector employment.

Involvement of a local school district in Project Worx Ability 1s

not automatic. There is an application process which requires

the signatures of the superintendent of schools, local

state-office director of employment services, and local

state-office director of vocational rehabilitation. We also

look for signatures of local parents and business groups

endorsing the application. When reviewing applications we first

look at the documented needs of local students and the ability of .
the proposed site to dispense stipend payments to students.

Critical is the level of involvement of the local business

community and how the school will utilize existing staff to

implement the project. The actual paid work experience in the

community is the primary learning environment around which the

application is structured for all students.

Target Popula+tion

Project Work Ability 1s a generic program that includes students
with all disabilities. It 18 geared toward meaningfui =ducation
through work experiences. Primarily, we piace emphasis on
students in their last two years of high school. Howevar,

students do start at an earlier age if it 1s determined that they ‘
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are potential school dropouts. The program 1s geared to each

student’s individual needa. Family involvement ias critical with

parents providing input.

Currently eight thousand disabled high school students in
California participate in Project Work Ability. During the firat
year 39 students were blind or visually impaired out of approxi-
mately 1900 students participating: We realized that we should
emphasize the involvement of sensory i1mpaired students. As a
peqginning, the Los Angeles Unified School District was selected
as a site for Project Work Ability targeting only students who

are blind or visually impaired.

A teacher of blind and visually impaired students in this
district was assigned full-time to Project Work Ability. 3he
works actively with students and local employers to secure
after-schooi jobs. This requires a special emphasias and a need
Lo be aware of employment issues unique to blindness. This
teacher, .ike other teachers, uses employed blind and visually
impaired adults as resources. Presently, other a.stricts also
have integrated more blind or visually impaired 3-udents :n%o

work Ability as the program has expanded,

Summary Comments

We have many individual success stories. During our first year

w2 had an 81 percent success rate which 1s defined as stucden+a
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either working or returning to school. Students have increased
their self-confidence and their hope for the future as employed
adults. Schools are providing work readiness and work experience
activities, as well as other support services. The districts can
be rural, urban, large, or amall and be successful. Teachers,
with support from their local administrators and Work Ability
staff have taken on new responsibilities as job trainers and job
developers. ‘Teachers are using the community and the work-site
as a learning/teaching environment. From our experience thus
f=r, 1t is obvious that we need to modify existing curricula o
meet the transition needs of disabled students. We have stressed
the development of social and personal skills in all of our
readiness activities. This requires an on-going empnas.s in the

classroom and at home.

It is recommended that support from the state level be secured
to initiate and continue a program of this type. While local
funds and resources are helpful, state funds are critical

to i1nitiate these local projects.

Work Ability is expanding. It 13 exciting and those i1nvolved
continue to tce enthusiastic. Many more cd:rsab.ed students would
become adult workers enjoy:ing the benefits of full-time employ-

ment, 1f they could participate i1n Project Work Ability.

Excerpted with permission from: 2Zittel, G. (1985)
Project Work Abil:ity: State of Californ:ia, Journai

of Visual Impairment and Blindness, 79,10.
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‘ FACTORS IN THE DEVELOPMENT OF RURAL TRANSITION PROGRAMS

Maryland
by
Joyce K. Beam

Question: Is there a comprehensive overview of iden+t:-
fied key factors for developing transition
programs in rural areas?

Reprinted with permission from Rura. Svecia! Education Quarteriy
6,4 p. 52-54




FACTORS IN THE DEVELOPMENT OF RURAL TRANSITION PROGRANMS

Maryland
by
Joyce K. Bean

Cuestion: Is there a comprehensive overview of identified key
factors for developing transition programs in rural
areas?

Answer: Yes, Joyce Beam, from The Charles County Board of
Education in Maryland has published such an overview in
the Rural Special Education Quarteriy.

Factors i1n the development of rural transition programs

The transitioning of handicapped students from school to adult
life has become a national priority. COCbstacles to successful
transitioning are found mainly in the areas of existing gaps in
interagency cooperation, lack of in-school work-rélated programs,
and insufficiency of follow-up services. In addiélon. problems
unique to rural areas confront the disabled person. Thesea
problems include: mismatch of curriculum content to life in
rural areas; lack of transportation systems; limited employment
opportunities; and higher costs of related gervices as compared
to urban areas, due i1n part to travel requirements and limited

personnel resources.

According to a 1984 study by the American Council on Rural
Special Education (ACRES), only 14% of rural disabled students
who had exited high school were in postsecondary job training
programs, while 23% were in integrated empioyment settinga. The

largeat percentage (63%) were placed i1n segregated settings such
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as sheltered workahops, group homes, institutions, or with

parents (Helge, 13984).

Unfortunately, only 58% of the rural communities surveyed had
& job training program deaigned for disabled poat-secondary
students. “These findinga serve to emphasize the serious

significant national problems related to transition from school
to working life for rural students with disabilities" (Helge,

1984, p.2).

In an attempt to explore solutions to problems in developing
rural transition services, a more comprehensive definition of
transition including the aréas of leisure, housing, aad
personal-social skills must be employed. Emphasizing these skill
areas in school-based gsettings wilil fac;litate transition and
help to ensure a productive adult iife. Presenting skills
related only to success in the employment area does not ensure
that daily living and survival skills will be mastered (Edgar,

1985).

Curraiculum content

Reviewing the past fifteen years, much attention has been focused
on appropriate content curriculum for disabled youth. The need
for functional academics, career education, and vocatiocnal
education has been emphasized. Many advocates of the career

education approach recognize the similarities between the
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transition approaqh and sound curriculum leading to independent
and satisfying lives for the disabled (Brolin, 1398S).
Rural secondary programa must adopt, if they have not done so
already, the philosophy of career education, vocational training,
and work-related experiences for young adults. Transition
programs should be attuned to the specific needs of clients in
their rural setting. Key components of gsuch a program would
include:
« Identifying competencies needed for success in the rural
seutting
. Matching the secondary school curraiculum to available
employment opportunities
. Identifying adult service providers and incorporating thé
“"how to" of accessing services for parents and students
into the school program,
- Implementing a work program which uses placements within
the community vs. those simulated in school experiences
. Conducting instruction whenever possible i1n community-

bpased settings.

Reaults from a study by Hasazi, Gordon, and Roe (198%5) indicate
that educational and vocational =xperiences do infliuence employ-
ment status following graduation or exit from schooi. The
study’s findings support the i1nclusion of these components in
students’ IEPs, and subsequently, their indiviaualized transition

plans.
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Collaboration of reaourcesa

The responsibility for ongoing transitional and supportive
services extends beyond the public school to include other adult
service providers. Coordinated efforts among rehabilitation
services, social service ggencies. day programs, vocational
training facilities, and transportation providers are essential,
particulariy in sparsely populated areas. This cross-agency
planning and cooperation is an effective management vehicle for
responsible fiscal programming (Greenan, 1980: La Cour, 1982) and

raduces costly duprlication of services.

Although rfederal legislation has actively advocated the
deveiopment of formalized cooperative agreements, the impact of
agreements which currently exist may have little or no effect on
local planning. Attitudinal parriers and differences in defini-
tions and funding priorities among agencies severely nhibit
cooperative transition efforts. With the premise that individual
transitional planning efforts commence for handicapped youth at

ages l14-16, cooperation among agencles becomes a cr.tlca. 1ssue.

J

In areas where formal or informal agreements nave oceen exnlored,
a local coordination team may be established ro =2<plore the

transition 1ssue. Representatives from the previously ment:oned
sarvice providers, public schools, parents, and employers shoula

aggressively explore the i1ssues facing disabled adults in the

community. Emphasis should be placed on information exchange 1in
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the areas of services provided, eligibility requirements, and
individualized planning procedures of the respective agencies
(Wehman, Kregel, and Barcus, 1985). A productive outgrowth of
this exchange would be the eventual development of formalized
cooperative agreements detailing parameters of service delivery.
Development of guch a team should enhance the quality of services
provided and reduce the gaps presently experienced by clients and
parents pursuing adult services.

Business/industry/citizen advocacy

Deinstitutionalization has had a profound effect on our com-
munities. Handicapped adults who previously resided in.institu-
tions are returning to their homes or community group resi-
dences. While the intentions and outcomes of persons advocating
this movement are beycnd reproach, there has been serious neglect
in cultivating awareness and involvement among potential
empioyers and the community at large regarding these new
community members. Employers lack information regarding the
potential of the disabled as workers and incentives for hiring
the handicapped. Businesses and employers 1in general need to see
themseives not only as potential employers of the nandicapped,
but as a contributing part of community-based instruction with
the local education agency. The i1nvolvement of employers on a
local coordination team will facilitate exchanges of information
and enhance the acceptance of disabled aduits withilin “he

community both as employees and as consumers.
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Trends in future employment opportunities will create new
opportunities for the disabled. The number of workers employed
in the manufacturing industry has decreased, while the number of
workers 1n service occupations continues to rise. It has been
predicted that by 1995 there will be 28.5 million people employed
in service occupations. Only 22 million workers will be in the
manufacturing industriea. A case in point -- McDonald’s Corpora-
tion now employs more workers than United States Steel. In many
instances, these "trends" already exist i1n rural areas, where
small businesses and service are the sole employers.

The disabled adult of tomorrow must be prepared for careers 1in
the service industry. Careful study of local needs shouid be ‘
undertaken to determine specific vocational training skills to be
taught. The employment community should not be encouraged to

hire disabled adults out of a sense of charity. Through

increased public awareness and education, employers may learn to

view the disabled as a viable alternative to fulfill the:ir

employment needs.

Family input and support

The involvement and active participation of parents in the
transition process cannot be overlooked. Fregquently, parents
and/or guardians are confused concerning adult services for their
young adult. Thaere 1s a need to review with parents the services

available as well as the criteria for these services. Involving ‘
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adult service providers in annual admission, review, and dismis-
sal (or IEP) meetings will assist parents and educators in
planning the individual transition plan prior to school exit.
There remains a need to educate parents in viewing their handi-
capped child as & productive working adult. Many parents are not
awarae of the employment potential of the disabled and are fearful
of the child learning or working in a community-based setting.
Social Security Insurance and Social Security Disability Insur-
ance are seen by some parents as reasons not to participate in
carear-based training curricula. Threat of loss of funds may

outweigh the potential benefits of competitive employment.

One solution to these problems is the development of parent
support groups. Information concerning transition and employment
goals should be presented to the parent by the time the student
reaches 16 years of age. Content of the parent education
activities should be based on problems and concerns identified
through ne¢eds assessment activities (Wehman, kregel, and Barcus,
1985). By the time a handicapped student reaches adolescence.
parents shou.d be aware of services and curr:culum emphasis

wlthin the school setting leading toward-: successful transition.

Parents visits to existing day programs and group resiaential
homes shouid be encouraged. This process may ai.eviate some
misconceptions and fears of parents concerning adult service

providers. This firsthand experience and information gathering
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should assist parents in actively participating in the dewvelop-

ment of their child’s transition plan.

Sumnary

Rural and urban areas are facing the transition issue as our
disabled youth exit the public school system. Productive adult
life for the handicapped and the creation of positive attitudes
by the community towards these adults are common goals in all
geographic locations. The disabled youth or adult in a rural
area faces problems which must be addressed at the local level.
Specific questions need to be addressed by education, business
and parent, and citizen groups, and a needs assessment should be
developed to aid in the transition process. Possible avenues for
improved service delivery need to be explored as a collaborative

community effort.

The following areas need particular attention and should be fully
expiored befora transition programs are i1mplemented:

. Does the school curriculum realistically prepare the
student for adult life in this community i1n terms of
leisure, housing, and employment?

. Are there existing vehicles for cooverative serv.ce
delivery by adult service providers?

. Who 1s responsible for follow-up services to pboth the
disabled adult and the individual’s family?

. Have community members been made aware of the needs of the
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disabled adult in the areas of employment, housing,
leisure, and personal-social experiences?

. Have parents been provided the necessary information to
assist the student and adult in identifying transition
needs and subsequently developing the transition plan?

Disabled youths and adults will face many unforeseen challenges
as they exit the school program. We as service providers must
develop transition programs with realistic goals and coordinated
community services to assist them in reaching their full poten-
tial. The future holds promise for the disabled 1< we can
overcome existing barriers.to a fully maingtreamed adult life.
This 1s the challenge facing advocates of the handicapped.
Reprinted with permission: Beam, J.XK. (1986) Factors in the

Development of Rural Transition Programs, Ru: Special Education

Quarterly, 6,4 p. 52-54.

COMMENTS
by
Simpson, Huebner, and Rcberts

The factors which challenge us in the provision of transition
services for handicapped students 1in rural areas are magnified
for rural ycungsters who have a low-incidence disabiiity asuch as
blindness/iow vision. Therefore, Beam’s article 1s particuliarly
relevant. The five identified key components of an effective
transition program for rural students are critical for blind/vis-

ually impaired students. The last two -- implement work program

placements within the community instead of simulated experi-
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ences, and conducp instruction in community-based settings

-—- support traditionally recommended teaching strategies to
effect meaningful learning experiences for blind/visually
impaired students. It is through realistic experiences which
take place in natural settings that blind/visually impaired
students can not only learn concepts and skills but also, and
perhaps most importantly, recognize when, where, and how to

transfer what they have learned to new situations.

Beam’s article further confirms the need for transition teanms,
Lndi;ldual transition plans, collaboration, employer and parent,
involvement and self-help groups. Transition is a process of
living and therefore participation in the process by all avail-
able resources, organizations, and individuals must be aggres-

sively sought, encouraged, and maintained.
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COMMUNITY-BASED TRAINING: A COMPONENT OF
CAREER EDUCATION FOR DEAF-BLIND YOUTH

Magssachusetcs

Question: you ever wondered 1f, and if so, how a
Jential school for the blind developed
implemanted a career education/work

e. perlence program within the community?




I.

II.

III.

Iv.

V.

VI.

ViI.

IIX.

Overview

Type of Transition MBdel: Community-Based Work Experiences

Target Population: Deaf-Blind Adolescent Students of Residential Schools

Collaborative Features:

A, Agency: Perkins School for the Blind
Be Consumers: Deaf-Blind Residential School Adolescents

C. Private Industry: Restaurants
Cemetery Greenhouse
Bank
Bakery
Hotel
Racquetball Club
Commercial Laundry
Catering Service

D. Adult Service Agency: Massachusetts Commission for the Blind:
As students have graduated or "aged out" of the educational prograum,
Perkins vocational and transitional staff have worked closely with
staff from the Massachusetts Commission for the Blind (MCB):to
assist students to find and maintain jobs in their home areas.

Local/Municipal Resources: Chambers of Commerce are a frequent source of

business listings within the student”s home area. Many deaf-blind
students are unable to safely utilize public transportation. Within the-
Metropolitan Boston area the Massachusetts Bay Transportation Authority
(MBTA) has initiated a specialized service called "The Ride" which
provides door-to-door transportation for those not able to use the
regular public transit system.

On—-Going Support Services: Provided by vocational instructors to

students on-site while still involved in vocational training. MCB is
responsible for providing continued support after client is employed
full-time.

State/Local Laws and Regulations: U.S. Department of Labor; State

Department of Labor.

Funding Sources: Start-up: U.S. Department of Education, Special

Education Department.

Continuation: 1Included in general tuition.

Contact Person: Betsy L. McGinnity, Deaf-Blind Vocational Coordinator
Perkins School for the Blind
175 North Beacon Sc..:eet
Watertown, MA 02172 (617) 924-3434, ext. 519
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COMMUNITY-BASED TRAINING: A COMPONENT OF
CAREER EDUCATION FOR DEAF-BLIND YOUTH

Massachusetts

Question: Have you ever wondered if, and {f so, how a residen-
tial school for the blind developed and implemented a
career education/work experience program within the
community?’

Angwer: Betsy McGinnity, the Vocational Coordinator, and her
colleaguaes in the Deaf-Blind Department at Perkins
School for the Blind, have developed and implemented
Project Advance. Through the efforts of all indivi-
duals involved, including the students, twenty-six

deaf-blind adolescents are working part-time in
community-based work sites.

Introduction

Since 1980, Project ADVANCE, an innovative vocational model
project has been providing vocational training to a group of
deaf-blind adolescents at the Perkins School for the Blind in
Watertown, Massachusetts. It is funded by the United States
Department of Education, Office of Special Education. In order
for_these students to effectiv?ly make the transition from school
to work, the training that occurs during the students’ formal
education must be practical and prepare them for real job
options; and the planning must include the schools, the students,

the parents and adult service agencies.

Legislation and the acceptance of the concept of normalization
have changed our expectations of what these students will do as
adults. Now, as the 'rubella wave'" students prepare to ieave the
educational environment, they and other deaf-biind youngster need

appropriate work and living options.
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Our experience wi;h deaf-blind atudents has proved to us that
they are capable of learning a great deal. The major obstacle
students faced in the past, in developing appropriate work
behaviors and attitudes, was that the training occurred outside
‘of the actual work setting. The performance expectations for
the students consequently were those of the teacher not of the
employer. Theraefora, Project ADVANCE opted to develop a variety

of community-based training sites.

Project Advance

Currently Project ADVANCE 12 serving twenty-six deaf-blind
adolescents in fifteen different work sites. These work sites

can be loosely categorized into four different vocational

options: competitive; student operated small business; sneltered .

enclave within industry; and sheltered employment. Within each
option the skill level and degree of independence regquired vAary
greatiy. But, 1n general terms, the more competitive the option,

the more demanding the requirements.

Project ADVANCE training has three phases. The :nit:al phase
involves active training on job tasks and work behaviors, and
helps the student set up functional relationships with the peopie
in the work place. During this time the teacher is on site
working with the student and co-workera. The intermediate phase
reguires that the teacher become less directly involved with the

student but be available to intervene and assist with problem
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Si1tuations. A major focus of this phase is to transfer super-
vigsory responsibilities from the teacher to the éhployer/super-
visor. 1In the final phase the teacher’s main fuaction 1s to
provide follow-up and assist the employer, co-workers and

students in working through problems at the work site.

Competitive Work Sites

O0f the 26 students in Project ADVANCE, 65 percent receive
vocational training in a competitive setting. With this option,
after a training period, the student works independently at zhe
work site. Daily supervision is praimarily the responsibility of
the employer. Students work part-time (3-15 hours a week)
performing the job responsibilities listed on the following

chart.

in some settings the students earn the minimum wage or more while
in other businesses the students qualify for a Special Worker’s
Certification. Their wages are baséd on their own production and
“axe 1nto account their versatility a & any necessary modifica-

tions 1in ob responsibilities which they may require.

Project ADVANCE 1s involved with only a small aspact of career
education, that 138, to offer deaf-blina students -he opzortunyity

to explore and experience paid employment on a part-time bas:s

while they are still in school.
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Part-Time Job Respcnsibilities

- - - e - — - — -—— — - - — - - —— — —

Job Title : Type of Business
Food Praeparer -« Soup & Salad Restaurant
Service Personnel -« Fast Food Restaurant
Greenhouse Laborer Cametery Greenhouse
Coin Taeller/File Clerk « Savings Bank

Food Preparer Raestaurant

Laundry Worker Restaurant

Baker’s Agssistant Industrial Bakery
Dishwasher - Racquetball Club
Locker Room Maintenance Worker -+ Racquetball Club
Laundry Worker » Commercial Laundry
Food Preparer ) Catering Service
Notes

Minimum wage =




Student Operated Business

The student operated business is based on the principles set
forth by Minnesota Diversified Industries and other industries
for the handicapped. It provides janitorial services, lTL.e.,
cleaning hallways and staircases of apartment buildings and
picking up litter and debris on sidewalks. The students are
supervised by project staff and perform many aspects of the jsb
independently. The teacher provides quality control and super-
vises high risk situations. i.e., collecting litter in heavily
traveled areas. Some of the students assist in ordering
supplies, managing s*tudent payroll and billing. The six students
who are employed in this business (2 hours a week) earn the

minimum wage.

Induatxial Enclave

One work placement, an industrial bakery, qualifies as a

»

sheltered enclave within industry. Five students are employed as

production assistants. Although they perform fawer Jeb functions

ot

le, ha ztudents work

r

than other employees with the same j0b *1
in the same production area. These studen%s qual:fy for Special

Worker’s certification and =arn S5O percent of minimum wage.

Sheltered Workshop

Lastly, seven project students work :1n three area sha.tered
workshop/work activity programsg (4-8 hours a wee). After an

initial training period students worik :ndependently at the
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worksite and supervision is primarily the responsibility of the

workshop staff. Students are paid at piece work rate.

In many instances students work at more than one job and get
experiences in different vocational options. There is a temp-
tation simply to say that the most capable students (by educa-
tional standards) are the most successful in competitive job
settings. However, there are tco many exceptions to validate
this concept since the work requirements, from both 1nter-
personal and production perspectives, vary significantly across
both sheltered and non-sheltered work environments. For example,
competitive placement in a very smali business may require that a
student interact with only one co-worxer while a sheltered

worxshop setting could require nore numerous interactions with

co-workers.

»

Social Sx:1:3 and Emplovyer Relationshios

Success as a student does not ensure guccess as an employee.
Employers state clearly that people moat often lose jobs not
becaus2 they lack skills but rather because they have poor work
behaviors and attitudes. Since most of <he :*obs we have accessed
are entry level, unsxililed or semi-sxil.ed pesizions, “he
students have learned the j;ob taaks ruzidly. G2nerally, irnstruc-
tors train the students on si1te 1n specific skills, e.3., %O
operate the industrial dishwasher or to cut lemons. Tasks are

broxen down into small steps to facilitate learning. The real
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focus of the training is on communication, problem aclving,
resolving conflicts and learning to be flexible. Project ADVANCE
teachers work with co-workers and employers on these issues
almost as much as with the students. For both groups the real

key to success is in learning to deal with each other.

Communication Skills

ror co-workers and employers the initial training period can be
uncomfortable. Establishing effective methods of communicating
with the students is a major hurdle to be overcome in alleviat:ing
the awkwardness. The form that communication takes i1s highly
indl;iduallzed. Note writing, manual alphabet, sign language,
adaptive hearing aids, gestures and writing in the paln are some

of the methods used.

Summary

During the course of the project students have developed positive
perceptions of themselves as capable, procductive wage earners.

In fact, most of the people who interact with them at school,
workx, and home view them as more than just '"students'. Theze
students are rapidly approaching adulthood, and there are v:able
vocational alternatives that should be made availapvls to them. A
small percentage could be employed competitively :f appropr:iately
trained on the job. The major:ity of these students will continue

toc need some support after the age of twenty-two 1f they are to

locate a new job or require re-training. Transportation will
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often continue to be a problem and solutions will have to be .
individualized.

The majority of the deaf-blind students will need a more

sheltered option. Sheltered workshops may be appropriate for
some, but certain competitive jobs, client-run businesses, and
sheltered enclaves within industry are also possible work
options. The major focus of a community-based vocational program
18 the provision of all these options to deaf-blind students.

The chart on the next page presents the steps followed in Project
ADVANCE to help students achieve skills which will enable them to

work full-time after they leave achool.

This article is excerpted with permission from:

McGinnity, B.L. (1385). Community based training. Journal of .
Visual Impairment and 3lincdness, 79, 466-467.
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T ADVANCE
COMMUNITY-BASED VOCATIONAL MODEL

Aruitoxt provided by Eic:

FOR DEAF-BLIND YOUTH

Eviluate current job market/occupational
outlook

T
i

Identify potentia) employers 1n loca)

communi ty
|
[Connet specific emoloyers
]

Preliminary on-site visit:

[Ecnt"y student population to be served l

Initia? student assessment:
s, work skilis
0. finterpersonal skilis
€.* communication abiiitics/)imitations
. €o  expressed interests/preferences

e,  geogriphic residence

8. evaluste employer's willingness to
cooperate
b. {1dentify sppropriste jous

1

Follow-up on-site visft:
&, teacher works Job
b, task analyze jJob

ERIC

i fatch student to Job/post Job opening

Student applies for Job:
o, preliminary interview with
program staff

Student visits job site:
3. {interview with employer

Student hired by employer or
accepted for training:
8. establisn work schedule
with employer

|

Suoolement with one
Campus training for
$3ecifie work skilisg

Place student et worksite:
8. on the Job training/

ltdueuh co-workers/empleyer:
-

cormunication

close supervision b Student's skitlsg/
l I v Iimitations
[Hobllity training ‘l Gradus)ly fade supervision over Co-workers/guoervisor grad-
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ROYAL MAID COLLABORATES

Mississipp:

Guestigon: How can a variety orf state and local resources be
nobilized to increase the independence and employabil-
ity of legally blind youth and adulits?

" 45

—— e




Iv.

VI.

VII.

Overview

Type of Transition Model:

Three models: Satellite Workshop, Vocational Orientation
and Experience (VOE-PRO) and Group Home Services

Target Population:
Legally blind and multihandicapped adults

Collaborative Features:

A. Royal Maid Association for the Blind; Ellisville
State School for the Mentally Retarded: Hudspeth
Retardation Center; the Mississippi Vocational
Rehabilitation for the Blind; Mississippi Employment
Services; and the Copiah Lincoln Junior College all
cooperated to develop and sponsor various components
of the three models,

B. Consumers - Involved 1in all program components.

C. Private Employers - Students with VOE-PRD are placed
with local employers.

D. National QOrganization - National Industries for the
Blind.

Local/Municipal Resources - Involved, as needed, for

individual clients.

gn-going Support Systems:

A. Community - As appropriate for individual clients.

B. Administrative - Agencies listed in ITI.A. will
continue to collaborate on the thre=e models.

State/l.ocal Laws and Requlat:ons:

All clients must be referred by the Mississippi Vocational
Rehabilitation for the Blind. VOE-PRO participants must
be certified as eligible for Job Training Partnership ACT
(JTPA) funds by the Mississippi Employment Services

Funding Sources:

A. JTPA funds; Ellisville State School; Royal Maid:
Hudspeth Retardation Center: HUD funds: Mississaippa
Vocational Rehabilitation; and Deve.opmental Disabil-
1ty Funds have all contributed to the present pro-
grams.
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VIII.

B. Royal Maid and Ellisville State School will continue
support and will seek other funds as necessary.

Contact Person:
Mr. Billy Sparkman, Director

Rehabilitation Services

Royal Maid Association for the Blind
P.0O. Drawer 30

Hansen Road

Hazlehurst, NS 39083
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ROYAL MAID COLLABORATES
Mississippi
Question: How can a variety of state and local resources be

mobilized to increase the independence and employabil-
ity of legally blind youths and adults?

Answer: The Royal Maid Association for the Blind has demon-
strated the feasibility of collaborating with other
agencies to meet the assessed needs of legally blind
youth and adults.

The Royal Maid Association for the Blind, Inc., has taken the

lead in collaborating with several other agencies to develop

three model projects: A Satellite Workshop Progfam: Group Home

Services; and the Vocational Orientation and Experience Program.

After the Satellite Workshop Program was initiated in 1979, other

unmet needs were identified and the two other programs were

developed.

Satellite Workshop Program

In 1979, Ellisville State School for the Mentally Retarded had
identified and verified through vocational evaluations that a
number of residents who were legally blind had the potential to
develop work skills. As a state retardation center, Ellisville
State School provided all medical, housing, transportation,
therapy,and food services needed by residents. The missing
element was a work program. Rather than estabi:sh its own
production and marketing system it chose to join resources with

Royal Maid.
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Royal Maid, as a sheltered workshop for the blind doing govern-
ment contract work through the Javits-Wagner-0’Day Law, is
required to have at least 75% of the hours spent 1n direct labor
performed by workers who meet the federal definition of legal
blindnesa. Establishing a work activity center at Ellisville
State School added additional hours of labor toward insuring
compliance with the 75/25 requirement. But, Royal Maid could not
financially afford nor did it possess the expertise to establish
the network of support services needed to meet the needs of the
severely 1nmpaired blind people targeted to receive the work

activity center services.

The combination of resources was a natural and necessary act
required to make needed services available. As 1ts contribution,
Elliaville State School made available staff positions, buildings
;nd maintenance services, all of which it would have incurred
anyway, along with the myriad of professional services provided
by the center. Royal Maid provided wages and fringes for the
workers, manufacturing equipment and materials, marketing

techniques, and administrative expertise.

As the program grew, a larger facility was needed. At this time,
Mississippi Vocational Rehabilitation for the Blind was ap-
proached by Ellisville State School and Royal Maid to request an
establishment grant to renovate an old dormitory ward. This

partnership resulted in a modern industrial facility to house the
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approximately 40 york activity center workers.

On campua two programs, one serving deaf-blind youth through age
21 and the other providing evaluation services for multihandi-
capped blind people, requested and received services from the
work "Tactivity center. Both programs felt their residents needed
exposure to an actual work setting in order to evaluate and

develop work skills.

In 1985, Hudspeth Retardation Center identified approximately 25
residents who qualified for work activity center services.

Again, Royal Maid combined resources and initiated a second work
activity center aiong the same pattern as the Ellisville center.

Currently, there are eleven workers in this program.

Right to Succeed--Group Home Services

After the Satellite Workshop Program.was underway 1t became
evident that several residents had advanced beyoné the work
activity center level and could progress to the main Royal Maid
facility in Hazlehurst. But, while work skills had progressed,
these residents did not possess independent living skills whaich
would allow them to function within a dormitory or residential

living program. A group home service had to be developed.

Ellisville State School and the State Department of Mental Health
through the Developmental Disabilities Program leased a home

within the Hazlehurst community. Developmental Disability funds
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and client rental fees covered the costs for rent, utilities, and .

food for the home. Ellisville State School made ataff positions
available to provide houseparents to supervise the program and
Royal Maid provided the on-site sSupervision. The first home
served six developmentally disabled legally blind adult males and
proved very successful. Even with the severity of handicaps
faced by this population, several of the residents gained the
independent living skills required for the community and moved

into housing with only minimal or no routine assistance.

In 1982, a group of concerned 1nd1viduals.from within the human
gservices field identified a need four additional group hoﬁés in
Mississippi. Part of this identified need was to upgrade the
group home for males in Hazlehurst and to establish a group home
for females. This group became incorporated as Right to Succeed,
a private non-p;ofit organization, and applied for a HUD loan.

In 1984, the sites were selected and purchased, and the homes
were constructed. Community donations were solicited to furnish
the homes and tenant rents combined with Section VIII Rental
Subsidy through HUD covered the mortgage payments and utility
costs. Commodity foods and food stamps helped with meal cost and
Developmental Disability funds were used to lease a vehicle and
pay operating costs. The Hudspeth Retardation Center took over
the coordination and staffing of the two Hazlenurst homes, known
as Alpha I and II. Indirectly, Mississippi Vocational Rehabili-

tation for the Blind training fees paid to trainees at Royal

51

61




Maid, helped to provide the tenants with funds to pay their rent

which 18 based upon a formula developed by HUD.

The Alpha Home program serves six males and Six females all of

whom are legally blind developmentally disabled adults.

Vocationa rientation and Experience Programs

For legally blinq persons who live in the community and who need
a boost in self-confidence and in labor-market skills an adult
education program was organized. The Vocational Orientation and
Experience Program (VOE-PRO) combines the resources of
Mississippi Vocational Rehabilitation for the Blind, Mississippi
Employment Services, Copiah Lincoln Jr. College, and Royal Maid
to provide a three-month program designed to give clients
on-the-job work experience, employability/life skills, and basaic
related studies. The program utilizes JTPA funds, ehanneled
through Copiah Lincaln Jr. College, to provide an instructor/
placement counselor, classroom equipment, training materials, and
coordination of hands-on experience training. All clients must
be referred by the Misaissippi Vocational Rehabilitat:i:on for the
Blind to Royal Maid for rehabil:tation services and must be
certified by JTPA as eiigible by the Mississippi Employment

Services.

The following curriculum is offered with each client selecting

the work experience area(s) which best meets his or her needs:

%2




I. Work Experience Areas

A. Cafeteria Employee

B. Maintenance Operator

C. Cuatodial Service

D. warehousing Operations

E. Vehicle and Motorized Equipment Maintenance

. Office Skills

. Dormitory (Hotel) Supervision and Maintenance
. Aide to the Handicapped (Supervisory Skills)
. Recreational Service:

. Production Line Skills

aHITI O™

II. Employability/Life Skills

A. Career Planning Skills
1. Personal assessment
2. Career information
3. Career decision

B. Job Seeking Skills
1. Job hunting
2. Resume
3. Cover letters
4. Completion of job application
5. Interviewing (role playing)

C. Job Effectiveness Skills
1. Job attitude
2. Job success
3. Persunal economics

« III, Basic Related Studies

A. Basic Reading
B. Basic Math

6.3
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The overview format is not appropriate for this activity.

However, the contact person 1s:

Mark A. Demuth, Consultant

Data Services and Programs for the
Vigually Handicapped

Nebrasika Department of Education

301 Centennial Mall South

Box 94987

Lincoln, Nebraska 68509

Phone: (402) 471-229%5
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AGREEMENT OF COOPERATION

Nebraska

Question: Is there a state transition team that has developed
and implemented a statezwide transition agreement?
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AGREEMENT OF COOPERATION

Nebraaka

Question: Is there a state transition team that has developed
and implemented a state-wide transition agreement?

Answer: Yes, Nebraska! Mark Demuth, chairperson of the team
offers suggestions.

Agreement of Cooperation

An exchange of information between the state transition teams of
Nebraska and Pennsylvania led, within six months, to the comple-
tion and implementation in Nebraska of an Agreement of
Coorneration between.the Nebraska Departmant of Education (NDE)
and the Department of Public Institutions,.Division of Rehab-
ilitation Services for the Visually Impaired (SVI). The Pennsyl-
vania transition team brought a copy of i1ts state’s cooperative
agreement.to the National Leadership Institute for Personnel in
Education and Rehabilitation of the Blind and Visually Handi-
capped, sponsored by the AFB Collaborative Planning Transition
From School *o Work project, in January, 1986. The Nebraska
Transition Team asked for a copy which they took home as an
example of the xind of agreement they hoped to have in their

state.

While the Nebraska team was at the Institute :t developed an
Action Plan in which one goal was to: “Improve Communication in
order to assist all viaually impaired individuals through

formalized interagency agreements to culminate in a state-wide

S6
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transitional plan.’ Back at home the team reviewed the Pennsyl-
vania agreement and rewrote it seven times during negotiations
with the two cooperating state agencies, NDE and SVI. 1In J.ne

representatives of these two agencies signed the Ajreement of

Cooperation which went into effect August 1, 1986.

The chairman of the Nebraska Transition Team, Mark Demuth,
Consultant i1n the NDE, 1n thinking of other states that want to
develop coilaborative state transition agreements, suggests:

that everyone "bring all the cards to the table at the beginning-
.« .bacause holding back concerns or lssués slows the process.‘
That the pacple involved "agree to disagree--stay away from
philozophy battles that...will not be solved by the agreement:
don’t attempt to change anyone’s mind."” The suggestions 1lius-
trate the advantage of finding areas of agreement and using them

as first steps 1n an action pian.

The Nebraska Transition Team has estaplished goals for dissemi-
nat:on of information about the Agreement of Cooperation ana 1ts
imp_.1cations 30 that the effective date w11l noz e a mere ncte

on the calendar. The Agreement of Cooperat:ion follows.
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AGREEMENT OF COOPERATION
between the
DEPARTMENT OF EDUCATION
and the
DEPARTMENT OF PUBLIC INSTITUTIONS
DIVISION OF REHABILITATION SERVICES FOR THE VISUALLY IMPAIRED

This Inter-Agency Cooperative Agreement is made this first
day of August, 1986, by and between the Department of Public
Institutions, Diviasion of Raehabilitation Services for the
Visually Impaired, hereinafter referred to as RSVI, and the
Department of Education, hereinafter referred to as NDE.

WHEREAS, the administrative agencies of the state have the
reasponsibility to develop practical and efficient means for
coordination of their work:; and

WHEREAS, the two agencies welcome the opportunity to
cooperate with each other to fulfill their individual j>nterests
and responsibilities with respect to the maximum independence and
effectiveness of visually impaired and deaf-blind indaividuals;
and boundary overlaps are to be resolved i1n the interest of the
individual being served; and the spirit of cooperation rather
than the letter of rights and responsibilities shoul< always
prevail with the interst of the individual upper most: and

WHEREAS, there presently exists no agreement between the two
agencies and whereas their needs to be close coordination of
services to ~ssist visually imparied and deaf-plind students in a
smooth traneition into Rehabilitation Services from RSVI;

IT IS THEREFORE AGREED BETWEEN THE PARTIES AS FOLLOWS:

I. PURPOSE

The primary purpose of this agreement 1s to cutline the
responsipilities and activities of the agencies represented
1n order to coordinate the programs and services availabie
to visually impaired and deaf-blind birth to age 21 individ-
uals. This pupose shall be accomplished by:

A. Encouraging and assisting RSVI and NDE in working
together, on an individual case basis, during all phases
of student/client service.

B. Providing encouragemnent to RSVI and WDE for cooperation
in the development of combined programs.
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initiating and monitoring the recommended services that
are mutually agreed upon.

Assuring a continuity of educational planning and
formalized rehabilitation services to prepare the
student client to enter their chosen vocation.

Providing direction to RSVI district offices, school
digtricts and other agencies for the implementaction of
this agreement.

Identifying gaps in the service system that prevent the
timely transition from school to the workplace and
developming programs on both an experimental as well as
permanent basis that would effect that transition.

RESPONSIBILITIES AND ACTIVITIES OF THE DEPARTMENT OF PUBLIC
INSTITUTIONS, DIVISION OF REHABILITATION SERVICES FOR THE
VISUALLY IMPAIRED

RSVI 1s a governmental entity whose activities are oriented
to assisting visually impaired and deaf-blind individuals to
achieve the maximum of effectiveness in dealing with their
environment: physical, social, personal, and vocational.

A. Services are devised and provided on an individualized
basis, taking into account all relevant circumstances
that affect the individual, including age, location,
visual condition, abilities and disabilities.

RSVI works with the individual, family, school and otner
community ties evolving a plan of action to identify and
realize a life goal, including, when appropriate, a
vocation.

In the period of life prior to the mean:ngful identifi-
cation of a vocational goal, RSVI cnoperates with the
family, the school and other community entities to
provide counseling and training services that will
maximize the visually impaired and deaf-blind individ-
ual’s ability to cope effectively with their environ-
ment. This i1ncludes counseling with families, consuit-
ing with schools, and, when requested or when the
services are not otherwise available, provide training
in mobility and other alternative skillis for dealing
with the environment.

When the individual 1s approaching an age when the
identification of vocational pursults becomes part of
the educational process, RSVI can, upon request, provide
early career exploration, vocational choice and career
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‘ planning services to individuals, either in a school
gaetting or otherwise.

E. At or near the time of coumpieting a secondary education
program, RSVI can undertake formal processes for
determining eligibility for vocational rehabilitation
services. In the event the individual is determined to
be eligible, an Individualized Written Rehabilitation
Program (IWRP) will be complated, detailing the services
to be provided toward the achievement of the identified
vocational goal. Financial assistance may be available
to students pursuing a post-secondary educational
progranm,

III. RESPONSIBILITIES AND ACTIVITIES OF THE DEPARTMENT OF
EDUCATION

A. Special Education Qffice

1. To maintain a count of students birth to 21 years of

age who by reason of their physical defects (i.e., a
visual or combined visual and hearing disability),
are unable to attend regular public school classes
without assistance, are not physically adapted to
hold full-time membership in regular gchool facili-
ties, or who, in order to profit from regular school

. instruction, need facilities and procedures not
available in the regular public school claases
attended by physically normal children.

2. To assure a free, appropriate public education pro-
gram in accordance with federal and state law and
regulation.

3. To provide for the effective and efficient delivery
of the program through the provision of: direct
support services to educators of *he visually
handicapped; coordinated in-service training
programs in conjunction with the NDE Learning
Resource Center for the Sensory Impaired (LRCSI) and
Nebraska School for the Visualily Handicapped (NSVH)
for teachers and other apupropriate school personnel
serving the visually handicapped, and parents:
appropriate materials through the LRCSI: informal
assessment of visual handicaps and te=hnical
assistance when requested which monsists of:
monitoring verification; assisting school d:s=ricts
in developing and providing appropriate educational
programs; assisting school districts in locating
alternative educational placementa if the diatrict
is unable to provide an appropriate educational

‘ program; demonstrating teaching techniques; and,

60
70




asaisting in identifying other appropriate re- .
sources.

B. Nebraska School for the Visually Handicapped

Service provided to students attending NSVH may include:

1. Pre-vocational training ia Industrial Arts, Home-
making and Business Education:

2. Classes in mathematics, laboratory sciences and

other prerequisities for college entrance for pupils
needing more intensive instruction than may be
available in the local district:;

3. Activities in independent living, cooperative
vocational ingtruction and career education:

4. Facilitation of the shcool-to-work transition
process; and

S. A plan for transition into each pupil’s secondary
@ducational progranm.

IV. RESPONSIBILITIES AND ACTIVITIES OF BOTH AGENCIES

A. Interagency Referral and Referral Information ‘

The NDE shall refer to RSVI the names of school

districts who by Verified Child Count have students with
verified visual impairments.

Information packets will be disseminated to the above
named sachool districts in like numbers, including
transition activities, NDE Special Education Office, DPI
Rehabjilitation Services for Visually impaired and

Nebraska School for the Visually Handicapped informa-
tion.

The parents or guardians of the individual student/cli-
ent has the opportunity of completing the referral card
to obtain furthar i‘nformation.

Any mutual exchange of information between the respec-
tive agencies (RSVI 'district offices, school districts
and other agencies) shall be identified as confidential
in keeping with each agency’s policy and shall not be
borwarded without the expressed written consent of the
indjiviudal or his/her parent or guardian (if the
student/client {is a minor).

RSVI will forward a detailed written response (white .
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cas@) to the respective school districts regardless of
the outcome of the referral.

If RSVI is unable to provide services, it will specify
the reasons and list alternative service providers, when
possible. If RSVI is able to provide services, the
school districts and RSVI may arrange an informative
meeting to orient the referred individual &nd parent or
guardian to-available services from both agencies.

Refarral shall be provided without regard to race, sex,
religion or disability.

Education/Rehabilitation Individualized Plan/Progran

The Individual Education Plan (IEP) shall conform to
requirements as prescribed in statute, rule and proce-
dure. ;

The Individualized Written Rehabilitation Program (IWRP)
shall likewise conform to the requirements governing its
development and implemencation.

No later than the final school year of a client/student,
the RSVI Vocational Rehabilitation Counselor shall
develope a suitable IWRP implemented upon *termination of
school program (with input from the referring agency)
which shall specify the services, *he financial carivici-
pation of individuals and their families (when appropri-
ate) and the person or facility res-onsible for provid-
ing the services.

When services are being provided simultaneously by RSVI
and the school district, close coordination and coopera-
tion among both parties will be essential.

Implementation of the Agreement

A State Transition Team shall be formalized to implement
this agreement.

In-service training of staff of both agencias ghall be
conducted, as needed, to achieve full understanding of
this agreement and to further develop sound working
relationships.

AMENDMENTS

Either parties to this agreement may initiate amendments to
the Agreem2nt. Such amendments will become part of the
Agreement upon the signature of both parties.
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VI. EFFECTIVE DATE AND TERM

The Agreement ahall be effective on August 1, 1985, or a%
such later date on which all necessary signatures “o th:.3
agreement have been obtained and shall be rev:ewed by
September 30th of each year.

VII. TERMINATION

Either party may terminste this Agreement by giving at least
sixty (60) days written notice to the other party.

DEPARTMNET OF EDUCATION DEPARTMENT OF PUBLIC INSTITUTIONS
DAVE RASMUSSEN EMILY CAMERON
LEGAL CCUNSEL GENERAL CCUNSEL
»
GARY M. SHERMAN, DIRECTOR JAMES S. NYMAN, DIRECTOR
SPECIAL EDUCATION OFFICE REHABILITATION SERVICES FOR THE

VISUALLY IMPAIRED

GERALD SUGHROUE
ASSISTANT COMMISSIONER
DIVISION OF SCHOOL ASSISTANCE & SUPPORT

JERRY REGLER

CAMPUS ADMINISTRATOR

NEBRASKA SCHOOL FOR THE VISUALLY
HANDICAPPED

ROBERT KELLOGG
ASSISTANT COMMISSIONER
DIVISION OF STATE SCHOOLS

JOE E. LUTJEHARMS, COMMISSIONER RONALD L. JENSEN, DIRECTOR
DEPARTMENT OF EDUCATION DEPARTMENT OF P2UBLIC INSTITUTIO!‘
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‘ YOUTH IN TRANSITION, INC.

Nevada

Cuestion: Has any state transition team developed a state-wide
system for the inclusion of transit:on advocates as varticipants
in the IzZP process?
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Overview

As indicated in the following article, the activities of the
Nevada Transition team are currently i1n abeyance while they wait

for an official decision regarding articles of 1ncorporation.

For further information contact:

Mr. John Orr, Assistant Chief
SBureau of Services to the Blind
vepartment ot Human Rescurces
S05 E. King Street, Room 502
Carson City, Nevada 837:0

(702) 885-4444
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YOUTH IN TRANSITION, INC.
Nevada
Question: Has any state transition team developed a state-wide
system for the inclusion of transition advocates as
participants in the IEP process?
Answer: Yes, John Orr, Assistant Chief, Bureau of Services to

the Blind, describes one approach as envisioned by the
Nevada Transition Team.

Note: Although the Nevada state-wice transition plan, Youth in
Transition, has not yet been fully implemented, as explained
below, 1t 1s presented in this manual because of several unigue
features,

The Nevada plan to enhance the transition of blind and
visually impaired individuals from the work of school to the

world of work involves several interrelated developments

including the following:

1. incorporation of the state transition team as a non
profit corporation:

2. establishing corvoration chap‘ers replicating the state-
wide team model in the major urban centers:

3. developing cooverative agreements wi-h apgropriate

state-wide agencies;

4. replicating the gtate-wide agreements among the chapters

and local service and interest organizations:

5. adding consultants/advisors to the chapters and team(s);
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€. applying for operational financial support -o appro-

priate funding aources:;
7. training team members in the philosophies, »sractices
and procedures of IEP development;

8. actively participating in IEP development ~onferences

on local lavels; and

9. wearly identification of blind and visually :mpaired

youth.

These steps are dependent upon prior or concurrant accom-
plishment of related steps. For example, incorpora-:.:on is a
condition to making application for operational fin¢icial

support.

1. Incorporation: Arrangements have been made with a
Carson City attorney to incorporate the state team as Youth
in Transition, Inc., a Nevada non-profit corporation. The
purpose of the corporation is: “To coordinate, support and
encourage the successful transition of blind and visually
impaired Nevada youth from the world of school to the world of
work.” This step is considered mandatory to allow the group to
apply for financial aid from agencies, foundations and community
service organizations. At this writing, incorporation has not
been concluded. The first board of directors of the corporation

will be the original members of the transition team.

2. Chapters. Because incorporation has not been completed,
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the corporate chagters in the major urban centers have not been
officially established. Participants have, however, been
recruiged. Each chapter will be composed of a rehabilitation
specialist, an educator, a parent, and a visually-impaired
youth. The purpose of each local chapter will be to enhance the
transition experience on the local level for‘every blind or

visually impaired youngster in the community.

3 & 4. Cooperative Agreements, B3ecause the organization

of Youth in Transition, Inc., has r.ot been completed, formal
cooperative agreements cannot be executed. Commitments have been
received from both the Bureau of Services to the Blind (3SB) and

the Nevada Division of Special Education.

S. Consultants/Advisors. On the state-wide level the state

team has added the following experts to assist us in making Youth
:n Transition, Inc. an effort of the highest degre= of quality:
Mervin J. Flander, Chief, Bureau of Services to the Bl:ind
Jane Early, Administrator, Special Education Division
Donny Loux, Chief, Rehabilitation Planning, Research and

Program Development

6. Financial Support. This stepd necessarl.y -s <epenrdent
upon i1ncorporation. Funding, although very l.tt.e is reguired,
18 neaeded for operational expenses to coordinate the formation of
local chapters and participation in individual IEP develobpmenta.

Commitments for support have been made from 3SB Grant & Gift
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Account, from Special Education, and from the Developmentsl '

Disabilities Council.

7. Training. 1In late summer of 1986, all team members were

trained in the IEP process. Training was conducted by educators

and parents familiar with the process.

8. IEP Participation. When the 1986 school year begins
team members will attend every IEP conference held to develop a
Plan for blind and visually impaired youth. Attendance is for
the purpose of supporting the parent and chiid, for advocating
their rights and entitlements, and for encouraging a comprehen-

sive IEP which considers academic, social an. vocational factors.

S. Early JIdeni.fication. In cooperation with severai ‘
organizationg (AFB, Nevada Council of the Blind, National
Federation of the Blind of Nevada, the Committee of Blind
Vendors, and Nevada Rehabilitation Planning, Research and Progranm
Development) the Bureau of Services to the Blind is surveying all
blind and visually impaired persons in the state to assess
service needs. A major component of this survey, which i1s being
distributed to 3000 Nevadans in large prant, braille or recorded
form, 18 designed to assess the needs of pre-schooi and school--
age individuals. Another benefit, of course, will be to expand
the number of youngsters known %0 the 3ureau. Thls information

will be shared with Youth in Transition, Inc. allowing for

follow-up by team members. Also, the corporate name was specifi-
cally developed to be non-threatening, in the belief that .
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‘ pediatric ophthalmologists ana optometrists will be more easily
encouraged to refer a parent to Youth i1n Transaition, Inc. than to
services i1dentifievd Sy the word "blind." This notion has been
discussed with pediatricians and their response has been optimis-
tic. Our goal is to establish a registry of blind and visually

impaired youth, to be maintained by our group rather than a

government agency.

Note: Although the Nevada transition model, Youth in Transi-
tion Inc., is not fully operational at the time of
puBllcatlon. the organization of state-wide transi*ion
services 1s not stalled. It appears to the AFB »roect
staff that the components of the model can be rapidly
implemented once incorporation 1s granted or can be
modified and implemented even 1f i1ncorporation i1s ruled
out.
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A CAREER AWARENESS EXPERIENCE
ADVENTURES TO THE FUTURE

New York

Question: Have you wondered what an effective approach might be
to provide blind/visually impaired students with ‘
opportunities to meet and interview adult role models
who represant many different careers?




Qverview

Type of Trangition Model:

Career Awareness

Target Population:
High School Students

Parents
Adult Role Models
Professjionals

Collaborative Features:
A. Agencies - Public Schools
Board of Cooperative Education Services
Commission for the Blind and Visually Handicapped
Private College
Consumers - Students
Parents
Adult Role Models
Private Employers - N/A

National Organizations - Americar Foundation for the
Blind

Local/Municipal Resources:
Private Colleges
On-Going Suppo.t Systems:
A. Community - Local and district schools

B. Administrative - N. Y. State Commission for the Blind
and Visually Handicapped

State/l.ocal Laws and Requlaticns
N.A.

Funding Sources:
Anerican Foundation for the Blind

Reg.stration fees from parents, students and
professionals

N. Y. State Commiasion for the Blind and Viaually
Handicapped




VIII.

Contact Persons:

Mary Ann Bonner

Children’s Consultant

Commission for the Blind & Visuelly Handicapped
175 Fulton Avenue

Hempatead, NY 11SS0O

516-3538-7070

Andrew Pasternak, Senior Counselor

Commission for the Blind & Visually Handicapped
175 Fulton Avenue

Hempstead, NY 11550

516-538-7070
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‘ A CAREER AWARENESS EXPERIENCE
" ADVENTURES TO THE FUTURE

New York

Question: Have you wondered what an effective approach might be
to provida blind/visually impaired students with
opportunities to meet and interview adult role models
who represent many different careers?

Answer: Mary Anne Bonner and Andrew Pasternak of The New York
Commission for the Blind and Visually Handicapped
developed and implemented a career awareness day for

blind/visually impaired students, their parents and
professionals,

Introduction

“"ADVENTURES TO THE FUTURE" provided the first opportunity for
fourteen year old, visually impaired Bobby to meet blind and
visually impaired adults who had ''made it -- teachers, a vending

‘ stand operator, medical technicians and a computer programmer.

On that special day in May, Bobby asked Carla Kennedy, a nuclear
medical technologist, if she told people she was blind before
administer*ng services. She laughed, "They can usually tell from
the thick ienses I wear" (American Foundation for the Blind,
13984-85, p. 6). Most patients are more interested in her
expartise than her vigsion. During another conversation with a
man who 1s totally blind, Bobby and his father were equally
impressed to hear how this individual did his job as a planner,
consultant, and administrator at IBM. With information gained
through personal contacts with three adults "who have made it",

Bobby with his father has been growing more excited about the
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chances of finding a career to match his many talents. After
ail, those visually impaired high achievers who showed up at

"ADVENTURES TO THE FUTURE" were cnce Bobby’s age. And they too

had dreams (American Foundation for the Blind, 1984-85, p.6).

A Career Awareness Day Concept

*"ADVENTURES TO THE FUTURE"™ was jointly sponsored by the New York
State Commission for the Blind and Visually Handicapped (CBVH);
Board of Cooperative Educational Services (BOCES) III, Suffolk
County; V.I.P. (Visually Impaired Program); Adelphi University:
and the American Foundation for the Blind. The training seminar
was designed to irprove tranaition from achool to work for »lind

and visually impaired youth who live on Long Island, New York.

The primary focus was to provide high school ag students and
their parents with opportunities to interact with employed adults
who are blind and visually impaired. In add:tion, local rehabil-
station and special education staff were available to not only
facilitate “he various activities but also, prov:de information

~0 students and their families.

Vizually impaired youth on Long Island were eager <o meet with

adults with sim:iar disabiiities who had "macde :t" 1n the worid
of work. This need 1s not unique to *hese ycungsters. The

Research and Training Center in Blindness and Low Vision

(¥ississippl State University) has documented this need through a
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national survey study. <(Career Development Needs of Blind_and

Visually Impaired Students, April 1986, Mississippi State

University, R & T Center). Being able to ask questions about the
use of technology, public transportation, and rehabilitation
services; relationships with sighted co-workers; and, disclosure
of disability on the resume, is critical to youngsters concerned
about their future. All such questions need to be answered not
only by professionals or parents but also by employed adults who

have s milar disabilities.

Preparing for the Training Seminar

In preparation for the seminar, rehabilitation representatives
from CBVH met with local itinerant teachers to discuss the agenda
and review the unique career dev:lopment needs of visually
impaired youth. This provided an opportunity to share ideas and

strengthen working relationships.

Worksheets were developed for distribution to the students prior
to attending the one-day seminar. These worxsheets were designed
to have students reflect on their own family’s worx history,
develop an awareness of and stimulate ‘an interest in specific
careers. Another worksheet was on career development rights and
responsibilities, such as rights related to the need for career
information; equal access to vocational training opportunities:

and access to appropriate technology and work-study experiences.
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Aruitoxt provided by Eic:

Personal responsibilities were to be identified and noted by each ‘

student. This later formed the basis for discussions between

teachers and students.

The CBVH staff identified ten employed adults who are
blind/visually impaired to be resources for the students and
their families. Rehabilitation staff of the Long Island CBVH
contacted these selected adults to: discuss the purpose of the
career seminar; provide an outline of how each small breakout
session was to be conducted; and, share guidelines on types of
career information to be pregented. These adults were willing to
participate and eager to share their individual career develop-
ment experiences and strategies. The individuals selected
represented careers in nuclear medical technology, computer
programming, employment counseling, teaching, administration,

social work, vending stand operat:ons, and industrial work.

Prior to the training seminar the rehabilitation counselors of
the Long Isiand office of CBVH, 1in cooperation with acul* role
models who were leading the small group sessions, deveioped a
one-page work profile which inciuded present position, job
duties, career paths, visual s+tatus, special aids or appliances
u: .4 on the job, personal qualiities needed on the ijob, and
personal job search experiences. Zach Job was then cocded by the
appropriate Dictionary of Occupational Title number and addition-

al reference gources were i1dentified.
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Eight )ob profiles were compiled 1nto a booklet ent:tled "A
Sampler of Career Choices for the Visually Impaired.” The
introduction reflects the perspective of the local rehabilitation
staff:

What types of work can visually impaired people do?

We have never been able to answer this deceptivaly

simple gquestion without asking the ingquirer a dozen

questions to clar:fy what he means'

Several of our former ciien%s have aenerously

shared their work profiles =0 that we man Learn

what they do...how taey prepared to worx...tneir

strengths...and how they compensate for their

visual 1mpairments.

We are here to assist you prepare for your career. -hils

booklet was available for each studen- to taxe home as a

resource.

A Career Awareness DJay

The format for -he day was cesigdned %o give eaca student maximum
—ime with the adult leaders. Zach student se.f-selected aad
pra-registerad for thre2 small group 323S10ns wWNlch were one 10ur

117 iangth. Other time was spent :n an cpenin

i'e}

g2nara. session, a

lunchecn, and a closing panel szession. Parents am

0}

¢mzaniec TheLr

'

<nirldren.

Zach oreakout session had 13-_9 serscns 3t<ending with the azult

. .

ro.e moce. as the Zr.ncina. sSHRALEr ans a Mes2raneor from S2BVH.

Pri0or to %“he %“rainiag seminar, moderators net wi=n SreARXers o
<rscuss general '.OpPlCS to be coverad. WwWhile speaxkers’ atyles
78

&8




varied, they all presented themselvea as being in charge of their ‘

careers. In addition to specific information about their jobs
they shared: personal experiences about mobility: options and
methods used to travel to and from the job; hnw, when, and why
they informed co-workers of their visual impairment; and job
accommodations. Questions from the students frequently focused
on types of personal/social encounters faced daily at - rk
whereas parents frequently requested information about specific
job requirements. General sessions balanced the small work-
shops. The luncheon was particularly effective in providing hoth
ﬁarents and students with the opportunity to interact with each
other, the spea;exs. and other profess:ionals. The American
Foundation for the Blind film “Employed Ability' was shown to
give a broader perspective of employment options and stimulate

future discussion.

This approach not only provided specific career information out
a_.so promoted attitude change. A positive change 1s most likely
to occur through interactive and direct experiences. Seeaback
from poth students and their parents ind.cated rthat positive
changes occurred based on the.r :nteraction with *he aduit
speaxers. How to sustain and bu:rld sn this change remaina a
challenge. New networks among students, parents, and profes-
sionals were :init:iated. A4lso, severa. of the speakers who met
each other for the first time discussed their future roles as

resource persons. With this nucleus of individuals future
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seminars can be facilitated. While actual costs for this seminar

were minimal ($300), planning required a substantial commitment
of staff time. This was essential not only for designing the
seminar, but also for coordination, planning, materials prepar-

ation and, organization of the facility.

\

The Second Year :

“ADVENTURES TO THE FUTURE" was not only an exciting experience
for the students but also a motivating one for the planners and
adult role models. As a result a second year activity has taken

place and possibie third year plans are under consideration.

For the second year activity the focus was on skill development
and the day was entitled "On Your Mark! Get Ready! Get Set!
Go!"™ Although the format was similar to y2ar one 1t differed in
that professional educators and rehabilitation counselors
co-facilitated sessions with adult role models. Naturally the
focus changed, mecving from career awareness to skill develop-
ment. The four workshops ;ere (1> "On Your Mark"--Career
Ezploration; (2) *“Get Ready"--Self-Awareness; (2) "Get
Set"--Decision Making; and (4)‘“Go“--?ulllng 1t Together.
Students were provided with a workbook, prepared by the worxshop
developers, which contained exercises to be complieted for each

workshop.

In the career exploration workshop the following concepts and
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activities were presented: gathering information through '
brainstorming, interviewing, and written information: occupationsa
and jJob exploration; interview guidelines to use 1in seeking
career/job related information; and an introduction to written
resources on career information. In the self awareness workshop
the focus was on individual roles, interests and abilities. The
decision-making workshop addressed types of decisions, vocational
decision-making, and the meaning of decision-making for the
individual. In the final workshop on pulling :t together the
students considered what to 1inclucde in their own Individual
Written Rehabll;tation Plan (IWRP). Plans for the third year are

st1li being formulated.

Conclusicn .

This experience has served to motivate and ecducate the students,
Parents, professionals, and adu.% role models. This project :.s
fun, challenging at times, and repllicablie., 3ut, most of ali 1t
can be an effective way to assist biind and vizualliy i1mpaired

and

0

studen-3s expand their awareness of fuszure career opticn
deve.op readiness skills ag they taxe an active ro e 1n their own

transit:on from school to worik.
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Question:

-

SUMMER EMPLOYMENT IN INDUSTRY

New York

Have you wondered how private industry and a
state agency could collaborate to provide
vital work experiences fo:. visually handi-
capped college students who are abou: to
enter the labor market?




II.

III.

Iv.,

VI.

L
“dhae

Qverview

Type of Transition Model:

Industry - Agency Collaboration
Target Population:

Legally Blind College Students

Collaborative Features:

A. Agency - New York State Commission for the Biind and
Visually Handicapped, White Plains Offics, Westchester
County, New York.

B. Consumer - Blind and visually handicapped college
students.

C. Private Industry - IBM Summer Employment Progranm,
Westchester Employment Office, White Plains, N.VY.

Local/Municipal Resources - As needed by individual
students.

On-goinqg_ Susport Systemg:

Program is dependent on continuation of coliaboration
between IBM and the New York Stat= Commission for the
Blind and Visually Handicapped.

State/Local Laws/Requlations:

U.S. Department of Labor Guidelines

I

ncing:

Program 1s financialliy dependent cn the continuation
of the IBM summer employment srogram,

Contact Perscns:

William L, Xane

-
i

Paula T, Carroll, Yanager

District Office Manager
Commission for the 38l.ind and
Visually Handicapped

200 Mamaroneck Avenue, Room 503
White Plains, N.Y. 10601
(914) 946-1698

84

Summer Employment Program

Z3M

Westchester Empioyment
Dffice

12 Water Street

White Plains, N.Y.

(914> 993-7803
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SUMMER EMPLOYMENT IN INDUSTRY
New York

Question: Have you wondered how private industry and a state
agency could collaborate to provide vital work experi-
ences for visually handicapped students who are about
to enter the .labor market?

Answer: William L. Kane, District Office Manager in Westchester
County for the New York State Commission for the Blind
and Visually Handicapped, describes the collaboration
between his office and the IBM Summer Exployment
Program.

In December, 1983, IBM and CBVH entered into an agreement to

cooperate each year in the referral and acceptance of highly

qualified college students who are legally blind into IBM’s

on-going Summer Employment Program.

Since 1984, a; the result of collaboration between the IB!
Westchester County Summer Employment Program and the Westchester
District Office of the New York State Commission fo the Blind
and Visually Handicapped (CBVH), ten legally blind college
students have worked for one summer at IBM. The students were
selected from a total of 18 candidates who were referred to IBM
by CBVH. All have worked in positions related to their interests

and college courses.

For the past three years, staff of the IBM Summer Employment
Program and staff of the White Plains Commission for the Blind
and Visually Handicapped have met and agreed upon guidelines for

referring appropriate candidates to the work program and upon
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follow-along supervision. The following factors have cortributed ‘
to the high rate of placement of CBVH students:
1. Pre-screening by CBVH counselors of applications, and a
fact sheet which included a review of each applicant’s

independent mobility skills and communication skills.

2. Review of all referrals by coordinators in IBM and
CBVH.
3. Open communications concerning skilis of each

applicant.
q. Supportive services availaple, when necessary, by J3VH

and staff.

Each year IBM Westchester appoints a new coordinator of the

) Summer Employment Program. Schoois ana community groups are ‘
contacted to locate suitable candidates for summer umployment.
“he Program often receives over 5,000 applications for 8090

positions. There 1s an incentive program to encourage IBM

managers to de summer empioymen:i: any manager who reguests
help has an "unity to also place 31 handicapped summer
employee at . zxpense of a separate spec:ial fund seht LD 2y the

corporation.

Visually handicappea students have aezld positiuns 10 “wo ydes of
programs at I3M facillitres 1n Westchester Coun-y and Gresnwich,

Connecticut -- preprofessional and adminilis:iranive.
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