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LA , . This study tested the reliability of Lortie's (1975)
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to perpetuate traditions at.the expense of reflective and informed .
change. Forty-nine physical education student teachers filled out
.report forms: before and after a l0-week student teaching experience
- detailing "critical incidents" that were indicative of good or poor
. .teaching. Analysis of data derived from these reports indicated that
- . teachers: became acquainted with the tasks of teaching during their
apprenticeship-of-obgservation and that teachers appeared to begin
their ‘identification as teachers during their apprenticeship.
Assessments of teaching technique were similar both prier to and
after entry into’the teaching role, Because the apprenticeship
represented an analysis of personal experience, a teacher's analytic
orientations toward the work of teacher were individualistic. It is
concluded that physical education teachers, like their classroom
counterparts, appear to serve an apprenticeship-of-observation while
students in public schools. The apprenticeship period informs the

-~ prospactive physical education teacher of the tasks of teaching, ;
‘establishes assessment strategies for determining the quality of
taaehin?; and provides the analytic orientation toward their
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A Study of Lﬂfﬂ “Appmnnseshpﬂf-ﬂbSEWaHQH Theory
in Physxca;l Educatlon ]

Socialization into tgachmg begms when a perscnn ﬁrst enters the cultural site ofa

~ teacher the school. The first role one assumes in a school culture is the role of
“student. Therefore socialization into teaching begins while teachers are students.
This beginning pha_se of socialization lasts the duration of time spentas a student, or
unnl formal teacher education begms '

Lﬁrﬁe (1975) described this ea:ly socialization period as an “apprenticeship-of-
observation." The apprenﬁceshxp begms the process of socialization by acquainting
the student with the tasks of teaching and developing an identification with teachers.
The apprenuceslup, hawever, does not appear to lay the foundation for informed
assessment of teaching technique or encourage the 'development of analytic
orientations toward the work of teachers. The individualistic preconcepuons of
teaching, grown ﬁrm from many years in pubhc schools, hold the strength to weather
the undergraduate experience with little change They are carried into and even
verified by the workplace of teaching. Thus, the apprenticeship-of-observation serves
to perpetuate traditions at the expense of reflective and informed change. ,

,, “The purpose of this study was to test the tenability of Lortie's (1975)
apprenﬁceshlp-gf-abservauon theory in the development of physical education
teachers. The thenretmal pmpasxtmns underlying the theory provided the investigative
focus cf the study

| . METHOD
hers, F‘oﬂ.y nine physxcal educatlen student teachers served as the sub_;ect |

elementm? schnol and 5 weeks ina hngh school Smdent tgachers were used in l‘hlS

- study because student teaching represents the ﬁrst appéftmnty fora person to assume

A sustained teaching role. The use of student teachers was also consistent with
o prt)taccl established in previous research on the early phases of teacher sacxallzanan
g (Hoy & Rees, 1977 Tabachmck Popkethz & Zexchner, 1980; Templin, 1981).




sllection. Tn fonnulanng the appmnﬁceshp-of—obseﬁraucn theory, Lorﬂe
| (1975) fou;nd the most useﬁzl data came ffom de.scnpuens and recouecnons teachers |

 for callecnng dala in thls smdy as it was beheved amenable to aecessmg aml analyzmg

" the data forms Lortie found useful in estabhslung his theory. Two report forms were

_ develnped, one for preentry into teaching and the other for postentry. The first form
requested reports of incidents indicative of good and poor teaching witnessed while
‘the teacher was a studen’ in pubhc schools. The second form reque.sted reports of
,mcldents mdlcanve of good and poor teaching based on rezollecnum; of the teachers
- ownpractice. Preentry data were collected five weeks prior to student teachingand
postentry data were collected durmg the ﬁnal two Week.s of the io-week expenencei

" tested

, Qg;g_dm The data were analyzzd ina ﬂlres-step process. Flrst a general o
- frame of reference was established. The theoretical propositions served as the
reference. Secondly, data were reviewed with reference to the propositions for the
purpose of inducing category schemes. The final step was to determine the level of

o spec:.ﬁmty or ggneraluy to be used in reporung the data Becausg die perspecﬂves and

| dEClSIOIlS needed to be made as to whxch be.havmrs and perspecnves represented
| generally held perspectives which were umque to time, place, and circumstance.

| 'FINDINGS
~ Thefindings will be presented in reference to the propositions set forth in the
- apprenticeship-of- observation theory.

Proposition One: teachers become acquainted with the tasks of teaching during
their apprenticeship-of-observation.  The teachers in this study appeared to have been
- acquainted with an extensive array of teachmg tasks durmg their apprentlceshxp
el Four ma_]c:r categones of teaching tasks were identified in both pre- and postteaching



":"‘datn. 'I‘he ﬁrst nateguqr was tasks re.lanve tn student leaimng These tasks mcluded
’ t:nntent snlectmn teaclung style and student evaluation prut:edu:es The secnnd e
categury was tasks relative to class operauun, such as studnnt supennsmn it
e estabhshment and enforcement of rules fnr student behavmr c:lass routines, snd the
' f ‘use. nf class nrne Tlm'd were tasks relatwn to teachgrlsmdent mtexpersnnal

cnnﬁdant and estabhshlng re]atlunshxps based on trust snd!ur respect. , 'The final
category was tasks relative to the exhibition of a teacher's personal chamctensucs
This category included such tasks as serving as a role model, bgmg assertive, and
denlunsn‘aung leadership qualities. These findlngs suppuned Lortie's (1975)
contention that teachers begin learning the tasks of tnach;ng during their
t'apprnnnneshlp-nf-nbsewauun .

- Proposition Two: teachers begin their identification as teachers during their
apprenticeship. Contrary to the tenets of the apprenticeship theory, the teachers of thi:
study did not appear to form an 1dent1ﬁcat1nn wnh teachers while they were students

‘in physu:al cducanun There were, in Inany cases. teachers that were adnured but the

educannn teat:hers to be uutstandmg tnachers Physxcal educatlun teachen-z do nnt
, appear to be the professional role models for subsequent gnneranuns

Why? Several reasons scern plaus:ble. either smgularly or in combination,
| C‘nucal to developing an identification with teachers in the apprenticeship period is the

_time of decision to enter teaching (Lortie, personal communication, July 7, 1986). -

- ~ The earlier one makes the decision to enter teachmg, the stronger the identification

with teachers encnunteted dunng the appfentleeshlp period. Data on time of decision
was, unfnrumately, not gathered in the cnurse of this study A second reason for the
lack of identification with physical educators rnay resnde in the de ‘enmnants of career
chuleu Bain and Wendt (1983) found that a primary determinant for entering
physical education was not teaching, but rather coaching. In these cases the coach
would be the more likely role model and the identification for the prospective teacher
~ ~would be with the cuaclung profession and not teaching. Ina persnnal o

~_ communication on this matter, Lortie (personal communication, .Tuly 7, 1986) -
e ‘quesnuned the mﬂuennc, of role mndels outside the school on the developing physical
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| eduester (1 e. esmps, YMC‘As & sthletle teams) A third potential exples:etlen was
ldentlﬁed by several of the studied teachers themselves. They reported limited
experience in physxeel eclueauen elasses whlle they were students. Only in a very few
- schools does time in phymeel eduestmn equal time spent in other subject matter areas.
e Given the time lmutaﬁens, an spplentlceshrp in physn:al edueauen would be of lesser

| ‘mﬂuenee than for classroom teachers. o

Prapasztzan Three: assessments of teaching zec:hmque are smu]ar both prior to and
after entry into the reaeiung role. In this study, pre- and postentry assessments of
good and poor teaehmg teehmque were slmﬂa"‘ _ A#sessment criteria eppesxed based
on personal appeal and emotion rather th : ,
based their judgements on feelmgs anc
' ebsewsnens The essessments were

sed on unmfonned s:lmphsnc
nragtizal rather then systemaue and
hersg-an mdependent entity faced

fese findings support Lortie's
- lay the bssns for mfemed

assessment ef teachmg techmque oF'
onentanons teward the work (of ¢

postenlsy eva]uatlons Trsmmg (sﬁsee
~ watershed separating the pereepnere
- knowing prefessionals” (p. 66).

iayrnen from later judgements by

Proposition four: because the apprenticeship represents an analysis of personal
experience, a teacher’s analytic orientations toward the work of teaching are -

- individualistic. The teachers in this study depicted teaching as an activity perfermed

by an individual in the plesenee of a group called students. Responsibility for in-clast
activity rested enﬁrely with the teacher; mcludmg incidents of disruptive student
behavior. The resources used by teachers to orchestrate the actions necessary to meet
classreem responsibilities were pnmaryly personal chareetenstlcs sueh as
‘assertiveness, confidence, and respect. Other teaehers and administrators were
“mentioned in a few postentry reports, but these meldents recounted those individuals

reinforcing and confirming individual decisions made by the teacher. Collegiality was - -

o ,’» net vxewed as an essential element ina t;eacher’s work.




- and bemg fa;r) to more technical characteristics (flexible, organized, and concise) was

Appmnnﬁghlp'ﬂf—ﬁbésewsnen o

Although personal and mdmdusl ehs:aetensues fm'med the anelyﬁe orientation in’ T

both the pre- and postenu-y Epc’ﬁs a ch&ﬂge in the nature of these ehsrsetenshes was

deteeted A sluft from empathetic characteristics (. g. caring, friendly, encouraging,

», f.fvﬁ noted. This ﬁndmg supports Lortie's (1975) conclusion that the apprenticeship is -
- formed from the perspective of a student. It appears, however, the work enentatmn

is formed with sufficient strength and ﬂex1b1.hty to incorporate the shifting concemns

encountered as one leaves the world of the student and enters the occupation of
teacher.
| CONCLUSION '
In conclusion, physical education teachers, like their classroom counterparts,

appear to serve an apprenheesh:p—ef-observahen while students in public schools.

The spprenheeshlp penod informs the prespeehve physxcal educster of the tasks of
teaching, establishes assessment strstegxes for determmmg the quality of teaching, anc
provides the analytic orientation toward their professional work. The perspectives
toward teaching formad during the apprenticeship are personsl and md1v1duehst1c,
which mitigates against collective and reflective ehange in the current  practices of
phys1ca1 eduestlan teachers. Tesehers and teseher educators alike mustbeginto

- recognize and work through the power of the apprenticeship if change is to be

realized, Toi ignore the socialization effects of the apprenticeship is to yleld to its
lsnmtended mﬂuenc.e -

In this regard, physical education may have something unique to offer the Iarger

~ field of education. The influence of the apprenticeship may be less for the physical
‘ | educatmn teacher than for thelr elassroom eolleagues The Iength of tune in physmal '

tesehers indicates the foundsnen upen whxch the apprennceshlp perspectlves arc

based may not be as formidable as they are for other teschers 'Iherefere the

| hkehheod of altering apprenticeship perspectives in favor of a more mforrned

perspective is greater. To realize this potential, future research must uncover more

thoroughly the physical education teacher's sources of eeeupsmnal 1deelegy ‘The

socializing influences of the preserv:ee, induction, and inservice phsses ofa teaehers

career all need eareful essmmstmn. Understandmg and cunneetmg the mtﬁeaexgs D f ;‘ s

e
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thcse Saclahzmg factors to the occupational tasks and perspectives are neccssary
prereqmsﬁes for changing, refining, and improving the work of teachersin =~
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