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Teaching Free Speech VYalues to High School Students:
Keyas to Fersevering Dewpite the Obstac les

Throughout this bicentennial year of the U.S. Costitutions at-
increase public appreciation of this

tention has focused opn ways to
Ir the processsy news reports have with

cornerstone of our country.
lack of apprecizction but an

]

increasing frequency pointed out not
its provi-

alarming lack of understending of the Constitution and

sions.
These findings are neither new nor surprising to free speech
in 1980 showed that three of every four

A Gallup Poll
is or whet it con-

proponents.
Americans did not know what the First gmendment
a 1986 Hearst Corporation suc-vey revealed

cerns.* rFore recentlys

that most adults do not know the content or purpose of the
indifference" to freedom of the

Constitution®*® gnd show "apparent
press.®
The media’s efforts to increase understanding of fres
from the First Amendment Con-

speech/press principles has continued:
in 1980 through the Society of Profecsional

gress’s first meeting
Journalistss, Sigma Delta Ehi’s Project Watchdog in 1984 %o the Ad-
vertising Council’s 1987 multimedia national ad camgaign.“ These ef-

forts have been extended to rea:ﬁ teachers ano students. The A&NPA

the b:centennial commission and 12 national education

Foundation,
organizations are co-sponsors of a September 14 teach~in on the eve

of this year’s amniversary of the signing of the Constitution.”

increase knowledge® and appreciation of free speech

The need to
in this paper.

among the young is the reasdn for the study described
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Free Speech—--2

The goal is=s to better understand why our citizens believe as they do
about the First Amendment. One way to reach that goal is to learn
how young people are taught free speech concepts.

Amer icans entrust some 40 million young pecple to this nation’s
B7,000 public sachopls. Three million of these students graduate
each year.® These new adultss we are toloy will join a society
where fewer Americans take the political process seriogusly and large
numbers refuse tp participate as citizens.” And they come from the
ranks of high school students Said to be less likely to challenge
traditions less concerned with sucizal injustice and more interested
in preserving the status Quo than students & decade earlier.®

The specific focus of this paper will be a group of high school
teachers who do teach free speech/press concepts. LCan we character-—
ize the schoel environment most conducive to teaching freedom of ex-—
pression? What can we learn from these teachers that will improve
future rTforts to educaete productive citizens and intelligent media
consumers?

Parameters of the Study

This study does not deal with a8 representative cross-section of
high schnol teachers. #As explained in the Methods section belows
the study respondents have passed through three screening steps.

The result i=s a sample of teachers assumed to be very interested in
the teaching of free speech.

Several other assumptions underlie this study:

1. The more knowledgeable that students are in citizenships the more
pro-democratic and supportive of free speech concepts they will

be.¥ A corollary of this is ¢hat adults who do not understand
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free speech and free press concepts probably were not solidly
grounded in it when Lhey were young.

2. Tt 18 simplistic to believe that merely telling teachers mare
about free speech principles will sufficiently encourage them to
include those concepts in their teaching. Better understanding
of the classroom enviranments curriculum pressures and teacher
attitudes is needed to better understand how to react students.

3. This study concerns high school teachers. MD single factors how—
evers, provides the key tp understanding how to reach teachers and
students i this country’s 145,000 public high schoocls. Many per-
sanal and environmental factors beyond the scope of this study
may be 2very bit as important as those cited here.

What Can We Expect?

The literature indicates several facteors that may affect the
way free speech concepts are taught. The concern here is with in-
=ight to personnels curricular and environmental characteristics.

Little research exists to suggest that teaching experience or
size of scheol wWill influence the way teachers approach this sub-—
ject. The broader tonics of the Constitutions Bill of Rights and
citizenship are common ta virtually all schaecl curriculas and per-
sonal interest, rather than years of experience, may influence the
extent to which these subjects are refined and free speech stressed.

One might expect that the topic is dealt with differently in
social studies classrooms than 1n journalism or publications
courses. Most studies concern spcial studies classess with no com—
parable study of journalism classes available for comparison. One

study found that most journazlism teachers wha responded to a query

J
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Free Speech-——4

on press law in the curriculum were more esxperisnced than the aver-
age journalism teacher and had taught a free press unit before.*™
Student Attitudes and Beliefs

Evidence abgunds that high school students have difficulty
grappling with free speech concepts. Sigel found that high school
seniors had a great deal of difficulty explaining democracy®*' and
Jones reported a decrease between 19467 and 1975 in knowledge of dem~
ocratic principles and interest in political activity.1® The Nation-
al Assessment of Educational Progress in 1983 cited improvement be-
tween 19746 and 19B2 in students’ knowledge of their government and
the political process» but found no progress in respect for the

rights of others,'®

Johnston and Bachman reported a good deal of ambivalence in
1975 among high school seniors in their support for others who sign
petitions agr join boycotts. Almost one in four had little or no in-
terest in government.’* FElam compar=sd the attitudes of seniors in
1984 with those in 1952. He found toaday’s vouith more supportive of
freedoms of speech and assemblys but also more uncertain about the
meaning of those traditional freedoms.:*™

The Classrogm Enviranment

Iime Spent: It is risky to distinguish the classroom environ-
ment from the teacher who resides therer but several studies have
referred to the amount 0f class time spent on free sgeech and the
! grade level for scuch instruction. Eveslage found that of those
journalism teachers who spent time with free press issuesy 43%
devoted one week or less, 70% No more than two week:s and 8B7Y three

weeks or less.'® Ehmansy after a three-year study of high =chool
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sophomoress concluded that students who believed that they dealt
regularly with controversial issues in the classroom showed in-
creased political interest and activity.*? Remy and Wagstaff cited
the relationship between time spent on a topic and student achieve-
ment. They noted evidence that suffictient teaching time 15 necessary
for good citizenship education.!®

Grade Level: Herman reported the recommendations of social
studies educators asked 1o determine the grade levels for a variety
of content, including citizenship and legal education. Under
citizenship, most respundents felt that the use OFf decision—-making
skills shouuld be stressed in grades 7-9; while understanding of the
social, economic and political systems and processes should be
stressed in grades 10-12. . -alysis and evaluation of government,
politics and citizenship should occur throughout grades 7-12. Demo-
cratic principles should be taught in grades 7-%9s but the Bill of
Rights and the responsibilities o7 citizenship throughout high
schopl.*® A National Council for the Social Studies Task Force was
more specific. It suggested that freedum uf expression be dealt with
beginning in grade B, freedom of thought in grade 10 and value caon-
flicts and citizenship issues in grade 12.=v

Lendth of Courcsa: Little evidence exists that treatment of

this topic is tied to whether the crourcse in which free speech is
taught runs for a full years a semester Or a gquarter. In fact,
Hunkins, et. al. concluded that the number of soclal studies courses
taken by students has little or no r=zlationship to students’ politi-

cal attitudes.=1
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Course Content _and Presentation

Goals and Objectives: Teachers are told early in their train-

ing that course objectives are impdbrtant. Lesson plans should have
objectivesy as shnuld a curriculum. The literatuce suggests that
teachers have less difficulty defining common goals in citizenship
training than achieving those goals. The task in training vyoung
adul ts was implied in a study by Z2ellman and Sears; who found that
students in grades 5-%9 were not learning the principle of free ex-—
pressien because it was taught only as a slogan and not a% it ap-
plies to concrete situations.=*

Teachers have been found to equate "good citizenship" with
obedience = moral outcomes and compliance.™* When a 194l 'study of
student attitudes toward constitutional freedoms revealed that
seniors who had studied civics agreed with the Bill of Rights less
often than those who had not studied civicss researchers concluded
that there may have been too much classi'oom emphasis on the mechan-
ics of government instead of on the values of democracy.™

"Values" have become common pbjectives. Various publications
of the MNational Council for the Social Studies identify one or more
of the following: justice, equalitys responsibility, freedom,
divercity, privacy. human dignity, rule of laws human rightss
honesty and equality.®* Advocates of values education urge teachers
to go heyond talking abeout values or just presenting facts. Student
actions should be discussed and action projects planneds with the
focus on Student behavior.ev?

Before turning to specific teaching tcchnigues, a word of cau-
tion from John Goodlad about the bridge from course objective to

classroom content: 8
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“LCloncepts or skills calling for development over rela-
tively long periods of times which often appear in cur-—
riculum guides prepared rather distantly from the class-
roomy =how up relatively infrequently as one gets closer
to and inside the classroom, then almost completely disap-
pear when one looks at what is calied for in Quizes and
tests....In other words, the goal o/ learning a fundamen-
tal concept or principle 1is sacrificed to the means which»
in turns becomes the goal emphasized in teaching and
learning and then called for in tests."=®

Temaching Techniques: The NCSS Task Force urges teachers to 1n-—
troduce conceptss skills and values in concrete and s:nple terms,
reinforcing and applying them until students are able to apply ab-
stract concepts while analyzing events. This requires classroom
procedures with direct student involvement and learning activities
that reach into the community.=<¥

Methods such as expositions recitations discussions role-
playving, discovery and community involvement have been encouraged.d°
But adolescentss no more willing than adults to go beyond gQiving lip
sgrvice o democratic values, are reluctant to apply abstract values
to specific examples. Goldenson examinged the use of controversial
topics to study the implications of abstract constitutional princi-
ples 1n zoncrete situations. He found that among high school
s&niors, those who dealt with the controversial Lupics during a
three~week civil liberties unit showed significantly more pozitive
attitude change regarding civil litne'r}i:iars.?m Grossman found that
tolerance of dissent was more prevalent among tenth and twelfth
graders wht felt free to express their views in class and who had
taken more courses where controversial issyes were discussed.™®

Authorities often cite the powerful influence that the school

and classroom envirornments play in both teaching and learning

3
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beliefs and values. Young people most supportive of democratic
principles hawve been found to have investigated issups in an open
“lassroom envigeonment where inguiry is encouraged. ®® Such gpenn2ss
has been linked to more knowledgeable, less authoritarian and more
interested students. Positive student political attitudes and be-
havier 15 most prevalent in schools high in student participation
and low in authoritarianism, s«

Goodlad’s earlier admonition regarding the gap betweenr written
principles and classroom procedures bears repeating here., He
bemoaned the "extraordinary sameness in the ways of teaching" and
the obstacles facing & teacher who wants to innovate in the face of
established practice.® This becemes particularly critical in the
teaching of free speech concepts. Some of the all-too-familiar
classroom techniques—--use of printed drill materials, emphasis on
factual content and repetition of patrictic rituals—--have been
linked to the authoritarianism that makes it barder to teach demo-
Cratic principles.®

Elassroom Respources: Little research has examined the e.tent
0 which classroomw materials—--texcbooks in particular—~-are linked to
success or failure in teaching constitutional concepts. But several
scholars have suggested that prcblems arise from the use of the
textbooks now available.

Remy and Wagstaff cited a maticnhal survey commissioned by the
National Science Foundation. Ninety percent of social studies
teachers relied on textbooks as the primary instructional tool, the
NSF study found.®” To compound the problams one in four teachers

complained of putdated teaching materials in classroom textss but

10
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only a fraction of that number were aware of other or mire recent
materials that could be used as alternatives.™®

A Project 'B7 texthook study noted as well that textbooks
devote a retatively amall proportion of their content to constitu-
tional topics. In additiony the Constitution is usually treated in
& narrow: literals simplified way that only describes briefly the
document’s origins and structure. As Patrick and Remy observe,
"Students who rely on these textbooks have little opportunity to
know how the Constitution affects the lives of citizens.,"s97

Dissatisfaction with current textbooks dealing with freedom of
the press was found among high school journalism teacherss too. @ai-
most half of the journalism teachers responding to a survey in 1981
said they used no text in teaching a unit on press freedom. More
than half of the respondents said they used guests or perlodicals,
however, and many used films: pamphlets anrd videotapes.®

There 1s some @vidence of a desire to use supplementary
materials. Gilliom et. al. noted the "talent bank" of community
pecple who are well prepared to provide citizenship training.«?
Other scholars have Said that audio-visual materials and other
printed matter shcould be used 1n conjunction with a good texthook.
But a recent study by Turner resealed a dearth of supplementary
resources that could compensate for the weakneSses in textbooks. ~E
Summar

The literature clearly offers more insight to the social
studies classroom than to the journalism class. Research relevant
to teaching free speech values can be applied to either setting:s

however. Discussion of such elemerts as teaching technigue, Sup-

11
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plemental materialss classroom environment and student attitudes can
bz as meaningful to e#icxher juurnalism or social studies teachers.

No research was found, however, that would help predict the be-
havior of the strongly motivated teachers central to this study. as
the next section #xplainss the teachers examined here do not easily
fall into the categury of "typical" journalism or social studies
teacher. But it still will be useful to examine their beliefs and
behavior within the edur ~‘onal context outlined in the literature.

Mathod

A 1781 survey by the autnor led to development and publication
of a high school curriculum guide on free speech and free press and
4 Gannett Foundation grant to h@lp e:amine how free spaech is taught
in ¢the wchools. Those who bought the guide a2lso recaived a two—-page
J ey fluestiov aire and a stamped, self-addressed envelope. This
questionnaire asked those who order=d to provide demographic in-
formation and indicate what attracted them to the resource. OF
those who responded, high school teachers were identified and sent a
second questionnaire gix to nine months after their earlier
response. A follow-up was sent to those who did not respond to the
second guestionnaire. The respondents ‘o questiornaire #2 provide
the sample for this study.

Of the 256 teachers who resnonded to the first and were sent
the second, 153 completed the four-page second questionnaire, a
response rate of 59.3 percent. It must be stressed that although
the sample size is smalls respondents represent a group thought to
be very interested in and invclved with teaching about free speech.

Each respondent took the initiativ® three times: *“o order and pay

12
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for the books to return the first gquestionnaire and to return the
second questiionnaire. This study does not include comparisons he-
tween this group’s responsSes and those of teachers who took none of
these stepss nor does it examine in detail the impact of the First
Amendment curriculum guide on classrcom behavior. The focus here
instead is on the beliefs and teaching practices of high achool
teachers assumed to be committed to instruction on free speech and
free press concepts.

Findings

DemcArabhic Profile

Most resnondents had one of three Primary teaching assignments:
social studies (33.1%)s journalism/publications (21.9%) <r
English/language arts (30.5%). Most were experienced teachers: 25%
had 1-% years of teaching, 23% 10-14 vears, 24% 15-18 years and 28%
had more than 19 yvears of experience. Sccial studies teachers
tended to be more experienced: those teaching primarily journalism
were less experienced and English/languge arts teachers were fairly
well distributed throughout the range (X2=18.213i pC.006). Fifty—-one
percent of the respondents had taught apout free speech for at least
eight vyearsi just 20% had spent two years or less teaching the sub-
ject.

Half of the respondents were in schools with a model curriculum
that dealt with free speech and press. Only 4 of the 77 respondents
who reported 38 model curriculum gsaid that it came from cutside of
the school (i.e.» the state department of education), and just 32%

of those with a curriculum said they were required to follow i*%,

i3
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Most of the respondents (&42.4A) came from schools with more
than 1,000 students and 30.9% taught in schools of 1+300 or more
studentas. School size was inconseauential in analyzing much of the
descriptive data. Just five of the teachers with primary a=sign-
ments in journalism came from schools of fewer than 1,000 students,
but enrollment was not a factor in determining whether a school had
a model curriculum or what the model curriculum included.

Attitudes and Beliefs

Teachers were asked to assess the extent that their beliefs and
attitudes on the value of teaching free expression was similar to
the feeling=s of five groups: state or national professional groups,
schonl administrators; other facultys studentss and parents or the
community. Respondents also were asked to compare teday’s students
with those of 5-10 years ago in earth of five issue categories.
Teachers® responses to these were analyzed and compared with course
goals and vbjectives,.

With few exceptionsy the respondents® démographic character-—
istics provided less insight than the pattern of responses from this
group of free expression proponents. Table 1 [see page 271 shows
that respondents in general believe that their feelings about the
value of free speech instruction are much closer to the sentiments
of =tat® or national professional groups than to any group within
the school. One in four teachers thinks his or her beliefs are dif-
ferent from other faculty members.

More specificallys journalism teachers (694) were most likely
to classify their beliefs as "very similar" to these external

groups, compared with 384 of social studies and 34% of English

14
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teachers. More social studies (55.5%) and English teachers (&41%)
classified their heliefs as very similar or somewhat similar to
school administratars than da journalism teachers (37%). Journalism
teachers also were the group most likely to rate their beliefs out
of sync with the beliefs of their fellow teachers. All journalism
teachers were less likely (22%) to be unsure of whetbher their atti-
tudes coincided with the administration.

Teachers in all three disciplines consider their beliefs to be
similar to those of their students. 1n this arear &&% of the social
studies teachers: &67% of the journalism and 463% of the Enylish
teachers said their views on teaching this topic coincided with
their students’. The same agreement exists in terms of
parent/community support» although a majority (53.4%) said they were
not suyre how these oputsidc groups feel on this issue.

Table 2 [see page 27)] reveals how tEachers feel students today
compare with those of S5-10 years ago regarding the understanding of
responsible citizenships» awareness of free speech issues: apprecia-
tion of societal values, support for American institutions and
critical thinking. Respondents scored today’s students highest far
support of American institutions and lowest in the area of critical
thinking.

Support af institutions is the only category in which the
teachers graded this year’s students higher than those of S-10 years
ago. Tiore than one in three of the sample believes students have
less awareness of what it means to be a responsible citizen and four
in ten teachers rated students lower in appreciation of societal

values and awareness of free speech. Social studies teachers rated

15
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ctudentis significantly bhigher in free speech awareness than did
Erglish or journalism teachers (X?2=22.78;p<.004) and gave students
higher marks in support for Ameriran institutions. All three groups
graded students low in critical thinkings 11.4% of the respondents
scoared students "much lower" than students of 35-1C years ago. More
than teachers in any other experience category, those teaching five
years or less also were more likely to score students high in sup-
port for American institutions and low in critical thinking skills.

The Classrocom Environment

Model Curriculum: Survey findings suggest that free

speech/press is much more likely to be part of a a sccial studies
model curriculum than one used by an English or journalism teacher
(X2=2:.,15ip<.0000). Seventy-eight percent of the sccial studies
teachers said that they were guided by a model curriculum, compared
with just 34.2% of the English/language arts/journalism teachers.
But when crosstabs were run, the presence of a model curriculum in
the school seemed not to be a significant factor in classroom deci-
sions made by the teachers in this study.

Course Description: Respondents provided a profile of the B&
year~long courses, 55 semester courses ard six quarter courses in
which free speech/free press was taught. Sixty-one percent of these
were social studies courses, 19% journalisms, 1&6% English and 4% were
not identifiable by department. Most of the courses enrclled
seniors or juniors: B2 were copen to seniors., 65 to juniors, 32 to
sophomores, 16 to freshmen and 2 to seventh and eighth graders.

Probably the most interesting and consigtent finding in the

\
data is the extent to which respondents found textbook treatment of

16
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this topic inadequate (S5&.4% of those who taught year-long courses
and 53.2% of thosea teaching semester courses).

Among teachers of full-veadr courses, 47.7% used model curricula
and B?,5% had a textbook available on this topic. Twenty-one of the
full-year courses were in Englishs 9 in journalism: 22 in advanced
journalism, 9 in publicationss 48 in social studies, 12 in political
sciencey 17 in civics and 9 in economics. Most teachers of English.
journalism, publicationss political science» civics and economics
devoted S-9 days to discussion of free speech. Year-long courses in
advanced journalism and social studies were more likaly to devote
10-14 days to the topic. Almomst half of the teachers spent more
time on free speech/free press during the past year than previouslys
608.3% spent an additional 2-5 days.

The profile of semester courses is just slightly different.
Fewer teachers of these courses (34.5%) had a model curvriculum or a
textbook on free spemech/frze press (88.9%). Sepventeen of the
semester coursas WBre in Englishy 3 in journalisms ? in advanced
journalisms 3 in publicationss 31 in social studiess & in political
sciences B in civics and 8§ in economics,., Ona would eaxpect that
fewer class periods were spent on free speech/free press in semester
journalism courses than in year-long coursess and that was true gen-
erally. But interestinglys while semester journalism and pub-—
lications classes devoted less time to the topic (1-4 class
periods), semester social science courses often devoted
proportionately more time to the topic (10-13 class periods in 10
social studies classes and 5=%9 days in most political science»

civics and economics courses). This could be due to the more spe-—
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cialized nature of semester courses within the social sciencess spe-
cialization less likely in semester journalism courses.

Time Spent an fFree Speech: Slightly more than half (35%) of

the journalism and English teachers said they spent more time on
free speech./free press during the previous years but just (33%) of
the social studies teachers did. Of those who spent more time» 9%
devoted one additional days 63.7% said 2-5 days and 27.3% gave five
or more extra days to the topic.

Teaclhiers also were asked to identify the important factors in
determining how much time they spend on free speech and free press.
Respondents in all three disciplines agreed that course content
limitations posed the major problem. This was cited as important by
78.9% of all teachers and 85.4% of the social studies teachers. As
a positive influences personal interest was s3id to be "very impor-
tant" to &1.3% of the respondents and “important" to the other
3B.7%4. Closely behind was student interestr» which 20.2% of the
teachers said was important.

Department reguirements (40.4%), school district requirements
(3B.84%) and state requlrements (35.4%) were less often cited as im-
portant determinants. However, more than S5% of the social studies
teachers said these three factors were important.

Course Content and Presentation

Goals and Dhiectives: In an attempt to determine where
teachers are llkely to place their priorities in teaching free
speech and free press, they were asksd to rate the importance of
eight goals or course objectives. Because cf the respondents’ in-

herent interest in the topic, this Question did i1at by itself reveal

18
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many surprises. Two statistically significant findings emerged.

® showed that more jourralism teachers (93.8%) than English
{(71.4%) or social studies teachers (70.2%) consider an increased
awareness of the First Amendment "very important" (X2=6.99ip<.03).
Social studies (72.9%) and English teachersa (70.7%) both are more
likely than journalism teachers (50Q%) to believe it is very impor-
tant to relate the Constitution to students’ lives (X21=92.923ip<.05).

As Table 2 (see page 28] showss moat teachers rated highest the
goal of encouraging critical thinking (B2% said "“very important'),
and near the bottom the goal of strenthening American institutions
(40.8% said "very important"). This is conasistent with the
teachers’® asasessment of today’s students (see Table 2, discussed
earlier),

Further insight comes from examining teachers’ assescsment of
their beliefs (Table 1) and their course goals (Table 3). The sur-
vey revealed that teachers who considered their belijefs to be very
similar to those of national professional organizations were also
more likely to believe that the goal of encouraging critical think-
ing is very important (X2=4,753ip<.1)s as is the goal of increasing
awareness o0f the First gmendment (X2=7 _34ip<.03).

In terms of comparing their views with those of school ad-
ministrators:. respondents who perceived their views tg be different
from their superiors were more likely to believe that today’'s stu-
dents are somewhat lower in critical thinking skills than students
3-10 years ago. And respondents similar in belie¥ to school ad-
ministrators were much more likely to believe it very important to

teach students responsible citizenship (X2=8.311p<.02).
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Respondents with beliefs ve-y similar to those of other faculty
were more likely to believe it very important to set goals of en-
couraging critical thinking (X2=8.13:ip<.08), preserving societal
values (X2=9,49§p<.05), encouraging individual expression
(X2=10.93ip<.03)s strenthening American institutions
(X2=10,256;p<.04) and providing historical context (X2=9.52:ip<.03),
It should be noted, howevers that just one survey respondent in five
said his or her beliefs were very similar to those of other faculty.

Teachers who perceived their beliefs to be very =similar to
their students’® also were more likely to consider very important the
goal of encouraging critical thinking (X2=8.11ip<.02). Those who
said that students’ critical thinking akili=s lag behind those cf
previous students also were more likely to consider it very impor-—
tant that a course goal be to strenthen American institutions
(X2=11,18:p<.03), This goal also was very important to teachers who
believe that students’® understanding of responsible citizenry is

somewhat lower than S5-10 years ago (X2=14.58;p<.008&).

Jeaching Technigues: Traditional teaching methods of lecture
and discussion are popular among the respondents in this surveys but
a good number indicated at least occasional use of other technigues.
Eight in ten teachers said they lectured always or often; 97% said
they used classroom discussions. Guest speakers were used often by
38.7% of the teachers, role-playing by 39.6%: class projects by
63.7% and films or tapes by &£0.1%. The profiles of year—long,
semester and quarter courses reveal similar patterns, suggesting
that the teacher or topic, not the particular course, is more likely

to influence the choice of teaching technigues.
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. Classroom Resources: One fina) category of teacher responses
offers a revealing glimpee intoc the classroom where free expression
is taught. Teachers were asked to check from a list of eight those
free—-speech related sources of information available to them, and
then to rate the usefulness of each respource. Listed were
textbookss other books/pamphlets: college courseworks olher
teachmrrss professional meetingss school in—service days: profes—
sional journals and Newspaper—-in—Education programs.

Al though textbooks got generally low reviews from tme teachers
in this surveys a Qualifier is in order. The fact that the entire
sample in this study consisted of teachers who had sought and pur-~—
chased a curriculum guide gn free speech and free press suggests
that respondents would have some dissatisfaction with the way other
classroom materials treat the subject. 0On the othé@r hand, the fact
that these teachers Sought additional material implies that the
respondents are more imaginative and rescurcetful than the average
teacher described in the literature.

Significantly more social studies than English/journalism
teachers in the study had a textoook on free speech and free press
available (X1=4 .27ip<.0%) and found their textbook useful in teach-
ing this subject (X2=92.42{p<.052). Although 87.2% of the sample had
access to a text» just 29.8% considered the bock "very useful.”
Four of five teachers said that other baooks were available to them,
including 87.84 of the spcial studies teachers.

Just three in five teachers said that college coursework on
this topic was available to them» although significantly more social

studies (728.3%) than English (43.2%) teachers said so
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(X2=8.403p<.02). English and journalism teachers also less often
cited other teachers as availahble or useful sources of information.

The three groups of tecchers differed significantly in their
acknowledgement that nprofessional meetings were available
(X2=10.215p<.007). Just 45.9% of all teachers cited this source:
but &2.3% of the journalism teachers did, compared to 27.3% of
English teachers and S51.1% of social studies teachers. Just as with
professional meetings, journalism teachers (B81.3%) led the way in
€Citing professional journals available tao them on this topics fol-
lowed by social studies (75%) and English teachers (&5.9%). And a
vast majority of the respondents——including ?&% of the journalism,
3% of the English and 87% of the spcial studies teachers who used
them——found such journals useful.

Another source judged quite helpful by the teachers who used
ity but more often than not believed unavailable to them; is the
Newspaper~in—-Education pregram. Just 31.34 of the journalism
teachers, 45.5% in English and 5S8.3% in social studies reported NIE
materials to be available (X2=5.701p<.04). Of those who used these
resources, 90% of spcial studies teachers, BO0% in jourmalism and 77%
in English considered them useful in teaching about free speech/free
press. In additiony teachers with at least 15 vears of ewperience
were more than twice as likely to be awar=2 of available NIE
materials than were teachers with 2-9 years of experience.

In-service days, available to just 22% of the teachers:s were
generally considered of little value. That was the verdiect of 75%

of the =social studies» B1% of the journalism and &4% of the English

teachers surveyed.

22




Free Speech—-21

Nine of ten teachers also said they supplemented their textbook
with other material: news articles (2&8%), periodical articles
(22.2%), material from professional organizations (16.2%), audio-
visual materials (20.4%), pamphlets (13%), a curriculum guide
(24.2%)y» case studies (A4.1%), other texts (1B.4%) and other library
materials (5.2%). Of the 592.1% who said they had used guest
speakers,; journalists headed the list (60.B%), foll!swed by lawyers
(32.6%), other teachers (16.2%), civic leaders (17.6%) and community
representatives (10.8%).

Finallys teachers were asked if they had used material from The
First Amendment: Free SDeech angd a Free Press, the curriculum guide
that each had ordered; 8l.1% said that they had and 18.9% said that
they had not. More journalism (93.5%) than English (BO%) or social
studies (73.9%) had used th& work.

Of those who used the guide, 15.8% said it had no effect on how
they taught their courses. The influence most often cited was addi-
tional time devoted to the topici &0.4% said they spent more time on
free speech/free press (74.3% of English, SB.&% of journalism and
48.6% of social studies teachers). Teachers with fewer than 14
years of experience also were much more likely to spend additional
time than those beyond the median age of respondents
(X2=4,883p<.03).

More social studies teachers (40.5%} than journalism (31%) or
English teachers (37%) said that the guide led them to cover new
material, an influence cited by 35.4% of all respondents who used

the book. Social studies teachers (40.5%) also were most likely to
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say they used different classroom activities because of the cur-—
riculum guide.

Summar y

Examples abound that today’s citizens——adults and children
alike~—do not understand the y.5. Constitution and its provisions.
Fart of the problem lies with how we learn about the Constitution
and what we are taught. This study tried to shed some light on that
process and to identify what should and is being done by teachers
interested in teaching about free speech and free press.

This paper examined a sample of 133 high school teachers in-
terested enough in this subject ¢o order a curriculum guide and
return two guestionnaires. The resultss although not generalizable
to all high school teachers of free speechs tzll us something about
those educators who are likely devoting more than the average amount
of classroom time and attention to this subject.

In this studys teachers looking for others who shared their
beliefs identified more with groups outside of the «chesl. 1t is
particularly distressing that relatively few teachers of free speech
consider their views on the topic to be similar to those of their
students, other teachers or school administrators. This apparent
isplation-—more noticeable among journalism teachers than among
English or sptial studies teacthers with colleagues in the school--
has these teachers turning to professional organizations and profesa-
sional journals for guidance and support.

A degree of cynicism emerged as well when teachers were asked
to compare today’s students with those of S5-10 years ago. 1n all

but one category-—-support for American institutions—--teachers said
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. that today’s astudents scored lower than the earlier group. This was
particularly true 0f students’ critical thinking skills: rated lower
by 47.9% aof the teachers surveyed.

One cannot be sure how much the low assessment reflects the atu-
dents' educational experience or pther influences an students’
lives. But teachers in the survey revealed through their classrcom
goals an eagerness to improve the perceived shortcomings. Many of
those surveyed seemed to believe that the sche.l environment dis-
couraged critical thinking and encouraged support of American in-
stitutions.

Teachers who rated today’'s students low in critical thinking
said that their beliefs were quite different from those of their
school administrators. These teachers also wviere most likely to com-
pare their beliefs to those of state amd mational organizations and
to stresc the teaching of critical thinking.

As for their courses: 0% of the teachers surveyed used a
textbook—-—a figure comparable to the national average., More time on
the topic was set aside in social studies coursessy especially thase
a ‘emester long» but 5-9 days was the average amount of time spent
regardless of the length of the course, The major limitation to
spending more time was the presaure to cover so much other material
{most often cited by social studies teachersl. Ands to the surprise
of few teacherss respondents listed personal interest and student
interect in the topic as major factors in their spending more time
on the subject.

More than 80% of the respondents said they relied on the tradi-

tional classroom teaching tools o0f lecture ang discussions hut the
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use of alternative strategies and supplementary resourcas. =n-—-
couraged by scholars in previous studiess also was apparent.
Teachers frequently mentioned the use of guestss projectss role—
playing and other external reszources. &and the use of these alterna-
tives was not related to whether the course lasted a full vyear, a
semester or a quarter.

Most teachers had a textbook: used it and complained about it.
That may be one reason so many of those surveved went to outside
resources and activities. Journalism teachers used professioral
meetings and journals more than either of the octher groups did. An-
other reflection of the school environment and interest of other fa-
culty and administrators may be the low rating teachers gave to in—
service days. Whether it was because too few teachers in the school
were perceived to he interested or helped by such a programs in-
saervice days received low grades from respondents in terms ¢ both
availability and usefulness.

Conclusion

What does this profile tell us? It cobvicusly offers just the
shadow of a problem worthy of much more investigation. and it
raises several unanswered questions. What specifically can we do to
improve the number and quality of young: productive citizens suppor-
tise «7 free speech/free press values? Who can helps and how?
Where do we go nexts in terms of researchs direct involvement and
programs?

A closer look at the specific classroom treatment of the topic
is needed, as is an examination of free speech values among students

in courses taught by interested teachers like those in this study.
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Another useful corollary to this study would be a comparison with
teachers who do not share such an interest in the topic, and the
values those séudents develop.

We know from looking at the respondents in this survey that
there continues to be dissatisfaction with the classroon textbooks
that so many teachers must use. (The author’s examination of two
recently published social studies texthnoks revealeg woefully shal-
lows even Mmisleading treatment of the First Amendment, free speech
and free press.} A content analysis would be valuables a% would a
closer examination of textbook use and satisfaction among teachers
less dedicated to free speech issues.

It i=s obvious from this study that more work must be done to
get free speech values not just into the texthooks, but into the
curriculum as well. Those teachers who sSay they spend little time
with this topic indicate that there is too much other mandated
material to cover. 1t seems one answer is to see that First amend-
ment issues become an essentiocoal part of the school curriculum.

1f those who were part of this study represent the better in-
formed and more interested proponents of teaching free speech and
free presss more attention must be given to the new and jinex-
perienced teacher. Those in colleges and universities preparing
teachers shpould be persuaded that effective citizenship training
must include teaching of free speech and free press concepts. This
may be a critical step ifs as the survey suggestss teachers must
look outside of the school for support, ideas and resources. Young
teachers most often use the skills and knowledge they bring from

their college trainingr and when that fails they turn to their
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readily available school colleagues for support and reinforcement.
If thesze young teachers come to their jobs disposed to treat free
spegch issues, they will more guickly seek and use the outside
stimpulants that the more interested and experienced teachers in this
study found necessary.

As those conducting earlier research have said, more Sup-
plementary material on this subject is needed. Ands as this study
suggestsy groups such as AEIMC, the Jourmalism Education Associa~
tions» the National Council for the Social Studiessy the National
Counmcil of the Teachere of English and ANPS's Newspaper—in-Education
rust accelerate their efforts to reach these teachers through their
ctonventionss their publications and the work of their members.

Those who have ceoenducted research on or are teaching the devel-
opment of free speech/free press values have an important role to
play. It is their writing in professional journals, their speeches
at conventions, their workshops that purture the interest of
teachers who feel isolated in their =chools. The support network
that appears to be so important is at the same time guite tenuous.

We still are a long way from a =society of tolerants underetand-—
ing citizens sensitive to the true value of free and open expres—
sion. An educated public will support free speech and a free press.
That education must begin with interestedy informed teachers werking

hard ang effectively with today® = young citizens.
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TaBLE 1

Similarity of Teachers’ Beliefs and Other Groups’® Beliefs
Regarding the Value of Teaching Free Speech/Free Press

VEry somewhat different

Res .ondents’™ beliefs are similar to similar to from

State or national
professional groups S2.4% 35.8% &, 7%

School administrators 25.0% 44 ., 3% 29.9%
Other faculty 19.8% S4,9% 25.3%
Students 2&.7% b 47, 8.9%

Parents or community 16.7% &3.8% 19.7%

TaBLE 2
Comparison of Today’'s Students With Those of S5-10 Years Ago

Todav’'s students rate hiaher about the same lower

Understanding of

responsible citizenship 22.14% 41 .4% 3&6.6%
Awareness of

free epeech issues 29 .3% 28.6% Hp . 2%
Appreciation of

societal values 2C. 0% 39.3Y% 40.7Y
Support for

American institutions 37.0% 33. 6% 29 .5%
Critical thinking 15.8% 3&.3% 47 . 9%
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TABLE 3

Teachers’ Assessment nof Goals ar Course Objectives
When Teaching About the First Amendment and Free Speech/Press

very somewhat not

Goals or Obiectives rated impor tant impor tant important
Teach responsible

citizenship 73.0% 24 .3% A
Encourage critical thinking 82.0Y 18.0% —_—
Increase First

Amendment awzsr-eness 74 .8% 25.2% ———
Preserve societal values 46, 0% Géa.BY 7. 3%
Encourage individual

expression L1.86Y% 35.94% 2.9%
Strengthen American

institutions 40, 8% S52.0% Te2%
Relate the Constitution

to students’ lives b4, 2% 32.3% 2.9%
Provide historical caontext g7 58.3% B.0O%
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